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ABSTRACT

The last decade has brought extensive changes to secondary
schools and this will continue into the next century. Like

the majority of Newv Zealand teachers, the participants in

this study are in mid-l1ife and wmid-career, a time when
supposedly motivation is at an ebb. This study seeks to

identify appropriate and effective professional development
which may enable these experienced teachers to change their
practice to meet the regulirements of new curricula, new

ronment. This case

Pt

gualifications and a new learning env

o

study of a swmall integrated secondary school was conducted
between July 1994 and August 1995 and found these teachers

committed to improving their teaching practice. Professioconal

ot
A

development based on adult learning theory and meeting

¥

developmental needs of teachers was found to be motivating

L

and effective for these teachers. Contrary to the crisis of

motivation and self doubt depicted in the literature,

teachers in the study wvere focused, and committed +to on-
going professional development, particularly in improving

thelr performance of core instructional tasks. While these
experienced teachers wvalue autonomy in their work and

professional dev

[0

lopment, including the selection of in-




service tralining, they alsoc enioy collaboration with other

Of

A8

i

[

% [R5

st

aolleague

]
o
fond
T
ot
e
ot
poit

i to inplement rey
instructional practice. It is acknowledged that the natuze
of a small school environment may have had a very positive

effect on motivation.
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1. Introduction

ks the New Zealand education system continues to move
through extensive change, some of the people who will
determine the success of its implementation are the
country's secondary teachers who, though well gualified and

experienced, need extensive re-training. is they face this

e

upheaval, they are also passing through a difficult life and

o]

careser stage of development, according to the literature.
While teachers may be moving to a wmore reflective, self-
accepting phase, motivation may be at a low and self doubt
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This case study considers fteachers In a state Iintegrated

school, many of whom are Dboth wmid-life and mid-career
teachers. The study examines the kinds of professional

development teachers have found motivating and effective as
they face major changes. This study may have some widerx
relevance as the secondary teaching force in New Zealand 1is
composed mainly of teachers in mid to late career, that is,

between 40-54 vyears of age (Bducation Statistics of Hew

found

zealand,1995,p61).




Renwick (19%94,p33) states that in regard to the demographic
characteristics of the secondary teaching force, "it is an
aging vorkfcorce with a large proportion of very experienced
and long-serving teachexrs™. This is also characteristic o
teaching forces in Canada (Tarrant,1%31), the United States
{Bvans,1989) and Britain (Riseborough & Poppleton 18813.
Many of these teachers are on the top of thelr salary scales
with no prospect of incremental increase in pay, minimal
chances of promoticn and with perhaps 10-20 vears till
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retirement (Bverts,18%92}. Gften teachers at mid-careex
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re—~energised by a wmove or a promotion but with vert

{(Guskey,1986;
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horizontal opportunities sevex
Riseborough & Poppleton,l931;Milstein in Lamarre & Umpleby,
1981}, there is limited opportunity to motivate teachers in

this way.

,1892,p.1x)  to

i

The teacher is the "ultimate kev" (Hargreave
educational change and school improvement and with the call
to improve education in this time of extensive change, the

£f development.

e
o
oF
fu

central focus is often on high gualit
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ften nsufficient an ccess ineguitable
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As funding is

]
o

mportant to develop activities that
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fbe

{(Rlcorn,1987), it i
best serve the development needs of all staff, especially

alsce important to note that

[
w

mid~career teachers. It
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individual differences among people increase with age (Cros
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in Tight,19%0; Bents & Howey,13%81) and provision for th
must be made in the programmes that are developed.
Btrateglies need to be identified which best sult those at

mid-careery so that these experienced teachers may become

The school in this case study is located in & provincial
city and has a staff of about twenty five teachers, fulltime
and part time. The majority of the staff are wvomen and
there are three men who are fulltime teachers. The staff's
ages range from the late 30's teo &0 and wmost have been
teaching for nore than twenty years. The study involved a

survey and interviev study o0of nine teachexrs who were

[

identified as mid-career, having been teaching between 15-25
vears and who were in their forties. Their ages and stags

0of career are tvpical of wmost Hew Zealand secondary teachers

t

at this time ({(Bducation Statistics of Hew Zealand,1955,p6l}.

The study took place over one year.

As this group of staff members is a microcosm of secondary
schools nationally, the data acguired in this study may be
the basis of improved staff development planning for such

experienced teachers. However, further research vwvould be
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d to determine the generalisibility of the findings.






