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ABSITRACT

The main purpose of the study was to test the thesis
that a relationship exists between a punil's performsnce at
school and the orientation towards achievement obtaining from
his 'reference group'. This concent was understood principalljy
in terms of social psycholo;y, although conceptual strands
from sociology were woven into the theoretical considerations.

The study examined the interrelationships of the main
variables with socioeconomric status, ethnic origin, class
s tream, puril tescher affect and ses of proposed occupation.
An (untestable) causal logic was implicit in the design,
namely that a reference group orientation to achievement
served as a mediator between the independent variables of
(1) SE8, Ethnic Origin, IQ, Class Stream and previous zrades
and (2) the dependent varisbles of Teacher-pupil affect,
Pupil-teacher affect, SES of provosed occupation and present
crades.,

I'he report contains a Jjustification of the thesis, an
account of the pilot study conducted with eighty four fourth
form pupils from three streamed classes of a co-educeational
secondeary school, the findings and & discussion of the
implications of the study.

The empirical phase called for the gzthering of data by
interview, qguestionnaire and a search of school records. As
well it entailed the development of an index to measure
reference group orientstion to ahievement. The subsecuent
statistical eanalysis relied principelly on cross tavulation
and step-wise multiple regsression analysis.

I'he resulis revealed that reference group orientation

to achievement did not appear to mediate between incependent

and dependent variables but rather that it acted independent ly
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intervening to yield a hipgher correlation with present grades
and SES of proposed occupation than sny of the variables tested.
Further, Refercence Group Orientation to achievenent eumerged

as a partial function of SZ8 and ethnic origin, also corre-
lating positively with a simple measure of pupil definition

of the school situation and with pupil sociometricrejection.
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INTRODUCTION

This thesis concerns itself with two
educational problems, one deriving from theory and
the other from practice. At the theoretical level
the thesis seeks to: (i) synthesize selected
Symbolic Interactionist conceptualisations with
conceptualisations from Reference Group Theory;

(ii) to operationalise these concepts; and (iii) test
them for applicapnility and predictability in an
educational setting. At the practical level, the
thesis seeks to study the relative power and
interrelationship of selected predictors of achievement
at the fourth form secondary school level. Both
problems relate to each other in that operationalised
conceots from the theories are used as indices for
predicting achieveent. The research can pe Justified
on two counts - its potential for the development of
educational theory and its relevance for educational
practice,

The study is set within the Sociology of Education
and the Social Psychology of Education. It is
Sociologzical in that it traces and tests for patterns
of relationship among a selection of societal variables
as they impinge upon achievement in the secondary school.
It is Social Psychological in that certain patterns of
interpersonal referents and definitions are described

and analysed as they mediate or intervene to affect

school behaviours and achievement.



In terms of practical relevance, if the operationalisation
of the theory can yield evidence that achievement is influcnced
by circumstances not ususlly encompassed by conceptual explana-
tions (eg: SXS, IQ, etc), then the poesibility of more effective
educationsl intervention may emerge.

For the operationalisation, eighty-four fourth formers
in a large co-educational city secondary school, were used.
1e sauple represented one full class from eackh of the three
gstreams in the school togetrher with core subject teachers.

With dats obtained from this sample, the study intends to
isolate social psychological referents and 'definitions of
reslity' pertinent to the actors involved and to study their
reglationship with (i) socio-economic status, (ii) ethnic

origin, (iii) IQ scores, (iv) class stream, (v) previous

grades, and (vi) behavioural categories of Iezcher-pupil affect,
Pupil-tezcner affect, SES of intended occupation and present
grades,

'he testing of variable interrelationship and predictive
pover is complemented by a descriptive analysis of the
definition of the situation obtained from pupils in the

research sample.

Io this end the first chapter of the thesis deals with
research thet has relevance for the argument (thesis) that
is mounted. Chapter II discusses the theoretical bases of
the thesis, indicating the foundation on which it rests.
Chapter II zlso develops a model describing the relationships
between the variables involved. In Chapter III the hypothesis
deriving from the model zppear together with their operational-
isation in research design snd methodology. The results are
presented in Chapter IV and their implications in theory and

practice presented in Chepter V.



Given the smzll sa:sple size and the social psychologzgiczl
detail derived from pupil interviews, the thesis is nececsarily
a pllot study. Further, it seecks to test a method zs well as
a2 set of hynotheses, and therefore can be seen as a2 methodo-
logical Czse Study also. The conclusions then relasce only to
the szmple and are not zencralissble. Hovever, it is hoped
that by providing date from a particular case, the study may
contribute to a more refined understendizng of school achieve-
ment and its relationship to interpersonal and societzal variatle

bles.



CHAPTER T

Related Resezrch Trends

Introduction

This chaepter sets out to present some research findings

=t

related to the relative power of selected correlates and
possible predictors of educational achievement that are
gertaine to the thrust of the thesis. I'he chapter begins
with a2 discussion of conceptual issues and trends that under-
£ird much of the research presented. The review is divided
into psrticular domains of interest that fall under the

broad categories of socioeccnomic status, ethnic origin

and school achievement as they relzte to home environment,
motivation, cognitive ability, New Zealand education and
school environnmnent. For reasons that are obvious the
review borrows heavily on overseas rese:zrch, mainly in the
United States and the United Kingdon. Eowever, no deliberate
attempt has been made to use country of origin as a basis

for differentiation, princiovaelly because the varisbles under
consideration® are gross and are in general taken to be cross

culturally consistent (at least in Western cultures).

Concentual Issues and Trends

It is now comionplace to associate the pre-school
experiences of children as sirong determinants of success at
school, a consequence of the continuing debate over the relative
importance of environment and heredity in determining school

perforzance. The difficulty of providing direct rather than

X Sex, as a sociological and social psychological varizable
was not ccnsidered axiomatic to the argument of the thesis
and is not presented. This was due to the assumedly second-
ary nature of its impingerent as a variable in Reference
Group Orientation to achievement; being related more immed-
iztely to pupil self-concept rather than directly to the
particular referents isolated in this study. Its inclusion

as a reference influence mizht usefully bte exployed in
sub seguent work.
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inferential evidence has meant that the genetic argument

has subsided to some exient. Consecuently, there has been

an increased tendency to emphasize the environmental determin-
ants. For example, it is commonly accepted that subsequent
educational performance is to a considerable degree a function
of preschool experience (Bloom 196L). In a similar vein Brophy
and Good (1974) argue that educational achievement is also
soclellydetermined in that clothing and appe aranceand other
Tfactors related to socioeconomic status anéd family background,
significantly influence teacher-pupil behaviour and subsecuent
pupil performance. In the present climate of opinion, mental
abilities are now recognized as variable endowments. The
interaction of the environment with these is seen as a sizgni-
Ticant influence impinging upon and sheap ing the process of
coinitive meturation.

The twin variables, socioeconomic status and social 'class',
have often been put forward as useful and telling indices
of many environmental conditions which have dirferential effects
on school achievement. However, it seems reasongble to
suggest that socioeconomic status is in effect a sumnary of
many variables whose components may, in fact, vary from plzace
to place and time to time (Swift, 1368). Neither SEZS or class
has much authority as a causal explanation, their usefulness
is rather in providin: gross labels which encompass a number
of potential explanations.

A further issue for research of the above nature is that
aescribed by Sanborn znd Wasson (1966) relsating to factor
identification and causality. Ihey argue that:

"when two variaoles or condit ions are known to

be related there is a tendency to regard their

inter dependence as transitive in nature and to

identify one zgent as the cause and the other
as the effect ... we have no ready way to talk



about conditions of interdependence in which

each agent is to some extent a cause and to

some extent an effect".
The writers suggest that some kind of notion of interdependence
as a theoretical and operational mode may more closely
approximate the nature of social and psychological phenomena.

Socioeconomic status, ethnic origin and school
achievement as broad categories for analysis especially reflect
the problem posed by the need for interdependence. Nany lists
of SES goredictors of school behaviours have been combined:
Charters (1963) has listed the following as relisble predictors:
grades, achievement and intelligence test scores, retention
at gr-de level, courcse failures, truency, suspensions from
schoocl, high-school dropouts, plans for college attendance
and amount of formal schooling. Charters, however, warned
of' viewing one variapnle alone as a sufficient and necessary
condition for a given social result. Recognising this, |
Boocock (1966) listed a number of variables that might be
regarded as intervening between SES and educational
performance., They were: values, child rearing practices,
family size and relations with teachers. Variations on
such variable selection and role abound. The present review
seeks both so-called 'independent', 'dependent' and
intervening variables, recognising their possible inter-

dependence and partial variation with each other. The

review then seeks patterns and relations that suggest some

kind of rapproachment in interdependence.
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Patterns in Home Environment

It has been said (Banks, 1968) that one of the main
features of modern industrial society is the extent to which
the educational system is a means by which individuals are
not merely trained for, but often allocated to, their
occupational roles. This is seen as a direct consequence
of the demands made by an advanced industrial economy for
highly trained manpower. Demands emerge for new and con-
tinually evolving expertise based in large part_on a formal
educational training. Status, then, is increasingly
achieved, rather than ascribed, and achieved moreover by
means of the educational process. The school, to be more
specific, has becomé the major socialising agency, at
least during the legal recuirement of attendance (Musgrave,
1965). The home, as a socialising agency, has thus lost or
is loosing its power during this period. Such a conceptual-
isation from Macrosociology might be gualified however with
the more social psychological insight that this period of the

Education system's dominance, is only a structured possibility

in practice - powerful and pervasive though it may be. It is
conceivable that for some 'deviants', the school impact is not
a major socialisaticn factor in their lives and may in fact
have a negative effect, with opposing norms being reinforced
(B ackman and Secord (1968). The prior and continuing power
of the home as a socialising agency may then intervene and
influence whatever effect the school may have (in lMusgrave,
1965).
Even before subjective or directly behavioural variables

are taken into account, geographical and material circumstances



may be seen to impinge upon educational performance.

"In south-west Hertfordshire wl one enjoys
a basic adeqguate income and good hous1ng, the
material environment of the home was of less
importance in differentiating between the
successful and unsuccessful child than
differences in the size of the family and in
the education, attitudes and ambitions of the
parents. In Middlesborough, on the other hand,
where incomes were lower and housing conditions
less favourable, the successful children at
each level were distinguished by the relative
prosperity 'of their homes".

(Underlining mine)

(?oud, Halsey and Martin 1956

in Banks 1968)

'he issue may be gualified, however, by noting specific
indices that derive, not directly from poverty and housing
but from school absence through illness, neglected homework
and the inability to pay fees or take up a scholarship
(Banks, 1968). Though fingncial and physical disadvantage
may act against the fulfillment of intellectual potential
in school, it seems reasonable to suggest that school
achievement should be seen in the light of the family as
a whole, including the particular values and attitudes
that pertain. The Plowden report further emphasised this

by calling for a wider definition of home circumstances:

”1r 41

lore of the variation in the childrens school achievement

is specifically accounted for by the variation

in parental attitudes than by either the variation
in the material circumstances of parents or by the
variation in the schools. Secondly, the relative
importance of parental attitudes increases as
children grow older"

(Underlining mine)
(Plowden Report 1967)

The argument for the -social psycholozical mode of the

home as a powerful determinant of school performance is
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found in work by Deutsh (1963)

and Masas (1951). Distinctive features include the notion of

a 'hidden curriculum' in middle class homes, comprising
intellectual readiness, language cues, concept formation

and a milieu of interpersonal relations that mesh with the
classroom setting. Lower class homes contain social
psychological modes that may often represent a discontinuity
with the school environment, in that no such hidden curriculum
is present. Such homes have been described as noisier, more
crowded, more disorganized and more assertive than middle class
homes, lacking many of the accoutrements often associated with
school readiness such as books, art work, a variety of toys
and self instructional eqguipment. Adult models are seen

as incongruous with the demands of the school or the broader
community and the parents are seen as unsupportive of their
children's educational pursuits. Physical and concrete

experiences were seen as the overriding norm in communications

and discipline; 1lower class homes being much less verbally orien

than higher class homes. 'Closed' and 'rigid' relations
between lower class parents and their children was reported
and this was concurrent with a high dependence of children on
siblings and peers, a condition not so prevalent in middle
class families. Given the middle class operants in many
schools, the modes_of communication, discipline and
relationship pertinent to the reported 'lower class child'
might tend to be inappropriate. These findings mesh with
others from Hess (1966)* which concerned the role

of the parents and significant others in the home environment:

¥ The work of Hess and Shipman develops much of Bernstein's
(1961) research.
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"I’he early years are important in part because

they occur before formal schooling begins and

necessarily impede or facilitate the transition

to academic success, In our view many of the

differences in mental ability and cognitive

styles that appear among different cultural and

socioeconomic groups can best be understood in

terms of the transmission of information

processing strategies from parents to children ...

The child's early orientation to authority and

cognitive activity facilitates or retards his

ability to adopt the role of the pupil when he

encounters formal learning situations in the

schools".
The impact, then, of preschool experiences and interaction
with significant others in the environment appears to shape
to a certain extent the modes of adaptation, definitions of
the situation and general perspective of the child that may
neutralise, to some extent, the impact on the school.

Such findings may be seen to relate to more specific

behavioural findings reported by Leshan (1952), Kohn (1959),

and Kohn and Carroll (1960). Working class

families were described as training their children with
immediate punishment and reward, whereas high class families
stressed the future consequences and the delay of gratification.
Middle class parents appeared to treat a child's misbehaviour
in terms of their appreciation of the child's intent. Again,
such child rearing modes may be seen as more functional in
adaptation in the school setting.

The dysfunctional nature of such patterns for 1ower
socioeconomic status childrens' school performance may be
contrasted with Reissman's (1963) findings, which indicate
some positive factors in disadvanta;edi environments. He lists
co-operativeness, mutual aid of extended families, lack of

strain from competition, individualism, egalitarianism,

* The term 'disadvantaged' here is associated with SES in that
disadvancage characteristics temd to be predominantly lower
class operants.
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lessened sibling rivalry and the security of a large
family. It may be noted, however, that apart from their
inherent merit, such patterns may still be dysfunctional
for adaptation to the school. Lack of competition, less
s8ibling rivalry and less of the so called 'achievement
syndrome' (Winterbottom, 1958) may detract from successful
adaptation and performance. Despite such a qualification,
however, parents with low levels of occupational and
educational skills can still provide a very stimulating
home environment for their children (Dave, 1963). It

appears, therefore, that parental behaviour rather than

parental status per se may be the central social psychological

issue with regard to their relative impact on subsequent
academic performance.

’he tension between variables which describe parental
behaviours and parental status has been briefly described.
However, the problem remains as to how the two interact with
each other. Many lower SES homes may well reflect 'dysfunctional'
parental behaviours with regard to their childrens' adaptation
to school. Yet prediction on the basis of SES categories may
be too crude an approach since individual differences and
differing subcultural mores within the lower SES bracket may
not exhibit the same parental behaviours. Research into the

somewhat more complicated task of relating parental behaviour

to measures of achievement value is less prolific. Two

examples of such research, however, were conducted by stodtbeck
(1967) and Katovsky, Grandall and Good (1967). The former
study found a relationship between the balance of family

power in terms of participation and interaction and the need



for achievement and achievement values. \Were the mother's
power was high, so were her achievement value scores and those

of her son.

"fhe study inferred that this had implications for
school achievement, even though the findings were
tentative. The latter study found a relationship
between childrens' belief in their own control and
responsibility for events, and parental behaviour.
Using both interviews and questionnzires they found
that where parents were rated as protective, nur-
turant, approving and non-rejecting, children were
more likely to believe that they, rather than some-
thing or someone else, were responsible for their
intellectual achievemnent".

Complementing this, Elder (1963) found that:

"The strongest commitment to high-school graduation
and to obtaining a college education occurred under
reported conditions of frecguent explznztions and
moderate or low parental power".

Such pztiterns come closer to the mechanismns of social

psycholozicel transmission of human behaviour and modes of

perception and intellectual functioning. The more gross
sociological categories of SES have been modified and znalysed

for more refined discriminators.

Patterns in Motivation and Achievement Orientation

Low achievement has often been associated with low
aspiration and been thought to derive from socially
dysfunctional situations, disproportionately found in
low SES groups (Gottlieb, 1963). More recently, however,
it has been reported that lower SES groups, especially within

negro samples have equal aspirations with regard to
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school and occupational achievement,‘but differ in their
expectations of realising these aspriations (Rosen (1961).

The minority group pattern in America especially is thought

to be tending towards differences in performance not based

on aspiration, but rather perhaps on a feeling of powerlessness
and lower self-esteem (Ausubel and Ausubel, 1963; Battle and
Roger, 1963 ). The field is not definitive

on these issues, but the suggestion here is that achievement
orientation and subseguent motivation to achieve does

seem to turn partly on an individual's definition of the

situation as hopeless or hopeful. Such definitions are

partly thought to be mediated by him by influences and
surrouncing definitions from neizhbourhood, home and peers.
Cohen (1970) has crystallised this in diagramatic form (Figi1.1).
The diagram indicates the ramifications of this attitude

in terms of pupil definition of the situation and subseguent
behaviour in the classroom. The middle class child sees the
teacher as a'means to a real and possible end. The low

status child cannot believe that working with the teacher

will accomplish long range goals.

FIGURE 1.1
Middle status child Lower status child
long range goals long range goals
I teacher
4 , (Illicit
extra parents means)
school
 aids child D child

———» perceived means to long range goals

(Cohen, 1970, p.125)
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As with the patterns revealed in home environment
the SES correlation with achievement variables is a feature
of much of the researchjand social psychological patterns
which may effect achievement indices more closely are not

so predominant. However some work has been done in the

area of self concept and self esteem as it relates to
achievement motivation and orientation (Davidson and Lang 1960,
Staines 1958, Borislow 1962,

and Fink 1962). All note the conceptual problem that
arises here in that, to what exteﬁt may self cdncept be
seen as part of the cause and to what extent as part of the
effect with regard to achievement orientation. Z2ackmen
and Secord (1968) have reported that self esteem does not
derive from measures of intelligence and is not intimately
bound up with such measures despite the cause and effect
tension. However the research still consistently reports
a correlation between good academic performance and self
esteem.

An interesting development from self esteem conceptual-

isations has emergzed in the concept of 'Reflected Self' -

an individuals estimation of how persons important to

him, would describe him. This 'Reflected Self' emerges

from interaction with others as the actor becomes more
sensitive to the way others see him. He eventually comes

to see himself as he perceives others see him (Davidson

and Lang 1960). Brophy and Good (197L) give a more detailed
educational context to this finding in their work on
expectation effect in teacher pupil interaction and
behaviour. The inference here is that self esteem and
reflected self derive from the positive or negative

expectation of significant others (in this case teachers)
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and is to some extent a cause of differential academic
achievement. That such expectations may mesh wi th or clash
with parental expectations and beliefs has been investigated
by Asheroft (1972) where a relationship was found between
consonant teacher parent beliefs and functional teacher
pupil interaction. Whatever the role of self concept,
reflected self and their contingencies in the casual pattern
leading to differential achievement; once consistent
success occurs in school, it tends to breed success. The
implication by Z-clman and Secord (1968) here is that
achievement creates the climate for the pupil to view
himself as an achiever, and achievement orientation and
motivation become operant.

"All the research.....reviewed.....leads to the

conglusion that the most important fact in Educational ‘

achievement is that the child must repeatedly

experience success in his endeavours. [his builds

appropriate abilities, study habits, attitudes

and values and minimises those factors that

interfere with performance."
Whether such an orientation is usually prior to school
success deriving from preschool experience, whether it is
a function of school experience, or a combination of both
has not yet been reported accurately.

The traditional trend in research seems to have
been to associate lower SES groups with a comparative lack
of aspiration, and this tendency allies itself with the
fact that such groups often contain a large percentage
of ethnic minority groups. However it is contended here
that the operants behind low aspiration and achievement
orientation do not constitute the universe of lower SES
populations. It seems rather that particular social

influences, referents and definitions pertain to particular
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situations and particular people. Although the sociological
trend of class and its concomzitent ethnic differences
undeniably exists (Hieronymous 1951), subsequent

research has concentrated on the social psychology of
behaviour tpahsmission with smaller, more intensive
studies. Differences between SES and racial groups of
children in terms of their expectancies for internal

and external control of reinforcement were found to be
significant (Battle and Rotter 1963). Lower class negroes
were found to be more external than middle class negroes
or whites; middle class children were more internal

than lower class children. Such a finding has real
implications for school performance and behaviour where
individual study and competition form a large part of

the ethos. Measures of delinguent behaviour, truency and
other school offenses were found to be related to downward
mobility rather than SES category per se in a study by
Pine (1965).

Contradicting some of the past research, Gist and
Bennet (1963) found a relatively high level of occupational
and educational aspiration among negro high school students
in a Mid VWestern State, even though the negro parents were
occupationsally disadvantaged with respect to parents of
a comparison group of caucasian students. In general the
negro students appeared to have higher mobility goals
than the whites. The authors suggested that the negro
nothers involved may exert more intense influence than
do the fathers on the vocational goals of their children.

They further suggested that this might effect distinctive
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areas of vocational interest for young negroes. Chanegky
(1965) reportedly confirmed this where he found that ninth
grade negroes' vocational interest differed systematically
from those of a group of white students who were matched
with them on the basis of aptitude scores. The white
students showed more interest in careers concerned with
nature and machines, but negroes seemed to be interested
in interpersonal, verbazl, computational and long termn
training programmes. Chansky posited the existence of
'differentialhrealities' perceived by negroes, deriving
from their early socialisation in the form of cognitive

and affective 'loadings'

by parents and peers.

The inference from more recent research is that
sociology eventually becomes manifested through the social
psychology of particular situations; the socialisation
referents and individual definitions that may well mediate
SES and ethnic differences, resulting in differentizsl

school achievement but which may also intervene such

summary categories snd provide their own casual impetus.

Patterns in Coznitive Ability

It has of'ten been demonstrated that measures of cultural
deprivation and lower SES are associated with low intelligence
test scores and school performance. The high correlation of

@ scores and achievement alone hsas often been demonstrated
and it has been argued that they map similar if not sometimes
identical domains. Presently however, concern seems to
be directed more to the dynamics of the related process
of underachievement, rather than the continuance of research
to establish the point.

A complication of the issue is that no ability test



=45

yet exists that could be validly and reliably used to
differentiate ability in a latent sense from ability manifest
in a culturally specific test. There seems to be no way
yet of accurately distinguishing iatent ability from early
social and psychological dysfunctions. The problem finally
centres in the question, 'what is the nature of mental ability
itself, what is intelligence?' The operational answer in
much research has been 'Intelligence is what the intelligence
tests measure', which becomes circular in its logic. If
the IQ tests are not culture free, a difficulty arises as
to how much mental ability is seen as a function of the
environment in prenatal conditions and early socialisation
and how much it is seen as innste or 'inherited'. Studies
by Fowler (1962), Jensen (1963), ana nunt (196L)
imply that the environmental determinants are significant
enough to be analysed and modified. Iney report the existence
of successful remedial work at the primary school level in
terms of cognitive development, perceptual and language
skills. The inference here then is that whatever the nature
of the genetic potential in mental ability, it is not so
exclusive a determinant as to be the totally binding or
the prerogative of the lower class or any ethnic minority
group.

Given the above proviso however the difference iﬁ

performance remains for lower SES pupils.

"Lower class children were (found to be) relatively
poorer in auditory discrimination, in manipulation
of syntactical aspects of languaze and in recog-
nition of perceptual similarities.”

(Deutsch 1965)

Again a number of investigators have noted perceptual
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styles and habits among lower SES children which are
inadequate or irrelevant to academic efficiency. ILeshan (1952),

Deutsch and Brown (1964), Reissman (1963) concluded that:

"Probably of greatest significance is the absence
of any high degree of dependence on verbal and
written language for cognitive cues. Many of these
children have not adopted perceptive and expressive
modes traditional to and necessary for success in
school."
Given a disadvantage in perceptual and cognitive skills
the lower SES pupil has less wherewithall and consequently
less motivation to succeed. Deutsch (1963) found that
lower SES children tended to ignore difficult problems
with a 'so what' attitude and that this ultimately affected
their learning. Resuitant inadequacy from such experiences
was detected by Goff (1954) among lower SES children.
This has been related to low self esteem (as indicated ‘
before), impaired patterns of personal-social organisation,
high incidence of behavioural disturbance and distorted :
interpersonal relationships - (Lusuvel & Ausubel 1963, 1
Battle and Rotter 1963, Goff 1954 and Keller 1963). ‘
Given the plethora of data accumulated over the last '
twenty years (and only briefly sampled here) the gualification
made at the outset of this section remains and it is

important to get behind what the test and ability test

scores of different social groups mean. Xlineberg (1963)

has stressed the need to control for culturda end soc ial
nsycholog ical effects. The theme discerned for home envircnment
and for achievement orientation returns; that mediators and
interventions from the situation and its history impinge. Hewer
(1965) has even arzsued that predictions for mental ability and
achievement mizht te more accurately made for particular socisl

groups than for total populations. Goffman (196L) varned against
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regsuring of the mental ability of children froa di fferent cultural
backgrounds within society. He argued that when tests were employed

for assessment rather than for prediction, intergrouo comparisons

should tske irto account varisbl es other than test scores alone.

In terms of New Zealand educsat ion, the issue of Naori-
Pakeha educationsl differences hzss been & much debated issue,
although with a desrth of empiricel research cata. Conceptually
at least the mein axis of the controversy stems from Maori-
Pekeha diffTerences in education being seen as either socioeconomic
or cultural effects. It has been sugzested that lizori educat ionzal
problems as evidenced over the last century are due princirally
to socioceconomic factors (Cregory 197L) ie: that Maori under-
achievement is a furction of their exhibiting predominantly
lower socioeconomic status than Pakehas, and not due to sone
pecilisrly Maori cultural dissonance with European educational
modes and aims.

By way of contrast it has been suggested by Walker (1973)
and the congruent views of Dewes (1968), Bray (1973) Schwirmzer
(1972) and i/alsh (1972) that Vaori-Pakeha educational differences
stem from cultural differences that operate independently of
socio-economic differentials. Given cultural differences impinging
upon school clientele, resultant performance measures reflect the
inflexibility of the school in adapting to such cultural
differences and not inherent environmental deprivation deriving
from lower SES. Harker (1976) citing the work of Lovegrove (196L;
66) indicates that the argument for socioeconomic impingement over
and above ethnic-cultural impingement as a predictor of differen-
tial school performance may in part be due to misleading statis-
tical inferences. The debzste continues; however, it seems
reasonable to suggest that given the fact of differential
performance, some measure of the sod al psychologiqal referents
pertinent to puvils of different ethnic origin and their orien-
tation to achievement may reveal a further factor in the

expnlanatory pattern.
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I'he interdepcendence of linguistic function with
intellectual function is axiomatic to psycholo_:y and
educational practice, but it seems reasonable to sug:est that

the social psychology of early cultural socialisation, infant
vocalization, development of comprehension, cognitive style and
family communicacive modes may become socially constituted as to
make some pupil performance a result of dysfunctional or functional
background. (Deutsch and Brown (1964), Bernstein, (1960), Labov
(1964), Anastasi and Diangelo (1962), Rada (1965). PAIl scores

and Otis IQ-results may to some extent be tracing social and
cultural differentials rather than purely latent mental ability
petterns., A measure of the social and cultural milieu then and

of pupil perception of the situation might better complement what-

ever use or inference mnay accompany test scores.

Patterns in the School

he review so far has sought to isolate a sample of
the findings related to preschool and extraschool
socialization, as they are seen to affect school performance.
I'rends and behavioural patterns in the school may also be
seen as part of and integral to the operation of influences
from the wider social group, in that schools perceive,
define and respond to their clientele in certain ways.
Similarly, their clientele undergo the same process of
perceiving, defining and responding to the school situation.
Stinchcombe (196L4) has reported that competition, SES and
goal orientation appear to be differentially distributed
among high-school students.

"Sources of boredom and rebellion in the high

school classroom were revealed. Such behaviour

has been termed as expressive alienation, vhich

is characterised by (a) short run hedonism,

(b) negativism with respect to conformity and

those who conform, (c) the perception of the

status system as unfair, particularly as

administered by the school authorities, and
(@) demands for autonomy and freedom from
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adult interference. This psychological

state may arise from an inability to meet
school demands ... (from middle class pupils
who become rebellious consequent to low
achievement) or, in the case of other students,
it may arise from a lack of articulation between
school activity and future status. For those
students whose class, racial, or ethnic back-
ground, or intelligence, leads to the expectation
that they will not achieve the desired level of
oocupational status under any circumstances,
achievement in school makes little sense.
Grades and other ind icators of successful
progress towards desirable adult status have
little meaning. In search for other symbols
which provide assurance of growing up, these
children prematurely demand adult status and
reject the cultural doctrine that authority
should reside in adults, to the degree that the
disadvantaged child has internalised success
goals, he will evidence rebellion".

T’he irony then exists that the school may by being partially
successful and being seen as a theoretically valued experience,
induce rebellion in pupils who while appreciating the pull of
its normative demands to some extent, are unacle or unwilling
to participate fully in educational tasks. Stinchcombe (964 )
adds here:

"Phe major practical conclusion ... is that
rebellious behaviour is largely a reaction to
the school itself and its promises, not a
failure of the iamily or community. High school
students can be motivated to conform by paying
them in the realistic coin of future adult
advantages. Except perhaps for pathological
cases, any student can be made to conform if the
school can realistically promise something
valuable to him as a reward for working hard.
But for a large part of the population,
especially the adolescents who will enter the
male working class or the female candidates for
early marriage, the school has nothing to promise".

An interesting qualification to this conclusion is
provided by Coleman, Campbell and Hobson (196¢) in their

large American study.

"Wnereas the child from the disadvantaged
background benefits by attending a school where
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the students come from homes providing a
favourable background, the child with the
favourable background appears relatively
unaffected when placed in school where the
children are largely drawn from disadvantaged
backgrounds".

It might be inferred here that the influence of the home
environment is the more dominant factor in the causal
pattern, in that an advantaged home stressing and
enabling achievement continues its effect naturally,
whatever the school is like. This might be contrasted
with a 'disadvantaged' home, which while not opposing
achievement, may not stress it, making the

children more vulnerable to dysfunctional forces in the
school.

I'nree variavles thougnht to contribute to the social
climate of the school, which may have conseguences for
achievement have been reported by Backman and Secord (1968)
(1) attributes that entering students bring with them,
(2) characteristics that the school itself exhibits as an
institution, and (3) informal social structures passed on
from one generation of students to another. It is the
first category that is thought to determine the school
climate most. Ironically, it is the least amenaple to
change.

Perhaps one of the most interesting school perceptions
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of client characteristics, is the streaming process practised

in many schools. In the United Kingdom findings seem to
indicate that placement in streams is not always in
proportion to the apilities of pupils from families in

each occupational category (Jackson, 1964; Douglas, 1364).
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This is probably not entirely analogous with the New
Zealand situation, where streaming usually occurs on the
basis of Otis IQ scores, PAT scores and reports from
previous schools. However, the whole endeavour of ability
grouning has been gquite strongly attacked by a number of
studies, indicating its limiting and rigid nature in terms
of votential ability. It also seems that superior
performance pupils in ungrouped schools make the same

amount of progress as a similar sample of pupils in streamed

schools (Tillman and Hﬁll, 196L4). The inference here azain
is towards a tightening of a number of given indices (to
a certain extent arbitrary and questionable themselves) by
setiing up structures which create performance as much as
reflect it. At the macro sociological level it could be
argued that such streaming serves to mediate perceived
class correlates, solidifying and maintaining them. The
consequences at the psychological level may also be
guestionable, especially with regard to self-esteem and
acceptance. Tillman and Hull (1964) found that fewer pupilg
in randomly selected classes were labelled as social isolates
on sociometric tests.
leachers are another factor that appear to be integral
to the influences on pupils at school.
"The more positive the childrens' perception
of the teachers feelings, the higher the child's
own self image, the better the child's own
acacdemic acnievement, and the more desirable
his or her classroom behazviour as rated by the
teacher" .
Backman & Secord . (1968)

However, these mutually reinforcing variables may not in fact

correlate highly with pupil affect toward teachers within a
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certain range. Teachers lapelled as friendly have not always
been found to be most successful at teaching - Brookover (19u5).
Certainly from an explanatory point of view, Wallers' (1932)
analysis of the sociology of learning would seem to reinforce
this, that the tension of the teaching situation is to a
certain extent coercive.

Becker (1952) and Kaplan (1952) have found that class
enters into this interactive setting in that lower class
children have been considered to be less rewarding to teach
given their attitude ability and response in the classroom.

An interesting study by Silberman (1971) focused on teacher
affect with regard to puvils. He analysed teacher-pupil
interaction in the classroom, in terms of whether the teacher
had labelled certain pupils as being, for them, cases of
attachment, concern, rejection or indifference. A series of
follow up and replication studies showed attachment students

to be bright, conforming and generally rewarding to the teachers.
Indiffereme studenis were found to have low rates of interaction
with teachers; concern students were found to have higher rates
of interaction with teachers while rejection students were found
to be behaviour problems and to be generally active in the
classroom in a non-task way. However, this warning is

sounded by Brophy and Good (1974).

"The effects of teacher attitudes on teacher-

student interaction are not simple and universal,

The degree to which teacher attitudes affect

teacher-student interaction will differ from

teacher to teacher. As with teacher expectations,

it seems to us that the more competent the teacher

is, the more secure and confident he is, the better

his personal adjustment is, and the more aware he

is of his attitudes and their possible effect on

his behaviour, the less likely his teaching is to

be influenced by his attitudes towards individual
students «... it seems unlikely that particular



student attributes have simple and universal

effects in trigiering specific teacher attitudes.

Although it is likely that the great majority of

teachers will react to a given student attribute

positively or negatively, there is room for much

interaction between particular students' personality

traits and particular teachers' personality traits.,

so that a given student might be liked by one teacher

but disliked by another".
However, there remain the resul ts of longitudinal studies which
suggest that attachment, concern and rejection students have
somewhat stable and general traits which make themlikely to
strike teachers similarly, but that indifference ctudents do not
exhibit such stable patterns of behaviour. An interesting
development here is the possibility of correlations of such

plienomena with SES categoriés; a theme to be investigated in

this thesis.

Some work developing the above theme, was conducted where
Davidson end Lang (1961) found that even eerly on in primary
school, working class children tended to perceive teachers as
less approving than middle class students. Brookover (1945),
studying this theme at the secondary school level, has indiczated
that pupil—teﬁcher identification may well be influenced by the
discrepancy between parent-teacher discrepancies. The trend
in research at present is towards indices and analysis of teacher
behaviour rather than tezcher characteristics however, notably
in the work of Flanders (1960). Banks (1968) suzgested in fact
that the teacher-pupil relastionship is the most important unit
of interaction in the school, althouzh peer groups and other
aspects of the community reflected in the school, or structures

inherent in the school, do impin:e.




2l

At present research appears to contradict more
than agree on the relative power and operzstion of
student groups: Turner (1964), Riley and Riley (1961),
Kendel and Lesser (1969), Snyder (1969). The relative impact
of the a2dult and peer group and the amount of conflict between
these 'significant others' has not yet been resolved; quite
often it seems to depend on the situation researched. VYork in
reference group theory is just beginning to come into its own
within educational research, in terms of the above impasce,
particularly in the light of the very influential Parsonian
theoretical formulations on this maiter. Parsons (1353) has
asserted that:

"the individual headed for higher occupational

status will choose peer groups that tend on the

whole to facilitate his progress in this direction ...

this can also be a major factor in reinforcing the

child's predispositions in terms of his own ability

and its encouragement in the school, to transcend the
expectation of his class origin".

This appears to be generally supported by subseguent work by
Simpson (1962), Ellis and Lane (1963), Turner (1964), vhere
findings indicate that ambitious working class boys tend to
have more middle class friends than unambitious working class boys.
An interesting finding by Turner (op cit) indicates that
the stratification of peer association tends to form on the
basis of ambiﬁion, rather than class background. Middle class
values seemed to be correlated more with stratification of
destination than with stratification of origin. These
studies, however, did not include dropouts in their sample
and parental background may in fact be more powerful than they
suppose. There remain many methodologsical problems since,
even in the example avove, there is né guarantee that the

more socially mobile working class boys were not in fact
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orientated this way by their parents, prior to school
peer contact, |

Social Psychology has labelled the possible influences
deriving from peer power and teacher-pupil affect as the

subinstitutional structure underneath the institutional structure

of role expectations and role behaviour in the school. These
two structures have been seen as the chief sources of stability
in the behaviour of persons in all social settings. For
example, Gronlund (1959) in using sociometric analysis to

probe into subinstitutional patterns has reported that a person
is most likely to choose; (i) people with whom he has a
greater opportunity to interact; (ii) people who have
characteristics most desiravle in terms of the norms and values
of the group; (iii) people who are most similar to him in
attitudes, values and social vacXground characteristics;

(iv) people he perceives as choosing him or assigning
favourable characteristics to him, and (v ) those in whose
company he has experienced need satisfaction. Bonney,

Hoblet and Dreyer (1953) have analysed such findings in terms
of exchange theory. It is possible that patterns of interaction
may be found which facilitate the achie vement of educational
goals and buttress the role pattern; however, some sub-
institutional patterns may operate independently of or in
opposition to institutional modes and aims. In terms of
exchangze it may be that interpersonal rewards are gained by
certain groups of pupils (perhaps from 'disadvantaged' back-
frounds) by participating in subinstitutional modes contrary

to the official normative pattern. Most of their needs may

not relate to educational task goals, or the formal system may
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not achieve the task goals for them. The interrelationship
of such modes with SES and achievement will be another pre-

occupation of this thesis.

Conclusion

Sources of differential socislization and suvseqguent

differential school achievement have been reviewed and precised

here in terms of any pattern of social, ethnic, familial,
economic, or zeographical factors which combine so as to
interfere seriously with educational and vocational fulfill-
ment of individuals. In America particularly the analysis of
disadvants e has arisen from a concern for eqgual opportunity
to learn and improve and is a concern which has in part
prompted much research in the sociology and social psychology
of education. Cultural and social disadvantage are often seen
as impediments to egual opportunity. Mothers, peer groups,
home conditions, motivation, linguistic differences, cognitive
processes and teacher behaviour and expectations among others
have all been included as variables. They are seen to bear
their collective fruition in the classroom and most significantly
at the time of achievement assessment. In.terms of collective
interrelationship, for example, language may be related to social
group, motivation to peer group, socialisation to home conditions
and tescher expectations to student manner and appearance as
partial predictors of school achievement.

There have not been any cumulative studies unifying the often
fragmented nature of research in the past, therefore, the need for
interrelationship in research remains., Many of the variavles

listed gbove intervene upon each other to such an extent that any

cumulative work at present would only reveal a 'soup' of
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findings without any obvious body to it. Nevertheless, the
trend towards integration continues both conceptually and
operationally.

Several methodological points need to be made here, in
that research of the above kind is limited to a certain extent
operationally. The first limitation is that on the basis of
present statistical method prediction does not constitute
explanation. Correlates are always 'an inference away' from
the actual case and are therefore vulnerable to misinterpretation.
Secondly, it has not always been clear on what theoretical
and statistical grounds the choice of dependent and independent
variables are made., A pervasive interest here has been with the
family as a socialising azsency, acting as an independent
variable. Often within the sociolo.y of education the family
is seen as performing a status assigning function: an
individual's social class position is usually measured by the
SES status of his family. From this it has been argued that
the higher the SES the higher the student's aspiration and
consequent achievement. The school as an independent variable
on the other hand usually involves the researcher in classifying
schools as lower or middle class by the status of their students
and then making some comparison with the lower class or ethnic
group integration or achievement. Difficulties with over-
simplified and misrepresented variables may lead to irrelevant
‘research,

fhis review, as a sample of research studying the
influences behind school achievement has presented part of the

range of patterns so far discerned. Its point was to unravel



-28-

mediators of and interventions to the gross summary
categories, bresking them down into mnore refined varisables.

By way of summary then/some social groups bring to school a
lesser personal valuation of education in general and less
desire to achieve in the school setting, along with a store of
social and cultural experiences and adult contacis that may

actually shape IQ scores and other measures of ability.

The emphasis of the thesis will be to continue the invéstigation

of this theme by positing and analysing 2 series of social
psychologzical mediators and intervenors, that interpret variables
already revealed in the sociology of education. This attenpt

in particular develops the work of Siblerman, in Brophy and Goecd
(197L) in terms of teacher affect; the work of Gronlund (1959)

and others in sociometry, snd finally, peer group studies . To
these it adds the social psychological conceptualisations developed'
in recent reference group theory and & Symbolic Interactionist

notion of the definition of the situation.





