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The Abstract 

This research examined why Japanese students appear reluctant to 

speak in English conversation classes. From the perspectives of three 

different groups of students in a girls' senior high school in Japan, it 

queried the students' motivation, attitudes, aims and expectations, 

perceptions of themselves as learners, and actual experiences in class. It 

investigated the kokusai (international) and Japanese teachers of English 

perspectives' of the students, the conversation classes, and the teachers 

themselves. A review of the relevant literature suggested that Japanese 

students were compelled to study English, but had little need to do so. In 

addition, the participants' culturally different expectations of appropriate 

learning and classroom behaviors indicated a mismatch between students' 

and teachers' expectations. The results of this research confirmed that the 

three different groups of students had different needs, attitudes and levels 

of motivation. English was the only foreign language offered . Cultural 

differences in teacher/student classroom practices were found to be 

involved in students' levels of comfort in conversation classes, and in their 

confidence in the interactional style encountered in conversation classes. 

Students with tangible goals were the most willing to adapt to the different 

classroom culture suggesting that kokusai teachers needed to consider the 

Japanese students' usual interactional style. The importance of the 

students' needs and goals, and the cultural differences in educational 

practices discussed in this research could be studied further investigating 

the relative benefits of easing the students into a different classroom culture 

or attempting to operate within a Japanese style classroom culture. The 

usefulness of gaining the support of Japanese teachers of English in 

schools in Japan by clarifying the interactional style of English conversation 

classes is an area of concern. 
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CHAPTER 1 

INTRODUCTION 

The Setting for the Research 

The Background and the School 

1 

The study of a foreign language is now compulsory in junior and senior 

high schools in Japan. In practice. English, which is given a high priority by 

Mombusho (the Ministry of Education in Japan) , is usually the only foreign 

language offered (Neustupny, 1987; Benson, 1991 ). Despite between three 

and six years ' study of English, students have little understanding of how to 

use the language for communication. Increasingly, English speakers. for 

whom English is a first language or who have first language competency, 

have been added to a teaching system which previously consisted of 

Japanese English teachers teaching English largely in Japanese (Morrow. 

1985). 

The inclusion of English speaking teachers, known as instructors in 

Japan, teaching conversation or communication classes has not produced a 

dramatic increase in the students' engagement with speaking English (Koike 

and Tanaka, 1995). It appears there are issues involved other than the 

opportunity to interact with English speaking role models which come to 

bear on students' willingness to develop communication skills in English : 

issues such as student motivation and attitudes, the needs and expectations 

of the students, the usefulness of spoken English to the learner, the clarity of 

the aims of the classes, the level of class room comfort or discomfort, and 
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cultural differences in classroom behaviors and expectations. As well as 

these, the attitudes and classroom practices of both kokusai1 teachers of 

English and Japanese teachers of English should be considered. 

Much of the investigation done so far on Japanese students learning to 

speak English has concentrated on university students (Teweles, 1996; 

Benson, 1991 ). Little research concentrates on the needs of high school 

students and their perspectives of what they are engaged in, and why, in the 

study of English. This research aimed to investigate cultural , motivational , 

and attitudinal aspects of EFL2 conversation classes in an innovative private 

girls' senior high school in Japan at which the researcher is an EFL teacher. 

This school is part of a privately owned enterprise which also operates a 

kindergarten, a junior high school , and a women's college. The college does 

not have an academic focus. 

The high school employs five kokusai English teachers to teach English 

conversation classes 3 and operates a large international program sending 

students to study in English speaking countries for periods of up to 10 

months. It also operates regular classes with Japanese teachers of English 

in which English speaking is given minimal attention. For those Japanese 

students going to study abroad for extended periods the need to use English 

in the near future should give English conversation some reality, making it 

more than an academic pursuit, and encourage students to take the risk and 

engage in speaking tasks. This does not always seem to be the case and 

kokusai EFL teachers encounter an apparent reluctance by many students 

to actively participate in speaking tasks. 

1 Kokusai means international in Japanese. This was the term chosen to differentiate 
these teachers from Japanese English teachers. 

2 EFL stands for English as a foreign language in a setting where English is not in daily 
use as opposed to ESL, English as a second language, a situation in which 
students would be encountering English in many aspects of their daily life. 

3 The terms conversation classes, communication classes and speaking classes will be 
used to represent the same types of classes throughout this research . 
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Public and Private Schools 

In Japan, students compete, through entrance exams, to get into senior 

high schools where attendance is not compulsory. Competition for places in 

the more prestigious public schools is strong. The private schools are 

generally seen as a refuge for those students who do not get into the better 

public schools and who do not want to attend the ones that will accept them. 

The school selected for study has, until recently, not had a reputation 

for academic excellence and has attracted students who were not 

academically inclined, some of whom have caused concern because of 

minor behavioral and attitudinal problems. According to a Japanese staff 

member of ten years standing, the school has assumed a nurturing stance in 

dealing with students and the role of the teachers has been to befriend the 

girls and gently socialize them into acceptable behavior patterns, a role 

which is seen as supporting the parents. It would appear that this nurturing 

role is expressed in the Japanese word for education, kyoiku, which is made 

up of two "ideograms kyo, meaning 'to teach', and iku, meaning 'to nurture'" 

(Nozaki, 1993, p.32). 

In recent years all schools in Japan have found themselves competing 

for a shrinking number of students because of demographic changes. In a 

successful effort to preserve its share of the market, this school began an 

international program six years ago which has expanded considerably since 

its inception and now sends approximately 165 students to two English 

speaking countries for ten months study. Following the expansion of this 

program, the character of the school has changed as more academically 

inclined students have enrolled each year in order to take part in the 

international program. For the first time in the school 's history graduating 

students are competing for and gaining places, in increasing numbers, in 

Japanese universities including prestigious universities. These changes 
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have come rapidly and there has been some tension expressed by the 

established staff, some of whom have been opposed to the international 

program and the changes it has brought. 

Teachers 

One of the changes made by the school in an effort to provide a 

competitive and attractive program has been the employing of kokusai 

(international) teachers of English . Partly in an effort to comply with 

directives from the Ministry of Education for communication classes, but also 

to develop the international program, kokusai English teachers were 

employed for the first time in 1990. This has meant that there are two distinct 

branches of English teaching in the school, conducted by both Japanese 

and kokusai English teachers. Most Japanese English teachers conduct 

their English classes in Japanese, focusing on explaining discrete grammar 

points and vocabulary. There is a strong emphasis on memorization and 

testing. 

The kokusai teachers teach in English. These lessons are not devoid 

of grammatical points, however detailed explanations in English would be 

incomprehensible to the students. Instead, the purpose of these classes is to 

give listening and speaking practice and to get students using the not 

inconsiderable body of inert knowledge they possess, at the same time 

expanding their working vocabulary. An equally important aim of these 

classes, particularly for the students going abroad, is to prepare them for the 

cultural differences they will face studying and living in an English speaking 

country. 

It was only these conversation classes, conducted by kokusai English 

teachers, which this study was concerned with. However, reference was 

made to the Japanese English teachers, their classes and their views of 

conversation classes in an effort to fully illustrate the different perspectives 
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and practices they represent. These two types of classes and teachers will 

be referred to as separate and distinct types of classes throughout the 

research. They are perceived in this way within the school. 

Teachers and terminology. The terminology to be used to refer to the 

English speaking instructors and distinguish them easily from the Japanese 

English teachers required careful consideration. The researcher chose to 

refer to both groups as 'teachers' as the term 'instructor', which is what is 

used on a visa in Japan, has the connotation that these people are 

somehow less than teachers. The terms 'foreign' or 'native' which are 

commonly used to describe English speaking teachers in Japan were 

discarded, the former because it cites all such teachers as other than 

Japanese and becomes a term of exclusion. The Japanese word gaijin, or 

more politely gaikokujin, which means foreigner, is used in the Japanese 

language versions of the questionnaires. However, again the connotation of 

citing everyone else as other than Japanese did not recommend itself for 

use in writing up the research. The term 'native speaker' was decided 

against because not all English speaking teachers are necessarily native or 

first language speakers of English. Initially the term non-Japanese teachers 

held some appeal but on reflection it had many of the negative connotations 

of the other rejected terms citing people as other than Japanese and 

excluding any ethnically Japanese teachers who happen to be English 

speaking teachers. Eventually the term kokusai teachers was settled on as 

kokusai means international in Japanese. The five staff members it refers to 

at the school where the research was undertaken, coming from three 

different countries and speaking two different first languages and five 

languages in all, seemed to fit this as a descriptive term. Also the department 

which these teachers are attached to in the school is not the English 

Department, but the Kokusai Department. 
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Students 

This research looked at three different groups of students, in their first 

or second year, taking English conversation classes in addition to their 

English classes with Japanese teachers. The third year students were not 

included. 

The first group was the group of students selected to study in the 

school 's International Program. This group was made up of the 115 first year 

students who, at the end of two terms' study, go overseas to live and study in 

an English speaking environment for ten months. They received five English 

conversation lessons a week with a kokusai English teacher. All lessons 

were fifty minutes long. These students were refe rred to as the 

International students. 

In addition, the second group were also first year students . This group 

was not part of the International Program. These 377 students, received one 

English conversation lesson a fortnight with a kokusai Engl ish teacher. 

Amongst this group were approximately 42 students who were also to have 

ten months international experience, but these students were not selected 

until later in the year, and were not involved with the conversation classes 

once they are selected. For the purpose of this research they were not 

treated separately from the regular students. This large group of students 

received regular English lessons from the Japanese teachers of English. 

These students were referred to as the Regular students. 

There was a third group of 43 students who were part of this research. 

They were second year high school students. They were to go overseas for 

approximately two weeks in July of the year the research took place. These 

students were taking English conversation class as an elective class and 

they had three classes a week with a kokusai teacher in addition to their 

regular English classes with a Japanese teacher. The word 'elective' is 
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somewhat deceptive as within this group there are students who were there 

because no other teacher would accept them, rather than because they 

have a desire to learn to speak English. This group was referred to as the 

Elective students. 

The ability to speak English was going to be of considerable use to the 

International students during their extended time overseas. It was expected 

to be seen differently by the Regular and Elective students. The amount of 

exposure to English conversation classes and the classroom requirements 

and experiences ahead of these three different groups of students varied 

considerably. It was anticipated that the students would have different 

needs, attitudes and motivation and that the level of task engagement would 

vary between the groups. The need for a command of spoken English was 

expected to have less relevance for the Regular and Elective classes than 

for the International classes. This assumed need on the part of the 

International students did not transfer to their classroom behavior as would 

be expected, producing active involvement in speaking tasks . Other 

powerful factors continued to have a substantial influence on all three 

groups of students' classroom behaviors and engagement with conversation 

tasks. 

The Aims of the Research 

This study aimed to investigate cultural, motivational , and attitudinal 

aspects of EFL conversation classes in an innovative private girls' senior 

high school in Japan to question what factors enhance or limit there 

effectiveness. It also sought to uncover why Japanese students exhibit a low 

level of participation in communication tasks and whether or not there were 

differences between the three student groups. This aim was pursued from 

the teachers' and the students' perspective, with the emphasis on the latter. 

It aimed to probe into: 

. I 



(a) the students' motivation, and attitudes with regard to English 

conversation classes; 

(b) whether these classes are seen as useful and the effects of the 

interactional style and the use of English only as a 

teaching medium; 

(c) the students' expectations of English conversation classes; 

(d) whether or not the aims of these classes are clear to the students 

and their perceptions of how these aims can be achieved; 

(e) whether or not the students perceive themselves as successful 

learners and how they apportion responsibility for their 

successes and failures ; 

(f) whether the kokusai English teachers are viewed positively or 

negatively by the students and how they perceive the level of 

effort these teachers require; 

(g) whether the students perceive differences in usefulness and 

enjoyment between the grammar-translation classes and the 

conversation classes; 

(h) the kokusai teachers' expectations of the students and the extent 

to which culturally different classroom expectations and 

interactions are involved in forming these attitudes; 

(i) the Japanese teachers' attitudes to the communication classes, 

kokusai teachers and their ability to relate to the students and 

others within the school. 

8 

It was hoped that viewing students' classroom interactions from a 

perspective which takes careful account of student's cultural differences, 

attitudes, needs and limitations, which are products of their environment, 

would help EFL teachers to understand how these factors limit what students 

can do or are prepared to do in class. The emphasis on the need for an 
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awareness of the culturally different perspectives and expectations which 

govern and limit students' interactions and risk-taking behaviors should 

make this research applicable to foreign and second language teachers 

and not only to the EFL situation in Japan. 

Summary 

The interest expressed by the Ministry of Education in Japan in the 

teaching of a foreign language has resulted in schools offering English as 

part of the regular school curriculum. The style of English teaching favored 

by Japanese teachers of English has produced learners who can read the 

target language but whose English speaking skills are poor. Kokusai 

English teachers have been brought into Japan in increasing numbers to 

provide a communicative element to the teaching of English. Many of these 

teachers experience difficulty activating the learners' communication skills or 

inspiring recognizable signs of enthusiasm for the subject. This introduction 

set out the background of the study conducted in a girls' senior high school. 

It introduced the two groups of teachers involved, Japanese and kokusai 

teachers of English. It aimed to focus on the differences between the three 

groups of student participants and consider what factors act as constraints 

on the students classroom interactions and engagement with the task of 

becoming communicative in English. It set out the aim of the study to probe 

into the perspectives of the participants in English conversation classes, 

particularly those of the students. 
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CHAPTER 2 

THE LITERATURE REVIEW 

Language Teaching in Japan 

The study of English in a variety of institutions is widespread in Japan 

and studying English is a strongly motivated pursuit propelled by a 

realization of the importance of communicative English for "personal careers 

and national roles in the global community" (Nishiyama, 1995, p.36). This 

indicates an instrumental motivation, defined as "the desire to achieve 

proficiency in a language for utilitarian or practical reasons" (Krashen, 1981 , 

p.22). It is a common motivation for language learning but some researchers 

argue that integrative motivation, " ... the desire to identify with the target 

group whose language they are learning" is an equal or stronger motivator 

(Snow and Shapira, 1985, p.4). 

Despite evidence of instrumental motivation, the low level of student 

engagement and active involvement encountered by kokusai English 

teachers in communicative classes in Japan appears to contradict 

Nishiyama's view that Japanese students are strongly motivated 

(Nishiyama, 1995). It suggests that the majority of Japanese junior and 

senior high school students do not have a strong motivation for learning to 

communicate in English. They are responding to a situational factor, the 

compulsory nature of English language learning, in which English is just one 

more academic subject in the whole curriculum and is not necessarily seen 

as a means of communication (Sano, Takahasi & Yoneyama, 1984; Benson, 
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1991 ; Koike and Tanaka, 1995). The students' understanding of the purpose 

of their study must have an affect on their willingness to risk speaking the 

language being taught, especially in conversation classes where the 

classroom culture is as foreign as the language. 

The historical background 

An instrumental orientation motivated foreign language learning in 

Japan from its inception. Teweles (1996) reports finding a high instrumental 

motivation amongst Japanese university students who must face the English 

entrance exams. Traditionally, according to Koike and Tanaka (1995), new 

languages where learnt by a limited number of people who then translated 

the technologically advanced ideas they had gained into Japanese for wider 

dissemination. The Meiji Era (1868-1912) was a time when industrialization 

was a high priority in Japan and Western technological knowledge was 

sought but without risking the westernization of traditional Japanese thought 

(Morrow, 1987). The traditional method of knowledge transmission meant 

the goal could be obtained without the majority of learners mixing with or 

identifying with the target group, as would be the case if an integrative 

motivation developed. 

This ancient technique of translating ideas gleaned from limited contact 

with foreign cultures, a practice which began with the importation of the 

Chinese writing system , acted as the model which formed the basis for the 

language programs introduced into schools (Koike and Tanaka, 1995; 

Neustupny, 1987). The grammar-translation method of language learning 

was incorporated into the English programs in middle schools established in 

1870 for boys and 1872 for girls (Koike and Tanaka, 1995). During World 

War 2, the teaching of English was almost dead, only to be revived during 

the postwar period of American occupation (Koike and Tanaka, 1995). 

Despite this revival, the failure to produce competent speakers led to 
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an emphasis on oral comprehension and speaking which was specified in 

the national guidelines in 1947 and was again emphasized in the 1950's 

and the 1960's. Considering the government support for the study of English 

and the number of English lessons students receive, it would seem likely 

that a large part of the population would be bilingual, as in parts of Europe 

(Morrow, 1987). That this is not so is in part related to the format and 

importance of the university exams which have a strong influence on the 

way English is taught in Japanese schools (Morrow, 1987). Despite a call for 

more communicative teaching techniques, "senior high-school teachers as 

well as students were not receptive to the new method" (Koike and Tanaka, 

1995, pp.15-16) . This is because of the requirements of the university 

entrance examinations which emphasize a written demonstration of often 

obscure points of English. These exams have continued to be tests of 

grammatical knowledge and vocabulary (Neustupny, 1987; Hyland, 1993). 

In order to meet the demands of these powerful university gate­

keepers, emphasis is placed on the translation of English grammatical 

structures into Japanese (Sano, Takahashi & Yoneyama, 1984; Richards, 

1993). The lack of speaking and listening components in the university 

examinations means that these skills are given marginal space in high 

schools despite the changes in Mombusho (the Ministry of Education in 

Japan) guidelines. Asking teachers or students to attempt to break free of the 

constraints they perceive are imposed by the examination system and 

attempt a more functional approach to language learning is also asking 

them to have tremendous faith in an alternative system and to break with 

traditional practice. 

An extensive study of English language teaching in Japan has 

revealed that 58 percent of senior high school students and 74.9 percent of 

college graduates evaluated their English instruction in Japan negatively 
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(General Survey of English Language Teaching in Japan, 1983-1990, cited 

Koike and Tanaka, 1995, p.19). In addition 78.3 percent of college students 

felt that there was a need for a more communicative approach in both high 

schools and colleges. 

Even though both students and the Ministry appear to be seeking a 

change in the way English is taught this change is slow in coming. In high 

schools up to six hours a week learning English takes place with little actual 

English being spoken (Richards, 1993). This is largely due to the extensive 

reliance on translation methods, a practice which is reinforced by university 

exam demands. It is also partly because the Japanese teachers of English 

have little confidence in their own English speaking ability (Richards, 1993; 

Christopher, 1983). This situation is quite understandable when it is 

considered that they have had "extremely limited exposure to English" 

(Sano, Takahashi & Yoneyama, 1984, p.173). Presumably they learnt 

English the way they are now teaching it. Teachers are unlikely to 

emphasize the speaking of English in class without a significant amount of 

support, because in order to adequately fulfill the teacher 's role in a 

communicative class, the teacher must have a "fairly high level of 

communicative competence" (Canale and Swain, 1980, p.33). 

Rather than speak English in class Japanese English teachers tend to 

rely on commercially produced audio tapes. The spoken English students 

are exposed to from these cassette tapes is usually a standard prestige 

accent and a slow delivery which makes the task of deciphering the key 

ideas deceptively different from real-world communication. Faced with the 

variables that exist in actual conversation the learner has little or no 

experience of negotiating over speed or meaning and is little prepared for 

the complexities of the task (Richards, 1993). It is hardly surprising that 

Japanese students are discouraged by these testing experiences which 
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confront them initially in communicative/conversation English classes. 

A Communicative Focus 

Despite criticism by both teachers and students of the university 

entrance examinations, for neglecting listening and speaking skills in 

English, there has been no significant change to date and these skills are 

still not a feature of entrance exams. This situation impacts negatively on the 

communicative English classes conducted by kokusai English language 

teachers, reducing their perceived usefulness, particularly for those students 

whose motivation to study English conversation is instrumental. It impacts on 

the attitudes of Japanese teachers and students to communicative classes 

and students' perceptions of the purpose of these classes. It impacts on 

students' willingness to apply themselves to tasks which require a lot of effort 

and personal risk-taking in an effort to acquire skills which may be of 

dubious use. 

Communication classes have been a feature of high school education 

since the 1985 Japan Exchange and Teaching Program (JET) and the 1987 

program to recruit Assistant English Teachers (AETs) (Koike and Tanaka, 

1995, p.20) . AETs are speakers of English as a first language, and 

sometimes teachers, who are employed to teach at several schools, or to be 

the sole oral English provider in a single school. The breadth of their work 

means that, at the most once a week, theoretically in conjunction with 

Japanese teachers. they take English conversation classes with groups of 

around forty students. In some instances. the writer's son's junior high 

school in Japan for example, the AET teacher only comes fortnightly. 

The infrequency and irregularity of the experiences most students have 

with an English speaking teacher and the numbers of students in each class 

make conducting communicative classes virtually impossible. The size of the 

classes means that interaction between individual students and the English 
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speaking teacher is very limited. Few students are bold enough to attempt to 

speak the target language in front of their peers, especially with a teacher 

who remains a stranger because of the infrequency of the classes. 

English teachers conducting communicative or conversation classes 

find that even at university level students have not been taught to speak or to 

listen to English (Helgesen, 1993; Richards, 1993). These students are 

frequently extremely hesitant to engage in speaking tasks. The term "false 

beginner" is often applied to Japanese EFL students who know a lot of 

English words but have difficulty discussing anything more than basic 

information about themselves (Helgesen, 1993, p.38, Nozaki, 1993, p.28) . 

There appears to be a mismatch between "students' memorized chunks of 

formalized and abstruse English" and actual language use (Benson, 1991, 

p.34) . These memorized chunks of language are frequently not linked 

according to any common theme or communicative usefulness but are used 

as examples of grammatical structures. To illustrate this abstruse 

examination English the following examples of test items for second year 

senior high school students are included : A horse is no more a fish than a 

whale is; He left for India never to return . They relate more to the study of an 

antiquated language for examination purposes than to learning English for 

the purpose of communication. 

Japanese EFL students may be able to read and even write a 

considerable amount of English but they remain wary of committing 

themselves to speech. Frustrated EFL teachers in Japan are often told by 

Japanese teachers that the reason for the lack of student response in 

conversation classes is that the students are shy. However, according to 

Helgesen (1993), it is fear as a result of the risk of making a mistake in front 

of 40 classmates which silences many students. In an effort to minimize this 

fear, Helgesen suggests that working in pairs eliminates students' reticence 
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by removing the possibility of public failure (Helgesen, 1993). In pair work 

students are free to choose how much they speak which may be a major 

factor in language acquisition. Ellis (1988, p. 7) suggests "that controlled 

practice does not aid second language acquisition" reasoning that it is 

probably the stronger students who choose to practice and the weaker 

students only respond if called on. From this point of view he suggests that it 

is acquisition which determines who practices, and coercing less proficient 

students may be no help (Ellis, 1988). 

Pair work is a similar approach to the pupil-pupil interactional style 

suggested by Ellis (1980) . According to Ellis the interactions between 

teacher and pupil demonstrate a limited range of functions in contrast to 

pupil-pupil interaction which he believes provide "opportunities for 

performing both initiating and responding moves and a wide range of 

speech acts" (Ellis, 1980, p.43). This optimistic view of pupil-pupil interaction 

is not usually found to be so in the large and infrequently held 

communication classes which are a feature of the Japanese education 

system today. Unlike many ESL4 classes where English may be the only 

language the students have in common, in these classes all the students 

speak the same first language which is the one they use to negotiate 

meaning when difficulties arise or which they quickly revert to after a minimal 

effort in English. They have discovered the efficiency of something which 

their teachers are only too aware of, that all tasks can be completed quickly if 

they revert to Japanese as soon as possible. Task completion seems to be 

the students goal rather than task mastery. 

Motivation, Attitudes and Communication 

Research in language teaching has suggested that "a functionally 

organized communicative approach may be associated less with ... negative 

• ESL English as a second language. 
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feelings and more with a highly useful and visible purpose of second 

language study, namely communication" (Canale and Swain, 1980, p.33) . 

This expectation presupposes that the learners have the desire to learn to 

communicate in a second language and need only to be introduced to 

enjoyable ways to learn. Despite this optimistic view, it appears that the 

communicative approach has not significantly engaged the interest of the 

majority of Japanese EFL students . The motivation to develop 

communicative competence is lacking in many of these students who are 

either simply serving time in a class they did not choose to be in or aiming 

solely to pass the university entrance exams which require little or nothing in 

the way of communicative skills. 

Motivation is considered an important predictor of who will continue or 

withdraw from second language study (Clement, Smythe and Gardner , 

1978, cited Gardner, 1982). This is not necessarily true for the majority of 

Japanese students who find themselves in English classes with kokusai 

teachers of English , not by choice but, as a result of a directive from 

Mombusho (The Ministry of Education). Despite three or more years 

studying English in junior high schools and private language schools, 

kokusai EFL teachers in Japan cannot assume that the motivation of their 

students is high. Few students are studying English by choice or with a view 

to becoming communicatively competent. 

According to Benson (1991, p.37) Japanese students "find themselves 

caught up in a massive language-teaching exercise whose full implications 

may be unclear to them". Despite the time and energy spent teaching 

English, the reality of the situation seems to be that students have little 

motivation to learn a language which is regarded as an academic pursuit, or 

to use it outside the classroom (Hyland, 1993). Communicative classes may 

be no more than an ordeal with no attainable goal. 
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Gardner claims that "the bulk of the research evidence does 

demonstrate a relation between second language proficiency and 

attitudinal/motivational variables" (Gardner, 1980, p. 268). Teachers trying to 

enrich student motivation should consider the importance of affective 

variables in language learning and nurture positive attitudes. These affective 

variables deserve attention just as ability differences do (Gardner, 1982). 

Students who have not chosen to study English may well have negative 

attitudes, and communicative classes, which require students to take the risk 

and speak the language in front of their classmates, may be particularly 

threatening . 

Needs and Communication 

In addition to the potentially negative affect of the coercive element in 

EFL study in Japan, the lack of opportunity to actually use the language in 

everyday situations may be significant. English conversation classes are in 

competition for students' attention with the demands of university entrance 

exams in which speaking English plays little or more frequently no part. The 

curb on many students' attitudes is encapsulated in the words of cram 

school students, "as long as you stay in Japan, why do you need to speak 

English?" (Ouchi, 1996, p.20). 

This sentiment is echoed by researchers in the field. Neustupny (1987) 

queries the motivation level of EFL students claiming that the average citizen 

has little need or · opportunity to use English. Even the expanding travel 

market has not changed this situation much as "except, perhaps, for short 

vacation trips, most Japanese do not have occasion to interact directly with 

native English speakers" (Morrow, 1987, p.57). 

As an island nation, Japan presents itself very much as a monocultural, 

monolingual nation with a strong group orientation "characteristic of 

homogeneous populations with long, uninterrupted histories" (Hall and Hall , 
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1987, cited Stapleton, 1997, p.128). The uniqueness of the Japanese is a 

strong cultural perception and the average high school student has little 

understanding of the multi-cultural nature of countries where more than one 

official language is used and different cultural practices are celebrated 

nationally. Many students' reaction to the information that their teacher's 

cultural heritage is a mix of two or more cultures, for example Italian and 

Maori , is at least one of bewilderment or even embarrassment that this is 

being talked about. 

In contrast to this, bilingualism is not uncommon in Europe where 

countries share borders, some of which shift from time to time, and the 

populations mix frequently for both business and pleasure. In countries such 

as India and Singapore, English is of use for intranational communication 

with fellow citizens who may speak quite different languages as their first 

languages (Shaw, 1983). In these former British colonies, the stigma 

attached to English as the language of imperialism is on the wane, just as 

viewing it as the language of the enemy has faded in Japan (Shaw, 1983). 

Shaw argues that English "no longer belongs to its originators. It has 

become the property of the world" (1983, p.30). It is certainly widely used for 

international communication (Morrow, 1987). 

This is probably also the use envisaged by the government and the 

captains of industry in Japan. But according to Honna, in an idea 

reminiscent of Neustupny's (1987) point of view, English has little tangible 

relevance for the majority of Japanese because, "Japan is not a society in 

which English plays a meaningful role as a language of international 

communication" (Hanna, 1995, p.57). Hanna (1995) claims that seeing 

English language as world property is not a view shared by the Japanese 

people in general, instead, they see English as the property of the USA and 

Britain and measure their efforts negatively against these models. 
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In a rebuttal of the view that Japan lags behind the rest of the world as 

learners of spoken English, Honna claims that Japanese levels of 

proficiency in speech are no different from other countries with similar socio­

linguistic circumstances (Honna, 1995). Honna also suggests that the 

Ministry of Education is asking for native-like proficiency which is requiring 

too much of students and is a standard against which they must always 

appear deficient, making students ' and Japanese English teachers ' 

ashamed to speak the language (Honna, 1995). 

Considering the importance placed on attitudinal variables by Gardner 

(1980 & 1982), teachers who are reluctant or ashamed to use the language 

they are teaching are not providing a positive role model. For many 

students, these teachers are the only consistent role models they are 

exposed to, a situation which must impact on students ' attitudes and 

motivation. Such role models are likely to have a negative influence on 

learners ' expectations for success as English speakers which will be 

reflected in their willingness to speak the language, even in class. This initial 

reluctance appears to be compounded in conversation classes with non­

Japanese English teachers by other factors, such as peer approval and 

cultural differences in classroom behavior 5
, which contribute to the students 

feeling some discomfort in these classes when they first encounter them 

(Ely, 1986). 

Despite the hopes of researchers in language learning that the 

communicative approach would encourage a more positive approach to 

language learning (Canale and Swain, 1988), it is not hard to imagine that it 

would be difficult to maintain enthusiasm for a language which you 

anticipate using once or twice in your life. However, the situation is different 

for professional workers who must read vast amounts of technical material, 

5 These Issues will be discussed In the section on cultural differences. 
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which arrive in Japan and are not translated, as well as having to speak with 

visiting professionals from all over the world who use English as a language 

of international communication (Morrow, 1987). It is not uncommon to find 

that many professional people continue to attend classes, at their own or 

their companies expense, well into their adult life. Unlike the majority of 

Japanese, for these people English does have relevance as an international 

language. 

Individual Responsibility for Learning 

Autonomous Learning and Commitment to Practice 

Unlike Gardner (1982) the importance of a positive attitude to the 

language is not seen as paramount by Teweles, although an opportunity or 

need to use the language does play an important part in Teweles' idea that 

a "strong commitment to practise and a will to actually use the language" 

may be of prime importance (Teweles, 1996, p. 212). Students in Japan 

tend to put more store by attending class than actually taking part in it and it 

is not uncommon to have students there but asleep. According to Yuen 

(1996) students seldom review what they do in class and if these classes are 

held once are week are basically at the same starting point each time. The 

commitment to practise may appear in response to having an opportunity or 

a need to use a new language, a situation which, as has been discussed, is 

not available to the majority of students in Japan. 

In a study of Japanese business men living and working abroad 

Pearson (1988) found that the men least affected by culture shock were 

those who expanded their knowledge of the local language, and became 

involved with the community. Pearson (1988) cites the example of a group of 

four men who had spoken none of the local language before arriving in the 

Malaysia, but by following the role model of the older fifth member of the 

group, made efforts to integrate and learn the language and after six months 
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were established enough to be able to enjoy themselves. They appear in 

stark contrast to the group in Singapore, who "despite some proficiency in 

English .. .. never attempted to communicate with any of the workers on the 

site" or people in the community (Pearson, 1988, p.17 4) . These men were 

lonely and depressed and saw their lack of language as a problem but 

reported no time to study. Pearson concludes that the data she collected 

confirmed the research findings which emphasize the importance of 

investing a good block of time and effort in language learning as well as 

becoming responsible for your own learning (Larsen and Smalley, 1972, 

cited Pearson, 1988). 

Pearson also refers to other research that indicates that there are "two 

attitudinal obstacles to learner autonomy: previous second-language 

learning experience which leads learners to expect that learning is 

dependent on a teacher, textbook, and a formal course; and a belief ... that 

they cannot learn on their own" (Pearson , 1988, p.177). The passivity 

observed by kokusai EFL teachers in Japanese high school classes 

suggests that, for some reason, these attitudinal obstacles are a problem for 

these learners effecting their autonomy and persistence. 

Causal Attributions and Student Persistence 

The issue of learner autonomy and effort is connected to students ' 

causal attributions for their successes and failures. As well as the influence 

of attitudinal and affective variables on an individual's level of motivation , 

causal attributions are involved in motivation and persistence. The cognitive 

perspective of motivation is that it influences the direction and intensity of 

behavior (Gagne, Walker Yekovich & Yekovich , 1993). The cognitive 

approach to educational psychology focuses on the internal processing that 

a learner goes through. Students' causal attributions about why they 

succeed or fail provide them with information which they use to estimate 
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their chances of success in the future. These classes of thought were 

brought together in a theory of motivation called "attribution theory'' (Weiner, 

1979, 1980; cited Gagne, et al., 1993, p.428). 

According to attribution theory, students' causal attributions for success 

or failure are broadly classed as: their ability, their luck, their effort, and task 

difficulty. Beliefs about the controllability or stability of these attributions are 

involved in the learners' expectations for success or failure in the future. 

They influence students' affective responses to, and persistence at, 

achievement tasks (Gagne, et al., 1993). As discussed earlier, affective 

responses and persistence are considered important in language learning 

(Gardner, 1980, 1982; Teweles, 1996). 

Attribution theorists analyze students' own understanding of why they 

succeeded or failed in relation to the students' perceptions of the locus of 

control and the stability of the factors involved. The adage that success 

encourages more success is modified by the student's perception of why 

she/he succeeded and the likelihood of a recurrence. Success which is 

attributed to luck, which is usually considered unstable and uncontrollable, 

is not associated with positive affect However, if success is associated with 

ability, or effort when it is seen as a stable characteristic, it produces positive 

affects (Gagne, et al. , 1993). "Ability is ... generally perceived as a relatively 

stable cause whereas effort can vary from situation to situation" as can mood 

and luck, though these two variables are largely viewed as uncontrollable 

(Stipek, 1993, P.127). 

Consideration of all the variables in attribution theory and the subtle 

ways in which it influences learning behavior is not possible within the 

scope of this research. However, what is relevant to this research is 

students' locus of control, which can alter to what degree they see 

themselves as in control and able to make changes (Rotter, 1966, cited 
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Stipek, 1993). Failure attributed to uncontrollable external variables such as 

luck, task difficulty, or the teacher not explaining clearly, will reduce a 

student's expenditure of effort and their persistence at a task in the future . 

This would lead to a student exerting little effort on school tasks and 

generally appearing disengaged from classroom activities (Stipek, 1993). 

Students' and Teachers' Roles and Responsibilities 

Student autonomy and effort is integral to Western teachers ' 

understanding of classroom interactions and has considerable influence on 

the type of classroom interactions fostered by Western teachers. These 

interactions encourage the students to be active, questioning participants. 

However, in the Japanese education system the teacher continues to be 

cast in the role of the transmitter of knowledge (Cogan, 1995). The obligation 

teachers feel to supply answers was clearly demonstrated in the following 

example drawn from personal experience. A Japanese teacher attempting to 

elicit answers to questions related to a listening task, and reasons for these 

answers, when faced with silence as an initial response to the questions, 

quickly resorted to giving the answers. This is not an isolated example. It 

demonstrates a culturally different perspective of the role of the teacher from 

that which is found in the West. In Japan, because of the teacher's powerful 

role as the knowledge transmitter, students tend to be dependent on the 

teacher to a degree which to Western teachers seems to be limiting the 

students' chances of maximizing their learning. 

In EFL classes, the classroom expectations and behaviors of teachers 

and students are frequently significantly mismatched because of cultural 

differences. In a study of kokusai teachers' preferences of college student 

behavior, student behavior was not consistent with teacher preferences 

(Sasaki, 1996). According to this study by Sasaki (1996, p.237) teachers 

preferred, ·Two-way communication between teacher and students .... and 
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active learning .. . to passive. These preferences do not coincide with the 

passive nature of classrooms which Japanese students are accustomed to". 

Both teachers and students, because of "their cultural code of classroom 

conduct" (Sasaki, 1996, p.237), may have serious doubts about each others 

classroom interactional styles. Students who are used to relying on teachers 

to supply the answers may be utterly confused and disaffected by a teaching 

style that requires them to seek out information, ask and answer questions 

and risk making a mistake. They may fail to perceive that there is teaching 

taking place at all if the teacher is not transmitting knowledge but is 

attempting to conduct the class from an entirely Western perspective. A lack 

of confidence in the teacher, on whom they are traditionally encouraged to 

rely strongly, may mean they have their expectations of success rapidly 

reduced along with their willingness to expend effort on tasks. Behavior 

such as the frequent response from students when they are urged to make 

an effort, which is a wail of muzukashi (it's difficult), would certainly give the 

impression, typically reported by EFL teachers in Japan, that students 

appear disengaged. 

Cultural Differences in Communication and Teaching Styles 

The Importance of the Group 

The significance of cultural differences between the West and Japan 

goes beyond understandings of student autonomy, effort or the usefulness of 

transmitting knowledge. Many researchers and teachers consider these 

differences to be significant but, according to Cogan, the differences in 

communication style are more a matter of degree (Cogan, 1995). Significant 

or not, these differences do have the potential to create cross-cultural 

misunderstandings which can influence students' and teachers' classroom 

experiences. 

In Western societies it is culturally correct to engage in conversation for 
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the purpose of disagreeing over a topic, a practice which is not common in 

Japanese society where conversation is a way of creating and reinforcing 

emotional ties (Banlund, 1975; Nishiyama, 1995, Cogan, 1995). The 

promotion of group consensus is more important than individual opinions 

(Anderson, 1993). According to Koike and Tanaka (1995) Japanese people 

are uneasy outside the group and put group harmony ahead of 

individualism. This means that there is often a mismatch between what is 

thought and what is said which " .. . causes most foreigners to feel it difficult to 

communicate with Japanese people" (Koike and Tanaka, 1995, p.23) . The 

Japanese word tatemae describes the giving of an answer which is 

appropriate for the listener, a concept which is not promoted in Western 

society to the degree it is in Japan, if it all. 

Group consensus, which is important at all levels of Japanese society, 

can seem to Westerners no more than a formality resulting in everyone 

agreeing with the boss, or class leader, at the expensive of their own 

opinions. When it is operating in the classroom, it can cause frustration for 

Western teachers who expect students to offer their own ideas. However, 

this is unlikely to happen, not only because of the importance of the group, 

but also because the teacher is in a position of authority within the 

classroom, a position which has significance in a vertical society like Japan. 

This situation prevents teachers from getting a glimpse of students' true 

individuality (Nozaki, 1993). 

The importance of the group is stressed through daily interactions in 

Japanese schools. The class is the unit within which decisions are made 

and every member is urged, by the others and the teacher, to be part of the 

group. The socialization of students into the norms and practices of society is 

the primary goal of Japanese schools (Cogan, 1995). 

Group cohesiveness is reinforced in Japanese schools through 
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competing against other classes in orientation games which require the 

active cooperation of every member. Absenting yourself from the group is 

not an option and students who are unable to participate will still be required 

to show support. Illness is not necessarily a valid excuse for not supporting 

your group. As a senior elementary student my son was strongly urged by 

his teacher to put in an appearance at the sports festival and participate as 

much as possible, including in the human pyramid , despite having a fever. 

He complied and felt the peer approval was worth the effort. 

The role of socializing the students is evident in the school in which this 

research was conducted, where every student is encouraged to become part 

of the group and take part in group activities during orientation camps , 

culture festivals and sports events. It is also evident in the discipline 

procedures in place. In an effort to develop appropriate social interactions, 

rather than punish transgressions, teachers engage in intense talks which 

are intended to inspire the student to behave appropriately. A considerable 

amount of indulgence, beyond what is generally available in Western 

schools, is offered to a student who is expressing the desire to learn what is 

required of her even if her behavior appears to be at odds with what she 

says. 

Cultural Differences in Classroom Styles 

In contrast with the importance placed on group harmony in Japanese 

classes. Western educational practice encourages individualism. 

independence and original thought and this is reflected in classroom 

interactions. Cultural differences in classroom expectations which "affect 

every aspect of classroom behavior" can explain many difficulties reported 

by EFL conversation class teachers (Ryan, 1995, p.112). Illustrating this idea 

Nozaki reports that under the impact of standard Western questioning 

techniques, during her own experiences as a student in America, she felt 
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that teachers were aggressive (Nozaki, 1993). She points out that other 

common Western practices such as looking directly into students' eyes, are 

discomforting to Japanese students. 

If there is a mismatch between the teacher and students "of each 

other's culturally learned expectations for appropriate behavior" there will be 

interactional problems (Thorp, 1991 , p.109). Thorp points out that "because 

of the teachers' authority, it is the pupils who are defined as not 

understanding" (Thorp, 1991, p.109) . Yet English conversation classes 

being conducted in Japanese schools are likely to be the only classes 

where the students cannot confidently anticipate a secure knowledge of the 

tacit rules of interaction. This is likely to create some degree of anxiety in 

students which will affect their behavior and exaggerate any natural or 

culturally prescribed reticence to speak out. 

The idea that language learning can only take place while students are 

adhering to Western classroom behaviors , such as volunteering , is a 

reflection of Western ethnocentrism according to Anderson (1993) . Unlike 

Western classroom culture, Japanese classroom culture has been 

influenced by experiences such as the Confucian tradition , which 

emphasizes obedience and respect for seniors (Koike and Tanaka, 1995). 

Supporting this idea Nozaki claims that Japanese students are trained to 

learn by silent observation in their usual classes (Nozaki , 1995). Cogan 

presents a similar perspective when he contrasts the Buddhist learning 

tradition of silent receptivity, which influences the Japanese learning 

environment, with the "Socratic ideal where student-teacher interaction 

plays a central role" (Powell & Anderson, 1994, cited Cogan, 1995, p.106), 

which is often a measure of successful teaching in Western education. In 

contrast to the word-filled Western society, silence in Japan has a significant 

role . "If there is silence during a conversation, the silence does not indicate 
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emptiness; rather, it communicates a message" (Stapleton, 1997, p.132). 

Considering these contrasts, EFL conversation classes, which are 

concerned with encouraging speaking English within a Western tradition of 

classroom practice, can be a shock for these students. 

In these EFL classes, Japanese students can appear passive to the 

teachers (Nozaki, 1995). Students rarely initiate discussion, volunteer 

answers or ask for clarification and are likely to pref ace answers to direct 

questions with a long pause (Anderson, 1993; Sasaki, 1996) . They are more 

likely to ask a classmate for help than the teacher and may feel the need to 

negotiate at length with other students before attempting to respond to direct 

questions (Anderson, 1993). This negotiating reflects the importance placed 

on consensual decision-making in Japan. It also relates to the student's 

unwillingness to make a mistake in front of the class. This is an especially 

important point in Japan where there is a greater emphasis on the right 

answer than in the West, where knowledge is seen as negotiable (Thorp, 

1991 ; Cogan, 1995). 

In general it is considered impolite to "pursue a senior speaker with 

questions" (Neustupny, 1987, p.149), so students seldom question their 

teachers or indicate lack of comprehension (Anderson, 1993; Nozaki, 1993). 

Also , the teacher continues to be cast in the role of the transmitter of 

knowledge (Cogan, 1995), rather than a resource which students can draw 

upon. This encourages a receptive passivity on the part of the learner which 

is not what conversation class teachers expect (Sasaki , 1996). There is 

considerable potential for misunderstanding especially if EFL teachers view 

the reluctance of students to speak negatively (Neustupny, 1987; Nozaki , 

1993). 

Teachers in Western society tend to view "introversion as an 

undesirable behavior" and seek ways to draw these 'problem ' students out 
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(Brown, 1973, cited Busch, 1982, p.110). However, silence from a student 

can have many meanings beyond lack of understanding and this may be 

difficult for a foreign EFL teacher to decipher (Anderson, 1993). In a study 

which looked at high school students' non-verbal responses. as interpreted 

by both Japanese and foreign teachers and the students themselves, these 

significant silences were examined (Nakamura, 1995). It was found that, 

while there was no concise delineation of meanings, students used non­

verbal responses to express three basic types of response; wakaranai which 

means I don't know/understand, agaru which is an expression of discomfort, 

and kangae chu which means in the middle of thinking (Nakamura, 1995, 

p.135). These different responses were expressed with the use of the hands 

touching the hair or face and with the eyes. They can indicate whether or not 

it is worthwhile waiting for an answer or if the student is hoping the teacher 

will turn his or her attention elsewhere. They are minimal rather than bold 

responses or gestures and may go unnoticed by many teachers yet "there 

seems to be a conscious effort .. . to give a coordinated verbal and non­

verbal response" (Nakamura, 1995, p.136). 

This perspective of the role of silence is supported by research which 

indicates that countries such as Japan, which have homogeneous 

populations with long, uninterrupted histories , develop high-context 

communication styles. These communication styles rely on non-verbal 

contextual clues, which are interpreted by the listener, to deliver a message 

(Hall and Hall, 1987, cited Stapleton, 1997). 

Just as teachers are frustrated by students' silences, students' failed 

attempts to communicate in a way which is understood in their classes with 

Japanese teachers, would indicate that many students are equally frustrated 

by teachers' apparent refusal to respond to the messages the students give. 

Both students and teachers suffer the negative effects of cultural and 
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classroom interactional differences. Cultural misunderstandings can lead to 

a sense of failure and disappointment in Western teachers (Cogan, 1995). 

Adapting to Cultural Differences in the Classroom 

According to Anderson (1993) the type of student Western teachers 

long for does exist in Japan, but they may be regarded as social misfits 

among their classmates . This must sound a cautionary note for non­

Japanese teachers and suggests that changes in classroom interactions be 

developed gradually, with the cooperation of the whole class. 

Adapting to culturally different classroom expectations and practices 

may not be a major difficulty for students who have chosen to be in a kokusai 

teacher's class and for whom the differences may be part of the allure (Ryan, 

1995). This is relevant in the school in which this research was conducted, 

where the students can be divided clearly according to their probable needs. 

The group who are preparing for a lengthy period of international study can 

be expected to have a strong and pressing need to familiarize themselves 

with Western cultural and classroom practices. For the others a 2-3 week 

supervised visit at some time in the future probably provides little stimulus to 

internalize different classroom behaviors or to speak the language they 

have been compelled to study for at least four years. This group represents 

the reality in most Japanese schools, which is that the students "have been 

assigned to a compulsory language course which happens to be taught by a 

foreigner" (Ryan, 1995, p.113). 

Commonly encountered behaviors which indicate a low level of 

engagement with the classroom activities are, failure or reluctance to answer 

questions or seek clarification (Sasaki, 1996). In addition, a lack of 

awareness of, or adjustment to, Western teachers' classroom styles is 

indicated in Sasaki 's description of undesirable classroom behaviors which 

continue to occur at college level. These behaviors included sleeping, doing 
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homework for other classes, not listening and talking with classmates when 

the teacher is talking, reading comics, arriving without pencils, and female 

students doing makeup or grooming in class, in that order of frequency of 

occurrence (Sasaki, 1996). Rather than seeing these behaviors as cultural 

differences which teachers must come to understand Sasaki (1996, p.237) 

claims that, "Such behaviors, both passive and active, hinder, if not disrupt, 

classroom learning. For pedagogical purposes alone, behaviors of this type 

should be minimized if not eradicated". 

Sasaki (1996) recommends that students become aware of their non­

Japanese teachers as cultural beings as well as teachers in an effort to 

close the cultural gap. This is an interesting concept but it is placing the 

emphasis for change and adaption on students who have so far shown little 

inclination to do so. Realistically, without a significant reason to do so, they 

are not likely to make such an effort for the sake of a class which is just one 

amongst many and which will be finished with soon enough, especially if 

slept through. 

In any group of students there are likely to be students with different 

expectations and needs. Teachers need to consider that communication 

ability in English may not be a primary goal for some students attending 

their conversation classes. Passive receptivity, which does not appear to be 

the best method for learning to communicate in a new language, may serve 

them well elsewhere. For these students classes conducted from a Western 

pedagogical perspective are likely to reduce any existing motivation. 

Making conversation classes culturally comprehensible, in terms of 

classroom interactions and teaching style, suggests compromise on the part 

of the teachers. Anderson suggests that teachers use "bridge" activities to 

"ease the transition from the students' interactional norms to those of the 

teacher" (Anderson, 1993, p.109). The metaphor of a bridge can be 



33 
employed as a means to overcome cultural differences in classroom 

expectations and experiences (Thorp, 1991 ). 

The cultural differences in classroom practices are not insurmountable, 

although individual responses to changes vary greatly. The claim by 

Widdows and Voller, that Japanese students do not like passively reading or 

translating offers teachers the possibility that a more active role in learning 

can be encouraged (Widdows and Voller, 1991 , cited Hyland, 1993). 

Sasaki 's (1996) suggestion, that the students come to see the see the 

teachers as cultural beings, implies that not only the teachers, but also the 

students, make an effort to come to terms with each others cultural 

differences. However, a warning regarding appropriate cultural interactions 

is made by Wright (1996, p.55) who points out that "our schools reflect our 

cultural values and the cultural norms that we wish to instill in our students". 

She cautions that changes in teaching methods will result in changes in 

society. 

Summary 

An instrumental orientation was the model init ially used for the 

introduction of new languages to Japan. It relied heavily on a process of 

translation and dissemination to a wider audience. This model seems to 

have a continuing influence on English language teaching in Japan which 

emphasizes reading, translating, and writing skills. The more recent desire 

for conversation skills has led to non-Japanese English teachers being 

slotted into the Japanese education system at most levels, with mixed 

results. Teachers, with a Western perspective of appropriate classroom 

behavior, are often confused by the level of activity and engagement they 

encounter when working with Japanese students. The compulsory nature of 

EFL in Japan appears to lower motivation in some students, but this is just 
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one of many factors which influence students' classroom behavior. Teachers 

also need to consider students' needs and their perspectives of the roles of 

both teacher and student. Cultural differences, in classroom expectations 

and the process of education , have the potential to cause 

misunderstandings, which give rise to negative feelings on the part of both 

teachers and students. The indications are that successful EFL teachers in 

Japan adapt to the Japanese culture, consider how it affects students' 

behaviors. and introduce to the students some understanding of their own 

expectations of an appropriate classroom culture, a concept entwined with 

each teacher's individual educational philosophy. 



CHAPTER 3 

RESEARCH DESIGN 

Aims and Research Questions 
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The apparent reluctance of students to engage in the activities of an 

English conversation class is of concern to teachers. This research aimed to 

question if English conversation classes, a western style of classroom 

orientation, were able to engage students' interest and cooperation. This 

aim was pursued from the students' and the teachers' perspectives. The 

research explored students ' motivation, and attitudes to English 

conversation classes. It inquired whether or not the classes are seen as 

useful and how students felt about the use of English only as the medium of 

instruction. It considered what students expect. The study questioned 

whether or not the aims of the classes were clear to the students and what 

they saw as being their role in achieving these aims. It examined students' 

perceptions of themselves as learners and who they see as responsible for 

their successes and failures, their teachers or themselves. The study 

considered the students' perceptions of the kokusai teachers and asked 

whether or not English conversation classes compare favorably to the 

grammar translation branch of English teaching from the students point of 

view. It also considered the kokusai teachers' expectations of Japanese 

students and their views of the students' classroom interactions. The 

possible effects of culturally different classroom expectations and 

interactions were an issue. The attitudes of the Japanese teachers to 
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conversation classes and the kokusai teachers were probed. It was hoped 

to clarify key factors which influence students and contribute to their level of 

participation in communicative tasks in English conversation classes. This 

research may have applicability for EFL teachers attempting to understand 

their role, students' expectations, what can be realistically achieved in 

conversation classes and what approaches offer a way forward. 

The following questions formed the basis of the research in an attempt 

to investigate key factors operating in conversation classes and on the 

participants. The focus was on the two main groups; the students' v iews and 

the teachers' views. 

The Research Questions 

Students' Motivation. Attitudes and Expectations 

A. What is the motivation of senior high school students taking English 

conversation classes? Is it instrumental, integrative, personal, 

situational or a combination of the above? 

B. What are the attitudes of the students to the study of English and English 

conversation classes? Are conversation classes perceived as 

enjoyable? 

C. Are conversation classes perceived as useful by the students? Is the use 

of English only, and the different interactional style in conversation 

classes, viewed negatively or positively by the participants? 

D. What do Japanese students expect from conversation classes? 

Students' Views of the Aims and Responsibility for Learning 

E. Are the aims of conversation classes clear to the students? Do the 

students see themselves as needing to be active in achieving 

identifiable aims? 

F. Do the students see themselves as able and successful learners? Do 

they see themselves or their teachers as being responsible for their 



success or failure? 

Students' Perceptions of Teachers and Classes 

G. What are the Japanese students' perceptions of kokusai English 

teachers and the level of study required by them? 

H. Are conversation classes perceived by the students as useful and 

enjoyable in comparison to grammar-translation classes? 

Japanese and Kokusai Teachers' Perceptions 
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I. What are kokusai teachers' expectations of Japanese students, their 

views of the students' classroom interactions and responses to 

communicative tasks? Do the kokusai teachers believe that their 

expectations of students' classroom behaviors, formed from a Western 

cultural perspective, are suitable for the students. Do they believe the 

students attempt to engagement with the activities of conversation 

classes? 

J. Is the study of English, and the communicative method of teaching in 

particular, considered to be useful by the Japanese English teachers? 

Do Japanese English teachers view the kokusai teachers as being 

able to relate well to the Japanese students and within the school? 

The Instruments and the Administration Procedure 

These research questions were addressed in several ways using a 

combination of data gathering techniques : questionnaires, interviews and 

classroom observations. This triangulation method was intended to provide 

a cross check of data from each section of the study. 

The Questionnaires 

There were four questionnaires (Appendices A, B, D, & D) which 

attempted to answer research questions A to J. From these one was taken 

from Stipek (1993) to determine the students' attributions for success or 
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failure and the other three were constructed from an original survey 

constructed by the researcher to address the above research questions. 

Questionnaire 1 (Appendix A) for students, consisting of twelve 

questions was derived from Stipek (1993) in an effort to ascertain the 

students attributions for success or failure. This was found to be suitable to 

address reseach question F (Do the students see themselves as able and 

successful learners? Do they see themselves or their teachers as being 

responsible for their success or failure? ). 

The original questionnaire formed the basis for Questionnaires 2, 3, & 4 

(Appendices B, C, & D). The original questionnaire was constructed based 

on the research question and ideas on suitable questions and formats taken 

from existing questionnaires (Benson, 1991 ; Shaw, 1983; Widdows and 

Voller, 1991 ; Kobayashi, Redekop, and Porter, 1992). A five point Likert scale 

for responses was used. This original questionnaire was pilot tested by two 

groups of students, making a total of 120 students, who had just returned 

from a 1 O month period of study overseas in two different countries. They 

had the final term of their second year as senior high school students in 

Japan to complete and were taking English conversation classes five times 

a week. The results were recorded and examined and some adjustments 

made where students had indicated difficulties understanding the intent of 

the question or where the questions proved to be redundant or double­

pronged. This process was completed in English as the students level of 

proficiency was high enough to cope or to ask for help when needed. 

Having produced a questionnaire which appeared satisfactory it was 

decided to split it into two questionnaires, Questionnaire 2 and 3, in order to 

be able to track students responses to Questionnaire 2. Questionnaire 2 

(Appendix B) contained non-controversial questions about the students 

motivation to study and required the students to identify themselves. This 
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would allow the researcher to ask individual students more questions if the 

need arose. In Questionnaire 3 (Appendix C) there were questions which 

could be seen as controversial , and there was an opportunity for students to 

give their own ideas. It was felt that the students were more likely to respond 

if they could not be identified. 

The last questionnaire, Questionnaire 4 (Appendix D), was designed 

for the Japanese teachers, to address question J (Is the study of English, 

and the communicative method of teaching in particular. considered to be 

useful by the Japanese English teachers? Do Japanese English teachers 

view the kokusai teachers as being able to relate well to the Japanese 

students and within the school?). The 34 questions in Questionnaire 4 were 

similar to sections of Questionnaire 3 administered to the students. Two 

questions were added relating to kokusai teachers and the preparation of 

students for university. 

In order to check that the translations were accurate Questionnaires 1, 

2, & 3, were translated into Japanese and then back translated (Appendices 

A, B, & C. Some discrepancies were found and the wording was altered. The 

fin al result was checked by a person totally unconnected with the school or 

the research. Having produced questionnaires which appeared to be able to 

do the job for which they were designed the study proceeded further. 

Firstly the students were presented with a consent form, also in 

Japanese, which included a brief explanation of the research to be 

undertaken and the first of the three questionnaires, Questionnaire 1 . which 

deals with attributions for success or failure. This was followed two weeks 

later by Questionnaire 2 which deals with motivation to study English and 

Questionnaire 3 which is aimed at extracting information about the students' 

attitudes and expectations related to conversation classes. Questionnaires 

2 & 3 were administered twice, at the beginning of the school year and the 
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end of term two, that is, about 7 months apart. The questionnaire which 

relates to attributions for success or failure , Questionnaire 1, was only 

presented at the beginning of the year. 

The written comments on the questionnaires were translated by a 

Japanese person who is a fluent English speaker and not involved with the 

school in any way. This was done to minimize the chances of a students' 

comment causing offense to any of the Japanese teachers. These provided 

extra information on the students' perspectives of the classes. 

The Japanese English teachers ' perceptions were sort through 

Questionnaire 4 (Teachers) which was presented three times due to 

difficulties encouraging teachers to take part in it. Advice was sort from two 

Japanese bilingual members of staff about the best way to proceed under 

the circumstances. The questionnaire was in English as this had been 

considered appropriate after discussion with the previously mentioned staff 

members. Following the low level of response the researcher considered 

having the questionnaire translated but was again advised that this was not 

necessary. One Japanese staff member offered to help by encouraging the 

teachers to complete the questionnaire. The possibility that the low level of 

response was a Japanese "no", or an indication that the research was 

regarded with suspicion was considered. The Japanese member of staff 

who advised on language and cultural matters felt that it was more likely to 

be a lack of time which prevented the teachers from completing the 

questionnaire. In the hope of diffusing any suspicions, by providing more 

information, the researcher invited the more fluent English speaking 

Japanese teachers to take part in interviews and three teachers became 

involved. 



41 
The Interviews and Observations 

The interviews with the students and the Japanese teachers. The 

interviews with the students and the Japanese teachers of English were 

designed to cont irm or clarify the findings of the questionnaires and elicit any 

other information which might shed light on the research questions. The 

interviews were expected to follow the outlines drawn up for teachers and 

students (Appendices N & 0) but in the case of interviews with the Japanese 

teachers and the students these were not strictly followed. It was found that 

some questions caused misunderstandings and although the interviews 

began with attempts to address these questions they tended to stray into 

areas that the participants felt most comfort or interest pursuing. Interviews 

with small groups of students, using the interview questions as a guideline. 

provided some additional information relating to the research questions . 

They were particularly useful as a means of clarifying what appeared to be 

contradictory responses to some questions in the Questionnaires 6
. 

Interviews with the International class students were sometimes undertaken 

with a fluent student, who had lived overseas previously with her family, 

acting as a translator when communication broke down. This was not 

entirely satisfactory as it was an extremely slow process but the students 

seemed comfortable with the arrangement and talked quite freely. Interviews 

with the Regular and Elective students were not very successful, but in 

groups of two, students could be encouraged to express their ideas or 

explain their responses. 

Kokusai teachers' interviews. Interviews with the kokusai teachers 

were the principle sources of information. All five kokusai teachers talked 

freely and expressed the ideas they had related to the interview 

questions(Appendix N) clearly. Informal discussions continued throughout 

e This will be referred to in detail in the section which analyses the results. 
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the year providing additional information, clarifying teachers' earlier views. 

Information was also gathered informally from comments and interactions 

amongst staff. This was a valuable means of verifying data supplied from 

other sources. 

The observations. Observations of classroom interactions were on-

going throughout the year. Sometimes they were observations of the 

researcher's own classes in progress and other times the researcher 

observed other kokusai teachers' classes. The purpose of these 

observations was to confirm or compare the students' claimed level of 

activity reported in the questionnaires with their actual performances in 

class. It was also to compare the kokusai teachers' claims about the 

students' levels of activity with actual performances. These observations 

also provided an opportunity to compare the different responses and levels 

of involvement displayed by the three groups of students. 

The Sample 

Students 

The population which this research has drawn on consists of 1489 

female students ranging in age from 15 to 18 years old and divided into 

three year groups. There were a total of 573 first year students, 423 second 

year students, and 493 third year students. The student sample for this 

research was drawn from the first and second year students only. 

For the purpose of this research the divisions of the year groups are 

explained as follows. 

First Year Student Groups 

The international students.The total number of first year students in the 

international group was 115. The International students, in addition to their 

usual English classes with a Japanese teacher, had English conversation 
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classes with one of the five kokusai EFL teachers. These classes were 

conducted in groups of between ten and fourteen students. Six groups were 

surveyed, being at least one group from each of the five teachers' classes, 

making a total sample of seventy-four. Within these groups at least five 

students, and sometimes the whole class , were interviewed. Serious 

language problems were not encountered with these students but an 

interpreter's help was available. 

The regular students.The total number of students in the first year 

regular group was 419. The Regular stream sample was drawn from these 

419 first year, regular stream students who have one conversation class a 

fortnight with a kokusai teacher. From this group of students up to forty-two 

were selected in the second term to become part of a division of the 

international program, but with major differences which meant they were not 

separated from the rest of the regular students for preparation purposes. 

Students, about four, from each of the ten regular stream classes were 

chosen but they remained scattered amongst these ten classes until they left 

Japan. They were not formed into a separate class and given extra lessons 

as the International students were. They received no special English 

language preparation prior to their departure for a different English speaking 

country from the other International group. Because of these points they 

were not viewed as different from the rest of the regular group. Their 

existence is noted for the purposes of the research as it is possible that they 

had a more motivated focus after selection which may have showed in their 

classroom interactions. 

A sample of seventy-seven students Regular students were asked to 

participate by completing the questionnaires and eight were asked to 

participate further in interviews. The interviews were not successful as an 

interpreter was not available in the time frame. The students who completed 
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the questionnaires represented one class for each of the four kokusai 

teachers' teaching in this area. 

The other first year students. The other first year students were part of 

the total population but were not included in the sample and took no part in 

the study. This was one class of 39 first year students, newly created this 

year, who were being prepared to take, at the end of three years study, the 

university entrance exams which have an English component. They were 

neither international nor regular stream and had no contact with the kokusai 

teachers. They took English classes only with the Japanese teachers of 

English. 

The Second Year Student Groups 

The elective students. The Elective sample consisted of the 43 students 

who chose English conversation with a kokusai teacher as an elective class. 

These students completed the questionnaires. From these students six were 

invited to participate in interviews. These students were from one class. The 

second year students were given the opportunity to go on a group excursion 

to New Zealand during the school's summer break. This was supervised by 

Japanese staff members. During 1997, 164 of the second year students 

went on this tour, including all the Elective class students. 

Other second year students. There were 259 second year students who 

did not take English as an elective class. they were not included in the 

research except as part of the population from which the sample was drawn. 

The English Teachers 

The Kokusai Teachers 

The entire population of kokusai English teachers, five in all, took part 

in the research allowing themselves to be interviewed and their classes to 

be observed. They also engaged in informal discussions about what was 

happening in the classes at times or in the school in general and offered 
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The Japanese Teachers 
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It was hoped to involve the entire population of Japanese teachers of 

English, 23 in all, in the teachers' questionnaire but only nine responded to 

the requests. A questionnaire was used because it was felt that this was the 

least threatening way to gain information and insights from the Japanese 

teachers. Earlier attempts to engage some teachers in casual discussion 

about the classes were unsuccessful either because their level of spoken 

English was not equal to the task or they misunderstood the intent of the 

research. It was not considered possible to conduct in-depth interviews with 

all the Japanese English teachers as an interpreter was not available for the 

necessary amount of time. However, two Japanese teachers , who speak 

English well , provided their insights in interviews, one teacher provided 

more limited insights due to language problems, and one other teacher 

helped out with translations. 

The Rationale of the Research Methodology 

The complexity of exploring conversation classes led to the choice of 

case study as the most suitable approach for examining what was 

happening and trying to explain why. However the inclusion of some 

elements of a program evaluation approach enabled the research to 

examine the program with the possibility of coming to some conclusions 

which could improve on-going practice. The school at which this research 

was conducted was considered suitable for a case study approach because 

it is of interest having an unusual emphasis on its English program. Despite 

this strong emphasis the kokusai teachers continued to note that many 

students seemed reluctant to engage in tasks which require communication 

in class. Finding out why this was became the focus of this study in the 
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expectation that teachers could reduce this reluctance. 

The question of what was happening and how events were interpreted 

by the participants led to the gathering of qualitative data in a variety of 

ways . In the broadest sense questionnaires were used to gain an 

impression of the students' overall perspectives of English conversation 

classes. This was useful because language problems made interviewing all 

the students, or even large numbers of students, impossible in the time 

frame. Two of the questionnaires were administered both at the beginning of 

the year and again 7 months later in an effort to see if the students' 

perspectives had changed over time or as a result of their different 

experiences. Interviews with groups of students, and sometimes an 

interpreter, helped to cover areas missed in the questionnaires and to 

validate preliminary findings. The limitations imposed by language barriers 

were potentially significant but every effort has been made to minimize these 

through having three of the questionnaires translated into Japanese and 

having the help of an interpreter. 

The researcher's position as teacher and researcher provided the 

opportunity to gather data from observations of the participants without 

undue intrusion on the setting. As in ethnographic research, there was no 

attempt to conceal the process of observation and data collection but as time 

went by this process was noticed less and less by the participants. Data was 

gathered from interviews, informal discussions, casual observations and 

regular observations of classes. The setting, the participants and the 

interactions between them were taken into account and analyzed in an 

attempt to explain what was happening and why. 

As is the norm with case study research, the research process led to 

more questions and more areas where attention needed to be directed. As 

the study progressed it became clear that understanding the behaviors of 
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students in English conversation classes required examining much more 

than just their classroom behavior and their perceptions of these classes. It 

also became necessary to understand more about the students' interactions 

with their Japanese teachers and their perspectives of the teaching and 

learning process as it occurred in the different classes. In addition the 

kokusai teachers' perceptions of the students' classroom behaviors, their 

expectations of students and their views on the education process were 

sources of data. The cultural perspectives, within which the different 

participants' views were formed, added another important dimension and 

this helped in exploring the question of why certain things were happening. 

The internal validity of the research was established by referring back 

to the participants as results emerged and interim conclusions began to 

form . The participants were asked for their response to the data gathered 

and any interpretations arising from it. As the data and responses came from 

a variety of sources, where agreement occurred the process of triangulation 

indicated that conclusions were valid . 

Preliminary results such as; the questionnaire responses, details of 

observations and discussions and the researcher's evolving questions and 

tentative conclusions where made available to the participants. A long report 

was reproduced in concise fashion for easier access for the Japanese 

teachers and this was offered to the teachers at the time the second attempt 

was made to encourage the Japanese teachers to take part in the research. 

All non-Japanese teachers were interviewed and 3 Japanese English 

teachers, these being the only teachers willing to be involved. Individuals 

interviewed were provided with a transcript of their interview for verification 

but these were not made available to other people nor included in the 

appendix for ethical reasons. It was the intention of this research to preserve 

the anonymity of the participants and their views. 
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The research process included elements of a program evaluation 

approach, but the research did not attempt to ascertain whether or not the 

program had reached a measurable objective, such as the students' ability 

to converse on specific topics. This type of evaluation was not considered 

appropriate for the program in question. Instead, it considered whether or 

not the conversation classes were meeting the needs of the students and 

engaging their interest and cooperation. The study also asked why the 

students' gave the responses they did. This was done in the hope that the 

results would improve on-going practice, as is the case with formative 

evaluation but, unlike contract research, the scope of the research was not 

limited by the objectives of an external sponsor. 

Reliability, meaning the research could be replicated in another school 

with the same results, did present some difficulties. The reason for this was 

that the international program offered at the school in which the research 

was conducted was not widely available in Japan. Finding a school with a 

similar composition of students, for whom the speaking of English is a goal 

with a tangible purpose, would be difficult. Other schools have international 

programs but on the whole they are less extensive, send the students to 

English speaking countries for shorter periods, have been in place for 

shorter periods of time and have different approaches to preparing the 

students. Despite this , the findings of this research should provide 

information which is of use to teachers involved with English conversation 

classes, and of general use to EFL teachers involved with Japanese 

students. Because of the focus on exploring the culturally specific attitudes, 

expectations and beliefs of students and teachers it may also be applicable 

to other second language teaching situations. 

Ethical Issues 

Ethical issues were considered by making a written submission to the 
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Kojo sensei (headmaster) outlining the proposed research and requesting 

permission to proceed. This was granted with no restrictions. Also every 

effort has been made to conceal firstly the identity of the school and 

secondly the individuals taking part in the research. Thirdly, although 

individual participant's views were an important source of information, these 

people were not identified in a way which could link them conclusively to the 

ideas expressed in the study even by other participants. 

All participants were informed about the purpose of the research and 

asked to sign consent forms if the were willing to take part (Appendix M) . 

Only two students ref used. No teachers directly refused to take part but there 

was considerable behavior which could be conceived of as tacit refusal from 

the majority of the Japanese staff. Rather than directly refusing to sign the 

consent forms or complete the questionnaires these were taken away 

without comment and not returned. As the research progressed and 

developed all the teachers and those students involved in interviews were 

kept informed, the teachers in writing and the students orally. 

Conclusion 

The researcher began this research with preconceived ideas about 

factors which could limit students participation in conversation classes. 

These ideas were subject to a process of change during the time spent 

reading the relevant literature and from experience as the research 

proceeded. It is considered that any preconceived ideas have not acted as 

limitations on the research, rather they have bowed to change and also 

altered the course of the research as would be expected in a case study. 

Rather than focusing on the compulsory nature of the teaching of English 

and the effect that has on the students attitudes and engagement, as was 

originally anticipated, the research has tended to focus on cultural 
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differences in classroom practices and expectations. 



CHAPTER 4 

THE RESULTS 

Introduction: The Research Process 
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Teachers' frustration at the low level of students' engagement in the 

activities presented in English conversation classes was the starting point for 

this research. Doubts about students' level of interest and cooperation in 

Western style English conversation classes led to a research project which 

questioned if students were as disengaged as they frequently appeared. 

The research sought to answer the research questions probing the students' 

(A) motivation, and (B) attitudes to English conversation classes, and 

whether or not these classes were seen as (C) useful. The students' views of 

(C) the use of English only as a medium of instruction were considered . 

Students ' (D) expectations in conversation classes were looked at, as well 

as whether or not (E) the aims of the classes were clear to the students and 

what they saw as being their role in achieving these aims. Questions were 

asked about whether or not (F) the students saw themselves as successful 

learners and where they placed responsibility for their successes or failures . 

The research also examined (G) the students' perceptions of kokusai 

teachers and (H) the students' views of learning English in the grammar­

translation classes and the communication oriented classes. 

The kokusai teachers' (I) expectations and perceptions of Japanese 

students' and their classroom interactions were also sought and the extent to 

which teachers considered that culturally different classroom expectations 
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and interactions are involved in limiting or enhancing the interactions of both 

students and teachers. Consideration of the attitudes of the Japanese 

English teachers to (J) the study of English , the communication oriented 

classes and the kokusai teachers' ability to relate to the students was 

included. Through addressing these questions it was hoped to clarify key 

factors which influenced the three groups of students and contributed to 

their level of participation in communicative tasks in English conversation 

classes . 

Apart from Questionnaire 11 
, which was only administered once at the 

beginning of the first term, Questionnaires 2 & 3 were administered to the 

same students at the beginning of their year 's study and near the end of the 

second term . For the International students, this was the end of their period 

of study with the kokusai teachers , as they were due to leave for 

approximately ten months study abroad within a few weeks. For the Regular 

and Elective classes, this was two thirds of the way through their year 's 

study. The results of the questionnaires showed that there were differences 

in the students' responses over time and between the three groups 

(Appendix F, G & H). Over-all, the relative consistency of the responses 

indicated that the questionnaire was measuring what it set out to measure. 

Some changes were exhibited in the students' responses, but these were to 

be expected over an interval of this length and as a result of the experiences 

the students had had during this time. 

The results of the questionnaires showed that there were variations in 

the number of participants who responded between the three groups of 

students. Although the original sample for the Elective students was 43 two 

of these students refused to take part reducing the sample to 41 . The 
1 The results of the questionnaires will be discussed in relation to the order of the 

research questions starting with Questionnaire 2. Questionnaire 1 will be 
discussed with reference to research question F on students' attributions for 
success or failure. 



responses to the Questionnaires were as follows: 

Students 

International 

International 

International 

International 

International 

Regular 

Regular 

Regular 

Regular 

Regular 

Elective 

Elective 

Elective 

Elective 

Elective 

Teachers 

Japanese 

Questionnaire 

1 

2 

3 

2 

3 

1 

2 

3 

2 

3 

1 

2 

3 

2 

3 

4 

Term 

1 

1 

1 

2 

2 

1 

1 

1 

2 

2 

1 

1 

1 

2 

2 

2 

Sample 

74 

74 

74 

74 

74 

77 

77 

77 

77 

77 

41 

41 

41 

41 

41 

23 

53 

Responses 

100% 

100% 

98.63% 

98.63% 

98.63% 

100% 

100% 

97.4% 

87% 

84.4% 

100% 

100% 

100% 

92.68% 

92.68% 

39% 

The interviews, both formal and informal, took place throughout the ten 

month period that the research was conducted. They clarified both students' 

and teachers' points of view in the areas where the questionnaires were 

either not specific enough or where confusion emerged. The observations 

proved to be particularly useful for examining whether or not students' 

actions actually meshed with their responses in the questionnaires. They 
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were also sources of information about how students' behavior in class 

changed over time. The four methods of gathering data used : 

questionnaires, formal interviews, informal interviews and observations, 

were used in a process of triangulation to validate findings where possible. 

The Results Relating to the Research Questions 

The Motivation of the Students 

A. What is the motivation of senior high school students taking English 

conversation classes? Is it instrumental, integrative, personal , 

situational or a combination of the above? 

The sections of Questionnaires 2 & 3 designed to measure motivation 

were separated to see if there was a difference in the students' responses to 

Questionnaire 2 (questions 1-11 ), which was asking about the study of 

English generally, and Questionnaire 3 (questions 18-24) , which 

concentrated on English conversation classes. With hindsight, this would 

seem to have been a rather clumsy and unclear separation which has made 

reporting the results more complicated than it need have been. 

No single clear motivational pattern was consistently favored over the 

others by any of the groups of students, instead combinations of the various 

motivations presented were chosen. Wanting to be able to talk to native 

speakers was the most popular reason to study English chosen by all three 

groups. 

International Students 

The section of Questionnaire 2 investigating motivation to study 

English generally, showed that the International students responded most 

positively to question 1, so I can talk to native speakers, (97.3%). It was 

intended to indicate an integrative motivation, the desire to identify with 

speakers of the target language, however it could also be seen as 
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instrumental, having a practical application as a means to achieve a goal, 

considering that the International students must use English to communicate 

during the period they spend abroad (Krashen, 1981; Snow and Shapira, 

1985). The other integrative question, question 6, to understand how non­

Japanese think and behave, did not receive a strong favorable response in 

term one (44.59%), however this rating rose by 13% in term two to 57.53% 

as the students' departure time drew near (Table 4.1 ). 

Table 4.1. 
-· 

Attitudesl International Students' Motivation to Studv English and --·-, 
Questionnaire 2. International * agree *agree * I * I 

students. Results in %. disagree I disagree i 
-· ---· -·----- --------->---·-- ·-- -· - I 
I study English: N=74 N=73 N=74 N=73 

Term 1 Term 2 ,2"erm 1 ...J_Term 2 
·---- - ·-

1. so I can talk to native speakers. 97 .3 95.89 1 -<2+ - 2.74 - ·- - ----. -----r -- -· - -

2 to help me pass university exams __ S~'!.!_ ___ 49.]_~~ _ 22 .97 1 21.92 
----·r--·- -- - ·-

3.so I can use it for work in the future 86.49 89 .04 __ 1&~---~L4 -· ··--·--
4.because I am qoinq to study abroad 97. ;i_ --- 84.9 3 __ _QJ_ __ -~ 7 ~ 
5. because it is compulsory 10.81 8.22 ___ §:l .86 L 68.49 ------- -- - --- - - .. 

6. to understand how non-Japanese think I 

I 

and behave 44.59 57.53 - l_~ <l__J_~_:_ 1 _? I ·----·-----------

7 .because it makes it possible to become I 
broadly educated. 67.51_ 72 .6 I 10.96 12.16 I ---------i-----
8. because it makes it easier to get along I 

outside of Japan. 74.32 78.08 6. 7 6 I __ ----~'...1§ I 
9.because it qives me personal satisfaction 28.38 38.36 - --~·.li~- __ _Th 6 2 ---·-
10. because it helps me to enjoy English 
movies and songs. 63.51 72 .6 9.46 5.48 ------·---·----
11 .because my parents want me to learn 
English. 13.51 12.33 58.11 58.9 
12. I like studyinQ Enqlish. 83.78 73.97 8.11 9.59 
13. I like speakinq Enqlish 85.14 86.3 1.35 4.11 -
14. I have friends who are native speakers. 40.54 34.25 so 53.42 
15. I speak English outside of the 
classroom. 40.54 41.1 32.43 38.36 f-----·- ,___ __ 

_1 6.Enqlish is useful 94.59 91.78 0 2.74 

1 7 .I would prefer to study a foreign 

~ language other than English. 75.68 79.45 10.81 

* The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix F. 

The questionnaire was not evenly balanced in terms of the number of 



56 
options for each motivational pattern . Despite this, the strength of the 

International students' positive responses suggested that they tended 

towards instrumental and integrative reasons for studying English. Three of 

the four instrumental reasons for studying English, questions 3, 4 & 8, were 

the next most highly rated after question 1. The other instrumental reason, 

question 2, about passing university exams, was not highly rated (Table 4.1 ). 

Three questions measured personal reasons for studying English in 

Questionnaire 2 (questions 7, 9 & 10). Of these, question 9, about personal 

satisfaction, rated lowest. All three questions made gains in term two but 

were never amongst the highly rated reasons for taking English (Table 4.1 ). 

Questions 5 & 11 were intended to measure how important the 

students considered situational factors which are beyond their control , the 

compulsory nature of English language study in Japan and their parents ' 

wishes respectively, as reasons why they study English (Table 4.1 ). These 

reasons were strongly and consistently rejected. 

Similar questions were asked in Questionnaire 3 to gauge if there were 

different reactions to the study of English conversation rather than English 

generally. It was anticipated that this would reveal differences in motivation 

towards English classes with Japanese teachers (English generally) and 

conversation classes with kokusai teachers. 

Question 18, on the compulsory study of English in the school as it 

related to conversation classes, drew a majority response of agreement. 

Questions 19, 20 & 21 probed more personal, recreational reasons for 

taking conversation classes in particular, rather than English in general and 

these were found to receive a very low rating in both terms (Table 4.2). Once 

again, the overwhelming reason to take English conversation classes· was a 

desire to speak English, question 23. In addition, question 24, about parents' 

wishes, was again rejected strongly, although more students chose the 
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neutral response to this question (Table 4.2; Appendix F). 

Table 4.2. 

-- - ~ - -- -- -! international Students' Attitudes and Motivation to Study -Engl~ 
Questionnaire 3 . International N=73 
students. Results in %. Term 1 

I take English conversation classes 
because: 

18. they are compulsory. 50.68 -
19.to be with my friends. 1.37 

20.because they are easy. 0 - -
21 . because there is no homework. 0 

23. because I want to learn speak Enqlish. 90.41 

24. because my parents want me to. 12.33 
-

N=73 N=73 
Term 2 Term 1 

--

----
58.9 23.2 

1.37 89.0 ---
1.37 84.9 

1.37 89.0 

91.78 2.7 

1.37 68.4 

9 
4 

3 
4 

4 

9 

N=73 
Term 2 

26.03 

90.4 1 

89~04 89.04 

5.48 

76.7 1 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix F_ 

The International students' responses to Questionnaires 2 & 3, on 

motivation to study English were quite consistent but they did change to 

some extent over the intervening two terms. For the majority of questions, 

these changes were less than 6%. Of the remaining responses, the greatest 

change was approximately 13% for questions 4 & 6 (Table 4.1). 

Regular Students 

In the motivation sections, question 1, so I can talk to native speakers, 

again rated most highly, but this rating declined in term two from 75.32% to 

61 .19%. The other integrative question, question 6, to understand how non­

Japanese think and behave, was rated low in term one and showed a 

tendency towards a neutral response in term two. In contrast to the 

International students, the instrumental reason the Regular students 

responded most positively to was question 2, to help me pass university 

exams, though this was never above 64% (Table 4.3)_ Personal reasons for 

studying English were not highly rated, although question 7, about personal 

satisfaction, reached 62% in the first term but declined in term two to 

53.7%(Table 4.3). 
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The compulsory element in the study of English generally and 

conversation classes, questions 5 & 18 in Questionnaires 2 & 3, maintained 

a position in the 40-50% range as a reason why the Regular students were 

involved in this activity. Parental pressure to study English or take 

conversation classes was not a highly rated factor (Tables 4.3 & 4.4). 

Table 4.3. 

f Regular Students' Mot ivat ion to Stud)'. Engl ish and A~]t~tudes . 
1 

Questionnaire 2. Regular students. I *agree I *agr;e * 
Resul ts in %. disagree disagree 

I study English: N=77 N=67 N=77 N=67 
Term 2 Term 1 Term 2 Term 1 

11. so I can t alk to nat ive speake~ 1· l5.32 l 61. 19 
2 to help me pass university_e_x_a_m_s___ 6].;.6~ 58.21 1 

3.so I can use it for work in the future I 50.65
1 

52.24 
4.because I am qoinq to study abroad _ 40.26 28.36_ 

' ! 

5. because it is compulsory I 46.75 ,--- 1 
16. to understand how non-Japanese think I 
I and behave . _3 _1.J1r 

7 .because it makes it possible to become I 
broadly educated. 62.34 

8. because it makes it easier to get along 
outside of Japan. I 

- -r 

42 861 
8 
I 

9.because it qives me personal satisfaction I 
1 0. because it helps me to enjoy English 

~ 4-movies and songs. -------
11 .because my parents want me to learn 
English. ------ -
12. I like studyinq Enql!s_b. 

1 3 I like speakinq Enqlish -
14. I have friends who are native speakers. 

1 5. I speak Enqlish outside t he classroom. 
1 6.Enqlish is useful 

1 7 .I would prefer to study a foreign lang. 
other than English. 
~ 

18. 18 

59.74 

44 16 
27.27 

I 

--
19.48 
87.01 

51.95 

-· 

44.78 

28.36 

53.73 

46.27 1 
37.31 

50.75 

16.42 

49.25 

43 28 

35.82 

23.88 

58.21 

43.28 

I 

1 

5.19 ._ 10.45 

14.29_ 10.45 

19.48 16.42 

35.06 38.81 

32.47 26.87 

40.26 32.84 

16.88 14.93 

27.27 25.37 

46.75 29.85 

28.57 16.42 

46.75 53.73 
22.08 17.91 

28 57 - -
63.64 j 
57 .1 4 

19.4 

49.25 

61.19 

5.1 9 

27.27 ~; 
• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

In Questionnaire 3, questions 19, 20 & 21 , which represent personal, 

recreational reasons for taking English conversation, shifted from low 

responses of disagreement to showing a neutral tendency in term two which 
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reduced the percentages of disagreement. A tendency to shift towards a 

neutral tendency and an increase in the number of no responses was quite 

noticeable in the Regular students' results in term two. 

The Regular students' responses to Questionnaire 2 & 3 were less 

positive than the International students in both term one and two in some 

areas. They showed preferences for integrative, instrumental and personal 

reasons for studying English generally and conversation classes but these 

were not strong. Their responses were also less consistent than the 

International students' results. Approximately half the responses showed 

little or no change in term two. Of the changes in ratings over 6%, the 

greatest change was a 14% improvement in rating English as a source of 

personal satisfaction, question 9 . The changes in ratings indicated an 

overall decrease in satisfaction with the experiences they were having in 

English in term two (Table 4.3). 

Table 4.4. 
- - - - 1 
Regular students ' attitudes and motivation to study Eng li sh 

Questionnaire 3. Regular Students. N=75 N=65 N=75 N 
Results in %. Term 1 Term 2 Term 1 T 

- ---- - -- - --
I take English conversation classes *agree *agree * * 
because: disagree di 

·- - - -- -
18. they are compulsory. 42.67 41.54 17.33 -· 
19.to be with my friends. 8 3.08 54.67 ------·- - --· 
20.because they are easy. 1.33 1.54 58.67 - -·- ---
2 1 . because there is no homework. 4 4.62 53.33 -
23. because I want to learn speak Enqlish. 56.67 46.15 8 - -
24. because my parents want me to. 6.67 4.62 50.67 -

sagr:_:_ 

1 10.77 

36.92 

44.62 1 
38.46 

12.31 . 

41.54 1 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

Elective Students 

No single strong motivation to study English or take conversation 

classes emerged, but a mixture of integrative and instrumental motivations 

was the most favored. As with the other two groups of students, the 
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integrative question, question 1, so I can talk to native speakers, rated most 

highly as their motivation for studying English. In contrast to the International 

students, but comparable to the Regular students, question 6, ... to 

understand how non-Japanese think and behave, the other integrative 

question, rated a low level of agreement as a motivating factor and this 

declined in term two (Table 4.5). 

Table 4.5 

Questionnaire 2. Elective students. * agree *agree * * J 

Elective Students' Motivation to Study English and Attitud~e. ~ I ____ _ 

Results in %. disagree disagree 
I study Enql ish: N=41-- "N-:38 ___ N:4_1 __ N-=ia - _I 

1. so I can talk to native speakers. __ 92.68 81.58 __ 2.41_ ___ ~.26_1 
2 to help me pass university exams 46.34 50 31 .7 1 26.32.I 

3.so I can use it for work in the future 63.41 47.37 19.51 18.42 1 
1-- ------------- ----- --1 

4.because I am qoinq to study abroad f---- 48.78 31.58 29.27 ,__ 28.95 , 

5. because it is compulsory ___ ·-- 36.59 28.95 _ 41.46 1 _ 36.84 ! 
6. to understand how non-Japanese think r 

I and behave -----------·--- ___ 1_8.7 8_ ~·-·-_36.8_1 ___ -· {125 ___ 34 ,_~1 
1 

1 
7 .because it makes it possible to become I 
broadly educated. _____ 68 .~~-~·-47_]_?_ _ 14.63 __ 18~_2 I 
8 . because it makes it easier to get along 
outside of Japan. 56.1 57.89 12.2 13.16 ' ---
9.because it qives me personal satisfaction 26.83 13.16 41.46 57 .89 

1 0. because it helps me to enjoy English 
movies and songs. 53.66 36.84 26.83 21.05 

11 .because my parents want me to learn 
English. 17.07 5.26 58.54 65.79 

12. I like studyinq Enqlish. 51.22 36.84 12.2 26.32 

13. I like speakinq Enqlish 68.29 63.16 7.32 13.16 

14. I have friends who are native speakers. 31.71 34.21 46.34 55.26 

1 5. I speak Enqlish outside of classroom. 12.2 10.53 70.73 76.32 
1 6.Enqlish is useful 78.05 76.32 9.76 7.89 1 

1 7 .I would prefer to study a foreign lang. 
other than English. 58.54 55.26 19.51 28.95 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Liker! scale are in Appendix H. 

Of the four instrumental questions 2, 3, 4 & 8, question 2 about 

university exams increased as a motivation to study in term two from 46.34% 

to 50%. Question 8, because it makes it easier to get along outside Japan, 
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was the most consistently agreed with instrumental reason (Table 4.5). The 

Elective students rated personal reasons, especially personal satisfaction, 

lowly as a motivation for studying English and this rejection intensified as the 

year progressed. 

They did not rate the recreational type questions , 19-21, in 

Questionnaire 3 as reasons for taking conversation classes (Table 4.6) . 

Neither the compulsory nature of English study nor the influence of parental 

wishes appeared significant to these students as reasons why they studied 

English. 

The Elective students were the only group of students who had the 

opportunity to choose to do conversation classes. Only about 30% stated 

that they chose English because no other choices interested them . The high 

percentage of desire to speak English expressed in response to question 

23, 87.8% in term one and 68.42% in term two, appeared to indicate that for 

many of them this was what motivated them to take conversation classes 

(Table 4.6) . However, in interviews with Japanese teachers, this desire was 

interpreted as their dream - "The ability to speak English is seen as neat or 

trendy by young Japanese people, but they don't want to walk on barbed­

wire to reach the goal." In addition, the information was supplied that some 

of the students become participants in the elective conversation classes, not 

by choice, but because no other teacher in the elective program would 

accept them. 

The Elective students' responses to the motivation questions in 

Questionnaires 2 & 3, were less positive than the International students 

overall and the least consistent of the three student groups with only 22% of 

the questions having a change of less than 6% in term two. The most 

significant change was question 7, about becoming broadly educated, which 

declined from 68.29 to 47.37% (Table 4.5) . 
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Table 4.6 

Elective Students' Attitudes and Motivation to Study English 
N=38 Questionnaire 3. Elective Students. N=41 N=38 N=41 

Results in %. Term 1 Term 2 Term 1 Term 2 

I take English conversation classes *agree *agree * * 
because: disagree disagree 

--
18. they are compulsory. 36.59 31.58 34. 15 34.21 
19.to be with my friends. 2.44 13. 16 78 .. 05 68.42 

-
20.because they are easy. 2.44 5.26 73. 17 63. 16 
21 . because there is no homework. 2.44 7.89 80.49 65.79 
*22.no other choices interested me. 31 .71 31 .58 43 .9 39.47 --------·--------->-----·----

23 . because I want to learn speak Enqlish. 87.Jl 68.42 2.44 7.89 
24. because my parents want me to. 4.88 2.63 70.73 78.95 

.--=. 

•The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix H. 

The Attitudes of the Students 

B. What are the attitudes of the students to the study of English and English 

conversation classes? Are conversation classes perceived as 

enjoyable? 

The students' attitudes to the study of English generally and English 

conversation classes were addressed in Questionnaires 2 & 3. 

The International Students 

The International students students professed a very positive attitude to 

studying and speaking English (questions 12 & 13). They rated highly as 

enjoyable activities, but actually studying English dipped by 10% in term two 

from 83% to 73% (Figure 4.1 ). 

Although only about 40% of the students reported using English 

outside of the classroom, question 15, the usefulness of English, question 

16, rated over 90% in both terms. Having friends who are native speakers 

was disagreed with by a bare majority and this strengthened slightly in term 

two (Table 4.1 ). 



63 
Figure 4.1 

Questionnaire £:. l~t_emationa l Students' Attitudes to English 

St rongly agree and agree percentages com bined 
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• 1 2. I like studying English. 

• 1 3 . I like speaking Engli sh 

--11 
Term 2. 

N=73 

The strength of the agreement with question 17, 75% in term one and 

79% in term two. which indicated a desire to study a language other than 

Engl ish, was unexpected considering that these students had had to 

compete for places in the international program at this school (Table 4.1 ). 

During informal discussions with a group of students, one student explained 

her answer regarding this question by saying, "Of course I study English but I 

want to study another language also." Another student responded to 

questioning on this matter with the words "Not only but also." Further 

investigation revealed that this was the attitude of most of the International 

students. The translation of this question into Japanese did not appear to 

have been ambiguous. It seemed that most of these students had read the 

question carelessly or had answered it carelessly. 

The level of agreement expressed by these students for question 49, 

English conversation classes are enjoyable, was consistently high in both 

terms at 90.41 % & 83.56% (Table 4.10). In term two, rather than disagreeing 

with the statement, the changes were made by a shift to a neutral position for 

some students and only one student came out strongly in disagreement. 
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The Regular Students 

The Regular students' attitudes to English were not as strongly positive 

as the International students. Most notable was the drop in agreement that 

English was useful, question 16, when approximately 22% of the students 

shifted their responses from positive at 87% to 58% in term two. This shift 

reflected a larger number of students selecting the neutral option. (Table 4.3; 

Appendix G). 

The percentage of Regular students who rated either studying or 

speaking English, questions 12 & 13, positively was much lower than 

amongst the International students. Unlike the other two groups, the Regular 

students ' pleasure in studying English was more highly rated than speaking 

English, however this decreased by 10% to 49% in term two (Figure 4.2) . 

Figure 4.2 

I uestionnaire 2. Re ular Students' Attitudes to En lish 
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• 12. I like studying English. 

l'I 13. I like speaking English 

There was a small increase in agreement with the idea that they have 

English speaking friends and speak English outside the c lassroom , 

questions 14 & 15, in term two. These two questions however, did continue 

to be disagreed with by most students (Table 4.3). 

The level of agreement expressed by these students for question 49, 
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English conversation classes are enjoyable , dropped from 78.67% to 

41 . 54 % in term two as more students chose the neutral option (Table 4. 11 ; 

Appendix G). 

The Elective Students 

The majority of the Elective students consistently maintained that 

English was useful , question 16, and their attitude to speaking English was 

generally positive, though less so than the International students. The 

positive rating applied to the study of English, question 12, declined with 

exposure from 51 % to 36% in term two (Figure 4.3). 

Figure 4.3 

Questionnaire 2. Elective Students' Atti t udes to English 

Strongly agree and agree options combined 
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• 12. I like studying English. 

Ill 13. I like speaking English 

The notions of having English speaking friends and especially 

speaking English out of the class, questions 14 & 15, were strongly rejected. 

As with the Regular students, there was moderate interest in studying a 

language other than English, question 17 (Table 4.5) . In discussions with 

these students, it became clear that some of them would have preferred to 

learn languages which they considered more fashionable or were the 

languages of countries they had visited or expected to visit, such as France 

or Italy. They did not generally express a desire to learn more than one 
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language and thought they would have chosen these options before English 

had they been able to. 

The Elective students' responses showed that their level of enjoyment 

in English conversation classes (question 49), which was not high to begin 

with , declined from 58.54% to 44.74% (Table 4.12). 

Students' Perceptions of the Usefulness of Conversation Classes 

C. Are conversation classes perceived as useful by the students? Is the use 

of English only and the interactional style in conversation classes 

viewed negatively or positively by the participants? 

International Students 

Responses to the questionnaire. Sa ti sf action with conversation classes 

appeared to be considerable amongst the International students who found 

them useful for activating their speaking skills. Although already rated highly 

in term one, in term two the International students reported an increased 

confidence that conversation classes help them to speak English. They 

appeared confident that the classes helped them to understand English . 

Table 4.7 shows that some doubts did develop in term two about the 

effectiveness of these classes in helping the students remember English 

words and the positive rating dropped by 20% to 46.58%. 

Table 4.7 

International Students' Views on the Usefulness of Conversation Classes l 
Questionnaire 3. International students * aqree *aqree *disaqree *disaqr~ 

Results in% Term 1 Term 2 Term 1 Term 2 

Enqlish conversation classes help me to: N=73 N=73 N=73 N=73 
35. speak Enqlish. 94.52 98.63 4.11 1.35 

36. understand Enqlish. 91.78 86.3 2.74 2.74 

37. remember Enqlish words. 67.12 46.58 13.7 27.4 
In Enqlish conversation class: 

38.my teacher always speaks Enqlish. 86.3 91 .78 6.85 2.74 

39.lanquaqe my teacher uses helps me to learn 82.19 84.93 4.11 6.85 

• The percentages for strongly agree and agree have been combined to show over all agreement and 
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the same with disagreement. Neutral responses in the Liker! scale are in Appendix F. 

The response to questions 38 & 39, about English as the medium of 

instruction in conversation classes and its usefulness, showed that for most 

of the International students, this was a helpful learning strategy (Table 4.7). 

This positive response was received despite the information that many 

students often did not understand what the kokusai teachers were saying 

provided by question 58 (Table 4.8). This lack of comprehension was 

confirmed in discussions and interviews with the students as well as their 

written comments (Appendix I). For those students who find they were 

struggling to comprehend, an English-only orientation had the potential to 

be frustrating . Despite this, the rejection of question 50, which asked if 

students would enjoy conversation classes more if the teacher spoke 

Japanese, was stronger in term two indicating that the majority of the 

students were satisfied with an English-only orientation and this satisfaction 

increased with experience (Figure 4.4). 

Figure 4.4 

[
Question SO. I would enjoy English conversation c-lasses more if 
the t eacher spoke Japanese. 

I international students. Term two. N=73 I 
• strongly agree 5.5% 

B agree 8.2% 

m neutral 26 .0% 

[] disagree 19.2% 

• strongly disagree 4 1 . 1 % 

The size of the neutral response indicated that some students may have had 
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doubts, but few students actually wanted their teacher to speak Japanese. 

Rather than wanting this, in both discussions and written comment, some 

students complained about the kokusai teachers using a little Japanese in 

the earl ier classes as a means of easing the students gently into an English­

only environment . 

The section of Questionnaire 3, questions 40-57, dealing with the types 

of activities which take place in the class showed the students' perceptions 

of the interaction style and the classes generally (Table 4.8) . Writing tasks 

were rejected by 80% of the students as enjoyable activities. Demonstrating 

in front of the class was also rejected, if not so decisively. Solving problems 

was not popular, only 39% of students in term one and 27% in term two 

reported enjoying this activity. Considering that it was a conversation class 

and these students were preparing for a ten month period of study in an 

English speaking country, the low level of positive response to question 52, 

about doing conversation tasks with a partner, which never reached above 

40%, was surprising (Table 4.8) . 

Sitting in small groups and having the teacher come to the students ' 

desk to help, questions 55 & 56, received positive ratings in both terms of 

60% or more . These practices are not typical in the students' usual classes 

but the International students quickly become familiar with them as they 

have five classes a week conducted in this way. 

There was a majority disagreement with question 40, I am. afraid of 

making mistakes, and this increased slightly in term two, suggesting that the 

students' comfort with the classes and the interactional style prevalent in 

them increased. The students' responses to questions 41-43, about 

teachers' questioning patterns and students' responses, suggested that the 

teachers tend to ask individuals questions rather than addressing the whole 

class. They also indicated that more than 80% of them believed that they 
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always try to answer. Satisfaction with the amount of time they are given to 

answer dropped from 75% in term one to 67% in term two. This may well be 

a realistic assessment by the students of what actually happens as the 

classes develop. The kokusai teachers reported that they increased the 

pace of the classes in term two as part of the preparation for studying 

abroad. 

The percentage of International students who reported a need to 

discuss their answers with classmates was consistently around 45% in both 

terms. Observations suggest that this was reasonably accurate by the 

second term , but there was a much higher incidence of checking initially. 

Even in the second term the more reticent students seldom , if ever, 

answered without a brief conference (Table 4.8) . 

The International students responses to questions 46-48, which were 

about students' responses when teachers addressed questions to the whole 

class, were rather contradictory. Less than 25% of them , in either term , 

agreed that they listen to a question addressed to the whole class. However, 

more than 50% said that they do not wait for someone else to answer and 

46.58%, in term two, said that they try to answer (Table 4.8) . Despite having 

had the questionnaires back-translated there appeared to be some 

ambiguity in question 46 which the many students reported thinking, meant 

in Japanese: "I only listen and don't try to answer". 

Classroom observations. Classroom observations of what actually 

happened when questions were asked, especially in term one, showed that 

although the teacher may address a question to the whole class, the process 

of actually eliciting an answer required the teacher to next choose someone 

by name. Usually in response to a variety of prompts from the chosen 

student, which ranged from blank or uncomprehending looks, through a 

whole gambit of visual "do you mean me?" , type enquiries , to the 
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incredulous "Eh?", the teacher repeated the question or encouraged the 

student in some other way to take the risk and attempt a reply. 

Table 4.8 

f int;;.national Students' Perspectives of Their Level of Activity I 
in the Conversation Classes. I 
Questionnaire 3. 1st Year International 
Results in% ----
In Enqlish conversation classes; 

40. I am afraid of making mistakes. 

4 1 . my teacher asks me guestions. 

142 . my teacher asks the class if anyone will 
volunteer to answer a question. 

143. if teacher asks me a question I always try-
to answer 

·- - - -
44. the teacher gives me plenty of time to think 
of an answer. - -------
45. 1f teacher asks me a question I need time to 
discuss the answer with classmates 

46. if my teacher asks the whole class a 
question I listen. 

4 7. if my teacher asks the whole class a 
question I wait for someone else to answer 

48. if my teacher asks the whole class a 
question I try to answer. 

1~ Enqlish conversation classes are enjoyable . . 

SO. I would enjoy English conversation classes 
more if the teacher spoke Japanese 

5 1. I like doing_ written tasks. 

52. I like doing conversation tasks with a 
partner. 

5 3. I like demonstrating in front of the whole 
class what I have learned in the conversation 

54.I like solving_eroblems in sm~ll groups. 

S 5.1 like sitting in small grps. 

5 6. I like having the teacher come my desk & 
help me with my work. 

S 7 .I learn more if the teacher talks to the 
whole class. 

*aqree *aqree 

Term 1 Term 2 

N=73 
~ 

N=73 

24~ 16.44 

86.3 89.04 

~OS_. 63.0_1' 

86.3 1 82.19 
I 

75.34 67.12 

45.21 1 43.84 
1 

16.44 L I 27 .4 1 

17 .81 23.29 

43.84 46.58 . 
90.41 83.56 

I 
16.44 13.7 

2.74 0 

39.73 36.99 

9.59 12.33 
39.73 27.4 

60.27 68.49 

61.64 63.01 

6.85 12.33 

58.I usually understand my non-Japanese_!c:_he.!:: --~~] __ 43.84 

*disagree 
Term 1 

N=7.3~ 

53.42 

1.37 

13.7 
' 

9.59 
' 

6.85 - ' 

26.03 

61.64 
' 

53.42 

21.92 
4.11 

1 

54 79 ~ 
80.82 

24.66 1 

56.16 
27.4 

13.7 

8.22 1 

56.16 
21A] 

* disaqree 

Term 2 

N=73 

57.53 

1.37 

16.44 

4.11 

15.07 

28.77 

47.95 

52.05 

23.29 

1.37 ~I 

60.2~11 
86.3 11 

26.03 11 

65.751 
41 .1 

13.7 l 

8.22 11 

47.9 ~J 
28.77 

-
"The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Ukert scale are in Appendix F. 

Although being chosen to answer a question was stressful for some 
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students, it would appear from their written comments (Appendix I) and 

interviews that it was preferable to being expected to volunteer an answer 

and seen as fairer to the quieter students. These quieter students persisted 

with a pattern of hesitant behavior until the end of their period of study, 

continually needing encouragement to produce a verbal response. 

In contrast to these students, during the later part of term two. many 

students had developed considerable confidence in speaking English, 

although this did vary between the classes. It became more common than 

not to have a person volunteer an answer when the material was famil iar. In 

order to ensure the participation of the reticent students, selection of 

students by name was, however, still prevalent. 

Written comments and interviews. The International students' written 

comments, collected in term one and term two, provided more information on 

their level of satisfaction and what the students felt they needed. Although 

many students suggested changes few comments were overtly critical of 

teachers or the way classes were conducted (Appendix I). The students' 

comments on their needs were quite diverse, ranging from satisfaction, 

through a range of suggested changes, to expressions of incomprehension. 

This latter comment was in term two when one student expressed 

disappointment that she still couldn't understand the kokusai teachers and 

that the classes had not been what she had expected. 

Some of the written comments suggested that the students were 

serious in pursuing an improvement in their ability to speak English, even 

criticizing their fellow classmates for their continued dependence on 

speaking Japanese or their lack of enthusiasm (Appendix I) . Fewer 

comments were made in term two, possibly because the classes were nearly 

over. A change frequently suggested was a desire for more conversation, 
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especially individually with the teacher or other English speaking students 0

. 

Others wanted more daily conversation, a greater variety of topics, more time 

to ask questions, as well as a class in which English was the only language 

used by the teacher. This was contradicted by those students who 

expressed dismay that the teacher usually only spoke English. Comments 

about the different culture the students would be living in and a desire to 

know more about it were made, implying that the students were thinking 

about the changes ahead of them . 

Some students wanted the class to be oriented towards entertainment, 

requesting more songs, videos, cooking classes, games and opportunities to 

play. One student asked that the teacher explain everything so that she did 

not have to think for herself (Appendix I). That this is the style of class that 

the Japanese students are used to was confirmed in an interview with one of 

the Japanese teachers who asserted that she always explains everything 

fully and carefully because she believes that that is the best approach for the 

students. In contrast, in the conversation classes, a Western style classroom 

orientation, which encourages the students to seek and inquire as well as 

receive information, is consciously developed over the two terms in 

preparation for the time the students will spend studying abroad. 

In the interviews, both formal and informal, with the International 

students, they expressed the desire to have more chances to speak 

individually with the teacher. This desire was emphasized towards the end 

of term two when they had developed enough confidence, and the fluency to 

express themselves more clearly. The written comments and those made in 

the interviews conveyed the information that they wanted to speak English 

but that despite this they could not be active participants in the class. One 

s The school at which the research was conducted has a scholarship program for up to 
twelve students from the schools which its students attend during their time 
abroad. 
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student stated, "I want to do it, but I can't do it". From another student came 

the comment, "Everyone wants to speak English." The need to speak 

English was recognized but, considering the response to question 52, about 

conversation tasks with a partner, it seems that for many students, 

conversation tasks with a partner were not the way they wanted to do it 

(Table 4.8) . 

The more outgoing students explained that the quiet students are quiet 

in all their classes. One student commented that, "First of all, only not [in] this 

class ; when we go back to our class people who don't speak a lot won't 

speak in that class too. Only a few people [speak]" . The students themselves 

suggested a means by which these quiet students could be helped. They 

wanted the groups to be changed once a week so that quiet students could 

get a chance to sit with more active students. One student explained, "I think 

if I sit with different students [it is] easier to speak because some groups 

don't speak." In the conversation classes, in contrast to their other classes , 

the students initially select the groups that they find themselves in, but it 

seems that once chosen they cannot be changed . They were asking for the 

teachers to rearrange them weekly so that there would be no criticism from 

their peers if they sit in a different seat. 

Another way the International students suggested that the classes 

could be made more useful for everyone was for the teacher to select 

students by name to take an active role. Just addressing a question to the 

class in general or giving the students a chance to volunteer to demonstrate 

their skills was not going to involve everyone or help the naturally quiet 

students gain confidence in speaking English. In interviews, and in their 

reactions, in class the quiet students expressed frustration and 

embarrassment, even panic, if they made mistakes but also a sense of 

achievement if they experienced success. One student said, "Before I was 
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embarrassed to talk, but now I [have] changed my thinking and if I get 

embarrassed, the next day I forget [it] ." 

The Regular Students 

Responses to the questionnaire. The Regular students appear to have 

started the year with some optimism that they would find English 

conversation classes useful, however this declined over the intervening two 

terms between first and second administrations of the questionnaires (Table 

4.9) . They appear to have lost confidence in the conversation classes as a 

means of activating their spoken English, helping them to understand 

English or increase their vocabularies, questions 35-37. The kokusai 

teachers proposed the idea that the different style of teaching and interaction 

in conversation classes was difficult for the Regular students to adapt to 

especially because their class were only conducted fortnightly. 

Table 4.9 
----·------ -· 

Regular Students' Views of the Usefulnes~_9_f _Conversatio~fl~sses ____ _ 
Questionnaire 3 Reqular students *aqree *aqree *di~aqree *d1~aqree1·1 
Results in % Term 1 Terr:!:l._2 Term !_. Te~m_ 2 

Enqlish conversation classes help me to: N=75 _ ~6.5_ N=?.5 _ N_~~ j 

35.speakEnqlish. 81.33 66.15 5.33 10.77 I 

36. understand Enqlish. ·---- _ _ _ 78.67 ~8_:1§_ -- 6-.67- - 13.8511 

31_._~emember Enqlish words. _____ _ _ ~33 24.62 20 24.62
11

1 

In Enqlish conversation class: 
38.my teacher always speaks Enqlish. --- - l Z l 0.77 - - -- 8 7.69jJI 

39.lanquaqe _my teacher uses helps me to learn 74.67 53.85 2~I_ ___ !_:69_~ 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

The responses disagreeing with question 38 indicated that the 

teachers were using more Japanese in these classes than in the other 

conversation classes. Despite this attempt to ease their entry into an English 

only classroom environment, more than 20% of them lost confidence in the 

use of English as a medium of instruction in term two when the agreement 
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with question 39 dropped from 74% to 53% (Table 4.9). 

Figure 4.5 
Question 50. I would enjoy English conversation classes more if 
the teacher spoke Japanese. 

NR =no response 

I Regular students. Term two. N = 65 I 
• strongly agree 1 5.4% 

II agree 9.2% 

ffiilll neutra l 46.2% 

[]disagree 1 5.4% 

• str disagree 1 0.8% 

Iii NR 3.1 % 

The Regular students responses to the questionnaires were often 

inconclusive due to a tendency towards neutral on the Likert scale in their 

response patterns. When asked if they would enjoy conversation classes 

more if the teacher spoke Japanese, question 50, the results were 

inconclusive as most students chose a neutral response (Figure 4.5). A 

similarly, indefinite pattern was repeated for question 58 , about the 

frequency with which they understand their non-Japanese teacher (Table 

4.10). 

The section of Questionnaire 3 about the activities in conversation 

classes and the students' reactions to them, questions 40-57, showed little 

enthusiasm for what was taking place in term one and even less in term two 

(Table 4.10). Sitting in small groups and having the teacher come to their 

desks rated positive responses above 40% in term one but these declined 

considerably in term two to 30% and 27% respectively. Doing conversation 

tasks received a lower positive rating than the International students gave 
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dropping from 29% to 21 % in term two. 

By term two over 50% of the Regular students reported that they were 

not afraid of making mistakes, question 40, a response similar to that of the 

International students. Their responses were also similar to the International 

students on the subject of teachers' questioning patterns and their beliefs 

about whether or not they try to answer the questions directed at them , 

question 43, with 70% maintaining that they did try in term two (Table 4.10) . 

Satisfaction with the amount of time they were given to answer questions 

dropped from 72% to 58% in term two. The Regular students' responses to 

question 45, about the need to discuss answers with their friends, 

corresponded to the International students' answers ; 43% felt they needed 

to and 37% gave a neutral response. Observations of these students 

showed that the incidence of checking answers which actually took place in 

class was much higher, generally about 70% of the time and higher when 

new material or new ways of interacting were being introduced. 

The Regular students' responses to questions 46-48, which were about 

student reactions when teachers addressed questions to the whole class, 

showed little that could be considered conclusive as there was either an 

even distribution of answers, questions 46 and 47, or a strong neutral 

tendency, question 48 (Table 4.10). This was confirmed in observations of 

these students which revealed that it was very unusual for a Regular student 

to volunteer to answer a question. 

Observations. written comments and interviews. Observations of these 

classes showed that the students appeared to attend well when sitting in 

rows, as is their usual practice, and when doing choral repetition drills or 

copying from the blackboard. Shifting into small groups, which the students 

were slow, even reluctant to do despite having been asked to do it every 

fortnight for two terms, seemed to create an environment in which the 
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majority of the students found it difficult to stay on task especially if that task 

required using spoken English. 

Table 4.10 

gular Students' Perspectives of Their Level of Activity i~ the·------ -1 
nversation Classes. 
---- ---- --- ·--- ·----------- --- ---------- -·- ----=----=:;-. ____ ~----------

; disaqree jl Questionnaire 3. Reqular students ~~qree *aqree *disaqre~ 
t-=- ---· ·---
Results in % Term 1 T~rm_ ~ I~r.!:.12_1 ____ Term 2 __ I ------- - -·--

In Enqlish conversation classes; N=7S J:!= 6.5~_ N=7S N~6S ji . ------=-·-- t--0-~=-==----

~- 5 2 .-31 I _1Q_._ I am afraid of makinq mistakes. _ -· _ -~ ~._ 1Q 42.67 
---- --

~ - -- -, -~s4 .I ±!.· my teacher asks me 9_1,!_es~_ons.___ _ _ 84 83.08 2.67 -----
42. my teacher asks the class if anyone will 

, volunteer to answer a question. _ S?:lJ S6.92 1 9.33 20 !1 

143. if teacher asks me a question I always try -
. - 1 

I 

to answer 81.33 70. 7_]_ 4 4.62 
··--· --------- ----

44. the teacher gives me plenty of time to think 
of an answer. 72 S8.46 1.33 10.77 -----
4S. if teacher asks me a question I need time to 
discuss the answ with classmates 44 43.08 18.67 2o ii 

·--
__ ,____ ____ 

-·---------

3077 1! 
46. if my teacher asks the whole class a 
question I listen. 22 .67 30.77 41 ._33 1 -- - ·-

I 
4 7. if my teacher asks the whole class a 
question I wait for someone else to answ 26.67 27.69 21.33 1 30.77 1 ----- ----- -
48. if my teacher asks the whole class a 

23.9~---- 31_.6~ I I 
question I try to answer. 20 30.77 
·---- - ---- j: 

_ 49_:.J~_nqlish _conversation classes are enjoyable.c 78 .67 41 .S4 ! 4 l 3.8S :' -·------

SO. I would enjoy English conversation classes 

26. 1s
1! more if the teacher spoke Japanese 37.33 24.62 26.67 -----

44.62
1 

j_l . I like doing written tasks. 2.67 10.77 68 --- ----- ~---
S 2. I like doing conversation tasks with a 
partner. 29.33 21 .S4 30.67 27 .69 

. - - - - .. 

S 3. I like demonstrating in front of the whole 
class what I have learned in the conversation 2.67 10.77 73.33 67.69 
54.1 like solvinq problems in small qroups. 20 20 46.67 43.08 

SS.I like sitting in small grps. 44 30.77 29.33 32.31 

56. I like having the teacher come my desk & 
help me with my work. 42.67 27.69 10.67 23.08 

57 .I learn more if the teacher talks to the 
whole class. 20 10.77 37.33 27.69 

58.I usually understand mv non-Japanese tcher. 36 33.85 24 30.77 

•The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

The Regular students' written comments, collected in term one and 
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term two, provided little information about how these students thought the 

classes could be improved apart from wanting to talk more and learn more 

daily conversation so that they could talk to the foreign students in the 

school, although these comments came from only five students out of a total 

of 144 who completed the questionnaires in the two administrations 

(Appendix J). Only one student expressed a lack of comprehension. Some 

students requested more enjoyable classes, but they did not suggest how 

this could be achieved. As with the International students, some students 

wanted to be entertained, but these were in the minority (Appendix J). 

Interviews with these students proved difficult to arrange, as their level 

of English meant that a translator was required and suitable people were 

seldom available. Because of this, little additional information was gathered 

on the views of these Regular students. What information was gleaned from 

them suggested that the more enthusiastic students wanted to speak English 

but that they found it difficult and they often did not know what the teacher 

wanted them to do. 

This debilitating uncertainty was observed on an occasion when the 

students were to take part in a question and answer task using worksheets 

on which all the information was supplied. The teacher had carefully 

explained the activity, and the vocabulary was known. The only unknown 

factor was which question one student was going to ask the other, but once 

a question was asked the answer was supplied on the worksheet and only 

had to be read out. Despite the controlled nature of the exercise, five of the 

seven students answering the questions had to consult at length with the 

others around them before responding. 

The Elective Students 

Responses to the guestionnaire. The Elective students results showed 

a level of confidence that English conversation classes would help them to 
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speak and understand English, questions 35 & 36, which was similar to that 

of the International students. Unlike the International students, but reflecting 

the responses of the Regular students, actual experience over two terms led 

to a drop in the positive rating of 20% for speaking English to 68% and 25% 

for understanding English to 60%(Table 4.11 ). Their level of confidence in 

these classes as a means of helping them to remember English words , 

question 37, was never very high and sank further in term two. They reported 

that their teacher almost always spoke English but their confidence in this as · 

a learning tool declined from 65% to 39% in term two (Table 4.11 ). 

Table 4.11 

Elective Students Views of the Useful.ness -cle~~~io~~=~-=--·-1 ____ _ 

Question_naire -~-.:.__Ele_c;ti_ye sty_c:!_ents *aq_~~e *aqree *disaqree *disaqree ~ 
Results in % Term 1 Term 2 Term 1 Term 2 -------- ----· ·- - I' 
_E~g!ish _~Q.Q'{_ers_~ion ~~sse~_he[!?J!l~J:Q: _ ti.":'-=1-l N_=38 N=4 l N=38 Ii 

I ' 
Ji.~peakEnqlish. _________ 87.8 68.42 1 7.32 1 13.16

1
: 

36.understandEnqlish. ________ .?..?-~? 6Q.53 ~ 9.76 15.79
11 

3 ~ .. _remember Enqlish wocQ_~ _1_8. ~8 26.3~ . 26.83 34.21 1 

l!'. Enqlish conversation class: 

~ 8 .mv _ teache_~lwavs spe_? k~ _Enqlish. _ 

39_.langu_a_g_~ _rT)_Y t~.Cl.~ti..~ u~es h~lp~ __ CQ~ to learn 

92.68 86.84 

6s.8s ] 39.47 

' . 
2.44 i 

12.2
1 

I 

2.63 1 
18.42 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Likert scale are in Appendix H. 

On the subject of whether or not they usually understood their teacher, 

question 58, in term two only 18.42% of the students disagreed with this 

statement but as 44% chose the neutral response no definite conclusions 

could be drawn from this (Table 4.12). The percentage of agreement with the 

idea that they would enjoy English classes more if the teacher spoke 

Japanese, question 50, dropped from 39% to 34% in term two and the 

disagreement response rose by 6% to 42% in term two. This suggested that, 

although understanding was not always achieved, some students gained 

confidence in the use of English as a teaching medium (Figure 4.6). 
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Fi ure 4.6 
Question SO. I would enjoy English conversation classes more if 
the teacher spoke Japanese. 

I Elective students. Term two. N=38 I 
• strongly agree 13.2% 

Ill agree 21 .1 % 

[]neutral 23.7% 

[J disagree 1 5.8% 

nstr disagree 26.3% 

Questions 40-57 dealt with the types of activities and interactions which 

take place in conversation classes and the Elective students reactions to 

them (Table 4.12). Doing written tasks was strongly rejected as an enjoyable 

activity and solving problems in small groups was also unpopular, questions 

51 & 54. Although doing conversation tasks, question 52, received a 39.47% 

positive rating in term two, the highest rating was the neutral one at 52.63%. 

Demonstrating in front of the class, question 53, was more strongly rejected 

than by either of the other two groups of students and in term two 80% of the 

students did not enjoy this activity. 

The questions about classroom arrangements showed that by term two 

44% of the students did not like sitting in small groups, an arrangement 

associated with doing conversations in pairs. Almost the same number of 

students responded neutrally, as responded positively, to having the teacher 

come to their desk to help them, a style of teaching which they are not used 

to, however in interviews, this was mentioned positively. In term two, the 

Elective students' responses showed that the majority did not believe that 
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they learned more if the teacher addressed the whole class (Table 4.12). 

Table 4.12 

[
Elective Students' Perspectives of Their Level ~ Acti~ity in the l 
Conversation Classes 

I Q~~s t ionnaire 3. Elective students I *a~r~e 1 •a'.iJree ~~go:e;(disaqree 
Results in% Term 1 Jerm 2,Term 1 .Term 2 

In Enqlish conversation classes ; N=4 1 N=38 N=41 N=38 

40. I am afraid of ma!l.r:!g_mi_?takes. ___ 
1 

29_1? , 18.42 S3.66 63.16 

j 41 .myteacherasksmeguestions. 92.68 . 84.21 ___ 01 0
1 

42. my teacher asks the class if anyone will J 
1
volunteertoanswera question. 60.98 36.84 1 17.07 21.0S

1 

43. if teacher asks me a question I always try 
to answer 

44. the teacher gives me plenty of ti~e to think I 
of an answer. 

82.93 76.32 4.88 

73. 171 60.53 2.44 

4S. if teacher asks me a question I need time to I 
discuss the answ with classmates 

~~-~-~~~-

---; 
46. if my teacher asks the whole class a 
question I listen. 

----
4 7. if my teacher asks the whole class a 
question I wait for someone else to answ 

48. if my teacher asks the whole class a 
question I try to answer. 

49. Enqlish conversation classes ~re_ enjoyable. 

SO. I would enjoy English conversation classes 
more if the teacher spoke Japanese 

2l__I like doing written tasks. 

S2 I like doing conversation tasks with a 
partner. 

S3. I like demonstrating in front of the whole 
class what I have learned in the conversation 

I 
60.98 J7 ~L 14.63 

39.02 36.84 21.95 

:t_6.59~ 31.S8 21.9S 

9.76 15.79 
' 58.S4 44.74 

39.02 34.21 

4.88 S.26 

43.9 39.47 + 

4.88 0 

36.59 

9.76 

36.S9 

7S.61 

17.07 

73. 17 ,......_._ f-- - -
S4.I like solving er:oblems in small groups. 21 .9S 18.42 39.02 

SS.I like sitting in small gq~s. 29.27 31.58 39.02 
S6. I like having the t eacher come my desk & 
help me with my work. 39.02 44.74 9.76 ---
S7 .I learn more if t he teacher talks to the 
whole class. 24.39 7.89 31.71 

58.I usually understand my non-Japanese tcher. 39.02 36.84 26.83 -

S.26 
' 

1 S.79 
' 

23.68 , 

28.9S 

3 1.58 

21 .OS 

42. 11 

73 .68 

7.89 

8 1.S8~ 
SS.26 

44.74 

13. 16 
--1 

SS.26 

18.42 

The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix H. 

The majority of the Elective students did not report being afraid of 

making mistakes and felt that they were given sufficient time to produce 
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answers. Nearly 60% of them reported a need to discuss their answers with 

a partner before answering, question 45. The students' positive response to 

question 43, about always trying to answer questions directed at them, 

declined slightly to 76.32% in term two (Table 4.12). 

Observations. Observations of students' classroom behaviors indicated 

that the students assessed their reactions to being asked questions quite 

accurately, although many of the students were willing to answer questions 

without negotiating with others if they were dealing with familiar material. By 

the end of term two, apart from a few students who made no observable 

progress, the majority of students in both Elective classes had become more 

confident about responding to the teacher . Considering this , it was 

unexpected to see the students' positive response to question 43, about 

always trying to answer questions directed at them, decline slightly. 

Questions 46-48 , about the Elective students ' reactions when 

questions were directed to the whole class , produced no conclusive 

responses as they tended to be evenly spread or to showed a tendency to 

choose the neutral option, in a similar pattern to that of the Regular students. 

Observations revealed that, like the Regular classes, it was rare for a student 

to volunteer an answer. Only one student in the two Elective classes 

consistently volunteered answers and she was not typical of Japanese 

students, showing her disregard for social strictures in rebellious but 

harmless ways such as by coming to school with green hair. She was very 

outgoing and would call out answers in a loud voice even if she was a little 

uncertain of them, seldom negotiating with others. Usually students only 

answered questions when they were dealing with familiar subjects and were 

almost certain that they had the right answer or that their nearest classmates 

agreed with them and then only if the teacher had selected them by focusing 

on them or naming them. 
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Observations of the Elective students showed that although they 

reported that they did not enjoy written tasks, like the Regular students, they 

appeared best able to stay on task when doing mechanical tasks 

individually. One kokusai teacher explained that the Elective students he 

taught concentrated most intently on a lesson given near the end of term two 

which required them to copy diagrams on directions from the board. Both 

classes were observed to be easily distracted when seated in groups to do 

conversation tasks and some students showed their reluctance to do this 

activity by not moving to form a group and/or slumping onto their desks. 

Written comments and interviews. The Elective students' written 

comments in term one all suggested some change with the most popular 

being related to speaking activities. The students who wrote comments were 

mainly those students who were serious about improving their spoken 

English. Having a chance to sing, play games or watch videos were more 

prevalent comments in term two. More students offered their comments in 

term two, a reversal of the situation with the other two groups. Some 

students took the opportunity to express dissatisfaction with some activities 

and comments from the teachers, an example being requests by a teacher 

for the students to use facial expressions when speaking English. Once 

again, more chances to speak English were requested (Appendix K). 

The Elective students posed similar problems to the Regular students 

in terms of interviews. A translator was required, but difficult to arrange. What 

discussion took place confirmed that the majority of the students wanted to 

speak English and that they were trying hard to improve their abilities in this 

area. They wanted to speak to their teacher individually and some students 

said that they felt that they had a better chance of understanding how to do a 

task when the teacher came around to each group of students to otter help. 

This response confirmed the increase in positive responses to question 56, 
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about teachers offering help to individuals. Students did not express any 

dissatisfaction with the English conversation classes in interviews. 

The Students' Expectations 

D. What do Japanese students expect from conversation classes? 

International Students 

Responses to the questionnaire and observations~ The International 

students began the year with high expectations that they would improve their 

speaking, listening and pronunciation in conversation classes, questions 65-

67, and this was maintained in term two (Table 4.13). In the interviews 

students also mentioned that they expected to improve their pronunciation 

through interactions with their kokusai teachers rather than their Japanese 

teachers. 

Table 4.13 

International Students' Expectations of Conversation Classes 
·= r ;_ - -

_Q__uestio_!:!naire 3. lnternation_al s!udents . *aqree _ *aqree *disagree . *disaqree 

Res~ts in % Term 1 . Term 2 _Term 1 Term 2 

In Enq conversation class I expect to improve: N=73 N=73 N=73 N=73 
I ' . 

65. my speakinq 100 100 0 0 

66. my listeninq skills. 98.63
1 

100 0
1 

0 

- ~ -67. my pronunciation. 100 98.63 OJ 0 

68. my readinq skills. 87.67 --- --
69. my qrammatical skills. 56. 16 

70. my vocabulary. 78.08 

7 1 . my understanding of other cult ures. ---· 79.45 
.. - -·· 

64.38 

34.25 

57.53 
··-

83.56 
---

5.48 

24.66 

9.59 

6.85 

16.44 

49. 32 

24.66 

1.37 

• The percentages for strongly agree and agree have been combined to show over all agreement and 

the same with disagreement. Neutral responses in the Liker! scale are in Appendix F. 

Their expectations that they would improve their reading skills , 

question 68, declined by more than 20% in term two to 64% agreement. 

Their expectations that they would improve their grammatical skills, question 

69, which had not been high in the first term, declined similarly from 56% to 

34%. There was also a decline in the students' expectations that they could 

improve their vocabulary, question 70, which was comparable to the decline 
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in confidence that they would be able to remember words, question 37 

(Tables 4.13 & 4.7). Discussions with the students revealed that the vast 

majority of them did no revision outside of class time unless they were 

specifically studying for an examination and even then this amounted to an 

average of three hours' study for a mid-term or end of term test. 

The increase in expectation that their understanding of other cultures 

would improve was anticipated as a large part of term two was devoted to 

increasing the students' awareness of cultural differences between Japan 

and the country they would be going to. Curiosity about other cultures was 

expressed in their written comments and in many of the informal discussions 

with these students, especially the discussions initiated by the students 

themselves. 

The Regular Students 

Responses to the questionnaire and observations. The Regular 

students began the year with high expectations that they could improve their 

speaking and listening skills in conversation classes, questions 65 & 66. 

Although these declined in term two, especially speaking, they still remained 

as high positive ratings (Table 4.14). Their expectations that they could 

improve their pronunciation and reading skills, questions 67 & 68, were high 

and remained reasonably steady in term two. 

The Regular students' expectations that they could improve their 

grammatical skills, vocabularies or understanding of other cultures, 

questions 69, 70 & 71, were never high, but declined in term two until the 

positive and neutral responses were almost equal. Cultural differences are 

not directly addressed in these classes, although subtle cultural practices 

are embedded in the patterns of conversations taught in these class. The 

situation with grammar is similar, as grammatical patterns are an inherent 

part of conversations, but this appears to have gone unnoticed by all three 
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groups of students. 

Table 4.14 

4.62 
65.33 70.77 6. 15 -
49.33 38.46 23.08 

>-

45.33 38.46 16.92 
48 36,92 L 21.54 

"The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

Verbal exchanges which required the students to make appropriate changes 

to the constructions of verbs when changing from first to third person, 

revealed that the Regular and Elective students had only a rudimentary 

operating knowledge of grammar. 

The Regular students had been receiving one conversation class a 

fortnight with a kokusai teacher and no tests. They did not review what they 

had done in class from one fortnight to the next according to their interviews, 

so it was not surprising that they do not expect to improve their vocabularies. 

The Elective Students 

Responses to the questionnaire. observations and comments. The 

Elective students had high expectations that they could improve their 

speaking, listening, pronunciation and reading, questions 65-68, rather as 

the International students did and like them they maintained these 

expectations into term two, although there was a decline in the positive 

rating given to reading skills from 82% to 76% (Table 4.15). The Elective 

students had three conversation classes a week with a kokusai teacher. 

These classes were mainly directed at activating their speaking skills but 
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also included other activities, such as written exercises. games and videos, 

in an attempt to involve even the students who were reluctant to speak. 

Considering that observations revealed that many students made little effort 

to partake in speaking tasks and some had to be woken up several times 

each class. the consistently high expectation of improvement in these areas 

was unexpected. 

Table 4.15 
- - -· - - - --- - - I 

Elective Student s' Ex ect ations of Conversation Classes , 

Q~stionna ire _]_. Elective~-tude_I"!_~ _ --~aqree [ *aqree ~ *disaqree , *disaoree ,. 

Result s in % Term 1 [Term 2
1
Term 1 

1
Term 2 

I 
In EQ~nversatio_!:!_cl~s~xpect_to impc_ove: N=..1 1_ I N::.3.~ . N=4 1 N=3.8 ., 

6~ my_~p_eak!!:iq_ _ _ 95. 12 86.84 ~ 0 I 
~my list eninq skills. 95.12 92. 11 0 __ 0 
67. m_y_ pronunciation. 90.24 86.84 2.44 0 
68. ITlYJe~di ~.92~ills_.__ 82.93 76.32 2.44 . 5.26 
69. my qrammatical ski_~ ---·-- 46.34 34.2 1 29.27 42 .1 1 -- -- -

51.22 j 
~ 

70. my vocabulary . 34.2 1 14.63 26.32 

71. my_~nder_s!~n~L'}.9 of_ o~h~r cultur~s. 
I 14.63 28.95 48 .78 39.47 1 

*The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix H. 

By term two, 42% of students disagreed that they expected to improve 

their grammatical skills , question 69, and in the written comments, one 

student requested that some grammar be taught in these classes. In a 

pattern similar to the Regular students, by term two, the positive and neutral 

ratings for vocabulary and understanding of other cultures, questions 70 & 

71 , were almost even, revealing only that some students' expectations of 

improvement had declined or been replaced by uncertainty. Although they 

claimed they studied for the tests which take place twice a term , they do not 

regularly review the work done in class. Of the students interviewed, none 

looked over their class work out of class unless preparing for a test and 

some students did no preparation at all. On one occasion a student scored 

16% in an English test administered to the class, despite having been in 
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class when the teacher explained exactly what areas would be covered by 

the test. 

Achieving the Aims of Conversation Classes 

E. Are the aims of conversation classes clear to the students? Do the 

students see themselves as needing to be active in achieving 

identifiable aims? 

International Students 

The kokusai teachers' ideas about the aims. Interviews with the 

kokusai teachers revealed that they did not believe that the schools ' 

administration had clear aims for the International students' conversation 

classes , other than keeping the students happy by giving them a good 

English experience. These teachers felt that because of this, in the past, 

students have not known what to expect or what they were likely to gain from 

these classes. All the kokusai teachers agreed that their main aims were to 

get the students using spoken English without fear or embarrassment, as 

well as conveying the culturally specific knowledge about the country they 

would be living in, and gradually easing them into the Western classroom 

interactional patterns which they would experience more fully in the coming 

year. Achieving this included encouraging the students to be active learners 

who took responsibility for their own learning. The emphasis on the cultural 

information was explained by one teacher who said, "We do them no favors 

if we don't give them a clear idea that Western classrooms, though they look 

practically the same as Japanese classrooms, operate in some 

fundamentally different ways". 

This year, 1997, for the first time, the students had been given written 

guidelines, in English and Japanese, on how the classes would be 

conducted, what the kokusai teachers expected of the students and what 

they could expect to achieve. This guideline also outlined the types of 
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behaviors, such as sleeping or gazing in the mirror, that would not be 

considered acceptable which, although they were rarely exhibited by the 

International students, had occurred in previous years. It was generally 

considered by the kokusai teachers that this explanation had gotten the 

classes off to a good start and had reduced the students' anxiety. It was 

planned to repeat this process in the following year, although modifications 

were suggested for the document, particularly and explicitly addressing the 

different classroom culture which they were being prepared for and which 

they would experience during their time studying abroad. 

The International students' responses to questions 65-71 , inquiring 

about what areas they expected to improve in conversation classes , 

indicated that the majority of the students had a grasp of the aim to get 

students interacting verbally and using their acquired but inactive store of 

English (Table 4.13). As well as this, the aim to make the students more 

aware of cultural differences seems to have been recognized by the majority 

of students as indicated by their positive response to question 71 . Early 

interviews with the students confirmed that they had grasped the idea that 

the teachers wanted a different type of classroom interaction from that which 

they were used to, but that they were having difficulties adjusting. The 

majority of the students expressed a desire to be able to respond readily to 

the teacher and wanted an English only classroom orientation. 

By the end of term two, discu$sions with the kokusai teachers revealed 

that most of the students were less anxious about speaking out in class and 

some students had made major adjustments and were interacting readily 

with each other and the teacher. Although changes had taken place, none of 

these teachers were sure that the students understood that, as well as 

cultural differences in behavior, they had been adjusting to cultural 

differences in classroom interactions and teacher expectations. 
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The students did report in informal interviews conducted in the 

classroom that they understood that an active role would be expected of 

them in the year ahead at school in an English speaking country. Many 

students declared their intention to "fight'' or "do my best" in thank you notes 

that they wrote for their kokusai teachers at the end of term two. These notes 

also often contained apologies that they had not managed to be more active. 

This further confirmed the researcher's belief that these students had 

understood the aim to get them interacting in English with their classmates 

and their teacher. 

Understanding the need to be active and actually incorporating this into 

their usual classroom behaviors took time. ObseNations of the International 

students taking part in conversation tasks showed that initially they were 

only willing to do the minimum amount of interacting and would see the task 

as complete after reading through the worksheet in pairs and having made 

no eye contact. By term two most students attempted to interact in a more 

natural way, reducing their dependence on the supplied text, and the 

leaders in the classes would attempt to make entirely new conversations on 

the subject. 

Responses to the questionnaire. Different sections of Questionnaire 3 

were intended to measure the students' understanding of the expectation 

that they be active in class by responding, as well as seeking information 

and clarification. The International students' responses to question 43 about 

responding to questions addressed to them, indicated that the majority of 

them, more than 80%, attempted to be active and respond to their teacher 

when engaged directly, however this active role diminished when the 

teacher addressed the whole class, questions 46-48 (Table 4.8). 

The students' level of activity and acceptance of their responsibility for 

seeking clarification when they did not understand were also addressed in 
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questions 59-64 (Table 4.16 ). The positive and consistent responses to 

questions 59, 61 & 63, about ways of seeking help when they don not 

understand, illustrated that the International students see themselves as 

active learners who seek clarification when they don 't understand (Table 

4.16). 

Teachers ' comments. According to one kokusai teacher, "Everybody 

always thinks that they are doing more than they are and in this culture, 

[they] need to look as though they are doing more than they are". 

Discussions with the kokusai teachers revealed that students seldom said 

that they don't understand, even by the end of the second term when 

student/teacher interactions had greatly increased. Another kokusai teacher 

related an occasion on which this did happen, followed immediately by a 

flood of tears from the student. 

Table 4. 16 

!International Students' Reactions When They Don't. Underst;nd. -- . .- . ' 

1 Questionnaire 3. International stude~s ; *a~ree l-*a~qree . *disaqree . *disaqree 

Results in % Term 1 Term 2 Term l Term 2 
-- - - -r-----· - ---- r - - • -

If I don't understand my kokusai teacher I: N=73 N=73 tN=73 N=7 3 
59. tell the teacher .. G7.12 G7. 12 - 15.07 ! 16.44 

l-6-0-. -~-y-n-o-th-in-q--=_-_-_-_---------+---1o- .-9-6+--16.441-7 5.341-60.27 

61. ask my friends 78.08 82.19 t 4. 11 t- 5.48 
62. feel embarrassed 9.59 19.18 67.12 1 56.16 1 

.-6-3-. -li-st_e_n _fo_r_k_e_y_w_o-rd- s---------+-78- .08 7W 8. 22 [ 5.48 

4. 1Jj___ ~3-7 1 89 • 04 I ____ ~. •~~ I 64. stop listeninq 

"The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix F. 

A Japanese teacher related the information that also with Japanese 

teachers, it would be unusual for a student to say she did not understand 

during class but that she might ask for help quietly after class. He depicted 

the Japanese class as operating as a group, not a collection of individuals. 

He also explained that for this reason, it would be seen as inappropriate by 

both the teacher and the other students for a student to ask for clarification of 
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a point if one student had already asked a question on this subject. 

Essentially, it was not socially appropriate for an individual student to pursue 

a point which remained unclear. On an earlier occasion, in a discussion 

about classroom behaviors, a Japanese teacher had criticized a kikokusei 9 

student for behaving in just this way, continuing to seek clarification during 

class time. The student's actions were described as asking irrelevant 

questions which were embarrassing for everyone in the class. 

The students' comments. The International students were asked why 

they claimed they tell the teacher that they do not understand when the 

teachers deny that this happens. Most students responded with tilts of the 

head and shy smiles. Pressed further, they explained that although they do 

not say so in words, they say so by their facial expression or their actions, 

little tilts of the head being popular means of communicating many things in 

Japan. Some students rightly claimed that they do ask the teacher after class 

and one student said that she did not want to "use up time", a statement 

which the others agreed with. The response to question 61 , about asking 

friends, showed that the International students rely on gathering information 

from each other when understanding breaks down, in the same way as they 

sometimes need to check with others before answering questions (Table 

4.16). 

The Regular Students 

The kokusai teachers' ideas about the aims. The kokusai teachers felt 

that the aims for the Regular students were less ambitious than those for the 

International students. The school administration's aims were identified by 

the kokusai teachers as having the kokusai teachers prepare the students 

9 Kikokusei is the term used to refer to children who have spent a number of years 
away from Japan usually because the family has accompanied the father when his work 
has required him to live outside of Japan. 
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for the listening and speaking section of Eiken-.i and part of this preparation 

was simply having the experience of talking to a non-Japanese person. This 

was expressed by a kokusai teacher as giving them the experience of 

"seeing the gaijin11 close up", just in case their examiner was not Japanese. 

An equally important aim of the school's administration was considered to 

be ensuring that the students have a pleasant experience with English. This 

was rather cynically interpreted as entertaining them. 

The kokusai teachers aimed to get students used to having classes 

with kokusai teachers and to familiarize them with the need to actively 

participate in actually speaking English. One teacher said, "We must try to 

help them not to feel shy about saying an English word." Cultural differences 

in classroom practice were not addressed with the intensity that was felt 

necessary for the International classes, nor was it anticipated that these 

students would or could make major adjustments in their interactional style. 

One kokusai teacher put this succinctly saying, "The education system 

teaches them how to behave and we see them for such a short time that we 

can't expect them to adapt to our expectations". 

Despite the lack of emphasis on modifying the Regular students' 

classroom practices, it was decided to give them written guidelines, in 

English and Japanese, on how the classes would be conducted and in what 

ways the kokusai teachers expected the students to be actively involved. 

This guideline also outlined the types of behaviors, such as sleeping or 

gazing in the mirror, that would not be considered acceptable. These were 

behaviors which all the kokusai teachers had experienced in previous years 

and which were considered corrosive in terms of the classroom atmosphere. 

Most of the kokusai teachers felt this had gotten the classes off to a good 

10 The multi-level English test which is recognized by Mombusho, The Japanese 
Ministry of Education, and the Japanese business world. 

'' Foreigner 
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start, but that because of the infrequency of the classes, it did not last and the 

usual passive or disruptive patterns of behavior quickly returned. 

Responses to the questionnaire. The Regular students responses ' to 

questions 65-71 . about what skills they expected to improve in conversation 

classes, showed that they too had grasped that the aim of these classes 

was to get them using English to communicate (Table 4.14). The aim to 

make the students more aware of cultural differences, question 71 , was not 

particularly clear to the Regular students, possibly because it is not explicitly 

addressed in these classes. 

Although the students had understood that they had the opportunity to 

speak English, actually striving to do so proved difficult. The Regular 

students answers to question 43, showed that in term two 70% of them 

believed that they responded to questions directed at them personally. The 

situation was quite different for questions addressed to the whole class. 

when 30% or less of the students affirmed that they remain engaged (Table 

4. 10). 

The Regular students' answers to questions 59-64 dealt with the 

students' reactions when they did not understand (Table 4.17). The most 

popular responses were to ask their friends or listen for key words, questions 

61 & 63. The percentage of students who claimed that they did not stop 

listening, question 64, was high but dropped in term two to 69%. Even 

though few students contended that they tell their teacher when they do not 

understand, the kokusai teachers were unable to confirm even this figure, 

claiming that it was a very rare event. These students may, like the 

International students, have conveyed their incomprehension in subtle ways, 

although this was not confirmed in interviews. 
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Table 4.17 

Regular Students' Reactions When They Don't Unde~tan_d. ·- _ __ --J 
Questionnaire 3. Reqular students. *aqree *aqree *disaqree *disaqree 

Results in % Term 1 Term 2 Term 1 Term 2 

If I don't understand my kokusai t eacher I: N=75 N=65 N=75 N=65 
59. tell the teacher 32 32.31 26.67 26.1 5 
60. say nothinq 20 32.3 1 41.33 40 
61 . ask my frien~ 76 61.54 9.33 3.08 

64. stop listeninq 

20 10.77 

70.67 1 67.69 
. 1.33 , 6. 151 

41. 3~ 1 53.85 
1.54 i 

86.67 '. 69.23 

62. feel embarrassed 

63. listen for key words 

"The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Liker! scale are in Appendix G. 

Observations. Observations of the Regular students showed that at the 

beginning of the year, they were very reluctant to answer questions in 

English and would remain silent even when the teacher prompted them . 

This happened in situations where all the information was supplied and the 

answer was right in front of them. The Mombusho approved text which the 

students were required by the school to purchase, was in both English and 

Japanese. Towards the end of the second term, the students were still 

reluctant to speak but some students were making the effort to reply to 

questions, however, in most classes, the majority of the students were 

passive and unresponsive. At some time in every class, one or two students 

were observed slumped on their desks with their heads buried in their arms 

when they were meant to be doing conversation tasks. 

Pair work supplied an example of the Regular students' reluctance to 

initiate any activity. When doing an "A-8" activity with a partner, the students 

would not begin until the teacher had assigned each of them an A or B role, 

seeming unable or unwilling to negotiate for themselves with their partner. 

Even those students who made an effort to perform the task would see it as 

complete after reading through the worksheet in pairs, having made no eye 

contact, nor any effort to reduce their dependence on the printed words. 
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There appeared to be little grasp of the need to make an effort if learning 

was to take place, or for some students little concern that it would take place. 

The kokusai teachers' comments. Discussions with the kokusai 

teachers confirmed what was observed. although it was noted that group 

dynamics were involved in the degree of engagement found in the classes. 

The kokusai teachers mentioned that some classes were more active than 

others. Although all the teachers said that they believed that many students 

were making an effort, they also expressed considerable frustration at their 

unresponsiveness. This frustration was captured by a teacher who 

described the situation as being "like trying to teach a class full of corpses". 

Elective students 

The kokusai teachers ' ideas about the aims. The kokusai teachers felt 

that the school's administration held the same aims for these students as 

those for the Regular students, with the emphasis on the entertainment 

element rather than Eiken preparation. This view was confirmed by a 

Japanese teacher who explained that keeping them happy was what was 

expected. The kokusai teachers themselves admitted that because the 

Elective students were such a "mixed bunch", their aims reflected those of 

the administration, balancing a desire to activate the students' speaking and 

familiarize them with the need to be active in the process, but at the same 

time keep them entertained. The cultural differences in classroom practices 

were implicit in the types of activities introduced and not stressed in the 

same way as they were for the International students. 

The Elective students were given the same introductory guidelines as 

the Regular students because the kokusai teachers saw a need to prepare 

the students for the type of class they would be taking part in, even though 

these students were second year students and had taken conversation 

English the previous year. As with the Regular students, it was considered 
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important that the Elective students be given the opportunity to become 

comfortable with using English. It was also felt necessary to make clear to 

the students what types of behavior would be considered inappropriate, as 

mentioned in connection with the Regular students. 

Of the two kokusai teachers involved with these classes, only one felt 

that the written guidelines had made an appreciable difference to the way 

the students engaged with the tasks. This teacher felt that the improvement 

did not last into term two for many students, by which time inappropriate 

behaviors, such as sleeping in class or grooming, were surfacing. 

Responses to the questions. The Elective students ' responses to 

questions 65-71 , which looked at the skills the students expected to improve 

in conversation classes , were comparable to the Regular students ' 

responses although they were a little more positive (Table 4.15). They had 

understood that the aims were to improve their use of spoken English but 

few had consciously realized that there were cultural shifts involved in 

adapting to conversation classes and communicating in another language. 

Their responses to questions 43 and 46-48, about the way they 

responded to · the teachers' questions, were again comparable to the 

Regular students, indicating that on the whole they attended and responded 

if addressed directly, but not if the class in general was invited to react 

(Table 4.12). A similar correspondence is found in their estimates of what 

they did when they did not understand, with asking friends, question 61 

being the most popular source of information and clarification, followed by 

listening for key words, question 63 (Table 4. 18). In term two a higher 

percentage of Elective students, 44%, than Regular students, 32%, said that 

they tell the teacher. 



Table 4.18 
-

Elective Students' Reactions When T~ey Don't Understand...:_ 
-...- ---·-----

Questionn~ire 3. Elective students *aqree ~aqr::_~~ *disaqree -
Results in % Term 1 Term 2 Term 1 

If I don't understand my kokusai teacher I: N.=.1.L N.::: 3.8- N=4l_ 
59. tell the t eacher 39.02 44.74 26.83 -
60. say nothinq 29.27 18.42 43 .9 

61. ask my friends 82.93 86.84 0 

62. feel embarrassed 26.83 15.79 51.22 ·--·-~-----
63. listen for key words 65.85 65.79 4.88 

64. stop listeninq 4.88 5.26 80.49 

98 

*disaqree ----=--
Term 2 -- - -
N:::-3.!L 

26.3 -- . 

34.2 

-
57.8 

2 
1 

0 
9 
9 
2 

-- - -·-
7.8 

76.3 

·The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix H. 

The kokusai teachers' comments and observations of the students. 

The kokusai teachers maintained that having a student volunteer the 

information that they do not understand never happens in these or the 

Regular classes, however students would admit that they did not understand 

if the teacher asked them directly, especially if the question were asked 

privately when the teacher had come to their desk to check on progress. 

More often, the teacher had to decipher messages of incomprehension and 

frustration which were delivered covertly. One incidence, related by a 

kokusai teacher, told of an Elective student who screwed up her face and 

crumpled onto her desk at the end of an explanation by the teacher of an 

exercise in their text books which had been delivered to the whole class. 

Opportunities had been provided for the students to convey any difficulties in 

understanding and at the end, the students were to do a related speaking 

task. This student's behavior could easily have been misinterpreted as 

unwillingness to do the speaking task when it was actually a call for help. 

Observations of the Elective students, and the kokusai teachers ' 

insights, revealed a pattern of engagement and activity similar to that of the 

Regular students .. The main differences noticed were that the enthusiastic 

learners were more engaged, generally staying on task and attempting to 
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develop their speaking abilities. There was a small group of students, 

approximately seven, in each class who were hoping to study English at a 

college or overseas at a language school at the end of their san nensei 12 

year. These students had a goal to direct their efforts in class. 

The disinterested students were bolder in pursuing inappropriate 

behaviors than was seen in the Regular students' classes. The teachers 

reported that in every class, at least one student would go to sleep, students 

arrived late with no explanation or text books and, because these classes 

were a mixture of different form classes, students often took the opportunity 

to chat with friends they did not normally take classes with. Incidences of 

personal grooming during class had largely disappeared this year and this 

was attributed to the effect of the written guidelines in which this was 

specifically addressed. 

Success or Failure: Whose Responsibility Is It? 

F. Do the students see themselves as able and successful learners? Do 

they see themselves or their teachers as being responsible for their 

success or failure? 

International. Regular and Elective Students 

Students' attributions for their successes or failures were collected in 

Questionnaire 1 which was administered only once, in term one. The results 

of all three groups of students are reported together in this section only. 

Understanding how a student's attributions limit or promote their chances for 

success in the future requires understanding individual student's 

perceptions of why success or failure occurred and the stability and 

controllability of these factors. This research did not examine each student's 

beliefs individually and for this reason, the information gathered from 

12 San nensei means third year students and this is the final year of senior high school. 
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Questionnaire 1 can only be general. 

Responses to Questionnaire 1 : Difficulties experienced by students. 

Many of these students showed little confidence in either ability or effort as 

precursors for success. The high percentage of disagreement in the 

responses from all three groups of students to question 3, on ability and 

success, suggested that these students had no confidence in their abilities 

(Figure 4.7). A Japanese colleague had warned that because culturally self­

praise is proscribed, question three would be difficult for the students to 

answer, especially if they had identified themselves and for this reason. it 

was decided to make the responses anonymous. 
Fi ure 4.7 

When you do well is it usually because (3 .) you are smart? 

70.00% 
60.00% 
50.00% 
40.00% 
30.00% 
20 .00% 
1 ~: ~~: 1---~m...•L-.::c-J•fB[·;:];::::lJ 

s t r ag ree ~ n e u t r a l di sa g ree st r disagree 

• 1st International 

II 1st Regular 

IIJ 2nd Elective 

The responses to question 9, on lack of ability and failure showed that, 

although only two or three students in each group were willing to say directly 

that they were smart. many more students were reluctant to label themselves 

as not smart (Figure 4.8). Approximately 20% of the Regular and Elective 

students and 28.38% of the International students disagreed with question 9 

and in doing so, refused to blame their failures on a lack of intellect. There 

was a strong neutral response to this question for all three groups, an 

indication that this too was a difficult question to answer. 
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Fi ure 4. 8 

When you do poorly is it usually because (9.) you are not smart? 

40.00%-

30.00% 

20.00% 

10.00%-

0.00% 
str agree agree neutral disagree str disagree 

• 1st International 

• 1 st Regular 

[ill] 2nd Elective 

Attributions for success. While effort, which is a positive, internal, 

attribution for success, putting the student in control, rated more highly than 

ability, it was still chosen less than 50% of the time, even by the International 

students who are considered to be the top students in the school (Figure 

4.9). It is from this group of students that entrances into the better universities 

are gained. There was little difference between the three groups in 

attributing success to effort. Approximately 25% in each group of students 

surveyed did not attribute their successes to effort and once again the 

neutral option was strongly favored. 
Fi ure 4.9 l 

When you do well is it usually because you ( 1 ) studied hard? 

40.00% 

30.00% 

20.00% 

10.00% 

0.00% 
str agree ~ neutral disagree str disagree 

• 1st International 

• 1st Regular 

IT] 2nd Elective 
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Apart from effort, which is internal and may or may not be perceived as 

controllable, the International students attributed success most strongly to 

being helped, question 5, at 56. 76%, and the teacher explaining well , 

question 4, at 43.25%, two attributions for success which are external . 

unstable and uncontrollable (Table 4.19). The Regular students showed no 

strong positive rating for any reasons for their success and a tendency to opt 

for the neutral choice related to teachers' explanations as a reason for either 

success or failure, questions 4 & 10 (Table 4.20). The Elective students 

showed a similar pattern to the Regular students in relation to teachers ' 

explanations. They were more positive than the Regular students in some 

areas, for example they rated effort, at 29%, and being helped, at 34%, 

students did as reasons for success (Table 4.21 ). 

Table 4.19 
I 
Questionnaire 1 . Results in %. N= 7 4 
International Students' Attributions for Success or Fa ilure. 

When you do well in school is it usually strongly agree neutral disagree strongly no 
disagree resp because: agree 

_l .you studied hard? 

gou stu_died the right things? 

. 3 .you~e smart? __ _ 

4.the teacher explained things well ? 

. 5.you were hel ed b someone? 

I 

24.32 22.97 

6. 76 . 22.97 i 
2.7 6.76 

17.57 25.68 -
28. 38 28.38 

25.68 L 16.22 1 10.81 0 
40. 54 18.92 l 0.81 0 

5.4 1 20.27 64.86 0 - -
22.97 14.86 18.92 0 

21.62 12.16 9.46 0 

6 the task was ea~? 
' 

2 7 5 41 21 62 27 03 43 24 0 - ---- ., 
When y_ou do 12oorl:t in school is it usua y_ q_ec~~ - -- -·-

L you didn't studv much? 48.65 21 .62 12.16 8.11 9.46 0 

8.vou didn't studv the rioht thinos? 36.49 28.38 16.22 10.81 8.11 0 

9.vou are not smart? 25.68 16.22 29.73 10.81 ._ 17.57 0 

1 O.the teacher didn't explain well? 16.22 13.51 25.68 18.92 24.32 1.35 

11 .you weren't heloed bv anvone? 2.7 5.41 21.62 21.62 48.65 0 

12.the task was hard? 25.68 20.27 32.43 12.16 9.46 0 .. 

Attributions for failure. Doing poorly was attributed most strongly to lack 

of effort by all three groups, question 7. Not studying the right things, 

question 8, an unstable attribution related to luck, was a frequently chosen 

option. Task difficulty, an uncontrollable attribution, was an option which was 
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chosen by 60% or more of the Regular and Elective students (Tables 4.19, 

4.20 & 4.21 ). 

Table 4.20 

Questionnaire 1. Results in%. N=77 ---i 
Regular Students' Attributions for Succes~a~_J 

When you do well in school is it strongly agree neutral disagree strongly no 
usually because: agree disagree respo 
f--------------+--''--------+-
1 . you studied hard? 16.88 15.58 31.17 15.58 20.78 ------·-

5. 19 12.99 32.47 19.48 29.87 
>------~-----~-~~--+----+- ·--1-----+-- + -·---Ir 

0 
0 
0 
0 

f--'3_.,_o_u_ ar_e_ sm_ art_ ? ______ --+---=3~.9:.+ __ 2_.6+--_9_.0_9-+ 16.88 j)_L ~ 
4.the teacher ex lained things well? _6~._49-'-+-_l 4 .29 _ 4.Q.:£6 18.18 20_._7_8 ____ _ 
5.you were hel ed b someone? 12.99 ? 5.97 __ 3_6_.3_6--+-_11_._6_9+-_12.99 
6.t~e task was easy? _______ ---··- _Q 3.9 23 .38 22.08 49.35 
Wh_en_y_Qt,J_._99 poorlyJQ_scho~js lt _t,J__s ~lly _because: 
L'J2u didn't stud m~ch?___ 46.75 25.97 
8:YOU didn't stud the ri ht thi~?_ 42.86 27.27 

15.58 
15.58 

9.09 
11.69 

2.6
1 

2.6 
9. ou are not smart? ------
1 O.the teacher didn't explain well? 

32.47 18.18 _29.87 r- __ 9_. Q~ 1 o.39 
9.09 19.48 _12J1_6 ~ __ 14_._~~ 12.99 

0 
1 .3 

0 

- 0 l 

J_'13ou wereQ]_helped.QY' .. ~!:JYQnel 1.3 0 28.57 23J8 45.45-
1 

12.the task was hard? --==----~~42_-=~8.57 _ _?]_: ~~=-~09J_ __ ~: ~ 9 L 

0 
1. 3 
1. 3 

1_:1 1 

Table 4.21 . 

----:1 Questionnaire 1. Results in %. N=41 
Elective Students' Attributions for Success or Failure. 

·• ----
When you do well in school is it strongly agree neutral disagree strongly no 
usually because: agree disag ree resp 

-· -- --- -···---- ·-·- - - -·-
1 . you studied hard? 19.51 29.27 .J §_._8J_ 9.76 14.63 0 - ---- --

~-QI ~- studied the rioht thinos? 9.76 -· 26.83 31.71 14.63 17.07 
3.you are smart? 4.88 2.44 7.32 19.51 65.85 -~ 1 ·----------
4.the teacher explained thinQs well? 9.76 29.27 41.46 14.63 4.88 
5.you were helped by someone? 12.2 34.15 26.83 14.63 12.2 - qi 
6. the task was easy? 0 _ _] 2.2 -~_1. 95 ~ 36.5~_ 26.83 2.44 ----· 
When you do poorly in school is it us 1ally because: ----
7 .you didn't study much? 56.1 21.95 21 .95 0 _ _Q_ __ _Q_ 

8.you didn't study the riQht thinQs? 36.59 36.59 21.95 2.41_ 2.44 0 
~· 

9.you are not smart? 21 .95 19.51 36.59 4.88 17.07 0 
1 O.the teacher didn't explain well? 17.07 14.63 53.66 9.76 4.88 0 
11.you weren't helped by anvone? 0 4.88 26.83 39.02 29.27 0 
1 2.the task was hard? 29.27 36.59 24.39 4.88 4.88 0 

Interviews and observations. In the interviews, the International 

students, when asked how they would go about becoming more active in 
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class, suggested that the teacher change the groups around so that quiet 

students sat with more confident ones as discussed earlier. They also 

requested that the teachers be careful to interact with every student, even 

the reticent ones, because some students would only make an effort if 

directly addressed. These requests placed the responsibility on the teacher 

to make changes which might help the quiet students. Asked directly if 

ultimately they were responsible or the teacher was responsible, the 

International students overwhelmingly accept responsibility for their own 

learning intellectually but still found it difficult to act. 

The kokusai teachers reported that they did not believe that the 

students had much of a concept of individual responsibility for learning, 

although they did acknowledge that their perspective was formed from 

culturally different ideas about what was appropriate learning behavior. 

Talking of the students in general, one teacher suggested that, "They expect 

us to make them understand English and to make them fluent. I think they've 

been led to believe that they don't have to do anything but just attend and 

their listening and speaking will improve. They don't want those more 

challenging, unpredictable activities. They find them threatening. " 

Observations of classroom behaviors of all three groups of students 

and the kokusai teachers' reports exposed many incidences where students 

appeared incapable of acting for themselves. On one occasion, an 

International student arrived without a necessary piece of equipment and sat 

passively until the teacher noticed and suggested a solution. This student 

proved capable of asking a neighbor if she could borrow a pen, in English, 

once the teacher had noticed her problem. Although this degree of passive 

behavior was not commonly found amongst the International students, this 

was not an isolated incidence. Similar situations were both observed and 

reported with greater frequency in connection with the Regular and Elective 
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students when, after a period of time, a teacher would discover that the 

student had been unable to proceed with a task for some minor reason but 

had not indicated that they had a problem in anyway the kokusai teachers 

could decipher. 

The Students' Views of Kokusai Teachers 

G. What are the Japanese students' perceptions of kokusai English 

teachers and the level of study required by them? 

International Students 

The students' perceptions of the kokusai teachers were sought in 

questions 25-34. These revealed that the International students found the 

kokusai teachers kind and helpful and that their explanations about 

classroom activities were carefully delivered at an appropriate pace (Table 

4.22). These findings remained consistently high throughout the two terms. 

Although the International students did not rate the kokusai teachers 

as strict, the popularity of the neutral response made it difficult to be certain 

of their intentions (Appendix F). Table 4.22 shows that being allowed to talk 

to friends, chatting on topics unrelated to the class rather than negotiating 

over work in progress, was rejected as an activity condoned in conversation 

classes. However, as mentioned earlier, checking with friends before 

answering a question was a prevalent activity and one which many students 

felt was necessary for them to engage in , questions 45 & 61 (Tables 4.12 & 

4.16). Most students reported that they were not allowed to sleep in class 

(Table 4.22). 

The majority of students thought that they were expected to listen a lot, 

but this reduced from 53% agreement to 41 % in term two. They did not think 

that the tasks were difficult, but the neutral response on the Likert scale was 

a popular choice( Appendix F; Table 4.22). The majority of International 
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students did not report that they were expected to study hard as there was a 

79% disagreement with this statement in term one, reducing to 75% in term 

two (Table 4.22). 

The kokusai teachers ' view of the effort expected and expended. The 

kokusai teachers offered a different perspective on the level of study 

undertaken and the reasons for the level of task difficulty. They pointed out 

that the level of work the students are prepared to deliver was quite low, but 

that they were unresponsive to requests to apply themselves more. Tasks 

were performed slowly and often reluctantly. Also the school system made it 

difficult to ask more of them . This was partly because of the importance the 

kokusai teachers believed was placed, by the school administration, on 

ensuring the students were having an enjoyable time, rather than on 

applying themselves to the tasks. Increasing the level of effort or commitment 

to study was expected to reduce their contentment with these classes and 

would not be appreciated by the governing body of the school. 

Table 4.22 
~--- - ti 

International Students' Perspectives of the Kokusai Teachers. 
- I --, 

Questionnaire 3. International students *aqree_ *aqre_~ ~isaqre~--_:disaqree 

Results in% Term 1 Term 2 Term 1 Term 2 

Non-Japanese (kokusai) teachers: N=75 N=73 N=75 N=73 

25. are kind. 91.78 93.15 1.37 2.74 

26. are strict. 8.22 15.07 56.16 45.21 

27. are helpful. 83.56 87.67 5.48 1.37 

28. explain carefully when I don't understand. 90.41 91.78 1.37 0 

29. usually speak Enqlish slowly and carefully. 83.56 86.3 2.74 2.74 

30. expect students to listen a lot. 53.42 41.1 8.22 16.44 ·---1---------·-

31 . make students try difficult tasks. 4.11 6.85 67.12 58 .9 

32. let students talk to their friends in class. 8 .22 6.85 75.34 83.56 

33.let students sleep in class. 4.11 4.11 90.41 91.78 

34. expect students to study hard. 2.74 5.48 79.45 75.34 

*The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Likert scale are in Appendix F. 

The kokusai teachers also believed that there would be no support 

from the Japanese teachers generally if they required the students to 
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perform at a higher level. This belief had developed because of past 

experiences when the home room teachers, who strive to build a close 

relationship with their students, had assumed, on flimsy information, that the 

kokusai teachers were not doing the right thing for the students. On one 

occasion, it had been assumed that the kokusai teachers were not acting in 

the International students' interests by wanting to stream the classes. In 

actual fact, the kokusai teachers had advised against this idea, but 

misinformation had been circulated about how this idea had developed. The 

matter was not clarified by the bilingual Japanese teachers who knew that 

the kokusai teachers had been requested to test the students , and 

recommend places for them , by a very senior member of the Japanese staff. 

The same assumption, that the kokusai teachers were not acting in the 

interests of the students, was made when students where not informed of the 

contents of a norm-referenced test ahead of time. This misunderstanding 

persisted despite explanations to the Japanese staff involved about the 

different types and purposes of tests. In addition, Japanese staff members 

had claimed that the textbooks and materials used by the kokusai teachers 

were too hard. 

The English tests that the students took twice a term were of 50 minutes 

duration. The students expected to have the area the test would cover 

outlined for them; in fact some Japanese teachers give the students the 

questions before the test. They did not expect to be tested on material taught 

at the beginning of the term in the test at the end of the term and when this 

happened, they complained. 

The results of the tests indicated that some students had done little 

preparation and a quick check of actual hours spent preparing revealed that 

they had spent a third more time preparing for the Japanese teachers' 

English test than for the kokusai teachers' tests. Some kokusai teachers 
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speculated that this was because the conversation classes were not seen, 

within the school and by the students, as serious courses of study, but more 

as a warming up exercise for the students' time abroad. A different 

explanation was offered by a Japanese teacher who suggested that the 

students found it easier to study for the Japanese teachers' classes because 

they followed a text and a pattern of presentation and testing which the 

students were familiar with and had experienced throughout their education. 

The kokusai teachers' classes were quite different in style, presentation of 

materials, and even the tests, with their oral component, were a novel 

experience. 

Another way in which the kokusai teachers found the students' work 

habits were poor was that they could not be relied upon to do homework nor 

complete tasks within a limited period of time. They expected to be given 

extensions repeatedly for work not done and to be reminded daily of work 

outstanding. Teachers who refused to go along with this were labeled kibishi 

13 and as the students were asked to assess their teachers twice a year, 

using criteria which have never been fully explained to the kokusai 

teachers, ratings with negative connotations of this kind tended to be 

avoided. 

Regular Students 

The students' perceptions of the kokusai teachers, questions 25-34, 

revealed that the Regular students found the kokusai teachers kind and 

helpful and that their explanations about classroom activities were carefully 

delivered at an appropriate pace in term one but their high positive 

responses decreased in term two (Table 4.23) . 

The Regular students did not rate the kokusai teachers as strict in term 

one responding with a 77% disagreement to question 26, non-Japanese 

13 Kibishi means either strict or hard. 
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(kokusai) teachers are strict. The increase in the neutral response and the 

decrease in the level of disagreement with question 26 to 44% 

disagreement in term two made it difficult to be certain of the students' 

feelings about the kokusai teachers (Appendix G; Table 4.23) . It appears that 

they were reassessing the strictness of their kokusai teachers after two 

terms' experience. Table 4.23 shows that being allowed to talk to friends, 

meaning chatting as mentioned above, was rejected as an activity condoned 

in conversation classes, although, this was not as clear to these students in 

term one, when 13% thought it was allowable, as it became in term two 

when the level of agreement with this statement dropped to 3%. Checking 

with friends before answering a question, an activity which many students 

felt was necessary for them to engage in, continued in both terms, questions 

45 & 61 (Tables 4.13 & 4.17). By term two, the majority of students reported 

that they were not allowed to sleep in class, 75% (Table 4.23) . 

Table 4.23 

f Regular Students' Perspectives of the Kokusai Teachers. _--,, 
i sa~ree T *disaqree 

- 1 
Qu~stionnair~. Req~ students. *aqree ~aqree ! *d 

Term 'f erm T erm 1 !Term 2 
=75_ N=65 

Results in % ---
Non-Japanese (kokusai) teachers: - - N=75 ~-=-6_5 N 

0 1.54 

77 .33 1 44.62 

0 6.15 1 
1.33 6.1 5 

1.33 9.23 

12 15.3£3 1 
70.67 61 .54 

_ _1Q 63.081 
56 75.38 

76 73.85 
--- ----

25. are kind. 94.67 73.85 - --- --
. 5.33 9.23t 26. are strict. -

2?_. are helpful. ---- - 74 .67 - 67.69 1 
28. explain carefully when I don't understand. 81.33 66.15 

29. usually speak Enqlish slowly and carefully. 8 1.33 69.23 1 
-

29.23 f 30. expect students to listen a lot. 33.33 ·- --
31 . make students try difficult tasks. -- ___? .67 3.08 

32. let students talk to their friends in class. 13.33 3.08 -
33.let students sleep in class. 6.67 7.69 

34. expect students to study hard. 4 3.08 

"The percentages for strongly agree and agree have been combined to show over all agreement and the 

· same with disagreement. Neutral responses in the Likert scale are in Appendix G. 

The majority of students chose the neutral response to question 30 

about whether or not they were expected to listen a lot. The majority of 
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students did not think that the tasks were difficult nor that they were expected 

to study hard, questions 31 & 34 (Table 4.23). 

The kokusai teachers' view of the effort expected and expended. The 

kokusai teachers reported that the Regular students did not appear to be 

willing to expend the necessary amount of effort in class to make real 

progress as speakers of English. These students however, were not 

expected to take tests and only had one class a fortnight. This minimal level 

of interaction meant that little was expected from the students by the school 

generally and the kokusai teachers. 

Elective Students 

The Elective students' perceptions of the kokusai teachers showed that 

although they saw them as kind and helpful, questions 25 & 27, the strength 

of agreement with these positive views decreased in term two to 

approximately 50%. In term two the 20% decline in positive rating for 

questions 28 and 29, about teachers' explanations and speed of delivery, 

indicated that the students felt they were not being helped as much as they 

wanted or needed (Table 4.24). 

Table 4.24. 

Elective Students' Perspectives of the Kokusai Teachers. 
Questionnaire 3 . Elective students *aqree *aqree *disaqree •disaqre~ 
Results in% Term 1 Term 2 Term 1 Term 2 
Non-Japanese (kokusai) teachers: N=41 ~ N .. 41 Na38 
25. are kind. 73.17 52.63 2.44 10.53 
26. are strict. 17.07 23.68 46.34 39.47 ,._.. -
27. are helpful. 63.4 1_ so 2.44 13.16 -
28. explain carefully when I don't understand. 70.73 52.63 2.44 10.53 1 
29. usually speak Enalish slowly and carefully. 58.54 36.84 14.63 15.79 
30. expect students to listen a lot. 29.27 28.95 21.95 26.32 
31 . make students trv difficult tasks. 4 .88 5.26 63.41 57.89 
32. let students talk to their friends in class. 0 2.63 87.8 84.21 
33.let students sleep in class. 7.32 5.26 85.37 86.84 
34. expect students to study hard. 4.88 13.16 63.41 52.63 

'The percentages for strongly agree and agree have been combined to show over all agreement and the 

same with disagreement. Neutral responses in the Llkert scale are in Appendix H. 
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The Elective students' level of satisfaction appeared to have decreased 

in term two. Approximately 23% of the Elective students thought the kokusai 

teachers were strict in term two, up from 17% in term one, question 26. Table 

4.24 shows that being allowed to talk to friends and sleeping in class, 

questions 32 & 33 , were not seen as activities condoned in conversation 

classes by more than 80% of the participants. However, these activities were 

popular and continued to occur. Checking with friends before answering a 

question was an activity which was allowed. 

The majority of students chose the neutral response to question 30, 

about whether or not they were expected to listen a lot (Appendix H). They 

did not think that the tasks were difficult nor that they were expected to study 

hard, questions 31 & 34 (Table 4.24). 

The kokusai teachers' view of the effort expected and expended. As 

with the Regular students, the kokusai teachers reported that many of the 

students did not appear to be willing to expend a useful amount of effort in 

class. Teachers reported having to wake-up at least one student in almost 

every class. Even though these students had three classes a week, progress 

and commitment to study were low. 

The enthusiastic students sat in the front of the class in both Elective 

groups. The progress the teachers were· able to make with these 

enthusiastic students was limited because of the extra time and attention 

needed by those students whose attention wandered during class. These 

students seemed never to realize that they had not understood ·the 

instructions delivered to the class as a whole because at that time their 

attention had been engaged elsewhere. As they never asked for help nor 

negotiated with the teacher at all over how much they understood, the 

process of enabling them to take part in the current activity often involved a 

complete re-explanation for these students. Remarks from the teacher about 



112 
their lack of attention at crucial times were greeted with sullen stares and 

sometimes followed up by a passive resistance to the task which equally 

penalized their partner in conversation tasks. These students' main interests 

often appeared to be endlessly discussing their 'print club'14 albums with 

their neighbors and chatting. 

The Elective students were expected to take tests for these classes but 

there was little time put into preparation, usually less than two hours. Some 

students' responses to questions suggested that they had done no 

preparation at all. Still other students used the test period to rapid ly 

complete the test and then sleep having made no effort to proof-read what 

they had written. The more engaged students would write quite complex 

notes to their teacher on their exam papers, usually expressing their 

enthusiasm for speaking English, but they also seldom proof-read their work. 

The school has a policy which requires the teacher to ensure that the class 

average is between 70 and 75 % and this means that scaling is expected. 

The fail point is 35% and anyone who fails is given a chance to re-sit. 

A Comparison of the Two Types of English Classes: Conversation Classes 

and Grammar Translation Classes 

H. Are conversation classes perceived by the students as enjoyable and 

useful in comparison to grammar-translation classes? 

In an attempt to find out how the students viewed the two different types 

of English classes, the students' responses to questions about English 

classes with a Japanese teacher, 72-93, were compared with the responses 

given to the same questions, 35-50 and 58-64, about kokusai teachers and 

their classes. With hindsight this comparison would have been achieved 

more easily if the questionnaire had been constructed so that these 
,, Print club is the name given to small photos, about quarter the size of passport photos, 

which are collected and displayed in albums by almost all Japanese school girls. 
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questions were grouped together. In order to make the comparison clear the 

students' responses to the relevant questions about the conversation 

classes and kokusai teachers, which were recorded in tables 4.22 - 4.24, 

and the question about Japanese teachers of English have been aligned 

and presented as a single graph for each group of students. 

International Students 

The responses to the questionnaire. The International students' 

responses showed that more than 90% of them found conversation classes 

the most beneficial in helping them to speak English and understand it, 

questions 35 & 36 (Table 4,25). However, English classes with a Japanese 

teacher were considered more effective, by approximately 90% of the 

students, at helping them to remember English words, question 74 (Table 

4.25). In term two, as in term one, English conversation classes were rated 

as more enjoyable than English classes with a Japanese teacher, questions 

49 & 75, and this was despite the assertion that they understood the 

Japanese teacher more often than the kokusai teacher (Figures 4.1 O & 

4.11) . 

I internat ional student s, term t wo. N=73 I 
• 49. English conversation classes are enjoyable . 

• 75.English classes with a Japanese English Teacher are enjoyable 

100.00% 

80.00% 

60.00% 

40.00% 

20.00% 

0.00% 
strongly agree agree neutral disagree strly disagree 



Fi ure 4.1 1 I international students, term two. N= 73 I 
• 58. I usually understand my non-Japanese English teacher. 

• 76.1 usually understand my Japanese English Teacher. 

100.00% 

80.00% ........................... . 

60.00% 

40.00% 

20.00% 

0.00% 
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strongly agree agree neutral disagree strly disagree 

The use of English only did not adversely effect the students ' 

expectations that they would be able to learn, questions 84 & 39, and the 

use of English as the teaching medium was rated more positively at above 

80% in both terms than the use of Japanese language at 67% in term one 

and 57% in term two (Table 4.25). 

Comparisons of the questions related to the students' reactions when 

they do not understand, questions 77-82 and 59-64, and their responses to 

direct or indirect interaction with the teacher revealed few major differences 

between the two types of classes. 

The students' responses were different were in response to the 

questions about what they do when the teachers ask a question of the whole 

class, questions 91-93 & 46-48. The International students thought that they 

listened or waited for someone else to answer more often in the Japanese 

teachers' class, but they tried to answer more often in the kokusai teachers' 

class (Table 4.25) . Also, more students reported that they try to answer 

questions directed at them in the kokusai teachers' class, above 80%, than 

in a Japanese teachers class, around 70% (Table 4.25). 
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Table 4.25 International students' perspectives of their level of activity in 
the Japanese teachers' classes and of the teachers themselves. 

'• 
Questionnaire 3. 1st Year International • aqree • aqree *d1saqree •disaqree 
Results in % Term 11 Term 2 Term 1 Term 2 

English classes with a Japanese English Teacher I~ I~ I~ 
help me to: I I 

~ 

72. speak Enalish. 50.68
1 

45.2 1 32.88 31.51 
73. understand English. 76.71 , 78.08 8.22 5.48 
74. remember Enalish words. 90.41 86.3 4.1 1 4.11 
75. are enjoyable. 68.49 45.21 9.59 21.92 
76.1 usually understand my Japanese Ena Tcher. 83.56

1 
79.45 5.48 8.22 

If I don't understand my Jaoanese Enalish teacher I: 
77. tell the teacher. 61.64 53.42 16.441 2 1.92 
78. say nothina. 15.07 23.29 65.75 52.05 
79. ask my friends. 86.3 87.67 5.48 2.74 
80. feel embarrassed. 6.85 19.18 61.64 53.42 
81. listen for kev words. 80.82 76.71 4.11 2.74 
82 . stoo listenina. 1.37 6.85 83.561 83.56 
In Japanese Enalish class: 
83. m~ teacher alwa~s s2eaks English. 13.7 4.11 61.64 69.86 
84. the lanQ. my teacher uses helps me to learn. 67.12 57.53 9.59 12.33 
85. I am afraid of makina mistakes. 24.66 27.4 54.79 1 52.05 
86. my teacher asks me auestions. 83.56 87.82 0 5.48 
87. my teacher asks the d ass if anyone will 
volunteer to answer a question. 53.42 52.05 28.77 2 1.92 
88. if teacher asks me a question I always try 

73.971 68.49 to answer 13.7 15.07 
89. the teacher gives me plenty of time to think I 
of an answer. 58.9 50.68 8.22 19.18 
90. if teacher asks me a question I need t ime to 
discuss the answer with classmates 45.21 41.1 20.55 30. 14 
91. if my teacher asks the whole class a 
question I listen. 24.66 36.99 42.47 34.25 
92. if my teacher asks the whole class a I 

question I wait for someone else to answer 30.14 32.88 43.84 30.1 4 
93. if my teacher asks the whole class a 
question I t ry to answer. 34.25 30.1 4 28.77 41.1 

-

I International students' perspectives of their level of activity in t he 
conversation classes and of the teachers themselves. 
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Questionnaire 3. lst Year International •aqree *aQree *disaqree *disai:iree 

Results in% Term 1 Term 2 Term 1 Term 2 

English conversat ion classes help me to: Mill_ ~ ~ ~ 

~ 
~ 
O> ca 

35. soeak Enalish. 94.52 98.63 4.11 1.35 
36. understand Enqhsh. 91.78 86.3 2.74 2.74 
37. remember Enqlish words. 67.12 46.58 13.7 27.4 
49. Enalish conversation classes are enjoyable. 90.41 83.56 4. 11 1.37 

58.1 usually understand my non-Jaoanese tcher. 41.1 43.84 27.4 28.77 

If I don't understand mv non-Jaoanese teacher I: 
59. tell the teacher 67.12 67.12 15.07 16.44 

60. say nothinq 10.96 16.44 75.34 60.27 
61 . ask my friends 78.08 82.1 9 4.11 5.48 

62. feel embarrassed 9.59 19.18 67.1 2 56.16 

63. listen for key words 78.08 79.45 8.22 5.48 

64. stop listenmq 4.11 1.37 89.04 91.78 

In Enqlish conversation class: 
38.my teacher always speaks EnQlish. 86.3 91.78 6.85 2.74 

39. lanquaqe my teacher uses helps me to learn 82.1 9 84.93 4.11 6.85 

40. I am afraid of makina mistakes. 24.66 16.44 53.42 57.53 
41. mv teacher asks me auestions. 86.3 89.04 1.37 1.37 

42. my teacher asks the class if anyone will 
volunteer to answer a question. 52.05 63.01 13.7 16.44 

43 . if teacher asks me a question I always try 
to answer 86.3 82.19 9.59 4.11 

44. the teacher gives me plenty of t ime to think 
of an answer. 75.34 67.12 6.85 15.07 
45. if teacher asks me a question I need t ime to 
discuss the answer with classmates 45.21 43.84 26.03 28.77 

46. if my t eacher asks the whole dass a 
question I listen. 16.44 27.4 61.64 47.95 

47. if my t eacher asks the whole class a 
question I wait for someone else to answer 17.81 23.29 53.42 52.05 

48. if my t eacher asks the whole class a 
question I try to answer. 43.84 46.58 21.92 23.29 
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Regular Students 

The responses to the questionnaire. The Regular students' responses 

were similar to the International students. In term one they too found 

conversation classes more beneficial in terms of helping them to speak 

English, 81 %, and understand it, 78%, questions 35 & 36. But, English 

classes with a Japanese teacher were rated as more effective at helping 

them to remember English words at 66%, question 74. The kokusai 

teachers' high ratings on questions 36 & 36, about speaking and 

understanding English, declined to 66% and 58% respectively in term two. 

The Japanese teachers ' rating on question 7 4, about remembering English 

words, declined to 49% (Tables 4.26). The Regular students rated the use of 

English more highly as an effective English teaching medium than the use of 

Japanese, question 39 & 84, but the rating for question 39 declined in term 

two from 74% to 53%(Table 4.26) . 

Figur~4 . 1 _2 _ I Regular students, term two. N=65 I 
• 49. English conversation classes are enjoyable. 

• 75.English classes with a Japanese English Teacher are enjoyable 

50.00% 

40.00% 

30.00% 

20.00% 

10.00% 

0.00% 
strongly agree agree neutral disagree str disagree NR 

Although 78% of students rated question 49, English conversation 

classes are enjoyable, positively in term one, this rating declined in term two 

to 41% (Table 4.26). English classes with a Japanese teacher were never 

highly rated but increased in term two from a 13% rating to 27% (Table 
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4.26). Although English classes with a Japanese teacher gained a little, the 

strongest rating was the neutral response in term two for both types of 

classes (Figure 4.12). 

The Japanese English teachers were the most readily understood in 

both terms. Once again there was a tendency to select the neutral option in 

relation to the kokusai teachers (Figure 4.13). 

Figure 4.13 I Regular students, term two. N=GS j 

• 58. I usually understand my non-Japanese English teacher . 

• 76.I usually understand my Japanese English Teacher. 

40.00% -

30.00% 
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Comparisons of questions 77-93, about English classes with a 

Japanese teacher, with the equivalent questions about conversation classes 

are contained in Table 4.26. The students' responses revealed that they 

believed that they were more likely to interact in the Japanese teachers' 

classes by telling the teacher if they did not understand than in the 

conversation classes with a kokusai teacher. More students thought that 

they were more likely to try to answer direct questions in the conversation 

classes with the kokusai teachers, 81 % in term one and 70% in term two, 

than in classes with the Japanese teachers of English, around 55% (Table 

4.26). 



I Table 4.26 Regular students' perspectives of their level of act1v1ty 1n the I Regular students' perspectives of their level of activity in the conversation I 
Japanese teachers' classes and of the teachers themselves. classes and of the kokusai teachers themselves. 

Q) 

= 
co .,.. 

Questionnaire 3. Reaular students . •aaree •aaree *d1saaree *disaaree I Questionnaire 3 . Reaular svudents •aaree •aaree *disaaree *disaaree 
Results in % Term 1 Term 2 Term 1 Term 2 Results in% Term 1 Term 2 Term 1 Term 2 

'O c 
co 
c .,.. English classes with a Japanese English Teacher N-77 N-67 N-77 N-67 English conversation classes help me to: :thll lliill thll liill 

I help me to: I _J 
72. soeak English. 32 32.31 1 28 32.31 35. soeak Enalish. 81.33 66.15 5.33 10.77 

1 73.understand Enalish. 56 46.15 16 18.46 36. understand Enalish. 78.67 58.46 6.67 13.85 

I 74. remember Enalish words. 66.67 49.23 12 15.38 37. remember EnQlish words. 49.33 24.62 20 24.62 

75. are eniovable. 13.3~ 27.69 52 29.23 49. Enalish conversation classes are enjoyable. I 78.67 41.54 4 13.85 
76.1 usually understand my Japanese Enq Tcher. 60 52.31 20 18.46 58.I usually understand mv non-Jaoanese tcher. 36 33.85 24 30.77 

If don't understand mv Jaoanese Enalish Teacher I : If I don't understand mv non-Jaoanese teacher I: 
77. tell the teacher. 54.67 52.31 18.67 12.31 59. tell the teacher I 32 32.31 26.67 26.15 

78. sav nothina. 14.67 7.69 46.67 50.77 60. sav nothina 20 32.31 41.33 40 

79. ask my friends. I 74.67 72.31 , 6.671 6.15 61 . ask my friends I 76 61.54 9.33 3.08 

80. feel embarrassed. 12 9.23 ~ 60 61.54 62. feel embarrassed 20: 10.77 41.33 53.85 

81 . listen for key words. 62.67 67.69 5.33 3.08 63. listen for key words 70.67 67.69 8 1.54 
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82. stoo listenina. 8 6.15 1 69.33 55.38 64. stoo listenina 1.33 6.1 5 86.67 69.23 

In Japanese English class: I In Enqlish conversation class: I 
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83. m:t teacher alwa:ts s~eaks English. 4 6.15 85.33 75.38 38.my teacher alwavs soeaks Enalish. 72 70.77 8 7.69 
84. the lane. mv teacher uses helos me learn. 28 27.69 40 27.69 39.lanauaae mv teacher uses helos me to learn 74.67 53.85 2.67 7.69 

85 . I am afraid of makina mistakes. 16 20 53.33 53.85 40. I am afraid of making mistakes. 28 20 42.67 52.31 

86. mv teacher asks me auestions. 62.67 75 .38 12 1.54 41. mv teacher asks me auestions. 84 83.08 2.67 1.54 

87. my teacher asks the dass if anyone W111 42. my teacher asks the class if anyone will 
volunteer to answer a question. 44 60 16 16.92 volunteer to answer a question. 57.33 56.92 9.33 20 

88. if teacher asks me a question I always try 43. If teacher asks me a question I always try 
to answer 53.33 56.92 14.67 9.23 to answer 81.33 70.77 4 4.62 

89. the teacher gives me plenty of time to think I 44. the teacher gives me plenty of time to think 
of an answer. 29.33 38.46 44 24.62 of an answer. 72 58.46 1.33 10.77 

90. if teacher asks me a question I need time to 45. if teacher asks me a question I need time to 
discuss the answ with classmates 41.33 30.77 201 30.77 discuss the answ with classmates 44 43.08 18.67 20 

91. if my teacher asks the whole dass a 

26.671 
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Elective Students 

The responses to the questionnaire. The Elective students followed a 

similar pattern to the Regular students rating speaking and understanding 

English most highly in conversation classes with a kokusai teacher, 

questions 35 & 36, but these rating declined from the 80% range to the 60% 

range in term two. Remembering English words was considered more likely 

to happen in English classes with a Japanese teacher but this rating 

declined from 58% to 44% in term two (Table 4.27). 

They also rated conversation classes as more enjoyable than English 

classes with a Japanese teacher, but there was a considerable neutral 

response, questions 49 & 75 (Figure 4.14). They reported understanding 

their Japanese teacher more than their kokusai teacher but again the 

tendency to choose a neutral response which emerged in relation to 

question 58, about the kokusai teachers, made it difficult to be sure of their 

intentions (Figure 4.15). 

Figure 4. 14 I Elective students, term two. N=38 I 
• 49. English conversation classes are enjoyable . 

• 75.English classes with a Japanese English Teacher are enjoyable 
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Figure 4.15 I Elective students, tenn two. N=38 I 
• 58. I usually understand my non-Japanese English teacher . 

• 76.I usually understand my Japanese English Teacher. 
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The Elective students' confidence that the use of English as the 

medium of instruction, question 39, helped them to learn declined in term 

two from 65% to 39%, but still remained higher than the rating for the 

Japanese language favored by the Japanese teachers which went from 

17% to 23% in term two (Table 4.27). 

Figure 4.1 6 

In Conversation Classes with Kokusai Teachers. Term two. 

Q.39. The language my teacher uses helps me to learn. 

100.00% ................ . 
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Figure 4.16 makes it clear that the International students had the most 

confidence that the use of English as a medium of instruction was beneficial. 

Comparisons of the questions related to the students' reactions when 

they do not understand and their responses to direct or indirect interaction 

with the teacher. questions 77-93 and their equivalent questions for the 

conversation classes, revealed that the Elective students estimated their 

levels of activity for both types of classes to be similar (Table 4.27). The main 

difference appeared in the responses to questions 43 and 88, when more 

students, 76% as opposed to 34% of students in term two, reported that they 

tried to answer questions asked directly of them in conversation classes , 

question 43 (Table 4.27). Also, they responded most favorably to question 

44, indicating that they were given plenty of time to answer in conversation 

classes. Few students reported trying to answer questions directed at the 

whole class in either of the two types of classes, questions 93 & 50. 

Observations of the Elective students would support this estimation of their 

behavior in this situation. The decline in term two, from 60% to 36%, in the 

positive response to question 42, the teacher asks the whole class 

questions, suggests that the teachers had adapted to the students' behavior 

and were no longer persisting with a practice which was unpopular (Table 

4.27). 
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I Table 4.27 Elective students' perspectives of the~ :t ivity in the I I Elective stu __ .. __ ,..erspectives of their level of activity in the conversation I 
Japanese teachers' classes and of the teachers themselves. classes and the teacher themselves. 
Questionnaire 3. Elective students • aoree ' •aaree • disaoree •disaoree Ouest ionnair_e_3_.-El_e_c-ti_v_e_s_t_u_d_e-nt-s--~-.-aa_r_e_e~•a-1o_r_e_e..-•-d-is_a_1a-re_e---.J•'""'d-is-a-01r_e_e' 
Results in% Term l 1Term 2ITerm 1 Term 2 Results 1~ Term 1 Term 2 Term 1 Term 2 
English classes with a Japanese English Teacher I t:e.iL te..3.a_i ~ I~ English conversation classes help me to: ~ li!!la.. ~ li!!la.. 
help me to: 1 

72. speakEnofish. 17.07 13.16 53.66 63.1635.speak Enqlish. 87.8 68.42 7.32 13.16 
73. understand Enolish. 39.02 28.95 21.95 39.47 36. understand Enallsh. 85.37 60.53 9.76 15.79 
74. remember Enalish words. 58.54 44.74 1 12.2 28.95 37. remember Enalish words. 48.78 26.32 26.83 34.21 
75 . are eniovable. 14.63 1 13.16 48.78 52.63 49. Enolish conversation classes are en1oyable. 58.54 44. 74 9.76 21.05 
76.1 usually understand my Japanese Ena Tcher.I 53.66 47.37 21.95 18. 42 S8.I usuallv understand mv non-Jaoanese tcher. 39.02 36.84 26.83 18.42 
If don't understand my Japanese Enolish 

1 
If I don't understand my non-Japanese teacher 

77. tell the teacher. 46.34 39.47 19.Sl 28.95 59. tell the teacher 39.02 44.74 26.83 26.32 
78. say nathina. 21.9S 26.32 51.22 47.37 60. say noth1nq 29.27 18.42 43.9 34.21 

79. ask my friends. I 73.17 84.21 7.3 2 2.63 61. ask my friends 82.93 86.84 0 0 
80. feel embarrassed. 12.2 18.42 46.34 44.74 62. feel embarrassed 26.83 1 S.79 S 1.22 S7.89 
81. listen tor key words. 60.98 47.371 7.32 10.S3 63. listen for key words 6S.8S 6S.79 4.88 7.89 
82. stoo fistenina. 14.63 13.16 S6.1 S2.63 64. stop listenina 4.88 5.26 80.49 76.32 
In Japanese Enafish class: In Enafish conversat ion class: 
83. mv teacher always speaks English. 2.44 S.26 85.37 86.84 38.my teacher always speaks Enalish. 92.68 86.84 2.44 2.63 
84. the lana. my teacher uses helps me learn. 1 17.07 23.68 36.S9 SO 39.lanauaae mY teacher uses helos me to team 6S.8S 39.47 12.2 18.42 
SS. I am afraid of making mistakes. 21.9S 15. 79 48.78 6S.79 40. I am afraid of makino mistakes. 29.27 18.42 S3.66 63.16 
86. mv teacher asks me auestions. 78.0S 73.68 4.88 2.63 41. mv t eacher asks me ouestions. 92.68 84.21 0 0 
87. my teacher asks the class it anyone will ' 42 . my t eacher asks the class if anyone will 
volunteer to answer a question. I S8.54 S2.63 19.51 26.32 volunteer to answer a question. 60.98 36.84 17.07 21.0S 

88. if teacher asks me a question I always try j 43. If teacher asks me a question I always try 
to answer. 43.9 34.21 24.39 36.84 to answer 82.93 76.32 4.88 S.26 

89. the teacher gives me plenty of time to think 44. the t eacher gives me plenty of t ime to think 
of an answer. 48.78 44.74 26.83 21.0S of an answer. 73.17 60.S3 2.44 13.1 6 

90. if teacher asks me a question I need t ime to 4S. if teacher asks me a question I need time to 
discuss the answer with classmates 60.98 42. 11 21 . 95 21.05 discuss the answer with dassmates 60.98 5 7.89 14.63 1s.79 

91. if my teacher asks the whole class a 46. if my teacher asks the whole class a 
question I listen. 46.34 47.37 9.76 18.42 question I listen. 39.02 36.84 21.9S 23.68 

92. if my teacher asks the whole class a 47. if my t eacher asks the whole class a 
.question I wait for someone else to answer. Sl.22 47.37 9.761 lS.79 question I wait for someone else to answer 36.S9 31.58 21.95 28.95 

93. if my teacher asks the whole class a I I I 48. if my t eacher asks the whole class a 
question I try to answer. 9.76 13.16, 43,91 SO quest ion I try to answer. 9.76 1 S.79 36.59 31.58 
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The Kokusai Teachers' Expectations and Perceptions of the Students 

I. What are kokusai teachers' expectations of Japanese students, their 

views of the students' classroom interactions and responses to 

communicative tasks? Do the kokusai teachers believe that their 

expectations of students' classroom behaviors, formed from a Western 

cultural perspective, are suitable for the students? Do they believe the 

students attempt to engage with the activities of conversation classes? 

International Students 

The results in this section are a compilation of the data gathered from 

interviews, conversations, anecdotal information and observations. Al l five 

kokusai teachers responded to requests for information and interviews. 

The kokusai teachers generally expected the International students to 

be focused, enthusiastic learners because they had a tangible goal. This 

goal arose because, rather than a desire to speak English because it was 

fashionable or compulsory, they knew that they would need to use English 

on a daily basis as they would be living in an English speaking country for 

ten months at the end of two terms' study. 

One teacher said that he expected the students, "to have an open 

attitude and a willingness to try new approaches". Other teachers expressed 

concern that the students learn a different way of behaving in class from that 

which is expected in Japanese classes. These ideas stemmed from the 

belief that the students had accumulated a considerable quantity of inert 

English vocabulary in their three or more years of studying English which 

could only be activated by making it real and useful, and getting them 

speaking to each other and the teacher. They did not expect this change to 

occur suddenly. 

One teacher described how he had come to understand the students' 

classroom behaviors, "Our expectation that some keen individual will 
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volunteer, that rarely happens in our class and it's almost unheard of in the 

Japanese teachers' classrooms. There are cultural reasons why the 

Japanese students are reluctant to do that. A student who does so is likely to 

be seen as showing off, as standing out above the group, separating 

herself." As indicated by statement such as this, the influence on the 

Japanese students of 9 years educational experience in Japan was taken 

into account by the teachers in forming their expectations of the International 

students. For this reason, the kokusai teachers began their classes by 

accommodating to the Japanese students ' expectations of classroom 

conduct and gradually introduced Western expectations. One teacher 

suggested the bridge metaphor as the most suitable for this process, with 

two-way traffic on it. 

According to one teacher , the students needed time and 

encouragement to make adjustments to the different teaching style and 

classroom culture: "The students probably come into our classes expecting 

we will behave as Japanese teachers behave even though we will be 

speaking a different language. The differences, which can be quite subtle 

ones, can be quite disturbing to them." Even the arrangement of the desks is 

different in conversation classes where the students are asked to sit in pairs 

or small groups and the students' response to question 55, I like sitting in 

small groups, showed that only two thirds of the International students 

adapted to this arrangement (Table 4.10). This process of adaption was 

even more limited for the Regular and Elective students (Tables 4.11 & 

4.12). 

Although the kokusai teachers had many students who adapted to the 

new experiences, some students remained passive. As one teacher 

mentioned, "I've still got students who are clearly comfortable with being 

quite passive and I think teachers thrive on students that give them 
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feedback, but I think some of the students will get to the end of this term 

never having asked a question or volunteered an answer." Despite this 

perspective, it was also clear that the kokusai teachers believed many 

students were trying to come to terms with the differences they encountered 

in conversation classes and adapting to them. They tended to divide the 

students into three groups; the approximately 50% making an effort and 

learning to extend the activities given to them as they became confident 

about being autonomous learners, the 30-40% who needed constant 

attention and encouragement, and the remainder whose level of activity was 

so low that it was doubtful if they wanted to be in the class. 

Even though the teachers acknowledged that the majority of students 

were trying to adapt, disappointment at what could be achieved was 

repeatedly voiced. One teacher claimed that he experienced a sense of 

frustration at times because he wished he could "turn these kids around". 

This was tempered by an acknowledgement that their learning style was 

appropriate and worked in their culture and that his influence was short term . 

The international students' involvement with communicative tasks and 

their willingness to use spoken English increased as the year progressed. 

The teachers reported that with these students, there was little difficulty 

getting them to stay on task, with the exception of one or two students in 

each class. The majority of students were able to concentrate well and 

complete tasks adequately. According to one teacher, "The International 

students who are really making an effort are motivated by something. Maybe 

English has been a source of good marks for them in the past and with 

continued success in conversation classes, their attitude will be enhanced. 

Others come with the attitude that it's all going to happen for me now that I've 

got a foreign teacher and there is a bit of a disillusionment sets in when it 

doesn't happen for them." 
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Within each of the three International classes, some groups of students 

were considered to have taken responsibility for their own learning and were 

moving beyond a reliance on supplied conversations and constructing their 

own. These students had grasped the idea that mistakes are both inevitable 

and acceptable in the process of increasing their oral fluency. They were in 

the minority however, although all the teachers reported that most students 

displayed an increased level of engagement and willingness to take risks as 

the end of term two approached. 

One of the areas of frustration repeatedly voiced by teachers was the 

low level of effort that even these more motivated students were prepared to 

apply to independent study and the ineffective study methods they relied on, 

methods which were suitable for memorizing vast numbers of kanji 15 but did 

not transfer well to improving their spoken English. Two teachers reported 

trying to teach the International students different strategies for learning 

other than memorization. They were able to get the students to try different 

methods in class and showed them how these worked and that some were 

more suitable than others for specific tasks or specific students. The early 

optimism that teachers felt gave way to resignation when none of the 

students reported using the new strategies after the initial instruction period. 

They had more confidence in the tried and tested methods they were familiar 

with, but which were not the most effective methods for becoming confident 

second language speakers. 

Regular Students 

The kokusai teachers' expectations of the Regular students were quite 

different from what was expected of the International students. All the 

teachers agreed that the aims of these classes were influential in 

determining what could be achieved. The school administration's aim 

15 Kanji are the Chinese characters used to write much of the Japanese language. 
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seemed to be to improve the students' chances of passing the Eiken tests. 

Most teachers thought their role was to facilitate this by giving them 

experiences with spoken English. Some teachers thought their role was to 

desensitize the students to being in a test situation where they might be 

asked questions by a foreigner. 

The classes were reduced in size in 1997, from approximately 42 in 

previous years to approximately 20. The kokusai teachers had requested 

this change and expected to see these students once a week in six week 

blocks. It was hoped that the reduced class size, along with the regular 

contact, would improve the students' level of engagement. What actually 

happened was that the class were rotated fortnightly rather than six weekly, 

a situation which reduced the teachers ' expectations of an improvement in 

the effectiveness of the classes. This change in plan was decided without 

consultation with the kokusai teachers and presented as final when the 

timetables were distributed. 

The limit of one teacher's expectations for these classes was 

expressed in this way, "I expect them to come to class with their materials 

and their name labels. I expect them to be quiet when I talk and to follow 

instructions about moving into groups. I've done a lot of accommodating 

about what I can expect them to do. Now, if I can get them recognizing a few 

key words, responding to an interaction formula, and saying in English when 

they don't understand, then I consider the class is successful. " These 

expectations were echoed by a teacher who said he expected the students 

to bring a pen and their book to class, but that even this did not always 

happen. 

The Regular students were perceived as frequently disengaged from 

what was going on in the class. Even though the students said they were 

interested in speaking English, their behaviors indicated to the kokusai 
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teachers that they were not. They did not appear to be interested in carrying 

out the activities that were going to lead to increased fluency in English. One 

teacher thought that if 80% of the Regular students remained on task for two 

minutes that was about all that could be expected, other teachers suggested 

that these students give up easily because their level of comprehension is 

very low. They were viewed as expecting the teacher to provide answers for 

them rather than risking giving a wrong answer. This perception on the part 

of the teachers was confirmed by the International and Regular students ' 

comments that classes with Japanese teachers were easier because the 

teacher tells them many things. 

Elective Students 

Only two kokusai teachers taught the Elective classes. The aims for 

these classes were thought to be to entertain the students and give them a 

good feeling about English. The teachers ' expectations of these students 

were similar to those held for the Regular students, attending with their pens 

and paper, and taking part in the lessons at a basic level at least. However, 

one of the teachers noted that having all the students arrive with the 

necessary basic equipment was not always achievable. 

Having the students actually attend to instructions rather than chatter 

through them was another expectation held for these students. Actual 

experience revealed that some students in each class seldom listened to 

explanations or instructions delivered to the whole class, preferring instead 

to discuss their print club albums repeatedly. Students who had not listened 

to instructions sometimes were observed inquiring of their friends what the 

current task was. It was equally likely that the teacher would find that these 

students had continued with their discussion of a topic completely irrelevant 

to the lesson and made no effort to engage with the task. Some students 

would persistently attempt to go to sleep even when their behavior meant 
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that their unfortunate partner make no progress without them. 

Along with this perception of the majority of students there were, in 

each class, a group of around seven students who listened intently and 

performed the tasks adequately. These students responded with obvious 

pleasure to praise for their efforts. 

Both teachers noted that, despite written comments from some students 

asking for more conversation opportunities in class, the tasks which the 

students always performed diligently were dictation tasks or copying from 

the board. 

The Perspectives of the Japanese Teachers of English of the Conversation 

Classes and the Kokusai Teachers 

K. Is the study of English, and the communicative method of teaching in 

particular, considered to be useful by the Japanese English teachers? 

Do Japanese English teachers view the kokusai teachers as being 

able to relate well to the Japanese students and within the school? 

It was difficult to gauge the Japanese English teachers' views of 

English and the communicative method of teaching as they were reluctant to 

take part in the research. The questionnaire was presented three times, 

along with spoken and written explanations about the research and the 

preliminary findings. In the end, only nine teachers completed the 

questionnaire out of a possible of twenty-three. The results were further 

clouded by the frequency with which the neutral position was taken or no 

response recorded. 

The Japanese teachers of English responses to Questionnaire 4. The 

teachers who completed the questionnaire were evenly divided between a 
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positive and a neutral response to question 10, I have friends who are native 

speakers, and most commonly chose a neutral response to question 10, 

speak English outside of the classroom. 

The responses showed that the majority of teachers considered the 

study of English as useful for integrative and instrumental reasons , 

questions 1-7 (Table 4. 28) . Two teachers thought that the students should 

be able to study other foreign languages (Table 4.28). 

The questions which sought to gauge the Japanese English teachers' 

perspective of effectiveness of conversation classes were questions 18-33. 

Although 55% of the teachers were confident that the language used in 

conversation classes helped students to learn, the tendency to choose the 

neutral option in questions 19-24 made it difficult to gauge the teachers' 

beliefs. This was especially strong in relation to the question about whether 

or not conversation classes are enjoyable. Question 25 however, made it 

clear that 66% of the teachers did not expect the students to understand the 

kokusai teachers most of the time (Table 4.28). It would appear to be a 

slightly harsher estimation than the students themselves gave, although the 

neutral option was popular amongst the Regular and Elective classes 

(Tables 4.8, 4.10 & 4.12). 

All the teachers who responded believed that the students could expect 

to improve their speaking, listening and pronunciation skills in conversation 

classes, questions 26-28. The majority of teachers who responded thought 

that the students could improve their vocabulary and understanding of other 

cultures, questions 31 & 31 (Table 4.28). These views were confirmed in an 

interview, when the teacher explained that many Japanese teachers of 

around 40 years old or more had had no chance to speak English and now 

found themselves even more reluctant to try than before. This was because 

they had students in their classes who had had overseas experience and 
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were much better English speakers than the teachers. This teacher believed 

that the kokusai teachers could provide what was missing in classes with 

Japanese teachers of English . It was not clear if the teacher meant 

pronunciation skills, fluency practice, a combination of the two or something 

more. The same teacher pointed out that Japanese people are reluctant to 

do something if they cannot do it perfectly and this is why most teachers and 

many students avoid speaking English. 

Reading skills were not highly rated and grammatical skills were 

strongly rejected as skills which could be improved, questions 29 & 30. Only 

one Japanese teacher thought that the kokusai teachers ' classes were 

useful for university preparation, question 33 (Table 4.28) . In the section 

provided for written comments, one teacher explained that there were 

certain grammatical areas that the kokusai teachers could not teach well as 

the study of English in Japan is conceived of as study for academic 

purposes, which can be likened to the study of Latin in Western countries 

(Appendix L) . 

The question of whether or not the Japanese English teachers view the 

kokusai teachers as being able to relate well to the Japanese students was 

addressed in questions 13-17 and in interviews. The majority of the 

Japanese teachers thought that the kokusai teachers were kind, helpful and 

usually spoke slowly and carefully. The response to question 14, about 

whether or not the kokusai teachers were strict, was to favor a neutral 

response, but one Japanese teacher did think that kokusai teachers were 

strict (Table 4.28). 



132 



133 
In a casual conversation with a Japanese teacher, he mentioned that it 

was clear to him that the students liked the kokusai teachers. He said that 

he could tell this by the way the students spoke to the teachers when they 

encountered them in the halls or when they into the staff room. Yet another 

teacher leveled what appeared to be an implied criticism at one of the 

teachers, saying that he got along with the students so well he was more like 

a student than a teacher. 

Question 17, about the kokusai teachers' ability to adapt to the 

students' different classroom culture also showed a neutral response (Table 

4.28). Interviews with the three teachers who were available revealed that 

none of these teachers had really understood the concept of different 

classroom cultures. One teacher thought that the Japanese teachers' 

classroom interactions were being criticized when the researcher attempted 

to develop a conversation along these lines. She expressed the view that 

silence is valued in Japan and the teachers are happy with the way the 

students present in class. She also made it clear that a good Japanese 

teacher explains everything very carefully and that this was a good way to 

teach. However, another younger teacher, who had had experience 

teaching outside of Japan, was interested in the idea of different classroom 

cultures and the effect this could have on students' perceptions and 

interactions. After a period of discussion on the subject he said, "I don't think 

the foreign teachers should adopt the Japanese way of teaching. I think they 

should help the students to see that they are friendly and encourage them to 

try to speak". 

Observations of interactions between the Japanese and kokusai 

teachers. Observations of interactions between the Japanese and kokusai 

teachers and within the school generally revealed that there were 

differences in communication styles and the experiences of the two groups 
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of teachers which exacerbated the feeling of "otherness" in the kokusai 

teachers. The following reports are of a variety of incidences which high-light 

the differences in communication style and experiences as members of the 

staff. 

The form-room teachers, incorrectly, informed the International 

students that the kokusai teachers had decide which schools they would 

attend during their study abroad, decisions which had the potential to prove 

controversial and disturb the good feeling the form-room teachers were 

concerned to preserve with their students. Protestations were made by the 

kokusai teachers with the unsatisfactory result that the students were told 

that the decision had been made jointly by the Japanese and kokusai 

teachers. This was a face-saving measure for the Japanese teachers, but it 

had a negative affect on the kokusai teachers. 

The kokusai teachers were seen as members of the Kokusai 

(International) Department and were not included in English Department 

meetings, even those that involved decision making processes to do with 

their classes. They were also not included in the decisions made by the 

Kokusai Department about the students who would be studying overseas. 

The English Department meetings were conducted exclusively in Japanese 

but there was one Kokusai Department meeting a week where the two 

languages, Japanese and English, were used. 

Two Japanese members of the Kokusai Department reported that 

being part of that department was an unattractive position within the school. 

One of them clarifying why, explained that the Japanese staff complained to 

them and held them responsible, as the intermediaries with the kokusai 

teachers, for any problems or misunderstandings that occurred to do with the 

Kokusai program or teachers. These complaints were seldom discussed 

with the kokusai staff so that their perspective could be considered. 
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Incidences such as these were not uncommon. The kokusai teacher 

felt that opportunities for discussions about educational programs and 

processes and for clarification of their points of view on key issues were 

necessary but unlikely to occur. 

Summary 

The three groups of students involved in this research displayed mixed 

motivations for studying English, but instrumental and integrative reasons 

were the most consistently favored. The compulsory element in the pursuit of 

English speaking competency was not highly significant to most of these 

students. 

Although English was rated as useful, and studying and speaking 

English were considered enjoyable activities, there was a decline in the 

positive ratings from the Regular and Elective groups in term two. In contrast. 

the International students rated speaking English more positively in term 

two. Conversation classes continued to be highly rated as enjoyable 

activities by the International students but not by the other two groups. 

The International students were confident that conversation classes 

helped them to speak and understand English and, although they did not 

always understand their teacher, they had confidence in an English only 

classroom environment. They appeared to have adapted well and to be 

moderately satisfied with the types of activities conducted in these classes, 

but would have preferred more time to speak individually with their teacher. 

The Regular and Elective students' initial optimism that the classes helped 

them to speak and understand English dropped off as the year progressed, 

as did the Regular students' satisfaction with an English only environment. 

The Elective students were more able to adapt to English as a medium of 

instruction. The Regular and Elective students did not make much progress 
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in coming to terms with the interactional style presented in these classes. 

All three groups of students expected to improve their speaking, 

pronunciation and listening skills in conversation classes, although there 

was some decline in the positive ratings for these activities amongst the 

Regular students in term two. The International students developed 

confidence in these classes as a means of improving their understanding of 

other cultures in term two. 

The International students appeared to have understood the aims the 

kokusai teachers had for these classes, but becoming more active in the 

pursuit of increased oral English competency was a daunting task for many 

students ; some students however made considerable progress. The 

students' estimations of how active they were in class did not always mesh 

with those of the teachers. Although the Regular and Elective students 

reportedly understood that conversation classes were an opportunity to 

develop confidence and competence in speaking English, the risks involved 

in actually grasping this opportunity limited their progress. In the case of the 

Regular students, the actual frequency of classes may have been a limiting 

factor. 

Success was attributed to effort more than ability by all three groups of 

students. The International and Elective students attributed success to being 

helped most strongly and the Regular students' responses were mostly 

inconclusive. All three groups attributed failure to lack of effort most strongly, 

however task difficulty was an important factor for the Regular and Elective 

students. The kokusai teachers reported that many students avoided 

challenging activities, finding them threatening . 

All three groups of students found the kokusai teachers kind and 

helpful but, while this perspective was stable for the International students, 

there was a decrease in the positive rating in term two for the Regular and 
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Elective students. There was general agreement that they were not expected 

to study hard, however the teachers' comments indicated disappointment at 

the level of commitment encountered in these classes. 

A comparison of the students' perspectives of the two types of English 

classes they were involved with revealed that classes with the kokusai 

teachers were generally considered more enjoyable, although this was 

more clearly indicated by the International students than the other two 

groups. The students appeared to consider themselves similarly active and 

engaged in both types of classes, although they thought they tried to answer 

questions more in conversation classes. 

The kokusai teachers comments revealed that while they would have 

wanted the students to be more active in class, they were aware that this 

was asking more than could be delivered by many students who were not 

prepared for this type of active role by their previous experiences in the 

Japanese education system . Although they reported that they believed the 

students did try to engage with their classes, and many students achieved a 

high level of competence in speaking and negotiating in English, at other 

times frustration at the limit of this engagement was expressed. This was 

especially so in connection with the Regular and Elective students. 

Of the nine Japanese English teachers who responded to the 

questionnaire, most indicated that conversation classes were beneficial in 

helping the students to speak and listen to English. They also appeared to 

believe that the kokusai teachers were helpful, and considerate in the way 

they spoke English. The issue of classroom cultures was not clear to the 

Japanese teachers and nothing conclusive was found in either the 

questionnaire or the interviews on this point. Observations of interactions 

between the two groups of teachers revealed that they were perceived 

differently and treated differently within the school. This treatment 
... 
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emphasized the perception of the kokusai teachers as "other", other than 

Japanese, other than real teachers in the school. 



CHAPTER 5 

ANALYSIS OF RESULTS 
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This research aimed to uncover why Japanese students exhibit a low 

level of participation in communication tasks and whether or not there were 

differences between the three student groups taking part in the research. 

This aim was pursued from the teachers ' and the students' perspective. The 

results of the research showed that there were differences between the three 

groups of students which indicated that the students ' needs and actual 

experiences were important factors in the level of engagement they were 

likely to exhibit in conversation classes. 

Compulsory Attendance and the Motivation to Study and Speak English 

All three groups of students ' strongest positive reactions were to 

question 1, about wanting to be able to talk to native English speakers, 

which can be seen as an integrative motivation for studying English. As 

suggested by Nishiyama (1995) instrumental motivations for studying 

English were highly rated reasons. Only the International students had 

consistently high positive responses to the majority of the motivational 

questions, most of which increased in term two. Apparently, the reality of the 

international experience which was imminent had a positive influence on 

these students in relation to their motivation to study English. These 

students had a goal and this goal produced a need which translated into 

these students making an effort to speak English. The increasingly confident 
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way the International students interacted with their English teachers and 

engaged with the task became more evident as the year progressed. 

Studying English, and presumably any language, simply for the 

satisfaction it gives was not an important motivating factor for any of the 

groups, but it was particularly strongly rejected by the Elective students. This 

response was interesting as these students had supposedly chosen to study 

English. As mentioned earlier, the reality of the situation was that some of 

these students had no other choices, having been barred from the other 

elective classes. It was more realistic to consider that they hoped to endure 

the process rather than gain personal satisfaction from it. 

The compulsory nature of English in Japanese schools was not highly 

rated as a reason why the International students were studying English and 

only slightly more so for the Elective students (Tables 4.1 & 4.5). It featured 

slightly more highly for the Regular students than for the other two groups 

(Table 4.3). These responses seemed to contradict the conjecture that most 

students are engaged in English language study simply because it is one 

more compulsory academic subject amongst others (Benson, 1991 ; Koike 

and Tanaka, 1995; Ryan, 1995). One explanation for this could be that the 

International students, who had had to pass an English test to be in the 

international program as well as the usual entrance test for the school , 

considered themselves to have made a conscious choice. However, an 

alternative interpretation of these responses, which encompasses all three 

groups of students, is that the majority of students do not examine the 

reasons why they are engaged in standard school activities nor have a 

concept of the ways in which the needs of the business world are reflected in 

the education system. The teaching of English in some form or another has 

been present in Japanese schools since 1872 and presumably has an 

almost unquestioned role. This was reflected in the comment, "Of course I 
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study English .... " from an International student who wanted to study another 

language as well. 

The Regular and Elective students' estimations of how important a 

factor the compulsory element was in either studying English, or taking 

conversation classes, showed that they perceived little difference. However, 

the International students rated the compulsory nature of English 

conversation classes relatively highly as a reason why they took 

conversation classes in contrast to the low rating they gave for the 

compulsory element as a factor in the study of English generally (Tables 4. 1 

& 4.2) . The International students' experiences with English, either in 

conversation classes or in the Japanese English teachers' classes, were 

different from those of the other two groups of students in the study. They had 

considerably more exposure to both types of classes and were expected by 

the kokusai teachers to make more progress adapting to a Western style of 

classroom culture than other students. The conversation classes were quite 

different from the students' usual school experiences and required them to 

engage in risk-taking activities such as speaking English in front of their 

peers. It is possible that many students would not have had the courage or 

the inclination to take these classes if they were not compulsory, even 

though they gave them the opportunity to develop confidence in the use of 

spoken English, a skill which they would be dependent on during their ten 

month stay abroad. For some of these young students, this need was still a 

long way in the future and perhaps would not come sharply into focus until 

they were in the foreign country. 

In addition, the International students were the only students in this 

school likely to have had ambitions of gaining places in the more competitive 

universities. The entrance tests for these universities largely ignore oral 

English competency, concentrating instead on grammatical knowledge and 
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vocabulary (Neustupny, 1987; Hyland, 1993). For this reason, conversation 

classes, which were perceived by less than 50% of the International students 

as he I pf ul in terms of university preparation, could expect to suffer some 

attrition if not compulsory. 

The Influence of the University Entrance Examinations 

An examination of the literature revealed that there was a growing 

interest in Japan in the communicative approach to language learning. A 

longitudinal survey of college students revealed that 74.9% of the students 

requested this approach be promoted in high schools and colleges (Koike 

and Tanaka, 1995). The emphasis on grammar-translation classes is a 

continuance of the practice that was introduced into schools in the 1870s 

and which has become hegemonic in the Japanese education system . It has 

maintained its position through changes in the ideas coming from the 

Ministry of Education in Japan, and despite changes in the wishes of the 

students. It continues to be the model for the university examinations which 

are the gate-keepers of the more select institutions. 

These university entrance examinations concerned the Japanese 

English teachers who took part in the research, and were referred to in both 

their written comments in the questionnaires, and the interviews (Appendix 

L) . They influenced the Japanese English teachers' perceptions of the 

usefulness of the conversation classes which were perceived as unable to 

contribute to the students' preparation for these challenging tasks. The 

difficulty of the entrance examinations was stressed in discussions with the 

Japanese teachers. This idea was accepted by the students who appeared 

to be dependent on the Japanese teachers to help them through these 

hurdles at the end of their third year. Fully exploring this dependence with 

regard to university entrance examinations did not come directly into the 

realm of the current research project. However, it is mentioned because 
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these attitudes are moulded throughout the students' educational 

experiences and for this reason have an effect on the students ' 

understandings of what each type of class, and teacher, can offer them even 

in their first year at senior high school. In subtle ways, the messages 

students receive covertly can undermine their confidence in something as 

different as a conversation class. 

The entrance exams were described as 'so unique' and requiring the 

study of 'old fashioned' English (Appendix L). One teacher expressed the 

belief that "for non-Japanese teachers, teaching entrance examination 

English is difficult" (Appendix L) . Although the teachers ' comments 

illustrated the absurdity of a system which required turning a living language 

into a rigid academic pursuit, they also implied an element of boasting that 

these obstacles had to be faced and conquered, choosing words such as 'so 

unique' to describe the situation. 

The continued emphasis on the grammar-translation method of 

teaching English, which forms the major part of most students' experiences, 

has been blamed partly on the conservatism of the majority of Japanese 

English teachers who have had little confidence in their spoken English 

(Sano, Takahashi & Yoneyama, 1984). This was confirmed in interviews with 

Japanese English teachers who commented that many teachers are 

reluctant to use spoken English in class partly because they lack confidence 

in their use of spoken English, but also because they have students in their 

classes who are more able than they, having usually spent considerable 

periods of time overseas with their families. By continuing to expound the 

difficulty of the university entrance examinations, teachers protect their job 

security, as they have something to offer which the students need. Job 

security is an important issue in Japan currently, as school roles shrink due 

to the reduced birth-rate. 
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The Insertion of English Communication Classes into the Japanese 

Education System 

The inclusion of a communicative focus in schools, which was 

propelled by the JET program in 1985 and the recruitment of AET's in 1987, 

provided students with only minimal contact with spoken English (Koike and 

Tanaka, 1995). These large and infrequent classes are still the usual method 

of introducing students to spoken English. They are unsuitable for 

developing confidence and competence in students. There is usually little or 

no chance of the teachers and students getting to know each other and 

developing a cooperative relationship in which all parties understand their 

role. There are few chances for the students and teachers to interact 

individually in a class of 42 students. In large classes teachers must rely on 

the willingness of the students to interact effectively in pupil-pupil interaction. 

According to Ellis (1980) this type of interaction provides a wider range of 

speech acts than the interactions between the teacher and the pupil. It is 

also believed to be a less threatening way for students to speak English 

(Helgesen, 1993). However, the students' responses to question 52, I like 

doing conversation tasks with a partner, revealed that these were not highly 

rated by any of the groups (Tables 4.8, 4.10, & 4.12). Also, the written 

comments from the questionnaires showed that many students were not 

satisfied with these exchanges and wanted more opportunities to talk to their 

teachers (Appendices I, J, K). This could have arisen partly because reliance 

on the teacher is fostered in the Japanese education system. It could also 

reflect the students' lack of understanding about language teaching and 

learning, an understanding which they can not be expected to have acquired 

(Luppescu and Day, 1990). 

Observations of pupil-pupil interactions within this school showed that 

initially all three groups of students had little understanding of the usefulness 
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of studying English by interacting verbally with each other, probably because 

it was a new experience for them. At the beginning of the school year, when 

asked to take part in pupil-pupil interactions, the students initially applied 

themselves to the task at a minimal level, believing the task complete when 

they had read through the worksheet or exercise together once. During the 

two terms they were being observed, the majority of students in the Regular 

and Elective groups seldom if ever attempted to free themselves from a 

dependence on the printed words, nor did they try to negotiate a similar 

conversation of their own devising using the pattern provided. Switching to 

Japanese when the task was perceived as complete, when a difficulty was 

encountered, or if the teacher was busy with another group of students, was 

the common practice noted. 

This was particularly true of the Regular students and during the first 

and second terms, they had to be reminded every class of basic interactional 

patterns. They had not had a frequent and consistent exposure to 

conversation classes which meant that they did not develop a feel ing of 

confidence about what was going to happen and what they would be 

expected to do. Their period of study was interrupted in two ways. Firstly, 

classes were requisitioned to be used for practising for the Eiken16 tests in 

term one, a procedure which does not complement the activities of a 

conversation class. More importantly, their exposure to conversation classes 

was erratic in comparison to the Elective and International students' 

experiences as they only took place once a fortnight. This infrequent contact 

had come about as a result of the kokusai teachers' request for smaller 

classes than the 42 students which they had been presented with in 

previous years. It had been anticipated that smaller classes would be seen 

once a week as usual, in six week blocks, alternating with a Japanese 
18Eiken is a testing program recognised by the Ministry of Education in Japan and the 

business world. 
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English teacher. This plan was changed without discussion so that the 

students met week about with a Japanese or kokusai teacher. This was not 

acceptable to the kokusai teachers but further discussion or negotiation was 

not welcomed. 

Another reason for the low level of enthusiasm for conversation tasks 

was supplied by a Japanese English teacher who pointed out that Japanese 

people are reluctant to do something if they can not do it perfectly and they 

are aware that they are well below perfection as speakers of English . 

According to Honna (1995) the Ministry of Education in Japan expects too 

high a standard of spoken English and this has a negative affect on both 

Japanese teachers and students. The possibility that a feeling of inadequacy 

was induced in students by verbal interaction tasks helped to explain much 

of what was observed in conversation classes. Particularly amongst the 

Regular and Elective students, mistake-avoiding behaviors applied not just 

to the speaking of English, but also to when and how the students moved 

from their usual practice of sitting in rows into groups or pairs in conversation 

class. Mistake-avoiding behaviors were manifested as a reluctance to be the 

first to move into pairs, minimal commitment to the set task, lack of 

willingness to create new conversations, even by changing as little as a 

noun in a supplied sentence, silence even when answers were supplied, 

and repeated checking with classmates before risking an answer when one 

was inevitable. There was an improvement noticed in the behaviors 

exhibited by the Elective students by the end of term two. These students 

had had a more consistent experience with conversation classes during this 

time than the Regular students. 

The exceptions to the pattern of hesitant and minimal interactions were 

found amongst the International students. In groups of no more than 

fourteen, they had five conversation classes a week in a room which was 
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permanently set up with the desks in groups. This meant that there was both 

frequency and consistency in the presentation of the classes. By term two, it 

was usual for many of these students to persist with a task and attempt to 

gain a working understanding of new patterns of interaction. 

There were also three or four very eager International students found in 

each group of fourteen who would attempt to use the pattern of interaction 

introduced to talk about things that they were interested in or that were 

relevant to their experiences. They were willing to demonstrate what they 

had been doing to the rest of the class, even though they often made 

mistakes. They appeared to be mastery-oriented and had grasped the 

concept that mistakes were inevitable in the process. Ellis (1988) posits an 

explanation for the different levels of response and commitment to practise, 

which suggests it may be acquisition which determines who practises and 

the weaker students who only respond when they are nominated. The 

International students, who had acquired the most skill in communication, 

were observed interacting the most, whether directly with the teacher or in 

pair work, a situation which supports Eiiis's theory . 

Another possible explanation for the differences between the majority 

of the students and the persistent, creative students is that they were also the 

leaders in their groups and had considerable self-confidence. They were 

more out-going than the other students at all times and were not afraid to be 

a little different or independent. This was also true of the one out-going 

student in the Elective classes, who was a genial rebel.The other students 

would not have been able to do the things these students did because of 

their need to fit into the group. In the classroom in Japan, where the group is 

the important unit, everyone strives to be part of that group and this is 

encouraged by the Japanese teachers (Cogan, 1995). Putting more effort 

into a conversation task than the other students or trying something new 
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would be seen as separating yourself from the group. Most students would 

fear either ridicule or isolation and this would prevent them even attempting 

these activities. 

The Attitudes of the Students to the Conversation Classes 

The results of this research were comparable to other studies which 

claim that the massive language teaching exercise operating in Japan has 

little to do with motivation to learn English or to use it outside of the 

classroom (Benson 1991; Hyland, 1993). Being able to speak English was 

something the students wanted because it was prestigious, like owning a 

Gucci handbag. As one Japanese teacher pointed out, they did not want to 

walk on barbed-wire to get it, meaning they only wanted to acheive what 

they could manage without any sacrifice or effort. The International students 

gave the strongest positive response to the question about whether they 

speak English outside the classroom, but this was still below 45% (Table 

4.1 ). 

The chance to speak English regularly out of class is not often 

available in Japan. Opportunities to use English outside the classroom were 

available to the three groups of students on a daily basis because there 

were usually up to twelve English speaking scholarship students, from two 

countries, in the school in which this research took place. These visiting 

students were boarded with two or three different families each throughout 

the year. It was with these scholarship students that the International, 

Regular and Elective students had the opportunity to speak English outside 

of the classroom and form friendships. During the first term, interest in getting 

to know these students was high amongst the International students. The 

scholarship students were made part of the Regular students' form-room 

classes and this may have been why the positive ratings for speaking 
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English outside of class and having native speaker friends increased slightly 

in term two for these students (Table 4.3). They had had the time and the 

opportunity to establish relationships with these students. 

These scholarship students were, however, few in number in 

comparison to the number of Japanese students. Out of school the students' 

chances of speaking English were usually only to be found by striking up 

conversations with strangers on trains or at stations, a difficult task and a 

practice which was not encouraged. Some students did attempt this and 

were rebuffed11 
• 

The International students began their year with the most positive 

attitude of the three groups to studying and speaking English and this 

persisted at around the same level throughout the two terms that the 

research took place. For many Regular and Elective students the 

conversation classes, which required a degree of risk and involvement that 

they did not experience in any other area of their school life, seemed to 

reduce any pleasure they had anticipated. The responses to question 49, 

English conversation classes are enjoyable, confirmed that there were major 

differences in attitude between the three groups (Tables 4.8, 4.1 O & 4.12). 

The consistency of the International students' responses over two terms 

contrasted with the sharp decline in enjoyment reported by the Regular 

students. The Regular students even lost confidence in the idea that English 

was useful, possibly because their experiences had led them to doubt that 

they would ever master enough of it to make use of it (Table 4.3) . The 

majority of Elective students had not rated the conversation classes highly in 

terms of enjoyment and their experiences with these classes did not improve 
11 Several incidences of this kind were reported to the kokusai teachers by students 

wanting to know why these strangers were unwilling to talk to them. Having 
asked them to explain how they approached these strangers it became clear 
that it had typically been in giggling huddles with no plan of what they were 
going to say. It became clear that they had quickly alienated their potential 
audience. 
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their attitudes or expectations of pleasure in this area. 

The students' responses to the questions about whether or not they 

enjoyed speaking English, studying English, and conversation classes in 

particular, revealed that those students who had a tangible goal , the 

International students, were positive and consistent in their attitudes. Despite 

some reluctance to partake vigorously in activities, the conversation classes 

were generally perceived as both useful and enjoyable experiences by 

these students who had a goal (Table 4.1 ). These results supported the 

conjecture that attitudinal/motivational variables are important in second 

language learning (Gardner, 1980). 

The International students' enthusiasm for studying English declined in 

term two (Table 4.1 ). It may be that the use of the word "study" had negative 

connotations which led to this decline and a similar one exhibited by the 

Elective students (Table 4.5) . It could have been a manifestation of a 

disinclination to apply much effort in the pursuit of gaining competence in 

English, an attitude which was noted and commented on repeatedly by the 

kokusai teachers. It is also possible that the students believed that study had 

no part in conversation classes. In contrast, pleasure in speaking English 

was consistently rated over two terms by both these groups of students, 

although the International students' responses were more positive, and more 

chances to speak English were requested in their written comments 

(Appendices I & K). 

The Regular students found speaking English the less attractive activity 

and were observed to be more comfortable with the activities encompassed 

by the word "study" (Table 4.3). Observations showed them to be more 

cooperative when presented with tasks which were similar to the tasks they 

experienced in their usual classes. This also appeared to be true of many of 

the Elective students as well, but to a lesser extent. The limited exposure the 
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Regular students had to the interactional style in the conversation classes 

meant that the students had a very disjointed experience which inhibited 

their becoming familiar and comfortable with the types of activities they were 

expected to engage in. By term two, they were still reluctant to move into 

groups when asked to and displayed little enthusiasm for conversation tasks 

with partners. 

It was difficult to get a clear idea of the International students' reactions 

to the possibility of having a choice between studying English or another 

foreign language. It appeared that 75% of the International students would 

prefer to study another language, but when they were asked about this, they 

claimed to have meant English plus another language. Further checking on 

the translation of this question confirmed that it was not ambiguous in 

Japanese. They were certainly the most enthusiastic language students in 

the school and it is possible that the idea of studying English was so 

completely accepted by them as necessary or desirable that they did not 

consider that the question meant: not English but another language instead. 

The Regular and Elective students had, however, read it as it was intended 

to read and approximately 50% of them would not have chosen English if 

there had been a choice. 

Gardner (1982) believes that affective variables are important in 

language learning, an idea which reflects the aim of the school that the 

students get a good feeling about studying English. However, the 

experiences of the kokusai teachers in this school, and the results which 

showed differences between the three groups of students in terms of their 

attitudes to English and their application to study, suggested that along with 

a good feeling, the students also benefited from having a reason to study 

English. 

Students' Needs and their Perceptions of the Usefulness of Conversation 



152 
Classes 

It has been proposed that the low level of response noted by teachers 

involved in English teaching in Japan reflects the reality that the majority of 

Japanese people have little need or opportunity to speak English, except 

perhaps for short trips abroad (Neustupny, 1987; Morrow, 1987). The 

differences in the way the three groups of students adapted to the 

conversation classes, and their perceptions of the usefulness of these 

classes, showed that students' needs were a factor in their desire or ability to 

come to terms with a new experience. The International students adjusted 

their behaviors the most and maintained the most positive outlook towards 

the conversation classes over-all. 

The International students were the students with the pressing need to 

communicate in English, even though that need was still months away when 

they began their studies, a fact which may have made it seem unreal for 

some students. The International students began with and maintained an 

expectation that they would improve those language skills associated with 

the use of spoken English (Table 4. 13) Their responses recorded in tables 

4. 7 and 4.8 showed that these students considered the conversation classes 

were useful for learning to speak and understand English, even though it 

was not always possible to understand what the kokusai teachers were 

saying. The use of English only was not only accepted, it was demanded 

and the majority of the International students' confidence in this medium of 

instruction grew with time and exposure (Appendix I; Figure 4.4) . This 

response contradicted the belief that an English only orientation in 

communicative classes was not only unlikely to occur but was not 

necessarily an effective teaching technique, especially as the original 

impulse to speak occurs in the speakers first language (Piasecka, 1986, 

cited Auerbach, 1993; Auerbach, 1993; Beebe, 1994). 
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The different interactional style encountered in conversation classes 

appeared to be accepted readily by the International students, the majority of 

whom considered themselves to be engaged and responsive when 

addressed individually and were comfortable with the teacher wandering 

about the room assisting individuals (Table 4.8) . Less well accepted were 

activities which involved a public display, such as answering questions 

addressed to the whole class, demonstrating in front of the class or those 

that had connotations of work, such as solving problems or doing written 

tasks. It appeared that not just the International students, but all three groups 

of students, wanted to speak English but had little understanding of how 

active they needed to be in pursuit of this goal. 

The International students' responses to the question about 

conversation tasks with a partner also revealed some disaffection, possibly 

because they too were seen as work, or because the students lacked 

confidence in this unfamiliar method of activating their English skills. Despite 

this, students requested more conversation time in their written comments, 

referring to 'daily conversation ' as something they wanted more experience 

with. The contradictions here can be explained partly by the students' desire 

to talk with the teacher rather than another student. They could also have 

arisen from a mistaken perception of what conversation classes involved 

and the level of effort required to make progress in spoken English. Some of 

the written comments suggested that the students hoped to learn to speak 

English by being entertained in English. The rigorous effort needed to turn a 

good feeling about English, an aim identified within the school , into 

appreciable progress in the language was missing from many students' 

understanding of what was required of them . 

This misunderstanding was recognised by Yuen (1996) who found that 

the students wanted a free flowing language experience which they 
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remained incapable of achieving even at university. She claimed that they 

lacked the working knowledge of grammar and vocabulary necessary for this 

type of exchange, linking their deficiencies to a low application to the work 

necessary to gain sufficient proficiency (Yuen, 1996). This description would 

apply equally to the students at the school in which the research took place. 

Wanting to speak English was a strongly affirmed goal , but in 

interviews and written comments, the students expressed frustration that 

they could not do so. Initially they appeared not to recognize that they 

needed to change their approach to English, from passive observation of the 

teacher, to active attempts at using the language, if they wanted to improve 

their speaking skills . It is probable that their usual experiences in school 

acted as a limit on what behaviors they could change and how quickly they 

could do this. They were not used to being encouraged to speak in class, 

either in Japanese or English. They were not used to being asked to express 

their own ideas and most limiting of all, they were not used to being 

expected to make an effort as individuals. 

The ideas the students suggested for improving the quieter students' 

prospects as English speakers, in the early part of their period of study, all 

required that the teacher change something, such as the student groupings 

or the way students were selected if a question was asked. They did not 

appear to recognize the need for a stronger commitment to practise on the 

part of those students who were making little progress. The students 

generally lacked strategies for studying, other than reading and rereading as 

part of a memorization process. Although at least two teachers attempted to 

introduce the International students to alternative strategies, and through 

experimentation in class were able to show how effective these could be, 

they were not used by the students on their own. 

The International students' understanding of how learning to speak a 
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language takes place did evolve and near the end of the two terms' study, 

the more successful students began to realise that each individual had to 

make an effort if she were going to be able to speak English. It was at this 

point that some students were heard admonishing classmates for attempting 

to continue talking Japanese to the kokusai teachers. These International 

students were selective in their choice of students who could be encouraged 

this way. They were not seen playfully chiding the very resistant students, but 

with these students, seemed to take on the nurturing role modeled for them 

by their Japanese teachers. In some respects this nurturing process shielded 

the less interactive students from being put in a position where they had to 

act for themselves, and where they could develop some confidence. 

Seen from this perspective it was frustrating for the kokusai teachers to 

observe. As their comments indicated, their experiences had taught them 

that. even amongst the International students, some students were not 

willing or able to take many steps towards becoming interactive in English 

beyond the minimal level needed to survive ten months abroad. These same 

students were usually also unable to make the shifts necessary to see the 

culture they were going into in a positive light. For these students. it 

remained largely alien and wrong, rather than becoming just different , in 

comparison to their own culture. It would have been wise to have had 

provisions for withdrawing these students from the program in a way which 

did not threaten their 'face', but as these did not exist, and attempts to 

introduce them were blocked, these students were sent abroad regardless. 

For most of the students in this situation in the past, the mechanism 

employed to cope was to adopt the approach that they must endure this 

experience. 

The Regular students' expectations of improving their pronunciation 

and reading skills were high and remained so in term two, but they lost some 
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confidence in their expectations of improving their speaking and listening 

skills (Table 4.14). Their perceptions of the usefulness of the conversation 

classes and having instruction in English showed that an early confidence 

that they would be useful for helping them to speak and understand English 

declined in the second term (Table 4.9). These two sets of responses 

suggest that the students' expectations were not met by the actual 

experiences they had in conversation classes. Considering that they were 

not given the regular exposure which would enable them to develop 

cont idence in the procedures, it is not surprising that the use of English as 

the medium of instruction and the different interactional style in the 

conversation classes contributed to these students becoming disillusioned. 

The Regular and Elective students' responses to questions about what 

they liked doing in conversation classes and their estimations of their level 

of involvement with recurrent activities, such as answering questions or 

telling the teacher if they did not understand, indicated that they were not as 

comfortable with these classes as the International students (Tables 4.8, 

4.10 & 4.12). The kokusai teachers ' tendency not to assume a knowledge 

transmission role, which is what the students are familiar with, may have 

meant that the students had lost confidence that teaching was taking place. 

The Elective students' expectations and reactions to their experiences 

were similar to those of the Regular students, although they maintained a 

higher level of expectation that they could improve their speaking, 

pronunciation and listening skills. Despite this expectation of improvement, 

they rated the conversation classes less positively in terms of their 

usefulness in term two and were uncertain about the use of English-only in 

the class room. This decline in confidence was not likely to be because of 

erratic timetabling, as these students had three classes a week with the 

same teacher. They had had the opportunity to become familiar with the 
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practices of a conversation class, but this did not produce the level of comfort 

and acceptance anticipated for all the students. Although the teachers had 

tried to accommodate to the students' expectations of proper classroom 

practices, easing them into a more interactive role in the class , the 

conversation classes did require the students to develop their listening and 

speaking skills if they were to partake fully. This, being considerably 

different, may have had a negative effect on some students' perception of 

these classes 

Observations of the Elective students' classroom behaviors indicated 

that the students ' expectations of improvement were never translated into a 

commitment to the tasks in hand. They did not review what had been done 

after class and often did not even bring the appropriate materials to class. It 

was usual for at least one student to attempt to sleep through the class. The 

kokusai teachers suggested that these students expected to improve their 

skills simply by attending the class and were reluctant to adapt to the 

interactional style which required them to be active. For most of the students, 

an understanding and acceptance of the effort needed to improve their 

communicative ability in another language was missing and the 

communicative approach did not seem to have encouraged the positive 

association with the tasks involved, anticipated by Canale and Swain 

(1988) . 

In a reaction which was similar to that of the Regular students, rather 

than engaging positively with communicative tasks, the Elective students 

appeared most confident of what to do and most cooperative when asked to 

perform written tasks. Despite having rejected these tasks as enjoyable 

activities, they were tasks which the students were familiar with from their 

usual classes and this familiarity was obviously comfortable even if it was 

also boring. 
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Attribution Theory and Student Autonomy as Learners 

An examination of the students' attitudes to those tasks which could be 

perceived as work revealed that a strong commitment to practise was absent 

in the students' approach to the conversation classes. In addition. few 

students claimed to actually use the language. A commitment to practise and 

a need to use the language were factors considered important in second 

language acquisition (Teweles, 1996; Pearson, 1988). Another important 

issue in terms of learning behaviors is how students perceive themselves as 

learners. Examining students' attributions for success and failure provides 

information about students' perceptions of themselves as learners which 

influence their persistence at achievement tasks (Gagne.et al , 1993). 

Although this information was gathered from the students, it could only be 

analyzed in a general way as the students were not identified individually 

and could not be questioned on their responses. 

The students' attributions for success or failure showed that almost all 

the students were unable to say that they achieved success because they 

were smart (Figure 4.8). However, this response was a culturally prescribed 

reaction to a situation they were uncomfortable with, that of self praise. More 

students, but still a minority, were able to disagree with the statement that 

they fail because they are not smart (Tables 4.19, 4.20 & 4.21 ). Culturally, it 

may be easier for Japanese students to disagree with this statement than to 

claim directly that they are smart. 

Effort is considered more important than ability in achieving success in 

Japan (Stipek, 1993). The word ganbatte, do your best, is used to urge 

people on in all endeavors, including in schools where students are 

encouraged with this phrase. With 70% or more, of all three groups claiming 

that they fail because of lack of effort, the reasons for this lack became 
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important. Students who lack confidence in their abilities sometimes choose 

to avoid making an effort because failure following effort can have a negative 

effect (Stipek, 1993). Not studying the right things and task difficulty, an 

option which was chosen by 60% or more of the Regular and Elective 

students, were frequently chosen options for doing poorly (Tables 4.19, 4.20 

& 4.21 ). According to Stipek (1993) these attributions for failure are closely 

associated with reduced student effort. Teachers encountered a frustrating 

lack of participation on the part of many of these students who were making 

little observable effort 

The kokusai teachers ' observations that many students made little 

effort, rather than reflecting just cultural differences in what is expected in 

terms of classroom behaviors , may be a realistic assessment of many 

students' engagement with the tasks. "Minimal participation" in school, such 

as the refusals to interact which are common in Japan, could be a way of 

avoiding appearing stupid (Stipek, 1993, p.151 ). Silence is valued in Japan 

and does not have the negative connotations it has in Western society. In 

Japan, where there is a strong emphasis on one right answer (Thorp, 1991 ; 

Cogan, 1995) silence could be an effective technique for preserving feelings 

of self-worth, especially in a conversation class situation where the dynamics 

of appropriate classroom behavior are often obscure from the student's point 

of view. 

The Regular students offered no strong positive reasons for success 

and the Elective students' expressed a similar view, although they rated 

effort and being helped moderately positively (Tables 4.20 & 4.21 ). Apart 

from effort, the International students attributed success to being helped at 

56%, and the teacher explaining well at 43% (Table 4.19). These two 

attributions for success are "external", unstable and uncontrollable and 

illustrate a dependency on others (Stipek, 1993, p.127). These results offer 
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further reasons why Japanese students are so passive when it is considered 

that an important factor influencing students' progress as language learners 

was whether or not they are able to learn independently (Pearson, 1988). 

Dependence on the teacher is encouraged by a teaching system which 

casts the teacher in the role of the transmitter of knowledge, as is the 

situation in Japan (Cogan, 1995). In the school in which this research took 

place, students were encouraged to develop a strong trust basis with the 

homeroom teacher, to be dependent on this teacher to help them socialise 

and become part of the all-important group, and to depend on all their 

Japanese teachers to help them study for exams. This dependence on the 

teacher 's help was clear when a Japanese teacher reported that she was 

devoting one whole day to helping a student learn a speech, a task which, 

from a Western educational perspective, would be achieved more efficiently 

done in small segments by the student alone, with the teacher advising on 

the final polish later. The Japanese teachers scheduled study periods for 

whole classes outside of school hours and at weekends. The importance of 

the group in Japan means that this mass study program is seen as 

appropriate and fair. 

Another explanation for schools encouraging students to be dependent 

on the teacher, suggested by a senior member of the Japanese teaching 

staff, was the demographic changes which are occurring in Japan because 

of the falling birth rate. This teacher believed that students were becoming 

more passive because the trend towards smaller families meant that the 

parents did more for their children and expected the schools to do more. The 

schools, especially the private ones, are anxious to meet the parents' 

expectations because all schools are caught up in fierce competition to 

attract students. The economic down-turn in Japan has not only increased 

the competition between private schools, but also parents' anxieties about 
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their children's education and employment opportunities. Some private 

schools, which have come to be well regarded because they are offering 

special programs. They are becoming popular amongst parents concerned 

about their children's prospects in a harsh world. One of the attractions of 

these schools in comparison to public schools, which reflects the assumption 

of the teacher above, is that "the school takes a greater degree of 

responsibility, and the teachers are more aware" (Chonabayashi, 1998, p.9). 

Cultural Differences in Classroom Practices, and Expectations 

Discussions revealed that the kokusai teachers were not comfortable 

with the idea of encouraging students to be dependent on them and actively 

strove to overcome this tendency. They perceived the mass study sessions 

as an inefficient use of time and believed these practices fostered a 

dependence which was not an appropriate learning strategy. The kokusai 

teachers aimed to help the students to become independent learners and 

encouraged them to develop strategies which enhanced their independent 

study. These differences in "cultural code[s] of classroom conduct" could 

lead to misunderstandings which weaken the students' confidence in what is 

happening in the classroom (Sasaki , 1996, p.237) . Students may doubt their 

chances of success without the support they are used to and this too could 

lead to a reduction in effort. 

Whether or not they perceived the kokusai teachers as offering the 

type and level of support they usually anticipated from their teachers, the 

students rated them positively in terms of kindness and helpfulness. This 

rating declined in term two for the Regular and Elective students, perhaps 

reflecting their disappointment arising from a mismatch between what was 

expected and What was received (Tables 4.22, 4.23 & 4.24). 

In tables 4.22, 4.23 & 4.24, the students' views of the amount of work 
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they were expected to do were also recorded. Discussions with the teachers 

revealed a mismatch between what the students thought was expected of 

them and what the teachers wanted. The teachers noted that a lack of effort 

was displayed not just in response to situations where the students felt 

awkward or were expected to take part in new and challenging tasks, but 

also in reviewing what had been learned in class. Why this should be was 

not understood, although the culturally different perspectives of student 

autonomy and effort in relation to study, again raised the possibility that the 

students felt that they needed to be helped to study by the kokusai teachers. 

The loss in confidence by the International students in relation to 

remembering words and increasing their vocabularies may reflect cultural 

differences in perceptions of how to study in this area and how much support 

the teacher needs to provide (Tables 4.7 & 4.14). 

Some kokusai teachers voiced the conviction that the minimal effort 

put into independent study and preparation for tests was because the 

conversation classes were not taken seriously . Th is demoral izing 

assumption arose from repeatedly encountering unresponsive students and 

cultural misunderstandings about why this unresponsive behavior occurred 

(Cogan, 1995). Clarifying some of this cultural confusion, a Japanese 

English teacher suggested that the lower level of study time put into 

preparation for conversation class tests 18 was more likely to reflect student 

uncertainty about how to study for the conversation class tests because of 

the different way these courses are conceived and conducted . The 

Japanese English classes followed a predictable pattern, progressing 

through a course book in a manner which the students were completely 

familiar with, having experienced it throughout their education. In contrast, 

the conversation classes in this school used a variety of materials to help 
18 The International students reported studying, at the most, 60% of the time allocated 

to preparing for the Japanese teachers' English tests. 
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students develop confidence in producing the language independently. 

Occasional forays were made into the course text to provide a starting point 

for communication tasks. In the case of the International students, time was 

also spent providing them with cultural information and the chance to 

experience culturally different methods of communicating and behaving. 

From the students' perspective the differences in presentation and testing 

were substantial. A cautionary note is sounded for teachers in relation to 

judging students' reactions when it is considered that in situations such as 

this it is the students who are seen to be lacking understanding because the 

teacher is the authority figure (Thorpe, 1991 ). 

Mismatches in culturally appropriate classroom behaviors were 

frequently commented on by the teachers, even though they understood that 

the students' Japanese educational experience was the prime influence in 

forming their ideas about what was acceptable behavior. The kokusai 

teachers reported many incidences of students passively waiting for 

teachers to discover they had a problem, such as no pen or paper, and then 

to provide a solution . To the teachers this passivity was a source of 

frustration or indicated a dysfunctional approach to learning. From the 

students' perspective, acting for themselves, or even volunteering the 

information that they had a problem, presumably meant drawing attention to 

themselves as individuals in a way which was culturally proscribed. 

According to Anderson (1993) it is ethnocentric of Western teachers to 

assume that learning can only take place when students are adhering to 

Western classroom behaviors. The comments from the kokusai teachers 

about the influence of the students' previous educational experiences 

showed an understanding of this point of view. However, in the case of the 

International students, it was felt that one of the aims of the classes was to 

prepare them for the different classroom culture they would be experiencing 
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during their time abroad and which would require them to fit into a different 

interactional style. Also, the Regular and Elective classes responses to the 

questionnaires revealed that they expected to improve their oral 

communication skills in the conversation classes. These skills could not be 

activated in a class which was conducted with the students in a state of silent 

receptivity. Their comments indicated that they did not want this either. The 

difficulty for the kokusai teachers would appear to have been judging just 

how far along the continuum from silence to communication the different 

classes could be encouraged to go. 

The Aims of the Conversation Classes and the Students' Level of 

Involvement in Achieving These 

As described in the results chapter, the kokusai teachers believed that 

the aims for the three classes were different and not always clear to any of 

the participants. The International students were asked, at the beginning of 

their course of study, what th~y believed the aims of the conversation 

classes were and how they anticipated achieving these. They found it 

difficult to answer. This is not surprising considering that students can not be 

expected to have the "metaknowledge about language teaching and 

learning" which teachers have (Luppescu and Day, 1990, p.131 ). 

Cultural differences in classroom behaviors were perceived as a major 

factor in the students' willingness or unwillingness to become fully involved 

in classroom activities. Easing the International students into a Western style 

classroom culture was a specific aim which the students had only vaguely 

identified, although the teachers' reported that they had made progress. 

Discussions with the Japanese English teachers revealed that they too had 

not understood that this was an aim the kokusai teachers held for the 

International students. The kokusai teachers had made an attempt to 
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address the gaps they suspected the students had in their understanding of 

the aims of the classes, and the activities that they would be involved in, by 

producing an introductory document which addressed these issues directly. 

Most of the teachers considered that this explanation had been beneficial 

and it was planned to use it in future years. In the interests of improving the 

Japanese teachers' understanding of the conversation classes, it was 

suggested that they too should be given a copy. 

Despite the confusion about the aims of the conversation classes, the 

students' responses to questions about what they expected to learn in these 

classes showed that they had some thoughts on what could be achieved, 

even if their level of activity in attempting to achieve these things did not 

match with their teachers ' expectations (Tables 4.13, 4.14 & 4.15). The 

students appeared to over-estimate how active they were in class. Their 

estimations of their willingness to speak out in class and te ll the teacher 

when they did not understand were more optimistic than the kokusai 

teachers' views of them . This could be because the activities of the 

conversation classes required them to be more interactive than in any other 

class and gave them a false impression of how active they had become. It 

could also be because they had not realised that their minimal facial 

responses, which many students thought conveyed their lack of 

understanding, were often unrecognized by their kokusai teachers 

(Nakamura, 1995). A Japanese teacher commented that he was not aware 

of these facial expressions of incomprehension which the students believed 

they employed. It was, however, probable that he responded without 

recognising what he was doing because this aspect of Japanese classroom 

culture was completely subsumed into his usual experience, making his 

responses automatic but unrecognized. This use of non-verbal 

communication is a feature of homogeneous populations such as that found 
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in Japan (Hall and Hall, 1987, cited Stapleton, 1997). 

In discussions about asking for clarification when they did not 

understand, the International students' comments showed that the time in the 

class was considered the groups' time and that if they did not understand, it 

was up to them to sort this out without using up the groups' time. They also 

mentioned that an important source of missed information was to be had 

from their fellow classmates in a manner reminiscent of the way they 

checked with each other before risking answering a question. This method of 

clarification, rather than asking the teacher, also adheres to the view that it is 

not polite to ask a senior questions (Neustupny, 1987). This idea of who it is 

appropriate to question was also present in the criticism leveled at a 

kikokusei 10 student for repeatedly asking the Japanese teacher questions in 

class. Although the students sat in rows in their usual classes, which gave 

the appearance that they were operating alone, in many fundamental ways 

group responsibility was paramount and there was a shared understanding 

about the appropriate way to behave as part of the group, an understanding 

which is the primary goal of Japanese schools (Cogan, 1995). The kokusai 

teachers' desire to have the students actively and individually seeking 

information would have required splintering the carefully structured group. 

The kokusai teachers' aims for the Regular and Elective students were 

more limited than those held for the International students and took account 

of the students' usual interactional style recognising that this was the 

strongest influence on the students. It was not anticipated that these students 

would adapt more than minimally to Western style classroom behaviors but it 

was hoped to diminish the occurrences of those undesirable classroom 

behaviors which appeared to be considered acceptable by Japanese 

students. These non-attending behaviors, such as grooming or sleeping, are 
19 This incident involving a student who had returned from living overseas, kikokusei , 

was reported in the results section about achieving the aims of the classes. 
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described by Sasaki in relation to college classes but were also prevalent in 

this high school (Sasaki, 1996). They were seldom exhibited by the 

International students, possibly because they were more serious students, or 

because they were willing to adapt to their kokusai teachers ' classroom 

expectations. Reducing the occurrence of these non-attending behaviors 

and at the same time giving the students a good feeling about English 

seemed to be activities with little compatibility. The Elective class teachers 

found that they were unable to be completely successful in these two areas 

and sleeping in class by some persistent students had been ignored in the 

interests of not unsettling the majority of students' feelings by engaging in 

potentially acrimonious exchanges with the sleepers. 

The kokusai teachers commented that the Regular students had not 

made any appreciable progress towards using conversation classes as a 

means to activate their spoken English in the two terms that the study took 

place, but that the infrequency of the classes and the intrusion of Eiken a> 

practice had been important factors in this situation. Although the students 

believed they responded if addressed individually, they reported little 

enthusiasm for the situations and tasks presented to them in conversation 

classes, especially in term two (Table 4.10). The teachers were aware of the 

cultural pressures on these students and the limited chances they had had to 

adapt to the ways of conversation classes, but it was clear from their 

interviews and from comments made casually in the staffroom that they still 

experienced feelings of frustration at how little could be achieved. These 

feelings of frustration are not surprising when teachers are daily faced with a 

wall of silence (Helgesen, 1993). Even though silence is valued in Japan, in 

a conversation class it can easily be misinterpreted as indicative of 

indifference. 
20 Eiken is the multi-level English test which is recognised by Mombusho, the 

Japanese Ministry of Education, and the business world . 
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The kokusai teachers expressed similar feelings of frustration in 

relation to the progress possible with the Elective students and the Elective 

students themselves estimated their levels of activity in conversation classes 

at about the same level as the Regular students. Despite these factors, the 

kokusai teachers also commented that adapting their expectations to what 

they found the students were willing to do created a more comfortable 

classroom atmosphere for all participants and a few students in each class 

had made appreciable progress. For one teacher adapting to what the 

students would do had meant introducing more written tasks than would 

usually be found in a conversation class. For the other teacher it meant 

ignoring two disinterested students who talked through the explanatory part 

of lessons, as long as they were discrete and did not interfere with the other 

students' ability to hear. 

The Elective classes were considered, by both the kokusai teachers 

and the one Japanese teacher who chose to comment, to be difficult classes 

to take. This was because of the disparity in students' classroom behaviors 

and willingness to participate in conversation tasks, a product of some of 

them being in these classes by default, having been rejected by the teachers 

responsible for the other options. By balancing the needs of the students in 

these classes where there was a great variation in goodwill and willingness 

to interact, it had been possible to encourage some students to take the risk 

and speak English. 

According to Sasaki (1996) behaviors such as failure or reluctance to 

answer questions or seek clarification indicate a low level of engagement. 

From a Western perspective of educational practice this would certainly be 

an accurate statement. However, these behaviors are common in Japanese 

classrooms and the students would be unlikely to recognize them as 

inappropriate behaviors when they are exhibited and accepted in the 
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classroom culture the students are familiar and comfortable with. 

The three groups of students' estimations of their levels of activity in 

the Japanese English teachers' classes and the conversation classes were 

compared. The International students' responses revealed that they were 

slightly more active in the conversation classes especially in terms of trying 

to answer questions directed to them individually (Table 4.25). The results 

from the Regular and Elective students were less conclusive than the 

International students' results because they were more inclined to choose 

the neutral response (Tables 4.26 & 4.27). Overall, the results confirmed that 

the behaviors observed by the kokusai teachers were a manifestation of the 

students ' learned classroom behaviors. While the kokusai teachers may 

want the students to adapt these behaviors and respond to communication 

tasks with more vigor, the chances of this happening for all students are not 

high. The kokusai teachers could take comfort that at least the students do 

not shut down just for their classes but , from a Western educational 

perspective, are minimally active in both. 

Adapting to Cultural Differences: Students and Teachers 

The different responses to the questionnaires from the three groups 

supported the idea that for some students, the chance to adapt to the 

practices experienced in the kokusai teachers' classrooms was welcomed 

by some students. It may even have been part of the allure (Ryan, 1995). The 

International students had begun a course of study that would ensure they 

had considerable experience interacting with teachers from countries other 

than Japan in the ensuing two years. Presumably they had not all thought 

this through fully ahead of time, in the same way as they had not thought 

about what they would need to do to activate their speaking skills. However, 

their answers to the questionnaires showed that they did have ideas about 
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what aspects of the two types of classes they would benefit from. 

The International students had accepted the use of English as the 

medium of instruction despite the difficulties they encountered, and were 

cont ident that classes with the kokusai teachers would help them to speak 

and understand English. Interestingly though, they claimed that the 

Japanese teachers' classes helped them remember English words most 

effectively. Possibly this reflects a well subsumed understanding about the 

importance of the role of the teacher in helping the class to memorise words. 

As has been suggested before, the students' experiences in conversation 

classes would not have been of a style of teaching which they could 

confidently identify and relate to and did not put the teacher in the position of 

knowledge transmitter. Rote learning and choral repetition were practices 

which the students were familiar with and without these they may have felt 

uncertain of how to proceed. The results for the Regular and Elective 

students fol lowed similar patterns but were less positive. 

The different classroom culture confused some students about what 

they could expect from the conversation classes and teachers . The risk­

taking activities in these classes, which the students were eased into, were 

threatening for some students and there was the difficulty of dealing with an 

English speaking, non-Japanese teacher, perhaps for the first time in their 

lives. Despite these mounting disadvantages, the conversation classes were 

rated as more enjoyable than the Japanese teachers' English classes and 

continued to be rated this way in term two (Tables 4.25, 4.26 & 4.27). These 

responses raise the possibility that Japanese students do not like passively 

reading or translating and can be encouraged to take a more active role in 

learning (Widdows and Voller, 1991 , cited Hyland, 1993). Conversation 

classes may have given the students a good feeling about English after all. 

Changes in students' attitudes and behaviors cannot be forced and will 
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not occur if they are not ready or willing to do so, but disappointment at what 

could be achieved was repeatedly voiced by the kokusai teachers. The 

desire to "turn these kids around" was clear but so was the 

acknowledgement that their learning style was appropriate and worked in 

their culture and that the kokusai teachers' influence was short term. The 

kokusai teachers' comments showed that they were aware that individual 

students had different expectations of the conversation classes and the 

kokusai teachers. They felt that they were in a contradictory position, being 

expected to be both the same as and different from Japanese teachers. This 

contradictory attitude also seemed to come from the Japanese teachers, 

some of whom wanted the kokusai teachers to fit in and some of whom 

wanted them to provide the students with an alternative teaching method. 

Sasaki expressed the idea that students develop an awareness of their 

teachers as cultural beings so that mismatches in expectations can be 

overcome (Sasaki, 1996). Realistically, the situation which kokusai 

teachers find themselves in, living in another country and surrounded by 

reminders that their previous experiences have been markedly different from 

those they are now encountering, puts them in the better position for 

recognising areas that are likely to cause misunderstandings between them 

and their students. The students are cushioned from the need to think about 

the existence of cultural differences between them and their kokusai 

teachers, or how these can enhance or limit their application to the learning 

environment, by being immersed in the culture which they know and do not 

need to examine. In consequence their consciousness of their kokusai 

teachers is limited to perceiving them as different and often this difference 

has the connotation of wrong attached to it. 

The teachers' awareness of the students' concept of appropriate 

classroom behaviors is likely to be a more tenable starting point for 
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successfully introducing a different classroom culture, one considered 

appropriate for conversation classes. It was acknowledged by all the kokusai 

teachers that the International students had to make adjustments to their 

usual classroom behavior if they were to become active in class, develop 

confidence in speaking English, and have a successful experience studying 

abroad in the near future. The use of bridging activities to ease the students 

and teachers towards an interactional style which was tolerable to both 

groups was understood and employed by the kokusai teachers (Thorp, 

1991 ; Anderson. 1993). 

The kokusai teachers held different aims for the three different groups 

depending on their perceived needs. It was anticipated that these needs 

would act as catalysts for change in the International students in particular. 

Even so. they approached the introduction of new ways of behaving in class 

with caution. easing the students toward a Western style of classroom 

interaction. Although less dramatic adaptions were expected in the Regular 

and Elective classes, the conversation classes were still different in many 

ways from their usual classes and the students resisted some aspects of the 

teaching style they were exposed to. One area of resistance was that many 

students. especially in the Regular and Elective classes expected the 

teacher to provide answers for them. They were not comfortable with a 

situation which required that they risk giving a wrong answer. This 

expectation, formed from a Japanese perspective of appropriate classroom 

behavior, revealed that the students were far from understanding the 

Western educational perspective of viewing the student as the seeker rather 

than the receiver of knowledge and this had to be acknowledged by the 

kokusai teachers. 

The Regular and Elective students' comments and their responses to 

the questionnaires suggested that they found written tasks boring, but their 
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previous educational experiences had provided them with a secure 

knowledge of what was required of them in these areas and the kokusai 

teachers found that these were the activities which they applied themselves 

to most confidently and competently. The unpredictability of conversation 

tasks was unsettling, or even threatening, as one teacher had expostulated. 

Acknowledging this, the kokusai teachers juggled the contradictory and ill­

defined ideas of the students in an effort to ease them towards a more 

interactive classroom style which would provide them with an enjoyable and 

rewarding experience. 

The students' responses to the questionnaires had indicated that they 

found the conversation classes more enjoyable than their usual classes so it 

was anticipated that they were willing to make some changes to their usual 

classroom behaviors. However, Wright (1996, p.55) warns that "our schools 

reflect our cultural values and the cultural norms that we wish to instill in our 

students" . She cautions that changes in teaching methods will result in 

changes in society. As temporary influences in the lives and educational 

experiences of Japanese students, conversation teachers wishing to 

introduce their students to a different style of classroom practice should 

consider that, while the students can be encouraged to take part, the society 

in which the schools operate does not want significant changes to occur. It 

may after all be an ethnocentric idea to consider that this is what is needed. 

Kokusai teachers may be seen as over-stepping their brief by encouraging 

the students to become more active and outspoken in class, a western-style 

educational orientation. 

Cultural Differences and Communi.cation Within the School:Japanese and 

K okusai Teachers 

Specifying Aims 

One of the key areas of confusion the kokusai teachers identified was 
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the lack of clearly defined aims which the teachers could recognize, 

understand and work towards. This may have been because the kokusai 

teachers were seeking aims which the school did not have for its students, 

aims which would, if put into common practice, have the effect of bringing 

about unwanted changes in Japanese society. Wright claims that there is a 

potential for changes to occur in society as a result of changes in school 

practices (Wright, 1996). Attempts to clarify the aims in discussions with the 

Japanese teachers, or more senior members of the school , were 

unsatisfactory and the kokusai teachers reported that the aims they had 

been able to identify were fuzzy and offered little in the way of guidelines on 

what was expected in the different classes. 

A further explanation for these ill-defined aims was suggested by the 

kokusai teachers who considered that this was an example of a cultural 

difference in both educational practice and understanding. The kokusai 

teachers ' desire to have specific aims did not appear to be considered an 

important educational issue by the Japanese staff. In addition the kokusai 

teachers believed that there was no realisation amongst the Japanese staff 

that the aims held for the students were not obvious to the kokusai teachers. 

Seeking clarification involved questioning staff members, some of whom 

were in senior positions, and it was felt that this was not encouraged within 

the Japanese culture. There was also the possibility that seeking clarification 

was culturally inappropriate as aims and goals were assumed to be 

understood as part of the shared knowledge which is generally expected 

between people of a homogeneous group. 

In a school with a strong hierarchical structure there were similarities 

between the dilemma this perspective created for the kokusai teachers, who 

were confused about who they could go to for clarification, and the 

implication mentioned earlier that students should not question their 
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teachers. There was no reason to assume that the Japanese teachers and 

the school administration realised the difficulties experienced by the kokusai 

staff in relation to the aims or how to confirm them, when to the Japanese 

staff, they were so obvious. Another parallel could be drawn between this 

situation and the students not realizing how difficult it was for teachers from 

another country to read their subtle and culturally defined minimal facial 

expressions of incomprehension. Recognition of your own culturally 

prescribed ways of being and acting is seldom required when you remain 

within that culture. 

The mismatch in the importance of specifying of aims contributed to the 

kokusai teachers' uncertainty about how much students could be expected 

to achieve in class. Uncertainty prevailed about the amount of effort the 

students were willing to commit to the conversation classes, or were 

expected to commit by their Japanese form teachers, their main supervisors 

and influences. It contributed to uncertainty about whether or not the 

students were aware of the kokusai teachers' expectation that they adapt, to 

different degrees depending on the class, to a different classroom culture. 

The Japanese teachers themselves had not considered that there was a 

need for the students to adapt to a different classroom culture until this was 

addressed in interviews, even though this was a significant aim the kokusai 

teachers held for the International students. 

The Japanese English Teachers ' Reactions to the Questionnaire and the 

Research Process 

Identifying the Japanese English teachers' perspectives of the 

conversation classes was assumed to be important because these teachers, 

being able to communicate with them in their first language, had a greater 

access to the students and consequently had the opportunity to influence 

them, encouraging or reducing their confidence in these classes. It was 
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anticipated that, by identifying the Japanese teachers ' areas of 

misunderstanding or confusion about what conversation classes entailed or 

could offer, the possibility of clarifying these potentially negative 

understandings arose. As has been mentioned in the results, the level of 

interaction between the Japanese and kokusai teachers was low and, 

although it appeared that both groups were aware of this, there was 

considerable uncertainty about how to overcome this or who should begin 

the process. The act of embarking on research within the school provided 

opportunities for more interaction but the researcher felt that, apart from 

those few teachers who gave valuable support in specific areas, the 

research generally was viewed with incomprehension or suspicion. One 

Japanese teacher pointed out that continuing with further study after 

completing a university degree and gaining a position in a school was not 

the usual practice in Japan. This lack of a previous experience which related 

to the research practice could have reduced the Japanese teachers ' interest 

in the process. 

The low level of response by the Japanese teachers to the three 

requests that they complete the consent form and Questionnaire 4 was a 

disappointment, but it was not entirely unexpected in view of the teachers' 

lack of previous experience with research in their school. It was also a 

continuation of the low level of interaction between the two groups of 

teachers, the kokusai teachers and the Japanese teachers. Realizing that 

the Japanese teachers were uncomfortable with the request that they take 

part, the researcher explained the focus of the research at an English 

department meeting. It was explained that the Japanese teachers ' 

perspective could help to clarity how the conversation classes were seen in 

the school. Information detailing preliminary findings from the students 

questionnaires was provided to the teachers in spoken and written form but 
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produced no feedback . Eventually nine teachers completed the 

questionnaire, making any conclusions drawn only tentative. 

The responses from the Japanese teachers indicated that they had 

confidence in the conversation classes as a means of activating the 

students' speaking skills , seeing these classes as an adjunct to the 

grammatical study and vocabulary building done in their own classes. The 

hurdle of university preparation was seen to be within the teaching 

capabilities of the kokusai staff by only one of the Japanese teachers. 

Considering the influence which the Japanese teachers have over the 

students, these attitudes could have had a powerful influence on the 

students' expectations of, and application to, the tasks of the conversation 

classes. If these classes were only seen by the students as well as the 

teachers as top-up classes. providing a skill which could not be adequately 

supplied by some of the Japanese teachers, there would be scant reason to 

make significant amounts of effort. 

Misunderstandings and Miscommunications Between Teachers 

There was a feeling amongst the kokusai teachers that 

misunderstandings and misconceptions developed between the two groups 

of English teachers, because of culturally different perspectives on 

educational practices and on students' responsibility for their own efforts. 

These difficulties could have been reduced if better communication had 

existed within the school. The kokusai teachers were in an invidious 

position, believing that to have initiated more opportunities to exchange 

views would have required that they, as newcomers, ask for changes to a 

system which was established and accepted within the school. The changes 

in the last eight years, which began with the creation of the International 

program and the introduction of the kokusai teachers into the school , had 

not been welcomed by many of the staff. The kokusai teachers were aware 
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that they had been expected to fit into the existing practices of the school and 

as a result were reluctant to initiate a major change which could only come 

about with the cooperation of the Japanese staff. Subtle requests that more 

chances be made available for dialogue, discussion and interaction were 

ignored. The kokusai teachers were reluctant to press their request further 

suspecting that, in a country where silence is valued and reliance is placed 

on people 'knowing', because of a strong cultural understanding, this would 

be interpreted as wagamama21 behavior which they were anxious to avoid. 

Fitting in was clearly a learning process and the kokusai teachers 

found they frequently were seen to have made mistakes even when they 

thought they were adhering to usual practice. The comment that one kokusai 

teacher got along with the students so well he was more like a student than a 

teacher illustrated this . In addition, the advice from a different Japanese 

teacher, that the kokusai teachers "can overcome a student's fear of 

foreigners by being friendly'', both illustrated the negative affective response 

students are assumed to have to foreign teachers and the contradictory 

position kokusai teachers can find themselves in trying to overcome this 

response as they steer a narrow path between being friendly and appearing 

foolish. A similar example of this dichotomy arose when end of term class 

parties also produced criticism from Japanese teachers who thought the 

kokusai teachers were too fond of parties. They had failed to consider that 

they had class parties at the end of the year, but for the kokusai teachers, 

the end of the term was the time when their classes changed to a new 

teacher. 

As well as cultural misunderstandings, language difficulties also 

caused problems for the two groups of teachers, presumably leading to 

confusion and hurt feelings for all concerned at times. As was mentioned in 

21 Wagamama can mean always complaining. 
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the results, the researcher's attempt to talk about different classroom cultures 

led to the Japanese teacher feeling that she was being criticized. Attempts to 

explain appeared to exacerbate the situation and eventually the subject was 

allowed to lapse. This was not a satisfactory solution from the researcher's 

point of view but it did illustrate the difficulty of conveying complex ideas 

when neither party is fluent in each other's language. This problem would 

also limit how much could be done to improve communication within the 

school between the kokusai teachers and the Japanese teachers or the 

school's administration personnel. 

Although the language differences contributed to a lack of 

communication, observations of the way the school functioned showed that 

there were many opportunities to interact which are not taken up. The subtle 

exclusion by omission of the kokusai teachers from meetings and decision 

making processes which involved their classes or the students studying 

overseas was an example of this. 

The Japanese teachers who took part in interviews confirmed the 

impression that Japanese teachers were reluctant to interact with the 

kokusai teachers. The Japanese peoples' concern for doing things perfectly 

was one reason suggested why the Japanese teachers avoided talking to 

the kokusai teachers in English but the kokusai teachers who had a good 

grasp of Japanese were no more frequently engaged in discussions. 

Discussion, which some of the kokusai teachers longed for, was not valued. 

As well as this, it was explained that it takes courage to initiate exchanges 

with foreign teachers. When this comment was considered in combination 

with other comments about the . kokusai teachers needing to show the 

students that they were friendly, it appeared that the perception of these 

teachers as 'other' and possibly threatening was widely held. 

Misunderstandings occurred between the two groups of teachers over 
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issues to do with the tests administered to the students and kokusai 

teachers' expectations that the students' work be completed on time and to a 

reasonable standard. The Japanese teachers came to incorrect conclusions 

about testing procedures and what the kokusai teachers required of the 

students. These conclusions were reached without consultation with the 

kokusai teachers involved. One kokusai teacher expressed the feeling that 

having the Japanese teachers automatically assume that the kokusai 

teachers did not have the best interest of the students at heart was the most 

demoralizing aspect of teaching in this school. 

The kokusai teachers were not able to anticipate support from their 

colleagues and felt isolated. This feeling deepened when the form-room 

teachers, incorrectly, informed the International students that the kokusai 

teachers had decided which schools they would attend during their study 

abroad, decisions which had the potential to prove controversial and disturb 

the good feeling the form-room teachers were concerned to preserve with 

their students. The kokusai teachers felt they were being used as 

scapegoats. 

The kokusai teachers were used, simply by their presence, to advertise 

the English program at the school on official occasions during which times 

they were assured by senior members of their importance to the program 

and the school. Yet, they felt themselves to be perceived more as 

troublesome necessities once out of the limelight. One kokusai teacher 

commented that this was because foreign teachers in Japan are sashimi no 

tsuma.72 

Generally the kokusai teachers' comments indicated that they believed 

that many of the cultural and educational misunderstandings that occurred in 

22 Sasl'limi no tsuma" is the floral decoration found in platters of raw fish which is discarded 
before eating the food. This term is used to discribe the position of foreign teachers in 
many Japanese schools. 
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the school could have been avoided if communication lines were created. 

Attempts were made to achieve this but it was acknowledged that this was 

not part of the school 's current practice and it meant cultural shifts would 

need to be made by both groups of teachers. It was by no means certain that 

the Japanese staff understood the need to make their points of view 

understandable to the kokusai teachers', or even that there was a need for 

clarification in many areas. Shielded as they were from the necessity of 

exam ining their culturally specific ways of thinking about education and 

communicating their ideas, by their implicit and unexamined knowledge of 

the culture they were operating within, they appeared not to recognise the 

difficulties the kokusai teachers experienced. 

Summary 

The most common reason for taking English was the desire to speak 

the language. Although the compulsory element did not feature as a prime 

reason why students were involved with the study of English this was 

assumed to reflect the unquestioned role English had in Japanese schools 

where an alternative is rarely offered. 

The influence of the university entrance examinations was a source of 

concern to the Japanese teachers who doubted that the kokusai teachers 

could contribute to the students' preparations for these events. It appeared 

that the obtuse nature of these tests meant that the students were dependent 

on the Japanese teachers which also offered them a secure job niche. 

The introduction of mass communication classes into the Japanese 

education system meant that teachers and students had scant chances of 

interacting directly and pupil-pupil interactions were relied on. This 

technique was widespread in conversation classes but the effectiveness of 

these interactions was not clear to the majority of students nor was the need 
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to go beyond a dependence on supplied dialogues and create new ones 

using the originals as guides. The International students, the students with 

the most positive attitudes to speaking English, made the most progress in 

this area. It appeared that they had adjusted well to the conversation class 

environment and having acquired some skills in communicating, were 

encouraged to experiment further. Despite their positive attitude, even the 

International students did not react well to the idea of study. 

There was little understanding on the part of the three groups of 

students of the effort required to make clear progress and some students 

were unable to come to terms with the demands of the conversation classes. 

The Regular and Elective students were never as confident in the 

procedures they encountered in conversation classes as the International 

students and this situation worsened as time passed. They appeared more 

content with written tasks than speaking ones. 

The three groups of students' attributions for success and failure 

indicated that effort was considered important but that the students still did 

not apply it consistently. It seemed that cultural differences in classroom 

practices and teacher-pupil interactions may have been important factors in 

this matter. These differences were related to students' expectations about 

the level of assistance teachers should offer. From a Western educational 

perspective the students were encouraged to be overly dependent on their 

Japanese teachers. Cultural differences in classroom practices limited 

students' autonomous behavior in class and their application to test revision. 

They blurred the teachers' ability to interpret covert signals of 

incomprehension. 

Cultural differences in educational practices also interfered with 

teachers' and students' understandings of the aims of the classes and how 

these could be achieved. The kokusai teachers experienced feelings of 
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frustration at what could be achieved despite the fact that they recognised 

the way these cultural differences limited the students' understanding of 

what was expected of them and their ability to respond. The need for the 

kokusai teachers to accommodate to the students perceptions of 

appropriate classroom practices, especially initially, was discussed. 

The affect of cultural differences in educational practices and 

communication styles on the relationships between the kokusai and 

Japanese teachers was explored with reference to the Japanese teachers ' 

reactions to the questionnaire as well as the interactions observed within the 

school. It appeared that misunderstandings and poor communication lines 

existed and produced negative feelings. These feelings could have been 

filtered through to the students indirectly, reducing their confidence in the 

conversation classes and teachers. 
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CHAPTER 6 

CONCLUSIONS AND RECOMMENDATIONS FOR 

FURTHER STUDY 

The different perspectives of the participants in the English language 

teaching program in a senior girls' high school in Japan were studied in an 

effort to more fully understand why Japanese students appear so passive in 

conversation classes. The main areas which had a bearing on students' 

classroom behaviors were: the students' needs or goals as students of 

English, their experiences as students in conversation classes and the affect 

of differences in culturally specific understandings about educational 

practices and appropriate classroom cultures held by the students 

themselves, the kokusai teachers and the Japanese teachers. 

The Students' Needs and Goals 

The three groups of students did not appear to believe that the 

compulsory nature of English language instruction in their school had been 

an important reason why they studied English. Presumably they had not 

queried its dominant position as the second language made available to 

them. In reality English is usually the only second language offered in 

schools making it compulsory by default (Benson, 1991 ; Koike and Tanaka, 

1995; Ryan, 1995). All three groups of students did indicate an interest in 

studying a language other than English (Tables 4.1, 4.3 & 4.5). 

The Regular and Elective Students 
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Wanting to speak English was the most highly rated reason indicated 

for studying English by all three groups of students. However, the majority of 

Japanese people have little need to speak English (Neustupny, 1987; 

Morrow, 1987). Reflecting this view, just the desire to speak English did not 

provide the impetus needed to get all the students applying sufficient effort to 

make real progress. For the majority of the Regular and the Elective 

students, who had no tangible need to speak English and few opportunities 

out of the classroom to do so, the effort applied and the progress made were 

minimal. Although most of the Regular and Elective students had expected to 

improve their speaking and listening skills, particularly the Regular students' 

expectations were reduced over time and these students lost confidence in 

the use of English as the medium of instruction (Tables 4.14 & 4.15; Figure 

4.5 & 4.6) . The kokusai teachers reported that, with the exception of a few 

students in the Elective classes, in the two terms the research took place, the 

students ' engagement with speaking tasks cont inued to be hesitant, 

uncertain and seemingly reluctant. The Regular and Elective students ' 

responses to the questionnaires showed that their enjoyment of 

conversation classes and their satisfaction in studying and speaking English, 

which were less highly rated than the International students to begin with , 

and their confidence that the classes were helping them to make progress, 

declined with experience (Tables 4.3, 4.5, 4.9, 4.10, 4.11 , 4.12). 

The International Students 

The International students had entered this school with a purpose. 

They had chosen it because of the international program it offered and had 

had to pass a test in order to enter this program. Having gained admittance 

to the program, it was almost impo.ssible to be removed from it. These 

students could confidently expect to attain the ten months' study abroad, 

which was the attraction of the program, having made little effort in class. 
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Although a few students did this, the majority of students did not take this 

approach to the conversation classes, demonstrating that their needs and 

goals helped them to overcome the initial reluctance which most students 

displayed and take the risk and speak English. 

The International students began their year with a tangible need to 

speak English and a definite goal. They were the most positive and 

consistent in their responses to the questionnaires over two terms. They 

consistently rated English as useful and claimed that they wanted to learn to 

speak English (Tables 4.1 & 4.2) . The majority of the International students 

who were interviewed in term one expressed frustration that they could not 

speak English as well as they wanted to but they did not intend to give up. 

They had high expectations that conversation classes would help them 

develop their oral competency in English and, with the exception of 

expanding their vocabularies, these were consistent over two terms (Table 

4.13). The kokusai teachers reported that most of these students made an 

effort to overcome their initial hesitancy and developed confidence in their 

abil ity to use English as a means of communication . The students 

considered the conversation classes as a useful means of attaining their 

goals by helping them to speak and understand English (Table 4.7). 

The problem of not always understanding the teacher must have 

caused apprehension and frustration at times but the International students 

remained positive about the use of English as a medium of instruction 

(Tables 4.7 & 4.13; Figure 4.16). Although they did not respond positively to 

all the questions about the activities presented in conversation classes, 

especially those which had the connotation of work, they found these 

9lasses largely enjoyable (Table 4.8) . These International students 

demonstrated the benefit of positive attitudinal/motivational variables in 

second language learning (Gardner, 1980). 
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The Students' Experiences in Conversation Classes 

Along with specific goals and a positive attitude to studying and 

speaking English, the students benefited from having regular and consistent 

experiences with conversation classes. 

The International Students 

The International students' engagement with the conversation classes 

improved with exposure. Although initially all three groups of students had 

little understanding of what was expected of them, it was the International 

students who persevered and overcame the discomfort and cont us ion they 

experienced in the early stages of their experiences in conversation classes. 

They were able to take the risk and communicate in English more and more 

readily and confidently as the year progressed. This was observed and 

commented on by the kokusai teachers who saw the students gain 

confidence, in asking and answering questions, in taking part in pupil-pupil 

conversation tasks and, in the case of the most interactive and inventive 

students, in extending these tasks by adapting them to real and useful 

situations of their choice. 

As well as having a need to learn to speak English, the International 

students' experience with conversation classes had been more frequent and 

consistent than the Regular and Elective classes. Having had more lessons 

with the kokusai teachers than the other two groups of students, the 

International students had more opportunities to adapt to the interactional 

style presented in these classes and overcome their reluctance to speak out. 

They had more opportunities to adapt to the classroom culture, to modify 

their perception of what was happening in these classes, what was expected 

of them and what was the teachers' role. In addition, the International 

students' conversation classes were small in size, numbering fourteen or 

less, which made it possible for them to interact with the teacher on a daily 
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basis and become accustomed to the use of English as the medium of 

instruction. These factors, in combination with having a specific goal, made it 

feasible for these students to adjust to the demands of a conversation class. 

The Elective and Regular Students 

In contrast, the Regular and Elective students, many of whom had 

claimed to want to speak English, became less positive in their perceptions 

of the usefulness of conversation classes and in the use of English only by 

their teacher as the year unfolded (Tables 4.9 & 4.11 ). They experienced 

difficulties in accepting the interactional style of the conversation classes and 

made fewer adjustments in their behaviors. 

The Elective students had conversation classes twice a week, with one 

class being a double period. They were in groups of approximately twenty­

three. Although they did not have the exposure and consistency of the 

International classes, their experiences were more uniform than those of the 

Regular students. Not all the students had actually chosen these 'elective' 

classes, but there were students in the Elective classes, approximately 14 

out of 45, who made an effort to engage with the conversation tasks more 

fully than the majority of the Regular students. Whether this was because 

they had a goal which motivated them to try, were responding to the more 

consistent exposure they had had to the conversation classes than the 

Regular students, or a combination of the two, was not clarified in this 

research. 

The kokusai teachers reported that the Regular students did not make 

as much .progress adapting to the classroom culture of conversation classes 

as the Elective students and were far behind the International students. They 

still had difficulty responding to instructions to sit in groups after two terms 

and applied themselves to conversation tasks at a minimal level, switching to 

Japanese as soon as possible. Their experiences with conversation classes 
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and the kokusai teachers had been erratic, occurring once a fortnight at the 

most. It seemed that they did not develop confidence in the tasks of the 

conversation classes nor in the use of English as the teaching medium. They 

did not adapt to a situation which required them to work in pairs or small 

groups and communicate with each other in English and their enthusiasm for 

these activities declined during the year. It appeared that having had fewer 

chances and no pressing need to become familiar with the different 

demands of a conversation class, the progress these students made was 

limited. 

Cultural Differences in Classroom Practices and lnteractional Styles 

A society's cultural values and norms are reflected in schools which 

serve the needs of the society (Wright, 1996) and when teachers from 

another culture are inserted into a school , difficulties can arise over cultural 

concepts of appropriate classroom practices. 

Mismatches in Expectations of Classroom Practices Between Kokusai 

Teachers and Students. 

The students' expectations of appropriate classroom interactions are 

formed during their previous educational experiences in Japanese 

classrooms. These culturally embedded experiences do not equip them for 

the active role expected of them in conversation classes. The classroom 

culture of a kokusai teachers' conversation class, being so different from 

what is normally encountered by these students, has the potential to reduce 

their enthusiasm for learning to speak English. 

These differences are often subtle and may not even be recognized by 

the participants, making them difficult to consciously address. Japanese 

students routinely exhibited behaviors which were seen as undesirable in 

the learning environment even by teachers with considerable experience in 
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Japan (Sasaki, 1996). Behaviors which kokusai teachers perceive as 

inappropriate, possibly responding to negatively to some degree, may be 

acceptable to the students' Japanese teachers of English. These behaviors 

may be seen in a more positive way if understood from the students' 

perspective. For example, negotiating with others in class before responding 

to a prompt from the teacher, which was a frequently exhibited activity, 

reassured the student that she had the backing of the group before 

committing herself to an answer (Tables 4.8, 4.10, & 4.12). From a Western 

educational perspective it was often seen to be a pointless and irritating 

habit which reduced the pace of the class to a grinding halt. 

Group dynamics, which are a powerful force in a Japanese classroom, 

are often not understood by kokusai teachers. Although the students sit 

singly in rows, the group is more important than the individual. This was 

revealed by the International students who stated that they did not ask 

questions when they did not understand because they did not want to use up 

the group's time. They relied on each other to supply gaps in their 

understanding, and often consulted at length with each other during class. 

Alternatively, they conveyed lack of comprehension through minimal 

gestures and facial expressions, rather than directly (Nakamura, 1996, Hall 

& Hall, 1987, cited Stapleton, 1997). It seemed that this method of conveying 

confusion was so culturally embedded that the Japanese teacher asked 

about it was not aware that he responded to it. It was seldom recognized by 

the kokusai teachers who expressed frustration periodically at the students' 

passivity, despite being aware of the bearing the Japanese concept of an 

appropriate classroom culture had on the students' interactions in 

conversation classes. 

Culturally Different Perceptions of the Construction and Transmission of 

Aims 
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There were cultural differences in constructing and transmitting the 

aims of the classes which were potentially disruptive to the students' and 

teachers' ability to have a shared clear understanding of the goals of the 

conversation classes. From a Western educational perspective, constructing 

and specifying achievable aims and learning goals in a direct manner is 

desirable, but this is not necessarily so in Japan where reliance is placed on 

participants 'knowing' what is understood as a member of the culture of the 

school or the society. It became apparent that an important aim held for the 

International classes by the kokusai teachers was not clear to the Japanese 

teachers, this being that they adjust to a different classroom culture as part of 

their preparation for study abroad. 

The International students who were preparing for ten month stay in 

an English speaking country, had a reason to study English, an aim, to begin 

with . They began the classes with a positive attitude to studying and 

speaking English which they maintained. This consistent positive attitude 

was not associated with the attitudes of the Regular and Elective students 

which declined with experience (Tables 4.1, 4.3 & 4.5) . 

Contusion was reported by the kokusai teachers about how to 

translate the aims they had identified that the school held for the Regular and 

Elective students into achievable learning objectives in conversation 

classes. The aim that the students get 'a good feeling about English' seemed 

to be incompatible with the aim that the Regular students be prepared for the 

Eiken tests, a process which the students showed no pleasure and little 

interest in and which the kokusai teachers had little confidence in as a 

means of activating the students' English speaking skills. 

It seemed that the effort required, and the processes employed, to 

facilitate making progress in speaking a second language in conversation 

classes reduced the good feelings that the Regular and Elective students 
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began with. As there were other factors involved, such as the number and 

consistency of the classes, the size of the classes and the differing needs of 

the students the significance of a lack of clearly defined aims and achievable 

objectives cannot be confirmed but it was potentially a contributing factor in 

reducing student effort. 

Cultural Differences in the Concepts of Effort and Participants Roles in the 

Classroom 

The concept of appropriate effort, whether it be the effort made by the 

teacher, group or the individual , is a culturally constructed concept. 

Behaviors such as failure or reluctance to answer questions or seek 

clarification indicate a low level of engagement (Sasaki, 1996) from a 

Western perspective of educational practice, however these behaviors are 

common in Japanese classrooms where the students are adhering to the 

Japanese concept of appropriate classroom behavior. 

Although effort is stressed in Japan rather than ability (Stipek, 1993), 

the kokusai teachers believed that the level of effort the Regular and 

Elective students applied to the conversation classes was below what was 

needed to make appreciable progress. They also believed this to be true to 

some extent amongst the International students. The three groups of 

students' responses to the questionnaires indicated that they believed 

themselves to be similarly active in both the conversation classes and the 

English classes with a Japanese teacher. If there was a difference it tended 

to be to consider themselves slightly more active in conversation classes 

(Tables 4. 25, 4.26 & 4.27). The students may have understood the need to 

be active in conversation classes and have wanted to engage more fully with 

the tasks presented but there where many factors which acted as limits on 

them as learners. 

The students' effort in class may have been reduced by a 
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misunderstanding between the students' and the kokusai teachers' of the 

different roles of the participants in conversation classes. The Japanese 

teachers saw their role as providing the students with all the information they 

needed, supporting them as a group by giving them their time and 

encouraging them by offering mass study classes. This was made clear in 

interviews with the Japanese teachers and by observing the way the 

Japanese teachers and students interacted. It was expected by the parents. 

In contrast, the kokusai teachers adhered to a Western perspective of 

educational practice which put the obligation for seeking clarification and 

making an adequate effort on the individual student who was encouraged to 

become an independent learner. When this educational perspective is 

contrasted to the Japanese teachers' teaching techniques it does not 

appear to support the students in the way they are used to and may even 

have been incomprehensible to the students. 

Having experienced a knowledge-transmission method of teaching 

and learning previously, many students could have doubted that teaching 

was taking place at all in conversation classes where this was not the 

dominant method (Cogan, 1995). The loss of confidence the students 

displayed in the conversation classes as a means of remembering new 

words and increasing their vocabularies reflects the doubts that the students 

developed in the kokusai teachers' approach to teaching (Tables 4. 13, 4.14 

& 4.15). This loss of confidence may well have come about because in 

conversation classes they were expanding their vocabularies through actual 

use rather than by the method they had experienced previously in English 

classes with a Japanese teacher, that is rote learning lists of words in 

isolation from the context in which they would be used. 

In addition, the continued emphasis on the grammar-translation 

method of teaching English favored by most of the Japanese English 
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teachers, many of whom had little confidence in their spoken English (Sano, 

Takahashi & Yoneyama, 1984), meant that the active approach taken in 

conversation classes did not conform to the students' previous experiences 

with English potentially adding to the doubts they had about the way 

conversation classes were conducted. These doubts have the potential to 

reduce the students' expenditure of effort. 

The different interactional style of the conversation classes , which 

scarcely corresponded to what takes place in a typical Japanese classroom , 

may have caused students to cling to a passive mode of operations in order 

to preserve their feelings of self-esteem. Not being confident that they could 

accurately decipher what was expected of them, or the purpose of these 

expectations, and feeling that the teacher was not helping as they would 

expect, some students may have resorted to "minimal participation" in school 

as a way of avoiding appearing stupid (Stipek, 1993, p.151 ). 

Famil iarity with Japanese students ' preferred interactional style 

reduced but did not eliminate the frustration kokusai teachers felt when 

faced with a wall of silence (Sasaki, 1996, Helgesen, 1993). However, they 

did recognize that engaging the students ' cooperation in conversation 

classes would only be achieved if approached gradually and taking account 

of the students' perspectives. 

Cultural misunderstandings about why the unresponsive behavior 

occurs can be very demoralizing for kokusai teachers (Cogan, 1995). Rather 

than expecting the students to respond to a classroom culture which they 

have no concept of initially, the responsibility for making it comprehensible 

and easing the students into the active role needed to develop their English 

speaking skills rests with the teachers. Teachers who are resident in the 

students' culture, as is the case for kokusai teachers in Japan, are in the 

best position to become aware of and responsive to the educational 
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practices which are likely to cause confusion between teachers and 

students. They are in a position to identify the differences in cultural concepts 

of education which can lead to confusion and loss of confidence in a way 

which the students can not. This is partly because the students do not have 

the specialized knowledge about teaching practices which the teachers 

have and also because they accept their culturally prescribed ways of 

learning and are likely to resist changes which are incomprehensible or 

threatening. The use of bridging activities is recommended (Thorp, 1991 ; 

Anderson, 1993) to ease the students into a more active role in conversation 

classes . Developing bridging activities to ease the students and teachers 

towards an interactional style which is tolerable to both ·parties has the 

potential to create an environment in which the students' confidence can 

develop and their language skills flourish . 

The comparisons of the students' attitudes to English classes with 

Japanese teachers and kokusai teachers, and their estimations of their 

levels of activity in these classes, indicated that the students are not 

completely disabled by their experiences with the kokusai teachers and 

actually find their classes the more enjoyable of the two (Tables 4.25, 4.26 & 

4.27) . These findings concur with the idea that they do not like passively 

reading or translating (Widdows and Voller, 1991, cited Hyland, 1993, p.84). 

They suggest that a more active role in learning can be cultivated if the 

students are approached and inspired in a culturally comprehensible way 

which they can respond to. 

The perplexity and frustration which can arise from covert cultural 

assumptions and ways of operating can have a negative affect on 

relationships between kokusai teachers and the school in which they work. 

This was noted with reference to the lack of clarity in identifying the aims of 

the school and misunderstandings which arose between the kokusai 
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teachers and the Japanese teachers. As with the students, it became 

apparent that the administration of the school and the Japanese teachers 

were not critically aware of their culturally embedded ways of thinking about 

education and appropriate educational practices, nor of their ways of 

communicating ideas and expectations. They did not appear to be aware of 

the ways in which these gaps in understanding had a negative affect on the 

kokusai teachers and their relationships within the school generally and 

with the Japanese teachers. The kokusai teachers' impression that they 

lacked support from the Japanese teachers appeared to have arisen from 

unresolved misunderstandings of this kind. 

Homogeneous populations such as that found in Japan place 

considerable reliance on non-verbal communication (Hall and Hall , 1987, 

cited Stapleton, 1997). The kokusai teachers' failure to understand, if not 

examined critically by the Japanese teachers, taking account of the kokusai 

teachers' cultural perspectives, could lead to the postulation that they are not 

merely different but actually aberrant. It is not possible for a few years 

experience in a new culture to unlock the mysteries of that culture and 

bridging activities again offer a zone of operations in which both parties, the 

kokusai teachers and the Japanese teachers , can make advances towards 

mutually beneficial understandings. Considering the dependence the 

students are encouraged to have on their Japanese teachers, increasing the 

confidence these teachers have in the kokusai teachers and the classroom 

culture they operate could be a key towards fully engaging the cooperation 

of the students. 

Recommendations for Further Research 

The importance of having a specific need or goal was suggested by the 

different responses from the three groups of students. In view of the minimal 
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a need to communicate in English, the affect of needs and goals is an 

important issue in the language teaching programs in Japan. 

Concisely conveying the aims of conversation classes to specific 

groups of students, especially those who have no obvious goals or needs, 

could be explored as means of reducing the negative affect of initial task 

cont us ion when students are introduced to conversation classes. The 

clarification of the aims and objectives of a course could provide students 

who have little identifiable purpose in studying English with achievable 

goals which , having been identified, they can respond to. Considering the 

low level of English encountered in conversation classes in Japan, 

conveying complex ideas such as those used to define the aims of courses 

would be best achieved if presented to the students in Japanese. 

The students may also need to have grasped the concept that they are 

being introduced to a different classroom culture before they are able to 

understand how to coordinate aims and objectives with their learning 

behaviors. Culturally constructed ways of knowing and interacting 

encompass many aspects of the teaching and learning environment. This is 

an area which offers an expansive field for further investigation in an attempt 

to clarify what culturally specific aspects of conversation classes disable 

students and reduce their confidence and how these difficulties can be 

overcome. The level of enjoyment expressed by many students suggests 

that there is a willingness to understand what is expected of them and 

engage with the tasks presented. 

Encouraging a discussion on educational perspectives and classroom 

cultures between Japanese and kokusai teachers is an area of interest. It 

could be the bridge needed for kokusai teachers and Japanese teachers to 

demystify their culturally specific ways of viewing education and classroom 

practices. It appears likely that gaining the Japanese teachers' confidence in 
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the activities prevalent in conversation classes would be beneficial for all 

concerned if their support also boosts the students ' confidence in the 

activities they are asked to commit themselves to in conversation classes. 
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Appendix A 

Questionnaire 1. 

Complete the questionnaire by circling the number which best 
represents your view of the statement. 

The numbers follow a progressive scale from 1. which represents 
agreement through to 5 which represents disagreement. Number 3 
represents a neutral view. 

E.g. English is an easy language to speak. 1 2 3 4 5 

By circling 2 you show some agreement with the statement. Circling 1. 
shows definite agreement and circling 5 shows definite disagreement. 

agree disagree 

When you do well in school is it usually because: 

1. you studied hard? 1 2 3 4 5 

2. you studied the right things? 1 2 3 4 5 

3. you are smart? 1 2 3 4 5 

4. the teacher explained things well? 1 2 3 4 5 

5. you were helped by someone? 1 2 3 4 5 

6. the work was easy? 1 2 3 4 5 

When you do poorly in school, is it usually because: 

7. you didn't study much? 1 2 3 4 5 

8. you didn't study the right things? 1 2 3 4 5 

9. you are not smart? 1 2 3 4 5 

10. the teacher didn't explain things well? 1 2 3 4 5 

11 . you weren't helped by anyone? 1 2 3 4 5 

12. the work was hard? 1 2 3 4 5 . 
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Appendix B 

Questionnaire 2 

Complete the questionnaire by circling the number which best 
represents your view of the statement. 

The numbers follow a progressive scale from 1._ which represents 
agreement through to 5 which represents disagreement. Number 3 
represents a neutral view. 

E.g. English is an easy language to speak. 1 2 3 4 5 

By circling 2 you show some agreement with the statement. Circling 1._ 
shows definite agreement and circling 5 shows definite disagreement. 

Name: ---------------------- -

agree disagree 

I study English: 

1 . so I can talk to native English speakers. 1 2 3 4 5 

2. to help me pass university exams. 1 2 3 4 5 

3. so that I can use it in my work in the future. 1 2 3 4 5 

4. because I am going to study abroad. 1 2 3 4 5 

5. because it is compulsory. 1 2 3 4 5 

6. to understand how non-Japanese think 1 2 3 4 5 
and behave. 

7. because it makes it possible to become 
broadly educated. 1 2 3 4 5 

8. because it makes it easier to get along 
outside of Japan. 1 2 3 4 5 

9. because it gives me personal satisfaction. 1 2 3 4 5 

10. because it helps me to enjoy movies 
and songs. 1 2 3 4 5 

11 . because my parents want me to learn English 1 2 3 4 5 

--------------------------------
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agree disagree 

12. I like studying English. 1 2 3 4 5 

13. I like speaking English. 1 2 3 4 5 

14. I have friends who are native speakers. 1 2 3 4 5 

15. I speak English outside of the classroom 1 2 3 4 5 

16. English is useful. 1 2 3 4 5 

17. I would prefer to study a foreign language other than English. 
1 2 3 4 5 

>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>> 
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Appendix C 

Questionnaire 3 

Complete the questionnaire by circling the number which best 
represents your view of the statement. 

The numbers follow a progressive scale from 1_ which represents 
agreement through to 5 which represents disagreement. Number 3 
represents a neutral view. 

E.g. English is an easy language to speak. 1 2 3 4 5 

By circling 2 you show some agreement with the statement. Circling 1_ 
shows definite agreement and circling 5 shows definite disagreement. 

(* 22. For elective classes only) . 

English conversation classes 

I take English conversation classes: 
agree disagree 

18. because they are compulsory. 2 3 4 5 

19. to be with my friends. 1 2 3 4 5 

20. because they are easy. 1 2 3 4 5 

21 . because there's no homework. 1 2 3 4 5 

*22. because no other choices interested me. 1 2 3 4 5 

23. because I want to learn to speak English. 1 2 3 4 5 

24. because my parents want me to. 1 2 3 4 5 

--------------------------------------

Non-Japanese English teachers: 

25. are kind. 1 2 3 4 5 

26. are strict. 1 2 3 4 5 

27. are helpful. 1 2 3 4 5 
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agree disagree 

28. explain carefully when I don't understand. 1 2 3 4 5 

29. usually speak English slowly and clearly. 1 2 3 4 5 

30. expect students to listen a lot. 1 2 3 4 5 

31 . make students try difficult tasks. 1 2 3 4 5 

32. let students talk to their friends in class. 1 2 3 4 5 

33. let students sleep in class. 1 2 3 4 5 

34. expect students to study hard. 1 2 3 4 5 

-------------------------------------------

English conversation classes help me to: 

35. speak English. 1 2 3 4 5 

36. understand English. 1 2 3 4 5 

37. remember English words. 1 2 3 4 5 

---------------------------------

In English conversation class: 

38. my teacher always speaks English. 1 2 3 4 5 

39. the language my teacher uses helps me to learn 1 2 3 4 5 

40. I am afraid of making mistakes. 1 2 3 4 5 

41 . my teacher asks me questions. 1 2 3 4 5 

42. my teacher asks the class if anyone will 
volunteer to answer a question. 1 2 3 4 5 

43. if my teacher asks me a question I always try to 
answer. 1 2 3 4 5 

44. the teacher gives me plenty of time to think of 
an answer. 1 2 3 4 5 
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agree disagree 

45. if my teacher asks me a question I need time to 
discuss the answer with my classmates. 1 2 3 4 5 

46. if the teacher asks the whole class a question I 
listen. 1 2 3 4 5 

47. if my teacher asks the whole class a question I 
wait for someone else to answer. 1 2 3 4 5 

48. if my teacher asks the whole class a question I 
try to answer. 1 2 3 4 5 

49. English conversation classes are enjoyable. 1 2 3 4 5 

50. I would enjoy English conversation classes more if 1 2 3 4 5 
the teacher spoke Japanese. 

51 . I like doing written tasks. 1 2 3 4 5 

52. I like doing conversation tasks with a partner. 1 2 3 4 5 

53. I like demonstrating in front of the whole class what 
I have learned in the conversation tasks. 1 2 3 4 5 

54. I like solving problems in small groups. 1 2 3 4 5 

55. I like sitting in small groups. 1 2 3 4 5 

56. I like having the teacher come to my desk and 
help me with my work. 1 2 3 4 5 

57. I learn more if the teacher talks to the whole class. 1 2 3 4 5 

58. I usually understand my non-Japanese 
English teacher. 1 2 3 4 5 

If I don't understand my non-Japanese English teacher I: 

59. tell the teacher. 1 2 3 4 5 

60. say nothing. 1 2 3 4 5 

61 . ask my friends. 1 2 3 4 5 

62. feel embarrassed. 1 2 3 4 5 
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agree disagree 

63. listen for key words. 1 2 3 4 5 

64. stop listening. 1 2 3 4 5 

-------------------------------------------

In English conversation class I expect to improve: 

65. my speaking. 1 2 3 4 5 

66. my listening skills. 1 2 3 4 5 

67. my pronunciation. 1 2 3 4 5 

68. my reading skills. 1 2 3 4 5 

69. my grammatical skills. 1 2 3 4 5 

70. my vocabulary. 2 3 4 5 

71 . my understanding of other cultures. 2 3 4 5 

>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>> 

Japanese English classes: 

English classes with a Japanese English teacher 
help me: 

72. to speak English. 1 2 3 4 5 

73. to understand English. 1 2 3 4 5 

7 4. to remember English words. 1 2 3 4 5 

75. English classes with a Japanese English teacher 
are enjoyable. 1 2 3 4 5 
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76. I usually understand my Japanese English teacher. 

1 2 3 4 5 

agree disagree 

If I don't understand my Japanese English teacher I 

77. tell the teacher. 1 2 3 4 5 

78. say nothing. 1 2 3 4 5 

79. ask my friends. 1 2 3 4 5 

80. feel embarrassed. 1 2 3 4 5 

81 . listen for key words. 1 2 3 4 5 

82. stop listening. 1 2 3 4 5 

In Japanese English class: 

83. my teacher always speaks English. 1 2 3 4 5 

84. the language my teacher uses helps me to learn. 1 2 3 4 5 

85. I am afraid of making mistakes. 1 2 3 4 5 

86. my teacher asks me questions. 1 2 3 4 5 

87. my teacher asks the whole class if anyone will 
volunteer to answer a question. 1 2 3 4 5 

88. if my teacher asks me a question I always try to 
answer. 1 2 3 4 5 

89. the teacher gives me plenty of time to think of 
an answer. 1 2 3 4 5 

90. if my teacher asks me a question I need time to 
discuss the answer with my classmates. 1 2 3 4 5 

91 . if the teacher asks the whole class a question I 
listen. 1 2 3 4 5 

92. if my teacher asks the whole class a question I 
wait for someone else to answer. 1 2 3 4 5 
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93. if my teacher asks the whole class a question I try to 
answer. 1 2 3 4 5 

94. Is there anything else you expect from English conversation classes? 

95. Do you have any other comments to make? 
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Complete the questionnaire by circling the number which best 
represents your view of the statement. 

The numbers follow a progressive scale from 1. which represents 
agreement through to 5 which represents disagreement. Number 3 
represents a neutral view. 

E.g. English is an easy language to speak. 1 2 3 4 5 

By circling 2 you show some agreement with the statement Circling 1-
shows definite agreement and circling 5 shows definite disagreement. 

agree disagree 

1 . English is useful. 1 2 3 4 5 

The study of English is useful for students in the following 
ways: 

2. talking to native English speakers. 1 2 3 4 

3. to pass university exams. 1 2 3 4 

4. future employment. 1 2 3 4 

5. visits or study abroad. 1 2 3 4 

6. understanding how non-Japanese think 1 2 3 4 
and behave. 

7. because it makes it possible to become 
broadly educated. 1 2 3 4 

8. it helps students to enjoy non-Japanese movies 
and songs. 1 2 3 4 

9. If you think it is useful in other ways please list these. 

5 

5 

5 

5 

5 

5 

5 
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agree disagree 

10. I have friends who are native speakers. 1 2 3 4 5 

11 . I speak English outside of the classroom 1 2 3 4 5 

12. Students should be able to study a foreign language 
other than English. 1 2 3 4 5 

>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>> 

Kokusai English teachers: 

13. are kind. 1 2 3 4 5 

14. are strict. 1 2 3 4 5 

15. are helpful. 1 2 3 4 5 

16. usually speak English slowly and clearly. 1 2 3 4 5 

17. are aware of and adapt to students culturally different 
classroom expectations. 1 2 3 4 5 

In English conversation class: 

18. the language the teacher uses helps students to learn 
1 2 3 4 5 

19. students are afraid of making mistakes. 1 2 3 4 5 

20. classes are enjoyable. 1 2 3 4 5 

21 . Students would understand English conversation classes 
more if the teacher spoke Japanese. 1 2 3 4 5 

22. Students enjoy doing conversation tasks with a partner. 
1 2 3 4 5 

23. Students enjoy demonstrating what they learn in front 
of the whole class 



24. Students enjoy solving problems in small groups. 

agree 

25. Students usually understand their non-Japanese 
English teacher. 

-------------------------------------------
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1 2 3 4 5 

1 2 3 4 5 

disagree 

1 2 3 4 5 

In English conversation class students can expect to improve: 

26. their speaking. 1 2 3 4 5 

27. their listening skills. 1 2 3 4 5 

28. their pronunciation. 1 2 3 4 5 

29. their reading skills. 1 2 3 4 5 

30. their grammatical skills. 1 2 3 4 5 

31. their vocabulary. 1 2 3 4 5 

32. their understanding of other cultures. 1 2 3 4 5 

>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>> 
33. English classes with kokusai teachers are 

helpful for students preparing for university entrance exams. 
1 2 3 4 5 

34. Do you have any other comments to make? 
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culturally diHerent_?~s~~ -~x~ations 1 11 .11%'. 22 .22~: 14.44~ '. 0.00% 0.00%. 22 .22% 

I ' ' In English c_o'!~e_rsa~~n c]ass: I 1 
18. the language the teacher uses helps · i 
students to learn 22.22%' 33.33%

1 
22.22%' - -·· - --· - ·-· .. ' I - I I 

19. s tudents are ilfra~d of _~!ing_~takes. I l 1.11%. 11 .11%1 33.33%; 
20. classes are enjoy~ble. _ .. f l l · 1 n~i .11 _ _._ !.l.~~ -2.? ... ?E,>%.j. 

0.00%' 
i·,_ ;·1%' 

- - 1· 
0.00%i 

0.00%, 22.22% : 
0.00%; 33 . 33~ 
0.00%i 22.22% 

21 . Students would understand English C.C ! 1 , 

mo_re .iftheteachefs~eJ~~~~~e - __ [ o.o~l 11 .11%
1

33.33%: 11 .11% 22 .22%, 22.22% 
22. Students enjoy doing com1ersation ! I ! I 1 

tasks with a partner. I 11 .11%
1 

22 .22% 33.33% 11 .11%; O.OOOA>, 22.22% 
23. Students ~JOY-dein:;nst~~g -what i ., - ' j 
they learn in front of the~ class 0.00%J _ O.QO%. ~3.33% l 33.~~%; l l J 1~, ~2.~~% ~ 
24. Students enjoy solving problems in ! J I j 

1 
sm.a l~ g~~u~:.. . ··- _ .. .. 0.00%: 33.33%: 22.~2%'. 22.2_2%i 0.00%: 22.22% 
ZS. Students uswlly understand their i ' ! 

1 
• ' 

non-Ja~nese English teach~~- . __ ____ I 0 .00%! 11 .n%.; _11.1__1?6 __ 44.~~~. _ _?2,2_2%1'. 11 .11%
1 

In Eng_!!sh_ ~rs-~~~ ~~~ .. s.~-~ .can ~~-.to .. rv.o~: I r : 
?6. th~ s~kin.g. . . _ _ . ; 77-!8%1 ??.Z2~t o._09.%1-- .. 9.Q()%; o.00%j o.o~ . 
27. th~r list«;nin~. s!ills. l 66.6_7%I -3.~,~~i- . 9-9-~i-- Q.Q_~r ____ O..:..~~ ... 0 .1)()% ! 
28. their pronur:ic~~~· ... __ · ··-····-··- ... .i4 :~.~~,_ ?..?-~.~~1 .. 9-~j .. Q,Q~j . 0.00%1 . 0.0Q% ; 
29. th~~ __ re~d_in.g_ skills. __ . . . _ . __ L..9.:.009~\).3._~_3.~f . 3J.:.n~1 .. 11J~~! 0.00%! 0 .00% : 

~~:--~~~!~:a~~~! ~k)~' -· ·-· --· --- ·-·---t··3i:-~~h~:i:r ~i:~i:r -~i~~{:r ~~'.i~:i- · ~::~~ 
~f-=;t;s~~~~~~~t1_l?j~'!1_??·Zjl'+Zi,i2,_-::z_z"ii:f)I i 1.jj,l :_ O:~ 
t~a-~hers _ ~~~.!'-~~~,!~'. ~~~~!ty _~':.P...: .. _. 1 ~ --,_~~. -o.~, ll .11%i 33.33~i .33.33%' 22.22%; 
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Questionnaire 1 .1st year I number 

International Term One >· 74 
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I ---...,---: • • ~ 
i When you do well in school is it usually ·strongly : strongly no 
because: aar a ree _ '. n~l_Jtral disagree disaaree ·1 resoonse 

--------+-_, _ _ L_ ....... . 1 1- i i tiB 
).you.studied hard? -· _ ! 24.32% ~~-9?_~ __ 2S..~8~. 1622%j 10.81%! 0.00% 

_2.you studied right the things? _ _ _. __ 6.7.§_f!:' .~1.-~!'( ~0.?4% 18.92% ~ 10.81%J 0.00% 

~3_.you are smart? _ ___ 2.70% 6.7~~i •. 5:41_% 20.27%. 64.86% 0.00% 

L4.the teacher explained ~hln swell? 17 .57%125:~~-'*'-i ~2.97~ 14.86% 18.92% 0.00%1 

!5.you were hel~- !»-~ne? 28)_8~: ?_8.38% 1 21.62%. 12.16% 9.46% 0.00% ' 

! 6. th""' w .. my? 2.7 0% 5.41%l 21.62% -~ ?,93_% ~· 3.2 4%; o.o=i 
. ~h~~ you do poorly in sch~_l_j~ it usually ~cause: l _--~- . _ 

I 

I 

7 .y_~~-didn_'!_g_U~l"!!_l!_C~?_ 

B.you .~idn't study the right thing~?. 

9.yo1:1 ~re not smart? 

1 O.the teacher.~i~'.!~x~in _t.hings well? 
11.you w~r~n't helped by anyone I_ _ ... 
12.the task was hard? 

I i 48.65% 2 1.62% 1 

36.49% 28.38%· 1 

25.68% 16.22%: 2 

16.22% 13.519~ ! 2 

I 
. ·-

2. 1§_~ 8.11% 9.46% 0.00% 

6.22% 10.81%. 8.1 1% 0.00% 

9.73% 10.81% _ x~: .. _sz~ . 9.9_0~ [ 
5.68%: 18.92%. 24.32% 

i.62%i·2·l.62%
1 

48.6s-% 
1.35% i 

o~o6%'i 
. ·-· ---· 

-1 
2.70%! 5.41%i 2 

25.68% • 20.27%, 32.43% 12.16~ 9.46% 1 0.00% ! 

JQuestionnaire 2. 1st Year 
i International Term One % 

-,.--------r-- I 

n = 7 4 I agree ; neutral disagree strongly I no . 
strongly I i disagree response· 

agree j I . ·-. ---l--. 
! I study Enoli;>b_: _ _ I l i ~: 1.I . .. 1.. . . -~ N R __ · 
~ ~aD . talk _ t.o native speakers. 78.38% i 18.92%1 2.70%! 0.00%. 0.00% O.OQ%i 

2 to help ~...P-~~ -~iv~-~ity_~a.nis _33.78% 1 21.62%
1
. 21.6_2~ ! 14 ,~6%, 8.11% O.Q9% .i 

3.so that I can use it for my worlc in the 
future 63.51% 22.97%

1 
9.46%: 1.35%' 2.70% 0.00% ! 

. . .. · - -·· · - -- ···--··---..,....-··-·-----··- - ·----·-·- ·--,.-- · ··- · - . - ·1 
4.!:>eca~~l~'!l~QOinQ to study abroad 78.38% 18.92% 2.70%! 0.00% 0.00% 0.00% i 

5. because it is compuf~ ·-·-· ··- .. . j .. ~:?.6~:. ~ :Q?."' 24. ~2% , _11-~6%~?9:9.~.i.._0~00%1: · 6. to understand how non-Japanese think 1 , I ! 
:and behave ___ _____ ... . : 22.97%

1 
21.629.'

1
.39.19%

1 
6.76% 9.46% ' 0.00% 

7 .because it makes it possible to become I · 
broadlv educated. --· .. --

1 
36 49%

1 
31 08% i 20 27% i 9 46% 2 70% 0 00% 

4 05%! 2 70%1 0 00%1 
I 8. because it makes it easier to get along 
: outside of Jaoan. . . ·· -- _ ·--·- 1 40.54% 33.78% 1 B.92% 
' 9.because it Qives me personal satisfaction 9.46% 18.92% 36.49% I . . 20.27% 14.86% 0.00% 

I~ 0. because it helps me to enjoy English 
~Je~!'f1sO!lQS. 31.08% 32.43%

1 
27.03% 8.11% 1.35% 

111.because my parents want me to learn I I i ' 
LE.o.alish.__ . . .• . 1 .~5% ! 12.16% 28.38%j 9.46%' 48.65% 

I 

~?~I. Ii~~. studvino Eni:ilish. __ _ 4_7-}0%1 36.49% 8.11%1 6.76% 1.35% 

L1_3. I .like speaki_rni Enolish ___ .• .... ~.51% 1 21 .62% 13.51%! 1.35% 0.00% 

114. I have ~ef!_ds_"'!!lo are native speakers. 36.49%1 4.05%1 8. 11 %1 1.35% 48.65% 
I I : 

i ~,~~~:=~~ English ou~side of the .. ... 27.03% ' 13.51%1 27.03%i 10.81% 21.62% 

i 
0.00%1 

I 

0.00%! 

0.00~ ] 

o.om<i i 
u5%.I 

0.00% 

J.9,~nqUsh . is useful . . ·--- I 77.03%· 17.57% 5.41%! 0.00%· 0 .00% 0.00% 

I 17 .I would prefer to study a foreign ! ! 
' lanauaoe o_th§n.hiln Enalisti. ' 63.5 H6. 12.16% 13.S 1 CM.i 6.76% 4.05%1 0.00% 
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--·- -· -- - ·-
Questionnaire 3. 1 st 

1 

n = 73 'I agree .. - --~-~t-~I · 'I di~gree . strongly 1· no ! 

International Term One % : strongly i disagree response: 
~ : agree I · · ____ L __ _ 
j I take English con!'_ers;i~i?.~~~es because; 1 2 3 4 , S j N R 
j 18. they are com~l~_ry.____ _____ ! 43.84% 1 6.85%' 20.5 5% 0.00% 23.29%1 5 .. 1§...~ 
I 19.to ~with my friends, J 1.37% ! 0.00% ! 6.85% 1 0.00% 89.04%1 2.74% : 

~O.!Jecause they are easy. .. _ _ -. · 1
1
· . :iJ&~J~g~~33%[2~4%82-19%Tj~X?~~~ 

'.]) ._P.ecauseth8fl!isnohomewor1<. ' 0.00% ! o.o0%! 8.22% ! 4.11% 84.93% 2.74% : 
~fl.no other choices inte~st-~d-~-e~-- I 0.00% 0.00% ! O.OQ% i 0.00%: 0 .00%1 0.00% : 

_23. _because I want to learn se_eak En lish. i 90.41% 0.00% 2.74W 0.00% 2.74% _4,_1_1~ 

, 24.becausemyp_a_!:e_!'l!Swantmeto. : L~~~6~j 15.07% 5.48% j 63.01% i 4.11%! 

, N~n-~~anese Engl ish teachers: - · _ .. j j 
1 

j I 
!25. ~e -~i~?_, __________ .. . 

1 
72.60% • 19.18% ; 6.85%! 0.00%1 1.37%, 0 .00%1 

j26. a_i:_e strict. . . I 4.11% 4.11%. 34.25%, 20.55% ; 35.62_%;_ 1.37% i 

I 27. art:; ~lpful. .... __ .. . , 63 .01% 20.55% .. 10.96% 5.48% 0.00% 0.00~ ~ 
I 28.explain carefully when I don't j I , ! 
~~t911d. ___ 73.97% i 16.44%1 6.8s~t.. 1_.~7% , 0 .00% 1.37%i 

!29. us~ly speak English sl'!WILand dea 67.12%, 16.44% 13.7™-i_ J,_?_~~ - . O.OO% j O.OO% i 
LlQ~t students to listen a lot. I 32.88% ZOS5% 36.99% 5.48%; 2.74% ! 1.37% ~ 
J] . __ '!l'l~e students try d~~c~lt ta~. ! 1.37% _ _2,7_4%1··28.77%. 31.s1%i 35 .62% ; 0.00% ~ 
32 . letstudentstalktothelrfriendsindasi 4 .11% 4.11% 16.44% 21.92%: 53.42% 1 0.00% 

. 33.letstudent~-sleepindass._ . ...... _. 2.74% : 1.37%1 5.4 8% '. 11.an~ i .72 . 60% ~ 0.00~ 1 

34 . expect stu~~~o study hard. 0.00%! 2 ,J. ~-~17.81% 16.44%\ 63 .01% : O._OO%j 

i -- - ·-·- - -- i ·······--"---···-+ 1· 
English corwe~tion classes help me to: I ----.----1----<---

35. s~ak English. 80.82% i 1].70% 1.37% 2.74% i 1.37% ' 0 .00% 

36. under_stand English. 7 1.23%r20.~ 5% 5.48% . 2.7 4%1 0 .00%j 0.00% ; 

37. reme'!l.l:>e~-~glish worE~· -- _ 32.88% 3~ .. 2_~% .. 1 _~: 1 ?~ 1 0.9~~t1 .?:?~"AI L. Q.00%1 
I t • 

. In English conversation dass: I I . ·- .... -1-----r , .: 
138. my !ea.~~ always speaks i.~glish. I 60.27%i 26.03%; 6._8~~ j1 ~ z>4%C 4.j 1% · 0.00%: 
, 39. the langu;ige my teacher uses helps me . ' 4-- ---i 
to learn : 52.05% 30.14%! 13.700,UI 4.11%1 0 .00% 0 .00% ' 

! 10.1 am afraid-~f !llaking mistakes. . •. G.B-S% 17.81%l 21 .92%1 19.18% 1 34 .25Jfi __ -_o-. .Q.Q_%_\ 
~l:..!:!:!Y.lea_cher asks me questions. _ . _ , 57.53%! 28.77%

1

12.33%L .9-Q9%J. 1.37% 0 .00% 

1

42. my teacher asks the class if anyone ! ! 
Wl.11 volunte t ·· -• '-- I ";le; i;?°"- ! 1i; AA°"- 71 c;1a1. ; o ??o<. c; AS"' ? 7ACLj 

> • • er 0 answer a Q.u.?;><t<»o, , ~~•V - • W 1 '~°' ""-! .. - ..'. ::-"" " VoLLoW _ _, "' L ·9 

! 4 3. if the teacher asks me a question I 1

1 1 

: · • 
Li!J.iavs trv to answ_er 63.01~ 23.29%, 4.11%' 5.48%:

1

' 4.1 Pro! 0.00%! 
44. the teacher gives me plenty of time to , I i 

J.hir!k..9ta.o.answer. i 43.84% ' 31.51%: l~.44% ! . 2.74%

1 

4.11% ! 1 .37%1

1 45. if the teacher asks me a question I need ; 
~!q discuss the answ wlt~_i;lassmates 16.44% 28. 7-.?~ .?8._77% 16.44% 9.59%: 0.00% 1 
J 46. if my teacher asks the whole class a 

1 
! , 

r.oue~ion I listen. 8 .22%: B.22% 21.92% . 27.40% 1 34.25% 0.00%
1 

. , I 
47. if my teacher asks the whole class a 

i oues.liool~itforsomeoneelsetoansw 5.48% 12 .33%1 28.77% 23.29% 30.14%! 0 .00'l(, I 
t 48. if my teacher asks the whole cia~;-· . - · . . . . .. ! ! 
. ~estion I trv to a11..~r. 21.92% 21.92% 34.25%' 15.07%' 6 .85%1 0 00%1 
49. English conversation classes are ~ ! . 

: eniovable. . _ ..l?.3~7% ! 16.44%, 5.48%; 4.11%; 0 .00% 0 .00% 
lso. I would enjoy English conversation i 

1 
· : 

! classes more if the teacher sooke .Jaoanese: 4.11 % 12.33%! 28.77%! 21.92%! 32.86% 0.00%! 

I 51. I like doing written tasks. __ .. . 2.74% 0.00%! 16.44% _23._2~% it . ~-7. : S~~,__0:9_~1 

l52. I kke doing conversation tasks with a I 
Qa.m1er. z.~'.f~~~ 6.44% 35.62% 13.70% 10.96%1 0.00%1 
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: 53. i Ilk~· demonstrating in front of the . . . . -~- ! I I 
whole class what I have teamed in the ' I I 
conversation tasks. ___ .: .. _?.48% 4.11%1 34.25%: 32.88% 23~?·.:o9.:..;:%_0=--=-00%~ 
54.1 like solving problems in small groups. ; 20.55%, 1~:]8'1{-j 32.88%, 13.70%

1

! 13.70%! 0:09%~ 
55.1 like sittinQ in small grps. 1 41.10%

1 

19.18% !-_?.§..0.3~ ; . 8 .22% S.48%? 0.00% : 

: 56. I like having the teacher come my desk , ! ! : - 1 

'l &helomewith _mv work. 43.84%: 17 .81% j 30.14%i 4 .11% 4._11%i 0.0~~ 
57.1 leam more 1f the teacher talks to the ; 1 i 

l.wt:iQJ~ . (;la~. ____ ··- ---- --·· -- ·-·· -- ____ ' 2.74% 4.11%i 36.99% '. 19.18% 36.99% O:OO%J 
! 58. I usually 1.11derstand my non-Japanese . I I I l 
I n Ii c :, 13.70% 27.40%; 3 LS1%·l 19.18+1J:..Zg%: 0.00% 
· If don't understand my non-Japanese I 

I i Jm1li~h_J~1!~( I_: __ . ·- _ . .. . _ 

i 59. tell the teacher. 1 36.99%, 30. 14%_, __ 17 .. B.1% · 9.59%'. S.48% 0.00% 
i,60.saynothing. . 6.85% 4.11% 13.70% 27.40% 47.95% 0.00% 

. ··- ·-,- -·--··1 - -- . 
61 . ask my friends . 38.36%! 39.73%

1 
17.81% 2.7~.%~_J:~~ _0.00%J 

62. feel emb;nassed. 6.85%! 2.74% 23.?9% 21.9?_~\. ~-.21% 0.00%1 

~63. listen for key words. 57 .53% ' 20.55%1 13.70%! ~-~-5~1 __ !)7% _ 0.00%i 

~~~!!_~_~n?. .... . Q.00% '. .. 4.- ) . l~~--4 . lHt. 1 10.96%1 78.08%1 2.74%; 

I 'n Eng conversation dass I expect to I I · I 
rfs~;;e~.ea¥jng~--- -- --------t

1

-9l .26% -2~74% : 0.00~.'. _Q . .QQ_~O.OOOA. i 0.00%-! 

:66, my listening skills. . 95.89%. 2.74% i 1.37%: 0.00% 0.00_%~. Q.00%1 

-~7.my pronunciation. ·1 95.89%, .4.11%1 0.00% j o.op_~. _Q.00% 0.00% 
"~_8. _my reading skills. 68.49% , 19.18% _ 6.85_~ 1 .?J4% 2.74% 0.000Ai 

. 69. my grarrvnatical skiRs. .. ! 32.88%. 23.29% 19.18%1 12.33%. 12.33% j 0 .00%1· 

110. my vocab~-~ _ ---.. ·--- --· ·- -P9:..6§~ _??.:..1~ 10.96%1 6 .85% 2.74%\ 1.37% 
j 7\. ~Y- ~~derstanding of other cultures. i S0.68% 28.77%. }}JO~ •. 5.48%! U7%j 0.00% 
i i I 
:English ctasses with; J.;p·;~;;e~-f;igii;.h"T~ach~;hetp me:---1----+-------j--.-. J 
72.to speak English. . · 26.03%

1 
24.66%I 16.44%1

1

.23.29% 9.59%1 0.0~--j 

J 3.tounderstandEnglish. _ 49.32%1 27.40% 15.07% . 4.11% 4.11%i O.O~l 

i 71_, !Q_!emember En fish words. 68.49% . 21.92% 5.48~ __ 2/4%'. 1.37%, 0.00%1 

I 75.English classes with a Japanese English i · j 

1
r.-ac1,er are_.;_ni.9.Y.<!.ble ·- --~~.7'7% : 3~.-n%+ _2J..:.~2~'. 2.74% ' 6.85%1 O.OO"h j 

176.1 usually understand my Japanese j I 1 I 
1 EnohshT.e:ich~r. ! 49.32%i 3'1 .25%

1
10.96%' 1.37% 1.11%1 0.00%! 

I If d 't ~-'- 00 t~ En:nnl ' ' T· I h ' I j : I I I on U11ucrs:t~ .my ~a~se- ~~n - e~c_ er I : I . ' ' i I I 
I 77. tell the teacher. _ 1 46.58%1 15.07% 20.55%. 8.22%1 8.22%1 . 1.3 7_~1 
JB. say nothing. . . .. . _ 8.~2% 6.85% . 19.18%1 12 .33% _53.-42~~--lJ.:.00%i 

,79. ask my friends. 4?.47% 43.84% . 8.22%, 4 .1 1% i.37%1 O.OO~I 
!so. feel embarrassed. 2.74% 4.11%. 28.77%j 12.33% 49.32% 2.74%1 

8 1. listen for key words. 56.16% 24.66% l 5.07% 1.37_%, .. 2.74%1 0.00%1 
_82. stop listening. I 1.37%1 0.00% ~ 13.70%1 S.48% 78.08%: 1.37'~ 1 I r--,--- '. I 

~~-J-ap-an-es_e_E_n-~i-sh_cl_a"-:~~~~~~~--=----_-_ ------+1---~-+-- - I r 

~83 .r:ny teacher always spe~ks E.ngfish. : 2.74% . 1.0.96%1

1

_ ?4.6~~~ lJ.:.!~-~+.!2.47% · 0.0~ 
84. the languag.l my teacher uses helps me ~I , 

Ito learn. 35.62% 31 .51% 23.29% 6.85% 2.74% 0.00% : 

· 85. I am afraid of maid mistakes. · 8.22% 16.44% 20.55% 2 1 .9~~r3Z-.Ba-%: 0.00% : 

~~~- my teacher asks me questions. 57.539( 26.03~1_5!.9?'.' f 0!00% 0.00% : 1.37~ ! 

I 
67. my teacher asks the class if anyone , , I I . : 
w.i.!L'iolunteer to answer a ouestion. : 31.51%i 21.92%! 17 .81%+_1. 6.~4'." l 12.33%

0 
O.OQ%· 

ea. if teacher ash me a question I always . i I I ' ' I 
1 trv tq avsY'J:r : 49.32% j 24.66~ 12.33%! 9.59%1 4 . 11~ : ._o:o~IJ!l 
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·89: t·h~-te-ache;·g-iv_e_s_m_e_p-le-n-ty-of-t-ime--to~!--~, .. . ' j 

think of an answer. : 24.66%1 34.25% .?~.03% 1 8.22~ 

90. if teacher asks me a question I need I 
time to disr;uss t.he_answ~w=it=h'-'c...,la .... ss""'ma""""'t""e,,..s _ : -=-2-'-1.c.::.9-=-2%'-C-l-_;::2-=-3'-=. 29~_ 34.25%1 12.33% 
91. if my teacher asks the whole class a I 

l 
s.22% 0.00% I 

que!;itiorU . !L~UIJL. 
1 

1 S.07% 9.59% 32.88%· 16.44% 
j 

2~.o~~ __ ..Q.OO% j 
92. if my teacher asks the whole ciass a 
auestion I wait for someone else to ~!'!SW 
93. if my teacher asks the whole class a 
_gy~s!j~j-~ry_to answer. 

I I I 
i 17.81%

1

12 .. 33% , )~.03% 20.55% 23.29% O.QO%j 

I I I ' I 
Ll 3.7()%! 20.5~% 36.99%, 15.Q_7%l_1_3.70_%. 0.00%j 

I Questio-nnair~ 2~--, st -Yea_r_ . n - 73. agree neutral ! disagree : strongly I no I 

l ~nternational ___ T~-r~ Two % :~:~gly . : i disagree I response 

;.l_;;tudv Enqlish: l . .Z. 1 : 1. i .till l 
~can talk to native Sl)e_akers. 84.93% 10.96% 1.37%, 2.74%. 0.00% 0.00% 

I .. I 
2 .!_o _!ielp me pass univer~!Y f!Xam~ 28.77%. 20.55% 28.77% 10.96%

1

; 10.96% 0.00% 
3.so that I can use it for my work in the i ! . 
future 64.38~~-66% 8.22%. 1.37%j l.37% 0.00% 
4 .because I am "Qoin~Q~t_o_s_tudv~_a_br_oa_d ___ ._6-=-S~._49-=-%~T,_1 ~ 6;.44% j 12. 3 3%: 1 . 3 l% 1.3 7% i 0.00% 
5. t>e<:a~ it is compulsorv ____ -·· ·. 5.48% 2.74%1 23.29% 9.59% 58.90% ' 0.00% 

1 

6. to understand how non-Japanese think 
anQ.bel)3ve~---
7.because it makes it possible to become 
br~dlv educated. 

. I . 
' I 

I 27.40% 30.14% 23.29%! 13.70% 5.48% 0.00% 

46.58%! 26.03%' 16.44% 8.22%' 2.74% 1 0.00% 
8. because it makes it easier to get along . 
outsideofJaoan. ····-·- '58.90% 19.18% 15 .07~ . J .J.?'*; 4.1\% 1.37% 
§because it Qives me personal satisfaction ' 23.29%. 15.07% 26.03% 10.96%1 24.66% O.OOOAJ 
10. because 1t helps me· t~ ~~Joy English -· - . i 
moviesandSQllil~.. ; 45.21%· ~~=~~._1.L92%~1_l% 1 .E_~-· _O_:Q_0% 1 
11 .because my parents want me to learn ! · 

I I I Enolish. ; 2.74% _ 9.59%: 28.77%: 10.96% 47 .95% 0.00% 
..!..? .. _J !i~e studvin<i EnQlish. i 43.84% 30.14%· 16.44%' 5.48% 4.11 % 0.00% 

·- I 
1 3 .llike speakinQEnQll~h ._ ! 64.38% 2 1 . 9~~L. 9_._~9% i 2.74% 1.37%: 0.00% j 
14. I have frie~ds __ v.119 are native SDeakers.1 _2_8_,?7% 5.48%! 12.33%' 0.00% 53.42%: 0.00% I 
1 5. I speak English outside of the 
classroom. _ .. 
16 .Eng!i_~~ is useful 
l 7.1 would prefer to study a foreign 
lanouaoe 9~her than Enolish. 

i 
28.77% 12.33% 20.s5% 1iz~ 1 __ 24.GG%! 0.00% 
80.82% 10.96% S.48%, 1.37% 1.37%1 0.00% 

. t · · · I i 

! 67.12%1 12.33%' 15.07%! _2.?4~ 1.__ ~~~9:0.Q~_ 
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I I I 

I Questionnaire 3. 1st In " l:l. I agree 
I ' I I 
I disagree strongly I no I I 

!International Term Two !strongly I 
I neutral 

I 
1. 

I disagree I response! 
I __ .. __ _ __ __ __ _____ _ __ I agree I I I --1 
I 1 ~k~ ~~~h- c~versation ~iass~~_p_e_~us.~i . _ . lJ 
I 18. they_are compul~ L 52.05%! 

41 11 i . i !NR _____ J 

! l 9.t~ -be withmy friends~------··-
- ·---·- ·a.oo%1·- 2.74% 87.67%1 u7% i 1.37%1 6.85% j 

i 20_. be~ause th~)' ~e _easY· . ___ .. ·- - . . - 0.00% 1 1.37% 8.22% i 4.11%. 84 .93%1 1.37% 1 
' 21. because there is no homework. 1.37%; 0.00% 8.22% ! . 2.74%, 86.30% 1.37% I 

. - ·· ----· - -- -··-·---·--- -- ·--- --- ····· · . 
i •22.no _other_ c~i_ces i!_lt~reste~_!!l~'. ___ ___ Q~QQ% '- 9~9~ O.OO% i 0.00% 0.00%* 0.00% 
I 23. because I want to learn soeak EnQlish. l~37% i 

I . 

86.30% 5.48% 0.00% 5.48% l.37% 
:_24. because m~ parents want me to. 0.00% 1.37% 20.55% 5.48%~~2~% . 1_: 3]~ ! 
Non·Ja~nese English teachers: ! 

, I 

! 25 . are kind. 84.93% 8.22% 4.11%. 1.37%1 1.37% ' 0.00% 1 

6.85%J n.70%J 1.37% 24.66%1 u1% I 

26. are strict. 5.48% 
. ., 

9.59% ; 39.73%· 17.81% 27.40% 0.00% 
27 . are helpful. ______ ;_67 .1 2~ 20.55% 10.96%! U7% 0.00% 0.00% 

-·---~ 

28. explain carefully when I don't j : 

' 
u~rstand. · 75 .34% 16.44% 8.22% 0.00% . 0.00%1 0.00% 

29. usually spe_a_k _En_g!i~-~~ly- ~nd de~ _§_1_&_'!_~ _24 . 6..§_~~J~~~~ · ,~fs~ - ~~i~p:66:; : 30: ex~c:t ~~~en!s to listen a lot. 26.03% 1 S.07%
1 

42.47% 
31. make students trv difficult tasks. 1.37% 5.48% ' 34.25% 
.. - - . I • 

20.55% 38.36%1 0.00% [ 
32 . let students talk to their friends in das 1.37% 1 5.48% 9.59% 21 .92%: 61.6_4%1 __ 0.:.0~1 - · --· . . ' I 
33. let students sl~ in_dass. 4.11% ! 0.00%

1 
4.11% 12.33%1 79.4 5%; 0.0()_%_ 

34. expect students to study hard. 1.37%! 4.11 %1 19.18% 16.44% 1 58.90%1 0.00% -- I I 
----- · f 

I i I 
English convers~!iQn cla~s. help me to: I i j 

1.3 7% 1 
- . -

35. s~ak Engli~. 87 .67% ! 10.96%1 0.00% 0.00% 0.00% 1 
l.~ µ_ajerstan~ English. . 64._38%i 2_1.92~~. 19.~ 9~% . 2.74% 1 0.00% 0.00% 

l? . ._~n:i~!i:'~r_ Eng[is~ w_or_ds. 26.03%, 20.55%1 26.03% 13.70% j i3. 70% 0.00% 

- ·-· ! . 
~ Eng[i~h conven;ation class: ! 
]!!._my teacher always speaks En_glish. . 71.23% 20.55% 5.48% 1.37%! 1.37%' 0.00% 

I 

I 

39. the language my teacher uses helps me i 
to learn 58.90%: 26.03% 8.22% - 5.48%1. 1.37% 0.00% 

; 

4.11%
1 . . 

40. I am afraid of ma Icing mist?kes . .. .. 12.33% 26.03% L~Q?_~ l. ~-~:~?% ~ 0.00% 
··- ·r- - ·· · ---r-·-· 

41 . my teaciler asks ~. q_~e~i~12s. . 67.12%: 21.92% 9.59% 0.00% 1 1.37%' 0.0001' 
42. my teacher asks the class it anyone 
will _volunt~i:r .. to. ~nswer a ouestion. 
43 . if teacher asks me a question I always 
trv to answer 
44. the teacher ives me g 
think of an answer. 

·- ·· - - ·- · 
pl ent y of time to 

45. if teacher asks me a question I need 
~.ime to discuss the answ with cl tes 
46. if my teacher asks the whole class a 
_Q\.l!!stion I listen. 

_ _ 1-. • .• · - · · ---- ---- -- • ••• 

' I ; I 
I 

l 34.25% 
I I 

28.77% 20.55% ' 9.59% ' 6.85% 0.00% · 

, .37%1 0.00% I 13.70%' 2.74%
1 

61.~4% 20.55% • 
r 1 ..... -·· ·----- 1 

42.47% i 24.66% 17.81%! 12.33%
1 

2.74% , , ----;--- -- --r-
. 13.70%: 30.14%1 27.40% 12.33% 16.44% 

I i 

0.00% 1 
i 

0.00% 1 

13.70% 13.7()%1 24.66% 17.81% 30.14%1 
---,--· · - ·-- ·· =.:c.:.....:..:"'-'--==-=-

I 

0.00% ' 
47. it my teacher asks the whole class a 
auesti9nl . ~!!forSOf1.!e elsetoansw ' 10.96%i 12.33% 24.66% 10.96% 41 .10%: 0.00% 
48. it my teacher asks the whole class a i 
ouestion I try .to ll!nswer. ! 23.29% 23.29% 30. 14% 13.70% 9.59% O.OOOA> 

-·- ! 
49. English conversation classes are ! 1· I 
eniovable. . ·-- . _______ ..... !>_~:~~~ _1].70% 1 S:,Q?~ ___ Q:9_~~ 1. ~37~ . . 0.00% : 
SO. I would enjoy English conversation I ! · 
clas~s more if the teacher sooke .Jaoanese 5.48% 8.22% 26.0_3% i l 9_.18% 1 41.10% 0.00% ! 
SL I like _doing_wf!!~~~~as!<s. 0.00% 0.00% 13.70%: 12.33% , 73.9Z.'!, __ Q.()Q% ! 
52. I like doing conversation tasks with a 

19.18% 11.81% 36.99% . 10.96% 1s.01%: o.oo~ : 



53. I like demonstrating in front of the 
whole class what I have learned in the 
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conversation tasks.. 6.85% 5.4~% 21.92%j 27.4Q~1 38.36%. 0.00% j 

54 .l like solving.problems in s.mal)_ ro s. · 15.07% _12.33% 3_1_._51%' 12.33% 28.77% _0.00%1 
SS.I like sitti~ _in small grps. . . . ___ . 46.58%

1 

.. ?1.92% 17.81_%.' 4.11% 9.59% ,0.00% 
56. I like having the teacher come my desk · 
& helo me with mv worjc, . 39.73%; 23.29% 28.77% 1.37% .. 6.85'1'! i 0.00%_ 
57.1 leam more if the t~cher talks tot;;-· . : . - ----- ----

¥1.hol~ cl;iss. 8,22'l\ 4.11% 39.73% _16.44% _31.51%1 o.o~ 
58. I usually understand my non-Japanese , 1 
.ErJQ[iih teacher. , 21.9f% 21.92% 27.4Q%_ . 17.81%_~10.96% • 0.00%i 
If don't understand my non-Japanese 1 I 
~nqlish. te~tier I: : _ I . . _., . 
59. tell th~ .t~!=~er. , 36.99% 30.14% 15.07% 10.96% 5.48% 1.37% I 

~O. S?Y_!l_ot_!i~----
61 . ask my frien~. 

- I - --- · · · · ------1 
; 8.22~;. 8.22% 21.92%_16.44% 43.81%· 1.37% 1 
· 46.58%. 35.62% 10.96% 2.74% 2.74%. 1.37% I 
i 2.74%1 16.44%' -23.29%: l 2.33% 43.84% 1 1'. 37% ! 

_6_3,. _li~ten for key words. i 60.27%. 19.18% lJ~- 2.74% 2.74% 1 1.-37% 1 
. . .. . . -· -----, 

?Z. feE!l _~!!1-~~~.E:_ __ .. 

~4,_s!_op_!_istening:...._ _ __ ___ 1.37% 0 .0~ .. ..1.:.1.!!.~. 10.96%I 80.82% ! 1.37% j 
In Eng conversatiOll dass l expect to · 
i mQ(Qlle · I I 1 

. -- I r ·---
_65. my_ ~king. i 93.15% 6.B5%r _0.0Q% 1 0.00%, 0.00% J 0. 0_0!~ 
66. my listeni_ng_S:ki_lls __ . _____ _,.._ _93.15% 6.85%I 0.00% 0.00% 9_._00%

1 
0.0()%_

1 67. my pronunciation. 0'9.-04%1 9.59%1 1.3_7~ 0.00% 0.0~ , 0.00% 1 

~~~ readina skills. 4~.84% 20.55~~1. 9. l 8% _l]_J]ili _ 4. 11 % 0.00%_1 
_§_9. _l')'l_y_grammatical skills. 21.92% 12.33_% 16.44% 20.55% 28 .77% , 0.00% 

70. my vocabul~ry. . 32.88% 24 .66% 17.?_1%116.44% 8.22~ i 0.00% 
71. understanciin_g_ of~ther cultures. 67.12% 16.44% 15 .07~ · 1.37% 0.00%1 0.00% 

English classes wi_t~_ a Japanese En!llish Teacher help me: I ~ 
I 26.03% 72.to speak_ English. .. ... .. 3.29%: )L 81% 13.7o%t 0.00% 19.18%! 2 

73.to understand English. 6.44% 5.48%1 0.00%
1 

_ _ 0.00% · ·-- - - 43.84% 34.25% 1 1 

74 . to rem~r English word 9.59% 2.74% _L37%i o .o~ 1 s. 63.01% 23.29% 
75 .English dasses with a Japa 
i::~a~her are eriiovable 

nese English I 
- - . 24.66%. 20.55% 

76.1 usually understand my Ja 
Ena!isb_ T_e;:i(;ber_. _ ____ _ 

! I panese 
t-~4.79% 1 _ 24.66% 

3 .. 2.88% · 16.44% 5.48% 0.00% i 
=---"-'-:..=..:.::__.::..: - I 

0.00% i 
. ! 1 2 .. 33% 6.85% 1.37%· 

- - I 

! j 
If don't understand _m.t__Japane 

n,_tajl the teacher. 
~ En~·· r.;~ ,-= 1. · I ·! 

_78: say nothing. 
.~0: .14% 23.29~t _?3.29% 12.33% . 9_. 59%1 1.37~ i 

·-----+-~6-=8-=-5%:..:.i-1.:....:6:.:.....44%123.2~~ 16.44% 35.62%! .J.37% 1 
.79_. ask mY. friencis . . -----+-=5-=2·:..::.0.=..5%~35.62% ' 8.22% 1.37% 1.37%' 1.37% i 

---+--4:.:..... l:....:1...:..:%+.-1~~-07%J 26.03%~ 1~._07% 38_]_~~ -1.37% ! BO. feel embarrassed. 

.fil.:.... listen t_~_ ~ey words. 49.~2% 27.40% 19"1_8% 1.37%_ 1 _J~l:P% i 
I I 

82. stop tistenin-9.: __ 1.37% 5.48% 8.22%: 15.07% 68_.49%: 1.37% \ 
, I 

j 
. ---+---l In Japanese English cla~s.: .. . 

83 .my teacher always speaks ~ngl_ish. 0.00% 4.11 % 26.03%; 13.70% 56.16%' 0.00% . . • .. ----'--'--1 

84. the language my teacher uses helps me j 
to learn. ·- -- . . . . . .. 32.88% 24.66% 
85. I am afraid ~L~king mistakes. l 0.96% 16.44% 
86. my teacher asks ~~stions. 

1 
_5_2.0S%: 28.77% 

! 

30., 4%i l 0.96%! 1.37% 0 .00~ ; 
19~ i 8% 1 s.01%T j6.99%! 1.37% 
13.70% 4.11% 1.37%! 0.00% 

12.33% 9'.59%1 0.00% . 
! 

87. my teacher asks the class if anyone I i 
will volunteer to answer a oueS1!Qn.. . i 27.40%, 24.66% 26.03% 
88. if teacher asks me a question I always I i 

. t~ .t_<! __ an~er_ 1 52.05%; 16.4~~ .. 16.44% 5.48% 9.59%1 O:OO%j 



· 89. the teacher gives me plenty of time to 

;. tlJJn_k of an answer~-------
90. if teacher asks me a question I need 
time to diSCU»_ the answ with cl.;ls,smates. 
91 . if my teacher asks the whole class a 

· oyestion I listen. 

92- if my teacher asks the whole class a 
_gue:;;tiQn _t wait for someO{lQ. . to an 

'. 93 . if my teacher asks the whole dass a 
ouestion I trv to answer. 

234 

! I . I I I 
I 23.29~~_?7.40%~14% : 13.70%-'-+-_5~.-'-4=-8'*''-'---o.00% , 

: 19~18% ! 21.92% 2~.77% 15,97% 1 S .07% 0.00% 

' 13.70'*" 23.29% za .n:~ : 16.44%! _1_7.81% o.OO'l:f> 

17.81% 15.07% 36.99% ! 12.33%: 17.81'*'f- 0_00% : 

I 
8.22% 21.92% 28.77% ! 19.1.8% 21 .92% 1 O.OO% j 
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Appendix G 

,Questionnaire 1. 1st year 
Regular Term One % 

1n-77. !agree 
!strongly ' 
/agree ' r

~~tral ! disagree strongly J no . ' 
disagree I response! 

I J j ------+-
When Y'JU do well is it usuaUy beause: _ 2 , . i . . . i l1 !;IB. 

~s!LJ!lJed.~!f17 _ 1G.aa'J6 ' 1s.s8%' 31.11% 1 s.ss%. 20.18% , 

~·""' """"" .!!>< ""'' """'" . ·s. "'" ,, ..... " · .,;,. " ·'""'' 1.=.:9 .:.:_a 7=%..:..:----
3,.you are Srlllrt? 3.90% 2.6Q% 9.09% 16.88%167.53% 
4.the tea_cher explained things well? 6.49% 14.29%l 40.26% 18 18% 20.78% 

~-u were helped by');,,n!Jne? ' .... •• 12 99%1 25.97'r 6.36•'. 11.~ ... 11.99%' 
16 the k """'"'<"-'•e: • , . . !35 was easy? I 0.00% 3.90% 23.38%: 22.08% 49.35% 1.30% 
· ~~~}~u do poorly is _it_ 1,15ual!:r __ because: ' - - I 
~.yoc.t~~d:J~ hard? ______ _._4-'-'6=.~5%~ 25,97% . -, -5.-58-%-1,1

1

- 9-.0-9__,_%! -_2·--~0% 
2 .you~tud,y._!b~_r:ig!tt things? 42.86% 27.27% 1 15.58% 11.69% 2.60% 
3.you are smarH , 32.47% 18.1 ~%1 2~ . B7% 1 9:09%! 10.39%' _ . 
_4.the tea0~~1ained things well? · .~09% 19._<!8.Jb 42.86% ' 14.29% 12.99%1

1

1_. 3_9% 
~ou w~1he!ped by anyone? : _U _O%, 0.9~ 28.57%' 23.38% 45.45% 1.30% I 
6.the wk waseasy? 32.47%! 28.57% 23.38% 9.09%! 5.19% 1.30% 

!Questionnaire 2. 1st Year !n . 77. agree J neutral 1 dis~g~ -~tr-;gfy . ~ no ---i 

Regular. Term One !strongly ; : I disagree . response i 
I agree .l I ' ' . 

- - - --·. -------- ·---i-· - - ..:... ' i 
i I studv Eno~sh: 2 ' 3 ' 4 ~JifL _ 
: 1. so I can talk to native speakers. 46.75% 28.57%! 19.48%' 2.60%1 2.60%: 0.00% 
. 2 to help me pass university exams 28.57% 35.06% ' 22.08%: 7.79% 6.49%1 O.OQ')(,' 

3.so that I am use it for my 'NOrk in the 29.87~91"61 
: ! 

futl.jr~ ··- --· ---- - --·- - 29.87% 20.76%' 9.09%'. 0.00% 
I 

_4.be<:au~~-a'!l <iQifl<l to. study abr_oad 24.68% 15.58% 23.38%1 14.29% 20]8~i.. 1 _]_0~1 

5. ~l_!.Se_i!Js __ compulsorv 18.18% 28.57% 2o.78%r 1 s.sa% 16.8B%i o.00% 
6. to understand how noo-Japanese think and 

I -~-- ·---··· -- ·--

I 
~----·--·- - . . . 10.39%[ 20.]8%, 28.~7% ' 2_() . 7~~ _1~4_8%t ():_QO~ 

7 .because it makes it possible to become I 

bro_a91v 1$~te4- .. _ __ __ ... __ 4 -~8.SI~ , 13J.7~r . 20.?!!9bl~ 1 &~~ _ 
8 because it makes it easier to get along · I : 5.1_9%, 0.00% 

I 

~---------. - - 1~_8_896 i __ 25.9Z% 29.87_9(, 1 1_. 6~~ 15.58%' 0 .00% -- T 
9.because it gives me pel'_'S_O!l_al .~!.isfllc_ti.<>n 16.88%! 6.4~ 29.87%, 1~.88~ 29~87~l- · 0 .00% 

10. because it helps me to enjoy Engish 
-··· I 

! 
11.69%

1 I 

movies and sonos. 12.99% 31.17% 25.97%1 16.88% 1 1.30% 
11 .because my parents want me to learn I 

~nnlich : 6.-49% 11 .69% 33.77%· 12.99% 33.77% 1.30% 

12. I like stud~!:!!) En<iish_. ___ _ ·· - ··· I 23.38% 36.3.6% 15. ~~% : 10.39%: ! 1,.69% u~ 
13. I like c:ner.akina fnnlish 24.68%. 

- · 1 
25.97% 18.18% 19.48%. 9.09% 2.60% 

1_1. I _have_ friends who are native speakers. 20.78% 6.49% 7.7'Yro: 3.90%: 59.74% 1.30% 
15. I speak En!llish outside of the classroom. 10.39% 9.09% 20.78% 12.99% 44.16% 2.60% 

16.English is useful _____ u ___ • - · _ • _ •• 1· -~~.74% 27.27% 6. ~9%~ 3.90% - 1 . 30%~ q~ 
17.I would prefer to study a f0<eign language 

_other Qi.a,.n_ En~_h. . . . 29.87% 22.08% 19.48%. 9.09% 18.1 8%' 1.30% --
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:Questionnaire 3. 1st Year 
;Regular. Term One % 

n • 7 S. I agree neutral disagree j strongly no ; 
strongly j '. disagree ; response j 
agree , . · 

I take _English conve~~tlo~-das_ses_because __ : __,___..=--1----z.-: ---3.-. -- i ' .s_i l\J o - _J 
I . ____ _._o.+j---"-...__ _ ___..._..__ _ __.._ I~ ' 

.!.?· ti!!Y are_C!!~U-~O!Y· j 30.67~f J 2.00%1 33.33~f,! 4.00% 13.33%1 6.6?~ 
.!2:.t..~)Mth my rr;~--- i 5.33%I 2.67%! 2~_33~ __ _ 12.00%

1 
42.67%I 8.00%_ 

20.because they are easy. +-_ 1.33%1 0.00%; 30.67%: 2!,D_% 37.33%I 9.33% ; 

21. """"" ""'' • ~ '°"""""· I 2. ""I i.n"; "·"°" , ..,,,. . "·"~F 1 o. "" i ·22 h ch · ed o 00% o 00% · o 00% o 00% QJ?9% 0.00% I .no ot er 01ces mtefest me. ' -- ,____ -- -i ' 
23. because I want to learn s"""'k Enalish. 32.00% 22.67'6: 
_24_,_~J!~ my_eare!:l~-~nt me to. ___ 2.67% 4.00% : 
Non-Ja~nese English ~~~: . ' .. - .?7.3~%1 . 25. are kind. 17.33% 
26. are strict. 4.00% 1.33%. 

;..?Ure helpfyl. 45.33'6! 29.33'16 
I ' ' 

29.3}~--2.~_7_% 5.33% 8,_Q_~_: 

8.67%· 6.67%1 
. . · 1 ~ 

36.00% tZ.00% 3 
I 

i .... -1· -
5.33%' 0.00% 

I ·- ---- I 
17. 33~+- _?0.00%1 

0.00%1 0.00% 
7.33% 0.00% s 
o.00%1 o.00%-25.33%. 0.0~ --

1 . 28. explain carefully when I don t 
l=unde!s='-"-'-'ta=nd,.,. __________ _;__:4...::6""'.67%' __ )~:67%'. 17.33% 1.33%, 0J)Q%J_ 0.00%: 
I 29. usuall s k En lish slow and clear 48.00% · 33.33%; 17 .33% _ _1...:.3~% 1 0.00%1 O,~; 
I 30. ex~ studellts to listen a lot. 16.00% , 17.33%, 54.67% 6.67% S.33%· 0.00% '. 
l3 1~ke studeou difficult tasks. 0.1>0% 2.67% 26.67% 36.00% 3°4~67%: _ . .0.00%

1

1 

f32.let student5 tallc to their friends in class. l . !)_3'*! __ 1?.JJ~· _4_,_6::.:·.::.6.:....7%"'+--'2:..:0::.:.0:..:0%:..:..::..--==2-=-0~.00=%'---'0""'.-"-00%= 
I . 
133._ (et students sleep In dass. - 2.~(17%,_ - 4.00% 37.33% 26.67% 29.33% 0.00%~ 
134. e~ct students to study hard. ~"67% __ 1.33% 20.00%1 25.33% 50.67%'._ _ 0._00%_: 

• 6_2.~7_;; 1 ~-~7;; 13,~~:1 ... 4.:.::.00%.::.;.1,c::..--·---=-1 :..::·3-=-3;~Wi~o.:..::.o.::.0%=' 
1 50.~7~: _ 28,Q9~1- 1:4 .. 67%"'-......::..:S . .::.:33~%""---'-l '"-".3"'-3.:.:::%.___,0:.:.:.0:..:0%:..:..::. i 

·-----------28.~%'. ~~~~: _ 30.6_~r_ 13.3 3% 6.67% _ 0.00%: 

teacher alwa s lish. 
39. the language my teacher uses helps me to 

ilearn 
I '!Q· I am afraid of .~in.ll..!!!~?kes . . _ 
j..11.:.-my teacher asks me questions. 
142. my teacher asks the dass if anyone will 
I 11oluntaer to answer a auestion. 
o 43. if teacher asks me a question I always 

!:.~~gives~ ~ty oftJ,,;;-t~ . 
•think 

45. if teac:hef asks me a question I need time ' 
.12.lf.isaiss the answ with dassmates 
46. 1f my teadler am the whole da~ a 

· a~tJQn I Jis~ --· _ .. 
: 4 7. if my teach~ asks thl! whole class a 
t • . 

53. 1 liice demonstrati'lg in front of the whole ! 

54.I like solving problems in smal groups. 

40.00% 32.00%
1 

20.00%; _U)7% 1.33%i o.o~ ll 
4 l . 3 3% 3 3. 3 3%_· _2~2~_-"-67~%-'-'-; ~1-". 3:...:3'"'-%"'-----'-1 "'. 3-""3%~_0"--.-"-00%-"---'-l. 
9.33%1 8.67%

1 29-1~~: __ i__~ .. 0::..:0%"-'-=---=2=-=G;.:..;.6:..:.7.;.;%:...-' _ .=.;o.;.:;o.::..0%.:..=..i 
52.0Q~~ 32.00%_'. 13.33%1' 2.67% 0.00% 0.:..00~ I 

f 
30.67% 26.67%1 33 ._33~1 5.33% 4.00% __ 

, I 
48.00% 33.33%' 14.67%1 1.3396· 2.67% 

I 

33.33%' 38.67%! 25.33% 1.33% 
I 

0.00%1 

1 7. 33% 3 7. 3 3~ _l_L0 . ..:::0%...:..::__G:.:.·.=.:6 7'-"%.::+---=-0:..::. 0..:.0%.=.i 26.67% 

13.33% 9)3% _}6.00% 30.67% 10.67% 0.00% 

12.00l6 14.67% 52.00% _ 1}}~% 8.00% 

o.o~ ; 

I 
1.33%; 1.33%1 24.~j 20.00% s~.33% 

6.67%, 13.33%1 33.33%. !J.l.3~ 29.33% 
20.00%; 24.00%; 26.67%, 9.33% 20.00% 

4.00%1 

l.SS:!JikLsittir.ig Jn .!..~ .... ____ _;:..::..:..::.;:..:..=cc.......:'-"-':..::..:..:..:..._.::..::..:...:.:....=..-=:..;..;;.i--:::.=c~ 
~:~:J 
0.0:1 i 56. I ~ke having the teacher come mt desk & . 

; helo me with mv wodc 
157.1 l~m more if the teacher talks to the 
0

whole c~~.: . -· .. ·· ·- ... -····--· 

20.00% 22.67% 

4.0096 16.00% 

46.67% 6.67~ 

42.67% , 7.33%1 20.001)6! 

OJ?~-1 

0.00% · 
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1 ~~~1~~5~=~~:1ers~n~ -~yno:·~~~~ ___ ; 14.67% 21.33%
1 _4Q.0~: __ !4,E~ _ il~_j).~J 

l ~e~~~ru1~derstand rrry non·Jap.lnese .Englis~ !_ .. __ __ . . _: _ __ ~- I : _ I 
5_9. te_! the_!_~~h_er. 1 Z.00% 20.00% ! 40.00%· 13.33%1 13.33% 1.33%4 
_6.9. s~_no_thing. 5.33% 14.67% ; 37.33%t 18.67%

1 
2Z.67% 1 ~33% i 

61. ask mv friends. 36.0096 40.00% · 13.33% 6.67% 2.67% 1.33% 1 
62. feel ernbal'Tllssed. 8.00% 12.00%' 36.00%1 16.00% 25.33%· 2.67% I 

163. ""'" "'' ... """"· 44.00'6 Z6.67" '1.33'6 5.33" z. 67'6 . 0.00'6 I 
: 64. stop listefling. 1.33%i 0.00%: 10.67% 2 l .33% 65.33%: 1.33% ·- ·-- - 1---···--· -- - . -- ·- --- . --- -
. In Eng conwtSation dass I expect to ' I ' 
jimorove: ; -- -- --· t----· ___ . __ --- ---- - .;..._. ---- ··-
1r~~~fL ··-· .... i }3 .3~%f 1_7 .. ~3~1 . ~--9~ ___ 0.00% __ __ q_~_; ____ 0.00%

1 6_6. l'J'.lY.)istening skills. 70.67% 20.00% 8.00% 0.00%1 1.33% 0.00% , 
' 67. my pronunciation. 57.33%! 16.00% 22.67%i 1.33%: 2.67% 0.00% ; 
68. my readino skills. 42.67% 22 .67% 26.67%: 6.67%' 1 .33% 0.00% ! 
69. mv arammatical skills. 1 30.67% 18.67% 37.33% 10.67%

1 
2.67% 0.00% ; 

-~-------

70. mv vocabularv. 29.33% 16.00%1 48.00%' 4.00% 1 2.67% 0.00% 
71 . my understandinQ of other cultures. I . 22.67% - 25 .33%~ -37.J3%

1 
' 6 .67%1 e:oo% o:Oo% I 

! engl~h classes Ytitti _ a_l~p.l_n~e-~~ii~h ;~;ch~~ ~lp-~e: ' . . . : i 
: nto~_fn.111!sh-. . _ ... 14.67% 17.33% . 3a:61% -11.33% - 10.61% , !~3% 1 
7_3.to~de.r:stan~ English. 24.00%i 32 .00% 26.67% 6.67% 9.33% : 1.33% 
74. to remember EnQlish words. 32.00%1 34.67%~ __ 2_(,)J)0% __ -~,1~~ ___ ti7aj__ 1 .:.13~ 
75.Engl~h classes with a Japanese English l , 1 
T~atjier are ..niovahl.. 5.33%! _8.00~_J_3 . ~_~ 1, . _ ~1_.Q~1 ... ?~()Q'.)(> ... 1.33% ' 
76.1 usually understand my Japanese English 1 

' 

· .Tuim~ ____ . _ _ 33 . 33~-?..§..:.~_7% 18.67% 14.67%• S. 33% 1.33% 

~~~~~~~~-'--"'-'-'-'-'-'------+----+----+----+---' 

-'-'---'-'-'--'--'"-'----------=-==-=.o._~1~8~.6~7~%+· -=-25=·=33"'-'%-:+--'4~.0=0%-'-'-+--'-14~.~67~%-:+--'1-=-. 33% 1 
10.67% 4.00%· 36.00% 12.00% 34.67% 2.67% i 

t---~~----------3_8_.6_7_%~·-3_6_.0_0%+.-JJ2l~ 
..... so_. _feel_e_m_b_a_rras_sed~·--- -- - ·- · .. . .. . . 5.)~%; 6.67%1 25.33% 14.67~ . 45.33% 2.67% i 
81.:J~n for key words. _ . . . --; .. J7.3}_%-+;_2_5._3_3_%,._

1 _29_· ._33_%_,· ,___o_.0_0%_.,.__s_._33_%-+-_2_.6_7_% ! 
! ~2. ~top_ listening. . . _ . . ___ ·:,· __ 4.00~%_,1r---4_.0~0%c-'-f-"2~0~.00%~-t--1-'-6~.00%~-t--~53_._3_3%-t-_2,_6 7% I 
,-lo-J_;a_pa_n_es_e_E_ng_lis_h_c_las-s:-_-~~----------------·+f .-.. -. --+-· -- ... - -1 
83.my teacher always s~aks Engl5.~- - 0.00% 4.00% 9.33% 28.00% 57.33% 1.3.3% ! 

0.0~ - - ~~].% _. J..J3~i 

84. the language rrry teacher uses helps me to I i i 
Jeam. 10.67% 17.33% 30.67%1 24.00% 16.00%; 1.33% -- - --- ~-----+-----+-----+--------+-------

8~. J a!" af~id of !!l_~k_i~mistakes-'-. ---+-~9~.3~3""'%-'-+--"6"--. 6""'7'--'%-'.;i--'3""0"".6""'7-'-%"",--"2""0~.00%~-+--""33"".""3""3%-'-'-, _o"-'.~00%~ 
8_6 . . ffii'.. teacher a~_ks_me_~q_ues_ti_on_s_. ---+--38_._67_%~! _2_4_.00_ %_ , _2_5_.3_3_%~_8_.00_%_. __ 4._00_ % ___ 0._0_0%_j 
87. my teacher asks the class if anyone will , 1 

y~unt~n.o ans~er a ouestion. 33.33%: l0.67%
1
!' 40.00%

1

! 8.00% '. 8.00%: 0.00% 
88. if teacher asks me a question I always 

JlY....19. w.wer..... .. , . 26,67%; l~:~7%t _32.QQ% _ _£~%1i __ _ 8,0~ -· 0 -.0Q<*.i 
89. the teacher gives me plenty of time to I 
.lhink..9.urum~ .... - .. i ) 0.67_9_6 1_8_. 6_7~ 2 .~6?.96 _2_5.)~95>. - 18 . ~7'Hi . ... 0.00% 
90. if teaclier asks me a question I need time ... l 
to disn•"" the 2ncw with 22.67% 18.67% 37.33% 12.00% 8.00% 1.33% I 
91. if my teacher asks the whole dass a I I 
..!W.~tjon I listen. 13.33% 13.33% 46.67% 13.33% 13.33%' 0.00% 
9l. if my teacher :asks the whole dass a · 

-"~""'~""i""~"': .... 1'--'t';! ........ ~....._~,.,__,,a~"'ks...,,.~,..~.,.whc..>els...,0,,..fe-"t~,._a...,a:W.....ua'-- ·-+- 8.~_1 I_.33_96, .. _~S..3}if> ZQ -~ .. ~c3~%+ .. O:QO?'.fi_ ~ 
auestion I tl'I to answer. 4.00%1 6.67%1 46.67% 30.67% 12.00%1 0.00% i 
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1Questionnaire 2. 1st Year 
:Regular. Term Two agree , 

' " - 67, I'''" I"""'"'' -· ,""''"' ,;;.~g\y J: I strongly , '. disagree res. ponse ' 

J_s!!!_<fy_ E!'_olish: _ .. ----- - L _ l_ ~ ' 4 ' 

i_l. so l_~n talk to na_tJve s~kers. 41.79%1 19.40%: 7.46;\ ~9.9% ' 0.00% ' 

1

2 to help me pass unlve~ity exams 22 .39% 3~.82% 1 
1_._48%I 5 .97% Q..QO% 

3.so that I can use It for my work in the 
:..!Y!lue . . .. 

1 

22.-'-'. 3~9%"-'-'~2=9~.8~5% 31_.34% ' 11.94~~ 4.46"-'%'4-, _ 0"-'.'-"0"'0%-=.1 

: 4 .because I am acing to s~dv abroad _ 19.49% 6.96% . 32.84J6 28.36'*> . .10.4S_q(, 0 .00% 

· 5. because it is compulsory . 23.88% 2_0.90% ' 28.36% 14.93%· 11.94% 0 .00% ' 
16. to -underst.ind iiow ~~n-Japanese think and-i 
~!!_ }0.45%: 17.91% 38.81% 23.88% 8.96% 1 0 . 00% i 

1
7.because it makes it possibl~ to become , - ··-1-
~~ucated. - -~- 25.37% 28.36%1. 31._14% 10.45 '?6 4.48% 0.00% 
. 8. because it makes it easiet" to get along , ~~-T . 
: o_l[t~ldl:...QUi.oan , . . 17.9_1%, 28.36%

1 
28.36% )~6% 0.00%

1 1 9b~~•;.o,~-=~•'""''"'°" 14.93~

1
22 . 3"-"~ -- 3284% 19.40% · _t0 .45%,

1
_ 0.00% 

1 0. because it helps me to enjoy English · 
'.r:no.YJes __ a_nds0095. . _ ~- 14.93% 35.82% _ 32 .84% _13.43%: 2.99% 1 _0.00% ' 

11.because my parents want me to leam ' I 1 

Enohsh ~._99'*" 13.43% 2_9.85% 25_._p~ _ ,?8 .36% 0 . 00% 
..!b_!_!ike stu~ying English. . : 23 .88%

1 
25.37%1 3!_,34% 8.96_~ 8.96% 1 . 4~-~ 

13 . I like spe~ing English . _J 9.40%· 23.88% 35.82% 1 10.45'*" 8 . 96% 1.49% 
_14. I have triends who are native sp~kers-' 25.37% 10.45% 13.43% . 7 .46% ---41.1.9%! 1.49% 

'5. I >l'<•kEoW.Oh °"""" of <ho d"'""'!"· 14 93" _ ~c9 6% 13. 4 3%; 2.Q.90% 40. 3~ ' . 49'(; 
16.English is ~eful 40.30% ---1.Ln'!L 28.36%. 8 .96% 2.99% 1.49% 
1 7 .I would prefer to study a foreign language . I -: . . -
other ~n English. 26.87% 16.42%; 2?~~8% 16.42~ 1 14 ,_~3% ~~; 
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fn = 65. , agree Jne~tr-:il I disagree - strongly t no 
: strongly J disagree ~ respoose 
agree . .:.___ I 

I _!a_ke English conversation classes because; . _ ,3. 4 _ ~N R 
18. they are compulsory. -----~36~92% 4.62% 36.92%

0 

1.54%; 9.23% .JQ.77% : 

r=- . ··-· . 
Questionnaire 3. 1st Year 
Regular. Term Two % 

! 19 . tobewith~frlen<is:· --H 3.08% . 0.00% 46.15%, 6_. 15~ _30.77% . 13 .85% 

20.beca_J!s~ _they are easy. 1.54% 0.00% 40.00% 13.85% 30 77% 13 .85% 
21. because there is no homework. 3 .9~ 1 1 .54%i 43.0_8% 9.23% 29.23% . 13.85% 

i~~~er choi~ interested me. 0.00% ; 0.00% 0.009'.0 0.0~ . 0.00%: 0.00% 
123. befa__l!.~ I-~~t-t~ leam speak Engl_~~· 27.69%' 
ru--l:lecause1_11.1 _~rents want me to_. . 4.62% 
~P.anese English teachers: 
' 25. are kind. 

18.46% 27.-.69% 
0 .0~ ~-~-46% , 

' 
26.1s%1 21.54% 

. 26. are2t_rict 7.69% 43.Q8% 
47 .69% 

·····1:·54.,(; I 
:_.:_:_:'----__:_:.:::==..--....:. 

~ 27 . are helpfuh_ ____ _ 26.15% 41 .54%1 24 . 6?~ 

4.62% 7.69% 13.8~~ 

12.31%1 29.23%i 1J]8% 

__ Q.00%: 1.54% 3.08% 1 

15.38% 29.23% 3.08% 

.. 4.62% 1 . 54~~ 1.54% 
28. explain carefully when I don't ' 
nde tm;l, _ ·-· i 33.85%

1 
32.31% 26.15%[ 3.08% _ .=c3.-=-08=%-'"';-1.S4% 

29. us~lly s~ak English slowly and qearly. . 38.46% 30.77% 20.00%' 3.08% 6.15% __L_5 4% ~ 
130. expect s~~nts to listen a~~ 13.85% 15 38% j -·S3 .85%~ · 10.77% 4.62% 

32 31% i 
1. 54% 
1 54% ' ! 31. ~~e stlJ:dents try difficult tasks. 3.08% 0 00% · 33 85% 29 23% . -

l?.:...l~t students talk to their friends in _c_lass. 0.0 
_n J.et students sleep in class . 3. 0 
34. expect studen~ to study ~rd. 1. 5 

English convl!l'Sa!Kln classes help me _t~ : 

~speakE~ng~l i~s~'-"------
19..:....!!ndel"Stand English. 

. I 

! 

H. _remerrber English wor~-------+ 

In English conversa_!!pn class ; 

38.4 
43 .0 
15.3 

38. my teacher alw:iys s(>e!lks English. . 44.6 
39. the language my teacher lJSes helps me to . 

3,08%1 Q% i 

0~., 4.62% j 
4% 1.54% 

.... 

6% 27 .69% 
8% 15J8~i 
8~j . 9.23% i 

I 

2% 26.15% 
I 

Jea_ro__ __ : 27 .6 r 
40. I ~m ~fraid ot makirig mistakes. .. 6.1 
4_!; my teacher asks me questions. . 72.3 

9%1 26.15% 
5% 13.85% 
1% 10.77% 

32 .31% 
15.38% 
21.54% 

-- i 
L 

20.00%: 
24.62% 

47.69%" . 

. ··---- I 
I 
-

16.9 2% 

35.38% 
24.62% 
12.31 ~ , 

32.31% 30.77% 1.5_~~ 

35.38% .. _40_. 00% 1.54% . --

2§.15% 47.69% 1.54% 

! . .. 
I 

6.15%i __ 462%j 3.08% 
9.2.3%, t_62%i .. -1 .. _08% 

15.38% 9.23%· 3.08% 

. . 

6.15% 1.54% 4 62~ 

6.15% 1. 54% __]. 08% , 

6.1~~ 46.15%1 3.08% --, 
1.54% 0.00%1 3.08.~ .. 

42. my teacher asks the class it anyone win , 
volunteer to answer a auestion. 35.38%: 21.54%: 20.Q_D:%_ 13.85%.:....! ---'"--'--''-'-"--= 6.15% 3 . 08~ 

43. if teacher asks me a question I always 
.t.JY .to answ.,_,e..._r___ _ --~-'-4~6."-1"-'5%c::... 24.62%· 2::...1:...:..5=-4.:...:%-=<

1
,_....:.1'-=.5-'-4%.:=-. 3.08% 3.08% . 

I 

3.08%1 

I 
44. the teacher gives me plenty of time to I 
think of an answ,,,er_,_. _ __ _ 
45. if teacher asks me a question I need time 
t.Q. Q iscuss the answ wi!h d_assrnates 1 

32.31%1 26.J...?% 

_2_0.00%.i . .=.2=3 . .=c08"-'-%-'-·~3=3 .=85=%-'--" _ _1 2.31% ~ - · 

7.69_%f . 

7. 69%' 3.08% 
46. if my teacher asks the whole dass a ; 

9.23% _qµe:stion I listen. ---------=- t· 
47. if my teacher asks the whole dass a 
auestion I wa~ fQr !!~ne else to anm. 
48. if my teacher asks the whole dass a 
ouestion I trv tQ_arw~!ll'"~·~-----
49. Engish conversation classes are 

e(\iQV~.bJ.~~---
50. I would enjoy English °'nversation 
tµsses more if the tt.~J s09ke Jaoanese 
S 1. I til<e doin_g~itt•n. ~_as~ks_. ___ _ 
52. I like doing conversation tasks with a 

_)?.31% 

9,23% 

24.62%. 

i s .. ~8% 
4 . 62.~ 

oartner. . . · ·~- 7.69% 
53. I like demonstrating in front of the whole : 
class what I have lea~ in the conversation ; . .. 4.62%. 
54.1 like soh!!!l!l. pr~lems i11 small groups. . . 10. 77% 
SS.I like __ siW~in sman grps. . 21 .S4%1 

~l-_54% : 35.38%1 20.00% 10.77'•; 3.08%1 - . I 

15.38% ~!J.46% 21 .54%1 9.23% J..,Q8% 

13.85% 43 ,_Q~.% ! . 12.31%1 18.46%1 3.08%_i 

9.23% ., 4.62% 3.08% 
I 

1 ~.92% 41 .54% 

10.7J o/o 3.08%1 
23.08% 3.08% 1 

_!j.23% 46. 1 5% 1 S._3_!!%i 
6.15% 41_. 54%. 21 .54%[ 

13.85% .47 .69~ 1.-=6~. 9.:::.;2%..:+--...:..10=·.:...77'-'-%~- . } ,~8~ · 

6.15% ; 18.46%
1
. -23._089b l 44 .62%1 3.08% ; 

9.23%
0 

33._f!.~.%. ; l_8,46%i 24.62% 3 . 08~j 

56. I ~ke having the teacher come my desk & 
helo ffi!!_with '!'l(WO =~rlc~·~---
57.1 learn more if the teacher talks to the 
llthole_cla~ss_,_.~---

9. 2396~· .. . 33_._a_~~ 13.85% 10.46%: 3.08% . 

_1__,0'--'. 7--'-7-'-%"+--'-1 ~6.~9=296 -~6. 1 5%+---'-'10,,,_.7'-'7--'-96=+i ___,__1 ,,,,_,2 . .::..31:....:%.=.;!-~._0B~ i 
3.08% 7.69% 56.92% . 13.85% 13.85% 4.62% , 
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I 58. I usually understand my non-.l<tpanese I 

Eno hsh tea ch er. 10.77%; 23.08% 32.31%; 16.92% 
: If don't understand my non-Japanese English 

I 

; 
' 

I 
13.8s%l 3.08% I 

I teacher I: 
' 27 .. 69%1 

4.62% 35.38%: 16.92% ~~- t~ th~ teacher. _ 
: 

. - I 
-------+-=-~~-~~~=~.;__;....:.:..::..::..;..;;_....;9~.2::..:3~% _§,_15~ 1 6iJ. s~ __ notlli!!9:_ ____ 10.77% 21.54% 21.54%: 13.85%' 

61 . ask rrrJ friends. ' 35.38% 26.15% 29.23%' 1.54% 
62. fed embarrassed. 

I 

1.54% 9.23% 29.23%: 12.31%" 

26.15% ~._1_ s% I 
1.54% 6.15% j 

41.54% 6. 1 5% i 
63. listentorlcevwonts. : 41.54% 26.1596 24.62%: 1.54% 0 .00% 6.15% 
0------~---------.--~-1--= 

!_64_._s_to~p_l_is_te_n_in_g. _ _________ .. _
1
1 .. ... <L9Q9.6 -· 6: 1 ?.% 

11
_ J~.4.6% : _ J. ~-9~~ . ?.n l. '16L _ ill~-

· tn Eng conversation dass I expect to I 
1moroye; -----·- - --L·-· --·· -·-· ___ - -- -- 1-- · ---·-

l 
65. my speaki_~. - ··· . - . .. 5~.9.2~ 20.00%; . 1 ~-85%; 3.Q~%i 3.08% 3.Q8% ' 
66. my __ l~en~ skills. 60.00% 21.54%. 12.31% 0.00% 3.08% 3.08% 

1
67, rnypronunciation. 49.23%1 21.54% 21.54%: 1.54% 3.08% 3.08%

1 
: 68. my reading skills. 36.92% 33.85%

1 

20.00% 3.08% 3.08% : 3.08%1 
I ; I I 
· 69._ ".'!t._9rammatical skills. I 18.46% 20.00%•! 35=.3=8%~-:...:16~.9=2:..:..%=-+--=6·:...;.1 -=-5%=-.--'3:..:...0::..:8,=% 
70. mv vocabularv. ; 20.00% 18.46% 40.00% 13.85% . __ 3_,_08%_ 1Ji2% 
71. mv understandina of other cultur~~- - ---~~.-.24~z%;.-, 2 ... i1~~r·3·8.46% -;·5:3~% 1 6 . 1 5%~ 3.08% 

I ± ; ~~~h-C:ia~~~es ~jtha-j;~-nese-_-E-ng-lis_h __ T_e_ii'_°-1~ ~~P. ~- ·-· ·--~--- '- --=-~ -~ -, 
.??.:!Q Mii s~.k. Engl_ish_. ! 12.31% 20.00% 32.31%· 13.85%1 ... 

J!nderstand Enolish. 73.to 
74. t o remember English words. 

·--· 

nglish dasses with a Japanese English 
er are eniov~hlf> 

24.62% 
! 26.15% --I 

I 15.38% 

18.46%, 3.08% 

21.54% 32.31%i 12.31%' 6.1 5% 3.08% 

23.08% ___ 3_~ -~1 ~ 1 1<FI%~ 4_.~2~_ . 3_.08~ ---- · 

l 2.31% 
i 

40.00% 1 
! 

15.36%1 13.85% 3.08% 
! : 1

75.E 
T.~iich 
76.1 ~ u~~~~ta·n~ ~ ~apanese English i 
~ 
! 
i 

32.31 %
1 

-- - - 20.00% ,.._ 2..§J s%: 1?.3!!%L_3.os~_~3.s ~% 1 - --
I I 

' If do n't understand my Jipanese Enalish Teacher I : - -
' 77. t en tile teacher. 
78. s ay nothing. 
79. a sic my friends. 

80. f 
_81 ,_I 
Bl. st 

eel embarrassed. 

jste!l. for key words. 
. op listefling . . 

·-· 

30.77% 

·-· _ 4.:_~~ 

·--····. __ 3~.85% 

1.54% 
35.38% --·· ---

3.08% - ·-· , 
In Japanese English class. --+. _ i 
83.my teacher a/ways speaks Englis_h.___ . j . 3.08%J 
84. the language my teacher uses helps me to ! 
Jeun. . . . ----· 13 .85% 

I 
i 

__ i ____ _j ---- - -- I 

21 . 54%.l_ll.~9% [ __ l QB_'fil _9 .2~~:_ 7.69% · 

- 3.QI!% 33 .85%! 18_.~6~1 32.31%: 7 .69%
1 

38.46:1 13 .85%' 3.08%1 3.08'*>L 7.69% 

7.69% 21 _.54%!_ 18.:4_6%1 43 .0.~~l 7.69% 
32.31% 21.54%~ 0.00%1 3.08%: 7 .69% 

3.08% 29.23%' 10.77%1 44.62%: 9.23% 

2 ! l 1' i '. ti.R 
I 

' 3.ow~•:. _l~ .8~% 21.54%1 53 .85%: .. ~.62% 
; 

21.54% 6. 15% 6.15% 

85. I a_m afr~~-of ma!<.i~_!Tll$_· _ta_k_es_. _ ___ 1_2~.3_1_%_,',__-~;-~~--i----t-----r--
13.65%; 38.46%1 

7.69%• 21.54%t 18.46% 3 5.38%~ 4.62% ! 

86. te::icher asks me uestions. 50.77%: 24.62% 20.00% 1.54%· 0.00% 3.08% 
87. my teacher asks the dass if anyone will 
volunteer to answer a a tlo 33.8596 26.15% 20.00% H >8% 13.85% 3.08% 
88. if teacher asks me a question I always 
.trL.tl2 ~~.wor 

89. the teacher gfw)s me plenty of time to 
think of an answer. ..-·-· ..... ... . 

-1~:~6% 18.46% 30.77% 4.62% ~-62% --~,0.§.%_1 
1~.92% ?l_. 54_%~ ~3..:..~~'*'l l~.85% 10.77% 3.08% ! 

90. rf teacher asks me a question I need time 

1.Q...d~gy:~~~w.Jll!IUl.c.al~all::L_ _ _ l--J~~!!.!_~2£~.21~~_£~~1--...!~~!.j_.2.:~~ l0.77%
1 

13.85%1 16.92%. 35.38% 20.00% 3.08% . 

91. if my teacher asks the whole class a 
auestJon I listen. 
92. if my teacher asks the whole class a 
auestion I wait tor someQM_§b_ll tQ ~w. 
93. if my teacher asks the whole class a 
ouestioo_l ~ ... !Q .. Jll\S!'~r. 

1 5.38% 13.85% 40.00%: 20.00% 7.69% 

9.23% .• 
I 
j 

10.77% 10.77%' 47_.69%i 13.85%' 13.85%· 

3.08% 

3.08% ' 
. I 

3.08% 
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Appendix H 

Questionnaire 1. 2nd year 
Elective Term One 

1n = 41. agree 
! strongly 

neutral 
I ..... · - - · · ··-- · - ··----, 
· disagree strongly no ; 

disagree response . 
I 
I 

!agree 
.. , ... 

~hen _rou~ "!~l~t usually beca-"'~'""'e'-: ---'----- ·~~---+-- ____ ·-· --·- .. . 
I 1 Z 1 ~. __ ... __ il.!ili 

l:YO~~ied __ ha_rd~? ________ !_l'-'9"-'. 5"-'1-'-%.:.+-"2=9=. 2-'-7%-'-'+--=-2 6=·=83::...c%..o.,'--=9'-. 7-=6-'%+-'-14.:..:.·=63=-%· . ..:+---- __ 

2.vou studied therish!_!h!~?. . ) 9.76% 26.83% 31.71%114.63% 17.07% 
3.you are smart? 4.88% 2.44% 7.32%1 19.51% 65.85% 
4.the teacher exclained thinas well? 9.76%: 29.27% 41.46% 14.63% 4.88% 

I 

'"", 5"".y'""'o""'u-"w-=er""e-'-h=e=lped.;:_;:;_cb""'y'-"s=~>tP=ne=?'-,--,-------~ Z. 20%i 34.1 5% Z 6.83% 14. 63% 1 =:2-c.,,2.=.0%.:..:+-----
• S,0..-\ ~ C.r'lol ) 

6.the task was easy? .. - o.oo.~ . 12 . 20% 21 .95% 36.59% 26.83% 2.44% 

. When yo~ do PooriY in sct;°ool ~- it ~;al~~ ~~-:-----1-- - -- ·----· . ·-
' 

:--------- -- · - ·- ··- --·· · - · ·· ·-·- · . . - · I 
~:YQ!!. didn'~st~Qv..niu.fti? 56.10% Zl.95% 21 .95% 0.00% ' 0.00%! 
~.you didn't ~t~~ght_thing~? : 36. ~9% 3G.59%: 21 .95%! 2.44% 2.44%: 
, 9.:f2Y ar~ !lot ~mart? . . . .. _ .. ! 2_1 .95~ 1_9~1~~ ]Ej ._S_~l_.!_8_~JL.9?%. ____ ... 
10.tt:ie ~~_cher didn't exP!ain thj_ngs _weH? __ __ ; .!J:07~ ,_J_4 .63% 1 53.66% : 9.76% 4,_8_8%_~_ ·--- _ i 

1 Lyou weren't helped by_ any~~? __ 0.00% 4.88%; 26.83%' 39.02% 29.27%: _J 

1 .2 . th~ Usk ~~!_rt!_? i 29.27%. 36.S9%i 24.39%. 4.88% 4.88%! \ 

Questionnaire 2. 2nd Year 
Elective Term One % 

I 

n - 41. 
strongly 
agree 

-- ·-

I agree 
: 

neutral . disagree strongly no 
disagree response 

--·'-'------ --- - ---· - --- ·-- · I study Enalish: 3 : 4 ' SNR --- _ __________ ;.___~l..l---.!:..1----...J!..--__..~-~a.µ.M.!.. _ _ ' l 2 
.1 . so.!_ ca.n talk to native speakers. 
~to help me cass universitv exams 

! 
I 

70.73% 
19.51% 

21.95% 
26.83% 

4.88% 0.00% '. 2.44% 
21.95%' 17.07%! 14.63% 

0.00% ' 
0.00% 

3.so th11t I can use it for my work in the j 
fut1Jre . _. ___ ·- 34.1 5% 29.27%! 17.07%• 7.32%• 12.20% 0.00% 
~ .beca u~ J am goina t~ ;>!LJdy _abroad__ __ _l_!J 1 % ~ _..:...1 7:....:·.::..07:....:%..:..1:..._::2~1..:.:. 9:.::Sc.:.:%+· _.:...:7 ·c:::.3::..:2%..:..'.__:2:....:1..:.:. 9:..:5:..:.%:.+---=-0:..::. 0-=0%=· 
· 5. bec~use_ i!J~ c_o_rro'-u __ ls-'o_,rv'-------+--'-'1 9""".""'5-'--1 %'-+--1""'7-'-'. 0'""7-'-%'-:--=2-'-1.=9-=-5'*'-+--1"""'2=. 2::..:0%'-'-'+i :--=2-=-9=· 2-'-7%-+_0:..;.·-=-00%"-'- ' 
· 6. to understand how noo-Japanese think and l 
behave ____ ..1?_._97%J... 31.71 % 29.27% 1 14.63% 7 .32% 0.00% 
7.because it makes it possible to become ' · I 
broadlv .. .-l .. ~~~ ..... __ __ ?4.39'ff>, .13.90~ ..l.L.O?_..:.%c:.+---=-9 :..:..7-=-6%:..:..i-_4:.:..8=-:8:..;.%.;:.Ji_...::co~.00o...::..:...c.,% : 
8. because it makes It easier to get along i 
n11••.ide ofJacan. 31.71%1 24.39%. 31 .. _7_1%_ 9.76% 2 44% o .... 0.0%_ 
9.'b';c;-~~ltg~ me personal satisfaction 14.6~9(,T! _ _ 12.2_()_% 31 .11% '· i9 .s1%J . z_i'.~sii 0.00% 
10. because it helps me to enjoy Eng~sh · 
rrovi~~riq_ sonqs_ : 34.15%

1 
19.5196 19.51% '. 19.51% 7 . 3Z~i'- 0.00% 

11 .because my parents want me to learn I • 
IFnnli"h - -----·· .. 4._8_1}% _ 12.20%1 . 24.~9% _12.20% '. . 4_6.3~~ 9-Q.~ i 
12. llike studying English. _ .... . ... 26.1}3% __ 2_4.3-~- ~6-~9%; _ 4.88~~32% 0.00% i 
13. I lilce soeakina Enolish 36.59~ __ 31._71%J 2!..3.~~.....:_ __ :4.88~.__1.. 44%._ __ Q,_90% · 
J~_,J_~a~~_ftie_nds who ar~ _n_a~!!_speakers. 29.27% 2.44%1 21.95%: 2.44%' 43.90% 0.00% . 
l~,. Lspea~E_nfl!ish~ideoftheclassroom. 9.76% 2.44% 17.07% 24.39%' 46.34%.__0.0~: 
l!:_En11lish is useful __ 5~:..51% __ 19.51.%!. 12.20_%; 4_.88%, . _4:8_8% _ 0.0Q'.1:6 ! 
17.1 would prefer to study a foreign language _ _ j 

other than Enolish. ·-·-- .. . 41.46%\ 17 .07%~ __ __2..!..:~~% ' 4.88%: 14.63% o.~ 
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------------~-------.-·-· -
Questionnaire 3. 2nd Year 
Elective Term One % 

n • 41. I agree neutral disagree 
strongly , 

strongly ' no I 
drsagree response ; 

! 
' ---------------4~ag~m_e_~------+----- _ 

I uke Encilish conver.oation dasses ~use: 1 2 3 4 . __i,Wi 
JS. thefl!~£~!!!Y: . ___ - ·· 14.63%: 21.95'!6 26.83% 9.76'it Z4.39%i 2 . 44~i 
J9.to be with_!!!i..!tiends. 

: 20.beca.iise ~are ~-
0.00%' 2.44'!6 19.51% 14.63*• 63.41%' o .. OQ'!6; 

__ o.o~_Z. 44'*" 24.39% 21.9s5t l s1.22%: 0.00% ~ 
' 21"_ bea_use there is no hornewori<. _0.00%: z ._44'!~>'._ 1!~07% 14.63% 
:·zz ... nootherdloicesintefeste~me . ZP9'!>'. . V.~'!6 24.39% 17.07%· 

65.85%1 0.00% 
26.83% 0.00%' 

23. because_l_want_to lea_m speak: English. 58.54%~ 2~ _2.7% : 9. 76% Q,Q~ 

1-"'2~4._beta~~us~e~mv~-'--"-D1ren-'-'-'ts~want~~me~to~. __ __,_--=-O-c.=.00%"-"'---'-4.c.=.8.::8%_'""": _24-3~ _ 14.63% 

2.44% 0.00% 
56.10%~ o.~1 

Non-Jaoanese Enalish teacher..: I 
0.00% 0.00% 

' 
34.15% 31.71% 21.95% 12.2.Q'!!i. ____ 0.00% .. 0.00% 
14.63% 14.63% 17.07%" 7.32% 46.34% 0.00% 
73.1_7% ·-19_. ?l9:! - ·-7 .~2%: 0.0015 0.00% 0.00% 

' 
-~·8!%4. 12.20%: 

4.B8>1o_l o.~I _ 2.44% 1 

39.02% 21 .95% 19.51% i. . ' 
60.98% 21 .95%i 9.76%i 

I I 

I 21.95'!6' 17.07'!~; 2.44% 
I 

26.83~; 9.76%1 2.44% 

2.44% 7.32% . - 2,14.% 

34.1 5% 24.39'!6 29.27% 4.88% 4.88% 2.44% 

19.51% 19.51% 21.95% 14.63% 21 .95% 2.44% 

Sl.lliictdo' writtentasks. 2.44% 2.44'6 17.0N 21 .95% 53.66%t_ 2.44% i, 
52. I like doing convemtion tasks with a 
.Di!10.lll'~ - - - - - ~-"-·39'!'1 __ 19.51% _li.~9%1 9.76961 7.32%1 2.44% 11 
53. I like demonstrating in front of the whole 
class what I have am in h 2.441j(, 2.44% 19.51% 26.83% 46.34'11. 2.4~ 

54.1 like solvi.!!!lJ!!_oblems in smal groups. 14.63%1 7.32% 36.59'!6 12.2096 26.83% 2.44% I 

SSH~e ~ ln_~ll_grps. _ ·- .. _ j 19.51%1 9.76~ 29.27%1 7.32%1 31}1%~- 2"44% 
56. I like having the teacher come mt desk & l I I I 
~ilh.~. _. . . . 2H1~1-J2_.1Q.!'t 46.76%1 2.44% 7.32% 
57.1 leam more if the teadM!r talks to the ' · · I 
~_!l~ss._ _ ·-- ·- ·-·-----·· _1_2_}~~ _ )l-20~1 4t.46%

1 

14.63%_. 17:07'6,_ .?.44.CJ!! 
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I 58. I usually understand my non-Japanese 
-- ····-· 

.Eoo!§b~.._ . _ _ ·- 12.20%' 26.83% 31 .71% 17.07 
If don't understand rrry nor>-Japanese English 

'.!m_l~J~·--····--·------·---· ---·· ...... : .. ··- -
59. tell the teacher. : 24.39% 14.63% 29.27% 14..:.6L 
60. sav nothina. 19.51%' 9.76% 21.95% 1 ~.:.§1_ 

1 61 . ask mv friends. ' 60.98%: 21.95% 12.20% 0.00 
~M_emba~ssed, ___ __ . - . -·· - · .... . ~.63%. 12.20% 17.07% i 9.76 

rsten for k~ words. i 41.46%: 24.39% 24.39% 0. 

r;
64~top hstemng. ' 4.88% 0.00%1 9.76%1 12.20%1! 68.29%1

1 .:~~~v.~-- tion_d_ass. __ 1cxpe_ct_ t_o ___ · __ _...~I __ _.....~ _ _..-'--~~---......, 
lJJUUX "'- 1 z. .3.! i i .5.j) 
-~~~!inJl:_ _ __ _ __ .... . -·- _ ----+;-=-a1'--'_=a0%~lf---'-1..:..:. 3::..::2:..:..%.:+l-=2-....;.4..:.;4%~·._---=o:.:..:. oo:..=.:..'*>~i-~O.~OO%=-=+-j 
~my listening skills. 87.80% 7.32% 2.44%L . 0.90%! 0.-00%

1 167. onunciation. 78.05% 12.20% 4.88% 2.44%. 0 .00%t-
J.L!:!!Y rea.~d1_·n~g~ski1~·=1s~. _____ 65.85% 17.07% 12.20% 2.44% 0 .00%' 
69. rammatical skills. 19.51% 26.83% 21 .95% 14.63% 14.63% 

. _70...:._my_y_o~b_u~r:y . . _ __ 24 .. 3~<_!!i 2~_83%j 31.71%. 9.76% 4.88% 
] 1_._!!JYUnQ~~~~hll9_2fotller .cuJ~l!r~. . .. ?1.-~5% __ 2§"~J.'?i . .J.1.15% 9.76%· 4.88% 

... - -- . ·-- . -i -

14.63% 24.39% 24.39%: 29.27% - --··- - -- ·--i--;-;;:i-
26.83~_~1_ s~_ 1._32%i 1 4.63% 
29.27% 24.39%. 4.88%" q_~ 

_E~h dass~ ¥:1th ?_.J~pan~e English _ _Tea~er he)p_l}'le: 

l 2.to SP!.a_lr,__E_~h . . ·-· 2.14% 
~.tOJ!!l~~rstand~sh. 12.20%1 

74. to remember E lish words. 29.27%' 
75.English classes with a Japanese English 
Tu.acfilr.i~J.Q ....... ..,._ ______ -+--'=-=..:.:.+---'=.:...= 4.88% 9. 76~ _ _3_!_1!__%_ ) 4~~.% .. 34.15% 

· 76.1 usually understand my Japanese English 
'Teach!r. _ _ _ _ _ _ 
! _______ _______ ..__ __ _,_ ______ _ 

I 1t don't understand 

I 

I 

29.27% -~4.39% ' 19.51% 7.32% 14.63%' - . - . , I 
·-·· - ·- I 

: 77. teU the teacher. 12.20%' 21.95% ' 9.76% 9.76%· 
7.32% ' 14.63% 21.95%' 29.27% 

21.95% 7.3 2% 2.44%' 4.88% -· 79. ask n1'f friends. 
l so. feel embamissed. 4.88% 7.32% 29.27%· 4.88% 4 l.46% 

36.59%1 24.39%: .19.~1% ·- -~~~~ 2.44% 81 .. .!iste~ for ki:y words. 
82. ~top_ listening. 9.76%• 4.88% 17.07% . . 7.3~%...:. _18. 78'.JL 

1 

-- --
2 4 · I 

Q.00% 2 .44~ _ 9. ?_""6%'-"+----"-9:..:... 7.::.6%:..::.-. ....:7-=5~. 6::..:1...:..:%:... _83~ t~_!=_her_!~Y-S ~pea~ Eng_~sh . . 
84. the language my teacher uses helps me to ' 
~rn.._ _ _ ----- ------=-2.44%! 14.63%. 43.90%! 12.20% 24.39% 
~ .. I am afraid of making mistakes. -~~o7%f ~ 4,_a:~~I 2~83%1 4.S8%

1 
4~.90%; 

1~8-=6'-'-'-""-'t""ea"""dl'"'-er"--"as=ks"'--'-'me'-'--''""ues~ti-'-'ons='-. ---1-· ....:5:...::8;.:.;. 5~4"-%+· --'-1.::..;9.c.::.5-'-1 %~-'-1 4-'-. 6=3:..:..%-'+--"'2 .'--4 4~ · __ ~. 4~~ I 
; 87. my teacher asks the class if anyooe wiU 
· volµnteer to answer a ouestion. 
88. rt te.icher asks me a question I always 

89. the teacher gives me plenty of time to 
, 'nk n 

90. if teacher asks me a question I need time 

43.90% '4.63% 19. 5 1 ~ . 9.I_6% 9.76% 

26.83% 17.07% 29.Z7% 12.20% 12.20% 

29.27% 19.51% 21 .95% 
! 

34.15% 26.83% 14.63%, 

, 7.07% 9. 76% 

9.76%tg. 2.Q~j, 
91 . if my teacher asks the whole class a , 

1_,,o,,,,ues= tt,,,on"-'1,_,,lls...,t""en'"". _____ ___ _,_-=.;36:!.::.:59=-='6.=;!:---=9.:...:.7-=6:..:..'6:..--"-4..:...:l.c...:.4"""'6%c:...-_ ?_. «_ % .? . 32%; 
92. if my teacher asks the whole class a i 

.a1&nkmlwaitforsomooocelsetoansw l9.27'6 '. 21 .95%" 36.59%. 4.88%1 4.88% ' 
93. if rrrj teacher asks the whole class a I ' 

'-"0=1.1es= ti""'on"-l:..::t:;..;r\l'-'t""o-=1c:..::ns:..:.w:..::er;;.:.. ______ _;___4.;.;.·.::...88:....%-'!--'4.;...:.8;..;;8..;...%.c...' _ 4_1...;.4.::...6%...:..'--:2:c..l.c..;. 9;..;;S-'%li} ._95% ! . 
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jQuestionnaire 2. 2nd Year n • 38. j •grt:e : ne;t~ ldj;~gr~ I strongly 1 no 
I 

:Elective Term Two % strongly , disagree •res pons! l 
agree I 

. i lNR ~ !J study ~1_1,qlish :. .ti- -
.. -· ·- - · -··- ~ 

1 2 3 
~ 1. _sp I can .~lk t9 native speakel'5: ~--6ll6% 18.42%- 13.16% 2.63% 2 .63% 0.00% ' 

;> to tw!I~ ~ i:ia~s im,lyi?r;~ e~11mc; 26.32% 23.68%' 23.68% 7.89% 18.42% 0.00%! 
! 3.<;() t hat I can 1r.;11 it for my work In thfl l.2a.-~5~[-~8:42% · -:.21% 

' 
1 fqture .. .. . . 7.89% 10.53%1 0.00% , 

!4.beauselamgoingtostudyabroad I 18.42%! 13.16%: 39.47%1 15.79% J 13.16%! Q,CJ:0_'!6 : 
is .. ~~ it is c:orrciutsorv . . I 1_5.799'1

1

. 13 ,1_~%. '. . 34.21%, 18.42%, 18.42%1 0.00% ! 
i 6. to 11nderst.and how non-Japanese think and 
:..llCLl.m..u'------------+_.:..::13'-'-.1-'-'6'-"%=-'--.=.:23:..:..6::..:8:..:.%::......: __ 28.9~~+-- 1 ~ ,~2%1. , s. ~9%: 0.00% i 
Ii 7.bet41use it makes it pO!>sible to become , I I · I 
bro • d --' '89'"M •n '2<>.!. 3 ' "M , ,. ]""' ., r3N j 0"''"' 
I aaiv e UCi!l=. I L • • '7• ; 10 ... 7V ... Ll7VI '"· ;:170~.o~.1- .u':'_?"I 
3. beause it makes it easier to g.;t .;k;ng / 

1 

11 ~_1,,-t:s~ot Ji!~fl .. _____________ .. _____ 
1 

_ ~~- 5~~ - 76.37%1 78.qs%1 7.89% S.2 6%1
1 

0 .00% ! 
9.hA<:au!';A It !]i'ffl.'> rM r>P.ri;nnal sati<;f3r:tion 5.76%' ·7.89%1 I l6.84% 71 .O'l% 0.0. 0% 
I 1-0. ~use it help; ~-t~- -eii~-Engksh . -· : ·: I I 
l.IJ'12YH:.s...iild..l2rl!lh .. . _ __ ___ --··- _ _ : __ 21.05% 15.79%1 42.11%' 13.16%j 7. 89%1 0.00% ' 
I 11 .because my parents want ~ to learn I I ! 
I Eno!im,__ 0.00%: 5.26%1 28.95% ! a.42%j __ 4_? .37_%J 0.00% 

112. I like studying English. 16.42%; 18.42%1 36.84%; 15. 79%1 10.53% j 0.00% 
~ I like spealono English ZG.32%

0 

36.84%1 23.68%1 7.!!9%1 5.26%1 0.00% 
114. I have tnends who are native s~kers. ' 26.3Z%

1 
7.89%J 7.89% 7.89%j 47.37%1 l.63% 

~~kEn~_9uts1d_1t.9.! .th..!!_~~i..l"C?Om. : ~. 26% '.>.26%1 13,16%
0 

28.9)% 4f.3/%1 0 .00% 

1 16.~rig_l~!J ts_~ef!J!_ _ I 50_..~_1_6.J ~~t !.~.:?9'l( S_. 2_6%! 2. 63%1 0.00% · 
117.1 wouici p~~r to study a foreign ianguage I 
@er tlun Eno.1sh. , 34.2 l'lt.

0 

21.0S'lt, ~ S.79% 10.53% 18.42%1 0.00% , 
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.Questionnaire 3. 2nd Year ,n * 38. 
I 
;agree neutral i disagree , strongly l no 

Elective Term Two 
d I 

% ;strongly 

41 

isag<ee , r~pc>11se 
1 :agree 

-+ · - · · 

asses because:=L_ . i: I take Eng~sh conversation d 
18. they are corrJ>ulsory. 
19.g> be_~!!!Lfrjends. 

20.~~!l tt:ie.Y.l!~ easy. 
21 . ~~use thefe is ~ hcm1eworX. 

ed ll)e. 

P~.a k English. 
me to; __ 

; 

-
26. are strict. 
27. :ire hel ful . ·-
28. elCpbin carefully wheo I don 
understand. __ . __ 

-· 

't 

29: usually ~~k English slow! y and ~J-~_rty, 

.z.. .. .3 S·NR ·- I I 13.16% - 1~,42% 34.21~ 18.429(,1 15.79% 0.00% , 

I 2.63%. _10.5_3%~ 18.42% "111.6%! 55.26% 0.00% 
31 .58% 15.79~~ .. 47.37% 0.00%1 5.26% 0.00% 

0.00% 7.89% 26.32% 18.42% 47.~7% 0.00% 
i 15.79% 15.79% 28.95% -23.68%i 15.79%· 0.00% . 
: 47.3]% 21 .05% 23.68% s.26%i 2.6]~: 0.00%1 
: 0.00%, 2 .63~ - 18.42% 13.16%1 65.79% 0.00% 
' : 
' -- ' - I 

23.68%' 28.95% 36.84% 2.63%! 7.89% 
~ o.~ 

_7~~· 15.79% 36.84% · 1s.1991oi 23.68%' 0.00% 

: 23,~~ _ ?6.32% 36.84% 5.26%' 7.89%1- O.OQ'*i 

: 
23.68% 28.95% 36.84% ?-.89%: 2.63%1 O&~ 
18.42'16 18.42%1 42.11%1 15.79% 0.00% I ' i .. 

31:58%1 
30 ~ students to risten a lot. 1579% 1316% 4474%1 1053'16 1579% 000% -JL make studen~ !!)' ~i.f.f!:ult t_aslcs. i _2 . ~3'16 _ 2.63% 36.84%1 26.32% 0,00% 
32. let students talk to their friends in class. Q,_0()!6 2_.63% l 3.1 §.fil. 18.42%1 65.79% 0.00%1 
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Appendix I 

Written Comments: First Year International Students Term One 

The following comments are from 38 students out of a total of 7 4 
surveyed, being a 51 % response rate. These are the comments as 
written by a Japanese translator. 

Student Numbers 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

1 

1 

3 

1 

Comments 

I want longer classes but they are still enjoyable 

I enjoy English class and I am going to do my 
best. 

I like the way things are. 

I don't want to change to another kokusai English 
teacher. 

I am used to my teacher now so I don't want to 
change. 

I think my listening has improved. 

My kokusai English teacher is very kind. 

Japanese English Teachers' classes are not fun ; 
no laughs, no jokes. I want to have more 
enjoyable classes. 

There are some things that I don't know so I want 
teachers to teach me instead of thinking for 
myself. 

I want to learn daily conversation. 

I want to sing songs. 

I want to read stories like folk tales. 

I want to have classes outside. 

I want the teacher to be able to remember my 
name and not to have to look at the list of names 



1 

1 

6 

2 

1 

1 

1 

2 

1 

1 

3 

1 

4 

2 

5. 

1 

1 
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each time. I know it's a small thing but. .... 

I don't want the teacher to decide the the topic of 
conversation. 

I want to talk about various topics 

I want more chances to speak English. 

I want more chance to speak directly with the 
teacher. 

I want to study English pronunciation. 

When 12 students get together they speak 
Japanese so I want small groups. I sometimes get 
annoyed because they are noisy. 

Often I cannot understand but I want a class 
which is English only. 

I want English only classes even if a student can't 
understand. I want the teacher to keep explaining 
until the student does understand. 

My kokusai teacher doesn't understand 
Japanese. I want my teacher to study Japanese. 

I want the teacher to explain more in detail in 
Japanese. 

I want to watch videos such as movies. 

I want to watch Brad Pitt movies. 

I want to watch videos about daily life in .... (the 
country I am going to) . 

I want to learn more details about foreign 
lifestyles such as manners, habits, lifestyle. 

I want to play games. 

I want something more interesting. Now there are 
a lot of things that are not interesting. Make it fun. 

I want to play. 



1 

3 

1 

1 

1 

58 Total 
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To make the class more enjoyable I want to cook 
some traditional snacks from my kokusai English 
teachers' class. 

I want to talk more, not only with non-Japanese 
English teachers but also with foreign students. 

I want classes with foreign students and I want to 
ask about foreign schools. 

I want teachers to write down words that I don't 
know. 

I want more time to ask questions. 

Most comments suggested some change, 
88%. The comments which indicated a 
positive response or neutral response came 
to 12%. 

Written Comments: First year International Students Term Two 

The following comments are from 24 students out of a total of 73 
surveyed, being a 33% response rate. These are the comments as 
written by a Japanese translator. 

Student Numbers Comments 

5 I want to do more cooking. 

3 I want to watch movies. 

4 I want to watch videos more often. 

1 I want to watch videos about ..... . (the country I am 
going to) so that I will know more. 

1 I think it is better to study using visual aids. 

1 I want to write a letter to send to my school. 

3 I want to have more conversations. 



1 

1 

2 

1 

1 

1 

4 

1 

1 

1 

1 

1 

1 

2 

1 

38 Total. 
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I want to learn daily conversations such as "I have 
a headache." 

I want to study pronunciation so I won't have 
problems when I study abroad. 

I want to sing. 

I want to talk with the teacher more. 

I want to do some presentation. 

I want to have more chances to talk so that each 
student can talk more. 

I want to play foreign games. 

I want to study everything about the country I am 
going to. 

I want to learn more foreign culture. 

I want to learn about different eating habits. 

This should be a special class for eager students 
only. 

I do not understand what kokusai teachers are 
doing and why. I thought English conversation 
was to talk with teachers, but it wasn't like I 
expected. 

I enjoy English expression and general English 
classes. 

This English class is enjoyable. 

I think I can improve my English. 

Most comments suggested some change, 
89%. The positive comments came to 10.5%. 
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Appendix J 

Written Comments: 1st Year Regular Students Term One 

The following comments come from 20 students out of 75 surveyed, 
approximately 27%. These are the comments as written by a Japanese 
translator. 

Student Numbers Comments 

2 

1 

1 

1 

1 

1 

1 

2 

1 

1 

5 

3 

1 

2 

I want to play games which native English speakers do. 

I want to have classes like you do at NOVA or GEOS 
(private English schools). 

I don't understand English at all. 

I don't want to take tests. I don't like tests. 

I don't want to do just paper work. 

I want to hear something more private. 

I want to practise English conversation with native 
teachers individually. 

I want to talk more. 

I want to study sentences for conversation because I 
want to make myself understood in English. 

I want you to ask more questions. 

I want to learn something more ordinary, such as 
ordinary conversations (so I can talk with foreign 
students). 

I want to have more enjoyable classes. 

I want to try one minute reading games to see how 
precisely I can read. 

I think it would be nice if I could speak English some 
day. 



4 

1 

28 Total 
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I like English class. 

I want to study abroad . 

Most comments express a desire for some change, 
75%. The neutral comments or positive comments 
made up 25%. 

Written Comments: 1st Year Regular Students Term Two 

The following comments come from 16 students out of 65 surveyed, 
approximately 25%. These are the comments as written by a Japanese 
translator. 

Student Numbers 

1 

3 

1 
groups. 

1 

2 

1 

2 

2 

1 

1 

1 

1 

Comments 

Speak slowly please. 

I want to play games. 

I would like to talk or do some work in small 

Teach me more. 

I would like to know about other cultures and the 
differences. 

More writing. 

I want to listen to non-Japanese music. 

I want to read books. 

I want to take more effective classes so I can be a 
good English speaker. 

I want to talk about lots of things. 

I don't want to take tests. 

If I learn English grammar will my English be 
improved? 



1 

1 

1 

15 Total 
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I enjoy English. It's very, very fun!! 

I am satisfied with the way the class is now. 

I do my best to speak English. 

Most comments suggested some change, 
73%. Four comments expressed complete 
satisfaction or were neutral, 27%. 



254 
Appendix K 

Written Comments: 2nd Year Elective Students Term One 

The following comments are from 11 students out of a total of 41 
surveyed, being a 27% response rate. These are the comments as 
written by a Japanese translator. 

Student Numbers Comments 

2 

1 

1 

2 

1 

1 

1 

1 

1 

2 

1 

1 

15 Total. 

I want to sing songs once a week. 

Please speak more slowly. 

I want to talk with many different people in English. 

I want to talk to the foreign students. 

I want to talk a lot. 

I want to have more fun in English. 

I want to play games. 

English grammar is important, but conversation will be 
more important in the future, so I need to communicate 
with native teachers more. A small class will be more 
efficient. 

I want to study in a group of 3-4 people. I think this is 
more efficient. I think there will be more opportunities to 
speak English in the future, compared to reading or 
writing. 

I want to study more natural and ordinary conversation. 

I want to talk about more serious or difficult things. 

I want to improve my pronunciation. 

All the comments suggested some change. 
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Written Comments: 2nd Year Elective Students Term Two 

The following comments are from 17 students out of a total of 38 
surveyed, being approximately a 45% response rate. These are the 
comments as written by a Japanese translator. 

Student Numbers 

1 

1 

1 

4 

1 

3 

1 

1 

1 

1 

1 

1 

1 

Comments 

I want you to speak more slowly. 

We are mostly writing in a "conversation class" so 
I would like to talk more. 

I would like to learn daily conversation so that I 
will be all right when I go abroad. 

If I watch a video I want at least 30 minutes at a 
time. If it is separated into too many parts it 
irritates me. 

I want to fill in the blanks of song lyrics while 
listening to the song. 

I want to talk more even if I can't speak well . 

I don't want to do a crossword puzzle. 

I want to talk more and occasionally I want to 
learn grammar. 

It is not easy for Japanese to make facial 
expressions especially when you ask questions 
in class so please don't force me to make facial 
expressions. I don't understand. 

I want to play games that are popular in other 
countries. 

Teachers are sometimes annoying because they 
care about small things. They point out every 
small thing. 

I want to learn "Mother Goose" and song lyrics. 

I am happy to watch videos. I think I can learn 
English conversation from them. 



1 

1 

20 Total 
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It was a good idea to learn English conversation 
using videos. 

I am satisfied with the class. 

Most of the comments suggested changes, 
85%. Positive comments were made by 15% 
of respondents. 
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Appendix L 

Written Comments : Japanese English Teachers 
The following comments are from three of the nine teachers who 
completed Questionnaire 4. 

Question 9. If you think it [English] is useful in other ways list these: 

Learning English at Japanese high schools would be helpful for 
passing the entrance exam of Japanese university (sic), but not very 
helpful for practical conversational English. 

Through the study of English , we can also have a new 
understandings of our native language; the Japanese (sic), as well as 
helping us to be a global citizen by acquiring the language. 

To understand our culture and language better. 

Question 33. English classes with non-Japanese teachers are he I pf ul for 
students preparing for university exams. 

One teachers response to this was - strongly disagree- with the 
following explanation: Because the English skills required to pass the 
entrance exam in Japan are quite different from aural/oral practical 
English. 

Question 34. Do you have any other comments to make? 

If non-Japanese teachers aim to teach skills that are needed to pass 
entrance exam in Japan, they first have to know what are needed, and 
may have to change the whole approach toward the conversation 
lessons. The conversation lessons taught in Japan tend to stick to 
genuine aural/oral practical English , not to entrance exam oriented 
English. Frankly. I believe for non-Japanese teachers, teaching entrance 
exam oriented English is difficult. 

I would like to make a comment on question no. 30. I am not saying 
that Japanese teachers are better than non-Japanese teacher in the 
grammatical field but English grammar taught in Japanese high school 
and in the university entrance exams is so unique . I presume it's like 
Latin taught in English speaking nations. I believe the Japanese teachers 
have better knowledge of English grammar necessary to pass the 
examinations. You don't use participal construction so much in nowaday 
English, but in the entrance examinations the university is expecting the 
students knowledge of those "old fashioned" English grammar. We have 
to teach those kind of things as well. 
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Appendix M 

Consent Form 

During 1997 an educational research program will be conducted at 
Osaka Kun-ei Girls' High School. This research is being conducted by 
Anne Shine as part of Masters Degree thesis requirements for Massey 
University in New Zealand .. 

The purpose of this research is to study students' oral interactions in 
English conversation classes and to investigate students and teachers 
perceptions of these classes. 

Individuals may be involved in this research in any one of its three 
stages: 

by being in a class under observation, 
by being asked to fill out a questionnaire, 
by take part in an interview with the researcher. 

All Information gathered will be confidential. The final report will 
not identify individuals or the school. Participants will be kept informed of 
findings. 

I understand the above information and consent to take part in this 
research. 

l\IJ\"'1E:-----------------------------------------------------

[)J\"fE:----------------------
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Appendix N 

Teachers' Interview Questions 

The teachers interviews were both formal and informal. The following is a 
list of the formal interview questions. 

1. What do they see as the aims of conversation classes? Are these aims 
clear to their students? Do the aims vary tor the three groups. 

2. Do they believe the students have different expectations and 
experiences in classroom interactions in their usual classes? If so have 
they accommodated the students different expectations at all? How well 
have the students adjusted to the different classroom interactional style? 

3. What do they expect of the students? 

4. What types of behavior are considered attending behaviors and what 
are considered non-attending behavior? 

5. How are the students seen by the teachers in terms of their classroom 
interactions, on-task behaviors, and taking responsibility for their own 
learning? 

6. Do they persist with behaviors which are unacceptable to non­
Japanese teachers such as sleeping, gazing in the mirror, doing work for 
other classes? 

7. Do they believe the students are interested in learning to speak 
English? 

8. Are their any differences as a result of the expectations of teachers 
being made explicit through the 'class welcome' sheet handed out this 
year for the first time. 

9. Has reducing the size of the classes made a difference to the type of 
interaction possible and the involvement of the regular students? 

Informal discussion themes provided insights into teachers' perceptions 
of interactions with different classes as they happened and the difficulties 
of working in a different culture. 



261 

Appendix 0 

Students' Interview Questions 

The interviews were of two kinds, structured interviews taking place by 
appointment and informal discussions which occurred randomly. 

The following is a list of questions used initially to spark comment in the 
formal interviews. 

1. Are there some things you need to know that you can learn from 
English conversation class? What skills you need to develop? Are these 
needs and expectations being met ? If not what is missing? 

2. What do you think your teacher wants you to learn in these classes? 
Are you aware of the cultural differences which you will face 
internationally? 

3. You are going to be in another country soon where no-one speaks 
Japanese so you need to learn to speak English. You know you need 
this so what stops you from speaking? 

4. What can the teachers do to help students who don't ever say 
anything? Do you think that the teacher can make the student talk? 

5. When a question is asked do you want the teacher to choose a student 
to answer? How do you feel when selected by the teacher if you know 
the answer and if you don't know the answer? 

6. Do you sometimes feel disappointed because you haven't tried to say 
something when you knew the answer? 

7. Are you afraid of what the teacher will say or what the other students 
will think? 

8. How do you feel when you do speak English? 

9. How do you rate yourself as an English speaker and listener? What 
are your expectations of improvement? 

The following are themes covered in informal discussion which took 
place throughout the year. 

1. Teachers and students views of the level of active participation in 
class. Do they volunteer answers or ask questions? If not why not? 
How certain of the answer do they need to be before volunteering? What 
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is the method of volunteering - hand raising, speaking out, audible aside 
to self or to others? 

2. Are students more interactive with their Japanese English teachers? 

3. What are the students views of seating arrangements, how instructions 
are issued and turns are taken and generally how the class is 
conducted? To how great an extent have they been affected by the 
different classroom interactional style and have they adjusted? 

4. Who is responsible for their success or failure? 

5. What is their motivation to learn and attitude to the study of English? 

6. What learning goals do they have and what are their expectations of 
reaching them? 
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