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ABSTRACT 

M uch of the I iterature on experi ential education programmes has focus  sed on outcomes. 

However, there is a lack of empirical research l inking outcomes and education al 

processes for experien tial l earning. At  a time of m ajor change for the Outward B ound  

(OB) organisation due  to  fal ling enrolments and  fin ancial losses, this case study aimed 

to determ ine whether OB achieved its stated objectives and to devel op a greater 

understand i n g  of why the outcomes were achieved. In 1 996, Part One of this study 

i n vesti gated the 22-day and 9-day courses at Ou tward Bound New Zealand, w hich 

fol lowed a s tandard series of mainly  physical outdoor activities .  Part Two investigated 

a course for i n ternat i onal participants ( Intertouch )  at Outward Bound  Czech Republic ,  

which was significan t l y  different from the other OB courses .  It  p l aced emph asis on 

'dramaturgy', a method of course design , and was characterised by the intertwining of a 

wide variety of social , physica l ,  creative, and reflective 'games ' using 'th e  dramaturgy 

wave' .  The object i ve of Part Three was to trial the l n tertouch course at Outward Bound 

Austra l ia  in  1999 .  A mixed method was used invol ving:  participant observation of five  

courses; over one  hundred and fifty participants questionnaire responses, initial l y  from 

Likert scale survey and then open-ended written responses u sing a l ongitudinal 

approach six months and up to two years after the courses; semi-structured interviews 

w i th seventeen instructors . Effect sizes were computed for the statistica l  data and 

content ana ly s i s  was u sed to code the descript i ve qualitative responses. 

The fi nd i ngs from a l l  th ree parts suggested that the mam outcomes perceived by 

part i cipants rel ated to  the course objectives of personal and interpersonal development;  

in particu lar improved self-confidence and better i nterpersonal rel ationships .  A ' ho l istic 

model ' ,  developed from the qualitative data, indicated that the key elements  of the 

experienti al education process in achieving the ou tcomes were: a holistic approach to 

course design , integrating a variety of activities involving reflection;  the  l earning 

environment ,  which is safe and creates a positive and supportive atmosphere; the  range 

of instructor facilitation methods and a diverse group of participants .  'Dramaturgy '  has 

implications for course design , programme development and s taff t raining, as it 

recognises the holis tic and subjective nature of the outcomes of experiential e ducation .  
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CHAPTER ONE 

INTRODUCTION 

' U i vssl.:s '  

Come, my Cr iencl s ,  

'T is  no t  too  late to seck a newer wor l d .  

Push o il, and s i t t i n g  we l l  i n  order smi le 

The sound ing Currows ;  ror my purpose holds 

To sail beyond the sunse t ,  and t he baths 

o r  a l l  the  western stars, un t i l  I d ie .  

I t  may be tha t  t he  g u l fs w i l l  wash us clown ; 

I t  may he we sha l l  touch the Happy I s les, 

And sl.:c the great Ach i l les ,  whom we knew. 

Though much i s  taken ,  much abides:  and though 

We arc not now that strength wh ich in o ld days 

Moved earth and heaven ,  that  which we are, we arc ; 

One equal  temper or hcmic hearts ,  

Made weak by t ime and rate . hut  strong i n  w i l l  

T o  str ive. t o  seck, t o  ri nd . a n d  not t o  y ie ld .  

(excerpt Crom ' U i ysscs· hy A l f'red Lord Tcnnyson ,  quoted in  Bacon, 1 9 8 3 ,  p .7 5 )  
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THE RESEAR C H  CONTEXT 

At a t ime of major change for the Outward Bound (OB) organi sation  due to fal l i ng  

enro lmen ts  and  fi nancial  losses (Outward Bound International , 1 997 ;  Pere i ra, 1 997) ,  

th is  case s tudy ai med to  determi ne whether OB achieved i ts stated obj ect i ves and to 

develop a greater understanding of why the outcomes were ach ieved . Wh i l st much of 

the l i terat ure on experient ial educat ion programmes has focussed on  outcomes, there i s  a 

l ac k  o f  empi r ical research l i n k i ng outcomes and educational processes for experient ia l  

learn i ng ( A I I i son & Pomeroy, 2000 ; Greenaway , 1 995 ;  H attie ,  M arsh,  Nei l l  & 

. R ichards ,  I 997; McKenzie ,  2000) .  

Experien t ia l  education 

The i n ter-d i sc ip l i n ary nature o f' experient i al educat ion means that t h i s  thes is  draws on 

l i terature from outdoor, adventure ,  and env i ronmental educat ion . Dur ing  the 20th 

cen tury, Dcwey ( 1 938 ,  c i ted in R ichards ,  1 990),  Lewin  ( 1 95 1 ) , Kolb ( 1 984),  Gass 

( 1 990), Pri e s t  ( 1 990b) and It in ( 1 999) have i nfluenced the theoretical developmen t of 

experien t i al education . Experi en t i al educat ion theory attempts to i n tegrate behaviour 

and cogn i t ion  to create a hol i s t ic  approach to the educational process (Boud ,  Keogh & 

W alker, 1 9X5 ;  Kraft & Sakofs ,  1 99 1 ;  Wei l  & McGi l l ,  1 989 ) .  Boud et al .  ( 1 985)  

emphasi sed the  i mportance of  reflection i n  enhanc ing transfer of  learni ng.  The 

exper ien t i a l educat ion process has genera l l y  been represented i n  the form of a 'cycle'  

( Dewey, 1 938 ,  c i ted in Richards 1 990; Kolb, 1 984; Lewin ,  1 95 1 )  or ' wave' (Shoe ! ,  

Prouty & Radc l i ffe , 1 98 8 ) ,  where both the  experience and reflect ion are i mportant and 

enhance eac h other. Ko lb ' s  ( 1 984) i n terpretat ion of Lew in ' s  'experient ia l  l earni ng cyc le '  

was  a l so  based on  Dewey' s ( 1 938 )  th ree-step process i nvo lv ing  o bservat ion of 

su rround ing condit ions,  knowledge from past experiences, and j udgement  combi n i ng 

knowledge and observation (Priest & Gass,  1 997) .  Kolb' s ( 1 984) model i s  commonly 

used as a bas i s  for discussion of the experi ent ia l  education process (Hopk in s  & Putnam, 

1 993 ) .  In  1 994, the Associat ion for Experiential Educat ion (AEE) approved the 

fol low ing  defin i t ion,  which emphasises the i mportance of the p rocess in learning  from 

expenence: "Experient ial educat ion is a p rocess through which a l earner constructs 

knowledge, sk i l l ,  and value from d i rect experiences" (Luckmann ,  1 996, p . 7 ) .  
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Pri est ' s  ( 1 990b) defin i t ion of outdoor educat ion was d iv ided i nto two branches, 

adventure educat ion and env i ronmental educat ion and placed importance on experient ial 

learn ing  about  se lf, others and the natural env i ronment us ing al l of the senses .  He  stated, 

"it takes p lace primar i ly ,  but not excl us i vely through exposure to the natural 

en v i ronment" ( Priest, 1 990b, p . 1 1 3 ) .  Kraft ( 1 985)  i ndicated that "no d iscuss ion of the 

theory or e x perient ial educat ion would be complete without some recogn i t ion being  

g iven  to Kurt Hahn' '  (p . 1 5 ) ,  a German educator who founded the  O utward Bound 

organ isa t ion i n  1 94 1 . 

Outward Bound 

Hahn '  s approach to educat ion was based on the  ideas of Plato and p laced emphas i s  on 

the use o r  ex peri ence i n  the development of the whole person,  and the person ' s  abi l i ty to 

serve the commun i ty  ( lames ,  1 985 ) .  His ph i losophy was based on prov id ing 

ex perien t i ;d educat ion programmes that empowered young people to  fu l fi l  thei r poten t i al 

( S tetson ,  1 996) .  Outward Bound i s  s t i l l  based upon Hahn ' s  ph i losophy, as  ind icated i n  

the i r  m iss ion st atemen t :  

Outward G ound i s  a non-profit educat ional organ isat ion c reated t o  s t imu late persona l  development  and 

generate understand ing  between people .  This is ach ieved by impe l l i ng them out or rami l iar 

cnv i ron 1 1 1cn ts and sel l ing new cha l lenges t h rough safe but demand ing adventure experiences. wh ich 

i nsp i re respons ib i l i ty,  se l f'-rel iancc, teamwork, con fidence and commun i ty serv ice (Outward B ound 

l n tcrnat ion ;t l , 1 99Sl, p . l ) .  

Outward Bound programmes have been run n i ng for nearly si xty years and current ly  

ex i st i n  al l  con t inen ts  and thi rt y-s ix  countr ies  at over forty OB ' schoo l s '  around the 

world ( Outward Bound International , 1 999) .  Outward Bound  Internatio nal (OBI) ,  an 

incorporated non-prori t organ i sat ion ,  was set up i n  1 997 to oversee the OB school s  

i n ternat iona l ly .  OBI  reported that many OB schoo ls were experienci n g  fal l i ng rol l s  and 

f'i nanc i al problems (Outward Bound In ternati onal , 1 997 ; Pere i ra, 1 997) ,  for example 

at  Outward Bound New Zealand (OBNZ) (Outward Bound New Zealand,  1 995 ) .  The 

trend was towards shorter courses w ith the original  three or four week course i n  dec l i ne 

(Outward Bound International , 1 997) .  

B acon ( 1 983 )  stated that the object i ves of OB courses were to enhance personal 

devel opment, i n terpersonal and env i ronmental awareness, and refi ne  ph i l osophy and 
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values .  The> .first aim r�l this thesis was to determ.ine whether O utward Bound achieved 

its stated objectives with respect to courses in New Zealand, the Czech Republic, and 

A ustralia. Greenaway ( 1 995) and Hatt ie et a l. ( 1 997)  h igh l i gh ted that there w as a need 

for further research i nto why outdoor and adventure educat ion programmes worked. 

The> second a im of this present thesis was to de velop a fjreater understanding of what 

.fctctors .fctcilitoted the ou tcomc>s for particitJon ts .fi"mn these Outward Bound cou rses. 

The rat ion ale for the choice of the OB courses in these three contexts i s  described 

be low.  

Part One of the study : The 22-day and 9-day courses at Outwar·d Bound New 

Zealand 

Outward Bound New Zealand (OBNZ) had enj oyed a pattern of gradual growth i n  

enro lments for i ts first t h irty years from 1 962 t o  1 992 (Outward Bound New Zealand, 

1 99 2 ) .  However, fal l i ng  ro l l s  from 1 994 to 1 997 , particularly in w in ter, had resu l ted i n  

OBNZ record ing  s ign i licant fi nancial  losses (Outward B ound New Zeal and ,  1 995 ) .  In 

add i t ion ,  two part i c i pant deaths on OBi\Z courses in 1 990 and 1 993 received adverse 

pub! icity ( B ret t ,  1 994 ) . These i ssues led OBNZ management to review ris k  man agement 

pract ices and to quest ion whether 08\!Z cou rses s t i l l  ach ieved the persona l  development 

outcomes that had been reported by M itche l l  and M i tchel l  ( 1 988 ,  1 989) .  B rett  ( 1 994) 

a lso quest ioned whether the educat ional  process w as appropri ate for New Zeal and's 

society or  the day. In  the 1 993 OBNZ Annual  Report , the p res ident stated that the 

courses needed to change with soc ie ty 's  needs .  However, the nature o f  the changes 

requ i red was unc lear: 

We must accept that wh i l e  our ph i losophy wi l l  never change, the manner i n  which we teach i t  must 

re flect the changes in  ou r  soc iety.  Change may be the outcome or our learning e xperiences but i t  

should no t  h e  reared ( p . 3 ) .  

My invol vement w i th OBNZ started wh i l st lectur i ng  i n  Outdoor Recreat i on  Management 

at M assey U n i vers i ty .  My background  was not as an instructor of outdoor sk i l l s  but as a 

lecturer, teacher, and e ducator i n  a variety of sett i ngs . Duri ng  one lecture to the second 

year c lass ,  Grant Carpenter, an OBNZ instructor, and I presented academic  theory 

alongside some trad i t ional ou tdoor team bu i l d i ng acti v i t ies .  Des Lyons ,  OBNZ 

Execut ive D i rector and Marti n  Crycel l ,  OBNZ B usiness M anager, a lso presented 
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lectures on ri sk management and market i ng  outdoor education, respect ive ly .  Fol l ow ing  

t h i s ,  i n  J anuary 1 996, I w as i nv i ted to observe and  participate i n  an  OBNZ course at 

A nak iwa in the M arlborough Sounds.  As a resul t  of th i s  i nvol vement, d iscuss ions  were 

held w i th  OBNZ management staff and Or Stephen Legg of M assey Un i vers i ty ,  w h ich  

l ed  to  a two-year research project  be ing establ i shed between the two orga n isat ions  w ith 

myself as the pri nc ipal researcher. Th i s  focused on i n vestigat i ng  the key e l ements of  the 

educat iona l  process and evaluat i ng  the outcomes of the 22-day and 9-day courses at 

OB NZ. A fi na l proj ect report was submi tted to O B NZ in December 1 998 ,  wh i ch 

i nc l uded conc l us ions  and recommendat ions for fu ture organ i sat ional development and 

s t rategy ( M art i n ,  1 998b) .  Part One of th i s  thes i s  i s  based on the OBNZ research proj ect. 

I t was funded by OBNZ. 

M i tchel l  and M itchel l ( 1 98 8 ,  1 989 )  conducted the o n l y  previou s  major study of OBNZ. 

Th i s  was unpub l i shed and focused on the outcomes of the Standard 24-day course ( l ater 

reduced to 2 2-days) .  M i tchel l  and M i tche l l  ( 1 988 ,  1 989) used a quan t i tat ive pre- and 

post -course quest ionna ire method us ing changes in  se l f-rati ngs on  Likert scal e  responses.  

Th i s  was s i m i l ar to the methods used by M arsh ,  R ichards and Barnes ( 1 986a, 1 986b) ,  

whose quest ionna i res main ly  examined aspects of sel f-concept and had been used to 

i nvestigate course outcomes for part ic ipants at Outward Bound Austral i a  (OBA) .  These 

studies i nd icated that overal l enhancement  of sel f-concept was ach ieved and there were 

spec ific  and predictable d i fferent ia l  gai ns i n  vari ous dimensions of sel f-concept. 

Greenaway ( 1 995 )  has s i nce poi nted out that there h as been l i tt le emp i ri cal l y  based 

research about  how course outcomes were achieved and the processes i n vo l ved. B an·att 

and Greenaway ( 1 995 ) a lso argued that qual i ta t i ve approaches were more appropri ate for 

s tudying the many variables or outdoor educat ion .  Part One of this study investigated 

the key elemen ts of the educational process and e valuated the outcomes of the 22-day 

and 9-day courses at Outward Bound New Zealand. I n  order to part i al l y  repl i cate the 

methods of M i tchel l and M i tchel l ( 1 988 ,  1 989), the i r  questionna i res formed the bas i s  of 

the i n i t ia l  methods used. However, most of the data col lected i nvolv ed q u al i tati ve 

methods. Part ic ipant responses to an open-ended questionna i re survey i n v ol ved a 

long i tudi nal approach s i x  months after the courses ;  part icipant observat ion and semi ­

structured i n terv i ews w i th instructors were also used .  
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Part Two of the study : The Intertouch course at Outward Bound Czech Republic 

In 1 996 and 1 997, I observed Outward B ound  courses in Austral i a, the U n i ted K ingdom, 

the USA and the Czech Repub l ic  (OBCZ), to compare the i r  i nstructor methods and 

course ac t i v i t ies w i th those at OBNZ. Hah n ' s  original  OB school in  the Un i ted 

K i ngdom had cont inued to focus on a series of pri mari ly physical outdoor acti v i t ies ,  

p lac i n g  part ic i pants in chal lenging and demanding s i tuations. OBNZ and OBA had also 

main tained t h i s  trad i t ional approach .  In  contrast ,  the other OB school s had adapted 

methods and devel oped courses for spec i fi c  c l ient groups,  contexts and env i ronments ,  

for ex amp l e ,  the c i ty-based courses i n  New York and Boston (Marti n ,  1 998c ) .  Two 

i n s t ruc tors from OBCZ had also observed and partici pated i n  a course at OBNZ wh i l e  I 

was there i n  February 1 996. The i r  experiences at OBCZ led to a ' c reat i ve day' being  

s tarted on  OBNZ cou rses i nvo lv i ng  acti v i t ies such as paint i ng ,  story te l l i ng  and  rol e­

p lay .  The hol ist ic approach of the OBCZ experience offered a range of soc ial , physical , 

creat i ve ,  and refl ecti ve chal lenges. 'DnllT\atu rgy ' ,  a theatri cal term (Bowman & B al l ,  

1 96 1 ;  S h antz. 1 998 ;  Styan , 1 967 ; Whi te, 1 995) ,  was ru n accord ing  to a p repared 

scenario.  bu t  it changed accord ing  to events on the course i tse l f  (Mart i n ,  1 99 8 a, 2000) . 

I t s  peaks and dynam i sm were based on i n terweav i ng a balance of effort and re l axation ,  

phys ica l  and mental act iv i t ies, i nd iv idual and group events ( Outward Bound Czech 

Repub l i c ,  1 999a) . 

Vacat ion School Lipn ice (VS L) (part of OBCZ) i ntroduced courses for i n ternational  

s t udents  ca l l ed ' Akacle mia' ( 1 987) and ' l nterproject' ( 1 988) . I n terproject ran each year 

u n t i l  1 99 3 .  A l though th i s  course was not run from 1 994 to 1 996, the two i n structors 

who had v i s i ted OBNZ dec ided to run the next course of t h i s  type i n  A ugust 1 997 at 

VSL  and renamed it ' In tertouch ' .  The main theme of l n tertouch was an i n ternational 

cent re-based course wi th spec i fi c  objecti ves rel ated to aspects of personal and 

i n terpersonal  development (Petrova, 1 997) .  A fter observ i n g  the 1 3 -day l n tertouch 

course in  1 997 as  a part ic ipant, I was i n v i ted to  return to OBCZ in  1 99 8  to u n dertake 

research and fac i l i tate the Intertouch course. The use of 'dram.aturgy ' and the range of 

methods ond activities of OBCZ, led to the second part of the present study, which 

focused on in vestigating the outcomes and key elements of the educational process of the 

OBCZ cou rse , Intertouch. 
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Pa rt Three of the study : The Intertouch course at Outward Bound Australia 

The courses at OBCZ d iffered s ign ificant ly from the tradit ional outdoor act i v i ty focu s  of 

other OB courses . An  i mportant quest ion w as whether the 'dramaturgy ' ,  range of 

methods,  and act i v i t ies of OBCZ cou ld  be transferred to a tradi tional outdoor adventure 

context? Fol lowing a presentation by Olga Petrova. lntertouch course d i rector, and 

myself at the Outward Bound Internat iona l  Sympos ium in Boston i n  September 1 997,  

i nt e rest was shown by Tew Zealand,  Austra l i a  (OBA) ,  and Hong Kong Ou tw ard Bound 

schools representat ives in  a t ria l  or the ln tertouch course .  I t  was agreed at  the 

Sympos i um to host the course i n  e w  Zealand i n  November 1 998 ,  but due t o  l ack of 

fu nd ing from OBNZ th i s  was cancel led.  However, OBA did secure fund ing .  The third 

port of" th is stud.v was to trial the lnrertouch course in a traditional outdoo r  adventure 

con text o r  OBA in Murch 1 999, and e vo/uote the course outcomes and key elements of 

the educotiono/ process. 

A i ms and objectives of the thesis 

Aims  

The ai ms  or the thes i s  were :  

• t o  determ i ne whether courses held at Outward Bound i n  New Zeal and, the Czech 

Repub l i c and Austral i a  achieved their stated object i ves. 

• to deve lop a greater understand ing of what factors fac i l i tated the outcomes for 

part ic i pan ts  from these Outward Bound courses. 

Objecti ves 

The object i ve of  Part One of  the study was : 

to i n ves t igate the key elements of the educat iona l  process and evaluate the outcomes 

of the 22-day and 9-day courses at Outward Bound New Zealand. 

The obj ect ive of  Part Two of the study fol lowed an examination and c omparison of 

methods,  act iv i t ies and courses of Outward Bound Schools  in Austral i a, the Un i ted 

K ingdom, USA,  and the Czech Repub l i c ,  and was :  

to  i n vestigate the outcomes and key elements of  the educational p rocess of  the 

Outward Bound Czech Repub l ic  course, lntertouch .  
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The object ive of Part Three of  the study was : 

To trial the lntertouch course i n  a tradi tional outdoor adventure context at Outward 

Bound Austral i a, and evaluate the outcomes and key elements of the educat ional 

process .  

Research quest ions 

For each o r  the objecti ves ou t l i ned above, the research quest ions were as fol lows :  

• How we l l  d id  the perce i ved course object ives match the stated course object i ves? 

• What were the course outcomes? 

• What were the key elemen ts of the educational process in ach iev ing the outcomes? 

The fi nal  object i ve was to evaluate the fi ndi ngs from the three parts of the study. 

S t ructu re of the thes is  

Fol lowing th i s  first i n troductory chapter, Chapter Two reviews the l i terature from a 

nu mber o r  d ifferent areas because of the i n ter-d i sc i pl i nary nature of  the fie ld  of 

experien t ia l educat ion . I t  beg ins  by defin ing experient ial and outdoor education and 

the ir  respect i ve aims. The associated fi elds of adventure and env ironmental educat ion 

are a lso discussed. Li terature i s  then reviewed re lated to the experien t i al educat ion 

process .  The chapter al so reviews l i terature on Outward Bound,  p art icu l ar ly i ts 

i n ternat ional developmen t .  F ina l ly ,  studies of ou tcomes of experien t ia l  education 

courses are rev iewed, in part i cu lar focusing on prev ious  studies of outcomes from OB 

courses. 

Chapter Three descri bes the methodology for the thes i s .  It beg ins  with a d iscuss ion of 

why a case s tudy was chosen as the research des ign reflecti ng the u se of partic ipant 

observat ion ,  and both quant i tati ve and qual i tati ve methods .  Comparat ive stat ist ical 

analysis was used for the quanti tat ive data analysi s .  The chapter then out l i nes how and 

why the HyperRESEARCH (Researchware, 1 998)  data analys i s  package  was used for 

the qual i tat ive analys i s  of data from partic ipan t questionnai re responses and semi ­

structured i nterv iew of i nstructors .  The use of a variety o f  methods and comparison of 

the fi nd ings from the three parts of the study al lowed tri angu lat ion,  wh i ch  attempted to 

enhance the val id i ty and rel iabi l i ty .  F ina l ly ,  i ssues of val idity, rel iabi l i ty, l im itat ions and 
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ethical  cons iderations of the study are considered, rei nforc ing the r igor o f  the research 

process and acknowledging the researcher' s biases .  

Chapters Four, Fi ve, and Six begin by reviewing the background  for each of the three 

part s of the study. Each chapter then presents an analysis and d i scussion of  the fi nd i ngs 

from Outward Bound courses in  New Zealand, the Czech Republ ic and Austral i a ,  

respect ive ly .  

Chapter Seven i s  a d i scuss ion re lat ing theory to  the analysis of  fi nd ings from the th ree 

parts of t he  study. Chapter Eight  p rov ides conc lu s ions  re lated spec ifical l y  to the a ims of 

the thes i s .  I t  i nc ludes a d iscuss ion on the imp l i cat ions of  th i s  thes i s  to  the  theoretical  

u nderstand i ng of experiential education ,  the fie ld of outdoor educat ion ,  and the Outward 

Bound organ i sat ion .  



CHAPTER TWO 

LITERATURE REVI EW 

The l i l!h t  i n  me 

A l one at las t  and rrec to sec 

The l i g ht tha t  dwe l l s i ns ide  or me 

No one to l i ve up to or impress 

No i n su l ts ,  l i es or any st ress 

These last  rew days, they' VC l lown r igh t  by 

N o  t i me to even b l i nk  an eye 

The t h i ngs I ' ve done, the th i ngs ! " ve said 

These thoughts keep buzzing around my head 

B ut now i t s  t ime to s i t  back and look 

Like open i ng a well read book 

So as I lean aga inst my tree 

And t h i nk about the th i ngs I sec 

Every s ing le  l i v i ng t h i ng  

The birds and  a l l  the songs they s i ng  

The  mounta ins  and the  trees around 

The hugs that crawl a l ong the ground 

Creat ion and Gods plan 

I begin to sec how smal l I am 

For l i re i t  doesn ' t  l ast that  long 

A spark, a !lash and then i ts gone 

So now I t h i nk  i t s  t ime  to  f ind 

The strengths and t ru ths  w i th i n  my mind  

To reach i n to my very heart 

And f'i nd the courage to  make a s tart 

To grab the moment when i t ' s n ear 

W ith a spir i t  or love,  no t  or f'ear 

To be brave and to stand tal l 

To give every th ing  my a l l  

T o  ri n i sh  every l i t t l e  task 

Wi thout h id ing  beh i nd a mask 

A l l these things I need to be 

To sh i ne forth the l i g h t  that ' s wi th in  me 

( wr i t ten  on  'So lo '  by a course part ic ipan t at Anakiwa, Outward B ound New Zealand, 

February 1 996)  
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CHAPTER OVERV I EW 

This chapter i s  a l i terature rev1ew compri s ing the fol l ow i ng sect ions :  experient i a l  

educat ion ;  t he experient ial education process ;  Outward B ound; experient ial education 

course outcomes. Experienti al educat ion  and the assoc iated fie lds of ou tdoor, adventure 

and envi ron mental education are defi ned. The rev iew indicates a l ack of c l ari t y  amongst 

these terms; however, there is a common obj ect ive of personal growth.  Experient ia l  

education has been identified as bei ng  a ho l i st i c  process, although m any outdoor and 

adventure programmes focus on mai n l y  phys ica l  chal lenges i n  a natural env i ronment 

(Boud,  Cohen ,  & Wal ker, 1 993 ;  Cooper, 1 994; Hopkins & Putnam, 1 993 ) .  Theoret ica l  

understandi ng  of the educational process has been based on the work of Dewey ( 1 9 1 6 , 

1 93 8 )  and Lewin  ( 1 939) .  The educat ional process is most common ly  d escri bed as a 

'cyc l e '  ( Ko lb ,  1 984) or 'wave' (Schoel et al . ,  1 988 ) ,  i nvol v ing act ion ,  reflect ion and the 

trans fer or  learni ng .  The rev iew estab l i shes the need to l i nk  outcome research w i th  

course object i ves and the educat ional process .  

The rev iew o f  OB poi nts out the cri s i s  faced by the organ i sat ion i nternationa l l y ,  cau sed 

by fal l i ng  enrolments and fi nancial i n stab i l i ty, and also d iscusses the chal lenges faced 

by today ' s  society and the impl icat ions for the objecti ves of OB .  Th is  i den t i fies the 

need to i n vestigate whether OB ach ieves i ts stated course object i ves .  It  a l so points out 

that much of the l i terature about the OB process is  based on the i nd i v idua l  wri ter's own 

expe riences, but there i s  a lack  of empi rical  research in to the key e lements of the 

experien t i al educat ion process. 

The l i terature rev 1ew of spec ific  outcomes from experiential educat ion programmes, 

part i cu larly from OB courses, indicated that the main outcomes were aspects of personal 

deve l opment ,  part icu larly improved sel f-confi dence. The evaluat ion o f  experien t ial 

education programmes has been l im i ted (Bocarro & Richards, 1 99 8 )  ma i n l y  to studies 

focus ing on part i c ipan t ' s  perceptions of changes i n  aspects of sel f-concept (Ban·et t  & 

Greenaway, 1 995 ) .  The methods of i nvest igation have been main l y  quant i t at i ve 

i n vo l v ing  stati s t ical analys is (Hattie ,  Marsh, Richards ,  & Nei l l ,  1 997) .  The rev iew 

poi nts out that the use of more qual i tati ve methods has been advocated to i nvest igate 

why the outcomes of the courses are achi eved (Barrett & Greenaway, 1 99 5 ;  B ocarro & 

R i chards , 1 998 ) .  
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Definition and objectives 
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Carver ( 1 996) defined experient ial educat ion as a process of learn i n g  "that makes 

conscious appl ication of  student ' s experi ences" (p .9 ) .  Th is  defi n i t ion supports the v iew 

of Boud, Cohen and Walker ( 1 993)  who proposed that " learning always relates to what 

has gone before . . .  Earl ier experiences may encou rage us to take r isks or they may 

i nh ib i t  our range of operat ion or abi l i ty to respond to opportun i t ies (p .8 )" .  

The tenTts experi ent ia l  learn ing, learn ing by experie nce, and experience-based learning  

are u sed i n terchangeab ly throughout the l i terature on experiential educat ion ( l t i n ,  1 999) .  

In  th i s  review no d i st i nct ion wi l l  be made between the terms, despite a s l ight ly  d i fferent 

emphas i s  be ing u sed by some authors, as the s im i l ar i ties are far greater than the 

d i fferences ( Andresen , Boud & Cohen, 1 995 ) .  Experiential learning  i s  based on the 

be l ief that the process of personal growth occurs through change as a resu l t  of d i rect 

experiences ( Burnard, 1 99 1 ;  Dewey, 1 938 ;  Gass ,  1 993 ; Rogers, 1 985 ) .  I t  i s  an act i ve 

process ( K i ng ,  1 988 )  invol v i ng  the learner be i ng placed in unfami l i ar env i ronments, 

outs ide their pos i t ions  of comfort and in to states of d issonance (Gass, 1 993 ) .  This l ack  

of harmony requ i res problem sol v ing, i nqu i ry and reflection ( Kraft & S ak ofs , 1 99 1  ) .  

Kraft and  Sakofs ( 1 99 1 )  argued that experien t ial act iv i t ies should  be  real and 

mean ingfu l  provid i ng  natural consequences for the learner, for example ,  outdoor 

ac t i v i t ies .  Boud et of. ( 1 993) proposed the fo l lowing assumptions on w h i ch to base 

experient ia l  learn i ng :  

• Experience is the foundation of, and the st imu lus  for learning;  

• Learners act i vely construct the i r  own experience;  

• Learning i s  a hol i stic process ;  

• Learn ing  i s  soc ia l l y  and cu l tural l y  constructed ( Rogoff, 1 990); 

• Learn i ng  is i nfl uenced by the soc io-emot ional  context i n  wh ich i t  occurs .  

The l i n k i ng  of these assumptions i s  a con t i nuous process of transformi n g  and creat in g  

knowledge based o n  experience that invol ves i n teraction between the person and the 

env ironment ( Ko lb, 1 984) .  Kol b ( 1 984) ind icated, "the emphasis i s  on the adapt ion and 

learn i ng as opposed to content and outcomes" (p. 38 ) .  Experient ial educat ion shoul d  

combine experience, perception, cogn i t ion and behav iour (Kolb, 1 984)  a n d  a im to 
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encompass emot ions, i maginat ion ,  and physical bei ng, as wel l as i nte l l ect  and " i s  

ho l i st ic i n  the  true sense of  the word" (Hopk ins  & Putnam, 1 993,  p .78 ) .  Th i s  ho l i st i c  

approach supports Andresen et  al. ' s  ( 1 995)  bel ief that the  i nvol vement of the  who le  

person ( physical ly ,  i n te l lectual ly ,  and emotional l y  i nvo lv ing fee l i ngs and senses),  prior 

experiences, and refl ection upon experience characterises, and is appl i cabl e  to, al l 

experien t i a l  learn ing .  They indicated that the structure of the experience, fac i l i tat ion ,  

and assessment of  the  outcomes were key factors depending on the particu l ar case . 

Wagner and Roland ( 1 992 ) also argued that appropriate fac i l i tat ion was a key factor i n  

i mplement i ng successfu l experience based trai n i ng  and development programmes, 

a l though they poi nted out that there was l i t t le empirical research to support th i s  

assumpt ion .  

Carver ( 1 996)  proposed the fol l owi ng conceptual framework for experien t ia l  education 

( Figure 2 . 1 ) . She iden t i fi ed programme and sett ing characteri stics, which made up the 

learn i ng  env i ronment i n  ach iev ing objecti ves of experient ial educat ion that va lued 

cari ng, compass ion,  communication , crit ical thi nk ing ,  respect for sel f  and others , 

i nd i v i dual i ty and respons ib i l i ty .  Carver ( 1 996) pl aced emphasis on the rol e  of personal 

experience i n  learn ing  with secondary objecti ves of: 

• agency :  developi ng  part ic ipants powers to change the i r  l i ves or commun it ies; 

• be long ing :  develop ing a sen se of communi ty ;  

• competence: developing sk i l l s , acqu i ring knowledge and abi l i ty to app l y  learning .  

P1·ogra m me eh a I·actci·istics 

Active learning 
Authent icity 
Con nection to future 

Drawing on experience 
Other pedagogics 
Goal or posit ive socia l i sa t i o n  

Agency 

Learning Envi ronment 

Student 
Experience 

Competence 

Characteristics of the settin g  

Resources and behavi ours 
( i nc ludes: behaviours modeled 
and language used to describe 
the environment) 

B el ongi ng 

F igure 2 . 1  Conceptual framework (Carver, 1 996, p.l l )  
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Experien t ia l  education can take place i n  a variety of setti ngs, for example,  w i l derness 

based adventure ,  job  train ing,  survi val trai n i ng, art education (Carver, 1 996), and also i n  

educat ional  i n st i tut ions :  from preschool to graduate programmes a t  un i versity (Bank,  

1 994) .  The development of  di fferent types of experient ia l  and outdoor tra i n i ng  has al so 

been associ ated w ith the m i l itary. Accord ing  to Krouwel and Goodwi l l  ( 1 994) ,  th i s  type 

of endurance trai n ing  was about push ing  people to thei r  l im i ts ,  phys ica l ly ,  mental l y  and 

emotiona l l y .  Th is  approach was one of  ' deep end learn ing '  (an analogy of j umping in at  

the deep end)  ( B rett, 1 994 ) ,  rather than ' chal lenge by choice' (Rohnke ,  1 984;  Schoel e t  

of. , 1 98 8 ) .  

K rouwel ( 1 994) argued that t he u se o f  experiential learning, a n d  i n  part icu l ar the 

ou tdoors , con fronts people wi th the resu l ts of the ir  own act ions and provides i mportant 

learning for l i fe.  Ewert ( 1 996) a lso suggested that "for many ex perient ia l  act i v i t ies the 

natural env i ronment  is the medium through which program goal s and object i ves are 

rea l i sed" (p .29) .  The use of experient ial learn i ng as a student-centred approach to 

learn ing  promotes act ive i nvolvement and contrasts with the pass i ve  learn i ng associ ated 

w i th trad i t iona l  teacher centred methods. M i les and Priest ( 1 990) argued that the 

experimentation ,  i nnovation and creat iv i ty of this fie ld shou l d  occu r  as part of 

mains tream formal educat ional setti ngs .  

The Assoc iat ion for Experient i al Education (AEE) ident i fied the fol l ow i ng pri n c iples 

for fac i l i t at i ng  experient ial education ( Luckmann ,  1 996) .  

• The ed ucator ' s pri mary roles inc l ude se t t i ng  su i table experiences, pos ing problems, set t ing boundaries, 

support ing learners, insuring physical and emotional sal"ely, and fac i l i ta t ing the learner process . 

• The ed ucator recogn i ses and encourages spontaneous opportun i t ies  !"or learning. 

• Educators str ive to be aware of the ir  b iases, j udgements, and pre-concept ions and how they i nfluence 

the learner. 

• The design o r  the learn ing experience i nc ludes the poss ib i l i ty to l earn from natural consequences, 

mi stakes, and success ( Luckmann ,  1 996, p . 7 ) .  

These pr inc ip les and the defi n i tions  of experient ial educat ion  s tated by Carver ( 1 996) 

and Luck  m ann ( 1 996) p laced importance upon a process of l earning  w i th the emphasis 

upon appl icat ion of di rect experiences. Cooper ( 1 994) reinforced th is  ind icati ng  that the 

lessons from experiential educat ion demonstrated that "good education i s  ho l i s t ic ;  i t  i s  
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concerned w i th m ind, body and spi ri t .  Moti vat ion and enthus iasm are essent ial 

i ngredien ts of effect ive learn i ng" (p. l 0 ) .  

Leberman ( 1 999) i ndicated that experient ia l  educat ion and learn i n g  had common l y  been 

associated w i th  act i v it ies in the outdoors , but not necessari l y  appl ied i n  the w ider 

educat ion  contex t .  I t i n  ( 1 999 ) suggested that the ph i l osophy of experient i a l  education i s  

part icu l arly necessary as a veh ic le  for change i n  the twenty fi rs t cen tu ry "to help develop 

a commun i ty which act ively i n vol ves al l i n  co-operat ive ly so lv ing problems and 

contribu t i ng  to the greater good of soc iety" (p .98) . 

Sakofs and Armstrong ( 1 996) i nd icated that Outward Bound had played a s ign i ficant  

role i n  the development of experient i al education i n  the 20111 century .  H owever, fal l i n g  

roles and fi nanc i al problems experienced b y  Outward Bound schools (Outward B ound 

In temat iona l ,  1 997;  Pere ira, 1 997 ) ,  i n  particu lar a t  Outward Bound New Zeal and 

(Outward Bound New Zealand, 1 995 ),  had led to questions about whether the emphas i s  

on outdoor physical act i v i ty was  sti l l  appropriate for the needs of today' s society (Brett ,  

1 994 ) .  

Outdoor education 

Outdoor educat ion has been ident ified as being  part of  the fie ld  of experien t ial education 

( Lynch,  1 993 ) and uses an experient ial approach to phys ical and mental deve l opment 

(Gair, 1 997 ) .  The term outdoor educat ion has been used i n  a variety of contexts to 

describe a range of experiences and dur ing the l ast century  there has been growth 111 

outdoor educat ion .  In  1 908 ,  Baden-Powel l started the Scout movement i n  the UK.  I n  

the USA,  L .B .  Sharp ( 1 895- 1 963 )  was i nfl uential i n  the development  o f  outdoor 

education and summer camps (Conrad, 1 967) and in 1 930 he wrote the first doctoral 

thes i s  on the topic (Sharp, 1 930) .  Outdoor educat ion i s  most commonly  associated w i th 

an 'out  of the c lassroom'  curricu lum subject for schools (Gair, 1 997 ; H i gg ins  & 

Humberstone,  1 999). However, R ichards ( 1 994) argued that: 

I t  is no longer suffic ient to expose as many young people as poss ib le to an o utdoor adventure 

experience.  The need is to engage in the process or learning through the outdoors and to extend the 

ph i losophy or adventure based experiential learn ing in to the c lassroom, communi ty and the i nner c i ty 

(p .6) .  
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Fi tzpatrick ( 1 968)  undertook a l iterature rev iew and study of twenty outdoor educat ion 

programmes to i dent ify a statement of ph i losophy for outdoor educat ion and i ts specific 

goal s .  Fi t zpatr ick ( 1 968) identified that outdoor education attempted to develop 

pos i t i ve  at t i tudes, apprec iation ,  values,  and a respons ib i l i ty for the env i ronment .  

Outdoor educat ion i s  a lso a method or process of teach ing and learn ing that uses natural , 

communi ty,  and human resources beyond the c lassroom as a mot ivation for learn i ng and 

a means or  broad curr icu lum en richment (Fi tzpatri ck ,  1 968) .  

Ford ( 1 98 1 )  had a s im i l ar view and descri bed outdoor education as a hol i st ic  approach 

to teach ing and learning in the outdoors , which synthes ises knowledge, sk i l l s , and 

apprec iat ion of natural resources .  She proposed that the purpose of outdoor educat ion 

was to  develop "sk i l l s  for l ife long learni ng, fo r cop ing  and contributi n g  to socia l  change, 

and for the cont i nuous growth of the i nd i v idual " (p .49 ) ,  and in  add i t ion "appreci at ing 

natural resources and for deve loping a sense of stewardship for the l and" (p. 1 8) .  Ford 

( 1 98 1 )  also impl ied that learn ing in the outdoors was a process and recommended a 

de fi n i t ion of outdoor education by Donaldson and Donaldson ( 1 958 ,  c i ted  i n  McRae, 

1 990) and used l ater by Lynch ( 1 993 ) :  "education i n ,  about, and for the ou tdoors, 

imply ing a p lace ,  a topic, and a reason" (Lynch, 1 99 3 ,  p . l ) .  

Ford ( 1 98 1 )  suggested that outdoor educat i on a tms t o  address al l three domains of 

l earn i ng. knowledge, sk i l l s and atti tudes. P riest ( 1 990b) argued that the obj ect i ves of 

outdoor educat ion programmes shou ld  heighten awareness and deve lop rel at ionsh ips 

wi th se l f  ( i n trapersonal ), others ( i nterpersona l )  and the environment (eco log ical ) .  These 

f i rst two object i ves were common to the branch of outdoor educat ion cal l ed ' ad ventu re 

educat ion '  (Hunt, 1 989 :  Mortlock, 1 984) . Priest ( 1 990b) ind icated that env i ronmental 

education was also a branch of outdoor educat ion with i ts own d i s t in ct object ives :  

awareness of ecosystem relat ionships and ek ist ic relationships, which refer to the key 

i n teract ions between human society and the natural resources of the env i ro n ment .  

Professional development programmes 

Outdoor education courses have been developed for Masters of B us iness Admi ni s tration 

(M BA)  programmes and corporate sett i ngs (Bank,  1 994) . The development of 
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m anagement trai n i ng i n  the outdoors was based on the bel ief that by rem ov in g  people 

from thei r normal env i ronment and chal lenging them through main l y  physical act i v i t ies ,  

rev iewing what had happened, and then reflecti ng on the experience, wou ld enab l e  the 

s k i l l s  l eamt to  be transferred back to the work p lace (Bank,  1 994 ; Flor, 1 99 1 b ; 

Krouwel & Goodw i l l ,  1 994; Priest & Naismith ,  1 993) .  The term 'development 

trai n i ng' was fi rst used by the Brathay Hal l organ i sat ion ,  estab l i shed in the UK on  the 

shores of Lake WindenT\ere i n  1 946, to describe the process of fac i l itati ng  persona l  and 

professional development of young employees (Hopk ins  & Putnam, 1 993 ) .  B rathay 

Ha l l  was foremost (a long wi th OB) in deve lop ing  a c learer understandi n g  of the 

ex perien t i a l  education process (Hopk ins  & Putnam, 1 993) .  Professional Development 

Programmes ( PDP)  (Outward Bound International , 1 997) ,  or Outdoor Management 

Development (OMD) (Krouwel & Goodwi l l ,  1 994) ,  or Corporate Adven ture Trai n i ng  

(CAT) (Priest ,  1 995)  are based on Kol b ' s  ( 1 984) experient ial learn i ng  model (Loynes, 

1 990) .  

The grow th or  outdoor educat ion has been paral le led by the growth i n  m anagement 

deve lopmen t  ( Bank ,  1 994) .  S i m i l ar ly at OB, professional development  programmes 

now provide a s ign i ficant i ncome for many of the schools (Outward Bound I n ternat ional , 

1 997 ) .  Doughty ( 1 99 1 )  i nd icated that the first generation of personal and profess ional 

development trai n i ng  emphasi sed personal growth through phys ical cha l lenge .  The 

second genera t ion added an i ntel lectual  dimension by process i n g  the experience ass isted 

by fac i l i tat ion and rev iew.  Krouwel and Goodw i l l  ( 1 994) supported t h i s  v i ew ,  and 

argued that ou tdoor educat ion focused on the experience, part icu larl y peak experiences, 

whereas in development trai n i ng  the experience is merely a means to a pre-stated end 

w i th  the focus  being on the review and specific management  i ssues. Krouwel  and 

Goodwi l l  ( 1 994) al so d i st ingui shed ' standard' courses to ' tai l or made' courses, argui n g  

that although standard courses addressed common developmen t  needs the shorter, ' tai lor  

made' courses addressed speci fic needs .  Doughty ( 1 99 1 )  ind icated that there w as a need 

for a th i rd generat ion of personal and profess ional devel opment pro grammes that 

i nc luded physical , i n te l lectual , emot ional ,  and spi ritual aspects and m ay t ake p lace  

i ndoors or  outdoors. 
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A dventure education 

M ac Arthur  ( 1 975)  ident ified s im i lar characteri st ics between adventure education and 

outdoor educat ion :  the learner i s  p l aced i n  demanding s i tuat ions ,  wh ich  necessi tate the 

mastery o r  new sk i l l s , fo l lowed i mmedi ately by respons ib le chal lenging act ion  requ i ri ng  

the appl icat ion o f  these s k i l l s .  Th i s  i s  coupled w i th cr i t ical analysi s a nd  reflect ion ,  

wh ich  u l t i mate ly a ims to  develop mean ing and d irection for the  learner ' s  future 

exper iences ( M acArthur, 1 975 ) .  The learner has i n fl uence on ,  or preferab ly  con trol s ,  

the  educati onal proces s .  The i nvol vement of i nstructors and the group p rovides 

approval , support and feedback (MacArthur, 1 975) .  Kal i sch ( 1 979) h i gh l i ghted the 

important role of the in structor and the process of group dynamics i n  ach iev ing  personal  

growth th rough adventure programmes. Th i s  process has been presented as a five-stage 

model of group development :  formi ng, s torm ing, norming, performi n g  and adjourning 

( Bel b i n ,  1 98 1 ;  Tuck man & Jen son, 1 977) .  Ewert ( 1 980) d ifferent i ated adventure 

educat ion as an outdoor education programme "that contai n s  e lements of real or 

apparent danger, in which the outcome wh i le uncertai n can be i nfluenced by the act ions  

of part i c ipants" (p .2 ) .  M i les and Priest ( 1 990) a l so s tated that  adventure educat ion  

i nvo lves the  purpose fu l p lann i ng and implementation of  educat ional  p rocesses that 

i n vo l ve risk in  some way. Other authors g ive s im i lar defi n i t ions to that of ou tdoor 

educat ion . For example, Monlock ( 1 984) bel ieved that adventure educat i on was a 

' world w i thout front iers '  where peop le were able to develop "an awareness of, respect 

for, and love of self, bal anced against an awareness of, respect for, and l ove of others , 

balanced agai nst an awareness of, respect for, and love of the env i ronment" (p . l 9 ) .  

Zook ( 1 986) bel ieved that adventure based educat ion provided opportun i t i es to i ncrease 

se l f-understandi ng and to develop i nd iv idual capab i l i t ies ,  real l i fe adven tures, and an 

env i ronment to develop a greater understandi ng of nature .  

S i m i l arl y ,  Priest ( 1 990b) argued that adventure educat ion i s  about ' Ch a l lenge ' ,  ' H i gh 

Adventure' and 'New Growth Experiences ' ,  creati ng the acronym 'CHANGE' . 

Mort lock ( 1 984), Zook ( 1 986) and Priest ( 1 990b) al l emphas i sed the i mportant  rol e  of 

env i ronmental educat ion i n  adventure education . H opki n s  ( 1 985 )  s uggested the 

fol l ow ing  characteris t ics for adventure educat ion programmes, which are s im i l ar to those 

for outdoor educat ion : 
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I .  Importance of experient ial learn i ng with high impact, problem solv i ng ,  real 

expenences;  

2 .  Assess ing the needs of partic ipants physical l y ,  cul tural l y  and soci al l y .  Tai lor  made 

programmes wi th an i nstructor who has u nderstanding of the group ' s  background ;  

3 .  H igh expectat ions  and focus on i nd iv idual  ach ievement ;  

4 .  Empathet ic  c l imate, tolerance sens i t i v i ty ,  leadership and responsi b i l i ty .  The cu l ture 

o f  the centre has a profound impact on student outcomes ;  

5 .  The  power of the  group process; soc ial sk i l ls ,  co-operat ion  and effecti ve 

commun ication ;  

6 .  Env i ronmental awareness; sensory, aesthet ic ,  a nd  creat ive appreci at ion ;  

7 .  Regard i ng  adventure as  a metaphor for l i fe; reflect ing on one ' s  own learni ng .  

A common theme for the  objecti ves of adven ture education i s  t hat under certai n 

condi t ions ,  adventure acti v i t ies resu l t  i n  personal and social development  (Hu n t, 1 989;  

R ichards ,  1 997) .  Hayl l ar ( 1 990) suggested that adventure educat ion  w as a hol i st ic  

process al lowing development physica l ly ,  mental ly ,  and emotional ly .  He c onc luded: 

I t s  teach ing  environment i s  the  outdoors and i t s  basic  tools arc v igorous act iv i t ies .  To max im i se the 

poten t ia l  of adventure educat ion programmes l'or personal and social development ( i t s  pr i mary 

o bject ive)  req u ires care l'ul p lann ing, commi tted and experienced stall and an understand i ng o l' the 

methods and processes necessary l'or ach iev ing these objecti ves. To th is  end the ' soft ski l l s '  of  

teach i ng arc equ al ly,  i f ' no t  more importan t ,  than the techn ical excel lence in selected outdoor pursu i ts 

( p . 7 2 ) .  

Hopkins  and Putn am ( 1 993 ) argued that the adventure  education exper ience was not  j u st 

for young  peop le ,  but cou ld  app ly across a range of ages .  They defi ned adventure as "an 

experience that i nvo lves uncertai nty of outcome" (p.6) where "adventure l i berates as i t  

d i sc ip l i nes ;  because of the hol i stic nature of the experience there i s  personal growth" 

(p .227) .  H opki ns  and Putnam ( 1 993 )  al so defi ned educat ion as "a  process of 

i n te l l ectual ,  moral and soci al growth that invol ves the acqu is i tion of  knowledge, s k i l l s  

a nd  growth" (p.6 ) .  Wurdinger ( 1 994) identified that adventure education i s  no t  always 

based on  experient ial educat ion,  as adventure educators use trad i t ional approaches to 

teach outdoor sk i l l s .  This is effect ive as part ic ipants must know certai n i n formation 

( safety and speci fic  procedures) and can then apply  these ski l l s .  Wurd inger ( 1 994) al so 

argued that adventu re education was m uch narrower in app l i cation  than experient ial 
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educat ion ,  as experien ti al education was often seen as a process rather than content . 

Adventure education often has a specifi c  content area i nvolv ing  a variety of adventure 

act iv i ties and uti l i ses the experiences i n  the learn i n g  process (Wurd inger, 1 994) . 

The defi n i t i ons provi ded above for adventure educat ion appear to be very s i m i l ar to that 

of outdoor educat ion , both i nc lud ing environmental education as part of the objectives 

(Pri est, 1 98 8a. 1 990b ; Zook. 1 986) .  In add i t ion ,  throughout the l iterature the words 

outdoor. adven ture ,  e xperient ia l  and environmental  are often u sed i n terc hangeably and 

pai red with the words 'educat ion or programme' ( Priest , 1 988a) . Thi s  suggests that the 

bou ndaries or  each fie l d  of study are unclear. 

Envi wnmental educat i on 

The use or  a natural env i ronment provides the context for many experi en t i al educat ion  

and chal lengi ng adven ture act i v i t ies (Ewert,  1 996; Gair, 1 997) .  The  term 

'env i ronmental  educat i on ' ,  " i n  its broadest sense, encompasses teach i n g  about the 

qual i ty and quant i ty of al l aspects of the env i ronment" (Ford, 1 98 1 ,  p . 2 ) .  Van M atre 

( 1 974) and Ford ( 1 98 1 )  argued that outdoor educat ion was j ust  one component of the 

larger env i ronment a l  education fie ld .  Ford ( 1 98 1 )  stated that env ironmenta l  educat ion 

was an expansion of outdoor education,  and a broader and al l - i nc lu s i v e  term . Ford 

( 1 98 1 )  argued that partic ipants needed a progression of act iv i ties t o  accl imat i se 

themse l ves to the outdoors . She presented a seven stage hierarch ical model of learning  

us i ng  a natural env i ronment .  The fi rst th ree leve ls  deve lop a l evel of  comfort , st imu l ate 

interest ,  and bu i ld  a level of confidence in the ' new' env ironment .  The la t ter four  levels  

a im to develop syn thesis of natura l ,  human , and cu ltural factors, lead i n g  to  a ho l i s t ic  

v iew of the world (Ford, 1 98 1  ) .  These stages are : 

1 .  Art forms, v i sua l  appreciation of the env i ronment ;  

2 .  Analogies ;  

3 .  Sensory awareness ; 

4. Ecologica l  pri nc ip les ;  

5 .  Problem sol v i n g  processes; 

6.  Dec i s ion mak i n g  procedures ; 

7 .  Ekist ics ,  a phi l osophy of sur v i val . 
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Roland and Hoyt ( 1 984) bel ieved that the changing i ssues of natural resources and 

en v i ronmental management shou ld  form part of al l experiential education programmes .  

"The key is  to  make env i ronmental sens i t iv i ty a proactive component of  program 

des ign" (Roland & Hoyt, 1 984, p .20) . Hopk ins  and Putnam ( 1 993) supported th i s  v iew 

by suggest i ng  env i ronmental awareness should be an underlying ph i losophy and purpose 

of' al l outdoor and adventure education program mes . The envi ronment provides the 

context for chal lenges leading to the opportun i ty for personal learn i n g  and gro wth 

( adventure educat ion ) .  wi th learning about the e n v i ronment as a specifi c  a im in i tse lf 

( e n v i ronmental educat ion)  (Hopkins & Putnam, 1 99 3 ;  Priest, 1 990b). Palmer ( 1 998) 

argued that outdoor educat ion and adventure education shou ld  aim to prov ide 

ex periences that encourage enjoyment, appreciation ,  u nderstanding, and awareness of  the 

env i ronment .  

The term 'Accl imat i s i ng '  was used by Van M atre ( 1 974, 1 979) to n ame  an 

en v i ronmenta l  education  programme for ch i ldren that used a personal and reflect ive 

approach to deve l op i n g  learn ing and re lat ionsh ips ,  through both a fee l i ng and 

u n derstand ing  of nature. The programme offered an experient ial  approach w ith 

objecti ves s i m i l ar to those of outdoor educat ion :  to foster i nd iv idua l  growth and 

awareness of a l l  the senses, ecological concepts, natural resources and the beauty of the 

env i ronment (Van M atre, 1 974 ) .  When Van Matre ( 1 974) set up h i s  ' Accl imat i z i ng '  

programme he be l ieved that i n  a ch i ld ' s  m ind was the j oy of  p lay and the total g i v i n g  of 

se I f  to the moment,  and that w i th as an adu l t  it was possible to return to that c h i l d l i ke 

i n nocence on ly  on a h igher leve l .  M i l l ar ( 1 968) i nd icated that p lay had i mportant 

fu nct ions  for learning,  for soc i al development, and in conjunction w i th 'p layin g  by the 

ru les ' . P lay and games were v i tal ly  important as p lay t ransports the i nd iv idual to a wor ld 

outs ide h i s  or her normal world .  Van M atre ( 1 974) ,  Bacon ( 1 983)  and M art i n  ( 1  997) 

i ndicated that the abi l i ty to pl ay, estab l i shed i n  a safe, natural learning  env ironment ,  was 

an important factor i n  the development of the ch i ld  and was equal ly  i mportan t for adul t ' s  

learn ing and socia l  development. However, E l i as and  Dunn ing ( 1 986) and Torki ldson 

( 1 995) stated that the adul t ' s learning environment and abi l i ty to p lay was often i nh i b i ted 

due to soc ia l  constrai nts .  B oud et al. ( 1 993)  poi n ted out that the removal of soci al and 

societal restrai n ts enabled the mind ,  body and sou l to be opened, for example ,  makeup, 

parents and peers. 
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Other terms 

There are a number of other terms that are commonly associ ated w i th outdoor education . 

'Outdoor adventure '  was used by Hunt  ( 1 989) and Ban·ett and Green away ( 1 995)  to 

descri be the ingredients ,  chal lenging opportu n i t ies and acti v i t ies that are used to 

contri bute to young  peoples persona l  and social development (Gair, 1 997 ;  Hunt ,  1 989) . 

Th i s  term i s  mi slead ing as the educat ion component i s  miss ing and i s  m ore commonl y  

assoc i ated wi th  outdoor recreation or outdoor pur suits (Priest, 1 990b) .  ' Ou tdoor 

recreat ion ' covers any act i v ity done outdoors , w i th a subset being 'outdoor pursu i ts ' , 

wh ich  describe the i nd i v i dual acti v i t ies (Priest, 1 990b). The terms ' adventure education '  

and ' outward bound '  are often used synonymously ,  mean ing the approach ,  princ iples ,  or 

the experience ( Hopk ins  & Putnam, 1 993 ) .  Stetson ( 1 997) bel ieved that t h i s  was due to 

OB be ing ' · the o ldest adventure based educat ional organ i sat ion i n  cont inuous operat ion 

i n  the world" (p .9) .  Hopk ins  and Putnam ( 1 993)  i nd icated that the term ' adven ture 

based experienti al educat ion '  i s  common ly used in the market ing of experient ia l  

act i v i t ies . 

Dewey ( 1 938 )  argued for an educat ional process that inc luded both theory and pract ice 

and that pref i xes p laced i n  front of the term educat ion can actual ly i n h i b i t  our th i nk ing .  

W urdi nger ( 1 994) agreed, say ing ,  "today the fie ld of  adventure educat ion  cont i nues to 

struggle w i t h  the same problems" (p .25 ) .  Throughout the l i terature the terms ' ou tdoor 

adventure' (Barrett & Greenaway, 1 995 ; Hu nt ,  1 989),  'outdoor educ ation '  (Priest ,  

1 990b), and 'adventure educat ion ' (Hopk ins  & Putnam, 1 993 ; Priest, 1 990b) have been 

defined w i th s i m i l ar characteri s t i c s  and cont i nue to be used i n terchangeabl y, part icu l arl y 

i n  re lat ion to d i scuss ing  O B .  'Adventure therapy' and the synonymous terms of 

' adventure based counsel l i ng' ( Schoel et al. , 1 988 ) ,  ' adventure-based therapy' ,  or 

' w i l derness therapy' , have a lso deri ved from the fields of experient ia l  and outdoor 

education ,  and in part icu l ar OB (Gass, 1 993) .  Adventure therapy aims to enhan ce 

establ i shed practices used as reh ab i l i tation ,  prevent ion or therapeuti c  treatment  (Gass, 

1 993 ) .  
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Experiential education section summary 

In summary, experient ial education has been i dentified as a hol i st ic p rocess (Hopkin s  & 

Putnam ,  1 993 ;  Boud,  Cohen , & Wal ker, 1 993 ; Cooper, 1 994) that i s  commonl y  

assoc i ated w i th  adventure act iv i ties in  the outdoors and Outward Bound (Hopkin s  & 

Putnam, 1 993 ) .  A l though Priest ( 1 988a, 1 990b) and Lynch ( 1 993)  attemp ted to c larify 

and d i st i ngu i sh between the terms used i n  the assoc iated fie lds of outdoor, adventure ,  

and env i ronmental educat ion ,  throughout the l i terature there are a varie ty  of s im i l ar ly 

de l'i ned terms .  The lack of consisten t  use and the wide range of terms have led to 

confu s ion in defi n i n g  the various fie lds .  F igure 2.2 summari ses the rel at ionships 

between the d i fferen t  i nter-related fields of experient ial education reviewed in th i s  study. 

However, personal development i s  central to  the object i ves of courses in outdoor or 

adven tu re educat ion ( Gair, 1 997) .  In addi t i on ,  l earning in a natural env ironment  and 

undertak i ng main l y  physical chall enges have been cen tral to the process of outdoor 

educat ion ,  al though Doughty ( 1 99 1 )  i nd icated that there was a need for a more hol i s t ic  

approach that balanced physical , intel lectual , emot ional ,  and spiri tual aspects of personal 

de vel opmen t .  

Oudoor 
Educat ion 

Figure 2.2 

Experiential 
Education 

Adventure 
Education 

Environmental 
Educat ion 

A summary of the relationships between the different i n ter-related 

fields of experiential  education reviewed in this study. 
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THE EXPERIENTIAL EDU CATION PROCESS 

During the 20111 century, there has been considerabl e  development i n  the theoret ical 

u nderstand ing of experient ial learn ing  ( Kraft & S akofs ,  1 99 1 ) . As described earl i er i n  

the I n t roduct ion ,  Kurt Hahn founded Outward Bound  ( 1 94 1 )  and was a n  i mportant figure 

in the development of experien t i al and outdoor educat ion  (James, 1 96 1  ) . Hahn bel ieved 

that experiences created di verse feel i ngs and that these feel i ngs of i n ternal confl i c t  were 

respons ib le  for the educational process of self-d i scovery, growth and learn i n g  (James, 

1 990 ) .  A number of other educat ional phi losophers , besides Hahn ,  have descri bed the 

process  of  experient i a l learn i ng (Dewey, 1 938 ;  J ames ,  1 949 ; Lewi n ,  1 95 1 ;  P i aget, 

1 95 I ) . M ontessori ( 1 9 1 7 ) and S te iner (A l i en ,  1 970) developed thei r own  education 

ph i losophy and programmes. Both S te i ner and Montessori aimed to create school-based 

env i ronments in which chi ldren learnt to th i n k  for themselves through l earn i n g  from 

thei r experiences. 

The educat ional phi losophy of  John Dewey has prov ided a s ign ificant con tribu t ion  to 

the developmen t  of educat ion theory . Dewey ( 1 9 1 6) suggested that the jo i n t  

foundat ions of  experien t i al education were : experience and reflect ion , learn i n g  by  

doing .  

The  important t h i ng  is t ha t  th i nk i ng i s  t he  method o r  an educat ive experience . The essen t i al s  of 

method arc therefore iden t ical wi th the essen t i a l  o r  t·c lkc t ion .  They ar c :  

• rirst that t he pupi l  has a genuine si tuat ion or exper ience that  there be a cont i n uous act i vi ty i n  wh ich  he  

i s  i nterested for i ts own sake: 

• second , t hat a genu ine  problem deve lops wi th in  th i s  s i tuat ion as a s t imul us to though t ;  

• th ird, that  he possesses the i n rormat ion and makes the observat ions needed to deal w i t h  i t ;  

• fourt h ,  that suggested so l u t ions occur to h im which he be responsible for develop ing  i n  an orderly way ; 

• ri rth ,  that he h ave opport un i ty and occas ion to test h i s  ideas hy applicat ion, to make the ir  mean i ng 

c l ear and to d i scover for h imself  their val id i ty (p. l 63 ) .  

Dewey ( 1 93 8 )  argued that the q uest for knowledge was i n  itself a n  adventure, bu t  "the 

bel ief that al l genu ine  education comes about through experience does no t  mean that al l 

experiences are educat i ve" (p .25 ) .  He advocated the v al ue of experienti al educat ion  and 

in part icu lar w here the experience enhanced current practice and contrib uted to future 

learning .  The experienti al i nstruct ional  model developed by Dewey ( 1 938 )  i n  

' Ex perience and Educat ion ' was a three-step process, observat ion ,  knowledge, and 
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j udgement .  This was i nterpreted by Nold  ( 1 978)  and summar ised as a cycle i n vo lv i ng  

the learner, the group, t he  env i ronment, problem solv i ng situat ions ,  reconstruction of t he  

experience and re-direct ion of  future experience. 

The work of Kur t  Lewin  also i n fluenced experient ial educat ion theory and ,  in particul ar, 

tra i n i ng and organ i sat ional developmen t  through his approach to leadersh i p  and group 

dynan1 ics  tra in ing  (Kolb,  1 984).  Lew i n  ( 1 939)  found that ind i v idual s experienced 

psycho logical success i n  learning  if t hey defi ned goal s that re l ated to the i r  needs and 

va lues .  Goals a lso needed to represen t  a real i st ic level of aspi ration for the i r  l earners, 

ne i t her too h igh nor too low, but h igh enough to chal lenge and test the i r  capabi l i t i es 

( Lewin ,  1 935 ) .  By  part ic ipat i ng  in sett i ng  the i r  own goals "they w i l l  b e  more act i ve 

learners , be more i nvested i n  t he  process ,  and less l i ke ly  to scapegoat" (Lewi n ,  1 939 ,  

p .27 1 ) . 

A comb i nation of both Lewin  and Dewey ' s  perspecti ves gave the foundat ion of theory 

for experi en t i a l educat ional programmes today. Kolb ,  Rubi n and M cin tyre ( 1 97 1 )  

iden t i fi ed a great deal of s imi larity among the mode ls of the learn i n g  process and 

adapted Lew i n ' s  and Dewey ' s  mode l s  creat ing a four-step mode l ,  the  Lew i n i an 

Experien t ia l Learning  Model (Figure 2 . 3) (Kolb ,  1 984) .  This  model emphas ised the 

importance or  experience i n  t he  learning  process .  Kolb and Fry ( 1 975 ,  c i ted in  Ko lb ,  

1 984) descri bed th i s  idea as  the learning  cycle. Ko lb  ( 1 984) summari sed the  

chamcteri st ics of  the  experiential learn ing process i nto the fol low i ng  defi n i t i on .  

"Learn ing  is  a process  whereby knowledge i s  created through the transformation of 

experience" (p . 38 ) .  

Test i ng  impl icat ions of  concepts 
in  new si tuat ions 

Concrete 
experiences 

Formation of  abstract 
concepts and 

genera l isat ions 

Observati  ns and 
re flect ions 

Figu re 2.3 The Lewinian experiential learning model (Kolb, 1 984, p.21 )  
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Kolb ( 1 984) addressed two confl i cts described by th is  mode l .  First, the confl ict between 

concrete experience and abstract concepts , and second the confl ic t  between observat ion 

and action .  He  suggested that i t  was the resolu t ion of these confl icts t h at resul ted i n  

learn ing .  Ko l b ' s  ( 1 984) model i s  most commonly used as a bas i s  for d iscuss ion o f  the 

experient ia l  educat ion process ,  al though other s im i l ar model s  have b een proposed 

(Hopk i ns & Putnam, 1 993) .  J opl i n  ( 1 98 1 )  developed a fi ve-stage ' sp i ra l ' model of the 

experient ia l  education process, which i nvol ved focus,  act ion ,  support, feedback ,  and 

debrief. She emphas i sed the goal of experient ial educat ion being the i nd i v i dual ' s  growth 

with thei r i n vol vement i n  the group bei n g  an important part of the process. She al so 

ind icated how the teacher i s  a lso a learner and needs to be respons i v e  and acti vely 

in vol ved dur ing an experiential programme. Priest ' s  model ( 1 990a) , the 'Experien t i al 

learn ing  and judgement parad igm' ,  was also s im i lar to Kolb ' s  ( 1 984) and had s i x  steps ,  

experiencing, i nduc i ng,  general i s i ng, deduc i ng, apply i ng, and evaluat i ng .  Th i s  focused 

on the th i rd step of Dewey ' s  ( 1 938)  three-step process, emphas is ing j udgement as part of 

the problem sol v i ng  process. I t in ( 1 999) proposed a 'D iamond model of the ph i l osophy 

o r  experient ia l  educat ion '  (Figure 2 .4), wh ich  drew upon the Assoc i at ion for E xperient ia l  

Education (AEE) defin i t ion (Luckmann ,  1 996) and Kolb ' s  mode l ( 1 984) . He argued that 

the process i n vol ved the transaction between the teacher, the studen t ,  the learn i ng 

env i ronment and the subject matter. I t i n  ( 1 999) suggested that the model  prov ided "a 

hol i st ic  p ic ture of how the ph i losophy of experien t ial  educat ion m igh t  look in practi ce" 

(p .94) .  

! t in  ( 1 999) a lso d i st i ngu ished between experiential learni ng and experien t ial educat ion . 

He poin ted out that experient ia l  learn i ng i s  a process of change i n vol v i n g  reflect ion on 

i nd i v i dual ex perience and experiential education i s  a "transact i ve process between an 

educator and a s tudent" (p .9 l )  cons ideri ng  "soc io-pol i t ical -economic e lements in the 

learn ing  env i ronment" (p .92 ) .  For the purposes of this thes i s ,  the defi n i t ion  of 

experient ia l  education adopted by the AEE (Luckmann ,  1 996), w i l l  be  u sed:  

"Experient i a l education i s  a process th rough which a learner constructs k nowledge, sk i l l ,  

and val ue from d i rect experiences" (Luckmann ,  1 996, p .7 ) .  
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The pri nc ip les  of experi ent i al programme des ign i nvolve both process and content .  The 

outcomes o f  the learn i ng are important ,  but i t  i s  the educat ional process that is  most v i tal 

( Kolb ,  1 984;  Smi th ,  1 997) .  Everard ( 1 987) stated it was easier to "describe the veh ic le  

for learn ing  rather than the journey" (p .4) . The ' adventure  wave mode l ' (Figure 2 .5 )  

(Schoel d o / . ,  1 988 )  compared the  pattern of  experiences i n  effe ct i ve  outdoor 

programmes to a wave wi th a series of peaks  and val l eys w i th periods of turbu lence, 

exc i temen t ,  ac t i v i ty and cal m  ( Rawson, 1 99 1  ) .  The approach of Schoe l  e t  al. ( 1 98 8 )  

regarded the rhythm, sequenc ing ,  i n tens i ty and pace of the programme a s  an important 

part of the 'adventure wave ' . "The adventure wave impl ies defi n i ng  goal s and 

obj ect ives, then developing a p rogress ion of acti v i t ies and a pattern for sequenc ing  or 

orderi ng  act i v i t ies" (Rawson, 1 99 1 ,  p .2 1  ) .  

The wave i n vol ves a sequence of expenences and acti v i t ies that are briefed and 

rev iewed. Part ic ipants can then set goal s, action and experience takes place, feedback  is 

g i ven, performance rev iewed, then new p lans are made for improved performance 

(Schoel et al. , 1 988 ) .  
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The sequence of acti v i t ies aims to prov ide peak experiences (Rawson , 1 99 1  ) ,  a l though 

W urdinger  ( 1 994) poi n ted out that to learn someth ing part ic ipants shou ld  al so be 

i n volved in problem sol v ing and reflect ion .  R ichards ( 1 994) supported th i s v i ew and 

suggested that " [a]dventure educators shou ld  be much more i ntent ional and de l iberate i n  

the des ign o r  the ir  programmes" (p.6 ) .  

Learn i ng fmm experience 

Wurd i nger ( 1 994) poi nted out that adventure education tends to emphas i se the body, 

' "v iew ing  physical i n vo l vement as necessary to complete the learning  p rocess" (p .26 ) . 

H owever, Dewey ( 1 9 1 6) emphasi sed the use of  the m ind Ill the learn ing  process .  

M ortl ock ( 1 984) a lso described the adven ture experience as a state o f  m i nd ,  bu t  

i n vo l v i ng fear. Mortlock ( 1 984) described four stages of  th i s  experience: 

I . Play :  Absence of fear; 

2 .  Adventure :  Some fear; 

3 .  Front ier  adventure : R isk  of harm and loss of contro l ;  

4 .  M i sadventure: Too much fear, fai l ure. 

Priest and Bai l l i e  ( 1 987)  descr i bed M ortlock ' s  ( 1 984) p lay stage as 'expl orat ion and 

experimentation '  and frontier adven tu re as ' peak experiences '  (Mas low ,  1 962) s im i l ar to 

Cs ikszentmi halyi ' s  ( 1 99 1 )  state of ' flow ' .  Priest and B ai l l i e  ( 1 987)  al so  added a fifth  

stage, ' devastat ion and  d isaster ' , where risk was h igh and  competence l ow (Figure 2 .6) .  

However, fear extended to terror is not  adventu re. It i s  misadventure ,  as  the  journey i s  
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physi cal l y  and/or psychological l y  too demandi ng for the person concerned (Mi les  & 

Priest, 1 990) . M i l es and Priest ( 1 990) i nd i cated that the aim of the experience i s  for the 

risk to be percei ved as being h igh,  whi l e  in real i ty the actual r isk i s  low. They cal l ed th i s  

the ' adventure experience paradigm' ,  the adventure experience being both person and  

s i t uat ion spec i fie .  Liddle ( 1 998 )  bel ieved that r isk p lays a pivotal rol e  i n  experient i al 

educat ion .  bu t  Dickson,  Chapman and Murre l l  (2000) pointed out that each ind i v i dual ' s  

percept ion o f  r isk i s  d i fferen t  and may be phys ica l ,  soci a l ,  psychological , fi nanc ial or 

sp i r i tua l .  D i ckson et  of. (2000 ) also conc l uded that in real i ty outdoor programmes were 

o l'ten  safer t han most sport i ng  acti v i t ies .  
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The adventure experience paradigm (Priest & Gass, 1 997, p.46) 

El l i s ( 1 97 3 )  and Ewert ( 1 989) bel ieved that for each experience there w as an optimal 

arousal po i n t  where performance was at a max imum for eac h  i nd i v idua l . 

Cs i kszentmi hayl i  and Csikszentmihay l i  ( 1 990) suggested that th is  state of ' flow'  was 

ach ieved i f' an experience "was engross ing,  i ntrins ica l ly reward ing and  outs ide the 

parameters of worry and boredom" (p .  \ 50) .  M as low ( 1 962) described these experiences 

as ' peak experiences ' ,  developing self-actua l i sation. The exper ience may then be 

repeated wh ich gives i mmediate feedback ,  heightened awareness and contro l  (Maslow, 

1 962) . Mas low ( 1 962 ) argued that people  who were self-actual i sed d i sp l ayed a n umber 

of characterist ic s ,  inc lud ing greater creativ i ty, change i n  values ,  i nc reased spontaneity 

and h igher frequency of peak experiences (Mas low, 1 962). Outward B o u n d  and many 
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other outdoor adventure based programmes stri ve for these ' peak experiences ' (Morgan , 

1 996) .  Nadler  ( 1 995 )  i nd icated that adventure experiences a im to develop personal 

growth through push i n g  boundaries or 'comfort zones ' . B i sson and Luckner ( 1 996) 

po i n ted ou t  t hat al though i mages of adventure i nc l ude se lf-di scovery, chal lenge, r isk ,  and 

pu sh i ng l i m i t s ,  the exper ience i s  a potent ia l source of fun .  The combinat ion  of fun and 

p l ay can reduce soc i a l  barriers, reduce stress and i ncrease rel ax at ion and i n tr i ns ic  

mot i vat ion  ( B i sson & Luckner, 1 996) .  

N on-phys ica l  experience 

M any e xper ie n t ia l educat ion programmes h ave  emphasised phys ica l  adventure 

(Wurd inger, 1 994) .  Flor ( 1 99 1  b) i ndi cated that experient ial educators a lso need games, 

e x erc i ses . i n i t i at i ves ,  and common outdoor acti v i t i es  to place ind i v idua ls  i n  chal l eng ing 

s i tuat ions  t h at cal l upon creat i ve and i n te l lectual capaci t ies .  G i l sdorf ( 1 995)  supported 

t h i s  v iew and emphasi sed the use of a range of games , trust acti v i t i es,  i n i ti at i ves and 

adventu re act iv i t i es .  Thomas-J ones ( 1 992) suggested that creat ive act i v i t ies were u seful 

too l s  in  l eaders h i p  development .  Project Adventu re has produced a n u m ber of 

publ icat ions  about these types of act i v i t ies  (Rohn ke ,  1 984, 1 989 ,  1 993 ;  Schoel ,  Prouty 

& Ratc l i iTe , 1 988 ) .  S akofs and Armstron g ' s  ( 1 996) book ' Into the Cl assroom :  The 

Outward B ou nd approach to teach i ng and learn i ng '  also inc l udes s i m i l ar act i v i t ies .  

Schoel e t  of .  ( 1 98 8 )  i n d icated that Project A dventure and ' Adventure B ased 

Cou nse l l i ng ' h ad been adapted from Outward Bound programmes .  The t i t l e  of their  

book,  ' I s l ands of Hea l i ng ' ,  was a ph rase attributed to Kurt Hah n ' s  legacy of Outward 

Bound type o rgan isatio ns . 

Accord ing  to Dewey ( 1 9  I 6) ,  physical act i v i ty does not have to be part o f  learning by 

experience, but there i s  a need for reflect ion and d i scussion . Wurd inger ( 1 994) 

i nd icated t h at many adventure-based programmes offer noth ing more than a range of 

phys ical act iv it ies and c la im that th i s  is experient ial learning. The use of games and 

non-phys ical act i v i ties i s  common in profess ional  development programmes (Kaagan, 

I 999; Wagner & C ambel l ,  1 994), as these act i v i ties aim to move peop le  out of their 

comfort zones in a v ariety of ways, wh i l st s t i l l  apply ing the experient ial l earn i n g  cyc le .  

A range o f  d iverse non-phys ical act i v i ties has a l so been used i n  the  development of 

adventure programmes (Gass,  1 990;  Robi nson,  1 992), part icular ly in rev iewing 
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acti v i t ies ( Spragg, 1 984) .  Spragg ( 1 984) described the fol lowing act iv i ties  invo lved i n  

rev 1ewmg:  

• creat i ve work, e i ther i nd iv idua l l y  or as a group; 

• drama, through i mprov isation and ro le  p l ay; 

• counsel l i ng ,  wi th fac i l i tators or peers ; 

• note or l og books,  se lf  or peer assessment questionnaires ;  

• s i mu l at ion  exerc i ses to h igh l ight  i ssues or learning  poi nts .  

Greenaway ( 1 993) i ndi cated that most rev 1ew sess1ons i nvo l ve tal k i n g  in  a group, 

however other methods such as art, drama, music ,  poetry, storyte l l i ng, photography  and 

wr i t i ng are a l so very effect i ve .  Leonard ( 1 990) a lso stressed the effect ive  use of story 

tel l i n g  and poetry in experient ia l  educat ion .  Anderson-Han ley ( 1 997) d i scussed the use 

of the rev i ew for reflect i on about more spi ri tual  i ssues. Th i s  cou l d  also be  done dur i n g  

' so l o ' ,  qu iet t imes, o r  i nd i v idua l  act i v i t ies .  S he poi nted out that there w as a need to 

i ntegrate more aspects of spiri t ual i ty as the fie lds of adventure and experien t ial educat ion 

evol ve, a v iew a l so supported by Stringer and MeA voy ( 1 992) .  K imba l l and Bacon 

( 1 993 )  d i scussed the ro l e  of the spir i tua l  e l ement in  rel at ion to a ' ri te of passage' . B acon 

( 1 98 3 )  stated that "[a] nyone who has taught an Outward Bound course i s  aware that the 

sp ir i t  of a course often seems to move beyond the capab i l i t ies of the h uman bei ngs 

i nvo l ved i n  i t" (pp .53-54) .  

Sal  mons-Rue ( 1 99 1 )  d i scussed the e ffec t i ve ro le  of theatre, drama and s tory tel l i ng as 

experi ent ia l  act i v i t i es .  Burnard ( 1 99 1 )  a lso advocated the use of experient ial learn ing 

methods i n vo l v ing ro le-pl ay ,  drama and structured group act i v i t ies i n  the develop ment of 

in terpersonal sk i l l s .  He i nd icated that these methods were a l so used in psychotherapy . 

The use of  'psychodrama' , where real l i fe s i tuat ions are re-enacted by one or  m ore 

members of the group, and other rol e  p lay acti v i t ies have a lso been w i del y advocated i n  

prov id i ng  effect ive experient ia l  act i v i t ies i n  the nurse education l i terature (Burnard, 

1 99 1 ;  Goble, 1 990) .  

Adventure programmes, inc l ud i ng  Outward B ound,  have been adapted to a variety of 

d i fferen t  contexts and popu l ations  around  the world (Gass ,  1 993) .  Meyer ( 1 994) argued 

that regard less of whether the programme was set  i n  the w i l derness or  the c i ty t here w as 
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a l so a need for a cu l tural focus i n  adventure acti v i t ies .  B rou i l l et te ( 1 99 1 )  suggested 

us ing drama act iv it ies as an effect ive experiential approach in bridging cul tura l  

d i fferences .  G i l sdorf ( 1 995) ,  in d iscuss ing a workshop in adventure programming for 

German educators, emphasised that the  focus  shou ld  be on the art of combin i ng  games 

i n to themat ic sequences, then framing ,  lead ing  and debriefi ng adventure act iv i t ies to 

max im i se personal and soc ia l  learn i ng .  Th is  supports the v iew of Schoel et al. ( 1 988) ,  

who emphasi sed the  importance of  a sequence of  carefu l ly  orchestrated acti v i t ies 

i nvo lv i ng  for example, trust exerc i ses, garnes, and problem sol v ing  exerc i ses i n  

ach iev ing  improvements i n  sel f-concept . The range of non-physi cal games and acti v i t ies 

a long wi th physical outdoor adventures aim to chal lenge and push persona l  l imi ts ,  which 

are tradi t ional  a ims of adventure programmes, as  i ndicated by  B i sson and Luckner 

( 1 996) .  Outward Bound in the Czech Republ ic ,  which is  the focu s  of the second part of 

th i s  present study, uses a hol ist ic approach to course design ,  'dramaturgy ' , which 

in tegrates a range of creati ve chal lenges i n  add i tion to the tradi t i onal  phys ica l  and soc i al 

act i v i t ies ( Outward Bound Czech Republ ic ,  1 999b) .  

Reflection upon experience 

The core ai n1 of experient ial leaming and ou tdoor education is that the i nd iv idual  grows 

through re fl ect ion upon problem so lv ing  and chal lengi ng  experiences that push 

part ic ipants out of the ir  'comfort zones'  (Gass,  1 993 ;  Nadler, 1 995) .  J ust having an 

experience does not necessari ly mean learn i ng wi l l  have occu rred (Boud et  al., 1 985 ;  

Dewey, 1 938 ) . The important factor i s  the process of  reflec tion . Reflect ion i s  

fu ndamenta l ly  important and a major contr ibut ion to persona l  growth (Boud et  al . ,  

1 985 ;  Boud  & Wal ker, 1 990, 1 99 1 ;  Dewey, 1 938 ) .  Dewey ( 1 9 1 6) defi ned reflect ion as 

"the i n tent iona l  endeavour to d i scover spec i fic con nections between someth i ng which 

we do and the consequences which resul t ,  so the two become cont i nuous" (p. l 5 I ) . I t  is  

the reflection process that turns the experience i nto experient ial educat ion , often cal l ed 

the ' ac tion-reflect ion cycle'  (Jop l i n ,  1 98 1 ) . Part ic ipants are "able to reflect on  and 

observe the i r  experiences from many perspecti ves" (Kolb, 1 984 ,  p . 3 1  ) .  Reflec t ion is 

structured i n to outdoor educat ion courses in a variety of ways,  for example,  periods of 

so l i tude ( ' Sol o ' ) , d iaries or log books,  and a lso review or debrief act i v i t ies .  H opk ins  

and Putnam ( 1 993) suggested that  reflect ion on the whole adventure e xperience l inked 
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the personal , social and env i ronmental dimensions together. Boud and Walker ( 1 990, 

c i ted in Baud et al . ,  1 993)  supported th i s  v iew and concl uded: 

Learn i n g  l"rom experience is  l"ar more i nd irect than we o l"tcn pretend i t  to be. I t  can be promoted by 

systematic rc lkct ion .  hut we must treat the whole experience as re l evant and not be too surprised 

when connect ions are made which,  previousl y,  we had been unable to see (p . 85 ) . 

Baud, Cohen and Walker ( 1 993) presented a model represent ing three stages of 

rerl ect ion associ ated wi th  experient i a l  learn ing act i v i t ies (Fi gure 2 .7) .  The model 

focuses on the importance of  the learning env i ronment i n  p lann i ng sk i l l s  and strategies 

for reflect i o n ,  which invo lve the learner re-eval uat ing the experience (Andresen et al. , 

1 995 ) .  The three s tages are prior, during and fol l ow ing the act i v ity w i th  assumpt ions 

that the learner bri ngs a personal foundat ion to the experience and that the  l earn ing 

m i l ieu  i s  the soc i al ,  psychological and physical env i ronment in  wh ich the learner i s  

s i tuated (Boud, 1 997 ) .  

Foe u s  on 
• Learner 
• M i l ieu 
• S k i l ls/ 

Strategies 

PREPARATION 

MILIEU 

in act ion 
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foundorion of' 

experience 

Inren.l 

EXPERIENCE 

Return to  exper ience 
Attend to fee l ings  
Re-evaluat ion  o f  the  
e xperience 

REFLECTIVE PROCESSES 

Figure 2.7 Model for promoting learning from experience (Boud, C ohen,  & 

Walker, 1 993, p.7) 

Duri ng the event ,  bei ng aware, not ic ing what is happening, and i n terveni n g  to bri ng 

about change are al l parts of the process of  reflect ion .  Fol low ing  the event,  returning to  

the experi ence (metaphor ical ly) ,  and focus ing on feel i ngs and emotions c an enhance (or 
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i n h ib i t )  further reflection and  l earn ing  (Boud, 1 997) .  "The outcome of  reflect ion  i s  that 

the learner gain s  new perspect i ves on experience and has the possibi l i ty of changed 

behaviour"  (Boud & Felett i , 1 997 , p .32 1 ) .  Boud ( 1 997)  i nd icated that i t  was i mportant 

that reflect ion was p l anned and had re levance to context and outcomes. 

Reviewi n g  the experience 

The process of fac i l i tat i ng  and structuri ng reflect ion i s  cal l ed revtewmg, wh ich  

' · attempts to create mean i n g  ou t  of  the  i nd iv idual  adventu re acti vi ties and to g i ve the 

t otal experience a ho l i st ic  qua l i ty" (Hopkins  & Putnam, 1 993, p . l 06) .  Qu ins land and 

Van G i nke l  ( 1 98 8 )  suggested that rev iewing act i v i t ies encouraged ind iv iduals to reflect, 

descr ibe,  analyse and commun icate what they recent ly experienced. Rev iewing,  al so 

ca l led debriefi ng or  process ing  (Greenaway, 1 993) ,  i s  i n i t iated and fac i l i tated by the 

i n structor as  a process for part ic ipants' personal and group development .  The rev i ew 

al lows re flect ion and makes sense of and adds value to the experience (Greenaway, 

1 993 ) .  Bacon ( 1 983 )  emphasised the importance o f  debriefi ng "as a n  experient ia l  

change process .  Once agai n i t  i s  act ion . . .  a lbe i t  verbal action . . .  and not a consc ious 

u nderstand i ng, which i s  fundamental to transferabi l i ty" (p . 1 1 ) . 

' Funne l l i ng '  (Pr iest  & Naismith , 1 993)  i s  a s ix -step filter question i ng techn ique ,  

developed from Gestal t ' s  therapy (Borton, 1 970) ,  to help the rev iewing process :  rev iew,  

recal l and remember,  affect and effect, summat ion ,  appl i cation, commi tment .  Fun nel l i n g  

i s  s im i l ar to Greenaway ' s  ( 1 992a, 1 992b) four stage rev iew i ng sequence: 

• Experience (wh at happened? )  

• Express (what was i t  l i ke?)  

• Examine  (what do you th ink '7 )  

• Explore (what nex t ? )  

Heron ( 1 989, 1 993 )  used the  experient ial learning  cycle i n  emphas i sing the  relationsh ip  

between the  fac i l i tator and  l earner i n  the development of a hol i st ic learning process .  

The role of the faci l i tator i s  part icu l arly important dur i n g  p lann i ng  and ass i st ing  an  open 

review process. They must observe group behaviour and reduce barriers to effect ive 

rev iew (Krouwel & Goodwi l l ,  1 994) . S choel et  al .  ( 1 98 8) indicated that s afety and trust 
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i ssues were paramount,  and that the  fac i l itator shou ld  provide the  structure ,  but rel y  on 

the  group to  gradual ly  take more respons ibi l i ty for the i r  l earn i ng. 

Transfer of learning 

Outdoor education programmes aim to provide personal development experiences.  Th is  

i s  ach ieved i f  there i s  transfer of l earn ing from a part icu lar experience to other new 

s i tuat ions .  Gass ( 1 985 ,  I 990)  suggested that design i ng condit ions of transfer  before the 

cou rse beg ins  and i ncorporati ng  natu ral consequences of learni ng ,  not art i fic ia l ,  as part 

of the experi ent ia l  learn ing process cou l d  enhance the transfer of l earn i ng .  Gass ( I  985 ,  

1 990)  ident i fied three basic forms of  transfer :  

• Spec i fi c  transfer :  In vol ves the learning of part icu lar ski l l s for use i n  c l osel y  rel ated 

s i tuat ions .  

• Non-spec i fic  t rans l'er : Refers to learn ing  general pri nciples or behaviours and 

app ly i ng  them to di fferent s i tuations .  

• Metaphoric transfer: Th is  is a figure  of speech used to l i n k  experiences from one 

context  to another. 

The deve lopment  of  metaphors 

A key factor in the review process i s  assessing the needs of the  group so  that course 

metaphors are as i somorphic as poss ib le  ( B acon , 1 983 ;  Boud et al., 1 99 3 ;  Priest & 

Gass, 1 993 ) ,  where "i somorphic means hav ing  the same structure" (Bacon ,  1 98 3 ,  p .4) .  

B acon ( 1 98 3 )  described i somorph ic  metaphors as  where the participant i s  l i v i ng  two 

real i t i es s imu l taneous ly .  "In l i teral real i ty ,  he  wi l l  be  hav i ng an Outward B ou nd course 

experience; i n  psychological real i ty ,  he w i l l  be hav i ng both the course experience and 

the correspondent real - l ife experience" (p .9 ) .  

Transfe r  i s  the key, the experience alone i s  not the answer; behaviour chan ges requ i re 

pract ice and metaphoric transfer (Bacon, 1 983 ;  Priest, 1 990a) . Priest and Gass  ( 1 997)  

argued that  i somorphic framing  enhanced metaphoric transfer ,  further reflect ion and 

fol low up cemented and supported th is  l earning. In isomorph ic  framing ,  an i nstructor 

addresses the briefi ng in terms of the s im i l ari t ies between the adventure and 

correspond ing present l i fe experiences of the partic ipants ( Priest & Gass, 1 997) .  
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However, Krouwel ( 2000) i ndicated that i n  ' i somorphic framing'  i t  was important for the 

partic ipants to form the i r  own isomorphi c  metaphors. 

The connect ion between adventure setti ngs and real l i fe experience may be appl ied to 

complete ly  d i fferent s i tuat ions using metaphors . Gass ( 1 993) prov ided the fol lowing 

metaphorical  example during a canoe ing act i v i ty :  I f  there has been uncertai nty i n  the 

group, it i s  l i ke the progress of a canoe. When the people on each s ide paddle  i n  un i son ,  

with each person pu l l i ng  their weight ,  the canoe goes forward smooth ly .  If certain 

people s lack ,  or if  there i s  a lack  of co-ord i nat ion ,  progress becomes jerky .  I f  the canoe 

veers ( from )  side to side, t ime and energy are w asted . Hovelynck ( 1 998 ,  1 999a, 1 999b) 

supported B acon ( 1 98 3 )  and Gass ' ( 1 993 )  v i ew that the fac i l i tation of  experient ial 

learn i ng i s  a process of developing metaphors. Hovelynck ( 1 998 ,  1 999a, 1 999b) bu i l t  on 

Schon ' s ( 1 99 1 )  stages of metaphor devel opment,  summaris ing them as fol l ows :  

• immersion i n  the experience : 

• ' sense of stuckness ' : the task appears imposs ib le ;  

• copi ng  w i t h  frustrat ion : jokes or a break ; 

• tr igger ing the ' generat ive metaphor' or ' unart icu l ated sense of s imi l ari ty ' : a sudden 

awareness of the re levance of a new image ; 

• naming  and framing :  change i n  vocabu lary wh i l st evaluating the tas k ;  

• mapping :  expl ic i t  account of s im i l arit ies : 

• new opt ions .  

Hovelynck ( 1 999a, 1 999b) poin ted out that th is  l i st was not necessari l y  a l inear pattern,  

as  not a l l  the  steps were always evident, al though new metaphors were generated, as 

part ic ipants got frustrated with the experiences. The metaphors evolved "from a vague 

feel i ng of relevan t  s im i l arity toward an expl i c i t  ' map' and that process l eads to new 

poss ib i l i t ies" ( 1 999a, p .27) .  

Instructor fac i l i tat ion methods 

Hopk ins  ( 1 982) ,  Green away ( 1 986),  Greenaway and B i l l  ( 1 989) ,  and Priest  and Gass 

( 1 997 )  al l argued that the fac i l i tator' s ro le  was much more than programme des i gn and 

sequencmg.  B acon ( 1 983)  reinforced that fac i l i tation shou ld  occur in a safe 

env i ronment to al l ow effective transfer of the experience. Sakofs and Armstrong ( 1 996) 
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al so bel ieved that successfu l teach i ng  (fac i l i tati ng) and learn ing  env iro n ments were 

c reated i f  safety concerns associated wi th  acti ve learning  were i dent i fied. This ensured 

that students were emotional l y  and physical l y  free to  max im i se the opportun i ties to  

learn . Priest and Gass ( 1 997)  indicated that fac i l itation by i nstructors shou ld aim to 

enhance reflect ion and metaphoric transfer, lead ing to deeper learn i ng  and more l ast in g  

change . Approaches to the fac i l i tation of the courses were categorised b y  Priest and 

G ass ( 1 99 3 .  1 997)  i n  the fol lowing order of hi storical occurrence and sophi st icat ion :  

1 .  Let t ing the  exper ience speak for i tself ( learn ing and doing) ( 1 940s) : The i n s tructor 

foc u se s  on the enjoyment of the experience rather than part icu lar i n sights .  

2 .  Speak i ng on beha l f  of the experience ( learning  by tel l i ng) ( 1 950s) :  The i n structor 

provides feedback to the group about thei r  behav iours during the act iv i ty .  

3 .  Funne l l i ng or debri efi ng the experience ( learning th rough reflect ion)  ( 1 960s) : The 

i n structor fac i l i tates a group d i scussion , analysi s ,  and evaluation of the group' s 

behaviour .  The part i c ipants refl ect on the i r  experiences and discuss poin ts of 

learn i ng . · Fu nnel l i ng' i nvol ves careful sequenc ing of questions by the i n structor to 

focus the discuss ion i n  a part icu lar d i rect ion .  

4 .  Front  loading (di rect) the experience (d i rect i on w i th reflect ion)  ( 1 970s) : Front  

loading i nvolves ask ing questions  before the  experience rather than afterwards,  

emphas i s i ng key poin ts  of learn ing  and focus  for part ic ipants duri n g  the experience. 

5 .  Fram ing ( i somorphic) the experience (rei nforcement i n  reflec t ion )  ( 1 980s) :  

' Fram i ng'  refers to how an i nst ructor i n t roduces an exper ience . Three types of 

framing  are common:  fan tasy , real i ty and isomorphic .  Fantasy i nvolves an 

imag inary scenario rather than the logist ics of a real framework . 

6 .  Front- load ing ( i nd i rect) the experience ( redi rect ion before reflect ion )  ( 1 990s) : 

Addresses cont i nu i ng  problematic i ssues and tends to be used as a l as t  resort (Pr iest 

& Gass , 1 997) . 

Priest and Gass ( 1 993 , 1 997 ) indicated that proact ive approaches (numbers 4, 5 ,  & 6 

from the above l i st )  are used to enhance the experiences and i ncrease the benefi ts of 

transfer. However, Krouwel (2000) argued that 'front load ing  the experience' and  

' i somorph ic  framing '  were very l im i ting approaches, which restricted the  i nd iv idual 

nature of the act iv i t ies by tel l ing partic ipants what they m i ght experience. 
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Experiential education process section summary 

In summary, theoretical understandi ng of the educat ional process has been  based on the 

work of Dewey ( 1 9 1 6 , 1 938)  and Lewi n  ( 1 939) .  The educational process i s  m ost 

common l y  described as a 'cyc le '  ( Kolb ,  1 984) or 'wave' (Schoel  et al. , 1 98 8 ) .  Important 

factors in the process have been identi fied as the experience, reflection upon experience 

and the t ransfer of learn ing .  The fac i l i tation of th is process, i nvo lv ing  rev Jewmg or  

debriefi ng  acti v i t ies and the development of metaphors, has also been identi fi ed as  

important i n  enhanc ing the  transfer of learn ing (Gass, 1 985) .  l t i n  ( 1 999) suggested that a 

more hol i s r i c  view of experiential educat ion involved a process l i nk ing the interaction of 

fac i l i tators ,  partic i pants, the learn ing env i ronment and the act iv i t ies .  M any  experient ia l  

educat ion programmes have emphasi sed physical adventure, however, a range of non­

phys ical ex periences has been used, for example ,  creat ive act iv i t ies such as drama, art ,  

and  mus ic .  
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Kurt Hahn was an important figure in  the  development of both experient ia l  and outdoor 

education ( J ames,  1 96 1 ) .  In 1 934, H ah n  observed societal prob lems caused by dec l i nes 

in the fol low ing  (R ichards ,  1 990) : 

• fi tness due to the then modem methods of locomotion;  

• i n i t iat i ve and enterprise due to widespread di sease of 'spectatori t i s ' ; 

• sk i l l  and care due to weakened trad it i ons i n  craftsmanship;  

• se l f-d i sc ip l i ne due to the avai l abi l i ty of st i mu lants and t ranqui l l i sers; 

• imagi n at ion and memory due to con fused restl essness of l i fe; 

• compassion due to the unseemly haste with which l i fe i s  conducted. 

H ahn ( 1 938 ,  c i ted in Richards, 1 990)  bel ieved that the only sol u t i on to t hese problems 

was through education .  He argued that it was the task of educat ion to he lp the young  

ach ieve a balance i n  the i r  i nner l i ves  ( Hahn ,  1 962) .  He  was preoccupied w i th bui l di ng  

character in youth and worked on t he  pri nc ip le that young people on l y  fi nd  their  true 

worth when they are chal l enged, and that they must also discover that they are needed, 

and be pl aced in s i tuat ions of real consequence (Richards ,  1 990) . H ahn observed that 

young people were attracted to adventure ,  and that such experiences provided a 

chal lenge that developed leadersh ip ,  team bu i ld ing and a recogn i tion  i n  a young  person 

that they cou ld do more than they ever thought poss ib le (S tetson , 1 997 ) .  As Kolb ( 1 984) 

i ndicated , the emphas i s  was on the process rather than on the task i tself; acti v i ties were 

i n ter- l i n ked w i th periods of refl ec ti on ,  reviews and discussions .  H u nt ( 1 990) stated, 

"Hahn  was not primari ly an outdoorsman . H i s  main concern was with education i n  

general and wi th the use of adven tu re as a broad educational tool"  (p. J 27) .  Gass ( 1 993)  

su pported th i s  v iew and suggested that :  

Hahn ' s  approach to education was not on ly  experience-centred, i t  was value-centred. 'Learning  by 

doing'  was not developed to fac i l itate mastery of in te l l ectual sk i l l s  rather i t  was oriented towards the 

development or maturity and character (p . l 3 ) .  

S tetson ( 1 997 )  pointed out  that there were three values central to Hahn ' s  ph i losoph y  of 

educatio n  and the purpose of OB : 

• to empower people to fu lfi l thei r  own h ighest potentia l ;  
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• to foster compassion; 

• to develop courage . 

Prior to O B ,  Hahn had al ready been the headmaster and founder of two other world­

renowned schools ,  Salem in Germany and Gordonstoun in Scotland (Outward B ound  

New Zeal and, 1 989a) .  The motto he c reated at Gordonstoun was 'plus est en vous ' 

( there i s  more to you than you th ink ) .  The formation of h i s  concept for a n  educat ional 

program n1c was developed wh i l st he  was at Oxford Un i vers i ty i n  1 9 1 0  where he had 

s t udied the pri nc iples of Pl ato and of Baden-Powel l ,  the founder of the Boy S cout 

movement (Ze l i n sk i ,  1 99 1  ) .  Hahn ( 1 93 5 ,  quoted in Richards, 1 990) s tated that " [ i ] t  i s  a 

s i n  of  the soul to force the young i n to opin ions ,  but i t  i s  cu lpabl e  neglect not  to i mpel 

every you ngster i nto heal th g iv ing experiences, regard less of thei r  i n c l i nat i ons"  (p.7 3 ) .  

H ah n ' s  ph i losophy has i n fluenced methods o f  trai n i ng  and learni n g  for both outdoor 

education and experien t ial  learn i ng. In addi tion to Salem, Gordonstoun and OB ,  H ah n ' s  

v i s ion fac i l i tated the development of several other programmes and i nfluenced the 

operat ions of other educational i n st i tut ions ,  school curricu la  and personal development 

methodol ogies .  These inc luded Un i ted World Col l eges and the Round Square 

Conference Schools that supported community based servi ce learn i ng .  S chool 

ach ievement schemes such as the Duke of Edi nburgh Award and E xpedi t ionary 

Learn i ng were developed as a consequence of Hahn ' s  work i n  the UK and U S A  

respect ive ly (Priest & Gass, 1 997) .  Project Adventu re was set up  a s  a d i rect resu l t  of 

OB in 1 970 ( Prouty, 1 990), and the Association of  Experient ia l  Educat ion,  which 

pub l i shes the Journal of Experien t i al Educat ion,  was formed from OB roots in  1 976 

(Garvey, 1 990) .  

Background to  Outward Bound 

Kurt Hahn founded Outward Bound (OB) together with an Eng l i sh businessman S i r  

Lawrence Hal t ,  owner of  the B l u e  Funnel shipp ing l i ne, i n  Aberdovey a sea town i n  

Wales i n  1 94 1  (Hogan, 1 968) .  T h e  n ame 'Outward Bound' comes from the meani ng of 

the ' B lue Peter' s ignal fl ag hoisted by  merchant sh i ps as they l eave harbour for fore ign 

seas, leav ing  the certai n t ies of home and embark ing  on new adventures . OB was set  up 

duri ng wart ime to place young sai lors i n  s i tuations of real consequence, in  order to 
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combat a percei ved l ack o f  i n ner resources i n  the young men , s i nce they often died at 

sea whi l st the older men surv ived (Greene & Thompson,  1 990;  Stetson ,  1 996).  In  

developi ng  OB ,  S i r  Lawrence Hol t  be l ieved that the trai n i ng at Aberdo vey was l ess 

trai n i n g  for the sea, but  more tra i n i ng  through the sea to benefit all walks  of l ife ( M i ner 

& Bo ldt ,  1 98 1  ) .  By the end of  the war B ritain ' s  leaders were open ly  enthus iast ic about 

the new OB programme, and wanted to see its successfu l  cont inuation dur i ng  peacetime 

( Hogan. 1 968 ; Hopk in s  & Putnam ,  1 993) .  The OB Trust was formed i n  1 946 and a 

second school was establ i shed in  1 950 at Eskdale i n  the Lake Di strict . The fi rst al l g i rl s 

course was held there the fol lowing year . The organi sations ' in ternational stand ing was 

boosted when HRH Ph i l l i p  Duke of Edinburgh became i ts  patron i n  1 95 3  and he stated 

1 11 1 957 that :  

It i s  hard to bel ieve that  such a complete and las t ing transrormat ion can be achieved in  such a short 

t ime .  B ut in nearly every case the cocoon o r  youth drops away and the true metal or the man emerges 

( q uoted in J amcs, I 96 1 .  p . i x) .  

Dur ing the 1 960s and 1 970s many other programmes were a l so estab l i s hed us ing the 

Outward Bound approach (Gass, 1 993 ) .  The primary target popu l at ion  was youth , 

ado lescen ts ,  and young adults .  A number of programmes were establ i shed w i th a variety 

of trai n i ng  organ i sations ,  for example schools and youth programmes. In the 1 970s and 

1 9 80s programmes were developed for youth at r i sk i n volv i ng  rehab i l i tation  and therapy 

(Gass, 1 99 3 ) .  Increas i ngly i n  the 1 980s and 1 990s profess ional  development 

programmes have become a bigger segment of the OB target market (Outward B ou n d  

Internat ional , 1 997) .  

The cri teri a and organ isation requ i rements to be part of Outward Boun d  In ternational 

are as fo l lows (Outward Bound Internat ional , 1 999) :  

I .  To set a v i sion and mi ss ion statement wh ich en1braces H ahn 's  i deals and the 

International M i ss ion S tatemen t; 

2 .  P romote core values such as perseverance, compassion,  servi ce and qua l i ty;  

3.  Demonstrate a sound  bus iness base and a reasonable prospect of financi al v iabi l i ty ;  

4.  Define  outcomes for i ts programmes, and manage and assess performance through 

means such as r isk management, p rogramme review and i nstructor competencies ;  
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5 .  To place a strong emphasis on programmes for young people  and b e  open to al l 

people regardless of race, rel i gion , colour ,  phys ical or mental strength,  social or 

educat ional background; 

6 .  H ave the resources to implement fi n anc ial assi stance to needy persons wish ing  to 

attend .  

Bacon ( 1 98 3 )  identi fied the objecti ves o f  O B  as  "to broaden en thu s i as m  for and 

understand i ng  o f  sel f, others and the env i ronment and to enhance i nterpersonal 

commun icat ion  and co-operat ion" (p.  I 0 I ) . These objecti ves were adopted by OBNZ 

(Outward Bound New Zealand, 1 994b) and are s imi l ar to those ident i fied by Priest 

( 1 990b) for ou tdoor, adventure, and env i ronmental education. The spec i fi c  obj ect ives 

stated by Bacon ( 1 983 )  were : 

I .  Persona l  developmen t :  To ex tend the students  sel f-awareness, ident i fy personal l imits ,  c lar i fy their 

needs and goa ls . help recogn i se their role i n  society and acknowledge the i r  respons ib i l i ty to sel f  and 

others. 

2 .  I nterperson a l c llcct i vencss: To expand the studen t ' s  capac i ty for respo n d i n g  to o thers, encourage 

open and c llect i vc commun icat ions  and const ruct co-operative relationships around common proj ects, 

i n vo lveme n t  and commi tments .  

3 .  Environme ntal awareness : To enhance the student ' s  understand i ng or the frag i l ity of  the e n v i ronmenl  

and i ncrease the i r  sense or  respons ib i l i ty for i ts care a n d  prese rvation . 

4. Learni ng :  To create and mainta in an  environment and  atti t ude emphasi s i ng  experimentat ion and 

part i c i pat ion in  experien t ia l l earn ing. 

5. Phi losophy : To provide s i t uations and e xperiences in which students can test and refin e  personal ,  

sp i r i tua l , m oral and e t h i cal  values and s t imu late them to examine and art icu late the ir bas ic  be l ief's 

( B acon .  l lJ X 3 ,  p . I O I ) . 

The Outward Bound educational process 

Walsh and Gol i n s  ( 1 976) developed a model of the Outward Bound proces s  (Figure 2 . 8) ,  

w h ich began with the partici pant undertak ing  a series of physical acti v i t ies and group 

problem sol v i ng  tasks .  This model h as been particu l arly important i n  the development 

of an understand ing of the experient ia l  educat ional process, as it was one of the first to 

l i st the e lements of this adventure programme (Priest & Gass, 1 997) .  Wa l sh and Gol ins  

( 1 976)  suggested that the  tasks needed to be in troduced incremental l y  and have real 

consequence not v icarious ramificat ions .  The problem solving tasks shou ld  be h o l i st ic ; 

their solut ions requir ing the fu l lest complement of the ind iv idual ' s  mental , emotional 
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and physical resou rces (Walsh & Gol i ns, 1 976) .  A state of 'adaptive d i s sonance' 

whereby a person has two differen t  and confl ic t i ng  thoughts was then reflected u pon . 

Th i s  led to transfer of learning  to future experiences (Wal sh & Gol i ns, 1 976 ) .  Thi s  

model was based o n  the experient ial i nstruct ional model suggested by Dewey ( 1 938 )  and 

a lso in terpreted by Nold ( 1 978 ) .  

Lcm·ncr i s  p la ced i nto Unique physical 
environment 

and i n to Unique social 
environment 

t hen g iven a Charactc.-istic set of 
problem solving tasks 

which l ead to State of adaptiv e  
dissonance 

to which s/he M astery 
adapts by 

__., 

which Reorganises the meaning and 
d irection of  learner's experience 

s/hc cont i n ues to be ' ou tward bound ' ,  or ien ted to l i v ing and learning . . .  

Figure 2.8 The Outward Bound educational process model (Walsh & Gol ins, 

1 976, cited in Hopkins & Putnam, 1 993, p.92) 

Bacon ( 1 98 3 )  described OB as a spec ia l  p lace, l i nked w i th transformat ion  and change. 

The OB educat ional process was symbo l i c  of the developmental process ,  a rite of 

passage. He be l ieved that the i mpact of the OB env i ronment e l i c i ted profound  ch i ld l ike  

regression i n  a lmost every part ic ipant. B acon ( 1 98 3 )  ident ified the fol l ow ing  

components of t he  OB course : sk i l l s  trai n i ng,  s tress/hardship,  problem sol v i ng,  

commun i ty serv ice,  reflection and eval u ation ,  wh ich were sequenced as a trai n i ng phase, 

expedi t ion phase, solo, fi nal expedi t ion ,  and conc lud ing phase . B acon ( 1 987)  described 

the evo luL ion of the OB educational process w i th part icu lar emphasis on h o w  fac i l i tat ion  

approaches had changed to  ensu re greater transfer of  l earni ng. He bel ieved that i n i t i al l y ,  

the focus was on the experience, ' let the mountai ns  speak for themselves '  (Bai l l ie ,  

quoted i n  J ames, 2000) .  Bacon ( 1 987)  i ndicated that in  the 1 960s and 1 970s the second  

generat ion , ' the Outward Bound Plus model ' ,  emphasised the  u se of  grou p  d i scuss ion 

and self- reflect ion . He pointed out that the th i rd generat ion of fac i l i tatio n  approaches, 

the ' metaphoric model ' ,  stressed the development of exper ient ial metaphors (Bacon ,  
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1 98 3 ,  1 98 7 ) .  These more sophi sticated fac i l i tation approaches were categorised i n  the  

previous section of  th i s  chapter. The ph i losophy of 'chal lenge by  cho ice '  (Rohnke, 

1 984;  Schoe l ,  Prouty & R adc l i ffe, 1 988)  was adopted by OB schools and enabled 

part ic ipants to determine the level of chal l enge of the i r  adventure experience, al though 

th i s  d id  not appear to be the case at OBNZ unt i l  after the death of Susanne Consedine  in 

1 993 (Bretl ,  1 994) .  

M i ner ( 1 990 ) be l ieved that O B  programmes had rema ined consi s tent wi th  Hah n ' s  

educational pri nc ip les .  and had not changed from the concept of an i n tense experience 

surmounting chal lenges in  a natural sett ing ,  through wh ich the i nd iv idua l  bu i lds  h i s  or 

her sense of se l f-worth . He  bel ieved that the OB educat ional process w as sti l l  based on 

experient ia l  learn ing and i s  a set of condit ions and events ,  which i n teract to produce a 

des i red effec t ( M i ner, 1 990) .  Richards ( 1 990) also argued that OB schools throughout 

the world st i l l  reflected Hahn ' s  phi losophy w i th the a l l - i mportan t bal ance between 

fi tness, sk i l l ,  i n i t i at i ve ,  perseverance, respect and serv ice .  

S akofs and Armstrong' s ( 1 996) descri bed 'the Outward Bound approach to teac h i n g  and 

l earning' as more than a set of methods and acti v i t ies and that the teacher ( i nstructor) 

p rov ided an i mportant role. They suggested the OB educational process h ad the 

fol l owing e lements :  the Leacher, the experience, consequential appl icat ions  of 

k now ledge, L i me for so l i  Lude and reflection , adventure, physical fi tness ,  metaph orical 

s ign i ficance and teamwork. A l so that OB p laced val ue on physical , as wel l  as mental 

and emotional experiences, and on reflection upon them . Tom J ames (personal 

commun ication ,  2 1  September 1 997) bel i eved that the qual i ty of refl ect ion w as as 

i mportant as action .  He suggested that there was a l ot of act i v ity in an OB course ,  but 

there was also a need for s i l ence; th is  was on ' Solo ' ,  or as reflect i ve t ime together. 

S akofs and Armstrong ( 1 996)  suggested that the hol i s tic approach of  OB i ncorporated 

physical and emotional safety, wh ich a l l owed parti c i pants freedom to learn . They al so 

bel ieved that "personal experience and in te l l ectual growth are drawn together t h rough 

adventure and chal lenge to help students bui l d  an understanding of t hemsel ves and the 

world around  them" (Sakofs & Armstrong, 1 996,  preface) .  S akofs and Armstrong 

( 1 996)  presented the ' Acti ve learn ing cycle'  (Figure 2.9),  w hich was based on Kolb ' s  

learning  cyc le ( 1 984)  and emphas i sed psycho-emotional , physical and  i n te l l ectual 
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engagement i n  a range of act iv i ties. Kraft and Sakofs ( 1 99 1 )  a lso supported the v iew that 

the OB process should offer a hol ist ic approach to personal development: 

The phi losophical underpinn ings or Outward B ound education embrace the notion that learning i s  a 

complex .  dynamic interplay between al l aspects or the human experience . Thus it i s  intel lectual and 

physicaL rational and emotional ; concrete and abstract ; joyfu l and frustrati ng; tedious and exc i t ing; noisy 

and qu ie t :  active and sedentary: and the l i st goes on.  Outward B ound educators recogn ize these 

re l at ionships . and through the various act iv i t ies presen ted encourage students to embrace and appreciate 

learn ing in a mul t i faceted beauty (p .27) .  

Leam i ng begins wi th relevant 
concrete experiences 

That demand 

I 
Psycho-emotional , physical and 
i n te l l ectual engagement 

\ 
As well as 

\ 

A n  i n terplay o r  i nd i v idual and group 
i n i t ia t i ve act iv i t ies 

That lead to 

As the foundat ion for future learn i ng 

That serve 

\ 
Academic growth ,  psycho-emotional  
maturat ion, confidence, personal  
ertlcacy and teamwork 

I 
Resulting in 

I 
Acquis i t ion o f  new knowledge and 
understanding  about content areas, 
sel f, teams and others 

Figure 2.9 The Active learning cycle (Sakofs & Armstrong, 1 996, p .20) 

Priest ( 1 990) i ndicated that researchers were on ly begi nn ing to develop the theoret ic al 

underp inn ing for the fie ld of experient ial  education . As ind icated i n  the Introduct ion ,  

despite i t s  d iversity of contexts , evaluation of experient ial educat ion programmes h as 

been l im i ted main ly  to studies focusi ng on outcomes and i ssues of self-concept (Ne i l l  & 

R ichards, 1 998 ;  M cKenzie, 2000) . M i les and Gass ( 1 993 )  stated that that the re were 

substanti al gaps in  the body of knowledge of how these outcomes are ach ieved. The 

effec t i veness of  adventure educat ion depended upon "a c lear specificat ion of the 

adven ture educat ion process and the relat ing of th i s  process to spec ifi c  i n d iv i dua l  needs" 

(Hopk ins  and Putnam , 1 993 ,  p . 1 6) .  Th is  v i ew was al so supported by R ichards ( 1 994) 

who s tated, "the power of adventure based education is qu i te evident, but  h as l i tt le  to do 
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documentation and l acks a theoretical/ph i losoph ical base" (p.6) . Much of the writ i ng  on 

the educational process ,  particu lar ly  about Outward Bound, has been based on the 

i nd i v idual wri ter' s own experi ences, observat ions or assert ions.  There is a l ac k  of 

empirical research to support the i r  assumptions about the key elements of the 

ex perien t i al education process. For th is  reason the empi rical research u ndertaken for 

t h i s  present study aimed to develop a greater understandin g  of why the outcomes of OB 

courses are ach ieved. 

The chal lenge of Outward Bou n d  in today's society 

As i nd icated in the I n troduct ion,  dur ing the 1 990s , reports from many OB schools 

around the world stated that they were fac ing  problems of dec l i n i ng  enrolment and 

fi nanc ia l i n stabi l i ty (Outward Bound International , 1 997) .  There w as i ncreasi ng  

compet i t i on from other providers and growing concern that the schools had no t  kept 

pace w i th  rapid cu l tura l ,  organisat ional ,  and technological changes (Outward Bound 

Internat i ona l ,  1 997) .  These i ssues a l so appl ied to Outward Bound i n  New Zealand 

(Outward Bound New Zeal and ,  1 995) ,  wh ich was the focus of the fi rst part of th i s  

presen t  s tudy . I n  1 995 ,  the orig inal Outward Bound i n  the UK (OBUK) w as saved from 

fi nanc ia l  co l lapse by a merger w i th the Duke of Edi nburgh ' s  Award (DEA) scheme. 

OBUK sustai ned a loss  of one m i l l ion  pounds in 1 994, but recei ved an equ i valent loan 

from the  DEA to prevent  the organ i sat ion from goi ng bust .  Both organ isat ions retai ned 

the i r  ident i t ies but operated u nder one management (Anonymous, 1 995) .  Due to 

fi nanc ia l  constra ints ,  the centre at Rhown iar i n  Wales was c losed, but Aberdovey 

(Wales ) ,  Loch E i l  (Scot land), and U l l swater and Eskdale (Engl and) remai ned. Eskdale 

was re-establ i shed as the Pro fess ional Developmen t  centre concentrat i n g  solely on 

managemen t  trai n i ng  courses. At  the other centres the focus was away from the 1 9-day 

'C lass i c '  personal development  courses ( reduced from the origi nal 28 -day course) , 

which made up only l 0- 1 5% of courses. About 30-35% of courses were 7-day mul t i  

act i v i ty hol idays for schools ,  or  short stay trai n i ng  (20-25%) or  sk i l l s  (20-25%) courses 

(W i l l  Ripley,  OBUK marketi ng  manager, personal commun icat ion ,  25 August 1 997) .  

Derek Pritchard ( 1 997) ,  t he  Execut i ve D i rector of  Outward Bound  International , i ssued 

the fol 1 ow i  ng warning  about the change of focus and marketi ng  of these courses : 

It ' s  gett i n g  more difficu l t  to al ign wi th our purpose. Many Outward B ound operat ions use a shotgun 

approach ;  the i r  resources are widely spread and mov ing towards corporate train i n g  for adults and 
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spec ial needs programmes. We ignore h i s tory at our per i l ,  as the recent h istory of  Outward B ound i n  

the U K  shows. The Duke of  Ed i nburgh recent ly commented that Outward B ound i n  the UK, i n  the 

past, had chased the market, o ffering too great a variety of courses. A consequence of this was a 

dec l i ne i n  the qual i ty or orrerings, with near d isastrous results (Pri tchard, 1 997) .  

Some organ i s at ions ,  inc lud ing Outward Bound have adapted courses u s i ng  d ifferent 

contexts for e xample 'C i ty Chal l enge'  urban-based programmes (Hopki n s  & Putnam,  

1 993 ;  Van Welzen i s ,  1 994 ) .  The New York City Outward Bound Center was 

establ i shed i n  the l ate 1 980s primar i l y  to prov ide youth wi th experience based learning  

to  develop sk i l l s  and persona l  qual i t i es  for them to succeed in  schoo l ,  work and  other 

l i fe endeavours .  The core of the work is through school based p rogramming  ( M arti n ,  

1 998c ) .  Typical l y ,  these are one-semester courses i n tegrating the  academic  cu rr i cu lum 

and contr i but i ng  to serv i ce projects through exped i t ionary learni n g  (New York C ity 

Outward Bound Center, 1 997) .  Expedi t ionary Learning  Outward Bou n d  was one of 

n i ne projects funded, in 1 992, by the New American Schools Deve lopment Corporat ions 

to create ' break the mou ld '  schools over a fi ve-year period. These school s  are fami l y  

and commun i ty focused with necessary support serv ices,  empoweri ng  fami l i es to seek 

help if requ i red (Flav i n ,  1 996) .  Expedi t i ons draw together personal experience and 

i n tel lectual  growth to promote self-di scovery and construct knowledge. (Exped i ti onary 

Learn ing Outward Bound,  1 997) .  F ind i ngs from a survey by the Academy for 

Educational Development ind i cated that Exped i t ionary Learni n g  S choo l s  were 

ou tperform i n g  many trad i t ional US schoo l s  (Expedit ionary Learn i n g  Outward B ound,  

1 997 ) .  

The  use of the  c i ty  env i ronment and  the development of  Exped i t ionary Learning  schoo l s  

were examples of  how OB had reacted to  the  chang ing needs of  society (Mart i n ,  1 998c) .  

K rouwel ( 1 994) bel ieved that for an outdoor organ i sation to surv ive in  the 1 990s i t  

wou ld  need the abi l i ty to be flex i b le ,  al ert and to keep learn i ng the lessons of 

experience.  The 1 997 OB Internati onal Symposi um in Boston brought together two 

hundred people from forty countries to exam ine the i ssues of decl i n i ng enro lments and 

fi n anc ial i n stab i l i ty .  OB needed to rev iew i ts v i s ion and management strategies in a 

world where organ i sat ional growth w as no l onger the norm. Peter Senge i n  h i s  openi ng  

address t o  t he  Sympos ium asked t he  fol lowing  questions about t he  purpose of  OB : 

How does the organ isation hold onto i ts purpose? ls there a gap between the sense of purpose and the 
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day-to-day real i ty? Many educators working i n  pub l ic  inst i tut ions do not ti nd that thei r  day-to-day 

experience connects with their sense or  purpose. There is  a gap between the i nd i vidual and the 

ins t i tution ' s  sense of purpose. There is a big d i fference between the Outward B ound  cu l ture and the 

busi ness world .  There is  a need to re aiTirm the or ig ina l  va l ues but the process is d i f'1icul t .  Can 

Outward 13ound trans rorm as an inst i tu t ion ·) ( Senge,  1 997) .  

The v i s ion developed for OB I at the Symposi um indicated that by 2007 O utward B ou nd 

wou ld  be seen as the gl obal leader i n  experient ial education as a veh ic le  for personal 

growth ( W agner & Pr i tchard, 1 997) .  However, to ach ieve this v i s ion ,  i t  was ident ifi ed 

that there was a need for product deve lopment and c lear product posi t ion i n g  rel ated to 

the organ isat ions educational ph i losophy ,  and i nstructor trai n i ng focu sed on the 

educat ional process .  This aimed to increase enro lments and to develop a s ecure fi nancia l  

base and su !'l'ic ient reserves (Wagner & Pri tchard , 1 997) .  

I n  1 94 1 ,  the chal l enge was survi val i n  the North Sea du ri ng wart ime .  M i les ( 1 990) 

argued that i f  the ' dec l i nes' , which Hahn spoke of over fifty years ago are s ti l l  part of 

soc iety today, then we are as much i n  need of adventure education now as then .  Sakofs 

and Armstrong ( 1 996) pointed out that these ' decl i nes '  are the deteriorat ion of fi tness 

leve l s  in school -aged ch i ldren ,  the impact of unemployment on self-esteem ,  and the l oss 

of compass ion ,  w i th i ncreased emphas i s  on compet i t ion at the expense of others. Rojek  

( 1 996) suggested that the 1 990s were characteri sed by  change and the  cha l lenge was 

sur v i val in an i ncreas i ngly more complex world,  which created different problems and 

opportun i t ies . B ronfcnbrenner ( 1 996 ) revealed what he cons idered d i s tu rb ing  trends 

over the past fou r  decades of youth growi ng up in economical l y  devel oped nat ions ,  

part i cu larly i n  the Un i ted S tates . These changes were : 

• i ncreased cyn ic i sm and disi l l us ionment reflected i n  themse lves , i n  others ,  and i n  the 

basic i n st i tut ions of society; 

• more and more youth spend ing the i r  formati ve years in prison ; 

• dec l i ne i n  the i nvo lvement of adul ts  as mentors of youth act i v i ti es and for devel oping 

standards of behav iour and goals of ach ievement; 

• the erosion of neighbourhood t ies and growi ng confl ict between the demands of work 

and fam i l y  (B ronfenbrenner, 1 996). 

Bronfenbren ner ( 1 997) i ndicated that the above  i ssues had important impl ications for the 
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role and development of OB :  

There i s  a need t o  l ook a t  what i s  happening to fami l ies, what i s  happening t o  schools,  neighbourhoods 

and communi t ies.  Fami l ies and peer groups arc the most powerfu l ,  the most humane, and by  far the 

most economical  way o l· making our society more human .  Outward B ound needs more fami ly  

part i c ipat ion ( Bron f"enbrenner, 1 997) .  

S tetson ( 1 997 ) argued that as part of the adventure and exci tement of self-discovery OB 

st i l l  ai med "to i nsti l such inner strengths as self-confi dence, respons ib i l i ty for oneself 

and concern for others, an awareness of  the in terdependence of people,  and compass ion 

through serv ice" (p . l 0 ) .  Nold ( former d i rector Col orado OB,  personal commun icat ion ,  

2 1  September 1 997)  supported th is  view and bel ieved that OB was important i n  today ' s  

society: 

OB sti l l  a i ms to g i ve v a l ue - fo rm i n g  e xperiences, which foster sel f-understan d i ng ,  con fidence, 

compass ion , co-operat ive sk i l l s ,  l eadersh i p, a soc ia l  commitment, respons ib i l i ty for the env i ronment, 

and a s p i r i t ua l  view or  ex i s tence through shared experiences i n  a chal lenging env i ronment (Nold ,  J . ,  

former d i rector  Colorado O B ,  personal commun icat ion ,  2 1  Sep tember 1 997) .  

Outward Bound section summary 

OB st i l l  appears to base i tse l f  on the educat ional commitments of Kurt Hahn (M i ner, 

1 990) . Greene and Thompson ( 1 990 ) i nd icated that although OB began as a wart ime 

school for surv i val i t  has evol ved into an adven ture oriented programm e  for personal 

growth, service to others , and physical development .  S tetson ( 1 996) bel ieved that OB 

prov ided leadersh ip  tra i n i ng  by gu id ing  youth i nto adventure based, value-forming 

experiences. The emphasis was on physical chal lenge, not  as an end i n  i tself, bu t  as  a 

means of personal and soci al development (Sakofs & Armstrong, 1 996) .  W al s h  and 

Gol i ns ( 1 97 6 )  and Sakofs and Armstrong ( 1 996) have developed models of the OB 

experient ial learn ing  process based on their experiences of OB , al though i t  h as been 

identi fied that there has been a lack of empir ical research about the OB educ at ional 

process .  Despi te the above test imonies of support many OB schoo l s  around  the world 

were experienc ing  fal l i ng rol l s  and fi n anc i al d iffi cu l ties (Outward Bound Internat ional , 

1 997) .  B ronfenbrenner, ( 1 997)  poin ted out that there was a need for greater programme 

development ,  research and des ign to help OB sustai n i tself and achi eve soc i al goals ,  

al though Pri tchard ( 1 997)  warned of too many d ifferent types of courses . 
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EXPERIENTIAL EDUCATION COURSE OUTCOMES 

Evaluat ion of experient ial education programmes has been l im i ted (Bocarro & Richards, 

1 998 ;  Ewert, 1 989 ;  Flor, I 99 1 a; Shore, I 977 ; Warner, I 990) . S tudies of the benefi t s  

o r  outdoor educat ion have mai n ly been psychological (Zuckerman , 1 979) , focus i ng  on  

se ! f-concept (Ewert, 1 983 ;  Bacon , 1 987) ,  self-confidence and sel f-efficacy (Ewert ,  

1 986 ;  Wetmore, I 972 ) ,  self- actua l i sat ion and wel l-be ing  (Kaplan & Talbot ,  1 98 3 ;  

Y oung  & Crande l l ,  1 984) .  0 '  Brien  and Street ' s  ( 1 989)  eval uation of New Zea land  

ou tdoor ad venture programmes ind icated the development of self-esteem prov ided a 

catalyst for change i n  young people ' s  l i ves. A number of authors a lso conclu ded that 

ou tdoor adventure posi t i vely enhanced aspects of i nd i v i dual ' s  self-concept (Ewert, 

1 989 ; Hopk i ns ,  1 982 ;  Schoel et al . , 1 988 ) ,  although Ewert ( I  989) poin ted out there 

were some methodological weaknesses. Other studies showed benefits such as 

soc io logica l  (Orl ick,  1 982 ;  Roland & Hoyt, 1 984), educational (Gass, 1 987 ;  Knapp,  

1 986 ) ,  and physi cal (Wright, 1 983) .  Ban·ett and Greenaway ( 1 995) ,  i n  the ir  rev iew of 

UK research ,  i ndicated, " the enhancement of sel f-concept i s  the most frequent ly c i ted 

psychologi cal outcome of part ic ipat ion in  ou tdoor adventure" (p.40). The terms related 

to effects on personal and social development invol v i ng i ncreased self-concept, se l f­

e fficacy and self-esteem (Giges & Rosenfeld,  1 976) can be defi ned as fol lows :  

• Se lf-concept in vol ves the fee l ings and bel iefs one holds about oneself (Ewert, 1 98 2) .  

Hatt ie, M arsh ,  Nei 1 1 ,  and R ichards ( I  996) ind icated that one ' s  self-concept i s  m u l t i ­

d i mens i onal i n  nature. 

• Se lf-efficacy is one ' s  percei ved l evel of abi l i ty i n  a gi ven s i tuation (Kagan , 1 99 1  ) .  

B arrett and Green away ( 1 995) ind icated, "there i s  a strong connection between s e !  f­

e ffi cacy and self-concept i n  rel at ion to performance and bel iefs i n  specific areas of 

ach ievement" (p .4 I ) . 

• Se l f-esteeJTI is the gap between one' s i deal sel f and one' s actual sel f and real i ty .  

G ahagan ( I  99 I )  bel i eved i t  is the most important d imens ion of one's  self-concept. 

Recent  meta-anal yses of outdoor educat ion programmes by Cason and G i l l i s  ( 1 994) ,  

Hans ( I  997 ) ,  and Hattie et al. ( 1 996,  1 997) found smal l  to moderate overal l effects on 

variables such as self-concept and social ski l l s  (Nei l l  & Richards, 1 998 ) .  Cason and 

G i l l i s '  ( 1 994) was the fi rst meta-analysis of adventure programmes (Hatt i e  et al . ,  1 997 ) .  

M eta-analys i s  al lows stat ist ical i n tegration of  prev ious studies (Hattie,  1 992b) . Meta-
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analyses report resul ts i n  terms of effect s izes (ESs) ,  which measure the  d ifference 

between peop le ' s  rat ing of themsel ves at two differen t  poin ts in t ime. In the i r  rev i ew of 

outdoor adventure programmes i nvolv i ng  adolescents ,  Cason and G i l l i s ( 1 994) i n dicated 

that longer programmes resu l t  i n  more s ign i ficant effects on self-concept. Hatt i e ' s  

( 1 992b)  synthesis of 1 34 meta-analyses i nd icated that educat ional i nnovat ions expected 

Lo change average achievement by an ES of .4 .  Cason and G i l l  i s  ( 1 994) reported an 

average ES of . 3 1 based on a meta-analys is  of 43 adventure programmes for students 

rrom aged 1 1  to col l ege fresh man .  Hatt ie et al .  ( 1 997) found a s im i l ar resu l t, and 

concluded that the overal l ES of  . 34 for adventure programmes from thei r  meta-analysis 

of 96 studies compared favourab ly  w i th the effects found from c lassroom based 

programmes . They a lso reported an ES of .26 on sel f-esteem of adventure  programmes, 

which exceeded that of  other educat ional programmes. In  particu l ar, they i ndicated that 

i n  contrast to most educational research ,  "these short term or immediate gain s  were 

ro l lowed by substant ia l  addi t ional gains between the end of the program and fol low up 

assessments" (p .43) .  An addit ional ES of  . 1 7 for assessments up  to  e ighteen months 

after the programmes was reported. This gave an overal l ES of .5 1 up to six months 

arter the cour ses (Hatt ie et al. ,  1 997) .  Hattie et al .  ( 1 996) concluded that the major  

benefi ts of  adventure programmes were across s i x  categories : i ndependence,  confidence, 

self-efficacy,  self-understanding ,  assert i veness, i n ternal locus of contro l ,  and decis ion­

mak ing .  H att ie e t  al. ( 1 997)  argued that adven ture based programmes such as  Outward 

Bound were more effect i ve i n  ach iev ing changes i n  sel f-concept than other types of self­

concept change programmes i nvestigated by Hattie ( 1 992a) .  

Cason and G i l l  is ( 1 994) found l i tt le  usefu l  i n formation about the processes i nvo l ved that 

provided i ns ight i nto why some programmes were more effecti ve  than others. H attie et 

al .  ( 1 996)  supported this v iew and i ndicated that there was cons iderable v ariat ion in the 

effects w i th  only some adventure programmes bei ng effect ive on  some outcomes . The 

l ack  of data concern i ng developmental outcomes was due to problems w ith how these 

might be properly measured, rather than to the fact that they did not ex i st (Barrett & 

Greenaway, 1 995) .  B arrett and Greenaw ay ( 1 995 )  stated that research des ign needed to 

i n tegrate how the educat ional process works with the experiences of part i cipants .  They 

i ndicated that most of the research that they had reviewed was, 
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i l l  su i ted to  the  task o r  studying the complex phenomena that const i tu ted the  experience o f  outdoor 

adventure . . .  Adventure is  a subjective experience t hat d i ffers wide l y  from one i nd i v idua l  to another. 

What is exper ienced , perceived and learned is dependent not only on the i nd iv idual ' s  psychological 

make-up. hut on the soc i a l  and community context  in which that person l i ves (p.53 ) .  

The l i terature and  research for evalu at ing experienti al education had been l i mi ted to 

ma in ly  quant i tat i ve studies, however, the u se of qual itati ve methods has been advocated 

for the i n vest igat ion of the many variables of outdoor education ( A l l i son  & Pomeroy, 

2000; Bar relt & Greenaway, 1 995 ;  Bocarro & Richards, 1 99 8 ;  Dahlgren & 

Szczepansk i ,  1 998 ; K l i n t .  1 990). Ko lb  ( 1 99 1 )  and Gass ( 1 993) recom mended us ing  

both qual i tat ive and quanti tat ive measures, but  H att ie et  al .  ( 1 997) quest ioned the  qual i ty 

o f  much of the research undertaken i n  the fie ld of ou tdoor education and po in ted out that 

qua l i tat i ve approaches needed to be systematic and rigorous .  

Outcomes of Outward Bound courses 

There has been l im i ted substanti ated theoret ical examination and exp lanat ion of the 

educat iona l ,  psychological , soc ial processes and ou tcomes that have occurred duri ng  and 

as a resu l t of  OB programmes. The expansion and divers i ficat ion of programmes has 

not been matched by qual i ty research i n vestigat ion (Nei l l ,  1 996) . Nei l l  ( 1 996) pointed 
. 

out that the body of theoretical l i terature about OB programmes i s  relati ve l y  smal l ,  bu t  

i s  a reasonably large proport ion of the l i terature in the  experient ial and outdoor 

educat ion f ields .  Research had been led from wi th in  OB Schools ,  i n  particu lar at the 

Colorado OB School ( Po l lak, 1 976) ,  and OB in Austral i a  (Outward Bound  Aus tral i a, 

1 998a, 1 998b ) .  

C l i fford and C l i fford ( 1 967) and Wetmore ( 1 972)  provided empi r ical e v idence of the 

l i n k  between sel f-concept and the OB experience.  These studies of Co lorado OB and 

Hurricane Is l and OB respect ively, concluded that there was a pos i t i ve  c h ange in se lf­

concept. Fletcher ( 1 97 1 )  studied three thousand part ic ipants of a fou r-week OBUK 

course. He found there was greater maturity, awareness of  others needs, abi l i ty to  m ix  

we l l ,  and i ncreased confidence. However, Fletcher ( 1 97 1 )  reported that assessed goal s i n  

terms of sponsor' s objectives ( to make the  student a better employee) were no t  alw ays 

ach ieved Koepke ' s  ( 1 973) study at Colorado OB concluded that OB part icipants v i ewed 

themselves more pos i t ive ly at the end of the course. Smi th ( 1 976) reported that OB had 
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a posi t ive impact on part icipant ' s  self-assert ion .  Shore ( 1 977) provi ded a summary of 

American and Brit ish studies of OB and related programmes. Shore ( 1 977) conc luded 

that the i nvest igation  i nto the OB educat ional process had been l ack ing  compared to the 

study of outcomes :  

Overa l l  the research l i t erature o r  Outward Bound is weak .  I t  focused on d i sc ipl i nary issues (e .g .  sel f­

concept ) to the virtual excl usion or their relat ionship to programme issues (course length, m i x  or  

act iv i t ie s  and nature o r  i nstruct ion ) . There have been few attempts to l i nk ou tcome measures with 

programme comronents.  and very l i t t le stat i st ica l ana lys i s i n this sense as opposed to stat i st ical 

report ing ( p . 3 ) . 

Further rev iews by H opk i n s  ( 1 976) and Ewert ( 1 982) ind icated that there were a 

sufficient nu mber of re l i able  studies that demonstrated an i ncrease i n  self-concept as the 

main outcome of OB. Although, Marsh ( 1 990) considered that part ic ipants pre-course 

responses tended to be lower than their normal perception of aspects of self-concept, 

and Marsh and Richards ( 1 986) i nd icated that post experience tests o ften recorded 

euphoric effects .  M arsh and Richards ( 1 986)  suggested us ing  a longi tud ina l  approach to 

i n vestigate the long-term effects ,  which cou l d  then be compared stat i st ica l ly  to the pre­

and post-course resu l ts . 

Ewert ( 1 98 7 )  pointed out that i n  general OB staff had re l ied on an i n tri ns ic  bel ief i n  the 

va lue of the courses, although the "problem l ies in conv inc ing other profess ional s and 

lay people" (p .4 ) . Fl m ( 1 99 1  a )  suggested that the rapid pace of educat i onal change, 

prov ided a major chal lenge to al l i nvol ved in eval uating outdoor and  adventure 

education programmes .  Hopkins and Putnam ( 1 99 3 )  pointed out  the need to j u st ify a l l  

acti v i ti es on  the bas i s  of  cost effecti veness. Hatt i e  et  al .  ( 1 996) suggested that th i s  had 

resul ted i n  the research reading more l i ke promotional material than report i ng  of 

research fi nd i ngs. The meta-analys i s  of OB and adventure programmes conducted by 

Hatti e  et  al .  ( 1 996) concluded that there was a need for enhanced qual ity of  research on  

adventure programmes:  

The e llcct s i zes varied substan tia l ly accord ing to  the  program and outcome, and i mproved as  the length 

of the program and the ages of the part ic ipants i ncreased. Despite these posi t ive resu l ts, there is 

considerable need for stronger adventure program research using outcomes more logical ly related to 

a ims or part icular programs, a need to emphasise theory and process, and too l i tt le i s  known about why, 

and under what cond i t ions  adventure programs work most el'fectively (p . l  ) . 
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Outward Bound New Zealand course outcomes 

The on ly  previous study of outcomes of OBNZ courses was by Mitchel l and Mi tchel l 

( 1 988 & 1 989) .  They used pre- and post-course quest ionn ai re survey methods based on 

an in vest igat ion by M arsh ,  R ichards and Barnes ( 1 986a, 1 986b) of  course outcomes at 

the Austral i an OB Schoo l ,  wh ich  ind icated that overal l enhancement of sel f-concept was 

ach ieved and there were speci fi c  and predictable differen t i al gains i n  various  d imens ions  

o f· se l f-concept. The M itche l l  and M i tche l l  ( 1 988  & 1 989) study i n vest igated the 

person al growth of part ic ipants on what was then the S tandard 24-day course. The 

sample was a fu l l  an nual in take of 950 people, and the post  course testi ng  was over two 

years .  The age range of the part ic ipants was ei ghteen to twenty-three. They concluded 

that the OBNZ 24-day course had strong pos i t i ve effects on many aspects of self­

concept. The fi ndi ngs also showed that the course had a ' stock take' effect on many of i t s  

students ,  which caused them to examine aspects of the ir  occupation, re lat ionships ,  l i festyl e  

and  aspirat ions .  Subjects i n  the study recounted a wide range of  ways i n  wh ich  OBNZ 

helped them, i nc lud ing :  

• many aspec ts  o l' se l l' concept 

• scl l'-es tecm and sc l l'-respect 

• con l'idcncc 

• awareness or others 

• i nterpersonal sk i l ls 

• matur i ty 

• qual i t ies such as cour�1ge, pers is tence/ perseverance, tolerance or stress and hardship ( M i tche l l  & 

M itchel l ,  1 9�9, p. 1 3 2 J .  

These changes occurred i n  a w ide range of people from d ifferen t  backgrounds, and were 

s t i l l  measurable at a stat i st ical ly s ign i ficant level two years after the  course w as 

completed (Mi tche l l  & M i tchel l ,  1 98 8  & 1 989) .  These fi ndings are s im i l ar to those of 

other OB studies and the study was part of Hatt ie et  al. ' s  ( 1 996) rneta-analys i s .  

However, nei ther study empir ica l ly  examined aspects o f  t he  educat ional process .  

Outward Bound Czech Republ i c  course outcomes 

There have been no empi r ical studies that identified the outcomes of courses at OBCZ, 

al though Krouwel ( 1 994, 2000) did examine the OBCZ process .  The perce ived 

benefi ts ,  stated by  OBCZ man agement, of the profess ional development courses were 
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"rai s i ng  teamwork effect i veness, i mprov i ng  the atmosphere ,  and  h i gher sat isfact ion for 

employees" (Outward Bound Czech Republ ic ,  1 999a, p .6) .  Most evaluat ion  of the 

courses was from i nformal post course surveys of part ic ipants .  

Outward Bound Austra l ia course outcomes 

Former Execu t ive Di rector, Garry Richards ( 1 977)  i dent ified that the d ivers i ty of 

approaches i n  studying OB processes and outcomes was due to d i fficu l t ies in evaluat ing 

the range of ou tcomes and repl icating  s imi lar studies . In the late 1 970s, R ichards ( 1 975 ,  

1 976a, 1 976b,  1 977) estab l i shed a research programme to evaluate the effecti veness of 

the course outcomes, and a large amount of data was col lected us ing Likert scale 

quest ionna i res .  R ichards ( 1 977 ) bel ieved that the transfer of learn i ng was max im i sed by 

the experien t ial learning  env i ronment and was both: 

• ' i n ternal ' which descri bed the learning  processes i n vo lved dur ing  the course, and 

• ' external ' which i s  the learn ing that the part ic ipant takes away from the course and i s  

retai ned and adapted i n  new env ironments and learning  s i tuat ions .  

The main  area of  research was on course outcomes and i nvolved stat isti c al analys is of  

the  Life Effect i veness Quest ion nai re (LEQ) (Nei l l ,  M arsh & Richards ,  1 998) .  The LEQ 

asked part i c ipants to respond usi ng  Likert scales to questions related to aspects of sel f­

concept. A th i rd of the studies synthesi sed in  Hattie et  al. ' s  ( 1 997)  meta-analys i s  of 

adven ture programmes i nvol ved OBA courses .  The changes reported from OBA 

courses i n  qua l i t ies sucjl as self-confidence, teamwork , l eadersh ip abi l i t ies ,  and 

commun icat ion sk i l l s  had an average effect s ize (ES) of .47 w i th add i t ional growth of 

. 1 7 up to s i x  months after the programmes had fi n i shed (Hatt ie  et al . ,  1 997 ) .  

H at t ie  et ol .  ( 1 996, 1 997) reported that these effects (ES = .47) were substan tia l l y  

greater than other adventure programmes rev iewed (ES = . 1 7) ,  and were o ngoin g  for u p  

to e ighteen months after the programme had fi n ished. The l argest effects were reported 

for 2 2-day Chal lenge courses ,  particu larly part ic ipants ' sel f-co nfidence and abi l i ty to 

manage the i r  t ime (Hatt ie  et al . ,  1 996, 1 997 ; Outward Bound  A ustral ia ,  1 998a,  1 998b).  

The smal lest outcomes were from courses for schoo l s ,  a find ing also repo rted by Hatti e  

( 1 992a) ,  al though the average ES o f  .26 was sti l l  h igher than other adventure 

programmes (ES = . 1 7) .  Nei l l  ( 1 999) al so used the LEQ and analysed data from over 
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th ree thousand OBA partic ipants from a range of programmes . Resu l ts s uggested that 

longer programmes and those wi th adul t s  (over 1 8 ) tended to have l arger i mpacts .  The 

greatest effect was on t i me-management (Nei l l ,  1 999) .  Analysis of long-term outcomes 

ind i cated reten tion of personal devel opment gains  at around fi ve months w i th some loss 

of those benefits evident at twelve months (Nei l l ,  1 999). However, l i tt l e  research had 

been undertaken about the educational process at OBA.  

Experien tial education course outcomes section summary 

In summary,  the l i terature rel at ing to the eval uat ion of adventure-based experiential 

educat ion programmes has been l im i ted main ly  to the study of outcomes (Bocarro & 

Richards , 1 99 8 ;  Ewert, 1 989; Hattie et al . , 1 997 ;  McKenzie, 2000; Nei l l  & Richards ,  

1 998 ;  Shore.  1 977 ;  Warner, 1 990) . S i m i l arly , research on Outward Bound 

programmes I S  l im i ted, focus i ng on outcomes relat ing to aspects of self-concept 

( Bocarro & Richards, 1 998 ;  Hattie et al . ,  1 997) .  This type of research has focused on 

quant i tat i ve methods ( K i i nt ,  1 990) , wh ich  are l i m i ted by the b i ases of the quest ions 

asked, the in terpretat ion of these ques t ions  by the part ic ipants, and then the stat ist ical 

ana lys i s  of  s mal l  samples (Hatt ie et al . ,  1 997 ) .  However, despi te l i m i tat ions in the 

methodologies used ( Kolb ,  1 99 1  ) ,  ex perienced based learni ng, and the i n v ol vement of 

young people and adults in outdoor act i v i ties is now recognised as offer ing valuab l e  

experiences, which bri ng with them a range of  personal and soci al benefi ts re l evant to  

l i fe and  work (Barret t & Greenaway, 1 995 ) . The primary outcomes of t he  experient i al 

educat ional  process have been ident i fi ed as changes in sel f-concept. Secondary 

outcomes re late to the content and the part icu l ar programme focus (Hopk i n s  & Putnam , 

1 993) .  

K l i n t ( 1 990) suggested that research i nto the  adventure experience needed to move away 

from i dent i fying outcomes, and towards understanding the process .  Kolb ( 1 992)  

supported th i s  v iew and indicated, "evaluators of experient i al programmes shou l d  

cons ider  ' how ' a program works before ask ing 'how much' impact or  outcomes i s  

attributable t o  the program" (p.28) .  Hattie et al. ( 1 997), in their  meta-analys is  of 

ou tcomes from Outward Bound and rel ated adventure programmes, conc l u ded that there 

was a need to l i nk outcome research w i th course objecti ves and the educat ional process. 
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CONCLUSI O NS FROM L I TE RATURE REVI E W  

Experiential learn ing  i s  a hol ist ic process that i s  u sed i n  the  fie lds of outdoor, adventure, 

and env i ronmental educat ion as a means of ach ievi n g  personal growth . There i s  a l ack 

or c larity amongst the terms used in these associated fields .  Learning i n  a n atural 

env i ronment, which i nvol ves a range of chal l enge i s  a common theme, a lthough 

experiential  education can also take place in  other env ironments wi th  d ifferent 

emphasi s .  

Outward Bound has developed an experient ia l  education approach i nvol vi ng a series of 

cha l leng ing outdoor act i v it ies based on the ph i losophy of its fou nder Kurt H ahn .  

H owever, many Outward Bound school s  have experienced fal l i ng enro lments and 

fi nancial d i l'ficu l t ies  in the 1 990s. This has led to questioning of whether Outward 

Bound courses have adapted to the needs of society .  An associated quest ion rel ates to 

whether Outward Bound courses sti l l  achieve thei r stated objecti ves? 

Research undertaken i n  the fie lds of experient ia l  education and outdoor educat ion has 

been l im i ted to mai n ly focus ing on outcomes, part icu larly re lat ing  to se lf-concept. 

lmportant factors in the experient ia l  educat ion p rocess have been iden t i fied as the 

experience, reflection upon experience and the t ransfer of learn ing, but a need has been 

ident ified to undertake research that l i nks the outcomes and the key elements of the 

educat ional process .  
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S o u t h  St ree t  l u n u le 

T h i s  J U n g l e  d oes n ' t  even move 

W hat has m a n  tr ied to prove'! 

N u  trees b l o w i n g  i n  the wind 

J ust g arbage showi n g  what ' s  been b i n ned 

The met a l  v i nes t w i sted l i ke spaghet t i  

A crane i s  l o we red to the  j e tty 

The t armac m e lted and streets arc c racked 

The roads above arc t o t a l l y  packed 

The ba1·bcd w i re l'cncc cages great big truc k s  

T h e  d i n  and smog d e fi n i te l y  sucks 

Park i ng l ot s  arc l'u l l ,  the  1·ats arc rac i n g  

W h a t  d o  these people seem to be chas i ng'� 

The br idge above a d i rty ri ver 

W h �t t  is  t h i s  c i t y  t ry i n g  to d e l i ver''  

The concrete b u i l d i n g s  reach to the sk ies  

The constant  n o i se j us t  never d ies  

No space or t ime 

Too many people, th is  i s  the  c r i me 

No b i rds i n  the sky 

J t ' s  o n l y  the pl anes t h at tl y 

The j u n g l e  is ablaze 

A c l ear b l ue sky above t h e  h aze 

The j u n g l e  is  a l ight  

L i g h ts s h i n i ng brig h t l y  t h ro u g h  t h e  n i gh t  

T h i s  is n ' t  for m e  I have t o  say 

I ' m  c o m fortab le  t h o ugh just !'or a d ay 

The stop s ign s i g n a l s  t h i s  i s  t h e  way 

Transport me back to w here I can p l ay 

( wr i t te n  on 'So lo '  by Andy Mart i n ,  New Y ork O u tward Bound,  September, 1 997) 
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CHAPTER OVERVIEW 

This  chapter describes the research des i gn ,  data col lection methods, data ana lys i s 

methods ,  and the l imi tat ions and eth ical considerat ions of the study.  It beg ins  w i th a 

d i scuss ion of  the phi losophical framework for th i s  study. M y  research backgroun d  and 

prev ious  research in to outcomes of experient ia l  educat ion programmes favoured a 

scien t i fi c  quant i tat i ve approach . However, my world v iew and the nature o f  the research 

suggested us i ng  a phenomenological parad igm.  The choice of case study research as 

the mai n met hodology reflected the u se of both quant i tat i ve and qual i tati v e  approaches. 

The mi xed method approach i n i t i al l y  used a quant i tat ive survey, w i th Likert scales ,  and 

then open-e nded quest ions about specific aspects of course outcomes o r  educat ional  

process .  A long i tudi n al approach u si ng  a purely qual i tati ve su rvey wi th open-ended 

quest ions  e l i c i t i ng  descr ipt ive responses was adopted in the latter stages of the study.  

Semi -structured i nterv iews w i th O BNZ, OBCZ, and OBA i nstructors were also 

anal ysed . A summary of the methods used i s  g iven i n  Figure 3 . 1 .  The use of d i fferent  

methods a l lowed methodological t r i angul at ion and addressed i ssues of b ias  w i th my 

role as a part ici pant observer. S ome quanti tat i ve anal ys is was undertaken us i ng  

stat i s t i cal L - Lests compari ng pre- and  post-course part ic ipant responses. The main  form 

of  data ana lys is  was content anal ys i s  us i ng the qual i tat i ve data anal ys i s  pac kage 

HyperRES EARCH (Researchware, 1 998) .  

Date Samples M ethods 
Pan I :  0 8 1\ Z  22-day & 9-day 0 13 NZ course Part i c ipant observation 
February I 996 pan icip< Jnts Quest ionna ire survey:  Pre & post-course 
to March I 997 22-day & 9-day O l3 NZ course Longi tud ina l  approach : S i x- month post-

part i c ipants ( N=54 & N=39) course q uest ionnaire 
O B NZ instruc tors ( N= 8 )  Semi -structured i n terview 

Pan 2 :  OBCZ In tertouch 1 997 & 1 998  part i c ipants Part i c ipant observat ion 
August  I 997 ln tertouch 1 997 & 1 998  part i c ipants Quest ionnaire survey & long i t ud i na l  
t o  A ugust ( N=25 & N=30) approach :  S i x-month,  one and  two-year post-
1 999 course 
Part 3 :  OBA In tertouch 1 999 part ic ipants Part ic ipant observat ion 
February 1 999 I ntertouch 1 999 part ic i pants (N= 1 7) Quest ionnai re survey : Pre &post-course 
to March 2000 Longi tudina l  approach :  S ix -month,  and one 

year post-course 
OBA (N=S) & OBCZ (N=4)  Semi-structured i n terview 
instructors 

Figm·e 3. 1 Summary of methods used in the study 
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RESEARCH DESIGN 

The choice of parad igm in  the present  study was based on my world view, assumpt ions  

on how the research shou ld  be conducted, and the nature of the research , as i nd icated by 

Rcmeny i ,  W i l l i ams ,  M oney and Swartz ( 1 998 ) .  The use of  a case study as the m ain  

methodology ref lected the use of  both quant i tati ve and qual i tati ve approach es .  The  type 

of  case study u sed was ' eval uat ive' i nvol v i ng evaluat ion of the programmes us ing  

fi e ldwork (S tenhouse, 1 985 ;  Sturman , 1 997) .  I t  cou ld  a l so  be argued that the type of  

case s tudy was ' ethnograph ic '  as i t  i n volved part ic ipant observation (S te nhouse, 1 98 5 ;  

Sturman , 1 997 ) .  The specific methods u sed were part ic ipant observat ion ,  a longi tud inal 

approach us i ng  quest ion nai re survey of part i c ipants, and semi-structured i n terview of 

some i n structors . The use of mul t i p l e  i n vestigation methods .al lowed t ri angu l at ion ,  

which added to  the s tudy ' s  credib i l i t y  (L inco ln  & Guba, 1 98 5 )  and the hol i st i c  

understand i ng  of  the  phenomena being stud ied, as  i nd i cated by M athison ( 1 98 8 ) .  

My world-v iew 

My backgrou nd to research had been i n fl uenced mai n l y  by scient ifi c  and quanti tat ive 

approaches .  Fol lowing completion of an undergraduate mathemat ics  and computer 

sc ience degree ( 1 980- 1 983) ,  I spent seven years teach ing mathemat ics  and, in part i cu lar, 

. . 6th i 7 th f I I I I · 1 h
. 

h . . l . stat 1 st 1cs  at anc orm eve . t was w 11  st teac mg t at my I n terest 1 11 en 1ancmg 

the educat i onal  process developed. M any  of the s tuden ts had negat ive  e x periences of 

mathemat ics ,  hence the success and chal lenge of my teach ing depended on more than 

just achiev i ng resu l ts ,  but provid ing and develop ing  an env ironment and act i v i t ies that 

gave a pos i t i ve l earn i ng ex perience, wh i l st improv ing  the student ' s knowledge. 

S i m i l ar ly ,  from coach ing  a number of sports ,  the p layer' s enjoyment and d evelopment i s  

not j ust about the sk i l l s  of the sport , bu t  i nvol ves a number o f  other fac tors, such as 

soc ia l  and team invo l vement. After l eav i ng  teach ing  in 1 990, I worked in the health and 

fi tness industry developing programmes and events .  Once agai n ,  the soc i al aspect and 

fee l i n g  o f  belong ing were often more i mportant factors i n  susta in ing people ' s  i n terest 

and i nvo l vement,  than the sport or acti v i ty  itse l f. My ph i losophy h as been the same 

s i nce I started lecturi ng at M assey Un iversity i n  1 994, al though the ass imi l at ion of 

course conten t i s  i mportant, i t  i s  my role  to develop a posi t ive l earn i n g  envi ronment 

u s i ng  a variety of fac i l i tation methods that aim to enhance the learning  process for the 

i nd i v idua l  students .  
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My M asters degree thes is ,  ' Sport tour ism and market ing an hote l i n  S omerset' (Mart in ,  

1 990) was s im i lar to th is  study in  that i t  was descript ive, practical and appl ied i n  nature . 

I n  consideri ng  my approach to the PhD study, a mathematics and stati s ti c s  background 

favoured us i ng  a pos i tiv i st approach,  but my i nvol vement in the deve l opment of a 

var iety of educat i onal programmes and m y  in terest i n  what happened to people on these 

programmes had given me more of a phenomenological perspecti ve .  Through my  

teach i ng  or  Outdoor Recreat ion Management at Massey Uni vers i ty ,  I had become 

fam i l i ar with the l i terature on the experi ent ial l earn ing process ( Dewey, 1 93 8 ;  Kolb ,  

1 984;  Lewi n ,  1 95 1 ;  Priest & Gass, 1 997 ) .  A l though I had not used  these methods as 

an 'outdoor i n s t ructor ' .  my pre ference for learn ing sty l e  empath i sed w ith a k i nesthetic 

approach and I h ad often used an experientia l  approach in my teach in g, l ectur ing and 

coach i ng .  A l so, my i nvol vement in many outdoor recreation acti v i t i es  h ad rei n forced 

the view that knowledge was based on  observat ion and action, as suggested by Dewey 

( 1 938 )  and Dah lgren and Szczepanski ( 1 998) .  These experiences led me to be ing  m ore 

i n terested i n  part ic ipat ing and observ ing ,  as a way to understand what was happen i ng  at 

Outward Bound,  than being  independent fron1 the process .  I was a l so i n terested i n  

focus i ng  on  the actual experiences o f  both part ic ipants and i nstructors . M y  be l ief i n  th i s  

ho l i st i c  approach (Remenyi et ol. , 1 998 )  meant that a l though my i n i ti al thoughts about 

the s tudy invo l ved pos i t i v i s t research ,  further rev i ew meant that the use of a 

phenomenologica l  approach i nvolv i ng  natural i st ic i nqu i ry (Easterby-Sm i th ,  Thorpe & 

Lowe, 1 99 1 ;  Li ncoln & Guba, 1 985) became more appropriate as the stud y developed. 

R esearch assu mptions 

The onto logica l  premi se (nature of real i ty) u nderpin n i ng a phenomenological  study as 

opposed to a pos i ti vi s t  approach is the be l ief  of mul t ip le  constructed real i t i es (Denz in  & 

Li ncol n ,  1 994, 2000) where the world i s  soc ial ly  constructed rather than object ive ly  

determ ined (Easterby-Smith e t  al. , 1 99 1  ) .  An interpret ive natura l i st ic epi stemo logy 

( nature of knowledge )  typical l y  utl i ses  a case study approach to deve lop understand i ng  

of experiences (A l l ison & Pomeroy, 2000),  where knowledge i s  created i n  i n te raction 

between the researcher and partic ipants rather than independent l y  (Denzi n  & Linco ln ,  

1 994, 2000) .  The  epis temological assumptions for a phenomeno logical parad igm are 

that it is subject ive and concerned with the understanding of human behaviour (Hussey 

& H u ssey, 1 997) .  Patton ( 1 990) and Men· iam ( 1 998)  bel ieved that emphasi s shou l d  be 
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p laced on the essence or structure ,  and i nterpretation of an expenence. Cohen and 

M anion ( 1 994) supported these v iews and stated: 

Phenomenology is a theoretical point  or v iew that advocates the study of d i rect experience taken at 

race value;  and o ne which sees behaviour as determined by the phenomena of  experience rather than 

hy e xten1�1 l ,  obj ec t ive and physical l y  descri bed real i ty  ( p .29) .  

The ph i losophy of phenomenology underpins  al l qual itative research des i gn  (Men·i am, 

1 998 ) ,  and is most common l y  used by soci al scienti sts (Easterby-Smi th et al. , 1 99 1  ) .  

Guba and L i nco ln  ( 1 98 1 )  and Easterby-Smi th e t  al. ( 1 99 1 )  argued that soc ial sc ient is ts  

do not measure how often part icu lar patterns occur, but try to expl a in  why people have 

di fferent e xperi ences .  Guba and Li ncol n ( 1 98 1 )  i ndicated that qua l i tati v e  researchers, 

"emphas ize ,  describe, judge, compare, portray, evoke images, and create, for the reader 

or l i stener, the sen se of hav ing been there" (p. 1 49 ) .  Th i s  type of research deals  w i th the 

qual i ty of the e xperience and has become more acceptable as a methodology ( Hussey & 

H ussey, 1 997 ) .  Hussey and Hussey  ( 1 997) i dent i fied features of a phenomenological 

paradigm as smal l samples from a n atural  locat ion .  the rel i abi l i ty of the fi n di ngs tendin g  

t o  be low. b u t  the val id ity i s  hi gh d u e  to the rich and subject ive data. L inco ln  and Guba 

( 1 985 )  argued that credi b i l i ty ,  trans ferabi l i ty ,  and dependab i l i ty  were the natural i s t ic  

terms equ i valent to i nternal val id i ty ,  external val id i ty  and re l i abi l i ty, respect ive ly .  

General i sat ion tends to be  from one sett ing to another rather than from a sampl e  to  a 

popu lat ion , as i n  a posi t i v i st approach (Hussey & H ussey, 1 997) .  L inco l n  and Guba 

( 1 985 )  ind icated that the  th ick  descr ipt ion of  a qual itati ve study enhanced the fi nd i ngs 

transferabi l i ty .  Other i mportant features are the  i nvol vement of the researcher 111 

fi e ldwork and the col lect ion of' empir ical data us ing a variety of methods (Denz i n  & 

Li ncol n ,  1 994; Easterby-Smith et al . ,  1 99 1  ) , where "empirical e v idence i s  data based 

on observation or experience" ( Hussey & H ussey, 1 997 , p.269) . 

Whi lst there has been much discuss ion about the i ncompatibi l i ty  of the ep istemological  

posi t ions ( !3ryman, 1 988 ;  Gage, 1 989 ;  Hammersley, 1 996), Guba and Lincoln ( 1 994) 

argued that both quant i tati ve and q ual i tat ive cou l d  be complementary and used 

appropriate ly  w i th i n  a natural i s t ic  parad igm.  This supports the v iew d i scussed by 

Creswel l ( 1 994) that "a fal se d ichotomy ex is ted between qual i tat ive and quant i t at i ve 

approaches and that researchers shou l d  make the most efficient use  of both paradi gms  i n  
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understand ing soc ial phenomena" (p. l 76 ) .  Denzi n and Lincoln ( 1 994) defined 

qua l i tati ve research as , 

mul t i -method i n  l'ocus i nvolv ing  an i n terpret ive natura l i s t ic  approach to i ts subjec t  matt er. This means 

that q u<tl i t a t i ve researchers study th i ngs i n  their natural  sett ings, attempt ing  to make sense of, or 

in terpret. phenomena in terms ol ' the mean i ngs people brin g  to them (p.2) .  

Nature of the research 

Bronfenbren ner ( 1 979 )  argued that the use of control groups 1 11 the study of human 

deve lopmen t  was not p ract ical as  the personal growth was re lated to the spec ifi c  

env i ronmen t .  R ichards ( 1 997) supported th i s  v iew and suggested that there are many 

complex i t i es  i n  evaluat i ng an outdoor educat ion programme as part ic ipants are not 

u sual ly  random ly  se lected and the p rogrammes are complex i n  des ign and experimental 

con trol  i s  d i fficu l t .  Remenyi  et  al. ( 1 998)  a l so poi n ted out that "the use of con tro ls  are 

seldom re levant i n  non-posi t i v i st research due to the problems of control l i ng  variables 

i n  soc ial set t i ngs" (p .99) .  However ,  there has been a lack of accepted and appropriate 

methods used i n  eva luat i ng  outdoor educat ion p rogrammes (Cason & G i l l i s ,  1 994; 

Hat t ie  et u l . ,  1 99 7 ) .  Gass ( 1 993 )  suggested us i ng a qual i tat i ve approach a longside 

quantitat i ve  measures. which supported the use of case study research .  With  reference 

to the study of adventure based experient ial  learn i n g  programmes , Bocarro and Richards 

( 1 998 )  i nd icated that evaluat ion studies had favoured experimental and quas i ­

experimental des ign ,  i nvo lv ing quant i tati ve measurement and randomly sel ected 

part ic ipants under cont ro l l ed condi t ions .  These methods fol l ow stat ist ical procedures of 

anal ys i s  and focus on outcomes and i ssues of se l f-concept (Ewert, 1 987 ,  1 9 89 ;  Hatt ie et 

o/. , 1 997 ;  Nei l l  and Richards, 1 998 ) .  

Dah lgren and Szczepanski ' s  ( 1 998)  rev Jew of Scand inav ian research and B arret t  and 

Greenaway ' s  ( 1 995 )  rev iew of research i n  the U K ,  concluded that h u manis t ic  and 

qual i tati ve approaches were more appropriate and effective in study ing  the many 

variables of outdoor education (people, p rocesses, and outcomes) .  B arrett and 

Greenaway ( 1 995 )  commented that :  

The scien t i fic research parad igm employed i n  most of  t he  research reviewed has been shown to be i l l  

su i ted to t he  task o f  study ing  the complex phenomena, which const i tute t he  experience o f  outdoor 

adventure ( p. 53 ) .  
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A l l ison and Pomeroy (2000) supported these v iews argui ng that focus ing on a s i ng le  

quest ion 'Does i t  work? '  demonstrates a l ack of understand ing of  the complex i ty of the  

experient ial education fie ld .  They i nd icated that there was  a need to  "sh i ft the focus  of  

the  quest ions asked (epistemological shift ) ' '  in  order " to  understand real i ty  i n  a d i fferent 

way (ontological shi ft )" (p .96 ) . There i s  a need to recognise the subjecti ve n ature of 

part ic ipant ' s  experiences and uti l i se more qual i tat ive approaches to understand the 

complex processes i n vol ved in experient ial educat ion (A l l ison & Pomeroy , 2000; 

Priest , 1 999:  Pr iest ,  Al tarian & Schubert, 1 993) . 

A qua l i tat ive approach was part icu l ar l y  appropri ate for the research des ign of th i s  

present study, wh ich eva luated the educational p rocesses and course ou tcomes of 

Outward Bound.  Th i s  was re i nforced by Creswe l l  ( 1 994) who stated that qual i tat i ve 

research was "an inqu i ry process of understand ing  a soc ial or human problem , based on  

bu i l d ing  a ho l i st i c  p ic ture, formed w i th words ,  report i n g  detai led views o f  i nformants, 

and conducted in a natural setti ng" (p. l ) .  Dah lgren and Szczepanski ( 1 99 8 )  i nd icated 

that research into the phenomena and processes of outdoor education prov i ded the too l s  

t hat al lowed the descri pt i ve responses to  be  anal ysed and i n terpreted us i ng  codes, 

pat terns and categories developed from the data. 

A rev1ew of evaluat ion methods of resident ial outdoor programmes in the U S A  by 

Chenery and H ammerman ( 1 985)  revealed that ' observation ' and ' group d i scuss ion '  

w i th part ic ipants were u sed as eva luat ion tools i n  n i nety and seventy-n i ne  percent of the 

s tudies ,  respect i ve ly .  Mc lntyre ( 1 990) i ndicated that use of i nterviews , part i c ipant 

observat ion and quest ionnai res ,  us ing qual itat ive measurements, "a im t o  prov ide  an 

accu rate and rea l i st ic  pic ture of the processes and ou tcomes of the outdoor education 

experience" (p . 204) .  Humberstone ( l 997a) supported this v iew and argued that 

research i n  outdoor education shou ld  i nvolve the i nstructors and part ic ipants, but  a lso 

the researcher. Humberstone ( l 997b) pointed out that the researcher w as an i n tegral 

part of the research process and cou ld  not easi ly  be removed from it .  

Despite my world-view and the nature of the research favouri ng  natural i st i c  i nqu i ry ,  my 

i n i t ia l  focus  for the s tudy of  OBNZ courses (Part One) ,  was on a quant i tat ive approach,  

u s ing  changes i n  self- rati ngs on L ikert scale respon ses,  for evaluating  the effects of the 

courses over a period of t ime. This was to parti al l y  rep l icate M i tchel l and  Mi tche l l ' s  
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s tudy ( 1 989 & 1 989) ,  wh ich had u sed s im i l ar methods in  the i r  s tudy of OBNZ course 

outcomes. They had based their methods on those of M arsh et al .  ( 1 98 6a & 1 986b) . 

These methods i nvol ved p re-and post-course questionnai res with parti c ipants t i ck ing 

boxes  from Likert scales, and then soph i st icated stat i st ical anal ysis of the resu l ts to  show 

effect s izes for each course (Nei l l  & Richards , 1 996) .  Other studies (Hat t ie ,  1 992b; 

H att ie  et ol . ,  1 996, 1 997 ;  Nei l l  & Richards, 1 996) ,  part icu larl y at OB i n  Austral i a  

(OBA) ,  which had co-ord i nated the most extensi ve research i nto p rogramme eval uat ion 

(B an·ett & Grcenaway, 1 995) ,  had a lso focused on quant ify i ng  outcomes, particu l ar l y in  

terms of  se l f-concept. H owever, th i s  was on ly  one resu l t  out  of a mu l t i -faceted , mu l t i ­

d i mensional change programme i nvol v i ng human behav iou r  (Nei l l ,  1 996) .  

The i n i t i a l quant i tat ive quest ionnaires used i n  Part One of my study l im i ted the response 

of the part ic ipants to the presen ted questions. B arrett and Green away ( 1 995)  i nd icated 

that a qual i tat i ve approach appeared to be more appropriate than the above  quant i tat i ve  

methods i n  trying  to  examine the complex vari ables o f  t he  educat ional p rocess and 

outcomes or  adventure educat ion .  Therefore, a l though a quan ti tat i ve approach was 

i n i t i a l l y  u sed. a more phenomenologica l  research des ign developed as i t  w as fe l t  that  the 

nature of  th is  research favoured more qua l i tat i ve methods i nvo l v i n g  part ic ipant  

observat ion ,  open-ended quest ionna i re survey of partic ipants, and semi -structured 

i n te rv iews of inst ructors .  The research des ign was emergent rather than p re-determi ned 

(Linco ln & Guba,  1 985 ) ,  which ref lected my ro l e  as a part ic ipant observer and the 

purpos ive  sampl i ng  of the d ifferent courses and contexts used i n  the  study .  Purpos ive 

samp l i ng was used as each case was selected to extend and max imize the  i n format ion 

al ready obtained ( Li ncol n & Guba, 1 985) .  The qual itat i ve researcher as bricoleur, 

where " [a] !Jricoleur is a 'j ack of a l l  trades ' "  ( Denzin & Lincol n ,  1 994, p .2 ) , supports an 

emergent des ign and the u se of mixed methods, as the methods depend on the q uestions  

asked, wh ich i n  turn depend on  the context .  

C ase study 

Case study I S  a genenc term for the i nvesti gation of an i nd iv idua l ,  g roup o r  

phenomenon, and i s  characteri sed b y  the use of mu l t ip le  methods for d ata  co l lect ion 

( Ade l man , Jenkins & Kemmis ,  1 976;  Husen & Pos tlethwaite, 1 994; Mi l e s  & 

Huberman,  1 984; Y i n , 1 994) . The case study i s  an example of a methodology ,  wh ich  

focuses on understand ing the  dynamics present w i th in  a s i ngle set t ing (Hussey & 
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Hussey, 1 99 7 ) .  However, case study design I S  ec lectic and i s  no t  a s tandard 

methodological package (Adel man et al . ,  1 976) .  Case study is a study of a ' bounded 

system'  (Ade l rnan et  al. , 1 976;  Kernrn i s ,  1 980) and presents a ' natural i st i c '  

i nvest igation of  the  phenomena ( Kemmis ,  1 980) . M erriam ( 1 998) stated that the  case 

study i s  an " i ntens ive, hol is t ic descript ion and analys is of a s ingl e  bounded un i t" 

(p . l 93 ) .  Y i n  ( 1 994) indicated that the case study i s  "an empi rical inqu i ry that 

i nvest igates a con temporary phenomenon within its real l i fe context ,  espec i al l y  when 

the boundaries  between phenomenon and context  are not cl earl y evident" (p . l 3) .  

Creswel l ( 1 994) supported these views described above and defined the case s tudy as 

where, 

the researcher explores a s ingle ent i ty or phenomenon ( ' the case ' ) bounded by t i me and act i v i ty . . .  and 

col lects deta i l ed i n rormation by us ing a var iety o r  data col lect ion procedures d ur ing  a sustain ed period 

o r  t i me ( p . 1 2 ) .  

Husen and Post lethwaite ( 1 994 ) and Y in  ( 1 994) i nd icated that an  eval uati ve case study 

cou ld  inc lude both s ingle case or invo lve mu l t i -case des i gn .  Kolb ( 1 99 1 )  i nd icated that 

case study was a ' meani ngful  design ' for the eval uation of experient ial programmes . 

Case studies often use quanti tat ive or  qual i tat ive methods or a combinat ion of both 

(Husen , & Post lethwaite,  1 994; Kolb, 1 99 1 ;  M erriam, 1 998) .  

The choice of case study for the i n vestigation and evaluat ion of Outward Bound ' s  

course outcomes and educat ional processes was supported by  Men·iam ( 1 998 )  who 

suggested that : 

l n s ights gleaned rrom case stud ies can d i rect ly i n lluence pol icy,  pract ice ,  and future research 

( p . 1 9 ) . . .  The case study o iTers a means o r  i n vest igat ing complex social u ni ts cons is t i n g  of m ul t ip le  

variables or  potent ia l  i mportance i n  understand ing the phenomenon. Anchored in  rea l  l i l'e s i tuat ions,  

the case study resu l ts  in a rich and hol is t ic  account o r  the phenomenon (p .4 1 ) .  

Easterby-S m i th et al .  ( 1 99 1 )  and B assey ( 1 999) ind icated that evaluat ion ,  the h i ghest 

level of B loom ' s  ( 1 956) hierarchy of cognit ive educational obj ect i ves,  w as appropriate 

for doctoral theses . Evaluation cri t i cal l y  rev iews the worth of particu lar programmes 

( S take, 1 995) .  Guba and Lincoln ( 1 98 1 )  and M erriam ( 1 998) concluded that the case 

study is the best way of report ing an evaluation because it is rich ly  descrip t ive, ho l is t ic ,  

and provides exp lanation and judgement. Y in  ( 1 994 ) , Merr iam ( 1 998) and B assey 

( 1 999) also suggested that the choice of a case study approach i s  part i cu larl y 
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appropri ate when evaluat i ng  educat ional programmes. Case studies are w idely u sed i n  

soc ial science, educat ional (Bassey, 1 999; Cohen & Manion ,  1 994) ,  and bus iness 

research ( Hussey & H ussey, 1 997) .  The purpose of the i nqu i ry is to u nderstand the 

part icu lar phenomena w i th i n  a spec i fic  contex t  rather than to general i se (Merri am, 

1 998 ) .  Remenyi et al. ( 1 998 )  i ndicated that a case s tudy al lows the researcher to obtai n 

a more hol i s t ic perspect i ve because the focus i s  on  learning about the org an i sation ' s  

process. A l though general i sation can be l im i ted from case studies, S take ( 1 995 )  argued 

that ' ' the c ase i s  an i n tegrated system" (p .2 ) ,  produces val i d  mod i fi c at ion  and 

natura l i st ic general isat ions ,  and the use of other research methods and tr iangu lat ion 

i ncreases i ts va l id i ty ( Remenyi et al . ,  1 998) and c redib i l i ty (Lincoln and Guba, 1 985 ) .  

Hussey and  Hussey ( 1 997) supported th i s  v iew i ndicat ing that case studies "have 

contextual  re levance across measures,  methods, paradigms, set t ings and t ime" (p .56) ,  

which enhances the poss ib i l i ty of transferab i l i t y  from one sett i ng  to another. Merriam 

( 1 998 ) conc l uded that th i s  type of research has the fol lowing characteri s t ics :  

! T i he goal or  e l i c i t i ng  understand ing and mean ing, t he  researcher as a primary i nstrument  o r  data 

col lect ion and analys i s .  the use or J'ieldwork, an i nd uc t i ve orientat ion to analys is ,  and find i ngs that are 

r i ch ly  desc r i p t i ve ( p . l l ). 

I n  su mmary, the above i ssues led to my choice of case study for th i s  thes i s ,  i nvolv i ng  

both quan t i tati ve and  qual i tat ive methods ,  and was based on  the  fol low ing  

characteri s t ics  of  t he  research, a s  iden t i fied by Stake ( 1 995 ) .  I t  was  hol i s t i c ,  empirical 

and fie ld  or iented u s i ng  the observat ions of  the researcher. The case study design was 

also descri p t ive ,  i l l ustrat i ve, and experi men tal , as i ndicated by Scapens ( 1 990) :  

• Descript i ve, for example descri b ing  current p ractice a t  OBNZ and OBCZ. Th i s  

in vol ved a detai l ed account of  the  phenomena under study (Merriam , 1 998 ) .  The 

case study was u sed to create a story or narrat i ve descript ion of the s i tuat ion bein g  

studied ( Bassey, 1 999; Remenyi  et al . ,  1 998 ) .  

• I l l u strat i ve, for example i l l ustrat i ng  i n novat i ve  practices used a t  OBCZ. Merr iam 

( 1 998)  i nd icated that the "case study has proven part icu lar ly  useful when studyin g  

educat ional i nnovations" (p .4 1 ) .  

• Experi mental , for example implementi ng t h e  procedures o f  OBCZ i nto the OBA 

context and eval uat i ng  the benefi ts .  
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M i xed methods 

There has been considerable debate about the re l at i ve merits of quant i tati ve and 

qua l i tati ve methodology (Abbott-Chapman , 1 993 ; B ryman,  1 988 ;  Gage, 1 989) .  J i ck  

( 1 97 9 )  advocated us i ng  mixed methods as  complementary i nstead of  oppos ing  each 

ot her. although he ind icated that repl i cation of such studies becomes d ifficu l t  u nder 

these c i rcumstances .  However, as Abbott-Chapman ( 1 993 )  pointed out the re is no  r ight  

or w rong way to research as l ong as  the methodo l ogies  ' fi t '  or 'serve' the research 

objec t i ves .  Ghau ri ,  Gronhaug and Kris t ians lund ( 1 995 )  suggested that there is a need to 

c reate a balance between r igour and fl ex ib i l i ty .  Cohen and Man ion ( 1 985 ,  1 994) and 

H u ssey and Hussey ( 1 997 )  i nd icated that i t  i s  not un usual to choose a mi x ture of both 

qua l i tat ive and quant i tat i ve met hods in busi ness or educat ional research ,  part icu l arl y i n  

the co l l ect i ng of data. Tri angu l at ion seeks to prov ide r igour and credib i l i ty to a m i xed 

method approach by con fi rming  fi ndings from independent sources of data (Patton ,  

1 990) .  Th is  enhances the richness of  the data, al lows greater flex ibi l i ty  i n  the  research 

des i g n ,  and the m i x i n g  of qual i tati ve and quan t i tat i ve approaches (Cohen & M an i on ,  

1 994; Hussey & Hu sssey , 1 997 ;  Y i n ,  1 994) .  Burnard ( 1 99 1 )  poi n ted out that the 

"researcher sets out to explore i nd i v iduals '  percept i ons of experiential learning  ( the  

qua l i tati ve aspect)" ,  however, "every qual i tat i ve researcher necessar i l y  engages i n  some 

form of  categori sat ion and quan tificat ion in  order to  present the fi nd ings" ( p .43 ) .  

I n  t h i s  presen t  study a mixed method approach was  used, an  approach advocated by  

Ewert ( 1 987 ) ,  Gass ( 1 993) ,  and Bacarro and R ichards ( 1 998 )  for e valuat ion of 

adven ture based experien t ial programmes. The m i xed method approach a l so supported 

the choice of case study as the research des i gn (Bassey ,  1 999; Men·iam, 1 998 ; M i les & 

H u berman , 1 984; Y i n ,  1 994) .  Merriam ( 1 998 ) i nd icated that a case study des ign  i s  

often used i n  phenomenological  i nvestigat ion t o  "gain an i n -depth  unders tand ing  of  the 

s i tuation and mean ing for those i nvolved" (p . l 9) .  

Tri angulat ion 

Decrop ( 1 999) i nd icated that triangul at ion " l im i ts personal and methodol ogica l  b i ases 

and enhances a study ' s  general isab i l i ty" (p . l 58 ) ,  prov id ing criteri a by which  the study 

can be evaluated (Marshal !  & Rossman , 1 995) .  Men·i am ( 1 998) suggested that al though 

tr iangu lat ion may p roduce data that i s  contradictory, th is  could be seen as enhanc i ng  the 

hol i st ic understand ing of the case study. S take ( 1 995) al so bel ieved that triangu l at ion 
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was a strength of case studies, which addressed i ssues of val id i ty (credib i l i ty and 

transferab i l i t y )  and re l i abi l i ty (dependab i l i ty) .  The use of s im i lar methods of data 

col lect ion and analysis al low a comparat ive approach when analys i ng  and d i scuss ing  

the  fi nd i ngs (Y in ,  1 994) .  However, Y in  ( 1 994) i nd icated tha t  the  case study' s  hol i stic 

and f le x i b le nature cou l d  cause a l ack of focus as the research sh ifts ori entation .  He 

argued tha t  th i s  often created a l arge amount of i nformat ion ,  and meant i t  w as diffi cu l t  

t o  l i m i t  the scope and boundaries .  

I n  th i s  present study of OB, the ' mi xed methodology'  a l lowed methodological 

tri angu l at ion when ana lys i ng, i n terpreti ng and report ing the fi ndings ,  as i nd icated by 

Kolb ( 1 99 1  ) .  Methodo logical triangu l at ion involved comparison of fi nd i ngs from the 

analys i s  o r  fi eld notes from part ic ipant observat ion ,  data from semi -structured 

i nterv iews,  and responses to st ructured questionna i res . This  w as not poss ib le  for the 

data on percei ved course object i ves and outcomes, as  most  of th is data was col lected 

from part i c ipant quest ionnai re responses .  However, data tri angu lat ion  (Denzi n ,  1 97 8 ;  

Patton ,  1 990)  was poss ib le  a n d  involved compari son of i nformat ion  co l lected from 

di fferen t  data sources . As Y in  ( 1 994) suggested, secondary data was obtai ned from a 

var iety o f  documented sources and archi val records.  Field notes a l so provided 

important  contextual and env i ronmental informat ion ,  a v iew supported by (Decrop, 

1 999) .  

The focus  o f  my study changed from OB TZ to  OBCZ, reflect i ng  the  emergent  des ign ,  

bu t  a l though th i s  mean t that more data was created and some data was rejected, the a ims 

were u naffected. My s tudy of OBNZ, a l lowed observat ion of different  course act i v i t ies 

and fac i l i tat ion approaches of i nstructors duri ng  the 22-day and 9-day courses.  The 

sh i ft i n  focus  was part i cu larl y i n1portant for me as a parti c ipant observer, as i t  gave me a 

greater range of perspect i ve than I h ad had w i th j u st the s i ngle case study of OBNZ. 

Th is  resu l ted i n  a more focused approach for the i nvestigat ion of the I n tertouch courses 

at OBCZ and OBA.  The i nternational nature of the study presented further d ifficu l t ies 

for data col lect ion and a lso commun i cation, as I d id not  speak Czech .  The add i t ional 

fie l dwork a l so i nvolved a cons iderabl e  amount  of t ime and c lose cooperation wi th  the 

staff of the organ isat ions  i nvol ved. The evaluat ion of the fi nd ings from the d i fferent 

parts of my study attempted to create greater cred ib i l i ty and dependab i l i ty ,  and enhance  

the transferab i l i ty of  the  fi nd ings .  



70 

D A T A  COLLECTION METHODS 

The data col l ect ion methods used 1 11 th i s  study were partic ipant observat ion,  

quest ionnai re s urvey usi ng a longi tudi n al approach ,  and semi-structured i nterv iew .  As 

s i m i l ar methods were used i n  each of the  th ree parts, the fol lowing i s  a br ief d i scuss ion 

of the l i terature pertai n ing to each of the mai n data col lect ion methods used in  the s tudy.  

The spec i fic methods used in each part of  the study are descr ibed in  each of  the rel evant 

chapters (Chapters Four to S i x )  and are summari sed i n  Figures 4. 1 ,  5.3 and 6. 1 .  

Participant observation 

Cohen and M an i on ( 1 994) s tated, "at the heart of every case study l ies a method of 

observat ion" (p. l 07) .  Part ic ipant observat ion i nvol ves the researcher being part of the 

group or the act iv i t ies that are observed (Y in ,  1 994). It al so al l ows a hol i st i c  

i n terpretat ion of  the  phenomena being s tud ied (Cohen & Man ion, 1 994) .  B ai ley ( 1 978)  

ident i fied the  fol l owing advantages of  the  part ic ipant observation approach :  

• The research can record behaviour as it occurs through field notes; 

• i t  al lows the researcher to develop, i n  n atur al su rround i ngs, c loser re l at ionsh ips w i th  

part i c ipants .  

Ko lb  ( 1 99 1 )  indicated that part ic ipant  observat i on has been used w ith i n  the fie ld  of 

experient i al educat ion . Al though the ITtethod can be t ime consuming ,  i t  can y ie ld  r ich 

descript ive data about " the sett ing, env i ronmental factors and the group dynamics  w hich 

i n fl uence partic ipan ts '  experiences" (p .4 1 ) . J orgensen ( 1 989) had a lso argued that 

part ic ipant  observation was an appropri ate method to understand an educat ional process 

and assess how part ic ipants were affected by their experience. Patton ( 1 990) supported 

t h i s  v iew:  

Experienc i ng the program as  an ins ider i s  what necessi tates the part ic ipant part o f  part i c ipant 

observat ion .  A t  the same t ime,  however, t here is clearly an observat ion s ide to t h i s  process. The 

chal lenge is  to combine part ic ipant and observat ion so as to become capabl e  o f  understand ing  the  

program as an i nsider whi le describing the program for outsiders (p.207). 

The use of part i c ipant observat ion in my case study of Outward B ound al l owed m ysel f 

as the researcher to experience, observe, and be part of the experient ial pro cess as both a 

part ic i pant and i nstructor. As Dah lg ren and Szczepanski  ( 1 998 )  i nd icated, th i s  gave 
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greater i n s i gh t  and u nderstanding  of the part i c ipan t ' s experiences and i nstructor 

prac t i ces than a more sc ient ific  approach .  

Questio n n a i re su rvey 

Qucs t i o n n �1 i res are associ ated w i th bo t h  pos i t i v i s t and phe n o me no l og ica l met hodo log ie -, 

and use a s a m p l e  of part i c i pan t s  drawn fro m a pop u l at i o n  ( Y i n .  1 994 ) .  The pos i t i v i s t  

approac h t e n d s  to u se  c l osed ques t i ons fo r l arge- sca le su rveys ( H u ssey & 1-l us�o,ey .  

1 997 ) ,  w h e reas the ph cnomen o l og ica l approac h  uses open - e n ded quest ion s w i th a s m a l l 

S<l m p l e  ( 1-l u ssey & H u ssey , 1 997 ) .  H ussey and H ussey ( 1 997) i n d i c ated that 

q u e s t i o n n a i re des i gn needed t o  con s i de r  t he sam p l e s i ze ,  rype ( s )  and w o rd i n g  o f  

q ues t i o n s to  reduce a m b i gu i ty . Methods o r  d i s t r i bu t i o n ,  co l l at i ng , and a n a l y s i s  a l so 

need to  be cons i de re d ,  a l o n g  wi th  act ion  to no n - respon se ( H ussey & H ussey,  1 997 ) .  

As men t i o ned ear l i er, my study o f  OB began by u s i n g  a posi t i v i st approac h i n vo l v i n g  

comse part i c i pan ts respond i n g t o quest i on s  us i n g  fi ve po i n t Likert scales pre- and  post­

comse ( Appen d i x  2a & 2b). Key s tate men ts were taken from M i tche l l and M i tche l l ' s 

( 1 9X X ) S l' l i ' Descri p t i o n  Quest i o n nai re ( S DQ )  ( A ppe n d i x  1 1 ) , w h i c h  i nc orp ora ted the 

t h i rt ee n  d i me n s i o n s  of se l f-concept fro m  M ars h ei u/ . · s  ( 1 9�6a,  1 9� 6 b ) S DQ- 1 1 1  

q ues t i o n n a i re ( m ath ,  ve rba l ,  gene ral acad e m i c .  prob l e m  so l v i n g , p h y s i c a l  a b i l i t y .  

appearan ce , re l at ions  w i t h  pare n ts ,  re l i g ion/sp i ri t u a l i t y ,  honesty ,  e mo t i o n a l  s tab i l i t y , an d 

genera l  se l l' )  and fi ve fu rther statements ,  wh ich  h ad been added b y  M i tc he l l  and 

M i tche l l ( 1 98 8 ) .  These fi ve were "not  based on a m u l ti -d imensiona l  theory of 

perso n a l i ty"  ( p .27) ,  but  reflected the M i tche l l ' s observat ion s over fi ve  years of  OBNZ 

comses a n d  t he i r  i mpac t s . M arsh, R i chards and B arnes ( 1 986b) suggested t hat the  

fi nd i ngs from a nu mber of s tudies support ed the re l i ab i l i ty and val id i ty of the SDQ 

i ns t ru me n t s  and the sel f-concept factors were substan t i a l l y corre l ated wi th se l f-concepts 

in other areas .  The dependen t v ar iables re l ated to the key statements w i th the 

i ndepen de n t vari ables be i n g  the d i fferent courses .  The hypothesis was th at for each 

statement  there w as a pos i t i ve d i fference between the pre and post course s amples .  

W h i l s t  t h i s  approach prov ided an assessme n t of  spec i fied ou tco mes , a m ore qu a l i tat i ve 

ap proac h was used to assess u n spec i fied ou tcomes .  A n u m ber o r  open - e n ded q uest i o n �  

were added post-course , which rel ated t o  part ic i pan t s  cou rse experi e n c e s  a n d  t he 

ed ucat ion a l  process,  re l at i ng for example to the course object i ves, the atmosphere,  and 
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the  i n structors. These more qual i tat i ve responses were then anal ysed , coded, and 

deve l oped i n to categories and themes, a process described by Dahlgren and Szczepanski 

( 1 99 8 ) .  

Longitudinal  approach 

A l o n gi t u d i n al approach is  normally assoc i ated w i t h  pos i t i v i s t  studies and i n vol ves the 

i n ves t igat ion  o f  a group of s u bjects over a pe ri od or t i me ( C reswel l ,  1 994) ,  en ab l i ng  

e x a m i n a t ion  o f  t h e  re l ; 1 t i ve stab i l i ty or change or  t h e  phe nomena under study ( H u ssey  & 

H u ssey. I CJ97 ) .  The u se of a longi tud i na l approac h i n  qua l i tat i ve studies a ims  to 

i m prove the  c redi b i l i t y  of the  fi nd ings ( Eas t erby -S m i th et al . ,  1 99 1 ;  H ussey & 1-I u ssey , 

1 99 7 ) .  E<ls te rby- S m i t h  et al .  ( 1 99 1 )  po i n ted out tha t  the m a i n  advan t age o r  t h i s  

approach i s  t hat i t  i s  poss i b l e  to  fo l l ow a sma l l samp l e  re l ated to a pan i c u l ar 

organ i sat i o 1 1 .  The d i sadvan tages are that i t  is e x t re me l y  t i me consu m i ng and the  data 

req u i res co m p le x a n a l y s i s .  H u ssey and H u ssey ( 1 99 7 )  a l so i nd icated that  long i t ud i nal 

s t ud ies took a lot of  t i me and t here is the p ro b l e m  o f  subjects  dropp ing out  dur i n g  the 

s t ud y . Gass  ( 1 993)  i nd icated that there w as a need for long-term eval u at ion  of 

ex perie n t i ;l i  educat ion programmes as the fie l d  l ac ks a s trong research base .  The 

m ajor i ty or research to date has focused on short-term changes ( B acarro & R i c hards ,  

1 99 X ) .  However, the c ff"ect or other  ch anges and i m pac ts that occur  in  the i nt e rve n i ng 

pe r iod p rese n t  problems  re l ated to the t rus twort h i ness  of the data due to l i m i tat i o n s  of  

me mory rec a l l i n g e ffec ts  spec i l " ical l y  due to t he pro gramme (Cohcn & M an ion ,  1 994) .  

I n  th i s  p rese n t  study or OB,  ques t ion n ai res were sen t to  part i c ipan ts s ix  months a fte r the  

courses .  The su rvey asked for ma i n ly open-ended responses t o  ques t ion s re l at i ng to 

course ou tco mes and the  educat iona l  proces s ,  ror  e x a m p l e  abou t person < l i  d e vc l n p ll l L' n t .  

t h e  a tmosphere ,  and t he i ns t ructors . Th i s  l "eedback was part i c u l ar l y  i m pOil L !nt  i 1 1 

eva luat i n g  whether the  changes ex per ienced by pan i c i pants ( i l " an y )  w e re pos i t i ve .  

negat i ve ,  <1 n d/or l as t i n g , and also how e lemen ts o f  t h e  courses i n fl uenced t hese c h an ges . 

The i n i t i a l  i n tent of the study was no t  to fol low up  after th i s  s i x  ITionths  s tage . 

However, a fter reflec t i ng  on the rich descri pt ion of the s i x-month responses i t  was fel t  

that a ques t i o nna i re sent at a later t ime frame ask i ng  two further open-ended quest ions ,  

wou l d  s tren g then t he  fi nd i ngs from the !n tertouch courses . The two open-ended 

quest ions  asked about the i mpac ts of the course ( i f any) and the key factors i n  ach iev ing  

these i mpac t s .  These quest ion nai res were sent two years afte r  the 1 997 and one year 
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after the I 998 and 1 999 I n tertouch courses and are a fu rther exampl e  o f  the emergent  

des i gn .  A l though both E-mai l and pos t ing of quest ionna ires were used, the  i n ternat ional  

nat ur e  o r  t he study and the long t ime period post-course may have contr i buted to the 

d i lli c u l t i es i nc urred in  contact ing part ic ipants and wi th  the level of non-response.  

Sem i -stru ctured interv iew 

I n t e r v i e w s  a re assoc i ated w i t h both pos i t i v is t  and phenome n o l o g i c a l  methodologies 

( Eas t e rb y - S m i t h  e t  al . . 1 99 L  Hussey & H u ssey , 1 99 7 ) .  As wi th quest ionna i re des ign ,  

the pos i t i v i s t approach u ses closed questi ons,  whi l s t  the phenomenolog ical approach 

uses uns t ruct ured or semi -structured i n terv iews .  A l though this approach has been 

descr i bed as the ' best method ' of gatheri ng i n formation it  i s  t ime consum ing  and 

i n vo l ves cn m p lex ana l ys i s  ( Easterby-S m i t h et ul  . . I 99 1 ) .  In  add i t i o n .  i t  oft e n  req u t res  

t a pe - re c o rd i n g  the i n terv iews and t hen t ran scr i b i n g them l ater  ( H u ssey & H usse y ,  

I 997 ) .  Eas terby-Sm i t h e t  of .  ( 1 99 1 ) suggested that  a s e m i -struc t u red i n t e r v i e w  i s  a n  

appmpr i a tc method t o  underst and the res p o n de n t ' s  op i n i ons and be l i e fs �tbo u t  a 

part i cu l ar s i t uat ion . 

The u se o r  semi -struc t u red i n t e rv iew i n  t h i s  s t u d y  o r  Ou t ward Bound a i n1 ed to prov i de 

i n s i gh t  i n t n  the methods used by in structms wh i l e  they developed and fac i l i tat ed t he  

cou rses (Appe nd i x 2d ,  2n) .  The i n i t i a l  i n tent a t  O B N Z  w a s  to  ro l l ow up  these 

i n terv iews si x-months later to rev iew whether i ns tructor methods had changed for 

reasons such as trai n i n g  or cou rse changes. However, as the study moved away from 

O B N Z  Lo O BCZ, these later i n terv iews or O B NZ staff focused more on the course 

changes and management i ssues (Mart i n ,  1 998b ) ,  and did not form part of the data 

ana lysed here .  I n terv iews were carried out wi th O B CZ and OBA i n struc tors after the 

l n tertouch 1 999 course, wh ich a imed to compare methods used i n  the d i fferen t  courses .  

Due  to  t h e  i n ternat ional nat ure of  the  team a n d  d i ffic u l t ies i n  schedu l i n g these 

i n terv iews .  some i n s tructors preferred to res pond to the quest ions i n  writ ten form w h i l e  

the researcher i n terv iewed the others . The i n formation from semi -structu red i n terv iews 

or  i ns t ructms rrom each of the three O B  contexts provided some val u ab le  i ns igh ts ,  but i t  

w as the part ic ipant  responses  to the quest ionnaires that formed the main p art of the data 

for th i s  s tudy.  
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The quantitat i ve data col lected from pre- and post-course questionna i res was anal ysed 

us ing  a computer  stat ist ics package SPSS  8.0 for Windows (SPSS Inc . ,  1 998) .  As 

suggested by Godfrey , Roebuck and Sherlock ( 1 988)  and Hussey and Hussey ( 1 997) the 

studen t  Hest ,  a parametric technique was used to coJTtpare the means of two samples 

w i th the assu mption that the popu lat ion was normal ly  d i s tributed .  The means were 

calcu l ated lrom Liken scale responses for re l ated pre- and post-course quest ions for 

each sample from the 22-day and 9-day course at OBNZ. A nu l l hypothes i s  w as 

adopted wh ich  stated that there was no di fference between the two samples . The resu l ts 

were then ana l ysed from those responses i ndicat i ng stat ist ical sign i fi can t change w i th a 

95% con fidence i nterval . The Hest resu l ts i ndicated the extent to wh ich  the two 

samp les needed to d iffer in order to reject the nul l  hypothes is .  A pa i red student Hest 

was used for the 9-day courses , as i t  was poss ib le  to ident ify spec ifi c  part i c ipants pre­

and post-course. The sample s ize was on ly  s l i ght ly  smal l er post-course than pre-course 

for both the 22-day course data suggest i ng  that a l though a pai red Hest w as not poss ib le ,  

the resu l t s  wou l d  have been s im i lar. The Levene ' s  test for equa l i ty  of  v ar iances was 

then used on the pre- and post-22-day and 9-day course data. Effect s i zes (ESs) were 

computed us ing the d i fference of pre- and post-means d i v ided by the standard dev i at ion 

or the pre course responses , as  i nd icated by Hatt ie et  al. ( 1 997) .  A 9 5 %  confidence 

i n terval ( 1 . 96 t imes the standard error of the ES , using the p re-cou rse standard 

de v ia t ion)  was computed arou nd each ES (Hatt ie et al. , 1 997 ) .  Ne i l l  and Richards 

( 1 998 )  s tated,  "the ES i ndicates the amount of change. An ES of 0 means no 

change . . .  an ES of  0 .40 represents twice as much change as an ES of 0 .20" (p. 3 ) .  

For the ana lys is  of the pre- and post-course L ikert scale responses from t he  Intertouch  

course at OBA the  W i l koxon matched-pairs s igned ranks test a s  wel l a s  t he  Hest was 

used as the sample s ize was smal l (N<25) .  S iegal ( 1 956) ident ified th i s  test as 

part i cu larl y useful in the measurement of changes i n  behaviour. The test g ives more 

weight to a pair that shows a l arge d i fference than to a pair show ing  a smal l  d i fference. 

A nu l l  hypothesi s  was adopted wh ich stated that the sum of the n egat ive ranks was 

equal to the sum of the posi t ive ranks .  The sample s ize was twel ve and cr i t ical v al ues 

of T with a l evel  of s ign ificance for a one-tai l ed test of p<0.025 were compared to the 

actual T v alues.  The test resu l ts i ndicated the extent to which the sum of pos i t i ve and 
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sum of  negat i ve ranks needed to  d iffer i n  order to  reject the  nu l l  hypothes i s .  Hattie e t  

al. ( 1 997) reported that low sample  s ize often mean t that there was a l ack of  s tat ist ical 

s ign ificance detected despite a sense that major change had occurred .  

I n ternal val i d i ty, external val id i ty and re l i abi l i ty 

The i nternal val id i ty o f  research rel ates to how fi nd i ngs are congruent wi th  real i ty ,  and 

" [ r]e l i ab i l i t y refers to the extent to wh ich research fi ndi ngs can be repl icated" (Men·iam, 

1 998 ,  p . 205 ) .  External va l id i ty  i s  concerned wi th general i s i ng the researc her' s fi nd ings 

to a contex t  beyond the i mmediate research env i ronment (Remenyi  et al . , 1 998 ) .  As 

ind icated earl i er, the  number of studies ut i l i s i ng  the SDQ i nstruments for measurement 

of se l f-concept factors had i ncreased its re l i ab i l i ty  and val id ity . However, the smal l 

sample s i zes i n  th is  present study and the use of the s ingle-i tem measures for sel f­

concept may have resu lted i n  the lack of  s ign ificant  d i fferences. Comput ing  effect s i zes 

al lowed compar ison to the meta-ana lys is  resu l ts of Hattie et  al. ( 1 997) .  

Qual i tat ive data a na lysis 

S take ( 1 995 ) i nd icated that the a1m of qual i tat i ve data analysis 1s  to commun icate 

understand i ng  from the d i ffe rent methods of data col lect ion , for e xample fie ld  

observat ions ,  quest ionnai re survey responses, and i n structor i n terv iews .  Men·iam 

( 1 998)  po i nted out that th i s  range of data sources presents d ifficul ties for the researcher 

cl ue to the amount of  data and its potent ia l  complexi ty and cont radi ctory i n format ion . 

Content  anal ys i s  i s  a way of cl ass ifyi ng material into various categories ,  u s i ng  words ,  

phrases ,  codes or themes that capture re levant characteristics of the d ata ( Burnard, 

1 99 1  ) .  The measurement i s  then of the frequency or variety of the c h osen codes 

(Burn ard, 1 99 1 ;  Cohen & Man ion, 1 994) . Patton ( 1 990) i ndicated that to s imp l i fy th i s  

process al l mater ial and data shou ld  b e  organ i sed i nto a case record. Y i n  ( 1 994) cal led 

thi s a case study database, wh ich al lows management of  the data dur i n g  anal ys i s .  

Despi te the l arge amounts of  data, Denzi n ( 1 978 )  and Patton ( 1 990) i nd i cated that data 

tri angulat ion i ncreased the cred ib i l i ty and dependabi l i ty of the study. 

In th i s  research ,  separate computer fi les were made from fie ld  notes , documents, 

interv iew tapes,  and quest ionnaire responses . Text fi les  for each partic ipant in the study 

were created at each t ime poi nt .  This was done at al l stages of the data co l l ect ion ,  

which a l l owed easier ed i t ing and anal ysis .  Merriam ( 1 998) argued that  i t  i s  i mportant 
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that data analysis i s  ongo ing  and done i n  conjunction w i th data col l ect ion to al l ow more 

mean ingfu l analys i s ,  although t here tends to be more i n tensi ve anal ys i s  at the end to 

rev iew fi nd ings :  

I Q ] ua l i ta t i ve research i s  no t  a l i near, step by  step process. Data col lect ion and analysis i s  a 

simu!loneotls ac t iv i ty i n  qual itat i ve research. Analys is  begin s  wi th  the first i n terv iew, the first 

observa t ion .  the first document read . Emerging ins ights, hu nches, and tentati ve hypotheses d irect the 

next  phase or data col lect ion, wh ich  in turn leads to the re l'i ncmcn t  or reformulat ion of quest ions ,  and 

so on .  I t  i s  an i nterac t i ve process that  al lows the i nvest iga tor to produce bel ievable and trustwort h y  

l'i nd ings  ( p . I S I  ) .  

Easterby-S mi th e t  al .  ( 1 99 1 )  described the process o r  data analysis as t h e  same as the 

four stages of Kolb ' s  learning cycle ( 1 984) .  Men·i am ( 1 998)  concluded, "the process is  

h igh ly  i n tu i t i ve :  a researcher cannot al ways expla in where an ins igh t  came from or  how 

re lat ionsh ips among data were detected" (p . l 56) .  

I n  my  study the d i fferent parts of the study al lowed two s tages of anal ys is :  

I .  W i thi n case analys i s ,  which attempts "to bui ld a general e xplanat ion  t hat fi ts each of 

the i nd iv idual cases, even though the cases w i l l  vary in their detai ls" (Y i n ,  1 994, 

p . l l 2 ) .  

2 .  ' Cross-case anal ys i s '  which rev iews "processes and outcomes across many cases, to 

understand h ow they are qual ified by local condi t ions ,  and thus deve lop more 

soph i st icated desc ript ions and more powerfu l exp lanations" ( M i les & Huberman, 

1 994, p . l 72 ) .  

Content analys i s  

Burnard ( 1 99 1 )  and  Y in  ( 1 994) i ndicated that ' conten t  analysi s '  attempts to 'quant ify '  

qua l i tati ve data a iming for greater acceptabi l i ty o f  the findings .  Merriam ( 1 998) 

suggested that al l qual i tat ive anal ysis i s  'content '  analysis ,  which i nvolves  anal ys i s  of 

i n terv iews ,  fie ld notes,  o r  documents. Hussey and Hussey ( 1 997) po in ted out  t h at the 

advantages of content analys i s  inc lude c lear procedures and non-obtrusi ve measure of 

observat ions ,  i nterviews,  and questionnai res .  However, care i s  needed n ot to d i scard 

data, i n  order to avoid omiss ions i n  the codes when understanding the phenomena more 

thorough ly  at a deeper level ( Hussey & Hussey, 1 997) .  Y i n  ( 1 994) pointed out t h at th i s  

approach appeared to  be  contradictory t o  the ph i losophical h ol i stic v i ew  t hat i s  

important in  qual i tati ve research .  However, Dahl gren and Szczepansk i  ( 1 998 )  bel i eved 
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that i t  al lowed the descr ipt ive responses to be analysed and i nterpreted us ing codes, 

patterns and categories developed from the data. The report ing of t he  descrip t ive 

responses i n  the case study report then attempts to convey the hol is t ic u n derstanding 

and mean i ng  of  the phenomena unde r  s tudy (Men·iam, 1 998) .  

Content ana lys is  was used for analys i ng  data from each of the three parts of this p resent 

study i n  the fo l l owing  ways :  

• At  OB NZ, themes were deve loped from the instructor interv iews  and from 

part ic i pant responses to open-ended quest ions  immedi ate ly after, and  s ix-month 

post-course. Some of the themes were a l ready identi fied due to the specific quest ion 

asked . 

• At  OBCZ, themes were devel oped from part ic ipant responses to the s i x -month post­

course, one-year post 1 998 ,  and two-year post 1 997 course questionnai res .  

• At  O B A ,  themes were developed from i nstructor i n terv iews and part ic ipant 

responses to open-ended questions from post ,  s ix -month and one-year post-course 

quest ionna i res .  

The part i c i pant responses in each part of the study were coded separate l y  for each t ime 

period us ing  the qual i tat i ve data ana lys is  package HyperRESEARCH (Researchware, 

1 998 ) .  A l arge number of codes were generated from what part icipants actual l y  said 

rather than bei ng predetermined.  These were grouped depend i ng on the nature of the 

quest ions asked and also categorised i nto those rel at i ng to the aims of the s tudy :  Course 

Object ives ,  Course Outcomes, and Educat ional Process. The Orig ina l  Codes for each 

part of the study and t ime perio d  are in Append ices 4A, SA and 6A. Codes showing  

s i m i l ar characteri s t ics were then combi ned t o  form Grouped Codes (Appendices 4B , 

SB ,  & 6 B ) .  The Fin al Themes were then developed from rel ated Grouped Codes 

( Append ices 4C, SC & 6C) .  

My i n i t i al and ongoing  analys i s  had ident ified s imi lar themes, but a few part ic ipants 

o ften i n fluenced the emphas is  1 had p laced on particular themes. These few part icipants 

m ay have commented strongl y or repeatedly  about the particu lar coded course impact or 

p rocess . My views from participant observation resu l ted in  particu lar b iases often bein g  

confi rmed b y  responses from particu l ar respondents, which agai n  influenced m y  

fi n di ngs .  The frequencies for codes prov ided b y  HyperRESEARCH, resu l ted i n  a m ore 
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ri gorous ana lys is  process, which al lowed m e  to  identify the number o f  respondents for 

each code, who was making repeated comments about the same code, and also non­

typical responses that I may have overlooked .  The structured approach to content 

anal ys i s  was found  to be difficu l t  to fo l low str ict ly due to the variety of the data. Th i s  

v iew i s  supported by Dey ( 1 993 ) who argued that cod ing  data cou ld  become mechani cal 

and associ ated wi th a set of rules,  which is in contrast to a qual i tat i ve "analyt ic process 

of c reat ing and ass ign ing  the caLegories themsel ves" (p . 5 8 ) .  

The semi-structured i n terviews of OB NZ, OBCZ, and OBA i n struc tors were also 

anal ysed using H yperRESEARCH. A s imi lar approach to that descr ibed above was 

fo l l owed. However, due to the smal l  samp le s ize the number of Or ig ina l  codes 

(Append i x  7a )  was cons iderab ly less. The Grouped Codes and F ina l  Themes are I n  

Append i x  7 b  and 7 c ,  respect ive ly .  

Cr i t ica l  review of my fi e ld notes from part i c ipant observation enabled the development 

of  a descri pti ve account of  the methods or  course design and act i v i t ies ,  and i nstructor 

fac i l i tat ion methods .  The process of c l ass ifyi ng and i n terpret i ng  the qual i ta t ive data 

from part ic i pants and in structors into codes, categori es, and themes compared the data 

determ in i ng  s im i l ari t ies and d i fferences .  Dey ( 1 993)  summari sed this data ana lys i s  

process  us i ng  the metaphor of  cl imb ing  a mountai n :  

The nwunia in  i s  c l i mbed b i t  by h i i ,  and wh i l e  w e  arc c l i mbing ,  we rocus on  one s tep a t  a t ime .  Bu t  

the v i e w  that we  obwin  i s  more than the sum o r  the sequence or steps we take a l ong the way  . . . .  

Pmgress may be s low and l aborious, bu t  i t  can h e  rewarded wi th some b reath tak i n g  reve la t ions 

( p S :\-54 ) .  

Methodological tri angulat ion was ach ieved through comparison of fi nd i ngs fmm the 

mu lt i p le IT1ethocls of data col lect ion and re lat ing the fi ndings to the ai ms and object i ves 

of the study.  Cross-case analysis then eval uated the educat ional p rocess es and course 

ou tcomes across the fi nd ings from each part of the study, a process supported by 

Men·i am ( I  998) .  As i ndicated by Mi les and Huberman ( 1 994) ,  th i s  resu l ted i n  

d i scuss ion o f  t h e  s imi larit ies and d i fferences ,  and aimed to develop more soph is t icated 

descriptions  and powerfu l exp lanat ions  of the fi nd ings .  The development of a model 

from the ma in  fi nd ings was the fi nal  level of analys is  used i n  my study.  
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Men·i am ( 1 998 ) i nd icated that the case study report tends to h ave a greater proport ion  of 

descr ipt ion than other forms of qual i tati ve research ,  due to the a im of convey i ng  a 

hol i st ic  understandin g  and to convey "the mean i n g  the study has deri v ed from the 

phenomenon'' (p. 1 79 ) .  However, Erikson ( 1 986) poi nted out that researchers often 

present too much descript ion in the report i ng  of fi e ldwork. This v iew was supported by 

LeCompte and Preiss le ( 1 992) who argued that researchers who "s imply describe what 

they saw . . .  fai l  to do j us tice to the data" (p .267 ) .  The balance and i n tegrat i on of wri t i ng  

up of a case study report contai n i ng descr ipt ion ,  anal ys i s  and in terpretat ion , p resents the 

qua l i tat i ve researcher wi th a d ifficu l t  d i l emma (Y in ,  1 994) .  Eri kson ( 1 986)  

d i fferen t i ated between 'part icu lar descript ion ' ,  which cons i sts of quotes from 

part i c ipants and fie l d  notes, and 'general descript ion ' that demonstrates patterns to the 

reader and whether the quotes are typ ica l .  ' I n terpreti ve commentary ' prov i des  a 

framework for understanding the part icu lar patterns (Erikson, 1 986) .  Patton ( 1 990) 

i nd icated that the report "shou ld take the reader i nto the case s i tuat ion ,  a person ' s  l i fe, a 

group ' s  l i fe. or a program' s  l i fe" (p . 387 ) .  Merri am ( 1 998)  supported Patro n ' s  ( 1 990) 

v iew comment ing  that the case study is r ich l y  descrip t ive of the sett ing ,  the context and 

speci fic phenomena in order for the reader to experience the feel ing  of hav i n g  been 

there. She suggested that between s i x ty  to seven ty percen t  descript ion w as a u sefu l  

gu idel i ne .  The above d i st inct ion between descr ipti ve and i nterpret i ve commentary 

provided by Erikson ( 1 986) and the comn1ents of Patton ( 1 990) and Men·i am ( 1 998 )  

were part i cu larl y hel pful dur i ng  the anal ys i s  of t he  data and  dec id ing  a balance when 

wri t i ng  th is  thes i s .  l n  order to  present the  voice of  the part ic ipan ts quo tes  i l l u s trate 

typical responses for each Final  Theme and Grouped Code.  Th i s  aimed to enhance the 

authent ic i ty  of the  study (Denz in  & Lincol n ,  1 994, 2000) .  

Ade lman ,  Jenk ins  and Kemmis ( 1 976)  i nd icated that  the strengths of the c ase s tudy are 

the r ich descrip t ive  mater ial , the complex evaluat ion  of the case, and the ' n atural i st i c '  

approach .  However, Y in  ( 1 994) ind icated that qual i tative  approaches p resent i ss ues 

re l at i ng  to re l i ab i l i ty  (dependab i l i ty) and va l id i ty (cred ib i l i ty and t ransferabi l ity )  that 

h as led to concerns about the l ack of rigour  in case study research ,  a l though 

tr iangulat ion does attempt address these i ssues (Men·iam, 1 998 ;  S take, 1 995 ) .  Merr iam 

( 1 99 8 )  also po in ted out that qual i tat ive  c ase studies are l im i ted by the  role of the 

researcher, wh ich  leads to eth ical cons iderations part icu l ar ly i n  case study e valuations .  

L im i tations of cred ib i l i ty ,  transferab i l i ty ,  dependabi l i ty, and confi rmabi l i ty (paral l e l i ng  
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object iv i ty ;  addresses i ssues of b ias (Priest, 1 999) )  are commonly  l i nked to  the 

d i scussion the trustworth iness of qual i tati ve stud ies (Denzi n & L i ncoln ,  1 994, 2000) .  

H amel ( 1 993 )  observed t hat the case study i s  l im i ted by ,  

i ts l ack o r  rigor i n  t he  co l l ec t ion ,  construct ion ,  and  ana l ys is or t h e  e mpir ica l materials that g ive rise to 

th i s  s tudy.  Th is  rigor is l i nked to the prob lem or bias . . .  i ntroduced by the subjectivi ty o r  the 

researcher ( p .23 ) .  

These concerns re l at i ng  spec ifica l ly  to th i s  case study of Outward B ound are addressed 

below. Rose and Webb ( 1 998 ) identi fied that address ing these l im i tations rei n forces the 

r igor  of the research process and acknowledges the researcher' s b i ases. 

Cred ib i l i ty 

I n  t h i s  study of OB cred ib i l i ty was enhanced by the use of triangu lat ion ( Decrop, 1 999; 

Denz in ,  1 97 8 ;  Y i n ,  1 994) ,  which i nvol ved comparison of fi nd ings from mu l tip le  

methods of data col lect ion ,  a longi tudina l  approach ,  and cross-case anal ys i s . M y  

prolonged i nvol vement and pers i stent partic ipant observation al so aimed t o  i nc rease the 

study' s c red ib i l i ty ( Lincoln & Guba, 1 985 ) .  

B i ased research 

Ident ifyi ng  researcher b i as by clear ly stat ing the research assumptions and researcher' s 

wor ldv iew was also i mportant i n  enhanc ing  cred i b i l i t y  and confi rmab i l i ty  ( Pr iest ,  1 999) . 

LeCompte and Preisse l  ( 1 992)  i nd icated qual i tat i ve research i s  d i s t i ngui shed by 

admiss ion of  b ias from the researcher due to  i ts subj ect i ve nature. H umberstone ( I  997a, 

1 997b) supported th i s  v iew and argued that the researcher was an i n tegral part of the 

research process and that th i s  approach al lowed i nformed judgements abou t  fin d i ngs i n  

terms o f  appropriate i n terpret i ve cr i teri a  and the observat ions of t h e  researcher. 

H owever, the use of part ic ipant observat ion as a method quest ions the cred ib i l i ty 

because of the researcher' s b i ases. S take ( 1 995 )  cr i t ic i sed some partic ipant observation 

studies as be i ng subj ect i ve, b iased, and l ack ing  in quanti fi able measu res . He stated that 

a good qual i tat ive study should val idate observat ions and i n terpretat ions  us ing  

tr iangu l at ion .  S take ( 1 995 )  also ident ifi ed potent ia l  biases as: l e s s  abi l i t y  to  work as  an 

external observer, becoming  a supporter of the organ i sation bei ng  stu d i ed ,  and l i tt le  

t ime to take notes. 
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Duri n g  th i s  study of Outward Bound, i ssues of b ias were addressed i n  the fol lowing 

ways .  Fi rst my worldv iew and research assumptions were  clearl y stated a t  the 

begi n n i n g  of this chapter ind ic ati n g  why case study w as chosen as the mai n  

methodo logy. Second, every attempt was made to record fie ld  notes as soon as possib le 

after observation . Subsequent ly these notes were then typed. My i n i tia l  role w as as a 

u n i vers i ty lecturer, an external and independent eval uator and observer. A l so, as a paid 

con su l tant  undertaki ng  research for OBNZ I needed to rema in  as object ive as poss ib le .  

However,  i t  i s  recogn i sed that my part ic ipat ion contributed ei ther d i rectl y or  i nd i rect l y  

to  t he  imp lementat ion of  the research and to  the fi nal outcomes .  My i n vo l vement  a s  a 

part i c ipant  observer o r  a number  of OB courses in a variety of contexts gave me a 

greater perspecti ve o f  the phenomena and vari ables i nvol ved. The impact of the 

research on me persona l ly  was far greater than expected, i n  p art icular my i nvol vement 

with the ln tertouch course. 

My i n i t ia l  and ongo ing  anal y s i s  of the data had often confi rmed my VIews from 

part ic ipant observat ion due to strong or repeated comments from a few respondents .  A 

structured approach has been clearly ou t l i ned i n  produci ng  frequenc ies  for codes 

iden t i fied us ing H yperRESEARCH . Th i s  has resul ted in a more rigorous analys i s  

process ,  wh ich removed much of  my own b ias i n  anal ys ing the  p artic ipant and  

i n structor responses. Leberman ( 1 999) also adopted a s im i l ar process. In stat i ng  these 

bi ases I kept in  m ind the statement by Kolb ( 1 99 1  ) . "Total l y  b ias free soc ial research ,  

us ing  e i ther quanti tat i ve or q ual i tati ve methods i s  imposs ib le  . . . .  eval u ators cannot 

e l im i n ate al l  b ias from their s tud ies" (p.40) . 

Transferabi I i ty 

M i les  and Huberman ( 1 994 ) ,  Yin ( 1 994) and Men·iam ( 1 998)  argued that the 

trans ferabi l i ty of qual i tat i ve studies could be enhanced by rich ,  th i ck  descript ion and 

mu l t i  s i te designs .  A l though Yin ( 1 994) al so i ndicated that a l ack of  transferab i l i t y  i n  

qual i tat ive studies cou l d  be due to thei r  subject ive and idiosyncrat ic  nature. Decrop 

( 1 999) stated that the use of tri angu lation enhanced the transferabi l i ty  of qual i tat i v e  

studies .  Merri am ( 1 998) supported th i s  v iew and  argued that qual i tative  research u s i ng  

a case study is  selected to  gai n greater understand ing  of  the phenomenon i n  depth rather 

than fi nd ing out general l y  what may be true. 
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U n l i ke experimental designs i n  wh ich  val id i ty  and  rel iab i l i ty are accounted for before the 

invest igation, rigor in  a qual i tative research derives from the researcher's presence, the nature of the 

in teract ion between researcher and part ic ipants, the triangulat ion of the d ata, the i nterpretation of 

percept i ons, and rich, thick descr i pt ion (p . I S I  ) .  

Methodo logica l  tr iangul ation was poss ib le  in my study of Outward B ound  due to the 

compari son of data from parti c ipant observat ion ,  part ic ipant questionna i re responses, 

and i n structor i n terv iews .  A l though H yperRESEARCH provided a structured quas i ­

sc ient ific  approach to  the ana lys is  of  t he  qua l i tat ive part ic ipant and i nstructor responses, 

the transferab i l i ty was al so enhanced by rny role as a part icipant observer and the 

in terpretat ion of the phenomena by bei ng  act ive ly  invo l ved. Thi s  a l so resu l ted in the 

depth and the detai l of the study bei ng  enhanced by the cross-case ana lys i s  and the r ich 

descript ion u sed in present ing the fi nd ings from the three d i fferen t  OB contexts .  

Dependab i l i ty 

Accord ing  to Merrian1 ( 1 998) ,  the term re l i abi l i ty is not appropriate when app l i ed to 

qua l i tat i ve research,  which is ho l i st ic ,  mu l t i -dimensiona l  and  ever chang ing .  

Dependab i l i ty i s  a more accepted term i n  qua l i tative studies (Denz in  & Li ncol n ,  1 994, 

2000 ) .  What i s  importan t i s  that the resu l ts are consi stent w i th the data co l l ected 

(Men· iam, 1 998 ) .  In  th i s  present study the fo l l owing techn iques w ere used to ensure the 

resu l t ' s  dependab i l i ty and confi rmab i l i ty :  

• The research assumptions and researcher' s wor ld v tew were c l earl y  stated a long 

w i th  how the part ic ipants and instructors were selected i n  the d ifferent contexts 

( LeCompte & Preiss le ,  1 992 ) ;  

• Tri angul at ion us ing comparison of mu l t ip le  methods of data co l l ect ion and c ross­

case ana lys i s  s trengthened the dependab i l i ty and credib i l i ty of the study;  

• The methodology, methods of data col l ection and analysi s were described and 

prov ided an ' audit  trai l '  (Guba & Linco l n ,  1 98 1  ) .  
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Men· iam ( 1 998) i ndicated that t h e  choice of case study presented possible l im i tations of 

lack of time or money in develop ing the rich description requ i red in qual i tat ive researc h .  

T h e  research contract establ i shed with OBNZ eased the fund i ng cons iderations for the 

fi rst part o f  this study ,  but w hen to stop data col lection was an i ssue frequent l y 

d i scussed wi th supervi sors, due to i ts longitudinal  n ature and range of courses 

in vesti gated.  It has a lso been recogn i sed in the previous sect ion that :  

• The i n vol vement of the researcher as the primary i n strument of data col l ect ion i n  

t h i s  case study presented l i mitat ions due to issues of subjecti v i ty and problems of 

bi as 

• The use of case study and a mai n l y  qual i tative approach makes the general i sab i l i ty 

of the fi ndings l i m ited unt i l tested i n  other contexts .  I n  th i s  study there was n o  

control group i nvol ved and on l y  the part i c ipants were asked about t h e  l ong-term 

effects of the courses. There was no support ive data from fam i l y  or employers to 

substan t i ate their responses . This approach supported the view of Remenyi  et al . ,  

( 1 998 ) who poi nted out  that contro l s  are not often used i n  qual i tati ve research due to 

the many vari ables  i n  soc i al sett i ngs .  

The pre- and post-course questionnai res used mai n l y  a quantitat ive Likert scale 

approach ,  which l im i ted the response of part icipants to specified quest ions .  Open­

ended questions were added to the post-course quest ionnai re, and formed most of the 

questi ons in the s i x-month post-course quest ionnaire .  These open-ended quest ions  

as ked for part ic ipants to  comment about specific  course outcome s  (persona l ,  

i n terpersonal and profess ional development) and elements of t h e  educationa l  process 

(the atmosphere and i nstructors ) .  It is acknowledged that these questions may h ave  l ed 

part i c ipant responses .  However, the content analysis and presentation of  the find ings  

c l earl y d i st ingu ished between these and unsol i c i ted responses from other questions  i n  

deve lop ing the codes and themes. A pure ly qua l i tative approach was u sed at OBCZ and 

OBA i n  the  respect ive one and two-year post-In tertouch course quest ionna i res  aski n g  

j ust two open-ended questions  about the i mpacts and key factors of the courses i n  

ach iev i ng  these i mpacts. 
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The use of a longitudinal approach by sending  questionnai res to part ic ipants post-course 

meant that other factors cou ld  have impacted on their l i ves in the i nterven i ng t ime, and 

hence i nfl uenced their responses other than the effects of the OB course. An associated 

problem w as the drop out rate i n  part ic ipant responses. The in ternational n ature of th i s  

study compounded t h i s  problem, as i t  was d ifficult  t o  fol l ow up  o n  why  the 

q uest ionn a i res  had not been returned ( for example, change of address, n ot able to be 

con tacted by E-mai l ,  gone overseas or  not in terested i n  respond ing were poss ib le 

reasons ) .  However, t he  part icipant' s responses from questionnaires g i ven  s i x  months, 

one year or two years after the I ntertouch courses provided valu able i n s i ghts and did 

support a longitudi nal approach .  

The selected courses at  OBNZ and OBCZ i nvo lved open enro lment and al l the 

part i c ipants were part of the questionnaire survey. The samples of 22-day and 9-day 

course part ic ipants at OBNZ were taken at d ifferent times as the 9-day had smal ler 

numbers. Fi ve 9-day courses were chosen to get s im i l ar numbers to the 22-day course 

( th irty-n i ne and fifty-four, respecti ve ly ) .  The l n tertouch courses i n  1 997  and 1 998 

cons i sted of  twenty-si x and th i rty respect ive ly .  There were seventeen I n tertouch 

part ic ipants  i n  Austral i a .  A l though i n tended to be for pub l i c  enro lment, due to l ack of 

nu mbers , th i s  group w as skewecl by ten tra i nee OB A i nstructors actin g  as part ic ipants , 

p lus  fi ve  others hav ing  experience of OB courses .  The samples i n  eac h  of the three 

cases not surpris ing ly exh ib i ted very different  demographics and characteri st ics. The 

cross-case analys is  and use of tri angu lat ion compared the ma in  themes from the 

fi nd i ngs,  look ing  for s im i lar it ies and difference across the var ious methods, contexts 

and courses . Th is  enhanced the dependabi l i ty, cred ib i l i ty and transferabi l i ty of the 

study, as i nd icated by Denz in  and Lincol n ( 1 994, 2000) . 

Merri am ( 1 998)  i ndi cated that l ength and readab i l i ty were l i mitat ions i n  the 

effect iveness of a case study report. However, Hussey and Hussey ( 1 997) point  out that 

i t  i s  essen t ial to quote extens i vel y from the data col lected through i n terview and 

quest ionnaire responses. In this study there was a l arge amoun t  of data due to the 

qua l i tati ve n ature of the respon ses.  Hence, th is r ich descriptive  approach was u sed, as 

recommended by Men·i am ( 1 998) .  As i ndicated earl ier, the development of codes, 

themes and categories usmg content analysis was enhanced usmg the 

HyperRES EARCH qual i tati ve data analys i s  package. Cri t ical appraisal of  the fi nd ings 
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has been reported i n  a concise and direct form u s i ng  quotations t o  rei nforce t he  key 

themes developed from the analys is .  This  aimed to enhance the readab i l i ty  of the 

document  and restric t  i ts  length appropriatel y .  

Ethical considerations 

Outdoor educat ion i s  based on the i deology of respect for onesel f, the env i ronment ,  and 

others (Mort lock ,  1 984) .  Humberstone ( 1 997b)  suggested that researchers in ou tdoor 

educat ion needed to consider issues of power, anonymity ,  privacy and confi dent i a l i ty .  

Humberstone ( l 997b )  a lso indicated that " [v ]a lues and feel i ngs are arguab ly  central to  

ou tdoor educators and research in outdoor educat ion can on ly  benefi t from 

acknowledgi ng th i s  d imension i n  the research process" (p .8 ) .  

ln  attempt ing to  address these i ssues, the  i n i t ial study of  OBNZ courses  i nvol ved a 

research contract bei ng establ i shed between OB Z and Massey Un i vers i ty .  I n  the  

contract ,  c l auses were i nc luded to ensure confident ial i ty  of i n format i o n  and enab le  

pu bl icat ion of th i s  thes i s .  For the OBCZ and OBA parts of the study, I was  i nv i ted to be 

part of the team of i n structors to develop and faci l i t ate the courses, and agreemen t  was 

obtai ned from the I ntertouch course directors to undertake the study. For al l three parts 

or the study course part ic i pants and i n structors were informed of the nature and purpose 

of the research ,  what was invol ved, and of the confident ial i ty and anony mi ty of their  

responses .  Complet ion of the quest ionnaires and part ic ipat ion at i nterv iew imp l i ed their  

i n formed consent ; s im i l arly part i cipants and i n structors were able  to dec l i ne to take part 

i n  the study. On d iscuss ion w i th superv isors, i t  was not cons idered that there was 

potent ia l  for harm to the part ici pants .  Ind iv iduals and the organi sations  i n vol ved were 

personal l y  thanked for their i n vol vement and part ic ipation in the study .  One i n i t i al 

concern w as my rol e  as a researcher under contract for OBNZ. This led t o  d i ffi cu l ties  

of  separat i ng my role  as  consu l tant and Ph .D.  student .  Th is was addressed through 

d i scuss ions w i th my supervisors , the change in focus  of the Ph.D. towards i nvest igati n g  

the I n tertouch courses, and the complet ion o f  a report for OBNZ a t  the e n d  o f  1 99 8  

(Mart i n ,  1 998b) .  

In conduct ing th i s  research I have attempted to fol low ethical gui del i nes  and regul at ions  

se t  out  by Massey Un ivers ity .  However, M erriam ( 1 998)  points ou t  eth ics is no t  j ust a 

case of fol low ing  a set of ru les , the researcher needs to be conscious of  e th ical  i ssues 
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th roughou t  the research process to ensure that the study ' s  findings do no t  i mpact 

detrimental l y  on those i nvol ved. Th is  i s  part icul arly t rue when us i ng  qual i tati ve  

methods where the researchers i nvo lvement and b ias control  how the i n formation i s  

gathered, recorded and i n terpreted (Yi n ,  1 994) .  Duri ng my  i n volvement as  a partic ipant 

observer at the three OB school s  I was conscious of the need to  conduct the research i n  

a profess ional and ethical  manner. Th is  role, i n  most s i tuat ions ,  d i d  not appear t o  cause 

a confl ic t  of in terest .  Indeed much of the success of the study was due to the respect 

and friendship generated by my interaction amongst part ic ipants and staff al i ke .  In 

part i cul ar, I was guided by the comments of Deyhle ,  Hess and LeCompte ( 1 992 , p .639) .  

One  i s  no t  sudden ly  f<1ced w i t h  e th ical decis ions when one  goes i nto the fie ld .  He or  she  i s  raced 

with behaving in an  e th ica l  manner at every moment ,  doing qua l i tat i ve research in  the fie ld s imp ly  

c reates spec ia l ized s i tuat ions w i th  more e x tens ive rami l"icat ions tha t  m ust be  exami ned. 



CHAPTER FOUR 

PART ONE OF THE STUDY : THE 22-DA Y AND 9-DA Y COURSES A T  

OUTWARD B OUND NEW ZEALAND 

My t i me 

A week ago we were j ust strangers 

Now l i n ked by a common adventure and cause 

Friendships have been formed rl i rt i ng danger 

S leep los t  as other tents snore 

Whi lst  wal k ing  our packs were heavy caus ing strain 

We s tarted to al l  pul l  together 

Shared burden reduci ng the pai n  

Reach ing  t he  top in n ice sunny weather 

Whi l s t  c l imb ing  trust i s  the key to success 

The top was everyone ' s  a im 

Ind ividual cha l lenges reached, nothing less 

"We got there" was everyone's  c la im 

Whi l s t  sai l i ng dec i s ions were made, sa i ls  arc l u lli n g  

A ' let fly '  prevented a capsize 

A row left a l l  of us puffi ng 

A tow was a pleasant surprise 

And now as I s i t  here alone, the course near an end 

Lots or  though t s  have passed , what can I say 

Lots has happened, thanks to these friends 

And fi na l ly  'carpe diem' ,  seize the day 

( writ ten on 'Solo'  by An drew Mart i n  a t  Anakiwa, Outward Bound New Zea land,  February 1 996) 
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CHAPTER OVERVIEW 

Part One of th i s  study i nvestigates and then eval uates the outcomes and educat iona l  

process of the 22-day and 9-day courses at OBNZ. This  chapter describes:  the 

background to OBNZ and the 22-day and 9-day courses ;  the data col lect ion methods and 

data an alys is  methods ;  fi nd ings from part ic ipant observation ;  quant i tati ve  and 

qual i tati ve fi ndings from part ic ipant quest ionnaire responses; fi ndings from i nstructor 

interv iews ;  d i scuss ion of fi ndings and conc lus ions .  The focus  of the 22-day and 9-day 

courses at OBNZ is a series of mainly phys ical outdoor group and i nd iv idua l  cha l lenges, 

al though the ' so lo '  act i v i ty al l ows for a period of refl ect ion . However, two deaths in the 

ear l y  1 990s had resu l ted in cri t ic ism of the educational process and q uest ioned the 

outcomes of the courses (Brett, 1 994) .  

The methods o f  data col l ection i nvol ved parti c ipant observation o f  a 22-day and 9-day 

course . Semi -structured i n terviews were also conducted w i th instructors, bu t  most data 

was obta ined from part ic ipant  responses to q uestionnaires g iven at the beg i nn i ng, the 

end , and s i x  months after 22-day and 9-day courses in  1 996. S tat i s t ical  analys is  

computed e ffect s izes by comparing pre-and post-course quest ionnaire find ings .  The 

qual i tat i ve data, for part ic ipants  and i n structors, was analysed and coded us ing  the 

HyperRES EARCH (Researchware, 1 998)  data analys i s  package. 

The fi nd i ngs suggest that the objecti ves of the courses were ach ieved for both 22-day 

and 9-clay courses re lat ing to personal and interpersonal development up to s i x  months 

after the courses.  A l l  the respondents mentioned aspects of personal deve lopment in 

part i cu lar increased se l f-confidence . Over seventy percent also percei ved aspects of 

in terpersonal development. Over s i x ty percent of respondents commen ted that the 

instructor' s fac i I i tat i on methods and the posi t ive and supporti ve atmosphere were 

important el ements of the educational process s ix  months after both the 22-day and 9-

day courses .  The i nstructors used a range of faci l i tation methods, as categorised by 

Priest and Gass ( 1 997) .  They were concerned w i th safety, but often remained remote 

from the group and l et ' the mountains speak for themselves ' . The i nstructors i dent i fi ed a 

need for more debrief and counsel l i ng trai n i ng .  



89 

B A C KGROUND TO OUTWARD BOUND NEW ZEALAND 

Outward Bound New Zealand is a non-profit educat ional charitable trust that operates 

from the Cobham Outward Bound School (COBS)  at Anakiwa in the Marlborough 

Sounds .  Grady ( 1 987 )  descri bed the OBNZ courses as "a series of programm ed 

physi cal and soci al problem so lv ing tasks ,  held i n  a h igh i mpact env i ronment" (p .9) .  

The OBNZ instructor handbook stated that the courses aimed to ach ieve personal 

development through a series of progressive experient ial learn ing acti vi t ies (Outward 

Bound New Zea land.  1 994b) .  OBNZ is part of Outward Bound I n ternational , but i s  

m an aged i ndependently .  

OBJ'\Z was based on the Orig inal Outward Bound School i n  the Un i ted K ingdom, and 

w as developed by a steer ing committee, which i nc luded a number of m i l i tary officers 

(McKenzie,  1 998 ) .  Lord Cobham, the Governor General , offic ial l y  opened the S chool 

on  I s t  September 1 962 and th i rty-six young men compri s ing course number one entered 

the school on 20th October. Lord Cobham said at the open i ng, 

O u t wa1·d 13ound i s  tra i n i ng l'or l i k ;  a l l  young rcop le coming to the  school are 'outward bou nd ' on the  

j ourney th rough l i fe.  I t  i s  be l i e ved that experience or  the course w i l l  help  them to cope more 

con l'idcn t ly  w i th the problems and the worries t hat they wi l l  meet d uring that j ourney (Grady, 1 987,  

p . I S  ) .  

The i ntake was i ncreased to forty-eight students from course number 3 and then to  fi fty­

s i x  students from course number 1 4 . The fi rst warden was Hamish  Thomas and 

i n s t ructors came from main ly army or n avy backgrounds .  I n takes remai ned at fi fty-s ix 

m ales  with ten courses per year unt i l  1 973 ,  when the resul ts of a new bu i ld ing  project  

becan1e effect ive ,  i ncreas ing  the in take to seven ty (Grady, 1 987) .  Gaike Knottenbel t 

( O BNZ School D irector, 1 996-2000) ,  at age eighteen, was a part ic ipant in  1 97 3  on a 

S t andard 24-day course. The mi l i tary background of some of the instructors was 

reflected i n  the course being very hard and physical w ith  a l ack  of review :  

A very personal  and i ntense experience, I was pretty shattered a t  the end o f  i t .  I t  was a hard school i n  

those days , no real debrief, n o  consultation on your experiences. I think perhaps i t  h appened, b u t  you 

t a l ked amongst yourselves there was no official briefi ng. There were no women.  I remember the 

i nstructors d i d n ' t  show much e motion and there wasn ' t  much l aughter. Don Mackay was the 

·warden ' .  He was q u i te an impressive person in those days. He was often out there with us kayaking 

and 'roving'  w i t h  the ·watches'  ( names that remain today). He i ntroduced solo and one i n structor for 

each 'watch' . He bel ieved you needed to ' break' the person over the tirst day or two to make them 
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ready to beg i n  to  take on board what Outward Bound had to  o iTer. They used to take you  out  and g ive  

you  the hardest PT ever i magi ned, un t i l  you  were almost vomit ing (Gaike Knottenbelt ,  personal 

communicat ion ,  1 6  January 1 997 ) .  

ln  October 1 973 ,  John Mitchel l ,  the School Di rector, i n t roduced the fi rst female  watch 

and a communi ty serv ice component to the course. The fi rst spec i al l y  adapted, non­

standard (Compact) 9-day cou rse commenced in 1 975 .  The annual  throughput of 

students increased to 780 in 1 975 and to 1 030 by 1 982 (Grady, 1 987 ) .  In 1 980, $ 1 .4 

m i l l ion dol l ar s  was rai sed through a nat ion-wide appeal , and al l  bu i ld i ngs were repl aced 

to cope w i t h  the expandi n g  nu mbers (Grady, 1 987 ) .  B ruce Cardwel l (OBNZ School 

D i rector. 1 990- 1 995 ) was an i n structor i n  1 980-82, aged twenty-fi ve. He stated that the 

emphas i s  was s t i l l  on physical chal lenge, al though Ken Ross, the School  D i rector, 

i n t roduced more ' soft s k i l l s '  trai n i ng for i nstructors, for example,  a four  day 

communicat ion course . M any part ic ipants were used to tramping through i n vol vement 

w i th scouts and were general l y  fitter than today. There was m i n imal equ ipment ,  the 

bu i l d i ngs were o ld  and there were no documented i n structor competency standards, 

al though many had very good hard sk i l l s .  I t  was accepted that i nj uries w ere part of the 

course in  comparison to the 1 990s when they were no  longer acceptable (Cardwel l ,  

personal commun icat ion ,  1 8  October 1 999) .  Craig Shearer, OBNZ Programme D i rector 

( 1 995- 1 997 ) ,  was a part ic ipant on a standard course in 1 982, aged twenty-one .  He 

i nd icated that he was ex tended i n  more ways than j ust physical ly .  " I  came here 

expect ing  to be extended physi cal ly .  What it d id  do w as soc ial ly extend me. I had to 

learn th i ngs l i ke patience and tolerance" (personal commun ication,  I 6 January 1 997) .  

l n  the late 1 980s Shearer retu rned to  OBNZ as  an  i nstructor. He commented tha t  the 

school was s t i l l  ' i nto' phys i cal ex tension : 

There were act iv it ies l i ke ' ship wreck ing ' ,  g iv ing the students three minutes to grab what they could 

and to get oiT the boat.  Three mi nutes later you'd start towi ng the boat away and the students had to 

swim ashore and look after themselves. You'd keep an eye on them and make sure they had tirewood, 

sleep ing bags, and dry c loth ing (personal commun icat ion,  1 6  J anuary 1 997). 

I n  1 989 the annual i n take was 1 1 76 (Outward Bound New Zealand, 1 989b). Th i s  figure 

cont inued to ri se i n  the early 90s wi th a school capac i ty of I 500. 
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Critical even ts at Outward Bound New Zealand 

In August 1 990, 23-year-old Aucklander Aaron Henwood drowned durin g  a ri ver 

cross ing .  As a resu l t ,  activi ties such as  shipwrecking were stopped and management  

systems were introduced to develop standards and struc tures particu l ar ly relati ng to 

safety,  equ ipment, staff t rain ing  and accoun tab i l i ty (Cm·dwe l l ,  personal commun icat ion ,  

1 8  October 1 999 ) .  However, in  August 1 993 ,  22-year-old Chri stchurch  journal i st 

Susanne Consedine  was k i l led as a resu l t  of fal l i ng off a b luff duri ng a tramping acti v i ty 

at OBNZ. The three-day act iv i ty had staff accompanying the group at the begin n i ng ;  a 

competency based checkl i st meant that on ly  groups perceived to be competent cou l d  

spend the fi na l  day unsuperv ised (Cardwe l l ,  personal communicat ion,  1 1  Apri l 200 1 ) . 

Desp i te t h i s  safety system, the police report was critical of the J ack  of superv i s ion at 

OBNZ and concluded: 

The two rata l i t ies occurred at exact ly  the same pan or  the course on the last  day of B ush I ( an 

i ntroduc tory t ramp ing scheme) wi th in  24 hours or the i nstructo r leaving the gro up.  The ratal i t ies  

occurred when groups experienced s i tuat ions beyond their tra in ing and capab i l i t i es .  The group 

s l l·ucture was not operat ing .  There had not been t ime ro1· adequate bond ing or for a l eadership  struct ure 

to develop .  Events showed that the group was not competent to undertake the B ush I scheme 

unsupervised ( Brell . 1 994, p.45 ) . 

Brett ( 1 994) cri t ic i sed the educational  methods used by OBNZ as bei ng  ' deep-end 

learn ing' ( an analogy of  jumping in  at the  deep enc.!) ,  wi th  a macho and quasi -m i l i tary 

mental i ty .  H owever, Cardwe l l  indicated that there were a number of serious errors of 

fact in the Bret t  ( 1 994) art ic le ,  particu l ar ly re lated to the phi losoph ical and safety ethos at 

OBNZ (personal commun ication ,  1 1  Apri l 200 I ) . I t  was perceived that the organisat ion  

had fai led to  keep pace with the needs of youth and had become more outdoor acti v i ty 

focused than educational i n  i ts perspectives and course del i very (Lyons ,  1 996) .  

Consed ine ' s mother expected i t  to  be about outdoor education, as  she stated :  

] A ] p lace where young people leamed real s k i l l s  and respect for t h e  outdoors a n d  where they wou ld  be 

in t roduced to the joys of outdoor act iv i t ies .  There may be periods of  being wet, co ld  and miserable,  

but  I never imagi ned i t  would i nvolve morta l  clanger (Bret t ,  1 994 , p.45) .  

Graerne D i ngle (c i ted in B rett , 1 994) ,  founder of The S i r  Edmu n d  H i l l ary Outdoor 

Pursu i t  Centre, Turangi (OPC),  also cr i t ic ised the methods u sed at OBNZ and stated at 

the t ime: 
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The t h i n g  that p isses m e  off  about Outward Bound i s  t h a t  there ' s  no atlempt t o  g e t  people  i nvolved i n  

the outdoors. Consc ious ly  at the end o f  the experience many people say that was great, I had a 

fan tast ic t ime, the best i n  my l i fe,  but subconscious ly t hey are say ing, shit, I 'm glad that' s al l over, I 

never want to go back i nto that envi ronment i t  was so harsh .  Outward B ound ' s  ph i losophy almost 

demands 'deep-end l earn i ng ' - freezing cold water w i l l  be better for you. I don ' t  be l ieve i t ; if anyone 

told me to j ump i n  the sea I ' d  te l l  them to get s tuffed .  At OPC the phi losophy comes from want i ng  

people to J'ccl as comfonable and secure as poss ib le  (p .5  I ) . 

The Outdoor Safety Inst i tute (OSI ) ,  run by Grant Davidson , Director of OPC and Chri s 

Knol ,  former Outdoor Programme Manager at the H i l l ary Commission,  was appointed as 

the ex ternal safety aud itor after the death or S usanne Consedine .  I ts recommendations  

were concerned w i th the  level of  risk i nvol ved consider! ng the l ack of competence of  

many part ic ipants in  the outdoors. They stated : 

The fundamental q uest ion Outward Bound needs to reso lve for i tsel f  is how much r i sk  is acceptable i n  

main ta i n i ng  the e lements o f  chal lenge? H o w  much respons ib i l i ty can someone assume for h i s  o r  her  

own safety whi le  under  the care of an organ isat ion ' '  Cenain ly  no one can  be  asked t o  do  th is  wi th  

l iu le  or no know ledge o f  the bush terra in .  the r i sks  i nvolved. and how to manage the  r i sks .  Many 

panic ipants  arc stra ight from urban sett ings with l i t t le  or  none of th is  knowledge ( B rett ,  1 994, p.48).  

Development of Outward Bound New Zealand in the 1 990s 

Unt i l  1 995 ,  the mai n product had been the 22-day 'Standard ' course for youths ,  male and 

female between the ages of 1 8-23, who made up 70% of total enrolments (Outward 

Bound New Zeal and, l 996a) .  In 1 996, the age range for the Standard 22-day course was 

extended to 1 8-26 year o lds and the name changed to 'C lassic '  course . The ' Compact'  

9-day course was an adapted Standard course, desi gned for men and women over the age 

of twenty-s i x .  The course attempted to ach i eve s im i l ar outcomes and benefi ts as the 

longer course, and made up most of the other 30% of enrol ments. There were also an 

increas i ng  number of groups who contracted speci al courses, for example,  the physical l y  

o r  mental ly  d i sabled (Outward Bound New Zeal and,  1 996a) . 

The i n i t i al fie ld research for th is  study was conducted at an important j uncture i n  the 

h i story of OBNZ. Up to the early 1 990s OBNZ enjoyed a period of gradual growth i n  

partic ipant numbers and a h igh level of brand recogn ition,  wh ich Durie ,  Fraser and 

Paterson ( 1 994) bel ieved was a strategic  advantage. The enrolment pattern was one i n  

which wi nter months were down 25% o n  summer months. Many part ic ipants i n  win ter 
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were funded by sponsorsh ip  from OBNZ reserves. However, from 1 994 enrolments 

started to drop, fund ing  reserves were reduced and the gap widened dramatical l y  i n  1 994 

and 1 995 to  the extent that the w in ter months had j ust 30 partic ipants compared to 1 40 i n  

summer (Outward Bound N ew Zealand, 1 994a; 1 995 ) .  This affected both the 22-day 

'C lass ic '  and 9-day ' Compact '  courses . OBNZ rev iewed and restructured i ts 

managen1ent systems,  safety systems and strategic d irection fol low ing  the death of 

part ic i pant ,  Susanne Consed i ne, as i t  was thought that the drop in 1 994 w as the resul t  of 

bad pub I ic i ly i n  l ate 1 993 and early 1 994 (Outward Bound New Zealand, 1 995 ) .  

However, market ing  i n i t i at i ves i n  1 995 were not successfu l ,  enrolments bei ng down  a 

further 30% on 1 994 (Outward Bound 1 ew Zealand, I 996b) ,  which had further adverse 

impl icat ions for budgeted i ncome, w i nter cash flow, and staff numbers . The fi nanc i al 

st ab i l i t y  of the organ isation was bad ly  affected with cash-flow problems, serious trad i n g  

losses and erosion o f  cash reserves (Outward Bound New Zeal and, 1 996b) .  

M organ ( 1 996) examined the extent to which the organ i sation should be driven by i ts 

ex i st i ng ph i l osophy ,  or the needs and demand of the market . He concl uded that i t  w as 

di fficu l t  to separate one from the other and that OB1 Z shou ld ut i l i se both forces to 

market i ts ph i losophy.  Crabtree 's  ( 1 996) study i n  Auck land of business att i tudes to 

OBNZ concl uded that although many were aware of OBNZ, there had been l i t t le or n o  

contact with them to promote the courses.  

In 1 996 courses for groups from companies were started under the t i t le ' Outward B ound  

Team Experience ' (OBTEX) ( Outward Bound New Zealand, 1 996a) . I n  an  attempt to 

m ake wi nter courses more attract i ve, an 'A lp ine scheme' of act iv i t ies i n  the snow and a 

1 4-day 'Chal lenge' course fitted in to tert iary win ter hol idays were i ntroduced i n  m id-

1 996.  However, enrol ment numbers continued to fal l  in both 1 996 and 1 997.  There 

was a need to prov ide a focused strategy if  OBNZ was to meet the needs of today ' s  

society and i ncreased compet i tion form other prov iders (Morgan , 1 996) . OBNZ 

management ident ified that "a  part icular chal lenge w i l l  be  to un ite all t he  sections  of the 

organ i sation in a dri ve towards outcomes wh ich accord with our s trategic p l an" 

(Outward Bound New Zealand,  1 996a, p .4 ) .  Craig S hearer, Programme D i rector ( 1 995-

1 997)  stated that there was a need for OBNZ courses to focus  on develop ing 

re lat ionships :  
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There are now phi losophies and systems in p lace, which  a l low llexib i l i ty for the instructor to develop. 

W hen  H al111 set it up i t  was because young men were dy ing and the need of that t ime was how to teach 

these young men to survive, say ' sh i p  wreck ing ' .  The need now is for relat ionships,  especia l ly  

persona l  relat ionshi ps.  wi th  c lose friends ,  fami ly ,  relat ionships i n  business l i fe, relat ionsh ips with 

yourscl r,  how you percei ve yourse l f  (persona l  commun icat ion, 16 January 1 997).  

Gai ke Knottenbel t ,  the School Di rector supported Shearer' s comn1ents, emphas i s ing  that 

OBNZ needed to reflect the needs of today' s soc iety : 

I would ccnai n ly l i ke to see Outward B ound New Zealand work i ng  a long the l i nes o r  ' the y i n  and the 

yan ' ,  the toughness and the gent leness . I t h i nk  OB needs to re llect society. The 60s th ing may have 

been OK to have a m i l i t ary type operation because that was way or  the t i mes, or when OB started i n  

t h e  40s. but now there is  no war happen ing .  I th ink stall i s  the number one crunch th i ng that has t o  be 

r ight  ( personal communicat ion ,  1 6  January 1 997) .  

The o bjective of this part of the study 

Despi te fa l l i ng roles at OBNZ and many OB schools worl d  wide, Dryden and Vos 

( 1 99 3 )  had advocated more experi ent ia l  learn ing and OB style adventure proj ects. In 

New Zea land, the H i l l ary Commiss ion ' s  1 993 to 1 998 ( 1 99 3 )  strategi c  p l an stated that 

the outdoors provided great opportuni t ies for young people ' s  personal development : 

The great outdoors i s  a medium ror adven ture. The role or outdoor adventure i n  the development o r  

se l r-estecm ror young people, i nc lud ing those l abe l l ed 'at r isk '  i s  wel l  documented. Outdoor 

ed ucat ion  is  now wel l  establ ished and the t ime i s  r ipe to expand leadersh ip  opportun i t i es in schoo l s  

and  to  promote t he  great outdoors to  t he  whole commun i ty ( p .20) .  

The stated objecti ves of OBNZ courses were to  enhance personal devel opment,  

i n terpersonal  and env i ronmental awareness, experiential learning, as wel l  as to refine 

ph i losophy and values (Outward B ound New Zealand, 1 994b). However,  as i nd icated 

earl i er, fo l l owing the deaths of  two course part ic ipants at OBNZ in the early 1 990s, 

B rett ( 1 994) had questioned whether OBNZ actual ly  ach ieved its s tated course 

object ives .  There was a need to undertake further research i nto the outcomes of the 

courses. M i tchel l and Mi tchel l ' s  ( 1 988 ,  1 989) earl ier study concluded that the OBNZ 

24-day course had strong pos i t i ve  effects on  many aspects of  self-concept. A rel ated 

quest ion to my study was, were the outcomes of the 22 and 9-day courses s im i l ar? 

A l im ited number of other research projects had been undertaken about OBNZ courses 

on an ' ad hoc' bas i s  main ly  by tertiary students as a requirement of their c ou rse of study 
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( B rocx-Sunclerl and, 1 992 ;  Brooks, 1 966; Durie ,  Fraser & Paterson, 1 994 ) . Duric e t  ul .  

( 1 994) conc l uded from the fi ndings of a market ing survey (Brocx-S under land ,  1 992 ) ,  

that there were two mi sconceptions about OBNZ.  First , that OBNZ w as a p lace where 

part ic ipants learnt outdoor sk i l l s  and second, there was a lack of concern for safety, w i th 

fac i I i tat ion methods being outdated. Ewert ( 1 980) and M i les and Priest ( 1 990) defined 

adventure educat ion as contai n ing elemen ts of ri sk .  The emphasis on physical act i v i ties 

at  OBNZ meant that the cha l lenge for i n structors was to manage the r i sk at an 

appropri ate bal ance between actual and percei ved risk (M atthews, 1 99 5 ) .  The use of the 

ou tdoors and cha l lenging s i tuat ions a imed to he lp part i c ipants transfer of learn i ng to  real 

l i fe s i tuat ions  ( M atthews, 1 995 ) .  

The OBNZ instructor handbook i nd icated that the  in structor' s ro l e  w as to fac i l i tate the  

process wi th  an  emphas is  on sk i l l s  trai n i ng, phys ical fi t ness,  and  safety w h i l s t  p ract i s i ng  

hum i l i ty and compassion (Outward Bound New Zeal and,  1 994b ) .  However, due  t o  the 

deaths at OBNZ there was also a need to in vestigate the appropriateness of the OBNZ 

educat ional process (Brett, 1 994).  There had been no empirical research undert aken at 

OBNZ to examine  what were the key e lements of the educat ional process .  Informal 

evaluat ion had been carried out in  the form of s imple feedback forms about instructor 

perfornumce and other elements of the course. No formal fi ndings or methodologies were 

avai l able, and there was certainly not a 'cu lture '  of research at OBNZ. The i ssues rel at i ng  

to the outcomes and educat ional process iden t i fied above led to  the  obj ec t ive for th i s  

fu nded part of the study: 

To in vestigate the key elemen ts r�l the educot ional processes and evaluate the 

ou/co/1/es of the 22-day and 9-day courses o t  Oun·vo rd Bound New Zea land. 

The 22-day and 9-day courses at Outward Bound New Zealand 

The 22-day Standard course typical ly started with a trai n i ng phase and an i n i t i a l  bush 

wal k i ng exped i t ion fol l owed by a number of ou tdoor act iv i t ies such as sai I ing ,  kayak ing,  

rock c l i m b i ng, and ropes course. There were al so 3-day ' solo' and ' commun i ty serv i ce '  

components .  The course cu lmi nated in  a fi n al bush (tramping) exped i t ion and 22km run 

( ' marathon ' )  ( Appendi x I a). Other components of the course were stated as (Outward 

Bound  New Zeal and, 1 994b) : 

• The student :  Moti vated and committed; 
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• S oc i al env i ronment :  A l lowed i nd iv idual i ty and group consciousness;  confl i ct and 

resol u t ion ; 

• Chal l enges and problem sol v i ng  tasks :  Organ i sed and i ncremen tal , d raw ing  on 

mental , phys ic al and emotional resources ; 

• Stres s  and an x i ety : Possibi l i t ies of succumbi ng , copi ng, or succeedi ng ;  

• Compe t e n cy and mastery :  The part ic ipant was motivated , alert 111 a new 

e n v i ron ment. h ad group and i nstructor support; 

• Transfer :  Increased se lf-awareness, se] f-esteem, and acceptance of others . 

The 9-day course was a 'compact' vers ion of the 22-day course wi th the t ime for each 

acti v i ty shortened, and no 'communi ty serv ice ' component (Appendi x I a ) .  The 1 996 

OBNZ brochure descri bed the courses as: 

An ed ucat ional exper ience,  us ing the chal lenges round i n  a natural sett ing as the teach ing  med ium.  I t  

certai n l y  i s  a learn i ng ex perience with a di rrcrcnce. o rJ"cring a un ique opportun i ty ror pe rsonal growth 

and s c l l
.
-d iscovcry .  S tudents arc p laced i n-gmups o l· mi xed backgrounds o r  occupa t i o n .  geographic 

region ,  race .  etc .  The env i ronment i s  phys ica l !  y and emot ional l y  sa l"c, a l l owing  young New 

Zealanders the c hance to learn l"rom the  process or  overcomi ng various cha l lenge s ,  pro v i d i n g  t he m  

with an opport un i ty t o  l earn about the ir att i t udes. thc i t· poten t ial and  the i r  re la t i ons h i ps w i th  each 

ot her.  Not only are there the phys ical chal l enge and ad ventu res or c l imbi ng, kaya k i n g  or sa i l i ng, but 

also the menta l  cha l lenge or overcoming doubts and rears and sharing with a group or people ( p . l ). 

The objecti ves of OBNZ courses were s tated i n  the in structor handbook as "to broaden 

enthus iasm for and understand i ng of se lf, others and the environment and to enhance 

in terpersonal commun ication and co-operat i on" (Outward Bound New Zealand, 1 994b, 

p. l 0 ) .  In add i t ion the OBNZ Annual Report ( 1 996a) stated the courses aimed to add 

value i n  the fol lowing ways: 

• Teamwork teaches  the henellts or synergy, learn i ng to ach ieve more by working toge t her 

• Leadersh i p  shows, how to strengthen teams from wi th in ,  how to i nspire from the front ,  how to coach 

team members and when to shi rt leadersh ip  s ty les 

• Adaptab i l i ty is needed when faci ng  new si tuat ions  and work i ng  with d iverse groups 

• Accountabi l i ty i s  important when sett ing goals and objec t i ves 

• Se l f-managemen t  is improved by being independent ,  respons ib l e  and mak ing a pos i t i  vc contr ibu t ion  to 

soc i ety ( p . l ) . 
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Before start i ng  a course al l participants are asked to stgn to abide by the fol l owing  

course condi t ions :  

• I w i l l  constant ly stri ve to g i ve o f' my personal  bes t ;  

• I w i l l  l i ve i n  harmony and fel lo ws h i p  with  others on t he course ; 

• I w i l l  preserve and promote the beauties of t h e  e n v i ro n men t ;  

• I w i l l  t a k e  a s w i m  and c o l d  shower in the morn i n g ;  

• I w i l l  not s moke, nor d r i n k  alcoh o l ic l i q uor, nor take non-prescr ip t ion  d rugs for the d urat i o n  of t h e  

course:  

• I w i l l m; th:e t he course <t l e a rn i n g  <tnd mean i n g fu l  e x per ience  !'or e veryone i n vol ved .  
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MET H O DS 

The data col lect ion methods used i n  this part of the study are summarised i n  Fi gure 4 . 1 

and are d i scussed i n  more detai l bel ow .  

Research questions Date Sample ( response rate) Method 
How wel l  d id  the January 22-day course, S 3 7 5  Part ic ipant observat ion as  an  
pcrcci vcd course 1 996 observer 
oh1cct i  vcs match the February 9-day course , C 1 33 Part icipant observat ion as a 
s ta ted course 1 996 j)art ic ipant 
o b jcc t i  vcs · J  August 22-day course, S 3 8 1 Questionnaire survey: 

1 996 part ic ipants ( N=54/5 4 )  Pre-course 
W hat were the course 22-day course, S 3 8 1 Quest ionnaire survey: 
ou tcomes·' part ic ipants ( N =47/5 4 )  Post-course 

What were the key 
August to 9-day courses,  C 1 45 -C 1 5 0 Quest ionnaire survey : 
N ovember part ic ipants ( N=39/3 9 )  P re-course 

e l ements or the 1 996 9-day courses, C 1 45 -C 1 50 Quest ionnaire survey: 
educat ional  process part ic ipants ( N=35/39 ) Post-course 
in ach i ev i ng these 

N o  vc m ber I ns tructors ( N =X/ 1 5 )  Semi -structured i n terv i ew' 
outcomes"� 1 996 

February 22-clay course. S 3 X  I Longi tudina l  approac h :  S i x-
1 997 part ic ipants ( N =  1 9/54 ) month post-course q uest ionna i re 

9-day courses. C 1 45-C 1 50 Longitud i n al approach :  S i x -

part ic ipants ( N=23/39 ) month post-course ques t ionnai re 

Figu re 4. 1 Data col lection methods used for the 9-day and 22-day cou rses at 

O utward Bound New Zealand 

Part icipant observation 

My i n vo lvement at OBNZ began as a part ic ipant observer of a 22-day S t andard course 

(S375 )  for young  people aged 1 8-26 in J anuary 1 996 and a 9-day Compact course 

( C l 33 )  for older adu lts aged 27+ in February 1 996 .  For the 22-day course I was an 

observer on the l ast few days of the course, but  for the 9-day course I was a part i c ipan t .  

Th i s  al l owed me to  observe ,  reflect, evaluate, and cr i t ical l y  analyse i n  d i fferen t  

s i tuat ions,  a process of  part i c ipant observat ion a l so  i ndicated by  Dah l gren and 

Szczepanski ( 1 998) .  My i nt roduction to the staff, as an educator, was not d i fficu l t  as 

OBNZ was accustomed to v i s i tors and observers . Much of the l i ke l ihood of  success I 

h ad i n  observi ng  depended on the respect and fri endsh ip  generated by my i nterac t ion  

amongst part i c ipants and staff al i ke .  Thi s  type of  c lose relat ionship i s  advocated by 

Bocarro and Richards ( 1 998 ) ,  but can cause rel i ab i l i ty i ssues due to b ias (Ewert, 1 987 ) .  

My fie ld  notes col l ected during v i s i ts to  OBNZ were i nvaluable sources of  data a s  they 

recorded my observat ions and experiences at the t ime i n  a diary/journal . These were 

then typed as soon as poss ib le after the observat ion ,  as suggested by M erriam ( 1 998) .  
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A l though the use of part ic ipant observation and fie ld  notes has been cri t i c i sed as being  

h igh ly  subject i ve, selecti ve and unre l iable (Men·iam, 1 998) ,  Patton ( 1 990) argued that 

the use of tr i angul at ion ai ms  to val idate observat ions .  Merr i am ( 1 998) poi n ted out that 

the ro le as part ic ipant and observer, along wi th  detai led descripti ve notes of part i c i pan t s ,  

the  physical  setti ng,  and  acti v i t ies ai ms a t  adding Lo  the re l i ab i l ity of  the  rie ldwmk . 

Questionnaire survey 

As i nd i cated in the In troduct ion,  the pre- and post-course quest ionnaires  used i n  my 

study (Appendix 2a, 2b) were based on the methodo logy and quest ion n ai res for 

eva luat i ng  outcomes of outdoor programmes used by Marsh , Richards and B arnes 

( 1 986a, 1 986b) and M itche l l  and Mi tchel l  ( 1 988 & 1 989) .  These quest ionnaires were 

l ater devel oped i nto the Life Effect iveness Quest ionna ire (LEQ) and the Review of 

Personal E ffecti veness (ROPE) system (Richards & Nei l l ,  1 996) .  

The pre-course quest ionnaire for Part One of th is  present study asked about  parti c i pant ' s  

percept ions o f  OBNZ ( Appendix  2a) .  Quest ions were also asked about the i r  

i mpress ions of  the ease and  poss ib le enjoyment of act i v i t ies of  t he  cou rse (M i tche l l  & 

M i tche l l ,  1 988 ) .  Fu rther quest ions  asked t he  part i c i pants to respond to fi ve  poi n t  L i ke n  

scales rank ing  their perceptions regard ing  aspects o f  se l f-concept . These ques t ions  

about  sel f-concept were taken from M i tchel l and M i tchel l ' s  ( 1 98 8 )  summary 

question na i re ,  which incorporated key statements from M arsh et al . ' s  ( 1 98 6a, 1 986b) 

S DQ- l l l  question naire .  Warner ( 1 984) a lso sugges ted the use of these types of quest ions  

for the  eval uat ion of experien t ial programmes. He  poi nted out  that "i t  i s  both of  

p ract ical and theoret ical i n terest to  beg i n  to exp lore wh ich  components of p rograms 

produce part icu larl y val uable l earn ing experiences" (p .4 1 ) .  The same quest ions  and 

Li kert scales were u sed in the post-course quest ionnaire ( Append i x  2b), al though a n i ne 

point  Li kert scale was added for the 9-day course for responses relat ing to sel f-concept .  

Th is  a l lowed part ic ipants a greater range o f  response. 

Due to  the q ual itative nature of this study a number of open-ended quest ions were added 

to the post-course quest ionnaire .  These asked for the part i c ipant ' s  percept i on or: 

• Whether thei r expectat ions had been met; 

• Their  enjoyment of the course; 



• The object ives of OBNZ; 

• The atmosphere at OBNZ; 

• The i mportance of the i n structors ; 

• The effect of the course ; 

• Other aspects of the OBNZ courses .  

1 00 

There were fi ft y-fou r part ic ipan ts at the  s tart of' the S tandard 22 -day course ( S 3 8 1 ) .  

O B NZ i n s t ructors adm i n i stered the quest ionna i re survey. l l  i n vol ved partic i pants fi l l i ng 

i n  a pre- and then a post-course quest ion na i re ( Append ix  2a,  2b) on the  fi rst and l ast day 

of the 22-day course.  The n umber of m atch i ng  responses was 47/54 ,  g i v i ng a response 

rate o f  87%. The 22-clay course was held bet ween the 2nd and 23rd of  August 1 996 .  

The p re- and post-course q uest ionna i re s  were a l so gi ven to  part icipants of five Compac t 

9-clay cou rses ( C I 45 -C I 50). Course C l 46 was cancel led due to l ack  of part i c i pants . 

These cour s e s  were he ld  between the I st of September and the 2nd of Nove mber 1 996.  

There were t h i rty-n i ne part ic ipants on these courses.  Al l  responded to the  pre-course 

quest ionna i re and th i rt y-fi ve (90%) responded i mmed iately after the  course .  The range 

o f ' dates for the 9-day Compact courses was to ensure compari son to responses from a 

s i m i l ar n u m ber of part ic ipants as the 22-clay cou rse ( S 3 8 1 ) .  

The courses targeted were duri ng the w i nter  period as the samp le  of part i c i pants was 

more l i ke ly  to be random due to t he  s u m mer cou rses tending to m ai n l y  con s i s t  of 

tert i ary s tudents  (Outward Bound New Zeal and, 1 995 ) .  This  supports the v iew of 

M erri am ( 1 99 8 ) ,  who suggested that t he  sample  chosen did not need to be probab i l i s t ic ,  

bu t  p u rpose fu l (Patton ,  1 990) i n  order to  se lec t  i nformation r ich  cases . 

Easterby-S m i th et al.  ( 1 99 1 )  i ndicated that there are eth ical issues i nvol ved i n  con trol 

and use of the data. In my study, part ic ipants were made aware of the n ature of the 

research ,  m y  ro le,  what was i nvolved, and assured of the confident i al i ty and anonymi ty 

o f  their responses.  Completion of the quest ionnai re impl ied the i r  i nformed consent .  

Before start ing the research a meeti ng  was he l d  w i th a l l  staff at OBNZ to expl ai n the 

s tudy . However, my i nvolvement w i th sett i ng  up this part of the research presented 

some d i fficu l ties ,  due to the lack of prev ious research at OBNZ and an i n i t i al rel uc tance 
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from some i nstructors to adm i n i ster t he q uest ionnai res before and after the courses . 

A l though the OBNZ management  saw potentia l  meri t s  of academi c  research as they had 

commiss i oned the project, there appeared to be some resentment from instructors about  

the  need for the research .  Easterby-S mi th  et ol .  ( 1 99 1 )  a l so poi n ted out th i s  type of  

problem wi th  conduct ing research in  o rgan isations.  My ongoi ng i n vol vement at  OBNZ 

and d i scu ss ions with the  i nstruc tors h e l ped i n  address ing  t hese d iffi cu l t ies .  

Longitudinal  approach 

Part i c ipants were surveyed s i x-months afte r  the courses . A quest ionnaire was sent  by 

post to p art ic ipants or the 22-day course (S 3 8 1 ) ,  and 9-day courses (C 1 45 -C ! 50) .  It 

asked m a i n l y  open-ended quest ions about the effects of the course (Append i x  2c ) .  

S pec i fic  quest ions re l ated to the effec t s  ( i f  any )  of the courses on  personal deve l opmen t .  

se l f-concept ,  re l at ionships ,  and t ran s fe r  to the  work p l ace .  Part i c ipants w e re a l so asked 

about  the course object i ves, at mosphere and instructors,  a long w i th an opport un i t y to 

comment  on any other aspect of the course . The use  of a more qua l i t at ive  approach i n  

t h e  ques t ionnai res added to the fi nd i n gs from the comparat i ve stat i s t ica l  ana lys i s  of  pre­

and post-course q uest ionnaires .  Both the pre- and post-course quest ion na i res were very 

l ong,  tak ing  up to hal f an hour to complete .  This meant that some partic ipants d id  not 

complete  a l l the questions, affect i ng the rei iab i  I i ty of these responses .  The 

ques t ionnai re s  u sed after s i x  months were therefore JTJade consi derabl y  shorter. The 

response rates were 1 9/54 (35%)  for the 22-day course and 22/47 (47 %) for the 9-day 

courses .  No fo l l ow up quest ionnai re was sen t ,  as  these response rates were cons idered 

adequ ate . There were a lso d iffi cu l ties  in contact ing  part ic ipants w i th  some 

ques t ion naires  being returned w i th ' ad dress  un known ' .  

Semi -structured interviews 

A semi -structured i nterview approach was adopted w i th i n structors . This al lowed them 

to be p rompted whi ls t  refl ect ing on thei r fac i l i tation of the courses. S e mi -structured 

i n terv iews were he ld in November 1 996 at Anak iwa. E ight  of the fifteen i nstructors 

( 5 3 % )  consented verbal l y  to be part of  the research after the n ature of the research and 

issues  of confi dent ia l ity were d i scussed wi th the i nstructors . Part ic i pat ion i n  the 

i nterv iew i mpl ied consent .  A s  stated ear l ier, one  of the  reasons for i ns tructors not 

tak i n g  part may have been due to the i r  quest ioning the need for the research .  A formal 
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research con tract outl i n ing i ssues of confident ia l i ty had been estab l i shed w i th OBNZ. 

In  general , the i nterv iews were i nformal and re laxed due the re lat ionsh i p  estab l i shed by 

my part i c ipati on  and i n vol vement at OBNZ. Easterby-Smi th et al. ( 1 99 1 )  i nd i cated that 

trust was important i n  estab l i sh i ng  an open i n terv iew.  

I asked i n structors what were their  obj ect ives for the  cou rses and what were key factors 

for a successfu l  course ( Append ix  2d ) '? Once these spec i fic  quest ions had been asked . 

fu rt her re fl ect ions  were sought a l low ing  the ins t ructors to comment more deep ly  about  

the ir  methods of fac i l i tat i ng  the courses and i n structor t rai n ing . The i nterv iews were 

taped and then tran scribed. I a lso Look notes dur ing the in terv iew as suggested by 

Merri am ( 1 998) .  The intent ion was to develop a longitud inal approach in terv iewing 

i n st ructors'  s i x  months l ater. However, the end ing  of some of the i nstructor contracts or 

the i r  u navai l ab i l i t y  due to the program m i ng of  courses meant that not  al l were 

i n terv iewed again ,  a d i fficu l ty of longi tud i na l  stu dies i nd i cated by H ussey and Hussey 

( 1 997) .  Th i s  data w as not i nc l uded in the fi nd i ngs .  In these l ater i n terv iews ,  some 

i n s t ructors were very open in the i r  commellls part icu larly re l at i n g  to c h anges 

i mp len1en ted by  management .  l attempted to re main  i mpart ial and at t i mes fe l t  l i ke a 

' go-betwee n '  o r  mediator ( M art i n ,  1 998b ) .  Th i s  reflected t he trust estab l i sh ed between 

the i n structors and myse l f, an i mportan t  factor in conducting i n terv iews i nd icated by 

Easterby-S mi th  et  al. ( 1 99 1  ) .  

Data analysis  

The Lik ert sca le  d ata was analysed u s i n g  the computer statist ics package SPSS 8 .0 for 

W i ndows ( S PS S  I nc . ,  1 998 ) .  The student Hest, a parametric tec h n ique,  was used to 

compare the means for re lated pre-and post-course quest ions  for the 22-day sample .  A 

pa i red  student t-test was used for the 9-day sample ,  as i nd i v idual respondents cou ld  be 

ident i fi ed . I t  shou ld be noted that responses to some quest ions i n  the  pre- and post 

cou rse surveys have not been used in t h i s  ana lys is  as they were asked as part of t he i n i t ia l  

research con tract estab l i shed between M assey U n i vers i ty and OBNZ ( M a rt i n , 1 99 8 b ) .  

The descri pt i v e  data from part ic ipant quest ionna i res and instruc tor i n te rv i ews  was 

ana lysed and coded us ing  the HyperRESEARCH (Researchware, 1 998)  qua l i tat i ve data 

ana lys is  package. The data anal ys is  from partic ipant questi onnaires  i nvol v ed first cod i n g  
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the responses dependant on the quest ions asked .  These were then categori sed i nto those 

that re l ated to Course Objectives, Course Outcomes and Educat ional Process (Orig inal 

Codes ,  Append i x  4a) .  Codes showing s imi l ar characteristics were then combined to 

form G rouped Codes ( Appendi x  4b). The F i nal Themes were then deve loped from 

re l ated gro u p  codes (Appendi x  4c) .  

The data ana lys is  from i n st ructor i n terv iews a l so  developed Orig i nal Codes ( A ppend i x  

7 a )  and G rouped Codes ( Append ix  7 b )  (see the data ana l ysis sect ion i n  C h apter  Three 

for a more deta i l ed d i sc uss ion of the analys is  p rocess ) .  It  shou ld  be noted t ha t  a l though I 

had asked the  i n structors a quest ion about what were the i r  object i ves lor the courses ,  

when cod i n g  the i r  responses i t  was evident  that some i n s tructors had answered abou t  

other aspects  of  t h e  cou rses ,  and only three of  t h e  e igh t  i n st ructors had commen te d  abo u t  

object i ves .  
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F I N DI NGS FROM PARTIC I PANT OBSERVATI O N  

Participan t  observation of a 22-day course a s  an observer 

Pr ior  to embark ing on t h i s  study I was aware of many anecdotal accounts or O B NZ. 

There were many stories of cold showers, phys ical tra in i ng  i n  the early morn i n g  and 

physical l y  strenuous outdoor adventure act i v i ties ,  re i nforc ing the image that OBNZ was 

for the fit and the tough . However, when probed fu rther, part ic ipants spoke of a spec ia l  

p l ace, of friendsh ips and se l f-developmen t .  There were various p ub l i c  percept ions  

about  OB�Z (M art i n ,  1 996a) .  The fi rst part of  my fie ldwork was to observe the l ast 

fi ve days or a 22-day course for part ic ipants aged 1 8  to 26 .  M y  exper iences were 

recorded in fie ld  notes and provided me wi th the fol lowing i ns ights (Mart i n ,  1 996b) .  

My first experience was be ing woken a t  6 .00 a. m .  for the  t rad i ti ona l  morn i ng phys i cal 

tra i n i ng,  a th ree k i l ometre run and a qu ick  dip in the sea. The pre-course  informat ion  

stated that the  physical p re-requ i s i tes for OBNZ were that you cou ld  run  for twenty 

m i n u tes .  However, t he  courses were non-compet i t i ve w i th t he emphas i s  on personal 

cha l l enge and 'chal lenge by choi ce' : 

The range or ab i l i t ies was obv ious to sec w ith -.umc dash i ng ahead and some jogg i ng  at the hac !-- . 

Those who d ipped i n  the sea on that cold br isk l l lurn ing emerged wi th a big smi le  as t hey  headed ror a 

cold shower enj oy i ng the beau t i ru l dawn at Anak i wa ( l'ic l d  notes.  January 1 996) .  

I then joi ned a group ( ' watch ' )  and their  i nstructor for their fi na l  three-day sa i l i ng  

expedit ion and headed o u t  t o  sea. My fie ld  notes i l l u s t rate how th i s  acti v i ty focu sed on  

t he  team dynam ics that h ad developed amongst the group of  partic i pants: 

The team dynamics that had deve loped over the past two weeks was c lear to see as the rou rteen young 

peop le started to pu l l  together, rowing the Culler i n  un ison ,  away rrom Anak i wa .  Soon i t  was t ime ror 

i n struct ion on sai l ing the boat w i th  each person be ing g iven  clear guide l i nes abou t the i r  ro le .  For 

many the i r  experience or sai l i ng was l im i ted but as the day progressed their con fidence increased and 

soon i t  was time to swap roles and for new j obs to be done. Their  sai l ing sk i l l s  improved, they sa i led 

through h igh winds, they rowed with no wind and at t i mes a lack or leadership sen t  them around i n  

c i rc les .  Each n i ght  there was a rev iew o r  the day, how they had worked together as a team, h o w  they 

ICi t  abou t  each other and how they could improve ror the next day. On the ri na l  day, they certa in l y d id  

pu l l  together and  sai l ed the  Cu tter qu i te expert l y  i n  h igh  w inds ,  bc l y ing the i r  i nexperi ence ( rie ld  notes, 

J anuary 1 996) .  

After the i n i t i al period of tra in ing  on how to sai l the c utter, the i nstructor Je t  the group 

sort out the i r  roles and the sai l i ng  of  the boat. They then observed the group from a 
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l aunch that shadowed the cutter for the three days . Thei r  i n volvement was most ev iden t  

duri ng the debriefi ng  o r  review sessions where they shared the i r  observations and  

fac i l i tated the d iscuss ion amongst the group. The friendsh ips that the parti c ipants had 

made dur ing the three weeks of the cour se were c l early ev ident .  The group mi rrored the 

fam i l y  and commun i ty atmosphere that was ev ident at Anak iwa. My fi e ld notes desc r ibe 

the end o f  the course, which showed the level  o f  phys ica l  achievement, but a l so some 

strong emot ions :  

The l'i na l  task o l' t h e  course was the ' Marathon ' .  no t  in  d i s tance,  but  a marathon i n  ach i evemen t .  

Everyone l'i n i shed t h e  twen ty-two-k i l ometre r u n  (or  wal k )  i n  var ious  t i mes, a n  ach ievement  for many 

not  thought  possi b le  be l'ore the course ( l'i e ld  notes .  J anuary 1 996 ) .  

Al though I had jo ined the group towards the end of the course my presence appeared to 

be accepted by the group part i cu lar ly when they were asked if I cou ld  be present at the 

debriefi ng  sess ions .  The fi na l  debrief was a t ime to reflect and was a very honest and 

open d i scuss ion about th is  spec ial t ime and the personal cha l lenges met on the course.  

The l'i n a l good-byes, many tearl 'u l .  reflected the  s trong l'r iendsh ips made i n  t h i s  short t ime.  For a l l  tha t  

were to  leave Anak iwa, as the boat pu l led away l'ron1 t he q uay . the  l'uturc would  be seen through new 

eyes ( l'i e)Li nutcs, J anu�1ry 1 996 ) .  

Participant observation of a 9-day cou rse as a partic ipant 

My part ic ipat i on on  a 9-day course began as Gaike Knottenbel t ,  the School D i rector, 

welcomed the group I had just met wi th a Maori 'waiata' . The two i n structors then set 

the scene, describ i ng  the ph i l osophy and background to OBNZ. The next  th i ng we were 

to ld  w as about safety. This message was to be repeated on  every act iv i ty that we were 

to undertake. The instructors repeatedly  checked and rechecked our equ i pment ,  

ensuri ng  by quest ion ing that we understood safety procedures and that systems were i n  

p l ace .  Each act iv i ty began w ith a quote, verse or story from the i nstructors o r  the b ook 

'Chal l enge of Words'  (Outward Bound New Zealand,  1 989a), wh ich i ntended  to 

empower us through the cha l lenge. They remai ned remote from the group, bu t  also 

supported, encouraged and chal l enged each of us at d i fferent t imes . They a lso i n i t i ated 

the debriefi ng of the act iv i ti es .  They were ab le  to descr ibe the OBNZ ph i l osoph y i n  a 

way that was eas i l y understood by al l the d i fferent personal i t i es wi th i n  the g roup .  

Al though we came from a di verse range of backgrounds and fi tness leve l s ,  w i th i n  
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minutes  of our fi rst adventure, we had started to work as a team. The fol lowi ng fie ld 

notes descri be the act i v i ti es and the development of the group dynamics :  

A rter a brier in troduc t ion to map read ing we packed camping gear and  started to wal k  i n  the bush .  At 

the fi rst even i ng 's camp, tasks were equal l y  d iv i clccl wi th everybody eager to accompl ish whatever 

had to he clone . Over the nex t rcw days, we go t t i red and were to experience new chal lenges that 

many found hard, but there was a lways a word o r  adv ice and encouragement from cl i rferent members 

or the group . On the rock race, some c l imbed b l i nclroldcd. and all completed the rope course. Whi ls t 

sa i l i ng a 'Cut ter '  a lac k or wincl mcant a long t ime rowing . bu t th i s  rurther e nhanced the cl osene ss or 

t he group ( fie ld notes , February l lJ96). 

We were then l eft a lone in the bush for a couple of days, on ' So lo ' ,  to refl ect on our 

exper iences. not jus t  whi le  at OBNZ, but throughout our l i ves .  Th i s  was a very 

powerfu l act i v i ty for many, which was ev i dent dur i n g  the rev iew, as many emot ions ,  

songs ,  poems  and g i ft s  were shared.  The l'i nal chal lenge for u s  was phys ica l ;  a 1 2 km 

ru n a long the Queen Charlotte Walkway. Al l  were applauded as they completed t h i s  

i nd i v i dual chal lenge ,  the faster runners going back along the t rack after t hey  had 

fi n i s hed to offer encouragement. For me the course was not physical l y  c h al leng ing  as I 

was u sed to many of the act i v i t ies .  The exception was the fi nal run where I set my  own 

goal s .  The i nteract ion wi th in the group prov ided the most learn i ng for me due to the 

range of experiences and backgrounds. Th i s  he lped me gai n a greater understand ing  of 

the i m portance of friends and fami ly .  The part ic ipants were made aware of my 

i n vo l vement as an observer at OBNZ, but this d i d  not appear to affect my  acceptance in 

the g roup.  To apprec i ate the organ isat i on ' s  cu l ture ,  l bel ieve one needs to be imn1ersed 

in i t .  

W e  d i d  have cold showers, we were u p  early rac ing a l·u l l  day and qu i te orten t i red . but I en j oyed the 

ac t i v i t i es and the fr iendships that were made ( l'ie l d  notes, February 1 9%) .  
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QUANTITATIVE FINDI N GS FROM QUESTIONNAIRE SURVEY OF 

PA RTI CI PANTS 

Participant question naire responses immediately before and a fter the 22-day 

cou rse and 9-day cou rses 

There were fi fty-four part ic i pants on the 22-day course, d iv ided i n  to four groups 

( ' watches ' ) , each w i th one i nstructor. There was a 3: I male/female rat io ,  compared to a 

3 : 2  rat i o  for al l 22-day courses i n  1 996 (Outward Bound New Zealand, 1 996a) . There 

were th i rty-n i ne part ic i pants on the fi ve 9-day courses. Two th i rds of these part ic ipan ts 

were male w i th the age range 2 1  to 59 .  

Table 4 . 1 i l l ustrates the effect s 1 zes (ES s )  and those responses (Append i x  8a ) .  

immedi ate ly  before and after the 22-day and  9-clay courses, show i n g  s ign ifi cant 

stat i s t ica l  change in part ic ipant perceptions about aspect s  of the course objecti ves. A l l  

aspects i nd i cated pos i t i ve changes i n  percept ion ,  but for the 22-day course the on ly  

stat i st ical ly s ign i ficant change i n  means (p<0.025 ) was that OBNZ 'develops  ' ho l i st ic  

we l l -be i ng '  ( ES = . 5 5 )  and 'was concerned w i th sarety' (ES = . 44 ) .  For the 9-day 

course,  the stati st i cal ly s i gn i ficant responses were that OBNZ 'makes you 

i n terdependent' (ES = . 8 ) , ' develops hol i st ic wel l -be ing '  (ES = . 67 ) ,  ' makes you more 

soc i a l '  (ES = . 56 ) ,  and 'develops pos i t i ve att i tudes' (ES = . 5) . Stati s ti ca l l y  s ign i ficant 

change i n  vari ance was reported for a nu mber of aspects of the course object ives .  

Part ic i pants percept ion of the 22-day course objecti ves i ndicated that O B  was physical l y  

( ES = . 2 1 )  and  menta l ly  chal lenging (ES = .27) and was  confidence bu i ld i n g  (ES = . 22) ,  

however, part i c ipants of the 9-day courses perce i ved negl i gi b l e  change in  the i r  

percepti ons of these aspects .  

Table 4 .2  and Table 4 .3  i l lu strate the effect s izes and those responses ( Append i x  8a) ,  

immedi ate ly  before and after the 22-day and 9-day courses ,  show i n g  s ign i ficant 

stati st ical change in part ic ipant percept i ons about the ease and enj oyment of act i v i t ies .  

For the 22-day course respondents, many of the act i v i t i es were perce ived to be h arder 

than fi rst thought, part icu lar ly, ' trampi ng' (ES = - I ) , ' canoeing/kayaki ng '  (ES = - . 72) ,  

and ' morn ing  fi tness' (ES = - .6 ) .  The difference in  means for 'communal  l i v i ng'  (ES = 

.48 ) and ' no smoki ng' (ES = .49) showed that these acti v it ies were s ign i fican t ly  eas ier 

than fi rst thought. Many of the act i v i ties  were found to be s ign i ficant ly more enj oyab l e  
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than fi rst thought (ES> .5 1 ) , except for ' morni ng fi tness ' (ES = - 1 . 55 )  and the ' str ict 

t i metab les,  punctua l i ty and t ime restra ints '  (ES = - 1 .07) . For the 9-day courses on ly  

'canoei ng/kayak i ng '  was found to be  s ign ifican t ly harder than fi rst though t  (ES = - . 8 ) .  

' So lo '  (ES = . 62 ) ,  'communal l i v i ng '  (ES = . 87 )  and ' runn ing 1 2km' (ES = 1 .07)  were 

found to be s ign i fican t l y  eas ier than fi rst thought . M any of  the act i v i t i es we re round to 

be s i gn i ficant ly more enjoyable t h an fi rst thought ( ES> .45 ) .  

Tab les 4 .4 and Table 4 . 5  i l l us trate the e ffect  s i zes and those responses ( Append i x  8a ) ,  

immedi ate l y  before and after the 22-day and 9-day courses, showing s ign i fi cant 

stat i st ica l  change in  part ic ipant percept ions about the accuracy and i mportance of 

aspects of se lf-concept. For the 22-day courses, stat i s t ical l y  sign i ficant  chan ges were 

percei ved abou t accuracy of the fo l lowing aspects of se l f-concept: ' I  am an  emotiona l l y  

stab le person '  (ES  = . 52 ) ,  ' I  have outgo ing  persona l i ty '  (ES = .47), and ' I  have good 

re l at ionsh ips w ith my parents' (ES = .45 ) .  A l l  aspects ind icated a pos i t i ve change, w i th 

an average ES of .32 .  The l owest respon se was ' I  am good at creati ve th i n ki ng '  (ES = 

. 1 4 ) . There were no stat i st ical l y  s ign i ficant  changes about aspects rel at i ng  to the 

importance of  se l f-concept, with the average effect s ize almost hal ved (ES = . 1 7 ) .  

For the 9-clay courses, n o  aspect of the accu racy o f  se lf-concept i nd i cated stat i s t i ca l ly  

s i gn i ficant change, some responses i ndic ated a negat ive effect, and the average effect  

s i ze was neg l i g ib l e  (ES = .05 ) .  However, a l l the responses for the 9-day courses about 

the i mportance of  aspects se l f-concept i nd icated pos i t i ve change, with an average ES = 

. 3 1 .  S tati s t ica l l y  s ign i ficant change was recorded ( based on non-overl app i ng confi dence 

i n terva l s )  for ' f  am/was a good student in academic  subjects' (ES = .63) .  
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Table 4 . 1  M ean, standm·d deviation, and mean d ifferences for participant responses about 
aspects of the course objectives immediately before (p1·e) and after (post) the 22-day and 9-day 
courses. Statistically significant changes in the mean d ifferences a re indicated in bold (p<0.025) a nd 
in variances as * (p<O.OS). Effect size (ES) and confidence intervals (Cl) are also shown. 

O u tward Bouud 

Dcvdops ho l i s t i c  wd l -bc i ng 

N 
5 1  

Is concerned w i t h  sal"cty S 2  

Develops abi l i t y  t o  work w i t h  ot hns 5 2  

A pl"ce where y<H< 1 \lecl l'riends ) 2  

I> < t temal ly chal lenging ) 3  

M ;tkes y o u  t n l c rdcpendenl 

Is con l'idence b ui ld i n g  

I s  phystc:t l l )  ch: t lkngtng 

Is et l t tcat tonal  

Is where you kam o u t door s k i l l s  

Devdops posi t i ve al t i t udes 

I s  ror t he y o u t h  or tuday 

I n s t i ls scl l'-d i s c t p l i n e  

M akes y o u  1\lorc t o leran t 

B u i lds sense or respons i b i l i t y  

M akes you i ndL'IWnde n t  

B u i lds sd r-rdiance 
De\'L'Iops lt:: tdcrs h i p  s k i l l s  

(VI;�kcs y o u  1\lllrl' "IC<; t l  
B u i l ds rit tKss 

Outward Bound 

M:�kcs you i nl<.:rdependent 

Dewlops ho l i s t i c  we l l -being 

5 1  

)'l 

5 2  

5 2  

5 2  

5 1  

5 1  

5:1 

5 2  

5 2  

) 'l  

5 1  

5 3  

5 3  

5 2  

N 
3 1  

] I  
1\'l :�kes you ntnrc soc ial  3 3  

Develops posi t i ve at t i t udes 32 

A p l ace where you ntcl'l rricnds ·'-' 

M:tkes you i ndependent 33 

Develops abi l i t y  to work w i t h  o t hers 33 

Is concerned w i t h  sakly 32 

B u i lds l i t m:ss 32 

Is ed u c a t i onal 3 2  

Makes  y o u  more t o lcran l 3 2  

Is ror I h e  you t h  ol'  tod;ty 32 

Develops leadersh i p  s k i l ls 3 3  

B u i lds sense or respons ib i l i ty  D 

H u i ltls scl l'-re l iance D 

Is conlldcnce bu i ld i ng 33 

Is phys ical ly  chal l engi ng 33 

Is expcnsi vc 3 1  

Ins t i l s  sdl'-d i sc ip l ine D 

Is whcrc you learn outdoor skills :n 
Is mentally chal lenging 3 3  

l're-22-day course Post -22-day course 

M 
2.02 

I S2 

I J I  

1 5  

I .26 

2.27 

I J I  

I .27 

1 . ) 

1 .56 

1 .4 1  

2 05 

1 .43 

I .  SS 

1 .46 

1 .6') 

1 .47 

1 .64 

I .7tJ 

U4 

2.67 

so 
O.R6 

0.7 

0.47 

o.n 

0 )t) 

0 64 

( ) (,() 

ILX5 
0 64 

( ) 54 

N 
47 

47 

47 

47 

47 

46 

47 

47 

47 

47 

46 

I .  I (> 47 

0.64 47 

0.66 47 

0.64 47 

( )  76 46 

( )  64 47 

0 t) 47 

O.X4 47 

0 .52  47 

l . :! S  47 

M 

1 . 55 

I . 2 1  

1 . 1 3  

1 .2� 

1 . 1 1 

2.02 

1 . 1 7 

. I  :I 

I J 2  

1 .45 

I J 2  

I .87 

I J 6  

I . 5 1 

I .4 
1 . 76 

1 .42 

1 . 5 7  

1 . 74 

U4 

:1 . 1  

SD 
0.6) 

0.5 1 

lUll 

043 

lU I 
1 .02 

0.38 

IU4 

0 57 

0 .72 

0.52 

M d iff 

0.47 3 

ES-CI ES ES+CI 

0 . 3 1 0 .55 0.78 

0.3 1 

0. 1 8  

027 

0. 1 6  

0 25 

0. 1 4  

0. 1 4  

0. 1 8  

0. 1 1  

0.09 

2 . 5 1 * 0 . 2 5  

2 .22* 0 . 2 6  

2 . 1 3 ' 0. 1 3  

I .69* 0. 1 1  

1 . 23 -0 

1 . :!8 0.04 

I .36* 0.03 

I .26* -0 

0 . 8 1 -0 

0.8 0.02 

1 . 2 1  0. 1 9  0.78 - 0 . 2  

0 6 1  0.07 0 5 8  -0. 1 

0.66 0.07 0.49 -0. I 

0.54 0.06 0.48 -0.  I 

0.77 0.07 0.45 -0. 1 

0.54 1Hl5 0.37 -0. I 

0.54 0.07 0.46* -0.2 

0.77 0.05 ()3 -0 .2  

0.48 0 0 0 I -0. I 

I 1 3  -0.4 - 1 . 7 8  -0 .7 

044 0.63 

( ) . 3 8  0. 5 1  

0.:15 0.56 

0 . 27 043 

0.25 0.52 

0.22 0.39 

0 . 2 1 0.39 

0 . 2 1 0.44 

0. 1 7  OJS 

0 . 1 7  0 .3 1 

0 . 1 6  0.48 

0 1 1 0.28 

0. 1 1  0 29 

0.09 0 27 

0 0t) 0 .3  

0.08 0 .2) 

0.08 (J.:\ 2 

0.06 0 29 

0 0. 1 4  

-0 .34 0 . 0 1 

f're-9-day ('OUrSCS Post -9-day cou rses 

M 
:!.6 1 

2 . 26 

2.3 

1 56 

1 7 8  

2.2 1 

1 . 5 1  

1 .44 

1 7 5  

I .56 

1 .72 

2.6tJ 

2 03 

1 7 6  

1 .76 

1 . 1 8 

1 .24 

348 

1 .64 

1 .48 

1 . 24 

so 
1 .05 

0.77 

N 
� I  

3 1  

0.� I 3 3  

0.56 ,
.
, 

0.65 3 3  

om 33 

0 57 3 3  

0 6 2  3 2  

0 . 7 2  3 :!  

0.62 \? 
0 . 5 2  \ 'l  

I .36 3 2  

OTl .1 3 

0.6 1 D 
o.66 :n 
( ) :lt) 3 :1 

0.44 D 
1 .0:1 3 1  

0 .55 3 3  

0.5 1 3 3  

0.44 :n 

M 
I . 7 7  

I . 7 4  

so 
0.96 

0 58 

M diff 

0.!!4 

0.52 

I .85 0.67 0.45 

I .28  046 0.28 

1 4 8 0.5 1 0.3 

I .85 0.76 IU6 

u 047 0.2 1 

1 .2 2  042 0.22 

1 5  0 .72 0 .25 

1 .4 0.56 0 1 6  

1 .6 3  0.55 O.OtJ 

2.4 7 1 .6 1  0.22 

l . tJ4 0 83 ( ) ,(Jt) 

1 . 79 0.5t) 0.06 

1 .7 0 7 3 0.06 

1 . 1 5  0.36 0.03 

1 .2 1  0.42 0.03 

3 . 54 1 .09 0.06 

1 .6 1  o.57 o.m 

1 .48 0.5 1  0 

I .24 0.44 0 

ES-CI ES 
3 . 8 5  0.43 0.8 

ES+CI 

1 . 1 7  

3 .74* 0.4 

2 . 8t)* 0.28 

2.74* 0 . 3 1 

2. 1 5  0 .24 

2 . 1 7  0 .07 

I .65* 0. 1 8  

1 . 88* 0. 1 4  

1 . 76 0. 1 

1 . 7 2  0 . 04 

I -0 

0.7 -0.3 

0 .57 -0. 1 

0.47 -0. I 
0.44 -0. I 
0.44 -0. I 

0 . 3 7  -0. I 
0.36 -0. 3  

0.27 -0. I 
0 -0.2 

0 -0.2 

0.67 0.94 

0 56 0.84 

0 . 5  0.7 

0.47 0.69 

0 . 39 0.7 1 

()37 0.57 

0.35 0.57 

0.35 0.6 

0.25 0.4 7 

0 1 7  0.35 

0. 1 6  0.63 

0 . 1 2  0 . 3 7  

0 . 1 0 .3 1 

0.09 0.32 

0.08 0.2 1 

0.07 0.22 

0.06 0.43 

0.06 0.24 

0 0. 1 7  

0 0. 1 5  
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Table 4.2 Mean, standard deviation, and mean differences for participant responses about 
the ease of activities immediately before (pre) and after (post) the 22-day and 9-day courses. 
Statistically significant changes in the mean differences are indicated in bold ( p<0.025) and i n  
variances as * (p<O.OS). Effect size (ES) and confidence intervals (Cl) are also shown. 

E<lsr ol' J>rc-22-day course 

Ou tward B o u n d  < 1c! ivities N M N 

No S l l loking 4 0  2 08 

SD 

1 .62 

1 . 05 

1 . 1 5 

1 .08 

1 . 1 3  

1 . 0 1  

41 

C'onununal l i v i n g  44 2 . 7 7  4 4  

4.'\ 

-14 

Scn•1c·� 10 c o 1 n 1 n u n i t y  prokcts  .\ .'\ 2.43 

No u n n � i ng -12 1 .84 

Tc nt l i v1 ng .\ � 2 Si -1.'\ 

S t n c t  t 1 1 netahlcs.  pu nct u;l l i t y . .  -1 .'\ 1.5(, 45 

Solo:  he1ng alone in t he bush 

Gruup acll v i t ic:-. 

S a i l i ng 

R u n 11 1 ng a hal l' IHarathon 

Rock c l i m b i n g  

R npes course 

Snmv purs u i t s  

f\�orn i l l g  ri l llt:S:-, 

Canocing/Kay�'k i ng 

Tra ll lpmg 

Ease ol' 
O u t ward Bound activit ies 

R u n n i n g  a h;ll l' nlarathon 

Col l l l l l l lnal l i v i n g.  

Solo:  bei n g  a l o n e  i n  t he h ush 

Rock c l 1 1 n h i n g  

Sai l i ng 

Gro up ac t i v i t ie� 

t\1 orning l"i t ncs� 

N o  S l llok i n g.  

No d n n k i n g  

Ropes course 

J .\ 2.36 

.\H 2.23 

.\ 3 2 . 1 5  

3 2  1 . 5l) 

3 1  2 . 1. 'i  

.10 2.43 

3 3  1 

-13 2Jl) 

.\-1 1 . 94 

.lr1 I . H9 

1 3 9  45 

1 .rn 44 

1 .44 43 

U l  4 1  

1 . 1 7  44 

1 . 28 45 

1 . 1:1 4 1  

1 .05 45 

I . D 4.'\ 

I 09 4 1  

l'rc-9-day courses 

N M 
2 5  4 

2l) 2.24 

SD 1\ 

1 .08 2.'\ 

0.83 2':) 
26 2.H I I J 2 6  

2 7  3 .26 0 ':)  27 

2 X  2 .H9 I .07 2H 

27 2J7 0 88 27 

22 2.H6 0 . 89 2 2  

2X 1 . 8.'\ 1 . .'\6 2 X  

\( ) 1 .97 1 .4.'\ 30 
15 3 .1  1 .08 25 

Str ic t  t i l llc:tahks. p u n c t u a l i t y  . . . 2l) 2.28 

2 .3 1 

2 J  

2.77 

1 .03 

0 89 

0.72 

0 .9 1 

29 

29 

27 

T�.: n t l i v 1 ng 

Tralllping 

Canot:i ng/Knyak i ng 

Snow purs u i t s  

Sc:rvic:c t o  cOill lllu n i t y  projects 

26 

-vc= harder lhan pre-course perception 

Post-22-day course 

M 

1 . 28 

2 . 27 

I '.J8 

1 .48 

2. 44 

2 .(17 

so 
0 8 3  

l l .':J.'\ 
0 8 1  
0.8.'\ 

1 .0 1  

2 . .'\3 1 .2 

2 .45  0.93 

2 .46 I .08 

3 . 1 2  1 35 
2 .  7 1 . 3 4  

3 . 1 1  1 .4 

2 N1 1 .06 

3 .02 1 .08 
2 . R2 1 . 26 

2.98 1 . 1 7  

Post -9-day courses 

1\1 �I) 
2 . 84 1 . 2 

1 . .'\ 2  ( )  63 

2 0.98 
2.78 1 . 3 1  

2 . 4(1 () 84 

2 03 0. 8 1  

2 .63  O .ti.'\ 

1 . 46 1 . 2 

1 . 7 I . I .'\  

3 . 04 U l  

2 . 1 4  

2 . 2 1  

2 . 6 3  

3 . .'\ 

1 .03 

0.77 

0.97 

O l)l) 

M d il'f1 

0.8 

0.5 

0.4.'i 

0.37 

0. 1 1  

-0 1 1  

-0. 1 7  

-0.22 

-0. 1 5 

-0.53 

-0.5.'\ 

-0.68 
-0.6(1 

-0.63 

-0.!18 

- 1 .09 

M d i iT 

ES-CI ES 

2. 78* 0.3 0.49 

2 . 34 0 1 9  0.48 

l .l)S* 0.07 OJ9 

1 .6l)* 0.04 0 . 34 

0.46 -0 25 0. 1 

-0.52 

-0 .58  

- 1 .0 1  

- 105 

- 1 .68 

- 1 .86 

-2. 1 2  

-24 

-2 .76 

-3 . 1  

-4. 1 9  

-0.4 1 -0. 1 1  

-0.64 -0. 1 2  

-0 . .'\ 5  -0. 2 1  

-0.64 -0. 1 1 

-0.98 -0.4 

-0.96 -0.47 

- 1 . 1 4  -0 . .'\3 

- 1 .08 -0.54 

-0.94 -0.6 

- 1 . 2':) -0.72 

- 1 .45 - 1  

ES-CI ES 

1 . 1 6  5 .07 0 65 1 .07 

0.72 4. 89 

(). 8 1  

0.48 

043 

OJ3 

O D  

03l) 

0.27 

0. 1 6  

0. 1 4  

0 1  

-0.33 

-0.73 

2 . .'\7 

1 . 87 

1 .76 

1 .67 

0.% 

1 .62 

109 

0.'\6 

0 . .'\ 8  

0.62 

- 1 . 2 2  

-2.9 1 

0.57 0 . 87 

0. 1 2  0.62 

0.2 0.54 

0 0.4 

0.05 (US 
-0. 1 2  0.26 

-o . :n o.2s 

-0. :\ 3  0. 1 9  

-0.28 0. 1 .'\  

-0.24 0. 1 3  

-0. 2 1  0. 1 2  

-0.73 -0.46 

- 1 . 1 .'\  -0 8 

ES+Cl 

1 . 3 

0. 8 1  

0 .83  

0 .7  

0.47 

0. 1 9  

0 .3  

0. 1 1  

0 .34 

-0.08 

-0. 1 4  

-0 .21 

-0.24 

- 0 . 3 2  

-0.47 

-0. 7 3  

ES+CI 

1 . 5 

1 . 1 7 

. 1 2  

0 .87 

0 .8  

0 . 7 1 

0 6 3  

0 . 8 3  

0 .7 1 

() 5 7  

0.5 1 

0.44 

-0. 1 9  

-0.45 
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Table 4.3 Mean, standard deviation, and mean differences for participant responses about 
the enjoyment of activities immediately before (pre) and after (post) the 22-day and 9-day courses. 
Statistically significant changes in the mean differences are indicated in bold (p<0.025) and i n  
variances as * ( p<O.OS). Effect size (ES) and confidence intervals (Cl) are also shown. 

Enjoyment of' I' •·c-22-d ay cou rsc l'ost-22-dlly course 

O u tw a rd Bound act iv i ties 

No smok i n g  

R < >ck cl i mbing 

Tra1np1ng 

Sai l ing 

R u n n 1 n g  a hair  Jno Jrathnn 

Group ac t i vi t ies 

Snow pursui ts  

R npc.s cou rsc 

Solo: hc1 ng alone 1 11 t he hush 

Service t o  COJl l J J l ll n i t y  projects 

C:tnoeing/Kayak i ng 

Communal l i v i ng. 

Tent l i v 1 ng 

No d ri n k i ng 

Stnct  t i nJctahlcs. punctual i ty. 

M orn i ng ritnc�s 

Enjoyment of' 

Outward Bound act ivit ies 

R u n n i n g  a hair nJar;Jihon 

Communal l 1 v i n g  

R o c k  c l i mbing 

Gmup act i v i t i es 

Ropes course 

Solo:  bei ng alone in the b u s h  

M o n l l n g  li t n�ss 

Ten t  l i v 1 ng 

No dri n k i ng 

S:t i l i ng 

S t ric t  t i metables.  p u n c t u a l i t y .  

Canoc i ng/ Kayak i n g  

Nn S J l lok ing 

Tra1 1 1ping 

Snow purs u i t s  

Service t o  c o n 1 1 n u n i t y  projects 

N 
45 

.\ I  

.\ I 

3 .\ 

_\l) 
3 2  

3.\ 

3 .'i 

46 

4 5  

4 5  

4 6  

20 

1\1 so N 
2 . 5 X  I 03 44 

3.03 1 .27 45 

3 1 3  1 .4 1  42 

2.X7 1 .24 45 
2.47 1 .08 4 1  

2.'.1 1 .2 7  44 

2 .7X  1 .43 39 

2.46 1 . 05 45 

2 . lJ I 1 . 3 3  45 

2 . 7 lJ 1 . 54 -15 

2 .3 1 1 . 1 3  45 

2 . -1 1 0.96 4-1 
2 . 4 2  0 8'.1 45 

1 .71 1 . .\4 
1 .63 0.74 

1 . 2 () 62 

45 

-15 

45 

l'rc-9-day courses 

N 
2 6  

30 
2K 

26 

25 

27 

29 

2l) 

27 

2 7  

2H 

1\1 so 
] .46 1 . 2 1  

N 
26 

2 .47 0.!56 30 

2_\l) 0.88 28 

2 . 1 5  0 .7 8 26 

:u::>. o.85 2 5  

2 . 5 6  1 .09 27 

2 .65 0 . 83 23 

2 .44 tun 29 

2 .07 1 . 1 2  

2 . 1 4  0.92 

2 .4H 0 lJ5 

2. 1 '.1 1 .04 

2.04 1 .7 

2 0.67 

2H 

29 

2'.1 

27 

27 

28 

-vc= enjoyed less than rrc-course rercept ion 

M SD ES-CI ES ES+Cl 

u 0 9 1 .2!1 6 . 2 3 *  0.98 1 . 24 1 . 5 8  

1 .5 .'i O.X9 1 .41! 5 .47* 1 .02 1 . 1 7  1 .94 

I . X I 0 94 1 .32 4 . 5 2 *  0.82 0.94 1 . 8 2 

1 . 7 1  0 99 1 . 1 6  4 . 5 8  0.73 0 .94 1 .59 

I SI tU\4 0.94 4.27 0.59 0.87 1 . 2 9  

I S I  0 .7 6 I . 0 9  4 . 2 4 *  0 6 4  O.S6 1 . 5 4  

1 . 5 6  0 7 lJ 1 .22 4.3S* 0.73 0.85 1 . 7 1  

1 . 67 ( I  03 0.79 3 . 69 0.46 0.75 1 . 1 2  

0.% 1 . 04 0.95 3 . 5 1 0.49 0 .7 1 1 .4 1  

1 . 7 8  ( l .�5  1 .0 1  3 4 1 * 0.48 0.66 1 .5 4  

1 . 7 3  I 0 1  0 . 5 8  2 . 4 2  0 . 2 1 0. 5 1  0.95 

2 . 02 O . X2 0 . . \lJ 2.0�* 0. 1 I 0.4 I 0.67 

2 . 2 2  0 l)7 0 2 1 .02 -0 06 0.22 0.46 

1 . 44 

2 . 4 2  

2 . 1 6  

0.�4 
1 . 0 1  

0 XX 

l'nst-9-day courses 
\1 so 
I . 9 2  O .H5 

1 . ':. 7  0.63 

0 . 29 

-0.71) 

-0.% 

1\1 diff 

1 .2 3 *  -0. 1  

-3.8 - 1  

-5.03* - 1 . 2 3  

( )  2 2  0.68 

- 1 .07 -0.58 

- 1 . 5 5 -0.69 

ES-CI ES ES+CI 

1 .54 5 . 2 2 *  0.8 1 1 . 27 1 . 74 

0.9 5 . 5 7  0 .74 1 . 05 1 . 3 5 

1 . 5 7  () 6.\ 0.!!2 4 . 8  0.6 1 0.93 1 .26 

1 . 5 0 .58 0.65 4.47 O..'i4 0.84 1 . 1 4 

I .8 0 ')6 0.52 25'J 0.28 0 6 1  0.94 

I 'J.\ I .  14 0.63 2 .45 0. 1 7  0.58 0 .99 

2 . 2 2  0 l) 

2 .03 0.73 

I .5.1 
1 . 7 2  

2 . 1 

1 . '.1.1 

1 . 67 

2 04 

0 74 

0.75 

O.lJH 

1 .07 

I J'J 

O.X4 

043 1 .'.13 

0.4 1 2 . 57 

0.54 

0.4 1 

CU8 

0 26 

0.37 

0.04 

2.65 

3 .92 

l . lJ5 

1 .07 

1 . 1 1 

0 . 1 7  

0 . 1 8  0 5 2 0 . 8 6  

0 .2  

0.06 

0. 1 1  

0.05 

-0. 1 4  

-0.42 

-0. 1 9  

0 . 5  0.8 

0.48 0.89 

0.45 0.78 

0.4 0.7 5 

0 25 0.64 

0 2 2 0.86 

0.05 0 . .\ 
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Table 4.4 M ean, standard deviation, and mean differences for participant responses about 
the accuracy of aspects of self-concept immediately before (pre) and after (post) the 22-day and 9-
day courses. Statistically significant changes in the mean differences are indicated i n  bold (p<0.025) 
and in variances as * (p<O.OS). Effect size (ES) and confidence intervals (Cl) are also shown. 

H ow accurate is t h i s  statement about you Prc-22-day course Post-22-day course 

I ;rm an cnH>Ironal ly slahlc person 

I have an nut goi n g  personal i t y  

N M S O  N 
.'iO 2.52 0 . 97 46 

5 1  2.45 45 

I have good rd;l l ionships w i l h  my pa rcnls 5 1  2. 1 8  0.9� 46 

I havc goou verbal s k i l l s  anu r<::ason i n g  

a h i l i l y  52 2 . 54 0 .9X 4 :'i  

I ;un a caring and u ndcrslanding p�rson 52 2 0.86 44 

I have good rclal ron .,h i  ps \1 i l h  s;\1 \H.! sex 5 1 2.27 0.  7X 4:'i 

I h;1vc good rc l ; u i ons h i ps w i l h  oppo s i lc sex 52 2.15 I .08 46 

I ;un a spir i l ual/ rl' 1 1 g 1 o lls  person 

I a 1 n/was a good s l u<ic n l  in academi c 

s u bjccls 

I have good problem solving s k i l b  

I a m  concerned for 1 n y  hca l l h  a n d  fi1ncss 

I a m  physical ly ;r 1 1 rac1 i vdgood lrll>k i ng 

I am a lwrd work i n g  employee 

5 I 3.66 . 1 9  45 

5 1  2 .86 . 1 1 46 

52 2 .57 0.78 45 

5 1  Ul6 46 

5 I 2.65 0 74 45 

52 1 . 7 1  46 

I a m  a praclical/nrcch;ll1 ical/handy person 52 2.6 . 1 6  45 

I :1111 an honcsllrc l i abk/rruslwonhy person 52 1 .75 O.X4 46 

I a m  good al spllrls and physical ac1 iv i 1 ies 52 2.89 0.9X 46 

I a m  gllod ar crcar i vc 1 h i n k i ng 5 I 2 .71  0 .9H 46 

M SO 

2.02 0.88 

l .lJS 0 .94 

1 .76 0 .8:'i 

2 . 1 .1 0.97 

I 6C1 0.6 1 

l . lJ7 o.n 

l .lJ4 O.HS 

:1.24 I J5 

2 . 5  1 .03 

2 . 3 :1  0 8 

1 . 5 8  ( )  72 

2 .47 0 .84 

1 . 5 0.69 

2 . 4  1 . 1  

1 .6 1  0.8 

2 . 1 3  0 89 

2.5Y 1 .07 

M diff ES-CI ES ES+Cl 

0.5 2.62 0.25 0.52 0 . 7 8  

0.47 2 . 3 7  0 .2  0 . 4 7  0 . 7 4  

0.42 2 . 29 0 . 2  0.45 0 . 7 1 

0.44 2 . 24 0. 1 8  0.45 0 . 7 2  

0 34 2 . 2  0. 1 6  0 . 4  0 63 

0.1 I .86 0. 1 7  0 . 1 8  0 .6  

0.4 1 2.05 0.09 0 3 8  0 .67 

0 .42 1 .63 0 .03 0. 3 5  0 68 

O J 6  1 .66 0.02 0.32 0 .63  

0 .24 1 . 5 2  0. 1 0.3 1 0 . 5 2  

0 . 2 8  1 . 5 5  0 . 0  I 0 . 2 8  0 5 5  

0 1 8 1 . 1 1 0.04 0.24 0.45 

0 .2 1 1 .2 1 *  -0. 1 0 . 2 1  0.48 

0 2 0 85 -0. 1 0. 1 7  0.49 

o 1 4 o 85 -o. 1 0. 1 1  o. :w 

0. 1 6  0 84 -0. 1 0. 1 6  0 4 3  

0. 1 4  0 . 6 7  -0. 1 0 .  1 4  0 . 4  I 
S u m  of ES 5.4 1 

Average ES 0 . � 2  

H o w  acnrratc is t h is statement a b o u t  you Pre-9-day courses Post-'J-day courses 

I haw �uou rdaiH>nships wilh sa1 1 1c sex 

I am physically a 1 1 rac1 i ve/good l ook ing 

M so N 
12  3 . 8 8  1 .66 32 

1 1  4.9 15 :1 1 

I h;rvc good rd al i o ns h i ps w i l h  opposi lc sex 3 1  1 . 21 3 1  

I :1 1 1 1  good al spons and p hysi ca l a u i v i l i cs 32 4 1 . 76 12 

I am a pracl icalil nec hani cal/hand y  pcr;on .1 2 3 .87 1 .64 32 

I anr an hones llrc l r a b lc/iruslwon h y  per,on 3 1  2.22 1 . 3 1 3 1  

I haVL' good pmhlcm solving s k i l l.' 3 1  194 1 .48 1 1  
I a m  a spiri1 ual/ re l i gious person 

I have a n  oul�oing pcrsonal i l y  

I a m  a cari ng and unders1anding person 

I am an ClllOi ional ly  slable person 

I am good al crea l i vc 1 h i nk i ng 

I have good verbal ski l ls  and reason ing 

ahi l i 1 y  

I have good rclal i onshi ps w i l h  m y  parenls 

I a m  concerned for my health and li l ness 
I am/was a good s1 udcn1 in academic 

suh jecls 

I am a hard work i ng c111ploycc 

S u m  o r ES 

Average ES 

3 1  

12 

29 

32 

32 

1 1  

5 5  

3 . 7 2  

2 . 5 9  

3.:\ 8  

1.93 

3 . 7 5  

3 

2 .59 

4.41  

2 .29 

2.6 

1 .7 1  

1 . 27 

1 .7 

1 .79 

1 . 81 

l . lJ3 

1 . 1 3  

1 .64 

1 .07 

3 2  

1 2  

3 2  

3 2  

3 1  

3 2  

29 

3 2  

3 2  

3 1  

M so 
:uR 1 .2lJ 

4 .48 1 .48 

3 . 3 2  1 .5 1  

3 . 62 1 . 5 

3 . 5 6  1 .6 ll  

2 .4) 1 . 1 2  

:U I 1 .49 

5 . 1 9  

3 .6 1  

2 . 5 3  

3 . 34 

3 .9 

3 . 75 

:u 

2 . 7 5  

4 . 7 2  

2 . 77 

2 .53 

1 .9 

1 . 1 6  

1 .68 

1 .45 

1 .67 

1 . 52 

1 .48 

1 . 84 

1 .5 

M diff ES-CI ES ES+CI 

0.5  1 .7 -0.3 0.3 0 . 8 8  

0 . 4 2  1 .45 - 0 . 2  0 .28 0 . 8 1  

0 29 0.92 -0.2 0 .24 0.67 

O J 8  1 . 23 -0.4 0 . 2 1 0 .82 

0 1 1  0.98 -0 .4 0. 1 9  0 7 6  

( )  2 1  0 . 8 8  -0.3 0. 1 7  0.64 

0.23 0.8 -0.4 0. 1 5  0.67 

OJ I 

0.09 

0.06 

0.03 

0.03 

0 

-0. 2 1  

-0. 1 6  

-0. 3 1  

-0.48 

0.69 -0.8 

0.24 -0.5 

0. 2 1  -0.4 

0. 1 -0.6 

0. 1 -0.6 

0 -0.6 

-0.76 -0.8 

-0.5 -0.5 

- 1 .2 -0.8 

- 1 .98 -0.8 

0. 1 2  1 .02 

0.05 () 65 

0.05 0.49 

0.02 0.6 1 

0 .02 0.65 

0 0.63 

- 0 . 1 1 0.6 

-0 . 1 4  0.25 

-0. 1 9  0.38 

-0.45 -0. 1 

0 . 92 

0.05 
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Table 4.5 Mean, standard deviation, and mean diffe1·ences for participant responses about 
the impo•·tance of aspects of self-concept immediately before (pre) and after (post) the 22-day and 9-
day courses. Statistically significant changes in the mean differences are indicated i n  bold (p<0.025) 
and in variances as * (p<(l.OS). Effect size (ES) and confidence intervals (Cl) are also shown. 

How important  is t h is statement ahout you l'rc-22-day course Post· 22-day course 

N M SU N 
I hav� goou rda t ulllsh i ps w i t h  opposi te  sc.x 48 2.04 0.94 46 

I :un a s p i ri t ual/ re l i gi ous person 46 :Ll I . � H  46 

I a m a hard work 1ng e mp l oyee 

I h:1ve good prohlc rn sol v i ng s k i l l s  

4 K  

4 X  

1 . )8 0.92 46 

I -'JX t l .K9 45 

I have good verbal s k i l ls and reason i ng ab i l i ty 4H i . <J4 46 

I haw good rd:t1 innsh1ps w i t h  I l l) parents  

I : 1 1 1 1  eone�rn�d for my heal t h  �nd fitness 

I arn good �l l  crL' ; I t i vL: t h i n k i ng 

1 . 6X 1 .0 1  46 

49 1 . 73 1 1  46 

4K 2.44 1 . 1 7  46 

I a m  a caring �nd u ntkrstanding person �X 1 . 77 0 ')) 46 

I a111 an e1notional ly  stablt: person 4H 1 .77 0.95 45 

I nm/was a good s t udent in academic s u b j ects 48 2.46 1 . 1 .� 46 

I h a ve an ou tgo i ng pcrsonal i ty 

I am physical ly at t ract i ve/good look i n g  

I h a v e  good relat i onsh i ps w i t h  same sex 

I am an honcstlrd i ahlcltrustworthy person 

I arn a practlcal/rnc:chanical/handy person 

I :un good at spnrts and physical act i vi t i es 

47 1 . 89 1 .03 46 

4� 2.)() 0. 1 g 44 
4R 2 .02 0.96 46 

47 1 .46 O.l\6 46 

4X 2 l lJ  I .07 46 

47 1 .9.J 0.92 46 

M SO 

1 . 7 8  0 . 7 3  

2.9� 1 .�7 
1 .34 0 .)7 
1 .7 X  0.7 

1 .72  0.72 

1 48 0.8 1 

1 . 5 

2 .2  
0.66 

l tn 

1 .5 9  ()7) 

1 .6 2  0 . 7 2  

2 .28 0.94 

1 .7 6 0.92 
2.54 0 1 8  
1 .9 3  0 .85  

1 . 5 4  0.78 

2 . 1 1  I 02 

1 .92 0.8 1 

M diff ES-CI ES ES+CI 

0.26 1 .49 0.0 I 0.28 0.54 

<U7 1 . 29 -0. 1 3  0.27 0.67 

0.24 1 .49 0 0.26 0 .52 

0 2 1 . 2 1  -0 .03 0 .22 0 .48 

0 22 1 . 22 

0.2 1 1 . 1  

() 23 1 .24 

0.24 1 .07 
0 1 8  1 .04 

0 1 5  0.85 

0. 1 8  0 . 8 1  

0. 1 3  0.66 

-0.06 0.22 0.) 

-0 . 08 0.2 1 0.49 

-0. I 0.2 1 0.52 

-0. 1 3  0 .2 1 0 ) 4  

-0. 0 8  0. 1 9  0.46 

-0. 1 1  0. 1 6  0.43 

-0. 1 7  0. 1 6  0.48 

-0 1 7  0. 1 3  0.42 

0.02 0 OS 0.06 0. 1 I 0. 1 6  

0.09 0.46 -0. 1 8  0.09 0 .37 

0 .08 0 .44 -0. 1 5  0 .09 0 . 3 4  

0.08 0 .37  

0 .02 0. 1 3  

-0. 2 3  0.07 ( ) 3 �  

-0 .24 0 . 0 2  0 .28 

St l ln  o f  ES 2 . 9  

A ve ragc E S  0. 1 7  

How important i s  th is  s tatement ahout you Prc-9-d<ly cou rses l'ost -9-d ay courses 

I ha ve good relat i onsh i ps w i t h  sa1 1 1e sex 

N M 
2l) 4.2 

SD N 
1 .82 29 

I am/was a good student  i n ac:H.kmic s u bjects 30 4.63 1 .6.\ 30 

I have goud relat ionsh i ps with oppus i t e  sex 2!1 4. 1 7  1 .74 28 

I :u n a sp iri t u al/ rd it!ious person 

I have t!OOU proh km s n l v i ng ski l l >  3 0  

5.9� 2 .52 30 

3.9 I . H:'i 30 

I have good verbal ski l ls and reason i n g  abi l i t y  29 1 .w 2.<n 2'! 

I a1 1 1  an emotion a l l y  st:tble person 

I am a pt"act ical/ r i H.:chanlcal/handy person 

I ant physical ly a t t rac t i ve/good looking 

I a 1 n  �ood at sports  and physical act i v i t ies 

I a11 1  a caring and understanding person 

I an1 an honcst/rc l i abkl!rustworlhy pc:rson 

I ant good al crea t i ve t h i nking 

I a m  concerned for my heal t h  and lit ncss 

I am a hard work i ng e mployee 

I have good re lat ionsh i ps wi th  my parents 

I have an outgoing personali ty 

S u m  o f ES 

Average ES 

2') 3. 1 7  1 . 7lJ 29 

29 3 .7lJ 1 . 84 29 

:10 4.7 1 .9 30 

30 4 . 2  2 07 30 

29 2.86 1 .92 2'! 

2lJ 2 . 3 8  I .8!l 29 

2 H  4 2.24 28 

2lJ 2.6Y 1 . '!5 29 

28 2.7 1 1 .7 
27 3 . 1 5  1 .83 27 
2lJ 3 . 2 1 I . !Q 29 

3 . 6  

3 . 2 1  

S D  
1 4  

1 . 1 9  

1 .48 

4 . 8  2.63 

3 . 2  1 . 35 

2 .8 3 1 42 
2.5.1 1 . 1  s 

3 . 27 1 44 

4 . 1 7  1 .68 

3 .63 1 .9 

2 .34 1 . 1 4 

1 .9 1 . 1 1 

3 . 6 1 1 . 34 

2 .45 I 45 

2.6 1 .4 

3 .04 1 .63 

3 . 27 1 . 83 

M ditT 
1 . 17 3 . 1 3  

ES-CI ES ES+CI 

-0.02 0.64 1 . 3 1  

1 .03 3 . 7 2  0.05 0.63 1 .2 2  

0.96 2.64 -()09 0.55 1 . 2 

1 . 1 3 3.26" -0.45 0 .4.) 1 .3 .)  

0.7 2.46* -0. 2 8  0 . 3 8  1 .04 

o.76 3 .02* -0. 16 o . :n 1 . 1  1 

0.62 1 .78"  -0. 1 1 0 .35  

0.52 1 . 53 -0. 1 9  0 .28 O.Y5 

0.53 1 .2 1  -04 0.28 0 . 96 

0..17 1 .42 -047 0 . 27 1 .0 1  

0.52 1 .25 -0.43 0.27 0 .97 

0.48 1 .5 3  

0.39 0.9 

0.24 () 5 6  

0. 1 1 0.32 

0. 1 1  0.34 

0.07 0. 1 7  

-0.43 0.26 0 . 94 

-0.65 0. 1 8  1 0 1  

-0. 5 9  0. 1 2  0 . 8 3  

-0 . 5 7  0.06 0.69 

-0. 63 0.06 0 . 7 5  

-0.62 0 . 0 4  0 . 7  

.1 . 2  

0.3 1 
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Q U A LITATIVE F I NDINGS FROM QUESTIONNAIRE SURVEY O F  

PARTI CIPANTS 

Table 4 .6  provides a summary of the number and percentage response for each of the 

Final  Themes and Grouped Codes post course and s i x  months afte r  the 22-and 9-day 

courses held at OBNZ in August 1 996.  The numbers in bold ind icate responses to open­

ended quest ions about  the impacts of  the courses and factors re lat i ng  to these imp acts .  

A 1 1  other responses came from spec i fic open-ended quest ions asked s ix  months  after the 

course . Each Fina l  Theme i s  i n  bold,  w i th the re lated Grouped Codes be low .  It shou l d  

b e  n oted that some of these Fi nal Themes re l ate t o  a s i ng le  Grouped Code. Hence the 

Grouped Codes are also i n  bol d (for example ,  course design and group of part ic ipants ) .  

Quotat ions  from part ic ipants provide desc ri pt ive examples  of the Grouped Codes .  I t  

shou ld  a l so be noted that to  dis t i nguish from the general text, quotat ions are shown 1 11 

i ta l i c s .  The number of respondents or percen tage response to part icu l ar quest ion s  i s  

ind icated i n  brackets ( ) .  Part ic ipant responses from Li kert scales are al so reported a long  

wi th  partici pant quotat ions for t h ree quest ions asked immediately  after and s i x  months  

after the  courses. These quest ions asked whether the  course was enjoyab l e  and/or met 

expectat ions, and about the i mportance of the i n structors in the fac i l i tat ion of the course. 

Participant questionnaire responses immediately after the 22-day course 

Course object i ves 

Us ing  a five poi n t  L ikert scale, forty-fi ve respondents ( 83%) indicated that the course 

had been very enjoyable ;  for th i rty respondents (55%) it had exceeded expectat ions .  

A l l other responses ind icated an enjoyable  course that met expectat ions .  Tab l e  4 .6  

i nd icates that twenty-two respondents (47%) i ndi cated personal  deve lopment a s  the 

main object i ves of the course, n ineteen (40%) push ing  personal l imits ,  th irteen (28%) 

teamwork and s ix  ( 1 3%) interpersonal development. Seven ( 1 5 %) respondents 

commented that the course was a hol is t ic  chal lenge .  The fol l ow ing  are three typical 

responses : 



1 1 5 

Table 4.6 Summ a ry of number of participant responses for each Final Theme ( in 

bold)  and G rou ped Code(s),  post and six months after the 22-day & 9-day courses 

Final Theme (in bold) and 22-DA Y COURSE 9-DA Y COURSES 

G rouped Code(s) Post cou rse S i x  months art er Post course S i x  months after 

N u mher or part i c i pants 54 1 00% 54 1 00% 39 1 00% 39 1 00% 

N u mber o r  res pondents 47 87% 1 9  35% 35  90% 2 3  5 9 %  

COU RSE OBJ ECTIVES 

Personal development 22 47% 1 5  79% 20 57% 9 3 9 %  

P u s h  personal l i mi t>  1 9  40% 2 1 1 % 1 6  46% 1 1  48% 

I ntcrpet"S<Jilal development 6 1 3% 3 1 6% 6 1 7% 

Teamwork 1 3  28% 8 23% 

H olistic challcn�e 7 1 5% 3 9% 

Envi nmmenlal awareness 2 6% 

Develop ski l ls 4 9% 3% 

COURSE OUTCOMES 

Personal  development 27 5 7 %  1 9  1 00% 26 74% 23 1 00% 

Se!  r awareness 7 1 5 %  1 2  63% 4 1 1 %  I 4% 

Se !  r con ridence 4 9 %  1 7  89% 8 23 % 1 8  7 8 %  

Per>onal d i rect ion 4 9 %  9 47% 4 1 1 %  8 3 5 %  
Per>onal chan�c 1 0  2 1 %  1 3  68% 8 23 % 6 26% 

Push persona l  l i mi t s  1 3  28 % 3 1 6% 14 40 % 5 22% 

Li mi l >  not pu,.;hcd 3 6 %  5 %  4% 

l nlcrpet·sonal  development ! R  7 1 5 %  1 7  89% 5 1 4 %  1 7 74% 

Rela t ionsh ips  1 0  53% 9 3 9 %  

Tolerance 1 1  58% 9 39% 
Tean1wnrk 3 1 6% 3 1 3 % 

Wmsc 1·e Ja t ionsh ips 3 1 3% 

. o chan ge ( IR )  5% 2 9 %  

Professional development PR 9 47% 5 2 2 %  

No chan�c ( PR )  2 9% 

Other i mpacts 1 0  2 1 %  5 26% 2 6 %  6 2 6 %  

Env i ro nmental <lwarencss 2 %  3 %  

O B N Z  for ever�'nne 9 1 9% 6 1 7% 

EDUCATIONAL PROCESS 

Course desi gn 9 1 9 %  3 1 6 %  2 6 %  1 1  4 8 % 

Group of partici pants 8 1 7 %  5 26 % 7 20 % 8 35 % 

Physical activities 2 %  3 1 6 %  2 6 %  3 1 3 %  

I ndividual  activi t ies 1 2 %  4 %  

A lmosphere 36 7 7 %  1 4  74% 33 94% 1 4 6 1 %  

At mosphere was great 9 1 9% 6 32% 1 1  3 1 %  I 4% 
Atmosphere was supportive 1 8  3 8% 8 42% 1 8  5 1 %  8 3 5 %  
A t mosphere was pos i t ive 1 9  40% 8 42% 1 2  34% 8 35 % 

Envi ronment 9 1 9% 6 32% 5 1 4% 4 1 7 %  

I nstructors 2 8  60% I S  79% 30 86% 1 6  70% 

I n structors were great 24 5 1 %  8 42% 1 8  52% 4 1 7% 

I nstructor methods 1 5  32% 1 1  58 % 1 4  40% 16 70 % 
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• Learnt 111ore about myself and other people than expected. Experienced l!fe to the fullest, getting the 

most out of every day. Helps in.dividuals realise their potential; makes them aware of strengths and 

weaknesses and the jo\'.\" of living life to the full. 

• lt wos t m l r  a course where li111its were pushed and expectot ions exceeded. To push NZ 'ers to 

nwTivaTe individuals hevond their comfort zone and seek their dream.. To experience all ltfe has to 

off"e r. 

• To /mild ntentol and physicol /ei 'els, disco ver .\ 'ourselj; lea m to work as a team and help to set goals 

in life os \ \ "ell as helping other people reoch Their J?oa ls or Those who are less fortunate. 

Cou rse outcomes 

I .  Personal deve lopment outcomes 

Tab l e  4 . 6  shows that twenty-seven respondents (57%) ind icated personal development 

as the ma in  outcomes of the course. There was a range of effects on  personal 

development w i th th i rteen responses ( 28%) about push ing  l im its ,  ten ( 2 1 %) about 

personal change ( 2 1 % ) ,  and seven ( 1 5 %) about self-awareness. The fol l ow ing  typical 

comments i l l ustrate these effects :  

• The course lws moved 111e closer to being the person I \ lW If to be. l t  gives the petject opportunity for 

Jiersonol de1•elop11 1enr mu/ illl/)} "(J I "emenr. 

• The course challenged 11 1e 1110re ond pt.tsh ed me further beyond my limits tlwn expected. 

• /1 //{/s ili'IJ;ed 1 1 1e find ll l_l"Se/f 

Four respondents (9%)  mentioned improved confidence and change i n  d i rect ion .  A non­

typ ica l  response was that 1 i m i ts  had not  been pushed ( 6% ) .  

2 .  I n terpersonal development 

Seven respondents ( 1 5%) men t ioned aspects of i nterpersonal devel opment. Th i s  1s a 

typical response: 

I came otlf  11{ rhe course with o better appreciation of other people and have been able to be more 

con1 passi 1 n /{/ 1 e. 

3 .  Other i mpacts 

Ten respondents (2 1 %) i nd icated that the course had some other i mpact on their l i ves .  

These are two examples :  

• Wow, con 'r explain it in words. lr 's life altering. Everyrhing (personally) has changed for the better. 

• I fee/ the course was very positive for me and it is a srepping stone ro a bel/er way of life . I am going 

to nwke sonte major changes when I get home ro maintain my focus. 
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One immed iate impact was : 

Has c/wnged my outlook, was going to get enJ?aged to be married immediately after OB, but now 

wan t  to he single for at le(/SI 2-4 .\'ears. 

On ly  one respondent ( 2 % )  commented about envi ronmental awareness . 

4 .  OBNZ for everyone 

N i ne respondents ( 1 9 c7a ) commented that everyone should do the course. Th i s  IS a 

typica l  response : 

Everyone should do !his cour.1·e so !he world can be such a bel/er place with more love and less 

deslmrtion. ! made decisions thal perhaps would not have 111ade in my normal environment. 

Educat ional process 

Table 4 .6  shows the percen tage response for each of the elements of the educationa l  

process, which are d i scussed be low: 

1 .  The course design 

There were n i ne ( 1 9 % )  comments about the course des ign .  This i s  a typica l  comment .  

I didn ' 1  k n o H ·  m uch oho/1 1  OB 10 start • • ·ith. I though! it 1 1 '0.1' a l l  just physical, but I was wrong it 's 

11 1 u.ch more emotional. 

2 .  The group of part ic i pants 

Eight  respondents ( 1 7% )  commented about the group of part ic ipants. The fol lowing  i s  a 

typical example :  

Ercel/enl suppol'! and encouroge1nent. a n d  teamwork a re }idly abounded. Each person needs to  be 

conun illed to 1hemsel1·e.\· and 10 the group. 

3 .  The phys ical and ind iv idual acti vi t ies 

There was on l y  one response (2%) about a physical act i v i ty and one  (2%) about an 

i nd i v i dual act i v i ty .  

4 .  The atmosphere 

There were th i rty-s ix respondents (77%)  who commented about the atmosphere on the 

course .  N ineteen (40%) descri bed the atmosphere as posit ive (40%) ,  e i ghteen ( 38%)  

that i t  was support i ve (38%) ,  and  nine ( 1 9%) that i t  was ' great ' . N ine people ( 1 9%)  also 
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ment ioned the env i ronment aL OBNZ. There were no negat ive comments g 1ve n .  

Typical examples of comments are : 

• /1 was a verv positive a tmosphere focused on cha llenge by choice a11.d bring ing out the best in each 

sll tdenl. 

• The a tmosphere is excellent with !he spiril a nd culture it 's anw::.ing. 

• Very posili l'e and encouroging en vironment \ l 'ilh space j(n individualism but emphasis on learn 

spirit. 

• A 1 \ '(11"111 und coring en l ·ironmelll. A bewuiji t !  se ll ing , if is a lreasu re cif ifs own. 

• Friendlr, 1 1 '11 1.,.11 ,  ,,,efcoming envimnmenl. /Je({ l i l ifit! p loce. nalt tro !, a wa re 10 a ll prohlems, cultures, 

religions. 

5 .  The i n s tructors 

Us ing a fi ve poi n t  Li kert scale, th i rty-fi ve (75 % )  of the respondents i nd i cated that the  

i nstructor was very important to the fac i l i tat ion or the  experience; ten  (2 1 %)  i nd icated 

that they were i mportant and on ly two ( 4% ) that the i nstructor was moderate ly  

impo rtant .  There were twenty-e ight (60%) comments about the i nstructors ,  twen ty-four 

respondents  ( 5 1 %) i nd icated that the i n s tructors were 'great ' and fi fteen (32%) 

mentioned the methods of fac i l i tation .  The fol l owing are typical e x am p les of  the 

responses :  

• He wus l 'el"\' good in !he way he pushed us and look us lo our limits. I really felt like he helped me to 

give i l ln\ '  ull. 

• Contp!e�ely necessary 10 provide skills and .wfi''-' '  inslmction and 10 g el the group. 

• O u r  inslmCior was I I 'Oi tdeJji.tl and prepare1l us lt l l 'esoJn elv j(Jr el'en•fhing . Size encoumged 

independence l i S  a 1eu11t  so 1he 1/zings o f  ll'iziclz she swod hock 1 1 '1' slill fitnuioned well. 

Participant questionnaire responses six months after the 22-day course 

Nineteen part ic ipants ( 35%)  returned the quest ionna ire s ix  months after the course, 

which asked main l y  open -ended quest ions about the outcomes of the cour se (Append ix  

2c) .  Thirteen of these  responses (68%)  were from men ,  wh ich  was a s im i l ar p roportion 

to the s tart of the course . 

Course objecti ves 

Using  a th ree poi n t  Li kert scale, thirteen respondents (68%) indicated that  expectat ions 

were exceeded ; fi ve (26%) i ndicated that expectat ions were met. Only  one (5%) 

ind icated that  expectat ions were not met. The fol lowing are typical e x amp les of the 



comments :  

• I t;o t  o lot nwre out  of it se!Fdevelopment wise than I expected. 

• A mazing learning experience, clw/lenging and attitude changing. 

• The benefits ore much 11 1ore long tern1 thon I tho�tght. 

• l set l le lv  lilllilsfor myself /  did not know were possible. 
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On ly  one respondent rep l ied that expectat ions had not been met comment ing that the 

course was "not physically strenuous o s  much os  I expected " .  F ifteen respondents 

(79%) s tated that the main obj ect i ves of the course were aspects of personal 

deve lopment ,  three ( 1 6%) to develop i nterpersonal devel opment ( 1 6% ) ,  and two ( 1 1 %) 

to push personal l im i t s .  

Course ou tcomes 

I .  Personal development 

Table 4 . 6  shows that all n i neteen respondents ( 1 00%) perceived that the course had an 

effect on aspects of their personal development .  The main aspect s  w ere i ncreased 

con fidence (89%) ,  greater se lf-awareness (63%) ,  personal change (68 % )  and change i n  

persona l  d i rect ion (47%) .  The fol lowing typical con1ments i l l ustrate these effects o n  

persona l  deve lopment .  

• /-Iris gi1•e11 1 1 1e the co11fidence to approoch and seek new situotions without apprehension. I have 

g rown stronger menwllv and l l l l lth more secure. I know u lot TnorC' about myself; especia lly how I 

reoct in stressfitl situotions. I can renwin j(Jcltsed on tosks and goals for much longer periods of 

time. / understand ' m e · better. 

• Sel(nwtil •u tion ond selfrealisalion. Making !he choices tlw! suit n1v professed lifestyle and rne. 

• ft '.1· fi tnm· every time I get myself' into stnfe I think of OB and every time it seems to work out  fine. 

A nd yes I 11111 throwing myself inw new nperiences because I experienced OB. 

• Ou!wa rd Bound has nwde nwny positive clwnxes to Ill)' life. 

Three ( 1 6% )  other comments were made about pushing personal l im i t s  and one (5%)  

non-typical  response that the course d id  no t  push personal l i mi ts .  

2 .  I nterpersonal deve lopment 

Table 4.6 shows that al most al l (89%) responses i ndicated aspects of in terpersonal 

deve lopment .  One part ic ipant s tated that the course was the "primary motivation to ask 

my g irf:friend to marry me ", and was al ready married. Ten respondents (53%) 
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commented about improved rel ationsh ips ,  e leven (58%) about  better to lerance, and 

three ( 1 6% )  about teamwork . The fol l owing  three typical responses i nd icate these 

effects on re l at ionships :  

• This hos heen a huge impact fin· me. My relationships with people and partner have imp roved 

gremh·. I am able to get along with people with ease and understanding whe re other people a re 

coming jro111. ond understond thn· lwve fc'elings too '  

• I 1 10 longer remain in unheolthr relationships ond seek out eo m pony with keen mmiva ted jitn people. 

I givt' more in friendships ond relationsl1ips ond reop the benefits of th is. More tolerant ond 

uccepting of' other peoples vie1 1 ·  ond con wke on tl1eir feedback without resentment. I om more 

IIWti i 'O t('(l ond enthusiostic wh ich seems 10 mh off on those oround me. 

• Fwnily excellent. 1-love on 0/1/(/�ing loving supponive corinf!, ho)ji'iend now, and we o re equals. 

A mo�ed ct t 1 1 '/wt I used to put up 1 vith os occeptoble belw viour. El'ei)'Oill! at work noticed that I was a 

lot less s1ressed. Put et lot more emphasis on having good working relationship�· wirh my staff now. 

A non-typical response was from one part ic ipant ( 5 %) who commented that there had 

been no c h ange i n  the i r  i n terpersonal development .  

3 .  Profess iona l  deve lopment 

N i ne  people  (47 % )  commented about aspects of p rofess ional development .  Th is  IS one 

typ ical example :  

Yep. 11 1_,. le{((/ership sk ills ore developing. I g e t  thin;;s done promprly. A n d  I ' m  still challenging 

1 1 1 \'self ' to cllttnge careers-/ hove clwnged johs hut need more of' a clwllenge. 

4 .  Other i mpacts 

There were fi ve (26% ) comments about  other i mpacts of the course. The fol lowing I S  

one example :  

People don 't recogn ise me I ' ve changed s o  m uch . I feel s o  much more confident. l 'm the hest! I 've 

learnt so much in those three weeks. I lew·111 I don 't have limiuuions and fea rs. I wasn 't working 

bej(Jre 0/J, 1 1ow I 'm co111ple1ely coreer orie11 ted. 

Educational process 

Tabl e  4 . 6  shows the percentage response for each of the e lements of the educational 

process,  wh ich are discussed i n  more detai l be low: 
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I .  Course des ign 

Only three res pondents ( 1 6%)  commented about  the course design .  The fol low ing  

example i 1 1  ustrates the intensity of  the  course: 

Fost ;wee, ali ve, emotiona l. and octive. 

2. The group of part ic ipants 

There were fi ve comments (26%) about the group of part ic ipants .  Th is  comment 

i 1 1  us t rates the c loseness of the group: 

The H D \' r l 1e  g ro up of once srmngas got on C'XCI!eded my e.rpnlarions (lnd hoiV close we all  became. 

3 .  The acti v i t ies 

There were only th ree responses ( 1 6% )  about the phys ical acti v i t ies and one ( 5%)  about 

' so lo ' . 

4 .  The atmosphere 

Fourt een (74c7o ) respondents commented about the course atmosphere .  E ight (42%) said 

i t  was pos i t i ve and/or support i ve, and s ix  ( 3 2 % )  that the atmosphere was ' great ' .  S i x  

peop l e  ( 3 2 % )  also mentioned the env i ronment .  The fol l owing are typ i ca l  examples o f  

t h e  responses: 

• A g e r up ond go o tlilllde, everyone' is equo/; encourag ing and nu rturing environmenr. 

• Anw:.ing 1 Worm, ji'iendly , a beaurifu/ place rho! you jus! /i(n•e ro experience. 

• llfiT sup;JIIr/ive. encou rag ing , e1; twl. An oma::.inf!, tea ming en vironment. 

5 .  The inst ruc tors 

Us ing  a four  po in t  Li kert scale, s ix teen respondents ( 84%) indicated that the i n structors 

were very important ;  two ( I  0%) ind icated that they were importan t .  On ly  one 

part i c ipant ( 5%)  perce i ved that the i n structor was not important to the success of the 

course and commented that they "sat back and watched most of the time" . Eleven 

peop le  ( 58%)  mentioned the instructor' s fac i l i tation methods and eight (42%)  

commented that t he  i nstructors were 'great ' . The fo l lowing are typical  examples o f  the 

comments :  

• T/i ouf!.hl lie did a g re(l/ job of keepi11.g his distance, and only giving guidance where n ecessary. 

• He wets n eeded for a guide rowards solving problems by encouragemenl a11.d making us see matters 

iH a diJfc'renr perspecli1•e. 

• He was awesom.e, he could re/are ro everyone individually, nor jus! the group. 



Participant q uestionnaire responses i mmediately after the 9-day courses 

Course objecti ves 
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Using a fi ve poi nt  Likert scale ,  thi rty-one (89%) respondents i nd i cated that the course 

had been very enjoyab le and for twenty-seven (77%) it had exceeded expectat ions .  A l l  

other responses i nd icated that they had had an enjoyable course that met expectat ions .  

The fol l ow i ng were typical comments about why the course had exceeded expectat ions :  

• 11 offered me clwllenge fa r beyond whar I imagined. 

• The ac1i1 ·ities were great but I got so 111 / lch out of the group interauion it has given me nwch 

confidence to face lifi' 1 1 'ilh c1 Slll ile. 

• Ca reji t ll\· supervised. safety l l 'OS almost pcuwnount. previuus experience was not n ecessa ry; the 

speed was ai1 1'0 )'.I' {lf  the pace uf !he slo11·es1. I saw myself as a very capable woman ;  I set my own 

goals and 1ms pleased to achieve them. lt p romoted 11 /V sellesteem. Solo gave 1 1 1e the opponunity ro 

think fil ings 1/i rough in a beautijitl setting. I recommend it to e veryone. 

The mam object i ves of the course were stated as personal development (57%) and to 

push personal l i m i ts (46%) .  Other objecti ves stated were teamwork (23 % ) ,  

i n terpersona l  development  ( 1 7%) ,  a hol i s t ic  chal lenge (9%) and env i ronmental 

awareness ( 6 % ) .  The fo l low i ng are typical examples of the responses about the 

object i ves of  OBNZ courses :  

• To build better humw1 beings, 11eup/e tlw1 have attitude and are willing to do their u tmost. To install 

nJnJmdesh iiJ and undnstanding of others /Ieeds, all bound up with physical challen g e  and ethics. 

• To nwke us realise there are no o!Jstacles. only ones we create ourselves. 

Course outcomes 

I .  Personal deve lopment 

Tab le  4 .6  shows that aspects o f' personal development (74%) were the m ai n  effects of 

the course. These aspects inc l uded push ing personal l imits (40%) ,  i mproved self­

confidence (23%)  and personal change (23%) .  Four  comments ( 1 1 %) were m ade about 

improved sel f-awareness and change in d i rection .  These are some of the typi cal 

comments :  

• Made me fac e  my fears and actually realise how many I have and how they will rule my life if I let 

them. Gives you a chance to do more than you e ver thought yourself capable. 

• The course h as enabled me to re-access values in my life, and a need to do th ings for me not just 

other people all the ti111e. 

• This has hee11. the most positive experience of my life. 

• I-I as 111ade me more selfconfident in my own abilities and to open my eyes to life in general. 
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2 .  Interpersonal development 

Five comments ( 1 4%)  were made about aspects of i n terpersonal development .  Th i s  

response ind icates the friendships made on the course: 

1-faFe 1 1 1ade some solid lifc- long .fi·iends around tile country. 

3 .  Other impacts 

On l y  two com ments ( 6% )  were made abou t  other impacts of the course and one (3%)  

abou t  env i ronmental awareness. 

4. OBNZ for everyone 

S i x  people ( 1 7% )  percei ved that 'everyone wou ld benefi t from the cha l lenge' . Th is  i s  a 

typica l  response: 

Tl1e O u ! I I 'C ird Bound courses should never  be  al!o1 11ed 10 die. 1 wan/ my sons 10 be able to do a 

course such os rhis. Would be g reat j{1r my 1vork males lo in.\'lil a sense of team spirit and a ttitude 

.I ll i./f. 

Educat iona l  process 

Table 4 . 6  shows the percen tage response for each of the el ements of the  educat ional 

process.  wh ich are discussed be low i n  more detai l :  

I .  Course design 

There were on ly  two comments (6%) made about course design . 

2 .  The group  of  part ic ipants 

Seven respondents (20%) coiTi mentecl about the group of part ic ipants . This comment 

i nd ic ates the strength of the team support . 

Excel/e1 1 1  support, encoumgement and ream work are jiJI!y a/Jounded. Each person needs ro be 

conlnl illed ro lhe111selves c 1 1 1d to 1/1 e  group. 

3 .  The act i v i t ies 

On ly  two (6%) people men tioned phys ical acti v i t ies. 
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4 . The atmosphere : 

A lmost al l respondents (94% ) commented abou t  the atmosphere on the course. 

Eigh teen i ndicated the atmosphere was support ive ( 5 1 %) ,  twe l ve (34%) that i t  was 

pos i t ive ,  and e leven ( 3 1 % ) that i t  was ' great ' . Five people ( 1 4% ) a lso ment ioned the 

env i ronment .  The fol lowing are typical comments : 

• /)i.lcip!ined, challenging, friendly, encou r{tging. ven· well planned, develops confidence. A n  

encouroging safe environ111enr to rest a n d  extend your 0 1 1'11 houndories. 

• Ercellenr ond uplijring. Everyone is positive mul c/ieerjitl no one is negative. lt 's wonde1ji,d. 

• The outdoors creates u peacejitl  u tmospliere rlim the student even.tual/y reflects. 

• Creot seirit .  g reat rime, greut atn1osphere. 

5 . The i nst ructors : 

U s i ng a f'i ve point Likert scale, e ighteen respondents ( 5 1 %) i ndicated that the instructors 

were very important part of the course ; seventeen (49%) indicated that t he i n structors 

w e re important .  Fourteen (40% ) ment ioned the i n structor' s fac i l i ta t ion methods .  

E ighteen ( 5 1 % ) commented that the i ns tructors were · great' . The fol low i ng  are typica l  

examples or the responses :  

• Clieerfitl ,  .fi·iendly hut renwined neutrol; let the g mup !Jond und 111ake our own decisions. 

• Verr colming and reussuring upproach . l ie gu 1•e me confidence yet did not confess 10 know all the 

Wl.\wns or he /if/le the risk. The other insrmcwr 1 1 '{1.\' very complimentary; they halanced each other 

l l 'e/1. 

• A n  inspiration to evernme who atte11ds under lii11 1 .  

• Great people did a verr tho rough job. 

Participan t questionnaire responses s ix-months after the 9-day cou rses 

Course object i ves 

Twenty-th ree ( 5 8 % ) rep l ies were rece i ved from the quest ionnaires sent s i x  months after 

the 9-day courses (Appendix 2c) .  Seventeen (74%) of the responses were from men , 

wh ich was a s im i l ar proportion to that at the begi nn ing or the cou rse . F ifteen ( 659(; )  

i nd icated o n  a three po int L ikert scale that expectat ions had been exceeded ; e ight ( 3 5 % ) 

i nd icated that expectations were met. E leven respondents (48%) perce ived that the 

objecti ves of the course were to push one ' s  l imits ;  n i ne (39%) ment ioned personal 

development .  The fol lowing are two typica l  comments about the objec t ives :  

• To develop one 's chamcrer through a series of challenges which are met in a team environment. 
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• To assisr people to be free, to a ccept rhemselves. and to surpass the a rtificial limits imposed by 

oneself 

Cou rse outcomes 

I .  Persona l  development 

Table 4.6 shows that a l l  twen ty-three respondents ( I  00%) i ndi cated that aspects of 

persona l  development were the main outcomes from the course. E ighteen respondents 

( 7 8 % )  percei ved greater self-confidence, e ight (35%) change in personal d i rect ion ,  S I X  

( 2 6 % ) personal change, and fi ve (22 % )  pushing l i m i ts .  Typical comments are :  

• lt reinjiJ Jn't! the foct thot I C/ 1 1 1  erepared 10 u 11dertake chollenges. and offer to go before others in 

i / 1 /empting octivities !hat I have had emblems will! bejine or have no/ aflempred before. /1 

reinj(nced 1/iat I have il positive olfitude ond C/111 likely /o bring humour i11to difficu lr or apprehensive 

silltations. I 11111 also relatively 1 1 ·ell accepled as a group member. lt has increased selj�conjidence. 

If shml'ed fh({/ I am regarded br some as a role model as I will al/empt 1hings rhal many regard as 

loo dijfim ll , e.g. Olli\I 'Ord Bound courses. 

• lnilialh· / fell very ltllslahle, and dissati�fied H'ilh the present cmd foreseeable furure. Subsequently I 

hove looked more reali.l'/ica lly m !he cha llenges ahead feared /hem less and heen frequently 

reminded of the challenges 111e1 ot OB. Improved Ill.)' sel{ respecl; led 11 1e to question my apparent 

limils. / feel more confiden t in group leadersh ip sifll({ /ions. 

• I helieve in 1 1 1 \'se/j' to 1/ie e.r1en1 ///({/ 11.0 n wun 1a in is /oo high /o climb, I hove exceeded my fears. 

hove 11 /0re jle.rihiliry 1 1 ·ith my stmtegies liJ overcome any proble111s and tu m th em in to opportun ities. 

• I 'm eo/mer in o rrisis. I ca11 wke on ne 1v  challenges ond opportuniries wirh more confidence as I 

reolise if ! apply myself· / mn do most th ings. 

One person (4%) ment ioned improved se lf-awareness and one non-typical comment  

(4% ) i nd icated that personal l im i ts were not pushed. 

2 .  I n te rpersonal development 

Table 4.6 shows that seventeen (74%) respondents commented about aspects of 

i n terpersonal devel opment. Nine respondents (39%) i ndicated better rel at ionsh i ps and 

i mproved tolerance (39%) , and three ( 1 3 %) teamwork. These are typi cal responses : 

• I have lwd a marriage seporation but I can relate well with others and have no trouble m.aking 

.fi'iends. 

• I 'm m ore open and S11pportive of people, i .e .  I wn more likely to give some one a hug if they a re 

itpser. 

• A bit more tolera!lt with people. 

• I am more positive with people and trusting. Decided to take a chance on another relationsh ip . 
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There were three ( 1 3%) non-typ ical comments about worse rel at ionships and two (9%) 

that there had been no change. The fol l owing i s  one example :  

I still remoin very muc/1 o solo person (don ' r  believe a nything 1vron,R in thar). My girlfriend of nea rly 

/ ll'o rears and I hove had orguments !m/ I don '1 think the cou rse has changed my behoviour in 

relotionships. I am ali/e lo tron.ljc'r the enth usiosm to others. 

3 . Profess ional development 

Fi ve responses  (22 % )  were about aspects of p rofessional development .  Two other 

peop le  (9°/t'! ) commented that there had been no change in the i r  p rofess ional 

deve l opmen t .  Th i s  response ind icates t ransfer to the workp lace: 

Th e enlhusiasm tramfc'rs 10 !he  I I 'Orkplace, able to  he con.lislen lly positive under negative influences 

ond effi'Cl u1/wr attitudes. 

4 .  Other i mpacts 

There were s i x  (26%)  comments about other impacts as a resu l t  of the course. One 

respon se (4%)  commented about env i ronmental awareness. 

Educational process 

Table 4 . 6  shows the percentage response for each of the e lements of the educat ional  

process .  These are discussed be low:  

I .  Course design 

Ele ven  respondents (48 % )  commented about aspects of the course des ign .  Th i s  was one 

typica l  com ment: 

I was ohle  10 meer rile 1•iguur of' contin ual activity ond the  balance of activities. p repa ration and 

social exchange. 

2 . The group of partici pants 

E ight comments (35%) were made about the group .  This one typical example :  

Your ' wMch ' is the most important g roup; more important than staff, friends, and family, you 

en tmst lhem with your life. 

3 .  The act iv i t ies 

There were on ly  three comments ( 1 3% )  about the physical act i v i ties .  
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4 .  The atmosphere 

Fourteen (6 1 %) respondents commented about the atmosp here. Eight (35%)  i ndicated 

that the atmosphere was pos i t ive or supporti ve. One person (4%)  commented that the 

atmosphere was ' great' and four ( 1 7%) commented about the env i ronment .  The 

fo l low ing  are some of the typica l  responses :  

• 1�-riend/r . .fi tn,  challenging, physically riring, happy ai!Jwsphere, g rem ream spiriT. 

• fJosilit ·e. enrlntsictsric, clwllenging, encuumginf!,. A prc1jessional OI'J;anismion. 

• l-1eocefi t l, l lWICiuil, posirive, respect of narure, n·erything good. 

5 . The i n structors: 

Twen ty ( 87%)  respondents ind icated on a four point Likert scale that the i nstructors 

were very important in  the fac i l i tat ion of the course. Two (9%) i nd icated that they were 

importan t and one (4%) moderatel y  i mportan t. S i x teen (70%) commented about  the 

inst ructor ' s methods and fou r  ( 1 7 %)  men t ioned that the i n structors were 'great ' . The 

fo l l owing are typical examples of the comments :  

• We had on excellent 1)((/ance/cunrrasr tt•irh our t tvo insrmcrors. One was Fery conTrolled and a real 

ril inkn. Tile other was a for 1 1 1ore daring, risk raking and clwllenging. They co111pfimented each 

or her 11 ·eff ond brougilr out rhe /;esr in us rh rough rheir dijjerences. 

• !-le was i111porrant in rhe way rlwr lie was rhere, but ler ir he our experience 

• Very in.1piring, safe, professional, orgonised, srand ojjisil and marure 

• l j(mnd horil my instmcrors IVere grear people and an i11.1pimrion 

One part ic ipant commented that a l though the i nstructors were important because of 

safety awareness they needed to cont i nual ly observe indiv idual s i n  the group :  

lnsrrucror.1· could ensure more 1 - 1  tuirion if they observe difficulry. For example o n  the Kayak star! I 

had pmblems gerting ro groups tvith rhe kayak in rime ar rhe srart. The insrrucror came over and 

didn ' r  check il l was happy when rile g roup rook off I kept coming out. I rlidn ' t  enjoy the kayak leg. 
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FINDINGS FROM INSTRUCTOR I NTERVIEWS 

E ight of the fifteen instructors (53%) at OBNZ were in terviewed .  Four of the fifteen 

i n structors were female; two were i nte rviewed. The average age of the i nstructors was 

twen ty-seven .  They had a range of qual i ficat ions from outdoor s ki l l s  based experience 

(New Zeal and  Outdoor Instructors Association qual i ficat ions ) ,  and/or degrees 

(occupat ional therapy, bus iness, and arts ) .  Table 4 .7 provides a summary of the number 

and percen tage responses for Grouped Codes , from in terviews w ith eight OBNZ 

i n st ructors . 

Table 4.7 Summary of the number and percentage responses for Grouped 
Codes, relating to the course objectives, the educational process, and other factors 
relating to the success of 22-day and 9-day courses at OBNZ, fro m  interviews with 
ei ght OBNZ instructors 

G rouped Code 

N u mber o f  i nstructors = g 
COU RSE OBJECTI VES 
Obj ectives 

EDUCATIONAL PROCESS 

KEY 

FA CTOR 
N °/o 

3 38 % 

Course design 3 38 % 
The gt·oup of participants 6 75 % 
The instmctot·'s faci l ita tion methods 7 8 8 %  

OTHER FACTORS 
22-day vs.  9-day courses 
The instructor's training needs 

Course objectives 

6 75 % 
4 5 0 %  

Table 4 .7 i ndi cates that three in structors (3 8 %) commented about the i r  obj ect ives for the 

course.  These are the responses. 

• My o verall objective is to get them thinking about working as a team rather than as a group of 

individuols. To rry to get them to take some responsibiliry for their decisions. 

• I 'm trying to get an appreciation of the outdoors and that sort of thing. 

• O!Jjective is adventure. discovery, through the mystery of Outward Bound. 

Key factors of the educational  process 

I .  The course des ign 

Four i n structors (50%) commented about e l ements of the course des ign .  The fol l ow i ng 

response i ndicates the course invo lves act iv i ties w i th real consequences: 
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The best thing about Outward Bound is that there are real consequences for the decisions they take, 

whereas in the rest of life there ofien isn 't or there are safery nets. 

This  response i l l u st rates the i ntensity of the course:  

A t  till les you have to l l 'atch the timing ofprogrmnmes to give you the opportunity to keep the intensity 

gorng. Tire hest courses I 've mn are those I ' ve put t he most energy in.to, show you 've got guts and 

go. 

2. The group of part ic ipants 

S i x  of the eight i nstructors ( 7 5 % )  ind icated that a group wi th di versi ty, a w i de age range 

and background,  the greater the poten t i al for learning .  These are examples of typical 

in s tru ctor comments: 

• I think those watches 1 1•here there is a lot of diversity tlrey possibly may not have so much fun and 

such a good ti111e. but I rh ink they learn a lot more in terms of hmv to treat people and how to get 

11 long. 

• The hest 1,\'fil' of f? /'OIIfi lws a mnge of ages, socio-econo11 1 ic and erllllic backgrounds. This gives a 

rich di1 ·ersitv of experiences, a grorrp ofstmngers rhm can be lived ll'ith and learnt  from.  

• The 11 1ore diff'erenr rht heifer bemuse tlwt 's what  prec ipitates all rhe lewning, the differences, and 

tlrey don 't go wn'll'here until the\' conji'OI I t  rhose differences. 

3 . The i ns tructor' s fac i l i tation methods 

Seven i n s t ructors (88%) commented abou t  t hei r fac i l i tation methods, and i nd ic ated that 

l i t t le formal trai n i ng  had been done on the ' soft sk i l l s '  wh i l st at OBNZ. The fol lowing 

comments emphas i se the u se of metaphors. 

• A usefi rl rnewphor 1vas ajier kayoking. The ' /mddy ' rescue in kayaking was related to " who rescues 

you, or who is your  buddy ? 

• Wha te ver activity we 're doing I try to relate that back tu lrfe. Say in kayaking you ' ve got to take 

control: you have a choice you can either go with the flow w1.d the river will take you somewhere, 

so111etinres that will be good and somerimes ir won 't- or you can decide to do something about it and 

1 1 1ake it do wlwt you H'Wil it to do. 

The fol low ing  example i l l ustrates a method of debriefi ng the course. 

I use o lot of rnethods. Purely Ol l'n observatio11s on how the group is responding to me and what the 

group dnwmics are. I have a system when I do a debriefing, a debriefing plan for the whole course, 

which I use as a guideline on.d I find what works well. Then I amend it depending on the group 's 

specific needs. 

Soiling -team; key factors and raring of the group; 



Servicelcolllmunity-colllpassion. team. planni11g ; 

Ropes-fears. support; 

Bush- tect/1 1 ;  

Debrief /or down. �;round rules; 

Solo- reflection, leads to tran.4er. 11 1.etaphors, coping strategies. 

21 -day vs .  9-day courses 
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S i x  ins tructors (75%) i ndicated that an important factor in the success of the 22-day and 

9-day comses was the di fferent age groups .  These are two typical comments :  

• l ' l 'e seen lots of young people getting a heap 0111 o{ /ea m int; .fi"om the older ones life skills, an.d the 

older ones con get a big liji frotn the younger ones. 

• ! think it is very difficult to put an adult in 1 vith a student g roup. With all student groups the learning 

is reallr tlu ite shallo\ 1 '  learning. A lso 1 1 ·ith older people they know why they a re h ere, but with the 

rounger students ther hm·e just 'con1e along '. The adult cou rses are more in.teresring as they have 

llwre di1·erse co11 versation. 

The i nstructor' s t rai n i ng  needs 

Fou r  i nstructors (50%) i ndicated that there was a need for more trai n i ng 1 11 cou nse l l i ng 

and debriefi ng ski l l s .  The fol lowing are two of the comments: 

• I think .fimn tny perspective a !Jasic colulselling workshop would be bene.ficial to stajf and a lso bosic 

debriefing techniqlles . .  To improve the course I 'd like tu see more sharing of ideas within the staff . . . 

1/ 1 1 '<' did !hot it would reflect on I I 'IWt areas there is rootn fo r  illlprrll'ement. 

• l ' l 'e hod 1 10 train ing on debriefing only H·lwt I ' ve seen so there 's little I know about it. 1 th ink there 's 

a good Cilse for giving //lore training in that a reo. sofi skills. because they are a big part of the course 

ond the otl1er  st l lff can be learnt in a couple rif" doys. 
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DISCUSSION 

The main fi nd in gs re lat i n g  to the research quest ions from thi s  part of the study are 

di scussed below i n  l ight of appropriate l i terature. Chapter Seven d i scusses these 

fi nd i ngs further i n  rel ation to the main fi ndi ngs from the other two parts of the study and 

re levant theory and research .  

Cou rse objectives 

Personal and i nterpersonal development 

The mai n  objecti ves perce i ved by over 40% of the respondents immediate l y  after the 22-

clay and 9-day courses were ' personal deve l opment '  and ' pushing personal l i m i ts ' . Less 

than 30% or re spondents ment ioned objecti ves re lat i ng  to i nterpersonal development and  

teamwork . Personal development was al so percei ved to  be the mai n  objecti ve (79%)  of  

the courses s ix  months after the 22-day course. Personal development (39%) w as al so 

men t ioned six months after the 9-day course, but a h igher percentage i nd i cated push i n g  

persona l  l im i ts (48% )  was the main objecti ve. These fi nd ings are consi stent w i th the 

personal and i n terpersonal development objecti ves for OB courses s tated by Bacon  

( 1 98 3 )  and OBNZ ( 1 994b) .  

There was a stat i st ical ly s ign i ficant pos it ive change i n  the d i fference i n  means of 22-day 

and 9 -day course part ic ipant percept ions that OBNZ devel ops ' ho l i st i c  we l l bei ng ' .  

Seven respondents ( 1 5 %) commented after the 22-day course and three (9%) after the 9 -

day courses about ho l i s t ic  chal lenge be i ng  an  object ive .  Th i s  fi ndi ng was cons istent w i th  

the v iews of Hopk i n s  and  Putnam ( 1 993) and Andresen et a l .  ( 1 995) ,  who bel i eved that 

experient i a l  educat ion shou ld  provide a hol ist ic chal lenge .  My partic ipan t observat ions  

a l so i nd icated that the OBNZ courses emphasised part ic ipation i n  experient i al l earni n g  

(Outward Bound New Zealand ,  1 994b) .  

Course outcomes 

Personal and in terpersonal deve lopment 

The fi nd ings from partic ipan t perception of changes in self-rati ngs on Likert scale 

re spon ses to speci fied questions immediate ly after, compared to before, the 22-day 

course i ndicated that there were few statistical l y  s ign i ficant changes i n  aspects of self­

concept. The l ack  of detected stati stical s ign ificance was i n  contrast to the many 
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comments about outcomes and change i n  the descript i ve responses. H attie et a l. ( 1 997)  

a l so ind icated that a l ack  of stati st ical s ignificance was often reported from outdoor 

education research despi te a sense of major change tak ing p l ace. The average effect s i ze 

or  .32 ,  re l at i ng  to the accuracy of aspects of self-concept, was s imi lar to H attie et al. 's 

( 1 997 ) fi nd ings for the average effect s ize in  the i r  meta-ana lys is  of adventure educat ion  

programmes ( ES = . 34) .  Hal f  o f  the part ic ipants commented about aspects o f  personal 

devel opment immedi ately after the course, al though on ly 1 5% ment ioned in terpersonal 

deve lopment . These fi nd i ngs were in con trast to the fi ndings s ix months after the 22-day 

course when al most al l respondents commented about strong posi t ive effects on aspects 

or personal  ( I  00%) and i nterpersonal development (89%),  al though a speci fic  open 

ended quest ion was asked at th i s  stage. 

The mam aspects re l at ing to personal development for the 2 2-day course respondents 

were increased se l f-confidence (89%) and personal change (68%). These fi nd ings 

support McKenzie ' s  (2000) conc lus ions about course outcomes from h i s  rev iew of 

adventure education l i terature. Improved re lationsh ips (53%) and better to l erance (58%)  

were the main responses about in terpersonal devel opment . The  fol lowing comment by  a 

respondent s i x  months after the 22-day course ind icates the effect on self-confi dence and 

re l at ionsh ips :  

lncrNtsNI confidence; srronger 1 / lenra//y & physiwlly. ne\\ '  perceprions 10 life, i. e. p u r  i n  / 00%. Not 

as hard on 111_\'self' as once was or afraid 10 challenge myself with so111ething new. A ccepr differences 

much //lore easily. Frimds and jo111 ily are more i111ponanr. I 0111 careful not ro take people for grant eel. 

These fi nd ing  were consi stent with the stated (Outward Bound New Zealand,  1 994b) and 

the parti c ipan t ' s  percei ved objecti ves of the courses. These fi ndings for the 22-day 

course also support the conc lu sions of M i tchel l and M i tchel l ' s  ( 1 989) previous study of 

the 24-day course outcomes at OBNZ. There was l i tt l e  ment ion of the OBNZ course 

objec t i ve ,  wh ich  rel ated to ph i losophy and refi n i ng values  (Outward B ound  New 

Zea land ,  1 994b) ,  although rev iewing the d irection i n  part ic ipan ts l i ves (47%) and greater 

se l f-awareness (63%) was stated as an outcome six months after the 22-day course. 

There were no stat ist ical l y  s ign ifi cant changes reported i mmediatel y  after the 9-day 

course abou t  the accuracy aspects of self-concept ,  and the average effect s i ze was 
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neg l igi b l e  (ES  = .05 ) ,  although for the importance of aspects of sel f-concept there was an 

average ES of . 3 1 . This fi nding suggests that al though partic ipan ts did not perceive 

change,  the course did rei nforce the importance of aspects of sel f-concept. I n  contrast, 

three-quarters of the 9-day respondents descri bed aspects of personal development 

i mmediate ly after the course. Six months  after the respondents i nd icated the same or 

s l i ght ly  lower percentage responses as the 22-day course relat ing to aspects personal 

deve lopment ( 1 00%) and in terpersonal development (74%) .  The mmn response was 

about  greater confidence (78%) .  Th i s  poi n t  i s  i l l us trated by the fol low i n g  response s i x  

months after a 9-day course : 

lr lws slio l l "l l  1 1 1e rlwr I can do rli ings if I applv lllyself and just ger on wirh rhings. Most things are 

l l "iTiiin I l l \" capabilities. My concepT of myself has improved. I am happier with myself and realise 

oTher people rhink I 'm OK. I have exceeded tn \' fears. I now wke on new opponu11ities wirh more 

confidence. 

Al though not asked as a specific ques t ion ,  on ly  one respondent from each of the 22-day 

and 9-day courses reported aspects of env i ronmental awareness immedi ate l y  after or s i x  

months after the courses despite i t  bei ng a s tated OB ( Bacon ,  1 983) and  OBNZ objecti ve 

(Outward Bou nd New Zealand, l 994b) .  My partic i pant observation of courses at OBNZ 

support the v iew that the env i ronmen t appeared to be the context (Ewert,  1 996 ;  Gai r, 

1 997 ; Hopk i n s & Putnam , 1 993), rather than env i ronmental education be i ng  a speci fic  

objecti ve or outcome, wh ich Priest ( 1 990b) and Hopk ins  and Putnam ( 1 99 3 )  had argued 

was a spec i fic object i ve of outdoor educat ion .  

Elements of  the  educational process 

The mai n fi nd ings from th is  part of the study ident ified the i nstructors and  the course 

at mosphere as key elements of the educat ional p rocess .  These responses were obtained 

from spec i fi c  open -ended quest ions . Over 60% of respondents from both 22-day and 9 -

day courses commented about these aspects immediately  after and s i x  months after the 

courses . The course design, the group of partic ipants and the acti v i t ies w ere mentioned 

i n  responses from open-ended questions,  al though less than 20% o f  respondents 

commented about these aspects immediate l y  after the courses. Six month s after the 22-

day course 26% commented about the group of part ic ipants, but less than 20% about the 

course des ign or the act iv it ies .  S ix  months after the 9-day courses 48% commented 

about the course design ,  35% about the group of part ic ipants, and l ess t h an 20% about 
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the acti v i t ies .  The fi ndings from each of these factors are disc ussed be low I ll more 

detai I .  

Course des ign 

As  ind icated above less than 20% of the 22-day respondents commented abou t  aspects of 

course design ei ther immedi ate ly after or s ix months after the course. However, despite 

only two ( 6% )  comment ing immediate ly after 48% commented six months after the 9-

day cou rse . The fol l owing comment emphas i ses the i n tensity, chal lenge and the group 

process .  

I was a hie l o  meet ! h e  vigou r 's of continual activity and t h e  balance of activities, preparation and 

social exchange. 

The chal lenges faced as h i l l s  were c l imbed , r1 vers paddled, and sai l i n g  i n  the 

Marl borough Sounds set OBNZ apart from tradi t iona l  education .  As M i l es and Priest 

( 1 990) i nd icated the c l assrooms of the ou tdoors offered a un ique and cha l l eng ing 

cur ricu l um .  The design of the OBNZ courses supports the v iew of Shoe! et a l .  ( 1 988)  

who be l i eved that the journey of cont i nuous progression should  be one of peaks and 

val leys, of shared excitement, of i ntense invol vement  and physical act iv i ty ,  and periods 

of refl ec t ion . Gass ( 1 993 )  ind icated that the unfami l i ar environment took part ic ipants 

out of the ir  comfort zones and was an important factor i n  the experient i al p rocess of 

personal growth .  

H owever, my part ici pant observation of the 22-day and 9-day courses ind i cated that the 

predominan t ly  physical and outdoor focus meant that the chal lenge was l im i ted by the 

abi l i ty of the s lower members of the group. Those who were physical l y  fi t and u sed to 

the outdoors needed to be stretched in other ways. The courses tended to fol l ow a 

standard format for each group only changing to su i t  the logi st ic, safety and equ ipment 

requ i rements  of up to ten 'watches' of fourteen peopl e  happen ing at the same t ime .  The 

i n structors were not i n vol ved in the p lann ing of the courses, recei v i ng the p rogramme 

j ust prior Lo the course . An admin istrator developed the course based on equ ipment 

l ogist ics wi th l i tt le p l ann ing  opportun i ty for the in structors. This approach has 

l i m i tations,  due to the emphasis on the phys ical n ature of the acti v i t ies, wh i ch  are 

dependent  on the ski l l s of the group .  The i ns tructors focused on the ' hard' o utdoor 
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sk i l l s ,  rather than ' soft '  fac i l i tat ion sk i l l s , which mean t there was a J ack  of flex ib i l i ty to 

react to the needs of the part ic ipants . 

S i x  O BNZ instructors (75%) suggested that longer periods (22 days) were more effecti v e  

in  ach iev ing  personal growth for younger adu l ts .  Nei l l  ( 1 999) a l so conc luded that 

cou rses for young adu l ts had better effect over a longer period. The OBNZ i nstructors 

ind icated that the shorter period (9 days )  was effecti ve for a more d i ver e group w ith 

o lder/mat u re adu l ts ,  as l ess team bu i lding and commun ication act i v i ties were needed. 

The fo l lowing comment by an i n structor i l l ustrates these points .  

I rhink wm con ochin·e a lot in  CJ-days. 111a in ly /Jecouse rhe 9-day g roups usually are different age 

t;ro ups and developmental/y they ' re a for more down the road. An older group on a 9-day course can 

ac/J ie\'1!. as nutch or 111ore rlwn students on a 22 -day course and you ger a lot more out  of rhem . . .  The 

/Jeer ut\' of the 2 2 - day course wirh the young is tlwt you can su/Jrly bring rhe111 inro ir. You sta n ra lk ing 

ohour each ocrivity at rile swrt and the111 slo wly inrroduce 1 1 1ore and more in you r  debrief and you get 

them ro re/are 111ore hack ro their social life. 

The group of part ic ipants 

There was a s tati s t ica l ly s ign ificant posi t i ve change in par t ic ipant percept ion of the ease 

or l i v i ng together as a group and their enjoyment of group act i v i t ies .  H owever, the 

dyn am ics of group interact ion and group deve lopment were commented on by less than 

35% of respondents immedi ately after and s ix  months after 22-day and 9 -day courses .  

A l though there was a J ack  of comment about the group,  my partic ipan t observat ion 

i ndicated that the deve lopment of group dynamics p l ayed an important rol e  i n  the course 

process .  Th is  fi nd ing supports the v iews of MacArthur ( 1 975) ,  Hopk i n s  ( 1 985 ) ,  and 

Hopk in s  and Putnam ( 1 993) who i ndicated the i mportance of the group process i n  

adven tu re education programmes. S i x  i nstructors (75%)  stated that di vers i ty was a 

major  factor in  contribu t ing to a successfu l  group .  Di vers i ty on both 22-day and 9-day 

courses was through di fferent experiences and perspect ives,  range of age and matur i ty ,  

a lso soc i o-economic  and ethn ic  background. An in structor i l lustrates th i s  point  i n  the 

fol low ing  comment:  

The ourcomes of the  2 2 -day cou rse are good, but the sh orter courses are enjoyable because of rhe 

diversify and maturity, they develop much faster. 
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A mmunum of eight and a JT\ axtmum of fourteen were the numbers m each group 

( ' watch ' )  on both 22-day and 9-day courses. These were also the m in imu m  and 

max imum numbers needed to sai l a 'Cu tter' at OBNZ. Hopkins  and Putnam ( 1 993)  

i nd icated that a s im i l ar s ize of group w as appropri ate for effect ive  group deve lopment 

on advent u re education and Outward Bound courses: 

We arc convi nced of  the u t i l i ty  of the t en-person group .  f f  there are fewer than eight ,  the range of 

i n terac t ions  i s  restric ted. 1 1" t here are more t han twelve, the group is  too cumbersome and even tual ly  

fragments (p . l O R ) .  

The act i v i t i e s  

Part i c ipants of both 22-day and 9-day courses i ndicated stat i st ical l y  s ign i ficant posit ive 

change i n  their perception of the enjoyment of the ropes course, rock c l imbing,  sai l i ng 

' so lo ' , and runn ing  act iv i ties .  Partic ipants perce ived kayak ing as bei ng  not as easy as 

fi rst thought . My part ic ipant observati on of the courses indicated that most of the 

act i v i t ies were easier and enjoyed more than first thought, al though the level  of 

cha l lenge often rel ated to physical abi l i ty or past experience of the act i v i ty ,  for example 

t ramping in  the bush or rock c l i mbing .  Less than 20% of respondents commented about 

the phys ical or i nd iv idual acti v i t ies immediately after or s i x  months after the courses. 

The fi ndi ngs suggest that the acti v i t ies were not as i mportant as other factors of the 

educational pmcess identi fied above. The emphasis of the courses was on outdoor 

ad ven ture act iv i t ies ,  which supports the v i ew of  Kraft and S akofs ( 1 99 1 )  and Luckmann 

( I  996 ) ,  who i nd icated that experient ia l  acti v i t ies shoul d  produce nat u ral , real and 

mean ingfu l consequences. However. my participant observations i nd icated that th is  

approach restr icted the range of chal lenge, which was often dependen t  on physica l  

ab i l ity. 

The atmosphere/l earn ing environment 

Over 70% of respondents commented about the atmosphere immedi atel y  after and s i x  

months after the 22-day courses. About 40% mentioned that the atmosphere w as e i ther 

pos i t ive and/or s upport ive .  Less than 20% of respondents commented about the 

env i ronment and/or great atmosphere immed iately  after the course , but 32% ment ioned 

th i s  aspect s ix months after the cour se .  Over 90% of 9-day course respondents 

commented abou t  the atmosphere i mmedi atel y  after the courses ; over 60% commented 
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s i x  months after. 9-day course part ic ipan ts a l so perceived statistical l y  s ign i ficant change 

i n  the d i fference of means and variances that OBNZ 'develops pos i t ive  att i tudes' and ' i s  

a pos i ti ve learn i ng env i ronment ' .  My part ic ipant observation and t he  fi nd in gs described 

above i ndicated that the atmosphere of learn i ng at OBNZ was very d i fferent from the 

m i l i tari s t ic methods, 'deep end learning '  and macho cu l ture, which h ad been percei ved 

and cr i t ic i sed by Brelt ( 1 994 ) .  The fo l lowing comments are typical ex amples of the 

responses six months after the 22-day and 9-day courses : 

• Fantustic. l 'iinwzt. mO!ivating, !01 ·ing, enlil llsiasric. bewlliji t!. 

• Peacefi t l. / IW ILftt il. posirive, respect of nmttre . e veryrhin� good. 

In New Zealand,  the methods of m i l i tary trai n i ng had also changed. I n  the A rmy and A i r  

Force the tradi t ional h ierarchical system of  m i l i tary tra in ing was now u sed p ri mari l y  for 

' front l i ne '  or sur v i v al trai n ing. where conforming to order was a prior i ty .  Th is  type of 

endurance trai n i ng was about pushing peop le  to thei r  l imits ,  phys ical ly ,  mental ly and 

emot iona l l y  ( K rouwel  & Goodwi l l ,  1 994 ) .  Increas ing emphasis  was n o w  p l aced on 

d i scuss ion in  the m i l i tary env i ronment (R .  H ickey, personal commun icat ion ,  1 5  

November 1 997) .  The Air  Force officer-trai n i ng courses used the Adai r ( I  983)  ' action­

centred leadersh i p '  model ,  which emphasi sed l eadersh ip responsibi l i t ies rel at ing to the 

needs of the task ,  i nd i v iduals  and group. Th is  approach had gradual l y  happened over the 

las t  decade but  m ore noticeab ly in  the l ast four  or fi ve years (Fl i ght L ieu tenant K.J . 

Read , personal commun ication, 1 5  November 1 997). 

The i n s tructors 

Over 60% of respondents commented i mmed iate ly after and si x months after the 22-day 

and 9-day cou rse about the ins tructors . Hal f  of  the respondents ind icated i mmediate ly  

after the  courses that t he  instructors were ' great ' ; 42% made s imi l ar comments s i x  

months after the  22-clay course and 1 7 % s i x  months after the 9-day courses. The 

fol lowing are examples of the responses s i x  months after the courses that mentioned the 

benefi t of hav ing  two i nstructors rather than one 

• We had w1 excellent balance/contrast with our two instructors. [One] was very controlled and a real 

th inker. I The other] was a lot more daring, risk taking and challenging. They complemented each 

or her \ t 'e/1 and brough r out the best in us through their differences. 

• We had two instructors which worked really well, they enhanced each others input and there wasn 't 

as much pressure as there would if there had been just one. 
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My parti c i pant observation,  part icipant responses, and i nstructor responses i nd icated a 

conti nuum of fac i l i tation methods, wh ich ranged from ' let the mountain s  speak for 

themse lves '  ( Bai l l ie ,  quoted in James, 2000) to the development of metaphors through 

the rev iew process, as indicated by B acon ( 1 9 83) .  The i nstructors stated that they 

formed the i r  own w ay of doi ng thi ngs after i n i ti al ly  observ ing other instructors dur i n g  

the i r  three-month trai n i ng  period. One instructor commented: 

/1 is ill l;wrlcl l l ljiJr !he swff to be Jlrofessional. live and rejlect the objectives of the cou rse. Instructors 

lwd the repuw tion to be tough and hard and remain distant  from the group. The re is more of an 

e111patlt r nml '  as the distance is  narrowed. 

The fol l ow ing  are examples of responses from part ic ipants about the i n s tructor' s 

methods. They i l l u strate the range of methods and also the emphasis on safety :  

• He was i1 1 1porwnt in the ll 'ay tha t he \I'OS all l 'ays there hut  let it be our own experience. 

• She en.,· tuwl 1 1 ·e IVere safe, but S/0 \'ed in the hackground. 

• Very good a t facilitaring g roup discussions. gelling feedback from all members. 

• Very sofi'ty conscious. l'ety encou raging and helped 11/e .find that de1ennination. 

Part ic ipants responses  i ndicated stat i st ical l y  s i gnifi cant pos i ti ve cha n ge i n  thei r  

percept ion that  OBNZ was concerned with safety i mmed iately after, compared t o  before 

the courses .  Th is  supports the v iew of Luckmann ( 1 996) who indicated that fac i l i tati ng  

the learn ing  process was a pri mary ro le a long w i th insur ing the physical and  emotional  

safety of  part i c ipants .  Instructors ind icated that l i t t le  formal trai n ing had been clone on 

the ' soft sk i l l s ' ,  but there was considerable shar ing of ideas amongst ins t ructors . Four 

i nstructors (50%) i dent i fied a need for trai n i ng ,  part i cu l ar ly  in counse l l i ng and debriefi n g  

s k i l l s .  Ins tructors i nd icated that they needed to b e  i ndi v i dual l y assessed w hen they were 

fi rst employed and a t rai n i ng  programme developed that was appropriate  to thei r  (and 

OBNZ' s )  needs in both hard and soft sk i l l s .  The New Zeal and Outdoor Instructor 

Assoc iat ion ( 1 989)  supported th is  view and stated that there was a need for :  

Cont i nual tra i n i ng, updat ing techn iques a n d  experience o n  an ongoing basis whi le  work ing w i th in  h igh 

profess ional  standards both i n  terms of i ns truction and safety parameters (p.3). 
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CONCLUSIONS 

The focus of the OBNZ courses was the content, part icu l ariy physical outdoor act i v i ties ,  

the development of the g roup, and us ing the contex t ,  the chal lenging and n atu ral 

en v i ronment surrounding the OBNZ School . It is concl uded that partic ipants perce ived 

that the main object i ve of the 22-day and 9-day courses were aspects of personal 

development ,  in  part i cu l ar to push personal l i mi ts .  Another object ive re l ated to 

in terperson a l development. 

The fi ndings indi cated that the mam outcomes of the 22-day and 9-day courses were 

aspects of personal deve lopment and i nterpersonal effecti veness and these were s t i l l  

ev ident up t o  s ix -months after the 22-day and 9-day courses had fi n i shed. However, 

there was a l ack of stat i st ica l  change in aspects of se lf-concept reported by part i c i pan ts 

immediate ly after the cour ses .  A pos i t ive effect on self-confidence was reported by over 

three-quarters of respondents  s ix  months after both the 2 2-day and 9-day courses. The 

effects occu rred i n  a wide variety of people from d ifferent  backgrounds. I t  i s  conc l u ded 

that the OBNZ 22-day and 9 -day cou rses achieve the s tated objecti ves (Outward B ound  

New Zealand, 1 994b) o f  deve lopment o f  personal and i nte rpersonal effect i veness .  

I t  i s  a l so conc l uded tha t  key e lements of  the educat i onal p rocess were the i nst ructors and 

the  atmosphere of  the courses .  Part ic ipants indicated t hat the  atmosphere was very 

pos i t i ve ancl support i ve. They a lso stated that the i nstructors were a very i mportant  part 

of the course .  emphas i s ing safety and us ing a range of fac i l i tation methods. The 

ins tructors i nd icated that there had been l i tt le  formal trai n i ng of the ' soft s k i l l s '  

( fac i l i tat ion and educat ional methods) ,  and they ident ified a need for trai n i ng ·  i n  

counsel l i ng and debriefing s k i l l s .  
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POST SCRIPT 

Fol lowing the completion of Part One of th is  study, Bob Waiters , Execut i ve  Di rector, 

the School Di rector, Gai ke Knottenbe l t ,  and mysel f  developed a proposal for the 

strategic di rect ion of OBNZ, wh ich was rev iewed by staff and presented to the B oard of 

Directors in  May 1 997  (Wai ters , 1 997) .  The key questions and answers were :  

• What bus i ness are we i n ?  Education , pri mari l y  personal development .  

• What i s  our immediate objective? To increase enrol ments, corporate fund ing  and to 

break even .  

Gai ke Knottenbe l t ,  the School Director, indi cated that OBNZ needed to o ffer a greater 

range of courses to refl ect the needs of society, and commented that : 

OBNZ needs to deve lop a greater range or courses. some with more theory . lt is a train ing  

estab l i shment  t h rough journeys a n d  a variety or  med ia .  OBNZ needs t o  reflect soc ie ty and the  needs 

or the t i mes .  The g lobal world i s  not a threat; O B NZ needs to widen its hor izons to en r ich i tse lf  

( persona l  commun i cat i on,  1 1  May 1 997) .  

Ron Faber, Pres ident of OBNZ, recogn i sed that the methods used to ach ieve course 

object ives needed to change . "Today and in  the future OBNZ w i l l  i ns t i l  i n to  young 

people those featu res of character which help them better face the chal lenges of l i fe .  The 

necessary ch aracteri st ics and the methods by wh ich  they are insti l l ed w i l l  change over 

t i me" (personal communication, 2 1  September 1 997 ) .  The OBNZ strategic d i rect ion for 

1 998 focussed on n iche targets, although the main area of busi ness was s t i l l  the 22-day 

C l assic cou rse (Grant ,  1 999 ) .  The other courses offered had been s impl i fied to focus 

c l early on spec i fic markets . At a t ime when most other OB school s had cut the l ength of 

cou rses i n  response to fal l i ng enrolments, OBNZ had developed longer c ourses for the 

New Zealand Employment Service (NZES)  and the Conservation Corp . Dur i n g  the 4 1 -

day course for the New Zealand Employment Serv i ce (NZES)  part ici pants had fifteen 

days preparat ion before thei r  Classic  22-day course s tarted, and four days after to rev iew 

and ident ify goal s .  The course manager commented that "the four days at the e n d  of the 

NZES 4 1 -day course h ad given a great opportun i ty for soul searching  and awareness of 

major changes that needed to be made" (Grant Carpenter, personal communicat ion ,  30 

M ay 1 998 ) .  

The New Zealand R ugby Footbal l Union Academy Squad part ic ipated 111 a s i x-day 
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cou rse at OBNZ i n  November 1 997 . Chu ,  Leberman and Mart in  ( 1 998) reported that 

there were benefi ts i n  self-confidence, motivat ion for tra in ing ,  rel at ionships  and 

teamwork i mmediately after the course. Brendon Ratc l i ffe, the New Zealand Rugby 

Academy D i rector supported th i s  view and commented that :  

The sak unknown env imnment provides a g reat vehic le !"or the i nd ividual and the group to  iden t i l"y 

the i r  s t reng ths and weaknesses. Through cha l lenge true character comes through . I t  was an e xce l len t  

oppor t u n i t y  ror the  academy squad to  ge t  to  know each o ther  better away from rugby ( Ratc l i ffe, 

q uoted in Chu. Lcbcrman & Mart i n .  1 99 !l ,  p . 1 6 ) .  

Other Custom Design c l ients i n  1 997/98 inc luded Te lecom Corporate Market ing ,  B HP 

S teel  Bu i ld ing Products, Nat ional Bank ,  Carter Ho l t  Harvey, and Electroni c  Data 

Systems.  The development of the 1 4-day Compass cou rse has also been successfu l i n  

t arget ing the busi ness con1mun i ty and focuses on produc i ng measurab le outcomes back 

in the workp lace .  Part ic ipants are typi cal l y  aged 25 to 45 with "a min imum of two years 

bus iness e x perience and are usua l ly  in m iddle management or superv iso ry pos i t i ons" 

(Grant ,  1 999, p . 39) .  

McKee (c i ted i n  Lawrence, 1 999) ind i cated that the marketi ng focus was on deve lop i ng 

a brand image that OBNZ was for every ind iv idual and not j ust for the phys ica l l y  

i nc l i ned.  The development o f  new products "enhan ce the image, strengthen the 

c red ib i l i ty and expert ise ,  bring new customs and i nc rease effic iency of the promot ional 

spend" ( Lawrence, 1 999,  p .27). Partnersh ips created w i th  c loth ing  company Can terbu ry 

and cereal producer Hubbards Foods have further ai med to i ncrease brand awareness.  

OBNZ cont i nues to focus  on personal development  and soci al i n teracti on in a safe, 

support ive env i ronment, but  i s  now bal anc ing that w i th the bus iness obj ect ives of the 

organ i sation,  which i n vol ves bu i ld ing scholarsh i p  funds through stronger corporate 

re l at ionsh ips ,  enhanc ing  trai n ing  of i nstructors and devel opment of courses (Lawrence ,  

1 999 ) .  At  the end of 1 997,  OBNZ reported a loss  of  $467 ,473 (Outward Bound New 

Zealand,  1 997 ) .  However, as a resu l t  of  the above s trategic market ing i n i t i at i ves,  

th roughout 1 998 and 1 999 enro lment numbers increased and a smal l p rofit of over 

$ 1 00,000 was reported at the end of 1 999 (Outward Bound New Zealand, 1 999) .  



CHAPTER FIVE 

PART TWO OF THE STUDY : THE I NTERTOUCH COURSE A T  

OUTWARD BOUND CZECH REPUBLIC 

A vcar a l!O 

At  t imes i t ' s  real l y  hard to know 

Which rath to take and where lO go 

The choices are not  j ust r igh t  or wrong 

Our time is  now but not for long 

A year ago I stared in to the n i ght sky 

Ask ing quest ions of where a nd why 

I couldn ' t  sec, i t  wasn ' t  c lear 

B ut I l istened c lose ly  and started to hear 

My mind d istracted by u n fu l fi l l i ng h ighs 

There was no one t here to hear my cr ies 

Never look ing  back l was rac ing  

What  was i t  t ha t  I was chas i ng? 

B ut now as I sit  beside this tree 

There i s  a very d i  lleren t  me 

Now I am jus t  one of t h ree 

Part  of a very spec ia l  fami l y  

I t  i s  the heart that has true fee l i n g  

Love is  someth ing  that has  no ce i l i n g  

So how t o  c hoose wh ich  i s  the  way 

Two si mple words ,  ca rpe diem, seize the d ay 

(written by A ndrew Marti n  at l ntertouch ,  Outward Bound Czech Republ ic ,  August 1 99 8 )  
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CHAPTER OVERVIEW 

Part Two of the study i nvestigates the outcomes and key e lements of the educat ional 

process of the Outward Bound Czech Republ i c  course, In tertouch .  Th i s  chapter 

describes: the background to OBCZ; the 1 997 and 1 998 Intertouch courses ;  the data 

col lection methods and data analysi s methods; fi ndings from part ic ipant observat ion ; 

fi ndi ngs from part ic ipant question naire responses ;  d iscussion of fi nd ings and 

conc lus ions .  Dramaturgy is a speci fic method of course des ign used and developed at 

OBCZ, which in tegrates abstract themes in to the practical development of the course 

scenario .  The main theme of Intertouch was an international course with object ives of 

personal and in terpersonal development .  The d i scussion is descripti ve in nature to 

focu s  on the ' dramaturgy '  process, and the i nnovat ive and creati ve act i v i t i es of the 

In tertouch course . The methods of data col lection invol ved part ic ipant observation of 

the 1 997 Intertouch course as a part ic ipant ,  and as part of the team of i n structors that 

designed and fac i l i tated the course in 1 998 .  Data was also obtai ned from part ic ipant 

responses to quest ionnaires gi ven six months after each course and then one-year and 

two years after the 1 998  and 1 997 course respect i ve ly . Thi s  data was content anal ysed 

and coded us i ng  the 1-I yperRESEARCH (Researchware , 1 998) qua l i tati ve data analysis 

package. 

The fi ndi ngs suggested that the Intertouch course achieved its objectives . The course 

ou tcomes were perce ived to be main ly aspects of personal and i n te rpersonal 

development at both s i x  months post course and two years after the 1 997  course . 

Al most a l l  responden ts a l so reported personal and interpersonal deve lopment  s ix  

months after In tertouch 1 998 ,  al though onl y  hal f mentioned in terpersonal development 

one year after the course. Individual quotes provided descripti ve examples of the 

responses for each code reflect ing the voice of the partic ipants. The key e lements  of the 

educat ional process that were identified by part ic ipants as important six months after the 

courses were course design, the range of act iv i t ies ,  the atmosphere, the instructors and 

the group of part ic ipants .  However, the number of responses i dentify ing each of these 

educational process themes was cons iderabl y  l ess one-year and two years after the 

respect i ve courses. This suggests that the key e l ements of the educat ional p rocess are 

important catalysts for in i t ial change, but are seen by part icipants as l ess i mportant i n  

achievi ng  some o f  the course outcomes after s i x  months . 
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B A C KGROUND TO OUTWARD BOUND CZECH REPUBUC 

Part of the i n formation for th is section has been trans lated from Outward B ou n d  Czech 

Repub l ic  documents ( Bri chacek, I 994;  Holec ,  I 994a, 1 994b) .  Much of th i s  and the 

d i scuss ion section that fol lows were publ ished i n  Martin and Leberman (2000) t i t l ed 

' Adventure the Czech way ' .  

V acation School  Lipn ice 

The ori g i n  of Outward B ound 1 11 the Czech Repu b l ic was Vacat ion School Lip n ice 

( Y S L ) ,  a non-profit organisat ion estab l i shed i n  I 977 u nder the ' Social i s t  Youth 

Organ isat i on '  ( t he Communist  Party arm for handl i ng youth developmen t ) .  Accord i ng 

to Holec ( 1 994a) i ts foundation was a resu l t of l ong-term effort to estab l i sh a centre of 

educational val ue  based in a natural env i ronment .  The ph i l osoph ical roots were based 

on  the anc ient Greek word 'kalokagathia' (Ho lec, 1 994b) ,  which Krouwel (2000) 

i nd i cated. · ' s tood for an ideal n u rture concept that featured harmon ious development of 

ou tward merits and i nner world beauty based on spir i tual moral pri nc ip les"  (p .63 ) .  I n  

1 97 7 ,  wi th i n  the central Socia l i st Youth Organ i sat ion there was a branc h  cal led the 

' team or  ins t ructors for nature s tays' , which had three h undred members ( Ho lec, I 994a) . 

The i ndependent and non -conformi st orientat ion of  i ts m embers led to the d i sso l ut ion of 

th i s  body by the Connnu n ist party and the members were transferred from central 

P rague to cou ntry organ isat ions .  However, the members remained proacti ve and the 

cen tral Soc i a l i s t Youth Organ isation prepared a conference about the ' nature stays' and 

educational ideology ( Holec, 1 994a) . This  resu l ted i n  YSL being estab l i shed as the 

centre and organi sat ion to exp lore education i n  nature, us ing the m ateri a l s  and 

ex  penence from the previous courses. Psychologis t  Dr.  A. Gin tel l estab l i shed 

leadersh i p  and a team of about twenty i nstructors was fun ded by the Central Youth 

Organ ization ( Holec ,  I 994a). 

During  the twe l ve years to 1 989  there were n i nety-s i x  courses w i th m o re than 3000 

part ic ipants. The part ic ipants ranged from high school to un iversity students ,  but al so  

o lder adu lts .  There were regu lar b i-annual meet i ngs of  the i n structor teams w i th o ver 

two hundred peopl e  attend ing, i nc lud ing un ivers i ty professors, wri ters , sc ient i sts and 

art ists (Holec ,  1 994a) . Vac l av B rich<:1cek, the Czech Scout Organizat ion Chai rman (the 

Scout movement was forb idden by Commun i sts very early after I 948) i nd icated that 
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despite bei ng operated under the Soc ia l i st Youth Organ i sation ,  VSL was educational l y  

val uab le and acceptable .  He stated: 

I am sure that a t  Lipn ice they c reated a smal l un iversity i n  very d i fficult c i rcumstances and i n  

oppos i t i o n  t o  the Party power. i t  was a school o f  versat i l e  and comprehensi ve educat ion,  d i ffere n t  

from t h e  establ ished pedagogical theory and offic ia l  schools .  I t  was the place where young peop l e  

under t h e  gu idance o f  young ins tructors gathered t o  seek the tru th ,  about themselves primar i l y  

( Br ich <icck .  1 994, p . l 40) .  

VSL became an i ndependent o rgan i sation in  1 989 (Outward Bound Czech Republ i c ,  

1 999b)  and  fol lowing the v i s i t  of  two instructors from OB in  the UK, became an  

associate member of  Outward Bound in  1 99 1 .  B oth organisations shared s im i l ar 

educat iona l  ph i losophies and the international nature of OB provided VSL wi th the 

opportun i ty  for fu rthe r development. A year l ater, VS L founded i ts subs id iary compan y 

Ceska Cesta (Czech Way) ,  which mai n l y  focuses on managerial trai n ing  for domestic 

and foreign companies using the experience and methods of OB and V S L  (Outward 

Bound Czech Republ ic ,  1 999b ) .  Stud io  Zazitku (Studio of Experience)  was regi stered 

as Outward Bound S l ovak Republ i c  (OBSL) in  November 1 993 ( i n  the year when 

Czechos lovakia was sp l i t  in to Czech and S lovak Republ ics )  as a partner organ isat ion of 

VSL ( Outward Bound S lovak Repub l ic ,  2000). Unt i l  1 993 ,  VSL had organised courses 

at t he i r  base near 'L i pn ice nad Sazavou ' .  Various locations were then used unt i l 

J anuary 1 996 when V S L  based i ts courses at Doubravka near a smal l town Chotebor i n  

eastern Bohemia (Outward Bound Czech Republ ic ,  1 999b) . In 1 997, Outward Bou n d  

Czech Republ ic  (OBCZ) became a fu l l  member o f  Outward B ound Internat ional . The 

mi ss ion of VSL (OBCZ) and i ts two hundred vol untary i n structors is  focused on 

experient ial educat ion,  personal development, and outdoor act i v ities (Holec,  1 994b) :  

A l l  the problems and con l'l ict  o f  the world  are rcl'lected i n  each o f  u s  and the world i s  a re f'lect ion o f  

ourse l ves.  Therefore we must seck the key to their sol ution from wi th i n .  W e  are a c i v ic organisat ion 

str i v i n g  for g lobal development o f  peop l e ' s  personal i ty . . .  By induci n g  powerful experiences and 

in te n s i ve human relat ions our object ive i s  to help everyone to fi nd w i thin themselves unsuspected 

sources of  energy, se l f-confidence and spontaneous creati v i ty .  We bel ieve these are essent ia l  for an 

act i ve and responsible att i tude for l i fe,  society and the environment (p .  1 46) 

OBCZ now offers centre-based or expedition based courses usual l y  l ast ing seven to 

fourteen days for groups of twenty-fi ve to th i rty people each summer. These courses 

are fi l l ed w ith phys ica l l y  and mental l y  chal lenging  games ,  creati ve  workshops, 

d i scussions and periods of reflect ion.  The courses are pub l ic  enrolment w ith about 400 
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to 500 course part ic ipants each year (Outward Bound Czech Republ ic ,  1 999b) .  The  

courses are developed and  are abl e  to  evol ve for the speci fic  needs of t he  i ndiv idual and 

group. They are characteri sed by physical act iv i ti es, but inc lude a w ide variety of 

cu l tura l ,  soc i a l ,  creati ve, and psychological games aimed at enhanc ing the chal l enge to 

part i c ipants in  ways other than j ust physical ( the ' Czech way' is  i l l ustrated by a cartoon 

i n  Append i x  9) .  Figure 5 . 1 (Outward Bound Czech Repub l ic,  l 999a) iden ti fies the 

techn iques used on the OBCZ professional development courses and the percei ved  

benefits .  

• 

• 

• 

• 

Transfer out of the stereotype 
p lus sharing an unusual  experience 

... 
Pos i tive group atmosphere, i ncrease o f  t rust, openness 

W I L LI NGNESS TO L ISTEN TO OTHERS AS WELL AS TO EXPRESS ONE' S OWN 
OPINION, DETE R M INATION TO WIDEN INDIVIDUAL BOUNDARIES 

... 
INDIVIDUA LLY orien ted and CREATIVITY Taking part  i n  TEAM tasks 

psychologica l ly  demanding tasks development programs 

... ... ... 
Strengthen i ng  sel r C O il fide nee • Deve lopmen t  of  • Finding an opt imum team 
and confirmat ion of se l f  creat ive potent ia l  role 
Widening of i nd i vidua l  • Combi nat ion o f  rat i onal • Real isat ion of the s tre ngth 
boundaries and l im i ts and emotional approach and effect i veness of a team 
Wi l l i ngness to accert • Relaxat ion and approach 
managers r isks  d i scovery or h idden • Improvement  o f  the group 
Acqu is i t ion of respect  wi th i n energy commun icat ion 
the groups • Adopt ing t h e  tec h n iques of 

teamwork and team 
management  

RAIS ING TEA MWORK EFFECTIVENESS, 
I MPROVING THE A TMOSPHE RE, 

H I G H E R  SATISFACTION OF E MPLOYEES 

Figure 5 . 1  The techniques used during Czech Outward Boun d  courses a n d  

their benefits (Outward Bound Czech Republic, 1 999a, p.6) 

The techniques have been developed from the VSL pub l ic  enrolment courses, wh i ch  

invo lve i nd iv idual ,  creati ve and group act iv i ties i n  addi t ion t o  more physical outdoor 

act i v i ties .  The percei ved benefi ts  have been derived as a resu l t  of i nformal post course 

surveys. Krouwel (2000) concl uded that these techni ques and range of activ it ies w ou l d  
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benefi t profess ional development practice m the UK, wh ich (as wi th OBUK) h ad 

forgotten i ts i dea l i stic roots (Krouwel ,  2000) . 

V acation School Lipn ice courses aim to enrich the trad i t ional range of outdoor phys ical 

act i v i ties w i th  programmes aimed at developing other aspects of human persona l i ty ,  for 

example creati v i ty or soc i al sk i l l s  (Holec, 1 994b) .  B richacek ( 1 994) i nd i cated that the 

courses are based upon an env i ronmental educat ion approach,  about , for and in  n ature, 

where educat ion in nature h as many i n ter- l i nk ing  d imens ions .  Krouwel ( 1 994) bel ieved 

that the OBCZ cou rses di ffered from trad i t ional OB outdoor approaches in three ways : 

• Al l  cou rses are desi gned for the ind iv idual and group needs ( ' ta i lor made' ) ;  

• Exerc i ses are cha l lengin g  i n  ways other than phys i cal ; 

• Instructors are often vol u nteers. 

Krouwel ( 1 994) argued that the OBCZ offered a hol i st ic chal lenge that was more 

appropri ate for ' the age of unreason ' (Handy, 1 989 ) ,  where th i ngs change  quick l y  and 

group c i rcumstances d iffer so  much that a ' s tandard ' course cannot meet the needs of a l l  

part ic ipants . Krouwel ( 1 994) stated : 

A n yone w h o  has been condemned to run a series of '  i d e n t ic a l  courses w i l l  recogn i se t h e  way in w h i c h  

energies arc d rai n ed ::� n d  observat ion b lunted b y  repet i t i o n .  Too often i n  t h e  West,  v a l u e  i s  p u t  o n  

' pro l'cssi ona l i sm ' ,  a term which someti mes see ms t o  b e  m i s i n terpreted a s  mean i n g  t h e  abi l i t y  t o  r u n  

n.:pe t i t i v c l y  a l i m ited serie s  of' exercises wi th  pre d i ct::�b le outcomes repet i t i ve l y .  True 

pro l'cssiona l i s m ,  the need to mat c h  exercises to group needs, del iver them saf'e l y  a nd review t h e m  

appropr ia te ly ,  i s  o f  course i m portalll, b u t  i t  s h o u l d  b e  ::1 part ner f'or orig i n a l i ty ,  n o t  a subst i tute  f'or i t  

( p . l 42 ) . 

Programmes are characteri st ical l y  in tense, fast movmg and fu l l  of  u nexpected 

experiences (Brichacek, 1 994) .  Brichacek ( 1 994) i nd icated that the eth i cal p ri nc i p les 

and the approach taken by instructors and part ic ipants in terms of respect, w armth , 

empathy, and genu ineness are part icularl y importan t .  This al l ows the i nstructors to 

respond and adapt the course ' games' as a resu l t  of their previous experiences and the 

needs of part ic ipants (Martin, 1 998a, 2000) .  Assess ing  the needs of p art ic ipants 

phys ical l y , cu l tura l l y  and soc ia l ly  was an important e lement of adventure educat i on  

courses i ndicated by Hopkin s  ( 1 985) .  A t  OBCZ courses are adapted to  t he  needs of  the 

group of part i c ipants and many of the games are c reated by the i nstructors (Holec ,  

1 994b) . Holec ( 1 994a) indicated that OBCZ courses have edu cational a n d  
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developmental goals ,  wh i l s t  having recreational aspects i n  m ind. This approach seeks 

spec ifical l y  to enable the part ic i pants : 

• To understand themselves and their world; 

• To d i scover the power and meani ng  of rel at ionsh ips ;  

• To improve c i t i zensh ip ;  

• To deve lop power of thought; 

• To go ' agai nst the flow' (Holec, 1 994a) . 

These objecti ves are s im i l ar to those of OBNZ ( 1 994b) in  emphas is ing personal and 

in terpersonal development,  but do not mention any aspect of env i ronmental educat ion 

despi te the emphas is  on educat ion in nature (Brichacek, 1 994 ) .  

Dramatu rgy 

H olec ( 1 994a) bel ieved that t he umqueness of the OBCZ courses was the use of 

' dramaturgy' as a method of course des ign ,  based on a set of tested procedures  from the 

experi ences of previou s courses .  The 'dramaturgy' i s  a method used to p lan ,  select, and 

then order the ind i v idual programmes and other events w i th the goal of max imis i ng  the 

fi na l  course effects ( Holec, 1 994a). It defi nes the characteri stic features  of a g iven 

course; i t s  t ime frame, programme concepts, proport ions,  and themes (Holec ,  1 994a). 

A course can he compared to a b ig ,  several days long theatre play, where everybody is an actor and a 

v iewer  at the same t i me .  This " t heatre play ' is run accord ing to a p rior prepared screen pl ay,  but i t  

changes accord i ng  to events at the  course i tse l f  (Outward Bound Czech Repub l ic, 1 999a, p .3) .  

'D ramaturgy'  means ' the art of theatrical production' (Bowman & B al l ,  1 96 1 ;  S hantz, 

1 998 ;  S tyan , 1 967 ; Whi te, 1 995 ) .  G.E. Less ing ( 1 729- 1 78 1 )  fi rst i n troduced 

dramaturgy i n to the German theatre in the 1 8th century (White ,  1 995) .  Less i ng  was the 

first ' dramaturg '  (dramaturge, dramaturgist, or dran1atist) ( B owman & B al l ,  1 96 1 )  or 

' p l aywright ' (Whi te, 1 995) .  The mai n task of the ' dramaturgy '  is to examine the l inks 

between the world and the stage (Shantz, 1 998) .  The ' dramatist' chooses themes from 

soc iety and a p lace that reflects these themes. P ieces of work and mus ic  are then chosen 

to reflect these themes (Shantz, 1 998) .  Themes today are , for exampl e ,  the M i l lenni um ,  

rap id change, morale ,  Czech cu lture pre- and post-commun i sm (Paulusova, personal  

communicat ion,  1 2  December 1 999) .  According  to Zuzana Paul usova (personal  

communication, 1 2  December 1 999) ,  who teaches 'dramaturgy '  to the VSL i nstructors, 
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the real work of the 'dramat ist i s  to translate, adapt and shorten d ial ogue, for example  

Shakespeare (Styan , 1 967), so  that the  show 'fl ows' and  i s  no t  boring .  The  audience 

shou ld  not be able to track back w hat the dramat is t  has done; us ing the metaphor that i f  

there i s  rum i n  the cake, you do not not ice i t ,  but i t  makes the c ake better. 

The bas i s  of dramatu rgy at OBCZ is the development of themes (soc ietal i ssues or  

top ics ) .  Recent course themes a t  OBCZ have been c reati v ity, balance and 

communication ( Paulusova, personal commun ication, 1 2  December 1 999) .  Pau l u sova 

(personal communicat ion ,  12  December 1 999) argued that dramaturgy i s  i n  two parts, 

theoret ica l  and pract ical . Theoretical l y , dramaturgy i s  an abstract concept i n vo l v i ng  

themes. Pract ical ly ,  t h i s  i nvol ves developing concrete goals such as what to  teach ,  t o  

show , and where and how far to take part ic ipants . A t  OBCZ, t he  themes, speci fic  goals 

and pract ica l  act i v i t ies are important i n  d ifferent iati ng the course from normal l ife . 

R ichards ( 1 994) poi nted out that the p lann ing  and course des ign  of adventure educat ion 

courses should state specific goal s  and outcomes. Gass ( 1 993) also i nd icated the 

importance of an un fam i l i ar env i ronment in experient ia l  education . Ho lec ( 1 994b) 

argued that the atmosphere and the effect of the programmes are not j ust luck ,  but the 

product of much effort ,  creat i v i ty  and preparat ion .  A team of four to s i x  i n structors 

normal ly  prepares the courses . Considerab le  time i s  spent on develop ing, choos ing  and 

c reat i ng  the games, atmosphere, and the env ironment. These elements are important 

factors in the course design ( Ho lec, 1 994b). "The key th ing  for al l d ramatu rg ical 

consideration  i s  to determine and rea l ize the pedagogical ,  educationa l ,  rec reat ional  and 

other a in1 s ,  wh ich the course wants to reach" ( Holec, 1 994b, p . 1 47). 

Pau l u sova (personal communicati on, December 1 999) stated that the p l ann ing  of the 

course dramaturgy is a funne l i ng  process in  fi ve stages (Figure 5 .2) .  Each of these 

stages i s  described in more detai l below : 

I .  Devel opment of the main theme 

An indi v i dual w i l l  normal l y  th i n k  of a theme and then l ook for team members who 

harmonise w i th this theme.  Other mai n  themes are then brainstormed w hen the team i s  

togeth er: these themes can be developed o n  different levels .  For example ,  at Intertouch 

1 997 the main theme was an in ternat ional centre-based course wi th a journey at the end 

ai med at the age groups 20-45 (Petrova, 1 997) .  Specific objecti ves were stated as: 
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• To meet people from al l around the world, ' touch '  the Czech country,  i ts cu l t u re, 

people and tradit ions .  

• To play, c reate, and do thi ngs you would never th ink of doing.  

• To encou nter you rself, your own abi l i t ies and l im its and learn about your 

possib i l i t ies and sources of energy. 

• To extend you physical ly ,  psychological ly and emotional ly ,  al l w i th a tw ist 

( l n tertouch poster, 1 997) .  

') Development of the scenario 

Developed from the dramaturgy i s  the cou rse ' scenario ' , a t imetable with the pl aces, 

persons .  ro les  and logist ics acc uratel y  defi ned. Th is  can take up to s i x  months  of 

p lann i ng  w i th the last version agreed one to two weeks before the course (Holec ,  

1 994a ) .  The scenario i s  the i ntegrat ion of  the themes and course goals i nto the course 

programm e  ( Holec , 1 994b) .  The p l ann ing of the scenario beg ins  with a l l ocati ng  t ime 

for the main program mes of the course. for example the begi nn i ng  and end,  and 

act iv i ties such as 'Solo ' . For l n tertouch i n  1 997 ( Appendix I b) and i n  1 998 (Append ix  

I c ) , the begi nn ing  Pl anetarium show in  Prague ai med to open up the i dea of an 

i n t ernat ional course; partic i pants then shared w i th the group i nd iv idual cu l tu ral 

' touches '  fron1 their own countries l ater i n  the course. 

3 . The prac t i cal dram aturgy 

The pract ical  dramaturgy i s  the deve lopment of the d ifl'ere n t  types of  program me s and 

games ( H orakova. c i ted i n  Intertouch ,  I 999 ) .  The type o f  the ac t i v i ty can al so i m pact 

on phys ica l ,  emotional and psycho l ogi ca l l eve l s ,  for examp le ,  pleasant and rel ax i ng .  

h appy, shoc k i n g, or  t i ri ng.  At t h is stage about two th i rds of the scenar io  i s  p l an ne d .  

4 .  The complet ion of  the scenario 

A l l  l og i s t ics ,  such as respons ib i l i t ies ,  materials , and ru les for the games shou l d  be 

completed. The person responsib l e  for each game shoul d  sh are thei r  knowledge 

amongst the team. A l l  the team should know why the part icu l ar programme is tak i ng  

p l ace. M iksfckova (c ited i n  Intertouch,  1 999) i ndicated that a t  t h i s  stage there i s  a need 

to check the logi stics of the rhythm and flow of the course, part icularly the physical , 

emotional , and i n te l lectual peaks and 'bottoms' of the course. There shou l d  a l so be 
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d i scuss ion about empty spaces i n  the scenario for free t ime,  refl ection ,  and rev iew t ime .  

Th i s  i s  the end  of  t h e  preparation phase and i t  i s  i m portant to check to  see if t h e  themes 

are ' threaded' throughout a l l  aspects of the scenano (Pau lusova, personal  

commun icat ion ,  1 2  December 1 999) .  The plann ing  of  course dramaturgy supports the 

v i ews of Kolb ( 1 98 4 )  and S mith ( 1 997)  that experient i a l  learning  is a con t i nuous  

process wi th  the emphas i s  on adaptation of knowledge based on refl ect ion upon  

experie nce and that course des ign i nvol ves both process and  content . 

5. The dramaturgy on the course 

Pau l u sova (personal commun icat ion ,  1 2  December 1 999)  suggested that a fi fth stage i s  

the dramaturgy as  i t  takes p lace on the cou rse .  Th i s  i nvolves observ ing a n d  react i n g  to  

t he part ic ipants' needs ,  which requ i res considerable fac i l i tat ion sk i l l s .  The  part i c ipants 

m ay come to the course w i th confl icti ng themes, which become d i fficu l t  to react to and 

adapt to the scenario .  There are also the pract ical i ssues of weather and acc idents  t hat 

m ay preven t  the scenario cont i nu ing  as schec!u lecl . A l so. rev iews or morn i ng meet i n gs 

m ay n eed to be longer due to the impacts of maj or ac t i v i t ie s .  A s  i nd ic t tcd h )  

G reenaway ( 1 993 ) ,  the reflect ion and rev iewing process fac i l i tated by  the i ns t ruc tor s  

a i m s  to add value t o  the experience and enhance personal a n d  group devel opmen t .  

Stage l 

Stage 2 

Stage 3 

Stage 4 

S tage 5 

Development of 
the mai n  theme 

Development of 
the scenario 

The practical 
dramaturgy 

The completion 
of the scenario 

The dramaturgy 
on the course 

The dra maturgy before 
the course (stages 1 to 4) 
Pre course plan n i ng 
invol ves both theore t i ca l  
and prac t ical dramaturgy:  
choosing the themes and 
integrat i ng  them i n to the 
logist ics or programmes 
and games that make up 
the scenario .  

The dra matm·gy o n  the 
course (stage 5) 
During the course 
i nstructors change the  
scenario to  reac t to t h e  

needs o r  part i c i pan t , .  

Figu re 5 .2  The five stages of developing d ramaturgy (Martin & Leberman, 

2000, p .6) 
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The objective of this part of the study 

The origi nal OB courses (as in the UK,  New Zeal and and Austral i a) were for you n g  

men and based o n  a series o f  outdoor acti v i t ies .  At  OBNZ periods of ' S o l o '  and 

' S ervice' had been added, and women ' s  courses had started i n  the 1 970s . A 'Creative 

Day ' had been developed in 1 996 fol l ow ing  the v i s i t  of two OB i n structors from the 

Czech Repub l i c ,  but the courses had cont i nued to fol low a rigid structure w i th few 

changes. Krouwel ( 1 994) suggested that the OBCZ courses offered a new and exc i t i ng  

approach for those del i veri ng  ou tdoor and  experien t i a l education programmes: 

The C1.echs have m u c h  to teach us about how tu  use the o u tdoors and re la ted exper i en t i a l  t ra i n i n g  i n  

ways l'rum w h ich many who h a ve been d o i n g  i t  m uch l unger cou ld learn ( p . \ 4 1  ) . E x p e r i e n t i <t l  

trai n i n g  i s  not j us t  an outdoor o p t i o n .  These days the ou tdoo rs i s  q u i te ' o l d  hat ' to many peop le ,  a n d  

a t  l east a leaveni ng o f' other cha l l enges, espec ia l ly  ' real ones ' ,  c a n  o n l y  he lp  persona l  and team 

development ( p . l 42) .  

This v1ew was supported by Zapletal (quoted In H olec, 1 994b), who had rev iewed 

education l i terature from around the world: 

I A j nd yet nowhere I f'ound such a pcrf'ec t ly  worked out  educat ional system f'or young people,  

stand i n g  at t h e  thresho ld  o r  adu l t hood, as t he one .  w h i c h  V acat i on School L ipn icc  created over the 

l ast  l'c w years. They round an dl'ect i vc method l'or that age category, which nowhere in  t h e  world 

anybody can manage (p .  1 45 ) .  

Holec ( 1 994b )  i ndi cated that the bas ic attri butes o f  the courses were the ' dramaturgy ' ,  

the games , the atmosphere and the en v i ronment ,  and the fac i l i tation and p l an n i n g  by the 

team of i n structors .  Despite these observat ions ,  on ly  informal post-course su rveys and 

anecdotal ev idence e x i sted to  show that the obj ect i ves for OBCZ courses were 

achieved. There has been l i tt le  previous publ ished research about the ou tcomes or the 

educational process o f  the OBCZ courses, a l though books had been wri t ten,  in Czech ,  

about  the ' games' o f  VSL (Outward Bound Czech Repub l ic ,  1 990, 1 99 8 )  a n d  for 

i n structor trai n i ng (G i ntel ,  Holec ,  Plzek & Tajovsky i ,  1 980; Hora, 1 984; Outward 

Bound Czech Republ ic ,  1 994) . My in terest i n  the i n novat ive and creat i ve methods and 

acti v i t ies of OBCZ, one of a n umber of outdoor approaches u sed in  the Czech Repub l i c  

( Hanus, 1 999 ; Neumann ,  Mytt ing, & Brtn fk ,  1 994), led to  the fol low i n g  objec t i ve  for 

the second part of this study: 

To investigate the educational process ond course outcom.es of the Outward Bound 

Czech Republic course, lntertouch. 
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The Intertouch 1 997 cou rse dramaturgy 

ln tertouch,  a course for both Czech and i n ternat ional  part ic ipants, was described as 

fo l lows: 

Li re i s  l i ke an e ighteen- speed b ike .  Most  o f  us have gears we never use. Come take a r ide wi th  us  

and  d i scover gears you  d id  no t  even know about .  Taste the  Czech way of Outward Bound ( and  you 

do not even need a b ike ) .  Have a taste of INTERTOUCH ( l n tcrtouch poster, 1 997) .  

The main theme reflected the in ternat ional nature of the course, with object ives rel at i ng  

to personal and  i n terpersonal development (Petrova ,  1 997 ) .  However, there was no  

ment ion or aspects of  env i ronmental educat ion despite Brichacek ( 1 994) i nd icat i ng  that 

the OBCZ courses were based upon th is  approach .  There were n i ne i n s tructors for a 

group of twenty-five (p lus  myse l f) part i c ipan ts, as opposed to one or two i n structors to  a 

group of l"ourteen part i c ipants at OBl\iZ. The part ic i pants were from publ i c  en ro l men t s .  

S i xty percent of the  twenty-s i x  partic ipants were from the Czech and S lovak Repub l ics ,  

four were from Europe, three from New Zealand and one from the USA.  They were 

aged 1 8  to 43 with equal female to male sp l i t .  Seven of the n i ne i nstructors were from 

Czech with one each from Austral ia  and England (who had formerl y worked wi th  OB i n  

Austral ia  and the U K ) .  

M y  fi rst impress ion was that Prague prov ided the perfect sett i ng  to start u n ravel i n g  the 

mystery of the 1 997 ' I n tertouch'  course. Kadri ( 1 996) ,  i n  h i s  gu ide to P rague stated :  

The Com mun i sts pract iccd the i r  j iggcry-pokcry beh ind an i ron cunain for four decades. and yet i t  

survi ved the  hu l l abaloo to e merge as one o f  the most enchant i ng c i t ies i n  Europe . G ive i t  a n  i nch  o f  

imaginat i on ,  and i t  w i l l  un leash a m i l e  (p .6) .  

My fie ld notes descri be the i nnovat ive and creat i ve course scen ario (Append ix  I b) t h a t  

u n fo lded a t  the  beg inn i ng  o f  the twel ve days of l n tertouch 1 99 7 :  

A l  1 6. 1 6pm the group of twenty-s i x  s trangers were l e d  b l i n d folded i n to the Planetari um i n  centra l  

Prague for a v isual show of  stars and images from around the galaxy. After in troduc i ng oursel ves we 

were l i nked together by rope and led to a tram and a short  journey through Prague. Walking again, 

the journey con t inued in small  groups with characters appearing in the twi l ight .  Dusk fel l  as the 

i nstructors in  various d i sgui ses acted out local stories. This was to be our last time in Prague as we 

were drive n l"or two hours through the n ight  to the Czech countryside ( field notes, A ugust 1 997) .  
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The ran !!e of acti v i t ies 

The fol low ing  range of act i v i ties that were part of the ' scenario' have been i nc lu ded to 

i l l ustrate the s ign ificant ly d i fferent, c reat ive and i nnovat i ve nature of the programmes 

compared to those u sed at OB NZ. However , the spec i fic acti v i t ies were chosen and 

in t egrated i n to the scenario (Append ix  I b )  to ensure the rhythm and f low of the course,  

part i cu l arly the phys ica l ,  emot ional , and i n tel lectual peaks and 'bottoms ' , as i nd i cated 

by M i ksfckova (c i ted i n  I n tertouch ,  1 999) :  

• A creat ive and commun icat ion ac t i v i ty  i nvolved ri rst choosi n g  a partner through eye contact . W e  

then had a 'conversat ion · for over a n  hour by drawing i n  s i l ence. 

• The theme o r  one act i v i ty was ha sed on the book 'Fahrcnhci  t 45 1 '  by Ray Bradbury ( 1 967) .  W e  

were woken a t  dawn,  'our books had been burnt and o u r  sen tence was b l i nd ness ' .  The act i v i ty 

i nvolved commun icat ion and t rust wi th each group or s i x  part i c i pants led b l i nd fol d  hand i n  hand i n  

s i lence hy a part i c i pant  who could sec for over 2 1/z hours through various obstac les and  terra i n ,  before 

ri naJ J y  WC were ' freed rrom OUr b l i ndness ' .  

• The ' I nternat ional touch · was a regular act i v i ty whereby each part ic ipant or group  o r  part i c i pants  

I n troduced the ir  country and customs. 

• We made our own ·MTY'  mus ical video c l ips o r  we l l -known songs, wi th less than t wo hours to p l an  

and  develop t he  product ion .  Th i s  act iv i ty  invol ved ro le-p lay, i mprovi sation and  creat i v i ty .  · Awards 

were later made at an ·oscar cere mony ' .  

• · Ecosyste ms · was a team game that was hoth a phys ical  and mental  cha l lenge .  i t  r irst i n v D I  vcd 

developing a strategy rm gather ing ' food · to mai nta i n  var ious · ecosystems · . Tea m  members then ran 

i n to the rorcst to obtain · rood ' that would preserve each · ecosyste m ' .  Each t ime pc1· i od represented a 

· season · and d i flcrcn t  strategies were needed to gather ' food ' and susta in  the 'ecosystem' for the  fou r  

· seasons 

• Creat ive workshops i nc luded d ance, drama, mak i ng  paper and pai n t i ng .  

• Orienteer ing i nvol ved both a mental and physical chal lenge. 

• ·Po in t i l l i s m ·  i nvol ved recreat i n g  an art 'masterp iece' us ing dots, l ots of dots . Four teams were g i ven 

a ramous pa i nt i ng  to  copy. Four canvasses on a wal l started to he fi l l ed i n  w i th  dots . The pa in t  was 

twenty  metres away wi th  the  p ic tures reached by hopping and pain ted by b ig  toes, thumbs and noses.  

• ' D ance party '  was a soc ial and group ac t iv i ty that started wi th  m usic and c lassical dan c i ng rrom the 

l lJ30s; then the war t i me 40s ; the 50s rock-n-ro l l ;  the 60s sex , drugs and rtower power; the 7 0s 

pun ks, and the freedom of the 80s and 90s. Each person had been gi ven a role to play,  wh ich  then  

had  to  be  adapted, w i th appropriate change or dress,  to  ri t to each decade. 

• 'Camel Trophy' was a physical  act i v i ty that involved group co-operation .  It was i n troduced by TV 

coverage or the real event. Normal ly this i nvolves Range Rovers trave l l i ng  through d i fficu l t  j un g l e  

or desert terrain ,  h u t  o u r  ' veh ic les '  were jus t  four huge tractor tyres for three teams of e igh t ,  wh i ch  

were to h e  rol led through t he  countryside. The race, between three teams, was through a dewy 

meadow, a p ine forest, a long a narrow gul ly ,  and across a stream.  A number of 'special  stages '  ( for 

e xample orienteering  and bu i ld i ng a rope bridge) chal lenged the groups further. Then the lyres were 
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ro l l ed through a smel ly swamp, along another narrow gu l l y  and i nto a shal low river. After ha l f a 

k i lometre or struggl i n g  to move the tyres along the riverbed covered wi th rocks, there was a s teep 

c l imb up a narrow trac k ( rie l d  notes, August 1 997 ) .  

The I ntertouch 1 998 course d ramaturgy 

The themes and objecti ves were the same as for I n te rtouch 1 997 .  " l n tert ouch 1 997 

developed the idea, created the course and round forms for the themes . I n tertouch 1 99� 

was refi n i ng ,  pol i sh i ng,  recreat ing and reform i n g  the previous year ' s  course· ·  ( 0 .  

Pctrova, personal communicat ion,  1 2  Deccmher 1 99 9 ) .  The team o f  i n structors was 

made up or rou r  Czechs and the Eng l i sh inst ructor from the previou s course. The other 

i nstructors were 'j un io r  i nstructors ' , one from Moravia,  one from S lovak ia, p lus myse lf. 

Everyone knew each other due to their prev ious experience of Intertouch ,  but  the 

b iggest chal lenge for the team was in tegrat ing the d i fferent i ndiv i dual work i ng  styles 

( l ntertouch ,  1 998 ) .  Most com m un ication was in  Engl i sh ,  which was more t ir ing for the 

Czech part of the team, bu t provided c l ear i n struct ions for part ic ipants .  Other 

coiTl iTlun i cat ion dur ing the p reparation was th rough E-mai l .  Th is was p art icu l arl y 

i mportan t .  as not al l o f  the team were present at the p lann ing  meet ings, wh ich  were he ld  

regu l ar ly every s ix  weeks .  Two instructors had experience with disab led students ,  

wh ich was importan t, as  there was one b l i nd  part ic ipant and one who was 40% deaf 

( I n tertouch,  1 998 ) .  

T h e  preparat ion for t he  course began in J anuary 1 998 wi th a weeke n d  mee t i ng  i n  

Prague .  Spec ific ro les were d iv ided between the team o f  instructors, for examp le ,  

f inance,  materi a l ,  doctor, com mun icat ion, envi ronment ,  safety ,  and  ' show bus i ness ' .  

The d ramaturgy was based o n  the p revious year with the j ou rney ( ' trave l l i n g' )  part of  

the course a t  the beg inn ing be ing shorter (Append ix  I c ) .  Th is  deci sion was based on 

q uestionnaire feedback from the previous year' s  part ic ipants and the experiences of  the 

i nstructors . The journey ai med to b ri ng the group together with a series of trad i tional 

OB ' icebreaker' act i v i ties such as ' Spiders Web' and ' B l i nd  Square' ( ' Sp i ders Web'  

i n vol ves each partic ipant being  passed by teammates through a web of  rope w ithout  

touch ing  the web; i n  ' B l i nd Square' the team is b l i ndfo lded and has to form a perfect 

square w i th rope). The ' touches' part of the programme aimed to provide a l i nk i ng  

thread throughout the course and  reinforced the International theme ( lntertouch ,  1 998 ) .  
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The 1 998  course started once again a t  the P lanetari um i n  Cen tral Prague, and the group 

left for the Czech countryside short l y  before midn ight .  There were th i rty part i c ipants,  

i nc l ud ing three i nstructors from Outward Bound Austral i a  and one from Outward 

Bound in Be lg ium.  Ha lf  the group was Czech,  two from the S lovak Repub l i c ,  two from 

Eng land,  and one from New Zealand, Canada, Germany, Fin l and, Tibet, and South 

Ko rea. There were twice as many women than men . The age range of part ici pants was 

1 8  to 39 .  The instructors identi fied the wide age range as a poss ib le area of  ' ri sk ' .  Th i s  

was  due to the older part ic ipants fee l i ng  a t  the beg inn i n g  they were too o ld  and hav ing  

l i tt le to ta lk about wi th  the younger part ic i pan ts .  However, the d i verse range of  

part ic ipants and l i fe experiences brought many pos i t i ves ( l nte rtouch, 1 99 8 ) .  

The range o f  acti v i t ies 

The fo l lowi ng act i v i t ies are inc l uded as they show a range of games that were not used 

on the lntertouch 1 997  course and are s ign i fi cantly d i fferent from those used on the 

OBNZ cour ses . These games also i l l u strate the un ique nature of each course devel oped 

at OBCZ: 

• The ri rst major physical ac t i v i ty o f  the programme requ i red a 5 . 30 am start to 'Nex us ' . A seventy-

m i nute run ,  as  ' androids a iming to fi nd the secret to immortal i t y " ,  attempted to exhaust  a l l .  

Howe ver, part i c i pants were told that t heir "m iss ion '  had ra i led and were asked t o  re flect on the ir  

" l ast year or l ire ' .  

• A re lax ing act i v i ty e x p l ored the sense o r  touch and ' Kl '  tra i n i ng ai med to rocus energies i n a s i m i lar  

way to ·Tai Chi · .  

• An eve n i ng acti v i t y  i nvo lved discussion about i ssues related to · me n  and women ' .  Fol l ow ing  t h i s  an 

outdoor · s�lll na'  had been constructed,  which a i med to prov ide a re lax ing way to br ing the eve n i ng 

to a c lose.  

• The · Weddi ng Part y '  was a soc ia l  act i v i t y  where everyone was g i ven a role to p l ay.  D i fferent soc ia l  

groups were given  prc l"erent ial service and ror some di scri m i natory t reatment .  The 'escape from the 

llood · prov ided an exc i t i ng and d ramat ic  end t o  the eve nt .  

• ' Labyr in th ' was a menta l ly  chal leng i ng and mai n l y  i nd i v idual game, which roc used on mak i ng 

choices o r  balance and harmony i n  part ic ipant ' s  l i ves. Part i c ipants l i ved the i r  l i ves, from bir th to 

death wi th  each decade o r  l i fe end ing after th irty m in utes with t i me to reflect and wri te i n  journa ls .  I t  

gave e veryone a chance t o  see h i s  or her l i l"e through a mirror. There were opportun i t i es to spend 

t i me ' work ing, or p lay i ng,  or w i th  fam i l y ' ,  or to change the way their l i ves were be i ng  l i ved .  They 

could be 'married, d i vorced or have ch i ldren ' spend t ime ' spiri tual l y ' .  They were also g i ve n  

' i l l nesses o r  arll ic t ions '  or spent t i me i n  'hosp i tal ' .  

The tina l  chal lenge was ' Indiv idual  survi val for the sou l ' ,  which again a l lowed i nd iv iduals to choose 

and rei"lect on the i r  own personal j ourney throughout the day through a series o f  checkpoi nts, a i m i ng 
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to crea te powerl'ul metaphors ror their own l i ves. The game was based on 'the Akhemist' (Coelho ,  

1 98 8 )  and was a t ime ror rellenion, to dream, to view h appiness,  to  med i tate, to rocus on 

re la t ionsh ips and new d i rections. and look i n to t he ru t ure . A chance to abse i l  and do a trapeze j ump 

added t o  the cha l lenge ( l"ie ld notes ,  August  1 998 ) .  
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METHODS 

The data col lect ion methods used in this part of the study are summarised i n  Figure 5 . 3  

and are desc ribed i n  detai l below. 

Research questions Date Sample ( response rate) M ethod 
How wel l d i d  the A ugust 1 997 1 n tcrtouch 97 course Participant observat ion  as a 
pcrcci vcd course rarticipanls part icipant 
objec tives match the stated February l n tertouch 97 course Quest ionnaire survey : S i x -
course o b j e c t  i vcs" l  1 9n participant s ( N= 1 4/25 ) month pos t-course 

February- ln tcrtouch 9 1\  course Pa rticipant observat i o n  :ts : 1 11 
W hat were t h e  course A u gust  1 99H  part i c tpants ins t ruc tor 
outco mcs · 1  February I n tertouch 9X course Quest ion naire surve y :  S t x -

1 99l) part i c ipants ( N =X/30) month post -course 
W ha t  were t h e  key August 1 99 9  l n tc rt ouch 9H c o urse Longi tud inal appr oac h :  One-
e l e me nts o r  t he educational jJartic ipants ( N= I 0/30) year pos t-cou rse questio n n a i re 
process in ac hie ving these August 1 999 I n tertouch 97 course Longitud inal  approach :  Two-
outcomes· !  rartic ipant s ( N= 1 7/25 ) year post-course quest ionnaire 

Figure 5.3 Data collection methods used at the I n tertouc h  courses at Outward 

Bound Czech Republic  

Pa rti cipant observation 

In August and September I 997, I v is i ted OB schools  in the USA, UK, and Czech 

Repub l i c  to observe the i r  methods and act iv i t ies in di fferent contexts: c i ty, trad i t ional 

ou tdoors . and outdoor and creati ve respective l y .  I v is i ted the Czech Repub l ic  OB  

School i n  August I 997 to observe and part ic ipate i n  the I 2-day international  course, 

' J ntertouc h ' . The i nvest igation of th i s  course was chosen as part of th i s  study ,  as the 

courses at OBCZ involved trad i t ional ou tdoor act i v i t ies .  but were s ign ifi can t l y  d i ffe re n t  

to other cou rses clue to  the in tegration of  act i v i t ies  such a s  art, creat iv i ty , c u l tu re ,  drama 

and theatre (M arti n ,  2000) .  I returned in  February 1 998 to be part of the team of 

i n structors that were invo lved in  the preparat ion of the Intertouch course in August 

1 998 .  This  gave me an opportunity to be a part ic ipant observer as an i nstructor and 

i nvest igate the process of creat ing,  develop ing, implementi ng,  and evaluat ing ,  the 

acti v i ties and methods u sed on the Intertouch course. The fi rst meeting of the ' team' of 

i nstructors , s i x  months before the course started, d i scussed the course ph i losophy and 

then gradual l y  the p rogramme for the course was developed. Regul ar two or three day 

weekend meetings every s ix weeks prov ided the bas i s  for the team to develop and 

prepare the course. There were difficu l ties in gett ing al l e igh t  team members together, 

wi th fi ve based in Czech, one i n  S lovak ia, another in England, and m yself in New 

Zeal and .  However, notes were recorded dur i ng  the meet ings ,  along w i th act ion plans ,  

I 
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and E-mai l ed to absent team members .  I was ab le to retu rn in  J une for a l l subsequent 

preparation meet ings. The 1 2-day course was he ld in  August .  My i nvol vemen t  as an 

in structor a l lowed me the opportun i ty to be both part ic ipant and observer. This  is due to 

the nature of the course structure, wh ich enables the in structors at t imes to be an i ntegral 

part of the group. However, my role as an instructor was d i fferent from that as a 

part ic ipant observer at both OBNZ and the 1 997 Intertouch course. Dur i ng Intertouch 

1 998 ,  I was invol ved i n  the changes made by the in structors to the course p rogramme in 

react ion t o  the part i cu lar needs o f  the part ici pants . Th is  requ i red considerab le  

flex i b i l ity, adaptabi l i ty ,  and  creat i v i t y  from the  team and gave me further i n s i ght i n to 

the me thods or 'dramaturgy '  (Martin, 2000) .  M y  fie ld notes provided an important 

source of data and were recorded dai l y  in  a diary . These were t hen typed i mmediate ly 

after the course had fi n ished. 

Question naire survey 

No pre- or post-course quest ionnai re was used at the 1 997 ln tertouch course, as th i s  part 

of the research study was not discussed wi th  the instructors un t i l  after the course . A 

quest i onnai re (Append ix  2e) was g i ven to part ic ipants s ix  months after the 1 997 course 

at a reunion or twenty-two of the p art i c ipants, held in the Czech Repub l ic .  Th i s  reun ion 

may have infl uenced the response rate .  Those who were not  there were sent  the 

questi onna i re by mai l .  A fol low up  copy was also sent by E-mai l  a coup le  of weeks 

l ater. Four teen out of twenty-fi ve part ic ipants ( 56%) responded. The quest ionna ire 

asked mai n l y  specific open-ended quest ions abou t their percept ion of the effects of the 

course, and also about aspects of the course such as the atmosphere and the i n st ruc tors 

(Appendi x 2e ) .  The quest ions were s im i lar to those asked s ix  months after the OBNZ 

courses ;  m i nor changes were m ade  in format and word ing to  si mpl i fy t he  quest ion nai re, 

as Engl ish was the second l anguage for many part ic ipants .  Addi t ional  quest ions were 

added to obtain feedback for the development of the 1 998  lntertouch course .  

Once aga in no pre- or post-course questionnaire was used at the 1 99 8  course, as the 

team of i n structors were not used to, or com fortable wi th ,  us ing  a questi o nna ire survey 

on the course. This rei nforces the importance of the researcher adapti n g  to the context ,  

which i s  an important characteristic of emergent  research design (Lincol n & Guba, 

1 98 5 ) . A questionnaire was sent to participants six months after t he 1 998  course 

(Appendix  2g), and a fol low up was al so sent by E-mai l .  On ly  eight out of th i rty (27%) 
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responded. The internat ional  nature of the survey presented diffi cu l t ies as the 

quest ionnai re was i n  Engl ish and some part ic ipants were unable or uncomfortable in 

rep l y i ng  i n  wri tten Eng l i sh .  A lso i t  was not poss ib le  to con tac t  some part i c ipants by 

post or E-mai l  at th i s  stage . The di fferent response rates for the two cou rses may a l so 

refl ect my d i fferent ro les ,  fi rst as a partic ipant and then as an i ns tructor. 

Longitudinal  approach 

Quest i onna i res were sent to part ic ipan t ' s  two years after the 1 997 course ( Append ix  2f) 

and one-year after the 1 998  course in August 1 999 (Appendix 2f, 2h) .  The response 

rates  were h igher than at s i x  months, 1 9/25 (78%) and 1 1 /30 (37%), respecti ve ly .  Two 

open-ended questions were asked about the long-term impacts ( if any) of t he course and 

the key factors in  achiev ing these impacts .  o quest ion was asked about course 

objec t i ves  at th i s  stage . A fol l ow up copy was sent by E-mai l  two weeks l ater. Fi ve 

quest ionna i res were returned w i th address unknown and i t  was not possi ble  to contact 

some part i c ipants by E-mai l .  

No  in terv iews wi th ins tructors were conducted a l'ter the 1 997 c o u rse, as the s t u d y  had 

not been d i scussed w i th them at that stage . However. data was obtai ned from wri t ten 

feedback by instructors for the report of ln tertouch 1 998 ( ln te rtouch, 1 998 ) .  S e m i ­

structu red i n terviews were completed after the 1 999 course in  Austral i a  w i th the fou r  

Czech in structors who  had fac i l i tated al l three l n tertouch courses. 

Data analysis 

The data  was analysed and coded us ing the HyperRESEARCH (Researc hware , 1 99 8 )  

qua l i tat i ve data anal ys is  package. The data analys is invo lved f irs t  cod ing the responses 

depend ant on the quest ions asked and then categoris ing them into  those t hat re l ated to 

Course Object ives, Course Outcomes and Educational P rocess (Or i g inal Codes,  

Append ix  S a) .  Codes showing s im i l ar characterist ics were then com b i ned to form 

G rouped Codes (Append i x  5b ) .  The Fi nal Themes were then d eveloped from rel ated 

Grouped Codes (Append ix  Se ) .  It shou ld  be noted that responses to some quest ions in 

the s i x-month post Intertouch 1 997 course survey have not been u sed in t h i s  anal ys i s ,  as 

they were u sed for the development of the ln tertouch 1 998 course. 



F I N D I NGS FROM PARTICI PANT OBSERVATION 

Participant observation of Intertouch 1 997 as a participant 

1 6 1  

The fol lowing i s  an analys is  of my  field notes as a resu l t  of my  part ic ipant observat ion 

as a part ic i pant .  I t  ai ms to describe the key elements of the course. The P l anetarium 

open ing  had del i berate ly  focused first on the Cosmos, then to P lanets t o  Earth t o  Czech ,  

then to Prague ,  and the i nd iv iduals  o n  the course, re inforc i ng the i nternat ional  theme for 

the course. The fi rst few days at the centre then ai med to motivate part ic ipan ts through 

i n tens ive acti v i t ies ancl the l eadersh ip of the in structors (Petrova, 1 997) .  This qu ick l y 

devel oped the dynamics  and pos i t ive atmosphere amongst the group. Duri ng  the course 

the i n ternat ional theme was developed further with the ' touches' from part ic ipants '  own 

countries .  The Czechs,  Eng l i sh and Finns had food and alcohol , the K iwis  the Maori 

' Haka' , and the Auss ie s ing ing showed the variety of the c u l tu res .  The atmosphere and 

act i v i t ies that cha l lenged a l l  the senses were carefu l l y  in tegrated into the course 

scenario, as i l l ustrated by excerpts from my fie ld notes : 

The ri rst even ing we greeted each other with themes rrom d i !Terent coun tries. The atmosphere was 

one o r  relaxation, with candles, and therapeutic aroma. Mats h ad been laid on the tloor and the 

even ing  was ru l l  o f  laugh ing and t l·ust i ng  touches. The course was already explor ing t he use of senses 

other than s ight  and speech .  The 'Fahrenhei t  45 1 '  act i v i ty p laced considerable trust in  those who 

were lead i ng  the ' b l i nd '  part i c ipants .  It also made part ic ipants more aware or other senses  such as 

touch and sme l L  and also the d i llic u l t ies raced when b l ind (l'ie ld notes, August 1 997) .  

The role -p lay acti vit ies and creat i ve acti v i t ies produced resu lts that appeared to exceed 

man y part ic ipants '  expectat ions .  They a l lowed part i c ipants to act and express 

t hemsel ves i n  a variety of u nexpected situat ions. This  point is i l l ustrated in my fie ld 

notes :  

The ·MTY v ideos ' were rantastical l y  choreographed with remarkable t im ing  and expert camera work 

g i v ing an amaz ing ly  proressional resu l t  . . . .  At the ' Dance party' each era ' s  theme was adhered to and 

acted perkctly.  M any were chal l enged by their given roles, as these had been chosen by the 

i nstructors to be opposi te to the part i ci pants '  normal character . . . .  At the beg inn ing o f  the 'Point i l l is m '  

game i t  was d i fficu l t  to bel ieve that a qual i ty picture could be  produced wi th j u s t  noses, thumbs and 

toes. However, the resul t i ng  can vas was d i llicu l t  to d is t ingu i sh from the origi nal mas terpiece. 

Everyone had had great fun and many had paint on parts of their  body from head to foo t  (fie ld  no tes, 

August  1 997) 

The ' Camel Trophy '  was the most chal l enging physica l  act iv i ty, whi c h  fin i shed  as 

darkness started to fal l and the teams became extremel y t ired .  Many were exhau sted, 
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but the combined effort of the three teams showed the trust and w i l l i ngness of the group 

to support each other. Final l y  ro l l ing the tyres back to the centre led to great 

celebrations some seven hours after the start. 

The i ntensi ty of the ac t iv i ty had pushed all to their physical l i m i ts .  We threw oursel ves in to  the 

shower and then re laxed as a team, gent ly  massag ing each other  ( fie ld notes, August 1 997) .  

At the end of  the fi rst week, which had been i ntense w i th the i nstructors ma in ly  l eading ,  

the pace of  the course s lowed to  g ive greater respons ib i l i ty to  the  partic ipants 

( l n te rtouch 1 997) .  

W e  wrote o n  h ig  sheets or paper about each other. n icknames. th i ngs w e  l i ked, th i ngs w e  thought 

they could do better thi ngs we apprec i ated, and also a postcard to each other. Thi s  w as an i ncred ib ly  

pos i t ive ac t i v i ty to rece i ve and g ive feedback, bu t  al l  of us were menta l l y  drained b y  the  end  o f  the  

morn 1 ng .  The atmosphere of trust, co-operation  and emot ional safe ty  al lowed true feel i ngs to be 

e xpressed i n  many ways (f ie ld notes, August 1 997 ) .  

This  acti v i ty i l l u strated both the mental and emot ional aspects of the course. Th is  was 

then re inforced as the sheets were taken on an overn ight 'So lo ' ,  which was a t ime to 

refl ect about the comments that had been made. The last part of the course i nvolved a 

j ourney through the Czech countryside in groups of three to fi nd out more about  the 

cu l t u re, 'make our fortunes ' ,  fi nd a p lace to stay and someth i ng  to eat. My fie l d  notes 

i l l u strate how the scenario was developed to ensure a strong fi n ish to the course: 

We took j ust the c lothes  in which we were dressed and a toothbrush. The storie s  on our return 

l wenty- four hours l ater showed the ex tent or  the generos i ty and we lcome from the l ocal Czech 

people .  By  cand le l i gh t  we wrote poems coming  together to read them in  our own ' Dead Poets 

Society ' .  Strong emot ions  were expressed about the fr iends on the course and loved ones far a way . 

The journey then cont i n ued as a group, fi rst do ing  a ' Serv ice '  compone n t  i nvolv ing c leari ng scrub i n  

t he forest , then abse i l i ng and c l imb ing a c l i ff face i n  the 1'01·cs t .  O n  the penu l t imate eve n i n g  we 

performed a concert to over l'i fty l ocal v i l l age adu l ts and c h i ldren wi th  less than si x hours 

preparat ion.  The theme for the play, an appropr iate one, was of a journey by plane t o  d i fferent parts 

of the world see i n g the ' touches' of each country.  The response from the enthusiastic audience 

i nd icated that a l l  had gone ' al r ight on the n ight' ( field notes, Augus t 1 997) .  

M an y  of the act iv i t i es aimed to provide metaphors for ' real l i fe ' .  This was i l lustrated i n  

m y  fie ld notes b y  the fi nal acti v i ty,  which i nvol ved a fly i ng fox that had been set u p  

across a l ake i n  an o ld quarry. 

This exc i t ing fi nale presented a metaphor of the big s tep that was soon to be made i nto the outside 

world, wi th  new ideas, energy and knowledge that  ' l  can do anyth i ng ' .  I t  also al l owed t ime to write 
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i nd i v i dual messages to each other to be placed in an en velope, which would be opened when w e  

returned home. The adventures we had had together were exc i t i ng, the act iv i t ies  varied and 

i n novat i ve .  The fina l  rev iew and last rerJect ions resul ted i n  many tears be ing shed (fie ld  notes, 

August  1 097) .  

The creat ive acti v i ties were part icu l ar ly chal l eng ing for me, as my percei ved abi l it ies  i n  

art . drama, and mus ic  from school days were low . A school report on art had once  

com mented, · ' I  am g lad Andrew i s  good at other subjec ts" . The inc l us ion of  poems 

written by mysel f on the various courses at the beg inn i ng  of chapters four to s ix  of th i s  

thes i s  i s  ev idence of the ongoing  development of  my c reat i ve sk i l l s .  The  course a l so 

gave me an opportun i ty of worki ng with people from d i fferent cu l tures and gave me 

ins ights i nto developing rel at ionships a t  d ifferent leve l s  of  friendship .  I am st i l l  i n  

con t ac t  with many of the part icipants and ins tructors, and have developed stro n g  

friendships .  

My experience of  In tertouch 1 997 supports  the v 1ew of Holec ( 1 994a) that the 

deve lopment  of the  course d ramaturgy chal lenged the group in a variety of ways other 

than phys ica l . H owever, the course appeared to be based in nature rather than about 

en v i ronmental educat ion ,  which B richacek ( 1 994) had i ndicated was an objecti ve of 

OBCZ courses. The inst ructors in design i ng  the course d ramaturgy i n tertwi n ed a ran ge 

of act iv i t ies and themes i nto a fl exib le scenario that chan ged depending  on  the needs of 

the group.  The p lann ing  and fac i l i tation by the i nstructors was also a key factor i n  

establ i sh ing the atmosphere and learn ing env i ronment for the course. I was i nterested i n  

i n ve s t i gat i n g  fur ther how the 'd ramaturgy ' was developed. This  l ed to me bei ng  part of  

the team of i n structors that developed and fac i l i tated the 1 998 I n tertouch course.  

Participant observation of Intertouch 1998 as an instructor 

The weekend p reparat ion meet ings over the si x months before the course were 

enjoyable soc ial l y  and al lowed effect ive p lann ing t ime despi te bein g  somewhat 

unstructured. The u se of E-mai l  was good i n  l ink ing the team from aroun d  the w or ld .  

However, the fou r  Czech i n structors undertook a l ot o f  the preparation work due t o  the i r  

prev ious  VSL (OBCZ) and l n tertouch experiences . They were a l so part i cu l ar l y 

important i n  gu id i ng  the team through the 'dramaturgy' process .  My rol e  in the team 

was ' show business' , wh ich  i nvo lved preparation of the ' framing'  (Priest & Gass, 1 997)  
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of some of the games and major social  act i vit ies .  This was very enjoyab le  and enab l ed 

me to be fu l l y  i nvo lved wi th the p lann ing of the acti v i ties and partic ipat ion w i th the 

group.  

The fol l owi ng i s  a descript ion of the dramaturgy, recorded i n  my  fie ld notes, of the fi rst 

couple or days trave l l ing through the countrys ide to the centre at Doubravka.  This  part 

of the course i n vol ved ' ice breaker' and s imple group chal lenges that were very 

i mportant in break ing  down barriers and developing commun ication amongst the group .  

I n  the mmn ing  the part i c ipants reali sed that they had been s leep i ng b y  a beaut i fu l  l ake . As the  

morn ing sunsh i ne melted the mis t  away , the  morn i n g  aerobics was fol lowed by a n aked cl i p  i n  the  

lake .  A l'ler 1 5 km o r  forest t ra i l s  carry ing heavy backpacks,  smal l  groups acted out  short ro le  p lays 

about a v i rt ue that they fel t  was o f' most va lue during the clay. The qual i ty o f' the performances 

showed how e llec t i ve ly the teams had worked together and the creat i ve talent that w as start i ng  to be 

released .  The c l i max to the trave l l i ng was a spectacular thunder and l ightening storm, wh ich  added 

to  the drama o f' the eveni ng . During the trave l l i ng  many had been b l i ndfolded for up to  an  hour. 

Th is was to  be valuable learning as one or the part ic ipan ts who now jo ined the course was b l i nd 

( l 'i e ld  notes .  August J l)l)g ) .  

The atmosphere of the centre had been enhanced by creat ive decoration, i n c l ud i ng  a ' tea 

room' where part ic ipants could re lax .  Social acti v i t ies ,  such as the ' Wedd i ng party '  

where part i c i pants were gi ven a variety of  ro les to  develop in  a fun atmosphere, were 

part icu larly i mportant in  b ring ing the group together at the beginn ing of  the course .  

This al lowed the part ic ipant who had arri ved l ate to be i ntegrated into the group .  The 

b l i ndfol d  act i v i ty was a lso del i berate ly pl anned to he lp the group accept the new 

member of the group .  The d i scussion of i ssues re l at i ng  to ' men and women '  resu l ted i n  

l i ve l y  debate, and op in ions were shared i n  a posi t ive and supportive atmosphere. Th i s  

development of  trust a l lowed the group to  become more open to  themse lves  and  others .  

Th i s  was part icu larl y ev ident in  the 'KI '  trai n ing and ' sauna'  act iv i t ies .  H owever, not  

al l part ic ipants took part i n  the  sauna acti v ity and the naked d ip  i n  the  l ake at the 

begi nn ing  of the course, reflect i ng  the cul tural differences i n  the group.  Th i s  affected 

some part ic ipant' s percept ions of being 'accepted' by the group. The i n s tructors were 

aware of th is  and were acti vel y i nvol ved i n  address i ng  these i ssues sens i tive ly on an 

i nd iv idual bas i s .  
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Due to the nature of the games, the introduct ions or ' framing '  (Priest & Gass, 1 997) 

w i th role-pl ays by the i n structors was part icu l ar ly  i mportant to the motivat ion  of  the 

g roup .  Also the i nstructor 's  part icipat ion in many of the games,  rather than stepp i ng 

back ,  broke dow n  barriers and meant that they were treated as part of the group .  The 

rev iews of some of the ' games ' were part icu lar ly  i mportan t  in a l lowing the parti c ipants 

to refl ect and deve lop metaphors for transfer to rea l  l i fe s i tuat ions .  The process of 

re v iew and refl ect ion i n vo l v i ng  the deve lopment of metaphors i s  an importan t part of 

experient ia l  educat ion ( B acon ,  1 983 ;  Hove lynck ,  1 998 ,  1 999a, 1 999b) .  Th i s  is 

i l l u s trated in my fie ld notes :  

• At t he end or t he ' N e x u s ·  act i v i t y  the thoughts t ha t  were shared began to show t he s t ro ng  dep t h o r  

l'ce l i ng t h a t  t h e  exper ie nces were produc ing.  

• The ·Labyri n t h '  and ' I nd i v idua l  surv iva l  l'or the sou l '  act i v i t ies were both mai n l y  i n d i v i d u a l  games. 

wh ich a l l owed part i c ipants  to rc l'lect on the i r  l i ves .  cha l l enge t hemse lves,  and a l so se t  new d i rect ion .  

The rev iews a fter these act i v i t ies  were long and showed the real i t y  and transfer o f  t he ' games'  wi th 

many o r  the part ic ipants ( and i nstructors ) exrress ing s t rong emot ions and very c lear metaphors !'or 

transfer to the i r  own l i ves ( f'ie l d  no tes, Augus t I 998 ) .  

The p lanned scen ano was on l y  s l ight ly changed dur i n g  the fi rst week of  the course. 

H owever, the complete end ing of the course over the l ast  four  days was re-des i gned , as 

the original  ideas were perceived by the team to be an i nappropri ate way of prov i d i n g  a 

s trong c l i max to the course (Appendix  I c ) .  Desp i te these changes , there was st i  1 1  a 

fee l i n g  amongst the t eam that the end ing had been rushed and did not ach i e ve the 

desi red impact ( In tertouc h ,  1 998) .  My i n vol vemen t  i n  the development and fac i l i tat ion 

of the course rei n forced to me the importance of the p l ann i ng of the dramaturgy and the 

c reat i v i ty and flex ib i l i ty requ i red from i n st ructors to be react ive to the needs of the 

group. This was part icu l ar ly i mportant on th is course as the group dynamics meant t hat 

the part ic ipants d i d  not appear to 'connect' as wel l as on the 1 997 course ,  desp i te the 

i n structors be l i ev i ng  that the 'd ramaturgy' had been i mproved from the 1 997 vers ion 

( l n tertouch, 1 998 ) .  

Typical ly ,  duri n g  the course, i nstructor meetings a t  the end of  each day reflected u pon 

the needs of the g roup and rev iewed the scenario that had been p lanned. Often these 

meet ings wou ld cont inue for two or three hours u nt i l  it was fe l t  that the ' best '  opt ion 

had been agreed u pon . This was frustrati ng for others i n  the group and me, who  were 

used to mak ing  decis ions more quickly and not at three in  the morn ing !  Thi s  p roblem 
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was compounded by three factors. First, the i nc reas ing  t i redness amongst the team; 

second, commun icati n g  i n  Engl ish presented d i fficu l t ies for some of the Czech 

ins tructors ; and th i rd ,  there was a l ack of understand ing  of the importance of getti n g  the 

'd ramatu rgy ' correct by the non-Czech instructors . 

A l though there were di fficu l ties i n  the work ing styles amongst the team of i nstructors, 

the development  of the course dramaturgy was a key part of the success of the course. 

The i nstructors and partic ipants developed a support ive and pos i t ive atmosphere and 

learning env i ronment .  The range of act iv i t ies p rovided chal l enge for everyone, 

a l though at t imes the i n tens i ty and cont inual act i v i ty l e ft part ic ipants want i ng  some 'free 

t ime '  or j ust t ime to re l ax w i th each other. Thi s  was reflected in some act iv i t ies  bein g  

m i ssed out o f  the scenario and others bei ng gi ven more t ime .  Dur i ng  the reviews some 

part ic ipants were u ncomfortab le about speak ing  due to l anguage diffi cu l t i es, wh ich  

meant that a few part ic i pants tended to dominate. There was  a need for a g reater v ariety 

of rev iew techn iques, part i cu larl y in smal ler groups ,  wh ich wou l d  have encouraged 

more part ic ipants to be invol ved. More t ime was needed for these rev iews and for the 

i n ternat ional ' touches ' ,  which were often squeezed in between act i v i t ies . Before the 

course the i n structors di scussed this issue, but the logi st ics and p lann i ng of  the act i v i t ies  

on the course took precedence. At the end,  the i n structors tried to eval uate the course 

immediate ly  after the part ic ipants had left. This al l owed ' c losure '  for some,  but agai n a 

d i ffe rence i n  approaches meant that, part icu l ar ly  as the team was t i red and emotions 

were h igh ,  others i nc lud ing myself found i t  i neffec t ive .  Each member o f  the team of 

i n structors prov ided wri tten feedback some t ime after the course, which w as i nc l u ded i n  

t h e  fi nal report ( ln tertouch, 1 998) .  The comments were very posi t ive ,  i nd icat i n g  the 

strengths of each member of the team and the i r  enjoyment of prepari ng and fac i l i tati ng  

the course . The  fol lowing i s  a typical response from one  of  the  instructors : 

I am proud to have been part or the event and to have g iven my t ime to the event .  To see the 

part i c ipants enjoy ing the  cu ltural m ix  or people and the e vents on offer was bri l l ian t .  The n etwork 

and the word of the event are spreadi ng across the globe. I hope that  the event grows to touch more 

people as t ime passes ( l n tertouch, 1 998) .  
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FI NDINGS FROM Q UESTI ONNAI RE SURVEY OF PARTICIPANTS 

Table 5 . 1 provides a summary of the number and percentage response for eac h  of the 

Fi nal Themes and Grouped Codes s ix  months and then one and two years after the 

In tertouch courses in 1 998  and 1 997,  respecti ve ly .  The numbers i n  bo ld i nd icate 

responses to open-ended quest ions abou t  the impacts of the courses and factors rel at i ng  

to  these impacts .  A l l  other responses came from spec i fi c  open-ended quest i on s  asked 

s i x  mon ths after the course. Each Fi nal Theme i s  i n  bold, wi th the rel ated G rouped 

Codes below .  It shou l d  be noted that some of these Final Themes also rel ate to a s ing le  

Grouped Code. Hence the Grouped Codes are a lso in  bol d  (for example ,  course desi gn 

and group ) .  

Quotat ions from the part ic ipants prov ide descript ive examples of the Grouped Codes.  

These quotat ions i nd icate the fee l i ngs of the part ic ipants about the Course Obj ect ives ,  

Course Outcomes and Educational P rocess. I t  shou ld a lso be noted that to  d i st i n gu i sh 

from the general text, the quotations are shown i n  i tal ics .  A l so some of the partic ipant 

responses have been t rans l ated from Czech to Eng l i sh .  The percentage response or 

number of responden t s  to part icu lar questions is i ndicated in brackets ( ) .  Partic ipant 

respon ses from L iken scales are also reported for two questions asked six months  after 

the courses. These quest ions asked whether the course met expectat ions and  about the 

perceived importance of the i nstructors i n  the fac i l i tation of the course. 

Participant q uestionnaire responses six months after I n tertouch 1 997 

Table 5 . 1 i ndicates that fourteen out of  twenty-fi ve part ic ipants (56%) responded to the 

questionna i re s ix-months after I ntertouch 1 997 .  Ten (7 1 %) were from women ,  which 

was a h igher proport ion than the origi nal group. Fi ve (36%) of the responses were from 

i n ternat ional  part ici pants, which was a s imi lar p roport ion to the or iginal  g roup. It is of 

i n terest that reun ions  of the course were organi sed three and s i x  months after the course, 

the second one attracti ng  twenty-two of the part ic ipants and four of the n i ne i nstructors, 

even more remarkab le cons ideri n g  the i n ternat ional composit ion of the group .  

However, th is  may h ave i nfluenced the response rate to  the questionna i re g iven  out a t  

the reun ion s i x  months  after the course. 
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Table 5 . 1  Summary o f  number o f  participant 1·esponses for each Final Theme ( i n  bold) and 
related Grouped Code(s), six months after lntertouch 1 997 & 1 998, two years after I ntertouch 1997 
and one year after Intertouch 1998 

Final Theme (in bold) and related INTERTOUCH 1 997 INTERTOUCH 1998 
Grouped Code(s) 

Six months after Two years artcr S i x  months after One year after 
N u mhcr of part i c i pants 25 1 00% 25 1 00% 30 l OO% 3 0  1 00% 

N u mher of respondents 1 4  56% 1 7  68% 8 27% 1 0  3 3 %  

COURSE OBJ ECTIVES 
Pe1·sonal development 1 1  79% 5 63% 

Push person a l  I i m its 2 1 4% 

Interpersonal development 6 43% 2 25% 

I n ternational  course 3 2 1 %  1 3% 

COURSE OUTCOMES 
Personal devel opment PD 1 3  93% 1 6  94% 7 88% 8 80% 

Se If  awarene'' 8 57% 6 35% 4 50% 6 60% 

S c l  f con fidence 9 64% 1 0  59% 1 3% 4 40 % 

Personal d i rect i o n  8 57% 12 7 1 %  4 50% 4 40% 

Personal chan�e 7 50% 1 2  7 1 %  5 63% 6 60% 

Push perso na l  l i mi ts  7% 

No change ( P D )  7 %  1 3% 

l n terpcrsonul d evelopment  I R  1 1  79% 1 5  8 8 %  7 88% 5 SO% 

Rei  at ionships  8 57 % 1 1  65 % 4 50% 5 SO % 

Friendships 9 64% 1 1  65% 4 50% 1 1 0 %  

Communic<ll i on 3 2 1 %  4 24% I 1 3% 

Teamwork 6 43% 3 1 8 %  

Wor,e re l at i o n s h i ps 7% 10% 

N o  change ( I  R )  7% 

Professional d evelopme n t  P R  5 36% 4 50% 

No chan�c ( PR l 3 2 1 %  

Other impacts 7 50% 9 53% 4 50% 6 60% 

Course i mpress i o n  2 1 2 %  2 20% 

EDUCATIONAL PROCESS 
Course design 1 3  93 % 5 29% 6 7 5 %  5 50% 

G roup of participants 5 36% 5 29% 5 63 % 4 40 % 

Range of act ivit ies 1 3  93% 6 3 5 %  8 1 00% 3 3 0 %  

Physical act i v i t i e s  1 3  93% 6 %  7 88% 

Creat ive act i v i t ies 6 43% 4 24 % 6 7 5 %  

I nd i v idual acti v i t i es 3 2 1 %  1 6 %  5 63% 2 20% 

G ro u p  act iv i t ies  6 43% 3 1 8 %  2 25% 1 1 0 %  

A t mosphere 9 64% 5 29 % 3 3 8 %  5 SO % 

At mosphere was su pportive 8 57% 3 3 8% 

At mosphere was · great' 4 29% 

Instructors 9 64% 6 3 5 %  7 88% 3 3 0 %  

I n structors were ·great' 6 43% 5 6 3 %  

I nstructor faci  I i t a t  i o n  methods 3 2 1 %  3 3 8 %  
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Course object ives 

N i ne (64%) respondents ind icated, on a three point  Likert scale, that the course had 

exceeded expectat ions .  w ith fi ve (36%) i ndicat i ng  expectat ions had been met .  Thi s  i s  a 

typical comment :  

I expec!ed a lot a n d  got it. S!rong experience, in terpersonal relations, challenges, games, fun, 

1h inking wul under.1·wnding. I did not know 1he way i1 was going to happen, but I received what I 

expeCied. 

Tab le 5 . 1 shows that el even partic ipants (79%) perceived personal development as the 

main objec t ive of the course . The fol lowing are typical examples of their c omments :  

To help people find n e11· ways to b e  stronger. 

Know yourself and each other, come closer and experience something outstanding.  Touch others 

spirit, push wmr lim.its, have eyes and heart open and feel . . .  

Th rough clwl/enging people in dijji•rent ll'a\'.1' rhe v  are made aware of qua lities within that previously 

lt ·ere l lllk/1011'1 1 .  

Also rel ated to personal development were two ( 1 4% )  comments that the course pushed 

personal l i mi ts .  Th i s  i s  one of the comments :  

To go hero111/ comfo rr �.ones and break doll'n ba rriers benveen people. To serve, to strive a n d  n o t  to 

rield. 

S ix  part ic ipants (43%)  iden t i fied i nterpersonal  development and three (2 1 %) the 

i n ternational nature of the course as object ives .  The fol lowing comment i l lu s trates both 

of these aspects :  

To work closely with oth ers an.d undersrand relationships better. Conn.ecting people ji·om different 

cultures and roun tries, sharing ideas, ideals and values. 

Course ou tcomes 

I .  Personal development 

Table 5 . 1 ind icates that personal development was the main outcome of the course for 

th i rteen respondents (93 %) .  There was a range of effects on personal development w i th 

n i ne responses (64%) about self-confidence, e ight  (57%) about self-awareness, and e ight 

(57%) about personal d i rect ion . The fol lowing  typical comments i l lustrate these effects: 

• Ovem/1 I fee/ much stronger and confident as an individual when.ever I come to an obstacle in my life 

dealing with family job etc. I a lways think of my wonderful experience of OB and it helps me face my 

obstacles. I have alwoys struggled with my self-concept. During my two weeks at OB I felt so great. 

I felt like e veryone cared and respected each other for who they were. 
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• lt shoH·ed me a lot of my weak characteristics. It also showed me that others perceive me in a 

different 1 1 '0,\' than I would think. Cave m.e o great push fur the future, there 's Lots of things I 'm good 

at and it helped my confidence a lot. 

• Gave nw 1 1 1ore confidence to take each situation in "'.Y stride, kn01ving I can deal with anything and 

learn ji-o1 1 1 1 1 1any situations. I believe the course helped to intensively focus me on what I want out of 

lif'e. who I 1 1 •ant to b ecome and remind me of the positil'es ond negatives of my character. 

• More cm(fi'del l f. trying I l l!/ lo care too Ill /tell ahout whar others rhink. I cw1 apprecia te my qua lities 

herter. Looking fo rward ro a ne1 1 ·  relationsh ip afier a broken heart. 

• A ri111e ! like w rh ink almut, a s{({rting poinr jr1r rhe jil fure. 

Seven partic ipants ( 50%) indicated that the course had led to changes i n  the ir  personal 

l i ves. One part ic ipant (7%) indicated that the course had pushed l im i ts ,  and a non­

typical response was from one part ic ipant (7%) who stated that there h ad been l i tt le 

change. The fol lowing i s  an example of how a part icipant fou nd i t  diffi cu l t  to speci fy 

the change: 

There i s  cerwin ly so11w change inside of me ajier the course. I feel it is  there but  dijji'cult to  describe 

ir. Well, it \ \ '()// 't he difficu lt. There is a ver\' posirive feeling about the people who were around 

l l 'h ich I rh ink helps in 1 1 1anr wars to my persono/ develop11 1ent. 

Two other typical comments about aspects of personal change are : 

• Bl'ing 111ore spontaneous and positive TO situations. Trying to re111ain positive and ch.eeJji.tl e vl'n when 

insidl' I don ' rfeel that 1 \ '0 )'. 

• I fi'el stmnger. although the realirv h its 111e so111etimes. I 'm fighting, 110t ready ro g ive up. 

2. In terpersonal deve lopment 

Table 5 . 1 shows that el even respondents (79%) commented abou t  aspects of 

in terpersonal development. Rel at ionships had improved for e ight part i c ipants (57%) .  

Three part ici pants had become engaged. The fol lowing i s  one of the respo n ses :  

A t firsr ir was hard ro  come back to one partner cLfrer having so many. The relationsh ip is  stronger as 

now I can understand rh is 'spirit ' he hos gotten from his previous experiences of OB. I 'm closer to 

lily family thc111 I ' ve evn been. 

Nine part ic ipants (64%) commented about  the strength of friendships made on the 

course. These are typical examples of the comments: 

• . . .  I did not expect the strength offriendships built there. When I returned I wasfull of it. 

• I felt a strong love and friendship with many people on the course and reinforced how important close 

friendships are in life. 
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• I think of my .fi·iends and experiences and experiences I gained at lntertouch and it helps me with 

whatever problem I have. I 've created new .fi'iends that I hope to treasure forever. 

• Meerin� a group of international people who are still myfriends. 

S ix  (43%)  comments were made about aspects of teamwork and three (2 1 %) about 

cotTimun icat ion .  The fol lowing response shows how one of the games had helped i n  

these aspects : 

Search for hacreria game was ahout COII/municarion a11d team cooperation, which a re very important 

in my lifi' ond in which I hove / le ver bee11 specijical/y trained i11 . 

Th i s  comment emphasi ses the teamwork evident on the course: 

I 1vas so impressed th(/f so many people were able to work together and achieve wonderful things. 

One part ic ipant i ndicated that there had been no change i n  thei r  i nterpersonal 

re lat ionsh ips .  A non-typical response was from one partic ipant who ind icated that the i r  

re lat ionsh ips had worsened. although t h i s  had heightened thei r  self-awareness :  

After hei11g i11depe11denr for a 11 ·h ile I lost confidence in relationships and was made a ware I 'm still 

l 'ulnemhle and can be 1/Wnipulored. 

3 .  Profess ional development 

Tab le  5 . 1 shows that fi ve part ic ipants (36%) i nd icated that there had been changes i n  

thei r professional development and three (2 1 %) i nd icated there had been no change. 

The fol lowing i s  an example of change : 

Chonges, a lot. I work less, I ea rn the same and have more rime ./(1r other people and .fi.m. Have 

more time j{1r myself ond n1y lwbhies. 

4. Other impacts 

Seven part ic ipants (50%) commented about  other impacts of the ir  In tertouch 

experiences.  Typical responses are: 

• An extmordinary time fit! I of bmin storming and pleasanr healing moments. Full of running, smiling, 

lea minf? ond touching. 

• I ' ll alwm•s remember lntertouch with a smile on my face and love in my heart. 

• A ve1y strong experience, new .fi'iends, feedback, stepping out of my daily stereotype, something big in 

Ill_)' heart, .wmething difficult to name b11t really there. Often when I am doing something or have to 

make a decision I think, what would be the touch spirit ? 
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Educat ional Process 

Table 5 . 1 i l l ustrates the percentage response re lati ng to elements of the educat ional 

process .  Each of these i s  discussed below:  

I .  Course design 

Thi rteen of  the fourteen respondents (93 % )  commented about aspects of course design .  

The fo l lowing representati ve comments i nd i cate the importance of the development of 

the course as a whole  rather than just i nd iv idual act i v i ties .  

• I t h ink of Inter/ouch (IS a who/£' course. not of rhe individual activities so it 's difficult to say which 

(IC/ivities I lea rn t  the most from as they were very well put togerher to fit/fill the whole course and 

there \ l "l're not only activities but a lso the time herween 1vhich had its own charm as well. 

• There 1 1 ·e re unexpeCTed activities ond un expected nice people an.d atmosphere. L1je full of life, p lay 

clwllenge, .fi'iends, good deep feelings. 

One of the non-Czech participants commented about the cour se ' s  c reat i v i ty : 

I didn 't knoll' whm to f'xpect and \V(/S impressed by !he creativiTy of the Czech way. 

2 .  The group of part ic ipants 

Fi ve part ic i pants  (36%) responded about the importance of the group of part ic ipants .  

This comment i l l u strates the benefi t of the i nternat ional group: 

Conn ecting people ji·onl different cultures and co1ullries. sha ring ideas, ideals, and values. 

3 .  The range of act iv i t ies 

One quest i on asked about which acti v i ties  h ad taken part icipants out of their ' comfort 

zone' . Th i rteen part ic i pants (93%) commented about different  phys i cal act iv i t ies .  

' Camel Trophy '  (8) ,  absei l i ng (5) ,  and runn ing  ! Okm (6) were the main physical  

acti v i t ies that took people out of thei r  comfort zones .  The fol lowing statements are from 

part i c i pan ts who l earnt most when taken out of the i r  comfort zone dur i ng  these physical 

outdoor act iv i t ies .  

• Camel trorh y :  I had reached thf' borwm of myself a feeling that I would not mind to die just rhat I 

didn 't have to go on.. Crying but having my fi'iends to take me back to safely, bea ring me on their 

backs if necessary. And a fascinating moment, !he hands of my friends touching me gently in the baby 

massage. and that 's the most importan t to have someone around when you are miserable. 

• Rock c l i mbing :  The most symbolic experience . I had a bad experience with rock climbing a few 

yea rs ogo. On the first cl-imb I was stuck and had to wke a risk in. order to go further. I was nervous 

o11d thinking of g ivint: up, but then I told myself what is there to lose. I 'm safe , I have a helmet 

support, 111ay he I ' ll get a couple of scratches but if I make it what an accomplishmen t. This was the 

turning point for me. This is very applicable to my life. ! tend to know I can do something but often 
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hold hack and don 't jump and take that risk. The biggest h igh for me was when I did the supposed 

h ighest climb. I knew I would not be able to do it but  wanted to try and remained optimistic. On my 

second af/empt I accomplished the climb. What an amaz.ing high and a lesson I just proved to myself! 

• R u n n i n g  I Okm ( M ou n t Jicld Cup ) :  Really physically exhausting at the beginning, I hate long distance 

1'111111ing. 

Another quest ion asked from which act iv i t ies partic ipants had l earnt the most .  E l even 

part ic ipants ( 79%)  ind icated that act i v i t ies  they had learnt most from were d i fferent to 

those that had taken them out of their  comfort zone. S ix  part i c ipants (43% )  commented 

about the c reat i ve act iv i t ies and group act i v i t ies ,  and three (2 1 %) about  i nd i v i dual 

act i v i t ies .  Part ic i pants named a number of d i fferent act iv i t ies from w h ich  they had 

learnt the most,  but none were mentioned more than twice. These act i v i ties  were 

drama, debriefs, non-verbal commun icat ion games, p laying w i th c l ay,  so lo ,  meet ing the 

Czech peop le ,  ro le-p lay ing, and read ing in pub l i c .  The fol lowing are typi cal examples 

of commen t s  about act i v i t ies from which part i c ipants had learnt the most :  

• Drama: Hecause I didn 't know j(n myself I could do tlwt; 

• N o n - verbal  comm u n ic a t i o n  games: Made aware of body language, eyes and other H'ays in which we 

con con/I I IUn ico/e feelings and ideas withouT IHJrds. 

• P l a y i n g  w i t h  c l ay :  There are ti1 1 1es you just ha\'e To g ive up your ideas. 

• S o l o :  Still is et ti111e ! like tu Think about and in some way also a srarring point. 

A non-typical  comment was from one part ic i pant who argued that there was a need for 

reflec t ion and not just taking people out  of their  comfort zone: 

The .first 11·eek There 1 \ 'os no time for myself I disagree that taking someone out of their comfort zone 

is the hest 1 1 '0 \ '. There should be as few as possible attachlllents, btu iT is very important to find a kind 

of' inner  rest or comfort. 

4. The atmosphere 

The atmosphere of the course was commented u pon by n i ne (64%) of the respondents . 

Eight ( 57%)  i ndicated the atmosphere was support i ve and fou r  (29%) that i t  w as ' great ' . 

These are two typical comments: 

• Strong .fi·iendships, mttllwl encouragement, sharing feelings. The atmosphere makes you try things 

you would never have the courage tu rry. You learn that you can do more than you expect with the 

help of others. 

• Friendly, inspirational and challenging . Gives you C/11 opportun ity to discover and overcome your 

physical and emotional barriers. You have a more positive approach and learn more about people 

and yourse(( 
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5 .  The i nstructors 

E ight (57 % )  respondents ind icated on a four poi n t  L ikert scale that the i nstructors were a 

very important part of the course; s ix  (43%) i nd icated that they were i mportant .  N ine 

respondents (64%) made comments : s ix (43 %) i nd icated that the ins truc tors were 

' g reat ' and th ree (2 1 % )  mentioned aspects of the instructor' s fac i l i tation method s .  The 

fol lowing typical comments i l l ustrate the important role the i nstructors p layed:  

• Ther  set the tone, the environment: their response to the �roup reflected their enthusiasm and 

iTecllil 'itl" . 

• A ll of" tiJenJ \ l 'e re wonderfit!. and did their best. Without the111 the course would never be wha t  is has 

heen. The resonance between the instructors and participants made it our touch. 

• The instmctors set the safe environment. Ther are the key players in each individuals g rowth, bur 

also creatin� a �rotip. I thought the leaders had the uti! lost COJ!fidence and positivity. 

A non-typical response i s :  

Mm·he they should he ca reful  to show their personal sympathies or preferences to  certain 

pa rticipun ts. 

Participant questionn aire responses two years after I ntertouch 1 997 

Table 5 . 1 shows that seventeen of the twenty-fi ve participants (68%) returned the 

questionna i re ,  which asked on ly two open ended q uest ions; one about the effects of the 

course ( i f  any)  and the other about the key factors in achiev ing  these i mpacts .  No 

question was asked about the course object i ves at this stage . N ine  ( 53%)  of the 

responses were from men,  e ight (47%)  from women, and ten (63%) from i n ternat ional 

part ic ipants, which were s imi lar p roportions to the origi nal group. Eleven of the 

fourteen respondents (79%) s ix months after the course also responded two years after 

the course . 

Course outcomes 

1 .  Personal  development 

Table 5 . 1 i ndicates that the main effect of the course was on personal  development 

(94%) . Twe lve part ic ipants (7 1 %) reported personal change. Three typi ca l  e xampl es 

are given below : 

• Over the past two years I know I have changed. 

• Being myself' and trying to change. 

• it made me stronger and gave me much needed optimism. 
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Twe l ve part ic ipants (7 1 %)  al so indicated that the course had been importan t  i n  changes 

in the i r  personal d i rect ion .  The fol lowing are two representat ive responses : 

• The .first point to higli light is the fact that I have set my own Record Company up. This was done 

almost im111ediately afier the Inter/ouch Course, and J don 't think that J would have had the 

coJ�fldf'nce or the lmsl in others to actually do this pn�ject. 

• NeconsiderC'd my caree r goals and whm I will do in the .fillru·e. Realised I am not a career woman; 

career is not the most i111portant 1hing. 

A spects of  se! f-confidence and sel f-awareness had also been enhanced by ten (59%) and 

s i x  ( 35%)  part ic ipants ,  respect ively .  Three typical comments are : 

• Ga ve l l l f'  more conjidC'nce, I Cl/71 trctually able to do things, \t·hich I did not know I was capable of It 

is a/wavs 11•orth tryin�; . 

• . . .  / have nwrf' confidencf' and feeling of inner beauty than ! have ever felt before. 

• ft helped nre express nry creativity, sellconfldence. and activiry . . . and look in a diffe rent way to my 

life. 

2 .  I nterpersonal development 

Fi fteen part ic i pants ( 88%)  commented about aspects of interpersonal development 

(Tab le 5 . 1 ) , w i th e leven (65 % )  ment ion ing better re lat ionships.  Two typ ical responses 

are : 

• But prohahlv I he best impact that lntertouclr gave me was the ability to fully understand people , and 

personallr that i s  one  skill I n ever want to  lose. Making ji·iends all over  the world has  shown me 

1 rhat good.fi"iends really are . .  

• I learned it is possible to have really inlinwte relationship, not to build defence walls among people, 

not lo he .wtisjied with onlv su iface knmrledge. 

The course had an effect on eleven part ic ipants (65%) because of friendsh ips  made on  

the course. Th is  i s  i l l ustrated by the fol lowing typical examples :  

• The course has si ill a hig impact on my life. I have gained a couple of special friends, which with I 

0111 still in con/act and as jar as I know will be for the rest of my life. When I am visiting my ji·ien.ds if 
seems as if we are back on another wave, which carries us to unknown spots and opportunities. 

A lthouglr they are jar away I feel still connected with them and Internet helps a lot to stay connected. 

• The nwst importan t  impact for me was I met new people with similar view of the world that I have. I 

.f(mn.d there new friends and J am sure that thisji"iendship will last in long fu ture. 

There were four (24%) comments about commun ication and three ( 1 8 %) about  

teamwork. The fol lowing response i nd icates l earn ing  about both these asp ects :  
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lt has given me the overall idea about teamwork and co-operation (how important it is and how it 

can make a difference). I tried to use it more often in my everyday life. It doesn. ' t  work with all kinds 

of people though . lt learned me a lot about communication. How important it is to listen to people 

coreji.tlly, n ot only concentrate on one 's point of view but also try to understand others. 

3 .  Other impacts 

N i ne partici pants (53%) commented about other impacts the course had had on them 

(Table 5. I ) . These are two typ ical responses : 

• The inr!'act on me was really positive, hemuse at that time I had no really happy time and I was 

fn·ing ro find new way in my life and also new friends. Tire course as a whole had only positives for 

111  e. 

• Tire impact of' lntertouch is positive for me. I think it helped me not 10 be so shy and as I wan ted to 

work in .fi'ee lime activities. It a lso gave me good inspiration j{1r /earnwork, cooperation and much 

more . 

Educational process 

Tab le  5 . 1 i l l u st rates the percentage response rel at ing to the elements of the educational 

process .  Each of these i s  discussed beiow:  

I .  Course design 

Fi ve part ic i pants (29%) commented upon elements of the course des ign .  In part ic u l ar 

the hol i s t ic chal lenge i s  emphas ised i n  th i s  comment: 

Tire aCi ivil ies ll'e did . . .  a mixture of physical, anistic , and spiriwal meant e veryone had a chance to 

shine or hring out their hest and ol.1·o 10 he challenged lo some degree. 

2 .  The group o f  part ic ipants 

Fi ve part ic ipants (29%)  commented upon the group. 

mentioned the group acti v it ies. This is a typical comment: 

Three part i c ipants ( 1 8 %) 

The keyfacwrs were a unique mixture ofpeople and their openness aga inst each other . . .  

3 .  The range o f  act iv i t ies 

Only one comment (6%) was made about the physical and al so ind iv idua l  activ i ties .  

However, there were fou r  responses (24%) abou t  the creat i ve aspects of the  course. An  

example  i s :  

I had chance 1 0  experience som.e n e w  creative activities, for example painting on a big piece of paper 

(Pointillism) with my ji-iends, thcu '.s· an amazing thing. 
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4 .  The atmosphere 

Five part ic ipants (29%) commented about the atmosphere on the course. The 

i mportance of devel op ing a safe and support i ve l earning environment is h i g h l i gh ted i n  

th i s  comment. 

l r  was in o safe environment and in  a friendly armosphere with no stress on results. 

5 . The in structors 

S i x  part i c i pants ( 3 5% )  commented on the i nstructors .  The fol low ing  I S  a typical 

response :  

I 10\·ed 1 1/0S/ I I 'OS thor r h e  leaders were rig h t  there 1vith us, laugh ing, jumping, dancing, being crazy, 

and crying 1virh ItS. lr was nice to ha ve focilitators of the group, but on the sam.e level. lr was 

1111W�.ing ro me to see how sincere and caring each ond every leoder was, how much they loved and 

enjoyed l l 'orking with us .  Their endless ejfons /o creole an Cl lllaz.ing honding experience. 

Fi na l l y ,  an i n teresti ng  comment was made about the risk i nvo lved and the poss ib i l i ty of 

t h i s  type or cou rse happen i ng in the USA. 

A nOl!J n foc/or 1/zm I r h  ink made o u r  group come closer wos the risk taking. In  some of the  activities, 

lhr:' conditions were no/ necessarily th r:' sofest or the cleanest, bill !hat was what made the activities so 

ncirin g .  O u r  lives. especia lly Ameriwns, are so caught up with rules and legalities, etc. It takes 

a way the experience of' living . Ul!fortwwtely, I don 't think thal such a course could rake place in the 

United States j(;r that exact reason. 

A non -typica l comment referred to the potent ia l  negat ive power of the course:  

!V/y personol considemtion i s  rlw t t h e  course i s  definitely helpfit!, but cannot b e  overrated. It 

s/wu ldn ' 1 slip ro creotil l!!, some modem relig ion . lr should sUI)' as a tool bw nor as a goal. Some of 

1he aCiil ·ifies in the cou rse originmed in modern approach /o psychology, which means they have 

smne power. lm l porl 'er can help as well as 10 harm. Some of lhese a re also successfully used by 

differen l sects to gain more 'souls '. 

Participant questionn aire responses six months after Intertouch 1 998 

Only e ight out  of the th irty part ic ipants (27%) returned the questionnai re (Tab le  5 . 1 ) .  

Al though th i s  was a di sappoint ing response, their comments d id provide the fol l ow ing  

insights. Three of  the responses (38%)  were from women, which was con si derab l e  l ess 

than the 2 :  I rat io  of the original group. Three of the responses (38%)  were from 

in ternat ional part ic i pants ; half of the ori g ina l  group was non-Czech. The n umber of 

quotes provi ded i n  th is  section reflected the l ower response rate in compar i son to the 

1 997 course . 
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Course object i ves 

A l l  e igh t  respondents ( 1 00%) commented and also i ndicated on a three point  Likert 

sca le  that expectat ions were exceeded. A typical comment i s :  

Oljferenl 1 1 '(1 \" of life, independence, freedom, adven/iues in IW!ure, creativity. l r  was fun,  gave me 

111ore 1lwn mr111Y acrivilies befo re. 

or part icu l ar i n terest was a comment from an i nstructor from Outward Bound Austral i a  

who was surpr i sed at the impact o f  the range of act iv i t ies and the personal impact o f  the 

course :  

I guess I e.rpecred ro j11s1 he  along for 1he ride. A lso having been involved i n  50+ OBA cou rse I 

didn 'T  npeel an OB co1 1 rse To be anyrhing hugely d(fferen r so I didn 'r expecT it ro have much impacr. 

Howe1•er, rhe combin{/fion of nell' ac1i1•iries, inTensely persona l confronrarion, extreme closeness to 

oilier lla nicil}{/nfs. co111plere parricipalion hy srajj; con rinual surprises from rhe acriviries, left me 

a11w::.ed a! l l 'l!al could he ochie1•ed in a selling 1 1'/iich I didn ' r  associa1e wirh OB. 

Table 5 . 1 i nd i cates that the percei ved stated object ives were sim i l ar to those of the 1 997  

cou rse , with fi ve respondents (63%) ment ioning persona l  development and  two ( 2 5 % )  

i n terpersonal development . One part i c i pant ( 1 3%)  ment ioned the in ternati onal n ature of 

the  course. 

Course outcomes 

I .  Personal development outcomes 

Table 5 . 1 shows that seven respondents (88%) commented upon aspects  of personal  

deve lopment .  Five people (63%) i nd icated that these effects were about personal 

change, and four (50% ) mentioned d i rect ion i n  peopl e ' s  l i ves and sel f-awareness.  On ly  

one  part ic ipant  ( 1 3%) mentioned improvement i n  se lf-confidence, and  on l y  one  ( 1 3 %) 

i nd icated no change i n  persona l  development. The effects rel at ing to personal  change 

and d i rect ion i n  people ' s  l i ves are i l lustrated by the fol lowing comments: 

• lr lws made 111.e rh ink 1 1 / l lch more carefully abour wlwr I value in life. Abour the importance of doing 

rhe riglu rhing, career and life wise. 

• More confident  and connected wirh creorive aspecrs of me. New enrhusiasm for discovery. 

• Ajier I go! hock ro the civilizalion I felt I 0111 dealing wirh usual problems much easier, without stress, 

felT recha rged, renewed. 
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2 .  I nterpersonal development 

Tab le 5 . 1 shows that seven respondents (88%) mentioned aspects of i nterpersonal  

development. F ive (50%) respondents improved rel ationships and/or friendships .  

There was one comment ( 1 3 %) about aspects of commun ication . The fol l ow ing  typica l  

examples i l lustrate the improvement i n  rel at ionships and friendsh ips :  

• M.1· relalirmships wilh m r friends ond tolerance impro 1 •ed, especially wilh my friend from childhood. 

• I U'lumed fi'()!ll the course with 1he reo li:olion lh(l/ I reolly am a social person and !here is n o  n eed 

10 douiJt if any more. Tlwt I Ci/ 1 1  become an inherenl part of' a group if' ! decide that !he g ro up is 

I I 'O rlln·. A lso, I ' ve been very lwppy to meet 111Wl\' people jimn \ISL (even afTer !he  course) a n d  I 

rea li:.e I ' ve go/ something in col/unon ll 'ilh !hem. 

3. Professional deve lopment  

Four part ic ipants ( 50%)  commented about changes i n  t he i r  professional l i fe (Tab le  5 . 1 ) . 

The fol lowing i s  one example :  

Yes, 1 1 1 10\' l rrii J .Ifer SOl/le of the experiences into my fu l /{re job, doing business, marketing, o r  audit, 

l l 'hale ver. E1'e1y job is abow people even if' it does11. ' ! look like tha1. 

4. Other impacts 

Four part ic ipants (50%)  responded that the course had i mpacted i n  some w ay .  Th is  is a 

typ ica l example:  

1-loppv lime 1f l1je when I received much and did sorne1hing hopefully /o  contribute to  others pleasure 

und good memories of !he sum11 1er /998 in Cz.ech. An event IVhich I will recall many times in the 

.fii l l t re . .fitn, phvsical auivit\·, resfJect, tolemnce. 

Educational process 

Tab le  5 . 1 shows the percen tage response rel at ing to e lements of the educat i on al process. 

Each of these is d i scussed below :  

l .  The course des i gn 

S i x  part ic ipants ( 75%)  commented about aspects of course des ign .  The fol l ow i ng  

responses i ndicate t he  importance of the ho l ist ic approach to the course: 

• Literally rouchi11.g peofJie, physically or psych iwlly. Experience of someth ing new and u nknown. 

Empathy to others' souls, study of my own soul,friends and sadn.essfromfarewell. Discovering 

things / was able to do and I had not been aware of before. A ll people of lntertouch 98 have a big 

space in my heart and I am gratefitlfor their enormous effort. 

• Key factors were the use of games and the overall holistic natu re of the course. 
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Five comments (63%) were made about the group of partic ipants. Th is  response 

i l l ustrates the i nternational nature of the group.  

Appreciute orher culrures and nel i 'fi"iendships. 

3 .  The range of acti v i t ies 

One q uestion asked which acti vi ty partic ipants had learnt the m ost from or  took them 

out of the i r  comfort zone. There were a number of acti v i t ies named, w i th none 

menti oned more than twice. Seven people ( 88%)  commented about the trad i t ional 

phys ical act i v i t ies such as c l imb ing, h igh ropes, and absei l i ng ;  s i x  (75%) ment ioned the 

creat i ve act i v i t ies such as draw ing in  pai rs and mak i ng v ideo c l i ps ;  fi ve (63%) 

men t ioned some ind i v idual games as described prev ious ly ,  for example  ' Labyri nth '  and 

' I ndi v idual surv ival of  the sou l ' .  The fol lowing are examples of comments made abou t  

some of  these acti v i t ies :  

• ' Labyr i n t h ' :  I realised how winding li{e could be. I leornt tlwr nor  everything I could plan, 

so111erh ing con he also unexpecred. 

• D rawi ng  i n  pairs: Because I don ' t  feel wlen red or inwginarive and find if hard to COIII!I Iunicafe 

especiallr ll'irh rhose I don ' r  kno 1 1 ·  11·e//. I really \\WIIed to collllllltllicate, bur I was really lost. The 

focr I 1 1 '{/.\' paired ll'irh un {//·risr also srressed 11 1e our. 

• V ic.leo c l ips :  I j(mnd ir exrre11 1ely horing ar the heginning ond had ro make myself participare. Later 

on I swrted ro enjoy, create so111ething jimny ro.�ether with others. Jr was a challenge for me to 

pe1j{mn in jim1t of others. 

• R opes, solo,  orien teeri ng ,  anc.l ' I nd i v idual  survi val o r  the soul ' :  I could slow down and rhink, get 

closer to philosophy and psychology, these fH:o parts of life, H'hich I 1vas not allowed and able bej(Jre. 

Two (25 % )  respondents commented about spec ific  group acti v i t ies .  Th i s  example  

shows how one act i v i ty extended the part ic ipants comfort zone :  

. . .  two people had to Oliproach t o  each or her a s  close as possible. I f  was very demanding for m.e, I 

did nor expecr such difficulties ro express Ill)' inner feelings, I mean those more or less negative 

feelings. 

One OBA instructor commented abou t  the effect i veness of the games and future for 

OBA:  

Made me re-evaluate ll'hat OB is or can b e  and what is possible under the OB banner. Has m.ade me 

much more excited about the future of OBA and the possibilities of different directions for OBA in the 

jitture. I was always dubious of the effectiveness of contrived activities (as opposed to real action, 
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cmlsectuence learning). But ! now see the games as just as valuable. I believe that we a t  OBA have 

nwch to lea rn about the presentation and motivation of these games. 

4. The atmosphere 

On l y  three comments (38%) were m ade about the atmosphere on the course. This I S  

one  response :  

Verr plm:fit!. unexpecTed. enwtional. psycholog ical. 

5 . The in struc tors 

Seven part ic ipants (88%) responded to a four point  Likert scale that the i n s tructors were 

very important to the success of the course; one ( 1 3%) ind icated that they were 

i mportant .  Five (63%)  commented that the i nstructors were 'great ' and three (38%)  

ment ioned aspects o f' their fac i l itation methods .  The fol lowing  typic al comments 

i l l u st rate these points :  

• They l l ' ere just g reat. 

• Tl1 e in.l lrttc/ors IVere I 'Cr\' professional and IVell prepared, I fell very safe physically and e111otiona lly 

w1d also close 10 the insrmctors. 

The i nstruc tor ' s  approach was partic u l ar ly  important to the b l i nd part i c ipant :  

Especially ot  the  beginning a s  lilY blindness made me different and people wondered how to 

opproach me.  So they l7egan To he more relaxed when they sa w instructors (most of them) to deal 

1 1 ·irh 111e as 1-rith anyone else in the course. A nd that exa11 1ple really helped me to be included more 

in to I he group. 

Participant questionnaire responses one-year after l ntet·touch 1 998 

Ten of the thi rty part ic ipants (33%)  returned the questionnaire (Tab l e  5 . 1 ) .  Th is  

response rate was l ess than ha lf  that of the 1 997 course . Again th i s  may reflect that my 

i n vol vement with the course was as an i nstructor rather than as a part ic ipant  as in  1 997 .  

S ix  (60%) of  the responses were from w omen, fou r  (40%) from men,  and fi ve ( 50%) 

were from i nternational part ic ipants .  These proport ions were s im i l ar to those of the 

or igi nal group .  Seven of the e igh t  respondents ( 88%) s ix  months after the course al so 

rep l ied one year after the course . 
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Course ou !comes 

I .  Personal development 

Table 5 . 1 shows that eight (80%) respondents commented about aspect s  of personal 

developmen t .  S i x  part ic ipants (60%) mentioned improvements in self-awaren ess and 

four  ( 40%) se If-confidence .  A typical example i s :  

There 1 1 '0.1', slill is 1111' impacl l'.lpecia ll \' 011 I l l \' self�confidence and self-efficiency. I feel more 

nnnfimohle l l 'ilh nn ·.l ell ond 111ore ronfidenl in cluding e ven/s I 'm not !hat successful in. The 

1 1 1 /enouch gove 1 1 1e the  eossibi!it \ ' 10 .fin rl n1y posilion in !he societr and evaluate my personal values 

fh(/{ mulrl he helpfil i  ji11· 111.\' e11 1 •imnmen1. Even nm1·, 1 1 ·hen I 'm down, feeling blue, I always look at 

1lw pos/er l l '(' 've made a11d if works pe!feu/y. The mosl imporwnl message for me was the knowledge 

1iw1 I knol l '  ho\1' to /ol '('. thal !'111 ob le /o love, and thal I 'm able 10 open myself to others 111ore than I 

used /o do. 

S i x ( 60% ) part i c ipants responded about  personal change and four (40%) about changes 

in pe rsonal d i rect ion . These are two of the comments :  

• i>er.1onullr I 1hink !hol i f  hos ulso made me more open minded in  frying new things, especially of a 

n 1ore o rtislic or spiriltw! side. It has also made rne qui!e a bi1 more relaxed about the future 

rlireclion of' my life. I feel r1 /01 more in conlro l  and more as if 'anything is possible if I wan/ to 

achie1 •e if ' eseecia lly in terms of career possibili1ies. I! makes me question much more the fact that it  

is  possible /o real ly l l 'iJS/1:' wm r life, there is emir a jini1e lime on the p lanet and ir is importan t  to 

make the I I I O S I  of it. I don 't 1hink any of these ideos were new j(;r me, however !he Inter/ouch 

e.rperience defin iTe ly IJ igh ligl1 1ed !hen again for 1 1 1e and in a \ 'ery meaningful way too. 

• /1 H·os dejin i lely a lime in ll'hich I was lhinkinr, 111ore of life ond my life and started to try 10 find out 

olwul 1 1 1 r  oi111s, the 1 1 '0\ '  I live o f  the 1 1 1011 1('/lt, and i111portonT things I want to achieve in 111)' life. 

Moyhe I realise this 111ore ond 111ore no1 1 ·  ofien \ •ards 1 1 ·hen f 1hink back of a very special time! 

2. Interpersonal deve lopment 

Tab le 5 . 1 shows that fi ve partic ipants (50%) described the impact as i n terpersonal 

development, particu l arl y better relat ionships .  These are two of the comments :  

• The forges/ i111pact to 11 1e has dejinitely been my outlook on people and my opproach to them. I have 

begun /o occept people ./(1r their slrengths w1d weaknesses and try not to judge on that. I see people 

os o \\ 'hole hut I also can see aspecTs, which I appreci(l{e the most. Another major thing was my 

willingness to meet new people. A lmost every ti111e I go somewhere I find myself talking to somebody 

new and in o rigorous conversation wiTh them . 

• The impac/ of the Labyrinth has g remly enhanced my re l(l{ionsh ip with my partner. During the game 

I experienced a parodigm shift in the value of living, growing and sharing with one partner for a 

lifetime. 
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A non-typical response from one part ic ipant was that thei r rel ationship wi th  paren ts h ad 

worsened. The fol low ing  example shows how the i n ternational nature of the course h ad 

been important :  

I realisf'd more than 1'1 '<'1'  before how importan t and reallv good i t  is 10 m.eel people of the same age 

fimn diffl:-rent countries and continents and have the opportunity to compare their way of thinking, 

tmditions culture and li/(' experiences. 

3 .  Other i mpacts 

S i x  part ic ipants (60% ) i nd icated that the course had had a sign i ficant impact .  One of 

these part ic i pants spoke of the spec i al t ime at l n tertouch, but also the d i ffi cu l ty of 

transfer: 

lt \ 1 '0.\' a 1 ·er\' colrnuful time full of' new pictures and I like and enjoy thinking hack on ir and always 

tryint-; to bring some of' those l l 'idespreod colours inw my life. Yes. and definitely u lso la11.gh ,  smile 

wrd joyfi t i. .. But still I re1 1 1emher and love to remenrher the course as a powerful and very special 

time and a joxfi.t !  group (Jl imeresting and diff'erent people. May he 1 realise this more and more 

noH · afienmrds when I think hack of u very specia l  time. 1 also like 10 remember the energy and 

poll'er 1 1 ·e gm lasr sununer and I still love th is sentence 'go, go, just go ' .  But ir is not always easy to 

hring this in IH \' dail\' life . 

Educat ional process 

Table 5 . 1 shows the percentage response rel ati n g  to the e lements of the educat ional 

p rocess .  Each elements i s  d i scussed below:  

I .  Course design 

Fi ve part i c ipants (50%)  ment ioned course design as an important factor. The fol low ing  

comments i l l ustrate the hol i st ic approach to  course des ign : 

• Pe1ject courbination of' physical and mental acti1•ities, which gave us lots of space for thinking about 

oursell ·es and how I \·ms seen by the rest of t/re people and lrO\v I can see myself 

• Look ing hack everything we did \ \ 'as linked wgether in a lillle web and we grew as a whole together. 

The activities were at rimes verr challenginp, (that crazy run) and through adversity people bond 

together. 

2 .  The group of part ic ipants 

Four part ic ipants ( 40%) commented about  the group and the developmen t  of trust as 

important factors. Th i s  i s  one example :  

Anotlrer key factor wo .1· trust. We trusted each otlrer, helped each other and together we could try 

things we had never done before. 
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3 .  The range of activ i t ies 

On ly  two comments (20%) were made about spec ific i nd iv idual act iv i t ies ,  one ( 1  0%) 

abou t  a group act i v i ty and none about ei ther creat ive or phys ical act iv i ties .  

4 .  The atmosphere 

F ive  part i c ipants (50%) commented about the course atmosphere. The fo l low ing  

comment i ndicated the i mportance of  l earning i n  a secure env ironment :  

T h e  geneml en 1'iron111ent of" lntertouch a s  /Jeing l'l!f\' 11 1 1/ch a n  opportunity t o  try some different things 

in o secure en viron111enr, are all keyfactors. 

5 .  The instructors 

Three part i c ipants (30%) commented about the i n structors .  This i s  one of the responses: 

The n/({in .fitctor in  achie ving rite impacrs \\'OS prohablv the  excellent work of instructors and pe!fect 

detailed prepa ration of'lntertouclt 1 998. 
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D I S C USS ION 

The main fi ndings re lat ing  to the research questions from this part of the study are 

discussed below in l i ght of appropriate l i terature. 

Course objectives 

Personal and in terpersonal deve lopment 

The s tated l ntertouch objec t i ves of an i n tern ational course, which chal lenged 

part i c i pants physical l y , mental l y  and emotiona l ly ,  were al l fu l l y  in tegrated as part of the 

course 'dramaturgy ' .  The part i c ipants of both I ntertouch courses ind icated that they 

perce i ved the main object i ves to be personal and in terpersonal deve lopment .  These 

object ives were the same as Priest ( 1 990b) ident ified as the key aims of adventure 

educat ion .  Brichacek ( 1 994 ) had indicated that the OBCZ courses were a lso about 

env i ronmental education .  However, part ic ipants did not mention this as an obj ecti ve o r  

an outcome of  I n tertouch , al though c learly t h e  course was set i n  natu re. 

Cou rse outcomes 

Personal  and in terperson al development 

The key themes for the effec ts of both the 1 997 and 1 998 Intertouch courses were 

iden t i fied by almost al l respondents as aspects of  personal and i n te rpersonal  

deve l opment s ix months after the courses. A lmost a l l  respondents two years after the 

1 997 and one year after the 1 998 courses also ident ified these effects ,  a l though 

i n te rpersonal development fe l l  to hal f, one year after the 1 998 course. Ha l f  of the 1 997 

respondents commented that there had been personal change i n  some w ay s i x  months 

after the course. In  part i cu lar , they had experienced change in personal d i rect ion ,  

improvements i n  sel f-awareness and confidence, better relationships and friendsh ips .  

The  impact on  part ic ipants two years after the course was varied and personal , and 

showed that the personal changes i ndicated in  Tab l e  5 . 1 had been main tai ned, w i th a 

s l ight ly  increased percen tage response. Despite the low number of responses from 

part ic ipants, s im i l ar responses were obtai ned s i x  months after the 1 99 8  Intertouch 

course, except on ly  one person mentioned self-confidence. One year after the 1 998  

course less than ha l f  ment ioned self-confidence and  there was on ly  one  ment ion of 

friendship. The fol lowing response is  from one part i c ipant s ix  months after the 1 997 

course, who described the effect as being related to  greater confidence, se l f-esteem and 
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the friendships made. I t  also i l lustrates how the activ i t ies provide m etaphors and the 

opportun i ty for transfer to real l ife situat ions :  

O n e  of the 111ost amazing experiences of m y  life. I was able t o  connect with people o n  many levels. I 

th ink of tll!:' wondei:ful ji·iends I hove met throu;;h the lntertouch course. Often when I am down and 

feeling depressed. I think (if the wondelji.t! ti11 1e  and the warm feeling that I had from the course. 

When the mdio DJ plo vs 'Here com.es the Sun '. I th ink of our ingenious 'MTV' music video that we 

slopped ro;;erher in an ojiemoon using li111i1ed resources. Upon returning 10 the States, e ven as h a rd 

it has he en. I have more confidence ond feeling of inner heautv that I have ever felt before. 

Reviews of studies of other Outward Bound and outdoor educat ion courses around the 

world have reported s im i lar effects re l at ing to personal development ,  w i th changes i n  

aspects of  se l f-concept as the main outcome (Hattie e t  al . ,  l 997;  Ne i l l  & Richards ,  

1 998 ) .  The methodology used i n  the  above studies was main ly  quant i tat i ve and based 

on changes i n  se l f-rat ings on Likert scale responses . The benefit of us i ng  a qual i tati ve 

approach,  as wel l as Likert scales in the present s tudy of lntertouch,  was demonstrated 

by the variety of personal responses about the impacts of the course. The descript i ve 

responses ind icated a lot of the fee l i ngs, emotions and transfe r  of l earning  that the 

courses evoked. This poi nt i s  i l l ustrated by the fol lowing response from an Intertouch 

part ic ipan t .  A l though a quant i tat ive approach may have recorded an i mprovement in  

se l f-confidence and i n terpersonal sk i l l s  i t  wou ld  be d ifficul t  to record the actual i mpact :  

Mv self-confidence has grown /nil  the higgesr g ro wth 1vas Ill)' iwerpersonal skills. Intertouch has 

definirelv 1 1 1ode 111e look ot how I wos li ving m. v life and whot I have wanted to change. I find myself 

rejleuing 1 1 1ore ojien at �t·!wt I did and how I IW!IIt alwur it. These 11 •ere things / never did before the 

course. 

Only  fi ve ( 36%)  respondents commented s ix  months after the 1 997 course about aspects 

of  profess ional development, and on ly  four (50%) commented s i x  months after the 1 998  

course. Very l i ttle mention was made of  th i s  aspect two years after the  1 997 and  one  

year after the  1 998 courses .  Al though professional developmen t  was not an a im of 

In tertouch,  the findings support the v iew of Krouwel and Good w i l l  ( 1 994) and R i chards 

( 1 994) that th i s  type of course needs to be adapted speci fi cal l y  for c l ient  needs i f  

professional development i s  to be an  outcome. 



1 87 

Elements of the educational process 

The findi ngs from th i s  part of the study i dent ified fi ve themes rel at i n g  to the key 

elements of the educational process: course design,  the range of acti v i t ies  o r  ' games ' ,  

the atmosphere o r  learning  environment, the fac i l i tation and p lann ing  b y  the team of 

instructors . and the group of part ic ipants . Ho lec ( 1 994b) ident ified that these factors 

were the basic attr i butes of the OBCZ courses. Each of  these factors i s  d i scussed i n  

more detai I below.  

The course des ign 

A l most a l l  respondents (93%) commented upon aspects of course desig n  s i x  m onths 

after the 1 997 course. Course design was a l so the main aspect ment ioned two years 

af"t e r  the course, but on ly  by five respondents (29%) .  For the 1 99 8  course, s ix  

respondents (75 %)  mentioned course design s i x  months after and five (50%) a year after 

the course . Th i s  m i ght suggest that the respondent ' s perception of i ts i mportance,  as 

with other aspects of the educational p rocess, dec l i ned in  re lation to achiev i ng  the 

outcomes of the course more than a year after the course. My part ic ipant observat ion as 

a partic i pall l  and i nstructor i ndicated that the 'dramaturgy ' was much more than a series 

of act i v i t i e s .  It w as scripted as a series of waves that were physical , psyc ho logical  and 

enwtional w i th assoc i ated peaks and troughs, but also developed the atmosphere and 

learn ing  env i ronment .  The ' scenario '  put together the different activ i ti e s ,  develop ing 

more o f  a mus ica l  theatre p lay w i th an  overture and series of  acts. The emphas i s of the 

I n te rtouch course is on the p lann ing and in part icu lar the development of the course 

'dramaturgy ' ,  which as Holec ( 1 994b) i nd icated ,  i s  a method of course design that 

di fferent iates OBCZ methods from other adventure education methods.  

However, the group of part ic ipants on the 1 99 8  Jntertouch course did not appear to be as 

' connected' as i n  1 997 despi te the i nstructors and my observations perce i v i ng  that the 

course was better p l anned than in  1 997 ( In tertouch, 1 998) .  This indicates that, despite 

thorough p lann ing  of the course ' dramaturgy ' , the group dynamics an d confl ict i ng  

i nd iv idual needs ,  may make i t  difficu l t  for the i ns tructors to  adapt the  'scenario '  to  

sat isfy a l l  part ic ipant ' s requ i rements . Th i s  also supports the v iew of  Paul u sova 

(personal communication, 1 2  December 1 999) ,  who suggested that part ic ipants might 

come to the course with different themes to that of the aims of the course. 
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A hol i st ic  approach has been identifi ed as an important factor i n  experient i al educat ion 

(Carver, 1 996;  Cooper, 1 994 ; Luckmann ,  1 996) ,  ou tdoor educat ion (Ford, 1 98 1 )  and 

adventure educat ion (Hayl l ar, 1 990; Hopk ins  & Putnam, 1 993) .  The hol i st i c  approach 

to course design appears to be achieved by the OBCZ courses and i s  i nd icated in the 

fo l l owing cornmen t from a part ic ipant response one-year after Intertouch 1 99 8 :  

l?ef!.ulor afier-oclivin• discussion gave enough 1i111e t o  diges/ rhe new experience and get as much as 

possi!Jie .fimn if. Fu /1- lillle prog ramme filling 1h e whole week with balanced physical and menial 

auivit r 11nd relaxmion cre(l/ed !he feeling ofji t llrime happiness. which I was 1101 able to reach af/er 

!he course. Balanced fJOrlion.\· of' tea111  and individual wsks wne good j(Jr reaching the fee ling of 

indi1•idu111iry. fi·eedolll .  independenre; the lectii i \ I 'Ork intfJrO\'ed !he in rerpersonal beho vior. 

The group of parti c ipants 

Five respondents (36% ) two years after the 1 997 course and five (63%) one year after 

the 1 998 course identi fied the group as bein g  an i mportant factor i n  the learn i n g  

process .  Mort l ock ( 1 984 ) ,  H unt ( 1 989) ,  Priest ( 1 990b) and Hopkins and Putnam ( 1 993 )  

i nd icated that group experiences were i mportant  i n  adventu re educat ion ,  particu l arl y i n  

ach iev ing the a im of in terpersonal development .  As  indicated earl ier i n  th i s  sect ion ,  

in terpersonal development was reported as a mai n  outcome from the 1 99 7  course. In  

part i cu lar ,  nearly two- th i rds of the respondents si x months (64%) and two years (65 %) 

after the 1 997 course commen ted about friendsh ip  developed from the course. My  

in vol vement as a part ic ipant in this group has a lso resu l ted in  many fri endsh i ps and 

regu lar group E-rnai l contact has been mai ntai ned over the past three years .  H owever, 

as ind icated above my partic ipant observation as an i n structor duri ng  In tertouch 1 998 

i nd icated that the group dynamics were not as good as in 1 997, which was reflected in 

the lower response rates abou t  ' friendsh ip ' . Th i s  suggests that the openn ess and 

in teract ion of  the ind i v idual part icipants p lay an i mportant ro le i n  the success of the 

course . The fol lowing comment i l lu strates the importance of the group i n  developing 

friendsh ip :  

The closeness of the group was phenomena l. Com ing back 10 Czech and re-establishing these 

conrocls like noth ing changed was unbelievc1ble. The course encouraged this contact and 

slrell.gfhened !he bond between !he participants. The rem oteness was also a factor for we u ltimately 

were the ones who actually made ir special rhe ga ll!es and such were just there to help. The tightness 

of' the en vironme11.f was key and if always felt as if we were in a new srrange world yet charging 

1/irough af ligh t  speed. 
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The range of acti v i t ies 

M any of the I ntertouch acti v i t ies were ' games' constructed by the i nstructors . The 

range of 'games ' used at OBCZ is contrasted w i th trad i t ional OB programmes,  as i n  the 

U K ,  New Zealand, and Austral ia, which offer main l y  physical outdoor act i v i t ies .  The 

'Czech way ' of fac i l i tat ion often i nvol ved ' frami ng' act iv i ties u s i ng  fantasy in an 

imagi nary scenario rather than a more real framework . Priest and Gass ( 1 997)  

described th is  ' framing '  approach as more soph ist icated than lett i ng  the experience 

speak for i t se l f. Duri ng lntertouch , part ic ipan ts were taken out of the ir  comfort zone 

and learn t most from a w ide variety of act i v i t ies .  Almost al l respondents commen ted 

about the physical outdoor act iv i ties s ix  months after the 1 997 and 1 998 courses ,  and 

many indicated that these act iv i t ies took them out of their comfort zone. However, the 

creat ive act iv i t i es also took s ix  respondents from each course (43% & 75% respect i ve ly )  

out  of the i r  comfort zone . M any act i vit ies were ment i oned that had taken part i c ipants 

out of the i r  comfort zone and/or from which they had l earnt the most. Th i s  supports my 

part ic ipant observat ions that the range of acti v i t ies prov ided a variety of phys ica l ,  

mental , and emot ional cha l lenges for each ind iv idual . For example,  the i nd i v idua l s  that 

were leaders on the phys ical act iv i t ies were not necessari l y  the same for the c reative 

ones .  Respondents made on ly  s ix  (35%) comments about the d ifferent types of act i v i ty 

two years after the 1 99 7  and on ly three (30% ) comments one-year after the 1 998 

courses . This suggests that the act i v i t ies were not cons idered by part ic ipants as being as 

important in ach iev ing the course outcomes after the s i x -month t ime-period. 

Some of these ' games'  a l lowed part ic ipants to p lay and operate in a ' ch i l d  l i k e  s tate' 

( M art in ,  1 997) .  Tork i l dson ( 1 995) d i scussed that p lay referred to the acti v i t i e s  of 

ch i ldren or to ch i l d l ike behaviour in grown-ups.  It he ightened arousal and was v i v id ,  

co lourfu l ,  creat ive ,  and i nnovative. The fol lowing partic ipant response two years after 

the 1 997 course, about the key factors of the course i n  achieving  the impacts, i l l ustrates 

th i s  poi nt :  

If we lose tile ability to play and play with, then we won 't find anything anymore. That means we 

know everything and we don 't have to he here any more. 

The mixture of mental , physical , and emotional chal l enges (mind,  body, and soul )  was 

del i berate ly  p lanned to i nvolve the whole person and i ntertwined as part of  the 

'dramaturgy ' .  Thi s  ho l i st i c  approach has been identified as bein g  important to 
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experient ia l  (Andresen, B oud & Cohen, 1 995 ) and adventure education programmes 

(Hopk ins  and Putnam, 1 993) .  B oud, Cohen and Walker ( 1 993)  al so i dent ified the 

ho l i st i c  process ,  which was social l y  and cultural l y  constructed, as an important 

assumption of experient ia l  l earn i ng .  lntertouch also incorporated many other aspects 

such as soc i al ,  cultural , art, theatre, mus ic and drama. Th is  was c learly e vident  during 

my i nvo l vement as an i nstructor in  the p lann ing of Intertouch 1 998 and a lso i n  the 

responses from part ic ipants, as i l l ustrated below: 

Tl1e wide runge of octivities - Jihysical. social. intellectual a n d  spiritual a n d  t h e  many different 

.f!Jmtots of actil •ities are really important too. I \ I 'Oitld think that anyone Oil one of these programs 

l l 'ould he clwllenged ond wken \ \ 'ell out of their co111j'ort ;,ones in one of these activities. 

Hop k ins ( 1 985 )  and Kraft and S akofs ( 1 99 1 )  indicated that experient ial act iv i t ies i n  the 

outdoors shou ld be real and mean ingfu l .  The fol lowing typical part ic ipant response 

i ndi cates that this was ach ieved on Intertouch through the games that al l owed 

part i c ipants to play: 

lt  \V(ts a ga111e, it was not dangerous to try new things, and it l l 'as more real (sometimes / feel  a ll the 

situations on the courses are el'en more rea/ than reality itself). It  was jim, ! like to p lay. It was not  

education like. l t  is connected l l 'ith the idea of having ji111. It is a vacation, so one goes there to 

enjoy it ond doesn 't  consider it as education ttntil much later (11 'hen the course is long over). 

The 'Czech way' had gi ven a new perspecti ve on experient ia l  educatio n  to two OB 

Austral i a  i n structors who were course part ic ipants i n  1 998 :  

• Pr<Jfessionallv it has opened my m ind to different l l 'ays of achieving personal g ro w th. It has made 

me think a lot more about alternative activities and pror:ramming methods. Possibly the most 

intportant thin[; 1-1·as the realiswion of the effectiveness of taking people out of their comfort zones by 

o means other than ph Ysically. 

• Widened my definition of experiential education and applicatio11.s ro the OB context. We will see the 

effects on the OBA program. 

The atmosphere/learn ing environment 

About two-th irds (64%)  of the 1 997 course respondents commented about the 'great ' ,  or 

support i ve atmosphere, at six months, but onl y  fi ve commented (29%) two years post 

course. Only three commented (38%) at six months after and five (50%) one year after 

the 1 998  course. The pos i t i ve comments from these respondents support the v iew  of 

S akofs and Armstrong ( 1 996), that the estab l i shment of a safe, trust ing env i ronment as 

important in max im i si ng l earn ing opportunit ies,  and shou ld be important factors to be 
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considered i n  the course design and throughout the course. The fol l ow i ng comment 

from a part ic ipant two years after the 1 997 course indicates the importance of the 

learn ing  envi ronment :  

The Theorr Tlwt your environmenT affects your  understanding of th ings and sensory perception is 

clearly e1 ·ident in th e  course. and this could be a nwjorfactor in the work That you a re undertaking. 

My observat ions as both a part ic ipant and i nstructor confi rmed that the inst ructors spent 

a great deal of L ime in  creat ing the atmosphere at the centre and dur i ng  the course. As 

ind icated above,  th i s  ai med to al low the part ic ipants to be open and p l ay .  The 

devel opment of a safe env ironment where part ic ipants can play is i l l ust rated by the 

fo l lowing comment :  

The srofl creaTed a verv safe en vimnmenT where w e  IVere able to speak up, speak out, g e t  naked, rake 

(/ risk. lough h ilarious/\' , dance wildly, tell your opinion. f!,et angry and the lisT continues. 

The i n structors 

S i x  months after the courses about two-th i rds  (64%)  of the 1 997 and almost  al l ( 88%)  of 

the I 998 course respondents commented posi t i ve ly  about the ins tructors, w i th 35% 

comiT\ent i ng  two years after the 1 997 and 30% one year after the 1 99 8  course. The 

important ro le p l ayed by the i n structors was rei nforced by the fol lowing comment :  

The 1//(/in factor of the ( ejf'ects of' the course) \ 1 '0 .1' probably the excellen t work of T h e  instrucTors and 

j)(' Jfecr dewiled prepa m tion of Inter/ouch / 998. 

The i n s tructors were part icu lar ly i mportan t 1 11 fac i l i tat ion , th rough effective 

commun icat ion about the programme logis t ics and provid ing the moti vat ion (framing)  

for  the ' games '  (Priest & Gass, 1 997) .  However, the review (debrief) of act iv i t ies 

tended to be l ess s t ructured w i th i nstructors guid ing part ic ipants at the s tart w i th a few 

open quest ions and then prompting depending on part icipant ' s responses. A n  OB 

Austral i a  i n structor who commented s i x  months after I ntertouch 1 99 8  supported this 

V Iew: 

Very ifllporTant  for presentation and briefing of activities. Moderately importan t  for debriefing 

(/Ciivities. Their energy in setting up and running !he activities was inspirationa l and made the 

games work . Jn geneml their mle in debriefing was m uch less than an instructor here (OBA), not 

necessa rily less effective but much less involved. 

The role  p l ayed by  the instructors i n  p l ann ing  the course design, the range of act iv i ties 

and then fac i l i tati ng  the course has been c l early identified by the partic i pant  responses . 
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However, my  observat ions as an in structor ind icated that there is a considerabl e  t ime 

cost i nvol ved, which may be unreal ist ic for commercial organi sations u n l ess the 

i nstructors are vo lunteers , a v iew supported by Krouwel  (2000) .  During  I n tertouch  the 

d i versity of the team of in structors contributed to i ts strengths, bu t  a lso prov ided 

d i fficu l t ies in managing i tsel f  due to different work i ng  styles and commun icati n g  i n  

Engl i sh ,  wh ich was a second language for many of the instructors. Priest and  G ass 

( 1 997 )  categori sed effecti ve leadersh ip by i nstructors i n to a combination of ' hard s k i l l s '  

(techn ica l ,  safe ty ,  and env iron mental ) and ' soft sk i l l s '  ( i nstruction and organisat ion ) .  A t  

In tertouch there was some emphasis  on the hard ski l l s dur ing the outdoor act i v i t ies, 

although the phys ical safety of part icipan ts needed to be considered in al l the act i v i t ies .  

The soft ski l l s  were very important in creat ing a supportive atmosphere and l earnin g  

env ironment through the development of the ' dramaturgy'  and a l so the range of 

act i v i t ies .  However, the effect of some of the games, for example  ' Labyrin th ' and 

' I nd iv idual  survi val for the sou l '  resu l ted in strong emotions being  expressed. Th is  

requ i red very sens i t ive debriefi ng  and some counse l l i ng sk i l l s .  The emotional safety of  

part ic ipants i s  an  aspect that needs cont i nual and carefu l  considerat ion so that the trust 

deve loped amongst the group i s  not man ipu lated .  Th is  was indicated by the fol l ow ing  

non-typical response: 

I 1hink ffwl  I here is a space for nwnipu/(1/ing parlicipwlls somewhere, nwslly resulling in somelhing 

enrich ing /nil again, if is a power. 
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CONCLUSIONS 

Part i c ipants i dentified personal and i n terpersonal development as the main obj ect i ves of  

the  Tntertouch courses in  1 997 and  1 998 .  They al so i ndi cated that t he  m ai n  outcomes 

from the courses related to aspects of personal deve lopment, in  part icu l ar d i rect ion i n  

the i r  l i ves, self-confidence and self-awareness . Interpersonal development was also 

indi cated as an important outcome of the cour se, in  part icu lar rel at ing to friendships 

made on the course and interpersonal re l at ionships .  These outcomes were st i l l  ev ident 

up to two years after the 1 997 Intertouch course and one-year after the 1 998 course, 

a l though on ly  one person iden t i fied friendship  one-year after the 1 998  course. There 

was some mention of professional development s ix  months post course, bu t  very l i t t le at 

e i ther one or two years after the courses . A l though part ic ipants i nd icated that the 

atmosphere or learning  env i ronment was a factor in  the  . uccess of the educat ional 

process i n  achiev ing  t hese outcomes, en v i ronmental awareness was not i ndicated as an 

outcome of  these courses . 

The fi nd i ngs from th is  part of t he study indicated that key e lements of t he  educat ional  

process were the course des ign,  us ing 'd ramaturgy ' , which offered a ho l i st ic  

experient ial chal l en ge for part ic ipants by incorporat ing a range of soci al ,  phys ica l , 

c reat i ve and refl ect ive acti v i t ies .  Respondents ,  at both s i x  months and up  to two years 

later, ind icated that the fac i l i tation by the in structors and interact ion of the g roup of  

partic ipants were also key e lements, part icu larl y i n  developing a posit i v e  atm osphere 

and learning env i ronment. H owever, al though these e l ements were ind icated strong l y  

u p  to s i x  months after the course, s i x  (35%) o r  less responses were rece ived for each of  

the factors two years after the  1 997 course . Five (50%)  or  less responden ts ment ioned 

each of the factors one year after the 1 998 courses. This  suggests that the e lements of 

the educat ional p rocess are important catalysts for i n i t ia l  change, but  are seen as l ess 

importan t by part ic ipants i n  ach iev ing some of  the outcomes after s ix  months .  



CHAPTER SIX 

PAR T  THREE OF THE STUDY : THE INTERTOUCH C O U RSE AT 

OUTWARD B OUND A USTRALIA 

For David 

r · m  only l i t t l e  and try ing to crawl 

I ' m  learn ing  fast and real ly qu i te tal l 

Now l can s i t ,  sat on my bum 

But  best of  al l .  I love my mum 

It 's so exc i t i ng everyth ing is new 

I t ' s  a busy l i fe there ' s  lots to do 

I can ' t  go far and sleep a lot 

But my dreams take me further from this spot 

I t ' s  rea l ly  great ! get lots of hugs 

I t ' s  not so good when I get bi t ten by bugs 

I ' ve lots of friends.  they all sm i le  at me 

I sm i le back i t ' s  great to see 

I ' ve l ots o f  energy just l i ke my dad 

He l i kes to p lay and I ' m  real l y  glad 

I dr ink and cat and make lots o f  mess 

But what ' s  happen ing next ! just have to guess 

Li fe ' s  lots  of fun but d i fficu l t  too 

I get someth i ng ' s  right and persevere through 

Then ! t h i nk  abou t  how and why and what to do 

I find it helps when I don ' t  have a c lue 

! make lots of sounds l i ke the b irds i n  the sky 

I t ' s  great they have wings and are able to l"ly 

I look all around ; there ' s  so much to see 

I feel real l y  special to be in th i s  fami ly  

I enjoy wak ing up wi th a b ig  h appy face 

A l though at t wo a .m.  I know i t ' s  not  the t ime or the p lace 

But that ' s  what I ' ve learnt i n  my own special way 

I l i ve for the now and what ' s  happen ing today 

(wri t ten by Andrew Mart i n  at In tertouch,  Outward Bound Austral i a, March 1 999) 

1 94 
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CHAPTER OVERVIEW 

Part Three of this thesi s was to tria l  the In te rtouch course in  a tradit ional outdoor 

advent ure context at Outward Bound Austral i a, and evaluate the outcomes and key 

e lements or the educational process. Th i s  chapter describes: the backgrou n d  to OBA; 

the 1 999 I n tertouch course; the data col lect ion methods and data analys i s  methods; 

fi ndi ngs from part i c ipant observat ion;  fi nd i ngs from part ic ipant quest ionnaire 

responses �  fi nd ings from in structor i nterv iews�  d i scussion of fi nd ings and conc lusions.  

The methods of  data col lection involved part ic ipant observation as an i nstruc tor, a long 

w i th i n terv iew and quest ionnai re responses from other instructors in the team, who 

compared the strengths and weaknesses of both the Czech and Austral i an c ourses. Data 

was a l so obtai ned from part ic ipant responses to questionnaires g iven at the  beg inn ing ,  

the end ,  s i x  months and one-year after the course. Statistical ana lysis comp ared the  pre­

and post-course quest ionnai re fi ndings .  As w i th the other parts of my study, the 

HyperRES EARCH (Researchware, 1 998)  qua l i tat i ve data analysis package was used to 

code the post , six month and one-year post course participan t ' s  response s  and the 

in structor i n te rv iews.  

The fi nd i ngs suggest that the Intertouch obj ecti ves of personal and i nterpersonal 

deve lopment were ach i eved. The comparison of pre-and post-course part ic ipan t  

responses i ndicated l i tt le statist ical l y  s ign i ficant  change, but the average effect s i ze for 

aspects or self-concept was almost twice that recorded by Hattie et al. ( 1 997) i n  thei r 

meta-analys i s  of adventure programmes . The qual itat ive responses suggested that the 

course had some impact on al most a l l  of the partic ipants, part icu l arl y w i th respect to 

personal development immediately after, s i x  months and one year after the course. 

I n terpersonal  development was also reported by e ighty percen t  of respondents 

immediate ly  after the course, but on ly  ha lf si x months and one year l ater. Two-thi rds 

of respondents i ndicated aspects of profess iona l  development i mmediate ly  after and s ix  

months  after the course, but  th i s  was not  surpris ing cons ideri ng  the h i gh n um ber  of  OB 

in structors part ic ipati ng on the course. The  key  elements of the educat ional process 

that were identified by both partic ipants and ins tructors as important w ere the course 

des ign ,  variety of course act iv i ties, the atmosphere, the instructors and the group of 

partic i pants. However, instructors i dent ifi ed weaknesses of the In tertouch course, as 

the length of t ime needed to prepare the course, the emotional safety of t he  partic ipants, 

and the burnout  of s taff. 
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B A CKGROUND TO O UTWARD BOUND AUSTRALIA 

Outward Bound A ustral i a  was estab l i shed at  F ishermans Poi nt, north of  Sydney after an 

i n i t ial tri al programme i n  1 956. OBA courses fol lowed the tradit ional OB outdoor 

acti v i ty approach w i th a fixed res idential  base .  Growth continued i n  part ic ipant 

numbers, total i ng  over 1 0,000 by 1 973 (Richards ,  1 977) .  However, organ i sat ional and 

fi nanc ial co l l apse led to the establ ishment of a new school at the current Nat iona l  B ase 

at Tharwa ,  Canberra. OBA rapid ly developed a range of 'mobi l e '  cou rses in most 

Austral ian States ,  w i th coordinators and sen ior i nstructors reporti ng back to National 

Base. A l l  g ir l s '  courses had started in  1 960, but i t  was not un t i l  1 97 6  that m ixed 

courses began (Richards ,  1 977 ) .  Richards ( 1 997)  commented that at th i s  t ime the 26-

day men ' s  and 23 -day woman ' s  courses were "brought i nto l i ne (espec ial l y  by droppi ng  

many of t h e  prev ious ly  j udged ' female spec ia l i sed' aspects of the programme such as 

dance, m i me ,  et iquette, and pub I ic speaki ng)" (p. 73 ) .  

OBA uses  s im i l ar outdoor act iv i ties as  OBNZ, i nvo lv ing  expedit ions by l and ,  
_
sea, or  

r iver and  act i v i ties  such  as cav ing ,  rock-c l imb ing, moun taineeri n g, abse i l i ng ,  

orien teer ing ,  canoe ing, kayaking, and the three day 'so lo '  experience.  Part i c ipants on 

26-day 'Cha l l enge cou rses '  are not superv i sed on the  fi nal 3-day bush expedi t ion .  Th is  

was t he aspect of 22-day OBNZ courses that was heav i l y  crit ici sed after the two deaths 

on courses in the earl y 1 990s (Brett, 1 994) .  Two deaths unfortunate l y occurred i n  the 

1 990s on OBA courses, one as the resu l t  of a heart attack, and the other from a head 

inj ury w h i ls t  abse i l i ng .  Neither was identi fied as a resu l t  of fai l ure i n  OB A systems or 

recei ved any adverse media response ( James Nei l l ,  personal communication,  28 A ugust 

1 996) .  

In 1 999 ,  OBA was financ ial l y  independent of the Government o r  any other 

organ isation ,  w i th  i ncome generated from fees,  sponsorships and donat ions .  About 

7000 peop le  a year part ic ipate on courses rang ing  in length from 22 and 26-day 

Chal lenge courses for 1 8  to 30 year olds to 5-9 day school s courses, the l atter mak ing  

up 85% of  bus iness. There are a number of  o lder adul t  and corporate cou rses normal l y  

9 days i n  l ength. Excluding the schools  courses s im i l ar numbers of  adul ts part ic ipate on  

O B A  and  OBNZ courses. During t he  bus iest time of  the year up  to  n i nety i nstructors 

operate around the country w ith normal staff l evels around  forty (Ou tward Bound 

Austral ia ,  1 999) ,  which i s  considerabl y  more than are based at  OBNZ. 
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O bjective of this part of the study 

Development D irector of OBA, Karim Haddad (a part ic ipant of In tertouch 1 998 )  

i nd icated that the  Intertouch course had had a b ig  i mpact on  h im personal l y  and  

profess ional l y .  

Over t h e  last seven years, I have been i n volved i n  over I 00 programs a s  t h e  Instructor, Coord inator 

or  i n  a support role. My more recent roles i n  OBA have been i n  program design and development of 

new d i rect ions for our  wi lderness based exped i t ions .  Before part ic ipat ing i n  In tertouch ,  I bel ieved 

that I had a good understand i n g  of Outward Bound ' s  ph i losophy and methods. My v iew of these had 

hcen c h a n ged dramat i ca l ly  a fter being  invol ved wi th  Outward Bound Czech Repub l i c  and the  

l n ter tnuch program .  I found a fresh ,  i nv igorat ing and energi s i n g  v iew of the  OB process. I came 

away wi th  a deeper pass ion to an organ i sat ion that I be l ieve so strongly i n .  I saw a bold and exc i t i ng 

way forward for Out ward B ound Austral ia and other schools worldwide (In tertouch promot ion ,  

1 999)  

Fu nding was obtai ned to fly four  Czech instructors to Austral ia enab l i ng  them to work 

for three months on di fferent courses and deve lop an Intertouch course at OBA .  

Execut ive Director o f  OBA, Ti m Medhurst (personal communication, 2 5  October 1 998)  

commented that there was a need to examine the focus of OB and outdoor educat ion 

programmes, and bel i eved that ' the Czech way '  should be part of  the next generat ion of 

these programmes .  

What Kurt Hahn  began when  he establ i shed OB was somet h i ng very physical that  essent ial l y  has 

evolved i n to phys ical educat ion i n  our school ing system .  The next generat ion  o f  OB was very 

strongly focussed on outdoor education (OE), which has been done very well by a n u m ber of 

countries, i nc lud ing  here i n  Austra l i a  where OE has been accepted as a part of mai nstream educat ion .  

We be l i eve that  here at OB A we're ready for the next generat i o n  of effect ive programmes to m atch 

the contemporary needs and expectat ions of our soc ie ty .  We bel ieve that what you 're doing at OB 

Czech i s  a h ig  par t  of that next  generat ion (Medhurst, personal communicat ion, 25 October 1 998) .  

The t i t le for th i s  thes is  comes from the above comment about ' the next generat ion of 

effecti ve programmes ' . The support of staff at Outward Bound Austral i a  and m y  

i n terest i n  i nvest igating w hether the OBCZ methods and act iv it ies cou l d  b e  i ntegrated 

i nto a trad i t ional outdoor act iv i ty OB context led to the objecti ve for t h i s  part of the 

study: 

To trial the Intertouch course in a traditional outdoor adventure context a t  Outward 

Bound Australia, and evaluate the outcmnes and key elements of the educational 

process. 
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The l ntertouch 1 999 course dra maturgy 

Much of th is and the d i scussion secti on that fol lows were pub l ished in Mart in (2000b) 

ti t l ed ' Dramaturgy: A hol i st ic approach to outdoor educat ion ' .  The In te rtouch 1 999 

course was described in  the fol lowing way to part ic ipants (Append i x  3) :  

Expect noth i ng, there arc many surpri ses .  You w i l l  be  chal lenged physica l l y ,  mental l y, rhythmica l ly ,  

sp i r i t u a l l y .  emot ional ly , art istica l ly and more ( a l l y ) 1  The act i v i t ies are most ly  orig i nal  creat ions and 

hard to describe, so you won ' t  real l y  know the program un t i l  i t  i s  fi nished.  Don ' t  worry th i s  i s  a 

normal pan of the ln tcnouch sty le .  There w i l l  he some ou tdoor act i v i t ies ,  some indoor, some both; 

act i ve t i mes and qu ie t  t imes; be ing  together, being alone. The program i s  f'u l l  of '  contrast, much 

d i llcrent to any other Outward B ound Program that you may have been on ,  yet have that fami l i ar OB 

!'eel  and taste. You wi 1 1  be stretched i n  a l l  k inds o r  wonder l'ul ways ( I  ntcnouch, 1 999,  p.3 ) .  

The team of  in structors consi sted of  four Czech, three Austral i an ,  a Canadian (al ready 

staff at OBA) ,  and mysel f. The dramaturgy and scenario was based on the experiences 

of the prev ious two Intertouch courses and adapted to the OBA envi ro nment .  Most 

p lann i ng, part icular ly preparing ind i v idual act iv i t ies. was done by  the Czech i nstructors .  

Promotion for the course had been l im i ted to mai n l y  word of mouth through OBA and 

OB! networks .  The seventeen part ici pants of the course were made up of ten new 

trai nee i nstructors from OBA, who had not part icipated in  an OB course before ;  the 

OBNZ School Director; two in structors from the Hong Kong Outward B ound School 

and four other Austral ians ,  two of whom had done an OBA course before . The 

part i c ipan t ' s  ages ranged from 1 8  to 48 ;  e ight of the group were women (Marti n ,  

200 I a) .  

The preparat ion t ime for th is  course, of l ess than s ix  weeks, was cons iderabl y  less  than i s  

usual for an OBCZ course . However, the dramaturgy th roughout the course was st i l l  an 

i m portant part . The themes and objecti ves for Inte rtouch 1 999 were :  

I n ternat ional commun i ty , global v i l lage, s im i lari t ies and d i lferenccs, l earn i n g  about onesel f, 

d i scover ing  talents ,  and tak i ng responsib i l i ty !'or one ' s  l i fe ( I ntenouch, 1 999, p.20). 

As w ith other OBCZ courses, the backgrounds and experie nces of the i nd i v i dual  

i n st ructors i n  the team i nfluenced these themes and objecti ves (Miksfckova, c i ted i n  

In tertouch ,  1 999) .  The ' scenario '  l i nked the programmes with the themes ,  waves, and 

rhythm of the dramaturgy . The tradit ional 'adventure wave '  (Schoel e t  al. ,  1 988) 

sequenced a series of mai n l y  outdoor physical act iv i t ies ,  whi c h  were first br iefed and 



1 99 

then debrie fed. However, the 'dramaturgy wave' offers not just a phys ical wave, but 

d ifferent k inds of  waves (soc ia l ,  physical , c reat ive, emotional and reflect ion)  al l 

intertwined w i th  assoc iated peaks and t roughs ( ' bottoms' )  (Mart in ,  200 I a) ( Appendix 

I d) .  F igure 6.2  i l l ustrates how these waves were intertwined as part of the In tertouch 

1 999 course scenario .  These were l i nked together w i th other aspects such as cu l tu ral 

performances and dai ly ritual s ( quotes at meal t imes, dai l y  meeti ngs to rev iew physica l ,  

menta l ,  and e motional leve ls )  ( M iksfckova, c i ted in  lntertouch, 1 999) .  The i n te rtw in ing  

or  the  waves i s  important in mai ntai n ing  the  hol is t ic  balance of  intens i ty  and ' rhythm'  

du r i ng  the course, for example, physical ly demanding games w i th  periods of  qu iet and 

n .: lkct ion  ( M art i n ,  200 I a ) .  

Group Creative Peak 
activities activities Workshops 

Social wave 

Physical wave 

Creative wave 

Emotional/reflection 
wave 

Day I 

!Janc:ng 
f·a l l  

Camel Pointi l l i sm 
trophy 

Figure 6.2 The 'dramaturgy wave',  w h ich intertw ined social,  physical,  creative 

and r·eflection/emotional waves as part of the l ntertouch 1 999 cou rse scen a rio 

( adapted from M artin, 200 l a, p .104 ) 

H orakov{t ( c i ted i n  lntertouch, 1 999)  identified a range of acti v i t ies that a imed to 

achieve the course objecti ves. These act iv i ties are ' framed' by i nstructors to set the 

atmosphere ,  intensity, and al low part ic ipants the abi l ity to play :  

I .  Workshops : For example, dance, drama, music ,  and art . The aim i s  spontaneity,  

creati v i ty ,  d i scovery, and try ing new th ings .  Creat iv ity is part of the process, with 

the atmosphere and level of acti v i ty important .  

Day 1 4  
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2 .  Role-p lay programmes: For example ' danc i ng ha l l '  and making ' v ideo  c l ips ' . The 

aim is to chal lenge part ic ipants through d ifferent ro l es, ones s im i lar to themsel ves 

and a lso different. 

3 . Structu red games : Usua l l y  set up as team ac t i v i t ies with smal l team s at the 

beginn ing  and l arge teams at the end or  the course. These are o ften physical  

cha l l enges w i th prob lem solv ing tasks ,  for example  'Camel Trophy ' .  They a im to 

address leadersh ip ,  p lann ing, commu n icat ion,  strategy development ,  trust ,  t ime 

management .  and team bu i ldi ng. An important i ssue is the physical safety of the 

group .  

4 .  Non-structured games :  For example ' Labyri nth'  o r  ' I ndividual surv iva l  of the sou l ' .  

These are group and/or i ndividual acti v i ti es, where part i c ipants n eed to react 

spontaneous ly ,  be flex ible and help others (Horakova, c i ted in  lntertouch,  1 999) .  

Horakova (c i ted i n  Int ertouch,  1 999) ind icated that the games a l lowed part ic i pants the 

abi l i ty to p l ay and were important in achi ev i ng  the object i ves of the course : 

I t  is a game,  which makes our  O u t ward B o u nd School d i iTcrcnt  from the others. A game i s  d i f"fcre n t  

than a workshop, d i scuss ion,  or rock c l imb i ng . 1·aft i n g  o r  ropes course . P l ay i n g i s  a very common 

c h i ldren ac t i v i ty . . .  t h e y  are spontaneous. thL.:y are rea l l y  forge t t i ng who they are i f  t he y  arc 

p l ay i n g  . .  They f"ce l free to make m i stakes and t ry new t h i n gs .  because in the game t h e y  arc sak . . .  A 

pe rson can d i scover m a n y  new t h i ngs about h i mse l f  and about t he others i n  a game . If we go deep 

enough i n to a game, we arc able to leave !"cars and appre h e n s i o ns .  I t  brings out a lo t  o r  e mo t i o n s. 

i n tens i ve com m u n icat i o n  and t r u t h f"ul beha v i n g  as we l l .  I n  a game we arc so l v i n g many team or 

i nd i v id ual tasks,  we arc pu t t i ng a lot  of "  e nergy ( o f"ten phys i cal ) ,  e iTort and knowledge i n t o  i t , we are 

play i n g  d i llc rcn t  roles. I t  brings a lot or i ssu es for debrief, which arc con nected w i t h  real l i fe .  The 

game i s  based o n  a story or f"ram i ng,  structure d  w i t h  r u l e s  or pr inc ip les and lead ing  i n to f"ul fi l l i ng task 

or to some conc l us ion or peak . . .  People are al·ra id  to use games, because they seem to be just for 

c h i l d re n  ( p . 1 6 ) .  

The range of acti v it ies 

The fol lowing act iv i t ies that made up part of the course scenano (Append ix  l d) are 

i nc l uded here, as they were s ignificant ly  d ifferent to those used i n  t he other two 

In tertouch courses :  

• ' M ul t i - l c gger' i nvolved teams of f"ive ru nn in g aro u nd a l ake as pa i rs with one b l i nd fo lded, as threes 

wi th  legs t ied Logether, as fours running back wards and as a five carry ing  one member of the group . 

The s trategy was to ensure that a l l  of the team had done each or the tasks. 

• ·scrabble '  was a lso a team game played by runn i ng to many places on Lhe base and p ick ing  up l etters 

that then were formed i nto words . 
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• A soc ia l  act i v i ty,  based on the 'Titan ic ' ,  gave everyone roles on an 'ocean l i ner ' .  There were three 

d i rrcre nt 'soc ia l  c l asses ' and the even i ng ended wi th the boat hi ll i n g  an ' iceberg ' .  The rapid 'escape' 

i nvo lved negot ia t ing a number o r wet obstac les before getti n g  on a l i l"e raft across a l ake. 

• A c reat i ve workshop l"ramed smal l  p ic tures l"rom a mass of c o lour.  

• · c l ose Encoun ters· i n volved the whole group .  Pairs approached each other and s lopp i n g  at a 

d 1 s t ance whe1·e they !"e l l  comfortab le. Th i s  act i v i t y  was towards t he end or he course and was <1ho u 1  

t rust  a n d  level  of friendsh ip  ( fi e ld notes, M arch J l)l)lJ ) .  
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METH ODS 

The data col lect ion methods u sed in th is  part of the study are summarised i n  Figu re 6 . 1 

be low.  

Research questions Date Sample ( response rate) Method 
How wel l  did the percei ved M arch 1 ntertouch 99 course Part i c i pant  observat ion as an 
course object i ves match the 1 99l) part i c ipants i nstructor 
s ta ted c o u rse object ives'/ 1 n tertouch 99 course Ques t ion na ire survey: Pre and 

part i c ipants ( N= 1 2/ 1 5 )  post -course 
V.1hat were t he course OBA i n structors ( N=4/5 ) Semi -structured in terv iews 
outcumes·l OBCZ i nstructors (N=4/4 ) 

August  I ntertouch 99 course Longi tud ina l  approach :  S i x-
What were the key elements 1 999 part i c ipants ( N=9/ 1 5 )  month post-course 
o l

.
the educat ional  process i n  quest ionna ire 

ach i e v i ng the outcomes'' M arch I ntertouch 99 course Long i t ud i na l  approach :  One-
2000 part i c ipants ( N=6/ 1 5 )  year post-course ques t ionna i re 

Figure 6. 1 Data collection methods u sed at the Intertouc h  cou rse at Outward 

Bound A ustralia 

Participant observation 

The n atu re of my ins t ruc tor ro le on the lntertouch 1 999 course meant t hat part ic ipant 

observation was s imi lar to that at Intenouch 1 998 .  Once agai n due to the nature of how 

the i ns tructors fac i l i tated the course, I was able to be part of the g roup of i n structors and 

part ic i pants as an observer and part icipant .  The i n struct i ng team was made up of four 

Czech and fi ve OBA i nstructors , p lus  myself. There were a n umber of  d i ffi cu l t ies in 

deve l opi ng  the course .  The normal p lann ing t ime for this type of  course was not 

poss i b le due to other i nst ruct ing commitments of the  OBA staff. I t  was on ly  poss ib le  to 

get t he  fu l l  team together three  days before the course. Th i s  resu l ted i n  the Czech 

i n structors doing much of the p l anni ng. In addit ion , three OBA team members had no 

prev tous expenence w i th any programme of  th is  k ind .  Th is  c aused some 

m i su nderstanding and l ack of commun icat ion,  which along w i th different  expectat ions 

and work ing  styles added to t he stress of the ream ( ln tertouch ,  1 999 ) .  My  prev ious  

experience o f  both Czech and the OBNZ courses helped in  p rov id ing  greater 

u nderstand ing for the OBCZ and OB A i nstructors about thei r  d i fferen t backgrounds to 

fac i l i tati ng courses . My fie ld  notes once agai n recorded observations of partic ipants, 

i n structors , the env i ronment and activ i t ies .  
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Questionnaire survey 

There were seventeen partic ipants at the start of the course. It was i ntended to be pub l i c  

enrol ment .  bu t  due to a l ack of numbers, the group i nc luded ten trainee OBA 

ins tructors, p l us fi ve others hav ing experience of  OB courses. Quan t i tat ive 

quest ionna i res were given to part ic ipants pre- and post-course (Append ix  2j & 2k) .  

Al though th is  had no t  been done a t  OBCZ, instructors at OBA were used to  th i s  type of  

quant i tat i ve t ick  b o x  approach .  Th i s  i l l ustrated how i n  an  emergent design some 

research methods may be more appropriate for di fferent contexts and cu l tures. It al so 

al lowed comparison with the OBNZ resu l ts ,  al though the sample s i ze for ln tertouch 

1 999 was smal l .  The quest ionna i res were based on those g i ven at OBNZ. However, the 

number of Likert scale q uestions w as cut  to aspects of sel f-concept i n  order to reduce i ts 

length .  Fi fteen of the seventeen partic ipants returned the post-course quest ionna i re (two 

part i c ipants did not complete the course ) .  The number of match i ng  respon ses from pre­

ancl post-course quest ionnaires was 1 2/ 1 5  ( 80%),  which a l l owed comparat i ve stat i s t ica l  

anal ys i s .  

Longitudinal  approach 

A q uest ionnai re was sent to participants s ix months post-course (Append ix  2 1 ) .  A 

fo l l ow u p  copy was a lso sent to al l part ic ipants by E-ma i l  two weeks l ater. Th is  

quest ionna i re was s imi l ar to the q uest ionnaire g iven out s i x  months after the lntertouch 

I 998 courses . The response rate was 9/ 1 5  ( 60% ) .  A quest ionna i re was a l so sent  by E­

mai l  one year after the course, wh ich contai ned two open-ended questions aski n g  about 

the l ong-term impacts ( if any) of the course and the key factors in ach iev ing these 

impacts (Appendix 2m) .  These two questions had also been added to the six months 

post course quest ionnaire .  A fol l ow up copy was a lso sent by E-mai l two weeks l ater .  

The response rate was 6/ 1 5  (40%) .  S ome part ic ipants were unab le  to be contacted due  

to  changed c i rcumstances . 

Semi-structured interviews of i nstructors 

It was i n tended to i n terv iew i n structors immediate ly  after the course about the key 

factors of the OBA and OBCZ courses and the i r  respect ive strengths an d weaknesses .  

However, the instructors i nd icated that th is  wou ld  be i nappropriate due to t i redness and a 

need to reflect for some t ime before making comment on the course. Th i s  meant that a 

compromi se of a combinat ion of semi-structured interview and q uestion naire response 
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was arranged. Eight  of the n ine i nstructo rs part i c ipated (88%),  fou r  by wr i tten response. 

The wri tten responses may have been more l im i ted than the i nterv iew responses, due to 

the semi-structured nature  of the interv iews .  I took notes duri ng  the i nterv i ews as 

suggested by Men·i am ( 1 998 ) .  The nature  of  the research and issues of confi dent ial i ty 

were d i scussed . I nformed consent was obtai ned verba l ly due to the trust and friendship I 

had formed wh i l st part of the instructor team .  The fol lowing two quest ions  were asked 

in  the  semi-structured interv iew and in the quest ionnai re ,  w i th  instructors encouraged to 

respond as i'u l l y  as poss i ble ( Append i x  2 n ) .  

I .  What are the key factors of  t he OB educat iona l  process '! 

2 .  What are the strengths and weaknesses o f' the 'Czech way' as opposed to the 

Austra l i an courses ' !  

Data analysis 

The Likert scale data was analysed us ing  the computer stati stics package SPSS 8 .0 for 

Wi ndows ( S PSS Inc . ,  1 998 ) . The student Hest for pai red samples, a parametr ic 

techn ique, w as used to compare the means for re l ated pre-and post-course quest ions for 

each samp le .  The Wi l koxon Matched-Pai rs S igned Ranks Test, a non-parametri c 

techn ique ,  was a lso used, as th is  is a re l i able test for smal l samples (N<30) . 

The descri pt i ve data from part ic ipant q uestionna i res and i nstructor i n terv iews was 

anal ysed and coded us ing the HyperR ESEARCH (Researchware , 1 998)  qual i tat ive data 

analys is package . The data anal ys is from part ic ipant quest ionnai res  i n vol ved fi rst 

cod ing the responses dependant on the quest ions asked . These were then  cat egori sed 

i nto those that related to Course Object ives ,  Cou rse Outcomes and Educat iona l  Process 

(Or ig i nal Codes, Appendi x 6a) .  Codes showing  s im i l ar characteri st ics  were then 

combined t o  form Grouped Codes (Append ix  6b) .  The Fina l  Themes were then 

developed from rel ated Grouped Codes (Appendix 6c) . The data anal ysis from 

in structor i n terv iews also developed Origi na l  Codes (Appendix 7c ) ,  Grouped Codes 

(Append ix  7d) .  
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FINDINGS FROM PARTI C I PANT OBSERVATION AS AN INSTRUCTOR 

The lack  of  p lann ing  before the course meant that at the beginn ing the Czech i nstructors 

were heav i l y  i nvolved in runn ing act i v i t ies and rev iews .  This caused some frustration 

Cor the Austral i an i nstructors who fe lt that the i r  op in ion was not being heard (Intertouch ,  

1 999) .  I t  was also unc lear whether th i s  was a Czech course in  an Austral i an context o r  a 

m i xture or the approaches .  Together w i th i nc reas ing  t i redness th i s  l ed to d isagreements 

amongst the team unti I these matters were addressed. The development of the dynamics 

amongst the team of i n structors was a very rap id  one ,  however the perceived success of 

the course scenario by the team was due to the commi tment of each member to 

contri bute and ass is t  where poss ib le at  al l t imes despite the difficu l t ies out l i ned above. 

The range of  knowledge, experience, and strengths within the team aimed to add to the 

richness of  the course for part ic i pants ( ln tertouch ,  1 999) .  

The analys i s  of my part ic ipant observation i s  descri pt ive in nature to focus  on the 

development of  the 'dramaturgy ' during lntertouch 1 999. My fie ld notes described the 

innovative begi nn ing  to the course, which a imed to provide the group w ith some 

u ne x pected chal lenges and take them away from their normal world :  

The course began a t  2.22pm i n  Hyde Park Sydney.  I n t roduced b y  a ' swagman ' g o i n g  on wal kabout 

across Austra l i a  and a ' c i ty  tour guide ' ,  the part i c ipants were led with wh i te masks to the Art Gal l ery 

and through the B otan ica l  Gardens. Part ic ipants and instructors were then i ntroduced descr ib ing 

themse l ves as 'p ic tures i n  a gal lery ' .  Fo l lowing l unch,  where they had to  feed each other, the i r  task 

was to navi gate an hi storic walk or Sydney. Th i s  i n c l uded bypassing the annual gay ' M ardi Gras ' ,  

l i sten ing  t o  t h e  sounds o f  Aborig inal trees, mee t i ng  a ' convic t '  a t  the Rocks, and fi na l l y  d e veloping a 

musical  · symphony '  ou ts ide the Sydney Opera House (fie ld notes. March 1 999). 

After dri v ing overn ight to a remote location near Canberra, day two i nvo l ved a number 

of ' i ce-breaker '  act i v i t ies and other act i v i t ies  to develop the group dyn am ics before 

cont i nu ing  the journey i n  the even ing with a 1 Okm bush walk .  The peaceful and rel axed 

atmosphere showed the trust that was formi n g  amongst the group. It w as a lready 

evident that due to past experiences of OB courses, many of the part ic ipants were used 

to rev iewing s i tuations as they voiced a range of ins ights and metaphors even at th i s  

earl y stage. My  fie ld  notes describe the journey to the centre o n  day three, wh ich  

invol ved a number of chal l engi ng group act i v i t ies :  

The day ' s  'journey' fol lowing a stream down a val ley ful l  o f  kangaroos was introduced b y  a 

' maiden'  descri b i ng the  story of the ' Knights of the round table'  and the search for the 'Holy Grai l ' .  
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The search for 'v irtues or compassion, i ntegrity and perseverance' was also d i sc ussed l ink i ng  thi s  

story t o  the orig inal a ims or Kurt Halm and Outward Bound .  Various tasks had t o  b e  accompl i shed 

along the way g iv i ng  c l ues to the Holy Grai l .  . .  The even ing  meal was a banq uet where ' the v irtues' 

were presented through poems written duri ng  the clay. Each part ic ipant was also 'kn ighted ' for the 

tra i t s  that they had brought to the clay. The eve n i n g  concl uded with greet ings from d i fferent parts or 

the worl d ( rick! notes,  March 1 999) .  

The day after arri v i ng  at the base one of the partic ipants sudden l y  left the course. He 

ind i cated on leav i ng  that he had found i t  d ifficu l t  and uncomfortab le  to  accept the 

variety of c reat i ve and ro le-play acti v i t ies, expect ing a s imi l ar physical cha l l enge to one 

that he had experi enced on a previous course at OBA. He also fe l t  that the  course d i d  

not fi t w i th h i s  own  ' macho' image and he cou l d  not justify to h imse l f  o r  fam i l y  t ime 

off work to do a course of th is  nature .  Another part ic ipant left later in  the course due to 

the death o f  a c l ose friend. She commented one year after the course that there had been 

no long-term negative effects, but ind icated i t  "could be threatening for people who 

hove nor seen this type r�l course before especially if they are focused and motivated by 

the tradirional  OB methods " .  

The ' Labyri nth ' ,  where part ic ipants l i ved the i r  l i ves from 'b i rth to death ' ,  was a 

part icu lar ly  powerfu l  programme re leas ing  many strong emotions .  The review brought 

al most al l part i cipants and i nstructors to tears .  Many di scussed aspects of their l i ves 

that they had not p rev iously tal ked about .  Further evidence of the support i ve and 

tru st ing env i ronment that had been estab l i shed over the previous days w as the support 

shown frotTt the i r  new friends, al though i t  al so i l l ustrated the need for emot ional safety 

procedures and counsel l i ng trai n ing for i n s tructors in  order to react app ropriate ly  in 

such s i tuat ions .  The 'Close Encounters' act i vity resu lted i n  many of the g roup hugging 

each other, showi n g  the c lose friendships developed through the i r  shared experiences. 

My fie ld notes describe the end of the course, but particu larly for the O B A  trainees th is  

was j ust the start of thei r friendships and OB experiences. 

The fi nal task was to create a theatre p lay for an old people 's  home that afternoon. Wi th l imi ted 

p lann i ng  time the performance was eagerl y  received and much appreciated ,  br ing ing  home to 

part ic ipants that they were to return to the 'real world '  soon. At the end of the course a rope was cut 

symbol is i ng that everyone was now to con t i nue  on  their  own journey after this shared experience. 

M any tears were shed as good byes were said ( fie ld notes, March 1 999). 
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The fol lowing day the i n structors revi ewed the course .  The biggest probl em i dent ified 

was the l ack of preparati on t ime and the inab i l i ty of the i n structors to meet as a team to 

pl an the course. The Czech i n structors bel ieved that hav ing the whole team i nvo lved i n  

the p lann ing process was part icu lar ly important, a s  t h e  OBA instructors h ad no  previous 

ex perience of fac i l i tat i ng  a course of th is  k ind .  Therefore, p lanning the course, train ing  

the OBA in structors, and  gett ing to  know each other were al l happen ing in  a shor t  t ime 

peri od, which resul ted in  unnecessary m i su nderstand ing and m iscommun icat ion 

( 1 ntertouch ,  1 999) .  The OBA instructors were very experienced and used to faci l i tating 

courses on the i r  own.  whereas the Czech i nstructors were used to a team approach .  

There was  a l so  a l ack of c l arity about whether th i s  w as a Czech-Austral ian Intertouch or 

a course based on the 'Czech way' in  an Austral i an context. Thi s  presented some 

d i fficu l t ies re lat ing to l eadership of the course. At the beginn ing of the course the  Czech 

instructor ' s knowledge of the ind iv idual acti v i t i es  meant that they c on t ro l l ed and 

p l anned most of the scenario .  This was a very stressfu l  period for the team added to by 

the i n tensity of the course and increasing leve ls  of t i redness. However, dur i n g  the 

second half of the course the team worked wel l together as they got to know each other 

and the OBA instructors understood more about the 'dramaturgy' proces s .  There was 

greater i nput from al l the team into adapting the end of the course to the needs of the 

group of  part ic ipants, w i th the OBA instructors contribut ing many c reat i ve ideas 

( ln tertouch , 1 999) .  
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FI NDINGS FROM Q U ESTIONNA I RE SURVEY OF PARTICI PA NTS 

Table 6 . 1 summarises post compared to pre course part ic ipant responses (Append ix  8b )  

about the  accuracy and  importance of  aspects of  se l f-concept show ing  stat ist ical l y  

s ign i fi cant di fference i n  means ( i n  bold )  (p<0.025) .  These fi ndings i nd icated pos i t ive  

change for al l aspects except, ' I  am a spi r itual/ re l i gious person '  (ES = - .2 ) ,  bu t  revealed 

on ly stat i st ical l y  s ign i ficant (p<0.025 ) change i n  the responden t ' s  percept ion of thei r  

' good verbal sk i l l s and reason ing abi l i ty '  (ES = 1 .0 1 ) . The respondent ' s  perception o f  

the accuracy of aspects of se! f-concept COJl1puted an average E S  o f  .56 ,  and for the i r  

i mportance an average ES  of  . 67 .  These figures are nearl y  twice that recorded by  H atL i e  

e t  al. ( 1 997) in  the i r  meta-an alys i s  o r  adventure educat ion programmes. H owever, i t  

shou l d  b e  noted that th i s  was a smal l sample w i th twelve match ing  pairs .  

Tab le  6 .2 prov ides a summary of the number and percentage response for each of the 

Final Themes and Grouped Codes post , s ix  n1onths and then one year after the 

ln tertouch cou rse in 1 999 .  The numbers in  bold ind icate responses to  open -ended 

quest ions abou t  the course impacts and key factors i n  achiev i ng  these i mpacts .  A l l  

other responses come from spec i fic  open-ended quest ions asked immediate l y  after and 

s i x  months after the course. Each Fi nal Theme i s  i n  bold ,  w i th the re l ated Grouped 

Codes below. It shou ld  be noted that some of these Fi na l  Themes a l so re l ate to a s i ng l e  

Grouped Code. H ence the Grouped Codes are also i n  bol d  (for example,  course des ign  

and group of part ic ipan ts) .  

Quotations from the part ic ipants prov ide descript i ve examples or the Grouped Codes .  

These quotes c l earl y i ndicate the fee l i ngs o f  the part icipants about the Course 

Object ives ,  Course Outcomes and Educational Process. I t  shou ld  also be noted t h a t to 

dis t ingu ish from the general text, quotat ions are shown in i tal ics .  T h e  percen tage 

response or number of respondents to part icu lar questions is i nd icated i n  brackets ( ) .  

Part ic ipant responses from Likert scales are also reported for two quest ions asked 

i m mediatel y  after course. These questions asked whether the course met expectat ions  

and  the  importance of the  i nstructors i n  the fac i l itation of  the course. 
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Table 6. 1 Mean, standard deviation, and mean differences for participant responses about the 
importance of aspects of self-concept immediately before (pre) and after (post) Intertouch 1999. 
Statistically significant changes in the mean differences are indicated in bold (p<0.025) and i n  
variances as  * (p<O.OS). Effect size (ES )  a n d  confidence intervals ( C l )  are also shown. 

How :�ccur:�te is  this  statement :�huut you 

I am an honest/rdiahle/trustworthy person 

I have good pruhktn solving sk i l l s  

I have good re la t ionships w i t h  my parents 

I have good verbal sk i l l s  and reasoning abi l i ty 

I : t t n  cnneerned fnr my hea l th  and Il l ness 

I :t t t t  :111 cmotlllnal ly ·"ablt: person 

I am �oo<..l at c rc:u i vc th ink ing 

I h:tvc good re lat ionsh i ps with opposite sex 

I atn a han.J wori- ing employee 

I am a caring and understanding person 

I have good re la t ionships wi th  same sex 

I ant/was a goud student in academic sub jects 

I am good at sports and rhysical :tc t iv i t ics 

I have an outgoing personal i t y  

I am a practic;�I!Jnech;�nical/handy person 

I am physical ly  att ract i ve/good look i ng 

I atn a spiri tual/ re l igious person 

Sum of ES 

Average ES 
How import:� nt is this statement :� hout you 

I ant ;�n honest/n: l i ;�hk/trustworthy person 

I have good verbal sk i l l s  and reasoning abi l i ty 

I a n t  a carin g  and understanding person 

I have good problem solving sk i l l s  

I :un :111 emot ional l y  s tabk person 

I have good re la t ionships wi th  oppos ite sex 

I have good re lat ionships with my parents 

I a m  a hard work i ng employee 

I am concerned for my he:� l th  :�nd Illness 

I have good re lat ionships with same sex 

I am a pract i calhnechanic:-�1/handy person 

I h�1vc an outg.oing pl:rsona l i ly  

I :1111 phys i cal ly a t t ract i ve/good look i ng 

I •un gootl at cn.:at i ve th inking 

I am/was a good stud<.:nl in  acad<.: tuic subjects 

I a111 good at sports and physical act iv i t ies 

I a 1 11 a spiri t ual/ rd igious rcrson 

S u m  o f ES 
Average ES 

l'rc-cuu rsc Post-course 

N M S D  M SD M diff t ES-CI ES ES+CI 

1 2  1 6  !UY 1 . 83 l . �'il 

1 2  1 .67 0.4'1 2 .42 0.9 

1 1  1 .4) [) .(\() 2 . 1 8  1 .47 

1 2  2 0 74 2.75 1 . 1 4  

1 2  l . . 'i X  0 69 2 .08 1 .44 

12 1 �n o . n  2.33 1 .3 

1 2  1 .75 {) 75 2.25 1 .22 

1 2  1 .5 8  0.52 I ':l I I .08 

1 2  1 . 5 8  0.67 2 1 . 28 

1 2  I .67 0.65 2 I .28 

I I I . Tl  0.79 2 1 . 1 

1 2  2 . 5  0.9 1 2.67 0 65 

1 2  2.33 0.'19 2 . 5  I .24 

1 2  J .l) l  2.08 1 .44 

1 2  2 . 83 1 . 27 3 I .  1:\ 
1 1  2.9 0.54 2.9 O J  

1 2  2 .83 1 . 27 2 .58 I J S  

l'rc-cou rse Post-course 

0 67 - 1 48 1 .5 1 .7 2  

0.7 ·' -2.46 1 .2 5  1 .5 :\ 

0 .73 -0.82 0.65 I .06 

0.751 -2 .69 0.59 1 .0 I 
05 -0.97 0 33 0.7 2 

0 5 - 1 . 2 5  0 . 29 0.69 

0.5 - 1 . 3 2  0.24 0.67 

0 .11  - I  . 0 �  0 34 0 . 6 3  

0 . 4 2  -0.96 0 . 2 5  0.63 

OJ.\ -0 . 89 0. 1 4  05 1 

027 -0. 8 2  -0. I 3 0 . 3 4  

0 1 7  - 1  -lU:l 0. 1 9  

0. 1 7  -0.32 -0.39 0. 1 7  

0. 1 7  -0.43 -0.4 0. I 7 

0. 1 7  -0.46 -0.58 0. I 3 

0 0 -0.32 0 

-ll.:l 0.52 -0.92 -0.2 

9.98 

0 .55 

1 .94 

1 .8 1  

I .47 

1 .43 

1 . 1 2  

1 . 1  

1 .09 

() 93 

1 .0 1  

0.88 

0.8 1 

0.7 

0.73 

0.74 

0.85 

OJ2 

0 .52 

M S D  1\1 SD '.1 diff ES-CI ES ES+CI 
1 2  1 . 1 6  !U'J 1 .8 3  1 .5 3  0.67 - 1 .43 1 .5 

1 2  1 . 25 0.45 2 1 .28 0.75 -2. 1 4  1 .4 1  

1 2  1 . 1 7  0.39 1 .75  1 .5 5  0.58 - 1 . 25 1 .27 

1 2  I J 3  0.65 2.08 U I 0.75 - 1 .9 1  0.79 

1 2 1 5  o . 5 2  2.m; 1 . 3 1  o.s8 - I . 47 0.82 

I I I J 9  0.5 I I l) I 1 3 8  0.55 - I  .4  0.78 

1 2  1 5  
1 2  1 .5 

2.08 I .62 

0.'1 I 2 

0 .58 - I  .25 0 0 I 

0 .5 - 1 . :n o.m 

1 . 7 2  1 .9 .. 

1 .67 1 .92 

I .49 1 .7 I 

1 . 1 5  I .52 

I .  I 2 1 .4 1  

I .08 I .38 

0 . 5 8  1 . 1 5  

0.55 I .06 

1 2  1 .4 1  0.79 I Xl 1 .59 0.42 -lU l l  0.08 O S:l 0.98 

12 1 .42 0 67 1 .75 I J6 0.33 -0.94 0. 1 I 0.49 0.87 

I 2 2 . 1 6  O.'J4 2.58 1 .09 0.42 - 1 . 1 6  -0.09 0.45 0.98 

1 2  1 .75 0.75 2.08 1 . 3 I 

1 1  336 

1 2  1 .83 

1 2  2.83 

1 2  2.25 

1 2  2.75 

1 . 1 2  3 .72  

0.84 2.08 

1 .2 8  3 . 1 6  

1 .2 2  2 .5  

I .42 2J3 

1 .24 

1 . 1 1  

1 3 8  

I .2:\ 

OJ3 -0.89 0.02 0.44 0 . 86 

0.36 - I  .49 -0.34 

0.25 -0.64 -0. 1 8  

OJ3 -0.94 -0.47 

0.25 -0.58 -0.49 

-0.4 0 .86 - I .  I 

0 . 3 2  

0 . 3  

0.26 

0 . 2  

-0.3 
I 2 

0.67 

0.98 

0.77 

0.98 

0.9 

0.5 1 

Stal i sli<.:a l l y  s igni  fi<.:anl for T  value from Wi I koxon mal<.:hed pairs signed ranks Lest 
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Table 6 .2  Sum mary of  participant responses for each Final Theme ( in bold) 
and G rouped Code(s), for time periods after Intertouch 1999 

Final Themes (in bold) and INTE RTOUCH 1 999 
G1·ouped Codes Post course S i x  months after One year after 
N umber or part ic ipants 1 5  1 00% 1 5  1 00% 1 5  1 00% 
N umber of responden ts  1 5  1 00% 9 60% 6 40% 

COU RSE O BJECTIVES 

Personal development 6 40% 
Fun 2 1 3% 

Interpersonal development 6 40% 2 22% 

I n terna t iona l  course 2 1 3% 1 1 %  

COU RSE OUTCOMES 

Personal d evelopment PD 1 4  93% 9 1 00% 5 83 % 

S e l l' aware ness 1 0  67% 7 78% 2 33 % 

Se I r con l'i d e ncc g 5 3 %  X 89% 3 50 % 
Personal d i rect ion 5 3 3 %  I 1 1 % 
Personal change 7 47% 5 56% 5 83 % 

l nterpe•·sonal develop ment I R  1 2  80% 5 56% 3 50 % 
Relat ionsh i ps 7 47% 4 44% 
Fri endsh ips  8 5 3 %  2 22% 
Commun i  eat i o n  5 3 3 %  1 1 % 

Professional development PR 1 0  67% 7 78% 

Other i mp acts 1 3  87 % 8 89% 6 100 % 

EDU C A TIONAL P ROCESS 
Course design 7 47 % 6 67 % 2 33 % 
H o l i st i c  approach 4 27 % 5 56% 2 33 % 

G roup of participants 4 27 % 5 56% 3 50 % 

Range of activities 1 4  93% 8 89% 6 1 00 %  
Physical ac t i v i t ies 3 20% 2 22% 1 17 % 
Creat i ve ac t iv i t i es  5 3 3 %  6 67% 4 67 % 
I nd i v idua l  ac t i v i t ies 1 2  80% 8 89% 4 67 % 
Group act i v i t i e s  5 3 3 %  6 67% 2 33 % 

Atmosphc•·c 8 5 3 %  6 67 % 1 17 % 
Environment  1 1 7 % 

Instructors 1 4  93% 8 89% 3 50 % 

I nstruc tors were great 1 2  80% 5 56% 
Instruc tor methods 1 0  67% 6 67% 



Participant questionnaire responses immediately after Intertouch 1 999 

Course objecti ves 
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Al l  fifteen partic ipants indicated on a three poi nt L ikert scale that the course had 

exceeded their  expectat ions .  Th is is i l l ustrated by the fol low ing  typical comments: 

• IT wos The most memorable experience of IN\' life, I have never feLT so close 10 so many people, 

explored so nwny emotions or feclings orfelt so happy, relaxed and confident  so deeply. 

• I rhought I ;muld be challenged emotionally, spiriuw lly, ond physicolly, but it wenr  further than 

cou ld e1 ·cr have imagined 

• Ercceded ex1Jectations hy so far it 's incredihle. I had no idea. I didn 't know wlzm to expect except 

tl/(/t it mmld he exciting nnd I 1vos transported to a mag ica l fn irvlond 

• 13eyond exceeding it reached the stars. I never though t that with such a short period of time with in 

\'a rious acti1 •it ies and people I could learn and feel more than I have ever in my life. This 1vil! stay 

ll'ith 11 1e ' til l 'm dead. 

Table 6.2  shows that S I X  respondents (40%) perceived personal and in te rpersonal 

deve lopment as the main object i ves of the course. These are typical comm ents :  

• The opportun ities ro touch other people. rheir culrures ond relationships H'irh them our own. personal 

enwrions and .feelings and be able ro develop and applv this beyond the cou rse into my own life . 

• lntertouch was teaming about 111 .\'Se/f and o thers and how the t1vo inreract. It was abou t discovering 

heauty 1 1 ·ithin and living the nwgic. 

• A time of sharing, learning, rcolising, u ndoing, pushing, challenging, loving, for everyone in a 

posit ive g roup dynamic. A journey of the inner and outer me. 

Cou rse outcomes 

I .  Personal development 

Tab le 6.2 ind icates that personal deve lopment was the main outcome of the course for 

al most al l respondents (93%).  There was a range of effects on persona l  development 

w i th ten responses (67 % )  about self-aware ness, e ight (53%) about sel f-confi dence, and 

fi ve (33%) about personal d i rection . The fol lowing typical comments i l l ustrate these 

effects :  

• The course pushed me physically, emotionally, and mentally. Having stepped out of my comfort zone 

in. so many areas, I now have o srronger selfbelief. and level of achievement. I look forward to 

sharing these new attainments as soon as possible. 

• I 'm sad to move on but I guess rhat 's life and I feel so much more confident to do it and take on what 

l(fe prese11fs next. I 'm inspired to continue whm you have started, the seeds are g rowing! 

• It has opened up new areas for me to explore and learn; given me new confidence in myself, woken 

up my creative self, inspired me to continue ' workshops ' lntertouch has started. It helped me 
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confron t, recof?nise and underswnd so many underlying em.otions and feelings I was only barely 

a wa re of 
• F eel m v.1 elf again, more trust in my inner sense of direction. Feel so much more confident to express 

Ill)' gifis to others. 

• I am Cl !of more a wa re of' mv own traits nnd it hns had a huge impact on the way I see myself 

Seven respondents ( 4 7 % )  commented about how the course had caused personal change 

i n  their l i ves .  These two examples i ndicate that the course had accelerated personal 

growth :  

• The co1 1r 1·e 1vas fnntn.l t ic. I seemed ro hn ve more lmvs rlwn highs, but it is the h ighs I a m  trying to 

rememher. Thnnks to everyone in volved. I knO\v I �t •il/ need n lot of time to process and understnnd 

the cou rse. But it h ighlighted loud and clew· the imporwnce of living for the here and now and that I 

have m ost of lVhat I need to do that within me. I am working on a lot of issues, bur I kno w  I will get 

rhmugh them. lntertouch has accelerated the gmwing curve for me. 

• Huge. l j�el like my \ l 'ounds have henled, that I hnve been given wonde1ji.t! gifts and found resources 

l l 'ithin Jn \'selj' ro live fit ! ly. I hnve worked out so much stuff h ere and dumped baggng e  ! never knew I 

had nnd discovered ne 1 1' H'orlds rhnt were previously closed to me . . .  

2 .  I n terpersonal devel opment 

Tab le 6 .2 i ndicates that twe lve respondents (80%) mentioned aspects of i nterpersonal 

deve l opment .  There were eight (53%) comments about friendships ,  seven (47%) about 

re lat ionsh ips and fi ve (33%) about commun icat ion .  These are typical examples of the 

responses .  

• Ci1•en me confidence w rench out fur love and suppol'l, comJHmionship and laughter. I so 1vant to 

gi1 ·e 1 1 1 o u' to people, l!'n m fmm them, understnnd them, shnre H'ith them. 

• f-fuge, I tmsr people more;  I con love tl1e1 1 1  and believe rfwr they love me. I am comfortable with 

touching and sho wing Ill)' ll'eaknesses I fee/ that I can meet others on a deeper more real level. I feel 

nlllch heolrhier i1i my relationships with others. 

• I 'm more centred and calm, at pe{/ce with myself lr should assist me in my relationships with others. 

• It has helped me come to terms with giving personal inf'o and also to understand others feelings 

heifer. 

3 .  Professional development 

Ten respondents (67%)  indicated that the course had an impact on the i r  professional 

development .  Th i s  fi nd i ng was not surpri si n g  as th irteen of the seventeen part ic ipan ts 

worked for O B .  Thi s  is one typical comment :  

Well my own bag of tricks has g rown from ideas that were used. Also facilitation techniques and the 

way they were used. 
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The fol lowing i s  a comment from a part ic ipant who was n ot O B  staff: 

Don 't know yet, bur ! knmv it will help me strive for more balance, more time for loving people, and 

less on Jlure work. 

4. Other impacts 

Thi rteen part ic ipants ( 87%)  commented that the course had other i mpacts . The 

fo l l owing  typical examples ind icate the s ign ificant impact of the course on parti c ipant ' s  

l i ves : 

• it was nir!l ·e incredib le them I cw1 ever describe. IT has 11 1ade s uch an enormous impact on m e. My 

hea /'1 is lwppr and doesn ' r lwrtj(Jr the jirst ti11 1e in 111y life. 

• f'rol)(/bly I l l \' g reatest changing tl 'enr of I l l.\' life. While I ha11e gone through other intense periods of 

change. none have been as shou !IS /3 dovs. 

• The biuh of' Ill)' new lif'e.  The gmnd opening tij' my doorwo v. Tire 111ost in credible changing point in 

Il l,\' I if'e. 

Five (29%) part ic ipants i nd icated that although the course had had an impact ' t ime w i l l  

te l l '  about the long-term effects o f  the course ;  th i s  was a typical response: 

N.el 'ita lised, 1 1 1ore centred and j(ICussed. Ho1 1 'ever. it 's eo rly days. I need to reflect more .  The 

course conjimlled 11 1e l l 'ith values and thought.\'. The course challenged 111e to rake stock of where I 

(////  a r .  

Educational process 

Tab le 6.2 i l l ustrates the percen tage response for each of the elements of the educat io nal 

p rocess .  These are d i scussed i n  more detai l below : 

1 .  Course design 

Seven (47%)  respondents commented about aspects of the course des ign ; four (24%) 

mentioned the hol i st ic approach to the course. This  comment i l l ustrates the i mportance 

of the hol is t ic  approach to the course bei ng a l i fe chang ing experience: 

. . .  we were all im111ersed in one of' the  111osr challenging , exciting and testing / 3  days of our  lives. 

There is no way that I can break the lnterrouch experience down into a few words. Suffice to say, for 

11 1e it \\'OS a lif'e changing experience where I got to know myself, my fellow group members and our 

instmcto rs at a level I could nor previously comprehended. This is not a personal development 

J'rogrwn thar focuses only upon growth through physical challenge. Instead we were all creatively, 

e111otiona lly culturally and even spiritually stretched (as well as the usual physical tests . . . . The whole 

experience was fantastic! I can 't thank the instructors enough for the time effort and energy they 

invested in. this project. lt was an unforgettable experience that I will carry with me always. 
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The fol l ow ing  response emphasi ses how the hol is t ic  approach had impacted o n  personal 

and i nterpersonal  development: 

I a m  sifling hy the river rememhering. I am reading my poems to a group of people who feel like 

.fcunilr. oltlwngh we onlr 11 1et two weeks ogo. These people helped me know my gifts, and I 'm not 

ofi·aid on v 11 1ore to develop the111 and (�ffer tile11 1 to the world. fntertouch has taken. me everywhere 

inside lll \ 'Sel/ and so ntucil explored outside - we have climbed through ca ves, fed each other, slept 

o lone li\· rile river, pointed masterpieces u • itil our noses. feasted on a cruise ship, led each other 

hlindjiJ/ded wul ran through the h ills and rivers. There was so much more, but always the cha llenge 

o( exploring tile parts o{ ourse/1•es t!wt are ojien ignored, where many buttetjlies com e  out of 

cocoons. f/ol l'ers blosso111ed, confidence soa red and \l'e a ll were reminded how ro care for each other 

ond ou r.l·ell'es. / left old parrs o( nte  hehind in e ven· step; I IJ/Irnt the limits set by my mind. A ll this 

"·ilile life' warched and danced with me. 

The fo l low ing  comment i ndicated the importance of p lay and the variety o f  chal lenge i n  

the design of the course : 

Fee l like o ch ild again. horn in10 the new u·orld. Lea rn ing new experiences and learning about 

11 1_\'Self Ho u · .1·1range it is though \·\'hen wm think you know you rself and realise you know so little. I 

ha ve been clwllenged in l i 'O )'S I never thought possible. I have leamt about the o ther senses, how 

alert ond sharp they ccu t be "'hen I am in {(mc/t 1vith then1. 

Creative!\'. l ' l •e been txposed 10 new l l l l lsica l instmments, art, drama, dance, role playing and 

acting. 

Spiritually. J ' , ,e been introduced to my ' KI ', reflection and knoll'ing myself 

Physicolly. I ' ve heen cha llenged u·ay bewmd my limits. 

Mema lll · .  I ' ve been stretched to c•.ramine stuff lilrough new eyes. all through the day. everyday. 

2 .  The group of part ic ipants 

Four respondents (27%) mentioned the group of partic ipants as an important factor of 

the course .  This i s  one of the comments about the support and open ness amongst the 

group :  

The openness/commitnle/1.1 from others in the group to lea m themselves a s  well a s  support others in 

th eir leo m ing. 

3 .  The range of activ i t ies 

Tab l e  6.2 i nd icates that fourteen respondents (93%) commented about the range of 

acti v i t ies .  One question asked about which act iv i t ies had taken part ic ipants out of their 

comfort zone or they had learnt most from. Twenty-two act iv i ties were ment ioned. 

Twelve ( 80%) of these comments were about i nd i v idual act i v i ti es .  The most common 
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responses were n ine (60%) about 'Labyrin th '  and seven (47%) about  ' Ind ividual 

survi val for the soul '  ( ' Li fe run ' ) ,  w i th no o ther act iv i ty mentioned more than twice .  

Typical comments about these two act iv i t ies  i nc luded. 

• Labyri n t h  and l i fe run: I was mnfronted with areas o{ Ill)' life I hadn 't resolved and was not 

con1pletel\' lwppy with. I had TO foce it, then IJettt it. 

• Labyri n t h :  lt touched rea/ live e111otions with in a very li{e like context. 

• Labyri n t h :  it was like a dress rehearsal ./(Jr rea l li{e a11.d created a huge amount of thought  and 

de 1 •elop111ent. It  scared me and it ll'as so powerfirl to move through that fear. ! learnt a lot in that life 

to nwke this one better. Life run was similar. lots of ti111e to mn and think and rituals to dump 

gorhage ond !Je rleansed 

• Li f'e run :  I eswhlished some cleor quesTions to now trr and an.1wer; it also put together a lot of the 

scrwnbledfeelingsfrom the course. 

One par t i c i pant i nd icated in a letter to the group ,  wri tten on 'Solo ' , how the course had 

been a turn ing poin t  in her l i fe :  

Each one o f  you i s  a seed with c•nough lo ve and caring. You all have the poten tia l to  become the 

nwgnijicent .flower. £(/rh flo\Ver has its O\Vn individual smells. colour and bea u ty. Each flower is  a 

reeresentation of your love. Ol·er the easT 24 hou rs I hal'e realised that I lOO have a seed, but have 

IJeen buried (/fld sheltered well heneath the cold swfoce . Here all that slOpped me withering was my 

dreams. But the seasons have changed ond 1 1 0 1 1 ', through all of you, for the first time in my life, I 

h a ve heen gi l 'en the clwnce 10 break The ice and melt the snow cnvay. I have woken and am tea ming 

to dance. I ha ve been (1/J/e f(Jr the first ti111e to discover my beawy a nd be admired and loved for it, to 

spender in the sun ligh t  and drm\'11 nlvself in its love, (/ / Id this is real love un conditiona l love. It is 

.1p ringti1 1 1e  inside me ! I O W  and I lwve blossomed. So to all of you, ! give you the g ift of my flower in 

1v/w tel'er capacity, because each of you h elped g row it and gave me the g ift of living for this I am 

eternally g rateful. Tilc111k you. 

Five responde nts (33%) menti oned the c reative act iv i t ies .  The fol l ow ing  comment 

i l l u st rates t he i mpact made by some of the c reative act iv i t ies .  

The creative workshops of a rt, l l l l lsic a n d  dance : Helped me explore and confront h idden feelings of 

creati1 •ity and release them with confidence and inspiration to crea te more. 

Five respondents (29%) al so mentioned the group act i vit ies and three ( 1 8%)  the 

phys ical acti v i ties .  The fol lowing comment ind icates that a d i fferen t  approach cou l d  

have been used for some o f  the debriefs: 

With SO/He activities/ programmes where the emotion was quite high . it was a little daunting to have 

almost tile .sa me number of instructors as participants. Emotional activities would have been more 

cornj(JrWble ill a smaller group. 
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4 .  The atmosphere 

Eight  respondents (53%) ment ioned the atmosphere as i mportant m develop i ng  a safe 

learning  env ironment .  These are two typical responses :  

• I couldn '1 i111o�ine hm,· .fi4/l 011 and creative the activities were, a lso just the tone and scene selling . it 

pro vided a \ 'ery safe learn ing em·ironment. 

• A supportive environ/1/ent to stretch our boundaries persona lly. 

5 .  The i n structors 

Fourteen ( 93 % )  part ic ipants i nd icated on a four  poi n t  Likert sca le  that the i n structors 

were very i mportant to the fac i l itat ion of the course; one (7%) ind icated that the 

i n structors were important .  These are typical examp les of the comments emphas i s ing  

the  support i ve and creat i ve approach of the  team : 

• They were eoch and every one of' them fanW.I'Iic, kind, loving, supportive, sincere, always sm.i/ing, 

each had rhe ir mvn aspecrs and allributes ro share with us. Helped us learn about each other, 

ourselves wul all areos of our li\ ·es that we perhaps were closed off to or were not rea lly a ware of 

They creoted an incredihly supportive network that gave (Ill a rmosphere to allow us to open up, 

express ourselves. share, give love, touch and laugh. 

• A ll were \ 1 '()//deJfu/, fJ /tlling in enonnrms rime, energy, love and commitme11 1 ro rhe  cou rse. 

Everwhing \ \ 'OS l l 'el/ fire pared and organ ised e1 ·en \\'hen I didn ' r  know \\'lwt rhe hell was lwppening. 

They ' ' 'ere all hones/ in rheir opinions, knew when ro s1ep back and /er rhe group be together. Ar 

1i111es I jdr rhere were roo many oj' thelll. ! H•asn ' t able to get  close to all  the instructors. 

• They \ \ 'ere sensatio11al. amazing people who created and facilirared amazing things. They were all 

''eiJ loving, con1passionate and supportive, which is a hu�e n1ust . 

• They hrn·e been my inspira tion . Very in 11111e and se11sitive to the group and individual needs. So 

11/IICh of' e 1 •ervone was a part rif the course. A ll their individua l creativity 's, thoughts, feelings, 

energies. 11/({de the cou rse wh({/ il W({S. Tlwnk you very m uch . 

Participant questionn aire responses six months after l ntertouch 1 999 

N i ne of the partic ipan ts (53%) returned the quest ionnaire. Six (67%) of the responses 

were from women ,  wh ich was a higher proport ion than the equal proportion that started 

the course. 

Course outcomes 

I .  Personal development 

Table 6 .2 shows that al l n i ne ( 1 00%) of the respondents reported aspects of personal 

development. Eight mentioned increased sel f-confi dence (89%) and seven i nd icated 

i ncreased self-awareness (78%) .  The fol lowi ng are typical examples of the comments: 
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• ln rertouch has given 11 1e the strength to make big decisions with my personal family life. lt has 

ollo wed me to ha ve a network of s upport around me and ! fee l a lot more comfortable with who I am 

and where I stand in regards to my decisions. I feel more open to getting to know people and 

helieving i n  myself allmving peofJ/e to  discover mv beaury. I feel the sky is the limit. Now that I 

knm1 · my 0\ \'11 potenrial and the potential of others around 1 1 1e I have been allowed to break free in my 

Jm�f'essional develop1 11en1 as well as helping or hers to do rhe same. I feel unconquerable. 

• A hout me. who I C/111, or even who am f'l Hmv I re/are in this time and place to those around me an .d 

uhour 1 1 -lwt makes me tirk, creatively, sp iriruallv, emorionally, phys ically. A n  absolu tely brilliant  

mu rse . t h e  level of J)('r.wnal  de 1•elopmenr I gained \ \ 'as high. I have difficulty in being able to  

specifical/,· ond direcrlr knoH' hol l '  lnrerrouch has helped m e  be a beller person, but  I know i t  has. I 

dra w on n1v experien ces and kno \ 1 '/edge gained ji·o1 1 1  lnrertouch every day. When things are difficult 

.fiJ I· me I remember oll rhe diverse challenges I was faced with and o vercome through ln.tertouch and 

I r ry and remember ll 'hat I found within 111e to get me though then I am able 10 get through the 

difficult times. 

• A n  oppo rtun ity of a lifetime for personal groiVth. 

• Heaps.' It 's hard to SO \' 1 1 ·hat is due to lnterrouch and l l 'har is due ro other activities in my life, but my 

pe rsonal life tmnsfo nned drwnotica l/y. Emotional issues !Jegan to be resolved rhat were very 

hea vily effecting 11 1e. l l 'ith the course giving me a sense of returning wholeness. That continued to 

gm11 ' (und still is). To me IT 1vas rhe beginn ing of a phase of llluch healing and renewal of 

inspimtion j(Jr life. 

Fi ve respondents (56%)  i nd icated that personal change had occurred and  one ( 1 1 %) 

about change in  personal d i rect ion .  Th is is one of the comments: 

I , , ·as instJired ro keep gro 11•ing and exploring ajier the course rather than simply regard Inter/ouch 

(IS o period of change and leave it  at that .  In many respects In ter/ouch is .Hill going on for me. I 

have heen working on incorporming more creativity in l i lY \l'ork. Th is isn 't simply an lntertouch 

thinE? though as I \Vas (/Uite crea tive before the course. f use ' Kf '  all the time at work. 

2 .  I nterpersonal development 

Five respondents (56%) mentioned in terpersonal devel opment; four (44%) comment i n g  

o n  re l at ionships ,  two (22%) about commun ication ,  and o ne ( 1 1 % )  upon friendships .  

These are two of  the comments :  

• More tolerahle of peop les differences. Knowing what 1 /wve found within myself I can help others 

.find what is within the Ill .  Have less will 10 try and change everyone . . .  leaming to accept them as they 

are . 

• I have been working on building closer and stronger relationships with male friends. I have also been 

working on being a better listener. These are things I started at  lntertouch. 
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3 .  Other impacts 

A l most al l respondents (89%) i ndicated that the course had had other i mpacts. The 

fol lowing two responses ind icate the course had been a turning po in t  and had 

acce lerated personal development: 

• My ne\ 1 '  lif'e 's /Jeginninp,. 'After one dour closes anorher one opens ', lntertouch was my opening. 

lntertouch certainly swrted son1ethinp, /Jig .fiJI' me. I .\'/ill believe this was the single most 

disting uishing factor in tile turn of' my life. And fur the rest of my ltfe the sky is the limit. Incredible 

m1w:ing e.rperience, thanks again etemally. 

• I H'WI Ied /o stay on because I knew thm during !his journey iJf 2 weeks I was learning what lVOuld 

possihlr  rake 1 1 1e 2 yea rs or more in my 'normal '  life. I know thar this was more than an educational 

experience !Jecc111se when I try w explain the activities/leaming to others, I often can 't find the words. 

lntertowh was a wake up call lOo because all iJf that was and is within me, I only need to tap into it. 

Educational process 

Table 6 . 2  shows the percentage response for each of the elements of the educational 

process. These are di scussed i n  more deta i l  be low:  

I .  Course design 

Six respondents (67% ) mentioned the course des ign and five (56%) commented about  

the  hol i st ic approach . The fol lowing typical response h igh l i ghts the ho l i st i c  approach to 

the course design :  

A mixture of'fun, rejlection, pilrsical exertion, menwl stin1 1 1 larion. discussion and inrerdepe11.dency 

\Fas h ighlighted in various different c1ctivities. This mixrure throughout the course did not enable 

swgnanc\' to arise in us. but was like the rnwn· different condirions rhat  a tree would 11.eed to grow 

\ 1 ·e//. So as et result my O\ \ 'n grml'th was mpid. The conswnt srinwlation of all aspects of self was a 

key facwr. 

This comment i nd icates the importance of safety and the abi l i ty to p lay :  

The critical elelllent t s  that this 'experiment '  occurred 111 a 'cocoon ' of 

.mfe t\'lsupportlcompassioll./caring, allowing me 10 play .fit!/ out. This cocoon allowed me to go on this 

enwtiuna/ roller coaster of the hi� hest h ighs and the lowest lows without wanting 10 get  off 

2 .  The group of part ic ipants 

Fi ve part ic i pants (56%) responded about the group.  In particu l ar the development of 

trust and the group dynamics is i l lustrated in the fol l owing response: 

Having to work in group situation.s while bein.g open an .d honest as possible. Realising through the 

various activities tha t  others a re not much diff'erent to yourself We all have many of the same 

desires .fcJr happiness and many of the same fears and pain.s. Being around the same people in such 
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an in.Jense period of rime and lwving a focus on personal development (lhrough the a cTivities) served 

as a cawlysl 10 enhance underswndin.g and a wa reness of others lives. 

3 .  The range o f  acti v i t ies 

A l most a l l respondents (89%) commented about ind iv idual act iv i t ies that they l earnt the 

most from or took them out of their comfort zone. The act iv i t ies menti oned most often 

were ' Labyr in th ' ,  which w as mentioned six t imes (67%) ,  and ' Ind iv idua l  s urv iva l  for the 

sou l '  and ' so lo ' ,  three times (33%) .  These a re some of the comments  about these 

act i v i t i es :  

• · Lahyr i n t h ' :  One of !he most pml 'eljit! e 1•ent.1· o{ my life and cerwin ly 11/IJSt powerfu l O!! the course. 

• · I nd i v idual survi val for the soul ' :  For me pur ir all togeth er. 

• 'Solo " : Didn ' r  wke me our of my comforr zone bur  ce rta in ly an important part of the course. 

S i x  respondents (67 % )  commented about the creat ive act iv i t ies .  These a re two of the 

responses:  

• A ll of the do1 1ce, drama . on, music, role plays, took 111e out  of Ill)' comfort zone too, but ! learnt mosr 

ohour these IJecouse I discovered I had a lot to offer to someThing I never knevv I had the abilit)'. 

• The cre(f { ive \ l ·orksiiOJl.l ofpointillg a11d dance, \ l 'hich helped me have more co11ji"dence in. my creative 

side. 

S i x  respondents ( 67 % )  a l so mentioned the group acti v i t ies. The fol l ow i ng  are two of the 

comments :  

• Circle of" men ond \ \ 'Oil/en discussion ahout relaTionships. I learned so much ji"om listening-both 

genda.1· ./('el conjitsion . h ighs/lo ll 's etc. 

• The debriejings were great, ir allmved LIS a ll 10 know l l 'hm was going on for all  of us . . . / realised that I 

can nwke a conTribution is this regard. It was a breakthrough for me to hear my Oll'n voice, and I am 

trying to volunTeer 'my say ' in an on-going basis. 

On ly  two respondents (22%) mentioned the physical  act iv i t ies .  

3 .  The atmosphere 

S i x  respondents (67 % )  commented about the atmosphere .  This i s  a typical  response : 

The set up of an enviro11.meHt that encourages different emotions to come out and be comfortable with 

that. Th is is a key facTor in personal change as I see it because if you feel comfortable with how you 

feel and comfortable with expressing it, you are more willing to keep that change going. 
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4 .  The inst ructors : 

A l l  n i ne  ( 1 00%) respondents i ndicated on a fou r  poi n t  Likert scale that the i nstructors 

were very i mportant in the fac i l i tation of the course . Ei ght (89%) made comments about 

the i n structors .  F ive (56%) responses i ndicated that the i n structors were ' great ' and s i x  

(67 % )  men t ioned t h e  i n structor' s faci l i tation methods. The fol low ing  are typical 

responses. 

• The all/(1 -:.ing energy, supporr, creativity ere of the lntertouch facilitators!trainers that both ch allenged 

1 1 1e and 11 1odeled for 1/IC'. Ther modeled el '!wt we discussed/experienced as well. Some of the 

discussions I had with 1he instmcwrs a·ere where "'Y learning!insights came. 

• A l l'esmne .�roup and g reat m ix of' Czech and A ustralia wul. great support, fun ,  joined in with the 

octi1 •ities ond above off became friends with us. 

• They ll 'eU' very imporrw!l to g uide us all. They provided a safe environment and each had certain 

skills/ ahilities that they were open with. The instmctors did not seem like instructors. They were on 

I l l \' /el '(•/ os 1re//, very 11 / l lch part of the group. 

Participan t  q uestionnaire responses one year after Intertouch 1 999 

Only  six of the fifteen part ic ipants (40%) returned the quest ionnai re sent one year after 

Intertouch 1 999 .  Four (67%) of the responses were from women, which was the same 

proport ion s ix months after the course. Al l  s ix  had also returned the questi onnai re s i x  

months after t h e  cour se .  Despi te the number of responses bei ng  l ow,  t h e  responses 

prov ided the fol lowing i ns igh ts :  

Course outcomes 

I .  Personal developmen t  

Table 6 .2  shows that fi ve of  the s i x  respondents (83%) indicated that t he  c ou rse had had 

an effect on aspects of  personal development. A l l  five (83%) mentio ned personal 

change, three (50%) se l f-con fidence, and two (33%)  se l f-awareness .  The fol l ow i ng are 

typical examples of the responses: 

• The IIWin impact, wh ich has been long /(lsting, is th e confidence I gained in. myself from the course 

and specljically from the people in volved in the course with me. 

• I would like to create 1110re and lntertouch has inspired me to take up painting. 

2 .  In terpersonal development 

Three respondents (50%) ment ioned aspects of i nterpersonal developmen t .  Th is  is one 

of the comments :  
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I th ink I get along a /()[ better with people too. I always did, bu.t it ju.st seems different now . . .  it 's like 

it is more real or somerh ing. I have a few close .fi·iends rather than a heap of acquaintances. 

3 .  Other impacts 

A l l  s i x  respondents ( 1 00%) i ndicated that the course had had other impacts on the i r  

l i ves .  The fol low ing  i s  a typical  response : 

• lr 's onw::.ing even after 1 2  nwn ths I srill.find I 0111 team ing new thing.1· about the pm gram. 

Educat ional pmcess 

Table 6.2 shows that fol low i n g  elements of the educ at ional  process were ident ified as 

important in  ach ievi ng the course outcomes : 

I .  Course design 

Two respondents ( 33%)  mentioned the hol is t ic approach of the course. The fol l ow ing  

comment i l l ustrates the i mportance of  deve loping themes 

Con.1·wnr rhe111 e and reiremting cerrain points thmughout Inter/ouch meanr that the concepts were 

deeply i1111Jedded in me 1 1 ·hen I finished the course. ! understood everything that had been happening 

w 11 1e during rhe course and could then rmn.1jer th is ro Il l,\' regular life. 

2 .  The group of part ic ipants 

Three respondents (50%) commented about the importance of the group of part i c ipants .  

These were two one of the responses, which also i ndicated that the i nstructors were part 

of  the group. 

• Borh rhe instmctors and fello l l' parricipanrs really h elped develop a very strong and safe 

el l \ •imn11 1enr. l l'hich allowed 11 1e ro co111e out of III)'Se!f ond look a t  things about 11 1e which I like and 

didn 'r like. 

• Key .f(Jcrors l l 'e re all rhe insrnu:tors, nor ro menrion all rhe wondeJfu l course participants. 

3 .  The range of acti v i t ies 

There were four  responses (67%) about the c reat ive and i nd ividual act iv i t ies ,  two (33%)  

about the group act i v i t ies and  one ( 1 7%) about the phys ical act iv i t ies . The  fol low i n g  

are examples o f  the comments about the act iv i ties :  

• Creati vc: lntertouch has helped develop a creative side of me I didn 't believe was there and now 

when introduced to so111ething I have this belief that / can do it too. This came from all the workshops 

we did with paint, music, dance and so on. 

• Group: I really loved hearing wha t  the others were experiencing . I think those insights, the games 

of trust, ll'hich we played (blind soccer and the like) and the comments which we wrote on each 

others bmw11. sheets of paper were very help.fill in. understanding myself and others. 
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• I n d i v idua l : Reading my journal and feedback chart occasionally and being reminded of how Jar I 

ha ve come and how for I still need to go. Even this research and method of revisiting the ideas of 

lntertouch. os well as receiving the solo letter one year on, has helped me achieve these impacts as it 

!IW(Ins if is all very rele vant s1ill ond not jus/ an anonwlv tha! once happened to me. 

4. The atmosphere 

On l y  one person ( 1 6% )  mentioned the env i ronment :  

The spiril ond underswnding ond ;.est p rovided and en vironment for us all  to  g row. 

5 .  The i n structors 

Three respondents (50%) commented  about the i nstructors.  This responses ind icates the 

excel lent  fac i l i tation by the i nst ructors : 

E.rce//e/11 focilitotion and closure of the course certainly helped me achieve the impacts as I felt that 

u t  the l ime there was nolh ing left 1mans1 vered. 
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FINDI NGS FROM INSTRUCTOR INTE RVIEWS 

Eight of the n i ne i n structors of the In tertouch course in Austral i a  were i nterviewed or 

returned the quest ionnaire (four from O B A  and four from OBCZ) . F ive  of  the e igh t  

were female .  Table 6 . 3 summarises t he  number o f  responses for each F inal Theme 

re l at i ng to the quest ions asked. 

Table 6.3 Sum mary of number of instructor responses for each G rouped Code 

relating to the key factors of the edu cational process and other factors rel ating to 

the strengths and weaknesses of courses at  OBA and OBCZ 

G1·ouped Code 

Numher of i n structors = 8 

EDUCATI O N A L  PROCESS 
Course des ign 
Group o f  rart i c i pants 
Range o f  act i v i t i es  
Atmosphere 
Instruc tors 

OTH ER FACTORS 
Trans l'cr 
Resources 
Env i ro n menta l  i mpact 

KEY 
FA CTOR 

N (AU,  CZ) 

OUTWA RD BOUND 
A USTRAL I A  

OUTWARD B OUND 
CZECH REPUBLIC 

S t rengths Weaknesses Strengths Weaknesses 

N % N % N % N % N % 

7 ( 3 , 3 )  8 8 °/r1 4 ( I  , 3 )  50% 5 (2 ,3)  63% 7 ( 3 ,4 )  8 8 %  6 ( 3 ,3 )  75% 

6 (3 .3 ) 75% 3 ( 3 .0) 38% I ( I  ,0) 1 3% 2 ( 2,0) 25% I (0,  I )  1 3 % 

5 ( 3 , 2 )  63% 7 (4 ,3 )  8 8 %  2 (2 ,0) 25% 4 (2,2) 50% I ( I  ,0) 1 3% 

3 ( I .� ) 3 8 %  3 ( I  ,2) 3 8 %  

6 (3 J )  7 5 %  2 ( 1 . 1 )  25% 2 ( 1 . 1 )  25% 4 ( 1 ,3 )  5 0 %  5 ( 3 ,2)  63% 

2 ( I ,  I )  25% I ( I  ,0) 1 3 % 3 (2 ,  I )  3 8 %  

5 ( 2 ,3 ) 63% 5 (4 ,  I )  63 % 

I ( I  ,0) 1 3% 

Key factors of the educational process 

Table 6 .3  i n d icates that there were fi ve  key factors of the educat ional  process ident ified 

by the eight i nstructors : course des ign ,  the group of part icipants, the range  of  act i v i t ies ,  

the atmosphere, and the i ns tructors. Examples of the responses from b oth Austral i an 

and Czech i n structors are gi ven below:  

l .  Course des ign 

Seven i n structors (88%) mentioned aspects of course design.  The i mportance of clear 

aims (themes) i s  made clear by these two comments: 

• Key facrors include a solid educmional and philosophical base and underpinning aim. You need to 

know what you want to achieve and why. Purpose (similar to aims) in the activities also needs to be 

clear to both participants and instructors ) .  

• Good preparation, to know what is the course about (themes, issues) , to know why we are doing it 

( 11101 iva t ion). 
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2. The group of partic ipants 

Seven i n structors ( 88%)  commented upon the impo rtance of the group of partic ipants. 

The openness of the part i c ipants to chal lenge themselves i s  mentioned i n  these 

responses: 

• The participont.1· have to he there on a volunreer basis, fu lly emhracing the full value contract ideal, 

read\' to c/wllenge the11 1selves and accepr whatever results nwy co111e. 

• flarricipants ' willingn ess to join progm111mes and ro think aboltl rhe11 1selves and their openness, need 

to 1 1•ant to he there, n eed ro he able ro listen. open to evervtliing they are told about themselves. 

3 . Range of  act i v i t i es 

F ive i nstructors (63 % )  commented about the act iv i t ies .  A range of progress ive ly  

chal l eng ing act i v i t ies i s  ind icated i n  these two comments :  

• f)i1 •erse progro111 rlw t caters for different levels of porticipants. Surprises, increosing challenges, 

in itial i11 111 1ersion then progressi1 •e progm111. 

• Balonce of' ocrivities (JIIiysicul, social, crearive clwllenf?e). Va riety, element of surprise, change of 

1wce ( rln·rlun ) of rhe program. Gradation, gradual de1·elopmenr of activities, e.g. c reative activiry, 

more de111anding acri l ' it\', indepmdenr preporation (theatre). 

4. The atmosphere 

On ly  three i nstructors ( 38%)  mentioned the atmosphere. Th is i s  one of the comments :  

Setring i s  olso i111purronr;  rile right serring gm•ems inspiration a n d  nwtivarion. 

5. The i n s t ructors 

The fac i l i tat ion of the course was ment ioned by seven of the eight ( 8 8%)  i nstructors. 

These are two typica l  responses: 

• You have to hove the rig h t faci!itorors ond rhe righr co111bination offacilitators roo! 

• Experienc :e.1·. qua!iry tea111 of il/(li l 'idua/s of dijf'erenr srrengrlis, abilities and skills. 

Strengths and weaknesses of the Outward Bound Czech Republic courses 

Strengths of the Czech tvpe of course 

Table 6 . 3  shows that seven i n structors (88%) i nd icated that the main strength of the 

Czech type of course was the design . Four i nstructors (50%) mentioned that the 

acti v i t ies and the p lann ing  by the team of instructors were also strengths .  These are two 

typical comments: 
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• O verall a more holistic challenge, people wken out of comfort zones physically, spiritually, 

emotionally, creativelv and socially. A ctivities are generally achievable by all participants 
independent rJffitness levels or disability. 

• A /lol l'S j!Jr co111prehensive sell examinat ion and self-exploration of the individual in a supporting a nd 

ca ring Oll'imnment. A true time and place apart. Lots of opportunities for self-reflection . 

Only  a few comments were made about other strengths ;  th ree rel ated to the atmosphere 

( 38 % )  and two (25%) to the group of parti cipants. One i n structor ( 1 3%) i nd icated that 

the course was " ve ry impac(ful j(Jr botlr staf{ and earticipan ts " . 

Weaknesses of the Czech tvpe of course 

Tab le  6 .3  i nd icates that despite being the mam strength S I X  i nstructors (75 % )  

commented that course des ign was also a weakness ,  i n  part icu lar the long p l an n i n g  t ime 

and potent ia l  impacts on emotional safety . These poi n ts are i l lustrated by the fol l ow ing  

responses :  

• Th e cffi'ct of the p rogm111s on the participants 1110 )' be deeper than staff are able to deal  with. 

• High preparation rime. 

Five i n structors ( 63%)  a l so commen ted upon the burnout of staff and/or d i ffi cu l t ies 

assoc iated with a team approach ,  and in resourc ing  the course.  These are typica l  

responses :  

• Lack o/ tcmn 1mrk. Hea vy emphasis o n  dramarurf!.y 111ay alienate some people. Instructor intensive 

fiiDf!.Wlllllle (and rherejiJre intensive). 

• Huf!.e e111otional input required jiwn staff 

• V e rr high emducrion, nwny instructors n eeded . . .  a lot of nw terial, lengthy process of p reparation. 

Other weaknesses ment ioned were three (38%) about the lack of transfer, one ( I  3 % )  

about  the atmosphere, a n d  one about the group ( 1 3%) .  This i s  one o f  the comments 

abou t the lack of transfer :  

Many activities a re 'contrived ', no real action/consequence learning. 

Strengths and weaknesses of traditional Outward Bound Australia courses 

S trengths of trad i t ional O B A  courses 

Tabl e  6 .3 shows that seven i nstructors (88%) commented the fol lowing strengths of the 

trad i t ional OBA courses, fi ve (63%) about the resources,  and four (50%) about the 

course design and range of  acti v i t ies. These are typical responses : 



• The nalttre, location, a ll activities a re real, with real consequences, it is not a game. 

• Experien ced instructors lead standard courses. 

• Systems, routines, and procedures. 
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• A hle to deli 1 •er progro111.s close ro the majority of the A ustrolian population through the 'mobile ' 

COIICC'fll. 

OLher  comments abouL the strengths were Lhree (38%)  about the group of part ic ipants 

and two (25%)  about Lhe i n sLruc Lors. Th is  i s  one o f  the comments: 

Sectuencing oj' both auivities and participan r  responsihilit ie.\ results in  the participan ts being able to 

wke ll l 'er nntch of the respon sibility for, and owner.1h if7 of rhe course. 

Weaknesses of t radi t ional  OBA courses 

Table 6 .3  shows thaL fi ve i n structors (63%) commented that a weakness of the 

tradi t ional OBA approach was course des ign,  which w as ' standard ' , not for everyone, 

and l acked p l ann i ng . These are typical  comments : 

• Routine , .1wneness. No spa ce. time. energv for cremivity. Swndard product, which doesn 't  reflect 

sociery. 

• Can nor (((/jllsl course due to log isrics. All preparo rion done hy co-ordinator who doesn ' t  facilitate. 

• Nor acce.1sible to evermne. Some people afra id of' the lmsh. Not el'eryone has a positive experie11ce. 

There were a few other com ments about the weaknesses ;  two (25%) abou t  the 

acti v i t ies, Lhe i nstructors and the resources, and one ( 1 3%) about the group of 

part ic ipants and the impact on the environment .  
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DIS CUSSION 

The mai n fi ndi ngs re l ati ng to the research questions from th is  part of the study are 

d i scussed below i n  l i ght of appropriate l i terature. 

Course objectives 

The theme for Intertouch was an internat ional course wi th objecti ves of l e arn ing  about 

onese lf, d i scoveri ng  talents and tak i ng respons ib i  I i ty for one ' s  l i fe ( Intertouch, 1 999) .  

The part i c ipant responses immediate l y  after the course indicated that the main perce ived 

objecti ves rel ated to personal and in terpersonal development, which were the same 

Inte rtouch objecti ves stated by Petrova ( 1 997) .  These fi ndings support the v iew of 

P riest ( 1 990b, p. l 1 4) ,  who ident ified that "the purpose of adventure education i s  to 

br ing  about an awareness" of changes i n  personal and i nterpersonal development .  Two 

part ic ipants also ment ioned, immediate ly after the course, the i nternational nature of the 

In tertouch cou rse and having ' fu n ' .  

Cou rse outcomes 

The fi nd i ngs from comparison of the pre-and post course questionna i res on changes i n  

se l f-concept showed on ly  s ign i ficant statist ical change (p<0 .025) i n  ' verbal ski l l s  and 

reason i ng  abi l i ty' , but  an average effect s ize of .56 and .67 for accuracy of,  and 

i mportance of, aspects of se !  f-concept ,  respect ively .  Hattie et al. ' s  ( 1 997) meta-anal ys is  

o f  OBA programmes computed an average effect s ize of .47 . The smal l sample s i ze and 

the openness of many  of the In tertouch 1 999 group to change, due to p rev ious  O B  

experiences, may have resu l ted in  a 'euphoric effect' (Marsh & Richards ,  1 986) ,  and 

infl ated post-course scores.  The descriptive qual itat ive responses i nd icated that the 

1 999  In tertouch at OBA had resu l ted i n  personal development for a lmost al l 

respondents, and that the i mpacts had resulted i n  many 'powerful l earn i ng  exper iences' 

(Greenaway, 1 995)  for the part ic ipants. This i s  i l l ustrated by the fol low ing  comment :  

I a m  feeling very privileged and blessed 1 0  have had this time out. Time to look at myself and 

ohserve others being gently, sensitively exposed to a myriad of challenges and experiences that 

evoked so very much in me. A rich tapestry of living, if only more could be exposed to education for 

life. Love and thanks to the Inter/Ouch tea111. 

Th i s  suggests that the quantitat i ve approach can show on l y  a l im i ted perspect ive of the 

perceived course outcomes due to the pre-prepared questions .  Hattie et al.  ( 1 997) i n  
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the i r  meta-ana lys is  of adventure education programmes generated a s imi l ar concl usion . 

The fi ndi ngs from Nei l l ' s  ( 1 999) study of O B A  courses also supported th is  v iew, w i th 

' t ime management '  bei ng  the most s i gnificant outcome from a pre- and post course 

quantitat i ve study of over three thousand partic ipants. 

The mam outcomes for almost al l of the respondents (93%) i mmediately after the 

I ntertouch course were in aspects of personal development. These aspects inc l uded 

i nc reased se lf-awareness (59%) and se l f-confidence (47%) .  The course h ad also been a 

period of personal change (4 1 %  ) . I n  addi t ion ,  inte rpersonal deve lopment was i nd icated 

as a mai n effect of the course (7 1 % ) ,  in part icu lar better fri en dsh ips  (47%) and 

re l ationsh ips (4 1 %) .  The effects on personal development were st i l l  ev ident s ix  months 

and a year after the course, al though the number of responses about i nterpersonal 

development fe l l  to half s ix  months and one year after the course . A l most al l 

respondents i ndicated that the course had an impact on them i m mediatel y after, s ix  

months  after and one year after the course . This point i s  i l l ustrated by the fol l owing 

comments made one year after the course: 

• I kno11' the i111pact.1· of ln tertouch l l'ere h uge on 111e. 

• A rich rapestry and exp loration of the lutnlWl spirit. Very insightful and refreshing. It was 

partiCII Iarly energising and like an in credible tonic. I can still vividly reca ll not n eeding much sleep 

(like .fimr or five hours \\ 'as sufficient) as I \\'{IS so hyped and sti111ulated. 

Elements of the educational process 

Both part ic ipants and in structors iden t ified the key elements of the course to be the 

course design , the group of part ic ipants ,  the range of acti v i t ies, the atmosphere and the 

i nstructors .  These are di scussed in more detai l below. 

Course design 

Two thi rds of respondents commented S I X  months after about the course des ign ,  

al though onl y a th i rd ment ioned course design a year after. Thi s  find ing  suggests that 

other factors ,  such as the acti v i ties and i nstructors, were more tan gib l e  i mmed iatel y  

after the course . Gai ke Knottenbe l t ,  OBNZ Schoo l  D i rector, i nd icated that the 

I ntertouch cou rse offered a more hol i s t ic  chal l enge: 

a greater exploration o r  the whole human person (m i nd, body, and soul). The Czechs were very good 

i n  attention to detai l ,  it made people feel welcome and good with all  the thought t h at went i n to the 
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creat i ve ideas.  The variety of act ivi ties was wonderfu l ,  the planning and work i n vo lved was very 

ev ident  ( personal com mun icat ion. 15 Apri l  2000). 

Al most a l l  the Czech and Austral ian instructors (88%)  identified the course des ign as a 

strength of the Intertouch cou rse , but the amount  of p lann ing t ime i n vo lved as a 

weakness . M y  partic ipant observations as an i nstructor support these v iews . 

The group of part ic ipants 

S i x  ( 7 5 % )  of the Intertouch in structors i nd icated that an important factor that affected 

the outcomes of the course was the parti c ipant' s openness to jo in  the programmes.  O lga 

Pet rova, the Inte rtouch Course Director poi nted out that partic ipants might  br ing w ith 

them d i fferent themes to those of the course, which may be d ifficu l t  to  react to the 

scenano.  In  th i s  group of part ic ipants the presence of many who had a l ready 

experienced an Outward Bound course may h ave contributed to the i r  openness to the 

d i l"ferent programmes (personal commun icat ion, 1 2  December 1 999) .  M y  own 

part i c i pant observation supported this v iew,  a l though the participant, who l eft the course 

earl y ,  c l earl y had difficu l ty in accept ing the a l ternati ve approach to the c ou rse. Those 

part i c i pants w i th  prev ious experience of OB courses were fami l i ar w i th debriefi ng the 

act i v i t ies .  This resu l ted in  part icipants expressing personal ins ights from the acti v it ies 

earl y in the course, a po in t  Schoel et al. ( 1 988 )  i nd icated normal l y  occurs l ater in the 

cou rse .  A l though the in structors prov ided the structu re to the rev iew process, man y  of 

the part ic i pants were very open with the i r  thoughts , part icu l ar ly during the d iscuss ion of 

' men and women '  and after the 'Labyri n th '  and ' Ind iv idual su rv i va l  for the sou l '  

act i v i t ies .  Over half the respondents commented about the group of p art icipants s i x  

months and one  year after the course. The  fol lowing are two typ i c al responses 

ind icat i ng the i mportance of the group in achieving the impacts s ix  months after the 

course .  

• Working in a group was a challenge, but since then I have developed a lot in how I relate to others. 

• The inrense interaction wirh other people . . .  The Interlollch course was a stimulant with all its people 

closeness. Showing me its OK to he close and share feelings. 

The range of act i v i t ies 

The In tertouch course used a combinat ion of phys ical , creative, group ,  i nd i v i dual  and 

group acti v i t ies .  The main response was about the ind iv idual act i v i ti e s ,  w i th twe l ve 

(80%) comment ing immediate l y  after ,  e ight (89%) s i x  months after and fou r  (67%) one 
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year after the course. The ' Labyrinth ' and ' Ind iv idual survival for the sou l '  acti v it ies 

were mentioned m ost. The fol l owing comments were made s ix  months after the course : 

• ' Labyri n th ' :  Living the life of another person yet feeling the emotions as if you were him. 

• ' l nd i  v idual survi val ror the soul ' :  The course was all about jo11rneys. 'Gefling there '. On one such 

jou rney 1 1 ·e were asked to record on our 'soul 111ap ' how we wou ld get there. I replied, experience 

life' /o rile 11/CIX. L(f'e is an imvaul/outward journ ey of constwlf disco very and beauty. One of though! 

und feelings one/ of the senses . . .  To gel rh ere I srov in rune 1 virh my hear!. I take I!Oiice of rhe omens 

one/ 1 //(1 \ 'e confidence in my senses. 

Five ( 33%)  respondents commented upon the creati ve act iv ities i mmediately after the 

course. S i x  ( 67%) respondent s commented six nwnths after and four (67 %) one year 

after the course. The importance of these acti v i ties i s  i l l ustrated by the fol lowing 

typical comments made one-year after lntertouch :  

• I feel / / lore crearive in Ill)' m ind due ru ril e a rr (/ Ciivir ies we did . lr ' s  when I look a r  the sunset, look a r  

a painring, look a r  rlw lane/scapi! when I ' m  bush 1valk ing . I just feel like this part of m y  mind was 

OfJened o /ill le bir more. The vo rious acri1 ·iries in volving pai111ing helped develop my appreciarion of 

colour. Pain ring rhe big concrere type 'silo ' things rem inded 111e how creative we all really are and 

rlw r synerg\' is o n  anw;ing rhing. 

• lnrerrouch o llrHved me lo experien ce crearivirv ar o ne \ 1 ' le1•el. I had always been a creative person, 

ilm1·e, ·er locked inro old ways of' crearive expressioll .  Since rile course I haven ' t  stopped singing, 

wriring .\·on.�s. poems, playing guirar, dra wing and more. The he.\'1 bit about it is that crearivity 

enhances w11 1r  th inking. I have been able to deal with differenr problems rhat come up at work more 

effecri l ·elr. I believe ir is because l look fitrrher rhan previous for solutions. 

Five ( 33%)  respondents mentioned the group acti v i t ies immedi ate ly  after the course. 

S ix  commented (67%) s ix  months after, but on l y  two (33%) commented one year after. 

There was l i t t le mention (<25%)  of the physical act iv i ties at any t ime after the course. 

My part i c ipant observations i ndicated that the range of acti v i t ies prov ided soc ial ,  

phys ical , and emotional chal lenges. The i n tertw in ing of these chal l enges w ith acti v i t ies 

that al l owed reflection ,  such as ' Labyrinth ' ,  ' So lo ' , ' Ind iv idual surv i va l  for the sou l ' ,  

presented a ho l i st ic  approach to learn i ng  that has been advocated for experient ia l  

educat ion by Dewey ( 1 938) ,  Hopk ins  and Putnam ( 1 993 ) ,  Cooper ( 1 994) , and Andresen 

et al. ( I  995 ) .  However, the fi ndings d i scussed above, part icu larl y up to s i x  months after 

the I ntertouch course, do not support the conc lus ions of Hattie  ( 1 992a) that p hys ical 

outdoor act iv i t ies produce the most benefi t for partic ipants, except perhaps i n  the short 

term up to s i x  months .  The fi ndings from this part of my study ind icated that there was 

a range of acti v i t ies that part ic ipants l earnt the most from or took them out of their 
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' comfort zone' . Thi s  find ing supports the v iews of Dewey ( 1 938 )  and  Wurd inger 

( 1 994) who argued that although adventure educat ion tends to emphasise p h ysical  

i n vol vement as necessary to complete the learn ing  p rocess, experiential  educat ion had a 

much w ider appl icat ion i nvo lv ing problem sol v i ng  acti v i t ies and reflection . 

The atmosphere/learn i ng env i ronment 

Half of the responden ts commented about the atmosphere i mmedi ate ly after the course 

and two th i rds commented six months after ,  but there was onl y one ment ion  one year 

after about th is aspect .  Seven (88%) of the In te rtouch instructors i nd i cated that the 

outdoor wi lderness env i ronment was a strength of OBA,  which resu lted in acti v i ti es 

w i th real consequences . However, the env ironment was not j ust the phys ica l  

env i ron rnent .  The members of the team spent  a great deal of t ime p repar i ng  the 

log ist ics and 'framing '  of the games. in  add i tion  to creat ive ly  decorat i n g  the main 

i ndoor area and ' tea room ' .  Horakova (cited i n  Intertouch, 1 999) indicated the u se of 

games in  the Czech approach enabled participants to play in  a safe environment .  Gaike 

Knottenbe l t ,  the OBNZ School Director supported th is  v i ew and indi cated that :  

l l  i s  very i mportan t  i n  m y  observation and experience t o  create a n  atmosphere/ a sp i r i t  o f  openness 

and honesty. Creat ing  atmosphere takes e llort and l i me but I be l ieve i t  assis ts in maki n g  people fee l  

good about themse lves  and the journey they ar c  undertak i ng  (personal commun ica t ion ,  1 5  Apri l 

2000) .  

Van M atre ( 1 974) and Bacon ( 1 983 )  supported the v tew that a safe l earning  

env i ronment that a l l ows partici pants the abi l i ty to  p lay i s  particularl y important for the 

success of  a cou rse . The fol lowing responses one-year after the course i l l u strate th is  

point :  

• What makes lntertouch special is the enviro11.ment created that a/Lows participants to open up and the 

safe and supportive atmosphere created by loving individuals in debriefing any issue each individual 

need to discuss. This is paramount to any individual 's f!.rowth. If only it could be created in 

everyone 's daily living we would a ll be able to discuss any issue of concern rationally a nd helpfully 

./(Jr the p,ood of all. 

• The fact tlwr we could rake each acrivity cts we wanted and f!.O with it as far as we wanted, sometimes 

we needed ro pull back and that ji-eedom a llowed us to. The very tight and strong safety net around 

11.1' j(Jrmed by rhe in.stmctors and rhe net between us. 
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The i n structors 

Immedi ately after and si x months after the course, a lmost al l respondents  commented 

about the instructors . Only three (50%) commented a year after the course. The 

in structors were seen by part ic ipants to be part of the group. Kal i sch  ( 1 979)  and 

Hopk ins  ( 1 985 )  a l so indicated the importance of  the in structors and the power of the  

process of  group dynamics in achiev ing personal growth. The fol lowing comment  

ind icates that each of the instructors added to the success of the course : 

Eo eh of Them broughT someTh ing completely differenT 10 the team. I couldn 't imagine what it would 

h o 1 'e bC'en like \l ' ithouT even j11s1 one oj' The members - oll inTegral ro the overall success. 

The i n structors changed the origi nal course scenario to the needs of part ic ipants, as 

ind icated in the fol lowing comment from one of the i nstructors: 

The plonning of the course is done from oTher experiences. The course is for rhese participams; it is 

nor possihle ro repeat. IT is for these people, this time, this place. 

The in structors worked long hours in plann ing and fac i l i tat ing the course. Th i s  resu l ted 

in  the i nstructors becoming i nc reas ing ly  t i red. The problem of i nstructor burnout w as 

i ndicated by ha lf  of the instructors. This poi nt i s  i l l ustrated by the fol l ow i ng  comment :  

lncredihle ll'ork-load l l ·hilst rttnning course. Facilitmors need good rime off after a grueling course 

o{ this noTure. Could be quite Clll expensive course to operate fi'om a human resource aspect. 

Planning time and sujjicient time off afterll'ards. 

The level of preparat ion and the i ssue of i nstructor burnout associ ated w ith the 

I ntertouch cou rses suggest that they may not be fi nanc i al l y  v i ab le  in a commerc ia l  

setti ng ;  a v iew supported by Krouwel (2000) .  
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CONCLUSIONS 

The fi nd ings ind icate that the I n tertouch course at OBA ach ieved i ts stated obj ect ives 

re l at i ng  to personal development and interpersonal development. Part ic ipants percei ved 

both personal and i nterpersonal development as object ives of the c ourse . The 

Intertouch course i n  Austral i a  produced powerfu l learning experiences for almost al l 

respondents .  They i ndicated that many  of these impacts part icu larl y on  aspects of 

personal  and in terpersonal development were sti l l  ev ident s ix  months and one year after 

the courses. Aspects of profess ional  development were a lso reported by two th i rds of  

re spondents, wh ich  was no t  surpri s ing as many of  the group were trainee or OB 

instructors . Al though there had been some ' teeth ing  problems' w i th the de l ivery of the 

course due to d i fferen t expectat ions of the Czech and OBA i nstructors it  had been very 

successful and showed that the OBCZ methods had appl icat ion in other contexts other 

than the Czech Repub l ic .  However, the long plann ing time, the low staff-student rat io ,  

and i ssue of  instructor burnout may have fi nancial imp l icat ions i n  commerc ial setti ngs .  

The Czech method or  course des ign i nvo lv ing ' dramaturgy' i s  an effective way of  

l i nk i ng  and in terweav ing  course goal s .  The i ntertw in ing of soc ia l ,  physica l ,  creat i ve and 

reflec t ion ' waves' prov ides a hol i s t ic  balance of act ion and reflect ion .  The i nstructors 

and part ic ipant responses along w i th my part ic ipant observations as an i n structor 

ident ified the fol lowing key elements of the educational process: 

• A ho l i st ic  process of course des i gn ;  

• The openness of the group of part icipants; 

• The range of social , physical , creat ive, and reflecti ve acti v i ties ;  

• The posi t ive and support ive atmosphere that al lowed part ic ipants to p lay; 

• The range of in structor' s fac i l i tation methods. 
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POST SCRIPT 

Fol l owing  the tri a l  of the Intertouch course i n  February 1 999, a new course, Innersense 

was developed at OBA for February 2000. P lann i ng for the Innersense  course bu i l t  on 

the c reati ve e l ements of  the Intertouch course and al so focused on the use of al l senses. 

However, this course was cancel led due to l ack of numbers along w i th a l ater course i n  

J une 2000. Gaike Knottenbe l t ,  the OBNZ School Di rector, ind icated that th i s  was not 

surpri s ing as the ln tertouch cou rse offered :  

M ore e mot ional  r i sk  taki ng, wh ich  cou l d  he very i nt im idat i ng !"or some . Emot iona l ly  demand ing  

( would no t  su i t  some part ic i pants al though i t 's  probably exact ly what they  need !"or growth and  

change ) .  H ard to describe, there f"ore hard to  market and  sel l  ( personal comm u n icat ion ,  1 5  Apr i l  

2000) .  

The cance l l at ion of Innersense at OBA i nd icated that i ts perceived i mage and promotion 

need carefu l considerat ion . The integrat ion and trai n ing invo lv ing the ' d ramaturgy' and 

act i v i t ies i n to a trad i t ional outdoor programme may be more appropriate than a stand­

alone course. An I ntertouch course was held in the Czech Repub l i c  i n  Ju l y  2000. A 

fur ther In te rtouch cou rse was held at the Outward Bound School i n  Hong Kong 1 11 

November 2000 i nvo lv ing mai n ly  Ch inese part ic ipants, and four Czech i nstructors not 

prev ious ly  i nvol ved i n  lntertouch. 



CHAPTER SEVEN 

DISCUSSION OF THE FINDINGS 

FROM THE THREE PARTS OF THE STUDY 

My rlower 

Each one of you is  a seed with enough love and cari ng. 

You a l l  have the potent ia l  to become the magn i ficent nower. 

Each r!ower has its own ind iv idual sme l ls ,  colour and beauty. 

Each rlower i s  a representat ion or  your love. 

Over the past 24 hours l have rea l i sed that I too have a seed, 

B ut have been buried and shel tered we l l  beneath the cold surface.  

Here a l l  that stopped me withering was my dreams. 

B ut the seasons have changed and now. through a l l  of you, for the fi rst t ime in my l i fe ,  

l have been g iven  t he  chance to  break t he  ice and me l t  the s now away. 

I have woken and am l earn i n g  to dance . 

I have been able for the first t ime to d iscover my beau ty and be admired and l oved for i t ,  

To splcnder i n  the sunl ight and drown mysel f  i n  i ts love,  

And this i s  real love uncondi t ional love. 

I t  i s  springt ime i ns ide me now and I have blossomed. 

So to a l l  or you, l give you the gi l't of  my !lower in whatever capaci ty ,  

Because each o f  you helped grow i t  and gave me the g irt of  l i v ing,  

For th is  I am eternal ly gratefu l ,  thank you. 

( wr i t ten by a course part ic ipant on 'Solo'  at  l ntertouch 1 999 at Outward B ound A ustra l i a )  
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CHAPTER OVERVIEW 

Th i s  chapter d i scusses the key fi ndings from each of the three parts of the study in l igh t  

of  the  l i terature d iscussed in  Chapter Two and the  a ims of  the  thes is .  The fi rst a im of  

the thes i s  was to  ana lyse whether courses he ld  a t  OB in  New Zealand ,  the Czech 

Repub l i c  and Austral i a  ach ieved the ir  stated object ives .  The outcomes from the 22-day 

and 9-day OBNZ courses and the lntertouch courses in  the different contexts al l 

ind icated effects on aspects of personal and i n terpersonal growth,  part i cu lar l y  i ncreased 

se l f-confidence. These outcomes were evident up to s i x  months after the courses. For 

Intertouch in 1 998 and 1 999, these outcomes were st i l l  evident one year after and, for 

l n tertouch 1 997, two years after the courses . These outcomes indicate that the stated 

object ives of personal and i n terpersonal development for al l the courses i n  the d ifferen t  

contexts were achieved . 

The second aim of the thes i s  was to develop a greater understanding of w h at factors 

fac i l i tated the outcomes for part icipants from these OB courses. The fi nd ings from my 

part ic ipan t observat ions ,  the  part ic i pants ,  and the i n structors, ind icated that  key 

e lements or  the educat ional process were the course design, the range of act i v i t ies ,  the 

atmosphere, the group of partic ipants and the i n structors . The OBNZ courses focused 

on a seri es or standard outdoor act i v i t ies w ith  real and natural consequences.  The 

fi ndi ngs indicated that  the di versity of the group of partic ipants and the  i n structor' s 

fac i l i tat ion of the courses were important i n  developing a safe, pos i t ive and support i ve 

learn ing env i ronment .  Th is  finding was in  contrast to B rett ' s  ( 1 994) percept i on that the 

methods used at OBNZ were m i l i tari st ic and i nappropri ate in today ' s  society .  However, 

the p lann ing  of the courses at OBNZ was restricted by the emphas is  on the l ogis t ics ,  

safety and equ ipment requ irements for mai n ly physical outdoor act i v i t ies .  The 

in structors ind icated there was a need for more trai n i ng in  debriefing  and counse l l i ng 

sk i l l s .  What  different i ated the findings from the Intertouch courses at OBCZ and OBA 

was the i nstructor' s ro le  i n  the p lann ing of the course' dramaturgy' , the ' frami ng'  of a 

range of ' games ' ,  and the deve lopment of an atmosphere that al lowed part i c ipants to 

'p l ay '  (M art in ,  2000; M artin ,  & Leberman , 2000) ;  al t hough a disadvantage of th i s  

approach was the l ong p lann ing t ime invo lved. 
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Q U A LITATIVE A N D  QUANTITATIVE APPR O AC HES 
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USING 

Andresen et al.  ( 1 995)  argued that assessment of outcomes was an impo rtant factor in 

measu ring the effecti veness of experiential educat ion courses. However ,  before th i s  

present study there had been no formal eval uat ion ,  fo l l ow up  or  research p rocedures i n  

p l ace at OBNZ or OBCZ to  evaluate course and part i c ipant object ives. The fi nd i ngs 

from comparat i ve ana lys i s  of Likert scale responses before and immedi ate l y  after the 

22-day and 9-day courses ind icated few stati st ical l y  s i gn i fi cant changes in aspects of 

se l f-concept . Hattie et al.  ( 1 997)  also reported in the i r  meta-ana l ys is  of adven ture 

educat ion programmes that there was often a l ack of detected stat i st ical s ign ifi cance, 

despite a sense that major  change had occurred . However, comput ing effect s izes d id  

al low comparison between the d ifferent courses .  

The u se of a t ick box approach l im i ted the nature of response to the quest ions  asked. 

The use of open-ended quest ions l ed to descript ive responses that prov ided much greater 

i n s ight in to the nature of the part ic ipant ' s experiences and the effects of the courses than 

the quant i tat ive resu l ts . Th i s  point was parti c u l ar l y  ev ident when analys i n g  the 

Intertouch 1 999 partic i pan ts p re- and post-course quest ionnai re responses,  wh i ch  had 

u sed t ick box quest ions relat ing to self-concept, as they ind icated the on l y  stati s t ica l l y  

s ign ifi cant response was improvement i n  ' verbal sk i l l s  and  reason ing ' . 

The l i m i t ing quest ions of  the quanti tati ve approach are i n  contrast to the responses from 

an open -ended question about effects of the course on thei r  personal l ife immediate l y  

after the courses, which were subject i ve and r ich ly  descr i ptive . The fol l ow i ng are 

typical examples i mmediately after the lntertouch 1 999  course: 

• I '111 o I of 111ore owore of lilY ow11 !rails and if has had a huge impact on the way I see myself 

• I! hos opened up new a reas for me to explore and learn; given me new confidence in myself, woken up 

Ill.\' cremive self, inspired me to continue 'workshops ' lntertouch has slarted. It helped me confront, 

recogni.w' and understand so manv underlying emotiom and feelings I was only barely aware of 

• Feel myself again, more trust in rny inner sense of direction. Feel so much more confident to express 

Il l)' gifts 10 others. 

The choice of qual i tati ve methods to evaluate course outcomes i n  th is  present study (see 

Chapter Three) supports the v iews of B an·ett and G reenaway ( 1 995) ,  Dahl gren and 
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Szczepansk i  ( 1 998) ,  A l l i son and Porneroy (2000) and N icho l s  (2000) ,  who argued that 

these methods provided an appropri ate way of i nvestigati ng the m any variables of 

ou tdoor education . The qual itat i ve approach did not attempt to quant i fy stati st ical l y  the 

e flects or the cou rse. However, as Burnard ( 1 99 1 )  recommended, the data was coded, 

categor i sed and 'quant i fied '  in order to present the fi nd ings .  The qual i tat ive methods 

recorded personal i n s i ghts i n to the effects of the courses, but this did make i t  difficu l t  to 

i nd icate whether the outcomes of the OBNZ cou rses were better or  worse than the 

l n tertouch courses at OBCZ or OBA ,  other than by the percen tage response rates re la ted 

to part icu l ar themes. The desc r ipt ive accounts from part ic ipants i l l u strated some of the 

images o r  transfer, wh ich l i nked the educat ional  process and personal and i n terpersonal 

development outcomes (Mart i n ,  2000) . Th i s  point i s  i l l ustrated by the fol low ing  

respon se two years after l n tertouch 1 997:  

The .firs/ ;)()inr m high ligh t  i s  rhe j(1ct that I ha 1•e set u p  I l l \ '  own Record Company up. This was done 

ulnwst i111111ediately ujier the lntertouch Course. and I don 't think that I would h a ve had the 

confi"denu' or the tm.11 in or hers ro acruallv do ll1is pmjecr . In my prof"ession of Music, rhere a re 

111ony cl111llenges along the \ l 'ay. ond the biggl!st one is keeping the bands in check and to fHevl!nT 

rllelll jiwn .1p li11ing llf!. Wirh rhe skills leu m l!d on rhe lnlertouch course, I simply h ig hlighred ll1e facr 

tlwr ther \ t ·ere a teal/ /  ond expla ined tlwr thcr 1111/St release rhe ji·ltslm tion in appropri(lfe areos or the 

IN/In t t ·ill .f(i/1 oport, \ '!' IT 1 1 1 / ICh like whut \ t 'c lcu m cd on rl1e cour.1·e . The rourse o lso gove 11 1e rhe 

undersrunding of' niy.l eij' in order ro ach il! re tl1is goal. If I did not believe in myself h ovv can. I make 

others IJe/ie 1 •e in me. The inrense co u rse slwt t ·ed me tlwr I can do anvth ing that I wish ond with 

enoug h rlwught and conji"dence fJ/11/ the pmject 11{j: 8ut prohahly the hest impact that Inter/ouch 

gave 1111! \\'as the abilirv lo jidlv undersrand peop le. and personally that is one skill I n ever won t  to 

lose. A1faf.:.ing .fi'iends a ll over rlw world has shown 1 1 1e H•lwt good ji"iends really are . . .  The fact that I 

ortended rhe course n1ost certainly gave me rhe springhoord ro achieve and beller mvself in ea sily 

ohwinuhlc goals. 

I n  summary, whi l s t  the quanti tat ive approach prov ides for a more accur a te assessment 

of prev ious ly spec ified outcomes ,  the qual i tat ive approach provided a r ich assessment of 

unspecifi ed outcomes. More i mportant ly, the strength of the qual i tative approach w as 

i t s  capac ity to exp lore poten tial causat ive processes that occurred for d ifferent 

i nd i v idua ls  dur ing the experience. I ncreas ing  the trustworthi ness of the natural i st i c  

i nqu i ry in vol ved several approaches i ncludi ng  methodological tr iangu l at ion ,  wh ich  

enhanced the study' s  c redib i l ity and transferabi l i ty .  F ie ld  notes and acknowledgment  of 

persona l  b i as provided an audit t ra i l  estab l i sh ing  dependab i l i ty and confi rmab i l i ty .  
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The main objective of experientia l  l earning is that, as a result  of d i rect experiences, 

change occurs and this process leads to personal growth (Burnard, 1 99 1 ;  Dewey, 1 93 8 ;  

Gass, 1 99 3 ;  Rogers , 1 985 ) .  Personal and i n terpersonal deve l opment are the main 

obj ect i ves of  adventure-based experi ent ial education programmes set  pri mari ly in  an 

outdoor env i ronment (Barrett & Greenaway ,  1 995 ;  Gair, 1 997 ;  Hopkin s  & Putnam, 

1 99 3 ;  Hay l i ar, 1 990; Hunt ,  1 989;  R ichards, 1 994 ; Schoel et al. , 1 988 ) .  

The stated object i ves of  the 22-day and 9 -day courses at OBNZ (Outward Bound New 

Zealand, 1 994b) were the same as those ident ified by B acon ( 1 98 3 )  for other OB 

courses .  These objectives were to enhance personal development ,  i n te rpersonal and 

env i ronmental awareness , and to refi ne phi losophy and val ues (Bacon,  1 983 ) .  Ho lec 

( 1 994a) i nd icated that the objectives o f  OBCZ courses also re lated to aspects of  personal 

and i n terpersonal development, and B rich<kek ( 1 994) suggested that the courses were 

based upon an env i ronmental education approach.  The main theme of the Intertouch 

courses was an in ternational centre-based course with spec i fi c  obj ect ives rel ated to 

aspects of personal and in terpersonal development (Petrova, 1 997) .  These object i ves 

support Walsh and Gol i ns ( 1 976)  and Sakofs and Armstrong' s ( 1  996) be l i ef that OB 

uses a hol i st ic process w i th spec i fic  objecti ves of personal ,  i n terpersona l  or socia l  

development .  

Personal development 

Table 7 . 1 prov ides a summary of the part ic ipant responses about perce ived course 

obj ecti ves for the courses investigated in this study. Part ic ipants of a l l the courses 

percei ved one of the objecti ves to be rel ated to aspects of 'personal development' . Over 

three-quarters (79%) of the 22-day course at OBNZ and Intertouch 1 997 respondents, 

and 63% of the Intertouch 1 998 respondents, ind icated that ' personal  deve lopment'  w as 

the main objecti ve s ix  months after the course. Forty percent of Intertouch 1 999 

respondents ind icated that personal and i nterpersonal development was the m am 

obj ect ive i mmediate ly after the courses. Gass ( 1 993)  and Nadler ( 1 995 )  suggested that 

push i ng  peop le  out of their ' comfort zones ' was an object ive of experient ia l  and 

adventure educat ion programmes. Part ic ipants of the 9-day course at OBNZ 
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commented about ' personal development' (39%),  but also 'pushing personal l i m its '  

(48%) s ix  months after the courses. Forty percent of respondents ,  immed i ate l y  after the 

22 -day cour se, a lso perceived that an objecti ve was to 'push personal l i m its ' .  However, 

to 'push pe rsona l  l im i t s '  was on ly  mentioned by two ( 1 4%) of respondents  s i x  months 

after the 22-c!ay course, and i t  was hard ly  mentioned by the respondents from the three 

J n tertouch courses . T h i s fi nd i ng suggests that i t  was the phys i cal nature of the OBNZ 

cou rses , wh ich part ic ipants perceived, part i cu larly  the o lder adu l ts (aged 27+) ,  pushed 

them out or their ' com fort zones ' .  

Table 7. 1 Summary of the percentage and number of participant responses for 
the Final Themes (in bold) and associated G rouped Codes about perceived course 
objectives, for time periods after the courses 

Number o r  part ic ipants 

N u mhcr o r  respondents 

COURSE O llJ ECTIVES 

Personal development 

Push personal l i mi ts 
Interpersonal develop ment 
Teamwork 
H olistic challenge 

Environmental awat·eness 

Develop skills 

N umber or part ic ipants 
N umber or respondents 
COURSE OBJ ECTIVES 

Personal development 
Push personal l im i ts 
Interpersonal develop ment 

International course 

Number of part ic ipants 
Number of respondents 
COURSE OBJ ECTIVES 

Personal development 

Fun 
Intet·personal develo p ment 

International course 

22-DA Y COURSE 

Post course 

54 1 00% 

47 87% 

22 47% 
1 9  40% 
6 1 3 % 

1 3 28% 
7 1 5 '}(, 

4 9% 

S i x  months after 

54 1 00% 

1 9  35% 

1 5  79% 
2 1 1 % 
3 1 6% 

INTERTOUCH 1 997 

S i x  months after 
25 1 00% 
1 4  56% 

1 1  
2 
6 
3 

79% 
1 4% 
43% 
2 1 %  

INTERTOUCH 1 999 

Post course 
1 5  1 00% 
1 5  1 00% 

6 40% 
2 1 3% 
6 40% 
2 1 3% 

S i x  months after 
1 5  1 00% 
9 60% 

2 22% 
1 1 % 

9-DA Y C O URSES 

Post course Six months after 

39 1 00% 

35 90% 

20 57% 
1 6  46% 
6 1 7% 
8 23% 
3 9% 
2 6% 

3% 

39 1 00% 

23 59% 

9 39% 
1 1  48% 

INTERTOUCH 1 998 

S i x  months after 
30 1 00% 

8 27% 

5 

2 

63% 

25% 
I I o/o 
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I n terpersonal development 

Tab le 7 . I  shows that l es s  than 20% of respondents perceived that i n terpersona l  

development was an objecti ve after the OBNZ courses .  S im i l ar ly, less  than a quarter of 

respondents i ndicated that i nterpersonal development was an object ive s ix  months after 

the 1 998 and 1 999  courses . However, 43% mentioned th is  objective s i x months after 

the ln tertouch 1 997 .  This  fi nd i ng  is not surpri s ing as a reun ion of the In tertouch 1 997 

course was he ld at the t ime the questionnai re was g iven out .  

Other objecti ves 

Zook ( 1 986) and Priest ( 1 990b ) emphasised the role  env i ronmental awareness can p l ay 

i n  adventure education programmes. However, there was l i ttl e ev idence to suggest that 

env i ronmental awareness was percei ved as an object ive i n  any of the three parts of the 

study .  

Course outcomes 

Table 7 . 2  provides a summary of the average effect s i zes  (ESs) rel at i ng to the accuracy 

and importance of aspects of self-concept immedi ate l y  after the OBNZ and O BA 

courses (no  quant i tati ve fi nd ings were obtained for the OBCZ courses) .  A summary of 

the Final Themes (in bold ) ,  percentage and number of part ic ipant res ponses about 

percei ved course outcomes , for t ime periods after the courses, is g i ven in Tab le  7 . 3 .  The 

nu mbers i n  bo ld  indicate responses to open-ended quest ions .  A l l  other respon ses are 

from spec i f" ic open-ended quest ions  asked about aspects of course outcomes .  

Table 7 . 2  Summary of t h e  average effect sizes (ESs) relatin g  t o  the accuracy 
and importance of aspects of self-concept immediately after the OBNZ and O B A  
cou rses 

N umber or part i c ipants 

N umber o r  respondents 

OBNZ 22-DA Y 
COURSE 

54 
47 

ES 

A ccuracy of aspects of self-concept . 32  
Importance of  aspects of  self-concept . 1 7  

O llNZ 9-DA Y 
COU RSES 

39 
35 

ES 

.05 
. 3 1 

OllA INTERTOU C H  
1 999 

1 5  
1 2  

ES 

. 56  
.67 
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Table 7.3 Summary of the percentage and number of participant responses for 
the Final Themes (in bold) about perceived course outcomes, for time periods after 

the courses 

0 13NZ 22-DA Y COURSE 9-DA Y COURSES 

Post course S ix  months after Post course S i x  months after 

Number or part ic ipants 54 1 00% 54 1 00% 39 1 00% 39 1 00% 
Number or  respondents 47 87% 1 9  35% 35 90% 23 59% 
COURSE O UTCOMES 
Personal development 27 57 % 1 9  1 00% 26 74 % 23 1 00% 
I nterpersonal development 7 1 5 %  1 7  89% 5 1 4 %  1 7  74% 
PI"Ofessional development 9 47% 5 22% 
O ther i mpacts 1 0  21 % 5 26 % 2 6 %  6 26 % 

013NZ for everyone 9 1 9% 6 1 7% 

013CZ INTERTOUCH 1 997 INTERTOUCH 1 998 

Six months arter Two years after S i x  months after One year after 
N umber or part i c i pants 25 1 00% 25 1 00% 30 1 00% 30 1 00% 
Number o r  respondents 1 4  56% 1 7  68% 8 27% 1 0  33% 
COURSE O UTCOMES 

Personal  d evelopment 1 3  93% 16  94 % 7 88% 8 80 % 
I n terpersonal  development 1 1  79°/o 1 5  88 % 7 88% 5 50 % 
Professional  development 5 36% 4 50% 
Other impacts 7 50% 9 53% 4 50% 6 60 % 

013A I TERTOUCH 1999 

Post course S i x  months arter One year after 
N umber or part ic ipants 1 5  1 00% 1 5  1 00% 1 5  1 00% 
N umber o r  responden ts 1 5  1 00% 9 60% 6 40% 
COU RSE O UTCOMES 
Personal development 1 4  93 (1(, 9 1 00% 5 83 % 
I n t el·p usonal development 1 2  80% 5 56% 3 50 % 
P rofessional  development 1 0  67% 7 78% 
Other i mpacts 1 3  87 % 8 89% 6 100% 

Tab le  7 . 2  shows an average effect size of .32 for 22-day course part ic ipant ' s  percept ion 

of the accuracy of self-concept , which i s  sim i l ar to Hattie et al. 's ( 1 997 ) fi nd ings for 

adventure programmes, but for the 9 -day courses the average effect s ize was negl i gib l e  

(ES = . 05 ) .  Table 7 .2  shows that the average effect size for respondents percept ion of  

the accuracy of aspect s  of self-concept for the Intertouch 1 999 course (ES = . 56) was 

seventy-fi ve percent more than that computed for the 22-day course at OBNZ (ES = 

. 32) .  Hattie et al . ' s ( 1 997) meta-analysis of OBA programmes resu l ted i n  an average ES 

of .47 .  H owever, the  I n tertouch 1 999 fi nding may reflect the nature of  the p art ic ipants 

(main l y  OB staff) and the smal l s ample  s ize. 
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Tab le  7 . 2  a l so  i ndicates that the effect s ize for participant percept ions of the importance 

of aspects of self-concept for the Intertouch 1 999 course (ES = .67) was twice that 

computed for the 9-day OBNZ courses (ES = . 32)  and nearly four t imes that of the 22-

day course (ES = . 1 7 ) .  This fi ndin g  suggests that depending on the m aturity and 

openness of the part ic ipan ts, they may p l ace more value on their  sel f-concept at th is 

stage, and al though th is  may reduce the overa l l  change scores , part ic ipants have a more 

real i st ic se l f-concept, and experience personal development at a later stage. 

Personal development 

Table 7 . 3  shows that the mai n outcomes percei ved by almost all respondents s i x  months 

after the OB courses evaluated in th i s  study,  re l ated to aspects of personal development .  

This fi nd ing supports those of previous OB studies of outcomes (Cl i fford & Cl i fford, 

1 967 ;  Ewert ,  1 982;  Fletcher, 1 97 1 ;  Koepke, 1 973 ;  Hattie et al. , 1 996 ;  Hopki ns ,  1 976 ;  

Shme, 1 97 7 ;  Wetmore, 1 972) .  The fol l owing typical examples i l l u strate the  i mpacts on 

personal development s ix months after the OBNZ courses and Intertouch courses: 

22-day course at OBNZ: 

• Enlwnced belief in my ability to a c/1ieve set g oals. 

• People drm 't recogn ise 11 1e I ' ve changed so m uch. I an1 so 111uch more confident. 

• I wn 1 1 1ore assertive, colnlll llnicate better, push lllyself harder, tolemte more and have rnore fun. 

9-day courses at OBNZ: 

• I !Jelil!l 'l! in ln \'self to tile extent tll({t 1 10 moun tain is too high to climb. 

• I fee l  more confident wking on new clwllenges. I feel like I an1 missin{? something if I don ' t have a 

goa I. 

• Helped me find my inner strength and o vercome a lot offears. 

I n tcrtouch 1 997 : 

• Ovem/1 l fi'l!l llluch stronger and confident  as an individual whenever I come to an obstacle in my life 

deoling H'ith family, job. etc. 

• it showed me a lot of my weak characte ristics. it also showed me that others perceive me in a 

differen t  way than ! would think. Cave me a great push for the future, there 's lots of things I 'm good 

at and it he lped my confidence a lot. 

I ntcrtouch I 998:  

• More confident  and connected with creative aspects of me. New enthusiasm for discovery. 

• I know nmv what I 'd like to do when I grow up. 

I ntcrtouch 1 999:  

• lntertouch has given me the strength to make big decisions with my personal and family life. 
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• A fantastic growth experience thm assisted me in finding direction during a large transition period of 

my I !fe. 

A h igher nu mber of responses were recei ved two years after I ntertouch i n  1 997 and one­

year after the 1 99 8  course than six months after the courses . These responses ind icated 

that the effects on personal development were sti l l  ev ident . Although, the number of 

responses one-year after the 1 999 course was on ly s ix ,  five (83%) perceived aspects of 

personal development .  

The fi nd ings suggest that al l the courses in vestigated did have considerable impact on 

many part ic ipants and these effects were l asti ng up  to six months after the OBNZ 

courses; and up to two years after the Intertouch courses . For some, the OB courses 

were a maj or turn ing  poi nt in their l i fe as i l lustrated by the fol low i ng responses S I X  

months after the  courses a t  OBNZ, OBCZ,  and OBA, respecti ve ly :  

• 22-day course at OBNZ: I realised that the simple WO\' of life was where I was happ iest. When I am 

financially a hie I 'm going to have a family and move to a small country town by water. 

• 9-day course at OBNZ: Cave 111e a ne1 1 '  lec1se of /if(', realised I a111 still able to meet/conquer new 

challenges. 

• l n tcrtouch ! 997 at OBCZ: I ha\'e always stmgp,led ll 'ith Ill)' self-concept. During my t wo weeks at OB 

I felt greot. I have always been the baby in the falll ily I have played that role but a lso been placed in 

that role. OB broke that role for 11 1e and made me a stronger individual who could stand up to that 

j(unily role. My last visit home n1y brother commented that l '11 1 just one of them. I 'm closer to my 

fwnily than I ' ve ever been. 

• l ntcrtouch 1 998  at OBCZ: An (1/llazing experience . . .  A ti111e of opening up and sharing much more of 

ll l_rself with others . . .  Rea/ised that ! do need to really start to value lilY time a live more carefully. 

• l n tcrtouch 1 999 at OBA: lncredihle wnazing e:q;erience . . .  My ne \V life 's beginning. 'After one door 

closes another door opens ' , lntertouch was my opening. 

Interpersonal development 

Interpersonal development objectives have been stated for outdoor and adventure 

educat ion (Priest, 1 990b) .  Table 7 . 3  shows that there was change i n  aspects of 

i n terpersonal development for respondents of al l the courses. In  particular, the main 

aspect of i n terpersonal development percei ved by participants was improvement i n  

re l at ionsh ips .  More than 70% o f  22-day and 9 -day OBN Z  course respondents 

commented about aspects of i n terpersonal development six months  after the courses.  

This  supports the find ings of Mi tchel l  and Mi tche l l  ( 1 98 8  & 1 98 9) who ind icated that 
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increased in terpersonal sk i l l s  were an outcome of the 24-day course at O BNZ. The 

fol lowing typical examples i l lustrate the i mpact had on two 22-day course part ic ipants: 

• Cot rid of' lonR-term bo)ji·iend. that everybody hated, the day I got back ji·om the course . . .  Have an 

OIIWZing loving supportive carin1-1 ho)ji·iend now, and we are equals. A mazed at what 1 used to put up 

lVith as acceptable. 

• . . .  heaps l!ett!'r. Th is has had a huge impact j{!r me. Mv relation.ships with people and partner have 

i111proved g rea t ly. I am ahle ro g!'t along with people with ease and understand where other people 

are comi11g .fiwn and underswnd they have feelings too' 

These typical  comments from 9-day part icipants ind icate percei ved greater to lerance: 

• I 0 1 1 1  more mmre of individual differences and likely w respect this since rhe course. This was a 

posirive I wok home with 1/le. 

• Positive ollitude. patie11ce. tolerance. Patience and ahility to relote and listen to others. 

S i x  months after the 1 997 and 1 998 Intertouch courses over three-quarters of 

respondents commented about aspects of in terpersonal development. For the Intertouch 

1 999 course , 56% of the respondents commented on aspects of i n terpersonal 

devel opmen t .  The fol l owing are typical examples of the comments s i x  m onths after the 

three courses : 

• I nlcrlouch 1 997 : In cerwin situmions I 'm good at leading the group, at decision making under 

pressurr', wul l 've got good arguments to persuode others. I can be helpful to the ream in  th is way. I 

co11 nwti 1 ·we a grem dr'al. I did nor know this abour myself 

• l n tcrlouch I 998 : ! learned to accepr people. I mean differenr people, people with different affirude to 

lif'e . . .  A II people ji·om lnrer/Ouch / 998 have a big spoce in lilY heart and 1 am g rateful for their 

enomw11s eff!Jrt. When!' ver 1ve meet it can be the same feeling of ji-iendship. 

• l nlcrlouch 1 999: Working in. a forge group was a challenge, but since then I have developed a lot in 

how I re/cue to others. 

Nearly al l ( 88%)  of the respondents ind icated aspects of interpersonal  development two 

years after the In tertouch 1 997 course. Half  of the respondents one-year after the 1 998  

and  1 999 courses a l so  mentioned aspects of i nterpersonal development.  The find ings 

from both O B NZ and lntertouch courses i ndicate that the interpersonal  deve lopment 

objecti ves were ach ieved six months after the courses, and the effects were l asti n g  up to 

two years after the Intertouch courses for almost al l the respondents . T hese find ings 

support B urnard' s ( 1 99 1 )  v iew that experient ial act iv i ties enhance i n terpersona l  ski l l s .  
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Professional development 

Table 7 .3  shows that aspects of profess ional development were reported by  l ess than 

half the respondents of courses at OBNZ and Intertouch at OBCZ, al though 78% 

responded about professional development si x m onths after the Intertouch 1 99 9  course . 

This  fi nding for Intertouch 1 999 was not surpr i s i ng, as many were trainee or  OB 

i n structors. Professional development was not a stated object ive of either the OBNZ 

courses or the Intertouch courses, but profess iona l  development programmes are a 

s igni ficant part of OB programmes in ternational l y  ( Outward Bound Internat ional , 1 997) .  

The fi ndings o f  th is  study suggest that these programmes shou ld b e  des igned and 

adapted for profess ional development needs and not re ly on a standard format (Krouwel 

& Goodwi l l ,  1 994; R ichards,  1 994) .  The use of games and problem sol v i n g  acti v i ties 

is common in  these types of programmes (Kaagan,  1 999;  Wagner & Campbel l ,  1 994), 

al ongs ide the more tradi t ional outdoor adventure act i v it ies (Bank ,  1 994; K rouwel & 

Goodw i l l ,  1 994).  

Other impacts 

Although env i ronmental education was a stated objective of OBNZ courses (Outward 

Bound New Zealand,  1 994b), there were few comments made by part i c ipants about 

impacts upon th is  aspect .  Brichacek ( 1 994) i nd icated that environmental educat ion was 

an object i ve of OBCZ courses, however, it was not stated as an objecti ve for In tertouch 

or percei ved by part i c ipants as an i mpact .  The fi ndi ngs from th is  study are contrary to  

Priest ' s  ( 1 990b) obj ect i ves for outdoor educat ion ,  but  are congruent w i th h i s  objectives 

of adventure educat ion .  The fi ndings support the v iew that the natural env i ronment 

provides the context for many of the experient i al education act i v i t ies (Ewert ,  1 996; 

Gair, 1 997) ,  rather than env i ronmental education  being a speci fic outcome .  Hopkins 

and Putnam ( 1 993)  and Roland and Hoyt ( 1 9 84)  bel ieved that env i ronmental awareness 

should be an in tegral part of adventure based experient ial programmes. Thi s  suggests 

that if en v i ronmental education is to be an objec t i ve, the key is to make env ironmental 

sens i t i v i ty a proact ive component of programm e  design, a v iew supported by Roland 

and Hoyt ( 1 984) .  For example, courses developed by  Van Matre ( 1 974,  1 979) and Ford 

( 1 98 1 )  were des igned wi th outdoor education as part of a broader env i ronmental 

educat ion programme. 
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WHAT FACTORS FACILITATED THE OUTCOMES FOR PARTICIPANTS? 

Key elements of the educational process 

A summary of the Final  Themes, percentage and number of part ic ipant responses abou t  

the key el ements o f  the educational process, for t ime periods after the courses i s  g iven i n  

Tab le  7 .4 .  The numbers i n  bold i nd icate responses to open-ended questions .  A l l  other 

responses are from spec i fic open-ended quest ions about the educat ional process .  

Ta ble 7.4 Summary of the percentage and number of participant responses for 

the Final Themes (in bold) about perceived key elements of the educational process, 

for time periods after the courses 

22-DA Y COU RSE 

Post course S i x  months arter 

Number or  part i c ipants 54 I 00% 54 I 00% 

Number or  respondents 4 7  8 7 %  19 3 5 %  

K EY E L E M ENTS O F  T H E  EDUCATI ON A L  PROCESS 

Course design 9 1 9 %  3 1 6 %  
G t·oup o f  p a t·ticipants 8 1 7 %  5 26% 
Physical activities 

I n dividual  activities 

A t mosphere 

I n structors 

36 

28 

2 %  

2 %  

77% 

60% 

3 

1 4  

1 5  

INTERTO U C H  1 997 

1 6 %  

4 %  
7 4 %  

7 9 %  

S i x  months after Two years arter 
N umber of part i c ipants 25 I 00% 25 I 00% 

N u mber or respondents 14  56% 1 7  6 8 %  

K E Y  ELE\1 ENTS O F  T H E  EDUCATIONAL PROCESS 

C o u rse design 1 3  93 % 5 
G roup of participants 5 36% 5 
R a nge of activities 1 3  93% 6 

A t mosphere 9 64 % 5 
I n s tructors 9 64% 6 

29 % 

29 % 
35 % 
29 % 

35 % 

9-DA Y C O U RSES 

Post course S i x  months a fter 

39 1 00% 39 1 00 %  

3 5  90% 2 3  5 9 %  

2 6 %  1 1  48 % 

7 20 % 8 35 % 

2 6 %  3 1 3 %  

3 3  94 % 1 4  6 1 %  

30 86% 1 6  7 0 %  

I N TE RTO U C H  1 998 

S i x  months after One year after 
30 1 00% 30 1 00% 

8 2 7 %  1 0  3 3 %  

6 75 % 5 5 0 %  

5 63 % 4 40 % 
8 1 00 %  3 30 % 

3 3 8 %  5 50 % 

7 8 8 %  3 3 0 %  

INTERTO U C H  1 999 

Post course S i x  months after One year after 
N umber or part i c i pants 1 5  1 00% 1 5  1 00% 1 5  1 00% 

N umber or respondents 1 5  1 00% 9 60% 6 40% 

K EY ELEM ENTS OF THE EDU C ATION A L  P ROCESS 

Course design 7 47 % 6 67 % 2 33% 

Group of participants 4 27 % 5 56% 3 50 % 
R ange of activities 1 4  9 3 %  8 89% 6 100 % 
A tmosphere 8 53% 6 67 % 
I nstructors 1 4  9 3 %  8 89% 3 5 0 %  
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Course des ign 

Experient ia l  learning i s  a process of learn ing through d i rect experiences (Carver, 1 996 ;  

Luckmann ,  1 996) and i s  central to the  ph i losophy of  Kur t  H ahn  (Richards ,  1 990) . The 

OBNZ and lntertouch courses were based on l earning from experiences i n  the natura l  

env i ronment and  components of OB courses advocated by Bacon ( 1 983 ) :  sk i l l s  

t rai n i ng, stress/hardsh ip ,  problem so lv ing ,  service,  reflection ,  and evaluat ion .  However, 

a s ign i ficant d i fference between the OBNZ and Intertouch courses was the range of 

cha l l enges presented to partic ipants .  

The OBNZ courses invo lved a ' w ave' of main ly  physical outdoor act iv i t i es, s im i l ar to 

the ' adventure wave'  described by Schoel  et al. ( 1 988 ) .  The courses were based on Kurt 

H ah n ' s  ph i l osophy of a hol i st ic  education that ai med for personal deve lopment w ith 

adventure act iv it ies and deve lop ing  outdoor sk i l l s  as educational tool s (Stetson , 1 997 ) .  

H i s  ph i losophy of  bu i l d i ng character in youth emphasi sed chal lengi ng  adventure 

experiences with real consequences (Richards, 1 994; Stetson ,  1 997) .  

My part i c ipant observation of  both 22-day and 9-day courses i ndicated that the standard 

format i n  the course design meant that there was a lack of flex ibi l i ty for the i nstructors to 

react to the needs of the part ic ipants . The emphas i s  of the i nstru ctors was on safety and 

' hare! ' ou tdoor sk i l l s  rather than ' soft ' fac i l i tat ion sk i l l s .  However, although the courses 

at OBNZ were based on main ly  physical and group acti v i t ies ,  incorporated i n  these w ere 

associ ated prob lem sol v ing chal l enges, as Walsh and Go!  i ns '  ( 1 976) i ndi cated i n  the i r  

'Outward Bound educational process mode l '  (Figure 2 .8 ) .  Table 7 .4  shows that l ess than 

20% of respondents commented abou t  the  course des ign i m mediately after or  s i x  m onths 

after the OBNZ 2 2-day course, a l though 48% mentioned th i s  aspect s i x  m onths after the  

9-day courses, wh ich may reflect the  maturity of the o lder  g roups. Partic ipants of both 

22-day and 9-day courses ind icated a stat ist ical l y  s ign i ficant change in their percept ions 

that  OBNZ 'develops hol i st ic w el l-being'  (see Chapter Four) .  M y  own percept ion w as 

s i m i l ar after the 9-day course i n  wh ich I part ic ipated .  However, the greater range of 

act iv i t i es offered at OBCZ l ater p rovided me wi th a m ore hol i s t ic  cha11enge. The 

fol low ing cornrnent from an OBNZ course part ic ipant i l l ustrates th i s  poin t :  

Made m e  realise I can give anyth ing a g o  and not to let the mind stop you. It was good for mind, 

body, and soul. 
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' Dramaturgy', a ho l i st ic method of course des ign at OBCZ 

'Dramaturgy ' on the l ntertouch courses invol ved in tegrat ing games and act i vi ties that 

were carefu l l y  sequenced us ing the 'dramaturgy wave' . The course des ign of lntertouch 

maintained a hol i st ic  balance and a variety of chal lenges . Doughty ( 1 99 1 )  i nd icated that 

th i s  hol i s t ic  balance of  acti v i t ies shou l d  prov ide the next generat ion of personal and 

profess ional  development programmes . Boud, Cohen and Wal ker ( 1 993) ,  Cooper 

( 1 994 ) ,  and Hopk ins  and Putnam ( 1 993 ) ,  also argued that experient i al educat ion shou l d  

b e  hol i s t ic ,  encompassing mind,  body and sou l .  Aspects of the course des ign were 

mentioned by more than two-th i rds of respondents s ix months after the three Intertouch 

courses. At  OBCZ it is the development of the 'dramaturgy' that determi nes course 

length, and i s  not j ust a case of fi t t i n g  act iv i t ies into a number of days. The find ings of 

th i s  study support Ho lcc ' s  ( 1 994b) v iew that developing 'dramaturgy '  as part of course 

desi gn and incorporati ng a var iety of act i v i t ies were key elements i n  developin g  a 

hol is t ic  experien t ial education process .  The fol lowing comments from two respondents 

six months after the Tntertouch course at OBA i l lustrate this point :  

• 11 \HIS like a lifelime of' experi!'nce.1/lessons co111pressed into two weeks. It was like an experiment 

\ l 'here I experienced tes/s of erery capability I thought I had as a human being, and more. I used every 

sense, 1' \ 'ery skill, every li111b. and every milligram of energy in the shortest space of time possible. I 

us!'d ne1trones I knew I had. and created connections between neurones tha t  have never been used. 

• Till' deprh o{ rhe sessions, aclivities, subj!'c!s we were involved i11, rhey wen! deeply inro all aspects of 

our lil'es, social, psvclwlogical. menwl, and physical. 

The In tertouch 1 999 i n structors a lso commented favourab ly about the s t rengths of the 

'Czech way' . This  is  i l l ustrated by the  fol lowing non-Czech instructor response :  

The clwllenge for rhe j{1cilirating ream i s  ro nwinrain a meaningji�l sequential journey, a s  opposed to 

c1 series of' c1ctiviries \ l 'ithout a sense of wholeness and purpose. The need for the mix was very 

e1 •ident .  physical, mental, emorional and spiritual balance of activities. 

However, the h igh number of staff requi red, i ssues of staff burnout, and the long period 

of p lann ing  time requi red are factors that i nstructors i dentified as weaknesses of th i s  

approach .  These i ssues may make the OBCZ methods difficul t  to i ncorporate i nto the 

' back to back '  course requirements of other experient ial educat ion organ i sations ,  such 

as OBNZ and OBA. 
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The group of part ic ipants 

My observat ion and partic ipation in courses at OBNZ support Flor' s ( 1 99 1 b) v iew that 

the impact of the process of group dynamics was a powerful catalyst i n  developing 

ins ights i n to personal growth . These observat ions were a lso supported by  B arrett and 

Greenaway ( 1 995 ) who indicated that the i nfl uence of the group was poten t ial l y  "a more 

s ignifican t  factor than either the outdoor or adventure ingredients" (p . 1 9) .  However, 

Table  7 .4 shows less than 35% of OBNZ respondents commented about the group 

immediate ly after or s i x  months after the courses. There was a s imi l ar res ponse rate for 

the fntertouch courses both at OBCZ and OB A .  Th is fi nding suggests that  part ic ipants 

perceived in terpersonal development as an outcome rather than an e l e ment of the 

process .  The fol l owing response two years after the 1 997 course i nd i cated that the 

group was a key factor in achieving the impacts:  

A lso the closeness thm developed between my self and some of the participants, in a short time we 

/milt lasting relationships. This wme .fiwn spending 24 hours 1vith eoch other and relying on support 

in challent;ing situations. Learning each other 's strengths and weaknesses and bringin.g out the best 

of eoch other. 

The ' watch ' s ize at OBNZ of between eight and fourteen part icipants was i dent i fied by 

Hatt ie e t  of.  ( 1 997)  as a common feature of  adventure programmes. In contrast, the 

lntertouch courses were based on considerably l arger groups of up to th i rty  part ic ipants 

w i th  a correspond i ng  greater number of instructors, usual ly between s ix  and eight 

compared to the one or two on OBNZ courses. M any of the acti v it ies required smal l e r  

groups or teams, w h ich were often s im i l ar to  the  group s izes ind i cated above. Dur i n g  

the lntertouch courses many o f  the reviews were i n  the l arge group,  w hich  p resented 

d i fficu l ties as a few partic ipants dominated the d i scussion whi le  some said noth i ng. My  

part ic ipant observation indicated that w hen the rev iew process i nvo lved  smal le r  groups, 

th i s  a l lowed the ent ire group to contribute. This v iew is supported by Greenaway 

( 1 993) ,  w ho i nd icated that the review ing process fac i l i tated by the i nstructors shoul d  

add value to the experience and enhance personal and group deve lopment .  
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The range of acti v i ties 

Table 7 .4  shows that less than 20% of OBNZ respondents commented about the 

act iv i t ies, al though there was not a specific question  asked. Almost al l respondents 

commented about the activ i t ies on the Intertouch courses six months after the courses. 

Over 85% mentioned the physical act iv i t ies six months after the 1 997 and 1 998 

l n tertouch courses. The respondents i ndicated that many of the physical act i v i t ies had 

taken them out of the i r  'comfort zone' . This may be due to them bei ng unfam i l i ar w i th 

the act iv i t ies .  Hatt ie e t  al .  ( 1 997) i ndicated that most  adventure programmes "in volve 

doing th ings phys ica l ly act i ve away from the persons normal env ironment" (p .44 ) .  

However, a variety o f  creat i ve, i nd iv idual and group act iv i t ies were also ment ioned s i x  

months after the In tertouch cou rses as tak ing people out o f  thei r comfort zones and/or 

that they had learnt the most from . This supports my observat ion that the d i fferent 

act iv i t ies presented a greater variety and l i kel i hood of chal lenge to the part i c ipants .  For 

example,  part ic ipants who were struggl i ng w i th the physical  act iv it ies were able  to be 

leaders in some of  the creat ive act iv i t ies .  However, there were few respon ses  one year 

or two years l ater suggest ing that other factors were i nfluencing  the outcomes at th i s  

t ime .  A l though a l l  respondents mentioned act i v i t i es s i x  months after the 1 999  course i n  

Austral ia ,  on ly  22% of respondents mentioned t he  physical act iv i t ies. Th i s  m ay have 

been due to  many of them bei ng used to outdoor physical act iv i ties, as they were OB 

staff. The range of act i v i t ies used on the In tertouch courses support the s tep of Sakofs 

and Armstrong 's  ( 1 996) 'Act ive learn ing cyc l e '  (Figure 2 .9 ) ,  which advocated physical , 

i nd i v idual , and group experiences. The creat i ve act i v i t ies used on I ntertouch added 

another d i mension of chal lenge .  

A l l  courses evaluated i n  th is  present study had s ign ificant periods of reflect ion and 

review of acti v i t ies ,  which Dewey ( 1 9 1 6) ,  Boud ( 1 997) and Priest and Gass ( 1 997) 

argued were essent i al for processing the adventure experience. The Intertouc h  courses 

in 1 998 and 1 999 a l so used games such as ' Labyri n th '  and ' Ind iv idual surv i val for the 

sou l ' ,  which al lowed part ic ipants to reflect on their l i ves .  These activ i ti es  e l i c i ted very 

strong emotions both during the act iv i ty and the rev iew afterwards, and  produced 

'powerfu l  l earning  experiences ' (Greenaway, 1 995) for some of the part i c ipan ts .  More 

respondents i dentified these act i v i ties ( i nc lud ing  physical act iv i ties), as tak i ng  them out 
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of  their comfort zone and/or from which they had learnt t he  most, than any other acti v i ty 

ment ioned . The fol lowing are examples of the com ments : 

• Labvrinth-a chance to practice my life, real emotion felt. 

• Lal) )'rin th - it was so powerful, I find it hard to explain . . 

• Individual sun•ival for the soul and solo H'ere personally the two parts of Intertouch that stay in my 

mind as heing personally jit !filling and educational. 

• Individual surl 'ival for the sou l: I connected witil mv inner-se(f a nd felt at one wirh my heart. 

The games were a lso real and mean ingfu l ,  wh ich Kraft and Sakofs ( 1 99 1 )  had i nd icated 

was i mportan t for adventure ex periences . Krouwel (2000) pointed out that the O B CZ 

games were so exc i t ing and fu l l  that rev iew may become an afterthought. " It may not 

even be utterly necessary; over twel ve days of i ntens ive, surreal ,  constant ly  m odi fi ed 

act iv ity ,  the lessons may emerge i n  an unforced way" (p .7 1  ) .  Rather than ' front l oad i ng '  

the experie nces wi th pre scribed objecti ves (Priest & Gass ,  1 993) ,  the games ' l et the 

mountai n s  speak for themsel ves ' ( J ames, 2000) .  Th is  point is i l lustrated b y  the 

fo l l owing comment : 

The Loh."rintil of life: as tlw game progressed the similaritv berween it and my life was quite scary 

and made me really face a feiV facts about myself and how I 'm leading my life. 

The atmosphere/learn i ng env i ronment 

Tab le  7 .4 i nd icates that the atmosphere on the OBNZ courses and In tertouch 1 997  and 

1 999 courses was desc ri bed by over 60% of respondents six months after the courses, 

a l though on ly  38% responded ror the 1 998 Intertouch  course . A specifi c open-ended 

quest ion w as asked, which may indicate why the response rate was h igher for th i s  factor 

of the educational process than for those al ready d i scussed. The fol l ow i n g  were typical 

responses :  

22-day : 

• A ven• supportive environment. Spirits mn high and the general atmosphere is an extremely positive 

one. 

• A ll'esome spirit, everyon e  gets on really rvell with each other and gets into the OB m.ollo ' to serve, to 

strive c111d not  to yield '. 

• Very open and peaceful. High spirited people. Basically bliss/ 

9-day: 

• Positive enthusiastic, challenging, encouraging. A professioizal organisation. 

• Friendly . .fim. challenging, physically tiring, happy atmosphere, great ream spirit. 

• It was H'arm. group spirited an.djitll on. 
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The f indi ngs suggest that  the importance of the atmosphere/learn i ng envi ronment of the 

OBCZ Intertouch courses i s  more evident up to s ix  months after the course than at  the 

l ater t ime periods. This may be due to the ' atmosphere '  being l ess tang ib le  than 

part ic ipant ' s  memories of other aspects of the courses. The importance of the 

atmosphere six months after the courses is reinforced by the fol lowing typical 

comments :  

• One of the nwst w11.a::.ing en viron111.ents I hove ever experienced, caring, open, fun, flexible, relaxed, 

eo sua/. Sllfiportive, col/lfortoble. One of the besT tii'O weeks of my life. 

• The world mm id he a heTter place if we could all live in an en vironmenT of trust, friendships and 

1•o/ues. 

• Friendly, active, will in;.; to try onything ha ving and enjoying fun, breaking barriers between people. 

• Unreal. onw::.ing, unbelie1•oble tlwt in such o short spoce of ti11 1e people were so close, friendly and 

opened their hearts ro everyone. 

• lntem(lfionol. warm. breorhtakin;;. exciting wondeJji t !. Ji'iendlr and positive. 

The Czech i nstructors p lace great emphas is  on prepan ng and estab l i sh ing  the 

atmosphere of the course. The preparation of  the course involves the i nstructors 

creati ng other env ironments, as indicated by the fol lowing partic i pant response after the 

In tertouch 1 999 course . 

The C::.ech 's 1vere very good in al/ention to detail. lt made people feel welcome and good with all the 

tlwup,ht that 11·ent into tl1e creative ideas like the pictures in the bunk rooms, the posters on the walls 

fin· daily l l 'l 'iting, the creative tea room, the 1 1 1 1 /Sic, the set up of the main room we used etc. 

This  fi ndi ng supports the v1ew of Carver ( 1 996) who indicated that to  ach ieve the 

object i ves of experient ia l  educat ion was dependent on setting characterist ics and the 

l earn ing env i ronment .  Hopk ins  and Putnam ( 1 993)  suggested that the l earn i ng 

env i ronment h ad a much more subtle and powerful i nfl uence. Boud et al. ( 1 997)  

i ndicated that th i s  i nvolved the social , psychological and physical environment .  

The development of a posi t i ve, friendly and support ive envi ronment o n  the courses 

evaluated in th i s  study re i n forced the development of trust and the dynam ics  of the 

group .  I t  also helped create a safe l earning environment that enabled partic ipants t o  

remove previous personal constrai nts and soci al i n hib i tions, and  part icu larly on the 

In tertouch courses a l l owed p artic ipants to 'p lay ' .  
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At  OBCZ, many of the act iv i t ies are 'games' that a l l ow partic ipants to ' pl ay '  (Horakova, 

c i ted in  Intertouch, 1 999) . F lor ( 1 99 1 b ) ,  G i l sdorf ( 1 995 ) ,  M i l l ar ( 1 968) ,  Rohnke ( 1 984,  

1 989,  1 993 ) ,  and Shoe!  e t  al .  ( 1 988 )  advocated the use of games i n  adv en tu re b ased 

experient ia l  education . Priest and Gass ( 1 997) ind icated that th i s  p lay stage (Mortlock, 

1 984 ) or  exp l orat ion and experi mentat ion stage (Priest & Bai l l ie ,  1 987) of the adventure 

ex perience was important i n  develop ing ' peak experiences '  (Maslow, 1 962)  and a ' s tate 

or f low' (Cs ikszentmi ha ly i ,  1 99 1 ) . B i sson and Luckner ( 1 996) d iscussed the i mportant 

ro le of fun and p lay in removing social barri ers and stress and i ncreas ing  i n tri ns ic  

moti vat ion and re l ax at ion .  Th is  i s  re i nforced during act iv i t ies, which i nvolve 

psychological and/or perce i ved physical r isk, and push parti c ipants to ex te n d  their  

' comfort zone' (Nad le r, 1 995 ;  Rob inson, 1 992) .  One Intertouch partic i pant  descri b ing  

the i r  ' Labyri n th '  exper ience, i l l ustrates th i s  poin t :  

\Vhen wken out of one 's co111jort ::.one there was always the tmst and support there t o  nurture and 

console. fJ!aring the hirth to death ga111e II'OS most emotive. It stirred up tremendous emotion in me 

mnsidering m v  pre:>ent situa tion and life stage. 

The approach of OB NZ courses was based on outdoor adventure act i v i t ies  w i th real 

consequences .  This more physical approach a lso al l owed the part ici pants to have fun,  

as i nd icated i n  the fol l owing typical comments s ix months after the 9-day c ourses :  

• The courses a re a great challenge and I had a g reat dect! ofjitn on my course. 

• \\fell organised, jitn, clwlleng ing and sati.lfving. 

At OBNZ t he removal of partici pants from their  normal env i ronment, by bein g  p l aced i n  

the outdoor env i ronment w i th a diverse group (watch) o f  strangers, a ims  to  encourage 

the removal of societal barr iers and personal i nh ib i t ions .  This supports the v iew of Gass 

( 1 993 ) who i ndicated that the unfami l i ar env i ronment was an important e lement of the 

process of personal growth through experiential l earni ng. 

2 .  Safety :  physical and emotional 

Luckmann  ( 1 996) and Sakofs and Armstrong ( 1 996) identifi ed estab l i s h i ng  a l earn i ng 

env i ronment that was physical ly and emotional l y  safe, as important i n  fac i l i t at i ng  the 

l earn ing  process in experient ial  education . The fin di ngs of th is study i nd icated that 
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OBNZ was concerned w i th safety and no  negat i ve comments were reported .  These are 

typical comments: 

• I fell very safe. 

• Friendl\·, serious, and saf'e. 

• Well mn , , ·irh safely in mind. 

At OBCZ the physical and emotional safety of part ic ipants was also important .  The 

fo l l owing comment from a non-Czech i nstructor on In tertouch 1 999 ind icated that the 

range of act i v i t ies was "stretch ing people out of comfort zones while still maintaining 

physical ond ernotionol safetv ". The fo l low ing  typical part ic ipant comments also 

ind icate the safe and support ive env i ronment created on the lntertouch courses : 

• OB should he a safe 11lace where you can rm ly express who you are 1virhour having 10 pur on a 

persono ond nor heing judged. lt has a fi'ee spirit of acceplance and posirive energy where dreams 

andfi·iendships can be ./(mned. 

• It provided a l'ely safe learning environ11 1enr. 

• Safe. supporrive and understanding environmenr. 

In su m mary , the fi ndings from each of the three parts of th is  present study i nd icated that 

the atmosphere was fun ,  safe , pos i t i ve and support ive ,  which was i n  contrast to 

trad i t ional outdoor adventure courses where the emphasis was on perce i ved fear 

(Mort lock ,  1 984) and push ing part i c i pants physical l y  out of the i r  ' comfort zones' 

(Nad ler, 1 995 ) .  The fi ndi ngs from the Intertouch courses suggest that i t  is not j ust 

physical act iv i t ies that push part ic ipants out of their comfort zones, but also a range of 

non-physical ' games ' .  

The i n structors 

Tabl e  7 .4 shows that s i x  months after the courses at OBNZ, OBCZ, and OBA,  almost 

al l respondents i ndicated, via Likert scales, that the i nstructors were ' very i mportant '  

factors in  the success of the courses. A speci fic open-ended question was asked, which 

may i ndicate why the response rate was h igher than other factors of the educational 

process al ready discussed. 

The nature of the act i v i ties from the d ifferent course contexts had resul ted i n  d ifferent  

emphasis and approaches by the instructors. At OBNZ the i nstructor ' s  primary focus 
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was on the phys ical safety of the part ic ipants and i n i tial l y  teach ing them the speci fic  

outdoor sk i l l s, for example sai l i ng or kayaki ng. They then tended to become more 

di s tant from the group al l owi ng them to 'su rv ive'  on thei r  own. Th i s  approach was 

categori sed by Bai l l ie (quoted i n  James, 2000) as ' l et the mountains speak for 

themse l ves ' .  The OBNZ instructors ind icated that further trai n ing was requ i red i n  

deve loping debriefi ng  and counse l l i ng  sk i l l s . Th is  supports Hayl lar ' s ( 1 990) v iew that 

' soft sk i l l s '  trai n i ng was equal l y, i f  not more i mportan t , than that of tec h n ical outdoor 

pursu i t  s k i l l s .  

Over 70% or respondents s i x  months after the 9-day and 22-day course commented 

about  the important ro le the ins tructors p l ayed and the methods used. Some i nstructors 

did focu s  on metaphor development , wh ich Bacon ( 1 983) ,  Schbn ( 1 99 1  ), Pr i est and 

Gass ( 1 997 ) ,  and Hovelynck ( 1 998,  1 999a, 1 999b) i nd icated was the key to fac i l i tati ng 

experient ia l learn i ng  experi ences . Typical examples of the OBNZ i nstructors approach 

is i l l u strated by the fol l owing part ic ipant comments: 

• 13orh l l 't're ht'ipfitl 1vhen necessarr lmr oTherwise lefr 11.1' ro our mvn de vices. Inspiring . 

• Thev l l 'ere \ 'err approoclwble, hur stood !Jock and let rhe 1 \ 'a tch make the decision. They 1vere very 

g ood m .fcltilitaring gmup discussions and gerring feedback ji·o111 all members. The two instrucTOrs 

\ \ 'orked \ 'CIT 11 '1:'//. rhey enhanced t'och or hers input and rh ere \l 'crsn ' t as much pressure as there wo11ld 

lwl'e heen i{ Tht'l'e had heen jusr one . 

• f-Ie 1 1 ·as impouonr in rile way thar Ire was there, but  le! ir he o11r experience. 

• He \ \ 'as ( 1 \ \ 't'SOI/Ie. he could re/are ro everrone individ11alh•, nor jusr the group. 

Tab le 7 .4  shows that about two-th i rds of the respondents commented about the 

i nstructors six months after the Intertouch 1 997 course ; one-th i rd of respondents 

commented two years after. Al most al l respondents comn1ented s i x  months after the 

1 99 8  course; one-third responded one year after .  The Czech approach to t he  fac i l i tation 

of courses invo lved ' framing'  the experiences, as categori sed by Priest and Gass ( 1 997 ) .  

My part i c i pant observation i ndicated that the u se of  games meant that framing  of  the 

experience through imag inary scenarios was used rather than the l o gi st ics  of real 

act i v i ties .  The team of i nstructors was able to react to the needs of the g roup,  being  

fl ex i b le ,  creat ive and  changing the schedu led programme. They al so part ic ipated i n  

many of  the  acti v i t ies .  Th i s  created a c loser fee l i ng between partic ipants and ins tructors ,  

which i s  i l l ustrated by the fol l owing typical comments after the 1 997 and 1 99 8  
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• They became our friends. which was great. 

• lnwginmive and sensitive, good examples. good ream app roach , involved wiTh g roup. 
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A l most al l respondents commented immediate l y  after, and S I X  months after, the 

I n te rtouch 1 999  courses abou t  the i nstructors; ha lf  commented a year after the course. 

The feedback from the cou rse i n  Austral i a  ind icated the benefits of a team approach .  

• I jf:-lt al111ost os 1f th e inslmc/ors 1 1 ·ere part of the ;;roup and I hm·e enormous respect and admiration 

fin· el '(�ryone. Thev IVere m v  sm·iours. 

• A l l  swff' 1rere fanrastic. I apprecimed especiallv. all of' rheir different backgrounds, which made it a 

;; reater experience . 

• Had complete Trust in rhen1 at all times. Compassiona te. underswnding, full of fun,  great exarnples of 

1 1 ·lwt !her  o re teaching. 

• They ll'ere all great. So111e I relcl!ed to more than others. but all had such good guiding skills. Cz.echs 

had so nluch slrong spirit. 

• Fan-hloody- rastic, rheir commitment, energy and personal Touch are jusr a few of the many qualities 

rlwr a ll of' rh em shoiVed. I really apprecimed ir. 

B acon ( 1 983 )  suggested that the sense of n ature, peace and personal c hal l enge that 

pervaded the OB cou rses attempted to create an ideal p h i losophy of l i fe ,  and the 

in structor who embod ied these values real i sed the fu l l  power of the OB concept .  The 

fi nd ings from th i s  present study provide empir ica l  evidence to support the v iews of 

Schoel et al. ( 1 988 )  and Luckmann ( 1 996) that the i n structor plays an important rol e  i n  

fac i l i tat ing t h e  learning process .  Green away ( 1 993)  and Heron ( 1 989 ,  1 99 3 )  i nd icated 

that th i s  ro l e  was emphasi sed in structuri ng the rev iew or debriefing of the experiences. 

The empi rical fi ndings of th is present study support the key factors of the educational 

process proposed by I t i n  ( 1 999) in his 'D iamond model of the Phi losophy of Experient ial 

Educat i o n '  (Figure 2 .4 ) .  I t in  ( 1 999) suggested that a more ho l ist ic v iew of experient ia l  

educat ion invo lved a process l ink ing the i nteract ion of faci l itators , partic ipants, the 

learn ing  env i ronment and the act iv i t ies .  He  be l ieved that the phi l osophy of experient ial 

educat ion i s  part i cu l ar ly necessary i n  meeting society ' s  needs and as a veh i c l e  for change 

in the twenty-first century. 
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F igure 7 . 1 summari ses the key elements of  the  educational process before and duri ng the 

course, and i n dicates the main course outcomes of this study. What differentiates the 

.flndings fi·om the Jntertouch courses at OBCZ and OBA, in comparison to the traditional 

approach at OBNZ, is the instructor 's role in the plann ing of the course 'dramaturgy ', 

the :fi'wning ' of' a range of 'games ' , and the development of an atmosphere that allowed 

participwzts to 'play '. 

B E FO R E  THE COU RSES 

C o u rse o bjcctives 

Personal development 
I n terrersonal  development 

CoUJ·se desig n  

H o l i st i c  aprroach 
( · Drwnat11 rgv '  on 

lntenouch ) 

Range of act i v i t ies 
(Cwnes on /nrertouc/1) 

The instructors 

D U R I NG TH E COURSES 

The group of participants 

A d i verse group of part ic i ran ts 

Range of activities 

The atmosphere 

-+ Pos i t i ve & suppor t ive 
Sal'c ty :  physical  & emotional 

(Games allml'ed parTicipants to 

play on ln tenouch }  

The instructors 

Range of fac i l i tat ion methods 
( 'Dmnwrurgy ' on !ntertouch) 

A FTER T H E  COURSES 

Course outcomes 
... Personal  devel opment 

I n terpersonal development 

Figu re 7 . 1  S ummary of the key elements of t h e  educational process before and 

du ri n g  the course, and the main  cou rse outcomes from the findings of t h is study 



CHAPTER EIGHT 

CONCLUSIONS AND I MPLICATIONS OF THE STUDY 

I ntertouch 

I t  was l i ke a l i fe t ime of experiences/lessons compressed i nto two weeks. 

I t  was l i ke an experiment where I experienced tests of  every capab i l i ty 

I thought I had as a human being,  and more. 

I used e very sense, e very s k i l l ,  every l imb and every mi l l igram of energy 

i n  the shortest space or  t ime possib le .  

I used neurones I knew I had, and created c onnections 

bet ween neurones that have never been used. 

The cr i t ical c lement i s  that this ' e xperi ment '  occurred in  a 'cocoon '  of 

safcty/surporllcompassion/caring, a l l owing me t o  p lay fu l l  out .  

Th i s  cocoon a l lowed me to go on this emotional rol l e r  coaster of 

the h ighest h ighs and the lowest l ows wi thout wanting to get off. 

I wanted to stay on because I knew that dur ing th is  journey of t wo weeks 

I was learning what would poss ib ly  take me two years or more in  my 'normal ' l i fe .  

I know that th i s  was more than an educational experience because 

when I try to expla in the act i v i t ies/learning to others, I ortcn can't fi nd the words .  

I ntertouch was a wake up  ca l l  too  because al l of that was  and is  w i th i n  me, 

I only need to tap i n to i t .  

( wri t ten by a course part i c ipant s i x  months artcr l ntertouch 1 999  at Outward B ound Austra l i a) 
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CHAPTER OVERVIEW 

This  chapter states conclusions and imp l icat ions drawn from the d i scuss ion of the m ai n  

fi nd ings of this study. I t  is  concluded that t h e  Outward B ound courses i nvestigated i n  

N e w  Zeal and, the Czech Repub l ic  and Austral i a  achieved stated obj ecti ves rel at i ng  to 

personal and interpersonal development. The participants perceived the course 

outcomes to be aspects of personal and interpersonal development,  particu l arly 

i mproved se lf-confidence and rel at ionsh ips. The rich descript ive data i l l u strated that 

qual itati ve methods were an appropri ate and effect ive way of i nvestigat ing  experi ent ia l  

education and l i nk ing the study of outcomes with the investigat ion of the educat ional  

process .  

I t  i s  a lso concl uded that key e lements of the experient ial educational process were 

ident ified as a d iverse group of participants, the range of instructor fac i l i tat ion methods, 

a hol ist ic approach to course des ign involv ing a variety of act iv i t i es ,  and the 

development of a l earn ing environment that emphas ises physical and emotional safety, 

and creates a posit ive and support ive  atmosphere. The development of course 

'dramaturgy ' ,  a method of course design used at OBCZ (Holec, 1 994a), aims to l ink ,  

in tegrate and i nterweave these e lements w i th  the course goa ls  to  enhance the 

e ffect iveness of the educational process .  W hat differentiates the fi nd i ngs from the 

In tertouch courses at OBCZ and OBA, in comparison to the trad i t iona l  approach at 

OBNZ. i s  the i nstructor' s ro le i n  the p l ann ing of the course'  dramaturgy' , the 'framing '  

o f  a range of 'games ' ,  and the deve lopment of  an atmosphere that a l lowed part ic ipants 

to ' p l ay' . In  this study, the ident ificat ion of the key elements of the p rocess aimed to 

deve l op a greater understanding of what factors fac i l itated the outcomes for part ic ipants .  

The impl icat ions of the study for the fie l d  of experiential education are : 

• 'Dramaturgy' as a method of course design, and the intertwin ing of soc ia l ,  physical , 

creati ve ,  and reflection acti v it ies us ing 'the dramaturgy wave' , wh ich recognises the 

hol i st ic and subj ective nature of the outcomes of experient ia l  education .  

• A ho l i st ic model , which l i nks t he  course outcomes and key  e l ements of  the 

experient ia l  education process. 

• The study of outcomes l i nked to the i nvestigation of the experient ial educat iona l  

process us ing qual i tative approaches .  
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CONCLUSIONS 

Did the courses achieve their stated objectives? 

The fi rst aim of th is  thes i s  was to determi ne whether courses held at Outward B ound  i n  

New Zealand, the Czech Repub l i c  and Austral ia  achieved their stated object i ves .  

I .  The main objecti ve of the OB courses evaluated i n  this study w as percei ved by 

partic ipants to be personal development ;  interpersonal development w as a lso 

ment ioned, but wi th a lower response rate. 

2 .  The statist ical fi ndi ngs i ndi cated that the average effect s izes for aspects of se lf­

concept were greater for the 22-day than the 9-day partici pants immediate ly after the 

courses. The percei ved outcomes from part ic ipants up to six months after the 22-day 

and 9-day courses at OBNZ suggested that the stated objecti ves o f  personal and 

i n te rpersonal  development were achieved. 

3. Outcomes re l at i ng  to personal and i nterpersonal development were a l so reported by 

In tertouch partic ipants, both at  OBCZ and OBA, s ix  months after and  up  to one or 

two years after the courses. The fi nd ings suggest that the Intertouch theme of an 

i n te rnat i onal  course with objecti ves of enhanced personal and i n terpersonal 

development  through se l f-d iscovery was achieved. 

4 .  The stat i s t ical fi nd i ngs from the OBA course indicated that the average effect s izes 

for aspects of sel f-concept were greater than that computed for the OBNZ courses. 

However, th is fi nd ing may reflect the nature of the ln tertouch 1 999 partic ipants 

( ma in ly  OB staff) and the smal l  sample s i ze .  

5 .  The OB object ive ,  stated by Bacon ( 1 983 ) ,  of creati ng an experient ia l  learning  

e n v i ronment  was achieved. Experient ial l earn ing  i s  central to the ph i l o sophy of  these 

OB courses. 

6. There was l i tt le ev idence of the other OB objecti ves stated by B acon ( 1 983 )  being  

perceived by  part ic ipants as course objecti ves o r  outcomes (env i ronmen tal awareness, 

and refi n ing ph i losophy and values) .  

What factors faci li tated the outcomes for participants? 

The second aim of th i s  thesi s  was to develop a greater understanding of what factors 

fac i l i tated the outcomes for part ic ipants from these Outward Bound courses. The 

fi nd ings  indicated that the key e l ements of the educational p rocess were : 
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A hol i st i c  approach to course design u s ing a standard format at OBNZ and i nvol v i ng 

'dramaturgy' at I n tertouch 

I .  As wi th  many outdoor programmes, the emphasis  at OBNZ w as on a standard series 

of phys ical acti v i ties and the deve lopment of the group as key e lements in the 

learn i ng  process. 

2. At OBCZ, the deve lopment of ' dramaturgy' is a method of cou rse design that 

i ncorporates a hol i st ic and experi mental approach to the p lann i ng  of courses . 

3 .  The i n structors commented favourably about the strengths of the 'Czech way' 

approach ,  fol l owing the tr ial  of Intertouch at OBA, but indicated that a weakness was 

the length of preparat ion t ime usual ly  requ i red. 

A d i verse group of part icipants 

I .  For al l t he courses observed in th i s  study, the development of  the group and trust 

amongst the partic ipants were important in devel oping  a safe and pos i t ive learni ng 

env i ronment .  

2 .  The i n structors ind icated that d i versity and matur i ty w i th in  the group was important 

in acce l e rat ing the development of group dynamics. 

3 . The ' watch '  s ize was between e ight and fourteen at OBNZ; groups of up to th i rty 

were on the l ntertouch courses ;  

The range of act i v i t ies 

I .  As i nd icated above, main ly  physical outdoor group act i v i ties were u sed at OBNZ. 

2. The Intertouch courses offered a greater variety of act iv i ties that were physical , but  

a lso soc ia l ,  c reat ive, and refl ect i ve. The part icipants, the i nstruc tors, and my 

part i c ipant observations iden tified the range of games and act i v i t i es as i mportant i n  

i ncreas ing the di versity (mind,  body, and soul )  of chal l enge for al l i nvo l ved. 

The pos i t ive and supportive atmosphere. which was physica l ly and emot iona l ly safe 

I .  The atmosphere or  the courses, which was estab l i shed by the i n structors and 

rei nforced by the group dynamics ,  was a s ign ificant ingredient. The c ourses were set 

in nature and the positi ve and support i ve atmosphere developed by  t he group and 

i nstructors enhanced the l earning env i ronment i n  a l l three parts of the study. 
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2 .  An atmosphere that ensured physical and emotional safety and a l l owed part ic ipants 

to 'p lay '  was an i mportant factor identi fi ed by my part icipant observat ions ,  the 

part ic ipants, and the in structors. 

3 .  At OBNZ, the  natu ral sett ing enhanced the range of physical outdoor act iv i t i es, such 

as sai l i ng , kayak ing  and tramping.  

4 .  For the I n tertouch cou rses he ld in the Czech Republ ic and Austral i a ,  i n  addi t ion to 

the phys ical env i ronment, the instructors spent  considerable  t ime deve loping the 

atmosphere through the ' frami ng' of the games and creat ive presen tation of the 

cen t re .  

A ran ge of  instructor faci l i tation methods 

I .  The i ns tructor' s fac i l i tati on of the learning  p rocess a lso invol ved i mportant  ro les  such 

as implementi n g  safety procedures, sk i l l s  tra in i ng, and review and refl ec t ion upon the 

di fferen t act iv i t ies .  

2. The focus of i n structor train ing  at OBNZ and OBA is on the 'hard' outdoor sk i l l s  and 

e nsur ing  phys i cal safety of part ic ipants .  There was a need ident ifi ed  by OB Z 

i n structors for trai n i ng  i n  a greater range of  ' soft '  sk i l l s ,  part icu lar ly  rev iew ing  and 

counse l l i n g  techn iques . 

3 .  I n  contrast, the focus for the t rai n ing of OBCZ i nstructors is on the development of 

the course 'dramaturgy ' ,  which invol ves the intertw in ing of social ,  phys i cal , creat i ve 

and refl ec t i on ' games' , as part of the ' d ramaturgy wave' . Al though outdoor sk i l l s  are 

requ i red and phys ical safety of the part ic ipants is i mportant, faci l i tat i on sk i l l s  and 

i ssues of emotional safety have greater emphasis .  

4.  One o r  t wo i n s t ructors were used on the courses at  OBNZ, in contrast there were up 

to n ine  i ns tructors on lntertouch  
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I M PLICATIONS OF THE STUDY 

This thesis has evaluated the educational process and outcomes of Outward Bound 

course i n  three differen t  contexts. I t  i s  accepted that as  a case study the  transferabi l i ty of 

the fi ndi ngs may have l i m itations unt i l  tested i n  other contexts. However, the 

contribution to the fie ld  of experiential educat ion i s  i n  the form of: 

• 'Dramaturgy' as a method of course desi gn : 

• A hol is t ic mode l ,  which l i nks the course outcomes and key e lements of the 

experient ial  educat ion process. 

• The investigat ion of experient ia l  education programmes us ing  qua l i tati ve 

approaches. 

The development of ' d ramatu rgy' as a method of course design 

I .  The investigat ion of the Intertouch courses in this study has ident ified that the use of 

'dramaturgy' is a method of course des ign ,  which places importance on p l ann i ng  and 

experi mentation us ing  a hol ist ic approach (Mart in ,  2000; Mart in  & Leberman,  

2000). F irst themes are chosen and then the ' scenario' i s  created, w hich i nvol ves 

i ntertw in ing  the log i st ics  of the i nd i v idual acti v i t ies .  During the course, i n s tructors 

change the scenario to react to the needs of the part ic ipants (Mart i n ,  2000) .  The 

OBCZ courses are characteri sed by their range of innovati ve and cre at ive ' games' 

and act i v i t ies,  which Krouwel (2000) suggested provide an experient ial tool that 

a l lows the e l ement of  the unexpected. 

2. The fi ndi ngs from th i s  study suggest that the ph i losophy of the OBCZ courses 

cha l lenges the i dea of ' front loading '  (Priest & Gass, 1 993) or hav ing pre-prepared 

learn ing objecti ves .  I nstead the instructors seek "to hel p people d iscover solu t ions  to 

their  own i ssues w i th in  themsel ves" ( Krouwel , 2000, p .64). This supports the v iew 

of Dewey ( 1 938 ) ,  that defin i ng terms wi th specifi c  stated objecti ves i n  the fie l ds of  

outdoor, adventure, and environmental education ignores the ho l is t ic process and 

subject ive nature of the outcomes that i s  fundamental to experienti al l earn i ng  

(Carver, 1 996;  Cooper, 1 994 ; Hopkins  & Putnam, 1 993) .  

3 .  The use of ' the dramaturgy wave' (Figure 8 . 1 )  in  course design has impl i cati ons  for 

the associated fie lds of outdoor, adventure and env i ronmental educat ion as m an y  of 

these types of programmes focus on development through one medium,  for example 

physical outdoor acti v i t ies (Mart in ,  2000) .  I suggest that th is  approach a l so h as 
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i mpl icat ions for the des ign of both personal and professional deve lopment 

programmes, a view supported by Krouwel ( 2000) .  However, the p lann ing t ime and 

nu mber of  i nstructors requ i red may be l imitat ions i n  commerc ial settings .  

4 .  The empi rical fi ndi ngs of  th i s  study suggest that the course 'dramaturgy ' and range of  

games and activ ities developed at  OBCZ have much to offer i n  terms of  staff trai n i ng 

and course development. These fi ndings support the observat ions of Krouwel ( 1 994,  

2000 ) t hat the 'Czech way'  offers a more ho l i st ic chal lenge than tradi t ional OB 

ou tdoor approaches and provides the  ' ne x t  ge nerat ion of effect ive experient ia l  

rrogram mes ' to  meet the  needs of soc iety today. 

Group Creative 
Examples of 

' peak 

activities' activities Workshops 

Social wave 

Physical wave 

Creative wave 

Emotional/reflection 

wave 

Beginning of 

course 

I Ja i !C i llg 
hall  

Luud 
trophy 

Pointil ism 

The 'dramaturgy wave',  developed from the tindings of this study 

(adapted from M a rtin, 200 1 a, p . 1 04)  

End o f  

course 

A holistic model ,  which l inks the course outcomes and key elements of the 

experiential education process. 

I .  F igure 8 . 2  is a hol istic model ,  developed from the fi ndings of th i s  stu dy, wh ich  

summarises the key elements of the experient ia l  educational process. The  model 

i l l ustrates the complex variables i nvolved i n  developing experiential educat ion 

programmes (people, processes, and outcomes) .  The instructors, a long wi th the 

development of trust and the group dynamics amongst part ic ipants, are important 
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factors i n  the creat ion of a pos i t ive ,  friend ly atmosphere and support ive l earning 

env i ronment that i s  physical ly  and emotional l y  safe. 

2. The use of a variety of acti v i ties ai ms to chal l enge part icipants mental l y, phys ical ly ,  

and emotional l y  (m i nd, body and sou l ) .  I n  t h i s  study, tradit ional outdoor act i v i t ies, 

creat i ve workshops and structured and non-structured games have been shown to be 

effecti ve i n  p roduc i ng experient ia l  education ac t i v i t ies that resu l ted in aspects of 

personal and i n terpersonal developmen t (Marti n , 200 I a, 200 I b ) .  

3 .  The empi rical fi nd ings o f  th is  present study have reinforced the v iews of Hatti e  e t  al. 

( 1 996, 1 997 ) ,  M cKenzie (2000), and N ichol s (2000) who indicated that the study of 

outcomes is of l i m i ted va l ue un less l i nked to the investigat ion of the educational 

process. To ach ieve course objecti ves the key e lements of the educat iona l  p rocess 

have been categori sed in  th i s  study as :  

• The course des ign :  a hol i st ic approach ( us ing  'dramatu rgy' on I ntertouch) ,  

i n tegrat ing a variety of act i v i t ies (or  games ) i n vo l v i ng reflection ;  

• A di verse group of part i c ipants ,  and the instructors ' fac i l i t ation methods ; 

• The leami ng env i ron ment : phys ical and emotiona l  safety, a posit i ve and su ppo rtive 

atmosphe re (the games on In te rtouch al lowed part ic ipants to p lay ) .  

PARTI C I PANTS & 
INSTRUCTORS 

COURSE OBJECTIVES 
Personal developmen t  

In terpersonal e llcct i  veness 

KEY ELEMENTS OF 
THE EXPERIENTIA L  

EDUCATION A di verse group o l' partic i pa11ts ......___.,_ .......___., - � PROCESS .......---...-
Inst ructor l'ac i l i tat ion methods 

� LEARNING 1VIRONMENT � Phystcal & emotional sa l'ety 
Pos i t ive & suppot l ! ve atmosphere 

COURSE DES I GN 
Hol is t ic approach 

Variety of act i v i t ies 
involving re flec tion 

/ 

Figure 8.2 A holistic model of the key elements of the experiential educational  

p rocess, developed from the findings of  this study 
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The study of outcomes l inked to the investigation of the experiential educational 

p rocess using qualitative approaches 

The empi rical fi nd i ngs of th is study i ndicate that the u se of a num ber of qual i tati ve  

methods is an effect ive and appropriate way of  i nvestigati ng the complex  phenomena  

and many variables of  experien t ial educat ion .  The case study was also a ' mean i n gfu l  

des ign '  for the eval uat ion of the experient ial programmes of Outward Bound .  Both 

part i c ipants and i nstructors are in tegral parts of the process and the use of both these 

sources of data, along w i th my own observat ions has added to the val id i ty, cred ib i l i ty  

and trans ferab i l i ty of the f indi ngs through methodological triangu l ation . The open­

ended quest ion approach provided descript i ve data that led to a greater i n s ight i n to the  

actual  effects and i mpacts one  and two years after the  Intertouch courses. Th i s  s tudy h as 

i l l u strated that the images of transfer that part ic ipants u se, can l i nk  the educat ional 

process and course outcomes, a v iew supported by Barrett and Greenaway ( 1 995) ,  

Dah lgren and Szczepanski  ( 1 998 )  and A l l i son and Pomeroy (2000) . The descrip t ive  

range of accounts from i nd iv idual s are important, w i th key themes bei ng ex t racted even 

though part ic ipant experiences are very subject ive and d i ffer from one i nd iv idu al to  

another. These sources of di verse data are not  surpris ing as the a im of ho l i st ic  personal 

development courses i s  to e l i c i t  behav iour change .  As  a resu l t  th i s  d i vers i ty does no t  

l end i t se l f  j u st to  quant ificat ion .  

Recommendations for fu rther research 

The fo l lowing i ssues have arisen as a resu l t  of th is  study: 

• To investigate the outcomes of the lntertouch course i n  other In ternat ion al contexts .  

• To test the 'ho l is t ic  model of the key elements of the experien t i a l  educat iona l  

process ' i n  other adventu re education sett i ngs.  

• To eval uate the effectiveness of the 'dramaturgy wave' when app l ied to the course 

des ign of other experienti al programmes. 

• To cons ider whether activ i ties from which part ic ipan ts l earn the most are necessari l y  

those that push them out o f  their ' comfort zone ' ?  

• To review the importance of the debrief sessions as part of the overa l l reflect ion i n  

course design .  

• To assess the effect of different cu l tures i n  the development of group dynamics .  



268 

Personal post script  

The development of  th i s  study has been a very personal journey and h as i mpacted 

great l y  on my own personal and profess ional l i fe .  Easterby Smi th ,  Thorpe and Lowe 

( 1 99 1 )  ident i fied three mot ivat ions  for undertak ing  research :  research as a veh ic le  for 

learn i ng ,  personal g rowth and deal i ng w i th a real problem. A l l  three were s ign i fi cant i n  

th i s  study. 

Research as a veh ic le  !'or learn ing 

I have u ndertaken many physical and sport i ng chal lenges i n  the past and my enro lment 

in  the Ph .D.  and i nvol vement w i th Outward Bound appealed to me as one such 

s ign ificant chal lenge. I can also l i ken the research process to the trai n i ng  programmes I 

have fo l l owed i n  the past. There a re many ups and downs along the way but the fi na l  

goal i s  always the focus .  I have certai n l y  experienced the seven stages in  the process of 

conduct i ng  a Ph.D. i den t i fied by Easterby Smith ,  Thorpe and Lowe ( 1 99 1  ) . These were 

"en thus i as m ,  i solat ion ,  i ncreasi ng  i nterest , 
0 0 

mcreas 1ng i ndependence, boredom, 

frustrat ion and a job to be fi n i shed" ( p . 1 2 ) . The research process has been long and 

chal leng ing ,  but part i cu l ar ly  reward i ng in my work wi th both undergraduate and post­

graduate students in ass i st i ng them w i th the i r  research projects. I t  has al so enab led me 

to c reate, develop and fac i l i tate a var iety of personal and professional development 

courses.  At  the begi n n i ng of this study I did not regard mysel f as an outdoor or Outward 

Bound i n structor, but my background was i n  education , teach ing  and management. In 

1 997 ,  I jo i n t l y  fac i l i tated a one-day course wi th Professor Steve Tru i tt o f  the H arvard 

Outward Bound Project for students of the Harvard Graduate School of Education  at 

Thomson I s l and Outward Bound.  Wh i l st work ing  for Outward Bound i n  the Czech 

Repub l ic ,  I a l so fac i l i tated fou r-day Professional Development  P rogrammes for human 

resource managers at Tabak Ltd . ,  market i ng  managers at Ford, and fin anc i a l  accountants 

at U n i l ever. These fac i l i tati on experiences and my involvement w i th the des ign and 

fac i l i tation of  the lntertouch courses i n  1 998 and 1 999 gave me considerab le i ns ight  i nto 

adventure based experient ial programmes where the emphas i s  was not on  outdoor 

physical ' hard sk i l l '  act i v i t i es .  
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Personal growth 

My i n vo lvement at the beginn ing of this study appeared to be pure l y  on a professional 

level ; however, l i tt le  d id I real ise the type of personal development th is  study woul d  

bri ng .  The greatest impact was meet ing m y  w ife Lenka o n  the 1 997 course. W e  were 

married less than a year l ater and now have two sons Dav id and Adam w hose l earn i ng  

env i ronment and abi l i ty L o  p lay have i n fl uenced my th ink ing i n  re l at ion  t o  th i s  study. 

Deal i ng wi th  real probl ems 

The i n i t i al moti vat ion for th i s  s tudy was the ' real ' problem that ex i sted at OBNZ due to 

fa l l i ng  rol l s  and fi nancial i nstab i l i ty .  My work as a researcher wi th OBNZ has been 

very i nterest i ng and st imul at ing, but a lso a steep learning  curve, part i cu larl y deal i ng 

w i th the d i fferent stakeholder groups wi th in  the organ isation ,  customers (part i c ipants 

and sponsors ) ,  i ns tructors, management,  and the board. This also presented d ifficu l ties 

as I often fe l t  ' caught in the middle' or as an i n termediary during the i mplemen tation of  

changes by management that impacted on i nstructors work ing  schedu l es, p art i cu lar ly the 

d i vers i ficat ion of courses ai med at spec ific  target groups (M arti n ,  1 99 8 b) .  However, i t  

was p leas ing  to see that the changes implemen ted have resu l ted i n  i nc reased enrolments 

and an improved fi nancial posit ion (Outward Bound New Zealand, 1 999) .  
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APPENDIX ONE 

THE COURSES 

A p pendix 1 b The Outward B ound New Zealand courses 

The 22-day course S375 

D�ty I 2 3 4 , 5 

Act iv i ty Arri ve Team Rock B ush scheme 

F ire brier i n i t i a t ives c l imbing trai n i ng 

I n troduct ions First aid & Service (Tramping) 

CPR trai n i ng 

Day Y- 1 1  1 2- 1 4 1 5 - 1 7  1 8-20 

Act iv i ty R i vers B ush scheme Solo Sea scheme 

scheme exped i tion ( Sai l i ng )  

(Kayak ing )  (Trampi ng )  

The 9-day com·se, C l 33 

Day I 2 3 4, 5 6 7 

Ac t i v i ty A rr i  vc B ush PT Sea Solo So lo 

B ush scheme Rock scheme Ropes 

scheme c l imb ing course 

(Tramp ing) Sea 

scheme 

(Sai l i n g )  
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6 ,  7 8 

Commun i ty Ropes course 

servtce Kayak 

trai n ing 

2 1  22 

Marathon Tree p lan t ing 

(24km) Farewe l l  

8 9 

Rivers Marathon 

scheme ( 1 2km) 

(Kayak ing) 



Appendix l b  The I n tertouch cou rse scenario Outward Bound Czech Repu b l ic A u gust 1 997 

Date 
Sunday 

Monday 

Tuesday 

Wednesday 

Thursday 

Friday 

Saturday 

Sunday 

Monday 

Tuesday 

Wednesday 

Thursday 

Friday 

Dawn 

Arr ive at 
Doubravka 

B reakfast Morn ing 1 Morn i ng 2 Lunch A flernoon I A fternoon 2 D i n ner Even ing  I Evening 2 
1 6 . 1 6pm P l anetari um Myst ery o f  Prague 

S leep I ntro to 
cen tre 

Icebreakers/ Dynamics · Mul i lcgger· 
( Physica l )  

Gree t i ngs from around the 
\\'Or i el ( Cul t ural/soc ial ) 

Drawing  i n  
pairs (Senses) 
'Honeymoon' 

(Socia l )  

Dance 

Drama 

Fahrenhei t  45 I 
(Senses) 

Video c l ips 
( Role play) 

So lo 

Po int i l l i sm 
(Creat ivi ty)  

Wri t i ng  on sheets 
(Feedback )  

Review Solo 

Review Camel  
Trophy 

Clean up 
centre 

S i l l y  John 
(Cul tura l )  

Service 

Walking through Czech forest 
and v i l l ages 

F ly ing fox/ writ i ng  le t ters 

;r. 

� '-' 
::J �  o _  
� c,; 

� �  -.::: u � �  
'--

E 
.:; 

Low ropes 

Paper +pai nt 
(Creat i vi ty ) 
V ideo c l ips 
( Role p l ay) 

Orie nteeri ng  

M ount fie ld 
( Physica l ) 

Astro game 
(Team) 

Ekosyste ms 
(Team) 

Cl imb ing 

G arden party 
( Soc i a l )  

Review Aslro Clay 
game 

Review 
Ekosystems 

Solo 

'Oscars' of 
t he v ideos 

Dance Party 
( Role play) 

Camel trophy 
( Physical/team ) 

Leave 

centre 

Abse i l i ng Fee l i ng the 
forest (Senses )  

Theatre 
(Team/role-play )  

Common t ime . . .  End  of  course 

S i l l y  John 
(Cu l tura l ) 

Review S i l ly Poems 
John (Creat i vi ty )  

Walk ing  through Czech 
forest and v i l lages 

D i nner 

Night 
Travel to 

Doubravka 

Baby 
massage 

Massage 

N \0 0 
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Saturday 2. 

Sunday 3. 

Monday 4. 

Tuesday 5. 

Wednesday 6. 

Thursday 7. 

Friday 8. 

Saturday 9. 

Sunday 1 0. 

Mo•Wa� 
Tuesday 1 2. 

Wednesday 1 3. 

TRA YELLI NG TO THE CENTRE .. /Icebreakers and dynamic� 

I ntroduction of 

the Centre 

NEXUS (Jenyk) 

SOLO (Rick) 

I "SILLy JOHN" 

� 
-� �V: c;: � 
E �  <.) ::l 
c .9 

LABYR lNTI I (S1 ·etla + Jitktt) 

W R IT ING SHEETS 

Rel'ie11· of SOLO 

CREAT I V IT Y  (Jitka) 
LOW ROPES ( Ri 

H I G H  ROPES 

WOR K S H OP 

Leaving to SOLO 

Team " INFECTION" 

(Svetla + Jem·k + Martin 

. .  S ILLY JOJ-IN . .  (Frcka + A ndy) 

Revie 11 ·  oj"S J LL Y J O H N" 

+ Late lunch 
CAMEL TROPHY(Jenyk) 

Greet i ngs of the nat ions (Oi ina) 

(Jitka) 

Nightgolf+Svella's birth:lay (Jilka) 

Massage(Martin )  

POEMS 

+ Frcka) 

Trapeze j ump (Rick + 0/ina) I I Service I I THEATRE (Sl ideshow inci . )(Jenyk) 

Housecleaning j Leaving 

Centre . . .  

N \0 
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27-Feb 

Sat 

1 

28-Feb 

Sun 

2 

1 -Mar 

M on 

3 
2-Mar 

Tue 

4 
3-Mar 

Wed 

5 
4-Mar 

Thu 

6 

5-Mar 

Fri 

7 

CAVES 

Karim 

SOLO 
Olina 

Gear& food Dynamics 

Zoe. Mart. 7oe Svetla 

2.22pm S YDNEY 
Matt. Kari111, Sl ·erla. Jirka 

Dynamics 
B I K E  RACE 
Sver/a 

FELLOWSH I P  OF THE ROUND TABLE 

Zoe, Oli11a 

M M  M ULTI- LEGGER 
DRAMA 

Jirka, Andr. Sl ·erla 

Creative 

M USIC prep. 
Matt 

LABY RINTH 
Sverla 

M M  Ki ROPES 
Karim 

CAVES 
Kari111 

SOLO 
Olina 

MMM Service 

hops 

SCRABBLEI COLO URMA Z 
Jirka. Rachel, Jenrk 

KI 
Ofina 

Labyrinth 

Review 
S ITTING G A M E  

Jen 

RICK's Sheets, BLIND 
SOCCER, TOUCHES Vie . . W.A .  

SOLO 
0/ina 

SOLO 
Review 

INFECTION 
Jenvk. Svetla. Matt 

CAMEL TROPHY 
Jenrk. Andv. Matt 

Welcome Circle 
MUSIC 
0/ina, Svet/a 

Night walk 

Zoe 

NATIONAL GREETINGS 

Olina, Matt 

POSE IDON 
Svetla, Kari111 

M EN& 
WOMEN 
Jitka. Karim 

TOUCHES 
China RELAXATION 

Qtteenslan.d Rachel 

Rest 

Karim 

CAVES 

DANCING HALL 
Jitka. Rachel 

Massage 
Rachel 

N \0 N 



B 
L 
D 

9-Mar 

Tue 

1 1  

1 0-Mar 

Wed 

12 

1 1-Mar 

Thu 

13 
1 2-Mar 

Fri 
14 

MM 

M M M  

KEY 

Physical wave 

Social wave 

Emotional wave 

Feedback 

B reakfast 

Lunch 
Dinner 

Morning Meeting 

Long Morn i ng Meeting 

M M  VIDEO CLI PS 
AndY. Zoe 

INDIVID UA L SURVIVA L 
FOR THE SOUL Jitka, 0/ina 

Theatre Prep. 

Clean up 
& Pack 

Mall 

FINAL G ood Bye 
DEB RIEF Circle 

Karim THARWA 

CLOSE 
ENCOUNTERS 

Oli!W 

TOUCH 

DANCE 
S1·etla 

POINTILISM Jirku. Zoe 
New Zealand rouch 

THEATRE 

TOUCH 
Great OSCARS session 
Britain Zoe Matt 

' DEAD POETS' POEMS 
Mart, Rache/ 

Final SYMPHONY Matt 

N \0 w 
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APPENDIX TWO 

THE QUESTIONNAIRES 

Pre cou rse questionnaire, OBNZ 

C over letter for quest ionnaire 

ln tt·oduction 
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The f'o l lowing quest ionnaire i s  be ing used to study the percept ions o f, and the impacts to parL ic ipants  or 
courses at Outward Bound .  The research wil l  also try to ri nd out what changes take p lace in percept ion ,  
and i n  a person ' s  se l r-concept, during the course and in  the months  afterwards. The i nten t ion  i s  to  fi n d  ou t  
more about t h e  courses so that i mprovements can be  made, i l ' necessary. The research is being  undertaken 
hy Andy Mart i n , a lecturer in Sport and Outdoor Recreat ion  M anagement, pan o r  the S port M anagement  
programme at Massey U n i vers i ty .  

\Vhat is involved? 

Part i c i pat ion i n  the research i s  completely voluntary and i n rormat i o n  wil l remai n  con fident ia l .  Each 
q uest ionna i re should only take a few m inutes to complete and i nvolves t icking boxes w i th the m ost 
appropriate answer and wri t i ng  comments, which best describes your opin ion or the quest i on .  

Firs t ly ,  you  w i l l  he  asked to fi l l  i n  t h i s  q uestionnaire a s  you  s tart the course. You w i l l  be asked to  ri l l  i n  a 
rurther q uest ionnaire fol lowing the course and a th ird quest ionnaire w i l l  be sent to you, s ix  months l ater, 
to be answered and sen t back .  P lease fol low the instruct ions care ru l l y  and answer a l l  t he q uest ions that 
you can. You may gel help w i th some or  the quest ions.  but p lease write down your answers on l y .  

Thank you 

Thank you very much for spend ing  the t ime to ri l l  in the q uest ionna i res. Your answers are apprec i ated 
and i mportant in  the development of future courses. The Outward B ound course that you arc about to 
enjoy has been developed and improved i n  response to comments rrom students of the past courses. 
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Us ing the  fi ve-po in t  scale below, rate the  fol lowing s tatements as they app ly  to  your impression of OB 

I 2 3 4 5 
Defi n i te ly Agree Don' t  D isagree Defin ite ly 

Agree Know 

Please •·ate how satisfied you are with: ( p lease tick the appropriate box) 
E.g. is i n  the Marlborough Sounds 

Outward B ound: 

I s  where you learn outdoor sk i l l s  

Is confidence bu i ld i ng 

I s  menta l l y cha l leng ing 

I s  rhys i cal l y  cha l lenging 

I s  educat ional 

Is e xpe ns ive 

Deve lors leadersh i p  sk i l l s  

A place where you meet new friends 

Ins t i l s  se l f-d i sc i p l i ne 

Deve lops ah i l i ty to work with others 

Is for the youth of today 

8 ui lds se] f-rel i ance 

Bu i l d s  sense of respons ib i l i ty 

Is concerned wi th safe ty 

Makes you more social 

Makes you i ndependent 

Makes you i n terdependent 

Develops hol i st ic wel l -be ing 

Deve lops pos i t i ve att i t udes 

B u i lds fi tness 

Makes you more tolerant 

D isagree 

D D D D D 

D D D D D 

D D D D D 

D D D  D D 

D D D D D 

D D D  D D 

D D D D D 

D D D D D 

D D  D 0 D 

D D  D D D 
D D  D 0 D 

D D D D 0 

D D  D D D 

D D D D D 

D D D D 0 

O D D  D D  

D D D  D O  

D D  D D D 

D D D D O  

D D  D D O  

D D  D D O  

O D D  D O  
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Self-concept 
a . Us ing the rive poin t  scale provided below, rate the fol l ow ing statements for their accuracy to you. 
b .  Then, p lease rate the same statements for their importance to you (us ing the tive point scale) .  

Very Accurate Accurate Moderate or Inaccurate Very Inaccurate 
I 2 3 4 5 

V cry Important Importan t Average Unimportant Very Un important 

How to answer 
For example . the statement . . .  "I enjoy the outdoors ., . . .  may be Very Accurate ( 5 )  as a descript ion or you, but 
i t  may a l so he Un important (2 )  to you 

Accun1cy: how accurate is this Importance: how important is this 
statement about you statement about you 

0 D 0 D 0 1 am good at sports and phys ical acti v i t ies 0 D D D 0 
0 D 0 0 0 1 am physical l y  attract i ve/good looki ng 0 D 0 D D 
[] [] LJ EJ D I have good relat ionsh ips with oppos i te sex 0 D 0 D D 
Q [] [] GJ [] 1 have good relat ionsh ips w i th same sex [J D 0 D 0 
CJ [J D CJ CJ I have good rela t ionsh ips w i th my paren ts 0 D 0 D D 
0 0 D D D I am an emot ional l y  stabl e  person 0 D D D D 
0 0 0 0 0 I am a spir i tual/rel i g ious person 0 D 0 D D 
0 [J 0 [J Q I am an honest/re l iab le/trustworthy person [J D 0 D D 

Q [] D GJ [] 1 have good verbal sk i l l s  and reason ing ab i l i ty [J D 0 D D 
CJ [J D CJ [J I have good prob lem sol v ing sk i l l s [J D 0 D D 
D D [J D CJ I am/was a good student i n  most academic subjects D D 0 D 0 
D D 0 D 0 I am good at creat i ve th ink ing D D 0 D 0 
0 0 0 0 0 l am a praet ical/mcchanical/"handy'' person [J D 0 D 0 
G [] LJ D [] I  am a car ing and understand ing person [J D 0 D D 
Q [] Cl GJ 0 I am a hard-work ing employee D D D D D 

CJ [J CJ CJ [J I am concerned ror my health and fi tness [J D 0 D 0 
D D CJ D [J I have an outgo i ng personal i ty [J D D D 0 



a. Using the five-po i nt scale below, rate the fol low ing as they apply to your impression of  
the ease o f  the course act iv i t ies and routi nes . 
h. Then, please rate the same activities and routines f'or your impression of how much you 

would enjoy them (using the five point scale). 
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Very Enjoyable Moderately Not Not enjoyable 

enjoyable enj oyable enjoyable at al l 

I 2 3 4 5 
Very easy Easy Modera te ly Not Not easy 

easy e asy at al l  

How to answer 
In the spaces provided to the right, wri te any comments you wish about the act i v i ty or school rout ine.  
E.g .  you may fi nd mountain b ik ing Very easy ( I )  hut also not enjoyable (4) ,  please t ick the appropriate box 

Ease Activity or Routine Enjoyment 

D D D D D Morn ing fi t ness act i v i t ies 0 D D D 0 
D D D D D No smoking 0 D D D 0 
D D D D 0 No dr ink ing 0 D 0 D 0 
0 D D D D Strict t imetables, punctual i ty 0 D 0 D D 

t ime restrai n ts 

D D D D D Communal l i v i ng 0 D D D 0 
D D D D 0 Tent l i vi ng 0 D D D 0 
D D D D 0 Ropes course 0 D D D 0 
D 0 D D 0 Rock c l imb ing 0 D D D 0 
D 0 D D D Group act i v i t ies 0 D D D D 
D 0 D D 0 Runn ing a 1 /2 marathon 0 D D D 0 
D 0 D D 0 Tramping 0 D D D 0 
D 0 D D 0 Canoe ing/ Kayak i ng 0 D D D 0 
D 0 D D 0 Snow pursu i ts 0 D D D 0 
D 0 D D 0 Sai l ing 0 D D D 0 
D 0 D D 0 Solo: being alone in the bush 0 D 0 D 0 
D 0 D D 0 Serv ice to community projects 0 D 0 0 0 



A ppendix 2b Post course questionnaire, OBNZ 

P l ease t ick or wri te  answers to the fol lowing questions 

When d i d  you at tend Outward Bound'1 

2 How long was the course'' 

Other ( p lc;tse speci fy )  

3 Did vou cn iov  the course'1 

4 D i d  the course meet your ex pectat ions? 

M onth 

Year 

S tandard 22-24 d ays 

Compact ( !\  days) 

Two weeks 

Very enjoyable 

Enjoyable 

\ll oderat e l y  enj oyable 

Not enjoyable 

. ·ot enjoyable  at a l l  

Exceeded expectation 

Met expectat i o n s  

Don ' t  know 

Expectat ions not  met 

Expectat ions not met at a l l  

Why or why not'l 

5 Describe what you u nder>tand to be t he  phi losophy and obj.::ct ives o r  Outward Bound 

6 Dcscrib.:: th.:: atmosphere. spir i t  and c u l ture of the Outward Bound S chool 

7 Would you recommend t h e  course to others? 

Why or why not' 1  

Yes 
No 

!\ Which of the fol l owing de>cribe t h e  cou rse as, value for money? 

Excel lent 

Very good 

Good 

A verage 

Poor 

9 .  H o w  important  was your i n structor i n  t h e  fac i l i tat ion of t h e  experie n ce 

V ery i mportant 

I mportant 

Any run her comments about your i nstructor? 

Moderatel y  i m portant 

Not i mportant 

Not i m portant at a l l  

B 

I 0. Please make any further comments you wish about the effects o f  t h e  course on you 

1 1 . P l ease make any comments you wish about any aspect or Outward Bound courses. Please i nclude any 
recommendat ions you may have for changes to the courses. 

298 
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1 2 . Us ing the fi ve-po int  scale below, rate the fo l low i ng statements as  they apply to your impression of OB 

I 2 3 4 5 

Defi n i te ly Agree Don ' t  Disagree Defini te ly  

A�ree Know Disagree 

Please 1·ate how satisfied you are with :  (please tick the app1·opl'iate box) 

E.g .  i s  i n  the Marlborough Sounds D D D D D 

Outwm·d Bound: 

Is where you l earn outdoor sk i l l s  D D D D D 

I s  con fidence bu i ld i ng D D D D D 

I s  men t a l l y  cha l leng ing D D D D D 

I s  physical l y  chal lenging D D D D D 

Is educa t ional D D D D D 

Is e xpens ive D D 0 D D 

Develops leadership sk i l l s  D D D D D 

A p lace where you meet new friends D D D 0 0 

l n st i  Is se !  f-d isc ip l ine D 0 D 0 D 

Deve lops ab i l i t y  to work with others D D D 0 0 

I s  for t he youth or today D D D 0 0 

Bu i lds se lf-re l iance D D D 0 0 

Bu i ld s  sense o r  respons i b i l i ty D D D 0 0 

I s  concerned wi th sa l'ety D D D 0 0 

M akes you more soc i al D D D 0 0 

M akes you independent D D D 0 0 

Makes you i nterdependent D D D 0 D 

Develops ho l i st ic wel l -be ing D D D D D 

Deve lops pos i t i ve att i tudes D D D D 0 

B u i l d s  fi tness D D D 0 0 

M akes you more tolerant D D D D 0 
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1 3. Self-concept 
a. Us ing  the l'ive po in t  scale provided below, rate the fol lowing statemen ts for the ir  accuracy to you.  
b .  Then , p lease rate the same statements for the ir  i mportance to you (using the f ive poi n t  scale) .  

Very Accurate Accurate Moderate or Inaccurate Very Inaccurate 
I 2 3 4 5 

Very I mportant  I mportant Average Unimportant Very Un important 

How to answer 
For example .  the statement . . . "I enjoy the outdoors" . . .  may be Very Accurate (5) as a descript ion of you, bu t  
i t  may also he Un i mportant ( 2 )  to  you 

Accuntcy: how accurate is this Importance: how important is this 
statement about you statement about you 

0 D 0 0 D I am good at sports and physical ac t i v i t i es D D 0 D 0 
0 D 0 0 0 I am phys ica l l y  attrac ti ve/good look i ng D D D D 0 
8 D [] [;] [] I have good re l at ionships wi th opposite sex D D D D 0 
[J D [J GJ [] I have good relat i onsh ips wi th same sex D D D D 0 
CJ D CJ D CJ I have good re lat ionships wi th my parents D D D D 0 
0 D D 0 0 I am an emot ional ly stable person D D D D 0 

0 0 0 0 D I am a spir i t ual/re l ig ious person 0 D D D 0 
0 [J [J (J 0 I am an honest/re l i able/trustworthy person D D D D 0 
[] 0 Q D D I have good verba l  sk i l l s  and reason ing abi l i ty D D D D 0 
CJ D [;] CJ CJ I have good prob lem solv ing  sk i l ls D D D D D 
0 0 [J D 0 I am/was a good student i n  most academic subj ects D D D D 0 
D D 0 0 D l am good at creat ive t h i nk i ng D D D D 0 
0 D 0 0 Q I am a pract ica l/mechanical/"handy'' person D D D D 0 
G D D 8 D I am a cari ng and understand ing person D D D D 0 
[] 0 Q D 0 I am a hard-working employee D D D D 0 

CJ D [;] CJ CJ I am concerned for my heal th and fi tness D D D D 0 
[J 0 CJ D 0 I have an outgo i ng  personal i ty D D D D 0 



1 4 . a. Us ing the ri ve-po in t  scale below, rate the rol lowing as they apply to your impress ion of 
the ease o r  the course ac t i v i t ies and rout ines . 
b .  Then, please rate the same act i v i ties and rout ines ror your impression of how much 
you would enj oy them ( us ing the li ve poin t scale) . 

3 0 1  

Very Enjoyable Moderately Not Not enjoyable 
e njoyable enjoyable enjoyab le  at a l l  

I 2 3 4 5 
V cry easy Easy Moderately Not Not easy 

easy easy at al l 

/-low to answer 
Jn the spaces prov ided to the r ight , wri te any comments you w i sh about the act iv i ty or school rou t i ne .  
E .g .  you may l"i nd mounta i n  h i k ing Very easy ( I )  hut also not enjoyable (4 ) ,  please t i ck the appropriate box 

Ease Activity ot· Routine Enjoyment 

0 D D D D Morn ing fitness act i v i t i e s 0 D 0 D 0 
0 D D D 0 No smoki ng 0 D D D 0 
0 D D D D No dri nk i ng 0 D 0 D 0 
D D D D D S trict t imetables, punctual i ty 0 D 0 D 0 

t ime restra in ts 

0 D D D D Communal l i v i ng  0 D 0 D 0 
D D D D 0 Tent l i ving 0 D 0 D D 
0 D D D D Ropes course 0 D 0 D 0 
0 D D D 0 Rock c l imb i ng 0 D 0 D 0 
0 D D D 0 Group act iv i t i e s 0 D 0 D 0 
0 D D D 0 Runn i ng a 1 /2 marathon 0 D 0 D 0 
D D D D D Tramping 0 D 0 D 0 
D D D D D Canoe ing/ Kayaking 0 D 0 D 0 
D D D D D Snow pursu i ts 0 D 0 D 0 
D D D 0 0 Sai l i n g  0 D 0 D 0 
D D D D 0 Solo: being alone i n  the bush 0 D 0 D 0 
D D D D 0 Serv ice to communi ty projects 0 D 0 D 0 



302 

A ppendix 2c Six months post course questionnaire, OBNZ 

[t i s  now some t ime s i nce you  allended your Outward B ound Course . l l  i s  our a im to provide the very best 
course avai lab le . Your rcedback is  high ly val ued and wi l l  be or great ass istance in moni torin g  our 
pc rrormancc .  Al l construct ive comments, cri t i c i sm or suggest ions wi l l  be accepted and acted upon.  
Thank you ror your t ime and effort; i t  truly i s apprec iated. 

Optional : Name . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Y car attended . . . .  . 

Watch . . . .  

Tick box :  Male 0 Female 0 

Please t ick boxes and we i n v i te your comments/suggest ions . 

COURSE 
I .  What made the d i  !Tcrc nce ror you t o  enrol o n  t he course'/ 

2 .  D i d  the course meet your e xpectat ions? 

I nstructor . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Course No . . . .  . .  

Age . . . . . . . . . . . . . . . . . . . . . . .  . 

Exceeded expectat ions  D Met expectat ions 0 Expec tat ions not met 0 
Why or why nol'7 

3 .  P lease comment on  t h e  ro l low ing l ong term e flects or  the course on  you 
a. Persona l dcvc lop mcn t ' l  

h.  Sc l r-conccp t ' l  

c .  Tmns f'cr t o  the work p lace? --------------·-------

d .  Rela t ionsh ips with other people i . e .  partner, rri cnds ,  ram i ly , workp l ace' l 

c .  Your appro<lch to cri s i s, cha l lenge, new opport un i t ies ') _______ _ 

r. Sk i l l s ., 
4 .  Describe what you  unders tand to he  t h e  ph i losophy and objecti ves o r  O B . :  

5 .  Describe the atmosphere, spir i t  and cu l ture o r  Ou tward B ound:  

6. How important was your i nstruc tor in the rac i l i tat ion or the course'7 
Very i mportant  0 I mportant 0 Moderately i mportant 0 Not important 0 
Any rurthcr comments  about your instructor? _____________ _ 

7 .  Please make a n y  commen ts you wish about any aspect o f  Outward Bound courses. 



Appendix 2d Instructor interview questions, OBNZ 

The main i nterview q uest ions were: 
• What are your objecti vcs for the courses'' 
• What arc the key fac tors f'or a successfu l course'l 

Once these quest ions had been asked, I asked further questions depending upon their earlier responses. 
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A ppendix 2e Six months post course questionnaire Intertouch 1997 

It i s  now some t ime s ince lntertouch . We are in terested to hear what has happened to you since the course 
and also ways for us to improve future courses. Thanks for your t ime and effort; it tru ly is  apprec i ated . 

Y nu may wan t  to s ign your name but we also unde rstand i f  you wan t to remain anonymous. 

Name . . .  

Age 
Tick b o x :  M ale 0 Female 0 

I .  What  made the d i  llerence for you to enrol on the course'' 

2 .  Did the course meet your e xpectat ions'J 

E x ceeded e x pectat ions 0 Met e xpec tat i ons 0 Expec tat ions  not  met D 
W h y  or why not ' l  

P lease comment on the fol lowing long term e llects o l' the course on your: 
3 . Perso n a l  development' ' 

4. Se ! ! '-concept (Confidence ,  how you fee l  about yoursel !}? 

5 .  Trans f'cr to your personal and professional l i fe (How have you put in to prac t ice the t h i ngs y o u  l earnt 
at Outward Bound? 

6 .  Relat i on sh ips w i th other people 
• Partner 

• Fri ends 

• Fam i l y  

• Work p l acc 

7. Descri be what you understand to he the ph i losophy and object i ves ol ' Outward B ound 

8 .  Descr ibe the atmosphere , sp i r i t  and cu l ture of Outward B ound : 

9 .  How important were the i ns tructors i n  the fac i l i tati on or the course? 
V e ry i mportan t D I mportant 0 Moderate ly important 
Not i mportan t D 
Any further comments abou t the instructors? 

I 0. Please inc l ude any recommendat ions you may have for changes to the courses 
new act i v i t ies, future courses, safety 

Please make any comments you wish about any aspect of lnterlouch 1 997 

D 
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I I .  What i s  or was I ntenouch f'or you? 

1 2 . Which programmes should we keep'' 

1 3 . Which programmes should we not keep'' 

1 4 .  Which program d i d  you learn the most f'rom and why'7 

1 5 . Which program Look you out of' your eomf'on zone the most and why'' 

1 6 . Was there anyth ing  that you wou ld not want 10 do agai n '' 

1 7 .  Was there anyth i n g  that was miss i ng  f'or you in the programme'7 

1 8 . How would you f'eel i f' the journey or t i me away f'rom Douhravka was at  the beg i n n i n g  o f' the c ourse 
( t h is  does not i n c l ude the t i me spent  on "si l l y  J ohn' s  t rave ls")" 

J lJ . How do you fee l  about the  price o f '  the  course'' 

20. What ad v ice wou ld  you g i ve us for f'uture courses·J 

2 l .Whal message would you wanl to g i ve to future rart i c ipanls'J 

2 2 . 1 s  there anyth ing  e lse that  you wou ld l i ke us to know? 



A ppendix 2f Two year post course questionnaire lntertouch 1 997 

Name:  

I .  What has been the i mpact ( i f  any) of  the I n t crtouch course on you i n  the two years? I f  there have 
hecn any impacts please comment as ful l y as possib le .  

2 .  What were the key fac tors i n  ach iev ing these i mpacts ,  p lease comment  ful l y  
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A ppendix 2g Six months post course questionnaire lntertouch 1 998 

I! is now some t ime since I ntertouch . We are prepari ng for Intertouch 99 down under at Outward Bound 
Austral i a  and arc in terested to hear what has happened to you s ince the course and also ways for us  to 
improve the course. Thanks in advance for your t ime and e ffort ; they tru l y  are appreciated . P lease t i ck 
b o x e s  or comment where appropriate. 

Name . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  

Age . . . . . . . . . . . . . . . . . . . . . . .  . 

I .  How d i d  you hear abou t the I ntcrtouch course and what made you go'7 

2 .  Did the course meet your expectat ions'/ 
Exceeded expectat ions 0 Met expectations 0 Expectat ions not met 0 
Why or why not ' / 

3 .  Please comment on the e llccts or the course on your: 
• Personal l i f'c 

• Rela t ionsh ips with other people 

• Prol 'css ional l i l'c 

4.  What i s  or was I n tc rtouch ror you·l 

5 .  Wh ich programmes d id you learn the most rrom o r  took you out o r  your comfort zone and why'7 

6. How important were the i nst ructors in the rac i l i tat ion or the course? 
Very i mportant 0 Important 0 Moderate ly importan t  0 Not i mportant 0 
Any rurther comments about the i nstruc tors'? 

7 .  P lease incl ude any recommendat ions you have for c h anges to the course 

8 .  I s  there anyth i ng else that you would l i ke us to know? 
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August 1 999 
Name: 
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One year post course questionnaire Intertouch 1 998 

I .  What has been the impact ( i f' any )  of' the In tertouch course on you i n  the past year? I f  there have been 
any impacts p lease comment as f'u l l y as poss ib le . 

2.  What were the key f'actors i n  ach 1eving these impacts, p lease comment ful l y  



Appendix 2j Pre course questionnaire lntertouch 1999 

N ame . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  

Age . . . . . . . . . . . . . . . . . . . . . . .  . 

I .  How d i d  you hear about the I ntertouch course and what made you go'7 

2 .  Dcscri hc your e x pecta t ions  o r  the course'1 

3 .  I s  there a n y t h i n g  e l se t ha t  you wo uld l i ke u s  t o  know 

309 
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4. Self-concept 
a. Us ing the !'i ve poi n t  scale prov ided below, rate the fol low ing statements !'or thei r accuracy to you. 
b .  Then, please rate the same statemen ts for their importance to you ( us ing the !'i ve po in t sca le) .  

Very Accurate Accurate Moderate or Inaccurate Very Inaccurate 
I 2 3 4 5 

Very Important I mportant Average Unimportant Very Un important 

Ho w to answer 
For example. the statement . . .  "I en joy the outdoors" . . .  may be Very Accurate (5 )  as a descrip t ion of you, but 
i t may also he Un important ( 2 )  to you 

Accuracy : how accurate is this Importance : how important is this 
statement about you statement about you 

0 D D D 0 I am good at sports and physical act i v i t ies D D D D 0 
[J 0 0 0 CJ I am physical ly at tracti ve/good look i ng D D D D 0 

G D D GJ D I have good relat ionsh ips w i t h  oppos i te sex D D D D 0 
Q D D GJ GJ 1 have good re la t ionsh ips w i t h  same sex D D D D 0 
D D [J CJ [] I  have good re la t ionsh ips wi th my rarents D D D D 0 
0 D D D 0 I am an emotiona l l y  stable person D D D D 0 
0 D 0 0 D l am a spiri tual/re l igious person D D D D D 
[J 0 0 w Q I am an honest/re l i able!trus tworthy person D D D D 0 
Q D 0 [] [] l have good verhal sk i l l s and reason i ng abi l i ty D D D D D 

CJ D [] D [] I  have good prob lem solv i ng sk i l l s  D D D D D 

D 0 [J [J [] 1 am/was a good st udent i n  most academic subjects D D 0 D D 

D 0 0 D D r a1n good at crea t ive t h i nk i ng D D 0 D 0 
0 0 0 0 Q I am a prac t ical/mechanical/"handy" person D D 0 D 0 

G [] [] EJ D I am a caring and understand ing person D D D D 0 
Q D 0 [] [] I am a hard-work ing employee D D D D 0 
CJ D [] D GJ I am concerned !'or my heal t h  and !'i tness D D D D 0 
D 0 [J [J [] I have an outgo ing personal i ty D 0 D D 0 



A ppendix 2k Post coUJ·se questionnaire Intertouch 1 999 

Name . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Age . .  

I .  How d id you hear abou t  the l n tertouch course and what made you go'? 

2 .  D id  the course meet your expecta t ions? 
Exceeded expectat ions 0 Met expectations D Expectat ions not met D 
Why or why not ' l 

:\ .  Please comment o n  the e ffects o f  t he course o n  your: 
• Personal I i re 

• Rela t ionsh ips wi th other people 

• Profess ional l i fe 

4 .  What I S  m was l ntertoueh for you 'l 

5 .  Wh ich pmgrammes d id  you learn the most from or took you out o r  your comfort zone and why? 

6 .  How important were the ins tructors in the rac i l i tat ion or the course? 
Very i mportant 0 Important 0 Moderate ly important 0 Not important D 
Any rurther commen ts about the i nst ructors ') 

7 .  Please i nc lude a ny  recommendations you  have ror changes t o  t h e  course 

8 .  I s  there anyth i ng  e lse that you  would l i ke u s  t o  know? 

3 1 1  
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9. Self-concept 
a. Using the fi ve point scale provided below, rate the fol lowing statements for t heir accuracy to you .  
b .  Then, p lease rate t h e  same statements for the i r  importance to y o u  (us ing the fi ve point scale). 

Very Accurate Accurate Moderate or Inaccurate Very Inaccurate 

I 2 3 4 5 

Very I m portant I mportant Average Uni mportant Very Unimportant 

How to answer 
For example . the statement . . . . . I e njoy the outdoors" . . .  may b e  V cry Accurate ( 5 )  a s  a descrip t ion  o f  you, bu t  
i t  may a l so  he  U n i mportant (2 )  to you 

;\ccurncy: how accurate is this Impo t·tance: how important is this 
statement about you statement about you 

0 D D 0 0 I am good at sports and phys ical act iv i t ies D D D D 0 

[J 0 0 0 0 I am physical l y  attract i ve/good look ing D D D D 0 

G D LJ [;] D I h ave good re la t ionsh ips with opposite sex D D 0 D 0 

Q D [;] � [] I have good rel at ionsh ips with same sex D D D D 0 

Q D [J CJ CJ 1 have good rel at ionsh ips with my parents D D D D 0 

D D D D D 1 am an emotiona l ly  stable person D D D D 0 

0 D 0 0 D 1 am a spir i tual/re l ig ious person D D D D D 

[J 0 0 [J Q I am an honest/re i iab l e/trust worthy person D D D D 0 

Q D [] GJ Q I have good verbal sk i l ls and reason ing  ab i l i ty  D D 0 D 0 

CJ D [;] CJ [] 1 have good prob lem sol v ing s k i l l s  D D D D 0 

D CJ D D CJ I am/was a good sLUdent in most academic subjects  D D D D 0 

0 D D 0 D I am good at creat ive th ink ing  D D D D D 

0 0 0 0 Q I am a pract ica l/mechanical/"handy' '  person D D D D 0 

0 D D E] lJ I am a caring and understand ing  person D D 0 D 0 

Q D [] GJ tJ I am a hard-work ing  employee D D D 0 0 

CJ D [;] CJ [] I am concerned for my health and fi tness D D 0 0 0 

D CJ D D CJ I have an outgo ing  personal i ty D D 0 0 0 
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A ppendix 21 Six month post course questionnaire lntertouch 1 999 

It is now ahout 6 months s i nce I ntertouch fi nished. At that t ime you were asked to complete 
q uest ionnaires hcfore and after the course. At the begi nning o f  1 996, I started on a research proj ect, 
which foc used on Outward B ound New Zealand ; this has formed the basis of my PhD. However, my 
i nvo lvement with I n tertouch changed the d i rect ion of the research to  focus more on the 'Czech way ' .  

I a m  wr i t ing t o  ask you to an swer a coup le  o f  q uestions relat ing t o  the effects ( i l' any) o f  the  course o n  you.  

Part ic i pat i on i n  the research is  completely vol un tary and i n formation wil l  rema i n  c o n l'i d ent ia l .  Even if  
you d id not return prev ious quest ionnaires,  you can sti l l  comp le te th is  one.  Please answer as ful l y  as you 

can and e i ther send the reply i n the addressed enve lope by ·snai l '  mail  ( a i rmai l )  or ema i l :  

andy le n ka (ql hotmai l . com . 

Name . . . . . . . . . . . . . . . . .  . 

I .  Wha t has been t h e  im pact ( i l' any ) of  the In tertouch course on you over the past 6 months'7 I f' there 
have been any i mpacts please comment as fu l l y as poss ible : 

• Pe rsonal  l i l'c 

• Relat i o n sh i ps wi th  other people 

• Prol 'css i onal l i fc 

• Other 

2 .  What were the key factors i n  ach iev i ng these i mpacts, pl ease comment ful l y  

3 .  What was I n t e rt o uch for you? 

4.  Wh ich programmes did you learn the most l'rom or took you out  or  your com fort zone and why? 

5. How i mportant were the i ns tructors in  the fac i l i tat ion of the course? 
Very i mportan t  0 Important 0 Moderately i mportan t  0 Not important 0 

• Any J 'urthcr comments about the i nstructors·) 

6 .  Any l'urther comments about the course? 
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A ppendix 2m One year post course questionnaire Intertouch 1 999 

Name: 

I .  What has heen the i mpact ( i f' any ) of' the I ntertouch course on you i n  the past year? If there have been 
any impacts please comment as fu l l y  as possib le . 

2 .  What were the  key  !'actors i n  ach iev ing these i mpacts. p lease comment f'u l ly  
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A ppendix 2n Instructor interview questions/questionnaire Intertouch 1999 

I .  W hat are the key fac tors (most important e lements, act iv i t ies) of a successfu l  Outward B ound course? 
P lease expla in  ful ly .  

2 .  What arc t h e  strengths ( ad vantage s )  and weaknesses ( d isadvantages) of  the Czech way a s  opposed to 
the  Austral ian courses 

• Advantages Austra l i a 

• Disad vantages Austral i a  

• Advantages Czech 

• Disad van tages C;.cch 



APPENDIX THREE 

PROMOTION OF INTER TOUCH AT OBA 

Life is l i ke an eig hteen-speed bike.  Most of us have gears we never use." 
Come and take a r ide with us and d iscover gears you d id  not even k now 

about. 
Experience the new way of Outward Bound (and you don't need a b ike) 

Have a taste of I NTERTOUCH . . .  
I N T E RTOUCH is based on a concept developed b y  t h e  C z e c h  Republ ic  O u tward 

Bound School ,  a world leader i n  cutt i n g  edge expe riential  ed ucat ion prog ram s .  

I - I t's International, I ntensive . Incredible ,  I rresistible ,  I nspiring 
N - Nourishing, New, Nearly - normal 
T - Teasing, Tickl i s h ,  Testing, Tasty 
E - Ever enth u siastic, Entertaining, Energising, Exciting 
R - Rural,  Real , Relaxing, Restfu l ,  Rough 
T - Tough , Tremendou s .  Today and Tomorrow 
0 - Original,  Outstanding, Outward Bound , Ou tdoor ,  O ffering 
U - Unforgettable.  U nbelievable ,  U and U s  
C - Crazy , Challenging, Countryside and Culture ,  Course 
H - H ey . . . .  

Go I NTERTO U C H ! 
When: 27th Feb ruary to 1 2  M a rch 1 999 
Where: . . .  somewhere i n  sout heast New South W a les 
What A centre based course with a few days of travel l ing  thro u g h  t h e  bush 
Who for. Anyone interested, ages between 20 - 45 

1 1' you wou lu l i ke to  know more a bout I TERTOUCH, contac t : Imogen Scott 
Outward Bound A ustralia, Naas Rd, Tharwa 2620 
P h  +61 2 6237 51 58 FX +6 1 2  6237 5224 or e-mai l  on 
imogens@ outwardbou nd .corn .au 

The course capacity is 30 people only, so book early to avoid disappointment! 

You wil l  meet people f rom all aro u n d  t h e  world .  "Touch" the 
Austral ian Bush,  i ts culture,  people and tradit ions . . .  the days 

wi l l  be f u l l  of many diff e re nt activit ie s :  games,  d iscussions,  
sports,  chal lenges,  creative worksh ops, adventures,  
contem plation , t ravel l ing . . .  Y o u  wi l l  p lay,  create,  do 

th ings you would never th ink of d o i n g .  You wi l l  
e n counte r yourse lf ,  you r  own a b i l i t ies a n d  l i m its 

and learn about you r  possibi l i t ies 
and sources of e n ergy.  
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APPENDIX FOUR 

OUTWARD BOUND NEW ZEALAND CODES 

ORIGINAL CODES POST 22 & 9-DA Y OBNZ COURSES 

Objectives (obo) I nstructors (obi)  • ob for everyone 
• oho develop con fidence • obi awesome • ob free 
• oho develop sk i l l s  • obi excel l en t  fac i l i tator • ob frie n d s h i p  
• obo env i ronmental • obi great • ob fun 

awareness • obi key factor • ob group 
• oho friendly • ob i mot i vator • ob hol is t ic  approach 
• oho hol i s t ic chal lenge • obi part o r  the g roup • ob i n tens i t y  
• obo i nterpersonal • ob i  pat ien t • ob in terpe rsonal 

development • obi  pro fessional  deve l opmen t  
• oho new d i rect ion • obi  qua l i fied • ob moti v at ing  
• obo overcome fears • obi rel axed • ob new opportun i ties 
• obo personal • obi remained remote • ob not norm a l 

development • obi safe environment 
• obo push l i mits • obi support i ve • ob not pushed 
• oho scl r awareness • obi the guide • ob outdoor cha l lenge 
• oho teamwork • obi very good • ob outdoor cu l ture 

• obi wel l  pl anned • ob personal cha l lenge 
Atmosphere (oba) • ob person a l  
• oba chal l enge by choice OBNZ course responses devel opmen t 
• ob a rami  ly (ob) • ob physical  and mental 
• oba fan tast i c  • ob adventure ac t i vi t ies • ob physical  cha l l enge 
• oba fri endly • ob a ims and goals • ob p ush l imits 
• oba great • ob better awareness of  • ob review 
• oba happy others • ob safe 
• oh a hard to descr i be • ob big impact • ob sel f  a wareness 
• oba i ntensity • ob chal l e nge • ob sel f  bel i e f  
• oba m u l t i  cu l tural • ob cul tural • ob se I f  c on fi dence 
• oba pcacerul • ob d i rect ion • ob sel f  e steem 
• oba posi t i ve • ob env ironment  • ob sel f rea l i sati on 
• oba relaxed • ob environmental • ob se I f  refl ection 
• oha spir i tual  awareness • ob solo 
• oba support ive • ob faced fears • ob spec i al t i me 
• oba u n ique • ob fantastic • ob transfer 

• ob fear 
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ORIGINAL CODES S IX-MONTH POST 22 & 9-DA Y OBNZ COURSES 

Objectives (6o) Professional development • 6a safe 
• 6o chal lenge (6wo) • 6a supportive 
• 6o face l'ears • 6wo di flerent  priority 
• 6o i n terrersonal • 6wo less in teres ted Instructors (6i)  

relat ionships • 6wo more flex ib le  • 6i chal lenged group 
• 6o leadership • 6wo more pos i t i ve • 6i excel l en t  
• 6o personal • 6wo more respons ib le  • 6i good communicator 

development • 6wo more understand ing 
• 6o push l im i ts • 6wo no change • 6 i  great 
• 6o se lf  awareness • 6wo now s tudying • 6i mot ivat ing 
• 6o se l f  confidence • 6wo transfer • 6i poor fac i l i tat ion 
• 6o sel f  esteem • 6i profess iona l 
• 6o teamwork I nterpersonal development • 6i remai ned remote 

(6ir) • 6i safe 
Personal development • 6ir  better • 6 i  supportive 
(6pd) communication • 6i wel l  p l an ned 
• 6rd aims and goals • 6ir  beller relat ionship 
• 6rd change • 6ir  impact OBNZ course responses (6) 
• 6pd happy • 6ir  leadersh i p  • 6 big i mpact 
• 6pd matured • 6i r  less tolerant • 6 chal lenge 
• 6pd more calm • 6ir more pos i t i ve • 6 comfort zone 
• 6pd more mot i vated • 6ir  more supporti ve • 6 env i ronment 
• 6pd more open • 6ir  more toleran t  • 6 env i ro n menta l  
• 6rd new chal l enge • 6ir  more trust i ng awareness 
• 6pd new sk i l l s  • 6ir  no change • 6 fun 
• 6pd no change • 6ir  open • 6 group 
• 6pd overcome fears • 6ir  teamwork • 6 i mpact 
• 6pd pos i t ive change • 6ir  worse • 6 i ntens i ty 
• 6pd push l i m i ts • 6ir worse relat ionshi p • 6 length of course 
• 6pd se] f awareness • 6 not hard 
• 6pd se lf  he l i ef  Atmosphere (6a) • 6 outdoor acti v i ty  
• 6pd se l f  confidence • 6a excel lent  • 6 phys ica l cha l len ge 
• 6pd se lf  d iscovery • 6a fan tastic • 6 professional 
• 6pd se I f  esteem • 6a friendly • 6 safe 
• 6pd ski l i s  • 6a happy • 6 solo 

• 6a lov ing • 6 transfe r  
• 6a motivat ing • 6 unfa m i l iar 
• 6a nature env i ron ment 
• 6a peaceful 
• 6a pos i t i ve 



G ROUPED CODES POST 22 & 9-DA Y OBNZ COU RSES 

Number of responses is i n  
brackets (22-day, 9-day) 

OBJECTIVES 

Personal development 
( 22,  20 ) 
• personal  developmen t 
• se !  r awareness 
• se ! r con fidence 
• new d i rec t ion 

Push l imits ( 1 9, 1 6) 
• push l im i t s  
• o vercome fears 

I nterpersonal development 
(6, 6) 

Teamwork ( 1 3, 8) 

Holist ic challenge (7, 3) 

Envi1·onmental awareness 
(0, 2) 

Develop skills (4, 1 )  

OUTCOMES 

Othu i mpacts ( 10, 2) 
• b ig  i mpact 
• s pec ial  t i me 
• transfer 
• fan tastic 

Com·se for everyone (9, 6 )  

• ror everyone 

PD self awareness (7, 4) 
• se! r awareness 
• sel f real i sation 
• se! f re l'lcct ion 

PD self confidence (4, 8) 
• se! f confidence 
• sel f  bel ie f  
• sel f  esteem 

PD personal direction 
(4, 4) 
• aims and goals 
• direct ion 
• new opportun i ties 

PD personal change ( 10, 8) 
• mot ivating 
• personal development 
• personal chal lenge 

PD push personal l imits 
( 1 3, 1 4) 
• push l im i ts 
• chal lenge 
• raced rears 

PD not pushed (3, 0 )  
• not pushed 

I nterpersonal development 
(7 ' 5) 
• better awareness or  

others 
• fr iendship 
• i nterpersonal 

development 
• cul tural 

Environmental awareness 
( 1 ,  1 )  
• environmental  

awareness 

P ROCESS 

Physical activities 
( 1 '  2) 
• adventure act i v i t ies 
• physical cha l lenge 

Individual activities (0, 1 )  
• solo  

Environment (9, 5 )  
• environment 
• o utdoor cha l lenge 
• outdoor cul ture 
• not normal e n vironment 

Group of participants 
7 ) 
• group 
• review 
• mul ti cu l tural 

(8, 

A tmosphere was 
supportive ( 18, 18) 
• fam i l y  
• friendly 
• support i ve 

3 1 9  

A tmosphere was positive 
( 1 9, 13) 
• free 
• fun 
• happy 
• peaceful 
• pos i t i ve 
• rel axed 
• sp i ri tual 
• fear 
• safe 

Atmosphere was g reat 
(9, 1 1 ) 
• fantastic 
• great 
• hard to d escribe 
• unique 

I nstructors were great 
(24, 18)  
• awesome 
• great 
• key factor 
• exce l l en t  fac i l i tator 
• very good 

Instructor methods ( 1 5, 
1 4) 
• patient  
• part o f  the group 
• motivator 
• professional 
• qual i fied 
• relaxed 
• remained remote 
• safe 
• supporti ve 
• the guide 
• well p l a nned 

Course design (9, 2) 
• holistic approach 
• physical and men ta l  
• chal l enge by choice 
• i ntens i ty 
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G ROUPED CODES SIX MONTHS POST 22 & 9-DA Y OllNZ COURSES 

OBJECTIVES 

Personal development ( 15 ,  
9 ) 
• personal development 
• se I r awareness 
• sc l  r con l"idence 
• scl r esteem 

Push personal limits (2, 1 1 )  
• push l im i ts 
• overcome rears 

l nterpet·sonal relationships 
(3, 0 )  
• i n te rpersonal  

relat ionsh ips 
• teamwork 

OUTCOM ES 

Other impacts (5, 3 )  
• big impact 
• i mpact 
• trans l"e r 

PD self awareness ( 1 2, 1 ) )  
• scl r awareness 
• se l f  d i scovery 

PD self confidence ( 1 6, 18)  
• sel f bel ief  
• sc l f con l"i d cncc 
• se l f  esteem 

PD push personal l imits 
(3 ,  5 )  
• push l i m i t s  
• overcome fears 

PD not pushed ( 1 ,  1 )  
• not hard 

PD personal direction 
(9, 8) 
• aims and goal s  
• n e w  chal lenge 

PD personal change ( 1 3, 6) 
• change 
• matured 
• more calm 
• more motivated 
• more open 
• happy 

• new ski l l s  

P D  no change ( 1 ,  2) 
• no change 

IR relationships ( 1 0, 9 )  
• better communicat ion 
• better relat ionsh ip 
• i mpact 
• more pos i t ive 
• more supporti vc 

I R  toluance ( 1 1 , 9) 
• 
• 
• 

more to lerant 

more trust ing 

open 

IR teamwork (3, 3) 
• l eadership 
• teamwork 

IR no change ( 1 ,  3) 
• no change 

IR worse relationship (0, 3)  
• worse relat ionship 
• less tolerant 

PR p rofessional 
development (9, 5) 
• change 
• d i l"fere n t  priority 
• less i n terested 
• more en thusiast ic  
• more tlex ib le  
• more posi t i ve 
• more respons ib le  
• more understand ing 
• now s tudying 

P R  no change (0, 2) 
• no change 

Environmental awat·eness 
( 1 ,  1 )  
• enviro nmental 

awareness 

P ROCESS 

Physical activity (3, 3)  
• outdoor activi ty 
• physical chal lenge 

Individual activity (0,1 )  
• solo 

Group of p a rticipants 
(5, 8) 
• group 

A tmosphere was positive 

(8, 8) 
• motivat ing 
• peaceful  
• pos i t i ve 
• fun 
• safe 

A tmosphere was great 
(6, 1 )  
• excel len t  
• ramastic 

A tmosphere was 
supportive (8, 8) 
• friend ly  
• happy 
• l ov ing  
• support ive  

Course design (3 ,  1 1 ) 
• chal lenge 
• comrort zone 
• l ength of course 
• i n tens i ty  

Instructors were great 
(8, 4) 
• exce l lent  
• great  

I nstructor methods ( 1 1 ,  1 6) 
• chal lenged group 
• good commun icator 
• professional 
• moti vat i ng 
• poor fac i l i tation 
• remained remote 
• safe 
• support i ve 
• well p lanned 

Environment (6, 4) 
• environment 
• unfami l i ar environment 
• nature 
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FINAL THEMES (IN BOLD) AND ASSOCIATED G ROUPED CODES IMMEDIATELY A FTER 
THE 22 AND 9-DA Y COURSES 

COURSE OBJECTIVES 

Personal development Interpersonal H olistic challenge Environmental 
development awareness 

• Personal • I n terpersonal • H o  I ist ic  cha l lenge • Env ironmental 

development development (22-day only) awareness (9-day 
• Push l i m i ts • Teamwork on ly )  

COURSE OUTCOMES 

Personal development Interpersonal Other impacts OBNZ for everyone 
development 

• Scl  r awareness • I nterpersonal • O ther impacts OBNZ for e veryone 
• Se I r con fidence development • Environmental 
• Personal d i rection awareness 
• Personal change 
• Push personal 

I i mi  ts 
• Limi ts not pushed 

EDUCATIONA L  PROCESS 

Course design Activities Group of A tmosphere Instructors 

participants 
• Course des i gn • Physical • G roup o f  • Was 'great' • W e re 'great '  

• I nd iv idual  part i c i pants • S upport i ve • I ns tructor 
(22-day only) • Pos i t ive fac i l i tat ion 

• Environment methods 

FINAL TH EMES (IN BOLD) AND ASSOCIATED GROUPED CODES SIX M ONTHS A FTER 
THE 22 AND 9-DA Y COURSES 

COURSE OUTCOMES 

Personal development Interpersonal Professional Other i mpacts 
development development 

• S e l f  awareness • Relationships • Profess ional • O ther i mpacts 
• S e l f  confidence • Tolerance development 
• Personal d i rec t ion Teamwork • No change (22-day 
• Personal  change • Worse on ly) 
• Push personal l im i ts relat ionships 
• Limi ts  not pushed • No change 

( 22-day only)  

EDUCATIONAL PROCESS 

CoUI·se design Group of Activities Atmosphere l nsti·uctors 
participants 

• Course design • Group or • Physical  • Atmosphere • I nstructors 

part ic ipants • Ind iv idual 
(22-day only) 
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APPENDIX FIVE 

OUTWARD BOUND CZECH REPUBLIC CODES 

O RIGINAL CODES SIX MONTHS POST INTERTOUC H  1 997 & 1 998 

lntertouch objectives ( i to )  • wo trans l'er • i t  danci n g  hal l act iv i ty 
• i to  abi l i ty to play • i t  d i verse group 
• 1 to  adventure i n  nature Interpersonal relationship • i t  drama act iv i ty 
• i to chal lenge (ir) • i t  friendsh ip  
• i to com ron zone • ir awareness or or rrom • i t  run 
• i to crea t ive others • i t  gave m e  more 
• i to  d irect ion • ir better relat ionships • i t  group 
• i to free • ir communicat ion • i t  happy 
• i to  internat ional  course • ir l 'ccdback rrom others • i t  h i gh ropes 
• i to interpersonal • i r  leadersh ip • i t  ho l i st ic approach 

development • i r  more sensi t ive • i t  i n novat ion  
• i to  push l i m i ts • i r  new l'ri encl sh ips • i t  i nstructors 
• i to sel l' d iscovery • i r  no change • i t  i n tensi ty 

• ir teamwork • i t  k i  
Pet·sonal development (pd ) • i r  worse rel at ionsh i ps • i t  l abyrin th 
• pd aims and goals • i t  l earn about other 
• pd communicat ion I ntertouch atmosphere (ita ) cu l tures 
• pcl creat i v i ty • i ta amazi ng env i ronment  • i t  l i fe run 
• pd exceeded l i mi ts • i ta sare • i t  M oun t f"ie ld  cup 
• pd mot ivat ion  • i ta sel f" d i scovery act i v i ty 
• pd new ch :l l l e nges • i ta support i ve • i t  new ac t iv i t ies 
• pd no change • i t  new cha l lenge 
• pd not pushed Intertouch instructo 1·s ( it i)  • i t  new opportun i t ies 
• pd open • i t i  b ias • i t  non verbal 
• pd pos i t ive • i t i  energy commun i cat ion 
• pd rev i ta l ised • i t i  great  • i t  or iente ering  
• pd se I r he I i er  • i t i  instructors • i t  pai n t i ng  i n  pa i rs 
• pd scl r con l'iden t  • i t i  key !'ac tor • i t  phys ical acti v i ty  
• pd scl r d i scovery • i t i mot i vat ion • it poems 
• pd scl r esteem • i t i  part ic ipated • i t  posi t i v e  
• pd sel l' re llec t ion  • i t i  prepared • i t  rev i ew 
• pd stronger • i t  ropes 

Intertouch ( it )  • i t  runnin g  act iv i ty  
Professional development • i t  abi l i ty to p lay 

i t  safety • 
(wo )  • i t  abse i l ing 

i t  se! f retlect ion • 
• wo aims and goals • i t  ac t iv i ties without 

i t  s i l ly john • 
• wo better Engl ish tal k i n g  • it so lo 
• wo better study • i t  at mosphcrc 

it spec i a l  t i me • 
• wo change • i t  camel trophy 

i t  tal k ing i n  pub l i c  • 
• wo hard to say • i t  chal lenging act iv i t ies  

i t  team game • 
• wo more enthusiast ic • i t  c lay 

i t  the beg inn ing  • 
• wo new ideas • it c l i m bing 

i t  trans l'er • 
• wo no change • i t  c lose encoun ters 

i t  unexpected ac t iv i t ies • 
• wo sel l' confidence • i t  comfort zone 

it video c l i p  • 
• WO seJ f' rcJ"Ject ion • i t  creative 

i t  zone • 
• wo study less i mportant • i t  dance 
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O RIGINAL CODES ONE YEAR & TWO YEARS POST INTERTOUCH 1 998 & 1 997, 
RESPECTIVELY 

Outcomes • pos i t i ve • p feedback from others 
• a ims and goals • sad • p fun 
• apprec iate other cul tures • sel f  bel ie f' • p group 
• atmosphere • se I r confidence • p hol is t ic  approach 
• better Engl ish • se l f' d i scovery • p i nnovat i ve act i v i t ies 
• better re lat ionships • se l f' esteem • p i n tensi ty 
• big i m pact • se I r re flect ion • p labyrin th  acti v i ty 
• change • spec ia l  t ime • p length o f  course 
• colourfu l  • stronger • p motivat ion 
• commun ication • teamwork • p pai nt i n g  i n  pairs 
• crea t i v i ty • transkr act i v i ty 
• ema i l use • transkr not easy • p part ic ipants 
• enj oyable • transfer  to work • p physical  and mental 
• friendsh ips • travel • p physical  chal l enge 
• fun • trust • p powerful  
• happy • p range or games 
• leadersh ip  Process (p )  • p rev iewing 
• learnt about others • p happy group • p r i sk  
• I is ten i n g  more • r i ns tructors • p rock c l i mb i n g  
• moti vat ion • p ab i l i ty to play • p role p lay 
• new chal lenges • p atmosphere • p safety 
• new opportun i t ies • p chal lenging act iv i t i es • p se l f  re flec t ion 
• new s k i l l s  • p c lose encoun ters • p S i l l y  J ohn 
• no ma jor change act i v i ty • p the begi n n i ng o r  the 
• not pushed to l i m i t  • p creat ive act i v i t ies course 
• open • p d i verse group • p unexpected act i v i t i es  
• personal growth • p energy • p video c l i p  act i v i ty 
• poor re lat ionships • p env i ronment 



GROUPED CODES SIX MONTHS A FTER INTERTOUCH 1 997 & 1 998 

Number o r  responses is i n  
brackets ( 1 997, 1 998)  

OBJ ECTIVES 

Pe1·sonal development ( 1 1 , 

5 )  
• ad venture i n  nature 
• chal l enge 
• creat ive 
• c o m fort /.one 
• se l l' d i scovery 
• d i rec t ion 

Push pe1·sonal limits (2, 0)  
• push l i m i t s  

Interpersonal development 
(6, 2 )  

l n temational course (3, 1 ) 

OUTCOM ES 

Other impacts (7,4) 
• spec ia l  t i me 
• transf'c r 
• ga VC me m me 

PO self awareness (8, 4) 
• se l f d isc overy 
• se! r re f'lect ion 

PD self confidence (9, 1 )  
• se ! r bel  i c l' 
• se I r C O il J'i dence 
• se ! r esteem 

PD push personal l imits 
( I ' () ) 
• push l i m i ts 
• not  pushed 

PO personal  direction 
(�, 4) 
• aims and goal s  
• new cha l lenges 

PD persona l  change (7, 5) 
• creati v i ty 
• motivat ion 
• open 
• pos i ti ve 
• revi tal ised 
• stronger 

PD no change ( 1 ,  1 )  
• n o  change 
IR relationships (8, 4) 
• beller re l at ionsh ips 
• awareness or or from 

others 

I R  communication (3, 1 )  
• feedback from others 
• communicat ion 
• more sens i t ive 

IR teamwork (6, 0) 

• l eadersh ip  
• teamwork 

IR friendships (9, 4) 
• new fr iendships 
• friendship 

IR no change ( 1 ,  0 )  
• no chan ge 

I R  wo1·se ,-elationship ( 1 ,  0)  
• worse re lat ionsh ips 

PRO p 1·ofessional 
development (5, 4) 
• change 
• more enthusiast ic 
• study l ess important 
• tran sfer 
• better Engl i sh 
• bell er study 
• new ideas 
• hard to say 

PRO no change (3, 0) 
• no change 
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PROCESS 

Physical outdoor activity 
( 1 3, 7) 
• physical ac t i v i ty 
• abse i l i ng 
• camel trophy 
• c l imb ing 
• chal leng ing ac t i v i t ies 
• h igh ropes 
• 1nount J'ic i J  cup 
• or ien teer ing 
• ropes 
• runn i ng act i v i t y  
• 1.one 

C reative activ ity (6, 6) 
• 
• 

• 
• 
• 

• 
• 
• 
• 

creat i ve 
ac t i v i t ies without talk i ng 
c lay 
Jance 
danc ing hal l act iv i ty 
drama ac t iv i ty 
pa i n t i ng in pa i rs 
poems 
v ideo c l ip 

Individual activities (3, 5)  
• se! r reflect ion 
• l abyr i n th 
• l i fe run 
• solo 

Group activities (6,  2) 
• non verbal 

co mmun icat ion 
• c lose encounters 
• k i  
• rev ieW 
• s i l l y  j ohn 
• tal k i n g  in publ ic 
• team game 
• the beginn ing 

Group of participants 
(5, 5) 
• 
• 

• 

group 

d iverse group 
learn about other 
cu l tures 

A tmosphere was great (4,0) 
• atmosphere 
• amazing env i ronment 

Atmosphere was 
supportive (8, 3) 
• abil i ty to  play 
• fun 
• happy 
• posit ive 
• safety 
• safe 
• support ive 
• free 

Course desig n  ( 13, 6) 
• hol is t ic  approach 
• i nnovat ion 
• i n tens i ty 
• new act i vi ties 
• new chal lenge 
• new opp ortun i t ies 
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• unexpected act i v i t ies 
• com fort zone 

Instructot·s were great 
(6, 5 )  
• i nstructors 
• key factor 
• energy 
• great 

Instructor methods (3, 3) 
• motivat ion  
• part ic i pated 
• prepared 
• b ias 
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G ROUPED CODES TWO Y E A RS & ONE YEAR A FTER INTERTOUCH 1 997 & 1 998, 
RESPECTIVELY 

OUTCOMES 

Other impacts (9, 6) 
• b ig  i mpact 
• specia l  t ime 
• trans!'er 
• lrans!'e r to work 
• transfer  not easy 

Course imp t·cssion (2 ,  2 )  
• fun 
• happy 
• en joyahk 
• colourru! 

Self-awareness (6, 6) 
• se !  r cl i scovcry 
• sel l' re lkct ion 

Self-confidence ( 1  0, 4) 
• se I r bel ier  
• se I r con !'idence 
• sel l' esteem 

Personal change ( 1 2 ,  6) 
• change 
• mot i vat ion 
• open 
• personal growth 
• stronger 
• creat i v i ty 
• new ski l l s  
• better Eng l i sh 
• cmai l  use 
• pos i t i ve 
• sad 

Personal direction ( 1 2, 4) 
• new chal lenges 
• new opportun i t ies 
• aims and goals 
• travel 

Relationships ( 1 1 , 5 )  
• beller rel at ionships 
• apprec iate other cu l tures 
• learnt about others 
• trust 

Worse relationships (0,1 ) 
• poor re lat ionships 

Communication (4, 0)  
• l i sten ing  more 
• commun icat ion 

Teamwork (3,  U) 
• leadersh ip  
• teamwork 

Friendship ( I  I ,  I )  
• friendships 

PROCESS 

Physical outdoor activity 

( 1 ,  0) 
• rock c l i mb ing 

Creative activi ties (4, 0)  
• creat i ve  ac t i v i t ies 
• pain t i ng  in pairs act i v i ty 
• v ideo c l ip act i v i ty 
• role p l ay 

Individual activity ( 1 ,  2)  
• l abyrin th acti v i ty  
• self retlect ion 

Group activit ies (3, 1)  
• c lose encoun ters act i v i t y  
• rev iewing 
• the begin n i n g  o f  the 

course 
• S i l l y  John 

G roup of participants 
(5,  4) 
• group 
• happy group 
• d iverse group 
• feedback from others 
• partic ipants 

A tmosphere (5,  5) 
• atmosphere 
• abi l ity to p lay 
• env ironment 
• energy 
• fun 
• powerfu l 
• risk 
• safety 

Course design (5, 5) 
• hol i st ic  approach 
• chal leng i n g  act i v i t ies  
• i nnoval i  ve acl i  v i  t ies 
• i ntens i ty 
• length o r  course 
• physical  and mental  
• range or games 
• unexpec ted ac t i v i t ies  

Instructo rs (6,  3)  
• i nstructors 
• mot ivat i on 
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FINAL THEMES ( I N  BOLD) AND ASSOCIATED G ROUPED CODES SIX M ONTHS A FTER 
INTERTOUC H  1 997 & 1 998 

COURSE OBJECTIVES 
Pe•·sonal development Interpersonal development 
• Personal development • In terpersonal development 
• Push pe 1·sonal l imi ts ( 1 997 on ly) • I n ternat ional course 

COURSE OUTCOMES 
Pe•·sonal l nte•·personal Professional Other impacts 
development development development 
• Scl r awareness • Relat ionships • Pro ressional • Other impac ts 
• Sel r con ridence • Friendsh i ps development 
• Personal • Commun ication • No change ( 1 997 

d i rect ion • Teamwork ( 1 997 only) on ly) 
• Personal change • No change ( 1 997 on ly )  
• Push rersonal • Worse re lat ionships 

l imits ( 1 997 ( 1 998 on ly) 
on ly ) 

• No chanl!c 

EDUCATIONAL PROCESS 
C ourse design Range of Group of A tmosphere Instru ctors 

activit ies participants 
• Course des ign • Physical • Group of • Was ' grea t ' • Were ' great· 

• Creative part i c ipants ( 1 997 only) • I nstructor 
• I nd i v id ual • S upport ive rac i l i ta t ion 
• Group methods 

FINAL T H E :YI ES ( IN BOLD) AND ASSOCIATED GROUPED CODES ONE YEA R  AND TWO 
YEARS POST INTERTOUCH 1 998 & 1 997, RESPECTIV ELY 

COURSE OUTCO M ES 

Pe1·sonal development Interpersonal development Other impacts 

• Scl r awareness • Relat ionships • Other impacts 
• Scl r con ridcnce • Friendships • Course impress ion 
• Persona l  d i rec t ion • Communication ( ! 99 7  only) 
• Personal change • Teamwork ( 1 997 on ly )  

• Worse relat ionsh ips ( ! 998 

only) 

EDUCATIONAL PROCESS 

Course design Range of G roup of Atmosphere Instructors 
activities participants 

• Course des ign • Physical • Group or • A tmosphere • Instructors 
( ! 997 on ly) part ic ipants 

• Creative 
( ! 997 on ly) 

• I nd iv idua l 
• Group 
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APPENDIX SIX 

OUTWARD BOUND AUSTRALIA CODES 

O R I G INAL CODES POST INTERTOUCH 1 999 

Inte1·touch objectives (ito) • ir no change • it i nner strength 

• i t o  fun • ir open • it insp ired 
• i t o  i nternational course • ir t rust • i t  i ntensity 
• i t o  i nterrcr,onal • it labyrinth 

d c vc I o p nll� n t I ntertouch instructors (it i )  i t  l ack of trust  

i to sel f d i scovery i t i  adapted course to needs i t  learn i n g  from other 
• i t i  atmosphere cultures 

P'"rsonal dt!velopment (pd) • i t i compass ionate it learn i n g  from 
• pd a ims and goals i t i  d i verse group others 

pd better bal ance • i t i  fantastic i t  length or course 
• pd b i g  i m pact • i t i  great • i t  l i fe run 

pd c hange • i t i  i nspi rational • it love 

pd creat iv i ty  • i t i  key factor • it magical 
• pd d i rect ion • i t i  part or the group • it men and women 
• pd d o n ' t  k now yet • i t i ru le model • it music 
• pd open • i t i  s a fety • i t  new chal lenges 
• pd pos i t i v e  • i t i  su pport i ve • i t  new ski l l s  
• pd revi ta l i sed i t i  too many • i t  open 
• pd se] r awareness • i t i  trust • it personal growth 
• pd se] r bel i d  • i t i  wel l  prepared • it physical act i v i t y  
• pd se] f COil fidCilCC • it poetry 
• pd se!  r d i scovery I nt'"rtouch (it)  • it point i l l i s m  
• pcl se l f fu l li l ment  • i t  abi l i t y  to play • i t powerfu l 

pd se! r rellect ion • i t absei l i ng • i t  range of act i v i t i e s  
• pd s pecial  t i me • it a i ms and goal s  • it review 
• pd s p i r i t u al • it art • it r isk 
• pcl s t rcn);!t h • i t  art gal lery • it role play 

• i t atmosphere • it safe 
Pn1l'essional dcvelopm'"nt (wo) • i t  awareness of others • i t  sel f awareness 

wo a i ms ;md goals • it beg i n n i n g  of course • i t  sel f bel ie f  
• wo better stress it b i g  emotions • it sel f con lid en ce 

management it big i mract • it self d i scovery 
• wo better u nderstandi n g  i t  b ike race • i t  self esteem 

wo big i m pact i t cal m • it self re tlcction 
• wo courage and i t  camel trophy • it solo 

determi n;l l ion • it caving • it special  t i me 
• wo crea t i ve • i t chal lenge • it support i v e  
• wo d i rect inn • i t  close encounters • i t  transfer 

wo learnt from others it comfort zone • it trust 
• wo less i mporta n t  • it creat i ve • it u nexpected act i v i t ies 
• wo more commi tted • it creative act i vi t ies 
• wo more ere at i ve • it cul lural act i vi ty 
• wo new d i 1·ect ion • i t  debrief  poor 
• wo new ideas • it d i rticult to expla in  
• wo new s k i l l s  • it d ifficult to transfer 

• it drawing in pai rs 
I n terpt!rsonal relationships (ir) • i t  environmelll 
• i r  better relat ionships • it fantastic 
• ir big impact • it feeding each other 
• i 1· communication • it for everyone 
• i r  fr iendshi ps • i t  friendships 
• i r  honesty • it group 
• i r  l i stening • it happy 
• i r  love • it hol istic approach 
• i r more accerti ng of others • it holy grail 



ORIGINAL CODES SIX MONTHS A FTER INTERTOUC H  1 999 

Intertouch objectives (ito) 
• i to  run 
• i to i nternat ional  course 
• ito i n terpersona l  

deve lopment 
• i to se!  r d i scovery 

Pet·sonal development (pd ) 
• pd a ims and goals 
• pd better balance 
• pd b i g  i mpact  
• pd change 
• pd creat i v i ty 
• pd d i reel ion 
• pd don ' t  know yet 
• pd open 
• pd pos i t i ve 
• pd rev i tal i sed 
• pd se!  r awareness 
• pd se] r he !  ief 
• pd se] r con fidence 
• pd se l f  d i scovery 
• pd se l f  fu l fi l ment  
• pd se l f  re llec t ion  
• pd spec ia l  t i me 
• pd sp ir i tua l  
• pd strength  

P t·ofessional development 
(wo) 
• wo a ims  and goals 
• wo bct tc 1· stress 

management  
• wo better understandi n g  
• wo b i g  i mpact 
• wo courage and 

de term i na t ion  
• wo crea t ive 
• wo d i rect ion 
• wo l earnt from others 
• wo less i mportant 
• wo more commi tted 
• wo more c reat i ve 
• wo new d i rection 
• wo new ideas 
• wo new ski l l s  

Interpersonal t·elationships 
( i t·) 
• ir bet t er relat ionships 
• ir b i g i mpact 
• ir commun ication 
• i r  l� iendships 
• ir honesty 

• ir l isteni ng 
• ir love 
• i r more accept i ng or  

others 
• i r  no change 
• i r  open 
• i r trust 

Intertouch instructors (iti) 
• i t i adapted course to 

needs 
• i t i  atmosphere 
• i t i  compassionate 
• i t i  d i verse group 
• i t i fantast ic 
• i t i  great 
• i t i  i nsp irat ional 
• i ti key factor 
• i t i  part or the group 
• i t i  role model 
• i t i  safety 
• i t i  support i ve 
• i t i  too many 
• i t i  trus t 
• i t i  we l l  prepared 

lntertouch (it) 
• i t  ab i l i ty to p lay 
• i t  absei l i ng 
• i t  a ims  and goals 
• i t  art 
• i l art gal lery 
• i t  atmosphere 
• i t  awareness or others 
• i t  beg inn ing of course 
• i t  b i g  emot ions 
• i t  b ig impac t 
• i t  b i ke race 
• i t  calm 
• i t  camel t rophy 
• i t  caving 
• i t  cha l lenge 
• i t  c lose encounters 
• i t  comfort zone 
• i t  c reative 
• i t c reat ive activi ties 
• it cul tural act iv i ty 
• i t  debrief poor 
• it d i fficult to explain 
• i t  d i fficult to transfer 
• i t  drawing i n  pairs 
• i t  environment 
• i t fantastic 
• i t  feed ing each other 

• it for everyone 
• i t  friendships 
• i t  group 
• i t happy 
• it hol ist ic approach 
• i t  holy grai l 
• i t  inner s trength 
• i t  i nsp i red 
• i t  i n tensity 
• i t  l abyrin th 
• i t  lack of trust 

329 

• it learning from other 

cu l tures 
• it learn ing from 

others 
• i t  length of course 
• i t  l i fe run 
• i t l ove 
• it magical 
• i t  men and women 
• i t  music 
• i t  new chal lenges 
• i t  new ski l ls 
• i t  open 
• i t  persona l growth 
• it phys ica l act i v i ty 
• it poetry 
• i t pointi l l ism 
• i t  powerfu l  
• it range of act i v i t ies 
• i t rev iew 
• it risk 
• i t  role p l ay 
• i t  safe 
• i t  sel f awareness 
• i t  sel f  bel ief 
• it se] f confi dence 
• i t  sel f d i scovery 
• i t  sel f esteem 
• i t  sel f  re tlect ion 
• i t  solo 
• i t spec ial t ime 
• i t  supportive 
• i t  transfer 
• i t  trust 
• i t  unexpected act iv i t ies 
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ORIGINAL C ODES O N E  Y E A R  A FTER INTERTOUCH 1 999 

Outcomes Process (p)  
• big impact • p abse i l i ng 
• beller communication • p cavmg 
• better re la t i onships • p c lose encounters 
• change • p creat ive acti vit ies 
• i n terpersl lnal development • p env ironment 
• l i ve l i l"c to the ful l  • p reeuback from others 
• more creat i ve • p group 
• more open • p group acti v i ties 
• new chal lenges • p hol i s t ic  approach 
• ncw j oh • p holy gra i l  
• peak exper iences • p i nstructors 
• rev i t cl l i sed • p labyrinth 
• sel f be l i e r  • p l i fe run 
• sel f  confidence • p men and women 
• se l f  rc lkct ion • p new experiences 
• society needs OB • p open 
• trans fer • p part i c ipants 

• p poetry 
• p review 
• p ropes 
• p sel f ref-lection 
• p solo 



G ROUPED CODES POST INTERTOUC H  1999 

N umber of responses i n  
brackets ( ) 

OBJ ECTIVES 

Personal development ( 6 )  
• se l f d i scovery 

I nterpersonal development 
(S J 

Inte1·national course ( 2 )  

F u n  (2 )  

OUTCOMES 

Other impacts ( 1 3) 
• powerful 
• spec ial t ime 
• big emotions 
• b ig  impac t 
• beller bal ance 
• spec ia l  t ime 
• fantast ic 
• for e veryone 
• personal growth 
• trans rcr 
• don' t  know yet  

PO self awareness ( 10) 
• se! r awareness 
• se ! r d i scovery 
• se l f  fu l fi l ment 
• se l f reflec t ion 

PO self confidence (8 )  
• se! r bel i c r  
• se! r con fidence 

PO pe1·sonal change (7) 
• calm 
• change 
• creat iv i ty  
• open 
• pos i t ive 
• rev i ta l i sed 
• spiri tual 
• i n ner strength 

PO personal direction (5) 
• aims and goa l s  

Professional development 
( 10 )  
• aims and goals 
• better understand ing 
• big impact 
• l earnt from others 
• less important 
• more commi ued 
• new d irect ion 
• new ideas 
• new sk i l l s  

I R  relationships (7)  
• better relat ionsh ips 
• big impact 

I R  communication (8 )  
• communicat ion 
• more accept ing or others 
• open 
• trus t  
• l ac k  or trust 

I R  friendships ( 5 )  
• fr iendsh i p  

PROCESS 

Physical outdoor activities 
( 3) 
• abse i l i ng 
• hi kc race 
• camel trophy 
• cav i ng  
• physical act i v i ty  

Creative activities (5 )  
• art 
• art gal lery 
• c reat ive 
• music 
• poetry 
• poi nt i l l ism 
• role p lay 

I ndividual activities ( 1 2) 
• labyr in th 
• l i fe run 
• solo 

Group activities (5) 
• close encounters 

• cu ltural activity 
• debrief poor 
• feeding each other 
• review 

3 3 1 

Group of participa nts (4) 
• group 
• learning  from others 
• l earning  from other 

cu l tures 

Atmosphere (8) 
• atmosphere 
• environment 
• magi cal 
• happy 
• l ove 
• open 
• safe 
• support i ve 
• risk 

Course design (5) 
• chal lenge 
• com fort zone 
• new chal lenges 
• new sk i l l s  
• unexpected act i v i t i es 
• i n tens i ty 

Holistic approach (4) 
• hol ist ic approach 
• range or  act i v i t ies  

I nstructors were great ( 1 2) 
• fan tast ic 
• great 
• inspirational 
• key factor 
• role  model 

I nstructor methods ( 1 0) 
• atmosphere 
• compass ionate 
• diverse group 
• supporti ve 
• too many 
• trust 
• well prepared 



GROUPED CODES SIX MONTHS A FTER INTERTOUCH 1 999 

OBJ ECTIVES 

Pe1·sonal development (2) 
• se !  r cl i scuvcry 

Interpe•·sonal development 
( l )  

OUTCOMES 

Other i mpacts (8 )  
• spec i a l t i me 
• h ig  i mpact 
• d i rric u l t  to expla in 
• d i fficu l t  to transrcr 
• Cor everyone 
• insp ired 
• personal growth 
• transfer  

PD self  awareness (7) 
• se! C awareness 
• se !  r d i scove ry 
• sel f rertec t ion 

PD self confidence ( 5 )  
• se !  r bel i d  
• se!  f con Cidence 
• se !  f esteem 

PD pusonal change (5) 
• change 
• creat iv i ty 
• open 
• rev i ta l i sed 
• s trength 

PO personal direction ( 1 )  
• a i ms and goals 
• d i rect ion 

Professional development 
(7) 
• better s tress 

m a nagemcn t 
• b i g  impact 
• courage and 

determination 
• m ore crcati ve 
• d i rect ion 
• new ideas 

IR •·e lationships (4) 
• awareness or others 
• better relat ionships 
• more accept ing  or o thers 
• l ove 
• no change 

IR communication (2) 
• commun icat ion 
• honesty 
• l is ten ing  

I R  fdendships ( 1 )  
• friendships 

PROCESS 

Physical outdoor activities 
(2) 
• cam e l  trophy 
• cavmg 
• physical act iv i ty 

Creative  activities (6 )  
• creat ive activi t ies 
• drawing i n  pairs 
• rol e  play 

I ndividual activities (8)  
• labyrinth 
• l i fe run 
• solo 
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Group activities (6) 
• beginn ing of  course 
• c lose encounters 
• holy grai l 
• men and women 
• revtew 

Group of participants (5) 
• group 

Atmosphere (6) 
• abi l i ty to play 
• environment 
• happy 
• open 
• safe 
• support i ve 

C ourse design (6) 
• challenge 
• comfort zone 
• i ntensi ty 
• l ength of cou rse 
• unexpec ted act i v i t ies 
• new chal l enges 

Holistic app.-oach (5)  
• hol is t ic  approach 
• range of act i v i ties 

Instructors were great (5) 
• fantas t ic  
• great 
• insp i ra t ional  
• key factor 
• role model 

Instructor methods (6) 
• adapted course to needs 
• d iverse group 
• part o f  the group 
• safety 
• support i ve 



GRO UPED C ODES ONE YEAR A FTER INTERTOUCH 1999 

OUTCOMES 

Other i mpacts (6) 
• b ig  i mpact 
• l i ve l i re to the ful l  
• peak exper iences 
• soc iety needs OB 
• transfer 

Personal changc ( S )  
• change 
• more creat i ve 
• more open 
• new cha l lenges 
• new job  
• rev i ta l ised 

Self-confidence ( 3 )  
• se l f  be l i e f  
• se ! r con fide nee 

Self-awareness (2) 
• se l f re llcc t ion  

lntc,·pcrsonal development (3 )  
• better comm unicat ion 
• better rela t ionsh ips 
• i n terpersona l  development 

PROCESS 

Holistic a pproach (2) 
• 

• 
hol is t ic approach 

new e xpenences 

Physical activities ( 1 )  
• abse i l i ng 
• caving 
• ropes 

c,·cative activ ities (4) 
• creat ive act i v i ties 
• poetry 

Individual activities (4) 
• labyri nth 
• l i l'c run 
• se! r re flec t ion 
• solo 
• open 

G roup activities (2) 
• c lose encoun ters 
• feedback from o thers 
• group act iv i ties 
• holy grai l 
• men and women 
• reVIeW 

Environment ( 1 )  
• en vironment 

G1·oup of participants (3) 
• 
• 

group 

part i c ipants 

lnstructo1·s (3) 
• i nstructors 
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FINAL THEMES (IN BOLD) AND ASSOCIATED GROUPED CODES IMMEDIATELY A FTER 
AND SIX MONTHS A FTER INTER TOUCH 1 999 

COURSE OBJ ECTI V ES 
Personal development Interpersonal development 
• Personal  development (post course only) • I n terpersonal developmen t  
• Fun (post course on ly) • I n ternational course 

COURSE OUTCOMES 
Pe1·sonal development Interpersonal Professional Other i mpacts 

development development 
• Se l f  awareness • Relat ionships • Professional • Other i mpacts 
• Se !  r COil fidence • Fr i endsh i p development 
• Personal d i rect ion  • Communi eat ion 
• Personal chan�c 

EDUCATIONAL PROCESS 
Course design Range of G roup of Atmosphere Instructo1·s 

activi t ies participants 
• Course des i gn • Physical  • Group of  • Atmosphere • Were ' great '  
• H o l i st ic  • Creative part i c ipants • I n structor 

process • I nd i v idual fac i l i tat ion  
• Group methods 

FINAL THEIV I ES ( I N  BOLD) AND ASSOCIATED G ROUPED CODES 01\E YEA R AFTER INTERTOUCH 
1 999 

COURSE OUTCOMES 

Personal development Interpersonal development Other i mpacts 

• Se !  f aware ness • I n terpersona l  development • Other i mpac ts 
• Se !  f con  l'idcnce 
• Chanuc 

EDUCATIONA L  PROCESS 

Cou rse design Range of Group of Atmosphere Instructors 
activities participants 

• H ol i s t i c  • Physica l • Group o f  • Environment • I nstructors 
approach • Creat ive part i c ipants 

• I nd iv idual 
• Group 



APPENDIX SEVEN 

INSTRUCTOR INTERVIEW CODES 

A ppendix 7a Original codes 013NZ instructors 

Objectives 
• adventure 
• env i ronmental  awareness 
• goal sell i ng  
• pmgress i ve development 
• responsi b i l i ty 
• safety 
• se l f' d iscovery 
• teamwork 

Process 
• 22 v9-day 
• creat i ve day 
• hol is t ic  approach 
• metaphors 
• rea l  conseq uences 
• transfer 

Facil itation 
• counse l l i n g  
• group process 
• i n tens i ty 
• observat ion 
• reVIeW 
• sa l'ely 
• values 
• d i verse group 
• stall burnout 

Training 
• counse l l i n g  
• revJeW 
• shar ing w i t h  s taff 

3 3 5  



A p pendix 7b Grouped codes OllNZ i nstructors 

COURES OllJECTIVES 

O bjectives 
• adventure 
• e n v i ronmenta l  awareness 
• goal set t i ng  
• rcspons ih i l i ty 
• se l f  d i scovery 
• te amwork 

EDUCATIONAL PROCESS 

Course design 
• i n tens i ty 
• safcty 
• hol is t ic  approach 
• rea l  consequences 
• transfer 
• progressi  vc development 

The g1·oup of participants 
• 
• 

d i verse g roup 

group process 

I nstructor faci litation methods 
• counse l l i n g  
• observat i on 
• metaphors 
• reVIeW 
• values 

OTHER FACTORS 

I ns tructor training needs 
• counsel ! i ng 
• rCV I C W  
• sharing wi th  staf"f" 
• stall burnout 

22-day vs. 9-day courses 
• 22v9 day 

3 3 6  



337 

A ppendix 7c Original codes Intertouch instructors 

Process (p)  Strengths OBCZ (cs) • cw team approach 
• p atmosphere • cs atmosphere • cw team dynamics 
• p change to needs • cs b ig impact on 
• p connec t i ng themes participants Strengths O B A  (sa) 
• p co urse des ign • cs course themes • sa centre 
• r course object ives • c s  creat i v i ty • sa course for everyone 
• p en vironment  • cs d iverse group • sa course length 
• p group d i verse • cs dramaturgy • sa group process 
• p group dynam ics • cs emotional r isk • sa marke t ing  
• p ho l i s t i c  approach • cs llex ih i l i ty • sa mob i l e  course 
• p i n structors fac i l i ta t ion • cs group process • sa one i n structor 
• p me taphors • cs h o l i s t ic approach • sa physi c al safety 
• p object i ves • cs i n tens i ty • sa pushes comfort zones 
• p open ness () r group • cs less hard sk i l l s  • sa real c hal l enge 
• p part i c ipants • cs less t ime needed • sa resources 
• p part i c ipants age • cs moti vation • sa standard course 
• p safety • cs orig ina l i ty • sa structure rev i ew 
• p plan n i n g  • cs part ic ipation o f  • sa systems 
• p comfort zones instructors • sa w i lderness 
• p range o r  ac t iv i t ies • cs plann i ng 
• p re laxat ion • cs range o f  ac t i v i t ies Weaknesses OBA (wa) 
• r rev iew • cs se! f reflect ion • wa emphasis on group 

• p solo • CS i nst ruct i ng team • wa env i ronmemal 
• p teach i ng o r  ski l l s  impact  

• p team o f  i nstructors ·weaknesses OBCZ (cw) • wa hard sk i l l s  requ i red 
• p themes • cw course image • wa i nstructor burnout 

• p une x pec ted act i v i t ies • cw group emphas is  • wa lack of preparat ion 
• cw emot ional r isk • wa l ack o f  trans f'er 
• CW expense or team • wa mai n l y  p hys ica l  
• cw ins tructor burnout act i v i ties 
• cw games not real • wa no fo l low up 
• cw lack of formal rev iew • wa not f'or everyone 
• CW J ack or phys ical • wa on ly  physical  and 
• cw need cen t re soc ia l  
• cw need rac i l i ta l ion • wa phys ica l  r isk 

sk i l l s  • wa standard course 
• cw no fol low up 
• cw preparat i on t i me 
• cw resources 



A ppendix 7d Grouped codes Intertouch instructors 

EDUCATIONAL PROCESS 
(p)  

Course design 
• p course desi gn 
• p change to needs 
• p ho l i s t ic  approach 

p ohject i  ves 
• p p lanning 
• p metaphors 
• p safety 
• p themes 

Acti vities 
• p comfort ;.ones 
• 
• 
• 
• 

p range or act i vi t i es 

p re lax at ion 

p review 

p solo 

p unexpected act iv i t ies  

G roup 
• 

• 

• 
• 

p group d i ver:-.e 

p gro u p  dynamics 

p open ness or  g roup 

p part i c i pants  

p part ic i pants age 

A t mosphere 
• p atmosphere 
• p e n v i ro n ment 

I nst ructors 
• p i nstruc tors  fac i l i tat ion 

p teac h i n g  or s k i l l s  

p team o r  instructors 

STRE GTHS OBCZ (cs) 

Colll·sc desig n  

c s  course t hemes 
• cs creat i v i ty 
• cs d ram atu rgy 
• cs emot i onal risk 
• cs llex i b i l i t y  
• cs hol i stic approach 
• cs i n tensi ty 
• cs less t i me needed 
• cs mot i vat ion 
• cs ori g i na l i ty 
• cs p lanning 

Activities 
• cs range of acti v i ties 

cs se If  rctl cction 

G roup o f  participants 

cs di verse group 

cs group p rocess 

Atmosphere 
• cs atmosp here 

I nstructors 
• cs less hard sk i l l s  
• c; part i ci pat ion o r  

i ns t 1·uctors 
• cs i nstructing team 

Transfer 
• cs h ig i mpact on 

part i c i pants 

STRENGTHS OUA (sa) 

Course design 
• sa co u rse for everyone 
• sa course length 
• sa pushes comfort zones 
• sa standard course 

Activities 

sa structured rev iew 
• sa wi I dcrness 
• sa real chal lenge 

Group of participants 
• sa g m u p  rrocess 

I nstructors 
• sa o n e  i n structor 
• sa rh ys ica l safcty 

Resources 
• sa centre 
• sa market i ng 
• sa mobi le  cou rse 
• sa resources 
• sa systems 

WEAKNESSES OBCZ (cw) 

Course design 
• cw course i mage 
• cw emotional risk 
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• c w  preparation t i me 

Group of participants 
• cw group emphasis 

Instructors 

• 
• 

cw expense of team 

cw instructor burnout 

cw need fac i l i tat io n ski l l s 

cw team approach 
• cw team dynamics 

Activities 
• 
• 

cw lack of formal review 

cw l ack of physical 

Transfer 
• cw no fol low u p  
• cw games not real 

Resources 
• cw need centre 
• cw resources 

·wEAKNESSES OllA (wa) 

Course design 
• wa physi ca l risk 

• 
• 

wa standard cou rses 

wa not for everyone 

wa lack of prerarat ion 

G roup of participants 
• wa emrhasis on group 

I nstructors 
• wa hard sk i l ls  req u i red 
• wa i nstrucwr burnout 

Activities 
• 

• 

wa mai n l y  physical 

act i v i t ies 

wa o n l y  physical and soc ial 

Transfer 
• wa no fo l l ow up 
• wa l ack o f  transfer  

Environmental i mpact 
• wa environmental i mpact 
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Summary of grouped codes for OBA and OBCZ interviews 

EDUCATIONAL OBA oncz 
PROCESS STRENGTHS WEAKNESSES STRENGTHS WEAKN ESSES 

Course de s i  un Course design Course design Course design Course des ign 

Act iv i t ies  Act i v i ti es Act iv i t ies Act iv i t ies  Ac t i v i ties 

Group Gro up G roup Group Group 
Atmosphere Atmosphere 
I ns t ructors Instructors I nstructors I nstructors I n s tructors 

Transfer Transfer Transfer 
Resources Resources 

Environmental  
i mpact 
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APPENDIX EIGHT 
SUMMARY OF PARTICIPANT RESPONSES FROM LIKERT SCALES 

A ppendix Sa Summary of p�uticipant response frequencies from Liket·t scales pre and post 22-day 

and 9-day cou rses at  OBNZ 

P R E  22-DA Y A�D 9-DA Y C O URSES PA RTIC I PANT R ES PONSES A B O UT A SPECTS O F  T H E  
C O URSE O B J ECTIVES 

22-day l'UU rSC 9-day courses 

Outward Jlouud: 1 2 :l 4 5 I 2 3 4 5 
Is wh�1·c you karn ou tdoor s k i l ls 2() 24 I 20 l lJ 

I s  conridencc hll i ld i n g  40 9 2 � 2  7 

h mc· n t ;d l y  ch;d k n g i n g  42 l) �() l) 

b ph ys ic :d l) c h a l k n g 1 :1 g  4 1  1 0  .10 l) 
Is L'd ucat ional  �4 1 3  I 20 1 6  2 
Is �xpcn"' ivc  l :l 1 1  1 1  1 -l � 3 4 8 1 9  � 

2 1 kvc1Dps lcatkrship ski l l s  :10 1 5  6 I 1 1  1 8  1 0  
r\ plan· wher<' )'<HI nleet l'rientls 1 2  1 6  1 I 5 20 4 
I n st i ls sc l l -d i sc l p l l lll' 1-l 1 5  .j 1 7  2 1  
Dl' l e lops a b i l i t y  t o  work w i t h  oth�rs 36 1 6  I 'J  1 8  
" ' ltll' t h� ynu t h  o r  today 20 1 8  _:.; 6 2 1 0  1 1 4 1 1  3 

B u i ld s  sc· l f-rch an cc· 30 I 'J  I 1 6  1 9  4 

B u i ld s  s�nse nr rt'spnn s i b i l i t y  J2 1 6  4 1 -l 2 2  3 

Is \.:onccrnl.!d \\' J t h  sa!"ct y  1 1  1 5  6 2 1  1 1 2 
t\� : tkcs you mon: soL· i a J  2 1  20 2 8 1 1  1 6  2 
M a kes you i n d epc'ntknt 24 2 1  6 1 0  1 9  6 4 
M a kes you i n tcrclepcntlcnt 1 2  20 1 1  ) 9 1 1 1 2  5 
De\ c lops hnl is l lc  WL' I I-hc i n g  1 8  1 4  l l)  H 1 6  1 2  2 

Develops pos i t i \'L' at t i t ud�� � I  I 'J I R 1 6  1 2  2 
1 \ u l ld s  rnncss � 6  1 6  I l lJ  l lJ I 
f\1akcs you more tnkr;tnt 28 1 8  6 1 4  2 1  3 

POST 22-DA Y AND 9-DA Y CO URSES PA RTIC I P A NT RESPONSES ABOUT AS PECTS O F  T H E  
COURSE OBJ ECTIVES 

22-day course 9-day cou rses 
Out ward Bound:  I 2 :l 4 5 2 3 4 5 
Is where ynu karn Du tdonr s k i  l is  30 I )  2 1 7  1 6  

1 :-.  L·o n ridcncc bu i ld i n g  ) l)  X 2 R  5 
b nll.: n t a l l y  c h a l k n g i n g  4 2  5 2.'i g 
Is physica l l y  ch;i l lcnging 4 1  6 26 7 
Is c·ducat iunal  34 1 1  2 2 1  1 1  
I s  ...: xpcns i v c  4 1 2  l) l l)  .1 2 4 4 I H  5 

Devl' lops lcatbshqJ s k i l l s  2 1  25 I 1 0  1 7  4 2 
A place whcre you me�\ fri �nds 36 1 1 1 7  1 6  
I nst i l s  self-disci p l i n e  � 2  1 4  1 4  I S  

l k ve lops abi l i t y  t o  work wi th  others 4 1  6 D 1 0  

I s  for the youth o r  today 25 1 2  4 1 4 6 5 7 ) 

B u i lds sc l f-re l i ancc 2R 1 8  I 1 4  1 6 2 

13 u dus s�nse ur responsibi l i t y  29 1 7  I 1 2  1 9  2 

Is conc�m�d w i t h  safety 3lJ 6 2 2 5  8 
M a kcs you more social 20 20 6 I 1 0  I H  5 

M akes you i n tkpcndcnt l l)  20 6 I 1 1  1 7  4 

M a kes you i n terdepcndent I R  1 3  1 2  2 1 5  1 2  2 3 
Dcvdops hol is t ic  well-being 25 1 8  4 1 0  20 2 

Develops pos i t ive a t t i tudes 32 1 3  2 3  9 

B u i lds  l'itness 3 1  1 6  1 9  1 1  

M akcs you morl' tolt:rant 27 1 6  4 1 3  1 8  

I =udi n itely agree: 2=agree; )=don't  know : 4=disagree; 5=ddi ni te ly d isagree 
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PRE 22-DA Y AND 9-DA Y COURSES PARTICIPANT R ESPONSES A BOUT THE EASE OF 
ACTIVITIES 

22-day course 9-day cou rses 
Ease of 013 act iv it ies:' 1 2 3 4 5 2 3 4 5 
M u rn i n g  titncss 1 0  1 1  1 4  'i 2 5 1 8  9 

No ;.moking 27 2 'i 6 28 2 4 

No d r i n k i n g  2 1  7 l) 2 I 22 5 4 4 

Str ic t  t i metables.  p u n ctua l i t y , . 7 l. 'i  1 5  7 1 2  1 1  2 
Com munal l i v i n �  .'\ 1 2  I H  6 6 1 7  1 0  

Ten t l i v i n g  7 1 1  1 0  6 7 1 2  1 1  2 
l�opcs course X 1 0  6 1 1 1 4 1 4  7 1 

Rock c l i mb i n g  1 1  1 1  6 2 2 I 6 1 4  8 1 

Group acl i v i t i c!-. 1 9  7 2 7 9 1 6  1 
R u n n tng a h a l f  marathon H 8 l) 1 4 1 5 8 1 6  
Tramping 1 6  1 1  4 2 5 1 6  1 0  I 

Canoc' t n �/Kayak i n �  1 7  l) 1 1 2 4 8 1 5  1 

Snow pur;. u t ts 1 6  9 3 2 
Sai l ing 1 7  5 3 'i 1 4 5 1 8  4 2 
Solo: bei n g  alone in the bush 1 2  8 6 3 4 6 8 8 6 3 
Service to comnHt n i t y  proj�cts H 1 1  1 2  

POST 22-DA Y AND 9-DA Y COURSES PARTICIPA NT RESPONSES ABOUT THE EASE OF 
A CTI VITIES 

22-day course 9-day courses 
Ease or OB activit ies: 2 3 4 5 2 3 4 5 
M orn i n g  fitness 4 1 0  1 5  1 1  3 2 8 1 2  1 

No s m o k i n g  38 I I 1 24 I 2 
�o d r i n k i n g  1 1  7 4 2 l lJ 'i 4 2 
S t n c·t  t i metables. punctu;l l i t y  . . .  6 1 1  1 7  8 l) 1 1  7 5 

Com m u n a l  hvtng 1 1  1 4  1 5  4 I H  1 1  1 
Tent l i v i n g  X 1 7  1 3  6 6 1 5  1 0  I 

RDpc:s course 1 0  4 l) l 'i  7 4 7 6 9 5 
l�ock c l i m bini! 1 2  7 1 1  1 0  4 6 6 1 3  2 5 
Group act i vi t ic:s 8 1 3  1 8  'i 1 l) 1 1  1 1  
R u n n i ng a h a l f  marathon 8 5 7 1 6  'i 4 6 7 7 2 
Tramping 7 'i 1 3  2 6 4 9 1 3  'i 
Canot'i ng/Kayaking 9 8 l 'i  8 5 I 5 1 2  9 5 
Snow pursui ts  7 1 0  1 5  8 I 
Sai l ing 1 1  9 1 5  X 4 1 0  1 5  3 
Solo:  hc: ing alont' in t he bush 1 2  9 1 4  8 2 1 1  1 0  R 2 
Service to commu n i t y  projects l 'i  1 6  1 4  2 5 1 1  7 3 

I =very easy; 2=easy; .\=moderately easy; 4=not easy; 5=not easy at al l  
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PRE 22-DAY AND 9-DAY COURSES PARTICIPANT RESPONSES ABOUT THE ENJOYMENT OF 
ACTIVITIES 

22-day cuursc 9-day courses 
Enjoyment of OB act ivities:' 1 2 3 4 5 l 2 3 4 5 

��orn i n g  fi tn l.!ss I X  2 2 7 1 8  6 2 

No � m o k i n g  <) 9 20 6 25 2 6 

No d n n k i n g  3 2  4 2 3 4 1 5  6 1 1  I 

Str ic t t i mc:wbks.  p u n ct u a l i ty,  . .  29 X 7 I 7 1 7  3 

Com m u n a l  l i v i n g  1 0  1 2  1 9  5 R 5 1 4  1 4  

Tent i l \' l n g  7 1 6  J l)  2 5 1 3  1 5  

J{ope' coursc: X 1 2  1 3  5 6 1 0  1 3  2 

Rock c l i m b i n g  4 6 8 7 4 5 1 3  1 0  5 

Group a c t i v i t i�s 5 6 1 2  5 7 1 3  1 2  7 

R u n n i n g  a h a l f  marathon 6 1 5  l) 4 2 5 9 7 1 1  

Tramping 5 7 4 <) () l) 1 8  6 

Canol.! i ng/K a yak i 11t.! 1 1  7 1 4  I 2 1 2  8 9 3 
Snow pur� u i t s  <) 5 X () :; 
Sai l i n !!  5 7 1 1  5 4 1 0  9 1 4  

Solo: hei n g  alone i n  thc: bush 6 7 7 R 4 6 6 1 5  4 

Service tu com m u n i t y  projects 1 0  5 7 4 7 

POST 22-DA Y AND 9-DA Y COURSES PARTICIPANT RESPONSES A BOUT THE ENJOYMENT 
OF ACTIV I TI ES 

22-day course 9-day courses 
Enj oyment  uf OB activities: 2 3 4 5 I 2 3 4 5 

Morning lim�ss 1 1  l l)  1 2  3 5 1 1  7 ·' 

No smoking )l) I I 2 2 2  I I 4 

No d n n k i n g  3 3  6 4 2 I R 7 4 

Str ic t  t i mctables, p u n c t u al i ty  . . .  1 0  1 2  I X  4 1 1  1 0  1 0  2 
Com mu n a l  l i v i n g  1 3  1 8  1 2  1 6  1 4  3 
Ten t l i v i n g  I I 1 8  1 2  8 1 5  1 0  
Ropes course 25 1 3  5 1 2  1 2  5 3 

l{ock c l i m b i n g  2 8  1 2  3 1 5  1 4  3 
Gro u p  act i v i t il!� 1 7  1 8  <) 1 6  1 4  I 
R u n n i n g  a half  1 narathon 27 7 6 9 1 1  5 2 
Tramp i n g  2 1  1 0  9 2 9 1 6  7 I 
CaJl(l�i 11g/Ktlyak111g 27 6 <) 1 3  1 2  6 I 
Snow pursu i t s  2 4  7 
Sai l i n g  2 5  1 2  :; 1 5  1 2  6 
Solo:  hcing a lonc: in the hush J l)  1 4  X 1 6  9 4 3 
Service to com m u n i t y  projects 2 1  1 4  l) 

I =very enjoyable; 2=enjoyabk: 3 =moderatcly enjoyable; 4=not enjoyable; 5=not enjoyable at al l  
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PRE 22-DA Y AND 9-DA Y COURSES PARTICIPANT RESPONSES A BOUT THE A C CURAC Y  OF 
ASPECTS OF THEIR SELF-CONCEPT 

22-Day course 9-day courses4 

How a c curate is this  statement ahout: :; 2 3 4 5 2 3 4 5 6 7 8 9 

I am good a\ spor!s and physical  acr iv i r ies 1 4  I �  2 2  4 2 9 I 1 6  2 :l 
I am physi ca l ly  < l l l racli v.;/good lonkllll; 2 l lJ 26 I 5 6 1 7  4 
I haw gond r.; la \ lnnships wi rh  oppt>sir.; 'ex 1 0  24 1 2  4 � 3 l:l 7 1 2  
I h<lVe good rela r innships wi rh  sam'-' s.;x 7 25 I X  I 2 3 1 3  4 1 4  
I have good r.;l ar i nnships with m y  parents 1 2  2 3  1 2  1 4  4 7 2 9 2 

I am an e mol iona l ly  srahlc p.;rson 6 22 I �  6 9 1 0  2 9 2 
I am a spir i r ual/ r.; l ig ious person 1 0  1 1  1 2  1 7  5 7 6 9 7 
I am an honesr/reliahlt:lirusrwonhy person 2 2  2 4  4 I I 1 7  4 1 2  3 
I haw good verh;d s k i l l s  and reason1ng ahi l i r y  5 2 1  1 5  7 2 :; 5 9 5 1 1  I 

I have );OOd problem solving s k i l l s  I 27 I H  :; X 9 3 1 3  2 
I am/was a good srutk n r  in acadcm�e subjcc\s 7 1 0  2 1  l) 4 2 4 g 6 1 1  2 5 
I am good a\ creali v.; t h i n k i n g  5 1 6  20 X 2 � 6 5 1 0  4 

I am a pracricallmechanical/handy person 1 0  I S  1 7  6 4 3 4 1 3  3 1 2  3 
I am a cari n g  and u nckrsranding person 1 3  30 7 2 1 1  6 1 3  6 2 
I a tn  a hard working e mployee 3 0  1 1 8 2 I l. 'i  7 1 4  I 

I am conccrn.;d ror my hea l ih  and riuwss 22 l l) 7 2 X 7 l li 4 3 
I have an outgni llg person a l i t y  l) I X  I S  4 2 7 1 1  6 9 2 2 

POST 22-DA Y AND 9-DA Y COURSES PA RTI C I PANT RESPONSES ABOUT THE ACCURACY OF 
ASPECTS OF THEI R  SELF-CONCEPT 

22-D"Y course 9-day con rscs 
How "ccuratc is t h is statement about:  2 3 4 5 3 4 5 6 7 H <) 

I am good at sports and physical act i v i t ies 1 3  1 (, l :'i  2 9 4 2 2 2 

I am physical ly a l l rat'l ive/good loo"-ing 6 I (, 1 9  4 I 7 4 1 6  I 

I have good rclar iunships w i t h  oppos ilc s.;x 1 7  1 7  1 0  2 :l 7 9 4 7 1 2  6 1 1  
I ha ve: �ood rd�H i nn�hips w i t h  sa niL' s�x 1 4  I S  1 1  2 6 1 1  7 I 

I have gm>d rclar ionsh i ps wi th  my parcnrs 20 1 9  6 .'i 4 9 4 .'i 2 
I arn <Ill .;moi JOn < l i l y  slahlc person 1 4  l lJ 1 2  6 � 1 0  5 4 � I 

I am a spir i r ual/ rc l ig io11s person 5 9 1 3  6 1 2  2 1 6 2 s 2 6 5 

I ;un an hon esr/r.; l iah k/irustwonhy p.;rson 26 l li 3 2 I 8 6 1 5  2 
I have good verbal ski l ls <Jilcl reason J \ lg abi l i r y  1 1  2� 6 4 4 2 1 0  4 8 2 2 
I have good problem s o l v i n g  s k i l ls  6 20 I X  s 1 1  4 R 2 
I am/was a good sludcnt 111 academic suhjt.':.cts 7 I X  1 4  .'i 2 I 6 7 1 0  2 2 2 
I am good at cr.;arivc r h i n k i n g  8 I �  1 7  6 2 5 7 5 1 1  2 I 

I arn a pr�cr ical/mechani cal/handy person 1 1  1 4  1 2 7 7 8 2 9 2 

I arn a cari n g  and llncl.;rsrancl ing per,on 1 8  D 3 5 1 2  1 2  2 
I am a hard worki n g  e mployee 2 7  1 6  2 7 7 1 0  2 4 
I am concerned ror my h.;alth and il l ness 2.'i 1 5  6 7 7 1 0  6 I 
I hav.; an outgoi ng person ali ty 1 8  1 2  " .'i 5 3 7 3 

9-po i n t  Liken scale used 

I =very accurate; 2 {:l)=accuratc; 3 ( 5 )=moclerate; 4 ( 7 )=inaccurate: 5 (9)=very inaccurate 
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PRE 22-DAY AND 9-DAY COURSES PARTICIPANT RESPONSES ABOUT THE IMPORTANCE 
OF ASPECTS OF THEIR SELF-CONCEPT 

22-lhy course 9-day cou rses• 

How accurate is t h is statement ahout:  7 2 3 4 5 2 3 4 5 6 7 !! 9 

I <1111 good at sports and physical a c t i v i t ies 1 7  20 6 4 6 8 4 1 0  2 4 2 

I : 1 1 1 1  phystcal ly a t tract i ve/good loo k i n g  5 20 1 6  5 2 I 4 5 1 0  5 3 

I hav� good rc lat tonships wi th  opposite sex 1 3  25 7 2 4 2 3 l :l  I I 
I h;1ve good r�lat i on s h i ps wi th  sa m� St.;!X l .'i 22 7 2 1 1  4 1 2  2 2 

I h <tve gond rclat i <Hls h i ps w i t h  my pare n t s  2R 1 1  7 2 1 0  4 8 4 7 I 
I am an e mot ion:t l ly stable person 23 1 7  2 4 4 3 5 2 6 2 9 

I a tn a s p i r i t ual/ rel i g ious person 6 1 7  1 3  7 1 3  I X  2 9 I 3 I 

I : t i ll  <tn hnncst/rcliahk/trustwonhy p�rson :12 1 1 2 7 6 6 8 2 8 I 2 

I have good verh:tl s k i l ls and n:::tsnnmg a b i l i t y  1 9  I X  7 l 4 (i 9 3 9 2 
1 1  h:tw good prohkm solving ski l l s  1 4  2:'i  6 I 3 9 4 1 1  2 3 2 
I :un/wa� a good !-.\ l i Lknt  in ncadcm1L· subject� 1 2  1 :1 1 4  7 6 4 4 4 1 0  2 I 

I am good at creat i v e  t h i n k i n g  1 2  1 4  1 4  5 l 5 2 1 0  5 1 0  
I am a prac t i ca l/m�ch:m ical/handy p�rsnn 1 5  l .'i 1 4  2 2 1 2  4 1 2  I 3 
I am a car ing and u ntkrstanding person 2 2  1 9  5 2 1 1  7 1 1  2 2 
I am a hard wor k t n g  e m p loyee 30 1 1  5 I I 1 1  5 1 2  2 2 
I am concerned !"or my healt h  and li tness 29 1 1  4 3 2 6 7 1 1  2 5 2 

I have an outgoin� personal i ty  22 1 2  1 0  2 5 3 1 4  3 6 

POST 22-DA Y AND 9-DA Y COURSES PARTIC I PA NT RESPONSES A BOUT THE I MPORTANCE 
OF ASPECTS OF THEIR SELF-CONCEPT 

22-Day roursc 9-day courses 

How acruratr is t h i� � t at c n1cnt ahoul:  2 3 4 5 2 3 4 5 6 7 !! 9 

I am good at sports and physical ac\ 1\' i t ies 1 7  1 6  1 3  -' 5 1 1  3 6 2 
I a t n  phys ical ly  a t tract i ve/good loo k i n g  8 1 .\ 1 6  5 2 I 4 6 7 1 0  l 
I have good relat i nnships w i t h  oppos i t e  sex 1 7  2:1 .'i I 3 7 9 4 6 2 
I h a v� good relat ionships w i t h  same sex 1 4  24 6 5 7 9 5 6 
I haw good relat ionships with my parents .\0 1 2  .1 7 6 X 2 4 

I am an emotional l y  stahl� person 23 1 6  6 6 7 l .'i  
I a m  a spir i tua l/  rd i g i ous p!.!rson 8 1 1  1 2  6 9 4 3 4 4 ·' 3 7 4 

I am an hon�st/rl' i i ahl�ltrustworthy person 28 1 2  5 I 1 4  l) 6 2 
I h"ve good verbal s k i l l s  and reasoning abi l i ty 1 9  2 2  4 6 6 1 2  2 5 
I haw good problem solv ing s k i l b  1 7  2 1  7 3 H 7 6 8 

I "m/was a good s tudc:nt  in acackmiL" subj�cts 1 1  l .'i  1 6  4 I 2 1 6  4 7 2 
I am good at cr�:ati vl! t h i n k i n g  1 4  1 4  1 4  6 X 4 1 1 2 
I am a practical/mechani L"nl/handy person 1 7 1 1  1 4  4 5 1 0  7 4 2 

I am a car ing and u nd�rstanding p�:rson 26 1 .\ 7 X l) 1 2  I 2 
I am a hard work i n g  e mployee ) 2  1 2  2 R 4 1 4  3 
I am concerned !"or my health and l"i tness 27 l .'i  4 8 9 1 1  3 
I have an outgoing po.;rsnn a l i t y  2 3  1 4  6 5 6 8 5 5 

9-point Lik<:rt scale used 

l =very i mportant :  2 ( 3 )=important; 3 (5 )=nverage; 4 ( ? )=uni mportant; 5 (9)=very u n important 
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A ppendix 8b Summary of participant response frequencies from Likert scales pre and p ost 
ln tertouch l lJlJlJ at OBA 

P REWOST INTERTO UCH l lJlJlJ CO U RSE PARTICIPANT RESPONSES ABOUT THE 
I M PORTA NCE OF ASPECTS OF S E LF-CONCEPT 

Prc course Post course 
How arl'uratr i� t h is s talt••ncnt a ho u l  x 3 4 5 2 3 4 5 
I am gnou at sports and physical  ;Jc t i v i t ies 5 2 6 I 2 I 
I : 1 1 1 1  physica l l y  ;J t t r:tc t l v c/good loo k 1 n g  4 .\ I 1 0  
I h:�vc good rc l : � t ionships w i t h  oppos l l e  sex 7 .1 I 5 5 2 
I h: 1vc gond rclat tDnsh ips w i t h  same sex 2 4 5 2 
I h:�w good rcl:�l lnnshq•s w i t h  my p:�rc n t s  7 2 5 .\ 2 I 
I :un an cmot i n n a l l v  s tahk: person 5 4 3 6 2 I 
I :un a 'Jl l l l lu :tl/ 1\' l i g i ous person .\ 2 .\ .\ 4 2 
I "" '  :tn honcstlrcl i :d•kllrustworth) person H 2 8 2 2 
I h"vc gnod vcrh:d ski l l s and reasoning a b i l i t y  5 5 5 3 2 
I b: l \'<.' :,:<>nu pro h k n t  ,;olv ing s k i l b  5 4 7 2 2 
I am/was a gond ' \ U d!...·nt  in acade mic s u hj�cts 4 -l 5 6 
I :1 1 1 1  � nod at crL'al l vc t h i n k i n g  4 () 6 I 
I ""'  a Jlr:ICIIc:lilntcch:mica l/handy pcrsun 2 4 .\ .\ I 3 4 
I am a L'ilr i n g  and umk·rstanding JXrson l) I 5 5 
I ;1111 a hard wor k m g  e mployee 6 I 5 5 I 
I am concerned for my health and il l n ess l) 2 5 5 2 
I havt.:: an outgotng persona l i t y  5 -l 6 3 2 
I �njoy outdoor w i llk:rncss and n.::nlntl! area 4 2 -l 2 4 () 2 

Prc c:ourse Post course 
ow important is t his .s ta tcn1cnt a hout Y 2 3 4 5 2 3 4 5 
am gnod �ll sport� and physical  ac t i v i t ies 4 4 1 .'i 3 
am phySica l l y  a l l ract i v�/good look i n g  1 4 3 3 
hav� good rcla1 1onships w i t h  oppmllc  s�x 7 4 7 3 I 
h a v� good rc bttun:-;h i p� w i t h  same :-.ex X 3 R 2 2 
have �ood rc l:n i onships w i t h  my par� n t s  l) 7 2 
am :111 emotion a l l y  s table person 6 6 5 4 I 
am a :-.p tr i t ual/ rcl i g i nu� p�rson 4 4 1 3 5 2 I 
am an honcst/rl'iiahk/trustworthy person 1 0  2 8 2 2 
h : tve good vnh:il ' k i l ls and reason m g  abi l i t y  l) 5 5 
h;tvc �nod prohk· m  sol v i n g  s ki l l\ l) 5 4 I I 
am/w;ts a guod ;-;t lllknt in acadt:mic subjects 2 .\ 2 4 4 
;1 1 11  good at creat i ve th ink ing 5 4 1 4 6 I 

I ant a practical/ntcchanical/handy pcr,un 3 5 3 2 4 1 1 
I am a car ing and understand i n g  pcr�on 1 0  2 9 I 2 
I a 1 n  a hard worki n g  employ�<: 8 I 6 3 
I :un concerned I'm my heal th and i'i t ness l) 2 l) 2 
I have an outgoing perso n a l i t y  5 5 2 5 4 I 
I enjoy outdoor wi ldcrncss and renhHc area .'i 6 4 2 4 2 

I =very accurate: 2=accurate: 1=moderate: 4=inaccurate; 5=very inaccu rate 

I =very i m port ant :  2=i mporran t :  3=average: 4=uni mponant; )=very u n i m portant 
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APPENDIX ELEVEN 

MITCHELL & MITCHELL'S (1988) SDQ QUESTIONNAIRE 

I T U 0 E S ,  0 P I N I 0 N S ,  B E l I E F S 
1 7a Brougham Slreel 

Nelson 
Q U E S T I 0 N N A I R E NN (054) 89982 

or 88242 

S U M M A R Y  A S S E S S M E N T S 

F r om  the 205 <;uest l on s  you h �v e  j u s t  a n s  .. e r e d , "e h a ve t � � e n  sever a l  K E Y  STATE,'1EN T S .  \le no" �< � n t  you to j u d g e  

H O \/  ACCU RATELY each s tatement d e s c r i be s  you , a n d  H 0 \1  1 1·1PORTANT th � t s t a temenT I s ,  I n  t h e  i ee l l n <; s  y o u  h a v e  

a b o u t  your s e  I t .  

For examp l e ,  the statement " I  •� v e r y  t a l e n t e d  at m u s i c '' . . . .  m a y  be Ver y I n ac c u r a te a s  a d e s c r i p t i on 

o f  y ou ,  b ut l t  m a y  � I  so be Very U n i mpor t a n t  to you . 

H0\1 TO ANSWER : 

I .  I n  the boxes b e l o w � r e  the n umber s to c hoose tor the Acc u r a c y  a n d  I mportance j u d ge me n t s  

you a r e  t o  m a k e  about e a c h  s t a teme n t .  

2 .  For e a c h  sta teme n t  p l e a s e c h oose t"o n umber s .  

a .  F i r s t  m a k e  y o u r  A c c u r a c y  j u dgeme nt a n d  lir i te t h e  n umber you choose on t h e  l e f t .  

b .  T h e n  m a k e  a n  I mpor t a nce j u d geme n t  a n d  wr i te th i s n umber o n  the r i g h t  bes i de t h e  s t a t em e n 

Very 
I n a c c u r ate tl.oder �te Acc ur a te 

V er y  

I n a c cu r ate 9C Ac c u r �te 

I 2 3 4 5 6 7 8 9 
Ver y 

Un i mpor t a n t  Average 
V er y 

U n i m p o r t a n t  I mport a n t  I mpo r t a n t  

ACCURACY : How accu r a te 

i s  th i s  s t � tement about y o u ?  

I WORTANCE : How l m por ta �t 

I s  th i s to you? 

· �  � 
• . • • • • • • • .  I am good at s p o r t s  a n d  p h y s i c a l  act i v i t i es . . . . • . • . . . . . . • . . . . • . • • . . . . . . . .  

-----

. . . . . . . . .  
-----

. . . . . . . . .  
____ .:..__ 

· · · · · · · · ·  

-----

. . . . . . . . .  
-----

. . . . . . . . . 
-----

. . . . . . . . .  
-----

. . . . . . . . . 
-----

' . . . . . . . . .  
-----

. . . . . . . . . 
-----

---

· · · · · · · ·l . 

. . . . . . . . .  
-----

T U H J V  YI11J VERY MUCH 

am p h y s i c a l l y 
·
,ttr act l ve/good l ook i n g . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

------

li l th member s of the opp o s i te sex · · · · · · · · · · · · · ·

----------------

h a v e  good re l a t i on s h i p s w i th mem b e r s  of the same sex . . . . . . . . . . . . . . . . .  . 
-----

h o v e  good r e l a t i on s h i p s  w i th my parents · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  

-----

am on emot i on a l l y stab l e  person . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ______________ __ 

om o sp I r I t u o  I / r e  I I g I ous per son . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ______________ __ 

om a n  honest/ r e i l ob l e/tr u s tworthy per s on · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·

----------------

h o v e  good verb a l s k i l l s o n d  rea son i n g ob l l l ty . . . . . . . . . . . . . . . . . . . . . . . . . _________ _ 

h ov e  good mothemat I c o I sk 1 .1 1 s ond reo son I ng ab I l l  ty . . . . . . . . . . . . . . . . . . . ________ _ 

am/ w o s  o good student I n  mos t· oco dem I c s ub jects . . . . . . . . . . . . . . . . . . . . . .  ·
----------------

om good ot prob l em so l v i n g o n d  cre o t l v e th i n k i n g · · · · · · · · · · · · · · · · · · · · · ·

---------------

om o p r ac t l c o l /mec h a n l c o l / " h o n d y "  person . . . . . . . . . . . . . . . . . . . . . . . . . . . . · ·

----------------

om o c o r I n g ,  to I er o n t ,  u n derstond I ng p er soo . . . . . . . . . . . . . . . . . . . . . . . . . . . ·

----------------

om a h ard-wor k i n g emp l oyee . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ·
----------------

om concer n e d  !or my heo l th o n d  f i tn e s s  

h o v e  on out go i n g , f r i en d l y  person o l  l t y 

· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  

------

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
------

e n j o y  out door w l l darn an and remote o r e a s  . . . . . .  , . . . . . . . . . . . . . . . . . . . . . .  _____________ _ 
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