
Copyright is owned by the Author of the thesis.  Permission is given for 
a copy to be downloaded by an individual for the purpose of research and 
private study only.  The thesis may not be reproduced elsewhere without 
the permission of the Author. 
 



PERCEPTIONS OF TEAOflNG HELD BY TEACHERS, 

STU~NT-TEACHERS AND TEACHER-EOOCATORS 

Kathleen Mary Broadley, 

Massey University, 

1970. 

A thesis presented in partial fulfilment of the requirements 

for the degree of M.A. in Education at Massey UniYeraity. 



PART ONE 

Chapter One: 

Chapter Two: 

PART TWO 

Contents 

List of Tables 

List of Figures 

The Research Issue 

The Theoretical Framework 

Chapter Three: The Research Methods 

Operational Definitions 

The Measurement of Role Perception 

P~~~edure Employed in the Present Study 

Chapter Four: The Hypotheses Tested 

Hypotheses for the Teacher Sample 

Hypotheses fo r t he Student-t.eacher Sample 

Chapter Five: The Respondents 

PART THREE 

The Sample cf Teachers 

The Sample of Student-teachers 

The Sample of Teacher-educators 

Page 

i 

iii 

1 

3 

13 

14 

14 

15 

19 

19 

21 

23 

23 

25 

27 

Chapter Six: Teachers' Role Perceptions 28 

Chapter Seven: Student-teachers' Perceptions of the Teacher ' s Role 46 

Chapter Eight: Consensus of Role Perceptions across the Samples 57 

Chapter Nine: Summary of Findings and Conclusions 63 

Limitations 66 

Implications 66 

APPENDICES 68 

BIBLIOGRAPHY 78 



List of Tables 

Page 

1. Fishburn's intercorrelations between scores on the Role 
Dimension Scale 12 

2. Sex distribution of sample of teachers 23 

3. Age distribution of sample of teachers 23 

4. Years of teaching experience of sample of teachers 23 

5. Present teaching positions of sample of teachers 24 

6. Nl'.mber of schools taught in by sample of teachers 24 

7. Co1111Ja1nities of orientation of teachers with more than 5 years 
teaching experience 24 

8. Qualifications of sample of teachers 24 

9. Age distribution of student-teacher sample 26 

10. Sex distribution of student-teacher sample 26 

11. Projected teaching level of student-teacher sample 26 

12. Qualifications of scudent-teacher sample 26 

13. Communities of orientation of student-teache r sample 26 

14. Group means and standard deviations of aen and women teachers* 29 

15.1 Group means and standard deviatio~s of teacher s gr ou ped 
accordin~ to a ge 30 

15.2 Results oft-tests between group means in Table 15.1 32 

16. Group ~eans ar.d standard deviations of head teachers and 
male classroom teachess 33 

17.1 

17.2 

18.l 

18.2 

19.1 

19.2 

20.1 

20.2 

21. 

Group means and standard deviations of teache rs divided 
accordinr, to class level taught 

Results oft-tests between group means in Table 17.1 

Group means and standard deviations of teachers divided 
according to qualifications 

Results of t-tests between group means in Table 18.1 

Group means and standard deviatioll8 of teachers with more 
than 5 years experience divided according to cOlllaUility of 
orientation 

Results of t-testa between group means in Table 19.1 

Group means and standard deviations of teachers divided 
according to teaching experience 

Result• oft-tests between group means in Table 20.1 

Group means and standard deviationa of aen and women 
atudent-teacbera 

* Tables 14 - 28 incluaive refer to scores on the Role Dimension Scale. 

34 

36 

37 

38 

39 

40 

41 

43 

46 



- ii -

22.1 Group means and standard deviations of student-teachers 
divided according to projected teaching level 

22.2 Results oft-tests between group means in Table 22.1 

23.1 Group means and standard deviations of student-teachers 
divided according to co1UI11unity of orientation 

23.2 Results oft-tests between group means in Table 23.1 

24.1 Group means and standard deviations of student-teachers 
divided according to age 

24.2 Results oft-tests between group means in Table 24.1 

25.1 Group means and standard deviations of student-teachers 
divided according to qualifications 

25.2 Results oft-tests between group means in Table 25.1 

26.1 Mean scores and standard deviations of teachers, student­
teachers and teacher-educators 

26.2 Results of t-te~~~ between group means in Table 26.1 

27. CoLiparlson of results of teachers and student-teachers 
divided according to teaching level and projected teaching 

28. Group ;neans and -can'cin~ of nimensions by American anrt 
New 7.ealand te~c~ers and student-teachers 

Page 

47 

49 

50 

51 

52 

53 

54 

55 

57 

58 

level 59 

61 



List of Figures 

I Findings of Musgrove & Taylor (1965) on conceptions of the 
teacher' ~ role 

Page 

5 



PART I 



CHAPTER ONE 

THE RESEARCH ISSUE 

"Apart from the bedroom (where he has his eyes closed most of the time) 

there is no single enclosure in which (the child) spends a longer time 

than he does in the classroom" (Jackson, 1968, page 5). 

Among the many positions1 in our social structure is that of 'teacher'. 

Those who occupy this position command considerable power in terms of the 

influence they have on society's children. Within the classroom the teacher 

is the single most important influence and the pupils speil<l a large 

proportion of their waking life within this sphere of influence. Musgrove 

and Taylor (1969) acknowledge this power as a "new despotism: the rule of 

teachers". Their thesis is that teachers continually make important decisions: 

whether to stream or not to stream; to set up a drama club or a sports' 

club; to elect or to nominate class leaders, and a thousand and one other 

matters which to a large extent determine what their pupils will become. 

With the realisation that the classroom does have a deep-seated 

influence on the children who populate it, social scientists, including 

educationists, have turned their attention to teaching and teacher behavior. 2 

Among their concerns has been the investigation of teacher role3 and it is 

to the extension of knowledge in this area that the present study is 

oriented. The teacher's role is organised around his function in society. 

What this function is seen to be is determined by th~ standpoint of the 

perceiver. The teacher's own perception of his role must influence his 

classroom behaviour. Consequently it is important to discover just how 

teachers do perceive their role. This study assumes that teachers enact 

many sub-roles within their role, that among these sub-roles some are 

1. Position~ defined by Gross et al. (1958) as "the location of an actor 
or class of actors in a systea of social relationships." 

2. For example, see Biddle and Ellena (1964). 

3. Teaohsl' Role: Teacher behaviour and expectations for this behaviour. 
See Chapter 2. 
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perceived to be of more importance than others, and that there are likely to 

be differences between groups of teachers in the priorities they assign to 

various activities. It investigates teacher role as perceived by incumbents 

of the position, and the consistencies of their perceptions with those of 

student-teachers and teacher-educators. Using as a base a partial replication 

of one of a series of studies supervised by Fishburn of San Diego College, 

California, it also investig•tes whether New Zealand teachers and student­

teachers perceive their occupational roles as similar to or different from 

their American counterparts. Rose (1954) remarks on the importance of 

replication for generalisation in the scientific method. This partial 

replication of some of Fishburn's work on a sample of New Zealand teachers, 

students and teacher-educators, provides cross-cultural data as well as more 

detailed information on the role perceptions of the New Zealand respondents. 

Overview of the Chaptezos 

Chapter Two contains the theoretical and research background 

perspective to this study, with particular emphasis on the variation of 

possible definitions of teacher role and the methodological approaches to 

researching in this area. In Part II can be found discussion of 

methodological issues related to the study, an outline of the methods 

used to obtain and analyse the data, the hypotheses proposed, and a 

discussion on the respondents. Part III contains the findings and their 

implications. 




