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Introduction

The very best research, no less than the worst, does and
should “speak” from particular, historically specific, social lo-
cations (Harding, 2004, p. 4).

Our most important task at the start of this report is to thank the adult learners of
Wanganui who so generously gave their stories to this research. We are privileged to
have received such honest and rich insights into adult literacy learning and adult
learners' lives. We are grateful that we have learned from those who know this issue
best; those who live it every day.

The voices in this report are powerful, poignant, and crucial to understanding the
connections and disconnections between literacy and employment. These stories
made us weep, smile, or cheer out loud. Some stories made us share the teller’s
sense of anger or frustration. Some made us reassess what we thought we knew
about literacy and learning.

We were inspired by the courage, perseverance, wisdom, and sense of humour of
Wanganui's adult literacy learners. We hope that this report does justice to the trust
that has been placed in us and that others, too, may be inspired to action by reading
these stories and learning where change is needed to our society if there are to be
more stories that make us cheer and fewer that make us weep.

These voices are taonga. Respect them, protect them from harm,
and use them for the purpose for which they were intended.

These voices come from three sets of interviews: first, with almost ninety adult learn-
ers in 2005; second, with many of the same people a year later; and third, with a new
group of adult literacy learners in 2006. In all, almost 200 interviews took place with
people in adult literacy training. The interviews ranged in length from 20 minutes to
more than an hour.

The shape of this report, reflecting the areas of importance put forward during the
interviews, is guided by what people told us was most important to them. All inter-
viewees were first asked about barriers to learning and employment, and about what
they saw as their most important needs in those areas. However, without prompting,
people also told us during interviews not just about what had hampered them or
what they needed, but also about positive things or people that had helped them,
and about benefits received from training.
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Part One of this report is about barriers (obstacles to learning and employment in
people’s lives); Part Two is about pathways (factors that helped people to achieve
learning or employment) and benefits (things that people gained from training); and
Part Three is about needs (things people were seeking to enhance their learning or
gain future employment).

The first two parts are each subdivided into sections on learning and employment,
so that we overview in turn barriers to learning, barriers to employment, then path-
ways to and benefits of learning, and pathways to employment.

The last part of the report, on needs, is not subdivided into separate sections on liter-
acy needs and employment needs, because in talking with us, people did not clearly
distinguish between needing something for learning, or needing something for em-
ployment. This last section simply lists what people say they need overall in the
general context of talking about learning and employment. In daily life people’s
learning needs often overlap or are indistinguishable from their employment needs.
This last section pictures what adult learners themselves know as the most urgent
priorities for government or policy involvement in their lives and communities.

Each section lists typical comments, grouped together into illustrative categories.
Each category has a name that reflects the strongest emphasis that these particular
comments shared (this is called ‘coding’ the comments). Our coding of interview
transcripts was ‘emergent’; that is, it has at all times been led by what the voices
were saying. We first looked for any repeated patterns or themes in the voices, then
later gave names to those patterns. We simply developed the filing system, as it
were, within which to sort the wealth of interviewees’ insights.

The voices themselves also guided the order of categories in this report. Within each
section, the first category is the one mentioned in the greatest number of interviews,
followed by the next most frequently mentioned, down to the least. We have not
given precise numerical proportions to show the relative strength of concern, except
some very general indicators such as ‘around half’, “‘most’, “‘many” or ‘few’. This is
because in this kind of research exact numbers cannot be relied upon. However, we
assume that being mentioned in more interviews indicates that an experience is im-
portant or relevant to more people. Thus we hope to give you a sense as you move
through each section of first encountering the themes that had most widespread or
repeated impact in people’s lives. Then in turn are the themes which, although still
important enough to raise, were less common.

Each category has an accompanying graphic, which is intended to bring alive the

sense of these voices as coming from, and still connected with, speaking people.
Each graphic uses one or more quotations, however it is important to remember that
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there is no one single comment that can stand alone for each category. Therefore the
selected quotations in these illustrations should be taken in the context of all the quo-
tations on a particular theme rather than seen as representative of the category.

The photographic backgrounds of Wanganui in these illustrations represent actual
places. The visuals of people speaking are Kerry Ann Lee’s original creative art-
work, and do not relate to any particular individuals. Matching of faces with back-
grounds and words was largely random, or followed artistic imperatives.

One final way in which the voices themselves guided this report is in our use or our
avoidance of the word ‘literacy’. As this report documents, people told us that the
word ‘literacy” lacked meaning or was derogatory. No interviewees had a goal to be
‘literate’, nor was ‘foundation skills’ any more meaningful. All interviewees, how-
ever, wanted to learn. Therefore we follow the lead set by the voices, and talk,
where possible, about learning, in preference or addition to ‘literacy’.

Although we as report facilitators have shaped how the comments are arranged, la-
belled, and presented, the bulk of this report is what might be called witness testi-
mony. Aside from this introduction, a short summary paragraph at the end of each
category, and a concluding summary that brings together the voices” messages, these
pages offer Wanganui adult learners” own words, experiences, knowledge, interpre-
tations, priorities, and concerns. Frequently, these pages also offer Wanganui peo-
ple’s own solutions. Communication standpoint theory (e.g. Harding, 2004; Harding
& Hintikka, 2003; Smith, 1998) suggests that those who live in a situation can de-
scribe it with more objectivity and precision than external observers. Also the ‘tru-
est’, most productive, and most socially just solutions come from that first-hand
standpoint. We have embraced these solutions and incorporated them into our other
reports to policy makers and opinion leaders. Here we set out and pay tribute to
these insights in their powerful original form: people’s own words.

These words express vitality, diversity, intelligence, skill, insight, struggle, survival,
patience, futility, anger, empowerment, disesmpowerment, strength, capability, inge-
nuity, resourcefulness, adversity, injustice, disadvantage, pain, suffering, hardship,
endurance, pride, joy, dexterity, strategy, resistance, and hope. The last word in this
introduction we give to Marx and Engels, who said: “As individuals express their
life, so they are” (1977, p. 42).
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Part One: Barriers
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Barriers to Learning
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My Health Affected My Learning

[ TN

.2 READING WAS \
OPERATION, WHICH =

MEANT TWO YEARS
IN STANDARD 3.

~ THINGS AT ALL
™ UNTIL I 60T

I was off school for about six months and I was in plaster. That was a huge gap and I felt that
with that gap, and even my parents said, that’s where they feel I might have gone wrong
somewhere. I still had the work, but it just wasn’t sufficient. I needed more, and because of
that space and that time ...

It made me feel really stink at school because I always had to sit at the front or ask somebody
else or ask the teacher “what is that?” ‘cause I can’t see.

My attendance is very poor at the moment because of my mental illness. I find it hard to get
to course and because I'm always prone to being sick because of my chest infections and bron-
chitis, etc., I find it very hard just to get to course and literally stay alive. It’s been very, very
difficult.

‘Cause there was my epilepsy, I couldn’t retain the information. So that is part of the reason
why I left half way through the year in the 5th form. Because I had studied for hours and

hours and hours, all this information, but when it came to the exam ...

If I got sick I wouldn’t go to school. I would have problems with feeling tired so I'd have days
off or not be so bright when I went into class. That’s still affecting me now.
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My downfall was that I had an accident, got hit by a car when I was a kid.

If I have a bad day with my illness, I just want to sit down and cry, so I stay at home and stay
in bed. Because coming in when I'm crook, by coming in here, I'm not going to be able to
concentrate, I am not going to be able to achieve anything, and I'll probably end up upsetting
most of the classroom, and that’s the last thing I want to do.

When I started secondary school I got glandular fever, and so I was off school for six weeks,
and I just, I couldn’t keep up with high school.

I had a lazy eye. I've still got a lazy eye. It used to get in the way all the time.

I got headaches all the time and I felt sick and I wouldn’t go to school because I just felt so
sick.

I suffer mental illness and it was misdiagnosed, it was undiagnosed for all of my childhood,
and it’s not until I'm an adult that I've understood it and come to terms with myself and,
yeah, it got in the way of my learning altogether.

My health has affected my attendance and even being here sometimes.

The words would jump around on the page. But you don’t come into the awareness of that
until later. But it’s probably why I didn’t read very much. And when I got my glasses it was,
‘Oh, the words don’t move’.

I've suffered from depression and other problems. It was really hard ‘cause I was sort of slow,
slow at learning to read, I had difficulty reading, mathematics and all that and because of it 1
grew to hate the school system.

Health or physical issues were by far the most commonly discussed barrier to learn-
ing, whether at school or now in adult training. People were very philosophical
about health barriers—but with more than half the people interviewed raising health
issues, we recommend that, once a child or adult becomes ill or injured, much better
detection, support, and learning maintenance systems are needed to ensure that that
illness does not interrupt their current and ongoing learning. Health care systems
and providers may need to explore ways to become more consistent referral points
for educational support for long-term or repeat patients. The comments told us that
we need to see all healthcare users as whole people with a spectrum of needs, not
just medical needs.
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My Family Environment Affected My Learning

MY MOTHER DIED,
AND MY WORLD
JUST COLLAPSED
AROUND ME.

When we were young, we used to get, I wouldn’t say hidings, I would say thrashings, and
um, most of the time we didn’t really didn’t go to school, because of those.

My father pulled me out of school when I was in the Third Form and sent me out to work
“cause he said “No point you going to school ‘cause you're thick and stupid”.

My parents weren’t educated. They didn’t get a chance to go to school so couldn’t teach us
the preparation. My father, he never knew how to read and write right up “til he died.

I think that the main impact on me, learning-wise, was when my mum and dad got divorced.
I was 11 years old. I was getting to that difficult age and, yeah ... Like, why bother, sort of
thing.

On my 11th birthday, Dad started feeling really sick. And then about 18 months later, he
was diagnosed with cancer ... I sat there for three months watching him die. No school, 1
didn’t go to school. Just sat there drinking and getting stoned so I could handle it.

Mum died and Dad went and got married and sold our house and so the whole thing crum-

bled on my life, and I put it all behind. I dropped education. I just dropped learning any-
thing.
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I think it was because of home as well. I couldn’t cope anywhere really. I just used to stay
with my mates.

Mum didn’t really care. She didn’t really notice, even. She was a heavy, heavy drinker, so
she was drinking every day and she didn’t really notice. I never did homework. Because Mum
was always arguing with Dad and Dad was always drinking and Mum was always in a tan-
trum.

May not have had the best life. I didn’t have much school, you know. Always going with my
parents to things, and hardly at school. Parent interviews would come, my parents wouldn’t
8o, and that was really disappointing.

I got thrown in to working so early. We had a shop ... so I got thrown in to doing that and
there was no encouragement to be yourself or to be what you want to be, future-wise.

My father, he was really strict and we never sort of really, I could never really talk to him
about what was going on. That was tough. By the end of high school, that was it, I just
couldn’t take it and I left early, which I regret now ‘cause 1 felt I left school without any edu-
cation and actually I left school feeling I was worthless and stupid.

I think Mum probably just wanted me to go to work. She never had an education either, my
mum, and I think she just couldn’t wait for me to finish school.

I had no mother. She was there, but education was just zero to her. My dad? His way of
teaching was “You don’t know what that word is?” - punch.

In around half of the interviews, people described something from their family
background as slowing or interrupting their learning, for example lack of support
for learning in the home, family violence, a parent dying, divorce, or being removed
from school by a parent. The people making these comments described their family
as the source of such barriers, so we have followed their lead and coded it that way
even though—as the speakers also frequently pointed out—family issues inevitably
have wider social connections and origins. Poverty or economic deprivation was so
frequently mentioned in connection with ‘family” barriers, that we created a sepa-
rate, specific code for economic barriers to learning.

These comments about family led us to recommend, in policy reports, that literacy
learning cannot be ‘treated’ in isolation, but that learning barriers must be seen in the
context of the whole person within their social situation. Tackling literacy issues
also means addressing issues such as family violence and substance abuse. More
research may be needed in areas such as whether better support systems can be pro-
vided for children whose family circumstances are changing, such as through par-
ents separating, in order to ensure changes in family circumstances don’t excessively
disrupt learning.
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My Goal Orientation Was A Barrier To My Learning
. T DIDN'T THINK ANYTHING N\_ "
THEY WERE TEACHING WAS AL b

GOING TO HELP ME - I DIDN'T

HAVE A SET GOAL THEN. &

I DIDN'T
] SEEM TO HAVE
I\ ANYONE TO LOOK
A UP TO REALLY.

IF YOU LOOK UP TO
NEGATIVE PEOPLE, YOU END
UP LIKE THAT YOURSELF.

Actually, I never really thought about growing up. I used to actually wonder whether I
would still be alive when I hit 21.

I just never did anything before. I just didn’t do anything about it. Before I found this place
I just actually thought “Well, I can’t read and write, and that’s going to be my problem for
the rest of my life”.

Having no encouragement and no goals ... you know. It can be a scary thing.

What was holding me back from getting School Certificate was not knowing what I wanted to
do, really, where I wanted to go in life.

When I was a kid first it was a policeman. Then I found out that that’s too hard.

I wanted to be a policewoman. Not any more, ‘cause I won't pass. I smoke, so I won’t pass the
fitness.

I didn’t want to be anything, just be a kid.
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When I was in school I never really had enough driving force to think about what I wanted to
do when I was older. I felt that I had a lot more time.

I wanted to be a lawyer or an accountant, and I was training up to be one at school from the
third form to the fifth form but just decided to drop out and try something else.

I wanted to become a doctor or a pharmacist but that didn’t happen because I realised that I
had to know too much.

I actually wanted to be a hairdresser. When I got to high school and my mum met a lady who
owned her own hair salon and she told me that it was really hard, it was awful, during the
apprenticeship. She said her career didn’t really start until she owned her own business and
it cost her a lot of money, big loans, and she said it wasn’t worth it in the end.

I wasn't really interested in a career. If one came along, well fine, but it wasn’t something
that I headed out for. When you think about like all those big things like lawyers and getting
into politics and stuff, you think it’s really hard.

I don’t remember ever wanting to be anything really. I'm still trying to figure out what I
really want to do now. I was probably my own ... I never showed any great ambition to do
anything, so ...

I always wanted to be a policeman, but because I had got a record, a minor record on minor
burglary charges and stuff like that, and shoplifting charges, all the stories that I was hearing
were that I'd just blown it for the rest of my life. Not even a 'Oh, maybe if I stayed clean for
20 years I might be able to ...". People were just saying, ‘No, that’s it man. Once you break
the law, that’s it. You'll never be a policeman’.

More than a third of people talked about goals in some way when talking about
what they felt had prevented them learning to their full capacity. Many talked about
not having any goals when younger, and later regretting not having set a clearer life
direction earlier. Many wished they had had a better understanding, while at
school, of how school learning linked to other goals. Others talked about having
goals, but feeling unable to reach them or not knowing how to reach them, and
needing information, encouragement, or other help to plan and take the steps to-
wards reaching the goal. These comments led us to recommend, in policy reports,
that well-supported personal action plan training be provided in schools and else-
where, so that more people are supported to set their own goals and feel confident
that they know how to work towards them and can make progress, step by step.
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Teachers At School Affected My Learning

" ' ‘ﬁ

THEY DIDN'T REALLY SEEM
TO HAVE TIME FOR ME.

\NRACISM wWas A
Wl BI6 THING WITH
PARTICULAR

TEACHERS.

She said, “You can sit here and do it, but you're not going to pass”. And she drummed that
into me. So in her every class I took, I didn’t pass.

One thing I would hate was when 1 got a bad mark on my English test, and the tutor really
rubbed it in my face. Why should I try, you know, if he’s going to do that? So a whole year,
my School C year, I decided, nah, I'm not even going to try. I'm not even going to study.

The teachers assumed I would be the same as my brothers, and that meant I was singled out,
quite markedly. Although metal work was a class that I really wanted to do quite a lot of
work in, I was put at the back of the class and made to copy out stuff from a book instead of
doing the metalwork which I really wanted to do.

School was really complicated. There were teachers there that either didn’t have the patience,
or “We'll sit this student at the back of the class”. Then they fall through the system.

I think the things that really turned me off at school were teachers, their attitudes and racism.
I had a huge problem with racism when I was at school. You knew it, but the teachers just
wouldn’t admit it. I'm thinking, “Why are you continuously picking on me? What have 1
done wrong to you?” And all my other mates, they knew it. There were four of us in the
class and they got as much of a hard time as I did.
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The teachers just always seemed to belittle me, especially in front of the class. One teacher
said to me, in 3rd Form, that I couldn’t even spell C-A-T. That will always stick in my head.
It really starts affecting your manner because you know that that teacher is going to be there
and he’s going to give you the same problems, he’s going to give you the same hard time.

Another brother of mine, about a year older than me, excelled at school and I was getting,
“Well, why don’t you apply yourself and be more like him? You know you can do it”. And I
just copped an attitude and decided, “ Stuff you all”.

I can’t do mathematics at all, to be quite truthful. I don’t even know my times tables, ‘cause
that’s the way the school was. No one showed me, or took time to show me this is what you
need to know. It just wasn’t done. I think there’s no compassion.

I just didn’t like the teachers, some of them were real eggs. You try and ask them something
and they look at you like you should know the answer, but you don’t. I used to always ask
questions. I think it was just annoying for them “cause I always asked them.

They had that downtrodden teaching. 1 call it downtrodden because that’s how we became.
“You can’t do this. Look, you can’t even spell.” She did it to Maori children. Not so much
English children, but to the Maori. And it was, ‘Oh, well. This is how they think of us. Oh,
well. Let them think it like that. That’s how I'll be’.

She just kept saying, “You don’t want to learn.” And I'm going, “Yes, I do. Yes, I do. I just
need some help’. And she’d just go off to somebody else who could do it, which obviously
makes her feel better, but definitely didn’t make me feel better.

More than a third of people specifically talked about poor teaching or negative
teaching during school years as a barrier to their learning. Some had experienced
racism by teachers, teachers refusing to answer their questions, putting them down,
or using physical punishment. A consistent theme was that teachers doubting or
pre-judging their ability (because of family associations or cultural identity, because
of learning style, or for no apparent reason at all) had had a lasting impact on their
life. Many people were still living with feelings of anger or low self-esteem as a re-
sult of victimisation or pigeonholing by a particular teacher or teachers.

These comments led us to recommend that first-hand testimony such as this be de-
veloped into a resource specifically for use during teacher training. We also suggest
these comments indicate that teachers themselves need greater support within the
classroom and the school environment in general, so that they can offer more one-to-
one help when it is asked for and avoid sitting learners with varying needs at the
back of the class where they are out of sight and out of mind. Class size is also
clearly part of the complex matrix leading to students’ experiences of inadequate
teaching.
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School Just Generally Did Not Meet My Needs

=5 nﬁ

I NEVER ACTUALLY 60T
ANYTHING IMPORTANT
OUT OF SCHOOL.
NOT REALLY. MOST OF
J) MY STUFF THAT I LIKE,
I LEARNED MOST OF
IT OFF THE STREET.

School was the most boring time of my life. I didn’t like being inside and I didn't like putting
pen to paper. I didn't like any of my school days. They rung my mum and told her all they
were doing was babysitting me and that Mum needs to take me out of school ...

I'd done all my work, it’s just that I'd done it too fast and then I mucked around and got in
trouble for the rest of the period.

I've never been a school person. 1 tried. But primary school, I couldn’t do anything. I
couldn’t read or ... I could read, but it just went in one ear and out the other.

They told me at a very young age I was quite bright, but I felt, from things at school, that I
wasn't.

I didn’t like school. I'd always run off and do my own thing. I'd be too far ahead of the class
and it wasn’t funny, or I just wouldn’t bother because it was just a waste of time.

School was just really like a hassle because 1 had no friends and I always felt like I was always
on my own. I was always constantly doing stuff by myself. Always get out there with a net-

ball and shooting hoops by myself.

School sucked. 1'd ask for the help. 1'd get a bit of help but ... I was at school, I'd be in class
and everyone would be over here and I'd be the odd one on the side.
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I guess I learn better outside the school boundaries than I did in because outside the school
boundaries I got more help. I got time taken to help me to understand what we were doing.
At school they don’t concentrate on the slow people; they concentrate on the brainy people, so
I only stayed at school until I was fifteen.

I used to get Ds and Fs at college and then when I went on correspondence, about four
months after that, I was getting A+s, so I learnt more on correspondence than I did at school.

I didn’t like it, I hated school. Right from the start. I used to make excuses that I was sick so
I'wouldn’t have to go. I don’t know; it was just I don’t work too well in a big group I think.

School should be more about using your imagination, doing something that you’re interested
in so it actually gets your attention, then you'll be more focused and want to actually do it. 1
don’t think I got that much out of school ,’cause I read all the time at home and I always
watched the news as well. I knew a lot about the world already, like history, how to read and
write and do maths and stuff. Probably maths is the best thing that I got out of there, but
when 1 left school it was then knowing that I should have done better at school.

My schooling life, I wish it had been a lot more understanding back then. I had the ability,
but no one was really willing to take the time to sit down and be patient and to listen to me
emotionally as to what was really going on. I felt isolated, I fell into a lot of depression and
isolation and I just started withdrawing from people and became very, very much a loner.

About one third of people described school as not meeting their needs in some way.
This was separate from mentions about teaching or teachers specifically, and also
separate from other specific criticisms of schooling such as the curriculum being out
of date. Sometimes this general sense of not achieving at school was probably re-
lated to an unidentified learning style not being catered for, but other times it was
vaguer, just a sense of school in general being ‘not for me’. This probably derives
from problems in teaching, pastoral care, class size, goal orientation, confidence, and
support at home. However we have coded it simply as ‘not meeting needs’ to reflect
people’s own sense of uncertainty as to what went wrong for them at school rather
than try to force these more general comments into particular categories.

Such comments indicate a need for more systematic ways to identify learners whose
needs are not met by traditional school environments. Also implied is the need for a
wider range of learning situations and methods, plus a curriculum students see as
relevant to their lives. Adult literacy issues are not just about so-called ‘slow” learn-
ers’ needs not being met at school. They also include ‘fast” learners’ needs not being
addressed at school, given the number of interviewees who found school tasks too
easy and the curriculum uninteresting.
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Peers At School Were A Barrier To My Learning
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I GOT SIDE-TRACKED
A LOT. I 60T INTO
DRUGS AND THAT
WAS IT REALLY.

Kids today just pick on other kids. I was too worried about the bullies than actually learning,
so I suppose in a way my mind drifted. School was not good. Primary school I got belted
around. I'd get donked at home and 1'd go to school and get donked at school.

I got called up in front of assembly, to receive a Principal’s Award, and that was the end of
my learning. I got bullied big time after that ‘cause I got called up in front of all the school
and, yeah, got beat up and, “You bloody nerd”. It wasn’t much fun. So that was sort of the
end of ... ‘cause I was trying to play myself off as dumb. “No, I'm not a nerd”, you know, to
fit in with everyone.

I just, I could’ve done it. I knew I could have done it, but the whole... I didn’t want the same
to happen at my new school as what happened at my old school, like everyone thought I was
all geeky and I was brainy and shit. So I just like started going out partying. Got pissed the
night before the exams, and turned up with hangovers.

I got in with a bad crowd by that stage, like “cause I was a nerd so I had to hang with the cool
critters to redeem myself I suppose. I never actually like got into drugs, ‘cause I didn’t agree
with them, but I suppose the school had written me off by then. It’s like “one of them”.

I wasn't enjoying my classes as much because of the people that I had in my classes. They
were just hard to work with and they were quite violent and because of everyone else in the
class, the teachers stopped teaching and stopped in the middle of something to yell at everyone
else. And I found it hard to keep up with my work.
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Bullying when I was at primary school ... which happened to make me switch schools and
then it happened all again, at this new school. Told the teachers and they were just useless. It
made me just think, “Well, fuck. I don’t want to be at school”. So I was packing these sickies.
And that’s how I started smoking because, you know, I had too much time on my hands now,
packing too many sickies.

Bullying is a big thing in schools, not so much primary schools, but the high schools. There
sort of seems to be quite a lot of peer pressure and yeah, so that’s sort of a big issue, I think.
And that can knock somebody off course.

School was a hassle. But now that I'm older and left school I wish I did more with my time
when I was at school, but when you're young you've got like all your peers and that, they
were doing their thing. You wanna be like that, so you do it as well.

In the 5th Form I just started hanging out with mates who liked to smoke weed. I didn’t do
that in the 3rd and 4th Form. 1 was a straight A student in the 3rd Form.

It was kind of hard during primary school because people used to pick on you. You're just
little kids and then you’d start hanging out with the hard group and all that.

Just going through a big teenage thing, you know? I was trying to be like everybody else, and
I was just going out and wagging school all the time and getting on the piss.

You know, you have a lot of people around you at that college who are just useless, honestly.
All they talk about all day is doing drugs or drinking and smoking cigarettes, oh sex as well.

Form 1 and 2, I had a lot of problems with teasing. That’s the age where children notice each
other and they’re quite judgey at that age. Yeah, I used to get quite a bit of teasing. I used to
get picked on ‘cause I was quite big.

I used to hang around with the wrong crowd, wag school and all that, when I was at school.
Being a college in the middle of town, that doesn’t mean going to town instead of school but,
at that age, that’s what it exactly meant.

Around a third of people talked about really wanting to learn at school but experi-
encing their school peers as disruptive to their learning. Sometimes this was
through peer pressure not to seem too studious; other times it was because the entire
class’s learning was disrupted by a particular student or group of students. Many
people reported bullying, and identified this as a direct barrier to their learning at
school. Again, we could only conclude from the prevalence of these comments that
more rigorous systems are needed in schools (in class and outside of class) to pro-
duce a learning environment in which every child feels safe, and in which every
child is enabled to participate in ways that engage them.
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My Employment Commitments Have Interrupted My Learning

DIFFICULT TO TRY AND
WORK IN WITH THE
TUTORS AS WELL
AS WITH MY JOB.

No time on my hands working seven days virtually, so yeah, pretty hard.

I would love to have a trade behind me, which I would like to do so I could work out which
one I want to do, and do it in my spare time, so I can enrol and do it at night, when I can.
But at the moment, this job is taking up a lot of my time. But if I get a couple of hours a week
that I can spare, I would like to have a trade.

It’s getting the time to do it. Because security work, we’ve just had an emergency and they
needed all guards on hand and you're there sometimes day and night. We don’t get a break
so, as time for learning, we just need one day a week or something to get stuck into some seri-
ous learning. If I don’t have that learning, well, I can’t go, I don’t think I can go ahead.

I had a full-time job at the time and that stopped me from coming to the course.

I missed class when I got called back at work. I needed the job.

I got a job and I worked there for about a month and a half and then I wasn’t going to course,
I was just working all day every day.
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I found it really difficult to be able to complete the units that I had to complete because they
were not always available. My work days didn’t always coincide with them. There were two
tutors. Omne would work two days, the other would work three. I always seemed to be work-
ing on those days and it made it really hard and, in the end, I just didn’t bother.

If I get a job there it will be $900 per week in the hand tax free, so I wouldn’t be continuing
with the course.

I only did not quite half a year of Fifth Form ...I wasn't getting good credits. I wasn’t really
passing anything for NCEA level 1, so I didn’t see the point in it. I just thought I may as
well go out and get a job. And sure enough, 1 did.

I don’t actually have time for sports or anything, I'm running four jobs.

I'm not going to work full-time, so I'm trying to find jobs that fit in with the course, but
maybe if I got a real good offer to go somewhere, or if somebody had a really good job for me,
then I would probably go.

A busy day on the farm and the manager asking me to work would stop me attending.

During our busy time if we’re flat tack — then I would be reluctant to come to course, ‘cause 1
mean the other senior worker he’s on a course as well and that would only leave the boss at
work.

At the moment I wanna concentrate on the courses, ‘cause I know if 1, if I stop doing it and I
just go and get some job, I'll probably never do it again...

More than a quarter of respondents mentioned difficulties juggling work and study
commitments, or giving up learning in favour of an offer of work. These comments
led us to recommend that employers be offered better incentives for creating ‘study-
friendly” workplaces, both through flexible timetabling and workplace resources
such as an area suitable for studying during breaks.

We also suggested that it may be helpful if Work and Income redefined its overall
goals to look at ways of developing jobseekers on a whole-person basis, including
continuing their learning simultaneously with employment, rather than seeing em-
ployment alone as a sufficient outcome. Some people noted that their employers
were flexible and did value their learning, but that it was not always easy to have the
confidence to ask for time off for study.
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School Didn’t Cater For My Learning Style

IF YOU WERE A
HANDS-ON PERSON,
THEY DIDN'T CARE

Learning off the blackboard wasn’t my cup of tea.

I was a hands-on person, but a lot of work they’d given me was theory, book work. My un-
derstanding was not how they understood. If I did it by hands on I could show them, but
that’s not what they wanted. They wanted me to be what they wanted me to be.

It just wasn’t my style of learning, sitting in a class being told what to do. I hate paperwork.

The way that they taught, they didn’t care if you couldn’t learn that way. When I went to
school and read; nothing. What they were trying to teach me meant nothing. Couldn’t see it.

I learn by being told how to do it, and being shown how to do it, and then being let loose to do
it.

I'm a watcher learner. And the other two boys who did poorly were the same, watching.
If someone gives me a bit of paper with instructions on it, you might as well just say, "You

can’t do it’. And I can’t. So... and that’s just ... I realise that’s not a, not a disability, it’s
just my bringing up. That’s how I am.
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I kind of hate writing things down but I don’t mind typing things on the computer. I learn
more when things are in a visual manner.

I'm a think tank person. You put me in a group of people ... I did it last night ...I couldn’t
help myself when someone mentioned something and I said “Well, such and such”, and they
hadn’t thought of that. I'd drop ideas and say, “Here’s something”, and they can run with it,
that sort of thing. But I didn’t have a think tank when I was at school. It wasn't ...in pri-
mary school, especially ...to me it was a crushing machine, my academic life in there.

I couldn’t understand what was being taught to me so sometimes 1'd just switch off, and I'd
half pick it up later on. I eventually got around to knowing what they meant, but for me 1
think actions speak louder than words. Somebody can sit there and talk to you and say, “This
is how it is”. But, for instance, if someone said, “Oh you know how to dig a hole?” And you
do it. That’s what I mean by actions speak louder than words. I look at a diagram saying
where you've got to put it in, and I lose my way. But if someone will stand there and let me
do it, I know. Actions for me are a bit more than diagrams.

When the teachers write things on the blackboard, because 1'm not a very fast writer, I could
never get the work down in time ...and then I'd be in trouble ‘cause I hadn’t written all the
work down.

I had grasped the concept of reading, of forming words in my mind, but my speech wasn’t too
hot when I was a kid and I couldn’t form the words and it frustrated the heck out of me.

I couldn’t handle being in a classroom. It was just too confining for me. I was happier...if
we could have taken the classroom outside I would have done heaps better than what I did.
Even now I don’t like being cooped up inside. I find it too hard to concentrate at times.

Many people who spoke to us were aware of their personal learning style, often
through being introduced to concepts of learning style during their adult learning
experience. Most who could identify their learning preference indicated that tradi-
tional schooling not meeting their particular learning style had been a significant
barrier to their learning.

Again, this led us to suggest that better methods are needed at school to identify
students whose needs are not met by standardised classroom teaching, and to pro-
vide a diversity of teaching styles in ways that support and value, rather than stig-
matise, diversity of learning style.
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My Own Behaviour At School Affected My Learning
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SOMETIMES I FEEL
I 6OT CHEATED ON MY
EDUCATION, BUT THAT'S
ONLY MYSELF TO BLAME

I don’t know, I was just destructive in classrooms in those days. Ratbags, you’d call them
...Never really had a chance.

I ended up getting into trouble so I could leave school, ‘cause I didn’t want to stay there, but
now I actually regret it. It wasn’t a good thing.

I didn’t pass 5th Form. 1 got kicked out half way through. Aced all of my classes for both
years and then in 5th Form I just went off the rails. I never quite jumped back on.

I would just sit there and ‘cause honestly I had the biggest attitude in the world back then,
that I don’t need to listen to anybody, nobody can tell me what to do.

At intermediate school I started to get quite rebellious with bad behaviour and started to
smoke. [ wasn’t treated respectfully and so I guess bad behaviour was a way of getting back.

I left school in the end because I didn’t really ...I don’t like authority, I'd have to say. Yeah.

I just didn’t like ...and it was like the teacher did something to the student and it wasn’t
right and I'd stand up for her and wouldn’t take it.
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I was expelled that day. I just stood up, as a reaction I just kicked a hole in his desk and
walked on out. And that’s the end of my education.

I was expelled and they wouldn’t let me into any other school. After that, I was just, I just
had enough of school. I just gave up on it at the age of 14, going on 15 and then went and
played rugby league.

When talking about their schooling years, nearly one-fifth of people described be-
havioural incidents that interrupted their learning, often resulting in their being sus-
pended, asked to leave or expelled. Even though many of the respondents blamed
themselves for their behaviour, others elsewhere attributed their behaviour at school
to related barriers such as school not meeting their learning or pastoral care needs, or
issues flowing from their home life into their school behaviour. Some indicated that
they were reacting to what they felt were unfair or discriminatory teaching practices.

Many of these same students experienced learning success in different kinds of envi-
ronments such as sport or adult learning environments. Again, these comments led
us to suggest that some standard schooling practices (such as expulsion) need to be
reassessed in ways that take account of broader factors influencing behaviour at
school. Given the correlation between expulsion and subsequent learning needs
later in life, it would be productive to look at ways that schools can adapt to stu-
dents” varying needs, in preference to managing behaviour by removing individuals
and branding them as problems.

We believe these comments about behaviour, in the context of people’s issues with
learning and school generally, indicate that schools are failing to adequately service
those students who are expelled, and that other options to exclusion and expulsion
need to be explored. Further, efficient follow-up systems need to track students after
expulsion and ensure their learning needs are met in other ways.
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Motivation Or Relevance Issues Affected My Learning

I OBVIOUSLY DIDN'T
HAVE THE BUG TO LEARN
BACK THEN.

I WASN'T
GENERALLY '
INTERESTED IN A
LOT OF THINGS...
IN A STRANGE
WAY I WAS JUST

HAPPY GOING
THROUGH LIFE.

When they tried to talk about it, I was checking out some girl over there or over here, you
know what I mean? But I was still sitting there and making out ...that’s what I mean when
I say I was a bit slow on things. What I mean ...I had no interest in it.

When I was fourteen or fifteen that was really the key part of my life when I really needed to
do really well at school but I thought nothing of it really. That kinda stuffed it up.

Oh people think “oh school’s dumber, school’s this, school’s that” ... but when you get older
you actually look back and you're like “oh what’d I do that for?” Shoulda actually gone there

and got working.

I don’t know what it was but I just didn’t want to learn. There were a lot of other distrac-
tions, I suppose.

I just didn’t see a point in it. You don’t really need to write and read for cutting meat.
Computer skills are not really important. Basically what you need is your butchering skills.

Unless they want to do it for a job that they want to do, it’s not really worth it. There’s no
point in teaching it to them - if they're not even going to use it later in life.
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Reading and writing and computer skills are not really that important to getting a job. You
don’t really use that kind of stuff on farms.

Going out and doing the work in the bush and the shearing shed, there’s no need there for
reading and writing and computers. It's different if you're a contractor.

I learnt that it didn’t matter whether you were up here as far as intelligence, or down here
because when you left school it depended on who you married as to whether you had a com-
fortable life or not.

I'm not so sure it is needed in the work force. 1 mean ... you do need a certain amount; you
do need to know how to read a few things and certainly an education, but you don’t need a
hell of a lot. You can start off working and do a beginners’ course sort of thing where you go
straight into a job and basically you can learn everything you need to know for that job.

Many people suggested that their own attitude or motivation levels were a barrier to
their learning. Some said that they were not motivated to learn because they did not
think that literacy learning was necessary to employment or helpful for them in their
life in general.

We included here comments about attitudinal barriers but not specific responses re-
lating to goal orientation or lack of confidence, which although related to motivation
have been coded separately to provide a breakdown of motivational themes. Note
that we are not interpreting the motivation issues that are mentioned as the defini-
tive causes of a learning barrier. They may be symptomatic of another barrier, such
as school not meeting needs or a lack of positive reinforcement. The codes reflect
what participants talk about rather than confirming causal relationships.

People who have not been exposed to positive experiences that construct learning as
a means to an end or a goal in itself may take personal responsibility for their lack of
motivation, even though it has wider social causes. As a result some people become
stuck in a vicious cycle of guilt, shame, or self-blame. As one person said, “I'm 20
and I still... get stuck in the emotion and the guilt. You get trapped and you can’t do
anything”. These comments led us to recommend better mentoring, goal-setting,
and life-planning support for students at school and in communities more broadly.
We also felt that the powerful and compelling stories of those who have lived this
experience would be a valuable resource for training teachers, careers officers, and
mentors within such programmes.
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Time Required For Family Or Community Commitments Disrupts My
Learning

I WAS TOO BUSY
LOOKING AFTER THE
CHILDREN, HELPING DAD
MILK COWS AND CALVING AND
THINGS LIKE THAT. I DIDN'T
EVEN HAVE TIME TO THINK
OF WHO I WAS
AS A PERSON.

I've got a son and a partner and she’s also doing a course and career as well. And it’s trying
to find a place for him, a créche and that, and trying to figure out how we are all going to do
things.

It’s pretty difficult to get to class when one of my kids is sick.
I wasn’t able to concentrate, because we had to help with nine sisters and three brothers -
there’s fifteen counting Mum and Dad. 1 didn’t do well at school, because I would be up

ironing till one or two in the morning.

I had to concentrate more on my little sister, than myself, and her learning, ‘cause she got
bullied quite a lot at school. So that affected me quite a lot.

I've had to work at the church, ‘cause when there’s a funeral and they want a cup of tea I have
to organise that.

I don’t turn up if I'm sick or something happened to the kids. I've missed class if my son is
sick.
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When I've got my midwife appointments I just get the day off the course.

I've had too many days off, which is not good. I know it’s not good. But I can’t help it. Peo-
ple die and then I have to go.

I had a couple of stages where my daughter was having problems sleeping and my life was
exhausting. 1 was exhausted and I thought, “I'm not letting myself down, but I just need to
recuperate”. Because, you know, if you don’t get enough sleep your brain...

Dad wanted me to go along with him for a scan so I just took the morning off just to be with
him.

When 1 first started I missed three weeks, but that was due to family...my grandmother was
diagnosed with cancer. So I stayed with her and my family for a while.

My partner has got some ongoing stuff in Wellington, so when he has to go, I go with him.
I had to give up my voluntary work to come here to the Teacher Aides programme.

There’s two reasons that may stop me is if anything happened to my mother, you know I've
got to put her and my parents first, they come first before my studies, if anything happens to
my dad like I said he’s in his 70s. If he was to have a stroke or a heart attack I've got to look
after him first. That’s the same as my mum, she’s in the last stages of Alzheimer’s disease.

Around one-fifth of people mentioned issues to do with balancing family or com-
munity responsibilities with study, or discussed giving up or missing study because
of family or community commitments. Support for child-care to enable learning was
often mentioned, and caring for older relatives also cropped up frequently. These
comments led us to recommend, in policy reports, that people’s learning be viewed
as integrally connected with levels of support in other areas of their lives.

People were positive about their adult training courses’ levels of flexibility if they
needed to miss occasional classes. This indicated that tutors supported them to catch
up on missed work up to a point. Yet in general we felt these comments suggested
that more comprehensive levels of community support would enable more people to
attend more training more often. A number of elder children reported their learning
had suffered because they were called upon to care for younger children. This sug-
gests that better detection and support systems are needed for school students
whose home lives are challenging or undergoing change, to ensure that their learn-
ing needs are still met.
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I've Experienced Economic Barriers To My Learning

L I DO KNOW HOW TO DO N\
THE INTERNET AND SEND
EMAILS:; WE USED TO HAVE
IT BUT WE CAN'T AFFORD
IT ANYMORE.
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CHILDREN AND
SHE WORKED,

SOMETIMES TWO
\ OR THREE JOBS,
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The reason why we didn’t go to school was, we didn’t have lunch or clothes, shoes. You

know, just, just things you have to have.

Everything around you makes it difficult as well. Like, you know, money. It sort of decides
whether you can do what you want to do.

I wanted to be a mechanic and wanted to get into a mechanics’” apprenticeship but I couldn’t
afford the training. It was all too expensive and I didn’t have the money.

‘Cause I'm not on a benefit I had to pay for the course and I, it’s hard to come up with $80 ...
I stopped the class because I needed the extra money, at the time.

We haven’t got email, can’t afford it.

I couldn’t afford to pay my School C and all that, and my dad couldn’t afford it, and by Sixth

Form I was saying, “well I'm not gonna get my Sixth Form Certificate, not paying my school
fees”, so I left school.
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I did want to go to university but 1 didn’t finish my 7th form year so I didn’t get bursary
and, also, we don’t have enough money to pay for all that.

I'd like to get a more advanced certificate if I could afford to, but I don’t think I can. I don’t
want to get a student loan.

Our school didn’t have the financial to get a one-on-one teacher to come in the class and help
you.

I couldn’t get any money at all because Study Link wouldn’t give me anything because if
you're under 25, even if you're married, you still have to go under your parents, so I had a bit
of trouble there.

In the last four months since I've been here, I want to do every course. And they’re saying,
No, no, because of the fees, and blow the fees, I just want to do courses. But I had to worry
about the fees because — big bill — but I'm really enjoying it, the education.

A number of people nominated economic barriers to literacy learning, such as pro-
hibitive cost of courses, need to be at work specifically for financial reasons, or eco-
nomic factors in their family background that limited their learning opportunities.
There was widespread and deeply-felt reluctance to enter into student loans to fi-
nance studies.

Given these insights are from people who actually have entered training, it seems
likely that economic barriers and resistance to student loans are even greater among
those not currently studying. These comments led us to suggest that access to free
training be broadened. The perceived cost of education is clearly contributing to
widening disparities in society.
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Moving Schools Affected My Learning

i I WAS THE TOP OF MY
Y/ CLASS AT MATHS, THEN WHEN
WE CAME HERE THEY WERE
DIFFERENT AND I WENT WAY
DOWN TO THE BOTTOM BECAUSE
I COULDN'T CONNECT WITH
THE CHANGE SOMEHOW.

I used to love school so much I'd come home, I was about maybe about ten or eleven or some-
thing I would get home and I would stay up until about 10.30pm doing homework because 1
loved school so much. And then we moved, and then for some reason I just must have de-
cided that I didn’t want to do anything anymore. I suppose it was because I was moving
away from my friends and that. And I just thought, no — I don’t want to go to school any
more. I didn’t like to do anything at school, got kicked out of school. I just kept on getting
into trouble basically from when I was thirteen to maybe sixteen seventeen.

I don’t have School C. Personally, I shouldn’t be as intelligent as I am because 1've moved
around from one school to another until I started Intermediate and then moved on to College.
Primary school, I went all over the place, you could say. I went down south and up north.

I went to just about every single primary school in Wanganui. We used to move around a
lot. Moving backwards and forwards to my parents and my mum’s sister and back to my
parents and to my mum’s sister.

I was picking up and learning heaps but then when I moved ... I didn’t pick up anything for

years. Primary school was really difficult so therefore high school was even more difficult — I
left when I was fourteen.
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I have to cope and adapt. And change, I have to deal with. And I am very insecure and that
insecurity is caused by change.

I got moved out of that school because it was a naughty school, or something, and Mum
didn’t want me there. She moved me to another school and that’s where I got all my bad hab-
its from.

Since I was thirteen I haven’t lived anywhere for more than a year ... all these different places
and kept getting kicked out of schools — and people kept sending me away and stuff and even
though I wasn’t, you know .. .like, I just had a big attitude problem.

I think I lost my connection with my family. It was just me and my mum that moved so it
was a big change and I didn’t adapt very well and as a result my learning did suffer.

We chopped and changed fairly regularly even with us moving or teachers moving from
schools, schools closing.

Basically I just wanted help with my maths work, ‘cause moving around as a kid, maths was
the one that suffered, um different teachers with different ways.

I couldn’t get the stability that I wanted. I was forever going to new schools and not finding
the sort of friendships or the people that made me feel comfortable and stable. I was very
aware of not fitting in.

Around one-sixth of people we talked to mentioned that moving schools had created
learning barriers for them. This was sometimes in connection with attending large
numbers of different schools, but was more often in connection with just one school
move causing irreparable disruption to learning. These comments led us to recom-
mend that there was an urgent need for greater support for students who move
schools, even if only once, both with pre-preparation for the move, and with support
after the move.

We recommended better liaison between schools when students transfer, to ensure
the transition is as smooth as possible, better pastoral support and mentoring for
students in new school environments, and in general just better recognition of the
potentially high impact of changing schools on some students” learning processes.
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Lack Of Positive Reinforcement Has Affected My Learning

” I THINK IT'S MORE
THINGS PEOPLE MIGHT HAVE |
SAID WHEN I WAS LITTLE ¥
THAT MAY HAVE STOPPED
ME. I JUST THINK 'I CAN'T
N\ DO IT' AND I JUST STO

You're called stupid and idiot and dumb and you’ll never succeed. 1'm quite angry about
that. I'll never let anyone speak to a child like that if, if I ever hear them, because I know what
it’s done to me.

I learnt not to speak up. I learnt to hold my tongue and not to share ideas.

My other friends the same age went on to the next class and they just turned their backs on
me and moved away from me. They didn’t want to help me because they had already stamped
me, “She can’t learn this. We're not going to help her. She’s a lost cause”.

There was something there that affected me from primary school, but I didn’t realise until
later on in my life, 'til oh, only just a few years ago I think. And I realised what someone
spoke over my life. I think it affected me, all my life. And that was being called a dummy,
and being slapped across the ears in the 2nd form. I realised that years later. I thought,
‘Wow is that why I was...?” Had a lack of confidence, being called a dummy. I sort of snick-
ered at that just then but really, it wasn’t funny when you think about it, ‘cause I think it
affected me, throughout my whole life. Subconsciously, you know. ‘Cause I've lacked confi-
dence, I've always had self doubt. And sometimes I withdraw, I withdrew in, in myself. And
people thought I was a quiet person and I think that is probably one of the reasons, for that,
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you know. It wasn'’t just once being called a dummy, you know, probably throughout a cou-
ple of years; throughout the two years in those classes.

Being called stupid or you're lazy or you're dumb, you're not going to achieve to anything.
You know to say that to a young kid, it's devastating.

Many people spoke about the way in which negative comments and put-downs left
a lasting impression on them. This issue cropped up specifically in relation to par-
ticular teachers (and was put under the “poor teaching’ code where it was attributed
to teachers) but sometimes it was from a wider source such as throughout schooling
in general or from family, peers, or other people during childhood. A lack of posi-
tive reinforcement occurred so frequently that we created this category to indicate its
prevalence and show examples of how it shaped people’s lives.

These comments led us to recommend, in policy reports, that literacy must be ap-
proached in terms of the whole person, not just the teaching of mechanics. People
cannot learn if they believe they cannot learn. These comments indicate that pro-
grammes in the community offering broad skills in positive reinforcement (e.g.,
training in positive parenting) will have flow-on benefits for literacy levels.

Parenting courses are sometimes ordered by the Family Court, in which case they
may be seen as punitive, and are offered by some community and church groups to
people thought to be “at risk’. Yet if they could be repositioned as a positive, life-
enhancing service and made freely available to (indeed, positioned as a normal cul-
tural expectation upon) all first-time parents, the long-term social and economic
benefits would greatly outweigh the initial delivery costs.
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Lack Of Transport And Isolation Have Affected My Learning

E R ‘_,,5“

I MADE THE PROVINCIAL
REPS, BUT MY FAMILY HAD
NO TRANSPORT FOR TRAINING
NIGHTS -THIS REALLY
BUMMED ME OUT.

‘Cause I cannot read, I cannot drive. I haven’t got a licence. You have to have a vehicle to get
around, and I don’t have that, but first you gotta know how to drive to get there. So I'm
stuck. Yeah, I'm stuck there; cannot get over that fence.

I was always in the country, never knew what a town was or a city was, so contacting places
like this was not ...I didn’t know where to start.

Mum didn’t have kindergartens or preschool for us to go to, living so far away from town.
School was a place where I didn’t really go ...Coming from the country to school we used to
bike 10km till we got to the main road. Picked up by a bus drove inwards to ... and ...Yeah,
we didn’t know what we were there for.

I'live all that way out of town. My mum had a car and then the repo man came.

I had a push bike and by the time 1'd ...1'd rung up to say 1've got a flat tyre and this and

that’s gone wrong, and 1 might be late, they said, “Are you coming in, or are you going to be
late?” and it’s, “Well, I'll just skip today then”.
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I used to belong to Wanganui District Library, but 1 found that moving around Wanganui
got too much. If I had not enough funds to take the bus, and I had to walk, the distances just
kept getting greater and greater so I gave up.

Transport would stop me coming. Because walking is quite harsh in the morning. If it’s
raining, I'm not going to walk in the rain.

I haven't been all week because my motorbike broke down and I couldn’t get to the course.

We lived out in the backblocks, two or three hours away from town and that. 1 still don’t like
going into town much.

We've had to move closer into town so that I can just wheel home. It’s quite a way to go,
even in a taxi it costs like $8.00 and that’s after deductions — it usually costs about $16.00.

I rang two bus companies and asked them if I was able to use their transport and they said,
“Yes. We'll give you the three days for nothing and you can come up here”.

I spent my last secondary years, since I was fourteen through to seventeen, at correspondence
school due to the geographic location.

I seemed to have got homesick so I went home, and that was the worst thing I could’ve done.
So ... I haven't sat anything so I'm not qualified.

Around one-eighth of respondents mentioned geographical isolation or lack of
transport as undermining their ability to learn or to engage in training. Often this
stemmed from economic barriers, with several people mentioning the cost of trans-
port as prohibitive. A few people also mentioned geography as a barrier to em-
ployment, e.g., “Places like Wanganui, little towns like Wanganui and places like
that, there’s stuff-all work. Little shops have to close down “cause a lot of people are
leaving, 'cause they have to go somewhere else to get work”.

Such comments about isolation and transport were incorporated as part of our ar-
guments, in policy reports, for learning and employment strategies to address the
whole person and all their needs for support, not just address their literacy as a func-
tional skill. Transport issues in recruiting adult learners, with provision of free shut-
tle buses and the possibility of offering training modules within some outlying
communities, perhaps through a mobile service, both need further consideration.
Several people indicated that receiving training in their own community (with peo-
ple and a context that they know and feel comfortable with) would better serve their
learning needs.
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Stigma Or Meaninglessness Around ‘Literacy’ Has Been A Barrier To
My Learning

s

LITERACY TO ME
WAS, LIKE, THAT'S
FOR DUMB PEOPLE.

To me it’s someone who may have difficulty with writing and reading. Literacy means to be
illiterate. Starting again. That’s what I thought.

Literacy? To me it’s a problem of learning, comprehension, and understanding. People that
haven’t learned much in their lives, reading and all that.

I thought they re talking about dumb people. That’s what I thought. I don’t know what other
people think. I don’t know what that word means, but that’s what it meant to me.

Lots of paper; lots of reading. That’s what I think when you say the word ‘literacy’. A whole
lot of numbers, a whole lot of book work.

I don’t know what literacy even means. 1don’t really understand that word.

Foundation skills. Foundation skills. Um. 1'm not really sure on that. 1'm not really sure
what that says to me, not really.

It means if you need help. At school, I think if you were in the foundation classes it was like
people that were a bit behind everybody else.
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I don’t know. I don’t really get those two words. Like, literacy is talking and stuff, and
foundation is, what’s that? What do you mean by that?

Foundation skills? I've never heard of that word. 1'd use interpersonal skills.
Literacy means, to me, just English. Just back-in-school English.

Oh literacy, dunno what it means. I have no idea. I wouldn’t have a clue. It’s just a word to
me. Honestly, it doesn’t mean anything.

One of them will come here and go back and tell his five mates who are the same and theyre
going to say, “Oh, you sissy”, or “You're silly”, or whatever. But they don’t understand.
They say to me, “Dumb people go there”. But it’s not, aye?

Don’t really talk about it too much to someone else. Someone asks what I'm doing now, I just
say I'm playing around with cars.

Many people told us that literacy was a negative term for them. They immediately
connected ‘literacy’ with ‘illiteracy’ or learning problems of some kind. They felt
implicitly judged by the very word itself, which seemed off-putting, officious, or
long-winded. Some felt the stigma associated with literacy training so strongly that
it had prevented them from joining a course, or now made them conceal from others
their participation in training.

Many other people could put forward no answer to the question of what literacy
means. The term was meaningless for them and did not relate to their lives or their
needs in any way. Other respondents perceived literacy as meaning strictly ‘3R’
type functional skills. Although some respondents saw literacy as extending slightly
to include comprehension, or computer literacy, few if any perceived literacy as in-
cluding multiple strengths or a wide range of life and employment skills. In later
interviews, people were asked whether ‘foundation skills’ had any greater meaning
for them than ‘literacy’. It too was perceived as largely meaningless.

These comments point to major problems with ‘literacy” as a term and as a brand.
They suggest the impossibility of marketing ‘literacy” courses to potential partici-
pants as something that will provide multi-faceted life and communication skills,
because the term literacy itself has negative connotations. Neither literacy nor foun-
dation skills connect in participants” minds with what is actually currently on offer
from training providers or with where they want to go with their lives. As a result,
marketing of courses should be done by those best qualified to speak in language
that will make sense to other potential participants, and who can explain the benefits
in real terms; current or former participants.
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Barriers to Employment
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A Requirement For Qualifications Is A Barrier To My Employment

- 2 > iy ¥ - " -

-' YOU CAN DO ALL THE
HANDS-ON STUFF BUT THESE
DAYS YOU HAVE TO HAVE
THE QUALIFICATIONS

It’s a shame that we still can’t go and get a job without the questions about what qualifica-
tions we have. 1 think practical things are as good as theory and some people are more skilled
at practical things than they are at theory.

It’s hard to get into schools, to get a teacher aide job, because I'm quite experienced but I'm
not qualified.

Anything that is done now, like ... you've got to have a certificate for everything now. It’s
like an agreement. You've got to sign on the dotted line. In the old days you said you're go-
ing to do something for a break, a shake of the hand, and that’s it. That was an agreement.
Now you've got to have it in black and white.

I have not had a job in four years because I cannot get a job ‘cause of my, what was it, my
qualification — I haven't got it, I have not got that qualification. And I've tried to tell that to
people but they don’t understand.

Pretty much all employers do is they look at you, they look at your paper work and they go,
“Oh, nah. Sorry, we can’t employ you”. But you might actually have skills that aren’t on
paper. Just like me. I can, like, I've built most of those; most of those desks. I built most of
the lockers in this place. 1've made so much stuff.
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You look for jobs in the paper now and you've got to have at least a basic skill. Not in your
head. You might know how to go and do a job, but you've got to have it down in black and
white now. Even labourers, they even have to sit an exam now. You ve got to have some sort
of certificate now to say you've done a course on how to be a fucking labourer. I don’t believe
it. In away, I find that insulting.

You've got to further your education to become something that you want to be. If you don't
have the skills to do it or no qualifications, you just don’t have a hope in hell to do anything.
I've realised that with some of the jobs that I've applied for. Like, “Are you still at school?”
"No. I'm on a course.” ”No, sorry, we don’t want you.”

I always wanted to work in the Takeaway Bar behind the counter ... and plus behind the bar,
in the pubs ...those type of jobs I like to do, I love to do it, yeah. But to do all that, you gotta
sit some course, like ah, food-wise, you know when you work in the kitchen you gotta have
your certificate ...and when you work behind the bar, the same thing.

I"ve been a machinist all my life. Now that I got laid off, I just cannot get back into the work-
force. There’s no jobs out there for me, because 1 do not qualify for anything.

I miss out on a lot of jobs ‘cause I don’t have my licence. Even though I drive better than a
lot of people I know who have got their licences.

I"ve been trying for six years to get a job, but no one will employ me ...I'm either under
qualified or too qualified. 'Cause they want somebody who knows nothing, or they have to
have at least Level 1. And I don’t have that. I'm in-between.

I knew that you had to have a bit of paper because that’s the way the system works. If you
don’t have a qualification, “Sorry, we want somebody that’s got some form of qualification”.

Around a quarter of respondents said that a requirement for formal qualifications,
further qualifications, or specific qualifications (‘a piece of paper') had been or was
still a barrier to employment for them or others. Many indicated that they were
skilled in the tasks required for a particular job but the need for qualifications testify-
ing to that skill kept them out of employment, because they felt they were not skilled
in the tasks required to get the certificate.
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I've Experienced Health Or Physical Barriers To Employment

I LOST MY JOB
BECAUSE OF THE INJURY
IN MY BACK -SOMETIMES

I CAN'T EVEN STAND.

I asked the hospital if I could become a Nurse Aide. They knew about my epilepsy, being un-
controlled grand mal, and said, ‘Sorry, we’re not going to take you on.” ‘Okay,” I said, ‘but
that’s what I want to do.”

My doctor has said to me not to come off the invalids’ benefit. So has my neurologist. Be-
cause that’s pushing myself, too far, too much.

Even though I passed the course practical, I wasn’t allowed to do it because of my health. 1
had a job all lined up for me.

I just wanted to be a policeman, but then I contacted the recruiting staff and they said I have
to have good eyesight, and my eyesight’s poor. Yeah. So I have to have massive eye surgery

to fix it — about $4000 to fix. I have to get a job and save up before that.

I got into a car accident about three years ago and that affected my work. I had a head injury
and I couldn’t go back to work.

Because of health reasons 1've got to find the sort of job that is not going to put too much
stress and pressure on me.
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When 1've been outside too long I just faint ... I faint, if not I get really crook, so 1'd rather
have inside work ...

I've got an illness where I can’t stand too long in any particular place or walk too far. I can-
not stand on my feet too long.

I can’t sit for too long. Sometimes I can’t sit on a chair for more than two hours. Sometimes
as little as half an hour.

Many people said that a health or physical condition is a barrier to their employ-
ment. Mental illness was a major employment barrier for some, and was not de-
scribed as well understood or adequately catered for in the workplace. Another re-
curring theme was that health conditions that prevent repetitive postures, whether
sitting or standing, were a barrier to employment.

Some of these physical barriers could be overcome in workplaces where jobs are
structured to involve a variety of postures or movements, and a range of tasks,
rather than either continual sitting or standing. This also relates to employers seeing
the workplace as a learning environment and developing employees so that they are
skilled in many tasks rather than just one. Currently, these comments suggest that
many employers are largely unable or unwilling to cater for these physical require-
ments.
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Technology Is A Barrier To Employment For Me
S8, 7 ICOULDNT APPLY FOR THIS JOB
R IeN IN THE PAPER -I ACTUALLY
HAD TECHNOPHOBIA.

IF YOU DON'T KNOW HOW TO
OPERATE A COMPUTER THERE'S
NO WAY YOU CAN GET WORK.

No manual jobs out there now because everything is computerised.

There were ads coming in the paper and I knew that I had to not apply because I was not con-
versant with the computers. I actually had technophobia. Anything new and it appeared in
front of me, I just freaked, and couldn’t cope with it.

I see a computer and people say, Oh look, a computer, and 1'd literally run the other way.
And I was going to miss out on an office coordinator kind of job because I could take it on but
I knew I'd be bluffing them because I couldn’t actually do it.

Every job I want they need somebody with computer experience and I didn’t have it.

I got this dairy farm job, milking cows. And that only lasted two days. At least I managed to
put the cows away by myself. I just didn’t know how to work the rotary, because it was on a
rotary - one of those things that go around slowly and I couldn’t handle it. So, um, two days

in the job and I didn’t last. At least I tried it; gave it a go.

Now you need some skills on the computer before you can get a job, even a storeman’s job.
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And even when you think of check-out operators. There’s the EFTPOS and there’s this and
that and you have to know computers ...

I'm missing out on the jobs because I haven’t got computer skills, because I'd just sort of see a
computer and run. It was just techno, I had technophobia.

The possibility of working nowadays without having computer skills is pretty well shot.
Even the check-out girls, their things baffle me.

Around a fifth of people interviewed commented that either computer skills gener-
ally, or specific workplace technological skills (such as EFTPOS operation) have been
or are a barrier to employment for themselves or others. More than one person said
they had had “technophobia’. These comments led us to recommend, in policy re-
ports, that literacy training build skills in other areas via training in computing, and
that computer skills be emphasised as a benefit when promoting training courses.
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The Requirement For 3 Rs Has Been A Barrier To My Employment

ALL THE EMPLOYERS OUT THERE ARE LOOKING
FOR THE PERFECT PERSON WHO KNOWS HOW TO
TYPE A LETTER AND SPELL RIGHT.

I REALLY
COULDN'T TELL
THEM THAT I

DIDN'T DO

I wanna get back in the workforce in the next year or so, but I cannot because of not being
able to read and write.

I said to them, “I want a job”. At the moment my reading and my spelling are my downfall.
Working in a factory machinist’s job, you don’t need to read and write. Now, though, it’s
hard to get a factory job, as a machinist.

I spent a bit of time in a get-back-to-work thing, and some of the others couldn’t even take
that course, because they didn’t know how to read and write. It's sad, nice guys.

They’re not going to get a job if they can’t even pass the driving exam because their literacy is
so low. Get all the answers wrong and then they can’t drive.

You don’t need those reading and writing skills so much to do the job but to learn about all
the regulations. You gotta know how to read and write for the regulations.

Dad told me that he was offered the position of overseer, he was offered it so many times and 1
said, “Why didn’t you take it?” And he said, “It’s because I can’t read or write”. And that
was the one thing that stumped him. But he would never tell the boss. He didn’t tell the
boss. He just turned it down and said, “No, no. I'm happy here”. But his heart was break-
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ing because he really so wanted to do it. But he was torn between saying to his boss, “Look, 1
can’t read or write”, or he thought that he would be humiliated or whatever. But I mean, he
got his licence. He had to, to drive the grader, but he couldn’t do any more than that.

I was interested in truck driving but was put off because you have to fill in forms and I was
put off by the writing.

About one-eighth of people said that a requirement for traditional 3R literacies in
almost every job has been or is a barrier to employment for themselves or others.
Not infrequently, people commented that, when at school, they did not see any con-
nection between reading, writing, maths, and their future needs for life or employ-
ment. We believe that people with first-hand experience of such situations have
valuable knowledge to offer others who are not yet in adult training, including, for
example, through school visits.
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My Confidence Has Been A Barrier To Employment
” THE LONGER IT Is,

THE MORE YOU THINK, \_
“OH WELL, I COULDN'T GET

I find it hard to go out and talk to people and stuff like that so, that’s a lot of the reason I ha-
ven’t got a job. 1'd be too scared. I thought I was useless.

And even just to get the confidence to be able to ...I mean, a till would scare the living day-
lights out of me because of having to remember code in EFTPOS and if you make a mistake,
how to get back out of it. It’s just getting the confidence even if you still have to learn how to
operate one of those. It’s having the confidence that you know that the thing’s not going to
blow up in your face if you make a mistake.

I'm frightened to succeed and frightened of failing. I suppose it’s a vicious thing that sort of
traps you in that cycle ...

You apply for jobs and you never hear back and that can get disheartening.

I know it’s hard for people. You know, even for me at times of thinking, “Oh, I want to get a
job”. And I start feeling down. And I can understand people. You know, and you say, “Oh
have a positive attitude”. But sometimes you ... Probably people get to a certain stage. It’s
hard to have a positive attitude unless you are amongst positive people. Because it’s hard
when you're, when you're with people who are like yourself that are really trying to get
somewhere, and you're trying to do the same thing, just get a job or create your own.
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I was so scared about going to get jobs after 20 years.

I got the nursing appointment. I was supposed to go for an interview, and deep down inside
me the old fears of what 1'd learned in my twelve years at school came to the forefront and
said, “I won’t be able to do this. They’ll throw maths at me. 1 won’t be able to take a tem-
perature. [ won’t be able to do this. 1won’t pass”, in my head.

Some people indicated that jobseekers' confidence, or their own confidence, was an
enormous barrier to employment. Many of these same people had their confidence
greatly enhanced by participating in adult training, particularly training in pre-
employment skills.

Adult training needs to be more clearly marketed as offering ways to overcome lack
of confidence. The first hand stories from those who have experienced this change in
their confidence levels are a valuable resource to use in such marketing.

Work and Income NZ might look in more depth at ways to offer confidence building
to the long-term unemployed before exposing them to a cycle of applying and being
rejected. This could include mentoring from someone who has been in the same
situation but who has been able to increase their confidence through learning and
has moved into employment.
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PEOPLE JUDGE ME
MY FAMILY.

SOME
\ CONTRACTORS
SAY 'DON'T SEND
ANY MAORIS'.

I USE MY MOTHER'S
NAME WHEN GOING
FOR INTERVIEWS.

There’s so much racism in this country now, more than what there was about 10 years ago,
you know? I find that.

I decided to try and make a go of trying to find work. But it was pretty hard, pretty hard,
‘cause not many people take people with criminal convictions. There’s are a lot of people I
know that can’t get jobs because they might have a bad record.

I got sick of that job ‘cause there was just too much racism there.

Well ...there were certain things because of my family background that reflect on me even
now. Like sometimes I may not get a job because of ... "you're so and so’s daughter”.

They’ll ask why are you on a benefit and sometimes people can be quite nasty. 1've been to a
couple of job interviews and they’ll ask you why are you on the benefit. You tell them the

truth, and some of the people’s reactions are not very nice, not nice at all.

My family is known all over New Zealand which is quite awkward everywhere because they
just think, “Oh, what a bad family you have”, etc.

Voices: First-hand experiences of adult literacy learning and employment 50



I see so many people out there with huge student loans, who've gone back as adult students
thinking that if they get qualifications they can get jobs. But let’s face it, once you're 50, no-
body wants you.

Now, you can talk about ageism as much as you like, but boy it is strong out there. Because
they think ...and I can understand it ...they think you are past that.

So if I at 55 had to get some job starting at the bottom, getting abused by people, that’s not
me, you know, 1'd find that too difficult.

I think there’s difficulties around a lot of re-employment issues for, not just older men par-
ticularly, but older women. I do get a sense, though, that it’s harder for older men often to re-
enter the workforce if they have been made redundant because there’s a whole pile of issues.
There still seems to be a strong sense from many men that they do need to be the provider and
I think that is an ingrained thing. I speak to quite a few young men now and there’s still that
sense that that tradition is still really strong although our social climate has changed. It’s
still there.

Discrimination based on family affiliation cropped up as a barrier to employment.
Several people mentioned racism and ageism as barriers to employment, and many
people felt that employment decisions were made upon first appearances rather than
skills or aptitude for the particular job. These comments indicate a social issue that
is much broader than just literacy and employment, but one that is also integrally
related to the concept of multiple literacies. A strengths-based culture (whether na-
tional, workplace, or school) will value people equally for their disparate abilities
and look for ways to best harness those abilities.

The comments about a resurgence of racism led us to suggest that, at a wide social
level, a renewed focus on strength through diversity might be helpful. Appropriate
political leadership supported by targeted social marketing is needed to refresh so-
cial beliefs of respecting difference and valuing different ways to contribute to
shared goals.
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My Experience Level Is A Barrier To Employment

' <

7 I APPLIED FOR A JOB
AND 6OT TOLD I'M NOT
EXPERIENCED ENOUGH.
IF YOU'VE HAD A BIT OF

EXPERIENCE, THAT'S VERY

IMPORTANT, EXPERIENCE

MEANS A LOT TO PEOPLE.

They said “Oh you can go and they’ll write your CV up for you”. But I had nothing to put
on it, and that was the only offer they gave me.

I've been looking for jobs and no-one will hire me because I don’t have any sort of experience.
I think experience these days is a must-have, even though you have to start off somewhere.
They say, “What jobs have you had?” Well, I've been on unemployment benefits for nearly
20 years or longer, so ...Jobs are hard to come by. If you've got no skills that they need, peo-
ple these days aren’t prepared to teach you, to train. They want someone to move straight
into the job and that’s it.

Experience means a lot to people especially if they know you've dealt with certain cases be-
fore. Every job I want they need somebody with computer experience and I don’t have it.

For some people, lack of experience has been or is a barrier to employment. Others
indicated that work experience gained through their adult training overcame this
barrier. The prevalence of these comments indicates a need for traineeships that
provide employers who are willing to give an inexperienced person a start with a
free or low-cost staff member provided they fulfil certain training obligations to the
employee.
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My Family Commitments Have Affected /l//y Employment

AND SAY I'M A SOLO MOTHER

AND I'VE 60T TWO CHILDREN,

ONE IS AN ASTHMATIC, AND .
HE'LL PROBABLY THINK, OK, THIS §
WOMAN'S GOT A PROBLEM WITH \§ .

THIS CHILD, AND I HAVEN'T '

REALLY 60T TIME TO EMPLOY

SOMEBODY WITH THIS
SORT OF THING.

I could only work until 1 o’clock, because child subsidies don’t allow me to do full time work,
which I found really hard. I had a good employer, and she was fine with me working until 1
o’clock, but I wasn’t happy. I wanted to keep working ‘til 5 and I had no extra help from
Work and Income for my son to get looked after full time, so it put me in a position where I
thought well, I am working, that’s good, we’re getting this extra money, but I am not getting
anywhere in life doing what I am doing.

After leaving school, I did two courses and two different jobs, but since then 1've been a full-
time mother, and I put my energy into my two children. I had a child and from then on I just
tended to him, really.

Several people said family commitments are a barrier to employment for them.
Again, these and similar comments led us to emphasise the importance of looking at
literacy and employment in terms of the whole person and their support context.

We suggest childcare subsidies to enable parents to study or work need revisiting in
government policy. Discrimination issues also cropped up once more—again, we
see this as indicating a wider social issue to do with promoting the value of family-
friendly workplaces and valuing employees with balanced family/work lives, in or-
der to create a strengths-based social culture.
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THEY'RE NOT
INTERESTED IN GETTING §
A JOB. THEY JUST RELY ON
THAT BENEFIT, SMOKE
AND DRINK, HAVE NO

MONEY, AND 60 STEAL.

A healthy attitude. If you've got a stinking attitude, you're not going to get any job.
If you can’t relate to people then you're not going to get a job.

If you go into an interview going ‘phhhhwwwttt’, you're not going to get a job. But if you go
in with the attitude, a reasonably good attitude—most people have a reasonably good atti-
tude —well then you're likely to be in the running, aren’t you, to get a job?

It’s easy for them just not to do anything and to go and steal and rob. Their friends say to
them, “Oh you are a hero if you go and stab someone. We will give you a Mongrel Mob
jacket if you go stab someone”.

I think they need motivation first. Like, they go, “Here, I'll get a job”, but they re not actu-
ally moving. They need to believe in themselves, like, “Yes, I can do that, but I need to be
better at it”. But they don’t seem to go any further. They don’t take the next step. They
seem to get stuck on the same step and don’t want to take the next one, and, oh, that’s most of
the adults I know.

If you don’t have a good attitude towards people, well then that boss ain’t going to give you
the job.
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There’s so many people out there and they’re just so lazy and they don’t know how to work,
they think they can go to Work and Income or go to a job and just make money without put-
ting in any work at all.

You see some kids out there and they're like “Oh I'm going to be the greatest jockey ever” and
they don’t know a thing about anything and you can’t tell them ...These kids they don’t want
to learn and they don’t care but they still want to get to the top and they can’t get to the top
without starting at the bottom, but they don’t see that.

I"ve been brought up with those good morals of respect. People that are older than you, they
know more, they’'ve seen more. You look at younger people today, they're overconfident.
That’s just my own personal belief.

A small handful of people suggested that jobseekers' attitudes were a barrier to em-
ployment. These kinds of comments were often other-directed, for example, com-
ments that others in the community lacked work ethic, or were easily led by peer
pressure.

Blaming comments such as this were in the minority in the overall spectrum of the
interviews, but still indicate barriers that jobseekers may face, which can include
stigmatisation and value judgements around the reasons for unemployment. Over-
all, the picture painted by the complexity of people’s life stories was that the barriers
to literacy and employment were complex, interlinked, and multi-faceted rather than
attributable to a single cause such as ‘attitude’.
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Part Two: Pathways and Benefits
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Pathways to, and

Benefits From, Learning
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My Motivation Or Goal Orientation Has Helped With My Learning
N ————

IT'S HELPING ME PUT MYSELF ™I 1 o+ ——
FORWARD AND BE THINKING, &7 WAS TIME THAT I 60T OFF

I'VE GOT TO DO IT. < MY BEHIND AND TRIED TO
—— ~5 N BETTER MYSELF.

- PROVE TO
MYSELF THAT

I'M CAPABLE OF i
DOING THIS, /=

EVEN THOUGH

IT'S TOUGH.

I wanted to learn new things so I could work towards what my goal is, which is to be a body
cutter and stuff, and spray paint and airbrush.

I'want a trade or something, yeah, that’s why I'm here learning.

This course has ...Oh this is actually my second step into becoming what 1 want to be. I
want to be a qualified carpenter and own my own business and stuff like that. It’s actually
just, I don’t know, given me a bit of a kick start into life pretty much.

I dream of being an Early Childhood Development Teacher, like working with autistic kids
and stuff, ‘cause I've done that with my little brother.

What I'm learning, I don’t want it to be just, to be used in just a job — ].O.B. - you know? I
want it to be used in something that can make a difference to people or to an employer, to get
job satisfaction. That’s, I can only speak for myself, that’s what I want to do. I don’t want to
just have a job. I know I can go and get a job now, today. I know that. But I don’t want to
g0 back there again, you know. And it’s good money. But that’s all it is - a job - I don’t want
to go to a job. And that’s why I'm learning.
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I kind of want to be a counsellor because of what I've grown up in. I had a mother in jail, and
a father in a gang, and lots of stuff around me. Drugs, sex, rock’n’roll, and arguing and vio-
lence and stuff like that. So I just want to help people who have been in my circumstances.

I want to either work for someone or a company that I can add something to, value to. And
people, that I can add value to, for the company. Or, if not, to work for myself to make use of
what I've learnt, to be a success in my own business.

Being in business. The goal is to be in business.

I've conquered one dream, and that was to become a teacher aide, and work in a learning cen-
tre. And my other dream is to be a writer, and a poet.

I thought maybe I should come back and get a few qualifications and start doing something
that I really enjoy doing rather than just for the money.

I'm doing this course to get my reading and writing capability up and try to get a job that I'll
actually enjoy, not like sweeping streets or anything.

My foster child, I couldn’t help him really at school, so I thought, I've got to learn how to help
him, to learn how to spell, how to do apostrophes and all this.

I actually joined this course to teach my son something, instead of him teaching me.

Most people interviewed said that finding an internal motivation or goal orientation
had provided them with a clear pathway to literacy learning. Goals included identi-
fying a career such as nursing or the army, wanting a higher paying or more enjoy-
able job, proving to themselves that they could complete a particular course, or
wanting to help others. Sometimes helping other people meant helping other family
members, such as children with homework, and sometimes it meant helping in the
community or helping other adult learners.

These were the goals that people were excited about and found meaningful. Focus-
ing on these goals helped people keep going when work was difficult or conditions
challenging. Not one person said their goal was to ‘become literate” for its own sake.
For these reasons, marketing for literacy courses requires a focus on the goals that
people themselves find meaningful rather than attempting to impose abstract goals.
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My Family Environment Has Supported My Learning

ONE THING MY PARENTS
y A\ TAUGHT ME WAS EDUCATION
N~ IS IMPORTANT.

MY AUNTIE, SH
REALLY GETS AGGRO
AT ME AND MOANS
"\ AND MOANS TILLI
NGET TO THE COURSE.

We had plenty of books, encyclopaedias and things, and the town library here, and my par-
ents, they would help. Learning was exciting at home. It wasn’t stopped.

My family were very supportive. Personally I didn’t feel it was a big deal to be coming on a
teacher aide course, but my family thought it was a big deal. They said they were proud of me
for coming to do this.

My parents always helped. If I ever needed help my dad would help me even though how
busy he was, he would put whatever he was doing down and come and help me. He could be
on the roof or something but he’d come down and help.

My nana will look after my kids. Like today, I've got an English sitting for this unit, sixth
form English on top of this, so the kids will go to my nan’s. It’s neat.

It's made me believe, with the support from other people, that I can do it. Like, just in the last
year or so, my partner brings home newspapers, and he reads out the words, the questions to
the crosswords, and if I know the answer, I tell him the answer. And if my daughter knows it
she tells him. And we sit there and do that every week. Sometimes more than once a week.
And I think, man, I can do something I didn’t know before.

I've got a ride into town to get here and I've got encouragement, just positive remarks from

my family.
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My mum said that because she didn’t get the education that she wanted that she wants us to
definitely get the education so she’s got children to be proud of and she doesn’t want to see us
following in her footsteps. She wakes me up every morning. “You've got to get up”. She
makes me breakfast.

My grandmother pretty much laid down the law - she said you better go to school or go to
polytech or wherever. So I went!

It was my sister really, in Wellington. I got sick and I went down. She said, “Well, you're
going to try something new”.

A cousin came around. She sat down with me. She said, “Come on. I'll teach you”. So for
hours she used to come and teach me how to do these things.

My parents didn’t have the education, and we might not have had the money, but we had a
lot of aroha. We had the love, and I had the motivation and the guidance and it was only be-
cause they hadn’t learned and they wanted to learn.

My daughter’s teaching me on the computer at home, and my granddaughters help me.

Everyone said I could do it and I was like, “No, I can’t”. My foster parents knew I was ready
so they organised it and everything.

I had no idea what I was getting myself into. It was my mother’s idea at the time.
My mum helped with homework. So did my dad. So did my brother.

My whole life I've been told that I'm going to be nothing but a bum. I'm not going to do any-
thing. 1'm going to get no education. So I'm proving my whole entire family wrong, just to
shove it in their faces, and walk out and leave, and have more money than they could dream
about.

Around two-thirds of the people we spoke with said family environment or family
support had helped them with learning either at school or in adult training. In most
cases this was positive, due to encouragement to learn, or a positive parental or other
family role model whom they emulated, such as older siblings. Also important was
a home culture that supported learning with learning tools provided in the home
and help with homework.

In a few cases negative experiences at home meant that learning outside the home
became attractive because it provided an escape. Sometimes proving oneself outside
the home was a determined counter-reaction to criticism and put-downs by family.
Initiatives such as “Team-Up” are valuable. These encourage families to see home
and school as partners in children’s learning, and provide suggestions for support-
ing family literacy. Also needed is a whole-of-family approach to adult learning.
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A Supportive Teacher Helped Me To Learn
o S
MY SOCIAL STUDIES TEACHER W
JUST MADE SCHOOL LIFE VERY )\ umpes
COMFORTABLE. HE JUST TOOK Yot
THE TIME TO EXPLAIN A LOT.

HE TREATED ME |

W WITH ResPECT
N\ AND VICE VERSA._

IF IT WASN'T FOR THIS
ONE TEACHER, I WOULDN'T
BE WHERE I AM TODAY.

When she would see something, she would actually point it out and say, “You're the best
singer”, which 1 was, “And you can do the solo part”. She would do that. She actually ...she
was very fair, but she didn’t hold the strap over us. So I learned.

We had a new teacher, and she was awesome. She was just so jovial and I started painting
again and stuff like that. She just made things interesting. She made science interesting.
She made everything interesting.

I think their teaching style, it helped you and you, you enjoyed, I enjoyed the subjects and
they were prepared to help you.

If you got caught doing something that you weren’t supposed to they wouldn’t tell you off ...
they wouldn’t give you a detention or anything, they would just, you know, like if they
caught you smoking or something they’d just, you know, “Put that out and come and play
sport”, or something.

It was just the character of them. They weren’t so grumpy and all that. They were pretty
laid back. If you didn’t know something, they’d really help you.
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The good teachers were willing to help you. My favourite teacher would have been the head
of the maths department. He reminded me of Dad because of his toughness and his hardness
and his discipline. But at the end of the day he was still a good teacher. He was a straight
teacher. He called a spade a spade and that’s the way that it would be.

It’s the way they would relate to me. They would take the time and sit beside me and talk to
me about different things. It was never an intimidation. It was always ...it was more like a
friend. They were like a friend and you really felt like they cared. And that was really impor-
tant. It was fitting in. Being able to fit in and having a teacher who really encouraged you
and motivated you without making you feel ...I mean, they never put you down.

The way they did the lessons was more interesting. 1'm quite a visual person and they were
aware of everybody’s different learning styles — one particular teacher especially understood
that. So yeah, a good teaching style, very kind, and they have interesting things to talk
about, could answer your questions, and were really interested in what they re doing.

It was the way they talked to us. They’re Pakeha, but the way they talked to us, we would
just look at them like they were our nana and granddad. You couldn’t get smart to them and
just run away, which happens in schools. But these teachers you just had that respect be-
cause of the way they talked to you. It just felt different.

They knew what I was like and if I didn’t understand they could tell by just looking. They’d
look at all the class and 1'd be sitting there trying to figure it out and then they’d come up to
me and say, “Need a hand?” 1'd be, “Oh no, I'm all right”. And they’d be, “Oh no, I'll sit
down and help you do it”, anyway. So, they could read me like a book pretty much. They put
some time in. Whatever time they could.

More than half the people interviewed mentioned a teacher or other mentor in a
teaching-type role who had provided motivation to learn. Especially frequent were
statements that ‘good” teachers and mentors were those who listened, who showed
an interest, who helped when questioned, and who, although firm and insisting
upon high standards, were ‘fair’. A sense of mutual respect was important to many
respondents in their assessment of why some teachers had inspired them while oth-
ers had de-motivated them.

There was a strong sense, emerging clearly from the interviews, that people felt even
just one single person taking a genuine interest in their life had made an enormous
difference to their interest in learning and ability to reach their learning goals. This
first-hand feedback needs to be used in teacher training, and more formal methods
should be investigated for instituting mentoring support in schools and within
communities. These voices show that everyone needs opportunities to feel respected
in the school environment and that feeling respected has a lasting impact.
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Personal Recommendation To Join A Course Got Me Learning

UM, IT WAS WORD OF : I WAS HANGING OUT
MOUTH - MY PARTNER'S 4 WITH THIS GIRL, AND
SISTER TOLD ME ABOUT IT. / 25N SHE TOLD ME TO

g7~ MY TWO BEST MATES
A\ RECKON IT'S PRIMO.

COME HERE.

My auntie, she’s in a course at the moment and she was telling me.

School told me about it, and I asked Work and Income about it, ‘cause a couple of my friends
used to be on it, so I knew from them.

I've seen people and I know that they know I was a bit slow and I say, “Bro, I go up to this
place up the road. Come up with me and we’ll have a look, aye”.

My mate went to it and he said I should go. Actually, I talked to a couple of mates about it.

I actually heard about it through an old boss. I lost my job there so I asked him what he
thought I should do, and he suggested I come here and do the course.

There are a lot of people out there ...I've had people come up to me and say, “Gee, you've
changed”. And I've said, “Yeah. I've been going to the learning centre”. “Where’s that?”

You know?

A lot of people I know knew about this course or have been on it at some point.
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Companies, the people that we're working for, could show a bit more interest in it, and tell
people how good it is and people might start coming here as well.

I actually suggest to a lot of people to come here, ‘cause usually people are talking about,
“Oh, I don’t like school. 1'm gonna leave and just do nothing”. I'm like, “Come to our
course, man. You get certificates out of it. You get things out of this course which you don’t
do at school. You get a lot more freedom and you're a lot happier”. Quite a lot of people 1
know have come onto this course and done it, so yes, I have brought a few people in.

It was actually my son’s girlfriend who saw it in the paper and she was thinking of doing it
and 1 said to her, “Can you bring the cut out from the paper and I'll give it a ring?”

It was my old best friend, she was going on it, and ‘cause I didn’t know what I was going to
do I talked to her and she said, oh you should do this, so I thought well I might as well.

A week after I joined this course, I told my dad about it and he wanted to jump on it and so I
came back to the course the following week to ask, “Are there any more spare seats and that
because my father wants to jump on it now?” And she was, “Oh, sorry, we're full. You're
going to have to tell him to sign up next year”. And so he’s ready to sign up next year and
he even thinks it’s pretty cool.

I told my mate, if he wants to jump on it ...I"ve told a lot of people, even strangers I talk to
outside on the table. I give them all the topics and stuff like that and they re just blown away
and they’re, “Oh, I might think about that course next year”. “Give it a go, man. You ve got
nothing to lose. It’s cool. It’s a good course”.

Around half of the interviewees mentioned some form of word-of-mouth endorse-
ment as important in their decision to join an adult literacy training course. Word-
of-mouth functioned either as crucial back-up for something they had seen or heard
elsewhere (newspaper, Work and Income, etc.) or as their primary reason for joining.
More than two-thirds of word-of-mouth endorsements were from current or former
training participants. One participant accurately acknowledged the level of word-of-
mouth recruitment: “They’ve got to get themselves here themselves, but half the
time it’s by word-of-mouth”.

Many people said that they were now themselves sending the message out to their
friends and communities by word-of-mouth about the benefits and positive atmos-
phere on training courses. This word-of-mouth endorsement needs to be made more
frequent and officially recognised. Current and former training participants should
be offered actual part-time marketing and recruitment work to attend schools, com-
munities, Work and Income, and other places, and offer information about training
and how to join to potential participants.
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I've Gained Confidence From Literacy Learning

i7

MY CONFIDENCE HAS A

T'VE JUST N\
SHOT OVER THE TOP. Tl

ASSESSMENT
AND PASSED. IT
WAS LIKE THIS

LAST BIG BLOCK IN

A CAN GO OUT
9% THERE AND GIVE

EVERYBODY MY
100% THAT I'M
CAPABLE OF. & -,

It’s improving my confidence in talking, speaking out. I used to just sit back, and do noth-
ing. Now I'm speaking out. You actually feel quite smart, too, in here. I'm feeling quite in-
telligent actually. I've proved to me I can do things. The benefit of it is, you keep your head
up, don’t drop it down, when you go out on that street.

Acceptance, I suppose. Acceptance that I wasn’t a dummy anymore. You know how, when
you're at school, when you're younger, you don’t know this, and you don’t know that, and oh
what a dummy, and blah, blah, blah - not that I was ridiculed much, but I knew that I didn’t
have a lot of aptitude for things. But through the tutors, sitting down and explaining things,
or putting it in a new way, saying it in a new way, and explaining things to me, I didn't feel
like a dummy. I felt as if this was possible. That I'm just part of the class and it’s all possi-
ble, that every single one of us can do this. We can do it.

By crikey learning you get a buzz you really do. I went out for a job and I was so confident it
must have shone out like anything. 1've breezed through addition, subtraction. It’s not a
problem. 1'm getting a lot of pleasure in actually breezing through the maths that I thought
was going to be a big stumbling block. I can see the progress I'm making and I can see the
achievements I'm getting and that I comprehend. Mate, I'm up there. 1'm not frightened
anymore.

Voices: First-hand experiences of adult literacy learning and employment 66



Coming here has built my confidence, because of the atmosphere in this place. Other people
see that 1've become much more confident, much more positive about myself, because I'm
learning something and I feel better about myself.

Nearly every day, I see something new and exciting happening within this class for me. It’s
made me feel a lot more confident, in fact it has given me confidence to actually go find a job.

It’s making a big difference. It's making me more confident and it’s keeping me busy and I
feel like I've accomplished something at the end of the day. At school, some days I just
wouldn’t go. It was, no point really. But here, it’s like, I'm doing very well, might as well
keep it up.

It’s the best thing I've ever done. I'm just building in stature every day, ‘cause I know I can
do it. I candoit. I can doit. So there’s nothing out there that I can’t do, if I give it a go. 1
can go as far as I want. Doesn’t matter how long it takes me - but I will get there.

I'm just loving it. I'm just flying through ...And it’s just so incredible. I didn’t believe that
I would ever be able to do something like that and yet I've done it, and I think, “Wow”. It
was huge ‘cause they could see where and what I hadn’t learned. And once they triggered it,
it just flooded, yeah, it was just magic. Really was.

I realise there’s a lot more people in the same situation as I am. It actually gave me a lot of
confidence. I didn’t realise that I was so capable, I think. It was really great for my self es-
teem, as well as educational. I have a lot more confidence, a lot more encouragement and a lot
more hope for the future.

It’s brilliant. You know, it’s given a person ...This is it: It gives them a doorway to walk
through and feel they’re okay, rather than being out in the cold all the time and having all the
sort of thoughts about, “I'm no good”. Now, you open up the door, you come in, and it’s a
world where you're allowed to explore things you never thought before or were scared of.

When I came to the course, and people gave me that extra help, and I started believing in my-
self that I could do it ...nobody can take that away from me. Just that little push ...I"ve
gained a lot more confidence than I ever did at any schools that I ever went through. You
know, it’s given me encouragement and some, even hope. Yeah, it’s given me a lot of hope.

The standout benefit mentioned by the greatest number of respondents from partici-
pation in training was enhanced confidence, and a sense of achievement and motiva-
tion. About half of the interviewees mentioned these benefits from their training.
This was almost twice as many respondents as mentioned the next most common
benefit, improved interpersonal, family, and workplace communication.
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I've Experienced Better Family Or Interpersonal Communication As
A Result Of Learning

— — o

1/ ‘“n IT'S HELPED ME IN
(‘gummsmi MY RELATIONSHIP AND
‘\“\l_ (PP MY FRIENDSHIPS,

EVERYTHING
THAT I DO.

It’s making me more happy and making the kids happier. With my middle child, I'm making
him talk more.

My life is just, I don’t know. I thought I was running pretty high with my ability to get on
with people, but now it’s just, it’s right over the top.

If my daughter comes home with a problem, I can sort it. I don’t need to go ‘aarrrggg’ which
I would have done if I hadn’t learned the literacy.

I learnt to be more tolerant around people because in a confined area with a lot of different
people - and some fair got up my nose - it’s just a matter of learning to, “Okay. 1've got this
objective in mind. I'll put up with you as long as I need to, then I don’t have to see you after
that, so that’s cool”. And being able to step into the shoes of others and see from a different
point of view, as opposed to just your point of view.

Even my partners and my kids say I'm more relaxed and a lot more relaxed being in my new

partnership. A lot of it is just things that I'm learning about myself. As I'm studying in
class I'm applying it to me.
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The course has helped me to open myself up more, be more aware of trusting my vulnerabili-
ties with others sort of thing. And it’s just something that 1've always had trouble with but
now it doesn’t bother me. Take me or leave me. Up to you. It’s what I think of myself that
matters. 1I'm far more patient than I thought I was. And I'm capable of giving a lot more
respect than I thought I could.

It’s helped me settle in life. Settling in, sort of thing, instead of moving around too much
from place to place. They helped me produce that feeling and atmosphere of being wanted and
accepted, instead of tense.

They got me back here, to chat to others, the new ones, this year. I said to them, “You know,
if you leave now, you really are cutting off your nose to spite your face, because you just
learn so much about yourself, about discipline, about how to handle other people, how to
speak to other people, how to learn to love yourself more, you know. How to find out what it
is that’s making you tick, because that’s all involved in it as well”. So I said that they would
definitely be more intelligent and know a hell of a lot more by the end of the year if they
stayed and made the effort.

I had problems last year with my own family. The final couple of months of the course was
when everything in my family kind of turned to crap, and it was actually the course that
helped me to get through a lot of the stuff, that I was dealing with outside of the school.

I've learnt a lot about getting along with people from this course. I used to be sort of a quiet
person, not very outgoing. But meeting people here, I think I'm getting better at it.

Many people told us that their adult learning course had had spin-off communica-
tion benefits in other areas in their lives, such as improved interpersonal communi-
cation with partner, friends, or family. Many felt more relaxed and better equipped
to problem-solve conflicts at work or home. Government agencies tackling issues
such as family violence should consider ‘joined-up’ or multi-part approaches that
include learning or training as an essential component of any solution. One policy-
maker working in the area of family violence learned from one of our reports about
the connections between literacy training and easier family communication. She told
us that she now saw why frustration and aggression might be logical outcomes of
feeling unable to express and be understood.

We hope that greater awareness of these connections will encourage a “whole of per-
son’, or indeed “whole of society” approach to a range of social problems from alco-
hol abuse to vandalism. These may sometimes be seen as problems to be “punished’
but may more helpfully be regarded as ways of communicating anger, frustration,
and resistance when other channels for expression seem unattainable.
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Pathways to Employment
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My Adult Learning Course Led To Employment
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I'VE ALREADY HAD A JOB
OUT OF THIS COURSE.

AND YOU LEARN |
HOW TO DO
THE INTERVIEW.

If I hadn’t found the course, I would still be unemployed. Or I would have found a job that
was most probably sticking stamps on envelopes, and I wouldn’t have been happy there.

By the time it got to the second term, and I started on my practicum, I already had a job. 1
knew that I wanted to finish my certificate first, and she was you know, quite happy for me
to. I could have had a job there right there and then, or I could finish my certificate and go
there next year, which is what I did.

I think it’s credit to the course that everyone that did the course is fully employed.

I applied for two jobs and got both ...And then I had to choose which one I wanted. After
going to this course it’s just, yeah, beyond my wildest dreams.

It’s opened up more avenues, for work, and it helps you on your way to getting a job. Gives
you some of the qualifications that you need these days. And if you know what you actually
want to do, they can suggest things for you so you can get qualifications for that job.

I also work here now, so it really helped me get a job. I work here part-time as well. It was
really, really good for me, the course. The whole thing was just ...opened up so many doors.
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I'm off the benefit, so that’s a good thing. My partner and I both work part-time now, so
that’s enough for us to support ourselves. Before that, he just worked part-time, and I was a
stay-at-home mum, and so that makes your self-esteem go up too.

By providing the employment skills for me and knowing what to do in the work situations, it
just works way better than school.

I got a job after being at this course here. If I hadn’t come here I might not have got the job. 1
might have got something through my past experience but not through knowledge, and 1
don’t think I would have been anywhere near a computer or an office. 1 would have been far
from the dreams of being happy going to work.

It’s made me think that, yeah I could go out there and get a job. Now I can go up town and
read the notice board that’s there, or read the papers when there’s jobs in the paper.

This is going to help me getting a job. Since I've been here I've actually learnt new things
that I never learnt at school. We're learning employment contracts, health and safety, doing
a CV, a whole range of different things that help us get employment. 1'm applying for a job
next week.

I'm gaining skills here, and they re actually work experience at the same time. I got my Level
2 Farming Certificate, and then I worked on a farm for about six months.

It opened the employment opportunities because it widened my field, because I couldn’t do
manual. That was my main life; always manual, outdoors, no written, no reading, nothing
like that. I just wanted to work hard and come home satisfied. But when ACC surgeon said 1
couldn’t do that any more, I went, “Oh dear”. And they said, “Office”. And I went, “Oh
dear”. And I had no skills with office. I had people skills, and I thought, “I need ...can 1
learn?” And when I went up there and asked if I could, if they could teach me, they were so
positive. Of course they could teach me. And I'm going, “Yeah, right”. And they could.

More than half the people interviewed said that they had obtained one or more jobs
or expected to obtain a job in the near future as a direct result of their participation in
adult learning courses. Sometimes this was because of direct assistance from a tutor
or someone else on their course who put them in touch with employers who then
offered them work. Other times it was less direct, because their confidence had been
built to the point where they felt positive about presenting themselves to employers.
Many were specifically learning job skills such as interviewing and curriculum vitae
writing. Again, we recommend this key benefit of course participation be high-
lighted as a vital component of marketing the courses.
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Communication Skills Lead To Employment
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WHAT CAN REALLY
HELP YOU 60 OUT INTO
THE WORKFORCE IS
COMMUNICATION SKILLS
WITH EMPLOYERS. HOW
TO TALK TO THEM.

If you want to get a job you have to be a team person. Be able to cope with maybe criticisms
and rejections and things like that. A good sense of humour. Be an approachable sort of per-
son. People skills.

The most important one is social skills, obviously, for employment. Good communication
skills.

The most important skills for getting a job are people skills. Communicating with other peo-
ple, just getting it out there and making yourself known. Just great communication skills
really.

Sense of humour is always on top of my list, because I had to learn it. I had to learn a sense of
humour. That sounds funny. I had to understand what it was and just how powerful it can

be. And it can be.

Communicating with others. Even if you don’t particularly like someone, you still have to
talk to them with respect and be caring and be understanding and things like that.

Listening skills. And everything else will follow. Usually does. Ask a lot of questions if
you're not sure.
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People skills. To be able to talk to people. Doesn’t matter what you're doing. It doesn’t mat-
ter whether you're behind a desk or in the background, you're still going to need ...Like even
at the works, 1 had to relate to people, you know, your teammates or classmates, doesn’t mat-
ter. And to get through the interview you have to be able to talk to people, don’t you?

People skills, teamwork skills, being reliable.

Just being able to communicate with people, and have a conversation with someone, and be
able to ...just basic little things, just be able to do them well.

Don’t get too angry with your boss when he tells you what to do, because that doesn’t go
down too well.

You've got to have the communication skills, be able to work in a team, and work under or-
ders and stuff.

Being able to talk to people that you are serving. When you're told to do something, doing it
the way you're told to do it not your own personal touch on it unless you need to. And just
having an open mind on people as individuals as well. Even if you don’t particularly like
someone, you still have to talk to them with respect and be caring and be understanding.

You have to accept that nobody’s ... sometimes you are going to get told no’” and things
aren’t going to always go your way.

Adaptable, being able to work in a team environment if it’s needed. What’s the word for a
team-player? Um, flexible.

Around a third of the people who talked about pathways into employment men-
tioned ‘people skills” or communication as being an essential skill-set necessary for
gaining and keeping a job. This led us to recommend that Work and Income con-
sider communication training as a primary element of the job-seeking process.
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Punctuality, Presentation, And Attitude Affect Employment Oppor-
tunities

PRESENTATION Is
IMPORTANT FOR A START.
CLOTHES, DRESSING AND

THAT SORT OF STUFF. /£

As far as getting a job I think attitude’s about the best one. How you come across, and
whether you're always there. As long as you turn up, the boss will be happy. Get your work
done. Be punctual and, yeah, sort of, dedicated, I suppose.

Well you've got to turn up. You've got to be able to talk to them, and just work hard. Don’t
be lazy. Wear your correct uniform, have your hair how you're supposed to have it, don’t
wear too much make up.

By the time you walk through that door for the interview, they need to know that, as an em-
ployee, they’re going to be safe, but also their children and their school are going to be safe.
And they can say, “He presents himself well”.

Punctuality. Experience - with the job. I wouldn’t say ‘qualifications’ because some jobs you
don’t need qualifications - they train you on the job. So I would say ‘reliability’.

Good motivation. Some people rely on others to motivate them. Problem is, in today’s soci-
ety you need to motivate yourself.
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Well, to get a job you actually need a chance. Like, oh, they look at you and they go, “Oh
nah. We can’t employ him, he’s scruffy”.

Go in there with an open mind. Just because you're asking for the job, doesn’t mean that it’s
yours. Be respectful, I suppose. Be interested. I mean if you're not interested you can’t
really work, can you?

Be responsible, honest, treat people the way you want to be treated, look after them. Punctu-
ality, honesty, trust. You need to trust people that you work with. Honour their respect.

Willing to learn, showing up every day. Listen, carry out instructions, and clean up prop-
erly - all stuff like that. If you're willing to learn, you know, I'm pretty sure they're willing
to employ you.

Once you get the job, keep showing up there five, ten minutes early. Stay there five, ten
minutes later. Just little things like that. Just keep working, and if you haven’t got any work
to do, find someone and ask them, “What do I do now?” You know, just keep on looking for
work while you're there, and people will say, “Okay, he’s always willing to work, wants to do
those couple of extra jobs after work”. Little things, out of work hours. Just go for all those.
Get a good name. Easy. Don’t get lazy once you're employed.

Attitude. Punctuality. I think your age has a bearing. If you're older you're more mature.
You can get yourself to work. You've got your lunch, you've got your safety gear. You've
got all those things ‘cause your age tells you that you should have it anyway. But if you're,
seventeen or eighteen ...a lot of them wouldn’t have breakfast. They jump into the vehicle
and off, no lunch. Oh, I've forgotten my safety boots. You know, just things like that. So I
think with my age, yeah, it’s attitude and age helps.

Always tell the truth when you're going to a meeting or something. Don’t try and say you
haven’t been in prison when you've been in prison twice, like I did, and they ended up find-
ing out later on.

Many people mentioned attitude aspects as essential to getting and keeping a job.
They said that jobseekers need to be enthusiastic, willing to work hard, and willing
to keep learning. Sometimes these requirements overlapped with communication
skills such as listening and being a team player. Yet while communication skills
were usually seen as able to be learned, e.g., through training and punctuality, other
life skills were often seen as inherent to personality. Desirably, people generally
need to recognise life skills as capable of being taught and learned. This will help
people who lack confidence in themselves to see life skills training as remedying
something missing in their education, not a deficiency in themselves.
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Confidence Creates Pathwa ys To Employment

YOU CAN GET A
JOB IF YOU HAVE
THAT CONFIDENCE IN /4
YOURSELF. I PUT THAT ¥
AT NUMBER ONE.

Oh, just being positive. Just, just going and knowing that you can do it, you can learn.
Once you know that you can learn a job, you can go and do something totally, whatever you
didn’t ever think you could do.

Confidence is a big part of it, because if you apply for a job and whoever is at the interview
can see that you're confident, then it gives you that leg up. It puts you ahead of other people
who don’t have it.

For looking for a job—self confidence, self respect, and be willing to take ‘no’ for an answer.

I think confidence, having confidence in yourself is the biggest part, I think, because people
can see if you're confident. And if you're confident then, I suppose, in some ways that makes
them feel better about you and they trust you more, or whatever, I don’t know. Yeah, sense of
humour and confidence.

How to really, how to go out there and say, “Hey, just wanting to get a job”. And stuff like,
you know, give them confidence in a way that they don't feel shy to not go out there and
speak to employers and say, “I'd like to, I'm interested in doing this job”. Just a real confi-
dence builder, you know.
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Confidence—go up and ask them for a job.

The main one I would say is to have the confidence, because it’s amazing what you see people
do just through bluffing their way through things. They've got the gumption to just go and
do it anyway. And I've actually heard that from employers too. That’s the sort of person
that, you know, that could just, they’ll give anything a go.

Confidence in what you're doing. I think that’s important.

Just be comfortable about who you are, and what you see yourself doing in life. And how who
you are revolves around how to do it, like goals and that sort of thing.

People need to be treated as whole beings, valued for their potential and supported
in building self-belief, before they can make significant changes in their lives. Confi-
dence kept cropping up again and again as a key issue—as a barrier, a pathway, and
a need.
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"I BECAME SECOND IN
CHARGE BECAUSE I COULD
DO ALL THE PROJECTS.

AIDING JOB FOR (!
A YEAR - MY SON'S
N TEACHER ASKED

ME TO COME AND
HELP WITH

FOUR KIDS THAT

WERE FALLING

BEHIND.

Go on work experience where you do the job that you want to do, so you get familiar with all
the stuff that they do there. I actually did more than observe. I was actually hands-on with
the children. I went in and got stuck into it and met the teacher, spoke to the teacher aide,
spent a lot of time with the children, and got a job offer. Especially through the practicum,
teachers will say, "Hey, I like what you do’.

By being out on practicums and being out there meeting people, meeting the right people, 1
had lots of job offers at the different centres. I had to turn people away.

I got one of my two part-time jobs through my work placement. I went one day a week for a
term, and then at the end of the term, which was the last term of the course, they said that
they had a job for me starting at the beginning of this year.

Work experience can be a valuable pathway into a job and often builds confidence at
work. Employers should be open to offering a wider range of work experience op-
portunities. Learning institutions need to find ways to incorporate more work ex-
perience opportunities into a wider range of training.
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Part Three: Needs

This third part of the report gives insight into what people said when they were
asked what they feel is needed, either for themselves or for the next generation, in
connection with literacy and employment. People were asked both what is needed
in terms of learning, and what is needed for employment, but their answers over-
lapped or were intertwined so often that we have not separated this portion of the
report into two halves as we did for parts one and two. Rather, this section gives a
general overview of people’s priority needs in general.

Often, the answers given here support the themes that arose when people were talk-
ing about barriers in their lives; obviously, barriers and needs are closely related.
There are also, however, some new thoughts and suggestions arising here, which
have given first-hand insight into some innovative and indirect ways to overcome
the barriers identified in the first part of the report.
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We Need Communication Skills

UNDERSTANDING
_EVERYONE; JUST g

- e
> F YOU CAN'T WORK IN A
TEAM OR DISCUSS A PROBLEM
AS AN ADULT, YOU MAY
AS WELL STAY AT HOME.

I need most communication in a total sense, spoken and written and so on.
You need to know how to deal with an interview, because that’s part of your literacy.

To listen what’s coming in and to be a good listener to what you want to learn. I say this
because I missed out because I wasn't listening. 1 thought doing it my way would be easier,
but I learnt, no, it wasn’t. This is why I've come back to learn these things now, because 1
wasn’t listening then.

The most important skills for children to learn are people skills, and communication skills.
Growing up skills, like, to communicate with people. Be able to talk to people.

In the end I don’t think literacy counts. I think that if you've got a reasonable knowledge of
what you're doing and you're not making mistakes and you're reasonably polite and good in
your job, you'll keep that job more than somebody that is excellent at what they’re doing but
doesn’t know how to interact with people and what not. People get sick of people who aren’t
nice and, in the end, they go, eventually. They always get the toss eventually.

To talk to people and to get along with your workmates.

Voices: First-hand experiences of adult literacy learning and employment 82



Learning how to socialise with other students. Communication so they can get along better
with people when they go to school. Yeah, it’s mostly communicating and working well with
others.

Getting out there and actually meeting with the public and interacting with other children,
those are those areas that need strengthening. Communication skills, yeah, to communicate
with people.

Learning how to relate to different people. There wouldn’t be much point in me working in a
bookshop if I didn’t like people.

Learn how to get on with people and the social skills and learn how to talk to people and to
talk to your student if you've got a problem. To talk about it, don’t just sit there and scream
and fight, it doesn’t get you anywhere. Communication is a very vital thing for anybody.

How to get on well in a team, playing team sports and be in groups and things. Sharing with
others and working with others. And listening is a very important skill, listening to a per-
son.

Children need to learn good social skills. You've got to be able to mix with all sorts of differ-
ent people, and ultimately know how to treat people with respect and kindness. How to oper-
ate in a team environment.

They just need to learn how to talk to people. I mean, I know education is important, but you
can have all the education in the world and if you don’t have people skills, and you don’t
know how to care for your family and your kids and that ...

Just having communication or something, yeah, so they can speak out.

The majority of people to whom we spoke suggested that broad communication
skills, rather than ‘literacy” as such, were their most pressing need. They wanted, for
themselves or for the next generation, more skills such as talking to others, 'people
skills', 'social skills', listening skills, getting on with others in the workplace, working
in groups or teams, negotiating, interpersonal skills, cross-cultural communication,
assertive communication, and respecting difference. Given that this is such a large
component of what is already on offer via adult training providers, training is on the
right track to meet people’s needs. However, it also seemed that people outside the
training were unaware that this was what was on offer.
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We Need Computer Skills

‘,-.

SKILLS THEN YOU'RE BASICALLY | - WERE COMING INTO AN AGE
WHEN IT'S JUST COMPUTERS.

I need to learn how to use a computer, just learn the basics. That’s the way of the business
future. Going on the Internet, doing business on the Internet. So because I knew nothing
about computers I thought well, that’s what I need.

My main motivation was actually to learn how to use a computer, more than anything. It’s
not necessarily just for the office/administration side of things. It’s because nowadays there’s
not a lot you can do without having some computer skills.

These days you have to be computer literate. In any workplace you need a computer to keep
your data. If you can use it, you can do any job. Do any job instead of just being a someone
who relies on other people.

I've been a storeman for so long now and I've got the floor-plan and I know how to get there,
and all of a sudden the fellow says, “There’s the computer over there”. And I said, “Yeah, so
what? Idon’t know”. And he said, “Well, if you want to look for something, you can find
it”. You put it into the computer and it will show you where about it is in the warehouse
instead of walking along trying to find A B C and D because the warehouse is 200m by 200m
square.
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Everybody needs computer skills these days, even tractor drivers. Everything these days is
basically a world run on computers.

That was my own personal thing, anyway, the reason why I came here; to be literate with a
computer. Computer skills have become more important, not only in the work world, in your
private world.

Nearly everyone’s got a computer these days, every business has got a computer there, so if
you wanna go and work somewhere you're gonna have to become computer literate.

Looking through the papers now for employment, there’s not much available where you don’t
need some sort of basic computer skills. At least to know how to work the programmes and
how to work out stuff. And even when you think of check-out operators, there’s the EFTPOS
and there’s this and that you have to know ...

I think they need computer skills because everything in the future will be computers. It
doesn’t matter if you're working in a supermarket or in a school, in an office, computers
...that’s the first thing.

You've got to have the computer skills these days. If nothing else, then the benefit of being
able to touch type.

With technology increasing exponentially at least every six months, I'd say for adults in this
day and age to learn computing, that would be the best thing.

Most places need a filing system and I think it’s important to know how to manage the files
on the computer.

Definitely computer training. You need computers for everything, in everything, really.

As I'm finding out, computers skills are always a must. You have to have some sort of basic
computer knowledge. You need it. Especially in dairy farming. A lot of dairy farming now-
a-days is involved with computers.

Almost half the people we spoke with said computer skills were one of the most
pressing learning needs for themselves or for the next generation. A few suggested
that only clerical-type employment required computer skills, but others said “even
(people such as) tractor drivers” now needed to be computer literate. Several people
commented on the importance of learning typing. These comments make a valuable
resource for marketing those existing literacy courses which do already embed read-
ing, writing, and numeracy training as part of learning computer skills.
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We Need One-to-One Instruction
ONE ON ONE TUTORING
KEEPS ME ON TASK
| - IT KEEPS ME FOCUSED.

A
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I DO LIKE ONE ON \

ONE, BUT NOT
_IN MY FACE.

I HAVE MORE CONFIDENCE
IN THE ONE ON ONE
THAN A GREAT BIG CROWD.

In one-on-one I can absorb more. I listen to what they are really saying and relate to probably
where they are coming from.

They said, “What do you want? Group or one-on-one?” And I went, “One-on-one, because
I've got a lot of distractions, because I'm a clown amongst people. I just make a mockery of
the whole thing”. And got one-on-one and just ballsed it.

They ve definitely got to have one-on-one. Don’t do a group session. Because they asked me
if l wanted a group session. I went, “No, because I'll just sit back in the corner, and everyone
else would take the show and I'd learn nothing”. One-on-one was huge. It was huge ‘cause
they could see where and what I hadn’t learned.

I need that one-on-one help, like helping me put stuff on paper, or expressing myself, onto
paper. My spelling’s terrible. I can’t make a sentence, you know. But just having that one-
on-one, gives me the confidence that I need. I always avoided courses in the past, because 1
didn’t like the big environment, the big class situation, and this was one of the things I liked
about the courses here, that they are small groups and you get a lot of one-on-one attention.

I started as a group and found it hard. She’s good, but when she had about six people or eight
people and you're sitting there trying to get her attention, and she’s busy ...
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Not a big class, I get distracted on doing what I should be doing. It’s much better for me if
there’s just only one or two of you there.

I feel better about one-on-one or small group. Because I always get stuck and they have to
show me.

I like doing one-on-one. And you find it much easier because otherwise you ve got too many
distractions, people talking, you go over to the side and talk to people and all over the place
because that’s what I'm like.

I need the one-on-ones, the small groups, classroom activities, to build my confidence. Just
little things that helped me. Just the helping and the one-on-one stuff.

In the group that I'm in at the moment, the other kids aren’t interested in learning at all, and
I'm the only one — so I'm finding it really hard. They're sitting there laughing and being stu-
pid and I can’t concentrate and do it properly — so probably one-on-one would be best.

Definitely not in a big group, one-on-one and in a very small group. I can ask so many ques-
tions that a teacher’s gonna, or one person’s gonna, answer. Back in a small group I ask a
question and it’s like out of five that the teacher would hear or pay attention to me, but in a
big group there is no attention, and I get missed out.

There’s not enough tutors to go around, on one-on-one. And sometimes a person needs that
one-on-one help, or I do.

One-to-one coaching was a particular need for more than a third of the people we
spoke with. Many felt uncomfortable in a group, or found it difficult to learn if oth-
ers were talking. Often a combination of one-to-one and small groups was helpful,
but one-to-one was most preferred. Many people who felt they had learned little or
nothing in the school environment felt enormously capable and made rapid progress
in the one-to-one environment. More opportunities for one-to-one learning need to
be made available in traditional schools. Adult learning providers need funding to a
level that permits enough tutors for one-to-one to all students who need it.
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We Need Reading And/Or Writing Skills
N MY MACHINERY FACTORY, "\ pirEe
YOU'VE ALWAYS GOT TO READ '\
STUFF - IF YOU DON'T KNOW
WHAT YOU'RE PLAYING WITH
YOU COULD CHOP YOUR
HAND OFF.

PRETTY MUCH ALL JOBS
- COME WITH PAPERWORK
-‘ THAT YOU NEED.

Well, I decided to do it ‘cause I needed to get my reading and writing skills back up.
Writing. When you take an order, you need to write it down.
Only reason 1 went on it is to help with my reading and writing.

I need to read and write because I need to read and spell for the kids, because they all will be
asked how to spell.

Reading and writing and maths and all that. You need to know how to do all that. I'm try-
ing to learn how to hand-write properly and form letters.

You have to learn how to read and write really well. I mean they are two essential things.
What I think is important for kids to learn now, is they have to be able to read and write.
They come here and sit their driver’s licence but the first thing they’ve got to do is get them

on a course, because some of them don’t understand what the questions are.

If you can’t read you can’t really do much. If you want to be a cook you need to know how to
read and write, and add up. It’s just common logic.
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The important skills for adults in today’s world to get a job are reading and writing. You'll be
in a place that gets faxes all the time. So you've always got to read the fax. Words are all
around us.

You need reading for warning signs and instructions, and writing to fill out a first aid form
or write down a material list or write a report.

I need to learn to be able to read. I need to learn to be able to write and I need to be able to
understand what is put in front of me. Basic day-to-day life kind of stuff. That’s what helps
you. 1I'd want my nephews or my kids to develop that skill in reading and writing.

I was a linesman. When I first started working, we didn’t do anything. We’d go off and fix
pylons, fix it or paint it or whatever. Then, a year into it, we had to write stuff down in our
log books. Not just for personal stuff but to be sent to the main office. That was a bit of a
shock, yeah, just like that.

It wouldn’t matter what job it is you'd still need reading and writing at some time. If some-
body else reads what you're reading or what you ve written and it’s wrong, there’s going to
be a lot of confusion and conflicts going on.

Around one third of respondents saw reading and/or writing (including spelling) as
key literacy needs. Some commented on safety aspects, others on reading as unlock-
ing other knowledge. Some people mentioned only reading and writing, while oth-
ers mentioned the traditional three of reading, writing, and numeracy. (We counted
all references to maths separately; it was mentioned often, but not as often as reading
and writing. It was interesting that there was quite a split with a mention of either
reading and writing or maths more common than mentions of all three.)

We were anticipating that reading and writing would be mentioned by some people
as literacy and employment needs, and they were. What we learned, was that they
were mentioned far less often in comparison with other things such as broader
communication and interpersonal skills, or computer skills. Computer skills were
mentioned close to twice as much, and life skills (below) were mentioned just as of-
ten as reading and writing. This was one of the key discoveries from these inter-
views: people are not seeking reading and writing as much as they are seeking
broader survival skills, more complex and subtle communication skills, or specific
skills such as computing.
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: LIFE SKILLS
ARE IMPORTANT AND
SCHOOLS DON'T TEACH

LIFE SKILLS.
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I don’t see any relevance out of school for life now because what I know now is learnt from life
skills, learnt from life itself. I couldn’t attribute anything that I learnt at school to what 1
know now.

Well, life isn’t subjects, is it? No matter what you say, it’s not subjects. Unless they know
how to do some of this other stuff, all the subjects in the world aren’t going to help them. It’s
life skills that really are important for children to be learning.

Time management — it’s a must. Pride in yourself ... They should learn about what it takes to
actually survive in the real world.

Boys need to learn cooking and all that sort of stuff because when you finish ...when you
leave home and you go out in a flat, half the guys don’t know how to cook.

The rights and the wrong things, and learning some skills the kids will need for when they go
out to work ...Be able to be unsupervised around people and the bosses. Common sense, and

general life skills.

More about money. 1 thought life was easy until I got a full-time job. It was pretty hard.
Having to pay your way on everything. They need to learn budgeting.
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Learning how to problem solve. Learning how to handle money, how to handle peer pressure.
Just basic life skills. Employment skills. I reckon that kids need to really learn the basics.
They need to learn about life and what happens in life.

Basic human skills — theyre very important. Learning how to deal with yourself and recog-
nising behaviours and stuff. 1If they’d had all those kind of life things that you learn out here,
at school, I think you’d probably excel.

It’s important for children to learn safety. Their wellbeing. Health, how to be healthy and
stay healthy and being more healthy. And if they get injured they know what it is. And if
they get abused they know that they are being abused in any way.

What did I get out of school? Nothing really. I didn’t learn any life skills or anything, how
to work, things like don’t start smoking. Now I smoke and I wish I hadn't started. I really
think those life skills are important. You have to have common sense to get through.

Life skills should be taught in school in mainstream, some basic stuff. I've got my memories
of sitting in a history class. 1 think I only attended one period in the whole year and the
teacher told me, “Don’t bother coming back. Go and sit somewhere else”. Because it was just
a total waste of time for me. It was just because I had to fill the curriculum somehow. If you
can get something like this here, learning life skills, that would have been heaps better.

More than one-third of the people we spoke with wanted life skills for themselves or
the next generation. Distinct from specific communication skills, they sought finan-
cial literacy, health literacy, time management, practical day-to-day problem solving
skills, 'common sense', or the ability to make good choices. They felt schools should
place more emphasis on these than on more traditional subjects such as history.

People told us you could not survive without life skills, but you could survive with-
out ‘literacy’. Some people told us about their highly developed coping strategies
for evading reading or writing in the workplace; “All the years they worked with
me, none of them knew I didn’t know how to read and write”. As one interviewee
confirmed, “People get away with not having any literacy skills, don’t they some-
how? Get through the system”. Life skills, however, were something that people
told us you could not compensate for. In a sense they were seen as more vital, more
crucial, than reading, writing, or ‘literacy’. Life skills and traditional ‘3R’ literacy
skills were seldom seen as inter-connected. Therefore, in addition to increased em-
phasis on life skills learning in schools, traditional literacy skills and life skills should
be more clearly linked, and more often taught in an integrated way, in school and
adult learning situations.
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We Need Number Skills
TR

MATHS IS THE MOST
IMPORTANT THING
BECAUSE THERE'S A LOT
OF COMPUTERS AND
COUNTING AT WORK
THESE DAYS.

I want my maths to be more advanced. I want to be good at decimals ...Be better ...be good
at division.

I want to polish up maths. I've always sort of skirted around maths - never been my favour-
ite kind of thing.

Even if you were a truck driver or something and you misread. “Oh you are meant to have
this many pallets on a truck and you have only got four pallets instead of having six pallets”.
So now you're wondering where’s two pallets gone. At the other end they are going
“Where’s the two pallets gone?”

I, myself, need my numeracy skills worked on.
If you can’t add and subtract and multiply numbers, and you don’t have a calculator, what
else are you gonna do? Maths is all around us. It wouldn’t matter what job it is you'd still

need it at some time.

It’s always got to be a part of what you do because you know you've got to have maths to sort
out what goes where and what chemicals you need. Later on in life, even with the course that
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I'm doing, maths is still the thing, because you ve got to work out ...say the baby has six tea-
spoons for one litre of milk and you're making seven litres, youve still got to do maths.

When you're working on a dairy farm, you're having to record numbers and things.

Maths is quite important because you may have to write up a report or you might have to
figure out where some money is going or whatever in a place and where you're working. 1
think it’s very important that you know the basics at least.

Maths is a big one; how to count and do things with numbers. Every time you go on a course
there’s maths involved or in a job there’s maths.

Numeracy is always good especially with aviation refuelling, ‘cause you're working out fuel
capacity and all that all the time.

Around one third of the people we spoke with volunteered maths, numeracy, or
number skills as important either for childrens’ learning or for adult employability.
Many saw maths as a universal employment need while others saw it as specific to
particular jobs.
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We Need Knowledge About Cultural Literacy Or Whakapapa

FEELING THAT SENSE | _ _
| OF BELONGING, &
N\_A SENSE OF YOURSELF. / /* KNOWING WHERE YOU

| COME FROM; WHERE )
N\._ YOUR ROOTS ARE. .

I don’t really know much about my background, my ancestors. I know who, like, my, the an-
cestor is. It’s about it really. I wasn’t one to sit down with all the aunties and uncles and
learn about it — just wasn’t me. Wish I had of now, but no, I didn’t.

I want to learn about the Treaty of Waitangi, and about our culture, and where we're heading
for, New Zealand and possibly even the world, you know.

I want to know who, whose blood line I come from and all that kind of stuff. You know, that’s
pretty important.

People I work with— we have a strong Maori workplace of friends I've got at work— 1'd just
like to know a little bit more about their culture and what they went through and what possi-
bly we did to them.

I moved here because I have family down here and I get to research them. I get to find them.
To know where you come from; to know where your roots are; to be able to go back to the
marae, so to speak, and to say I come from here, my ancestors come from here, I'm a direct

descendent from whoever, and I'm proud to say I come from this land, you know? I've semi
grown apart from that side of my existence.
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I just came back three or four weeks ago from my grandmother’s funeral so I had to reach back
into the roots and get back with the whanau on that. It’s good, though, to catch up with fam-
ily and things.

Hopefully when we’re learning Te Reo as part of our course it will help me find out my an-
cestral roots.

There’s a connection, a bloodline, that runs back, and it’s all connected at some part way back
in the past. So we're all connected somehow. But for my bloodline through my family it’s a
more of a deeper spiritual connection to know where I come from.

Because Mum threw me into working she didn’t really teach me ancestor wise and then I got
adopted and they didn’t teach me anything so I can’t teach it to my kids now because I don’t
know it. Iregret that I don’t know much about my ancestry.

My mum’s side, they were never really taught about their culture or Maori things ... so she
doesn’t really know much about her culture or her history or anything. But I'd like to learn
about that side as well.

Around a third of the people we spoke with expressed a need to find out more about
cultural background —either their own, or society’s more broadly. Although their
reasons were personal, there was a common sense of cultural and ancestral literacies
as contributing to a holistic sense of identity. People from a range of cultural back-
grounds regretted not having knowledge of their ancestors and hoped they would
have opportunities to learn in this area.

Curricular integration, both at school and in adult learning, might be one response to
these needs. Many adult learners were inspired to become computer literate, for ex-
ample, by a desire to establish family genealogy, while others were learning to read
or write in English as a first step but ultimately were keen to learn Te Reo, study his-
tory, or learn about biculturalism. Cultural literacy, as a clear motivator for learning,
needs to be emphasised when training is provided and promoted. Other skills such
as computing, reading, writing, or mathematics, could be embedded in cultural
training, permitting learners to work towards a goal that motivated and interested
them.
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ANYTHING DONE NOW,
LIKE...YOU'VE 6OT TO
HAVE A CERTIFICATE

FOR EVERYTHING NOW

IT'S ABOUT

QUALIFICATIONS
-GETTING SOMETHING
UNDER MY BELT.

Because I'd already done teacher aiding, I thought I may as well come and get the certificate.
I figured that it would be easier to get a teacher aide job if you had the certificate.

People come to me with their problems and I listen to them and, yeah, twenty-five years of
unpaid work. 1 figure, well, if I can get the qualifications I need, maybe I can get paid for do-
ing this.

I always wanted to be a builder/carpenter/wirer/plumber because 1've done all those trades,
but not as a qualified person. So I would love to have a trade behind me.

Hopefully I'll get my qualification out of it. The first thing is a qualification; getting credits
and unit standards.

You've got to do this course first before you can get in there, ‘cause these qualifications will
make them say, “Yes”, not “Oh, you need to have this certificate and this certificate”.
Whereas if you come here, you get those certificates. So when you go in for jobs they really
can’t ... You've got everything, yeah. They just need a position for you.

I've got my farming side of things and if I want to get into the more business side, I need a
qualification to allow me to do that.
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It helps you get your NCEA credits, easier than it would be at school. The course I need to go
on, I need to have a maximum amount of credits and so when 1'm here, I'll get those credits.

I do not want to work as a teacher aide in a school. It’s going to give me the qualifications.
That’s all I want, are the qualifications. I'm going to get all the qualifications from here that
you can possibly get.

I need a qualification for the meat works so I can get into a job.

I just want to get this and National Certificates and NCEA Level 1 and 2. Then I want to go
to UCOL or something and get a bigger qualification. Set my goal to come to class, complete
this course ...and get that, that little bit of paper at the end. Think I'll probably go to another
course after this one, to get better qualifications.

I want to complete my certificates before going into the Air Force—it tidies it all up.

It felt like, get the certificate and it was closed off, or it would just complete my overall ex-
perience in what I was doing. I was already a teacher aide but I have no qualification, and I
didn’t really know what 1 was doing. I was really just assisting this child in the hope that 1
did the best thing I could for him at the time, but now I'm training for the paperwork, the
certificate.

I'd like to have a few qualifications, something under your belt, because things are going to
get tough for social welfare now. I can see it coming, and theyre going to try and push peo-
ple onto doing courses.

You do need an education; qualifications. Qualifications are the main thing that you need to
get a job. Every job interview that you went to, if they sat down and gave you a small sheet
and said, “If you can fill this out, you've got the job”, you wouldn’t need qualifications. But,
you know, it doesn’t work that way. You have to get qualifications to do specific jobs.

When talk turned to ‘needs’, qualifications were not such a strong theme as they
were when people were discussing barriers to employment, but they were still a
clear theme. About a quarter of people commented on their need for formal qualifi-
cations for employment or were studying for the purpose of gaining qualifications or
academic credits as an end in themselves.
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We Need A Particular Knowledge Set Or Skills For The Job We Want
7o Do

SOME ACCOUNTING
AND STUFF I NEED TO
KNOW IN BUSINESS.
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I want to learn about farming; stuff like how to put up a fence, how to fix a water leak, how to
fix the tractor if it breaks down.

Probably my first skill I need would be to get my licence, resit my licence. That would be the
biggest skill, for me at the moment.

I've been in the meat works and butchery the last 10 years, and I decided to go into carpentry,
for a change, so now I need those skills.

All jobs need skills, different skills. You can’t expect a shopkeeper to be in a classroom like a
teacher, so it all depends on the individual skills on your job situation. And these people here
are good at teaching in this situation.

It deals with what I wanted to do, when I was 18, which was farming.

Depending on what job you have. If you're a secretary you need to know quite a bit about a

computer, spelling, English, and maths. In accounting you need to know how to use com-
puters, Excel, graphs, publisher, all those sorts of things.
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If your job is to be a secretary or to be an editor then you need English and literacy skills, you
need to know how to read, write, spell.

The important things that kids should be learning at school? Farming. For me, farming.
We worked it out in school that, for early childhood, 1'd need food nutrition for the little kids.

For child care I need a first aid certificate, science certificate, maths, understanding of child
care.

Well, it depends on what your job is. If your job is to be an accountant then you need maths.

Just under a quarter of the people we spoke with nominated job-related skills for a
given career path as one of their most pressing needs, or suggested that people
mainly need the skills of a particular job. Helping people to identify not only their
career path but also what skills would help them succeed on that path was an impor-
tant part of learning motivation.
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We Need To Learn In Small Groups

I'M NOT USED TO
HAVING PEOPLE AROUND
ME. IT'S SOMETHING THAT /- ~
I'VE BEEN TEACHING MYSELF /7
TO GET THROUGH. I'M 1
ENJOYING IT MORE
AND MORE.

1] A il

My favourite way of learning would be working in a group situation, working with people
rather than by yourself. Then you can plan out what to do, and you can plan ahead at times
and it’s an easy way for me to learn, and to get a future idea of what I want to do when I go
for a job.

I like being in a group ‘cause you're bouncing ideas off each other, and it really helps as well.
And if you're not doing something right, they help you do it, as well.

I need a small group. 1'm not one to talk in big groups.

I prefer a small group. One-on-one, it always feel really personal. You know, to me, when-
ever I do something one-on-one or am taught how to do it, it always feels, if you fuck up then
that person is on your arse all the time. If you're in a small group it’s got that friendly kind

of atmosphere to it.

It was pretty fun in a group. Helps me learn a bit faster in a group — one-on-one you just
study hard and that.

In a small group you get more attention from the teacher. One-on-one’s good, but with a
small group you can have little group discussions.
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I need to be in a small group. Not one-on-one, but in a small group it’s okay. Less than 20
people is a good way for me to learn. There’s not so many people talking when they re not
supposed to. It’s easy to get to know other people that you're working with, and the teachers
might have a bit more time to answer your questions.

I learn best in a smaller group, definitely, because it’s only me and maybe someone else or a
couple of other people and there’s less people asking questions.

I quite like learning here with the 13. It just seems to be quicker to learn. We do some one-
on-one work here, and 1 like that too. I'm very anti big groups, very anti, because the teacher
just doesn’t have the time to go through everybody.

Groups are a little bit more anonymous maybe. Small groups, not large groups. I like the
one-to-one, but I also like the group because you get in there and we're learning, but it’s not
boring. I think we need to be able to learn, but make it an exciting learning situation.

Doing it in a group, you can all work together as a team, helping each other, and if they have
a problem, I know I can answer it. If I have a problem, they can answer, you know. So we’re
working as a team. I actually needed that group to give me input so that I could get started,
you know. Once I was started I was fine.

I liked the group work, but I also got a lot out of the one-to-one as well. It was like the one-to-
one was mainly things that I was not quite picking up that I needed to go over again. Mostly
the group work was my style, but one-to-one was very valuable as well.

Just under a quarter of the people we spoke with said that small group learning
situations were the most important training need for them. Many emphasised that,
while they enjoyed and felt competent learning with other people, the group still
needed to be small, so that they were getting at least some individual attention.
Some preferred the small group to one-to-one because it was less intense. Again,
many people found a combination of one-to-one and small groups was helpful to
them, but were coded here if they indicated that small group learning was their pre-
ferred style. Many who felt they had learned little at school felt capable and made
rapid progress in a small group. More opportunities for supervised small group
learning need to be made available in traditional schools. Adult learning providers
should receive funding that permits tutors to provide small group learning to all stu-
dents who need it.
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We Need Confidence, Self-Belief, Goal Orientation, Or Motivation As
A Platform For Learning

I think the biggest part of all is just having the confidence, having confidence, and self belief.
A bit of discipline with those because sometimes we do have to discipline ourselves as adults.
Emotions are more important to me than learning literacy straight away.

You need some direction, of what you want to be doing. And you need to be taking some ini-
tiative into doing it, heading in that direction with whatever training you can get. I think
knowing what you want’s a big, big thing; knowing what you want to be doing.

I think personal skills, like your personal development, you yourself you have to be sure of
yourself. You have to know what you want, to be able to get it. So I think definitely personal
development is important, and knowing where you want to go.

I just want to ...I want to get up to a standard where I can be respected because I am pretty
much an alright person, it’s just getting stuck in a hole and people don’t really seem to worry
until you're successful. I reckon that’s stupid. You don’t have to be successful for everyone
to like you, eh?

You want them to be educated. You want them to have goals. You want them to have self
belief, confidence and ...I think that may have been a big part of my education where I ...you
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fall away. To know where theyre going before they leave school and learning, yeah to start
working on that at school ...

A bit of humour. Confidence. You have to be confident as well. I think that I've just got to
be a bit more confident and get a bit more concentration and I'll be alright.

They need to feel good first before they could go out in society and take on whatever that’s
gonna come towards them.

I just want my kids to get the opportunity to learn and to be themselves without having to
try and live up to false expectations like I had thrown in my face. My two sons, one is an
academic and he excels at it. The other is a more practical kid who struggles with the aca-
demic side of things, although he can do it. And I don’t want them to be pushed one way or
another. 1 just want them to be able to try their best and if it is their best to get acknowl-
edgement. Children need nurturing. It’s like a plant. Without water, it dies.

Self respect in yourself, because if you can’t respect yourself how are you going to respect
other people and what theyre teaching you.

Once you've got your discipline and then they know right from wrong, how to respect some-
one, how to listen. And then once that starts, bring literacy in combine it.

Just need the motivation to get up in the morning, to get there, to work hard and then to go
home at night, have a rest, and get ready for the next day. Just to stick at things. To be re-
sponsible.

And to have ...even just to get the confidence to be able to do it. I need more confidence.

Many people said attitudinal skills such as having confidence, having a goal and a
sense of empowerment to reach that goal, or having a 'positive' attitude or a work
ethic were the most important literacy and employment needs. Once again people
have to be seen holistically, as having needs to feel supported and valued, and to
learn emotional skills, before other learning or change can take place.
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Concluding Summary

The people whose voices are recorded here provided many important, proactive,
and constructive suggestions for change, which were incorporated into our policy
reports. Changes were needed across five main areas: school, home/community,
workplaces, training, and self. Below we summarise the main changes people iden-
tified in each area.

School: Comments about teaching, learning style, and school simply not meeting
needs were overwhelmingly prevalent. They indicate a need for much better and
wider-reaching systems to identify learners early whose needs, broadly defined, are
not met by traditional schooling. We learned that a wider range of non-traditional
learning and curricular options is required for school-age learners. The same learn-
ers for whom school was unhelpful described their sense of joy at discovering their
abilities within other environments, e.g., small workshop-style, peer-supported
training.

As a society, we can no longer expect that standard classroom teaching should be a
‘one-size-fits-all’ learning solution. There still seems to be a cultural expectation that
a ‘normal” school-aged child will be suited to the classroom and school. Instead, we
should ask how learning options can be broadened to more accurately reflect the di-
versity of learners’ needs. We need to remove the stigma that suggests that a stu-
dent who cannot learn at school is a ‘failure’. In reality, many people in a variety of
walks of life are in the position of not learning well through current schooling meth-
ods. It is important to switch the perspective to one where school is assessed accord-
ing to its ability to meet learners’ needs.

Most concerns about school indicate that a single teacher trying to look after a large
class cannot cater adequately to students” learning and social needs. A range of solu-
tions is needed. More students need the option of switching to a peer-supported,
small group style learning such as offered by training providers, without any stigma
attaching to this.

Another solution that will have a wide and rapid impact is reduction in class sizes.
Particularly as society becomes more culturally diverse and makes an effort to enact
biculturalism, re-thinking is needed of what comprises viable teacher-student ratios.
Perhaps the single best step NZ education could take to increase its educational out-
comes against OECD standards (see Education Counts, 2007) would be to reduce
maximum class sizes right across the board. This would better cater for the unique
diversities and strengths of learners. In our view greater investment in the school
system would be more than off-set by increases in the national skill and knowledge
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base. Further, less intervention would subsequently be required across a spectrum
of social issues.

We did not go into these interviews with specific questions or ideas about schooling.
But, more than anything else, this is clearly the site of some problems. Therefore it is
here that changes are needed to teaching, the curriculum, and to the school culture
itself, where we were told that bullying and peer pressure cause major learning
problems.

Specifically, the comments about peers at school showed that more support for pas-
toral care programmes is needed to help schools proactively build positive, inclu-
sive, mutually-supportive school cultures in which peer achievement is valued, and
bullying and negative peer pressure are less likely to arise. Victimised or pressured
students need clearer avenues for obtaining support, but positive cultural change is
more important, to stigmatise bullying and proactively reduce occurrences. One
such initiative is the Hubbards” ‘Kick Out Bullying” programme, but we suggest that
more comprehensive and compulsory programmes are needed nationwide that do
not rely upon private sponsorship and are integrated with the curriculum. Skills
such as non-violent conflict resolution and positive assertive communication, which
have been shown to enhance self-esteem and reduce aggression, should be standard
school curricular inclusions.

We also recommend that first-hand testimony such as these voices, from people who
have experienced peer pressure, be used as part of mentoring or development pro-
grammes within schools. Adult learners could be employed to visit schools and ex-
plain what they now know about the importance of education, as their voices are
such a powerful and compelling resource.

Home and community: Family communication in particular is an issue integrally
connected with literacy —as a barrier and as a benefit. Literacy training has many
positive effects in communication skills, self-esteem, confidence, building social
networks, and feeling empowered to reach life and career goals. Therefore involve-
ment in adult learning should be considered as a component of a whole range of
other social programmes, including justice, parenting, and health.

Further research needs to address ways in which systematic mentoring and goal ori-
entation programmes may be integrated within current social and community sys-
tems. Needed is a society where no one individual is left feeling disempowered to
reach their goals, or feels that setting goals is pointless. Especially needed in society
is strength-based thinking that sees all people and groups of people in terms of their
worth, not in respect of their limitations. (For example, see the strengths-based
models of Buckingham, 2005; Buckingham & Clifton, 2001; or Duncan, Miller, &
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Sparks, 2004.) We have attempted in this research programme to approach literacy
from a strengths perspective, not a deficit model. Yet we see a need for similar
viewpoint shifts in some others of the social and political systems we have encoun-
tered in the course of this research, which intersect with issues of literacy.

Workplaces: The voices speaking in this report indicate that workplaces need to find
ways to offer more opportunities for work experience to non-employees, and find
better ways of balancing current employees” work and study requirements. This
might be through support for study such as flexible hours, study spaces, and re-
sources in the workplace. We also suggest connecting qualifications more clearly
with workplace skills in the minds of both adult learners and their employers. It is
desirable for people to see a qualification as something that will add relevant work-
place value and whole-of-life skills.

Implied here is an attitude shift. Instead of work and learning being seen as separate
activities, employers would see their workplaces as learning environments. Here
multiple literacies such as long-term knowledge of workplace practices would be
valued and recognised as teachable. An example may be a work experience buddy
system, where an inexperienced worker with good writing skills is paired with an
experienced worker who has deep workplace knowledge but less developed writing
skills. Each could be charged with developing the other’s abilities during the joint
production of a workplace report. The feedback from adult learners who have be-
come formal or informal tutors for their peers suggests that everybody can teach at
least one thing to others. The benefits for confidence and self-belief from doing so
are enormous. The employer benefits from the capture of tacit knowledge that
might otherwise be lost, while each employee benefits by learning from the other,
and learning that they have something valuable to teach.

The significant levels of workplace discrimination mentioned by people we inter-
viewed also need to be addressed. In Scotland and in some Australian states, social
marketing programmes called “Experience Counts’ are redressing some of the nega-
tive stereotypes faced by older workers (See Scottish Executive, 2006, for the Scottish
blueprint; see Active Seniors, 2006 for the Victorian plan—television advertising is
currently running for the same programme in Queensland). A similar programme,
plus further emphasis on ‘Diversity Adds Value’, is needed here. A further problem
is when individuals from ‘notorious” families are discriminated against by associa-
tion. The Human Rights & Equal Opportunity Commission may consider this as
part of its programmes.

Training: The two key lessons from the overwhelmingly positive comments about

adult literacy training, were ‘more of the same’ and ‘more marketing’. A small
number of comments indicated administrative issues that individuals were unhappy
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with. Yet the overwhelming essence of the comments was that lives were changed
for the better by interviewees’ experiences of adult learning. The great majority of
people in training were aware of others in their communities who would also benefit
from training, and wanted to share that life-changing experience with them.

The best people to spread the message about these courses into the community are
the participants themselves, whose lives have been changed by the learning process
in many positive ways. The courses are clearly working well; almost nobody we
spoke with had complaints or concerns with the courses. It is important to increase
the numbers of courses available and better promote them to a wider audience. For
the most part people felt their needs were well served by the courses on offer—once
they found out what was on offer, which was often not what they expected.

Our recommendations included a direct-recruitment marketing programme where
current and former adult learners were employed as marketing agents. Such indi-
viduals are well equipped to take the message into their own communities and peer
groups. We also sought better branding of the available training based on the bene-
fits that participants identify, along with increased funding for literacy providers to
ensure that demand can be met with sustained quality of supply. Most people felt
strongly that they had blossomed in adult training specifically because of well sup-
ported one-to-one and small group learning environments. Therefore if demand is
raised, funding should be too, to keep class sizes small and tutor support intensive.

Self: People need to feel good in themselves, to feel supported, encouraged, and
valued, before they can take on extra challenges. They need to have sufficient in-
come, time, transport, childcare, flexible working hours, health, and confidence that
they can achieve, in order to achieve. Simply put, people are human beings, not
numbers on a ‘literacy” statistical graph. Literacy policies that overlook this fail the
people they are supposed to serve.

We have reached the end of the report but not, we hope, the end of the voices. This
conversation needs to continue. The concept of korerorero seems helpful here, un-
derstood as an ongoing talking, a continuing to-and-fro or back-and- forth collabora-
tion or exchange, with a range of voices helping to best illuminate the issues and the
opportunities for change. We hope that these voices initiate a to-and-fro conversa-
tion, and that they resonate with learners, teachers, communities, leaders, decision
makers, and researchers, with the aim of encouraging shifts in thinking about ‘liter-
acy’ in our society.

If you know of any other places or people connected with the areas mentioned in

this report, who would like a copy of it, please send us their contact details or direct
them to our website at http://literacy.massey.ac.nz.
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In this report we attempt to bring to the
forefront the perspectives of persons whom we
interviewed, participants in adult literacy training
classes. It is always a risk with a report such as
this, which comments on issues associated with
low functional literacy in English, that policy or
“expert” points of view may crowd out the lived
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experience of people who possess low literacy in
a society which privileges facility with the printed
word. Here we have attempted to redress the
balance a little, by depicting participants’ words
as spoken by “ordinary citizens in everyday
Wanganui contexts.”



