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ABSTRACT 

The study originated from a concern that the nature of teaching in polytechnics 

was undergoing a fundamental change. Increasingly, it seemed, teaching and 

learning were being seen as the means for achieving measurable outcomes, rather 

than as processes, valuable in their own right, encompassing outcomes that are 

difficult to define and measure. 

The research aimed to discover whether, in the context of changes associated with 

the educational reforms, which began impacting upon teaching in New Zealand 

polytechnics in the late 1980s and continued into the 1990s, polytechnic lecturers 

were conceptualising teaching and learning in a similar way to the 

conceptualisation implied by the reforms. 

A major part of the study involved exploratory case studies of six polytechnic 

lecturers, aimed at discovering how the lecturers conceptualised teaching and 

learning. Data were collected by means of semi-structured interviews. Attention 

was given to not only the surface meanings clearly expressed by the lecturers, but 

also to deeper meanings and influences that may not have been clear to the 

individual lecturers, and, thus, not accessible by direct questioning. Three 

automotive engineering and three nursing lecturers were chosen for the case 

studies. 

Documents and legislation relating to teaching and learning in polytechnics were 

analysed to find how teaching and learning were conceptualised. The 

conceptualisation inferred from the document analysis was attributed to the New 

Zealand Qualifications Authority (NZQA) which , in effect, is the government's 

"arm" developing and implementing policies and changes affecting teaching and 
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learning in polytechnics, including changes related to the National Qualifications 

Framework. 

The findings reveal a marked contrast between the lecturers' and the NZQA's 

conceptualisations. The NZQA is inferred to conceive that the means are 

separated from the ends of teaching and learning; learning and knowledge are 

capable of precise description, pre-specification and accurate measurement; 

knowledge comprises the sum of its discrete components; and knowledge has a 

universal character. Whereas, with exceptions on some points, the lecturers are 

inferred to conceive that teaching and learning involve a continuing process in 

which the means and the ends are integrated; that teaching, learning and 

knowledge include more than can be described precisely, pre-specified and 

measured accurately; that holistic knowledge involves more than the sum of its 

component parts; and that knowledge is related to its context. 

The NZQA's conceptualisation is argued to be consistent with economics 

discourses while the lecturers' .conceptualisations are argued to be consistent with 

education discourses. 

An interpretation of the differences between the NZQA's and the lecturers' 

conceptualisations, through the frames of poststructuralism and critical discourse 

analysis, suggests that the lecturers may be resisting the power-holders economics

based discourses because they are simultaneously influenced by, what are for them, 

more influential, educationally-based discourses. 

A further analysis of documents indicated a change to the NZQA's 

conceptualisation, but no change to the means-ends conception implicit in its 

objectives/outcomes model of curriculum development and teaching. 
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The validity of the findings from the document analysis and the case studies is 

supported by their consistency with educational literature. However the research 

was qualitative and exploratory and no claim is made that the findings are 

generalisable. The research, nevertheless, does raise an important question 

concerning the consequences for knowledge, if today's professional lecturers 

become tomorrow's technician-lecturers. It also suggests the need for more than 

one curriculum model in courses. 

iv 



ACKNOWLEDGEMENTS 

Firstly, I wish to thank the six polytechnic lecturers who willingly gave their time 

to talk about their teaching practice. I valued the opportunity to share their 

thoughts and experiences and was impressed by their professionalism and 

commitment to their work. I felt good about the work they were doing. I hope 

they do, too. 

I am deeply indebted, too, to my supervisor, Professor John Codd, who quietly 

encouraged me, provided valuable feedback and helped me to get back on track 

when the first approach I chose to take simply did not work. At the same time, I 

am grateful to have had the opportunity to develop my topic in my own way. It 

has been an excellent learning experience. I wish, too, to thank Dr Janet Bums for 

her support and encouragement. Associate Professor Wayne Edwards is another 

member of the Massey staff to whom I am particularly indebted. He encouraged 

me to enrol for an M.Ed.Admin. in the first place and encouraged me to keep 

going at a stage when I was about to give up. 

Recently, I read in the acknowledgments in a colleague's thesis that he had come to 

appreciate how selfish this kind of study is. He is right. My wife, Elizabeth, has 

had a lot to put up with over the last few months - and longer! Yet, so often she 

has unselfishly put her interests aside to discuss ideas, make suggestions and proof 

read niy drafts. 

Special thanks are due, too, to other family members - my mother, my brothers, 

their wives and our children, Megan, Marianne and Matt -all of whom have given 

me support and encouragement. Perhaps now that I have finally finished, my 

grandchildren, Alexander and Emily-May, will see me more often. 

v 



CHAPTER ONE 

TABLE OF CONTENTS 

Abstract 

Acknowledgements 

Table of Contents 

List ofFigures 

Introduction 

The inspiration, the concept, and the questions 

Choice of philosophical base to the research 

Preview 

CHAPTER TWO Methods and Procedure 

Section one: Methods 

Section two: Procedures and techniques 

Section three: Developments during the study 

Section four: Validity and reliability 

Summary and conclusions 

CHAPTER THREE Literature review:- Curriculum models: 
Separation of the means from the ends or integration 

of the means with the ends? 

Traditional conception of curriculum 

Factory model of curriculum development 

Objectives model of curriculum development 

Competency approach to curriculum development 

The NZQA 's objectives I outcomes model 

Standards and standards-based assessment 

Curriculum, teaching and learning conceived as a process 

Argument in favour of objectives 

Summary and conclusions 

CHAPTER FOUR Literature Review: 
More problems with the NZQA's curriculum model 

Tacit I intuitive knowledge 

Holistic knowledge 

Context of learning 

vi 

Page 

11 

v 

VI 

IX 

1 

7 

15 

17 

18 

25 

35 

41 

46 

48 

49 

49 

50 

53 

54 

56 

63 

67 

70 

72 

72 

75 

76 



Learning conceived as a commodity rather than 
as a cultural or human attribute 

Deep learning versus surface learning 

Open-ended versus closed model of learning 

Excellence 

Values 

Summary and conclusions 

CHAPTER FIVE Literature Review 
The relationship between context and knowledge 

Section one: The influence of a technocratic curriculum 
on what counts as knowledge 

Section two: The social construction of knowledge 

Section three: Curriculum as a social construction 

Summary and conclusions 

CHAPTER SIX Literature Review 
The emergence of an economics paradigm 

Section one: Discourse, power and knowledge 

Section two: The emergence of an economics paradigm 

Section three: Critique of an economics paradigm 
from an educational perspective 

Section four:- Educators: Acquiescence or challenge? 

Summary and conclusions 

CHAPTER SEVEN Analysis of official documents 

Procedure 

77 

80 

82 

86 

88 

91 

94 

94 

102 

106 

109 

112 

112 

118 

131 

135 

136 

139 

140 
Section one: Economics discourses in official documents (1 995/1996) 141 

Section two: Conceptualisations of teaching and learning 146 
implied in official documents (1995/ 1996) 

Section three: Changes to discourses and conceptualisations 156 
from 1996 to 1999 

Chapter summary and conclusions 166 

CHAPTER EIGHT Case Studies 

Section One: Three automotive engineering lecturers 

Introduction 

Andy: Analysis of case study 

Alan: Analysis of case study 

Don: Analysis of case study 

vii 

169 

171 

171 

172 

186 

197 



Conclusions 211 

Section Two: Three nursing lecturers 213 

Introduction 213 

Elizabeth: Analysis of case study 214 

Ann: Analysis of case study 227 

Ernie: Analysis of case study 241 

Conclusions 257 

Section Three: Comparison of the automotive lecturers' and the 260 
nursing lecturers' inforred conceptualisations 

CHAPTER NINE Discussion and conclusions 263 

Section one: Inferred conceptualisations 264 

Section two: Interpretation and implications of the findings 272 

Section three: Overall conclusions to the study 285 

REFERENCES 290 

APPENDICES 

Appendix One: Ethical protocols 

Appendix Two: Letter to participants 

Appendix Three: Consent form: 

viii 

300 

302 

308 



LIST OF FIGURES 

Figure Title Page 

1 The linear/objectives model of curriculum design 51 

2 The NZQA's objectives/outcomes model of instruction and 55 
assessment 

3 The NZQA's inferred conceptualisation of teaching and learning 263 
(1995/1996) 

4 The lecturers' inferred conceptualisations of teaching and learning 267 
(1995/1996) 

5 Changes to the NZQA's inferred conceptualisation of 270 
teaching and learning (1996-1999) 

IX 


