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ABSTRACT 

The survey provides an analysis of Women's Studies courses for 

adults in New Zealand 19 77 - 197 8. Two postal questionnaires were 

utilized to compile data on the courses, o r ganisers and participants . 

The preliminary questionnaire (an information sheet) established 

the location of a wide number of courses, and the name a nd address of 

each course organiser. 

The mai n que:,l i.on11;1ire , adrnin i_stercd to the course org;.rnisers , 

:1scertained specific data concerning the nature of Women's S tudies 

courses , organ isers and participants. From this data an overview was 

gained of the forty six diverse Women's Studies Courses for adults 

offered in New Zealand during the period 1977 - 1978 . This repres ents 

all the major courses taught in New Zealand at this time. The forty six 

courses are offered by thirty five differ2nt organisations . 

A large proportion of these groups are government bodies. 

Vo luntary groups pL1y only a sm.:111 role .in the provision of: cou r ses. 

The majority of courses are informal, non- vocational courses , with 

only a small ;noportion of courses being of a formal nature (part of 

qualifications and/or a training programme). 

Almost all of the courses are organised by women. In only two 

situations are men involved with women in course organisat i on and 

planning . A similar pattern emerged in course attendance where 91. 2;~ 

of t he participants were women and 8 . 8% men . 

There are considerab le differences in the types of cou rses 

attended by men 3nd women. A very high proportion of men attended the 

fo r mal co urses, whereas a large proportion of women at t ended informal, 

non - vocationally-oriented cou rses. 

In the area of course development, over 80% of courses have 

emerged since 1975. 

A large proportion of the courses were established through the 

independent initiative of female staff members . Factors such as 

organizational policy and 'needs ' played only a very small role . 
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In a tentative exam ination of the purposes and content of Women's 

Studies courses as regards their orien tation to social change, a 

pattern emerged revealing that a high percentage of courses are based on 

an integration approach . Only a very small number of courses were 

oriented tow ard transformation and these had a "reform" approach. 

In the class room situation several factors emerged . 

Set reading materia l was found in very few courses, although 50% 

of the courses had recommended reading of consider ab le variety . 

A large proportion of the courses utilized lectures , seminars 

and tutorials. A small propor t ion used alternative teaching and 

learning approaches s uch as workshops a nd group participation 

program.mes. The ave rage course length was 12 . 5 sessions with government 

courses longer than voluntary organisation courses. 

TI1ere are many implications arising from the data , and where 

applicable they are discussed in this study, and related to the issues 

of the status and survival of Women's Studies in New Zealand. 
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INTRODUCTORY ESSAY : 

Knowledge an d Control - A Feminis t Perspective. 

P r efa c e 

The n ew sociology of education has as key issues the questions 

' wha t coun ts as knowledge ', the ' social organisation of know l edge ' 

and ' how some catego r ies and not others gain institutional legitimacy ' 

( Th ese issues are of major importance in considering the 

curriculum as they lay beh i nd the very basis of education and its 

ro l e in s o c i ety , and "reflect an increasingly urgent concern with 

the i ssues of power equity and distribution" (Bates, 1978 : 1) . 

One of the key ideas behind much of this contemporary theory and 

resear ch is that the current f unction of education lies in the 

pe r pet ua t ing of the existing social pattern and social inequalities 

(Bo u rdie u , 1977) . I wish to propose that just as western capitalist 

socie t y a n d education i s concern ed with p e rpetuation of the existing 

social pattern and social i nequa lities , it is also equally concerned 

with pe r petuating tl1e existin g sexual patterns and sexual i nequalities . 

Th us the issues of power , equity and distribution t ake on a new 

dimension, and the questions of ' what counts as k nowledge ', the 

' organisation of know l edge ' , a nd ' how some categories and not o t hers 

ga i n i n st i t utional legi t imacy ' have considerable relevance. 

This essay shall thus , in Part One, analyse the issue of male 

i deo l ogy/knowledge - that i s r eflected by a ma l e dominated society 

and cul t ure . It will further examine questions as to what counts as 

knowledge under th i s s i tuation, and how this knowledge is organised , 

trans mitted and legit i ma t e d . Given this analysis, the implications 

fo r ch ange wi ll be explo r ed in Part Two, and a specific example 

" Women' s Studies " wil l be examined in Part Three . 
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Part One . 

ln 1911 t he Ce r man sociologist Ccorg Simmel i)Ublished 

'Philosophische Kultur ' in which he proposed the concept of male 

hegemony, suggesting that: .:ill existin g culture is male def.ir.ed based 

on a male ideology. 

Before analysing Simmel ' s work in detail it is i.mportant to examine 

the terms hegemony and id~ology. 

According to Cramsci h egemony supposes the exi.stence of something 

which is truly total, whi ch is not merely secondary or superstructural, 

but which is lived at such a depth, which saturates the society t o such 

an extent and wh ich even constitutes the limit of common sense for 

most people under its sway, that it corresponds to th e reality of social 

experience very much more clea r ly than any notions derived from the 

formula of base and superst ructure. This notion of hegemony as deeply 

satun1ting the cons c iousness of a society, is fundame11U1l and emphasises 

che facts of uominntion . 

In any society, a c cording t o Gr,:1msci, in auy particular period, 

there is a central system of practices, meanings and values which arc 

dominant and effective , which are not merely abstract but which are 

organ i sed and lived. It thus constitutes a sense of reality for most 

people in the society ; a sense of absolute (because experienced) 

reality beyond which it is very difficult for most members of the 

socie ty to move, in most areas of their lives. (Grnmsci, 1971) 

Althusser suggests that ideology, which is subsumed in hegemony, 

is a system of representations (images, myths, ideas or concep ts) 

endowed with a historical existence and role within a given socie ty. 

(Al thusser, 19 71) 

Knowledge and ideas (ideolo gy ) are thus a social product . 

Accord in g to these theories of hegemony and ideology, the effect 

of a male hegemony, a male ideology, upon a soc ie ty and culture wo uld 

t herefore be profound, and has a multitude of impl ications . 
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* Simmel in proposing a theory of male hegemony argues that 

although men and women may be formally equal, the whole basis of 

society mitigates against this. "We measure the achievements and 

commitments ...• of males and females in terms of specific norms and 

values, but these norms are not neutral, standing above the contrast 

of tne sexes; they have themselves a male character .... The 

standards of art and the demands of patriotism, the general mores 

and the specific social ideas, the equity of practical judgements and 

the objectivity of theoretical knowledge .... all these categories are 

formally generically human, but are in fact masculine in t e rms of 

their actual historical formation. If we call ideas that claim 

absolute validity objectively binding, then it is a fact that in 

the historical life of our species there operates the equation: 

objective= male". 

Simrnel does not only argue that the rules of the ' game' are male 

rules, but he explained how this developed. "Man's position of power 

does not only assure his relative superiority over woman, but it 

assures that his standards become generalized as generically human 

standards that are to govern the behavior of men and women alike. 

If one sees the relations between the sexes in a somewhat crass manner 

as that between masters and slaves, then it will be realized that it 

is the master's privilege not to have to think continuously about the 

fact that he is the master. In contrast the position of the slave 

is such that it never allows the latter to forget it. There is no 

doubt that women much more rarely lose their sense of being women 

tqan men lose their sense of being men. Very frequently it s eems as 

if men think in terms of purely factual categories without their sense 

of maleness coming into play; by contrast it seems as if women never 

* The quotations from Georg Simmel's work Philosophische Kultur. 

Leipzig, Werner Klinkhardt, 1911, are translated by Lewis A. 

Coser in Signs, Summer 1977, vol. 2., No. 4, 'Georg Simmel's 

Neglected Contributions to the Sociology of Women'. 

pp. 869-876. 
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lose the sense, be it clearly felt, or only subjacent, that they are 

in fact women". 

In male dominated culture, Simmel argues, male forms of 

behaviour successfully claim superpersonal validity and normative 

value. "Domination based on subjective unilateral power has from time 

immemorial had the tendency to clothe itself in a mantle of objective 

justification: might is transformed in right ..... Insofar as the 

will of the paterfamilias through which he dominates the household is 

perceived as 'authority', it appears no longer to be arbitrary use of 

power, but the expression of an objective moral law which aims at the 

general superpersonal interest of the family as a whole. In such a way, i 

and in this connection, the psychological superiority granted male 

behaviour through the domination of man over woman, is transformed 

into a logical superiority; this state of affairs is given normative 

significance and claims a trans-sexual validity as the yardstick of 

truth and justice for both men and women". 

Given this situation, Sinnnel then argues that women are judged 

in terms of criteria that were created for the male sex. "Under 

these conditions the autonomy of the female cannot be perceived". 

In male culture "the social and physiological destiny of women is 

to be treated and valued as simple means, and that women tend to 

evaluate themselves in these terms: as a means for the man, for the 

home, for the child". 

Women therefore have a position in the world "that is full of 

otherness" . . 
And thus Simmel concludes that there is a denial by the male 

culture of female identity. Simmel in propounding this theory of 

male hegemony, male ideology in culture and society? has provided some 

insights into the development of male defined knowledge, its 

organisation and control. 

Karen Horney in expanding the ideas of Simmel, developed the 

theory on the role of domination in male hegemony and ideology. "At 

any given time, the more powerful side will create an ideology suitable 
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to help maintain its position and to make this position acceptable 

to the weaker one. In this ideology the differentness of the weaker 

one will be interpreted as inferiority, and it will be proven that 

these differences are unchangeable, basic, or God's will. It is the 

function of such an ideology to deny or conceal the existence of 

a struggle". (Horney 1926:116). She added that the unawareness of the 

existence of conflict between the sexes was a result of its 

concealment by male dominated culture and the acceptance by women of 

such a culture. 

This concealment would be understood not in terms of a conscious 

plot but as a way of seeing the world which comes directly from a 

specific material situation which the rulers seek to maintain. The 

particularity of this world view is obscured - as the dominant group 

sees itself as indistinguishable from civilisation. 

Sheila Rowbotham gives a vivid example of the effects of male 

hegemony and male ideology. 

"We substitute our own experience of our genitals, 

our menstruation, our orgasm, our menopause, for an 

experience determined by men. We are continually 

translating our own immediate fragmented sense of 

what we feel into a framework which is constructed 

by men" (Rowbotham 1975:35). 

Kate Millett has developed a comprehensive analysis of male 

hegemony and ideology in culture and society, and has formulated a 

systematic overview of its development and implications. 

* 

"However muted its present appearance may be, sexual 

dominion obtains nevertheless as perhaps the most 

pervasive ideology of our culture and provi<les its 

most fundamental concept of power. This is so because 

our society, like all other historical civilisations, 

is a patriarc..hy" * (Millett 1971 :45). 

Patriarchy - a system of political domination by men functioning 
within the realm of sex relationships. This concept is based 
on the theory espoused by Max Weber where he defined this 
relationship between the sexes, of dominance and subordination 
as "herrshaft" (Weber 1967 :323). 
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In developin g ideas similar t o Millett, Adrienne Rich (1976) 

sugges ts that the power to describe the world is the u ltimate power. 

Thus in describing the world, male namin g , male science, male 

rel i g i on , mal e a rt, male his t ory, male politics and prophecies have 

crea t e d or eliminated possib ilities, disguised or revea l ed alternatives, 

ge nerated or with-held choices and determined fin a lly which h uman 

options shall be visib l e and which shall be driven undergro und . 

The theories examined thus far sugges t that what counts a s 

knowledge in our cul tu re and socie t y is male defined, based on a ma l e 

domina t ed socie t y and hegemony reflecting a male ideology . 

The situation is however complex in western society because 

coup l ed with this situ a t ion of a male dominated c ul tur e and ideo logy 

wh ich is opp ressive to women , is the capitalist mode of production . 

" To put the mntter schematically , in analysing contemporary 

western society we are dealin g with t wo autonomous a reas: 

the economic mode of capitalism and t he ideological mode 

of patriarchy" (Mitchell 1974 : 412). 

Rowbotham states that "women were oppressed before capitalism . 

But capitalism has c h anged the nature of female oppression" 

(Rowbotham 1975:57). 

Accor d ing t o these Ma r xist theories t he separation of male and 

female roles mater i ally a s we ll as ideolog i cally is part of the way 

in which capitalism is ma intained . 

Men a n d women are bo ught up for a different position in the 

labour force - wi th different roles and s t atus . The man for the 

world of work, the woman for the family, so as t o maintain maximum 

profit and gain through production and consumption . 

This difference in the sexual division of l abour in society 

means that the relationship of men as a gro up to production i s 

d ifferent fr om that of women , and these differences in the way in 

which product ion is structured and the roles and sta t us associated 

wi th t h is, serve to shape the consciousness of men and women. In 
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this situation not only does women's labour maintain a subordinate 

mode of production within capitalism but women are also generally 

subordinate to men as a group within capitalist society. 

As Engels declared "in the family he is the bourgeois; the 

wife represents the proletariat" (Engels 1968:510). 

- and the consciousness of women reflects the subordination. 

Guettel states 

"Capitalism tries to use reproduction, sexuality, 

masculine - feminine socialisation of children, in 

such a way as to make us more exploitable, not to 

satisfy human needs. Herein lies the special oppression 

of women as women, as well as of women as workers". 

(Guettel 1974:3). 

A picture thus emerges in modern western society of capitalist 

patriarchal structure which is reflected in a male capitalist hegemony 

and ideology. Thus as Marx stated "their social existence determines 

their consciousness" (Marx 1904: 11). 

If the knowledge in our society is a male capitalist hegemony/ 

ideology, it is important then to examine the mechanisms whereby this 

knowledge and power is organised, transmitted and legitimated. 

Millett suggests that the transmission and legitimation of male 

capitalist ideology occurs "through the socialisation of both sexes to 

basic patriarchal polities with regard to temperament, role and 

status" (Millett 1971:46). 

Language plays a key role in this process. "Language is 

part of the political and ideological power of the rulers" 

(Rowbotham 1975:33). 

In general men, have been in control of determining what is 

labelled, have defined the ordering and classifying systems, have 

created the words which are catalogued in our dictionaries and which 

are the medium for our everyday speech. 
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The 'generic he' - the use of the male to refer to human beings 

in general, as in terms like "mankin d " .:ind "chairman" and the use of 

'' he" to refer to singular of unspec ified sex - is a prime 

exan~ le of the way in which langua ge r enders females invisible. Males 

are seen as th e norm and females as deviant and auxilliary. 

"The exclus ion of women from all existing language 

demonstrates our profound alienation f rom any culture 

which can generalise itself" (Rowbotham 1975: 30). 

Shularnith Firestone suggests that as well as language -

thought patterns, intellectual models and perception itself a r e 

organised out of the exclusion and reification of women; and that 

culture is so satura t ed with male bias that women almo st never have a 

chance t o see themselves thro ugh their own eyes. She goes on to state 

that there exists a wholly different reality for men and women . 

"The sex role system divides human experience, men and 

women live in th ese different halves of reality and 

culture re fl ec ts this " (Firestone 1970:7). 

Mary Daly in examining the process whereby knowledge is 

organised and transmitted , discusses 'the great silence about women' 

through which she suggests women's historical experience has both been 

defined and denied by male consciousness (Daly 19 73 : 93) . 

* Educational institut ions are usually seen as the main agencies 

in the transmission of the dominant cul ture and ideolo gy. 

D. Smith provides a very insightful analysis of the educational 
institutions in Canada revealing how men control ideolog ical 
forms, and transmit the dominant male ideology. 
D. Smith "An Analysis of Id eolog ical Structures and How Women 
a re Excluded". 
Canadian Review of Sociology and Anthropology, Nov. 1975 
12 : pp.353-369 . 
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Pierre Bourdieu sees education as "one of the most effective 

means of perpetuating the existing social pr1ttcrn 11 (Hourdi.eu l. 966:32) 

and the "sanctionin g of social inequalit ies and cultural heritage as 

natural phenomena" (Bourdieu 1977) . 

This education appears t o have considerable impact upon our society 

and the individuals within it. The implications of this educational 

process throu gh which the transmission of a male capitalist ideology and 

culture occurs are considerable. 

Perhaps one of the major effects of this educa tion process is 

the 'imposition of meanin g ' (Young 1971 :4) - a process of ' symbolic 

violence' through which dominant groups impose their meanings on 

others (Bates 1978:9). 

"In a society where the hancling on of a culture is 

monopolised by a school, the hidden affinities uniting 

the works of man (and at the same time modes of conduct 

and thought) derive from the institution of the schoo l, 

whose function is consciously (and also i n part 

unconsciously) to transmit the unconscious, or, to be 

more precise, to produce individuals equipped with the 

system of unconscious (or deeply buried) mas ter patterns 

that constitu te their culture" . (Bourdieu 1967 : 195) 

Thus one can begin to visualise the way education functions in 

our society and the effects it may have in transmitting dominant social 

patterns and ideologies . 

The questions posed by the new educational sociologists, as to 

'what counts as knowledge', the ' social organisation of knowledge' 

and 'how some cat ego ries and not others gain institutional legitimacy ', 

can therefore provide useful tools for analysing the question of the 

development and effects of male dominated culture and society. 

Given the theory and research on capitalist patriarchy the 

implications for the curriculum are momentous, as indeed are they 

also for the structure of society. 
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If through th e structure of the s o ciety, and the educat i onal 

proces s, a male dominated capitalist ideo lo gy is perpetuated , then 

those wi th " an activist commitment t o radical social change " 

(Bate 1978 : 3) mny hav e to adopt a dual approach to effective c h ange, 

i . e . a chan ge in education and in the social structure icself. 



Part Two. 

"The oppressed without hope are mysteriously quiet. 

When the conception of change is beyond the limits of 

the possible, there are no words to articulate dis­

content, so it is sometimes held not to exist, This 

mistaken belief arises because we can only grasp 

silence in the moment in which it is breaking. The 

sound of silence breaking makes us understand what we 

could not hear before. But the fact that we could not 

hear does prove that no pain existed. The revolutionary 

must listen very carefully to the language of silence. 

This is particularly important for women because we come 

from such a long silence," 

(Rowbotham 1975: 29-30) 

In attempting to develop a theory and praxis for change two 

areas of concern are of key importance. 

XX 

Firstly, how do you change the consciousness of women (and men) 

and overcome oppression?; and, secondly ensure that these changes are 

long lasting? 

Given that the basis of consciousness stems from the patterns of 

social existence would need to change. Prior to, but also in 

association with these structural changes in society, would be a 

process of consciousness-raising whereby women (and men) come to 

realize the nature of oppression, how it functions and the effects it 

has upon individuals - and the ways and means to overcome this. 

Thus education emerges with two significant roles: 

(1) To raise the level of consciousness concerning the nature of 

society and the roles that individuals have played within this. 

{2) On the basis of this new consciousness provide the vehicle 

for members of society to work for effective changes in the 

basic structures of society. 



"The first step is to discover oneself as oppressed". 

(Freire 197 6:225) 

Rowbotham provides some insightful ideas on this process. 

" In order t:o crcnte an altc>rnative, a n oppressed group 

must at once shatter the se lf reflecting world which 

encirc.Les it" . (Rowbotham 1975 : 27) 

xxi 

The vast majority of people h ave been ma inly invisible to 

themselves, thus it is important to raise an awareness of their own 

reali t y and identity and to overcome tlie "false consciousness that 

they experience. (Marx and Engels, 19 60 ) 

At first t his consciousness is fragmented and particular. The 

prevailing social order stands as a great mirror . But with questioning 

and probing this self reflecting world - the false consciousness, may 

be shattered . For women , who have been alienated from themselves and 

each other i n a male dominated and dc,fined socie t y and ideolog y, it 

is important to come together and learn to trust one another . 

In this process , an underst anding must be gained of how 

women 1 s consciousness (and men 1 s) is formed in our society. 111ere 

must be a recognition by women of a general s ituation of domination , 

and how these patterns of domination have evolved, and how they are 

manifested through a male capitalist hegemony. 

It is of vital importance that in order to gain an overall 

understanding of a general idea like male h egemony, it is necessary on 

a personal level to perceive how this has affected ~ach woman as an 

individual. 

Th e re-d efin ition of the female is a major step in this process 

of change " man shall no lon ger make the world in his image" (Rich 

1976:122). 

Th i s will involve remaking not just the content but the forms 

o f knowing and acting . Rich states that it will mean breaking down 

the walls of the mental and physical prisons that hav e con t ained women . 

" Patience , impatience, boldness and endurance will be needed to 

main tain a sense of complexity to sustain different images 
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simultaneously" . (Rich 1976:122) 

A r eclaiming of the " right to name" is important in changing 

the conscio usness of women., as "the liberation of language is 

rooted in the liberation of ourselves" . (D;ily 1973:8) 

In many cnses names imposed on reality that are oppressive 

must be rejected . In oth er instances symbols and concept ua l izations 

that are biased have to be liberated from their partiality. 

Freire maintains that the learning process itself is of key 

importance as well as the content : 

" conscientizing education - for liberation - instead of 

being an act of transferring knowledge , i s an ac t of 

knowing . . . . ed ucators and le;i.rners ;cill become learners " 

(Freire 1971 : 225). 

Having achieved the realisation, the consciousness t hat one is 

oppressed, and a~areness of the nature of the oppression - liberation 

can occu r by "transforming the oppressive situat i on" (Freire 1971 : 225) . 

We are fortunate t o live in a time when new connect ions and 

communications are becoming possible, when all manner of people who 

had pr eviously been "trodden in the dirt, people with no place in 

socie t y, people with no right to speak, have audaciously lifted up 

their heads and taken power into their hands ". (Mao Tse Tung, 1968) 

As M.arx stated women (and men ) could liberate themselves by 

abolish in g and chang in g these conditions . 

Thr ough educa tion we can achieve the first step in the movement 

t owa rds libera tion, bu t the second step "t ransforming the oppressive 

situation" goes far b eyond the educational process and demands change 

in the fabric. of society itself . 11rns there must also b e poli tical 

commitment t o change and action in the society and cuiture . 



" The analyc;is of education ca nnot be isolated from 

the analysis of capitalist (and patriarchal) society, 

so neither can the struggle to change it be isolated 

from broader struggles against oppression and 

exploitation " (Young and 1fojtty 1977 : 231). 
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Curriculum changes i n this area , v.1ithout. considerable changes 

in the s tructure of society and the educational process could create 

a false illusion of power. Even when women were learning more and 

more about the past and present, learning to analyse the social and 

political structures, and come to grips with their own consciousnes s 

- th i s learning could become institutionalised and there perceived as 

a n alternative lifestyle of the mind . 

As long as the situation continues whereby the histo,.-y, thought, 

exper i ence and work of women is merely a broadening of the 'real' 

ci..:rri.culum or culture, we have not gone far enough. We \-.iould be 

then simply accumulating information on a special subject - not 

questionin g the nature of knowledge i.tself and therefore changing the 

idea of power . 
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Part Three . 

As part of an overall strategy for achieving many of the 

previously mentioned changes, courses of considerable variety have 

been emerging in western society over the last ten years. 

These courses often referred to as Women ' s Studies , have evolved 

in an initial attempt to implement some of the key ideas of feminist 

theory. They recognise that our society a nd education system is based 

on a structure of male capitalist power, which has a multitude of 

implications for both women and men, and they are attempting to raise 

individuals consciousness to a point where they can achieve awareness 

of this oppressive situation, and work toward creating both an 

alternat ive consciousness and a new society . These courses are not 

seen as an end in themselves, but as a means to an end. 

As an example of the se new curricula developments, the origins and 

development of a specific Women's Studies prograrrune will be examined 

to provide an overview of initial changes that are occurring in this 

area, and th e effects that these courses/programmes may have . 

The Women's Studies College of Suny Bu f falo in the United States 

of America, is a separa te college unit within the Suny Buffalo University, 

and originated from the collective effort of women in various departments 

in th e collegiate system, including a large number of women who had 

been ac t ive in Buffalo Women's Liberation . 

There entire approach is governed by their or~ gins in a living 

pol itical movement - a fact they see as their greatest strength. 

The organisation of the Women's Studies College rests on the 

principle that women are not passive objects to be studied, analysed 

and categorised, but active subjects in an historical process. The 

* The informa tion on the Women's Studies College of Suny Buffalo 
has been obtained from an article by C. Grahl , E. Kennedy , 
L. Robinson and B. Zimmerman " Women's Studies: A Case in 
Point " in Feminist Studies, (2) 1972, pp.109-120. 
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organisers believe that the way in which they organise their cour ses 

and pro g rammes will partly determine wh ether they take con trol of the 

education process for th e ir own goals and turn it into some t h in g that 

wi ll enable th e m to move furthe r in the st ruggle for liberat ion. 

Women 's Studies at Suny Buffalo arose out of the Women's Movemen t as 

an integral pa rt of women ' s struggle for self determination . It i s 

seen as the embod iment of t he desire and need to create an education 

that will contribute to women ' s effec tiveness in th e stru ggle . I t is 

thus s een a s imperative t ha t the Women ' s Movement continue t o provide 

t he basic direction a nd impe tus in this a r ea. 

Part of their programme is consciousness raising which is seen as 

the beginning , not the en d of wh a t they do . The kind of awa r eness 

they try t o promote even at th e introductory level is on e focused on 

elaboratin g concrete strategies . 

Th e other majo r part of their programme they are begin ning to 

es t ab lish, is a serious intellectual foundation . 

Courses a t the college are of three main t ypes aimed at firstly 

deve loping new concepts a nd me thods for unders t and ing the fema l e 

expe rien ce . In th is category are co urs es on Theories of Feminism; 

The Political Economy of Women ' s Liberation; Sex , Race , Class and 

t he Oppression of Women. 

The seco n d type of courses offe r fem i nist pe r spect i ves in 

philosophy, psychology , soc i ology , music , litera t ure , histo r y and ar t 

etc . These c o urses al l have a mat e rialis t basis , aie often inter­

disciplinary and gene r ally combine theory and prac t ice. 

The third t ype of co urse has a workshop basis and is aimed at 

developing skills that women need but a r e often denied by virtue of 

th e socialisation process . 

In addition to administerin g the day to day functioning of the 

college , t eachin g of courses etc , the women have attempted to make the 

Women ' s Studies College a centre of women 's lives bo t h in the university 

a nd the community . Th e re has been continuous interaction between courses 

and outside projec ts; and a resource centre, a source of information 

has been deve loped . 
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Within the col lege there is above a ll a co1m1i tmen t by the women 

to taking active control of their lives, and sharing the many skills 

that traditiona l education and a male-dominated society have denied 

them - and throu gh this process becoming st rong and confident enough 

to shape thei r future and that of society . 

Given the natu re and aims of Women ' s Studies courses and programmes 

it is of crucial importance to examine their effectiveness and the 

impact that they have . 

Research on 1,omen in consciousness raising courses and pro g rar.1me.s 

in thi s field in the early 1970 ' s indicate that participants:- see 

themselves and other women as more competent and positive following the 

courses (Acker and Howard 1972 , Krug 1972, and I.Jhiteley 1973), develop 

a desire for more egalitarian relationships (Micossi 1970, Newton and 

Walton 1971 and White 1971), and try to redefin e themselves in terms 

of inner sources of id enti ty r a ther than as "other" (Chern:i.s , 1972). 

Thes e results suggest that women's consciousnes s raising courses 

are an important vehicle for resoc ialisat:i.on and for individual and 

behaviour chan ge. 

Following this early research more extensive research batteries 

have been developed and utilised . Speizer (1975) utilising the 

Attitude Toward Women Scale (Spence and Hilmreich 1972) demons trated 

that women who participated in a Women ' s Studies Course at Boston 

University developed heightened awareness of stereotypic attitudes 

toward women, and this awareness appeared to lead to a significant 

change in attitudes to themselves and other women . 

In 1975 Brodsky, Elmore and Naffziger carried out research on 

participants at a Women ' s Studies course, measuring changes in a ttitudes 

identified with the Women ' s Lib eration Movement, utilising the 

Attitudes Toward Feminist Issues Scale . The results revealed that 

changes occurred in participant ' s attitudes and awareness was raised . 

Ruble et al 1975 in two field studies examined to what extent 

Women ' s Studies courses were effective in changing attitudes and 

beliefs . Factor analyses were performed on the questionnaire data to 
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produce summary variables for the change analysis and to examine the 

structure of sex-rule ideology. The r esults, consis t en t in both 

stud i es, showed that women 's sex-role beliefs comprised definab le 

areas , and that awareness o f sex discrimination, and traditional 

beliefs r egarding the ' proper' roles for women and men are more 

susceptible to influence than are other typ e s of variables such as 

distrust and dislike of women , and future plans. 

Kincaid in 1977 examined the participants of a consciousness 

raising course and found changes in sex-role attitudes and self 

act ua lisation of the women . Participants viewed their own role and 

that of their ideal woman as more extrafarnilial , became more inner 

directed, and maintained a consistent positive attitude toward other 

women . 

Concl usion . 

From the current research available a pattern has emerged 

revealing that women ' s consc iousness is certainly raised through 

par ticipation in such courses - but one must be wary in concluding that 

any 

No r esearch is ye t ava i lable that demonstrates that behavioural 

changes occur with participan ts (and one must be aware that 

participants in such courses by virtue of their cours e select ion are 

go ing to be orient ed toward c h ange) or that the participants become 

involved in po]itical action. 

As previously s t ated , on e must constantly keep in mind that 

Women's Studies are only a small part in the process of change , and 

while working through such courses to raise women ' s consciousness and 

awareness of their opp r ession, one must also be working to transform 

the oppressive situation . 

Th e following quotation provides a fitting conclusion : 

"Women's Studies is part of t he political movement 

of t he oppressed". 

Jean Curthoys: 1975:6. 
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BACKGROUND TO THE SURVEY . 

Over the last ten years Women 's Studies has emerged and developed 

in Western society . In America where the first main developments 

occurred, over 200 institutions of higher learning listed Women's Studies 

programmes by 1977. (Stein 1977: 12) In 1975 there were over forty courses 

at various t ertiary institutions in Australia and the movement was 

extending to high schools. (Curthoys 1975:6) In Britain Women's 

Studies courses have proliferated especially at universities, polytechnics, 

extra-mural and adult education classes, and in secondary schools. 

(Wolff 1977: 155) 

The Women's Movement was a major factor behind the emergence of 

Women's Studies (and this is generally reflected in the courses and 

programmes) . 

"Women's Studies did not arise accidently, as the 

product of someone's good idea, but was created by a 

social movement for Women's liberation". 

(Gordon 1975:559) 

Women's Studies encompasses many different facets . Three main 

areas, however provide the basis of these studies. 

(1) Research , study and analysis of Women. 

(2) The teaching and transmis sion of ideas, information and 

resources on Women. 

(3) Orientation to action and change in society. 

Research, study and analysis on women is aimed at building up 

knowledge 

a) of women and the female experience, and 

b) of women as an oppressed group in unequal power relations with men. 

The presentation of this knowledge, through many varied pedagogical 

approaches and techniques, is aimed at raising consciousness and awareness 

of women. 

On a general level consciousness raising through Women's Studies 

aims to provide participants with an understanding of the nature of sexual 

oppression, and how this is maintained and transmitted in our society. 

On a specific and pers.onal level, Women's St.udies aims to increase women's 

own levels of consciousness, and help women to positively revalue themselves 
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on the basis of knowledge about themselves , and achieve self worth and 

self actualisation. 

Some courses, building on a combination of research and analysis, 

and consciousness raising, have an orientation to action and change in 

society - aimed at transforming the oppressive situation . 

Women's Studies courses that are offered by different groups and 

organisa tions in Western society take on many different forms and 

approaches . Some combine consciousness raising on both a general and 

specific level with an orientation to change , while others may be only 

concerned with r ais ing levels of awareness and consciousness . 

Within these courses some may be aimed solely at enabling women to 

achieve self awareness and actualisation, while alternatively others are 

only aimed at analysis of oppression and the process of maintenance and 

transmission in society. 

Thus Women's Studies incorporates a very wide area of research and 

teaching and this point must be constantly kept in mind when analysing and 

discussing such courses and programmes. 

New Zealand like many other Western societies has seen the emergence 

of Women's Studies over the last decade. Developments have been researched 

in the Auckland area (Roth 1974) and within the universities (Shaskey 1977), 

indicating types of courses offered , the content and course organisers. 

In 1978 Seymour pub lished "Women's Studies in New Zealand 1974-1977 

A Pilot Bibliography Directory" which provides extensive information on 

research on women , examples of courses , lectures, seminars etc., on women, 

and a directory of resources for Women 's Studies. (Seymour 1978) 

Given that developments are o~curring in New Zealand in the sphere of 

Women's Studies, the purpose of this study is to provide an indepth 

analysis of Women's Studies courses· for adults in New Zealand that have 

been offered during 1977-1978. 

This study will attempt to ascertain the location of the wide 

spectrum of courses throughout New Zealand. 

With this data an attempt will then be made to examine who organises 

these courses, why they do so, and what they are aiming to achieve through 
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·offering such courses. 

Material will also be sought on the nature of the courses· themselves, 

and on the course participants . 

This research thus aims to build up a comprehensive picture of 

Women ' s Studies in New Zealand to provide insights into its emergence 

and development, revealing possible similarities and differences with 

patterns established in other countries. 

This material may then be utilised in exploring possible directions 

for Women 's Studies in the future. 
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METHOD· 

Two postal questionnai. res (a preliminary informntion sheet and the 

main questionnaire) were developed and administered to ascertain data on 

Women's Studies courses in New Zealand for adults offered during 1977-1978. 

Despite the known problems _associated with data gathering by the 

postal questionnaire (Travers 1964), this method was adopted because the 

information being sought was from a wide variety of individuals and groups 

spread through out New Zealand, and no finance was available for travel or 

telephone interviews. 

The preliminary postal information sheet was sent to establish 

where Women's Studies Courses are being offered, and the main questionnaire 

was used to obtain specific data on the courses, organisers and 

participants. 

Both questionnaires were accompanied with a covering explanatory 

letter and an addressed envelope, for the reply. 

The Preliminary Infonnation Sheet (see Appendix One) 

The preliminary information sheet was designed and developed to 

ascertain the location of Women's Studies courses in New Zealand, and the 

names and addresses of the course organisers. 

This information sheet was thus designed for and sent to the directors 

of various educational institutions/organisations. The comprehensive list 

of organisations that were contacted, was obtained from the 1977 Directory 

of Continuing Education New Zealand (Roxburgh ed. 1977) and from the 

Broadsheet Magazine directory of feminist organisations (Broadsheet, 

February 1977 : 40). These two sources, together, gave a very extensive 

list of possible organisations that might offer such courses. 

Item one requested the name and address of the particular institution 

contacted. 

Item two asked if they ran a Women's Studies course. 

If the answer was affirmative, the name and address of the course 

organiser was requ~sted (in item 3) so that this person cculd be contacted 

with the main questionnaire. 
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The inform:1tion sheet was thus very sho rt, and aimed specifically 

· at ·ascertaining information to enable the successful adfuinistration of the 

main questionnaire. 

The Main Ques tionnaire (see Appendix Two) 

This questionna ire was designed to provide an initial overview of 

Women's Studies courses, organisers and participants in New Zea l and, and 

it was specifically developed to be administered to course organiser s. 

There are nine separate items in the ques tionnaire. Six are 

concerned with the various details of the course, the others deal with the 

course organiser, the administering organisation, and the participants. 

The Questionnaire Items 

(1) This item was designed to elicit the name of the cour se or 

programme, so as to provide informa tion on the course t ype. 

Responses were to be analysed on the bas i s of categories of course 

types. 

(2) The name and address of the cou.rse organiser (s) was requested. 

This information was required to provid~ figures on the number of 

men and women who were invoived in course organisation. 

Responses we=e to be analysed on the basis of sex , to ascertain 

the numbers of courses organised by women only , men only, and 

jointly by men and women. 

(3) The name of the administering organisation was requested, so as 

to provide an overview of the role of governmen t and voluntary 

organisations in the area of Women ' s Studies. 

Responses were to be analy~ed on the basis of their government 

or voluntary status as organisations, and whether they were 

government or voluntary funded. 

(4) This item was designed to elicit info rmat ion on how the cour se 

originated and subsequently developed. 

These questions are of considerable importance as they provide 

information on why the course originated, who played a role in 

this, and how it developed . 
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The following material was to be analysed. 

(1) the year the course was established: (numbers per year) 

(2) the impetus for course establishment (reasons) 

(3) origina ting factors . 

(5) The aims and objectives of the courses were requested to provide 

insight into the purpose behind s uch courses, and also their 

specificity of purpose . 

The responses were to be analysed on the basis of 

(1) specificity - showing whether the aims and objectives 

were specific or general . · 

(2) approach to social change . 

A conceptual framework with a continuum of attitudes 

toward social change was to be tentatively utilised to 

examine the orientation of the various Women's Studies courses 

toward social change . 

(6) This item was concerned with obtaining data on course content , 

the utilisation of read ing r esource material, and pedagogy. 

This material was sought to obtain an overview of the teaching 

and learning situation i.e . what was actually occurring within 

Women's Studies courses, r esources they used, and the methods 

to achieve the overall purposes . 

The responses were to be analysed on the following basis 

(1) Reading resources - The numbers of courses using 

(1) texts and /or (2) r ecommended reading. 

(2) Pedagogy - The analysis of course utilisation of 

various teaching and learning processes: What 

processes are being utilised, and what numbers are 

using each approach? 

(3) Course content - this was tentatively analysed with 

the material from item S , no.2. 

i . e. data on course aims and objectives, and content 

was to be analysed on a conceptual framework with a 

continuum of attitudes toward social change, to enable 

a tentative examination of the orientation of the 
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various Women's Studies Courses toward social change. 

(7) This item was designed to ascertain data on the numbers of 

participants in each course, including figures on the numbers 

of females and males. 

This data was sought to gain a picture of the numbers of people 

who are involved in Women's Studies courses in New Zealand, and to 

discover whether the participants are predominantly male or 

female, and in what courses they are involved. 

Responses were to be analysed (1) through the total number 

of participants from each course, providing thus an overall 

total of course participants in New Zealand 

(2) on the basis of the numbers 

of men and women in each course - providing the pattern of 

attendance on the basis of sex. 

This information was then able to be used to analyse participation 

in government and voluntary courses, and formal and informal 

courses in terms of numbers and sex. 

(8) This item sought information on course length. This was 

requested to see if there was a common pattern in course 

duration, if course length varied between institutions, and if 

there was a relationship between course length, aims and 

objectives, utilisation of reading resources etc. 

The responses were to be analysed on the basis of the number 

of sessions per course. 

(9) The last item requested specific information on the numbers 

of lectures and seminars. This was requested to provide in 

depth information on the course ·sessions and what occurred in 

these. These responses were to be analysed with items 6 and 8. 
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IMPLE~U~NTATION OF THE POSTAL QUESTIONNAIRES 

The Prelimin.:'!ry Informntion Sheet. 

In the first st~ge one hundred and twelve organisations were 

contacted through the postal information sheet. After three weeks replies 

had been received from seventy six organisations - an initial response rate 

of 67.85%. 

In the second stage of this initial survey, reminde r letters (see 

Appendix Three) were sent to the remaining thirty six organisations, 

three weeks after the first contact. 

Twenty three replies were received from this second stage - a 

response rate of 63 . 88%, which was 20.53% of the total responses. 

The total response from this preliminary survey was thus ninety nine 

out of a possible one hundred and twelve (88.38)%. 

Analysis of the r~sponse patterns to this preliminary survey is 

contained in Table One below. 

Table One 

Organisa tional Response to Preliminary Postal Info r mation Sheet 

Number of Response Response Response 
Organisations - numbers - percent % Percen t of 

contacted total. 

First Stage 112 76 67.85 67.85 

Second Stage 
36 23 63.88 20.53 (Reminder) 

Total of Stages 99 88. 38 

Forty seven organisations indicated that they did offer Women's 

Studies Courses , and provided the names and addresses of the course 
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organisers. (see table two below) 

Tab l e Two 

Type of Response to Prelimin.:1r y Information Shee t 

Organisations Contacted. Number Percent % 

Offering Courses - 47 47 

Not offering courses 52 53 

99 100 

The Main Questionnaire, 

On the basis of the previous information, the first stage of the main 

ques tionnaire, was then sent to t hese for ty seven organisations , to 

ascertain specific data on the courses, organisers and pa rticipants. 

After thre e weeks r eplies had been r eceived from t wenty nine organisations 

- an -initial response r a te of 62%. 

In the second stage of the main questionna~re a r eminder letter and 

additional questionnaire were sent to eighteen organisations (see Appendix 

Four). Fifteen replies were received from this second stage - a response 

rate of 83% which provided 32% of the total response. 

Thus after the first and second s t ages of this ma in postal 

questionnaire f orty four of a to~al forty seven organisations replied -

a response rate of 94%. 

Analysis of the response patterns t o the main questionnaire is shown 

in Table Three below. 

Tab l e Three 

Organisat ion3l Response to the Main Ques tionnaire 

Number of Response Response Percent 
Organis.:i.tions numbe r -Percen t % of total 

Contacted 
First Stage 47 29 62 62 

Second St.:ige 18 15 83 32 
MA.>JLY Ut>HV.._' 5.,U 

1'n t- ,-, 1 IIR ii.RV / , /, 0 / . 
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When replies were received on the main questionnaire, letters of 

thanks were sent to each respondent (s e ~ Appendix Four (b)). 

Responses. 

In both of the postal questionnaires a high response rate occurred; 

88.38% with the preliminary .infonna tion sheet and 

94% with the main questionnaire. 

Given that a high response rate is essential, (Scott 1961 : 143), the 

response rates for this postal survey are nonetheless particularly high. 

There are several reasons that may account for this situation. 

(1) An interest in the subject of inquiry. Many respondents replied 

independently that they were very interested in this research, 

and would like to read the results, and would readily provide more 

infonnation if it was required. 

C. Scott presented an extensive review of research on mail surveys, 

and reports on seven research articles that indicate the positive 

effects of an interest in the subject of inquiry. (Scott 1961 : 162) 

(2) The recipients believed that their responses were needed and wo~ld . 

be of use. Scott on the basis of his research, suggested that 

this could be a factor affecting the response rate (Scott 1961 : 178). 

(3) The covering letter provided information, as to why the infonnation 

was required and thus may have motivated respondents to reply. 

Linsky in his review of responses to mailed questionnaires sugge~ts 

that "covering letters prove to be one of the few opportunities 

for influencing respondents and motivating them to reply". 

(Linsky 1975 : 92) 

(4) A follow up reminder letter with an additional questionnaire was 

utilized in both surveys. 

Scott states "the use of follow ups or reminders is certainly the 

most potent technique yet discovered for increasing the response 

rate". (Scott 1961 : 164) 

In his research he also found tha t a higher response r a te may be 

obtained by enclosing a second copy of the questionnaire with the 

follow up letter (Sco~t 1961 : 164). 
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Linsky's findings also verify the effectiveness of follow up 

letters. (Linsky 1975 : 85) 

(5) Both of the questionnaires are very short. 

The preliminary information sheet had three items and the main 

questionnaire had nine. 

This situation may have encpuraged the recipients to reply. 

Scott states that there is some evidence of a higher response 

for the very short questionnaires. (Scott 1961 : 168) 

(6) There appears to be a higher response rate to postal questionnaires 

in New Zealand than in other countries such as the United 

Kingdom and United States of America. 

Note: 

Occasionally respondents omitted replies to different questions. 

In presentation of the findings on each item, this is referred to if there 

is not a 100% response rate, indicating the figures that the findings 

represent. This is also noted in the appendices when appropriate. 

In addition to the material received from the postal questionnaires, 

information was received independently, on five other organisations 

offering Women's Studies courses. (for example, through personal contact 

with individuals involved). 

From this group of forty nine organisations that indicated that they 

offered Women's Studies courses fourteen were not included in this study. 

Table Four 

Reasons for Non Inclusion of Courses 

Reasons 

Courses ceased before 1977 

Courses planned for future 

Not Women's Studies 

Part of another course 

Total 

Numbers of Organisations 

4 

2 

6 

2 

14 . 
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Table Four shows that organisations were not included in the 

·research if they had courses that had ceased before 1977, or were courses 

planned for the future, or did not meet the criteria for Women's 
. . (1) 
Studies or were part of another type of course . 

Thus this study centred on ·a total of thirty five organisations 

offering Women's Studies Courses to adults in New Zealand. 

(1) For a discussion of the criteria used, see the section on 

background. 
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THE FINDINGS 

Number of Courses. 

During 1977 - 1978 forty six separate Women's Studies courses have 

been designed, organised and implemented in New Zealand at the tertiary 

level (see Appendix Five for details). 

Course Types. 

Table Five 

Types and Numbers of Women's Studies Courses 

Type of Course Number 

Assertiveness training for Women 11 

Women's Studies 8 

Pre-Training 8 

Sociology of Women 5 

Women and Education 4 

Sex Roles 2 

Women and Health 

Women and the Law 

Workshops for Women 

Psychology of Women 

Not specified 

Total 

2 

2 

2 

1 

1 

46 

Among the forty six courses there is a considerable range and wide 

variety of courses and course types. Table five shows that of the ten 

varying types of courses, three groups of courses provide over half the 

course numbers (59%). These are: Assertiveness Training for Women, 

Women's Studies and Pre-Training. Assertiveness Training for Women 

and Pre-Training courses account for 41% of all the courses. 

Number of Organ is a tions with Courses·. 

Thirty fiv e s eparate organisations/institutions are currently running 

Women's Studies courses. These thirty five organisations account for 



forty six courses (see Appendix Six for details). 

Total 

Organisational Bodies and Course Numbers. 

Table Six 

Organisational Tiodies and Course Numbers. 

Organisation Bodies 

Ad Hoe 

Collective for Women 

Community College 

Community Educational Service 

Coimnunit.y School 

Department of Education 

Human Relations; Group Education and 

Counselling Centres 

National Organisation of Women 

Polytechnics/Technical Institutes 

Teachers Colleges 

Universities 

University Extension Departments 

Women' s Cent re 

Workers Educational Associations 

Working Women's Alliance 

Young Women's Christian Associations 

16 Organisational Bodies 

Number of Courses 

2 

1 

3 

2 

1 

3 

2 

1 

6 

2· 

6 

7 

2 

4 

1 

3 

46 courses 

(14) 

Table Six reveals that sixteen organisational bodies offer a total of . 

forty six Women's Studies courses. Two of the sixteen organisational 

bodies; Universities and University Extension Departments run thirteen 

of the forty six courses. This represents 28% of the total course 

numbers. 
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Government and Voluntary Organisations. 

Women's Studies courses are run by both government ::md voluntary 

organisations (refer to Appendix Seven for details). 

Table Seven 

Government and Voluntary Orgariisations with Women's Studies Courses 

Organisations 

Government Organisations 

Voluntary Organisations 

Total 

Number 

21 

14 

35 

Percent% 

60 

40 

100 

Table Seven. qovernment organisations account for 21 (60%) of the 

organisations that offer Women's Studies courses, significantly more than 

voluntary organisations who account for 14 (40%). 

Table Eight 

Government and Voluntary Organisation Course Numbers 

Organisations Courses 

Number Percent % 

Government Organisations 30 65 

Voluntary Organisations 16 35 

Total 46 100 

Government organisations account for 30 (65%) of the forty six 

Women's Studies Courses and voluntary organisations offer 16 (35%), ~s 

shown in Table Eight. 

Thus there is a higher proportion of government organisations with 

Women's Studies courses than voluntary organisations and government 

organisations also account for a large proportion of the total courses. 



(16) 

Funding of Organisations. 

Women's Studies courses offered by organisations in New Zea~and are 

financed by government or voluntary funds. (see Appendix Eight for 

details of the sources of funding) 

Table Nine 

Source of Course Funding 

Government Funded Courses 

Voluntary Funded Courses 

Number 

34 

12 

Total 46 

Percent% 

74 

26 

100 

Table Nine shows that a high proportion of Women's Studies courses 

34 (74%) were offered by government funded organisations, and a 

considerably smaller proportion 12 (26%) were offered by voluntary funded 

organisations. 

Table Ten 

Government and Voluntary Funded Organisations with Women's Studies 

Courses. 

Organisations 

Government Funded organisations . 
Voluntary Funded organisations 

Total 

Number 

25 

10 

35 

Percent% 

71 

29 

100 

From a total of thirty five different organisations with Women's 

Studies Courses, twenty five government funded organisations accounted for 

71% of the total and the ten voluntary funded organisations accounted for 

29% as shown in Table Ten. 

Thus in New Zealand a large proportion of Women's Studies Courses 
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Formal and Informal Women's Studies Courses. 

Women's Studies Courses offered by the various organisations are 

either formal courses - which may be part of formal qualifications and/or 

a formal training programme, or arc informal, non-vocational non7assessed 

courses. (refer to Appendix Nine for details) 

Table Eleven 

Number of Organisations offering Formal or Informal Courses. 

Organisation 

Organisations with Formal courses 

Organisations with Informal courses 

Total 

Number 

11 

24 

35 

Percent% 

31 

69 

100 

Table Eleven shows that from a total of thirty five organisations, 

eleven organisations offered courses which are formal and twenty four 

organisations offered informal Women 's Studies courses. Thus a high . 

proportion of organisations, 24 (99%) a re offering informal Women's Studies 

courses. 

Table Twelve 

Number of Formal and Informal Courses. 

Courses 

Formal Courses 

Informal Courses 

Total 

Number 

13 

33 

46 

Percent i. 

28 

72 

100 

Table Twelve shows that from a total of forty six courses, 33 (72%) 

are informa l and 13 (28%) are formal. 



Course Organisers: (Sex) 

Table Thirteen 

Sex 

Female only 

Female and Male 

Male only 

Total 

Sex of Course Organisers 

Number of 
Courses 

44 

2 

0 

46 

(18) 

Percent % 

96 

4 

0 

100 

Table Thirteen shows that an extremely high proportion of Women's 

Studies Courses are organised by women (96%). This occurred in forty four 

of the forty six courses and in only two (4%) of the forty six courses 

are men involved in course organisation, (refer to Appendix Ten) and in these 

cases it is on a joint basis with women. 

Attendance ~t Women's Studies Courses 

Information is available on 35 of the 46 courses. (refer to Appendix 

Eleven). 

Total attendance. 

A total of 2015 people attended the 35 Women's Studies courses. , 

Course Attendance by Sex 

Sex 

Females 

Males 

Total 

Table' Fourteen 

Course At tendance ·by Sex. 

Numbers 

1838 

177 

2015 

Percent % 

91.2 

8.8 

100.0 
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Table Fourteen shows that of the 2015 participants, the majority 

1838 (91.2%) were women, and a very small number, 177 (8.8_%) were men. 

Attendance at Government and Voluntary Organisation Courses 

Table Fifteen 

Attendance at Government and Voluntary Organisation Courses 

Courses Attendance 
Course Numbers Numbers Percent 

Government Organisation 
27 1817 90.2 Courses 

Voluntary Organisation 
8 198 9.8 Courses 

Total 35 2015 100.0 

Table Fifteen shows that a large proportion of participants (1817, 

90.2%) attended the 27 government organisation courses and a very small number 

(198, 9.8%) attended the 8 voluntary organisation courses. 

Formal and Informal Courses Attendance 

Courses 

Formal 

Informal 

Total 

Table Sixteen 

Formal and Informal Courses Attendance 

Numbers 

665 

1350 

2015 

Attendance 

Percent% 

33 

67 

100 

Table Sixteen shows that 665 people (33%) attended formal Women's 

Studies Courses (i.e. that are part of formal qualifications and/or a 

formal training programme etc.) and 1350 people (67%) attended informal 

courses. 
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Female Attendance Patterns 

A total of 1838 females attended th.e thirty five Women's Studies 

Couises. A ~ery high percentage of women (89.2%) attended government 

organised courses in comparison to the small group (10.8%) who attended 

voluntary organised courses. This analysis is shown in Table Seventeen below. 

Table Seventeen 

Government and Voluntary Organisation Courses: Female Attendance 

Female Attendance 
Courses 

Number Percent 

Government Organised 1640 89.2 

Voluntary Organised 198 10.8 

Total 1838 100 

% 

A high proportion of women (73.1%) ·attended informal Women's Studies 

Courses, and a significantly smaller group (26.9%) attended formal courses. 

These patterns are shown in Tables Eighteen arid Nineteen below. 



Total 

Table Eighteen 

Formal Courses Female Attendance 

Organisation and Course 

Department o f Education 
Teacher Educa tion 

"Management Training for Women" 

Teachers College 
Auckland Se condary Teachers College 

"Women and Education" 

Palmerston North Teachers College 

"Sex Roles" 

Technical Institute 
Auckland Technical Institute 

"Women's Studies" 

Manukau Technical Institute 

"Women's Studies" 

University 
Auckland 

"Women an.d the Law" 

Canterbury 

"Sociology of Sex Roles" 

Massey 

"Women in Society" 

Victoria 

''Women in Society" 

Waikato 

"Psychology of Women" 

"Sociology of Women" 

Attendance 

Number of Females 

20 

45 

60 

120 

36 

25 

56 

39 

47 

30 

17 

495 

(21) 
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Table Nineteen 

Formal and Informal Courses: Female Attendance 

Courses Female Participants 

Numbers Percent i. 

Formal courses 

Informal courses 

Total 

Male Attendance Patterns 

Table Twenty 

495 

1343 

1838 

26.9 

73. 1 

100.0 

Government and Voluntary Organisation Courses: Male Attendance 

Course Numbers Percent 

Governrnen t Organisation Course 177 100, 

Voluntary Organisation Course 0 0 

Total 177 100 

i. 

The 177 male participants all attended government organised courses, 

no men attended voluntary organisation courses. (see Table Twenty) 
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Table Twenty One 

Male Attendance at Women's Studies Courses 

Organisation and Course 

Formal Courses 

Number of Males 

Teachers College 

- Auckland Secondary Teachers College 
"Women in Education" 

- Palmerston North Teachers College 
"Sex Roles 

Technical Institutes 

- Auckland Technical Institute 
"Women's Studies" 

Universi ty 

- Auckland 
"Women and the Law" 

- Canterbury 
"Sociology of Sex Roles" 

- Massey 
"Women in Society" 

- Victoria 
"Women in Society" 

- Waikato 
"Sociology of Women 

Sub Total 

Informa l Courses 
University Extension 

- Otago University Department of University 
Extension. 

"Women's Studies" 

- Victoria University Department of University 
Extension 

"Women's Studies" 

- Waikato University Centre for Continuing 
Educa tion 

''Women and Health" 

Sub Total 

Total 

15 

10 

120 

3 

15 

3 

3 

1 

170 

2 

2 

3 

7 

177 



Courses 

Table Twenty Two 

Form.:il and Informal Courses : 

Formal courses 

Informal courses 

Total 

(24) 

Male Attendance 

Male Attendance 

Numbers Percentages 

170 96.1 

7 3.9 

177 100.00 

Tables Twenty one and Twenty two show that 170 men attended formal 

Women's Studies courses i.e. courses that are part of formal qualifications 

and/or a formal training prograrmne, and 7 men attended informal courses. 

Thus 96.1% of all men attending Women's Studies courses are participating 

in formal assessed courses. 

The remaining 3.9% of males are attending informal courses all at 

University Extension Organisations_. 



Female and Male Attcnd~nce Patterns 

Table Twenty Three 

Government and Voluntary Organisa tion Courses 

Attendance. 

Organisation and Courses Female 
Numbers Percent 

Government Organisation courses 1640 89.2 

Voluntary Organisation courses 198 10.8 

Total 1838 100.0 

(25) 

Female and Male 

Male 
% Numbers Percent 

177 100 

0 0 

177 100.00 

A 100% of the male participants attended government organisation ·, 

% 

courses, as shown in Table 23. A high percentage of women 89.2% also attended 

government organisation courses. No men attended voluntary organisation 

courses but 10.8% of the women participated in these. 

Table Twenty Four 

Formal and Informal .Courses : Fema le and Male Attendance 

Courses Female Male 
Numbers Percent % Numbers Percent 

Formal Courses 495 26.9 170 96.1 

Informal Courses 1343 73.1 7 3.9 

Total 1838 100.0 177 100.0 

. 
Table 24 shows that a very high percentage of men (96.1%) attended 

formal courses while a high percentage of wom~n (73.1%) attended informal 

courses. There is thus a very considerable difference between male and 

female participants in the attendance at formal and informal Women's 

Studies Courses. 

% 
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Cours e Establishment 

Table Twenty Five 

Year Course Established 

Year Established · Number Percent % 

1969 1 2 

1970 0 

1971 0 

1972 0 

1973 2 4 
1974 1 . 2 

1975 3 7 
1976 10 22 

1977 11 24 

1978 14 30 

Not stated 4 9 

Total 46 100 

Table 25 reveals that the first Women's Studies course was established 

in 1969 . . It was another four years before any further courses were 

established. 

These first early courses were established at the Polytechnic/ 

Technical Institutes and Universities. (refer to Appendix eight for details) 

Year Established 

Prior to 1975 

Since 1975 

Not stated 

Total 

Table' Twenty Six 

Course Establishment since 1975 

Number 

4 

38 

4 

46 

Percent 

9 

82 

9 

100 

Four courses were establis hed prior to 1975 and 38 since 1975. 

i. 

(see Table 26). Thus a very high proportion of Women's Studies courses (82%) 

have been established since 1975. 
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Course Origins 

. A variety of factors account for the origination of ~ourses (refer 

to Appendix 12 for full details). 

Table Twenty Seven 

Course Origina ting Factors 

Originating Factors Course Numbers 

Independent Initiative by Women 

Policy of Organisation 

Policy and Initiative 

Expressed 'Needs' 

Not Stated 

Total 

33 

2 

3 

5 

3 

46 

Percent 

72 

4 

6.5 

11 

6.5 

100 

% 

Table 27 shows that a large propo~tion of courses, (72%) originated 

through the independent initiative of interested women. Originating factors 

such as the policy of the organis~ti?n or needs expressed by the community, 

combined with the initiative of women in the organisation occurred in only 

21.5% of the courses. 
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Course Aims and Objectives 

Table Twenty Eight 

Specificity of Course Aims and Objectives 

Aims and Objectives Course Numbers Percent % 

Very Specific 5 11 

Specific 7 15 

General 22 48 

Very General 6 13 

Not stated 6 13 

Total 46 100 

Table 28 shows that a large number of Women 's Studies Courses have 

general aims and objectives . (refer to Appendix 13 for specific course details) 

61% of the courses have aims and objectives in the range general to very 

general. A small proportion of courses 26% have aims and objectives in the 

range specific to very specific . 

The five courses that have very specific aims and objectives are 

university courses. Of the six courses that have. very general aims and 

objectives five courses are assertiveness training courses of various types. 

Table Twenty Nine 

Specificity of Aims and Objectives and Source of Funds 

Government funded courses Voluntary Funded courses 
Aims & Objectives Number Number Total 

Very Specific 5 0 5 

Specific 6 1 7 

General 18 4 22 

Very General 1 5 6 

30 10 40 

Table 29 shows that all the courses with very specific aims and objectives 

are governmen t funded courses. Almost all of the voluntary funded courses 

have general or very general aims and objectives. 
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Pedagogy. 

Twenty four Women's Studies Course organisers indicated the Learning and 

Teaching Approach used in the course. (see Appendix 14 fo7 course details) 

Table Thirty 

Learning and Teaching Approaches 

Approach 

Lecture, Seminar, Tutorial 

Group Learning and Participation 

Workshops 

Correspondence 

Course numbers 

18 

3 

2 

1 

Total 24 

Table Thirty shows that of the 24 courses where information was 

available on the l ea rning and teaching approaches, Most of the courses 

utilized lectures, seminars and tutorials. The remainder of the courses 

used, group l earning and participation, workshops and correspondence. 

Course Reading 

(1) Set Texts. 

(2) 

From the 40 courses where information was available, four courses had 

set texts. These courses are all in universities and also have 

extensive recommended reading (refer to Appendix 15 and 16 for 

further details). 

Recommended Reading. (refer to Appendix 15 and 17) 

Table Thirty One 

Courses with Recom.~ended Reading 

Numbe r of Books Recommended 

10+ Books 

Number of Courses 

5+ Books 

3+ Books 

1 Book 

11 

3 

2 

3 

Total 19 
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Nineteen of the forty courses have recommended reading. 

Just under half of the Women's Studies Courses have rcconunended 

reading, but only a few have se t texts. -An ex tremely high proportion of 

courses with course r eading were gove rnment fund ed courses. 

Course Length 

Information on course leng th. is available for forty courses (refer to 

Appendix 18). 

Organisations 

Governmen t only 

Voluntary only 

Government and 
Voluntary 

Table Thirty Two 

Women's Studies Courses : Length 

Number of 
courses 

30 

10 

40 

Total number 
of sessions 

420 

80 

500 

Average 
number of sessions 

14 

8 

12.5 

Table 32 shows tha t for the forty courses there was a total of 500 · 

sessions (each session approxima t e ly t wo hours) with the average course 

length (i.e. number of sessions) 12.5. 

The average length for government organisation courses was 14 

sessions which was considerably longer than voluntary organisation courses, 

where the average number of sessions was eight. 
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Table Thirty Three 

Organisationa l Bodies: Course Length 

Org.:inisa t ional Bodies 
Course Number of Average no. 
Numbers sessions sessions 

Ad Hoe 1 4 4 

Human Rel ations Groups 2 12 6 

Conununity Education 6 54 9 

Department of Educat i on 3 25 8 

National Organisation of 1 6 6 Women 

Polytechnic 1 66 66 

Teache rs College 2 14 1 

Technical Institutes 5 46 9 

Universities 6 150 25 

University Ext ension 7 65 9.5 

Women's Centre 2 15 7.5 

W.E.A. 3 39 13 

Y.W.C.A. 1 4 4 

40 500 12. 5 

Table 33 shows the average l ength of courses run by the diffe rent 

organisational bodies. 

of 

The polyt echnic has a course with the longes t duration; 66 sessions . 

Apa rt from this one course at the Polytechnic, the universities have 

the longes t courses - average length 25 sessions. These courses last for 

a considerably longer period than th
0

ose offered by the other organisational 

bodies. 
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DISCUSSION 

During 1977-1978 forty six separate Women's Studies Courses for 

adults have been designed, organised and implemented in New Zealand at 

the tertiary level. 

Course Types. 

Among these courses there is a wide range and variety of course types. 

However two groups of courses;· Assertiveness Training for Women, and 

Pretraining account for 41% of all courses. This has considerable 

implications for Women's Studies in New Zealand as these courses have a 

specific and a personal orientation. They are concerned with increasing 

a womans own personal levels of consciousness, to enable positive re-evaluatior 

of themselves through personal development and self actualisation. They 

are generally not oriented to the other major aspects of Women's Studies 

which have a far wider approach - based on an analysis of Women in Society 

and the basis of inequality and oppre$sion. These points raise important 

questions as to what directions Women's Studies will develop in the future. 

Organisational Bodies. 

Of the sixteen organisational bodies that administer Women's Studies 

courses, two bodies both university sponsored i.e. Universities and 

University Extension Departments., administer 28% of the total number of 

courses. 

A similar pattern is also found overseas. In the U. S.A. in 1972 

University sponsored courses accounted for 42% of the total number of 

courses (Astin, H. and Parelman, A. 1973:392). And yet universities make 

up only 12% of the total population of American Institutions of Higher 

Education. (Stimpson, C.R. 1973:43) 

Fairbaims (1975:6-14) reported that in the United Kingdom, 

University sponsored courses made up a large proportion of total .courses. 

In 1975 there were nineteen university courses, ten university extension, 

four Department and College of Education courses, eight Polytechnic and 

eight adult education organisation courses. 
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Wolff, J. (1977 : 155) notes that there has been a rapid increase in 

courses in the United Kingdom since 1975 and they are found espe~ially at 

the Universities. 

A similar pattern is also report ed in Australia (Frost , C. 1977 : 42). 

Various reasons may be suggested for the large number of university 

sponsored Women's Studies courses. · The univers ity may provide certa in 

flexibilities for the introduc tion of .non traditional courses - in terms 

of fin ance , staff, resources and curricula (Stimpson 197 3 : 44) . The 

large size of Universities may bring toge ther a larger number of fairly 

radical women staff who are interested in promoting the idea of Women's 

Studies. Educational innovation in a high percentage of situations has 

its basis in a university environment. 

Courses initiated by universities and university departments have a 

higher rate of survival than courses in non university institutions. 

This may be related to the fa c t that courses established in the university 

will be seen as valid and valuable as they are assessed courses, part of 

formal qualifications and thus have high· status . (Young, M.F . D. 1971 : 36) 

Course Funding 

In New Zealand a large proportion of Women's Studies Courses (747.) 

are offered by governmen t-funded organisations. 

Several explanations may be given for this situation . On the basis of 

reconunenda tions from International Women's Year (1975) the government has 

provided funds and resources for some course development . 

Finances are more likely to b~ flexible for course development in 

government organisations a nd funds can be maintained, whereas in the 

voluntary sphere they need to be raised each financial year . 

Formal and Informal Courses. 

A high proportion of Women ' s Studies Courses (7 2% ) are informal 

compared with 28% which are formal courses • . 

These fi gures have considerable implications for the status of 

Women's Studies Courses. The theories of M.F.D. Young suggest that high 
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status is associated with curriculum areas that are formally assessed 

(Young 1971 : 36). Given the s mall proportion of Women's Studies courses 

that are run on this basis one could impute therefore that Women's Studies 

Courses may be seen as low status courses by the Community and Society. 

Course Organisers. 

An extremely high proportion of Women's Studies Courses (96%) are 

organised by women. In only two (4%) of the forty six courses are men 

involved in course organisation and this is in association with women. 

A similar situation is found in Australia, (Frost 1977 : 42), 

United Kingdom (Fairbairns 1975) and United States of America (Astin and 

Parelman 1973 : 397), although the number of male organisers is slightly 

higher in these countries than in New Zealand. For example Astin and 

Parelman suggest that men comprise 10% of staff.' 

There are many factors that may account for the high proportion of 

female organisers and extremely low proportion of men. 

A very significant point lies in the fact that a large number of the 

courses were initiated by women very interested in studying and teaching · 

issues related to women and inequality. 

Why have men then not generally sought participation in these issues, 

and this process considering the high proportion of men involved in 

tertiary teaching? 

Frost suggests that "male scholars have not participated, probably 

partly in response to indoctrination by the patriarchal society, whereby 

anything connected with women is regarded as inferior". (Frost 1977 : 42) 

Moyer in recording the comments of Charlotte Perkins Gilman a 19th 

Century American feminist writer who once noted that "men are men and 

human beings - women are only women" sta.tes that many curricula reflect this 

assumption. Thus men's activities are accorded high status and are taken 

ser~ously whereas subjects associated with women have long been trivialised. 

(Moyer 1973 : 35) Thus few men are, or perhaps wish to be, associated with 

such courses. 
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The status of t hese courses may also be pursue d from another 

perspective. The majority of courses are non assessed and thus often 

perceived as "low status" courses. These non assessed courses have no male 

organis e rs. The two courses with male (and female) organisers are both 

formally assessed, and according to Young's criteria "high status" courses 

(Young 1971 : 36). 

Thus status may be an important factor behind the degree of male 

(and female) participation in course organisation . 

Attendance. 

From the statistics available on course attendance, a total of 2015 

people attended thirty five Women's Studies courses . 91.2% of these 

participants were women and 8.8% were men. 

A similar participation ratio of men and women in such courses is 

reported in the United States of America , (Astin and Parelman 1973 : 397) 

and Australia (Yates 1973 : 1132). One could suggest that the reasons for 

. low male course participation may be simi-lar to those underlying low male 

participation in course organisation. That is, courses on women and courses 

organised and administered by women may have low status in modern society. 

(Grahl et al. 1972 : 118) (Stimpson 1973 : 302) (Moyer 1973: 35) 

(Rich 1974) (Frost 1977 : 42). 

Men and women attending these courses have .quite different course 

participation patterns. A high proportion of women 73.1% attended informal, 

non assessed courses with only 26.9% attending formal courses, i.e. that 

are part of formal qualifications or formal training programmes whereas the 

inverse situation is found with men~ 96.1% of male participants attended 

formal courses, while only 3.9% attended ·informal courses. 

This pattern is found in many areas . of adult Education. 

The National Institute of Adult Education (1970: 77) reported that 

"Women are much less likely to pursue formal (vocational) course_s 11
• 

Luckham in analysing the characteristics of adult education students in 

England found that 72% of male participants were pursuing adult education in 
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connection with employment, whereas only 28% of female participants were 

(Luckham 1971 : 125). In the New Zealand situation Horton in his 

ana_lysis of university extension participants sta ted "the chief 

distinguishing feature between enrol men t mo tivation for men and women seems 

to be along vocational/ non-vocational lines". (Horton 1976 32) 

The fac t that a l arge proportion of f emale participants in Women's 

Studies are a ttending informal non vocational courses, while a high 

proportion of male participants are attending formal (vocationally oriented) 

courses, may be rel a ted to questions of status and role in society. 

It would appear tha t men are more oriented toward courses with 

higher status, knowledge with higher status, and courses that will result 

in formal qualifications which provide the learner with more status in 

society and bar gaining power in employment. 

In discussing these points , the Department of Extension Studies, 

University of Canterbury ( 1975 : 112) suggest that "it must be remembered, 

of course, tha t the rewards of social mobility are not granted to infonna l 

study to the extent that they are for formal study". 

One could tentatively conclude then from these participation patterns 

in Women's Studies courses tha t women are less oriented to working directly 

for social mobility and increased status; whereas these appear to be key 

motivational factors for men. 

The only demographic informa tion sought on clientele in this research 

was on the basis of sex. However it will be important in future research 

to obtain data on other demographic variables such as social class and 

ethnicity so as to provide a more detailed overview of the clientele involved 

in Women's Studies courses in New lealand, as a basis for future action and 

planning. Research currently available on the clientele of adult education 

organisations provides some insights into patterns that may emerge in 

Women's Studies clientele. 

For example: 

In the United Kingdom Adult Education Institutions attract students 

with above average socio economic status (Hanna 1965) (London 1970). Research 

in New Zealand reveals a similar pattern. 
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Boshier (1968) carried out extensive research on the clientele of 

W.E.A., University Extension an<l High School Evening Institute, in 

Wellington. He concluded that such adult education institutions attract a 

socio economic elite i.e. that the participants are drawn from a narrow 

"creme de la creme" segment of the population. (Boshier 1968 : 43) 

Horton 1976 in his survey of university extension participants 

found that "participants are generally from the educationally and financially 

advantaged sections of the community". (Horton 1976 : 23) 

Impetus for Course Establishment . 

The origin of Women's Studies in New Zealand is very similar to the 

pattern in other countries, where a woman or a group of women were involved 

in initiating such courses. 

"The catalyst for a Women's studies course is most apt to· be 

a faculty or staff member". 

(Stimpson : 1973 : 44) 

In New Zealand many women involved in course organisation stated that 

their impetus came from involvement and/or interest in the Women's Movement. 

"a staff and student group initially a feminist group , were 

interested in such a course and pushed it through faculty. 

It has been running ever since". 

"from the workshops for women, many wanted to continue learning 

about themselves in the context of the Women's Movement". 

"It was initiated by women at the centre after attending a radical 

Women's seminar." 

A similar situation o_ccurred in the United Kingdom, United States of 

America and Australia. 

"Women's studies arose out of the Women's movement as an integral 

part of Women's struggle for self determination" (Grahl et al. 

1971 : 115) 

"Rarely have departments initiated such courses out of liberal 

or progressive instincts, or from an awareness of their intrinsic 

importance, as evidenced by the fact that no such courses were 

offered until the feminist movement became a powerful force". 

(Ogden 1977 : 145) 
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"Certain precipitating or facilitating fac tors in establishing 

Women's studie.s courses were c ommonly named: the Women's 

. Liberation movement and faculty members with a feminist ideology". 

(Astin and Parelman 1973 : 395) 

Course Establishment. 

82% of Women's Studies Courses have been established since 1975. 

As 1975 was International Women's Yea r one could tentatively suggest 

that such an event may have acted as a catalyst and/or impetus to the 

establishmen t of Women's Studies Courses in New Zealand. 

As previously discussed the Women's Hovement played a major role in 

the impetus for course establishment and development overseas, and in many 

similar situations in New Zealand. As the majority of these developments 

occurred in New Zealand after 1975 International Women ' s Year would appear 

to be a watershed for Women's Studies in this country. 

Course Origins. 

Most statements of ·goals for adult education and continuing education 

in New Zealand have been in terms of UNESCO's recommendations for life long 

education. The·se were well outlined and documented at the World Conference 

on Adult Education at Tokyo in 1972 and Nairobi in 1976. 

The "unanimous adoption (of the Nairobi recommendations) by member 

countries including New Zealand indicates some degree of commitment" (National 

Council of Adult Education Annual Report 1976 - 1977). 

Many of the goals of Women's Studies are very similar to some of the 

UNESCO's recommendations on the development of adult education for example. 

The aims of adult education should contribute to: 

"developing a critical understanding of major contempory problems 

and social changes" •.•••• (26 : 5) 

"achieving self determination for women" ...... (14 9) 

"civic, occupational, psychological, cultural and economic 

autonomy for women as a necessary condition for their existence 

as complete individuals"...... (14c : 9) 
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"knowledge about the status of women and about the Women's 

Movement in various societies" •.•. (14d:9) 

(UNESCO Recommendations on the Development of adult 

Education 1977:4-14). 

Thus one could expect that Women's Studies would be part of Adult 

Education policies in New Zealand. But on analysing the origin and 

development of Women's Studies courses one finds that an extremely high 

proportion (72%) were initiated (independently by women in various 

organisations and were the result of policy decisions in only (4%) of 

situations, and a combination of policy and initiative by women staff in 

6.5% of situations. This would suggest therefore that New Zealand adult 

education organisations may theoretically support the goals of the UNESCO 

Reconnnendations, but they do not implement these in their policies and 

policy decisions. 

The remaining 11% of courses, were initiated on the basis of needs in 

the community. This raises the issue of the "needs" curriculum which seems 

to have wide acceptance in New Zealand, and which appears to override the 

orientation to achieving the UNESCO Recommendations. 

Renwick, the Director General of Education, stated 

"the tide has been running steadily in the direction of 

educational policies based on needs and my prediction is that it will . 

continue to do so". (Renwick 1977: 13). 

There are however many problems concerning utilisation of policies 

in adult education based on needs. 

Bassett points out that there is a certain difficulty in defining the 

notion of need as there is the dis tinction between felt or expressed needs 

and real or genuine needs. (Bassett 1971 :45) 

And also, "needs as a basis for continuing education inevitably involve 

value judgements". (Nolan 1977: 101) 

These i ssues raise the following questions. What if "needs" run 

contrary to the prevailing philosophy , .laws or mores of a society? If 

there are a large amount of needs to be met who decides which receive 

priority and on what grounds is this justified? 



(40) 

.What if some groups and/or individua1s arc unable to express their 

nee~s? 

These issues and problems arc very r e l evant and of considerable 

importance in the area of Women's Studies. On the basis of this, if New 

Zealand adult education policies are centred on 'needs ' r a the r than on 

policies of action related to the "UNESCO recommendations one may tentatively 

conclude that courses with goals such as Women's Studies will constantly 

have an uphill battle for implementation and survival. 

It is significant therefore that only a very s mall number of Women's 

Studies courses originatea on the basis of a need. 

One may thus pose the question that were not New Zealand policies 

in adult education based so much upon 'needs', there might be significantly 

more Women's Studies courses. 

Do the value judgements made in implementing a needs curriculum prevent 

recognition of Women's 'needs', or are these needs seen as not appropriate 

by the majority of adult education organisations? 

The issue of power in curriculum innovation is thus of considerable 

relevance in this s ituation. Thus it would appear that the future 

development of Women's Studies courses depends on a constant group of Women 

independently initiating such courses. And also entering into a dialogue 

in adult education on the dilemma and problems associated with a needs 

curriculum and approach in education; including the issue as to why the 

"needs of women" have not been met under the present system of adult 

education policy - given that it is based on the needs approach. 

The Purpose of the Courses. 

In order to examine the aims, objectives, and content of Women's 

Studies courses it may be worth while to utili se a conceptua l framework as 

a basis for analysis and discussion. 

A key concept in the area of Women's Studies is social change, and 

several theoretical models with social change as a basis, can assist in 

this analysis. 
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(1) J.E. Thomas and G. Harries-Jenkins (1975) have developed for adult 

education a continuum of attitudes toward social change. The 

continuum is based on two i mpo rtant and interrelated factors which 

account fo r the attitudes of adult educationalists and their concept 

of the r elation between adult education and social change . 

First, it is based on two interpretations of social interests. 

These approximate to a conflict and consensus view respectively 

on society. 

A second determinant of attitudes is the distinction between value­

oriented and norm-or iented perceptions. On the basis of these two 

factors - the relat ionship between a conflict and consensus model of 

society, and the contrast between value and norm orientations, 

Thomas and Harries-Jenkins suggest that we can identify a continuum 

of attitudes, which is of essential importance in the ·understanding of 

the complex relationship between adult educa tion and s ocial change. 

When these attitudes are analysed it is suggested that interpretation 

between adult education and social change can be grouped under four 

categories. 

figure one 

( I 
Revolution 

I 
Reform 

Continuum of Attitudes to Social 
Change 

I 
Maintenance 

I > 
Conservation 

At one extreme (Revolution) we are dealing with the view that any system 

of adult education must if it is to be effective, challenge 

established economic political and social assumptions. At the other 

end (Conservation), we encounter arguments that education should 

only be concerned with the conservation of traditional normative 

standards. 

Between these two positions are a number of less extreme views which 

recognise that while there may be inevitable social and political 

concornitants of all adult education activities, there is a spectrum 

of legitimate educational aims, in which some are closer to the 

management of social change (reform) and others closer to the 

conserva tion of inherited cultural traditions (maintenance). 
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(2) J.W. Apps (1973) also suggests some pertinent ideas on the various 

purposes of adult education which could be combined with the Thomas 

and Harries-Jenkins model to enable development of a workable 

framework. 

Apps sugges ts there are four different purposes in adult education. 

l. To help people change their social conditions, to initiate 

changes in society. 

2. To equip adults with skills necessary for identifying and 

solving problems they may face. 

3. To help people become free autonomous individuals, achieving 

self fulfilment and freedom. 

4. To help people make psychological adjustments to their social 

conditions and natural world by equipping them with the necessary 

knowledge, understanding, skills and attitudes, i.e .. cultural 

transmission. 

(3) Finally L. Gordon's model (1975) may be usefully combined with previous 

tentative frameworks for analysis of the aims, objectives and content 

of Women's Studies courses. Gordon proposes two social change 

categories; transformist which is aiming for total social change 

and the transformation of society and culture, and integrationist 

which is aimed at integrating all sections of the community into 

society, without changing the basic structure of society. 

The following framework may thus enable a tentative analysis of the 

purposes of Women's Studies courses and suggest the general directions of 

their overall approach to social change. 
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Figure ·Two 

A Conc~ptu~l Framework for Analysing Attitudes in Education 

to Social Change. 

Transformation-------- Integration-----} 
7' " ,;\ " 

( \ / I 

I ' " ,,,.,. ,. ,' 
~ ~ ,. 

~-- Revolition ~e_,,for~'< ___ 11fintenitc7'-,-- Consf2:~vation --~ 

', / \ I , I 
, / \ I ', I 
~ w:· ~ 11 ,,!, "U.J, 
Social ____ Problem Autonomy ___ Psychologic~) 
Change Solving self fulfilment Adjustment 

On the basis of this framework forty three courses with information 

available were analysed (see Appendix 15). The following pattern was 

observed. 

Table Thirty Four 

Purposes of Women~ Studies Courses 

Purpose 

Integration orientation 

Maintenance 

Reform 

Sub total 

Transformation orientation 

Reform 

Sub Total 

Total 

Number 

31 

7 

38 

5 

5 

43 

Percent% 

72 

16 

88 

12 

12 

100 
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TIH? conservation concept docs not play a significant role in this 

analysis of Women's Studies courses ns s uch courses are oriented toward social 

change - though in considerable variation and degree. 

Table 34 shows that the bulk of Women's Studies Courses a r e oriented toward 

integration . In this sizeable group a large degree of the social change is 

motivated by a goal of maintenance, a far smaller gr oup are oriented t oward 

reform. 

In the courses where the goals are related to ma intenance three different 

groups are evident: 

1. 12 courses are based around problem solving for women from the 

consensus perspective. This comprises 27.9% of the courses. 

2. 11 courses are based around helping women become free au tonomous 

individuals ach ieving self fulfilment and freedom. 

This group comprises 25.5% of the courses. 

3. 8 courses aim at psychological adjustment by women to the social 

conditions and natural world. 

This group comprises 18.6% of the courses. 

Courses where the goals are rela ted to maintenance account for 

72% of the total courses. 

There are 7 courses where the· gpals are related to reform within 

the perimeters of integration. This group accounts for 16% of Women's 

Studies courses. 

Only a very small number of Women's Studies courses in New Zealand 

are oriented toward transformation. (12%) and these 5 courses could be 

located mid way on the continuum between reform and revolution. 

From this analysis of the purp?ses of Women's Studies courses based 

on the conceptual framework of Thomas and Harries-Jenkins, Apps and Gordon 

a pattern emerges revealing that a high percentage of such courses are 

based on the integration app roach oriented towa rd either maintenance or 

reform. 

There are many underlying factors that may assist in providing some 

understanding of the integrative emphasis in Women's Studies in New Zealand . 

On a general level, adult education in New Zealand is oriented towa rd 

integration. On the basis of this approach funding and course approval might 
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might be denied. to courses with a transformist approach. The reason often 

suggested for this situation is the pervasive myth of egalitarianism 

which frequently is manifested in the integrative motive. Important also 

in explaining the basis of an integrative emphasis is the suggestion 

that it reflects the dominant New Zealand ideology of patriarchy and 

state capitalism. On a more s·pecific level, is the effect of course 

staff and organisers. 

The women who have initiated and organised Women's Studies courses 

in New Zealand may have a 'liberal' feminist perspective - which 

represent the reformist or moderate branch of the Women's Movement. 

Radical feminists and Feminist socialists who advocate revolutionary 

changes in the structure of society and relationship appear to be (with 

a few exceptions) generally not involved in Women's Studies courses in 

New Zealand. A slightly different situation is found in the United 

States of America. 

Stimpson ( 1973) suggests that people in Women' S· Studies tend to 

belong to one of five categories: 

(1) The pioneers, who took women as a subject of academic concern 

befor~ the New Feminism became a public force. 

(2) The ideologues, who were feminists first and who then tried to 

adapt their feminism to their work, their politics, to their 

profession. 

(3) The radicals, who place their feminism within a theoretical 

context of demands for revolutionary educational political and 

social overhaul; 

(4) The latecomers, who recently discovered that women were interesting 

academic subjects, and who may become ideologues as they 

experience sexual discrimination when they try to set up a 

Women's Studies course; and 

(5) The bandwagoneers, both men and women, whose interest in 

Women's Studies is more in keeping up with fashion and in 

bucking up enrolment in Women's Studies. (Stimpson 1973 296-7) 

It would appear in New Zealand that the radicals play a very minor 

role in Women's Studies, and possibly until their participation increases 

most courses will have an integration orientation. 
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Pedagogy. 

Of the courses where informatlon was available in the teaching and 

learning approaches three quartersutilisc d lectures, seminars and tutorials. 

The remaining quarter of the courses used group learning and participation, 

workshops and correspondence, 

Quite a different pattern is found in Australia, United Kingdom and 

United States of America, where a ~istinctive approach to learning and 

teaching has developed in Women's Studies courses, These approaches are 

reflected through the following ideas. 

"What happens in the classroom ought to reflect, exemplify and 

test the feminist prj.nciples being taught. The way we receive 

information should reinforce in form what is being taught in 

content". (Moyer 1973 : 35). 

In these situations there is an emphasis on collective work, a sharing 

of responsibility, knowledge and skills, and consensus decision making. 

"We believe that the way in which we organise our courses and 

progranunes will partly determine whether we take control of the 

educational process .for our own goa_ls and turn it into something 

that will move us further in the struggle for our liberation". 

(Grahl et ~l. 1972 : 112) 

The learning model is thus one of andragogy (Boshier 1976 : 20-26) 

as opposed to pedagogy, where the responsibility for learning is in the 

hands of the learner. 

The change from an "ossified pedagogy" has occurred because "the drama 

of the classroom has been largely barren. The structure, the master 

professor's domination of an apprentice pupil, whether the professor is a 

man or a women, is interestingly like the structure of the patriarchy". 

(Stimpson 1973: 307) 

In the New Zealand situation few such developments have yet occurred 

in course pedagogy. 
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Course Patterns. 

In analysing Women's Studies Courses in New Zealand certain tentative 

patterns have begun to emerge. 

The group of courses that have the most radical social-change 

orientation (i.e. a reform approach oriented to transformation), are also 

the courses that, have the most specific aims and objectives , set texts 

and considerable recommended reading, long course duration, and also are 

formal courses which may be part of formal qualifications and/or training, 

and have government funding. 

As one moves along the continuum of orientation to social change from 

Transformation to Integration and Conservation so the patterns begin to 

change: for example, course aims and objectives become less specified, 

set texts are not required, there is less recommended reading, courses 

generally become shorter, larger numbers · of cour ses are informal, and both 

government and voluntary course funding occurs. Some important issues are 

then raised - are factors such as specificity of aims and objectives, the 

amount of reading material utilised, length of courses etc related to the 

effectiveness of such courses? And what effects do the social change 

orientations of the courses have upon learning and behavioural and social 

change? 

The above patterns, and the issues raised by them, have considerable 

implications for Women 's Studies and its future development in New Zealand. 

It will thus be important in future research to examine the effects of 

such courses and factors within the courses, upon behavioural and social 

change. 

Survival of Courses. 

In all countries where Women's. Studies courses have been established 

there has been a considerable number of courses that have had a very short 

life. (Stimpson 1973:48) (Wolff 1972:156) 

A similar pattern has occurred in New Zealand (refer to Seymour's 

'Bibliography and Directory' 1978). Many factors are involved in the 

question of survival of Women's Studies courses. Of considerable 

importance are factors of resistance and oppositio~, and status . 

Resistance and opposition comes in many forms. Stimpson suggests that 

the sources of resistance are usually too powerful to be ignored or too 
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sympathetic on other grounds to be rejected. They include: 

institutional conservation of both sexes who find curriculum change alarming, 

and youn g male staff members who think of Women's Studies as the wedge of 

a force tha t will threaten the ir personal security, the ir intellectual 

principles , their ambitions, their ability to fulfil obligations etc. 

(Stimpson 1973 : 302). In addition Women's Studies is a l so challenged 

through scoffing, ridicule and goss'ip. A vivid example of this is related 

by Yates. 

"the women (planning to set up a course) were trea ted with contempt 

by some academics. The professor of spanish submitted a parody 

on the proposed course entitled The Philosophical, social, sexual 

and artistic transcendency of tauromachy (i.e. bullfighting) . His 

course outline proclaimed that membe rs of the Hispanists society 

would teach the course. Their lack of academic qualifications should 

not, we consider, be a serious impediment to our proposals. We 

have it on the best authority that the majority of them can both 

read and write". (Yates 1973 : 1132). 

Perhaps the most significant facto~ effec ting the survival of Women's 

Studies courses is the question of status. 

As suggested previously "men's activities are accorded high s tatus 

and are thus taken seriously. Subjects associated with women are often 

trivialised and seen as being of low status". (Moyer 1973 : 35). 

The fact that ve ry few men are associated with the organisation and 

administration of Women's Studies courses, or are participants in them may 

then have both considerable effects upon and implications for, t he status 

of such courses. 

Administrative decisions are also important. In the United States of 

America the majority of Women's Studies courses and programmes have chosen 

not to move toward departmental status. But interdisciplinary and inter­

departmental courses and programmes "are considered mo re suspect than 

traditional departm~ntal and disciplinary programmes". (Ogde n 1977 147) 

(Be.rnstein 19 71). Thus many Women's Studies courses and programme s may be 

seen in this light and the r efore accorded low status. 
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Women are under-represented in hi gh status po s itions in education 

(Bunkle 1975). They are therefore often powerless and many hold non -

tenured positions which then gives them marginal status. 

This lack of status and power among the women taking Women's Studies 

courses, and the lack of status accorded to the courses themselves means that 

often these courses will have small chance of survival and may encounter 

considerable opposition. 

J, Nisbet gives a vivid example of a strategy used to eliminate 

innovation where the innovators have low status and the innovation is 

perceived as being of low status. 

"A common strategy a~opted by hostile colleagues for handling an 

innovatory group is to try and isolate the group in circumstances 

where the innovators have low status and little influence. A member 

of the staff who lacks prestige is put in charge; the group is given 

inferior or makeshift accommodation; and naturally they cannot 

expect to be given any extra share of finance or facilities which they 

may need to develop their new programme. Under these conditions, 

the innovation can safely be left for a year or so, to wither away 

and die what seems to be a natural death. The host body has dealt 

effectively with the infection". (Nisbet 1974 : 4). 

Therefore unless considerable changes occur, Women's Studies will 

continue with lo~ status, and will have a constant battle for meaningful 

survival. Short term changes needed include the participation by men in 

organisation and attendance, an equal representation of women in all · 

positions of status and power, emergence of courses on departmental and 

disciplinary lines. 

Long term changes, which will 'ultimately have more impact include the 

need for changes in the social structure of patriarchal society; and in the 

nature of knowledge, and status of knowledge. 
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Sill~1ARY AND CONCLUSION 

This study has provided an overview of the forty six diverse Women's 

Studies Courses offered in New Zealand to adults during the period 

1977 - 1978. 

These courses are offered by 35 organisations of which a large 

proportion are government funded.· Voluntary organisations play only a small 

role in this area. 

72% of all courses are informal, non vocational courses. This has 

considerable implications for the status of Women's Studies. 

96% of all courses are organised by women. Men are involved in course 

organisation in only two situations. The issue is thus raised as to the 

role of men in Women's Studies, and why they are not participating at the 

leadership level. A similar pattern emerged in course attendance, where 

91.2% of the participants were women and 8.8% men. There was also 

considerable differences in the types of courses attended by men and women. 

Only 26.9% of the women attended formal courses whereas 96.1% of the men 

did so. There thus appear to be quite different motivational factors 

behind male and female Women's Studies course participation. If equal 

participation is sought by both men and women in this area these issues need 

to be pursued in further detail. 

The Women's Movement has played a significant role in the impetus for 

course establishment. Since 1975 82% of the courses have been developed 

which suggests that International Womens Year may have acted as a catalyst 

for course development. 

A large proportion of the courses were established through the 

independent initiative by female staff members. Factors such as organisational 

policy and 'needs' played only a very small role. As the majority of 

continuing education courses and programmes are based on a 'needs' policy 

it is important that this whole issue be explored as such policies may 

function to the exclusion of the recognition of needs of certain groups. 

In a tentative examination of the purposes and content of Women's 

Studies courses as regards their orientation to social change, a pattern 
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emerged revealin g that a high percentage of the courses a re based on an 

integration approach (of which a large proportion were oriented toward 

maintenance, and a small proportion towards reform) . Only a ve ry small 

number of courses were oriented toword transformation and these hap a reform 

basis. It would thus appear that the women who have initiated and organised 

Women's .Studies courses in New Zealand may have a liberal feminist 

perspective which represents the reformist or moderate branch of the Women's 

Movement. Radical feminists and socialist feminists who advocate 

revolutionary changes in the structure of society and relationships appear 

to be (with a few exceptions) generally not involved in Women's Studies 

courses in New Zealand. 

In the classroom situation several patterns emerged. Few courses had 

set reading material. 50% had recormnended reading. 70% of the course aims 

and objectives were of a general nature: only 30% were specific. A large 

proportion of the courses utilized lectures, seminars and tutorials, a 
/ 

small proportion of courses utilized alternative teaching and learning 

approaches such as workshops and group participation programmes. Average 

course length was 12 . 5 sessions , although government courses were longer 

than voluntary organisation courses. These patterns need to be further 

examined to see if there is a relationship between such factors and course 

effectiveness. 

On the basis of this research the question of the survival of Women's 

Studies courses was examined bringing together the various research findings 

and tentative underlying causative factors. 

To ensure the meaningful development of Women's Studies and its overall 

objectives, changes are thus advocated which include the participation by 

men in organisation and attendance, an equal presentation of women in all 

positions of status and power - and the emergence of courses on departmental 

and disciplinary lines. In the l ong term situation there is a need for 

change in the structure of pat riarchal society , and in the nature and status 

of knowledge. 

In conclusion, this study has thus provided an overview of Women's 

Studies courses in New Zealand, and suggested many possible avenues for future 

research and development. 
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Preliminary Survey : Information Sheet. 
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c/- Rosemary Chee~o, 
Depcrtmcmt of r'.ducnt::i.on, 
Massey Univer8ity, 
PALMERSTON NORTH . 
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I am a BachE'lor of Education Honours student at Massey Univer s ity 
and I am doing some research on Wco.:P.s Studies progr rnr.mcs/courscs in New 
Zealand. 

Could you please tell me if your oreanis.:i tion/insti tut.;,,i,. 
has (or had) any Womcns Studies courses or programmes of any description? 

If so could you please give me the name and address of the course 
organiser so that I could contact them about my research. 

To help in this way could you please fill in the form below 
and send it to oe in the enclose~ envelope. 

I would grea tly appreciate any help you can offer in this respect. 

Yours sin~~~ ~ 

~cock Benseman. 

f--=mens S::::-:::ch --------------
1.· Name and Address of your organisat·ion/ 

Institution. 

2. Do you (or have you) run~ Womens Studies 
programme? 

YES NO • 

. 3. Name and address of Womens Studies 
Course Organiser. 

Send to: 

M. Hancock Benseman; 
c/- Rosemary Chesson, 
Department of Education, 
}hsscy University , 
Falmerston North . 
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APPENDIX TWO (a) 

Main Questionnaire Introductory Letter. 

Mary Hancock Ilenseman, 
c/- Education Depart~ent, 
Massey University, 
PAU1ERSTON NORTH, 

I nm a Bachelor of Education Honours studen't at Massey 

University and as part of my study I a.n carrying out . some research on 

Womcms Studies Courses and Prograomes in New .Zealand, 

I understand that you hnve some involvement in a 

Wo~ens Studies Course and I wonder if you ~ould be prepared to be 

involved in a small piece of research. If this is possible, could 

you please fill out the attached form and return it tom~ in the enclosed 

addressed envelope. 

During Hny and June this· year I hope to briefly visit 

the various Womens Studies Course Organisations for a discussion on a 

nucber of points regarding the research. I hope such an arrangement 

would be agreeable to you. I will contact you in late April about this. 

Many thanks in ~nticipntion of your help. 

Yours sincerely, 

Har~ H:1ncock Benscman. 

k1 

(53) 



1. 

2. 

3. 

5. 

6. 

7. 

8. 

9. 

APPENDIX TWO (b) 

Main Questionnaire 

WOMENS STUDIES QUESTIONNAIRE 

Research Horker 

Mary Hancock Benseman, 
C/o Dept. of Education, 
Massey University. 

(54) 

Name of the course or programme. -------------------------
Name and Address of the Course Organiser. 

What organis?tion is running the course? 

What are the aims and objectives of the course? 

If available, could you please attach a copy of your course outline, texts, 
bibliography and method of teaching. 

How many people regularly attended each course? 

How long does the course last? 

How many lectures or seminars are there for the course? 



APPENDIX THREE (55) 

Preliminary Survey Reminder 
Mary Hancock Benseman, 
c/- Departll'ent o f Education, 
Yl.'.lssey l!:ii'Jersity, 
PALMERSTOll ~i0RTH. 

Dear Sir/Madam, 

I am a Bachelor o f Education Honours student at Hassey University 
and I am doing some r esear ch on Womens Studies progrmnm.cs/courses in New 
Zealand. 

Earlier in the yeer I contac t ed you enquiring if you ran any 
Wo~ens Studies Courses. As I have not ut t his point heard from you I wonder 
if you could please ass ist me with my research in the following way. 

Could you please tell me if your organisation/institution .has 
(or had) any Wo~ens Studies courses or progranunes of any description? 

If so could you please give me the name and address of the 
course organiser so tha t I could contact t hem about my research. 

To help in this way could you please fill in the for.:i below 
and send it to me in the enclosed envelope. 

I would grea tly appreciate any help you can offer in this respect. 

Yours sincerely, 

Mc,ry Hancock Benseman. 

Womcns Studies Research . 

1. Name and Address of your organisation/ 

institution. 

2. Do you (or have you) run a Womens Studies . 
programme? 

YES NO 
. 

' 

3. Name and address of Womens Studies 
Course Organiser . 

I 



Dear 

APPENDIX FOUR (o) 

Moin Questionnaire Reminder 

1-;."lry rbncock Jkrwcm,1.n, 
c/- Education Dcpnrtmcnt, 
Nnsscy Unive rs:!..ty, 
Palmc:.:rston North 

Ecrlier this y~nr I contncted you to sec if you would be 

(56) 

,repnrcd to be involved in a smnll piece of resenrch on Vcmcns Studies courses 

Ln New Ze.:lland in 1978 as you ar~ r,~rticipatinc in the orr,anisatio;i end 

:unr.inr. of o course of this type. 

In order for this study to be comprehensive we need as full 

nfort:".."l tiun .:is possible as the success of the study derends on n high response 

ate. 

I heve not at this st~~e rec~ivcd n reply frora you. If you nre 

nterested I would vGry much apprecia te if you would pl~csc fill out the 

ttachec questionr.air1;; ~nc! r1:turn it to me in the enclosed. envelope. 

Many thanks in anticipation of your help. 

Yours sincerely, 

Hnry !lcncock Denseman. 

,cl: 



ear 

APPENDIX FOUR (b) 

Main Questionnaire : Letter of thanks to respondents. 

Mery H~ncock Benseman, 

c/- Educntion Department, 

}1asscy llniversi ty, 

Pnl~e~stJn North. 

Mnny thanks for p~rticipatinr in :ny rE:search on Women Studies 

~urses and completinr, the questionnaire. 

I have been very harpily surprised at the number of or~anisations 

(57) 

1 New Zealand this year that are offering Wonens Studies courses - at this stage 

~11 over 35 different crganisations. 

Unfortunntely in view cf the ~mount of work that is ahead of me in 

rnly~inf the nm terial on these courses from the- questionn.::iire, I <lo . not 

1ink I will be able to :r,nke .:lY proposed visits durinr, May and June. 

Once again~ nany thnnks for your int~rest and pnrticipation, 

Yours sincerely, 

Hary Hancock Bensemnn. 
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APPENDIX FIVE 

Women's Studies Cours es in New Zealand 1977-1978 

Title of Course Administering Organisation 

Assertiven.es.s Training Christchurch Technical Institute 

Assertiveness Training for Women Department of Univers ity Extension 
Victoria University 

Assertiveness Training for Women Canterbury ~orkers Educational Association 

Assertiveness Training for Women Campbell Centre, Christchurch 

Assertiveness Training for Women Ad Hoe Group, Wellington 

Confidence Course for Women Hawkes Bay_Community College 

Education and the Equality of· the Sexes Teacher Refresher Course Committee, 
Department of Education 

I am Woman Y.W.C.A. Dunedin 

I am Woman Cameron Centre, Dunedin 

Management Training for Women Department of Education 

New Horizons for Women 

New Opportunities for 

New Outlook for Women 

New Outlook for Wom~n 

Planning a Fresh Start 

Pretraining 

Psychology of Women 

Sex Roles 

Sociology of Sex Roles 

Sociology of Women 

The Positive Woman 

The Positive Woman 

The Positive Woman 

The Positive Woman 

Women 

Toward a Sociology of Women 

Training Women for Workshops 

Women and Education 

Women ~nd Finance 

Hawkes Bay Community College 

Christchurch Technical Institute 

Christchurch Technical Institute· 

National Organisation of Women Christchurch 

Aorere College, Community School, Auckland 

Wellington Polytechnic 

Department of Psychology, Waikato University 

Palmerston North Teachers College_ 

Sociology Department Canterbury University 

Sociology Department Waikato University 

Hawkes Bay Community College 

New Plymouth Women's Centre 

Wanganui Ad Hoe Group 

Y.W.C.A. Palmerston North 

Department of Extension Studies Canterbury 
University 

Connnunity Education Service Nelson 

Auckland Secondary Teachers College 

Y.W.C.A. Dunedin 



Title of Course 

.Women and Health Today 

Women and Mental Health 

Women and the Law 

Women and the .Law 

Women and Administration 

Women in New Zealand Society 

Women in Society 

Women in Society 

Womens Studies 

Womens Studies 

Womens Studies 

Womens Studies 

Womens Studies 

Woi11ens Studies 

Womens Studies 

Workshops for Women 

Not stated 

Total 46 Courses 

(59) 

Administeri~ Organisation 

Centre for Continuing Education Waikato 
University 

New Plymouth Women's Centre 

Law Faculty, University of Auckland 

Dept. of University Extension, Victoria 
University 

Department of Education 

WEA Trade Union Postal Education Committee 

Sociology Department Massey University 

Victoria University 

Auckland Technical Institute 

Centre for Continuing Education, Auckland 
University 

Dunedin Collective for Women 

Manukau Technical Institute 

O~ago University, Dept. of University Extn. 

WEA Auckland 

WEA Wellington 

Community Education Service Nelson 

Working Womens Alliance 



APPENDIX SIX 

-2..!:.g~nisa ti ons with Wome n's Studies Courses 

Organisa t ion/ I ns titution 

Ad Hoe gr~up Wa nganui 

Ad Hoe group Wellington 

Aorere Community School 

Auckland Seconda ry Teache rs College 

Auckland Technica l Institute 

Auckland University 

Auckland Workers Educational As sociation 

Cameron Centre Dunedin 

Campbell Centre Christchurch 

Canterbury University 

Canterbury Workers Educational Association 

Centre for Continuing Education Auckland University 

Centre for Continui ng Education Waikato University 

Christchurch Nationa l Organisa tion of Women 

Christchurch Technical Institute 

Department of Extension Studies Canterbury University 

Department of Unive rsity Extension Otago University 

Department of Univers ity Extension Victoria University 

Dunedin Collective for Women 

Dunedin Y.W.C.A. 

Hawkes Bay Community College 

Manukau Technical Institute 

Massey University 

Nelson Community Educa tion Service 

New Plymouth Women's Centre 

Palmerston North Teachers College 

Palmers~on North Y.W.C.A. 

Teacher Education Department of Education 

Teacher Refresher Course Committee 

Victoria University 

Waikato University 

Wellington Polytechnic 

Course 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

3 

1 

1 

3 

1 

2 

3 

1 

1 

2 

2 

1 

1 

2 

1 

1 

2 

1 

(60) 

Numbers 



Organisation/ Institution 

Wellington Workers Educational Association 

WEA Trade Union Postal Education Committee 

Working Women's Alliance 

Totals 35 Organisations 

(61) 

Course Numbers 

1 

1 

1 

46 Courses 



APPENDIX SEVEN 

Government and Voluntary Organisations and Cours e Numbers 

Organisa tions 

Government Organisations 

Community College 

Hawkes Bay 

Community Education Service 

Nelson Community Education Service 

Community School 

Aorere, Auckland 

Departmen t of Education 

Teacher Education 

Teacher Refresher Course Committee 

Polvtechnic/Technical Institute 

Auckland Technical Institute 

Christchurch Technical Institute 

Manukau Technical Institute 

Wellington Polytechnic 

Teachers College 

Auckland Secondary Teachers College 

Palmerston North Teachers College 

University 

Auckland 

Canterbury 

Massey 

Victoria 

Waikato 

University Extension 

Auckland University Centre for Continuing Education 

Canterbury University Department of Extension Studies 

Otago University, Department of University ·Extension 

Victoria University, Department of University Extension 

Waikato University, Centre for Continuing Education 

Sub totals 21 Organisations 

Numbe r of Courses 

per Organisation 

3 

2 

1 

2 

1 

1 

3 

1 

1 

1 

1 

1 

1 

1 

1 

2 

1 

1 

1 

3 

1 

30 Courses 



Voluntary Organisations 

Ad hoe 

Wanganui 

Wellington 

Collective for Women 

Dunedin Collective for Women 

Human Relations: Group Education and ·Counselling Centre 

Cameron Centre - Dunedin 

Campbell Centre - Christchurch 

National Organisation of Women 

Christchurch Branch 

Women's Centre 

New Plymouth 

Wo rkers Educational Association 

Auckland 

Canterbury 

Trade Union Postal Education Committee 

Wellington 

Young Women's Christian Associa tion 

Dunedin 

Palmerston North 

Working Women's Alliance 

Sub Totals 14 Organisations 

Totals 35 Organisa tions 

(63) 

Number of Courses 

1 

1 

1 

1 

1 

1 

2 

1 

1 

1 

1 

2 

1 

1 

16 Courses 

46 Courses 



Government Funded Organisations 

Community College 

Hawkes Bay Community College 

Community Education Service 

Nelson Community Education Service 

Community School 

Aorere Auckland 

Department of Education 

Teacher Education 

Teacher Refresher Course Committee 

Polytechnic/Technical Institute 

Auckland Technical Institute 

Christchurch Technical Institute 

Manukau Technical Institute 

Wellington Polytechnic 

Teachers College 

Auckland Secondary Teachers College 

Palmerston North Teachers College 

University 

Auckland 

Canterbury 

Massey 

Victoria 

Waikato 

University Extension 

APPENDIX EIGHT 

Source of Funds 

Auckland University Centre for Continuing Education 

Canterbury University Department of Ext'ension Studies 

Otago University Department of University Extension 

Victoria University Department of University Extension 

Waikato University Centre for Continuing Education 

Workers Educational Association 

Auckland WEA 

Canterbury WEA 

Trade Union Postal Education Conuni ttee (WEA) 

(64) 

Number of Courses 

3 

2 

1 

2 

1 

1 

3 

1 

1 

1 

1 

1 

1 

1 

1 

2 

1 

1 

1 

3 

1 

1 

1 

1 



Workers Edu cational Association 

Wellington WEA 

Sub Total 25 Organisations 

Voluntory Funde d Organisa tions 

Ad hoe 

Wanganui 

Wellington 

Collective for Women 

Dunedin Collective for Women 

Human Relations: Group Education and Counselling Centres 

Cameron Centre 

Campbell Centre 

Dunedin 

Christchurch 

National Or ganisation of Women 

Christchurch Branch 

Women's Centre 

New Plymouth Women's Centre 

Working Women's Alliance 

.. Wellington Branch 

~oung Women's Christian Association 

Dunedin . J 

Palmerston North 

Sub Totals 10 Organisations 

Totals 35 Organisations 

(65) 

Number of Courses 

l 

34 Courses 

Number of Courses 

1 

l 

1 

1 

1 

l 

2 

1 

2 

1 

12 Courses 

46 Courses 



APPENDIX NINE 
i, 

Formal and Informal Women's Studies Courses 

Informal Courses 

Organisation 

Ad hoe Organisation 

Wanganui 

Wellington 

Collective for Women 

Dunedin Collective 

Community College 

Hawkes Bay Community College 

Community Education Service · 

Nelson Community Education Service 

Community School 

Aorere Community School Auckland 

Human Relations: Group Education and Counselling Centre 

Cameron Centre Dunedin 

Campbell Centre Christchurch 

Polytechnic/Technical Institutes 

thristchurch Technical Institute 

Wellington Polytechnic 

National Organisation of Women 

Christchurch Branch 

University Extension 

Auckland University Centre for Continuing Education 

Canterbury University Department of Extension Studies 

Otago University Department of University Extension 

Victoria University Department of Univ~rsity Extension 

Waikato University Centre for Continuing Education 

Womens Centre 

New Plymouth Womens Centre 

Workers Educational Association 

Auckland 

Canterbury 

Trade Union Postal Education Committee 

Wellington 

Number of Courses 

1 

1 

1 

3 

2 

1 

1 

1 

3 

1 

1 

1 

1 

1 

3 

1 

2 

1 

1 

1 

1 

(66) 



Working Women's Alliance 

Wellington Branch 

Youn g Wo men's Christian Association 

Dunedin 

Palrnerston North 

Sub Totals 24 Organisations 

Formal Courses 

Organisation 

Department of Education 

Teacher Education 

Teacher Refresher Course Committee 

Teachers College 

Auckland Secondary Teachers College 

Palmerston North Teachers College 

Technical Institutes 

Auckland Technical Institute 

Manukau Technical Institute 

University 

Auckland University 

Canterbury University 

Massey University 

Victoria University 

Waikato University 

Sub Totals 11 Organisations 

Totals 35 Organisations 

(67) 

Number of Courses 

1 

1 

2 

33 Courses 

Number of Courses 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

13 Courses 

46 Courses 

* For criteria used refer to section "Formal and Informal 

Women's Studies Courses" in the findings. 



Course Title 

Assert iveness Training 

Assertiveness Training for 
Women 

Assertiveness Training for 
Women 

II II II 

II II II 

Confidence Course for Women 

Education & Equality of the 
Sexes 

I am Woman 

I am Woman 

Managemen t Training for Women 

New Horizons for Women 

New Opportunities for Women 

New · Outlook for Women 

New Outlook for Women 

Planning a Fresh Start 

Pre training 

Psychology of Women 

Sex Roles 

Sociology of Sex Roles 

Sociology of Women 

The Positive Woman 

" II II 

" " II 

II " II 

Toward a Sociology of Women 

Training Women for Workshops 

Women and Education 

Women and Finance 

Women and Health 

APPENDIX TEN 

Course Organise rs: by sex 

(68) 

Course Organisers · 

Adminis tering Organisa tion 

Chch Technical Ins t. 

Dept. Uni. Ext. Victoria 

Canterbu·ry WEA 

Campbell Centre Chch. 

Ad Hoe Group Wellington 

Female 
only 

I 
I 

I 

I 
I 

· Hawke Bay Community College / 

Teacher Ref r esher Course Conun. / 

Y.W.C.A. Dunedin 

Cameron Centre Dunedin 

Department of Education 

Hawke Bay Community College 

Chch Technical Ins titute 

Chch Technical Institute 

Now Christchurch 

Aorere College Auckland 

Wellington Polytechnic 

Psych . Dept. Waikato Univ. 

P.N. Teachers College 

Soc. Dept. Canterbury Univ. 

Soc. Dept . Waikato Univ. 

Hawke Bay Community College 

New Plymo'uth Womens Centre 

Wanganui Ad ~oc Group 

Y.W.C.A. Palmerston North 

I 
I 
I 
I 

I 
I 
I 
I 
I 
I 
I 

I 
I 
I 
I 
I 

Extension Studies Cant. Univ. / 

Community Educ. Service Nelson / 

Auckland Sec. Teachers Coll. / 

Y.W.C.A. Dunedin / 

Centre for Cont.Ed.Waikato Uni. / 

Male 
only 

Male and 
Female 

I 



Cours e Title 

Women and Mental Health 

Women and the Law 

Women and the Law 

Women and Ad minist ration 

Women in N.Z . Socie ty 

Women in Socie ty 

Women in Society 

Women's Studies 
II " 
" II 

II " 
" " 
" II 

II II 

II II 

Workshops for Women 

(Not stated) 

Total 

Adminis tering Organisa tion 

New Plymouth Women ' s Centre 

Law Faculty, Auckland Univ. 

Un iversity Extn. Vic t oria Un. 

Department of Education 

WEA Trade Union Post.Ed . Ser . 

Soc.Dept. Massey University 

Victoria University 

Auckland Tech . Inst. 

Centre for Cont .Ed .Auck.Uni . 

Dunedin Collective for Women 

Man ukau Tech. Institute 

Uni.Exten. Otago Universi ty 

Uni.Exten. Victoria Univ. 

WEA Auckland 

WEA Wellington 

Communi ty Educ . Service 
Nelson 

Working Women 's Alliance 
Wellington 

Female 
only 

I 
I 
I 
I 
I 
I 

I 
I 
I 
I 
I 
I 
I 

I 

I 

I 

42 

(69) 

Nale Male and 
only Female 

I 

0 2 



APPENDIX ELEVEN 

Attendance at Women's Studies Courses (by sex) 

Organisation and Course 

Government Organisations Courses 

Community College - Hawkes Bay 

Confidence Course for Women 

New Horizons for Women 

The Positive Woman 

Community Education Service - Nelson 

Training Women for workshops 

Workshops for Women 

Department of Education - Teacher Education 

Management Training for Women 

Polytechnic - Wellington 

Pre training 

Teachers College 

Auckland Secondary Teachers College 

Women and Education 

Palmerston North Teachers College 

Sex Roles 

Technical Institute 

Auckland Technical Institute 

Women's Studies* 

Christchurch Technical Institute 

.Assertiveness Training 

New Opportunities for Women 

New Outlook for Women 

Manukau Technical Institute 

Women's Studies 

University 

Auckland 

Women and the Law 

Canterbury 

Sociology of Sex Roles 

Attendnnce 

Female 

15 

15 

40 

12 

300 

22 

15 

45 

60 

10 

18 

18 

12 

25 

56 . 

Male 

0 

0 

0 

0 

0 

0 

15 

10 

10 

0 

0 

0 

3 

15 

15 

15 

40 

12 

300 

22 

15 

45 

70 

20 

30 

18 

18 

12 

28 

71 

CIJ 
Cl) 

1-1 
::, I 
0 r-­
u r--

0'\ 
en .-. 
Cl) co 
E C r-­
·~ ::, 0\ 
E-< 1-1 .... 

1 

6 

1 

1 

1 

1 

3 

1 

1 

(70) 

Total 

15 

90 

40 

12 

300 

22 

45 

60 

70 

12 240 

1 

3 

6 

3 

1 

1 

30 

54 

108 

36 

28 

71 



Massey 

Women in Society 

Victoria 

Women in Society 

Waikato 

Psychology of Women 

Sociology of Women 

University Extension 

Auckland University Centre for Continuing 
Education 

Women's Studies 

Canterbury University Department of 
Extension Studies 

Toward a Sociology of Women 

Otago University Department of University 
Extension 

Women's Studies 

Victoria University Department of University 
Extension 

Assertiveness Training for Women 

Women and the Law 

Women's Studies 

Waikato University Centre for Continuing 
Education 

Women and Health 

Sub Total 27 Courses 

Voluntary Organisation Courses 

Ad Hoe 

Wanganui 

The Positive Woman 

Wellington 

Assertiveness Training for Women 

Human Relations: Group Education and 
Counselling Centre 

Campbell Centre, Christchurch 

Assertiveness Training for Women 

39 

47 

30 

17 

30 

25 

38 

40 

100 

158 

58 

1640 

18 

7 

15 

3 

3 

1 

0 

0 

2 

0 

2 

3 

177 

0 

0 

0 

42 

50 

30 

18 

30 

25 

40 

40 

100 

160 

61 

18 

7 

15 

1 

1 

1 

1 

1 

1 

l 

l 

l 

l 

1 

l . 

1 . 

l 

(71) 

42 

50 

30 

18 

30 

25 

40 

40 

100 

160 

61 

' 1817 

18 

7 

15 



(72) 

Women's Centre - New Plymouth 

The Positive Womn."n 25 0 25 1 25 

Women and Mental Health 70 0 70 1 70 

Workers Educationa l Association 

Canterbury 

Assertiveness Training for Women 12 0 12 1 12 

Trade Union Po s t a l Education Committee 

Women in New Zealand Society 11 0 11 1 11 

Young Womens Christian Association 

Palmerston North 

The Positive Women 20 0 20 2 40 

Sub Total 8 Courses 198 0 198 

27 Government Organisation Courses 1640 177 1817 

8 Voluntary Organisation Courses 198 0 198 

Total 35 Courses 1838 177 2015 

FOOTNOTE 

* Attendance at Auckland Technical Institute was difficult to analyse 

as the course is repeated 12 times during 1978 to different groups 

of students. When secretarial groups attend, they are 100% female·, 

when computer science, engineering and science groups attend they 

are generally 75% male. 

Thus a tentative overall figure'of 50% males and females attending this 

course has been suggested with the total attendance 240. 



Course Title 

Assertiveness Training 

Assertiveness Training for 
Women 

II II II 

II II II 

II II II 

Confidence Course for Women 

Education & Equality of 
the Sexes 

I am Woman 

APPENDIX TWELVE 

Course Origins 

Ad minis t e ring Or gani sat ion 

Chch Technical Institute 

Dept.Uni.Exten.Victoria Un.1978 

Canterbury WEA 

Campbell Centre Chch 

Wellington Ad hoe Group 

Hawkes Bay Comm . College 

Teacher Refresher Course 
Committee 

Y.W.C.A. Dunedin 

1976 / 

1976 

1978 

1978 

I 
I 
I 

1977 

1977 / 

I am Woman Cameron Centre Dunedin 1976 / 

I 

Management Training for Department of Education 1977 / 
Women 

New Horizons for Women Hawke Bay Conun.College 

New Opportunities for Women Chch Technical Institute 

New Outlook for Women Chch Technical Institute 

N.O.W. Christchurch 

1977 / 

1976 / 

1973 / 

1977 / 

(73) 

"O 
(1) 
!/) : 
!/) !/) 

(1) "O 
,., tl} 

c. tl) 

xz w: 

New Outlook for Women 

Planning a Fresh Start 

Pre training 

Aorere College, Auckland / 

Wellington Polytechnic 1969 / 

Psychology of Women 

Sex Roles 

Sociology of Sex Roles 

Sociology of Women 

The Positive Woman 
II II II 

II II II 

II II II 

Psych.Dept. Waika to Univ. 1973 / 

P.N. Teachers College 1977 / 

Soc.Dept. Canterbury Univ. 1975 

Soc.Dept. Waikato Univ. 1974 

Hawke Bay Comm.College 1978 

I 
I 
I 

New Plymouth ~omen's Centre 1978 / 

Wanganui Ad hoe Group 1978 / 

Y.W.C.A. Palmerston North 1978 / 

Toward a Sociology of Women Extn. Studies Canterbury Uni .1977 

Training Women for Works hops Comm.Educ. Service Nelson 1978 / 

Women and Education 

Women and Finance 

Women and Health 

Auckland Sec.Teachers Coll.1975 / 

Y.W.C.A. Dunedin 1978 

~entre for Cont.Ed . Waikato
1977 Unive rsity 

I 

I 

I 



(74) 

Women and Mental Health New Plymouth Women's Centre 1977 I 
Women arid the Law Law Faculty Auckland Univ. 1976 I 
Women and the Law Univ.Exten. Victoria Univ. 1978 I 
Women and Administration Department of Education 1978 I 
Women in N.Z. Society WEA Trade Union Postal 

1977 I Ed. Service 

Women in Society Soc.Dept. Massey Univ. 1978 I 
Women in Society Victoria University 1975 I 
Women's Studies Auckland Tech. Institute 1976 I 

" " .Centre for Cont.Ed . 
Auckland University 1976 I 

" " Dunedin Coll. for Women 1976 I 

" II Manukau Tech. Institute 1977 I 

" " Uni.Exten. Otago Univ. 1976 I 

" " Uni.Exten. Victoria Univ. 1978 I 
II " WEA Auckland I 

" " WEA Wellington I 
Workshops for Women .Community Ed. Service Nelson 1978 I 
(not stated) Working Women's Alliance t Wellington 

Totals 33 2 3 5 3 



(75) 
APPENDIX TIIIRTEEN 

Specificity of Course Aims and Objectives 

Course Title 

Assertiveness Training 

Assertiveness Training for 
Women 

II II II 

II II II 

It II II 

Administerin g Or ganisation 

Christchurch Tech. Institute 

Dept.Uni.Exten. Victoria Uni. 

Canterbury WEA 

Campbell Centre Christchurch 

Wellington Ad Hoe Group 

Confidence Course for Women Hawke Bay Community College 

Education & Equality of the Teacher Refresher Course 
Sexes Conunittee 

I am Woman Y.W.C.A. Dunedin 

I am Woman Cameron Centre Dunedin 

Management Training for Department of Education 
Women 

New Horizons for Women Hawke Bay Conununity College 

New Opportunities for Women Christchurch Tech. Institute 

New Outlook for Women Christchurch Tech. Institute 

New Outlook for Women N.O.W. Christchurch 

Planning a Fresh Start Aorere College, Auckland 

Pretraining Wellington Polytechnic 

Psychology of Women Psych.Dept. Waikato Univ. 

Sex Roles P.N. Teachers College 

Sociology of Sex Roles Soc.Dept.Canterbury Univ. 

Sociology of Women Soc.Dept. Wqikato Univ. 

The Positive Woman Hawke Bay Community College 

The Positive Woman New Plymouth Women's Centre 
II Wanganui Ad Hoe Group 

Y.W.C.A. Palmerston North 

Toward a Sociology of Women Exten.Studies Cant. Univ. 

II II 

II II II 

Training Women for Workshops Conununity Educ.Service Nelson 

Women and Education 

Women and Finance 

Auckland Sec.Teachers Coll. 

Y,W.C.A. Dunedin 

Aims & Objectives 
(.) u 

•rl •rl ..-i 
4-1 ~ Cl) 
•rl •rl H 

>-,u u QJ 
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I 
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I 

I 
I 
I 
I 
I 
I 

I 

I 
I 

I 
· / 

I 

I 
I 

I 
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Course Title Administering Organisation 
(76) 

Women and Health Centre for Cont.Ed! Waikato Uni. I 
Women and Mental Health New Plymouth Women's Centre I 
Women and the Law Law Faculty Auckland Univ. I 

" " " Univ.Exten. Victoria Univ. I 
Women and Administration Department of Education I 
Women in N.Z. Soc. WEA Trade Union Postal Ed. I 

Service 

Women in Society Soc. Dept. Massey University I 

" II " Victoria University I 
Women's Studies Auckland Tech. Institute I 

II II Centre for Cont.Ed. Auckland I 
University 

" II Dunedin Callee. for Women I 

" " Manukau Tech. Institute I 
II II Uni.Exten. Otago Univ. I 
II II Uni.Exten. Victoria Univ. I 
II II WEA Auckland I 
II II WEA Wellington I 

Workshops for Women Community Ed.Service Nelson I 
(No·t stated) Working Women's Alliance I 

Wellington 

5 7 22 6 6 



APPENDIX FOURTEEN 

~~ 

(77) 

Teaching and Learning Approaches. 

1. Approach - Lectures, Seminars Tutorials 

Courses 

I am Woman 

I am Woman 

New Outlook for Women 

Psychology of Women 

Sex Roles 

Sociology of Sex Roles 

Sociology of Women 

Toward a Sociology of Women 

Women and Education 

Women and Finance 

Women and Mental Health 

Women and the Law 

Women in Society 

· ·Women in Society 

Women's Studies 

Women's Studies 

Women's Studies 

Women's Studies 

TOTAL 18 Courses 

Administering Organisation 

Cameron Centre Dunedin 

Y.W.C.A. Dunedin 

Christchurch Technical Institute 

Waikato University 

Palmerston North Teachers College 

Canterbury University 

Waikato University 

Extension Studies Canterbury University 

Auckland Secondary Teachers College 

Y.W.C~A. Dunedin 

New Plymouth Women's Centre 

University Extension Victoria 

Massey University 

Victoria University 

Auckland Technical Institute 

·Manukau Technical Institute 

Department of Continuing Ed. Auckland Uni. 

University Extension Victoria 

2. Approach - Group Learning and Participation 

Course 

Assertiveness Training for Women 
II II II 

II II II 

TOTAL 3 Courses 

Administering Organisation 

Campbell Centre 

Canterbury WEA 

University Extension Victoria 



3. Approach - Workshop. 

Course 

Pre training 

Works hops for Women 

TOTAL 2 Courses 

4. Approach - Correspondence. 

Course 

Women in New Zeal and Society 

TOTAL 1 Course 

TOTAL 24 COURSES 

Administering Organisation 

Wellington Polytechnic 

(78) 

Nelson Connnunity Educat ion Service 

Administering Organisation 

WEA Trade Union Postal Education 
Service 



Course Title 

Assertiveness Training 

Assertiveness Training for 
Women 

II II II 

II II II 

II II II 

Confidence Course for Women 

Educational Equality of the 
Sexes 

I am Woman 

I am Woman 

Management Training for Women 

New Horizons for Women 

New Opportunities for Women 

New Outlook for Women 

New Outlook for Women 

Planning a Fresh Start 

Pretraining 

Psychology of Women 

Sex Roles 

Sociology of Sex Roles 

So½iology of Women 

The Positive Woman 

The Positive Woman 

" II II 

" II II 

Toward a Sociology of Women 

Training Women for Workshops 

Women and Education 

APPENDIX FIFTEEN 

Course Reading 

Administering Organisation 

Chch Technica l Institute 

Dept.Uni.Ext. Victoria 

Canterbury WEA 

Campbell Centre Chch 

Ad Hoe Group Wellington 

Hawke Bay Comm.College 

Teacher Refresher Course 
Conun. 

Y.W.C.A. Dunedin 

Cameron Centre Dunedin 

Department of Educ. 

Hawke Bay Comm. College 

Chch Technical Inst. 

Chch Technical Inst. 

N.O.W. Christchurch 

Aorere College Auckland 

Wellington Polytechnic 

Psych.Dept. Waikato Uni. 

P.N. Teachers College 

I I 

Soc.Dept. Canterbury Uni. / / 

Soc.Dept. Waikato Uni. / / 

Hawke Bay Comm.College 

New Plymouth Wornens Cen. 

Wanganui Ad Hoe Group 

Y.W.C.A. Palmerston Nth 

Extn.Stud. Canter. Uni. 

Comm.Education Service 
Nelson 

Auck.Sec.Teachers Coll. 

I 

I 

I 

I 

I 
I 

(79) 

I 
I 
I 

I 
I 

I 
I 

I 

I 

I 

I 
I 
I 
I 

I 

I 
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Women and Finance Y.W.C.A. Dunedin I 
Women and Health Centre for Cont. Ed. Waik. I 

University 

Women and Mental Health New Plymouth . Women 's Cen. I 
Women and the Law Law Faculty, Auck. Uni. I 
Women and the Law Univ.Extn. Victoria Uni. I 
Women and Administra tion Dept . of Education I 
Women in N.Z. Society WEA Trade Union Postal I 

Ed.Service 

Women in Society Sac. Dept. Massey Uni. I I 
II II II Victoria University I 

Women's Studies Auckland Tech. Inst. I 
II II Centre for Cont.Ed. I 

Auckland Univ. 
II II Dunedin Coll. for Women I 
II II Hanukau Tech. Inst. I 
II II Uni.Extn . Otago Univ. I 
II II Uni.Extn. Victoria Uni. I 
II II WEA Auckland I 
II II WEA Wellington I 

Workshops for Women Comm.Educ.Service Nelson I 
(Not stated) Working Women's Alliance I 

Wellington 

4 11 3 2 3 21 6 



Courses with Set Texts 

Courses 

Psychology of Women 

Sociology of Sex Roles 

Women in Society 

Women in Society 

TOTAL 

APPENDIX SIXTEEN 

· Women's Studies Courses with Set Texts 

Administering Organisation 

Waikato University 

Canterbury University 

Massey University 

Victoria University 

(81) 

Number 

1 

1 

1 

1 

4 
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APPENDIX SEVENTEEN 

Women's Studies Cour s e s with Re co mmended Reading 

10+ Books Recommended 

Course 

Psychology of Women 

Toward a Sociology of Women 

Sociology of Sex Roles 

Sociology of Women 

Women in New Zealand Society 

Women in Society 

Women in Society 

Women and the Law 

Women's Studies 

Women's Studies 

Workshops for Women 

Sub Total 

+ 5 Books Recommended 

Course 

Management Training for Women 

New Outlook for Women 

Women and Education 

Sub Total 

+ 3 Books Recommended 

Course 

Administe rin g Or gani sation 

Waikato University 

Extension Studies Canterbury 

Canterbury University 

Waikato University 

WEA Trade Union Postal Service 

Massey University 

Victoria University 

Auckland University 

Auckland Technical Institute 

University Extension Victoria 

Nelson Community Education 
Service 

Administering Organisation 

Department of Education 

Christchurch Tech.Institute 

Auckland Secondary Teachers 
College 

Adminis,tering Organisation 

Assertiveness Training for Women Campbell Centre Christchurch 
II II II II WEA Christchurch 

Sub Total 

Number 

1 

1 

1 

1 

l 

1 

1 

1 

1 

1 

l 

11 

Numbe·r 

1 

1 

1 

3 

Number 

1 

1 

2 



1 Book Recommended 

Course Administering Organisation 

Assertiv~ness Training for Women Ad Hoe Wellington 

" 
11 11 

" Christchurch Tech.Institute 

" It II II Universi ty Extension Victoria 

Sub Total 

TOTAL 

(83) 

Number 

1 

1 

1 

3 

19 



Organisational Bodies 

Ad Hoe Organisations 

Wanganui 

Wellington 

Collective for Women 

Dunedin 

Community College 

Hawkes Bay 

Couununity Education Service 

Nelson 

Community School 

Aorere Auckland 

Department of Education 

Teacher Education 

Teacher Education 

Courses 

APPENDIX EIGHTEEN 

Course Length 

The Positive Woman 

Assertiveness Training 
For Women 

Women's Studies 

Confidence Course for 
Women 

New Horisons for Women 

The Positive Women 

Training Women for 
Workshops 

_Workshops for Qomen 

Planning a fresh start 

Management Training 
for Women 

4 

5 

10 

4 

25 

4 

6 

10 

Women and Administration 10 

Teacher Refresher Course Com. Education and Equality 5 

Human Relations Groups 

Cameron Centre Dunedin 

Campbell Centre Chch 

National Organisation of Women 

Christchurch Branch 

Polytechnic 

Wellington 

of the Sexes 

I am Woman 

Assertiveness Training 
for Women 

New Outlook for Women 

Pre training 

6 

6 

6 

66 

I 

I 
I 

I 

I 

I 

I 

I 
I 

I 

I 

I 
I 

I 

(84) 

I 

I , 

I 

I 

I 

I 
I 

I 

I 

I 
I 

I 

I 
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Teachers College 

Auckland Secondary Women in Education 8 I I 
Palrnerston North Sex Roles 6 I I 

Technical Institutes 

Auckland Women's Studies 6 I I 
Christchurch Assertiveness Training 6 I I 

New Oppoitunities for 18 I I 
Women 

Manukau Women's Studies 10 I I 
Universities 

Auckland Women and the Law 25 I I 
Canterbury · Sociology of Sex Roles 25 I I 
Massey Women in Society 25 I I 
Victoria Women in Society 25 I I 
Waikato Psychology of Women 25 I I 

Sociology of Women 25 I I 
University Extension 

Auckland Women's Studies 10 I I 
~anterbury Toward a Soci~logy of 10 . / I 

Women 

Otago Women's Studies 15 I I 
Victoria Assertiveness Training 10 I I 

for Women 

Women and the Law 6 I I 
Women's Studies .7 I I 

Waikato Women and Health 7 I I 
Women's Centre 

New Plymouth The Positive Woman 6 I I 
Women and, Mental Health 9 I I 

Workers Educational Assoc. 

Auckland Women's Studies 8 I I 
Canterbury Assertiveness Training 6 I I 

for Women 

Trade Union Postal Service Women in N.Z. Society 25 I I 
Wellington Women's Studies 



Working Women's Alliance 

Wellington 

Y.W.C.A. 

Dunedin 

Palmerston North 

TOTALS 

(Not stated) 

I am Woman 

Women and Finance 

The Positive Woman 

(86) 

4 I I 

30 10 13 27 



APPENDIX NINETEEN (87) 

* Women's Studies Courses: Approach to Social Change 

Course 

Integration 

(1) Maintenance 

a. Problem Solving 

Education and Equality of the 
Sexes 

Sex Roles 

Training Women for Workshops 

Women and Education 

Women and Health 

Women and Law 

Women and Mental Health 

Women's Studies 

Women's Studies 

Women's Studies 

Women's Studies 

Workshops for Women 

Sub Total 12 

b. 

Sub 

Autonomy and Self Fulfilment 

Assertiveness Training forWomen 
II II II 

II II II 

II II II 

II " II 

I am Woman 

I am Woman 

The Positive Woman 

The Positive Woman 

The Positive Woman 

The Positive Woman 

Total 11 

Administering Organisation 

Teacher Refresher Course Committee 

Palmerston North Teachers College 

Nelson Community Education Service 

Auckland Secondary Teachers College 

Centre for Continuing Educ. Waikato Univ. 

Department of University Exten. Victoria 

New Plymouth Women's Centre 

Centre for Continuing Educ. Auckland 

Auckland Technical Institute 

Manukau Technical Institute 

Department of University Exten. Victoria 

Nelson Community Education Service 

Christchurch Technical Institute 

Canterbury WEA 

Ad Hoe Group - Wellington 

Campbell Centre Christchurch 

Department of University Exten. Victoria 

Cameron Centre Dunedin 

Y.W.C.A. Dunedin 

Hawkes Bay Community College 

New Plymouth Women's Centre 

Wanganui Ad Hoe Group 

Y.W.C.A. Palrnerston North 



,I 

Course 

c. Psychological Adjustment 

Confidence Course for Women 

. New Horizons for Women 

New Opportunities for Women 

New Outlook for Women 

New Outlook for Women 

Planning a fresh Sta rt 

Pre training 

Women and Finance 

Sub Total 8 

(2) Reform. 

Management Training for Women 

Towards A Sociology of Women 

Women and Administrations 

Women and the Law 

Women in New Zealand Society 

Women's Studies 

Women's Studies 

Sub Total 7 

Transformation 

(1) Reform 

Psychology of Women 

Sociology of Sex Roles 

Sociology of Women 

Women in Society 

Women in Society 

Sub Total 5 

Total 43 

Information not available 

(88) 

Administering Ornanisation 

Hawkes Bay Community College 

Hawkes Bay Conununity College . 

Christchurch Technical Institute 

Christchurch Technical Institute 

N.O.W. Christchurch 

Aorere College Auckland 

Wellington Polytechnic 

Y.W.C . A. Dunedin 

Department of Education 

Department of Exten. Studies. 
Canterbury University 

Department of Education 

Law Faculty University of Auckland 

WEA Trade Union Postal Education Comm. 

WEA Auckland 

Department of University Exten. Otago 

Waikato University 

Canterbury University 

Waikato University 

Massey University 

Victoria University 

Dunedin Collective for Women 

WEA Wellington 

Working Woman's Alliance 
* Please refer to pages 41-44 for analysis of terms. 
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