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Abstract

This research examines the teaching methods in a Year 7 distance education English
programme in relation to text complexity in reading and written English. It considers

student performance, processes, resources and teaching strategies.

The research focuses on the assessment and teaching of text complexity in reading
and written English in relation to student aptitude. It explores how the students’ needs
were met in the years 1996-1997 and considers the implications for teachers of the new
English curriculum in relation to the assessment and teaching of text complexity.
Consideration is also given to criticism of the new English curriculum especially where it

is relevant to the teaching of text complexity in reading and written English.

The thesis therefore has two aspects to it. Firstly the criticisms of the new curriculum
and the English curriculum, in particular, are examined and the implications these
criticisms may have for the teaching of text complexity are considered. Secondly a Year
7 English programme developed in distance mode at The Correspondence School is
researched in light of the requirements of the new English curriculum as it relates to text

complexity in reading and written English.



Acknowledgements

The author gratefully acknowledges the support, guidance and encouragement of
Professor Tom Prebble and Professor John Codd during the course of this research.
Thanks are due to the teaching and administrative staff at The Correspondence School

who made their help available in spite of demanding schedules.

The author would especially like to thank her family for the ongoing encouragement

and support: her husband David Capper, and her daughters Julia and Athena.

il



Table of Contents

i) Abstract

ii)  Acknowledgements
iii) Table of Contents
iv)  List of Figures

v)  List of Tables

Chapter One

Introduction

1]

Research Objective

1.2 Research Aims

1.3 Approach to Study

1.4 Format of Thesis

1.5 Specific Issues Related to the Study
Chapter Two

The New Zealand Curriculum Framework

2.1
2.2
23
24

Background
Description of the Curriculum Framework
Criticism of the New Curriculum

Summary

il

b B NN

10
14



Chapter Three

Assessment and the New Curriculum

3.1 The Assessment Requirements in the New Curriculum
3.2 Criticism of the New Assessment Requirements
The Purpose and Process of Assessment

Assessment for Diagnosis or Accountability

Standards

Difficulties
3.3 Summary
Chapter Four

Reading and Written English in the New Curriculum

4.1 A Description of the English Curriculum in Relation to the Teaching of

Reading and Written English
4.2 Criticism of the New Zealand English Curriculum

43 Summary

Chapter Five

Implementation Issues for the New English Curriculum and Distance

Education

5.1 A Description of Distance Education

5.2 The Implementation of Levels Placement and Text Complexity in

Relation to Learning Theory in Distance Education
5.3 Challenges for Distance Education
5.4 Bridging the Gap Between Policy and Practice
5.5 Summary

15

15
I
18
21
22
23
23

27

27
29
36

38

38

40
42
47
49

iv



Chapter Six
Methodology

6.1 Research Design

Illuminative Evaluation

Triangulation

Observation

Interviewing

Questionnaires

Data gathering
-The Correspondence School class teacher assessment of reading ages

and written English grades
-Independent assessment of reading ages
-Independent assessment of written English
-Survey of supervisors’ and students’ opinions on the appropriateness of
the level of work in reading and written English
-Survey of English programme levels placement in relation to reading
ages and written English grades

-Analysis of reading ages of the reading extracts in the FLA100 course
-The Correspondence School class teacher interview

Justification for Population

Research Sample

Justification for Sample

Ethical Considerations

6.2 Summary

Chapter Seven

The Assessment Instruments

7.1 Independent Reading Assessment

Construction of the Informal Prose Inventory

51

51
51
53
53
54
54
54

56
o7
58

61

62
63
63
64
64
64
65
65

67

67
69



3.2
1.3

Independent Assessment of Written English

Summary

Chapter Eight
Results

8.1

82

8.3

8.4

Reading Age Results
Spread of Reading Age Results in Relation to Chronological Age of the
Year 7 Students at The Correspondence School
A Comparison of Class Teachers’ Estimations of Student Reading Ages
with the Regional Representatives” Assessment
Comparison of Reading Ages Between The Correspondence School and
a Non-distance School
Programme Placement in Relation to Students’ Reading Ages
Survey of the Reading Ages of the Reading Extracts in the Year 7
English Course FLA100
Programme Placement of Year 7 Students in Relation to Reading Age
Levels
Supervisors’ and Students’ Opinions of the Suitability of the Reading
Extracts in Their English Programme
Supervisors’ Opinions on the Suitability of the Reading Extracts in the
English Programme
Students’ Response to Reading Extract Suitability
Written English Results
Comparison of Class Teachers’ Estimation of Written English Grades
with the Independent English Grades
Independent Written English Grades of The Correspondence School
Year 7 Students
Comparison of Written English Grades Between The Correspondence
School and a Non-distance School

Grading of Written English Skills in Text Complexity

74
76

77

78

78

79

80
81

81

82

84

84

84

85

85

86

87
87

vi



8.5

8.6

8.7

8.8
8.9

Supervisors” and Students’ Opinions of the Written English Exercises
in the English Programme
Supervisors’ Opinions of the Suitability of Written English Exercises
in the English Programme
Students’ Opinions of the Written English Exercises in the English
Programme
A Comparison of Reading, Written English and Programme Grades in

Relation to Programme Placement

Attempt at Triangulation of Reading Age and Written English,

Programme Placement, and Supervisors’ Opinions
Triangulation of Reading Ages, Programme Placement and Supervisors’

Opinion

Triangulation of Written English, Programme Placement and Supervisors’

Opinion

Results of the Interview with Class Teacher

Results from the Questionnaires

8.10 Programme Placement Stemming From Data Results

8.11 Summary

Chapter Nine

Discussion and Conclusions

9.1

92

Discussion of Reading Age Results
Assessment of Reading Ages
Programme Placement of Students
Catering for Gifted and Remedial Students
Supervisor and Student Opinion of the Suitability of the Reading Extracts
Reading Standards at The Correspondence School
Discussion of Written English Results
Assessment of Written English

Suitability of Programme Placement

vii

88

88

89

89

91

91

92
92
93
96
96

97

97
97
98
100
101
102
102
102
103



Text Complexity in Written English Skills

Written English Standards at The Correspondence School

9.3 Discussion of the Class Teacher Interview Results

9.4 Discussion of the Questionnaire Results

9.5 Programme Placement Stemming from Data Results

9.6 Implications of the Results in Text Complexity in Reading and Written

English

9.7 Summary

9.8 Conclusion

References

Appendices

Appendix 1  Increasing Roll of Maori Students at The Correspondence School
Appendix 2 Increasing Roll of Remedial Students at The Correspondence School
Appendix 3 Increasing Roll of Gifted Students at The Correspondence School
Appendix 4  Supervisors’ Phoned Interview

Appendix 5  Student Questionnaire

Appendix 6 Supervisor Questionnaire

Appendix 7 Class Teacher Interview

Appendix 8 Request to Undertake Research at The Correspondence School
Appendix 9 Written Explanation of Thesis for Class teachers

Appendix 10 Written Explanation of Thesis for Regional Representatives
Appendix 11 Letter to Supervisor and Student

Appendix 12 Letter to Parents at a Non-distance School

Appendix 13 Instructions for Undertaking Informal Prose Inventory Assessment

Appendix 14
Appendix 15
Appendix 16
Appendix 17

Regional Representatives Survey
Student Discussion about the Extract on Atomic Energy
Increase in Regional Representatives Rolls

Student/Teacher Ratios at The Correspondence School

viii

103
104
105
105
105

106
109
113

114

130

131
132
133
134
135
136
139
140
141
142
144
145
146
147
148
149
150



List of Figures

Chapter 7

73|

Comparison of the Informal Prose Inventory test and the Progressive

Achievement Test Results

Chapter 8

8.2
8.3

8.4

8.5
8.6

8.7

8.8
8.9

8.10
8.11

8.12
8.13
8.14
8.15

Reading Ages in Relation to Chronological Age

Comparison of Class Teachers’ Estimation of Reading Ages with
Regional Representatives’ Assessment of Ages

Comparison of Reading Ages in Relation to Chronological Age
Between The Correspondence School and a Non-distance School
Reading Ages of the Reading Extracts in the FLA100 Course
Programme Placement of Year 7 Students at The Correspondence
School

Percentage of Supervisor Opinion on the Suitability of the Reading
Extracts for their Student

Student Assessment of the Difficulty of Reading Extracts

Class Teachers’ Estimation of Written English Grades with Independent
Grades

Independent Written English Grades at The Correspondence School
Comparison Between Written English Grades of The Correspondence
School and a Non-distance School

Grading of Written English Skills for Text Complexity

Percentage of Reading Age Grades that Match Programme Grades
Percentage of Written English Grades that Match Programme Grades
A Comparison of the Reading, Written English and Programme Grades

that Matched Programme Placement

70

79

80

80
81

82

84
85

86
86

87
87
90
90

91



8.16 Triangulation of Reading Ages, Programme Placement and Supervisor
Opinion
8.17 Triangulation of Written English, Programme Placement and Supervisor

Opinion

92

92



Xi

List of Tables

Chapter 8
8.1 Reading Ages of the Reading Extracts in the FLA100 Course 81
8.2 Programme Placement of the Year 7 Students at The Correspondence 83

School in Relation to Reading Ages
8.3 Grading of Written English Skills for Text Complexity for 60 Students
at The Correspondence School 88



