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ABSTRACT

Self-efficacy beliefs have a pervasive influence on human endeavours. Teaching is an
occupation where efficacy beliefs will, in large part, shape teachers’ performances
and potentials to initiate new and exciting challenges for leamers in their classrooms.
Teacher efficacy has been associated with student motivation, teachers’ adoptions of
innovations, ratings of teachers’ competence, and teachers’ classroom management
strategies. However, such findings are usually based on global measures of teacher

efficacy, rather than on subject-specific teaching competencies.

A specialist subject teacher’s sense of efficacy is not necessarily uniform across the
many subject-specific tasks teachers are asked to perform. Specialist subject teachers
are likely to exhibit differences in task-specific efficacy beliefs across a range of
subject competencies, depending on differences in levels of enactive teaching
experience, and opportunities to have engaged in successful teaching performance

experiences.

An English Teacher Efficacy Questionnaire [ETEQ] was developed to assess English
teacher efficacy beliefs. The English Teacher Efficacy Questionnaire was informed
by Tschannen-Moran, Woolfolk Hoy and Hoy’s (1998) proposed integrated model.
The ETEQ also included personal teaching efficacy [PTE] and general teaching
efficacy [GTE] items from the Gibson and Dembo (1984) scale and the Riggs and
Enochs (1990) scale.

A pilot study was conducted to test the English Teacher Efficacy Questionnaire. The
pilot factor analysis generated a robust and meaningful English Teacher Efficacy
Scale comprising four subscales that represented distinct domains of English. Self-
efficacy data were gathered from a sample (n = 126) of secondary English teachers
(pre-service n = 47 and practising n = 79) across the range of subject tasks and

competencies identified by the New Zealand national English Curriculum.

Results from a multivariate analysis of variance [MANOVA] with repeated measures

revealed differences between secondary English teachers’ efficacy beliefs across a
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range of competencies, with English teachers displaying greater levels of positive
efficacy towards more traditional subject tasks and competencies than towards more

non-traditional newer subject tasks and competencies.

Analyses of variance also revealed that English teachers with an academic
qualification in Literature, in contrast to some other related discipline, such as Media
Studies or Drama, held more positive efficacy beliefs for teaching English. Results
also showed that English teacher efficacy becomes more positive with increasing
levels of teaching experience and increasing amounts of professional teacher

development.

A comparison between practising teacher efficacy and pre-service teacher efficacy for
teaching English found that practising teachers held more positive efficacy beliefs
across the full range of competencies represented by the ETEQ. Such a finding
suggests that Bandura’s (1986) four sources of efficacy information -- mastery
experiences, peer modelling, vicarious experiences and physiological and emotional

states -- become more potent sources of efficacy information for practising teachers.

Multivariate analyses also suggested that teacher efficacy can be associated to a slight
extent with student achievement levels, with teachers displaying greater levels of

positive efficacy when working with students at higher achievement levels.

The findings of the present study indicate that teacher efficacy is associated with
teachers having appropriate core subject content knowledge (academic qualifications),
pedagogical knowledge gained through training and practical teaching experience,
professional (pre-service and in-service) development opportunities so that teachers
can be upskilled and updated. Such findings have important implications for teacher

education, and for teaching and learning in general.
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