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ABSTRACT 

This study is a qualitative description of the Hutt Valley 

Activity Centre, which is a special unit for disruptive secondary 

school students. The writer is the Director of this unit, and he 

applies the Getzels Guba social systems model to the data which is 

collected. 

The research is essentially concerned with the organisation and 

ad.mi."listration of the Activity Centre, a..~d the model postulates that 

social behaviour in a school is affected by institutional expectations, 

group intentions a."ld individual needs. These three aspects a.re 

developed more fully with the ins ti tuti.onal element of the model 

describing the development of the Hutt Valley Activity Centre, the 

job descriptions of staff, administration and management a.~d community 

resources and. parenttl links. In the work group element, the following 

factors which influence the group dynamics are discussed: the com

position of the group - the background and values of the students, 

the referral o:' Ylew students and assessment of students' progress, 

org.a.nisationfil proced.ur03, &nd the Activity Centre prograr:mie. The 

individual element gives a descriptive case-study of two students who 

attended the .Activity Cen.tre. 

There is a chapter which describes a typical day in the life of' 

an Activity Centre Director, with all the incidents based on what 

actually happened. The revi~w of related literature provides a number 

of source references to specitl classes or units for disruptive 

second&.;-:-y school students in New Zealand and abroad. 

The concluding chapter gives a number of recommendations relating 

to the educational unit which is studied. These include; the need 

for the l.lanagement Committee to include more representatives from 

community organisations, an increase in staffing, the need for more 

permanent tenure for the building which is occuJied, for increased 

travel allowances to cover costs incurred by staf'f _whilst on Activity 

Centre business, and an annual time allowance of' up to eight days per 

annum to be allocated to the Activity Centre staf'f for the purpose of 

visiting organisations and departments related to the Centre and its 

students. 
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BACKGROUND 

CHA.PrER·-oNE 

INTRODUCTION 

Many people are concerned about disruptive behaviour in schools 

which has increased dramatically in the last decade. Not only has 

the number of disruptive pupils increased,but the problems they 

present have b.ocom'!.! mfJ!'e 

Whatever the reasons are for the increase in concern about dis

ruptive behaviour, three things became apparent to the writer. 

1. Children who disrupt their classes arouse strong feelings 

of anger, resentment and sometimes guilt on the part of 

their teachers. 

2. Nobody is at his most clear-sighted and rational when 

feeling angry or upseto 

3. No plan of action to reduce problem behaviour is likely to 

succeed if it proposes a simple solution to a complex 

problem. 

In the last thirty years in New Zealand, authorities have begun 

to recognise the problem and have endeavoured to help the disruptive 

pupil ad.just to the school system. Educational psychologists, visit

ing teachers and social workers spend a significant proportion of 

their time working with pupils who have been disruptive at school or 

with their families. In secondary schools, especially in the last ten 

years, there has been a dramatic increase in the number of trained 

guidance counsellors who have been appointed. The emergence of 

guidance networks with posts of special responsibility for deans, has 

been motivated in part by the need to deal with disruptive pupils and 

their effect on the supposedly well motivated majority. 

When considering the prevalence of disruptive behaviour an 

ivim.ediate difficulty is definition. Galloway1 (1981) states that a 

wide definition of what constitutes disruptive behaviour is more 

appropriate. 

"Any behaviour which adults regard as problematic, inappropriate 
and disturbing to them or other pupils." 

1. Gallowa.,y, D. "Disruptive Pupils," Set No.I New Zealand Council for 
Educational Research, 1981, p.3. 



He stated that any pupil repeatedly labelled disruptive could als0 

be described as maladjustedo 

Between 1975-1984 the New Zealand :Education Department established 

ten Activity Centres to cater for pupils who could not be contained in 

ordinary schools and for whom all other alternatives had been exhausted. 

At the same time the Department funded a small number of classroom 

intervention programmes, essentially on a trial basis, to help teachers 

deal more successfully with problem behaviour in ordinary schools. 

Also, many secondary school principals were exploring new procedures 

for their potentially disruptive pupils as part of their school's · 

network of special or remedial education facilities. 

With developments in New Zealand secondary schools to deal with 

the problems of 'unmanageable children', the Minister of Education and 

his advisers were aware not only of the expense involved in creating 

additional Jctivity Centres, but also of the importance of encouraging 

a range of approaches. Following discussion within the Department, 

they commissioned a major study of recent provisionsfor disruptive 

pupils in the N.Z. education system. 2 This research project made a 

detailed study of disruptive pupils, their assessment and treatment, 

in school-based and Activity Centre programmes. 

In considering Activity Centres, Galloway and Barrett carried 

out an empirically based but quantitative study of the eight Activity 

Centres which existed at the time of the review, and thirty pupils 

attending two Activity Centres, as well as some of their parents, 

were interviewed. The writer found this study, especially the section 

on Activity Centres, very stimulating, and this provided him with the 

necessary stimulus to begin a qualitative study of the Hutt Valley 

Activity Centre where he had recently been appointed as Director. 

STATEMENT OF THE PROBLEM 

This study endeavours to provide a qualitative description of 

the Hutt Valley Activity Centre, of which the writer is the Director, 

applying the Getzels Guba social systems model to the data which is 

collected. The research will essentially be concerned with the 

organisation and administration of the Activity Centre, using a 

descriptive approach. 

2. Galloway, D., Barrett, C. "Unmanageable Children? A Study of 
Recent Provision for Disruptive Pupils in the N.Z. Education System" 
ReEort on Research carried out from DeEartment of Education, 
Victoria University of' Wellin~ton trom ~,~ay 1981-Jp.]..z _128.~, under 
contract to the !few Zealand Ed,)lcation Depart-m.ent, 12830 
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RESEARCH OBJI~CTrvES 

Witi1 reference to the Hutt Valh,:y Activity Centre the writer 

sought to describe: 

1 • The 'institutional elem en!;' of the model, and £'actors 

which influence the organisation ?J}d management of the 

Activity Centre; 

2. The 'individual element' of the model, which is based on 

two case stuclie s of former students; 

3. '.!.'he 'work group element' such as the composition of the 

group, the Activity Centre timetable, orgai.,isati onal pro

cedures, and ti1e referrals and admittance of new students; 

and 

1+. To draw conclusions and make recommendations on aspects of 

the organisation and ad.ministration which may be of' use to 

the staf'f' and 11anagement Committee of the Activity Centre. 

FIELD SE'.I:TIXG 

Trw Hutt Valley Activity Centre is a special unit which is attached 

to Naenae College for administrative purposes, and which is concerned 

with meeting the educational needs of disruptive stud.en ts who have had 

difficulty in coping in a main stream secondary school. The unit caters 

for up to twenty pupils aged between fourteen and sixteen years of age, 

and its educational philosophy could be identified as being 'education 

foe surviv-al', with a special effort being made to meet the individualised 

needs of each student. 

T:::IB PROBLEM AND ITS S1"'1.'TING 

The results of the Galloway study indicate that the armual rate for 

indef'foite suspension of secondary pupils of compulsory school age is 

approxi:nately 1 , 250 or ab out six per thousand. 3 It is shown that Activity 

Centres cater f'or only a minority of students who cannot be contained in 

ordinary schools. It could be said that, apart from Social Welfare Depart

ment institutional care. Activity Centres in New Zealand provide the only 

form of structured education for pupils under 15 years of age who have been 

suspended indefinitely from secondary schools, and for whor::i. there is no 

mai:nstream secondary school option. 

This study was f'elt to be of significance to the writer because, 

after taking up the appointment, he felt the need to make a number of 

changes to the programme and methods of' administration. After com

pleting one school year at the Gen tre he began critically assessing 

3. Ibid, p.4-5. 
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each aspect of the programme and the administration and management 

of the Hutt Valley Activity Centre. This study is based on the 

critical assessment which was done in the second year of the pro

gramme. It then became necessary to decide on an appropriate class

ification scheme or typology. Such typologies are pr.Lmarily des

criptive rather than explanatory; the organisations are described 

and compared on a given list of typological features. 

It was decided to base this study on a social systems model, 

using the Getzels-Guba systems model. This model emphasises the 

need to study relations rather than entities, with process and change 

variables considered to be of vital importance. The model postulates 

that social behaviour in a school is affected by institutional 

expectations, group intentions, and individual needs. In the social 

systems model it is the relationships between these elements which is 

considered to be relevant and important. 

It was decided that this three dimensional approach would become 

the basis for describing each aspect of the Hutt Valley Activity Centre. 

ORGANISATION OF THE STUDY 

Chapter 2 describes a typical day in the life of en Activity 

Centre Director. Although Ted is a pseudonym, all of the incidents 

related are actual incidents b~sed on the recordings made during one 

typical day. Although some mii'l·'.>r details have been slightly altered 

to make the chapter more readable 9 the substance of each incident 

remains the same. 

In Chapter 3,the wTiter r~7iews related literatureo This is done 

in two sections: overseas and J.Z. It will bs seen that there has 

been only a limited amount o~ ~mpirical research in N.Z. relating to 

special classes or units for disruptive secondary school pupilso 

Chapter 4 discusses th.e methodology used in researching the Hutt 

Valley Activity Centreo 

In Chapter 5, the "Elements of' a Social System" are considered. 

The writer outlines and discusaes this with particular reference to 

the Getzels-Guba model, as thiB becomes the basis for discussing the 

administr&tion and management cf the Hutt Valley Activity Centre. 
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Chapter 6, 'the individual element', gives a descriptive case

study of two students who 'attended the Activity Centre. These are 

writ ten up undf~r three headi::igs: educational and sociaJ. background 

p1·ior Lo attendbg the Activity Centre, personality and performance 

at the Activity Centre, and a self-evaluation by each student five 

months after leaving. 

In Chapter 7, the institutional element of the social system 

model describes the development or Activity Centres in :fow Zealand, 

t:w deve lopt1Em t of the Hutt Valley Ac ti vi-ty Centre, administration 

arid rna:10.6 €:ment, job desc1·iptions of staff, cor!llnlmity resources and 

parental links. 

Chapter 8, the work group el,?.ment, i8volves a description of the 

cornposi tion of the group, refen·als and. adrni t tance of new pupils, 

oq;an.i.sational procedures, the Activity Centre Progran1me and a 

consideration of group noru1s and values. 

Chapter 9, the Conclusion 1 i::-icludes some recommendations. 

The study concl:.1des with relevant appendices and bibliography. 

5 



CHAPI'ER TWO 

A DAY IN THE LIFE OF .AN ACTIVITY 

CENTRE DIRECTOR 

The reality of daily li:fe for a Director in the Hutt Valley 

Activity Centre incorporates each of the research objectives of the 

study. In order to set the scene in relation to research objectives 

'A Day in the Li:fe of an Activity Centre Director' has been re

constructed. 

In reading the following description of a typical day, the 

read.er will also encounter.the three elements of the social systems 

model which will be described in this study: institution, work group 

and individual element. 

It was a dark and gloomy Monday morning when Ted arrived at the 

Activity Centre at 7.40 aom• 

"Not again!" he murmured as he searched through his car to find 

his set of keys. Fortunately this time they had fallen under his seat, 

and were not left at home as he initially thought. 

He unlocked the building and then the office and glanced at a 

number of papers which needed his attention. He had already decided 

that assembling the material for typing was his main priority before 

a meeting began at 8015 a.m. With the time not yet 7.50 a.m., the 

first pupil, Dick, walked into his office. 

"You 'wanta' game of pool?" said Dick. 

"I wish I could say yes, but I'm racing against time to get a 

few things done before I have a meeting. Did you have a good weekend 

Dick?" said Ted. 

After a brief exchange of words with Dick, a student who had been 

at the Activity Centre for only three weeks, Ted hurriedly got on with 

the task of assembling material for typing. 

Brian, who was Ted's fellow teacher, arrived soon afterwards and 

as usual he sounded and looked 'full of li:fe'. Fortunately Ted had 

no immediate matters to discuss with Brian, as the two had been together 

socially at the weekend, and the programme for the coming week had 

been discussed and appeared to be well planned, at least on paper. 
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At 8.15 a.m., Helen, a Diploma in Social Work student at 

Victoria University on placement at the Activity Centre for two 

days a week, arrived. She has a professional discussion with Ted 

and Brian before the start of school each Monday morning. Her role 

at the Activity Centre is to gain experience in family therapy and in 

working with adolescents. At the meeting she submitted written 

details of her plans for the rest of the year, which included a 

strategy for doing a role play on situations which occur in families, 

videotaping it and showing it later to parents at an evening 

meeting to enable them to learn about familieso 

At this stage the phone rang. It was Bill, the Activity Centre's 

loyal P.E.P. worker (Department of Labour temporary work scheme). 

"I've got an interview for a job this morning - should be in this 

afternoon." 

"Damn! 11 said Ted to himself after wishing Bill all the best for 

his interview. "This would happen this morning when I was relying on 

him to do a number of important courier duties"~ · 

Discussion with Brian and Helen then resumed and was centred on 

two pupils who had severe problems at home: Bob, whose mother had 

told Ted the previous Friday how intolerable his behaviour at home 

had been since he started at the Activity Centre three weeks a.go. 

"He seems to have gained more confidence in himself since startll'g 

at the Activity Centre, and he has become more objectionable and un

co-operati ve at home 11 , said Bob I s mother. 

Jim was another pupil with home based problems (in addition to 

his educational difficulties) and he had been involved in a physical 

confrontation with his Dad at the weekend which resulted in Police 

intervention. Helen indicated her interest in providing some assistance. 

Gavin was then discussed briefly. The staff felt that he had 

settled in well at the Centre, since he started four weeks a.go, but 

his problems at home were obviously quite severe. He absconded from 

home recently and was absent from the Centre during the six days in 

which he was living 'rough'. 

With the time approaching 9.00 a.m.,the staff room door opened 

and the room became 'alive' with students. The students seemed to be 

in an especially lively mood and many had stories to tell of their 

weekend activities. 

7 



The first organised activity for Ted and Brian was getting the 

pupils involved on their rostered cleaning duties. The building 

was not cleaned on the previous day (a Friday) as the group were 

involved in a lengthy discussion which went on until 3.50 p.m. Ted 

had been involved with the pupils for only a few minutes when a 

pupil called out to him, "You' re wanted on the phone." 

"Take a message~ Tell the caller I'm busy with the group 11 , 

was Ted's reply. 

With the cleaning duties completed, Ted led the group meeting 

in the classroom. This is a regular meeting each Monday and Friday 

morning, enabling the staf'f to give out notices, explain coming 

events, and to allow pupil discussion which often is conducted on a 

'hui' basis. 

Ted discussed the Correspondence School programme with the group 

and outlined the plans to reward pupils who worked well during the 

week by having anoptional period during the last Correspondence School 

session on Friday. 

"This af'ternoon Susan (a Public Health Nurse attached to Naenae 

College) will be in again to continue with the sessions which she 

started last week," ( on human development and relationships) Ted told 

the group. 

Ted reminded the students to bring their P.E. gear for the 

volleyball and basketball games against Epuni Boys' Home-whioh were 

to take place on the following day. 

"If you don't bring your gear you won't play", he told the group. 

"When are we getting a set of snooker balls?" one boy called out. 

"They're on order", replied Ted. 

A question and answer session which also involved Brian followed. 

The students were then given a ten minute break, whilst Ted moved 

into the staff room just as the phone was ringing. The phone call was 

from one of the Social Workers asking what progress had been. 

made in processing one of the students whom lie had referred. This call 

was referred to Brian who handles this aspect of the Activity Centre 

organisation. 
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Whilst the students had their break Ted had extra duties to do 

as Bill (the P.E.P. worker) was going to be away that day. 

Ted's immediate task was to talk with Jim, the student who was on 

lunch duty this week. Ted helped Jim to decide on the lunch menu 

for the week and then he took him down in the Centre van to the 

supermarket to purchase the groceries which would be needed. On the 

way back to the Activity Centre Jim sa:i.d to Ted: 

"You know I smacked a cop last Friday night". 

"Why did you do that?" sa:i.d Ted. 

"Well, he started it. This cop grabbed me by the neck", replied 

Jim. 

"How did it all happen?", said Ted. 

It turned out that Jim had given smart answers and had refused 

to co-operate when he was asked by a policeman to give his name and 

address. 

As Ted pointed out to Jim, "You were very lucky not to be 

arrested." 

It was almost eleven o'clock when Ted and Jim arrived back at 

the Activity Centre. The phone messages on Ted's desk which needed 

attention would just have to wa:i.t. The priority was to assist Jim 

with the making of a bacon and egg pie for lunch, which needed to be 

on the table by 12.30 p.m. 

With the lunch programme under way, Ted took the opportunity to 

give some assistance to the students who were in their cubicles doing 

their Correspondence School work. He did not feel at all relaxed 

this morning with the additional work load which had needed his 

attention. 

"I need set six in Maths", called out one student. 

"Why do I have to do English? •••• it's boring", sa:i.d another. 

''When are we going to have break? 11 another student yelled out. 
11Things do appear to b~J lively this morning, 11 thought Ted. 

''Well, that's normal anyway". 

With the students all involved in a social skills session with 

Brian, and the building a little quieter, Ted returned to the kitchen 

to see if Jim needed any assistance. He then moved out the tables and 

chairs for lunch. It was going to be quicker for him to do it himself 

rather than call the student who was rostered to assist with lunch duty 

to do it. Whilst setting the table, Ted's expected visitor walked in. 
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Joe Green was a Department of' Education Inspector, who Ted had 

!mown f'or several years. He had been of' much assistance to Ted, when 

he wa.s liaison inspector at a. school in which Ted was teaching several 

yea.rs a.go. Whilst Ted had stated that Joe's visit was basically a 

social visit, Ted had planned a 'hidden agenda' of' items which he 

wished to discuss with him at some stage of' the day. 

Ted continued to assist with lunch preparation whilst carrying 

on a social conversation with Joe. As planned, lunch in the hall f'or 

staff', students and the visitor began at 12.30 p.m. Just as Ted was 

about to sit down to lunch a man f'rom the Ministry of' Works called in 

to see him about the gas heating which had recently been installed. 

Fortunately, Ted was only involYed in this meeting f'or a very short 

period, as an inspection of' the work done by the Ministry of' Works was 

all that was required. 

Durir1g lunch Ted sat opposite Joe and involved other students 

at the table in their conversation. Joe was a. good mixer and 

related easily to the students. He told the students some humorous 

incidents which involYed Ted a.t the school he wa.s teaching at a. few 

yea.rs a.go. This created a relaxed atmosphere at the table. 

Once lunch was over, Ted asked Mary to show Joe around the building 

and spend time talking to him f'rom the 'student point of view'. Ted 

f'elt that this not only enabled the visiting inspector to gain a 

dif:f'erent perspective on the Activity Centre, but it also enabled him 

to make three phone calls which he might not be able to make later on 

in the day. He was also fortunate in being able to spend a few 

minutes talking to Paul, a. student who was at the Activity Centre in 

the third term of the previous year, who had spent the first term in 

Social Welfare custody. Ted felt it important to spend some time on 

a regular basis with Paul, as he had returned to the Activity Centre 

only a week ago. 

With the lunch hour almost over, Susan arrived. Susan is a. 

Public Health Nurse from one of' the Colleges, who is involTed in 

taking the human development and relationship course, a.spa.rt of the 

health education programme at the Activity Centre. 

"I thought Sandra Coles would be here by now, because if she 

doesn't arrive I have nothing planned", Susan told Ted. 

"Have you collected that film yet?" she asked Ted. 

10 



"That's another thing I've forgotten to arrange at short notice · in 

the absence of Bill (the P.E.P. worker),"thought Ted. 

"Hey Brian, sorry to cut into your time. Would you mind going 

into the National Film Library in Wellington to collect a film called 

"To Barnett - a Child" which Susan wishes to show in the last period 

this afternoon'?" 

With this task arranged, the visiting speaker who was to discuss 

menstruation with the ~tudents arrived. 

"Thank goodness for that", Ted murmured under his breath. The 

afternoon can now go as planned, he thought. 

Ted then proceeded to send all the students into the classroom, 

to enable the lesson to start. 

"Come on you guys on the pool table, hurry up! We want you in 

the classroom - we're already five minutes late." said Ted. 

"Last shot - last shot!" was the reply. 

Ted and Joe, along with the students who were playing pool,went into 

the classroom, into what was really a noisy "rabble". Ted and Joe 

sat down together. Ted glared at the students who were making the 

most noise. He just waited for order to be restored. 

"Shut up!" screamed Mary who was the group leader, in her 

attempts to quieten the pupils down. 

Ted waited patiently, hoping for silence, which did take place. 

"For goodness sake will you all just sit down and listen -

this is worse than the Wellington Railway Station", Ted told the group. 

With the group settled, the visiting lady proceeded to begin her 

sessiono 

"Ted, where is the slide projector?", asked Susan. 

"Another thing which I have forgotten to do today", thought Ted. 

This was set up in a very short time and Ted, along with the visiting 

inspector, then sat in on the lesson, which fortunately went very we.lo 

During an appropriate break in the lesson Ted and Joe left the 

classroom and went into the staff room to discuss a number of issues. 

"I have fifty minutes before I must leave to coach my rugby team 

up at Naenae College", Ted said.. He then took the receiver off the 

phone to prevent any unexpected interruptions. At this meeting, Ted 

expressed to Joe his concern about the inadequate staffing at the Hutt 

Valley Activity Centre in comparison with other Activity Centres. "All 

our efforts to date have been to no avai1', Ted pointed out. Joe was 

able to offer some advice, some of which he didn't wish to be quoted as 
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saying, and said he would get further information for Ted on this 

matter. The lease on the Activity Centre building,which was soon 

to expire,was discussed. 

"See ••••••••• ( the College Principal) and tell him that two or 

three prefab buildings on the College grounds would su£fice for a 

newly based Activity Centre if this was necessary", Joe suggested 

to Ted, whilst laughing. 

"I could just imagine the reaction to that comment", said Ted. 

With the time approaching 2.50 p.m. Ted farewelled Joe and 

quiqk:ly got changed into his rugby gear for the practice, at Naenae 

College. On his way out he called Jim out of the classroom to come 

with him, as he played in the team which Ted coached. Jim was 

reluctant to leave as the group were partly through a film on the 

development of the embryo, which appeared to have really captured 

their interest. 

The rugby practice at Naenae College finished at 4.45 p.qi. and 

Ted then collected the Activity Centre mail from the College office and 

spoke to the Guidance Counsellor, who wished to discuss a student 

who he was referring. Ted called into the Activity Centre on his way 

back from the College and,much to his amazement,the Referrals Committee 

meeting which began at 3o30 p.m. was still in progress at 5.20 Pom• 

Ted went in to join the group in the classroom, still in his rugby 

gear. 

"What! You are still going! 11 he said to the four people at the 

meeting. It turned out that the Committee had six pupils to 

consider for possible acceptance to the Activity Centre. The last of 

the six referred pupils was being discussed at the time Ted joined 

the meeting. 

The meeting finished at 5.40 p.m. and Ted discussed with Brian 

the Referrals Committee decisions. 

"Why did they turn Sally Satin down?" Ted asked Brian. 

"The Committee were not convinced that it was a school-based 

problem and felt that her difficulties in being a reluctant school 

attender were more of a home-based problem", said Brian. 

"What a shame. I would have thought she would have been good 

value here", said Ted. 

12 



With the ending of this discussion, ·Brian left for home, whilst Ted 

glanced at the numerous papers which had gathered on his desk during 

the day - students' Correspondence S~hool work, three more phone 

messages, and a written query from Brian. "They can all wait until 

tomorrow" was Ted's thought. 

After doing the usual security check of the building, all lights 

and heaters off, doors locked, windows all closed, no running taps, 

Ted proceeded to go through the front door and leave for home. 

In crune Danny, the Guidance Counsellor from Naenae College. 

"Do you have another referral form?" he asked Ted. 

With this matter attended to Ted locked the front door and, with the 

time at 5.55 p.m.,he departed for home. 

This chapter should provide a link between the re:aJ.i ty of a. 

typical day for an Activity Centre Director and the social systems 

model which will be described in Chapter 5. 
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CHAPTER THREE 

REVIEW OF RELATED LITERATURE 

In this chapter there will be an outline o:f literature relating 

to the causes and provision for disruptive secondary school pupils, 

which is felt to be relevant to this resea;rch. 

The chapter will outline the relevant areas of research in 

three sections: 

1. The causes and symptoms of' maladjusted and disruptive 

behaviour and the extent o:f the problem. 

2. 

3. 

An outline o:f some research relating to separate off-site 

units :for disruptive pupils in the United Kingdom. 

Research undertaken by Galloway and Barrett1 (1983) on 

Activity Centres in New Zealand, which was done as part of' a 

wider research project. 

1. Causes and Symptoms of Disruptive Behaviour 

One of the earliest studies in the U.K. was the work of Burt2 

( 1925) who published "The Young Delinquent", a study based on case 

histories of children who had committed offences. He emphasised 

the complexity of the causes of juvenile crime and the need for care

ful investigation before treatment. 

The Ministry of Education (U.K.) Report of the Committee on 

Maladjusted Children3 (1955), points out the link to which heredity 

and environment determines mental and emotional characteristics: 

"People dealing with a maladjusted child will often need 
to seek in his early childhood for the cause of his present 
trouble ••••• Even when the remoter origins of a child's 
trouble can be discovered those who are trying to help him 
have to return :from the past to the full complexity of the 
child as he now is and of his present environment, before 
they can complete their diagnosis and undertake treatment." 

1. Gallov,ay and Barrett, op.cit. 

2. Burt, C. The Young Delinquent, 4th Edition, London University 
Press, 1944-. 

3. Report of the Committee on Maladjusted Children, Ministry of 
Education, London, H.M.s.o., 1955, p.29. 



More recent research into the causes of deviance in children 

also identifies hereditary and environmental £actors. Reinert4 ( 1980) 

quotes various studies: 

"The concept of biogenetic triggering of an inherited pre
disposition or wealmess, for deviance has been suppor$ed 
by several studies of' childhood schizophrenia'! Pollin ( 1 972) 

Other studies point to the role of' environmental f'actors in deviance: 

f'or example, poor nutrition, injury, or stress that af'f'ects diet or 

sleep habits. Rimland
6 

(1969). 

Ritvo and co-workers7 (1970) cited in Reinert make a strong 

ca~e f'or biophysical interpretation of' deviance (the genetic and 

environmental categories), by pointing out that these children are 

found all over the world, at all levels of' socio-economic background, 

with a variety of' ethnic backgrounds, and living in homes with a 

variety of psychological types of' parents. 

Reinert8sums up the biophysical theory in creating emotional 

disturbance as one of' the oldest theoretical systems being applied 

to children in conf'lict. He states that its f'ollov,ers are amongst 

the most positive and energetic in their belief that mental illness 

is caused by one of several biophysical factors. 

Other theories of emotional disturbance in children which 

Reinert discusses are: 

The psychodynamic approach: 9 this point of' view believes that 

a child in conflict has not successfully negotiated the various 

intra psychic and external conflicts f'aced in the process of psycho

logical and physiological maturation. Psychodynamic theory is a 

combination of several levels of psychological thought. These include 

behaviour therapy, gestalt therapy and psychoanalysis. 

4. Reinert, H.R. Children in Conflict: Educational Strategies for 
the Emotionally Disturbed and Behaviourally Disordered, 2nd 
Edition, St Louis, The C.V. Mosby Company, 1980, pp 26-31. 

5. Pollin, (1972) cited in Reinert, ibid, p.26. 

6. Rimland, (1969) ibid. 

7. Ritvo, et.al. (1970) ibid, p.31. 

8. Reinert, ibid. 

9. Reinert, ibid, p.40. 
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The behavioural approach: · this theory believes that behavioural 

deviance is essentially maladaptive behaviour that has been learned 

and is maintained just like other behaviours through positive and 

negative reinforcement and punishment. (Buckley and Walker10 1970)· 

If patterns of behaviour deviate sufficiently from accepted be

havioural norms the child might be recommended for special inter

vention techniques or even excluded from regular classroom activities. 

The Sociological and Ecological theories: sociological theory 

suggests that society has created deviance through a process of 

la.belling individuals -as deviant (Rhodes and Sagor11 1974.) and 

through various forms of rule breaking (Des Jarlais12 1978), and the 

effects that social forces ha.ve on the individual. Labelling 

theorists suggest the cause of deviance to be the.focusing of attention 

on specific behaviours that a child exhibits. 

Counter theory approach1 3 this is not a single philosophical or 

theoretical approach, but it represents a number of individual 

approaches that have one common factor; they are all in opposition 

to the established theoretical approaches which have been previously 

described. Counter theories generally disregard the need for 

scientific proof in favour of primary focus on the individual child's 

behaviour. 

The root causes of disruptive behaviour may or may not lie in 

the structure of society, but,as Galloway14 et al,(1982) points out, 

teachers cannot change the society in which their pupils live (though 

their pupils will be changing society for better or worse in twenty 

or thirty years time). In contrast, teachers can change their 

schools and there is now ample evidence that schools have a greater 

influence on children's lives than was once supposed. 

Research by Galloway15 states: 

"At all levels, teachers vary in their assessments of children's 
behaviour and thejx reactions to it. In secondary schools, 
the same group of pupils may be taught by seven or eight teachers 
in the course of a week. These teachers do not necessarily 
agree on the names of the most disruptive students in class." 

10. Buckley and Walker, cited in Reinert, ibid, p.77. 

11. Rhodes and Sager, ibid, p.101. 

120 Des Jarlais, ibid. 

13. Reinert, ibid, p.119. 

14. Galloway, D., Ball, T., Blomfield, D., Seyd, R. Schools and 
Disruptive Pupils, London, Longman Group Ltd, 1982, p.xv. 

15. Galloway, (1983), op.cit., p.5. 



16 
Galloway (1982b) states that teachers and pupils vary in what is 

culturally acceptable. His research in N.Z. has shown that teachers 

in schools with a high proportion of Maori or other Polynesian pupils 

report high levels of stress. His informal discussion with teachers 

suggests that many difficulties arise from culturally based 

expectations. 

McKie17 (19.34) reported forty-six per cent of London elementary 
\ 

school pupils showing some form of "behaviour deviation". The main 

"deviations" listed were lack of sociability, behaviour disorders 

such as truancy or stealing, habit disorders, and scholastic 

difficulties which uere not attributable to mental deficiency. Four 

years later Milner 
18 

( 1938) surveyed five independent girls' schools, 

and found that teachers put forward seventeen per cent of girls for 

interview on account of difficult behaviour. 

The most detailed epidemiological and longitudinal studies of 

behaviour problems in English children19 were carried out in the 

Isle of Wight (Rutter et. al. 1970) and in an inner London borough 

(Rutter et. al. 1975a, 1975b). Far more c~ildren were regarded as 

deviant in London than the Isle of Wight on the basis of high scores 

on the teachers' behaviour questionnaire ( 19% and 11% respectively). 

Children who were disruptive at school were not always regarded as 

problems at home, nor vice versa. To some extent the relatively 

small overlap betwen the two groups resulted from teachers 

identifying more overtly disturbing pupils, while parents identified 

a larger number of withdrawn children. 

Lowenstein20 (1975) conducted a survey on behalf of the National 

Association of Schoolmasters. Although he received only a low return 

of questionnaires from both secondary and primary school teachers, 

the results indicated an average of 0.53 violent incidents per 100 

primary school pupils, and Oo64 incidents per 100 secondary school 

pupils. Disruptive behaviour he defined as being: 

16. Galloway, D. (1982b) Teachers and Stress: Final Report of Worrt. 
Carried out by the Stress in Teaching Unit, Department of 
Education, Victoria University Wellington, J anuarz 1981-May 1 982. 

17. McKie1 (1934) cited in Galloway, (1983) op. cit. p.18. 

18. Ibid. 

19. Galloway, ( 1982a) op. cit. p 021 • 

20. Lowenstein, L.F. Violent and Disruptive Behaviour in Schools, 
Hemel He~pstead_ National Association of Schoolmasters, 1975. 
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"Any behaviour short of physical violence which interferes 
with the teaching process, and/or upsets the normal running 
of the school. 11 21 

Here too, he found higher rates in secondary schools, an average 

of 4.45 incidents per 100 pupils compared with 1.62 reported by 
. t h 22 prl.lllary eac ers. • 

Galloway (1982a) cites research by Hersov23 (1977) in which he 

found the value of early intervention in the case of school refusal • 

.Although it is reasonable to suppose that the outcome is better if' 

help of whatever form is offered at an early stage, before the be

haviour has become well established, there appears to be remarkably 

little systematic evidence with respect to disruptive behaviour. 

Topping24 (1983) in the introduction to his book. looks critically 
/ 

at evidence as regards 11Does anything work'?" He cites research done 

by Cook25· et. al. (1972) in which an evaluative investigation was 

done of 272 special education programmes for socially or emotionally 

disturbed pupils. He found that only 103 had any data on academic 

or behavioural gains which might have indicated programme effective

ness, and of these, only 11 had sufficiently clear data to make the 

results replicable. A further difficulty was noted by Sindelar and 

Deno26 (1978), namely that the many descriptive studies often had 

no evaluation, but that the few evaluative studies often were short 

on description, so the detailed nature of the programme which had pro

duced the effects specified, remained something of a mystery. 

Research of this nature undoubtedly has relevance to professional 

staff working in Activity Centres. An understanding of relevant 

research, which deals with the causes and methods of dealing with 

disruptive children, can lead to professional workers in this field 

critically assessing and re-evaluating their own methods and goals. 

21. Ibid. 

22. Ibid. 

23. Hersov, (1977) cited in Galloway) (1982a) p.7. 

24. Topping, K. Educational ~stem~ ,for .~isruptive Adolescents, 
London, Croom Helm, 1983, p.14. 

25. Cook, et. al. (1972) cited in Topping, Ibid, p.14. 

26. Sindelar and Deno,(1978) Ibid. 
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2. Separate Off-Site Units 

This section will outline research which has been done in the 

U.K. on separate off-site units·which have been established for 

disruptive pupils. These units very much resemble the Activity 

Centres which have been established in New Zealand. 

The Advisory Centre for Education27 (1980) noted the existence 

of 439 units with places for 6791 pupils, and only just over half of 

the local education authorities responded to their request for data. 

This survey found that the Inner London Education Authority now has 

226 units offering places to 3,800 students. 

Several criticisms have been directed at these off-site units. 

The Department of Education and Science28 (1978) noted the very 

narrow curriculum of most units, as well as the lack of specialist 

resources, particularly text books and reference material. Perhaps 

the most crushing comment came from the D.E.s. 29 (1980). 

"The· curricula available in the uni ts are inevitably limited 
by accommodation and staff expertise •••• taking acount of the 
shortage of skilled teachers in some subjects, and apparent 
lack of curricular liaison in some instances ••• the whole 
programme of off-site units for disruptive pupils needs 
reappraisal. 11 

According to Topping30 recerit national publicity in the U.K. 

suggests that there is concern about the role and functioning of 

off-site units among the people who staff them. The Time Educational 

Supplement - U!K. 31 (1982) .reports on 'distrust and misunderstanding 

between schools, uni ts and their clients.' There appeared to be a 

lack of agreement on the purpose or methods of these units and their 

clients. The danger of the off-site \lllit business becoming so heavily 

resourced that it becomes petrified and self-protective is highlighted. 

It is argued that the further development of units would be a blind 

alley - 'whatever money is spent, there will never be enough units 

to take out all youngsters who are in trouble at school, and to 

continue as if this is a possibility may well stop schools from 

changing as they need to.' Surveys had shown that whilst large numbers 

of special unit staff claimed to use various techniques for helping 

27. Advisory Centre for Education,(1980) Ibid Po35. 
28. Department of Education and Science,(1978) cited in Topping, 

op. cit. p.37 
29. Department of Education and Science,(1980) Ibid. 
30. Topping, ibid. p.38. 
31. Times Educational Supplement,(1982) ibid. p.38. 
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the children in their charge, very few had any forinal training in 

such methods. It had also been found that working in an off-site 

unit tended to have distinctly deleterious effects on teachers' 

career prospects. 

In contrast to research which points out a number of inadequacies 

of off-site units in the U.K., Beeber32 (1980) reports on an off-site 

unit taking largely secondary age pupils. Attendance rates were good, 

on par with national averages. Reading tests carried out on 8 of 

23 pupils served by the unit demonstrated a mean 19½ month gain over 

a four month period, although to what extent this large increment 

was due to initial test results being artificially depressed by 

situational change can only be the subject of speculation. Roe's33 

(1965) study for Inner London Education Authority showed an improve

ment in the reading age of unit children, in comparison with day 

special schools. The behaviour of the unit pupils was said to have 

improved (according to teacher ratings), in comparison with day 

special schools. 

It can be seen that research on off-site units in the U.K. 

indicates a varied degree of success. In comparison with similar 

units in N.Z. - (the Activity Centres) the U.K. off-site units,in 

the main,place a large degree of emphasis on successful return to a 

main stream secondary school and on academic progress. Gallow~ 

(1982a) in discussing off-site units,in the U.K. points out: 

"A consistent but disappointing trend from the limited 
available literature is that successful return to school 
is seldom achieved." 

This theme is developed further in the next section. 

3. Activity Centres in New Zealand 

Activity Centres in New Zealand are a relatively new development 

in the provision for disruptive secondary school pupils. The 

Napier Activity Centre was established in 1975, and this was followed 

by the Hutt Valley Activity Centre in 1976, although it did not 

receive official status until 1978. 

The Galloway and Barrett35 research which was carried out from 

May 1981 until July 1982 researched the provision for disruptive 

32. Beeber, (1980) cited in Topping, ibid, p.42. 
33. Roe, ( 1965) ibid, pp. ,42-43 
34. Galloway, (1982a) op. cit. p.61 
35. Galloway and Barrett, (1983) op. cit. 
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pupils in the N.Z. education system. • As part of this investigation 

they did a descriptive study of the seven Activity Centres operating 

in 1981. This investigation included a report on a pilot study of 

pupils referred to two A,ctivity Centres, one of which was the Hutt 

Valley Centre: 

"Our aim is to provide background information about the 
students, the problems they face and the problems they 
present the education system." 36 

This research has direct relevance to this thesis, :in 

that it is the only empirically based research done on Activity 

Centres in N.Z. or on disruptive secondary school pupils in N.Z. 

It gives a comprehensive description on Activity Centres in N.Z. 

and background information about the students referred to each centre 

and about the problems they presented. 

The pilot study of A~tivity Centre students found that the 

results were consistent with those obtained from studies of suspended 

students in England. It found that the pupils were highly delinquent, 

and presented severe behavioural problems, both at school and at home. 

The majority of boys were seriously backward in basic reading skills, 

and the researchers felt that their educational backwardness had 

caused them to lose hope of achieving success at school, and this had 

caused their poor attitude. 37 

"What is undeniably clear is that their educational problems 
challenge the flexibility of any secondary school curriculum. 1138 

I 

It was found that these students do not find it easy to express their 

feelings verbally, particularly when they feel under pressure. The 

evidence suggested that they express their frustration through their 

behaviour: 

"From a teacher's point of view the challenge lies in 
helping them to find more constructive ways of expressing 
it. 11 39 

In addition to their intellectual and educational problems, it 

was found that most of the students were living in severely stressful 

family circumstances. Many had a history of poor health or were 

currently in poor health. In discussing the stress that problems such 

as these place on a child's or adolescent's psychiatric adjustment 

the researchers stated: 

36. Ibid, p.48. 
37. Ibid, p.81 
38. Ibid. 
39. Ibid, p.82 
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"The damage comes from the effect of many stresses inter
acting with each other. The students in our sample had 
experienced strt0s which was both chronic and severe from 
many sources. 11 

The results of the pilot study provide an important insight 

into the clientele of two activity centres, one of which is the Hutt 

Valley Centre. They also are of direct relevance in Chapter Eight 

which is concerned with two case studies as part of the individual 

element of the social systems model, and in Chapter Seven when the 

composition of tne 'group' and their expressed norms are considered 

as part of the 'work group' element of this model. 

As a result of the quantitative research on the seven Activity 

Centres which were operating throughout the period when the research 

wascbne, the researchers found that JctivityCentre teachers saw 

their primary responsibility as helping their students with problems 

of personal adjustment and educational progress, which is in contrast 

to some senior staff in the mainstream as being quite explicit that 

.Activity Centres should exist primarily to remove disruptive pupils 

from the mainstream.41 

42 The research by Galloway and Barrett stated that ktivity 

Centre staff should not be under-estimated. They are isolated pro

fessionally from daily contact with colleagues in any other branch 

of education, yet they are expected to cater for some of the most 

disruptive students from local secondary schools. By overseas 

standards N.Z. Activity Centres are grossly under-staffed. 

In view of the fact that the Hutt Valley Activity Centre is 

staffed well below the staffing establishment recommended in this 

research, it is hoped by the writer that the Department of Education 

will be able to implement the Galloway and Barrett43 recommendation. 

The Report44 proposes a model which could be considered in 

terms of administrative oversight of Activity Centres. This aspect 

of the Report is especially relevant to this the3is, whlch is 

essentially concerned with an administrative description of an 

Activity Centre. The Report states:45 

40. Ibid. 
41. Ibid, p.266 
42. Ibid, p.270 
43. Ibid, p.182-183 
44. Ibid, p .186-191 
45. Ibid, p.185 
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"Any form of administrative oversight should have at least 
four functions: ' 

(i) To ensure attention to bureaucratic details such as 
payment of salaries and ordering equipment with the 
maximum ease and efficiency. 

(ii) To facilitate local interest and participation in the 
Centre. 

(iii) Tactfully, yet systematically to monitor progress in 
order to identify problems in the Activity Centre's 
operation. 

(iv) When necessary to seek support, advice and assistance 
for the staf'f. 11 

46 The Report rec.ommends a Management Cammi ttee which should 

contain representatives from each group with a concern for,. or interest 

"'in, the Activity Centre's students. This would be a large group 

responsible for maintaining general oversight, meeting between one 

and three times annually. The Management Committee should appoint 

two sub-committees; an administrative sub-committee to deal with 

bureaucratic details, such as liaison with the administering school, 

and an advisory committee which woula. be responsible f'or maintaining 

regular professional oversight of, and support for.the Centre. Both 

of these groups would be small and would not need to meet often. The 

advisory committee would report ultimately to the Management Committee. 

The Report47 :recommends,as a general policy,thut the admission 

and discharge of students should be made by the Director in discussion 

with nominated members of the Centre's advisory committee. The 

members most likely to be involved are the psychologist and the 

inspector. The report recommends that suspended students will 

routinely be seen by a psychologist. This Report could then be made 

available to the Admissions Committee. 

This chapter has endeavoured to identify relevant research 

relating to causes and symptoms of disruptive behaviour, the pro

vision of off-site units for disruptive pupils overseas, and gives a 

brief outline of the only research project which has been conducted 

in N.Z. on Activity Centres. It has also provided a suitable founda

tion for a social systems analysis of the Hutt Valley Activity Centre 

which is to follo-w, and has further developed an understanding of 

the real world of Ted as described in Chapter Two. 

46. Ibid, pp. 186-187 
4 7. Ibid, p • 1 91 
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CHAP.rER F.OUR 

METHODOLOGY 

This chapter focuses on the design and methodology of the 

present study. A rationale is established for using a descriptive 

approach to the data collection. The methods of data collection are 

outlined and discussed: interview, observation and document analysis. 

In understanding Ted's world in Chapter Two, the reader should 

be aware that efforts have been made by other researchers to under

stand such a worldo This chapter will outline some of.' these methods. 

Introduction 

"Research is the activity of solving problems which 
leads to new lmowledge using methods of inquiry 
which are currently accepted as adequate by 
scholars in the field. 11 

1 Helmstadter (1970) 

Research could be regarded as an investigation, aimed at solving 

problems and self-improvement. In addition to the improvement of 

mankind, research could a}so be said to be beneficial to the individual 

in that it requires him to think problems through in specific, opera

tional terms, rather than using generalisations, thus providi.~g 

practice in accurate, clear and concise self-expression. Helmstadter2 

points out that once research is recognised as a sophisticated 

approach to solvi.~g man's problems, then its value to society is 

immediately apparent. 

Hartman and Hedblom3(1979) state that research requires a 

theoretical base. The advancement and development of a discipline 

requires research that questions, tests and modifies its theoretical 

base. 

"Research in the social sciences is an expedient - a 
structure to explore, or a means to {enerate or test 
assumptions about human behaviour." 

1. Helmstadter, G.C. Research Concepts in Human Behaviour, New York, 
Meredith Co-operation, 1970, p.5. 

2. Ibid. 
3. Hartman, JoJ., Hedblom, J.H •. Methods for the Social Sciences: 

A Handbook for Students and Non-Specialists, Westport, Connecticut, 
Greenwood Press Inc., 1979, p .l+. 

4. Ibid. 
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Logically, theory precedes method. There is a need for any discipline 

to first develop its theoretical frame of reference before its 

phenomena are examined. 

There are numerous approaches towards research in the social 

sciences: historical, case study, comparative, experimental and 

descriptive. In this dissertation, a descriptive approach is used. 

This involves describing a particular situation as opposed to searching 

for cause and effect relationships. The descriptive approach has the 

following benefits which are felt to be relevant to this investigation: 

(i) It may serve as the "reconnaissance" phase of an investi

gation in a new area in which the purpose is to identify 

factors which are most promising for experimental 

investigationo 

(ii) It often provides concrete facts describing the situation, 

on the basis of which reasonably definite plans can be 

made for further actiono 

(iii) Descriptive approaches are widely used because they apply 

to a very broad class of problems. 

The four main disadvantages of this method are: 

(i) The descriptive approach may lead to over-generalisation 

of results, in gathering only that evidence which will 

support the ideas of the researcher. 

(ii) This approach does not provide very much information about 

the effects of the variables under investigation. 

(iii) It is necessary to have the co-operation of the subjects, 

otherwise it may result in incorrect information being 

given. 

(iv) A descriptive approach may lead to complacency and satis

faction with a status quo rather than to improvement in the 

situation under investigationo 

It was hoped that by clearly identifying the strengths and 

weaknesses of the descriptive approach, the writer would be able to 

apply this method to his research in a more objective and meaningful 

way. 
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Methods of Data Collection 

The following methods were used by the researcher to gain 

information; interview, participant observation, document analysis 

and self report. Each method will be considered in turn. 

Interview 

According to Hartman and Hedblom~ interviewing is one of the 

major techniques for collecting social science data. Its successful 

use depends on personal awareness, experience, desire for improvement, 

and genuine enthusiasm. 

In this investigation two types of interviews were used: 

(i) Open-ended; uncontrolled, unstructured and non-guided. 

(ii) Depth interview, which involved an intimate long-term 

conversation with a respondent in probing, •expanding and 

periodically summarising his understanding of what the 

respondent had reported. 

The open-ended interview was used when it was felt necessary to have 

a standardised, open-ended format, in which each person was asked 

essentially the same questions. The interview questions were written 

in advance, exactly the way they were to be asked in the interview. 

Probing questions were placed in the interview at appropriate places. 

According to Patton6(1984) the basic purpose of the standardised open

ended interview is to minimise interviewer effects by asking the same 

question of each respondent. Moreover, the interview is systematic and 

the necessity for interviewer judgement during the interview is reduced. 

This interview technique was used in two instances during the 

study. In Chapter Six ten students who had been at the Activity Centre 

for at least a month, were interviewed, in order to find out more 

about their background and expressed values. Appendix 3 gives a list 

of the questions which were asked. In Chapter Eisht the t110 students 

involved in the case study were interviewed, five months after leaving 

the Activity Centre, and a~ open-ended questionnaire was administered 
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to them. Refer to Appendix 12.for the questionnaire which was administered. 

The depth interview was used when the interviewer felt the need 

to seek greater detail or intensity of feelings. This method was used 

as follows: 

5. Ibid, p.170. 
6. Patton, M.Q., Qualitative Education Methods, London, Sage 

Publications, 1980, p.202. 



(i) Interviews with staff in other Activity Centres designed 

to elicit information specific to the Activity Centre. 

(ii) Interviews with a number of people who were concerned with 

the development of the Hutt Valley Activity Centre. 

(iii) Interviews with people involved in the administration and 

management of the Activity Centre. 

(iv) The job descriptions of staff were frequently discussed 

in a semi-formal and informal way throughout 1983, in 

order. to improve task efficiency and job satisfaction. 

(v) Some of the information in Chapter Seven in the section 

concerned with the composition of the group, was gained 

by in-depth interviewing of students and staff. 

In assessing the value of the in-depth interview techniques 

as a means of gaining information and assessing the feelings of 

respondents, it was found tha½ in order to gain the maximum amount 

of material in a single interview,it was necessary to ask questions as 

rapidly as the subject could possibly comprehend and reply. This was 

found to be necessary in many cases when interviewing students. 

According to Schatzman and Strauss7(1973), brief situational 

or "incidental" questioning or conversation is extremely effective 

throughout research; it is more controlled than eavesdropping and 

much less time-consuming for each unit of information gained. 

The research techniques of Schatzman and Strauss8 for in-depth 

interviewing were consciously practised: these involved regarding 

all conversations between the researcher and others as forms of inter

viewing, whether the conversation lasted for a few seconds or minutes. 

The lengthier interviews were conducted in private. A specific list 

of question$ or topics was not used because this amount of formality 

would have destroyed the conversational style that was sought. 

Participant Observation 

Accordine to Hartman and Hedblom9(1979) the participant observa

tion technique is particulnrly suitable for the study of covert be

haviour and most frequently lends itself to the generative-exploratory 

7. Schatzman, L., Strauss, A.L. Field Research: Strategies for a 
Natural Sociology, Bnglewood Cliffs, Prentice-Hall, 1973, p.71. 

8. Ibid, p. 72 
9. Ibid, p.224. 
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posture • .Although thismethod is time consuming,it provides insights 

based on both interviews and observation which locates the etiology 

of behaviour. 

McCall and Simmons 
10

( 1969) define participant observation as 

follows: 

"The field worker directly observes and also participates in 
the sense that he has durable social relations in the social 
system under investigation. He may or may not play an active 
part in events or he may interview participants in events 
which may be considered part of the process of observation. 11 

In terms of' this investigation, one of' the major advantages of 

participant observation is that the observation and interviewing is 

of a non-standardised nature. This means that all informants need 

not be treated uriformly but are interviewed about the things that 

can illuminate most about them. The aim is to be flexible without 

worrying unduly about the comparability of the data for statistical 

purposes. A second advantage is the effective use of relationships 

which the researcher establishes with informants for eliciting data. 

In view of the fact that the writer is working amongst a small group 

of students, it was possible to establish a trusted and close relation

ship with them. 

The major limitations of observation and interviewing in the 

field are directly related to the characteristics noted above. Be

cause of' the non-standardised way the data is collected, it is 

not generally useful for statistical treatment. This means that 

quantitative relationships usually cannot be established, as the 

researcher has to depend on a more impressionistic interpretation of 

the data for arriving at generalisations. A second major limitation, 

which was especially likely in the case of the writer, is what 

McCall-Simmons11 identify as being the researcher's use of the relation

ships he establishes in the field; that is, the likelihood of bias. 

The writer was constantly aware of this factor and, because he was 

deeply entrenched in the system being studied, he constantly sought 

objective criticism and opinions from a variety of people from outside 

the system. In doing research on the case studies, for example, he 

sought opinions from people such as the students' parents, social worka-

10. McCall, G.J., Simmons, J.L. Issues in ParticiEant Observation: 
A Text and Reader, Massachusetts, Addison-Wesley Publishing 
Company, 1969, p.9. 

11 • Ibid, p. 2. 
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and work exploration employers, who had been involved with the students 

concerned, and in the case of.· one of· the students, from her boy-

friend with whom she was living at .the tiine the r.esearch was being done. 

The writer also soug:\1,t this type of opinion when recording observa~ 

tions on the sections concerned with administration and management, 

the referrals system, the school time-table and organisational pro

cedures. 

Bias is likely in the case of some aspects of the investigation, 

especially in some sections of Chapter Seven (the work group element), 

in which the writer had a major role to play in establishing a number 

of organisational procedures. In view of the fact that the direction 

this study takes is descriptive, it was felt that there was no need 

for establishing structured evaluative procedures. 

12 Hartman and Hedblom point out that, in observational analysis, 

the emphasis is not on the strict analysis of variables, but on the 

meaning and the life process. For this reason the writer was careful 

not to be compromised by his own ideological commitments as well as 

those resulting from socialisation int~ the group being observed. 

It was felt necessary to have a clearly formulated approach to 

participant observation, and this was based on the methods which were 

formulated by Denzin13(1970). These methods were: 

(i) Definition of the problem formulated, and recognition of 

theoretical perspective including review of relevant 

literature and an initial statement of research objectives. 

In this study, this was clearly outlined in the intro

ductory chapter. 

(ii) Selection of a field setting which is largely deteI'.mined 

by the nature of the problem to be investigated. The 

field setting in this study is the Hutt Valley Activity 

Centre. 

(iii) Initial field contacts and entrance into the community. 

As the writer was an integral part of the institution being 

studied, there was little difficulty in obtaining field 

contact or gaining "access" to the community, for the 

purpose of participant observation. 

12. Hartman and Hedblom, op. cit., p.242. 
13. Denzin, N .K., 'rhe Research Act: A Theoretical Introduction to 

Sociolo~ical I1~ethods, Chicago, Aldine Publishing Co., 1970, 
p ~ 206=15• 
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(iv) Crystallization of working definitions of key concepts 

established. Frequencies of behaviour are noted at this 

stage, and the historical context of the setting is 

documented. 

(v) Informants are selected, approached, instructed and 

interviewed. In the case o:f this study, all the students 

as a group were observed, and most of them were involved 

in the semi-structure interviews, as part of the work group 

element of the research. 

(vi) Where appropriate, taxonomic division of recordings and 

indicators of key concepts are developed and isolated. 

Table 1 shows the schedule which was followed in under

taking this research project. It can be seen that there 

was an eight month period of observation, recording, and 

involvement in the Activity Centre before analysis and 

reporting of the research findings related to the Hutt 

Valley Activity Centre were undertaken. 

(vii) Propositions tested against observed behaviours. As Table 

1 indicates, there was a s evenl;een month period of observa

tion and recording in order to describe observed behaviours. 

This was felt necessary in order to effectively make a 

valid assessment. 

(viii) Study conclusion, role disengagement and final structuring 

of research reports. As the writer was employed at the 

Activity Centre, there was no real role disengagement. 

The writer endeavoured to fulfil the participant observation 

role in the course of his duties. 

Document Analysi,s 

Patton 1~- points out that documentation may refer to the "slice 

of' life" recordings in various media, or to the marshalling of' evidence 

in support of a position or point of view. Observations and records, 

as Patton 15 states, may be of' many sorts - participants' observations 

and records in various forms, diaries, memoranda, minutes, interviews, 

questionnaires, photographs, f'ilm, tape recordir..gs, work samples and 

the like. 

14. Patton, op. cit., p.287 
15. Ibid, p.284. 
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Document analysis was used in several sections of this study. 

It was used in a. substantial way to gather information for the 

section 'Historical Development of the Hutt Valley Acti vit;y Centre', 

and of otter Activity Centres. 

The documents used car. be classified as either primary data 

or secondary data. 

Primary source data, which is data collected fron the source 

first-hand, utilised in thi~ s·tudy included: minutes of Manage

ment Committee meetings, monthly reports by former Directors of the 

Activity Centre, official correspondence, memoranda , and data 

collected by observation and intE·rview. 

Secondary data, which is data already collected and usually 

first reported or assembled by other than the researcher and utilised 

by the writer, was essentially the G·alloway and Barrett Report 16• 

This provided relevant information which is recorded in Chapter Three, 

Review of Related. Literature, as well as g_ua.ntitative research from 

this Report relating to the pilot study of two Activity Centres in 

New Zealand. This was utilised in conjunction with other secondary 

data, and participant observation and interview, in the chapter con

cerned with the composition of the group. 

A lot of data wat. collected. This included prim&ry and second

ary source documents and field notes and details of interviews. As 

de. ta was gathered. the writer made comments in the margins or in some 

cases by attaching pieces of pape!' tha.t contained his notions about 

what he could do with the different parts of the data.. This was the 

beginning of organising the data into topics and files. 

All data was caref'ulJ.y indexed according to the topic, or, in the 

case of I case studies', according to the name of the student. The 

process of labelling the various kinds of data and establishinB a data 

index was the first step in content analysis. 

In addition to indexing and storing the data, details of all 

relevant documents and books were recorded and stored on a cara. index. 

This involved recording the fulJ. source reference on a card. A few 

brief details were given on the other side of the card as to what the 

source reference was about., together with a classification code which 

16. Galloway and Barrett, op.cit. 
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enabled the reference to be easily located. In the case of notes 

made from books or professional papers which the writer did not 

retain, details were given on the card index as to where the source 

could be located, for example, the library reference at Victoria 

University. This card index constituted the bibliography of the study. 

The next stage in document analysis is what Patton 17 called 

inductive analysis. '.!.'his means that the patterns, themes, and cat

egories of analysis crune from the data; they emerge out of the data 

rather than being imposed on them prior to data collection and analysis. 

From this stage, the writer was able to make a logical analysis by 

looking for emergent patterns in the c1ata. :B'or exrunple, in constructing 

the case studies, the raw case data (based on all data collected about 

a person) was assembled, a case record was constructed by organising, 

classifying and editing the raw case data into a manageable package. 

It was then necessary to verify the accuracy of findings. This 

was done by critically examining the data, and by loold.ng for any 

contradictions. As this study is a descriptive one, a lot of sub

jective data was gathered, for example, recordines made of interviews, 

which implied opinion rather than fact, and an impression rather than 

confirmation. 

The final stage was presentation of findings. 'l'he writer made 

an effort to write up the stua.y in a clear and logical way, ensuring 

that there was a linkage between all sections and chapters. 

Self Report 

Reconstructing a day provided a key beginning for this study. 

From a methodological viewpoint the description of Ted :i.n Chapter Two 

was the product of: 

(i) Rough notes and recordings of all activities in which Ted 

was involved during the day; 

(ii) Checking against recorded events in the Director's diary; 

(iii) Reflection on the day in total. 

It found that the necessary skills needed in self reporting 

were : the need for accuracy in recording all events soon af'ter they 

occurred and the ability to record subjective reflections at a later 

stage. 

17. Ibid, p.307. 
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18 
Plummer (1983) stated that somehow a person's scientific work 

is taken less seriously if it is known to be based on personal 

experience, and yet based on the need to grasp subjective worlds, 

this method of self documentation must be one of the most critical 

of all our tools. 

"We can never really ~ow another's world, we might 
just know our own. 111 ./ 
20 Plummer stresses the fact that sociologists need to stop evading 

the value of self-observation and to record and document their 

personal experiences systematically. He states: 

"If Freud can turn his dreams into a masterpiece of under
standing, why shouldn't other social scientists? 11 21 

This chapter has outlined the descriptive approach which was 

used in this study, and the methods of data collection have been 

outli.11ed a..11d discussed. It was felt pertinent to include Table 1 

which shows the research planning schedule, to enable readers to see 

the time scale which was used for completing this study. 

18. Plummer, K., Documents of Life: .An Introduction to the Problems 
and Literature of a Humanistic Method, London, George Allen & 
Unwin, 1983, p.34. 

19. Ibid. 
20. Ibid, 
21. Ibid, p.35. 
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CHAPT:r.:R FIVE 

ELF.JrlENTS OF A SOCIAL SYST~ 

This chapter will outline and discuss elements of a social 

system with particular ref'erence to the Getzels-Guba model. This 

will then f'orm the basis f'or examining the institution (Hutt Valley 

Activity Centre) and the individuals who are involved in the 

institution (staff', pupils, visitors). Some basic assumptions about 

social systems which are made by Hoy and Miskel~ (1982) will be 

discussed with reference to their implications f'or the institution 

which is being studied. 

According to Hoy and Miske12 , a social system is based on the 

idea that a set of individuals is more than the simple aggregate of 

persons. As people interact in social settings, networks of social. 

relations that have important effects on behaviour emerge. Eventually, 

people f'ind themselves behaving in accord with the prevalent social 

conditions which exist. Roles, norms, values and leaders all shape 

individual behaviour. 

Etzioni3 ( 1964) states that organisations are social units ( or 

human groupings) deliberately constructed and reconstructed to seek 

specific goals. A further definition by Scott4 (1964) states: 

" ••• Organisations are defined as collectivities. they have 
been established for the pursuit of relatively specific 
objectives on a more or less continuous basis. It should be 
clear, ••• however, that organisations have distinctive features, 
other than goal specif'ici ty and continuity. 'l'hese include 
relatively fixed boundaries, a normative order, authority 
ranks, a communications system, and an incentive system which 
enable various types of participants to work together in the 
pursuit of common goals." 

Undoubtedly organisations require communication and a willing

ness on the part of members to contribute, and a common purpose among 

themo Individuals must communicate, and be motivated to make decisions. 

1. Hoy, W.K., Miskel, C.G. Educational Administration: Theor~, 
Research & Practice, New York, Random House, 2nd Edition, 1982, 
pp. 56-57. · 

2o Hoy & Miskel, op. cit. p.51. 
3. Etzioni, A. Modern Organisations, in R.H. Hall, Organisations: 

Structure & Process, Englewood Cliffs, 2nd Edition, 1977, p.21. 
4. Scott, W.R. Theory of Organisations , in R.H. Hall 

Organisations: Structure & Process, ibid. 
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Hierarchy of.' 

B , Authority ureaucracy---,.~ ) Expectations Fol \ ~~~r~ns \ 
Organisation---=► Work--➔.)Informal-----,;i.Norms ;, Organisational :;.;(ial /roup OrgTsation ;~iaviour 

Individual---->- Personality----+ Needs 

Figure I Reformulated Elements for a Social S~stems 
Model of Schools (From Hoy & Miskel (1982) 

The Hoy and Miske16 model of a social system is based on the 

Getz els and Guba model 7 ( 1957). This involves two major classes of 

phenomena which are independent of each other but are also inter

active. The.Se are firstly, the institution (shown in Figure I as 

the 'bureaucracy') defined in terms of certain roles and expecta

tions, which are organised to fulfil the goals of the system; and 

secondly, the individuals who inhabit the system, with certain 

personalities and need-dispositions, whose interactions comprise 

what Getzels and Guba call I social behaviour'. The Getzels and Guba 

model explains social behaviour in terms of the dual influence of 

two dimensions, the 'normative' (institution) and 'idiographic' 

(individual). 

Some of.' the characteristics of institutions are: they are 

purposive; established to carry out certain practices. They are 

peopled; they carry out prescribed goals requiring people. Insti

tutions are structural in that they carry out a specific purpose, and 

the tasks to achieve the goals may be specified and these may be 

organised into roles. For example, teachers may have specific areas 

of curriculum teaching and administrative responsibilities. 

The institutional dimension of an organisation (Institution-->~ 

Role :> Expectations) refers primarily to bureaucratic expecta-

tions of positions within the organisation. According to Hoy and 

5. 
6. 
7. 

Hoy and Miskel, 
Ibid. 
Getz els, J. W. , 
tive Process" 

op. cit. p.65. 

Guba, E.G. "Social Behaviour and the Administra
School Review, 65: 1957, pp •. 423-441. 
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Miskel 
8 

they state tha~ from a vast array of vague and contradictory 

expectations, formal organisations select a few bureaucratic 

expectations that are reasonably consistent with the organisation I s 

goals. 

Finally, institutions are sanction bearing, in that there are 

negative and posit~ve sanctions to ensure that individuals comply 

with the norms, at least within broad limits. 

The second dimension, the id.iographic, is essentially the individual 

element, whieh has two component el~ments: personality and need dis

position. Getzel.s9 et. a:i. (1968) describes personality as,"the sum 

total of' one's habitual beha'11iour". 

Need disposition essentially relates to the disposition to do some

thing in order to meet one's goals. In educational terms
1 

the need 

disposition may be for a pupil to acquire academic qualifications 

and work skills in order to get a job. The needs and expectations 

of an individual may be thought of as motives for one's behaviour, 

one deriving from personal desires (for example to learn specific 

skills which the individual feels may be of personal benefit), the 

other from institutional requirements (for example, having to attend 

specific classes at set times.) 

With reference to Figure I, the work group is the mechanism by 

which bureaucratic expectations and individual needs interact and 

modify each other. A dynamic relationship between bureaucratic role 

demands and individual needs emerges as people are brought together 

in a work place. At the Hutt Valley Activity Centre the work group 

would be the staff and the pupils. This work group develops its own 

informal status structure and culture and its social organisation. 

This group, which can develop as an informal organisation with its 

important group norms, becomes another powerful force that effects 

organisational behaviour. Hoy and Miske1
10 

show this force 

represented schematically as: 

Work 
Group 

------~ Informal ____ _,Norms---·~) Behaviour 
Organisation 

8. Hoy & Miskel, op. cit. po62 
9. Getzels, J.W., Lipham, J.M., Campbell, R.F., EducationaJ. Administra

tion as a Social Process: Theor1, Research & Practice, N.Y. 
Harpet Row, 1968, p.67. 

10. Hoy and Miskel, op. cit. p.64. 
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Based on the Getzels and Guba model, the writer has constructed his 

own model Figure 2. This is a social systems model for describing the 

various aspects of the Hutt Valley Activity Centre. The figure shows how 

the administration and management of the Activity Centre can be linked to 

the three elements of the Getzels and Guba model. 
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Figure 2: A Social Systems Model t:or Describing the Hutt Valley 
Activity Centre. 

Basic Asswnptions of Social Systems Models 

Hoy and I,1iskel 11 make several assumptions which they detail as being 

explicit features of a social systems model: 

1. Social systems are comprised of interdependent parts and activities 

that contribute to and receive from the whole. For example, at the 

Hutt Valley Activity Centre the students may press the staff for 

more involvement in the decision making ~elating to the curriculum. 

11. Hoy and Miskel, op. cit. pp.56-57. 

37 



1. (continued): There could.be a demand at a particular time, 

for example for more e·mphasis and time on Maori language and 

culture. This may then necessitate the staff involving more 

use of people in the community contributing to the programme -

an input from outside coming within the bounds of the Activity 

Centre. 

2. Social systems are goal-oriented and may have a multiplicity 

of goals. At the Hutt Valley Activity Centre the goals are 

essentially educational - to extend and develop academic skills, 

social skills, education for leisure, and preparation for the 

work force. 

3. Social systems are people. At a school, people involved would 

include teaching and administrative staff, students, and people 

from the various agencies outside the school who are involved 

either directly or indirectly with it. 

4. Social systems are structured and, in the case of schools, are 

to some degree bureaucratic. The system of administration in 

schools, for example staffing, financial allocation, curriculum, 

is largely determined by Department of Education directives. 

However, within this structure, schools have quite a large 

degree of ~lexibility. 

38 

5. Social systems are normative. Formal rules and regulations and 

informal guides prescribe appropriate behaviour. At the Activity 

Centre there is a small group of students who are together each 

school day, working with the same staff. This enables group 

cohesion to be developed more easily, and the group helps to 

set and monitor appropriate standards of behaviour. It could 

be said that school teachers are expected to behave in an 

appropriate manner whilst at school. 

6. Social systems are sanction bearing. At school, both staff an~ 

students are expected to meet certain standards. In the case 

of students, there are formal mechanisms to counter behaviour 

which is contrary to accepted norms; for example, detention, 

suspension, expulsion, etc. 



7- School systems are generaliy open systems. The environment 

supplies inputs to the system; there are exchanges between 

the system and its environment. At the Hutt Valley Activity 

Centre referrals of pupils come f'rom a number oi' secondary 

schools and community agencies such as Social Welfare Depart

ment, Psychological Service, Youth Aid (Police), etc. These 

agencies also have representatives on the Activity Centre 

Advisory Committees and are able to influence decision making 

on a number of issues if they wish to do so. 

8. Social systems are conceptual and relative. A school is a 

formal organisation and can be regarded as a social system 

with the various component schools, classrooms, clubs and 

telli~S as sub-systems. All formal organisations, according to 

Getzels and Guba model, could be regarded as being a social 

system. 

The Getzels and Guba model then proceeds to clarification of' the 

issues involved in reforming of certain administrative problems: 

(i) 

(ii) 

(iii) 

(iv) 

Individual and institutional conflict, 

Effectiveness, efficiency and satisfaction, 

Leadership-followership styles, 

:Morale. 

These issues a.re felt to be relevant, as individual conflict, 

leadership style and morale are discussed in later chapters, with 

reference to the Activity Centre. Each issue will be briefly discussed. 

(i) Individual and Institutional Conflict 

Getzels and Guba12 point out that, ideally, the individual should 

be both adjusted to the role expectations and integrated in that it 

fulfils all his needs, so that he may, by one act, fulfil both the 

nomothetic or institutional requirements, and the idiographic or personal 

requirements. However, the model points to three sources of conflict in 

the administrative setting: 

12. Getzels and Guba, op. cit., p.431. 
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(a) Role-personality conf'licts. This could occur in the school 

setting when there is a discrepancy between the pattern of 

expectations attached to a given role, which a teacher might 

have, and the pattern of need-dispositions which a pupil has. 

(b) Role conf'licts. Role conflicts occur when a role incumbent 

is required to conf'orm simultaneously to a number of expecta

tions, making adjustment to more than one set of require

ments difficult. A teacher in a small unit such as the Hutt 

Valley Activity Centre, which will be discussed later, may 

be in role conflict in trying to be in both a disciplinary 

role and a counselling role according to the situation at a 

given time. 

(c) Personality conflicts occur when the needs and disposition 

of teacher and pupils are opposed to each other. The basis 

of personality conf'lict is that it arises from the individual 

and is independent of any particular institutional setting. 

Effectiveness, efficiency, and satisfaction 

According to Hoy and Miske113 , an ,action is effective if it. 

accomplishes its specific objective,and_efficient if it satisfies the 

motives underlying the immediate objectives. 

PERSONALITY-------

Figure 3 Relation o-t: Role Expectations and Fersonality Needs 
to Efficient, Effective, and Satisfyini Behaviour. 

(Getzels and Guba op.cit.p.433) 
The relationships between effectiveness, efficiency and satis-

faction are shown above. If this aspect of the model was applied to 

the Hutt Valley Activity Centre, the criterion for e£fectiveness of 

an individual, staff member or pupil is the effectiveness of this 

person's behaviour in fulfilling his given role. 

13. Hoy and Miskel, op.cit., p.67. 
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When behaviour is congruent with the bureaucratic expectations 

for a given role it is effective. When behaviour is consistent with 

the personal needs of an organisational member, it is efficient. 

Organisational satisfaction, as Hoy and Miske114 point out, depends 

on the congruence of bureaucratic expectations and individual needs. 

(iii) Leadership-followersp.i;e Styl*s 

~ ROLE EXPECTATIONS 

/

OMOTHErIC ~ 
SOCI.AL 

LEADERSHIP --- TRANSACTION.AL-------'~ BEHAVIOUR 
FOLLOWERSHIP ~ 

IDI OGRAPHI C --....__ 

~ NEED DISPOSITIONS 

Figure ~. Three Leadership-Followership Styles 
(Getzels and Guba op.cit. p.436) 

In terms of this model three distinct leadership-followership 

styles can be identified. From this model, the leadership sty1es 

of staff at the Hutt Valley Activity Centre can later be identified. 

(a) The nomothetic style is characteristic of a leader who goes 

by the 'book'. Subordinates are expected to conform com

pletely to bureaucratic expectations. 

(b) The idiographic style is characteristic of a lead~r who 

focuses on individual needs rather than organisational 

requirements. The idiographic administrator believes that 

bureaucratic procedures should be tailored to fit the 

individual needs of subordinates. 

(c) The transactional style is concerned with both of the above 

styles. The transactional leader attempts to match the 

appropriate blend of role and need demands with the situation. 

He could be said to be situationally-oriented. 

(iv) Morale 

Guba15 states that morale is related to the extra expenditure 

of energy requjred to accomplish institutional tasks. In this sense 

high morale can be thought of as the tendency to expend extra effort 

to achieve group goals. 

14. Ibid 
15. Guba, (1958) cited in Hoy and Miskel, op.cit., p.68 
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Figure 5 The Dimensions of Morale 
(Getzels and Guba op.cit. p.439) 

The three term~, roles, needs and goals may oirerlap each other. In 

the above model, belongingness represents the anticipation, on the 

part of the role incumbent, that he will be able to achieve satis

faction within the institutional framework. The Hutt Valley Activity 

Centre is essentially an alternative school, and its aims and 

objectives and working conditions may not provide a sense of job 

satisfaction to some teachers. Rationality relates to whether an 

individual can see the relation ship between what he is doing and what 

the institution as a whole is presumed to be doing. 

The variable'identificatiod represents the degree to which the 

subject is able to integrate the goals and actions of the institution 

into his own structure of needs and values. Unless the individual 

is able to make this integration, it appears unlikely that he will 

be properly motivated to carry out the institution functions in an 

expeditious and thorough fashion. 

In terms of this model, morale may be understood as resulting 

from the interaction of three factors: belongingness, rationality, 

and identification. If one of these factors is lacking,morale will 

be very low. The task of the administrator therefore is to ensure 

that high morale is maintained, by reasonable levels of agreement 

among expectations, needs and goals. 



The writer's re:flection on the description given in Chapter Two, 

"A day in the li:fe o:f an Activity Centre Director", when considered in 

the light o:f his understanding o:f the Getzels and Guba model, caused 

him to believe that the two could be linked together. Figure 6 has 
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Figure 6: A Day in the Li:fe of an Activity Centre Director. 

,, 
'-• 

, 
.,I• 

4, 

;..or,der,ce School 'nc.rk 
[J,..l ir,vc.,lvemt:nt of '!'ed. 

!.,iscu:;s icr. on P,B. in 
,;r<..up ::..:,c,tine;. 

11. vulvt:mtc. t of '.l'"d i! 
lur,ch pro gr ur.i.:.e • 

Involvu::itn t of 'l't:d in 
i:e:L>.lth eciucution, 

emerged :from Figures 1 and 2 and provides a more e:ffective understanding 

of the role of Ted at the Hutt Valley Activity Centre. It was developed 

from the Getzels and Guba model and contains each element considered 

necessary by the writer to understand the operation of the Activity Centre. 
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The Getzels and Guba·model is an example of a social systems 

model that enables the application of systematic concepts from the 

social.sciences to a real situation, as in the administrative analysis 

of an organisation such as the Hutt Valley Activity Centre. Such a 

model is beneficial to an educational administrator in helping him to 

sort out the problems confronting hi!ll, to examine them in appropriate 

contexts, and to understand something of their internal dynamics. It 

could be said, whilst such formulations may not provide generalised 

decisions :for action and may appear to be of greater research .value 

than applied value, it may at least enable an administrator to under

stand why certain decisions and practices at the institution being 

studied work, and others do not work. 



CHAP'l'ER SIX 

THE INS'l'ITUl'IONAL ELEMENT 

This chapter is concerned with the first element of the Getzels 

and Guba model, the 'institutional element'. The five sections 

described are: Activity Centres in New Zealand, Historical Develop

ment of the Hutt Valley Activity Centre, Administration and :Manage

ment, Job Descriptions of Staff, School and Community. The outline 

which follows will provide information on the following aspects of' 

the element: Structure, characteristics and goals ot' the institution, 

people involved and bureaucratic expectations of positions involved 

with the Activity Centre. 

Ted's involvement in the institutional element will become more 

apparent to the reader by making reference to Figure 6 in Chapter 

Five. It will be seen that Ted has a major role within the last 

three of the :five sections which are described. Ted's institutional 

i~volvement included: an inspector's visit, interaction with stafi' 

and liaison with several community members, as well as his involvement 

in the educational programme and administrative aspects of the 

Activity Centre, which is in accordance with the job description 

which he drew upo 

AC'l'IVITY CENTRES IN NEW ZEALlu'TD 

This section will give a descriptive overview of the function 

and development of Activity Centres in Kew Zealand. 

Whilst this thesis is essentially concerned with a social 

systems analysis of one Activity Centre, it could be said that an 

awareness of the roles and expectations of other Activity Centres can 

aid in assessing and i~proving one's own system, as a result of the 

insights and perspectives which are gained. Holmes and Robertson 
1 

point out: 

".An education system car1 be understood only if it is viewed 
in relation to a wider social context." 

It is, therefore, the aim to better understand the institution 

one is concerned with, by making observations (and value judgements) 

of other similar institutions. 

1 • Holmes, B. , Robinson, S. B. "Relevax1 t Data in Comparative 
Education" B~ort o.£_~~.3eert Meetin~ March 11-16 ·1963 .• Inter
national ttudies in Education, May 1963. p.27. 



It was pointed out in the introduction, that Activity Centres 

have been established to provide an alternative education for dis

advantaged and disturbed pupils. The final responsibility for the 

total programme of an Activity Centre rests with the District Senior 

Inspector of Secondary Schools,. who has established management and 

advisory committees to assist him in matters relating to day to day 

management and future development. In reality, the Activity Centre 

staff have a great deal of autonomy in the selection of students to 

attend, and in deciding on the nature of the programme which is to 

operate, as well as maldng decisions on many other administrative 

matters. 

In each Centre a local secondary school has been asked to accept 

responsibility for employing the staff of the Centre. It is considered 

that in this way the teachers at an Activity Centre may identify with 

a larger staff of secondary teachers. Each Centre is, in effec½ a side 

school of the school to which it is attached, but it exists to serve 

the needs of a district. 

The mandate
2 

from the Department of Education, 13 October 1980, 

which formalised the Department' s in vol vemen t with the Man aw atu 

Activity Centre (Palmerston North) and Akina Activity Centre in 

Hastings stated that the management committee is an executive committee, 

comprising the D.S.I.S.S., a representative of the administering 

authority, and a representative of the secondary schools concerned. 

It also includes the Director of the Activity Centre. Its function 

is to assist the management of the Centre, and such matters as 

appointments, control of finance, etc. The advisory committee brings 

together representatives of the controlling authorities of secondary 

schools concerned, and of other interested bodies such as the 

Psychological Service, Social Welfare Department, local bodies, etc. 

The advisory committee provides a forum in which the work of the Centre 

may be discussed, and recommendations on policy and related matters may 

be made. 

As at February 1984 there were ten Activity Centres in N.Z., all 

operating with Departmental approval and assistance; Auckland, 

Papatoetoe, Papakura, Hamilton, Napier, Hastings, Palmerston North, 

Hutt Valley, Christchurch and Dunedin. The development of each 

Activity Centre has been different, and the way some of these operate 

2. Personal Communication to Secretary, Palmerston North High School 
Board, from Regional Superintendent of Education, Central Regional 
Office, Wellington, 13 October 1980. 
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and have reached official Departmental support and status will be 

considered. In June 1983, the writer made a professional visit to 

the following Activity Centres: 

1. Napier Community Activity Centre 

In 1974 there were many discussions in Napier over the proposed 

Pirinui Urban Marae at Maraenui. Following these discussions a 

request was made by the Minister of Maori Af'fairs to the Minister 

of Education for financial assistance to be given to the school being 

run for a group of youngsters at risk - essentially a drop-in centre, 

organised by the Napier Y.M.C.A. At this time this school was 

organised on a voluntary basis in association with the Downtown Y 

Club, and was attended by six pupils. They either had special dis

abilities that made it difficult for them to attend local secondary 

schools or were "at risk" in the community, in that their behaviour 

had brought them in contact with the law. According to a Memorandum 

to Principals of Hawkes Bay secondary schools from the Department of 

Education3 , the Minister expressed interest in the unit and authorised 

Department of Education support on a temporary basis to the extent of 

some equipment and the salary of a suitable teacher. The unit was 

then to be called "The Napier Community Activity Centre." 

The Memoranaum4 stated that detailed learning programmes would 

be planned to fit the special needs of the pupils, but there would 

be a strong emphasis on art and craft activities, home economics 

programmes, remedial programmes, and work experience. 

"It must be stressed that at this stage the Napier Community 
Activity Centre, although only temporary, is another part 
of the supportive services already being offered in the 
community by the existing schoo5s, the Community College 
and the local social services." 

The Centre opened in September 1975, with one paid relieving teacher, 

and was based in an inner city building, where they remained until 

the Centre moved to a self-contained prefab unit, situated in grounds 

at Te Awa School. 6 

3. Memorandum to Principals - State and Private Schools, Hawkes Bay, 
Peter Barlow, Office of District Senior Inspector of Secondary 
Schools, Department of Education, Wellington, 5 August 1975, p.1. 

4. op • cit. , p • 2 • 
5. ~-
6. Manual : Napier Community Activity Centre, 1981, p.1. 
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At the present time, the Napier Activity Centre accepts pupils 

who are essentially under 15 years of' age, and as stated in their 

Manual, 1981: 7 

"whose anti-social behaviour, reluctant attendance or emotional 
instability made it unfair on themselves, their peers, or 
school staff' f'or them to continue at a typical school. 11 

The writer's observations of the Centre in operation,at the time 

of' his visit; was that the programme was quite clearly structured 

with a certain amount of f'ormal classroom teaching. Remedial education 

had an important emphasis in the programme, but there were a number 

of educational field trips and sporting competitions held during the 

year in order to extend the pupils. Work exploration and art and 

craft also received due emphasis. The students were essentially 

below average I.Q., and were f'ourteen years of age. There were 

clear guidelines for the pupils on such things as attitudes, work 

habits and behaviour, but there appeared to be only a limited amount 

of emphasis placed on developing trust relationships in the group. 

As a.,.'1. illustration of the latter factor, it was observed that Activity 

Centre equipment and food in the kitchen was usually kept locked up 

when not in use because the students could not be relied upon to 

leave it alone. The writer was told that pupils were not allowed 

to take Correspondence School work home because it was of'ten n11t 

returned. 

The Activity Centre was well set up with very good facilities 

and a range of equipment to carry out the programme. 

The staf'f endeavoured to promote a family atmosphere and join 

in with the students in their activities, but the staff appeared 

to involve the students to only a limited extent in the decision 

making process at the Activity Centre. 

The Napier Activity Centre, as with the Akina Centre in Hastings, 

is under the control of the Hawkes Bay High School's Board, which 

has responsibility for employing staff and administering the Annual 

Grant from Central Regional Office of the Department of Education. 

7. op.cit., p.3. 



2. Akina Activity Centre - Hastings 

The Akina Activity Centre was established in October 1980, 
) 

along with the Manawa tu Centre by a Department of Education 

mandate
8

, which specified accommodation, setting up grants, buildings, 

maintena.l'lce, general finax1ce and staffing. In both Hastings and 

Palmerston North the mandate specified the employment of only one 

full-time secondary assistant teacher, and other teachers could be 

employed at the Centre using entitlement or discretionary allowance 

available to the Hastings secondary schools. 

Akina opened in J?ebruary, 1981 7 on an of:ficial basis under the 

control of the Hawkes Bay Education Board. The staff are listed on 

the staf:f of Hastings Boys' High School, but at the present time it 

is a very distant relationship. Prior to 1981 the Centre had 

operated for three and a half years as a "suspension .unit" .u.>1der 

the control of Hastings Boys' High School. 

The Centre is located in an old building which is owned by the 

Education Department near to Hastings Boys' High School. The Centre 

appeared to be quite well equipped and has good access to community 

facilities, such as a swimming pool, and the Y.M.C.A. can be used 

for indoor games. 

During 1983 there was an average of only 11 pupils on the roll 

and the Director has expressed his concern that)because of the fact 

that there are almost always vaca__-ri.cies at Akina Centre, they are 

obliged to take all students who are referred to them. In some cases 

students referred have been as young as 12 or 13 years of age. The 

Director has expressed his concern to the writer about lack of any 

effective control which he has in being able to develop an admission 

criteria. This has resulted in the staff being forced to contain a 

number of students who don't want to attend and who display no sense 

of loyalty to the Centre. This causes a number of difficulties at 

the Centre, which the Director regards as being serious enough to 

effect the 'climate' and the programme. 

In view of the fact that there are two Activity Centres servirl6 

eight secondary schools within reasonably close prorimity, and that 

the Akina Activity Centre does not maintain a full roll and has 

dif'ficulty in organising an effective programme for the reasons dis

cussed above, it is questionable whether the resources for this 

Activity Centre could not be more effectively utilised in another area. 

8. Department of Education mandate, op.cit. 
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3. Manawa tu Acti vi.ty_ Centre 

This Activity Centre, which is located in the grounds of 

Queen .Elizabeth College, Palmerston North, developed from a special 

unit called "Block 60 11 which was a unit for difficult and dis

turbed students from the College. In Term .3, 1980, the Department 

of Education pla.ced the Manawa tu .Activity Centre on a. more formal 

basis by requesting the Palmerston North High School Board to be 

responsible for administering the Centre9 • 

Prior to this time, the Principals of the secondary schools 

in Palmerston had been involved in a number of inter-disciplinary 

case conferences to consider the problem of the lack of adequate 

provisions for emotionally disturbed adolescents. In 1970 the Board 

of Governors of the Pal.merston North High Schools set up a 1Specia.l 

Committee' on the Educational Requirements of Difficult Children. 

It was decided on 27-9-73, af'ter several meetings and an informal 

approach !!'.a.de to the Minister of Education, that a detailed case 1 O 

would be prepared to be submitted to the Palmerston North High 

Schools Boa.rd and the Director of Education. This document gave 

detailed specific proposals on goals, admission criteria, facilities 

proposed, equipment, administration, staffing and programme. 

It can be seen that it then took seven years from the time this 

spec:i.a.l case was made to the Department of Education, before formal 

status of an Activity Centre was given. 

The Activity Centre is still located within the grounds of 

Queen Elizabeth College, and is 'housed' in three prefabricated 

classrooms. At the time of the writer's visit (June 1973) the Centre 

had very limited teaching equipment, no film, slide or overhead pro

jectors, a very limited range of resource material and equipment for 

craf't, technical education and sport, and a limited number of resource 

books for students' use • .Although the sta:ff could make use of the 

College indoor teaching facilities and equipment, this is not often 

done. 

9. Personal Communication to Secretary, ,Palmerston North High 
Schoo]s Board, from Regional Superintendent of Education, 
Central Regional Office, Wellington, 13 October 1980. 

10. A Case for a Special Non-Residential Facility for Maladjusted 
Adolescents in Palmerston North, Submitted bv Committee com
prising those professionally :involved in the education and 
welfare of maladjusted young people in the Palmerston North 
area. 27 September 1973. 
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The students appeared to be enthusiastic and remarkably quiet 

and co-operative with each other, in spite of being contained in a 

small area ( two small prefab classrooms a.t time of visit). The 

staff appear to have developed an excellent 'family type' atmosphere. 

The programme is very flexible, and especially in the afternoons
1 

there appears to be little pressure on the students to be involved 

in an ongoing project • .Apart from the Correspondence School pro

gramu:e, there appears to be more emphasis placed on group dis

cussions and on individual counselling than on .extending the students 

in other educational areas. 

Other Activity Centres which have also received official status 

from the Department of Education include: Auckland (1977), Dunedin 

(1979), Hamilton (1981), Papakura (1982), Christchurch and 

Papatoetoe (1983). 

There has been discussion about establishing other Activity 

Centres, but as yet there has been insufficient Departmental commit

ment to make the establishment of additional Centres possible. In 

Nove.mber 1 983 at a National Conference of Activity Centre Directors, 

conference participants were told by a senior official in Head Office, 

Department of Education, that there was no special staffing schedule 

for Activity Centres, and that the approval varied according to the 

case presented. There appears to be no policy to change the present 

tenure of Activity Centres, although there was evidence that Activity 

CentrE=:s were successful, and the Minister of Education at that time was 

convinced of their value. 

Until the present time, new Activity Centres have been 

established largely through local support, and often with the backing 

of local M.P.s in presenting a strong case to the Department of 

Education. 

It is therefore quite eviclent 1that the statement which was 
/ J 

published in the Annual Report of the Department of Education 1978 

is still evident today: 

"As in 1976, the implementation of a national coverage of the 
existing special education facilities was slowe1 down by the 
necessary restrictions in added e:x.rpenditure." 1 

11. Report of the Department of Education for the year ended 31 March 
1978, Ylellington, Government Printer, 1978, p.120. 



12 The Galloway and Barrett Re;rnrt on "Unmanageable Children?" 

helped the writer to clarify his thinking on a number of issues 

relating to the administration and management of the Activity Centre, 

and to dealing with disruptive students. .:3ome of their :findings 

have since been incorporated by the writer in the policy and 

practice of' the Hutt Valley Activity Centre. 

HISTORICAL DEVELOPMENT OF THE HUTT VALLEY ACTIVITY C:E:NTRE 

The second part of the institutional element which will be out

lined and discussed is the development of the Hutt Valley Activity 

Centre. 

An historical perspective on the establj.shment of the Hutt 

Valley Activity Centre should help .to identify more clearly how the 

present system of administration and management of the Activity Centre 

was established. As the previous section has pointed out, each 

Activity Centre in N.Z. was established in different wa:ys. The Hutt 

Valley Activity Centre took two years from the time it was first 

established to gain official Department of Education status in 1978. 

In spite of being in existence for six years the Hutt Valley Activity 

Centre still does not occupy permanent buildings and the staffing of 

the Activity Centre is at a lower level than all other Activity 

Centres in New Zealand. Refer to Appendix I which gives details of 

the staffing of other Activity Centres in New Zealand. 

The early beginnings of the Hutt Valley Activity Centre were in 

the open house which Jim Carroll, who has been described as an 

unassuming motor mechanic, was providing for problem youngsters. 

This began in 1973 when he heard of a few runaway youngsters who were 

getting into trouble and sleeping under bridges. He found them and 

brou~ht them to his Stokes Valley home, providing food and shelter 

for them. It became apparent that this 'open house' was achieving 

12. Galloway, D., Barrett, C., "Unmanageable Children? A Study of 
Recent Provision for Disruptive Pupils in the N.Z. Education 
System" 
Report on Research carried out from the Department of Education, 
Victoria University of Wellingt_on, from May 1981-July; 1982 J 
under contract to N.Z. Education Department. 



results with difficult youngsters when established institutions 

failed to solve the problems. Three teachers at Naenae College: 

Bill Maung, Russell Bernstone and David Gledhill, felt that it 

was an approach worth pursuing. 

Derek Wooa13 (1981) former Principal. of' Naenae College stated: 

"While I do not believe that teachers have any cause to blame 
themselves for their inability to succeed in a normal class
room situation, with youngsters whose short lives have been 
characterised by exposure to intense social and emotional 
pressures at home and a history of failure at school, they 
nevertheless feel a deep sadness and a great frustration at 
the mounting toll of adolescent casualties in this country." 

In view of the fact that Jim Carroll was having success with 

his unorthodox approach to a problem that had defied all other 

solutions, the three teachers from Naenae College 
I 
who ·were referred 

to previouslY, decided to establish a community based alternative , 
school with official backing. They established a Steering Committee 

in 1975 to pursue this idea further. 

The original proposals which were drawn up in 1975 and submitted 

to the Board of Governors of Naenae College, envisaged a roll of 

50 pupils, 1 full-time academic teacher, 1 full-time non-academic 

teacher, 4 teachers-aides, and the renting of a 4-roomed house at 

$50 a week, was for a total demand of $42,000 for a full year.14• 

The proposal was approved by the Board and in due course forwarded 

to the Department of Education. A delegation met the Director of 

Secondary Education and the Director of Special Education. It was 

pointed out to the delegation that as the scheme was a new one it 

would have to go to the Government for approval. 15• 

During 1976 there was a lot of effort put into developing the 

proposal. The Naenae College Board of Governors fully supported the 

proposals for the immediate establishment of an alternative school for 

the Hutt Valley and passed the following resolution:
16 

13. Wood, D. "Whi ti Te Huarahi" - Crossroads: The Hutt Valley 
Activity Centre, in Guidance in New Zealand Schools, Issues and 
Programmes. G. Hermansson (Ed.) A Publication in Memory of 
Russell Louis Bernstone: 1941-1979, Palmerston North, Massey 
University, 1981, p.219. 

14. "Situation Report on Open School for Hutt Valley as at 20-3-76," 
unpublished paper, 1976. 

15. Ibid. 
16. Personal Communication, Principal, Naenae College to Director of 

Secondary Education, Department of Education, Wellington, 7-7-76. 
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"That following its earlier resolution to support in principle 
the setting up of an alternative school, this Board now 
formally approves progress to date, fully supports in 
principle the current planning for the immediate future and 
is pleased to have its name associated with the project." 

The Steering Committee for the Hutt Valley Alternative School 

felt that the scheme could be justified in economic terms on the 

grounds that: 17 

"(i) The individuals will be getting something more suited 
to their needs, and will no longer call on considerable 
time and resources of existing schools' guidance and 
discipline networks in trying to fit them into an 
unsuitable environment. 

(ii) Others in the existing schools will benefit in that 
these resource teachers will be available to put to a 
more positive use. 

(iii) Teachers will be less concerned with classroom discipline, 
and will be able to teach more positively and effectively. 

(iv) Money spent on 'prevention' will save far more being 
spent on later 'cures' in the form of probation services, 
welfare homes, police and borstal. 

(v) Socially, if the plan succeeds, there will be a definite 
improvement in the quality of life for a significant 
number of people and the community in which they liveo" 

The plan envisaged setting up an entirely autonomous class, 

operating under the umbrella of the Naenae College Board of Governors, 

but independent in its day to day work. A number of people represent

ing community organisations and Government Departments (Department of 

Education, Social Welfare, Maori Affairs, Psychological Service, 

Youth Aid and a Trade Unionist) expressed interest in serving on the 

Management Committee. 18 

However, while sympathetic to their motives and intentions, 

officialdom was not able to provide financial support to establish 

an unofficial community-based alternative school. Undeterred by this 

setback, the Steering Committee began a determined campaign to seek 

community support and were rewarded by the encouragement and interest 

of local service clubs, trade unions, and Mr John Kennedy-Good, the 

Mayor of Lower Hutt. 

17. Maung, w., Gledhill, D. "Proposal for an Alternative School 
for the Hutt Valley", unpublished paper, 7 June 1976. 

18. op. c~t..:., p.2. 



The Lo'l'ler Hutt City Council made available an old house marked 

for demolition and the District Senior Inspector of Secondary Schools, 

th.rough the co-operation of local schools, made it possible to employ 

Jim Carroll as a relieving teacher. At a meeting of the Steering 

Committee it was agreed that Mr Carroll must be free to continue i.."1 

his own way and be able to call on whoever he needed at any time and 

for any reason. 19 It was also decided that the enrolments must be 

made through normal schools only, but the decision to enrol the 

student must be Mr Carroll's alone. 

It is interesting to note that sixteen people (together with 

nine apologies) were recorded in the minutes20 , as having attended 

this meeting. A Management Committee of seven was appointed~ to over

see the administration of the Alternative School. It was stressed 

that there needed to be a close link between alternative and normal 

schools, and with community clubs and organisations, to ensure that 

the Alternative School adequately reflected the needs of the community. 

The Alternative School was able to officially open in September 

1976 with seven students. The school was recognised by the Depart

ment of Education as an extension of Naenae College and its control 

was vested in the Naenae College Board. The Principal of Naenae 

College in a letter21 which he forwarded to the Principals of second

ary schools in the Hutt Valley area, defined the purpose of the school: 

"To provide an alternative style of education for pupils who for 
one reason or another have failed to find success in the 
established school system. 11 

The equipment and the finance necessary to provide it was 

entirely dependent on community sympathy and support. It has been 

said that it was this support which was expressed in so many practical 

ways that allowed the School to survive. 22 Equipment and books were 

loaned or donated by local schools, finance was generously provided 

by local service clubs, and work opportunities were arranged with the 

co-operation of local employers and trade unions. 

Jim Carroll, who was selected by the New Zealand Maori Council 

for the Conununi ty Leadership Award for the Wellington District for 

19. Minutes of Steering Committee Meeting held on Monday 2 4th 
October 1976 at 11.00 a.m. at 79 Knights Rd, Lower Hutt -
Naenae College - Hutt Valley Alternative School. 

20. Ibid. 
21. ~onal Communication - Principal, Naenae College to Princi;>als 

of Secondary Schools - "The Hutt Valley .Alternative School,' 
September, 1976. 

22. Wood, Whiti Te Huarahi, op. cit. p.220 ~ 



1976, was able to involve a group of volunteers who gave their time 

to teach a variety of subjects rap.ging from art to electronics and 

from film making to carpentry. These vol1L~teers had to work at 

nights and part-time to earn a living for themselves so that they 

could continue to help at the Alternative School. 

The school activities included: 

(1) Correspondence School subjects at all levels (9 students 

enrolled for School Certificate subjects in March 1977). 
(2) Work Exploration Programmes - where students . 

with different employers for 2-3 days to gain experience. 

(3) Skill Activities, especially art and mechanical work. 

(4) Fundraising - such as occasional labour contracts. 

23 A newspaper article on the Alternative School described Jim 

Carroll as :. 

"a person who confronts his pupils with a mixture of' quiet 
acceptance and devastating honesty. He makes no demands. 
When the kids arrive, they work if they want to. Some 
don't and there.was one girl who sat around for four weeks 
bet'ore she finally decided she'd like to do some study." 

Pupils were enrolled in Correspondence School when they were ready 
to take part. 

The 1977 school year opened with 17 pupils on the roll, and it 

was possible to employ some qualified staff, as schools who had not 

taken up their teacher entitlements had these entitlements trans

ferred to the Alternative School. This amounted to only six hours 

per week. During this year, the Steering Committee, in addition to 

continuing to seek community support, sought support from local 

Members of Parliament. This year was also one of survival for the 

School; there were continuing complaints from a neighbouring firm of 

Funeral Directors about excessive noise, foul language, and throwing 

of rubbish on to their property24 , and the Council-owned house was 

described in a local paper as a 'dreadful dosshouse'. 25 A letter 

from the City Valuer to the Principal of Naenae College described the 
26 place as follows: 

"The whole place has a derelict, dilapidated, decaying air that 
is not acceptable in the mid-city area and furthermore how such 
an environment can be accepted as congenial or conducive to the 
rehabilitation of pupils surpasses our understanding." 

23. Hutt News, April 1 977. 
24. Personal Communication, Managing Director, Gee & Hickton Ltd, 

Lower Hutt, to City Valuer, Lower Hutt City Corp., 21 October 1977. 
25. Hutt News, 24 January 1978. 
26. Personal Communication, City Valuer, Lower Hutt City Corporation 

to Principal, Naenae College, 7 October 1977. 



Such criticism was rather unfortunate, because the school had 

only one full-time teacher, which was said to place him in an impossible 

position, as the nature of the school required him to be in contact with 

local schools and with parents, in addition to supervising the studentb. 27 

'.!.'he school was forced to vacate its premises at the beginning of 1978, 

and it moved temporarily for two make-shift terms to rooms generously 

made available by a local rugby club. 

In considering developments up to this stage, ii, could be said 

that the Alternative School had gained excellent support :from the 

College and the various Goverrlffi1::nt and communit;y agencies. Support 

frorr; the Education Department up until 1978 was minimal in terms o:f 

the finance which they provided fm· the purchase of equipment. It has 

been pointed out that it was left to local Colleges to assist with 

staf:f'ing, and the buildinc5 was provided by the Lower Hutt City Council. 

At this stage, the only other Activity Centre in New Zealand was in 

Napier, and the Department may v:ell have been reluctant to commit them

selves financially to an educati.ona.i venture which had not really proved 

itself. 

The t.eac},er in charge up u11 til th:i.s tirr,e was undoubtedly a very 

cat·i:ne; per:;on, who established exc:ellent rapport with his pupils and 

was regarded by many of them as beir:g a trusted friend. However, it 

could be said that, with the degree of freedom which he provided for 

the students, and the apparent lack of a structured programme, the 

Alternative School was more of a uDr·op In Centre" rather than a school. 

During 1578 scme notable adrcir,istrati ve improvements took place: 

the Al terr;ative School officially became an Activity Centre under the 

control of Naenae College, but witli a supervising Management Committee. 

The Educ a ti en Departn,ent recogn:i.sed it as a special education unit and 

were able to approve for it tu be staffed by two full-time teachers. 

This was cl.one by pooling s tai'fing allowances available to the Director 

of School[, Supervision. and the District Senior Ir,spector of Secondary 

Schools. This formal reccgniti.on also allowed the Department to provide 

. ' . ti d " . . .,_ d t t f · 1 28 
assist-ance w:. ri accornrno a,~ion, e quipmen" an ranspor · o pupi s. 

--··•···•··••-------
27.Personal Communication, Principal, Naenae College, to City Valuer, 

2G July-1 577. 

28.Hutt Valley Activity Cent.r:e 1 Report to Mana_Bernen} Committee, 
17 October 1978. 
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The 1978 school year began with the appointment of another 

full-time teacher, Miss Julia Parker, a trained teacher with 

experience in special education, who had completed a Diploma course 

at Christchurch Teachers I College in the education of' the handi

capped. She had the major responsibility for admissions to the 

Centre and for the academic programme. Jim Carroll, who had been 

involved with the Centre since its inception, had responsibility for 

work experience and practical aspects of' the courses offered. 

In July 1978, the Hutt Valley Activity Centre moved into more 

permanent quarters. The former Y.M.C.A. hall in Petone had been 

recently vacated by plastering apprentices attending block courses 

at the Petone Technical Institute. The conditions at the Centre in 

the early stages were reported as being far from satisfactory, as the 

plaster dust which remained in the building.made cleaning very 

difficult. It had been decided that the cubicles inside the building 

should become home rooms which the students should decorate ~~d pre

pare themselves. 

The Department held a five year lease on the building. Ordinary 

maintenance was the responsibility of the Board of Governors (Naenae 

College) and the Department of Education for costs incurred. During 

1978, the Centre was receiving an income of approximately $90 each 

fortnight for cleaning which was done by the students. Finance from 

the cleaning contract went towards paying the cost of class materials 

and to finance group visits and ongoing daily needs. 29 That year 

was also a difficult one due to lack of equipment. The grant from 

the Department of $700 was reported to the Management Committee as 

being unrelated to the Centre's needs. 30 

For the remainder of the 1978 year the Centre operated an 

individualised programme of academic extension through the Correspon

dence School, art a..~d craft, work exploration, and group sessions in 

social skills, which included topics in human relationships, work 

exploration, tutoring for drivers' licences, recreation, and discussim 

sessions. Within the total programme a behaviour modification scheme 

was introduced which enabled the students to earn up to 25 points 

per day and on a graded system the points had related spending power 

on rewards which were worked out by the students themselves. 31 

29. 
30. 

31. 

Ibid• 
Minu:'tes of the meeting of the Hutt Valley Activity Centre 
Management Committee.held on 17 August 1978. 
Report to r,lanagement Committee 17-10-78. ., 
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The scheme was reported as being successful as the students were 

enthusiastic and co-operative, some of this transferring to other 

areas of their work. A Polynesian Club was also started, which 

was held outside of school time, not only for students from the 

Centre, but also for others who wished to be involved. 

The admission procedure became more formalised with a standard 

referral form, which required a case history completed by the person 

making the referral - usually the school Guidance Counsellor or 

Social Welfare Officer. The student was then interviewed mainly to 

assess whether the Centre was the most appropriate alternative; an 

important prerequisite of enrolment being that the student had to 

indicate a desire to attend. The student was then admitted for a 

four week trial period to decide_ on their suitability for final 

acceptance on the roll. 

According to the Principal32 of Naenae College at the time, the 

Centre and its staff worked successfully to meet the needs of' the 

increasing number of young people who were being referredo Of the 

26 students ad,~itted during this period (19boys and 7 girls) 7 had 

previously been placed in institutions, 8 had previous court appear

ances and 10 were currently under Social Welfare supervision. This 

would be a fairly typical cross-section of students who had been 

admitted to the Centre since its establishment. 

The beginning of 1979 saw the final seal of official recognition 

placed on the Centre with permission being given to appoint two 

permanent teachers. The positions were advertised in the Education 

Gazette33 , and Julia Parker, who was already employed as an assistant 

teacher, was appointed Director on a P.R.2. The second appointment 

did not go to Jim Carroll as he had no relevant teaching qualifica

tions and at the end of 1979 he ceased working at the Centre. At the 

same time, provision was made for the Centre to be funded and. equipped. 

as a Special Education Unit. The administration of the Centre became 

more formalised, with the J.la.'lagement Committee (which contained three 

members of the Naenae College Board) operating as a sub-committee of 

the Board and reporting regularly to it. 34- '.l'he Committee had wide 

32. Wood, D., op. cit. 1981, p.221. 
33. The Education Gazette, 13 October 1978, p.488. 
34-. Wood, D. op. cit. p.221, 

59 



community representation and a great deal of independence of action. 

In addition to an Inspector of Secondary Schools, there were 

representatives of service clubs, ti-1e Lower Hutt City Council, the 

Department of' Sodal Welfare and ;faori A.f.fairs, and the Youth Aid 

a.."1d 'J' team sections of the Police, on the Committee. The students 

also elected their own representative on the Management Committee. 

As part of the admissions policy for admitting new students to 

the Activity Centre, it was decided that all referalls should be 

considered by an Admissions Coillllli ttee which comprised: the guidance 

counsellor (N aenae College), the inspector responsible for special 

education (Department of Education), and the teachers from the Centre. 

The District Senior Inspector of Secondary Schools was to be notified 

f al~ c1rn· . d ·t• ' al 35 o ~ a issions an wi nctraw~ s. 

A name by which the Centre could be lmown in the area, and which 

carried some significance of the intention of the concept of Activity 

Centres, had been discussed by the students, and it was their suggest

ion that the name 'Vfui ti te Huara.hi' , meaning 'Crossroads', be an 

appropriate name. 36 

A breakdown of enrolments f'or the 1978 years is shown in Table 2. 

Table 2 

Enrolments for 1978 School Year 

Referrals: Department of Social 
Welfare (D .s. W.) 
Schools 

Admissions: Boys 
Girls 

Withdrawals: Boys 
Girls 

Onward Placements: \'fork 

Ethnic Ratio: 

D.S.¥{. 

1,1aori 
Pakeha 

Previous Institution Placement 

Currently under D.S.','{. Supervision 

Previous Court Appearances 
(total number or students) 

Court Appearance since attending Centre 

21 
6 

9 
..1. 

4 
1 

4 
1 

9 
2 

27 

16 

5 

5 

11 

7 

10 

8 

1 

35. Report to Management Corrunittee, by Director, 1 3 February 19 79. 
36. Ibid. 
37. Hutt Valley Activity Centre, Unpublished Paper, June 1979, p.2. 
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These figures indicate that students who are referred could 

be considered to be "at risk 11
, - young people for whom even the chance 

of a successful social future is very bleak. Further observations 

which were made by the writer38 which produced the above statistics 

were: that the majority of students came from broken homes and 

home.'.., v:here there were poor eco11omic circumstances, poor school 

performance/chronic truancy, and attendance at two or more secondary 

schools. 'l'he predominance of 11.aod. and Polynesians and the large 

numbe,: under Social Welfare supervision can be quite clearly seen 

from the above figures. 

During the period 1980-81, the referrals to the Centre increased 

markedly and the Admissions Comn:;_ittee was directed by the Department 

of Education liaison inspector to accept applicants from Wellington 

as v,ell as the Hutt Valley. There were also staff changes during 

this period with a newly appo:i.r:ted Director in 1981 and changes in 

the assistant teacher position in 1 980 and 1 981 • 

There was a consic!.erable amount of upgrading of plant and 

equipment; the study cubicles were built with some student assistance, 

and a van was bought during 1980 with a generous grant from Telethon 

and some donations from local business houses. The Y.M.C.A. and 

Department of Education completed a number of repairs to the building. 

During 1980 the roll fluctuated between 9 and 12 students, but 

this was partly due to difficuJ.ties in obtair..ing a relieving teacher 

for Term 3 1980. A number of discussions took place on the staf'fing 

difficulty_and, as a result of a Management Committee resolution, an 

application was made to the Department of Education for the Centre 

to be granted 25 hours per week ancillary time and a • 5 teacher pro

vision to bring the staffing into line with conditions applicable 

to newly formed Activity Centres. 39 The Centre was not very success

ful with this application, but it did gain an increase from two and a 

half hours to five hours teacher aid time each week. 

An interesting development took place in 1980, when the Manage

ment Committee approved the use of the Activity Centre facilities 

for supervised homework studies for local secondary school children. 
40 

38. llli, 
39. Minutes of Hutt Valley Act:!.vity Centre Meetine held on 25 Nov .1980 • 
40. Minutes of Hutt Valley Activity Centre Meetint, held on 18 March 1980, 

61 



This scheme was under the control of one of the Departmental 

representatives on the Management Committee, with assistance from 

the Maori Affairs Department. In July 1981 the scheme was trans

ferred to Petone Community House. 

The period 1978-1980 showed a marked transition in the 

development of a more structured educational programme with a 

strong emphasis on remedial work in the basic subjects. The Director 

during this period appeared to find it difficult to get the necessary 

support from :Naenae College and from the Department of Education, . 

which may have been due to her lack of effective communication with 

the appropriate people on what was happening at the Activity Centre. 

During 1980, the school roll was kept below twelve students because 

of the dif'ficulty in recruiting a full-time reliever for the yea:r, 

and the staffing difficulty made it difficult for the Director to 

maintain the type of programme which she possibly would have liked to 
have had. A ne?1 Director was appointed, initially as a reliever, from 
l<'eb:ruary 1981 . 

1981 proved to be quite a successful year, with an increase 

in emphasis in the Correspondence School and social skills programmes, 

and the development of procedures to make the students more 

responsible for their a.c-!:ions. Financial management was carried out 

in a very able manner by the Executive Officer of Naenae College. 

Written reports by the student teacher to the Management Committee 

suggested that the students felt that the group was working effect

ively in giving them support and meeting their needs during 1982, 

but that changes in the group dynamics during 1982 altered the 

effectiveness of the Centre. 

The Director during 1981-82, started off well in maintaining 

a structured educational programme, and the students were involved 

in a variety of useful activities. 'l'he two full-time staff built up 

excellent rapport with the students and the student representative 

on the Board of Management in her report of 13 October 1981, stated: 

"This term has been wonderfully fantastic. Doug and Frank 
are being really good to us with the decision making about 
rules and things like that. '.l.'he group helps them decide 
things that are important to the Centre and how it runs 
which, I feel, makes us feel important." 

Unfortunately, the Director made the same error as his predecessor 

in failing to communicate with the senior staff at the College and 

the Management Committee on reJ.evant matters. In addition to this, he 



made a number of administrative· errors which resulted in them 

losing confidence in his ability. The consequences of this were 

that the Activity Centre, especially during 1982, went through a 

period of retrenchment with both the Department of Education and 

Naenae College providing only a minimum amount of finance and 

resources for development of the Centre. The Centre, however., did 

continue to receive a lot of support from the various community 

agencies. 

During 1982 both teachers appeared to spread their resources 

too widely in terms of the broad nature of the job. The demands, 

which fostering students who were attending the Activity Centre, 

placed on the private lives of the teachers made it difficult for 

them to place the same am•ount of educational emphasis which they did 

in 1981. 

The writer took up his appojntment as Director in February 1983, 

and the period 1983-84 will be covered in detail in later sections. 

Undoubtedly the Hutt Valley Activity Centre has made a lot of 

progress since it began in 1976, and this can be attributed to: 

(i) The initial Steering Committee and Management Committee 

which was ably led by David Gledhill (a senior teacher 

at Naenae College) from 1975 until the end of 1981. 

(ii) The strong support which the Centre has had from Naenae 

College and its Board of Governors since the Centre began. 

(iii) The Department of Education, which gave the Centre o££icial 

approval to beg:in) and which has since provided funding, 

equipment and support. 

(iv) The support of a large number of' people from Government 

Departments and community organisations. 

(v) The dedication and conscientious ef'forts of the Centre 

staff, who over the years have endeavoured to meet the 

needs of the students. 



ADMINISTRATION AND MANAGEMENT 

"Today's developed society •••• depends for leadership' on the 
managers of its major institutions. It depends on their 
knowledge, on their vision, and on their responsibility. 
In this society, management - its tasks, its responsibilities, 
its practices - is central; as a need, and as an essential 
contribution." (Drucker41 ( 1954)) 

Institutions, such as colleges and schools could be said to be 

organised agencies designed to carry out specialised tasks for the 

social system. As Burnham42 (1975) points out, any organisational 

group facing a common task or problem will experience the need f'or 

certain identifiable functions to be performed. Rather than leave 

the performance of these behaviours to chance - as in the inf'ormal 

group - they are combined into separate "offices II and arranged in 

some form of organisational structure of positions. Institutional 

behaviour, then, may be thought of as being organised around offices 

or positions which are compounded of the various functions and be

haviours vital to the well-being and purposes of the organisation. 

Handy43 (1975), in discussing the concepts of role theory, 

states that the particular individual with whom one is concerned in 

the analysis of any situation is usually given the name of focal 

person. He has the focal role and can be regarded as sitting in the 

middle of a group of people, with all of whom he interacts in some 

way in that situation. 

Under this definition the focal person of the Hutt Valley Activity 

Centre would be the Director, who) through the Principal of Naenae 

College and the Chairman of the llana.gement Committee., is responsible 

for the administration and management of the Activity Centre. The 

role set includes all those with whom the individual (the Director 

at the Activity Centre) has more than trivial interactions. These 

people and groups will be fully discussed in this section. It will 

be seen that each role incumbent performs certain kinds of functions, 

41. Drucker, P.F. (1954), :Management: Tasks, Responsibilities, 
Practices, cited in Hoy and Miskel, Educational Administration: 
Theory, Research and Practices, New York, Random House,1978,p.3. 

42. Burnham., "Role 'l'heory and Educational Administration," in 
Management in Education, Reader I, Eds, V. Houghton, R. McHugh, 
C.Morgan, Ward Lock Educational in association with Open Uni
versity Press (1975), p.2O1. 

43. Handy, C.B., Understanding Orsanisations, Middlesex, Penguin 
Books Ltd. 1976, p.54. 



and acts in certain specific and di:fferentiated ways in their 

relations with the people wrom they interact. As Burnham¼ points 

out, the concepts of role and role expectation provides one way of 

thinking about administrative behaviour. In this sense, administra

tion can be seen as the process of defining, allocating and integrat

ing roles and personnel to maximise the probability of achieving the 

goals of the organisation. Burnham45 says that the role expectations 

must be directed towards such ends. 

At the Hutt Valley Activity Centre the goals of the organisation 

could be identified as being: to organise, and to effectively 

administer a programme of alternative education for up to twenty 

disturbed secondary school students who have been unable to continue 

their education in a mainstream secondary school. 

The Hutt Valley Activity Centre, for administrative purposes, 

is a department of Naenae College, a state secondary school which is 

governed by the Education Act 1964 and its amendments. This Act pro

vides the main legal basis of the present system, the responsibilities 

of the Department of Education and the controlling authorities of all 

state financed schools, etc. 

Each aspect of the hierarchy of authority of the Activity Centre 

will be considered in turn: 

1. The Department of Education 

The Department of Education (Head Office) has very wide functions 

that extend over all levels of education and has varying responsibility 

for the 10 Education Boards, the primary school committees and second

ary school controlling authorities, and for other branches of the 

education system. 

The Department of Education has a responsibility to central 

government to administer public education, and its finance is author~ 

ised by Parliament on the recommendation of the government of the day. 

t . "b·1·t· 46 . l t· The Department has he following responsi 1 1 ies , in re a ion 

to secondary schools: 

(i) Is responsible for the inspect:Lcn of all state and regist

ered private schools and for the assessment (or grading) of 

teachers. 

41+. Burnham, op.cit., p.202 r 

450 Ibid. 
46. '.l:he Administration of Education in New Zealand, Public Relations 

Section, Department of Education, Wellington, Government Printer, 
1979, p.4. 
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(ii) Takes a major responsibility for the recruitment of 

teachers, regulates their training, exercises a measure 

of control over appointments, and carries out a wide 

range of duties concerned with staffing, salaries, 

superannuation and similar work. 

(iii) Makes recommendations to the Government for educational 

buildings, and prepares codes of practice for secondary 

buildings and briefings for special buildings. 

(iv) Conducts in-service training courses and offers teachers 

help and guidance on all school problems through the 

inspectors and other officerso 

The permanent head of the Department of Education is the 

Director-General of Ea.ucation. The day to day administration is 

carried out by four assistant secretaries, and the thirteen directors 

who report to them. 

As well as the Head Office at Wellington, there are three 

regional offices, which bring a measure of decentralisation to the 

work of the Department. 'l'he Activity Centre comes under the 

responsibility of the Central Regional Office. 

In the Schools Supervision section of the Department, a senior 

officer decides on matters of policy, finance, staffing, etc. of 

Activity Centres in New Zealand. The Hutt Valley Activity Centre 

has no direct link with Head Office, as all communications on 

Departmental matters are dealt with by Central Regional Office in 

the first instance. 

2. Department of Education ( Central Regional Office) 

The Hutt Valley Activity Centre has,since February 1978, been 

recognised as a special unit
1
; 7 catering for the needs of education

ally and socially disadvantaged students. The final responsibility 

for the total programme of the Centre and for the admission and with

drawal of students rests with the District Senior Inspector of 

Secondary Schools. He discharges this responsibility essentially 

through the Inspector of Secondary Schools who has speciI'ic respons

ibility for special education. This inspector is the Department's 

representative on the Activity Centre Management Committee, and she 

attends the monthly Committee meetings. 

47. Minutes of Hutt Valley Activity Centre Management Committee 
held on 17 August 1978. 
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This inspector is involved i-n the decision making of any 

discretionary applications which the Activity Centre makes in terms 

o:f funding, sta:ffing ancl approval for sta:ff to attend in-service 

training courses for teachers in school time. The Activity Centre 

also has a close link with the i."1.spector in Central Regional Off'ice 

who is responsible for outdoor education. The Activity Centre has 

several overnight field trips each year, which are organised by the 

sta:ff, but which need Departmental approval for each trip, and for 

approval of related expenses i.~curred by the sta:ff to be refunded 

by the Department. 

All Correspondence School applications, for each student, need 

to be approved by a secondary schools inspector. Up to the present 

time this administrative matter has caused no dif:ficulties. 

The buildings section o:f the Department ha."'ldles the administra

tive matters pertaining to the lease of the building which the 

Activity Centre occupies, and the properties supervisor is respons

ible for approving any capital expenditure relating to the building 

or major items of repairs and maintenance • 

.3. Wellington Education Board 

The Education Board could essentially be regarded as a service 

agency for secondary schools. 

The Education Board is responsible for payment of teachers and 

administrative salaries, which are paid through Naenae College. 

They are also responsible for meeting approved removal expenses for 

teachers on transfer and refunding of approved travel expenses which 

are incurred by teachers on o:fficial business. 

The Activity Centre makes frequent use of the outdoor education 

equipment which the Education Board lends out to schools at a 

relatively low rental. It is the Education Board which is respons

ible for the approval and issue of free transport passes for students. 

As almost all students at the Activity Centre travel on public trans

port, there is frequent correspondence with the Board on this matter. 

4. Naenae College Board of Governors 

The Naenae College Board are the statutory controlling authority 

which has full responsibility for control and management of the 

College. The Board consists of eleven members, including nominees 

:from the parents, Lower Hutt City Council, Intermediate School 
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Co!!l!llittee, College Staff representative, Education Board, whilst 

the Executive Officer (the Board Secretary) and the College Principal 

are ex officio members. The Board meets monthly, but there are a 

number of sub-committees which meet regularly, for example: finance, 

buildings, staff appointments, etc. 

The College Board could be regarded as having overall control 

of the Activity Centre (as with all College Departments), but a 

Management Committee of the Activity Centre provides the necessary 

support in terms of policy and administration. Through the Manage

ment Committee, the Board is able to be kept fully informed on the 

progress of the Activity Centre. 

In spite of the fact that the College Board is administering 

a College of over 1,300 students, of which the Activity Centre 

averages only sixteen students, the Board takes a positive interest 

in the progress and development of the Activity Centre. In addition 

to receiving copies of all written papers presented at the Manage

ment Committee, the Deputy Chairman of the Board, who is also the 

Chairman of the Management Committee, often makes an oral report and 

answers questions at the Board meeting. 

During 1983, the writer was invited to address one of the Board 

meetings, speaking on the Activity Centre - its admission criteria, 

programme and problems, etc. 'l'he Boa.rd Chairman visits the Activity 

Centre periodically and takes a keen interest in its development. 

At a Management Committee meeting in February 1984, two pressing 

difficulties which were discussed were the need for additional 

administrative assistance of a more permanent nature, and the fact 

that the Department of I~ucation were reluctant at th..is stage to 

apply for an extension of the lease on the building which we occupy, 

wh..ich expires in May 1985. It was pleasing to note that at the next 

meeting of the Board of Governors they carried out the recommendations 

of the Management Committee in forming a sub-committee to deal with 

the above two issues. 

5. Management Committee 

The Management Committee is regarded as a sub-committee of the 

Naenae College Board of Governors, with power to co-opt other members. 

This factor was established at a Management Colll!llittee meeting48 in 

1978, which also stated: 

48. Minutes of Management Committee Meeting, 17 August 1979, p.2o 
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11 It was further agreed that al though the Committee must report 
to the Board and have·its decisions ratified it should retain 
its own identity." 

'.l'his Committee meets monthly one week prior to the Board of Governors 

meeting and consists of the following people: 

Chairman (at present Deputy Chairman of Naenae College Board 

of Governors) 

Secretary (Executive Officer of the College and Secretary of 

the Board) 

Students' Representative 

Department of Education Inspector (at present the Inspector 

responsible for special education) 

Activity Centre teaching staff (2 people) 

The Committee receives a written report each month from the 

Director and a similar report from the student representative. These 

reports, together with the minutes of the meeting are forwarded to 

all members of the Board of Governors, prior to their meeting, as 

well as to a _number of community organisations. 

This Committee fulfills a useful purpose in terms of oversight 

of the Centre, and to a limited extent in acting in an advisory nature 

to the teaching staff. At the present time the monthly meetings are 

held at Naenae College, having been previously held at the Activity 

Centre for a number of years-

The Activity Centre teaching staff endeavouT to meet monthly 

(two weeks after each Committee meeting) to discuss any relevant 

matters. This has improved the communication difficulcy which pre

viously existed. 

6. Naenae College 

A close liaison is kept with Naenae College. The writer spends 

every Wednesday morning at the College (whilst the students are 

attending wor~ exploration) meeting with senior staff, the Executive 

Officer and attending to other administrative matters. 

A professional meeting is held with the Principal each week, 

during which time the writer informs him on programmes and develop

ments at the Activity Centre, and discusses with him any issues which 

need to be raised. This is felt to be especially important in view of 

the autonomy which the Activity Cent.re has and because of the geo

graphical isolation of the Centre - eight kilometres from the College. 



The Deputy Principal is responsible for granting approval for over

night field trips and for attending to administrative matters such 

as approving the employment of an official reliever when this is 

needed at the Activity Centre. 

The Guidance Counsellor meets on a regular basis with the 

Activity Centre staff at the Centre to discuss professional issues 

and to give advice. He also attends the fortnightly meetings which 

are held with other agencies on "students at risk", and is the 

Principal's representative on the Management Committee. It was 

especially valuable to use him as a third party to help resolve a 

difference of opinion which developed in 1983 between a temporary 

Department of Labour worker and the staff over the nature of this 

worker's duties. 

The Executive Officer is the senior administrative person at the 

College, and a close liaison is maintained with him. He is respons

ible for all aspects of financial management, buildings and main

tena.~ce, and is the main link with the Education Board on matters 

relat:ing to salaries and expense claims. He is also Secretary o-f: 

the Management Committee. After a number of differences of opinion 

which the writer had with him in 1983 over administrative boundaries, 

these have now been more closely defined, and the Activity Centre 

has gained a degree of autonomy as regards attending to minor main

tenance, purchase of equipment and other issues. In all administra

tive matters a close liaison is maintained with the Executive Ofi'icer, 

ar1d the writer values his views on financial managemento 

Financial Management 

The Activity Centre receives an annual grant from the Depart

ment of J5ducation, which is paid to the College Board of Governors, 

and which is calculated on the number of students. The basis of 

calculation is the same as any other Department in a State secondary 

school. 

During 1983 the Department of Education grants to the Activity 

Centre, based on 16 pupils, were : :~1 , 981 for general expenses, $223 

free textbook grant, *916 for heat, light and water. As the Activity 

Centre does its own cleaning of the building, with students and staf-f: 

involved, which would normally be done by paid cleaners, the Centre 

receives a payment of $176 per fortnight from the Department of 

Education. The calculation of this payment is on the basis of the 
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size of the building. 

Undoubtedly this regular sum enables a number of.' additional 

activities to be heavily subsidised from the Activity Centre income 

account. These include outdoor education, physical education, and 

art and craft. In addition to this, the Activity Centre received 

donations from three organisations totalling $1,800 in 1983, which 

went towards the purchase of a trampoline. 

Administrative Problems 

The two current problems facing the Activity Centre are the 

inadequate time allowance for auxiliary staffing and the lack of' 

permanent tenure of the building which the Centre at presont occupies. 

The present auxiliary staffing allocation to the Hutt Valley 

Activity Centre, which is paid for by the Department of Education, is 

ten hours per week. Of this allowance, five hours is retained by 

the College to offset the time involved in attending to the Activity 

Centre administration; typing, printing and payment of accounts. 

The remaining five hours is used by the Activity Centre to employ 

people on a casual basis as a teacher's aid to contribute to the art 

and craft or Maori culture programme. Because of the wide connection 

which the Activity Centre has with community organisations, the 

large amount of typing and printing required by the Centre has caused 

difficulties in getting the work attended to promptly at the College. 

It has been necessary during much of 1984- for the Activity Centre to 

finance the cost of having this done privately. There is a need for 

the auxiliary allowance to be increased from ten to twenty-five hours 

weekly, which could enable a secretary to be employed on a part-time 

basis at the Centre. In spite of the fact that the Principal and the 

writer presented a case for a staffing increase to the District 

Senior Inspector of Secondary Schools in 1983 and in 1984-, the applica

tions were unsuccessful. The P.P.T.A. was also requested to assist in 

this matter in 1983, along with seeking a more formalised basis to 

staffing establishment in all Activity Centreso 

In comparison with other Activity Centres the Hutt Valley Centre 

is inadequately staffed on the administrative and auxiliary side, as 

the paper in Appendix I "Staffing of Activity Centre" indicates. The 

writer wrote this paper in February 1984-. The above paper was pre

sented to the Management Committee and Board of Governors to high-
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light the present difficulties.. It was pleasing to see that the 

Board and the Principal followed up with the Department of Education 

the staf'f'ing and tenure of' the building which the Activity Centre 

occupies. 

The present building which the Activity Centre occupies is 

still leased from the Y.M.C.A. National Council. The lease has been 

renewed every two years, since the Activity Centre first occupied 

the building in August 1978. The present lease is due to expire in 

May 1985, and the Activity Centre staf'f has good reason to believe 

that ,because of the expanding nature of' the Y.M.C.A. movement, the 

present lease may not be renewed then. In February 1984, the Depart

ment o-f: Education, on the advice o-f: the Ministry of Works, rejected 

an application from the Board of Governors to extend the present 

lease. ]br reasons which are not clear, the Department, which pays the 

rent, is unwilling to renew the lease at this stage, until the end 

of the present expiry period. 

This insecurity of tenure of' the present building is a major 

cause for concern, in view of the large amount of' ef'fort which the 

Activity Centre staff' and others have put into improving the physical 

environment of the building. The Board presented a strong case to 

the Department of Education (June 1984) and it is still hoped that 

they can negotiate a renewal of the lease with the Y.M.C.A. 

In addition to the above issues, the geographical isolation of 

the Activity Centre from the College (8 kilometres away) makes 

liaison with College staf'f on a professional and social basis dif'ficult, 

and also results in added travelling expense and time f'or the Activity 

Centre staff in attending to the necessary administrative businesso 

In spite of' some administt'ative dif:ficulties which exist 1 the 

Activity Centre staf'f do have the benefit of having a large degree 

of autonomy in deciding on admission of students to the Centre, and 

on the total educational programme. It would appear that the hierarchy 

are happy for this autonomy to exist providing that they can see 

evidence of effective pla.nning and overall administration by the 

Activity Centre staf'f. It is therefore essential that the Activity 

Centre staf':f maintain the confidence of the hierarchy, as this degree 

of confidence has not always existed in previous years. 
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JOB DESCRIPTIONS OF STAFF 

A job description is an organised, factual statement of the 

duties and responsibilities of a specific job. In brief, it should 

tell what is to be done, how it is done, and why. It is a standard 

of function, in that it defines the appropriate and authorised con

tent of a job.49 

In the previous section, the application of role theory to 

administration and management of the Hutt Valley Activity Centre was 

considered. As part of the institutional element of the social 

system.s analysis, the specif'ic roles, in terms of job descriptions, 

of the Activity Centre staff' will be considered. 

'l'he Hutt Valley Activity Centre has a staffin8 allocation of' 

two full time teachers, with the Director on a Position of Responsi

bility, Grade 2. In addition to this, the Department of Education 

meets the cost of payine for ten hours weekly during school time of 

an administrative assistant. Of this ten hour allocation, five 

hours is retained by the College to help to cover the typing and 

prir..ting of Activity Centre material, and the handline of Activity 

Centre accounts. 

Up until August 1983, the Activity Centre used the five hours 

of administrative assistance to pay a qualif'ied primary school 

teacher who was involved essentially in remedial teaching :for two 

mornings per week. In 1984 this allowance was used to employ people 

to contribute to the art a..YJ.d craft programme. 

Establishing Job Descriptions 

When the writer took over the post of Director at the Activity 

Centre in February 1983, it was felt necessary to establish in the 

early stages, areas of responsibility in which the two staff' would 

.be involved. As a result of joint discu.ssion in the first week the 

following areas of responsibility were establishea: 

(i) Director: 

(a) Curriculum; Correspondence School programme, Health 

Education, physical education, and group meetings. 

(b) Administration; :l!'inance, equipment and materials. 

49. Job Analysis Resource :Material - from Lopdell and Hogben House 
Courses, Instructional Leadership and Organisational Behaviour, 
Dip.Ed • .Admin. ,_]E,ssey University 1982, p.2. 
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(ii) Work Exploration Teacher: 

(a) Curriculum; social skills programme, pupils' work. 

eJ..'J)loration and pre-employment skills programme, art 
·~"-,-

and craf't/technical education. 

(b) Administration; admissions and referrals of new 

pupils, work exploration, students' cleaning duties, 

students' transport passes, vehicle mP.intenance. 

After a four week period, by which time the writer felt that he 

had started to become familiar with the Ac ti.vi ty Centre and its 

related responsibilities, it was felt that job descriptions of the 

two staf'f should be drawn up more explicitly. 

This was done by the two staf'f writing out their own 'job 

descriptions' drawing on their interests and strengths and previous 

experience • .Any effective degree of' specialisation was of course 
I I 

not possible in view of the fact that the total area of curriculum 

and administration was to be divided between two people. .After each 

person had. drawn up their job description there was further discussion 

and the final copy was established. This was almost identical to 

wh8,t each person had originally drawn up. Refer to Appendix 2. 

At the end of a term the job descriptions were reviewed. During 

the course o~ the term a number of minor changes appeared to develop. 

These included: 

(i) The Director taking over the role of academic testing of 

pupils, to give him total responsibility and administrative 

oversight of the Correspondence School programme. 

(ii) The Director taking over the major role of environmental 

education, which at this stage was essentially outdoor 

pursuits based. 

(iii) The assistant teacher took over the major role of over

seeing and following up necessary maintenance, as he had 

a technical back.ground which would be of assistance with 

this particular job. 

(iv) Because of the pressure of time and the need to devote a 

greater emphasis to other areas of responsibility, the 

areas listed under "pupils' heal th 1
' were not dealt with. 

It was felt that there was a need for more administrative 

assistance before beginning this project in order for there 

to be an effective follov1-up in these areas. 
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(v) The Centre Library, which is recorded under the work 

exploration teacher I s areas of responsibility, was not 

attended to because it was realised that the cataloguing 

of books needed to be done also, which would be a huge 

job. It was decided that the library should become an 

administrative task and that it be left for a P.E.P. 

worker to do. 

( ,ri) The recording of new equipment which was one of the 

writer's areas of responsibility under "Equipment/ 

Materials II was not dealt with. It was planned that new 

items purchased be recorded on the inventory of current 

equipment. The pressure of time prevented the transfer 

of recording from the order book to the inventory of 

equipment. 

At the beginning of' the term when the writer began work at the 

Activity Centre, it was decided that there was a need to develop a 

structured educational programme and that in the period 9.00 a.m.-

3.15 p.m. the staf'f' would give priority over other areas to devoting 

maximum attention to the educational development of the students. 

More specifically the goals were formulated as being: 

(i) To academically extend the students in basic subjects, 

English and Maths, and to give remedial assistance as 

required. 

(ii) To enhance the social development of the students and 

modify anti-social behaviour through an on-going social 

skills prograinme ana through involvement of students in 

appropriate physical ana. outdoor education activities. 

(iii) To educate students for purposeful use of their leisure 

time through a programme of art and craft and physical 

education. 

(iv) To better equip students to gain full-time employment, 

through an on-going technical education, pre-employment 

skills programmes, and practical involvement in work 

exploration. 

(v) To educate students to take a personal interest in their 

heal th and physic al well.-being. 

Further justification for establishing these objectives will 

be discussed in a later chapter. 
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The lack of effective administrative assistance became quite 

apparent to the writer within the first few weeks of' employment at 

the Activity Centre. Because of the difficulty in getting a 

permanent assistant to. carry out numerous teacher aid and other 

administrative duties, it was decided to make an application for a 

temporary worker (P .E.P. scheme). The wages for this person would 

be paid by the Department of Labour. The first application 

which was made to the Department of' Labour was declined because the 

job description which was drawn up by the Activity Centre staff was 

seen to be of an ongoing routine nature which did not come within 

the criteria of' Project Employment Programme~O The work needed to 

be a specif'ic project, of a finite short-term nature (up to six 

months) and not at the expense of' other normal duties according to 

Department .of' Labour criteria. In addition to this, the P.E.P. worker 

was not to be engaged in the capacity of' a teacher or teachers' aid 

and must not have direct contact with the students. 51 

In order to comply with Department of' Labour requirements, a 

revised job description was submitted, which was approved by that 

Department. The person who was appointed by the Activity Centre, 

after being interviewed, was a graduate, a qualified secondary school 

teacher and guidance counsel1or. 

Evaluation of' Job Descriptions 

Arter the first term there were some minor modifications to the 

job descriptions of the two teachers, which have been previously 

outlined. 

At the end of' the school year the job descriptions of' the Directer 

and assistant teacher were f'ully discussed. A number of' modifica

tions to the job descriptions had developed during the year. Firstly, 

the Maori culture programme developed during the second and third 

terms, this being developed essentially by the assistant teacher with 

the Director developir.g other aspects of' the environmental education 

programme. It was decided that,in order f'or both staff, to become 

more f'amiliar with each other's role, on a Wednesday, with the Director 

attending to administrative matters and liaison with the College staf'f'and 

50. Personal Correspondence, Department of' Labour, Lower Hutt, 
3 May 1983. 

51. Personal Corre.spondence, Department of Labour 2 13 June 198,2. 
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with the assistant teacher visiting students (and employers)on work 

exploration, twice a term role:5 would be reversed. This proved 

to be very beneficial to both teachers, and it was decided that 

this would be continued in the foll.owing year. The administration 

of the Correspondence School programme was to be continued by the 

Director but it was decided that the two teachers would each take 

responsibility for careful1y monitoring the progress of a group of 

students. The administration of maintenance and improvements to 

the buildinB arid equipment was carried out by the Director, but the 

assistant teacher, because of his previous trade eA-perience, pro

vided most of the advice and technical lmowledge as to how matters 

could best be dealt with. 

From the third. term of 1983, the Activity Centre had a Depart

ment of Labour P.E.P. worker. Appendix 2 gives an outline of duties 

for this person. The actual job, after a fairly vague consultation 

between the staff, changed considerably. The duties listed under 

Nos. 2 and 3 (preparation of resources for art and craft and the 

setting up of a remedial reading resource facility) were deleted as 

these duties were not appropriate to this person's previous experience. 

The setting up of temporary foster homes (No.3) was never really 

a.eal t with for reasons v1hich are not clear. It was felt that the 

research project wa.s a most fitting task for this person. 

Because of the change in job description the P.:2.P. worker took 

on a number of new tasks: cataloguing the Activity Centre library, 

setting up and superv1s1.ng the students' lunch programme, administer

ing various aspect of stuc..er.ts' health (as detailed in Appendix 2) 

and a number of miscellaneous administrative tasks. 

It was essentially the last duty, relating to administrative 

tasks which the P.E.P. worker wished to renegotiate, as she felt that 

the nature of these duties were essentially of a routine nature and 

were not in accordance with the Department of Labour requirements of' 

a P.E.P. job. 

After much discussion, a new job description was drawn up for 

the P.E.P. worker (refer to Appendix 2) which contained fewer 

administrative duties and more professional duties, and with an 

allocation of time being given to each aspect of the job. This 

proved to be satisfactory to both the P.E.P. worker and the teaching 

staff. 
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Af'ter completion of one and a half years in the role of Director, 

the writer feels well satisifed with the nature of the job and its 

related demands. The reason for this satisfaction is because of the 

J.arge degree of autonomy which is involved, especially in planning 

the curriculum. The position also involves the teaching staff in 

being fully involved with a small group of students' educational. 

progress and related matters. Undoubtedly the main reason why the 

writer believes that the job descriptions for the teaching sta£f' 

are working very effectively is because a very amicable relation-

ship exists between the two staff and both staff are adaptable and 

flexible in their approach. 

SCHOOL AND COMMUNITY 

It has previously been pointed out that social systems are 

peopled; people act in the role of administrators, teachers, students, 

etc, Md that social systems are generally open systems, in that there 

are exchanges between the system and its environment. These two 

principles will be very pertinent in this section when the role of 

people - professional and voluntary contributions of groups and 

individuals and parents who contribute to the Hutt Valley Activity 

Centre - are discussed. 

The second part of this section will outline and discuss the 

buildings and equipment at the Activity Centre. As the Activity 

Centre operates essentially on an 'open system' principle, it will be 

seen how the development and acquisition of equipment has been 

acquired in part through the contributions of community groups. 

According to Beare52 (1977) in discussing the school and 

community as educational planners, findings which have emerged are: 

(i) Parents are one o:f the most powerful determinants of' the 

educaticnal achievement of' their child, outweighing in 

their impact and influence (some researchers claim) all the 

inputs which school and teachers can provide •. 

52. Beare, H., "School and Community as Educational Partners", J.E. 
Watson (Ed.), in Policies for Participation: Trends in Educational 
Administration in Australia and New Zealand, New Zealand 
Educational Administration Society 1977, p .16i. 
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(ii) The community provides resources :for education far in 

excess o:f what any one school can provide. 

(iii) Community values, community ethos and tone dominate 

educational influences. 

Especially in the last decade, it has become clear that education 

institutions are the 'hand-maiden' of the community, simply because 

they are funded by the community. In ad.di tion, schools are no 

longer regarded as self-contained institutions, insulated from the 

public. It could be said that
1
in view o:f the increasing involvement 

of the community in schools; :;;chools have felt the need to become 

more accountable to the community. 

As there is a large amount o:f community involvement in the Hutt 

Valley Activity Centre, it is :felt appropriate to involve a variety of 

people from Government and community organisations in some of the 

decision making matters related to the Activity Centre, such as the 

Admissions and Referrals Committee, and the Advisory Committees. 

The :McCombs Report53( 1976) stressed the fact that each secondary 

school had its own individuality, its own climate and its own tone and 

personality. The Report saw the freedom which a school had as being 

beneficial not only to the school but also to the community. It stated: 

"The school community has re1ative freedom to conduct its own 
affairs as it thinks best. Any action to emphasise the 
participatory and democratic nature of this freedom should 
be of benefit not only to the school community, but to our 
society as a whole and should be encouraged .• 11 

It is for this reason that the Activity Centre encourages community 

involvement. 

Organisations involved with the Activity Centre 

1. Naenae College: 

In addition to providing administrative and management control, 

the Activity Centre utilises by entitlement the ancillary services 

of the College, for example - access to typing and printing 

facilities, teaching resources (equipment and books) and Activity 

Centre students sit examinations at the College when this is felt to 

be appropriate. The Activity Centre staff also discuss professional 

and curriculum matters with the College staff in a number o:f different 

areas on a fairly regular basis. The main difficulty in maintaining 

53. Repor1 of the Commi~~~~~-Secondari Education; Towards Partner
ship; Wellington, Department of Education, 1976. 
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effective professional and social liaison at the College is that the 

two institutions (the College and the Activity Centre) are located 

8 kilometres apart. 

2. Department of Education: 

(i) Correspondence School: All stud.ents are enrolled in the 

Correspondence School programme for English and :Maths and, in some 

cases,in a third subject. This programme provides opportunity for 

students to follow an individualised learning programme. The 

Correspondence School teachers who are involved with our students 

visit the Activity Centre at least once per term to assist the 

students. A close liaison is mainta:L~ed with the Correspondence 

School teachers, and it is undoubtedly their enthusiasm and very 

flexible approach which enables them to meet the needs of' the Activity 

Centre. 

(ii) Advisory Services: The Activity Centre has utilised 

the services of the Department advisers in reading, Maori education 

and physical education. 

(iii) The Maori Education Foundation, which is a semi

independent body within the Department of Education, has provided 

the Activity Centre with a generous yearly grant which is primarily 

to go towards assisting the educational welfare of Maori pupils. 

3. Social Welf'.are Department: 

In view of the f'act that approximately a third of' the Activity 

Centre students are under Social Welf'are Department supervision or 

control, a close liaison is maintained with the various social workers. 

One of the social workers serves on the Management Committee of the 

Activity Centre and on the Advisory Committee,and is frequently in

volved in Activity Centre activities. Unfortunately, social workers, 

because of pressure on their time,are often able to do only a limited 

amou.'l'lt of preventive supervision in after school activities and home 

life with Activity Centre students who are under their control. As a 

result, Activity Centre staff spend a considerable amount of time in 

some cases working on the needs of "students at risk", on what could 

be regarded as being Social Welfare matters. 

On the other hand, there has been a very definite tendency f'or 

social workers based in the three districts which serve the Activity 

Centre - Wellington, Lower Hutt and Upper Hutt - who are supervising 

students attending the Activ-ity Centre, to be very strongly guided by 
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the Activity Centre staff, both in the nature of supervision of 

these students and in recommendations to the Court on dealing with 

of'fenders. 

It has been found to be extremely beneficial to involve the 

social workers of students in Activity Centre case conferences, when 

a student's progress and their future are being discussed. 

4. Youth Aid (Police) 

Whilst there is a liaison with'the Youth Aid section at Lower 

Hutt, which serves the district where most of the Activity Centre 

students live, the liaison tends to be too much on a social rather 

than on a professional or official basis. It had been the writer's 

intention for Youth Aid, Social Welfare, the Naenae College Guidance 

Counsellor and Activity Centre staff to meet fortnightly for case 

conferences on "students at risk". Unfortunately, the Youth Aid 

officer's attendances were very irregular in 1983. 

5. Psychological Service: 

The Psychological Service of the Department of Education in 

Lower Hutt provides a useful service to the Activity Centre. One of 

the psychologists has a small weekly allocation of time to assist the 

Activity Centre. During 1983, this person assisted in the social 

skills aspect of the curriculum, as she had a specialist interest in 

doing group work. It was unfortunate that the limited time which 

she had did not enable her to effectively follow through some of the 

work which she started. During 1984, this person has been essentially 

involved as a consultant on the admissions (of new students) panel 

and with interviewing newly referred students, and at times she has 

been involved in case conferences. 

Another psychologist in the same office has done detailed psycho

logical assessment on students at the Activity Centre, on request, and 

the advice given has often been useful. In some cases agencies re

ferring students for admission to the Activity Centre have been 

requested to obtain a Psychological Service Report. 

6. Maori Aff'airs Department: 

This Department has provided advice and assistance when required, 

and the Kokiri uni ts have provided work exploration and art and craft 

placements for Activity Centre students. 
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In an advisory capacity, Maori Af'fairs field officers and the 

Maori Education Of'ficer attached to the Education Department have 

served on a multi-cultural advisory committee with the Activity 

Centre staff. 

7. Secondary School Guidance Counsellors: 

Approximately two thirds of the enquiries and formal referrals 

of students to the Activity Centre are made by secondary school 

Guidance Counsellors. Two of the Lower Hutt Guidance Counsellors 

serve on the 'referrals committee' on request. In many cases guidance 

counsellors who refer students to the Activity Centre attend the 

interview along with the student and parents or guardian. 

8. Health Department: 

The Health Department has assisted the Activity Centre in a 

number of ways: a public health nurse has done innoculations of 

students, the occupational health clinic has carried out audiology 

tests on the students and staff and the Department Medical Officers, 

at our request, medically examined all students. In addition to this, 

the Activity Centre has made use of the Department's films in health 

education. 

In the first term, 1984, a research officer from the Health 

Department conducted a descriptive survey on attitudes to various 

health matters 0£ ten of the Activity Centre students. The results 

of this survey provided the staf'f with useful information which was 

able to be followed up in health education. 

9. Departmen.t of Labour: 

This Department has assisted the Activity Centre by approving 

the appointment of temporary workers under the P.E.P. scheme, and 

counsellors connected with the S.ToE.PoS. programme and vocational 

guidance counsellors have assisted students and staf'f at the Activity 

Centre, in an advisory capacity. 

Under the P.E.P. scheme, the Activity Centre has been able to 

employ an unemployed person in a temporary capacity for up to six 

months, with the wages o~ the worker being paid by the Department 

of Labour. The main difficulty in setting up this work project with 

this Department has been in ensuring that the job criteria which the 

Activity Centre establishes is seen to be: 54 

54. Personal Correspondence, Department o~ Labour, 3 May 1983. 
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"of a finite (short term) nature and not at the expense of 
other normal duties •••• · Workers engaged under the P.E.P. 
scheme must not be .employed in a teacher or teacher's aid 
capacity." 

Although the gaining ot' approval for the first P.E.P. worker 

in 1983 was time-consuming and frustrating for the Activity Centre 

stai'f, in order to meet with the Department of Labour specifications 

for a P.E.P. job, the administration involved in setting up the 

second P.E.P. scheme at the Activity Centre in February 1984, went 

quite smoothly. 

10. Other Agencies: 

There are numerous other agencies with which the Activity Centre 

has irregular dealings. These include; the Justice Department -

they have supplied two people to work at the Activity Centre in order 

to complete required community service - Massey University Depart

ment of Education - link with students doing the paper 'Maori and 

other Polyne·sian issues in Education', on a combined Marae visit in 

1983, the Child and Family Clinic in Lower Hutt, who have been 

involved in counselling a small number of Activity Centre students 

at our request. 

11 • Parents: 

Many programmes for disruptive pupils refer to 'work with 

parents' in some form or another as being integral to their approach. 

According to Topping55 ( 1983), this liaison with parents often appears 

to lack any specific theoretical, empirical or even purposive structure. 

Research findings on work with parents raises some interesting issues. 

Lisle56 (1968) found no difference in student adjustment among a 

variety of counselling approaches involving children, parents, 

teachers, or some combination of the three. D'Angelo and Walsh57 (1967) 

compared the effectiveness of four patterns of intervention: treat

ment for the child alone, group therapy for the parents alone, a com

bination of both and a control group. Child treat:nent alone or in 

combination with parent treatment yielded results worse than untreated 

controls, while group therapy for parents alone appeared to result in 

55. Topping, K.J. Educational Systems for Disruptive Adolescents, 
London, Croom Helm, 1983, p.120. 

56. Lisle,(1968) op. cit., p.120_. 
57. D' Angelo and Vlalsh, ( 1967) ibid. 
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some improvement in the children 1s behaviour. Glavin and Quay58( 1969) 

reported similar results and concluded that interventions with dis

turbed children are probably more effective if they involve the parents 

rather than the child. 

Rinn59 (1975) reported on a programme of training parents of dis

ruptive children in groups. By the last session of the course, only 

5 per cent of the parents failed to report improvement in their 

children and at a follow-up 6-18 months later only 15 per cent reported 

lack of continued improvement. 

As the above evidence suggests, a programme of intensive work wiih 

parents may modify their children's behaviour. Unfortunately, the 

Activity Centre does not have suf'ficient professionally trained people 

to do effective parental counselling on the basis which research 

suggests it should be done. 

Firmly established principles at the Activity Centre are that 

parents are expected to support the programme by ensuring that students 

attend the Activity Centre regularly, and be fully committed to their 

children making educational and social changes. Parents are expected 

to attend the initial interview on the day their child joins the 

Centre, in order that they can meet the staff and have the philosophy 

of the Centre fully explained to them. The Activity Centre staff have 

prepared an information brochure for parents and new students. 

Parents are encouraged to visit the Activity Centre at almost any 

time, but they are encouraged to arrange a suitable time before they 

come. 

Most parents and guardians do visit the Activity Centre at 

various times on a voluntary basis, or phone the staff, but it is 

usually when their son or daughter is causing problems at home or in 

the comrnuni ty. At the same time, parents or guardians are q_ui te often 

asked to meet with the staff if their son or daughter is having 

difficulties at the Centre, or there are planned changes for the child, 

such as planning the transition from the Activity Centre to the work 

force. In some cases, staff have made home visits, but these· tend to 

be fairly infrequent because of the limited time which the staff feel 

that they can devote to visiting homes which are usually some consider

able distance from the Activity Centre. The staff have tended to 

58. Glavin and Quay)(1969) ibid. 
59. Rinnl(1975) op.cit., Po121. 



conduct a lot of business, where· possible, on the telephone. 

Two or three newsletters are posted home to parents and 

guardians each term, which give details on Activity Centre activities. 

In addition, a report which assesses a student's involvement in the 

programme, is posted home each term. 

The Social Welfare Department in Laner Hutt have allocated a 

social worker a small number of' hours per wee.k to assist the Activity 

Centre. This person has assisted with family counselling, essentially 

with students who do not have a social worker, as well as contributing 

to professional meetings at the Activity Centre. 

It could be said that 'work with parents' in terms of effective 

modification of a student's behaviour, at times lacks specific 

purposive structure at the Activity Centre, although this improved 

in 1984, because the two teachers at the Activity Centre feel it 

necessary to devote their time and energy essentially to dealing with 

the educational element in the students' lives and working intensively 

with the students. Whilst there is considerable contact with 

parents, this tends to be mainly concerned with current difficulties 

and crisis situations which develop. In March 1984, a mature student 

doing a Diplo.na in Social Work at Victoria University and who was a 

trained family counsellor, was on placement for two days a week at 

the Activity Centre, and her involvement was in family counselling. 

Her involvement in the Activity Centre, in terms of' family and student 

counselling, was found to be extremely beneficial, in ensuring that 

students who had particular di:fficulties outside of' the Activity Centre, 

received on-going assistance. 

Buildings, "ar.a Equipment 

The Activity Centre u::ilises premises wb..ich have been rented 

from the Y.M.C.A. National Cmmcil sir.ce 1978. The tenure of the 

lease beyond 1985 is. uncertain. It is of some cor.cern to the 

Management: Committee of' the Activity Centre that the lease expires in 

May 1985 and there is a possibility that the building may well be 

leased. to one of the Y.M.G.A. groups. 

The building is an old one, but it has the advantage of ha vine 

adequate space ( together wii:h an indoor area for recreation). 

Fortunately, the jnterior is in very good condition because of the 



efforts of the Department of Education in providing finance to 

cover the cost of interior decorating. There has also been a 

considerable amount of improvements which have been initiated by 

the staf'f, including some painting being done by students, the 

cubicle study area was built with student assistance, and a P.E.P. 

worker and two people doing comrnuni ty service have been responsible 

for making and erecting "pin-up II boards, erecting the basketball 

goals in the hal1, erecting shelving in various parts of the building 

as well as doing numerous painting jobs. 

The facilities consist of: a foyer which has a pool table, with 

two reasonably large areas on either siae; a classroom which has 

numerous lounge chairs (instead of the traditional school desks and 

chairs), blackboard and screen, several shelves of library books and 

a piano. On the other side of the foyer is the staf'f.room and office 

which is quite well furnished and equipped. '.!.'here is a small storage 

roora leading off the office and a staff toilet. 

The main part of the building is the hall which is an excellent 

asset, enabling indoor recreation to take place. This area, together 

with the equipment which the Activity Centre has, enables basketball, 

volleyball, badminton, table tennis and trampolining to take place. 

Leading off the hall are four cubicle spaces with separate desks, 

shelves and pin boards, providing an effective study environment for 

up to four students in each cubicle. 

A storage room in the rear of the building has been modified to 

enable two students to study there. A well equipped. kitchen is 

effectively utilised for the daily lunch progrUI!lilie which operates. 

The Activity Centre is fortunate in haYing a smG.11 but well 

equipped craft and technical room. Much of this equipment was gained 

about four years ago from a special school which closed down. 

The toilet and bathroom area has been recently repainted. 

Unfortunately, the building does not have any shC11',ers, which are felt 

to be necessary, especially af'ter physical education. 

It could be said that the Activity Centre building is quite 

well equipped., and provides a variety of areas for teaching and. in

formal recreation etc. Undoubtedly, one of the main disadvantages 

of the b1.tllcang is that it is located on a busy road in a semi

co:mrnercial area, which results in a lot of noise in the front rooms 
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of the buildin6. A further disadvantage is that there is no garaen 

or grass area surrounding tlle building. The geographical isolation 

of the building from Naenae College has been previously stated. 

Comm.mi ty Facilities 

The Activity Centre makes a lot of' use of communi t;y facilities 

for part of' the educational programme, especially in physical education. 

Within five minutes walk of' the Activity Centre are sports 

fields, which are frequently used by the Activity Centre for physical 

education. There is also a swimming pool, open during the summer 

months, and tennis courts within close proximity to the Activity 

Centre, which are also used for part of the physical education pro

gramme. 

Other facilities which are used at various times of the year for 

physical education include: the Educa:t::..on Board canoes, which are 

usea. on the Hutt River, hired yachts and windsurfers at Days Bay, 

the Huia (indoor) swimming pool, Naenae College gymnasium - and use 

of the College audio-visual gear, hire of grass skis from Titahi Bay 

IntermedifLte School, hiring of' horses on a farm at Wainuiomata. 

The Activity Cent1·e has used a variety of work placements for 

the students as part of the art and craft programme, such as use of 

Maori Affcirs Department Kokiri units for craft, and a private home 

to enable a small group of students to do pottery. 

It could be said that the autonomy of the programme, the 

availability of finance to cover cost of a.ctivi ties, ancl the enthusiasm 

of staff' and students at the Activ:i.ty Centre, have enabled effective 

use of community facilities and equipment, to enrich the educational 

programme. 

This chapter has described the institutional element of the Getzels 

and Gub.a model, with reference to five sections of the Hutt Valley 

Activity Centre, which were felt. to be relevant to this study. Ted was 

directly involved in three of tl:ese sections in the course of his 

duties on the day which was described. 

87 



CHAPTER SEVEN 

TPJ,~ WORK GROUP ELEMENT 

In this chapter a study will be made of the work group element 

of the social systems model. This is the mechanism by which bureau

cratic expectations of the insti tu ti.on and individual needs interact 

and modify each other. '.l'he work group element at the Activity Centre 

are the staff and students. 

The relationship which exists between the institutional element 

and the individual element will be discussed, and how individual 

personaJ.i:ty and needs influence the work group. This group endeavours 

to maintain cohesiveness and a feeling of personal integrity and self'

respect. As this chapter will point out in the section on organisation 

procedures, accepted procedures, not fonnal rules
1

develop in the group 

to maintain control and modify the behaviour of the students. This 

group is able to develop a large degree of consensus in establishing 

guidelines to enable goals to be met. 

In Chapter Five, the relation between role expectations and 

personality needs to efficient, effective and satisfying behaviour 

was discussed. As Barnard~(1938) cited in Getzels and Guba}points out: 

"An action is effective if it accomplishes its specific 
objective and efficient if it satisfies the motives under
lying the immediate objective." 

This relationship should become more apparent in the section on 

organisational procedures. 

The emphasis of staff leadership at the Activity Centre is the 

idiographic style which Getzels and Guba. define as being the character

istics of a. leader who focuses on individual needs rather than 

organisational requirements. 

This style of leadership could undoubtedly be one of the factors 

in influencing the high degree of morale which exists in the group at 

the Activity Centre. In the Getzels Guba model the three factors: 

belonr;ingness, rat:Lonali ty and identification are the contributing 

factors needed for high moraJ.e. 

1. Barnard)(1938) cited in Getzel and Guba, op.cit. p.67. 
2. Getzel and Guba, op: cit. p.71. 
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In this chapter Ted is directly involved in all four 

aspects of the work group element on ·the··typ±cal day which was 

previously described o.omposi tion of' group, referrals of' new 

students and assessment of students' progress, organisational pro

cedures and Activity Centre programme. 

COMPOSITION QF GROUP 

In this section, th<'3 background of' ten students at the Hutt 

Valley Activity Centre will be described. Some of' the values of 

students which are expressed are based on two research projects 

which were undertaken; one by a research worker f'rom the Research 

Unit of the Department of Health on "Health and Illness Behaviour 

and Ideas - Hutt Valley .Activity Centre", 3 a.'1d some expressed values 

and attitudes of a general nature which the writer gained f'rom a group 

of students in June 19&1-o 

The Activity Centre has a maximum roll of sixteen students 

aged between 14 and 16. The students who were on the roll at the time 

of' this study came from throughout the Hutt Valley and Wainuiomata, 

and they came to the Activity Cent!'.'e from a number of different 

secondary schools. 

Details on Students 

For the purpose of this study the writer interviewed ten students 

who had been at the Activity Centre for at least four weeks. The 

purpose of the interviews was to assess student attitudes to a number 

of relevant issues. Appendix 3 shows the list of questions which were 

asked. The open-ended interview tech.11.ique, which was described in 

Chapter Four, was used to gain information from the students. In 

addition, considerable use was made of information which was on each 

student's file on student's background prior to admittance to the 

Activity Centre, a.~d releva.~t information which had been added since 

the student was enrolled. 

Table 3 shows details of students attending the Hutt Valley 

Activi. ty Centre in July 1984. Ten of the students (7 Pak:eha a...'1d 3 

Maori) were involved in this study of student attitudes and values. 

3. Morris, E. "Health ana Illness Behaviour and Ideas - Hutt 
Valley Activity Centre:' :'.eport of Interviews April-May 1981+ with 
10 students at the Hutt Valley ktivity Centre, Management Services 
and Research Unit, Department of Heal th, June 1984. 
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Pakeha 

'1: • l\ ao~J. 

Samoan 

Total 

Table 3 

Students attending the Hutt Valley Activity 
Censre_., JulLJ..28±· Dist.l:'ibution by Sex and 
by ~thnicGroup. 

Boys Girls Total 

6 2 8 

1,. 2 6 , 
1 1 

10 5 15 

Prom the records, and in di:.;cussion with the students, it was 

possible to establish the reasons why the students were referred to 

the Activity Centre. The three most common reasons expressed by the 

students fo:r their con:flict nithin their previous schools were; 

smoking, not conforming to school uniform requirements, and conflict 

with teachers. Conflict with teachers was the most fr·equently stated 

reason for referral. Th:i.s included general classroom disruption,. 

verbal ahusr: tovrnrds stafi' e.nd tbreetening or assaul i.;jng teachers. 

Truancy was noted. nearly as ofttm. In six caic::; out of th11 ten the 

students hac1 been sus:pendec ( either cf'f:i.d.ally or unof'ffoic1.lly) from 

further attendance at school o 

The meim age of students en admittance to the Activity Centre 

vrn.s 14. years 10 months, and the mean age of the student.s at the time of 

i,his stud;-;' was 15 years 4 montbs. 'l'l:ei:r Jeng-th of attendance at the 

Ac ti v:i.ty Cen7.re was 8. 6 montts. 

Tabl<'J 4 shows the frnnil;y status of tbe student::;. It can be seen 

that only four out of the ten students were living with both parentE,. 

The two sti;denl:s in foster care, were bo-t.b in the 'ca1·c: 1 of the Depart

ment cf Social Welfare. 
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'.fable 4 

Family S!a!~s of St~!§. 

-----·-•..,·•"'----~------..-----, 

Livint; with bc•th natuxcu 
parent::: 

Livir..t:; with one parent 

Livinc; with c. rr-:Jrd:ive 

Long terr.:1 foster· care 

Total 

No. 

4 

3 
1 

2 

10 

'l'he average :f'arn:i.ly size of' tl::e ten stu<lents who were in the 

survey was &. melm number of 106 chiloren per fami.lyo This is lower 

th:3ri wight be expected. However, three sti.:dents who were being 

fostered carr.e fro@ homes where ttere were r.o chilc.ren. 

Recreational Intere::d;s 

List.enine to n:usic, essernt:ial1y 'heavy meta.l', was the most 

popular recreational interest, wi t:b seven out of ten students in the 

gr our, e:x-pressir,g this choice. ThP.re were a variety of other leisure 

time inte:r·er.:ts; f ;«t.1.:;1.i'' (7i ,.+,,d,,1°t,,'\ mo+o1· b-ikec--vi:.~ L, .., .,.,~ V \ - ✓, •, ~• . .,, eJ.ectronic ki tsei:s, 

maki.r:.g moa els, play:ir1g the piano, looking at antiques, and having a 

gir1 f'rieno. Five sti.:dents ind:icated physic:::il pursu:i.ts in their 

st,;tea recreatior,al interests. These included;. rugby league, golf, 

cr:r.cket, break Md bop dancing, skating and horse riding. Another 

student indicated watching rugby nnd _rugby lea.gue e.s being one of her 

recr0.ational interests. Cnly one of the ten students did not feel 

able to specify any recreo.tional interests, and it appenrfld that the 

other students in this surve;;· were actively involved. in at least two 

or mere hobbies in their leistU'!, time. 

Heal th Problems 

Four of the students surveyed indicated. that they harl. heal th 

problems; three suffere<1. from 1:.~;thc.a, one of whom could be described 

as being a chronic asthn1e.tic, who had missed a lot of schoolix1g over a 

nur:iber of years, and he had also been admitted to hospital on a number 

of c,ccl-tsions for emerguncy treatment. fo1.· his asthma. Another student 
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had recently been diagnosed b'y a doctor as havine poor blood circula

tion, and this problem ( together Vii th ether contributing factors) 

resuJ.tea. in him having little physical energy. .AJ.1 of the students 

had r·e-,centJy had audiology tests a_one and no hearing difficulties had 

been diagnosed. 

Expressed Values 

(a) Effect of the Activity Centre Group 

Nine out of the ten stuclents indicated that they had made 

some positive changes since tl:ey began attending the Activity Centre. 

The mo~~t commonly expressed chang,::,s were in doing more school work 

than previously (four students), and improved social ma.turi ty ancl 

relationships with others (five student;s). One student indicated 

that she v1as smoking more since attending the .Activity Centre. Only 

one student (who has since left) :felt that his attendance at the 

Activity Centre had not helped h:i.m, as he did. not feel part of the 

group. However he did indicate that one boy had had a particularly 

positive effect on him in encouraging him to take part in the programr:u:'!. 

Some of the opinions given were; 

"Being at the Activity Centre has made me grow up faster 
and taught me how to talk to other people." 

"It has char.ged my level of maturity and outlook on life. 11 

11 '1.'he work experience which I am doing (on a deer :farm in the 
Wairarapa) has given me a chance which may lead to a 
permarient jcb. 11 

"I feel comforta.ble here in not having to wear a school 
un:i.:form." 

(b) Changes in Behavicur Since Attending Activity Centre 

The students were asked if they had noticed any change in 

their behaviour from the previous school which they attended, and to 

sp6<::ify changetl which they f'el t they had made at the Activity Centre 

and at home .• 

Only one of the stua.ents indicated that they had not made a 

definite improvement in their behaviour at school since attending the 

Activity Centre. The writer's observaticns of this person, suggests 

th?.t this student haa. made a definite improvement in behaviour ancl 

attitude to school work. Comments which the students made to the writer 

evolved around improved attenclance and better co-operation with the 

teachers and students at the Activity Centre, and in doing more school 

work. 
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Seven students indicated that they felt that their attenclance 

at the Activity Centre haa improved their behaviour at home. Some 

of the comments made by different stt:.dents were; 
11 I have learnt to respect my family and to care about them. 11 

"I attend the Activity Centre instead of staying at home." 
11 I'm ha.ving less hassles at home because my parents are 
pleased with my progress and are now more hopeful that I 
might get a job." 

"M:y Mum and her friend now treat me as if I am a human 
being and have grown· up - I used to swear at home." 

'I\vo students felt that their behaviour at home had not improved 

since they had been attending the Activity Centre. One student felt 

that her relr.,tionship with her mother was worse, with more arguments, 

wliich resulted in the girJ walkinc; out of home at tinies. She felt she 

was getting on 'better. with her mother's boy friena .. 

(c) Relationships With Professional People Previously 
Encounter ea. 
The writer askec each stu.clent involved ih the survey how 

they related to the followine people who they might previously have 

encountered: secondary school teachers at their last school, social 

workers, police, other professionals sueh as psychologists, family 

counsellors. 

Eight of the ten students indicated that they had had bad 

relationships with their prc~vious teachers ancl were in frequent con

flict with them. One stua.ent stated; 

"They us eel to give me work which I couldn't understand. 11 

This particular student was given a reading test to do by the writer 

in the month prior to the interview, and was found to have a reading 

age of seven yea.rs. Perhaps th:1.s rr.e.y account for some of his previous 

difficulties at school. 

Two of the students spoke highly of the guidance counsellor 

at their previous school, who they felt had tried to assist them. 

'rhe other two students stated that some of their previous teachers 

were helpful and they got on well with them. One stated; 

"They all tried to help me, but it was all my fault." 

Seven of the ten students had been in trouble with the police. 

These seven students expressed strong views about how unfairly they 

felt they had been treated by the police. Some described incidents of 

being taken down to the Police Station, without being charged, the 
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police blaming them for crjmes with which students claimed they had nothing 

to do , and, in one case, not returning personal possessions con

fiscated at the time of being arrested. l?our of the students spoke 

ir. rude anc. derogatory terms as regards their attitude to the police. 

Three students had not had any real contact with the policeo 

There was a mixed reaction by the students to their previous 

involvement with Social Workers. 'l'hree students had no previous 

contact with Social Vlorkers. Three students found their contact with 

Social Workers had been helpful. They commented on the Social Workers 

who haa. helpec them with family matters and, in the case of' one 

stud.ent, it was a SocieJ.. Worker who arranged for him to be referred to 

the Activity Centre. Four students indicated a negative reaction 

towe.ra.s their previous or current involvement with Social Workers. 

The students did not appear to accept that Social Workers have statutory 

powers under the Children's and Young Persons' Act ana. can direct 

where they live. Some of the students comments were: 

"I hate then: - they think they own you - however I was 
once bailed out of the police cells by a Social Worker". 

"Social Workers have 'stuffed' up my life - they don I t 
listen to me." 

"I don't co-operate with them, •••• they think they can rule 
you and just put you in a family home when they want to." 

There was a very positive response from most of the eight 

stud.en ts who had previously been involved with family counselling or 

who had received assistance from an educational .psychologist. The 

students commented that they found these pro:fessional people who were 

inv-olved with them, understandin6 and helpful, without putting any 

pressure on them. One student commented on the tests which she had 

been given to do by an educationr-il psychologist. She appreciated 

the fact that the test results were fully explained to her, in a 

meaningful way. 

( '\ d.) Problems Most Troublirig the Stuc.en ts 

Only one student involved in the survey indicated that he 

had no problems which were troubling him at the time of the interview. 

The other students indicated a variety of problems which involved 

relationships with their :fareilies,getting a job at some ti.me in the 

near future, and feelings of personal unhappiness, which were for a 

variety of reasons (relationships with peers, not enjoying life, lack 

of money, not happy with work exploration placement). Some of the 

comments which the students made were as :f'ollows: 



Comment 

"Girl friends •.••• when .I finish with them I feel like 
committing suicide." 

"Getting a job is real1y important to me, so that I can 
earn my 'keep'. 11 

"My sister is in serious troucle and may be sent to 
Kingslea". (Social Welfare instit.ution in Christchurch). 

"I really miss my .family ..... I wish they would come and see 
me. 11 (From a boy in a foster home arranged by the Social 
Welf'are Department). · 

"I'in trying to enjoy J.ife •.... old people always smile and 
everyone should try and be more friendly to each other. 11 

The above comments tend to reflect a variety of deep-seated 

emotional problems which are troubling the students, and which un

doubtedly must affect their perfor1r.ance and behaviour, whether they 

are at the Activity Centre or in the commur:.i ty. The Activity Centre 

staff, with assistance from other professional people in the Government 

and community agencies, spend a considerable amount of time with students 

on an individual basis, as well as in group social skills classes, in 

helping them to resolve personul problems which are confronting them. 

(e) Stua.ent Ex;eectations for the .Future 

Table 5 
Student Expectations in 
~J.~Months Tim~ 

Still at Acl..ivity Centre 

Back at Secondary School 

In full-time er.:ployment 

On S.T.E.P.S. or a similar 
'work skills' programme 

Working 

Unemployed 

Don't know 

Total: 

Total 

1 

4 

5 

10 
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Table 5 shows the expectations of the students in twelve months' 

time. Five of the stud.en ts are uncertain as to their futtu'e. One 

stud.en t. stated that it depended on his School Certificate results and 

how he felt then. He also indicated that he would like to join the 

.Army when he was 17 years old • .Another student who :iindicated "Don't 

lmow" expressed an interest. in going to another country, but was unable 

to substantiate this desire. 'l'he four students who indicated that they 

hoped to be working in twelve months' time, were quite clear about 

their intentions. In all cases their expressed intention related to 

working in the same type of job as their present work exploration 

placement. 

Heal th and Illness Views 

The research done 1::y Morris 4 on heal th and illness behaviour, 

with ten students at the Hutt Valley Activity Centre, reported the 

following: There was a consistent orientation towards giving accident 

rather than illness symptoms, as a reason why they would go to a 

doctor, even from three students with asthma .• 

.All students believed that smoking was bad for health, and were 

adamant that it was entirely their own business whether they smoked 

"I'm the one who' 11 get cancer", "It's my life, it 1 s stupid for 

others to try to tell me what to do with it." 

Nine of the students indicated that they drank alcohol, and there 

was quite a range of drinking behaviour reported. All declared that 

they were not heavy drinkers, however, ana. as a group they did not 

appeer to be affected by liquor advertisements. 

Two do not do any exercise :i.n addition to whatever is required 

by their daily activities. J!'ive say they exercise because they like 

it. The other three say their main reason is for fitness. Four had 

su:ffered accidents relating to their sporting activities, requiring 

mecical treatment. 

None of the students appeared bothered by exposure to loud noise 

or thought they should try to protect their hearing. 

There appeared to be a great lack of interest in what is eaten. 

"I eat what's there 11
, 

1'.It's there to eat, you eat it11
, although two 

said they try not to eat too much fatty food. Their reaction to the 

idea of "heal th foods" was mainly a scornful ''No way". 

4. Morris, op.cit. 
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This Report5 on 'health views' indicated that the views of the 

Activity Centre students were fairly similar to those of the main

stream, except that Activity Centre students seemed less sure than 

mainstream students of their healthiness, less likely to think un

heaJ.th:iness was their responsibility and were less specific about 

what information people need. 

Both research projects indicate that Activity Centre students 

have very definite values on a variety of issues. In the first study 

described, the students aclmowledge the contribution which the group 

at the Activity Centre has made in assisting them to make changes. 

This section should also enable the reader to have a clearer picture 

of the clii:mtelc with whom Ted is dealing. 

5. Ibid, p .14. 
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REFERP..ALS .AND ASSESSM};;NT 

The Hutt Valley Activity Centre, like other Activity Centres in 

N .z., has a considerable e.111.our,t of autonomy in the selection of 

students who attend and in the method of' assessjng their progress 

once in attendence. 'l'his 1.rnction will outline the criteria for 

admission of new stud.en ts, the method of ref'erral, admission pro

cedure, assessment of progress, and the termination of' students 

attending. 

It will be recalled .in Chapter Two that Ted wa.s involved in 

two meetings cm the day which wes described. One meeting involved a 

staff discussion on the progress of two students, and in the afternoon 

Ted was involved in a meeting to consider the applications of some 

students who had been re:ferred. to the Activity Centre. 

Criteria :for Admission 

The nuraber of studeni.:s who are re:ferred to the Activity Centre 

is well in excess of the number of places. During 1983, there were 

approximately eighty-five enquiries or formal referrals of students, 

and iJ1 the period February until the er..d of' June 1984. there were 

thirty-three documented referrals or speci:fic enquiries. During any 

school year approximately fifteen places become available. In view of 

the f'act that the number of referrals exceed the number of- places by a 

considerable nu.rr..ber, it is necessary to have established criteria to 

aid the method of selection. 

The :following cri ter:i.a
6 

were firmly established. in 1983, and in 

1984 the newly formed Referrals Committee for the Activity Centre re

considered the criteria and decided to retain them in their present :fonn: 

(i) "'l'he pupil is of average or above average intelligence" 

It was felt that there was a speci:fic need :for alternative 

education for disruptive pupils in this category, in view of the fact 

that students of' low intelligence who may also be disruptive in school, 

may be psychologically assessed for a place in a work experience unit 

attached to a secondary schcol. The Activity Centre staff felt that 

they could be more ef'i'eetive in designing a programme for pupils who 

11ei•c7; of' appx.•oximately the same lew~l ot: intelligence .. 

6. Hutt Valley Activity Centre Prospectus, 1984-. (Ecfer to 
Appendix 13). 
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Average or above average intelligence is based on an assessment 

from a recognised intelligence test. Assessment at this level of 

I.Q. is based essentially on the performance score which should be 

above 95, unless some reason for a lower performance is specified. 

(ii) "There has been an established history of anti-social 
and disruptive behaviour at secondary school and. the 
pupil has clesrly shoVln that his or her behaviour is 
likely to be detrimental to his or her own and other 
pupils' progress in the classroom. 11 

Activity Centres were established essentially for students who 

come within this category. The Referrals Committee needs to be 

fairly certain that the behaviour problem is essentially school based, 

rather than a community or home based problem, although all or some 

of these factors obviously impinge on each other. Consideration is 

also given to students whc may be chronic school truants, but who 

may not be disruptive. 

(iii) "Pupils who show extreme psychological maladjustment 
are not normally considered." 

It was :felt by the staff (and Referrals Committee) that the Activity 

Centre does not have the staff or su:f:ficient community resources to 

deal with students who may be psychiatrically disturbed. A Psycho

logical Service report :from an educational psychologist may be re

quested if there is any element of doubt about the extent o:f a 

student's level of disturbance. 

(iv) "Only in exceptionaJ. circumstances would a third form 
pupil or one under 14 years of age be considered." 

Because of the large number of referrals, the Referrals 

Committee needs to be fairly sure that the problem of a student who 

is referred is not due to the difficulty in adapting to the transition 

from intermediate to secondary school. In some cases it may be more 

appropriate to recommend th .e.t a change of secondary school be con

sidered. Because of the Department of Labour regulations, students 

involved in industry_, as part of scpool work exploration programmes, 

must be 14 years of age. It is felt to be i~appropriate for the 

Activity Centre to accept stud.ents below this age, in view of the fact 

that work exploration is an integral part of the programrr:e for all 

students. 

The Hutt Valley Activity Centre staff have written a comprehensive 

prospectus for the benefit o:f professional people who are involved in 

referring students to the Activity Centre. In this prospectus, full 

MASSEY UNIVERSIIY, 
-LIBRARY 
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details of' the admission prcicedure, the Activity Centre philosophy, 

and the programme are outlined. A simplified version of this pro

spectus has been written specifically for intending students and their 

parents, to give them a few relevant details on the Activity Centre. 

The Hutt Valley Activity Centre has a policy, which has been 

base:d on the previous· experience of' the sta:f'f', that the 

referring agency (as well as the Activity Centre staf'f) will not 

direct a student to attend. It is necessary f'or the student to make 

a voluntary commitment to went to be considered f'or &. place. 

Admission Procedure 

Referrals to the Activity Centre are received from a range of 

agencies other than secondary schools. These include; Department 

of Social Welfare, Psychological Service, Youth Aid (Police), Child 

and Family Clinic. Parental referrals can be actioned through one 

of these agencies. The ref'erring agency needs to complete a detailed 

referral f'orm which has been desi{b,nea. to build up a comprehensive 

profile on the applicant's educational, soc:i.al and psychological 

history. In addition to this, copies of school reports, incident 

reports from school, a.'1d Psychological Service reports are also re

quested. In Appendix 4 a.'1d Appendix 5 are copies of the referral form 

a..11d proc·eaural check list for referrals to the Activity Centre. 

Prior to the beginning of' 1 9&1-, all ref'errals were handled 

exclusively by the two Activity Cent.re teachers. Although this method 

of' referral had existed at the Activity Centre for a number of' years 

an<l appeared to be successful, it was felt more appropriate, in view 

of the community involvement at the Activity Centre, to f'ollow a 

system which hacl proved to be successful in some ot.her Centres. 

As ~rom the beginnL~g of 19&1-, all referrals are considered by 

a Referrals Com;nittee, whi-:-:h -was established by the Acti11ity Centre 

staff, comprising representatives f'rom Department of Social Welf'are, 

Psychological Service, a schooJ. guidance counsellor and Activity Centre 

staff. This committee and the admL~istration of' the referrals pro

cedure is chaired. by the other teacher at the Activity Centre. The 

Committee meets regularly to screen students referred for an inter

view and possible placement. 
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Sui tg,ble students are i....-1 terviewed by two or three members of 

the Referrals Committee, at 1.east one of whom is an Activity Centre 

teacher. To improve the quality of the interview, a nur;iber of 

questions have been formulat~d by the Activity Centre staff. The 

questions are in tlu.·ee sections: personal, schooling, and Activity 

Centre. 

If the student is considered to be suitable, and is willing 

to attend, a place will be offered on a trial basis. 'l'he student 

attends for the first two days to observe and participate. If the 

student then wishes to gai.'1 a perma.'1ent _place, he or she must sign 

the St-udent .Agreement (refer to Appe:!1dix 6) which contai..'ls a number 

of established guidelines, which must be kept to, relating to a 

stuc1ent' s attendance at the Activity Centre. The student then starts 

a four week probationary pex·iod at the Activity Centre, during which 

time the st1-1dent remains on the roll of the contributing school, or 

remai..'1.s the responsibility of the referring agent. 

At the end of the probationary period and as part of the group 

social skills programme, the other students are asked to comment on 

the progress of the student, according to specified criteria, for 

example, attendance and reliability, co-operation with the group, 

effort made in the programme, contributions to the Centre, etc. The 

comments which the students make help the staff to make a final decision. 

If there is any element of doubt, the probationary period may be 

extended for a further two weeks. Very few students do not gain a 

permanent place. During 1983 only one student out of 13 students who 

started, and in 1984 only one student out of eight, in the first six 

months of the year, were referred back to the agent who made the 

initial referral. 

Assessment of Progress 

Assessment of' all aspects of' the students' progress whilst they 

are at the Acti •1ity Centre is regarded as being an important priority 

for the staff', and this is carried out for each student on a con

tinuing basis whilst they are at the Activity Centre. Records are 

kept on each stu"l.ent and tht1se are updated at periodic intervals. The 

assessment procedure for students takes a number of di:fferent forms, 

each of which will be discussed.. in turn: 
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(i) Regular review of' each student's progress: 

This is done by the stafi' as the need arises, and at least 

once every two-triree weeks. In some cases a case conference may be 

organised to discuss a particular student's progress. 'l'his involves 

the staff and other professional people, such as the liaison social 

worker, guidance counsellor an<l educational psychologist. Review of 

a stud.ent involves reviewing their overall progress at the Activity 

Centre (aptitude, effort, social relationship, etc.) and the home 

situation. When a student is involved in a crisis situation, the 

sta.fi' will review the situation aL'llost immediately, and a case con

ference (involving others) may also be called at short notice. The 

student and. often the parents or guardian are involved at some stage 

in discussing such an incident with the staff, and parents and 

guardians are also encouraged to be involved in staf:f-studen t meet

ings when the short and long term goals of a particular student are 

discussed. Written records of a.ll student reviews are filed in the 

personal file which is kept for each student. 

In some cases, short term 'contracts 1 , some of which involve 

group monitoring, are established, when a particular student's be

haviour or progress gives cause for concern. 

(ii) Term Assessments: 

Reports are issued each term for the student and parents/ 

guardians. In Appendix 7 there is a copy of a term report. It can 

be seen that there are no grades or marks, as the reporting system is 

based on written comments on aptitud.e and attitude. The half-yearly 

assessment on each student which is done by the Correspondence School 

is also incorporated in the Hutt Valley Activity Centre report. 

(iii) Work Exploration: 

Appendix 8 shows a copy of a self assessment form related 

to work exploration, which each student will fill in at periodic 

intervals. 'l'he student assessment can then be compared with the 

employer report, which an employer will fill in each six weeks. A 

copy of this report is also included in Appendix 8. These two 

forms of assessment have been i'ound to be very useful i'or the students 

and staff. 
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(iv) Social Skills: 

As part of tht3 social skills programme which is a class 

se3sion, students are someti~es involved in doing various interest 

and self evaluation tests, which can provide useful information for 

the staff. 

(v) End of Year Awards: 

At the end of each school year the staff decides on the 

award of Merit a..r1d Honours certificates to the students. The aim is 

to award at least one merit award to each student for a specific 

effort or contribution which he or she may have made. Some students 

gain several me.ri t awards, and a small number of honours awards are 

made for outstandints achievement. These awards are all presented 

at the end of year social evening. A copy of a Merit Award is in 

Appendix 9. 

(vi) Other Assessments: 

When a student begins at the Activity Centre, Correspond

ence School tests in :Maths and English are administered to establish 

the student I s level. A viable reading test has been established, and 

it is planned to administer this test to all students after they are 

admitted, and with stud.ents who have a low reading age it is planned 

to re-test them again at periodic intervals. 

Where it is felt to be appropriate, a student may be referred 

to the Psychological Service for testing if this has not been done 

previously or recently. In mak:bg such a ref'erral the Activity Centre 

staff would specify the form of assessment required, for example, 

psychometric testing, psychological guidance, etc. 

There are a number of different forms of assessment which are 

used at the Hutt Valley Activity Centre. 'l'hey have a number of different 

uses: to enable Activity Centre staff, and others who give pro

fessional support, to make a decision to convey information to the 

students, which may be an additional source of motivation, and to convey 

in:formation to parents EHld guardians. Al though the writer feels that 

the above assessment procedures are time-conswning, especially the 

regular student reviews, he is convinced that they fulfil an extremely 

useful need in being able to give maximum assistance to a student at a 

time when it may be most needed. 
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Termin.s.tion 

The normal period of time which a student will spend at the 

Hutt Valley Activity Centre is approximately twelve months. Unlike 

many of the off-site tmits for disruptive students in the United 

Kingdom, where the aim is to integrate students back into the main

stream secondary school, the Hutt Valley Activity Centre, as with 

other Activity Centres in New Zealand, sees its aim as being to 

integrate students into the workforce. 

As previously stated, the staff assist students to set sho:r.t 

and Jong term goals for themselves. Because of' the economic situation 

and the fact th,<:.t very few s tudcnts leave the Activity Centre with 

educational qualifications, many of the students find gaining full

time employment dif'ficul t. 'l'he staff of the Activity Centre encourage 

students who are ready to leave, but who hs.ve been unable to gain a 

job, to enrol on the Department of Labour S.T.E.P.S. programme, or on 

one of the community work skills programmes. 

The staff spend a lot of time with students in assisting them in 

the transition from the Activity Centre, to the work force, to a 

secondary school or some other placement. In order to cater for 

individual needs a.'1d differences, the policy of the staff' is to en

courage students to remain at the Activity Centre until a viable 

option becomes available for them. The staff also see the importance 

in encouraging a student to move at a time when their overall per

formance is reaching a peak. In a small number of cases, students 

have left the Activity Centre at an earlier time than was planned 

a.'1d after a period of unemployment they have settled into a job or 

some work schemeo 

Table 6 shows the destination of Activity Centre students who 

left in the period February 1983 lh'1til June 1984-. It can be seen 

that only three students tronsferred back to a secondary school and 

only one of those transfers couJ.d be regarded as being successful. 

'.l'hree students in the above period unfortunately got into trouble 

with the police, as a result of their of'fending in the community and 

were placed in the custody of the Department of Social Welfare. 

Suspension of an Activity Centre student is not common. During 

the period February 1983 until August 1984 three students were sus

pended for- serious offences. This was f'or three days on each occasion. 
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This sheet gives details on students who have ·left the Activity Centre during 1983 and up until 25 June 1984. 
The destination records where the student went to on leaving the Activity Centre, but this may have since 
changed. 

Name of Student Date Student 
Left 

8-3-83 

6-5-83 
22-6-83 

4-7-83 

4-7-83 

28-7-83 

29-7-83 
18-10-83 

18-4-83 

8-12-83 

8-12-83 

8-12-83 

8-12-83 

17-2-84 

12-2-84 

4-5-84 
21-5-84 

22-6-84 

Age on 
Leaving 

14 • 9 

16 • 1 

14 . 3 

15 • 6 

15 • 5 

15 • 6 

16 . 0 

14- • 8 

15 • 2 

15 .10 

1 6 • 1 

16 • 6 

16 . 3 

14 • 6 

15 • 4 

16 . O 

14 • 7 

15 • 4 

Period at 
Activit;y 
Centre 

5 months 

17 months 

9 months 

12 months 

18 mo:-iths 

9 months 

16 months 

4 months 

8 months 

7 months 

20 months 

17 months 

15 months 

6 months 

4- months 

12 months 

7 months 

15 months 

Destination 

Hutt Valley High School, now employed on farm. 

Pre-Employment Skills - to a job. 

'l'ai ta College 

Pre-Employment Skills Programme, then to a job • 

Rehabilitation League - now on Work Skills 

.Epu..YJ.i Boys I Home - now in Work Skills. 

S.'l'.B.P.S. - no;·1 employed by I,lcDonalds, Newtown. 

Work Exploration - now employed Pipi tea 1fa:rae. 

S.T.E.P.S. 

England - Polytechnic Course 

S.T.E.P.S. - now employed by Dulux 

Naenae College - now on Work Skills 

Home, had a baby 

Social Welfare Custody - 'Kohitere' 

Factory work in Taita 

Living with father in Raglan 

Social Welfare Custody - 'Kohitere 1 

At "home" ? 

~ 
t-3 

~ 
l::-l 
Cl.) 

0 
~ 

Cf.) 

f-3 
§ 
~ 
1-:i co 

~ 
0 

~ 

~ 
l::-l 

~ 
1-3 

~ 
~ 
~ 
1-:l 

~ 

~ 
t?::l 
K 

~ 
0 
f-3 s 
1-3 
K 
0 

~ 

~ 

1-:l 
(ti 
&-; 
O"\ 

...l, 

0 
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'l'hese included theft and assault on another student. Suspensions 

PJ'e done officially through the Principal of Naenae College. 

'l'his section has outlined the criteria and methods o.f a student 

gaining admission to the Hutt Valley Activity Centre, the on-going 

assessment procedure, and the transition from the Activity Centre to 

another placement. 

ORG.ANISA'.l'I ON AL PH.OCEDURr~S 

In this section there v;ill be a description of organisational 

procedures for staff and students, which have been established to 

aid in orga:nis ational efficiency and the attainment of goals. The 

three areas which will be described are school climate, organisational 

behaviour for students and organisational procedures for staff. 

School Climate 

Schools,like other organ:isations,are frequently described by 

their 'spirit' or 'ethos' or 1climute'. '.i'his is an attempt to sum up 

an impression, not of' particular aspects, but of the total pattern 

of life, culture, within it. As Shipman7 points out, the building 

and equipment of schools may be identical, but their cultures diff'er, 

beint:; the result of traditions Luilt up by successive intakes of 

individuals, interacting with one another, under the influence of 

patterns already established. The Heport of the Com:ni ttee on Heal th 

and Social Education
8 

stated: 

"It is our view that schools can develop a climfJ.te which will 
actively promote mental heal th." 

Q 

This Report.,, stated that this could be done by creating an attitude 

w~ich is relaxed, supportive, attractive and considerate - "warm" 

and "open", like that of a happy family. 

At the Activity Centre a con.scious effort is made by the staff 

to enhMce 'school climate' by having a number of clear objectives 

a11d ensuring that organisational procedures achieve these: 

7. Shipma.>1, lLD.. Sociology of the School, London, Longman Group 
Ltd., 1968, p.25. 

8. Report of the Committee on HeaJ.th and Social Education; Growing 
Sharing, Learning, v;ellir1gton,Department of Education, ~977,p.19. 

9. lb id, p. p • 1 9-20. 
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1. Endeavouring to enhance the sel.f-image of every student; 

This ca."1. be achieved by enabling students from the first 

day that they attend to gain some degree of success, however 

small this might be. By having some options in the programme 

(such as in art and era.ft or iii the Correspondence School .Pro

gr~urirni:::) and a flexiblf, appro!lch, it is possible to build on 

the opti tude whieh a sti.:dent might have. 

2. Involvi:ng the stuc.lents i1: some aspects o~ the aecisj.on maki11B 

process, and enabJJ.1ig them to have a choice in the plimnix1G 

of some aspects of the progni.mme: The students havt• establishm 

some cf the rules ar,.d they be].p to monitor these. They are 

also encouraged. to e:iqTe:::s ttei.r viewpoi1:t in a I social skiJ.ls' 

session on the behnvioux and performance of other students. 

The students are involved in plannin6 the conterit of some parts 

of tbe programme, such as physical education, outdoor education 

and sod.a] skilJs. 

3. Cater:ir:g for the individual needs of students: ad.justing the 

"system 0 to the student, not the student to the "system". 

Whilst the timetab1e (refer to Appendix 1 0) appecrs very 

structur.ecl., it is often modifj ed to n:eet changing cireumstances 

of the group, or modified to n:eet the needs of an individual. 

J<'or example, some stud enti::. a.t various times have done more 

than one da.y of v:ork expJ.orBt-i.on in one week. 

4- Crec,_tint; close involveraent of home and Activity Cent:ee, and a 

carbig for ~;bn liv:in6 cor:d:i.tiCJI:s o-f' tbe student as well as 

for tr.e school conditions. Parents encouraged to visit 

the Acti v:i.t;y Centre en a i'airJy frequent basis, and many 

parents feel sufficicm"'~ly confident in the st&.ff to discuss 

with them probler:is whieh t.r.ey may be experiendng at home with 

their son c-r daughter. 

5. A guidance syste::-1 which involves a Colleee guidance counse1Jor, 

social worker and educational psychoJ.cgist, ensures that any 

early warning of difficulty which a student me,y be experienc

ing ca.'1 receive the necessary assistance ancl support. 

6. "Ey encouraging adolescent:.:. to discuss persono.1 and moral 

probJ.ems in an atmosphere of gu::.c1ance and challenge, in which 
"0 

students can feel secure."
1 

1 O. Ibid. 
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This is one of tbe meens of enhancing 'school clim2.te' which 

is suggested in the Report of the Committee on Health and 

Socit,l Education. At the Activity Centre, the social akills 

progren:r.:e, which jnvc.1J.ves two class sessions each week through

out the yenr, ensure:::; that students are ablE! to form their 

ow11 vclue system, as well s.s a.cquainting them with the processes 

of' chanee that con:e with mi,.turi ty. 

7. Offerine guidance &nd opportunities for the t:se of leisure time. 

'Bduco.ti on for Je::sure' i~; one of the goals of tbe programme, 

and thi::; is n~flE:cted i.n the art and craft, physical and out

d.oor education and electives programme. Recreotion facilities 

and equipment (for exa.,;plP., trampoline, table tcmnis, and 

board games) are avG.il nbl0 before and after school and during 

the lunch hour. 

The Report of the Committee on Secondary Education
11

(1976) 

stre-ssed the need for each school to be a guidance-centred community, 

where the welf'are of all is of mutual concern in an extended fe.mily 

context. It stated: 

"The whanau concept ••• embodies two underlying spiritual 
forcet:. One is "aroha.", the envelopine power and protection 
of love which binds all mer.1bers of the whanau together. 
'l'he other is a sense of responsibility, one member of the 
whanau to ?.-9~tl:er ar;cl alJ individually and collectively to 
the group. 11 

It is this philosophy which the stai'f at the Activity Centre endeav01r 

to promote, to ensure that the Activity Centre provides the climate 

for heal thy growth ancl maximum d.evelopment. 

Orgwisational Procedure for the Staff 

The adminj s tre.tion anc1 organisation of the Act:. vi ty Centre is 

in the ma.in the responsibility of the Director, who in turn is 

responsible to the Principal of Naenae College. 'rhe Director and 

the other teacher endeavour to :nake a11 decisions on a consensus basi; • 

11. Report of tbe Committee on Secondary Education; Towards 
Partnership, Wellingtcn, Department of Education, 1976,p. 68. 

12. Ibid. 
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13 
Houghton ( 1974.) states that in consensus decision making the 

preservation of balance is always the prime concern a..'1d that change 

will only be permitted if it is helpful to the maintenance of the 

balance alrec!.dy achieved. He also states~ 4 that in this style of 

aecision-making, members will try to avoid conflict altogether, or 

try to minimise conflict areas whenever possible. 

The areas of consensus decision making relate to the nature 

of' the programme, ( the curriculum and related activities) organisa

tional strategies, (for example decisions on work exploration, and 

policies relating to the admittance of new students), and both staff' 

(and sometimes other professionals) are involved in reviewing the 

progress of eech student. 

The two teaching staff endeavour to meet on a regular basis, 

at least three times a week out of school hours, to enable planning 

and review to take place. Each meeting has a fairly specific agenda, 

such as review of students, pr0gramme planning, with areas to be 

discvssed identii'iecl at the start of the meeting. At least two of 

the meetings each week are spent partly on adIDinistration. Other 

people, such as guidance counsellor, educational psycho1oeist, or 

soc:i.al worker are involved jn these meetings as the need arises. 

Parents and guardians are frequently requested to attend the Activity 

Centre to discuss the progress and future plans for their son or 

daughter. Such meetings al.ways involve the stud.ent concerned in the 

discussion. In all cases, it is hoped that a consensus decision 

ce.n be reached. 

As the section on job descriptions in Chapter Six stated, the 

various areas of prof'essional responsibility have been divided betwem 

the two teaching staff. This is done on the basis of the strengths 

and interest of each. Frequent review of each person's area of 

responsibility is done to ensure that the needs of the group are 

being met. 

'l'he effective management of time is an important administra

tive strategy to ensure that administrative and organisational 

matters which will lead tc improved efficiency of the group do take 

place. 

13. Houghton, V. Introduction to Decision-Making in Education, The 
Open University Educational Studies: A Second Level Course, 
Milton Keyes, Open University Press, 1974, p.15. 

14. Ibid. 
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Drucker15 (1967) stated: 

"Effective executives in my observation do not start with 
their tasks. They start with their time; and they do not 
start out with plannine. They start by findjng out where 
their time actually goes. Then they attempt to manage 
their time and to cut back unproductive demar,ds on their 
time. Finally they consolidate their "discretionary" time 
into the largest possible cont:inuing uni ts. 11 

As the above quotation states,it is necessary for administra

tors to have a policy of effective management of time which should 

be related to the objectives. At the Hutt Valley Activity Centre 

the following administrative strategies have been established ta 

maximise efficient use of time: 

(i) During the hours 9.00 a.m.-3.15 p.m. the aim of the 

staff is to devote maximum time to the students at the 

Centre: Students are encouraged to answer the tele

phone and take phone messages for the staff. The staff 

will return the call when it is convenient. People 

who call into the Activity Centre without an appoint

ment may not be able to speak with the staff, especially 

if they are directly involved with the students. 

(ii) Delegation of minor administrative matters and pre

paration of material etc. for teaching purposes to the 

P.E.P. worker. This type of work in many cases is 

c~ntral'y to the Department of Labour work scheme code, 

but has worked successfully by having a degree of flexi

bility with the P.E.P. worker concerned. 

(iii) Blocks of time are created in the week, during school 

hours, to ensure that each teacher has adequate time for 

administra.tion and preparation relatinB to the teaching 

programr:ie. On Wednesday, when the students are all out on 

work exploration, the day is carefully planned and 

structured to enable staff to maximise the effective use 

of the time. 

(iv) Meetings are carefully planned. There is a specified 

time limit for each meeting and there is a planned agenda. 

(v) The Activity Centre has clearly defined goals for the 

progremme and goals for each student are established. 

15. Drucker, P. The Effective Executive, New York, Harper and 
Row, 1967, p.25. 
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'l'here is a regule.r review of these goals to ensure 

that objectives are being met. 

(vi) Long term planning, with detailed planning each week, 

helps to ensure that both staf'f and student effort is 

prod.uctive in meeting the established goals. 

Organisation Behaviour of the Students 

The concept of role has been widely used in the larger field 

of organisational theory. According to Burnham
16

(1975) institutions 

such as schools are organised agencies designed to carry out special

ised tasks for the social system. Any organisational group facing 

a common task or problem will experience the need for certain identi

fiable functions to be performed. 

Associated with every position in an organisation, as Burnham.17 

explains, is a set of expectations concerning what is appropriate 

behaviour for a person occupying that position, and these "appropriate 

behaviours 11 comprise the role associated with the office. At the 

Activity Centre, these expectations and the monitoring of what consti

tutes appropriate behaviour for the students is monitored by two 

groups of people who each have different roles, the staf'f and the 

students. 

A role is concerned with what a persor.. does, whereas role 

expectations consist of shared attitudes held by persons defining 

the role - attitudes about what a role occupant should or should not 

do. However, it is not the formal system alone which sets up role 

expeet&.tions; individuaJ.s and groups within the informal system 

also play a considerable part. 

18 
Burnhem states that three important factors can be said to 

have relevance for the structure of role expectations. These have 

direct. relevance to the Activity Centre in influencing group dynamics: 

1. Apprehension of the expectations of others, and. aware

ness of just how one is supposed to behave, will depend 

on the role incumbent's perceptual acuity and accuracy. 

1G. Burnham, P.S. Role Theory and Educational Administration in 
V. Houghton et al-eds. 'l'he Man~l:lsement of Organisations and 
Individuals, London, Ward Lock Education, 1975, p.201. 

17. Ibid., 
18. Ibid, p.205-206. 
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2. The intensity or narrowness with which an expectation 

is defined will range from "strongly required" or "must" 

at one end of the continuum, to "prohibited" or "must not" 

at the other with an indeterminate area of tolerated or 

openly permissive behaviour in between. 

3. '.l'he role incumbent' s perceptions or the legitimacy or 

i]legitimacy of the expectations of others to which he is 

exposed. 

The students as a group are able to influence the behaviour 

of each other in various wa,ys, essentially through the established 

group norms. The staff end.eavour to develop a "supportive" climate 

which aims at high standards and responsible involvement of all 

students in the Activity Centre programme. It is hoped that the 

students as a group will encourage responsible self-discipline. 

The established guidelines and standards are established by 

the staff, but in consultation with the group. The goals for each 

student are set by joint consultatior. between the staff and student, 

and. in most cases this is done by :1-Uvolving the parents or guardian 

and the social worker of the student, if applicable. It is hoped 

that this policy will help to develop a "supportive" climate in the 

Activity Centreo 

Morgan and K:i.ng 19 ( 1966) poir:t out that group norms seem to 

emerge, like statuses and social structure, whenever a group is 

formed. A group exists when interaction occurs among individuals. 

Interaction means any conversation. and joint efforts which tend to 

.bring people together for a corr:.mon purpose. 

At the Activity Centre, frequent interaction , on a group basis 

takes place, both in structured learning activities and in informal 

leisure activities. In view of the fact that the group is a maximum 

of sixteen students, who are together for each school day, frequent 

interaction does take place. The staff hope that,the more they inter

act and the longer they interact, the more they \'/ill tend to adopt 

common standards for the behaviour of each group member, which hope

fully will be positive. Hence, the majority of students would them

selves act as a powerful socialising force. 

19. Morgan, C. T., King, R.A. Introduction to Psychology, New York, 
J,;cGraw Hill Book Company, 1966, p.579. 
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20( \ Galloway 1983) in his research of New Zealana Activity 

Centres,points out: 

"All activity centre directors recognised the importance 
of the group ethos and of its social cohesion in changing 
the anti-social attitudes and behaviour patterns for 
which stud.ents had been rei'erred. 11 

On the contrary, social cohesio~ could also militate against the 

Centre's stated aims. Thus students could be united in opposition 

to the staff. Many of the students at the Hutt Valley Activity 

Centre had in fact been active members of deviant sub-groups at 

their previous schools. Such groups depend for their identity on 

opposition to authority and. on negative responses from authority. 

For this reason,establishing a pro-social identity in a group of 

activity centre students is a slow and often painful process. The 

writer has found that once identity was established, problems f'rom 

unacceptable behaviour were greatly reduced. 

Developing a pro-social group ethos at the Activity Centre 

is d cne through regular group meetings, social skills sessions, and 

through co-operative work schemes, such as the involvement of students 

on a rostered basis in the full organisation of the lunch programme. 

A warm, supportive "climate" is developed to enable the students to 

be open ana honest, and opportunity is given for students to have 

an input into many aspects of the programme, as has been previously 

discussed. The students elect thei.r own leader, who it is hoped, in 

addition to representing the interests of students at the monthly 

Ma.nag em en t Committee meeting of the Activity Centre, will also help 

the staff to promote a 'pro' social group ethos. Students have to 

learn that membership of the wider group of students and staff im

poses responsibilities. Brea.king agreed rules threatens the stability 

of the group. It also threatens the individual's membership of the 

group. Students have to learn that rules have a purpose, they are 

no longer set in an arbitrary fashion by seemingly remote authority 

figures. .An established policy has been to make each student account

able to the group for their behaviour. It has been found that peer 

group pressure has been a powerful modifying f'orce in helping students 

20. Galloway,(1983) ibid, p.164. 
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This section has identified three specific areas of organisa

tion procedure which have been dew~loped at the Hutt Valley Activity 

Centre: 'school climate', organisational procedures for staf'f, and 

organisational behaviour for st1.1dents. Each of' these areas i.'11.ter

act, in the hope that the goals of the Activity Centre can be 

attained. 

ACTIVI'P.Y CENTRE PROGRAM!•trE 

'l'he Hutt Valley Activity Centre programme aims to provide an 

education which is directed towards the i.YJ.dividual needs of the 

students who are attending. The approach is orientated towards a 

progra.trune of "education for survi va.1 11
• In this section the pro

gramme will be described. 

Stuclents .are expected to participate in all aspects of the pro

gramme, which includes field trips, and with the exception of art 

and craft, work exploration and to a lesser extent in the Correspond

ence School Programme, the range of options is limited. The pro

gralll21e is modular and high i."l content and requires insight and the 

ability to make connections, between making choices, and accepti.'1.g 

responsibility for the consequences oi' these choices. This fact is 

explained fully to new students at the time they are considering a 

place at the Centre. 

The staf'f see the Activity Centre program:ne as containing f'our 
21 

elements: 

1. .Academic work: The work is individualised by enrolling 

the students in the Department of Education Correspondence 

School programme. 

2. Social education: social skills and heal th education. 

3. Pre_paration for employment: sernir1ars, discut;sions, and 

work exploration with local firms, on Wednesdays, vocat

ional visits. 

4. 'Education f'or livi:1g': craft, technical, physical 

education, environmental education. 

Each section will be discussed in :nore detail: 

21. Hutt Valle Activit Centre Pros ectus, March 19&1-, p.p.3-5. 
Refer to Appendix 1 3 • 
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1. Academic 

The Correspondence School provides a full range of secondary 

school subjects as well as special programmes for students of lesser 

ability. 

All pupils are required to enrol in English and Maths, with 

other subjects being optional. Pupils are enrolled in subject 

levels on the basis of previous school reports and on various 

aptitude tests which are given to each pupil on entry to the Centre. 

Individual goals are set by pupils and are reviewed by the staff. 

All work is supervised by the staff and tuition is given on an indi

vidual basis. Photographs 1 and 2 show students working in their 

cubicles. Students who are strongly motivated may study a third sub

ject, and if they have reached the appropriate level they may enrol 

for School Certificate or other examinations. In 1983, four students 

enrolled for School Certificate subjects. 

All students participate in the drama programme. 

Students of fifth form level or above are able to enrol, on a 

part time basis, in some of the options at the Petone Polytechnic, 

if this is felt to be an appropriate option for them • 

.An emphasis is placed on remedial education, for those pupils 

who require it. In May 1984 there were three students with severe 

reading difficulties (less than nine years of age on a measured 

test). The staff have found it very difficult to devote the time1 
to· these students

1 
which they need on a regular basis. 

2. Social Education 

(a) Health Educ~tion: The aim of this course is to enable 

students to understand and to control their bodies for the purpose 

of healthy living. The subject inter-relates very closely with the 

social skills and physical education programme. 

Topics covered include: 

- safety education (water safety, first aid) 

- care of the body (physical fitness, prevention of 

disease, stress and relaxation) 

- social and health hazards (smoking, noise, alcohol 

and drugs) 

- nutrition a.'1.d weight control 

- education for leisure 

- posture 

- human development and relationships 
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1. & 2. Students doing Correspondence School 
Studies in .their Cubicles · 



This course is taught to the group as a class and consider

able use is made of visual aids, and visiting speakers. 

(b) Social Skills: Social skills works at 3 levels: 

(i) Emotional - to accept and learn to cope with emotions. 

(ii) Personal - raising self-concept and expectations. 

(iii) Interpersonal - relating individually and in groups 

with peers and adults. 

The content of the Social Skills programme is related to 

the needs of the group at any one time, and is an amaleamation. of 

resources and teclmiques, involving group discussion and activities, 

role play and role training, psychodrama and sociodrama, as well as 

individual activities and counselling. The following activities are 

covered: 

(i) self-discipline and awareness 

(ii) developing and maintaining trust 

(iii) increasing communication skills 

(iv) expressing feelings verbally and non-verbally 

(v) acceptance of self and others 

(vi) resolving interpersonal conflicts 

(vii) confrontation and negotiation 

(viii) anger, stress and managing feelings 

3. Work Exploration 

The Work Exploration programme enables students to extend 

the:Lr, interest and develop their ability while identi:f'ying realistic 

employment opportlll1ities. Placement in Work Exploration is deter

mined by the need to achieve a balanced programme for the individual 

student. Those students with a heavy academic work load, in except

ional. circumztr,.nc0s may opt to. spend Wednesdays working on their · 

Correspondence school work, while those moving into employment may 

be advised to spend more than one day a week in the workf'orce. 

Structured and detailed feedback is obtained from employers 

and students, enabling placement to be regularly assessed and pro

gress monitored. 

The Wedx1esday work placement is followed up on Thursday -

students identify areas of' personal concern which f'orm the basis for 

counselling, goal-setting, and pre-employment and social skills input. 
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Student and employer comments are recorded on daily visits by the 

staf'f, and an Employment Report is completed by the employer at the 

completion of the minimum six week placement. The success of work 

exploration is reflected in the high student interest and the 

enthusiastic support of both state and private employers. 

Pre-Employment Skills Programme 

This course involves teaching the following topics: 

(i) values clarification 

(ii) decision-making strategies 

(iii) employment opportunity 

(iv) job seeking skills 

(v) employment-unemployment 

( vi) leisure 

The programme enables students to clarify their values (work and 

other related values) and to see the connectim bevneen choices 

which they make, and to examine their own and other decision making 

strategies. The students practice making decisions that can be 

integrated realistically into their lifestyle. They also learn to 

identify job opportunities and _ to learn and practice job applica

tion skills. Consideration is also given to the issues of unemploy

ment and leisure. 

4. Education For Living 

(a) Physical Education: The physical education programme 

aims, through physical activities such as games, athletics, sports, 

gymnastics and dance, to make the maximum contribution to the 

pupils' physical, social and emotional potential. 

The approach to the programme is largely themetic. 

Topics covered include: 

- aquatics (swimming and life saving, sailing, 

windsurfing and canoeing). (Photograph 3 shows 

two students sailing) 

- sportsmanship (softball, basketball, volleyball, 

rugby and minor games) 

- improving physical efficiency (physical fitness 

activities and gymnastics) 

- education for leisure (e.g. tennis, badminton, squash, 

grass skiing, horseriding and table tennis. 

- aesthetic appreciation (music and movement) 
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(b) Environmental Education: This course aims to create 

an environmental awareness in the pupils by exposing them to 

challenges in outdoor pursuits ( tramping, camping, orienteering, etc); 

by making educational visits to places of interest, and arranging 

visiting spe a.leers who will deal with topics which are relevant to the 

needs of the students. 

A one week camp in tents is held in the first and 

third terms, and students are involved in a number of challenging 

physical pursuits, educational visits, and leisure activities whilst 

at camp. Recent camps have been held at Lake Taupo and in the 

Tararua Ranges (in from Masterton). Photographs 4-6 show camp 

activities, at Waingawa, in the Wairarapa, taken in March 1984. 

For half of the year, one afternoon each week is 

spent on Maori culture, and a further session is spent on Maori 

language. A number of people in the community, and other teachers 

contribute to this course. During the second term, as an extension 

of this part of the programme, a marae visit is arranged. In 1983, 

the Hutt Valley Activity Centre combined with an Education class 

.from Massey University and stayed on a marae in Porirua, and in 

1984 the .Activity Centre combined with a Maori Language class from 

Naenae College and stayed on a marae near Masterton. 

These marae visits have proved to be a valuable 

extension to the taha Maori programme and the Activity Centre pupils 

have shown an increased interest in Maori culture after such a visit. 

(c) Art a.11.d Craft/Technical: Art and Craft options are 

based on pupil interest and the availability of resource craf'ts

people from the community as well as those facilities which the 

Centre has available. Options include: 

screen printing, tie dyeing, drawing, painting, 

bone carving, wood carving, sculpture, woodwork, 

leatherwork and pottery. 

These options are also available as electives within the timetable. 

As often as possible skills are taught on a one to 

one basis with the assistance of volunteers f'rom the community. 

Students are expected to contribute to expenses in

curred in their options. The principle of "user pays II is applied, 

but there is flexibility in cases of hardship. 

11 :'.,;I 
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3. Students Sailine 

l.+-. Puttine up 'l'ents at Camp 



5. Prep aration for Raftil1g 

6. Campfire 



Photograph 7 shows a student displaying some of' her pottery, which 

was made during the art and· craft programme. 

In view of the changing employment/unemployment 

situation and expanding leisure time available, the development of 

this aspect of the programme has a high priority. 

Lunch Programme 

In addition to the school based programme the staff' started 

a lunch programme in 1983, which operates on the four days each 

week that the students are in attendance at the Activity Centre. 

The purposesof' involving all students and staff in a mid-day meal 

are toensure that all students have at least one nourishing meal a 

day,, to enable the students to learn domestic skills (ordering of 

food, preparation of meal, clean-up after meal, etc.) and to provide 

an additional opportunity f'or the s taf'f' and students to meet as a 

group on an informal basis. The addition of the group mid-day 

meal has only been ppssible in the last year with the employment of 

a P.E.P. worker at the Activity Centre. This person co-ordinates 

all aspects of the lunch programme. 

The students pay $2 each week (for four meals) and a subsidy 

comes from the activities accowit. The Activity Centre has good 

facilities and equipment for cooking to be done and visitors are 

often invited for lunch. Refer to photograph No.8. 

'l'he lunch programme has been found to be a useful learning 

experience, because all students are fully involved on a rostered 

basis, in all the various du ties which are associated with the meal. 

Health Care 

All students are medically examined by one of the Department 

of Health.doctors soon after they are admitted to the Activity Centre. 

For administrative convenience, the Activity Centre staff arrange 

for one of the medical officers to visit the Centre to medically 

examine students approximately three times per year. These exam

inations are carried out only with the students' permission. The 

staff feel that it is important that medical problems, which may not 

have been identified, should be treated. _As part of' the health care 

of students, audiometry tests (for hearing) are carried out at the 



7. Student Di f' p1ays Pottery v,hich she Made 
During Art and Craft Practical 

8 . Mid-day Meal at the Activity Centre 



Occupational Health Clinic in Petone, and students who do not have 

their own dentist are enrolled for dental treatment with a local 

dentist. 

At the end of each school year, or at the end of each course 

module, and field trip (camps and marae visits), students are asked 

to complete an evaluation sheet. It is pointed out to the students 

that they are to write honest comments on the sheet (their names 

need not be recorded). The purpose of the evaluation is to enable 

the staff to be able to assess more effectively the relevance and 

interest levelof the students in a particular course or field trip. 

In Appendix 11 is a copy of a course evaluation sheet. 

Comments from some of the evaluation sheets are as follows: 

(i) Social Skills - things learnt in prograIIL~e. 

"How to relate to other people 11 

"Talking to visitors when they come" 

"Learning how to trust other people" 

"Tolerating people" 

"How to be more open with people" 

"How to treat other people and what their problems are" 

(ii) Pre-employment skills - things learnt in programme. 

"How to work independently 11 

"How to cope in a job situation with difficult people 

(employees)" 

"About interviews for jobs" 

"How to work at a problem" 

(iii)Correspondence School - "What was the most valuable part 

of the programme?" 

"Being able to work at my own pace and get work done 11 

"To be able to do my maths - I gained a sense of achieve

ment" 

"I learnt to do my own work because I hardly ever did my 

work at ••••••.• College" 

"Learning to read poetry" 
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(iv) Physical Education ..;. things learnt 

"How to be patient when I am playing volleyball" 

"I learnt basketball tactics that help me to handle 

the ball and shoot goals" 

"How to get along with people - especially the teacher 11 

"I gained more confidence in swimming" 

Many of the above comments reflect a possible improvement in 

the social skills of the students. The staff' feel that this is an 

important objective in all parts of the programme. 

Although the staff endeavocir to run a fairly structured pro

gramme, this is often difficult with unforeseen diversions, minor 

or major crises which have developed with an individual or group 

of students and which may need immediate attention. 'l'here is a 

fairly regular 'turnover' of students at the Centre, which at times 

makes continuity in sorJe parts e,f the programme dif'ficult, as in 

health educ[-1tion, Maori language, and social skills. 

In Appendix 10, are copies of the timetable which operated at 

the Activity Centre in Terms 1 and 2, 1984. It can be seen that 

some of the courses are of a modular nature and are not timetabled 

all year, f'or example, Maori culture, swimming, outdoor education, 

and educational visits. 

This chapter has been concerned with the work group element. 

It has described the relationship which exists between some of' the 

institutional elements of the model, (f'or example, bureaucratic 

expectations, and community involvement), and the need of the 

teaching staff to ensure that individual needs of the students are 

being adequately met. 
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CH.APl'ER EIGHT 

THE Il\JDIVIDUAL ELEMENT 

The third element in the Getzels-Guba model is the individuaJ.. 

The model assumes that social systems are composed of personalities. 

The people in a school all occupy roles and positions, and all have 

unique needs. No two teachers or students in any school behave in 

exactly the same way. They have different personalities and needs 

that are reflected in their behaviour. 

"Individuals shape the roles that they occupy with 
their own styles of behaviour. 11 1 ( ) Hoy & Miskel 1 982 

As Hoy & Miskel2 point out, it is necessary to know about the 

personalities that occupy the roles, offices, and statuses within 

the system. At the Hutt Valley Activity Centre, the people who are 

essentially involved in the institution are the two teaching staff, 

temporary worker, and the student group. 

In this chapter, two case studies of former Hutt Valley Activity 

Centre students will be discussed in depth, in order to describe in 

words, the 'individual' element with which Ted is involved in his 

daily work. Each case study will deal with three aspects of the 

students' lives. 

1. Prior to admittance to Activity Centre: 

An outline of their educational and social level prior to 

admittance, and their reasons for being admitted to the 

Activity Centre. 

2. At the Activity Centre: 

(a) Personality - an outline of personality factors most 

influential in determining individual's performance, 

and their peer group relationships. 

(b) Performance - an outline and analysis of their per

formance in all areas of the programme. 

3. Arter leaving Activity Centre: 

Their present status, observed changes since leaving Activity 

Centre, individual's impressions on the Activity Centreo 

1. Hoy andMiskel, (1982), op. cit., p.60. 
2. Ibid, p.60. 
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:METHODOLOGY 

The ini'ormation for the case studies was collated to cover a 

number of people's perceptions and opinions concerning the students' 

personal, social and ea.uca.tional progress since attending the Activity 

Centre. Ini'ormation was gained from the students' parents and 

guardians, work exploration employers, and from the Activity Centre 

teachers. 

The third part of the investigation, which was concerned with 

the student after leaving the Activity Centre, was essentially gained 

from a semi-structured interview which the writer had with each 

student and a written appraisal which each student was asked to do. 

A copy of the questionnaire is in .Appendix 12. Value judgements 

from the two Activity Centre teachers also formed part of this part 

of the evaluation. 

This was essentially a qualitative and descriptive investigation, 

designed to show the personality, performance and life-styles of two 

students from a school perspective. A pseudonym is used in order to 

disguise the identity of the student. 

The two students were selected on the basis of having completed 

a full school year at the Activity Centre in 1983, and had both left 

school for five months at the time the investigation was done. 

CASE STUDY 

'DEREK' 

1 • Educational and Social Background 

Derek is the oldest of four children, and prior to being admitted 

to the Activity Centre he was in the fif'th form at a College in the 

Hutt Valley. His parents are both employed by a manuf'acturing firm in 

a semi-skilled capacity and were described by Derek's social worker as 

being "Supportive, caring parents who are greatly disappointed with 

their son's behaviour. Mr •••••• 's concern has certainly been 

demonstrated by his unfailing attendance at each Court appearance." 

Derek hated home because of the pressures there and he turned to 

stealing because he didn't have any money. He had problems in 

communicating with his father, and he felt insecure in his family. 
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As his parents both worked and were frequently out in the evenings, 

Derek was usually left to his own devices. He would meet up with a 

group of friends and drinking alcohol and petty crime soon became a 

way of life for him. 

Difficulties at school developed to quite a serious level in the 

fourth form, and his attitude was described as being rude and arrogant9 

DErekwas frequently involved in fights, bullying and petty thieving, 

and truanted frequently so that he could be with his mates. 

In 1982 he had three court appearances f'or burglary, and at the 

time was under Social Welfare supervision and was attending community 

work for previous offences. 

His Social Worker in a Court Report stated: 

" ••••• has demonstrated he is unable at present to survive in 

the community, however he does have potential for better 

things." 

Derek was placed in Social Welfare custody at the Epuni Boys' Home 

in Lower Hutt for three months, and amongst options which were 

seriously considered for him on his discharge was long term training 

at 'Kohitere' in Levin. 

As his Social Worker could see that Derek had both leadership 

and academic potential she considered a placement for him at the 

Activity Centre, as a last chance. 

2. Personality and Performance at the Activity Centre 

The Activity Centre s~aff felt that Derek had a firm commitment 

to the Activity Centre from the start. He was warmly accepted by 

the students, but he maintained a low profile in the initial stage. 

The stafi' felt conf'ident about his future and the group felt that he 

had definite standards. 

Within a relatively short period of being at the Acticity Centre 

Derek started to modify his anti-social behaviour in the community, 

but he said that he was 'hassled' by the police for the first two 

months, but after four months he felt the police were no longer 'on 

his back'. His parents,too,were equally relieved when the police no 

longer called regularly at their homeo 
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Within four months of being at the Activity Centre, Derek 

received the following comments on his School Report: 

"A keen and open supporter of the group • .An enthusiastic 

team member with good leadership qualities which •••••••• 

is learning to develop in positive ways • 

•••••• has the personal qualities that would allow him to 

achieve some of his goals - he must identify these more 

clearly, so that he can channel his energies and ability 

into achieving these •••••••• shows a willingness to discuss 

concerns and a commitment to following suggestions." 

School Programme 

Correspondence School: 

His first term report from the Activity Centre indicated that 

he had definite academic ability, but that his effort needed to be 

consistent rather than spasmodic for this potential to be reached. 

At the start of the next school year (1983), having completed 

just over one term at the Activity Centre, Derek set himself the goal 

of sitting three School Certificate subjects - English, Maths and 

Science. Initially he was very enthusiastic, he developed effective 

work habits and a determined approach. The comments from his 

Correspondence School teachers on the first half year report note 

his ability and attractively presented sets. In English however, 

whilst the quality of his work was sound, he had completed less than 

half the number of sets which he should have done. 

In the second half of the year Derek did not work at all well 

on his School Certificate course. The work which he completed was 

of a high quality, but unfortunately in all three subjects he did not 

complete the course by the end of the year. In spite of the efforts 

of the teaching staff to keep him at his studies Derek was easily 

distracted into doing other things and unlike his efforts in the 

early part of the year, he did not take work home to do. 

In the Correspondence School exams in October he gained 53% 
for English and Science and 43% for Mathematics. He did not spend 

his time just prior to School Certificate in effective study and he 

gained marks in the low forties in School Certificate. 
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Derek undoubtedly had the ability to pass all three subjects, 

and it was hoped that ·his need to gain passes in School Certificate 

in order to increase his chances of getting a place on a Maori Trade 

Training Scheme would motivate him to work to capacity. 

Derek said to one staff member that he liked working at his own 

pace, but didn't like the pressure of completing a specified number 

of sets or having work goals set. 

Art and Craft: 

Derek had very definite aptitude and started tasks enthusiast~ 

ical]y but he did not always complete the task. One of the projects 

which he started involved mounting matchsticks on a wooden board to 

form a Maori art pattern. In spite of spending several hours on the 

project, when he left the Activity Centre the project was left in 

the craft room incomplete. 

Health Education: 

He made a very useful contribution to the programme and in group 

discussions his viewpoints indicated that he had read widely and could 

give an intelligent opinion. Derek started off on his Health Education 

project in a conscientious manner, but he failed to complete it. 

Social Skills: 

Derek said that he had mixed feelings about the worth of this 

programme because he felt that there was too much talk. In spite of 

having this opinion, Derek made a very useful contribution to the 

programme, accord:ing to the teacher who took this subject. 

Physical Education and Outdoor Education: 

Derek is a very capable student in physical education. He has 

very good motor ability and is able to adapt easily to learning new 

activities. Physical Education was the part of the programme which 

he liked best, but he sometimes became frustrated at the fact that 

most of the students performed at a much lower level than he did. 

Although he had the ability to be an effective leader in team sports 

he did not reach his full potential because he was often reluctant 

to be more vocal in encouraging and leading his teams. 

In outdoor education Derek was very enthusiastic and at the camps 

he proved to be an effective leader. He was very willing to develop 

his skills in outdoor education. 
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Work Exploration: 

It took a number.of weeks for Derek to adapt effectively to 

this part of the programme. His initial placement with an electrical 

firm he found routine and boring and his attendance became irregular. 

A placement with another firm, which was involved in doing electrical 

installation in industry, was very much to his liking. Derek felt 

that he was learning trade skills, and he enjoyed the company of the 

people.with whom he was vr9rld.ng. Derek stayed with this firm for a 

number of weeks (one day a week) and then did a full one week place

ment, as well as working for part of the May holidays with the firm 

on a paid basis. At this stage he had firmly made up his mind that 

he wished to do an apprenticeship in the following year in the field 

of electrical engineering, and he hoped to gain acceptance on the 

Maori Trade Training Scheme. The staff at the Centre hoped that 

now that he had clearly identified his vocational goal, he would 

work steadily in his School Certificate work. 

3. Evaluation of Progress and Personality Changes since .Attending 

Activity Centre 

Derek made a definite improvement in most areas of the programme 

and he readily responded to the requirements of the programme. Derek 

enjoyed the change to a more structured programme, but he expressed 

concern about the fact that planned events did not always run on time 

because of other unplanned activities which sometimes took place. 

In the Correspondence School Programme his lack of real effort, 

especially in the latter stages of final preparation for the exams,. 

could be described as being very disappointing. He gained marks in 

School Certificate around 4ofo-45% in all three subjects, and the staff 

feel sure that had he made more effort he would have passed quite 

comfortably. 

Derek could be described as quite an intelligent boy who made 

definite gains in social maturity whilst he was at the Activity Centre. 

He had the ability to motivate others by "leading by example" and he 

showed mature judgement most of the time. His end of year Activity 

Centre Report stated: 

" •••••• strong leadership of the group was reflected in the time 

and energy he put into his role as student representative on 

the Management Committee and in his willingness to spend time 

finding constructive ways in which to make things work effect

ively for his peers. A thoughtful and valuable contribution -

131 



always open to working with sta:ff and for others." 

Derek considers that he matured during his time at the Activity 

Centre and he felt that he was able to set goals which he never 

thought were possible. His criminal offending in the community 

almost ceased whilst he was at the Activity Centre, and he felt 

that he was able to,and needed to,establish more clearly who his 

friends should be. The students described his strengths as being 

calm, easy-going, active, a leader, caring, mature, having a good 

sense of humour, trustworthy, friendly, helpful, tolerant, responsible, 

respectable, constructive and outspoken. 

As Derek had little effective contact with his parents, the 

Activity Centre provided him with a sense of belonging, and seemed 

· to represent the family to him. 

A P.E.P. worker3with qualifications in teaching and counselling 

who was working at the Activity Centre during part of 1983, identified 

the following changes in Derek since he attended the Activity Centre: 

(i) He attends regularly and punctually. He did not miss one 

day that the Centre was open in the last half of the year. 

(ii) He has completely revised his value system. 

(iii) He is able to work relatively independently. 

(iv) He is able to present his viewpoint. 

(v) He has developed leadership qualities. 

(vi) He has developed the conf'idence to say 'No' to his mates. 

(vii) He is able to make connections for himself and to see the 

consequences of decisions or actions. 

(viii)He is less defensive and hostile towards authority figures. 

(ix) Although he has difficulty meeting older people and 

initiating conversations, he is certainly more relaxed and 

at ease than previously. 

(x) He has set himself' educational goals and worked to achieve 

these. 
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(xi) He no longer values violence as evidence of a person's strength. 

(xii) He has ambitions and interests concerning his future. 

3. Lenk, c., Unpublished paper, 1984. · 



4-. Status Since Leaving Activity Centre 

Derek decided to return to a secondary school in the new school 

year, as his application for a place on the Maori Trade Training 

scheme in electrical engineering was not successful. Derek indicated 

to the writer that af'ter four weeks at secondary school he was enjoying 

it and had settled in well. Much to the writer's surprise, two weeks 

later, Derek left school and with no fixed plans for the future. He 

was reluctant to enter the Department of Labour S.T.E.P.S. programme, 

even though registered as unemployed, and he made only a minim.um 

effort to get a job, in the opinion of the writer. 

He frequently called into the Activity Centre and he did not 

appear to be unduly concerned about getting a job. It is to his 

credit that he was able to handle quite effectively the dif'ficulties 

which he was encountering in living at home with his parents. As 

far as the Activity Centre staf'f are aware, in the five month period 

af'ter he had left the Activity Centre, he was involved in only one 

criminal activity, but he was not caught. 

Derek was interviewed by the writer five months af'ter leaving 

the Activity Centre. He felt that he had gained the following from 

his attendance there. 

(a) Educational: 

Building up tempo for work and building up self' confidence in 

doing things. He felt that his performance in school work, through 

the Correspondence School programme, was much better than the effort 

which he made at his previous school. 

(b) Socially: 

Derek stated: 

"I find it hard to describe myself but I'll try the best I can. 

With pressure coming from friends and social life I can safely 

say that I've learnt to control the pressure slovrly, but surely. 

I've come to the point now where I've grown fairly mature and 

have to face the hardest challenge of all: the big world around 

me. The Centre has changed me in many different ways. Firstly, 

to accept responsibilities which I could no way at all accept 

before. Secondly, to self'-motivate myself'whenever I feel 

negative about somethL"lg that's happening. Thirdly, to treat 

people with respect and gratitude mainly because they are human 

too, and accept them as they are. Fourthly, to build up trust 
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with people around. I f'ound out that the reward f'or trust 

is f'riendship and respect." 

Derek stated that dealing with people was one of' his worst handicaps 

when he came to the Activity Centre. He noVI f'elt that he was able 

to turn away from anti-social situations with his peers, where he 

would previously have joined them. 

(c) Preparation f'or the Workforce: 

Derek said that he had overcome his shyness f'or interviews and 

had developed the confidence to work an eight hour da:y. He said that 

through his attendance at· the Act1vity Centre, he· had 1~.arnt what jobs 

were available to him. In spite of' not having a job at the time of' 

the interview, five months af'ter leaving the Activity Centre, Derek 

f'elt that he was able to socialise better in the work situation and 

had overcome the communication gap between himself' and employer. 

Derek stated that the dif'ficulties which he had to face at the 

Activity Centre when he f'irst went there were: 

"If I was corrected by someone else if' I said something, the 

group pressure to do things in the initial stages which I 

ma:y not have wanted to do." 

In response to the writer's question about hopes and anxieties which 

he had about his present situation, Derek expressed concern about his 

home lif'e, and how his f'ather was concerned about his living situation, 

because he was living at different places. Derek expressed concern 

about his present social life; the constant bickering amongst his 

peer group and that he had just lost his girl f'riend as well as 

losing a couple of good friends. His third concern was in trying to 

get a job - which was his main hope for the future. He said that he 

found it diff'icult to survive on $59 a week unemployment benefit. 

Derek was then asked to write a page describing himself' as a 

person, indicating strengths, personal qualities and areas which he 

f'elt he could improve on. He was also asked to write about what he 

f'elt he had learnt about himself' since leaving the Activity Centre. 

He wrote: 

"Since leaving the Centre, I've found that the outside life can 

be pretty cruel, socially and financially. It really is a big 

cruel world out there and if' the kids at the Centre want some 

advice then don't leave school without a job jacked up. The 

closest I've ever got to a job is a 'blow-job'. And even that 

is hard." 
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A week af'ter this interview Derek was invited by the writer to 

attend the Activity Centre, along with another former student, to 

give advice to two groups of students - those who joined the Activity 

Centre last year, and those who joined this year. It was felt by the 

writer that the values which these two former students held may assist 

in modifying the attitudes and values of the present group of students 

who were attending the Activity Centre. Derek told the newer group of 

students: 

"At the Activity Centre there are two groups; the 'shepherds' 

(the students who have been at the Activity Centre for a while) 

and the 'sheep' (the new students). It is essential that you 

new pupils follow the old pupils as they know the system. As 

new pupils you should not try and move into the group too 

fast." 

It can be seen that Derek has established a clear value system 

for himself, and has been able to clearly identify what benefits he 

gained from the Activity Centre. Although he states that he wants a 

job, it is the writer's opinion that he may be more content at the 

present time to not work and manage on his unemployment benefit, in 

view of the fact that he has not made the most of possible job and 

work scheme opportunities which are available to him. 

CASE STUDY 

'KAREN' 

1 • Educational and SocialLFamily Background 

Karen's unsettled home background is considered to have been a 

major factor behind many of the difficulties which Karen experienced 

in adjusting to both the school environment and the type of social 

life which she led as a teenager. 

Karen has a younger brother and sister, and her mother and father 

separated when she was nine. Karen stayed with her father and brother 

and sister and soon found herself in the role of running the house. 

Her father had difficulty in controlling and disciplining her. Karen 

started keeping company with people a lot older than herself and was 

frequently living away from home, at thirteen years of age. 
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Her father sought coun3elling assistance for the family and 

this resulted in Karen being placed in a residential school which 

was run by a church. She was nearly fourteen when she was placed 

in this school which was located outside of the Wellington region, 

and she stayed there for nearly a year. 

She returned to her father's home and attended secondary school 

for her fourth form year. Karen's main difficulties at school were 

truanting; out of 169 days ,Karen was absent for 84 days. The College 

regarded the father as being concerned, but ineffective. Karen said 

that she resented being told what to do at school and that she was 

the person who initiated trouble in class. 

The College referred Karen to the Department of Social Welfare 

because they were concerned about her truanting and the way she was 

spending her time. In addition to her truanting at school, Karen 

frequently took herself to the sick bay at school - on an average 

about three times a week. The school nurse said that she was always 

complaining about some illness. Karen was at one stage diagnosed as 

having an appendicitis, and apparently when her appendix was removed 

in hospital it was found that there was nothing wrong with it. 

It was Karen's father who heard about the Activity Centre and 

approached the Social Welfare Department requesting her referral. 

One of the teachers at the secondary school where Karen attended 

stated on the Activity Centre referral form: 

2. 

"I referred •••••• to Social Welfare as the school had absolutely 

no success in keeping •••••• at school and because I was con

cerned about what she was doing with all her free time, 

particularly as she was not 15." 

Personality and Performance at the Activity Centre 

After starting at the Activity Centre, Karen gave people the 

impression that she was both self confident and socially sophisticated. 

The image which she projected was that she had her life under control. 

Her abrasiveness with the other students and her attitude of "lmowing 

it all" caused her some initial difficulties with her peers. 

When Karen began at the Activity Centre she moved to Petone and 

lived with her mother. Karen continued to be pre-occupied with her 

own health problems and those of her mother. Her mother also had 

other difficulties in that she was an alcoholic and at that stage she 

was not receiving treatment. For these reasons, Karen would often 
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arrive at the Activity Centre late because of problems at home. 

Although she felt the need to talk about her home dllficulties she 

appeared to be able to cope appropriately and responsibly and manage 

the practical requirements of the situation. 

Karen was careful, in her initial stages of being at the 

Activity Centre, to avoid situations where she felt inadequate, or 

where she felt that she might have dllficulties. These were 

essentially in group related tasks and activities. She would often 

make all sorts of excuses to avoid becoming involved with the group 

when she did not feel comfortable about it. 

The most noticeable improvement in the initial stages of Karen's 

enrolment at the Activity Centre was in her attendance. She missed 

only one full day in her first two months of attendance at the Centre. 

Her initial school report to her parents, after two months of 

attendance at the Activity Centre, stated: 

"Correspondence School: 

There seems to be a genuine commitment on ••••·••·•••Part to 

catch up on some of the work she has missed this year. 

Outdoor Pursuits and Cultural Activities: 

She has often not participated due to illness, but she 

expresses enthusiasm. 

General Comments: 

•••••••••••• has a pleasant open personality and now that she 

is more relaxed in the group, should realise her potential 

next year." 

School Programme 

(a) Correspondence School: 

Karen felt that she performed better in the individualised 

programme provided by the Correspondence School because she had the 

freedom to work at her own pace. In the f:iFst term Karen did very 

little work in the English and Maths course .in which she· was enroiled., 

She was also enrolled at the Petone Technical Institute to do a 

course in learning shorthand-typing, but she did not show any real 

commitment to the course, her attendance was very irregular and she 

withdrew after ten weeks. 
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In the second term there was a substantial change in Karen's 

attitude to the Correspondence School programme. She became self

motivated, and was able to establish clear goals for herself and 

work to attain them. Karen read widely and this undoubtedly assisted 

her written expression. 

At the end of the year she sat School Certificate English and 

gained 65%, and.had only one test to do to complete the Wellington 

Fifth Form Certificate Maths course. 

(b) Art and Craft: 

In art and craft she developed an interest in pottery in the 

later part of the year and she worked conscientiously in this part 

of the programme. It was hoped that this might develop into a 

leisure time interest for her. 

(c) Work Exploration: 

Karen took complete responsibility for organising her work 

exploration placement after spending five months at the Centre, 

and the spent the rest of the year working at a car wrecking firm. 

She demonstrated a very definite aptitude in working as a motor 

mechanic, and she gained a lot of personal satisfaction from this 

one day a week work placement. Karen's boyfriend also worked at the 

same place, and this ,undoubtedly increased Karen's enthusiasm for 

working at this firm. Her employer considered that Karen was 

enthusiastic and was a good and trustworthy worker. 

(d) Physical Education: 

Initially Karen was very reluctant in physical education. She 

lacked confidence and her recurring illnesses and injuries often 

restricted her participation. 

She improved during the year, but she disliked applying her

self to "physically active" activities. Karen did show particular 

strengths and interest in the swimming programme. 

(e) Social Skills: 

Karen made a positive and constructive contribution in group 

discussion where she often took a leading role. She was often able 

to motivate other students and was always very direct in what she 

said to people. 
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3. Evaluation of Progress and Personality Changes since Attending 

Activity Centre 

Karen made very considerable changes in the fourteen months 

which she spent at the Activity Centre. Karen's work habits possibly 

changed because of the informal approach and less pressures and 

demands were placed on her in comparison with College. She was able 

to progress at her own rate and to build up her own confidence and 

self-discipline. This was quite apparent in the Correspondence 

School programme. 

The Activity Centre enabled Karen to have 'space' to attend 

to her personal and family difficulties, which were important to 

her. She was able to receive assistance from both the staff and her 

peers and to increase her self-confidence in dealing with people. 

By the end of the year it was quite clear that Karen was setting high 

standards in discharging her duties around the Centre and she was 

often able to take the initiative in motivating her peers. 

Karen's end of' year report from the Activity Centre stated: 

" •• • •• is a pleasant pupil and shows mature judgement. She 

has a tendency to become impatient with herself and others, 

but she is improving. We are very pleased with the 

conscientious effort which she makes in all parts of the 

programme, and she should be a very positive asset to an 

employer." 

Karen maintained a steady relationship with her boyfriend, 

who was twelve years older than her, during the time she spent at 

the Activity Centre. She moved into a house to live with him during 

the year, with the support and approval of' her mother. Karen spoke 

openly of her desire to have a baby, and the staff at the Activity 

Centre discussed the consequences .with her· of thi-s course- of 

action. She became pregnant during the latter stages of the year and 

was delighted at the prospect of having a baby. She continued to 

attend the Activity Centre, but she was careful in most activities, 

especially in physical education, not to extend herself, because she 

was afraid of having a miscarriage. She sat her School Certificate 

English exam when she was four months pregnant. 
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Five months after leaving the Activity Centre, the writer 

interviewed Karen at her home, to gain impressions on the fourteen 

month period which she had spent at the Activity Centre. Karen at 

this stage had a baby who was three months old. Karen felt that 

she would not have sat School Certificate had she not had the 

opportunity of studying for this at the Activity Centre. She felt 

that she was now able to get along better with other people, and to 

help fellow students with their problems. She stated that she had 

learnt "to keep her mouth shut" when this was necessary, and to 

realise that she was not the only person who had personal problems. 

In discussing with Karen what improvement she had made in her 

social skills whilst at the Activity Centre, she wrote the following 

comments: 

"Since I've been at the Activity Centre I think I have learnt 

to be more tolerable and patient about things. I am more 

trusting than before. I can get on better with people now, 

but I still need to learn to control my mouth. I find now 

that I can understand other people better and can relate to 

people much easier. More importantly, I believe in myself, 

and that I can do almost anything if I try, whereas before 

I wasn't good enough or didn't think I was. I've also learnt 

to control myself and my temper and that you have got to take 

the good with the bad." 

The writer discussed with Karen her work explora.tion placement. 

She said that she soon realised that the working life was more in

volved than she first realised and how important it was to keep to 

the standards which an employer required, as far as getting to work 

on time was concerned, and completing tasks which were given to her. 

Karen enjoyed working with cars and the work pla.cement led to her 

getting a holiday job vii th her 'work exploration' employer. She said 

that, had she not had. a baby, slrn would have endeavoured to get an 

apprenticeship as a motor mechanic, and that she still hoped to work 

in this field at some time i.n the f'uture. 

Karen f'elt the most difficult situation which she encountered. 

whilst attending the Activity Centre was an incident which occurred 

early in her last term at the Activity Centre in which she was rude 

and abusive to a swimming pool receptionist when she was on a school 

trip. She said that she very much regretted. the embarrassment which 
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she caused the other students, which was precipitated by her being 

in a depressed state on the day concerned. Karen indicated that 

she was disappointed at beirig unable to participate in some of the 

P.E. and outdoor education activities, such as basketbaJ.l and volley

ball and being unable to go to the Activity Centre camp, when she 

was pregnant. 

When asked what advice she would give to new pupils entering 

the Activity Centre, she said.: 

"Be yourself' and don't try to impress other people." 

She spoke on this is~ue, in more depth, when she was invited to 

attend the Activity Centre and meet pupils who had recently joined'. 

Karen's main expectations were that her baby lives, and-that 

she would like to gain some more School Certificate passes, and get 

a motor mechanic apprenticeship at some f'uture time. It was aJ.so her 

desire to own her own house. 

The concluding comment which Karen wrote in her self-appraisal 

perhaps sums up the overall progress which she made whilst at the 

Activity Centre: 

"I think my main strength is being able to listen and under

stand about other people and their problems, which makes me 

feel better. I think the Centre is worthwhile to other kids 

who need to get their 'act' together - it certainly helped me." 

These two case studies describe two students of diff'erent 

personality and background, and they help to illustrate the individual 

element of the model, which this study is based on. Both of these 

students could be said to have made definite progress at the Activity 

Centre in a number of areas. They have definite values and they both 

acknowledge the inf'luence of' the group at the Activity Centre in 

assisting them to make changes. They regard themselves as being both 

better and happier people. 

Both of these students have adjusted and integrated so that they 

could fulfil both the nomothetic or institutionaJ. requirements of the 

Activity Centre and the idiographic or personaJ. requirements as they 

apply to them. As Figure 3, in Chapter Five, indicates, the extent 
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of congruence of expectations and needs depends on role expecta

tions (of the institution) and personality (of student or stai':f 

member). It could be said that the progress which both of these 

students made was because tbe Activity Centre helped them to meet 

their needs, and they f'ul:f'illed the expectations of their role at 

the Centre. In addition, the leadership-followership style (refer 

to Figure 4) at the Activity Centre, appeared to be appropriate 

to the needs and dispositions of these two students. 
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CH.APrER NilIE 

CONCLUSION 

This stua.y was a qualita.ti ve description of the Hutt Valley 

Activity Centre applying the Getzels Guba social systems model to 

orgnnise the data which had been collected. The research was essenti

ally conce.rnec1 with the orgunisation and management of' the Centreo 

'.!.'he model outlined in Jigure 1 and modified by the writer (ref'er 

to Figure 2), proved to be suitable for the research task, in under

taking this study. 

Activity Centre students, as a grcu:p, are highly delinquent, and 

they present severe behavioural problems both at school and at home. 

These students are impulsive and have great di:fficul ty in controlling 

their feelings of anger ond they express their frustration through 

their behaviour. In an ktivity Centre, the challenge lies in help

ing them f'ind more constructive ways of expressing their feelings. 

The Hutt Valley Activity Centre is a small unit dealing with 

stud,:nts who have .severe behav~c,mral problems at school, and often at 

home. nw 1.·eality of daily life at the Cent.re, involves Ted in most 

a:,pects of the tr .. ree elements of Urn model which have bem1 described. 

The institutional el,:iment of the Activity Centre has been des

cribed ix1 t-eI'l.lls of cert ab roles and e.i...-pectations, which arc organised 

to f'ulf'il the goals of thtj .system. There are certain imperative 

func Uons that need to be carrie(l out in certa:L--i routin.ised patterns. 

These functions - governing, educating, policing, for exa:nple - may 

be said to ha-.re become "iii.stitu tionalised 11 and tne agencies established 

to carry out these institutionalised. functions at the Activity Centre 

may be termed 11institutions'1
• The bureaucratic dimensions of the 

Activ.ity Centre, which include rules, regulations and policy, ca.n be 

regarded as one of the institutional elements of' the systems model 

which .is bei...vig utilisedo 

The development of' the Activity Centre is of particular signif'i

ca..'1.ce in the 'institutional element', in showing th<1 bureaucratic 

involvemen-t from the Depat·t::nent of :C:ducation, Naenae College and con

tributing agencies and departments. The current system of administra

tive control and stai'fing has develop~d over the eight year period. the 

Activity Centre has been i.TJ. existe!lce, and more especially i."'1 the period 

sbce 1978 when the Centre gai.'led official recognition from the Depart
ment of Education. 
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The Activity Centre is accountable to the Principal and 

Board of Governors of Naena,:i College, with a Management Committee 

providing the necessary support in terms of policy and administra

tion. As with any state school, the Activity Centre is also 

obliged to follow certain regulations and procedures, for example, 

admittance of new students, Correspondence School enrolments, 

approval of overnight field trips, employment of relief teachers, 

etc., which have been established by the Department of. Education 0 

The Activity Centre is staffed by only two full time teachers 

with a small amount of aJ1cillary assistance. This involves both 

the Director and assist~~t teacher in carrying out a diversif'ied 

range of administrative and professional duties. The present 

job descriptions, including that of the P.E.P. worker, were developed 

on a consensus basis, by discussion, trial and evaluation. The 
I 

lack of a permanent administrative assistant places an added burden 

on the teaching staff, which at ti:nes means a compromise on the time 

Yrhich they would like to spend: on duties of a professional nature. 

In Chapter Six, the section 'School and Coromunity'describes the 

variety of Government and community agencies which contribute in a 

variety of ways to professional decision making, resources and the 

educational programme at the Activity Centre. A close liaison is 

mai:'ltai:ned with parents and guardians of the students, a."'ld they are 

expected to be actively involved in the educational progress of' their 

children. There is a considerabl•a amount of input f'rom the external 

environment (beyond the Activity Centre) into the Centre, in terms 

of' students, materials, informati,'.)n and cultural values. These un

doubtedly a.f'fect pol i.cy and dee is ion making. The Activity Centre 

hopes to return to the environment (the cor::munity at large), students 

who are better educated, socially adjusted and better prepared for 

the work force. Because of the exchanges, which the Activity Centre 

makes with the environment, it could be regarded as being an 'open 

system.' 

The second element of the model is the work group which has 

been described as bejng the dynamic relationship between bureaucratic 

role deraands ~~d individual needs. The work group element at the 

Activity Centre comprises the staff and students. 
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The composition of the group has been described, and based on 

two empirically based research projects which were carried out at 

the Activity Gen tr-s. Some of the expressed vaJ.ue s and attitudes of 

a general nature and on health and illness are described. 

An important organisational procedure which has been developed 

~o maintain group cohesiveness, a feeling of personal integrity 

and self respect),is that students are involved in some of the 

decision making; and there is an emphasis in the programme on cater

ing for individual needs a.'1d differences o-f: the students, where 

possible. 

There is a firmly established criteria for admission to the 

Activity Centre, and the selection of students who meet this ·criteria 

involves a fairly structured process to ensure that students who are 

admitted to the progrfu~me will be able to co-operate with the group 

and will beneI'it by attending. Assessment of students' progress is 

done in a variety of ways, to aid the staf'f in decision making, to 

motivate students and to convey in.formation to parents, guardians 

and prospective employers. 

The Activity Centre programme has been described as being 

orientated towards a programme of 'education for survival'. It covers 

a diversified range of subjects,with a strong emphasis on practical 

activity in each. Whilst the programme is structured, there is a 

degre~ of .flexibility which is built into it to ensure that the 

individual needs of each student can be met. The Activity Centre 

sta.f'f, in consultation with other people, have a considerable degree 

of autonomy in deciding on the nature of' the programme and how it is 

to be administered. 

The third element in the Getzels Guba model is the individual 

element. This comprises the different individuals in a group; 

their. personalities, the way they shape · the. roles that they occupy, 

their needs a"ld expectations. This element was illustrated by report

ing on two i.Tl-depth case studies which the writer did with two former 

stwlents. This investigation described the personality, performance 

and life style of the students, including their reflections five 

months after they had left the Activity Centre. 
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RECOMJ,!ENDATIONS FOR THE FUTURE 

As a result of this investigation, some recommendations for 

improving the administration and management of the Hutt Valley 

Activity Centre are proposed. . 

1 • Staffing 

By overseas standards, and in comparison with other Activity 

Centres in New Zealand, the Hutt Valley Activity Centre is grossly 

under-staf'f'ed. 

It is recommended that .5 of a teacher, on a part-time basis, 

be appointed, and that ancillary and clerical assistance be increased 

from 10 hours to 25 hours weekly. 

2. Buildings 

At the pres.ent time the Activity Centre has insecurity of tenure 

o:f the building which it occupies, as the lease expires in May 1985. 

The~e is an urgent need for the Department of Education to ensure 

that a long term lease on the building is negotiated with the land

lord, the Y.M.C.A. National Council, with a view to purchasing the 

building. 

3. Professional visits by staf'f 

The Activity Centre staff are professionally isolated from having 

con ta.ct with other people involved in special education. 

It is recommended that the Department of Education allows the 

Activity Centre to have a time allowance of up to eight days per 

annum, to enable the staff to visit organisations and departments 

which are related to the Centre and its students. 

4-. Travelling Expenses 

The Hutt Valley Activity Centre serves a large geographical 

a:i;-ea, includins Wellinston, the Hutt Valley and Wainuiomata, which 

involves the staff in travelling large distances in any week, to 

supervise student work exploration placements, to make home visits, 

travelling to Naenae College and other places for administrative 

purposes, in addition to transporting the students on educational 

visits. 

It is recommended that the Activity Centre van running costs, 

which are at present funded by student and staff fW1draising, should 

be reimbursed by the Department of Education up to 1,.000 kms. per term. 
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Travelling expenses, which the Activity Centre staff incur in the 

use of their own vehicles, should be inc.ceased from 400 kms. to 

600 kms. per termo 

5o Management Committee 

The Management Committee does not adequately represent the 

present level of community involvement in the Activity Centreo 

It is recommended that the Management Committee should be 

increased to enable representation f'rorn the follov1ing groups; 

Department of Social Welf'are, Psychological Service, secondary 

school guidance counsellors in the Hutt Valley, Youth Aid (Police) 

and Maori Education advisory off'icers. It is envisaged that these 

people, as well as the present people on this Committee, would meet 

once a term. Its functions would be: (i) to receive and comment on 

reports from the Director and possibly from members of the support 

services, (ii) to maintain general oversight, and (iii) when 

appropriate, to help stimulate interest and involvement in the 

Activity Centre's work throughout the local community. 

The present core committee could meet twice a term, and its 

functions would be: 

(i) To maintain regular professional and administrative over

sight of the Activity Centre. 

(ii) To attend to bureaucratic details, such as financial manage

ment and liaison with Naenae College. 

(iii) '.l'o receive and coffilllen t on a report from the Director. 

Sug&estions for Future Research 

As a result of this study, the writer was able to identify two 

areas in which further research could be useful: 

1. A follow-up on Activity Centre students, two years after they 

left the Centre. The research could be designed to focus on 

the students' present a..~d future educational and occupational 

goals, self concept, and extent of: offending in the community. 

2. In view of the limited resources to cater for New Zealand 

secondary school students who are suspended indefinitely from 

school (only ten Activity Centres), it would be useful to have 

reliable data on the extent of this problem. 
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The Hutt Valley Activity Centre in its relatively short 

period of development has established itself as being a viable 

alternative to a mainstream secondary school, in catering for 

the needs of a small group of disruptive students. Its effective

ness could undoubtedly be improved if there was an increase in 

the resources which have previously been described. 
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STAFFING OF ACTIVITY CENTRES 

The following is the staffing establishment of Activity Centres in 
New .Zealand as at 30 November, 1983. 

This paper has been written to point out the fact that the staffing prov1s10~ 
at Hutt Va.1ley Activity Centre is considerably lower than ~he other Activity 
Centres. 

1. AUCKLAND 

2 full time teacbers (Director on a P.R.2) 
20 hours per week, part-time teaching (shared by 2 teachers) 
5 hours accilliary time ai1owance per week 
4 hours administrative 11 11 11 

2. PAPAKURA 

2 full time teachers (Director on a P.R.2) 
12 hours part-time teaching per week 
12½ hours administrative assistance 

3. HAMILTON 

2 fu11 time teachers (Director on a P.R.2) 
15 hours anci 11 i ary time per week. 

4. NAPIER 

2 full time teachers 
1 part time teachers (4 h?lf days per week 
1 teachers aid - 5 hours a week 
1 clerical assistant - 10 hours per week 

5. AKI NA. (Hastings) 

2 fuil time teachers (No P.R. Post) and one of these teachers has been 
classified as a relieving teacher~ since the centre opened on an officia1 
basis in February, 1981. . · 

25 hours per·week (except for holidays} allowance to cove~ administrative 
and teacher aid aisistance . 

. 6. MANAWATU (Pa lrnerston North) 

2 fu11 time teachers (No P.R. position) 
25 hours per week administrative assistance 
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7. CHRISTCHURCH 

2 full time teachers (Director on a P.R.2) 
20 hours per week incilliary assistance 

8. DUNEDIN 

2 full time teachers {Director on a P.R. 2) 
22 hours per week anci11iary assistance 

9. HUTT VALLEY 

2 full time t€achers, (Director on a P.R.2) 
10 hours per week of which 5 hours per week is retained by Naenae 
College to cover the administration work done for the Activity Centre. 
N.B •. No other School Board which has an Activity Centre under its 
control retains any of the anci11iary allowance to cover the 
administrative work which they do for their Activity Centre. 

COMMENTS 

(i) It can be seen from the above objective outline, that with the exception 
of the Hamilton Activity Centre that the other Activity Centres have 
approximately a 30 per cent better staffing allowance than the Hutt 
Va11ey Activity Centre has. 

(ii) The Hutt Valley Activity Centre a.ccepts pupils from aH over the greater 
Wellington area as we are the only Activity Centre in the Wellington 
region. At present the Centre has pupils on the roll who reside in 
Upper Hutt (3 pupils) Wainuiomata and Newtown, Wellington. The effect 
of this is to involve the Hutt Valley staff in a lot of travelling time 
to supervise the weekly work exploration days 1 as we11 as making home 
visitst when these are necessary. 

In addition, the Centre received more than 90 referrals for admission 
during the first 2 terms of 1983. This resulted in a considerable 
amount of time in processing applications. It is in this~aspect of the 
work especially that adninistrative assistance is required. 

The effect of the lack of a reqlistic time a11owance to cover teacher 
aid and administrative duties is that far too much time is spent by the 
two teachers at Hutt Valley Activity Centre in doing these duties often 
at the expense of professiona1 involvement with the pupils. 

(iii) Staff at Activity Centres de not have tea breaks and lunch breaks, when 
they can "escape': to the staffroom and be free of pupi 1 contact as in 
a mainstream school. It is difficult for an Activity Centre staff member 
to be absent even during the lunch hour, for a few minutes, as it is 
genera11y felt that there must be two staff on duty at a 11 times 
throughout the day when pupils are in attendance. 
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(iv) In view of the above facts I would like to request that our Management 
Corrrnittee gives serious consideration to setting up a sub-comnittee consisting 
of senior members of the Board of Governors and our Management Committee 
to press for the following changes to our staffing schedules. 

OUR ANCILLIARY STAFFING BE INCREASED FROM 10 HOURS PER WEEK TO 25 HOURS 
PER WEEK. THERE BE AN ADDITIONAL TEACHER APPOINTED ON A .5 BASIS. 

NB. It is interest·ing to note that the Management Committee made 
the same recomnendation given above to the Regional Superintendent 
of Education on 25 November, 1980. A similar request is recorded 
in Management Comrnittee minutes on 19 March, 1981. 

GRANT C JONES 
DIRECTOR, H.V.A.C. 
12 February, 1984. 
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APPENDIX 2 

HU7T Vll..LIBY ACTIVITY CENTRE 

JOE DESCRIPTION 

POST - DIRECTOR: 

SPECIFIC OBJECTIVE 

To ensure the smooth running of the Centre - to maint~in stability and 
a good 'teaching/working tone' by supporting staff and encouraging 
pupils. 

KEY TASY.S 

a) Responsible for administration and management of Centre and 
to make reports where necessary to the Principal and HV Centre 
Management Committee. -. 

b) Supervise the academic programme and link with the Correspondence 
School. 

c) To develop professional leadership of Cer.tre (aid with developing 
"cons,msus" views) for the bel').efit of pupils in Centre. 

d) To maintain a close liaison with Naenae College and other 
Colleges in the area: Gcvernmen~ Departments (Police, Social 
Welfare, Maori Affairs, Psychological Service), Connnunity 
organisations, and represent the interests of the Centre 
where necessary. 

e) Manage the Centre's financial budget and gain additional finance 
as required. 

f) To maintain discipline and to develop a good 'learning climate'. 

g) Providing additional suitable auxiliary people (in consultation 
with staff) to enrich the educational progranune of the Centre. 

h) Developing good public relations. 

i) Evaluating instruction: planning, instrumenting, organising and 
implementing procedures for data gathering, analysis and inter
pretation, and decision making for improvement of instruction. 

j) To always be prepared for CHANGE and the UNEXPECTED. 

SPECIFIC CURRICULUM RESPONSIBILITIES 

i) Educational visits 

ii) Correspondence School work and other academic teaching on an 
individual basis 

iii) Physical Education 

iv) Health Education 

v) Group meetings 

SHARED CURRICULUM RESPONSIBILITIES 

Environmental education 

•••• 2 
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2. 

SPECIFIC WELFARE AND ADMINISTRATIVE DUTIES 

1. Pupils' Health 
Dentistry 
Medical examinations 
Vaccination 
Psychological testing (where necessary) and link with 

Psychological Service 

2. Educational Visits and Trips 

3. 

Organisation) . 
Pl . ) accommodation, travel, equipment anning 
Budgeting, funding 
Notices and parental permission 

Eguipment/Materials 
Inventory of current equipment 
Recording of new equipment ··. 
Applications for and ordering of new equipment and stock catalogues 
Insurance 

4. Maintenance 
Buildings 
Heating and lighting 
Equipment 

5. Cleaning Contract 
Link with College and allocation of finance 

6. Finance 
Supervision of accounts, liaison with College administrative staff 
Application for reimbursements 
Allocation of funds 
Supervision of order book 
Application for special grants 

7. Correspondence School 
Enrolments 
Liaison with Correspondence School 
Supervision of pupils' work 
Packaging of sets 
Recording when completed 
Return and collection of work to and from Correspondence School 
Fees 
Evaluation of pupils' individual progress 

8. Staffing 
Supervision of permanent/part time/temporary/PEP workers 
Special allowances 
In-Service training/workshops 
Instructional leadership 
Liaison with College 

SHARED ADMINISTRATIVE RESPONSIBILITIES 

Liaison with pupils' parents, social workers, Psychological Service, 
Youth Aid and other people who are professionally associated with the 
pupils. 
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J0.3 DESCRIPTION 

POST -

SPECIFIC OBJECTIVES 

'1'o assist the Director in the PIOOth running of the Cent.re - to Jna.inta.in 
st.ability and a good 'teaching/workinc; tone' by working with othe.r staff 
and encouragin,; pupils. 

a) Assist vith the educational progra.iGe vhich o~~rates at the 
Centre and t.Ake. ras_ponsibil.i,.ty for certain area..s of the progr&ml!le. 

b) To 1u,.sHst with CG.i.. _d.n administrailn tasks which are detailed 
belO\lt~ 

c:) As,sist in developing good public relations. 

SPECIFIC CURRICULOK R£SPONSIBILITIES 

1) Social skills programme 

ii) Pupils' Work E~rience and Pre-Employment akilb programn.ie 

iii} Art and Craft and Technical education 

SHARED COR.PJ:CULUM traSPONSIBILITI:&S 

Environmental education 

SPECIFIC WELF.~ AND ADMINISTRATIVE DUTIES 

1. 

2. 

Admissior.s/Referrals 
Contact for referrals 
Laison with agencies 
InterVit½W$ 
Testing 
Roll - monitor attendance 
Personal files 
Reports 

'l'ransport 
Pup,f..l travel and reiamuraements 
Teacher mileage and aJ.lowance.s for Coll.eqe Counaellor and 

tor work e~ploration· 

3. 'hhicla 
Mainte~ 
Gar&ging 
C~g 
Al.location of use 
W.le4gGt log 

4. ~nt/Materials 
Storage 
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s. 

6. 

Cleaning Contract 
Rostering of pupils 

Work EXPloration 
L"1te.rviews, counselling 

2. 

Contacts with employers and public relations 
Vi.sits to pupils on the job 
Re_ports from employers 
Work •.xploration follow up 

7. Centre Library 

8. 

9. 

Ordering new books, periodicals, &ebool departmental a.nd 
agancy publications 

Ma.int.en.a.nee of book.a 

Correspondence School .-. 
Aca&tmic testing of pupils on ad.mission 

smuum AD?UNISTRATIVE RESPONSIB:ILI'nES 

L1a.i.aon with plipils' pa.rents, social workers, Paychological_Service, 
Youth Aid and other people who are professionally asaociated vith the 
pupils. 
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HUTT VALLEY ACTIVITY CENTRE 

JOO DESCRIPTION: PEP WORKER 

KEY TASt~ 
To assist the Activity Centre staff in carrying out newly created 
tasks as specified below - designed to increase the effectiveness 
of the Activity Centre. 

UALITIES NEEDED 
he app cant should preferably be professionally qualified 

either as a schoo1 teacher, comnunity worker, or social worker. 

_ 2) Experience and/or the 1ptitude to carry out comnunity work of 
a professional nature and w have the skills necessary to carry 
out a research project on the Activity Centre. 

3) The appl ic.ant would n~ to be a wann ind outward going person 
able to relate easily to people, to adults, and to maladjusted 
1001 escents. 

OUTLIWE OF DUTIES 
1) To carry out a research proj~ct investigating the effectiveness 

of each are~ of the school progranoo. 

2) To prepare and gather resources for setting up a new art and 
craft and technical project. 

3) To investigate the possibility of setting up of temporary foster 
homes for pupils in a serious crisi, situation at home and to 
fonn a close liaison with Social Welfare Department and other 
connun1 ty agencies. 

4) To set up a remed11l reading resource facility. 

RESPOHSIBI LITY 
'fne applicant would be responsible to the Management Comilittee of the 
Activity Centre • through the Di rector. 
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JOB DESCRIPTION - PEP WOR.lCER 

ADMINISTRATIVE ASSISTAf..'T: As currently registered with Department 
of Labour · 

KEY TASKS: 

To assist with some newly created professional project.I{ and to assist 
with some specified administrative tasks which are essentially newly 
created. 

The basis of these tasks, in order of priority, are: 

1) 

2) 

A. 

1) 

To endeavour to keep within PEP worker guidelines as defined by 
Department of Lalx>ur and to avoid teaching duties likely to 
conflict with PPTA policy. -. 

To meet the needs of the pupils and staff at HVAC, within the 
duties which are specified below. 

Professional duties 

~o be involved with an empirically ha.Md evaluation on the 
effectiveness or otherwise of the current structure, policy 
and programme of HVAC. 

NB: With reference to above task: 
The synopsis for this task will be drawn up by the Director, 
but in consultation with to ensure that objectives 
of the study are met. The Director will be frwclved in a small 
part of the evaluation, but in consultation with 
who will carry out the major part of this study. This task 
would be carried out essentially on work experience days, and 
after 9 December, and at other times where it does not conflict 
with other specified duties. 

2} To take responsibility for the daily lunch programme but in 
consultation with the teaching staff, and within an agreed 
framewox:k of the fin~ces and involvement of other people, etc. 

3) To maintain and update the careers resource material and 
disseminate information when requested. 

~t 'l'o administer educational and other teats to pupil• on an 
individual basis, provided this does not conflict with PP'l'A 
policy. (To be checked) • 

B. Administrative Duties 

1) Maintain the library i record new books, repair old books, keep 
library tidy, oversee books which have been issued. 

2) Arrange for pupils' dental visits and medical e,cmninations and 
follow up treatment where necessary. !Ceep records in pupils' 
files. ,, 

3) Request the brown enrolment cards from previous ~ls for all 
pupils once they have completad their probationary period • 

•••• 2 
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4) 

c. 

2 

Assist teaching staff with miscellaneous administrative matters 
on two afternoons per week at times to be decided, essentially in 
CQnnection with the above and our link with Naenae College. 

Allocation of time to duties 

An approximation of expected time allocation would be, in Term 3: 

.3 time to lunch progra.rrme and related administration 
(approx. 10 hours per week) 

.25 Evaluation study (approx. 9 hours per week) 

.25 to developing resource material for teaching staff, and to 
assisting pupils on an individual basis as detailed above. 
~approx. 9 hours per week, Monday/Fr.j:day). ·1 ~ / ~ 

.2 Time to administrative tasks (approx. 7 hours per week) 

Hours - 37¼ per week as laid down by Department of Labour. Gll.Qe 
time may be worked. -. 
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APP.!1~DIX 3 

I-TTJ'l'T V ALl,EY AC'l'IVI'l'Y CENTRE 

.M;SESSMEN'l' O:F' STlJD:i;;NT A'r'.i'ITUD:B.!S 

A. Personal Profile 

Age 

Living situation 

Sex Race 

------------------------------------------------
Length of Time at Activity Centl'e 

Health Problems 

Recreational Interest in Leisure Time 

B. Expressed Values 

1 • What eff'E:ict has the Activity Centre group had on you? 

2. Since arriving at the Activity Centre have you noticed any 
change in your behaviour from the previous secondary school 
which you attended? 

(a) At the Activity Centre. 

(b) At home. 

3. How did you relate to the previous people who you might have 
encountered? 

(a) Secondary School teachers at your last school. 

(b) Social Workers. 
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(c) Police. 

(a) Other professionals e.g. Psychologists, Family Counsellors. 

4. What problems are troubling you most now? 

5. Where do you expect to be this time next year? 

(a) Still at the Activity Centre? 

(b) Back in a mainstre?.Jn secondary school. 

(c) In full-time employment. 

(d) On S.T.E.P.S. or a similar 'work skills' programme. 

(e) Unemployed. 

(f) Don't know. 

Comments. 
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I-i. V. 1,C U~t 014LY 

REF Form i{ec 'd 

Interview T.Lme 

Name ------------
,~ddress 

HUTT V,'.,.LLEY ... ,CTl VITY CENTRE 

H.EFEiU{.-,L FORH: 

uo.b 19 ,,.ge~ Yrsl 

pho nm. _______ _ 

Date of Ref: 

Heferred By 

Nths 

Fc1mily Doc. /1) "'•J d/ .L. .0) • 

3chool f,10s t lU~centl y ,, t tenc ed Class He cent Test ;{.esul ts l • l\T 

Livin~ .:.iitu:.tion: .,t Ho:ne [] i'iith H.elstions []Foster placemcntLJ Family Home '_l Other [ · 

Tot2.l .,ttendance 3rd ___ 4th __ _ 5th 

Regular ,. t tend<·mce: Yes/No. 

---------~---------------·----------------· ---·- ---------
Familz l·lernbers Siblings 

Name ;,ge 

Other sL~niflc::1.nt adults .ln House hold. 

Kelationship . 
Natural Parent Step parent 

Ethnic· r.roup 

--------------+-··--·- -- -·--!------· 

Occupation 

Burt __ _ 

tihere employed 

I. G 
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School History 

Reasons for ~eferral. 
\ Gutline of particular incidents and t)revious history which led to) 
\ Referral. .~L _________ _ 

--------:-------~--• .. •-•-••--- .. •---• .. ••,->_,.._ •• ••- ••v~•• •"•w• •••-- •••• •.., •••-••• • •••• ~ •• • •' ,, •• •.a.,.•"'•"'., 

-,cti c,n ,.nd C.::ff t-"c Ls '.i\..1.,,.1:.-n in ~chool: Effects 

frtncipal 1.ction 

...J. i-· • 

i.Jei:., r1s 
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: 

Guidance Counsellor 

Class ~oow Te~ch~rs 

,ii tn r'e1r ... mts 

Involvement with Parents: 

(Underline) 

Ccncer11ed, Supportive, disinterested, ineff~ctive, anta~onistic 
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F·lease circle and comment on behaviours 
that relate to the student. 

Child's ~uility to g~t on with udults: 

A 
Very f:r·it-ndly, 
6ets cJ.loog 
very ,,ell. 

Comments: 

B 
i osi tl ve 
contact, but 
not very warm. 

Child's ubility to ~et on with p~ers: 

h 

Very friendly 
6t:ts c:1long 
'Jery well. 

Comments 

B 
1- .Jsi ti ve 
contact, but 
not very warm. 

C 
Not marKt.'.d 
either way. 

C 
Not m&rked 
either way. 

.D 
Not vi2ry good, 
cool • 

D 
,fot very ~ood, 
cool. 

E 
Strong dislike, 
impertinent, 
ho5tile defiance. 

E 
3tronb dislike, 
much conflict 
and fighting. 

Child's dependency on teC:1Cht·r/peers ( S:JE::Cify if difference) for help/ d ttention: 

" Vt-ry i11det-;en-
dent c.1nd 
resourceful. 

Comr,11:::nt~: 

B 
Gets along on 
his own most 
of the ti!iie. 

,, 
.v 

Like most 
nor111cl pE:ers. 

J . 
Incl1nE::d to 
asl\. for riel p/ 
utt1::ntion. 

i~ 
Const&il t d b,,u.uds 
for ht:lo/ 
attention. 
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6. 

Flecise circle and comment on behaviours that 
relate to the student. 

Child's usu<.1.l place in the reer l:Sroup: 

n 

Lc<.1d1::r 

CommenLs: 

B 
,.cceptt:::d member, 
positive 

C 
d.un-of-the 
mill member. 

D 
rla ther ignored, 
passive follower. 

E 
Loner, refected. 

Child 1 s uwn bttitude towards others (specifv if difference udults versus Deers) 
!O .d L, 

i}'etl 0 hi 0 hl y Feels rec1sonaoly Not murked 
socio bl e. ::;ocl;c.i blt:. either rnay. 

Cornmen U.,: 

Feels somewhat 
shy. 

,~ 
;., 

2~els v~ry 
shy or with
drawn. 

Child's , .. ~Jility Lo e:,ccept his sr1cJl'~_()f r·esponsibility, such ,,s tldint,ss, classrc,ou 
r'ou l.ine:.o, howework: 

J1 

Can Lt:" , elled 
on ci L ia,.l l 
tin,es. 

Co11m1ent.s; 

B 
.i.espo11s.;.. L,le 
most of Lne 
time. 

C 
Not ffiarhed 
either way. 

J 
,ta th,:r irres
ponsible most 
of the time. 

t: 
Cc.:nnot Le 
1~e 1 i t:·d on 
c1t ,:,ny Li1.1e. 
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7. 

Pleas~ cirle ~nd comment on behaviours 
th,,t 1·elate to the student. 

ChilJ I s c,.,re ;f proi-ierty belongiug to the school, otbE:rs, und bimsel.f. 

.rt 

Heticulous 

Coo1lllt· n t~ ; 

13 
Fairly car·eful 
mo~,t of the 
lime. 

C 
ifot marked 
ei tiler wciy. 

i) 

H.a ther careless 
0ccasiorn1ll y 
destructive. 

8. Demonstrates self-confiu c:nce: 

9. 

M. 

Jii 0 hly self
confldent. 

Comments: 

B 
Reasonably self
coni'ident rnost 
of the tirne. 

C 
Ooes not 
i111press either 
way. 

Ct1ild I s gt:%,::r<.-11 ~JOod or feelings of. lw.ppir,ess; 

;-... 

Al w2.y s l1c.1 ;~)PY. 

Comments: 

B 
Usually 
content~d. 

C 
Not niarkcd 
E-itl'ier way. 

D 
Somewhat un
sure of 
self must of 
the time. 

i) 

~omewi1&t 
unhal--'PY most 
of the tiu1t=:. 

" ,._, 

quite destructive 
purrA)Se.fuJ ly. 

~ 

Highly lackln~ 
in selfconfidenc~. 

E 
Co,,siste:n Uy 
ctw'. t,1&1·ht..'.dly 
unhc1f.1py. 
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1-· le~se circle ,.:nd comment on behaviours _ 
that relate to tile student. 

10. Child's dis2lay of anxiety/tension/apprehenion: 

:\ 

nl Wc.1y S caln1, 
ljUite 
unt:erturboule. 

Comments: 

B 
J (e..:1so1,& bly calm 
most of the 
tiL.1e. 

11. Child's 6,neral pace in life: 

A 

,;lwaJs Vf:::ry 
active. 

Comments: 

B 
H.ecsonably 
c.1ctive most 
of tht ti11ie. 

12. Child's control of tem0er; 

,-1. 

1-,lways h;-,s 
complete control 
over t1::mµer. 

Cowments: 

B 
Usually Fible to 
control self. 

C 
Not marked 
either way. 

C 
:~ot ma1'ked 
either way. 

C 
Not marked 
either way. 

D 
Inclined to 
be tenst: most 
of the time. 

D 
Somewhat 
sluggish wost 
of the time. 

D 
Inclined to burst 
out when 
provoked. 

E 
Consistently 
highly-strung, 
v1cry c..nxious. 

E 
J\lWtJYS hit)lly 
lethargic. 

E 
Freyuent un
warranted and 
uncontrollE.'d 
outbursts. 
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Please circle aud co,nmcr1t on behaviours· 
that relate to the student. 

13. Child's 1·eoction to fel L stri:.:ss - such as f<:.;ilui'e, criticisu1, re;jt:ction, dis2g1~1:ernent 

,1. 

.:ieerns Lo thrive 
on it; 111ahes 
child stronger 
rather thau 
'-tv'e cl i\.t l' • 

Cornw(;'nts: 

B 
Usually 2blt:: to 
&bsorb stress, 
not edsily 
put out. 

r, 
\J 

Not mark.t::d 
ei ti-:i2r \foY. 

D 
Inclined to feel 
hurt e1nJ taken 
aback, but does 
not go to 0ieces. 

14. Child's ,.d..,iliLy Lo think ri.1tionally, cle~1rly, ,·,nd n.=:bllsticaJ.ly 

h 

Very clt::::.,r and 
rectlistic, 
hibhly. 

Cowmen t.s; 

B 
ii.ec1.sonably clear 
.-.ind f·t:,,,Li.stic 
most of tbe time • 

C 
Not mi:ii'ked 
either vmy. 

i) 

Inclined to Ge 
rat.Ler i.cratiori;:,.l 
and unrealistic. 

E 
Ccinnc) L tolt.::1'8. Le 
lt, goes to 
pieces, reacts 
s trouslY e. t,. µanic.s or 
ulows up. 

E 
I-li6hly irrci "t,ionc1l 
ond uiz.,1rre 
tbougllts. 



0 
I'--,.... 

i-- lease ci1~c1e c:Ild co1mut:>t1t on behaviours 
thut relate to the student. 

15. Child's dpplication or ability to conc~11trate on given tasks, follow thtm through, and 
I ini sh Uiem; 

r• 

'"ppliCi.J t.i.c t ex
cc:llent, v,odrn 
well, even unde:r 
tl'ying con.iiti0ns. 

Comments: 

B 
11pplica tion 
rec:1sonc:iule, 
li ttlt! 
sui)ervision. 

C 
Not marked 
either wo.y. 

L) 

,\.pplication 
rather poor, 
restless, 
distr21ctible. 

16. Child's use of free tiu1e or informal activities (specify if necessary): 

. , 
Organisc:s self 
and ottio::rs in 
constructive 
activities • 

Comments; 

B 
Usually occL,pies 
self reusonably 
constructively. 

C 
Not marl~ed 
eilher way. 

D 
I~ot good at 
organisinc:; i'ree 
time, needs 
super-vision. 

E 
Application nil, 
hithly ovt:ractive 
ac Li VP. cind dis
tr,.,cti ble. 

E 
Cannot tolerate 
free t itne, i.s 21. 

menace to tbt: 
entire 6roup. 
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""" 

._., treric:ths 

11.cudt:!111ic = 

1uterests = 

0ports = 

.r: ersoni.11 = 

Is the school able to identify fdctors in the followiu6 areas that are causl11g conceri-1 t0 stud(::nt/scr·;,,ol/ 
L ,.il'ent. 

i-io.r.E:: 

3cbool: 

; t:. ,'sonal: 



C\J 
f'--
! 

,,;u:11cies 1nv,.J1vecl i.:i.lld ,,·orl--ers 11k1flle (if known) 

0eparLneut uf .:>uciul ·,~elfc:ire 

Child arid Fa1:,iJ y 

Youth 1,id 

1- sycri. Services 

Trc1ining Cf l'icer 

Visl tir,g Teacl1t-:r 

Voluritary .,~encies 1lease stbte eg Catholic ·~ w • .__). 

.,LiJl iCc:lll ,) .. _; . 
r T't-S ~..).0. 

i3irthright 
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APPENDIX 6 

HUTT VALLEY ACTIVITY CENTRE 
.. " 
Whit i te Huarahi 

STUDENT AGREEMENT 

NAME ------------------
AGE -- ____ years months ---
I AGREE to follow the conditions below while I am attending the 
Hutt Valley Activity Centre -

1. I v.'ILL follow all instructions which are given by staff. 

2. I WILL be pleasant and considerate to the staff and other 
pupils and especially to visitors. 

3. I WILL attend the Centre each day and be on time, and will 
advise the staff if I expect to be late or away on a particular 
day. 

4. I WILL look after Centre property and will respect all property 
which belongs to other people. 

5. I WILL take part in all activities and will make an effort to 
perform to the best of my ability. 

6. I WILL attend work experience every Wednesday. 

7. I WILL NOT leave the Centre groWlds without permission. 
I 

8. I WILL NOT swear or use insulting language to other people when 
I am at the Centre. 

9. I WILL help with cleaning duties and will do my jobs properly. 

10. I WILL bring my lunch money on time and do lunch duty when it 
is my turn. 

:r UNDERSTAND that if I break this agreement, my future attendance 
at the Centre may need to be reviewed. 

SIGNED DATE 
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APPEt'iDIX 7 

llt t 
lttJ ,ti it 

)Jiti te )Junxn i 
TERM·REPORT 

CORRESPONDENCE SCHOOL SUBJECTS 

WORK EXPLORATION 

HEALTH EDUCATION 

SOCIAL SKILLS AND PRE-EMPLOYMENT SKILLS 
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DATE: 

EMPLOYEE: EMPLOYER: 

(When answering questions please underline the answer that applies) 

1 • 
2. 
3. 
4. 
h 
✓-
6. 
7. 
8. 

Did I go to Work Experience? 
Did I arrive on time? 

Yes/No 

Any hassles getting to work on time? 
Did I work until my finish time? 

Yes/No 
Yes/No 
Yes/No 

Was I working - or. my own/with a group 
Did people make me feel welcome? 

(underline) 
Yes/No 

to handle? Yes/No Were there any people I found hard 
What did I do during the day -

Start to morning tea break --------------------------------
Morning tea - lunch break ---------------------------------

Afternoon tea - knock off time -------------------------------

NOTE: 
(Write down what 
happened for this 
(~ue s tion 8) 

9. Did I notice any extra jobs that needed doing? Yes/No 
1 O. Did I do anything extra without being asked? Yes/No 
11. Did I find the work - (underline one of the list below) 

Too hard 

20. Is there anything that I could do to make 
this Work Exploration situation work 
better for me? 

12. 
13. 
14. 
15. 

16. 
170 

18. 
19. 

Hard but O.K. 
Some parts easy, some hard 
Easy to handle 
Easy but boring 

Was I given clear instructions? 
Did I have any trouble understanding 
Did I feel free to ask questions? 

Yes/No 
instructions? Yes/No 

Yes/No 
Were there any things I didn I t know that 

people thought I would? 
Did I learn anything that I didn't know before? 
Could I learn more about anything to help me 

in the job? 
Could I do this sort of work full-time? 
Could I handle sowething more difficult? 

Yes/No 
Yes/No 

Yes/No 
Yes/No 
Yes/No 

tr.J 
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HU.TT VALLEY ACTIVITY CENTRE .. ,, 

Whit i te Huara~i 

EMPLOYMENT REPORT 

PUPIL EMPLOYEE: 

EMPLOYER: 

Your comments on the above pupil would be appreciated: 

L PUNCTUALITY AND ATTENDANCE! 

2. APPEARANCE in relation to nature of work: 

3. RELATIONSHIPS WITH OTHER PEOPLE: (ie. staff, customers, management) 

4. INITIATIVE: 

5. ABILITY TO ffiIDERSTAND AND FOLLOW INSTRUCTIONS: 

6. ADAPTABILITY: How does this pupil cope with variations, if any, within 
the job? 

7. STANDARD OF WORK: Quality, output, etc. 

8. RELIABILITY: Can this pupil be relied on to complete a task 
satisfactorily, without constant supervision? 

9 • PERSEVERANCE : 

10. . APTITUDE: 

11. ADDITIONAL COI.(J1ENTS: 

be appreciated. 
Any further comments you may wish to make would 

·' 

Signed: 

Employer 
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MERIT AWARD 
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3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

APPENDIX 5 

'PROCEDURAL CHECKLIST FOR REFERRALS.TO.ACTIVITY CENTRE 

. Check when comp 1 ete 

PFvspectus and criteria for referral -have been viewed 

Student fits criteria for referral to Activity Centre 

Has a educational psychologist or guidance counsellor 
been consulted about thjs student's behavioural or. 
educational difficulties? Inc1ude copy of psychological 
report if available.• 

Discuss prospect of Activity Centre with student/parents/ 
princip�1/guidance counse11or. 
1Have stud1=nt and parents seen Pupil & Parents 'Prospectus'? 

Have Guidance Counsellor or agent comp1etedreferra1 form • . 
Ensure thijt specific behaviours are 1 isted in contnents 

D 

[j 

17 

LJ 

sections. 
Ensure that copies 
teachers comments 
referra.1 form. 

of school repcrts/brown enrolment cards/ 
incident reports are included with completed 

Send in referra1 form. 

Act iv e1_y consider a1ternat ive piacements. 
Not i?11 refPrra1s c.::i.n be admitted. 
Referrals are considered by a coimrittee - you will be 
contacted. 

If reply is ·no consider alternative placements. 

If reply is yes referring agent should be prepared to 
accompa1:' student and parent(s)/guardian(s). for an interview 
if p1J.ss1b1r::. 

i<eferrfog agent should ar-range for paren_t(s)/guardian(s} to 
meet A�tiv1ty rentre Staff {if not at interview} before 
studen{, statts. 

D 

□ 

[_J 

D 

□ 

]_ 
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MONDAY 

9.00 

9.35 

9.45 

10.35 

10.45 

11.25 

11.30 

12.30 

APPffiDIX 1 0 

Htrl"l' VALLEY ACTIVITY CENTRE 

TIMETABLE TERM 1 1984 

TUESDAY 

Group meeting 9.00 Correspondence 

Break 9.55 Break 

Corresponderice School 10.05 Swimming 

Break 10·.·SO ,' Break 

Correspondence School 11.00 Correspondence 

Break. 11.so Pre Employment 

Social Skills 12.15 Clean up 
. 
Lunch · 12.30 Lunc:h 

skills 

1.30 Health Education Outdoor Education 

2.15 PE 

2.55 Clean Up. 

WEDNESDAY 

Work Exploration 

FRIMY 

9.00 

9.15 

9.-50 

. 10.00 

10.45 

10.55 

11.45 

12.00 

-<'!: 

..... ·, 

Group -meeting 

Health Education 

Break 

Pre Employment 'skills 

Break 

Social Skills 

Clean up 

Lunch 

Outdoor Education 

THURSDAY 

9.00 Correspondence 

9.55 Break 

10.05 Swimming 

10.50 ~reak 

11.00 Correspondence 

11.45 Lunch 

12.45 Cr-aft 

2.50 Clean up 

-ooOoo-
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MONDAY 

9.00 

9.35 

9.45 

10.35 

10.4.5 

11,25 

11,30 

12.30 

1.30 

2.15 

2.55 

APPENDIX 10 

HUTl' VALLEY ACTIVI'l'Y CENTRE 

TDIETABLE TERM ·2 1 984; 

Tu:ESDAY 

Group Meeting 9.00 Correspondence School 

Break 9.50 Break 

Correspondence School 10.00 Drama 
Break · 10.30 Pre-Empl0J'Illent Skills 

Correspondence School 11.10 Break 

Break 11.20 Physical Education 

Social Skills 12.15 Lunch 

Lunch 1 .15 Maori Culture 

Health Education 2.50 Clean Up 
I 

Physical Education WEDNF.SDAY 
Clean Up Work Exploration 

THURSDAY FRIDAY 

9.00 Correspordence Soha..tl 9.00 Gr--0up Meeting 

94150 Break 9.15 Correspondence School 

1 o.oo ~respondence School 10.:00 Break · 

10.45 Break 10.10 Health Education 
• \ 

10.55 Pre-EmploJ'Illent Skills 10.40 Social Sltills 

11.30 Physical Education 11.20 BreaJc 

12.00 Lunch 11.30 Physiaal Education 

1.00 Art and Craft 12.10 Lunoh 

2.50 Clean Up 1.00 Eductatimal Visit or 
Eleotivts 

I 
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APP:lt-:;N"DIX 11 

HUTT VALLEY ACTIVITY CENTRE 

STUDENT EVALUATION OF COURSE 

Subject 

1. List three things that you have learned in this part of the 
programme 

1 • 
-~-------·------------------------~-------------------------------
-----------~-------~-----------~-~------------------~~-~---------

2. ----~--------------~--------------------------------------~-----
-----------------~---------------------~-~---~---------~---------

-------------------~-------~--------~-----~---~-----~~---~------
----------------------------------------------·---·--------.--------

What was the most valuable? 

--------------------~-----------------------------------~--------
Say why ---•-~•~, __________________________________ ,.. .. __.. _____________ ....,_. __ 

-----------------------------------------------------------------

2. What part of this programme has been the most valuable to you? 

Say why ------------------------------------------------~----------

3. What part of this progremme has been the most enjoyable (interesting, 
exciting)? 

-----------------~--------------------------------------------~ 

4. What pa.rt of this programme could be improved? ------~---------'-----
--~------------------------------------------------~,---~--------

How? -----------------------~------------------------------~~--------
---------------------------------------------------~---------

1 ~2 



5. List two things that you would like to be included - say why 

1 • 

Why? 
--------------------------------------------------------------

2. 

Why? ----------------------------··--------------------- ·----------

60 Circle the word or words that best describe how this subject has 
been for you:-

exciting - a fun way to learn 

interesting - learned things I didn't know 

valuable - learned things that will help me 

boring - okay, but did.~'t like the way it was done 

yuk - didn't learn anything I didn't know before, nothing useful, 
did not enjoy doing it. 

7. Do you think you learn best by (underline one) 

1. doing 

2. being taught 

3. working independently. 

8. Do you want more classroom style lessons (circle) 

YES 

on what topics? 
--------------------------------------------------

NO 

9. Was there too much of anything in the programme (circle) 

YES 

What? 
--------------------------------------------------------------

NO 

1 t13 



APPENDIX 12 

PERSONAL EV ALU/--TION BY FORMER S'l'UDENTS 

1. What benefits did you gain from being at the Hutt Valley Activity 
Centre? 

(a) Educational 

(b) Social 

(c) Preparation for work force. 

2. What were the most difficult situations which you had to face 
whilst you were at the Activity Centre? 

3. What advice would you give to new students just starting at the 
Activity Centre? 

4. What expectations, hopes and anxieties do you have about the 
present situation which you are in? 

5. Write up to one page - describe yourself as a person - perhaps 
your strengths, personal qualities, areas which you feel could be 
improved and things which you have learnt about yourself since 
leaving the Hutt Valley Activity Centre. 
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BACKGROUND 

The Centre was set up by Naenae College on a semi
official basis in September 1976. In December 
1977 it was officially recognised as: 

11A special education unit for educationally 
disadvantaged pupils who require a teaching 
progra!TITie which cannot be provided using 
the resources ordinarily-available at a 
secondary school. 11 

The Centre was established in its present premises 
which was formerly the Petone YMCA.. in July 1978. 

A~ the present time, the Hutt Valley Activity 
Centre, which is one of nine activity centres 
in the country,is attached to Naenae College. 
Is supervised by a Managemeht Co!TITlittee comprising 
representatives of the Naenae College Board, 
Activity Centre Staff and Department of Education. 
As with all secondary schools, the final responsibility 
for the total programme and administration of the Unit 
rests with the District Senior Inspector of Secondary 
Schools. 

AIMS 
. . . 

The tentre .aims to provide an ·a1ternative style of 
education for students who, for one reason or another, 
have not succeeded in the established secondary 
school system. The emphasis of the prograrmie is 
one of endeavouring to cater for the individual 
needs and differences of the pupils, in which the 
relevance of what is being done is readily apparent 
to the students. The Centre aims to integrate students 
back into the community. 

REFERRALS 

Referrals to the Centre are received from a range 
of agencies other than secondary schools. These 
include Social Welfare, Psychological Service, 
Youth Aid, Child and Family Clinic, as well as 
parental referrals. The referring agency needs 
to fill in a detailed referral form, which has 
been designed to build up a comprehensive profile 
on the applicant 1 s educational, social and 
psychological history. Pupils are essentially 
drawn from the Hutt Valley, but in exceptional cases 
pupils can be admitt~d from other areas. 

The following criteria are followed when considering 
pupils who are referred to the Centre • 

. . . . . . . . . . cont• d 
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1) The pupil is of average or above average 
intelligence. 

2) There has been an established history of 
anti-social and disruptive behaviour at 
secondary school and the pupil has clearly 
shown that his or her pattern of behaviour 
is ~ikely to be detrimental to his or her 
own and other pupils' progress in the 
classroom. 

3) Pupils who show evidence of extreme 
psychological maladJustment are not 
normally considered. 

4) Only in exceptional circumstances would a 
third fonn pupil or one under 14 years of 
age be accepted. 

REFERRALS AND ADMISSION 

All referrals are considered by a Referrals 
Corrmittee comprising representatives from 
Department of Social Welfare, Psychological 
Service, Guidance Counsellors and Centre Staff. 
The corrmittee meets regularly to screen referrals 
for interview and possible placement. , 

Suitable students are interviewed by members of the 
. Referrals Conmittee. If a vacancy exists and they are 

offered a place at the Centre, it is expected that they 
will attend regularly and make a conmitment to participate 
in all aspects of the Progranme. 

Adm1ssion after referral and interview is 
for a probationary period of four weeks~ during 
which period students are retained on the roll of the 
contributing school, or remain the responsibility of 
the referri ng agency or individual. Attendance is 
recorded on the Centre ' s Register and all information on 
the pupils is maintai ned i n their personal fi les. 

Permanent placement at the end of the four week 
probationary period is on the basis of assessment 
by staff, the student group, and the demonstr~ted 
conmitment of the( student who is on probation. 

CENTRE ROLL AND STAFFING 

The Centre has been set up for a maximum rol1 of 
twenty pupils, although the average roll is usually 
maintained at sixteen - eighteen pupils because of 
the present staffing allocation .. 

Pupils nonnally remain at the Centre for not less 
than two tenns, and a number of pupils remain for 
more than one year. 

The present staffing allocation is two full time 
teachers, Mr Grant Jones (Director} and Mr Frank 
Whelan , and another person is employed for five 
hours of the week, on a casual basis to assist with 
Maori Culture or Art and Craft. . 

PROGRAMME 

The Centre aims to provide an educational prograrrme 
which is directed towards the individual needs of 
the pupils who are attending. The staff see the 
Centre as containing four elements in the progranme; 

1) Academic work: work is individualised by 
enrolling the pupils in the Department of 
Education Correspondnece School. 

••. • cont'd 
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2) Social education: social skills and health · 
education. 

3) Prepara,tion for employment: seminars, discussions 
and work explorat4on witn local finns, on 
Wednesdays: vocational _visits. · 

4) 1 Education for living': Craft, technical, 
physica1 and leisure education. · 

In order to effectively meet the needs of the pupils, 
a considerable-- amount of flexibility is incorporated 
in all aspects of the progr~rrme. 

The needs of the pupils as individuals and as a 
group and the re 1 eva.nce of the progranme in meeting 
these needs is regularly assessed for its 
effectiveness. 1 

.1} A CAD EM IC 

,, 
J 

The Correspondence· School provides a full range 
of secondary school subjects as well as special 
programmes for students of lesser ability. 

All pupils are required to enrol in English and 
Maths, with other subjects being optional. Pupils 
are enrolled in subject lev~ls on the basis of 
school reports 0 and on various aptitude tests which 
are given to each pupil on entry to the Centre. 
individual goals are set by pupils and are reviewed 
by the staff. All work is supervised by the staff 
and tuition is given on an individual basts. 
Students who are strongly motivated may study a 
third subject, and if they have reached the appropriate 
level they may enrol for School Ceetificate or other 

·. examinations. 

A11 students participate in the drama progra111ne. 

Students of fifth fonn 1eve1 or above are able 
to enrol, on a part time basis, in some of the 
options at the Petone Polytechnic •. 
In addition, an emphasis is -pTaced on remedial 
education, for those pupils who require it. 

2) SOCIAL EDUCATION 

(a) Health Education 
The aim of this course is to enable pupils 
to understand and to control their bodies 
for the purpose of healthy living. The subject 
inter-relates very closely with the social 
skills and physic~1 education progranme. 

Topics covered include: 
- safety education {water safety, first aid) 
- care of the body (physical fitness. 

prevention of disease, stress and relaxat-1:0n) 
- social and he~ith hazards (smoking, noise, 

alcohol and drugs} 
- nutrition and weight control 
- education for leisure 
- posture 
- the human development and relationships 

This course is taught to the group as a 
whole and considerable use is made of visual 
aids, visiting speakers and individual projects 
are also done. 

(b) Sotial ·Sk111s 
~gciJ1 skills works at 3 levels: · 
aJ Emotional - to accept and learn to cope 

with emotions 

. •• .. . cont' d ... 
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b) Personal -~ raising self-concept and 
expectations 

c) Interpersonal - relating individually 
and in groups with peers and adults 

The content of the~Social Skills programne is 
related to the needs of the group at-any ·one 
time, and is an amalgamation of resources and 
techniques, involving group discussion and 
activities, role play and role trafning, 
psychodrama--and sociodrama, as we 11 as 
individual activities and counselling. 
The following activities are covered: 

~. a) self-discipline and awareness 
b) developing and maintaining trust 
c) increising contnunication skills 
d) expressing feelings verbally and non-verbally 
e) acceptance of self and others 

· f) resolving interpersonal conflicts 
g} confrontation and negotiation 
h) anger, stress and managing feelings 

3) WORK' EIPLORATION 
The Work Exploration programme enables students 
to extend their interest and _develop:fotheir 
ability while identifying realistic employment 
opportunities. Placement in Work Exploration 
is detennined by the need to achieve a balanced 
progranwne for the individual student. Those 
students with a heavy academic work load may in 
excmptional circumstances opt to spend Wednesdays 
working on their Correspondence, while those moving 
into employment may be advised to spend more than 
one day a week in the workforce. 

Structured and detailed feedback is obtained from 
employers and students, enabling placement to be 
regularly assessed and progress monitored_. 

The Wednesdau work placement is followed up on 
Thursday - students identify areas of personal 
concern which fonn the batis for counselling,· 
goal-setting, anti pre-elllployment and soc'fal skills 
input. Student and employer- cOfiinents are recorded 
on daily visits by the staff, and an Employment 
Report is completed by the employer at the completion 
of the minimum six week pJacement. The success of Work 
Exploration is reflected in the high student ·interest 
and the enthusiastic support of both State and Private 
employers. There is a high job placement rate for those 
who leave the Centre. Recent extension of the 
Steps Progranme run by the Labour Department provides 
a further option for Centre leavers unable to find work. 

PRE-EMPLOYMENT SKIL-lS PROGRAf.t!E 

Involves 

al values clarification 
b decision-making strategies 
c employment opportunity 
d job seeking skills 
e) employment/unemployment 
f) leisure 

Through the progranme students come to clarify 
their values (work and other related), see the 
connection between values and choises, examine~ 
their own and other decision making strategies~ 
and practice making dec~si&ns that can be 
integrated realistically into their lifestyle. 
Further, they identify job opportunity and 
both learn and practice job application skills. 
Consideration,c. is also given to the issues of 
unemployment and leisure. 

••••• cont'd 
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Material for this course has been developed and 
adapted to meet the needs of the students. · . 
Because ai'high emphasis is placed on developing 
practical skills, a wide variety of teaching 
methods'are used. 

4) a) PHYSICAL EDUCATION 
The Physical education progranwne aims, through 
physical activities such as games, athletics, 
sports, gymnastifs and dance, t? m~ke th~ · 
max4mum contribution to the pup11 s phys 1 ca_l , 
soci a 1 and ·emot i oha l potential • 

The approach to the·prograrrme is largely 
themetic. Topics covered include: 
- aquatics (swiD111ing and life saving. sailing 

windsurfing and canoeing) 
~ sportsmanship (softball, basketball, volleyball, 

rugby and minor games) 
- improving physical , efficiency (physical fitness 

activities and gymnastics) 
- education for leisure (e.g. tennis, badminton, 

squash, grass skiing, horsetiding and table 
tennis. 

- aesthetic appreciation (music and movement) 

b) ENVIRONMENTAL EDUCATION _ 
This course aims to create an environmental 
awareness in the pupils by exposing them to 
challenges in outdoor pursuits (tramping, 
camping, orienteerring~1etc); by making 
educational visits to places of interest; 
and arranging visiting speakers who will 
deal with topics which are re1evant to the 
needs of the students. 

·. A one week ca11p in tents is held in the first and 
third tenns. Students are involved in a number of 
challenging physical pursuits, educational visits, and 
leisure activities, whilst at camp. 

During the second tenn, as an extension to the Maori 
Culture programme, a stay on a-marae is usually 
arranged. 
In addition, there are a number of half and one day 
visits, which are held on a Friday, ~uri.ng the first 
and third tenns. 

c) ART AND CRAFT/TECHNICAL . 
Art and Craft options ar~ based on pupil interest 
and governed by the availability of resource· 
craftspeople from the cOD111unity as well as those 
facilities which the Centre has on hand. 

Options include: 
screen printing, tie dyeing, drawing, painting, 
bone carving, wood carving, sculpture, woodwork, 
leatherwork and pottery. ihese options are also 
available as electives within the timetable. 

As often as possible skills are taught on a one 
to one basis with the assistance of volunteers 
from the conmunity. 

Students are expected to contribute to expenses 
incurred in their options. The principle of 0 user 
pays" is applied, but there is flexibility in cases 
of hardship. 

In view of the changi"-Qd!snp.Joyment/tmemployment 
situation and expanding leisure time available, 
the development of this aspect of the programme 
has a high· pr,iori ty. 

STUDENT .PARTICIPATION 
Students need to know· .that when considering a 
p~acement at the Activity Centre that they wil 1 be 
expected to participate in all aspects of the ~rograDllle 
including field trips and tnat with the exempt on of 
the art and craft and Correspondence School PrograD111es 
the range of options is limited. 
Punctuality and regular attendance is expected of all 
pupils. 

• , • Csnt I d 
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EVALUATION 
Evaluation of all aspects of the pupils' progress 
whilst they are at the Activity Centre is regarded 
as being an important priority for the staff, and 
this is carried out on a continuing basis. 

i) Goal setting - short and long tenn ~1anning 
are discussed by the staff with the _pupils 
on a regular basis. 

11) 

iii) 

The staff carry out a regular evaluation of 
the pupils -and relevant infonnation is 
documented. Professional people from other 
agencies are often i.nvolved in these meetings. 

Relevant academic aptitude and psychological 
testing is carried out as the need arises. 

Work exploration, pupil reports and employer 
reports. 

iv) Social skills - interest, reporting, 
self evaluation. 

v) Tenn Evaluations - Reports are issued for the 
pupils and their parents and are based on aptitude 
and attitude in the various areas of the programe. 

iv) End of Year Awards - Merit and Honours Awards 
are issued to students w~ich encompass a number 
of aspects of the progranme. 

u 
PASTORAL CARE 
Although the staff see their role as being essentially 
an educational one, a considerable amount of time is 
spent on individual counselling, preparation of 
students for the workforce and-assisting students in 
their involvement in leisure attivities. 

A close liason is maintained with Naenae College, 
and frequent use is made of their resources. -In 
addition a close link exists with the various agencies, 
such as Social Welfare, Psychological Services, Youth 
Aid, Department of Labour and Maori Affairs. 

VISITS TO THE ACTIVITY CENTRE 

Parents, guardians and people who have a professional 
interest in the Centre are welcome to visit, but 
the staff at the Centre should be contacted·, first· to 
arrange a suitable time. 

Grant C Jones 
Director 
March 1984 
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The Hutt Valley Aotivity Centre 

The Hutt Valley Activity Centre is an alternative 
secondary school for teenagers aged 14 - 16 who 
have had difficulty for a number of reasons in 
fitting into an ordinary secondary school. For 
administrative purposes the Activity Centre is 
part of Naenae College. 

The Staff at the Centre take a personal interest 
in each student's educational and social progress. 

The whole progra1T1Tie is designed both to meet the 
individual's needs and to help each student to 
survive in the work force and in the co1T1Tiunity. 

1. How a student is referred to the Activity 
Centre 

Referrals are made through a number of different 
agencies: secondary schools, Youth Aid (Police), 
Social Welfare Department, Psychological Service, 
Child and Family Clinic and parents may make a 
referral through one of the agencies. 

The applications for places greatly exceeds the 
number of places which are available at the 
Activity Centre. After a referral fonn has 
been completed, the student, referring person 
and/or parent or guardian may be interviewed 
by the staff, if they are considered to be 
suitab1e, and if there is a place available. 

_ On the basis of this interview, a student may 
be invited to attend the Centre for two days 
to observe and meet the other students. At the 
end of the two day period the student and staff 
then decides whether or not the student will be 
allowed to start. 

If the student is to be given a starting date, the 
parents will be asked to visit the Activity Centre, 
unless they have already done so. The student will 
be asked to sign a fonn agreeing to keep to the rules 
of the Activity Centre. 

The first six weeks are considered a probationary period. 
At the end of six weeks, the students and staff as a 
group discuss how well the new student fits in with · 
the group and the Activity Centre progranme and whether 
the student should stay as a pennanent manber. 

2. 

a) 

b) 

c) 

3. 

a) 

What is expeated of students? 

All students attending the Activity Centre are 
expected to participate in all parts of the prograrrme. 

All students are required to attend regularly, and 
to be on time. The hours are 9.00 am - 3.15 pm, 
and the holidays are the same as other secondary 
schools. 

If a student is absent due to sickness or for an 
appointment, the staff must be infonned by 9.00 am. 

The Activity Centre priogramne 

School subjects - students are enrolled at the 
Department or Education Correspondence School. 
English and Mathematics are compulsory and a student 
may take a third subject if they wish. The subjects 
are geared to the level which the student has reached 
and the staff give individual assistance to each 
student. Some students are able to sit their 
School Certificate at the Activity Centre if they 
have reached that level~ 

cont'd 



b) 

c) 

ct) 

e) 

Social Education - skills in dea1ing with people 
and in coping with situations are practiced and 
di scuss'ed. Hea 1th Education involves films, 
outside speakers, discussions, as well as 
fonna 1 teaching. 

Preparation for employment - students are 
placed for one day a week with an employer 
in an area of their choice. Students do not 
get paid, but this placement is designed to 
prepare students for the workforce. There 
are lessons at the Activity Centre teaching 
students skills which they need when they 
go to work. 

There are visits to factories and finns, 
some of which are chosen by the students. 

Ph sical Education Outdoor Education -
t ere is ai y p ysica education, and ~he 
activities are designed to pranote physical 
fitness, teach activities which students 
can take part in during their leisure time, 
and to learn social skills through team 
games and sports. 

There is an outdoor education progra!TITle 
during the first and third terms, teaching 
camping and bushcraft skills. with a 
number of one day outdoor activities, 
and an extended camp each terni. 

Art and Craft/Technical - the options are 
based on the students' interest and the 

• resources which we have available. The 
options run for six weeks or more and 
include woodcarving, drawing, pottery~ 
1 eatherwork. 

f) 

The art and craft sessions are designed to teach 
students skills which they may be able to 
continue with at other times. 

Maori Culture - this is offered at some stage 
during the year. A part time person teaches 
Maori culture and language. The course also 
includes marae visits. 

The Aativity Centre differs from other sahooZs in that -

1) Much of the school work is covered by enrolling 
students in the Correspondence School. 

2) There is no school uniform 

3) Fewer students - maximum of 20. 

4) 

5) 

6) 

7) 

8) 

9) 

Smoking is allowed if parents or guardians give 
pennission. Smoking is permitted only during 
breaks and in set places in the building. 

The progra!TITle can be flexible to meet the needs of 
individual students. 

Lunch is provided. Students pay 50 cents per 
meal or $2 a week and assist with the preparation 
and cleaning up. 

Students have the cleaning contract for the 
Activity Centre. The money earned is used to 
help to pay for trips, camps and other activities. 

Free public transport to and from the Activity 
Centre can be arranged. 

Parents/guardians are kept regularly informed of 
students• progress and are invited to visit the 
Centre on a regular basis to discuss with the 
staff their son or daughter's progress. 



Costs 

a) $5 a tenn activity fees 
b) $2 per week for lunches 
c) small contribution towards arts and crafts 

materials depending on what student is doing. 
d) Students must provide their own writing 

materials, as with any school. 
e) Some cost towards camps. (These are largely 

paid for by money from the cleaning contract 
and from fund raising efforts during the year). 

Staff 

2 full time teachers - Grant Jones, Director 
Frank Whelan, Teacher 

One part time staff member is employed on a 
one tenn basis to assist with specific activities, 
eg. Maori language and culture, art and craft. 

* * * 
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