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Abstract 

The construct of "role conflictil is given considerable 

space in contempora ry sociologica l thinking, yet a review of the 

literature in the are a would seem to suggest two things . 

Firstly , it is apparent that a uthors are using the construct in 

different wa ys , and hence g iving the same term different 

meanings . Secondly, it is possible that grea ter explanatory and 

predictive power might be obtaine d from 11 conflict 11 measures 

beyond those traditionally used . 

A conceptual framework is offered in which the relat­

ionships betwe en different authors ' measures can be seen, and 

from which a dditiona l a pproaches to the construct might be made . 

Use is then ma de of this framework to generate 162 different 

operationalizations of the construct using data from an 

unrelated study on teacher role . These measures are then tested 

for their relative utility aga inst three criterion measures . 

Further, they a re mathematically manipulated i r order to obtain 

a compound operationalization with considerable explanatory 

power of the variance of one of the criterion mea sures. 

The study is essentially a methodologi cal argument , so 

that no substantive conclusions about role conflict in teachers 

are made. 
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Chn.pter I 

Preliminaries 

ilVJhen I use a wo r d , ' 1 Hu mJJty Dur.1pty so. i d , i n a r a the r 

s corn ful tone, 11 i t means just wh <.:.. t I choose i t to mean -

neither more nor l ess . :• 

1 

11 The question i s , 11 said Alice, ' 1whethe r you c e_n mc::ke words 

mean s o nrn.ny d i f ferent thine;:s . ;; 

llThe ques tion i s , 1
' sa. i d Humpty Dllmpty , '' 1,rhich i s to be the 

1·fas t er - tha t's a ll. 11 

~lords a r e l abe l s . Of themselv es they a r e me a n inc l ess . 

It i s only through associa tion wi th specific phenomena that 

meaninb comes to be at tributed to them . The cho ic e of wha t word 

becomes a ssociat ed with what mean ing , i s purely arbitrary . Words 

have no intrinsic proper t y within which their meaning r es i des . 

When spoken , a word is a n explos ion o f sound . When wri tten , it 

i s an nssortme nt of shapes . In orde r that man mi ght commu n ica te 

more extens ive l y t han a pparently d i d his evolutiona ry a ncestor s , 

he has g iven part icula r sounds and part icul ar shapes pa r ti cula r 

meaning ass ocia tions . As a re sul t , i f one man wi shes to g ive 

another some meaningfu l messac e , he 2 ttempts to make u se o f 

t hose wor ds wh ich hav e t he appro priate ass ociations , thus 

e ffe c ting t he desired messaGe t r ansfer. As long as both par ties 

to a commun ica tion ass ocia te the same mean ings 11ith given words, 

effective communication between the two results . It i s only when 

a word has different associat ions fo r d ifferent people tha t 

commu n icati on p roble ms a rise . 

It i s conven i ent to classify words ns concrete or 

a bstract on the bas i s of the t a n g ible n a ture o f the phenomenon 

t h e y l abel. Beca use it i s a l s o convenient in day to day living 

to ac cept concrete ph en omena as 11 re c;.l 11
, there i s a corresponding 

tendency to a ccept abstract phenomena a s •1r eal" too. But it is 

to be noted that abs tra ct words like "height 11
, nweight" and 

11 colour 11 , by definition, and by f a ct, have no tang i b le 

realization. Vithout a t a ngible r eference, the problem of label 

verification looms l arge . For example, what does flb luen mean to 

a blind man? Aga in, a s Piaget ha s shown , children 's appreciati on 

of (operationalized) "conservation" v a ries with a ge. 

To distinguish between the mental processes involved 

in dealing with concrete and abstract phenomena, a distinction 



2 

may be ma de between concepts and constructs. Concepts may be 

t aken as mcnte l i mages which are for me d a s a result of conscious 

perceptions. Concepts r ef l ec t wha t a person exper iences of his 

imping ing r eal ity. On the other ha nd, constructs a r e dev is ed by 

individuals in order to expla i n cert~in aspect s of rea lity - to 

themse lves, and/or to others. Thus, the y arc useful to the 

degree to which they do cxplc.:.in wh<et they \·JCre set up to 

expla in . Ilu t their use , and usefulness , clocs not ne ce s sarily 

menn t ha t they mirror sorncthinf; that i s 1;re o. l n . Constr ucts are 

simply one or more words which a r c defined i n such a way tha t 

they ca n b0 used as expl ana tory tool s . 

Howe ver, constructs ~ devised to do a job , and thus 

they fre quently play i mportan t parts i n those empirica l invest­

i gations that ar e desi gned to descri be 2nd expl a in c ert~ in 

aspects of lithe rea l wor l d out tllc re 11 • Ne c ecsarily thi s r equir es 

opara tiona liza tion; and it is only through oper a tionali za tion 

thc. t constructs ( c.i.nd conc ep ts f or tha t inc:i. tter, when us ed in the 

so.me •day) m<'.ke conta ct witl: the ;•r ec.. lity•i of the invest i r:;at ion. 

For exD.mpl e , o. socin l sc i entist theorizinc that 1iintclligence 11 

a cts in a c ert n in way in a particular situ~tion, may wish to 

test it. His study design then , mus t necessarily include 
11 intelligence n in an operntion.:'.'.l fo rm - conventiona lly ns nthe 

s core obt ~t incd on test X11
• It is c..pyic.~ r ent thnt here the ope r at ­

iona lization comes to s t nnd in lieu of the earlier non spe cific 

v.bstra ct conc ept . n In t c llige n cen i s now in f<:1 c t , ii the r; core 

obto.ined on test X" . In othe r words , when a theoret ical 

construct is opera tiona lized, it i s redefined us its operation­

a lizat ion. As i'foehLJ.n (1 968 ) succinctly puts it: 11 A va riab le is 

wha t it is operationalized c:i. s. ;; 

The r everse process is, of course, a l s o true. Hence , 

when o. study shows tha t an operat iona lized construct is useful 

for some given purpose , it shows this and this a lone . It docs 

not show that abstract ions or constructs obta ined from t he 

opera tionaliza tion are necessarily a lso useful . 

Both concepts and constructs are used for descr iption 

and/or expla na tion in a ll the s ciences . They thus be come 

absorb ed into the terminology of the host science . However, it 

is well to bear in mind that the a cce ptance of a term by a 

science only indica tes apparent utility at the time of accept­

ance. It offers no gua rantee of permanence of acceptance. In a ll 



3 

sci enc e s , t e r ms tha t hav e bee n u sed at on0 time or another, 

ostensibly to de scribe thu e ve nts of nature , hav e l a ter been 

discarded as poor or errone ous . Tha t a term or opera tiona liz­

ation of loni:s si't.nd ing i s n c c csso.rily a ccuro. t e or scie nti f ically 

us e ful c a n n e ver b e gu a r a nt eed . 

Th e r e a r c t wo characteristics of scientific terms that 

c a n be use d a s criteria for their va lue. One of thos e i s 

r c lia bili t.Y.. ·· tho degre e to wh ich the s am e e vent, obs e rve d by 

ma n y diffe r en t s ci entist s , could b e de scribe d in the s ame wa y by 

a ll of tho rn . Tho othe r i s it s utiliti for a g ive n purpos e . If 

"intelligc ncc 11 r e liab ly predict s schola stic succ ess, the n it is 

us e ful for this purpos e . But if it doc s not pr edict job satis ­

f a ction with the same s ort of p ower, the n manifes tly it is not 

useful for tha t purpose. 

Tho na tur e of cons tructs i s ve ry a k in to tha t of 

models. A mod e l is a s i mula tive substitut e for cxpc ri c nc c d 

re a lity, and like a cons truct , i s f Rbrica t e d f or s ome particula r 

expla na tory purpose . A moda l May be phy s ica l, gr a phica l, mnth­

crnntica l, or linguistic - i n t ho l u tt a r c n s c , be ing comp ose d of 

on e or mor e words , c onc ep t s , and/or c ons truct s . Thus, a small 

tin mi ght b e n physicn l model of u l argo t un k , a map n g r a phica l 

d 1 f t 1 t . ,~ 2 th t . 1 d 1 f h t mo e o a c u u erra in, ~~m e a ~a .aLla ·ica rn o c o w_a 

happ e ns in a nuclear r e.:i. ctor, and Guilf or d ' s (1966) "Throe fo.c e s 

of inte lle ct " a linguistic 1:1 odo l of int e lligenc e . 

A mod e l servos t o a ccoun t f or wha t othe r wise c a nnot b e 

expl a ine d . Thus, a g iven i nd ividu a l may for mula t e a n explanat ory 

mode l incorpora ting the a ctivities of h ob goblins , g r emlins, a nd 

assorte d elve s in orde r t o a cc ou n t for some na tura l phonoLlc non; 

a nd such a mode l might we ll prove t o b e extr e me ly us e ful for 

tha t purpose, for tha t pers on . Howe v er, it is c onc e iva ble tha t 

anothe r person rnay find t ha t pa rticula r o ode l unsa tis fying , in 

spit e of his b e ing able to u s e it with the s am e r e lia bility as 

its original de sign er. This of course is his prerogative . None­

t hele s s, it would b e well for him to be a ware that in such a 

case, by the very nature of mod e ls, h e h a s r e j e ct e d this one for 

personal reasons only, a nd not beca use it fails to satisfy the 

criteria sugge st e d earlier of reliability and utility. 

It sta nds to reason that a single phenomenon may be 

able to be expla ine d by the use of s e v e r a l differ e nt mode ls. For 

example, in the physical scie nc e s the r e are three differe nt 



models which a re used to expl a in the proper t ies of light . The y 

assert respective ly , tha t ligh t can be usefully expl a ined by 

considering it as consisting o f ti ny part icles which perform 

somewhat like b illiu r d ba ll s on u t ab le , or by dcpictinG it as 

having th t: properties of wavec; i n mot i on , or by t aking it GS 

being composed o f tiny ;;parcels 11 of <)nc r c,y -· qu::rnta - which 

essentially combine t lH; prope rti es of both p.J.rtic l os c1nd \lci.vos 

in motion . In this cnsc , though any one of the mode l s i s se lf 

sufficient , t ho one which best explains c particul n r p roperty i s 

gen e rally u sed , so th&t a com pr ehensiv e and clea r expl a n a tion of 

a l l thu t light i s a nd does mny wel l require tho use of a ll three 

models . 

I n short, the point th2 t i s be i ng made i s that 

const r ucts nnd models a r e f~br ic2t ions whose us e is expl anation 

a nd prediction , and wh ose Gxist cn c c Qnd utility are n ot 

n e cessarily indi cative of tlw ,; r cE,:, lityn of tho evc)nts they 

exp l a i n . Further , it would score thc.'t if the g r o c-:. tcst p ossible 

expl o.na tory pm·rn r of some P<'-l'ticu l t:-:. r phcnot::ionon i s to be 

ob t a ined , t han poscibly multip l e concept s , conctructs or models 

mny need be u sed , or multipl e opu r n tionalizat ions of a sins l o 

conc ep t or const ruc t utilized . 

Sctt in~ Qnd Object ive 

The esscmt i <-1.l con c 0rn of th i s thusic i s 2.. .s in;_, l o 

construct -· ;; role conflict ;' . The construct i s soti~ino. l in s ocia l 

science , featurin~ prominent l y in soc i a l psychology , sociology , 

and education . Its v or y popul a ri ty h~s e nsured a d ivers ity of 

u ses with the r esult tho.tit s rnco.rd.n 1~ s ha v e multiplied . For this 

r eason , there \Iould seem to be adv nn t nge in subjecting its many 

f a ces to stringent s cru t i ny . As will ho seen l ater in the review 

of the litera ture , much r esearc h has con c entrated on i dentifying 

role conf l i c t with in 2. spe c i fi e d 11 r ole se t 11 (iforton, 1957), and 

then disc e r n ing differences betwee n high and low conflict 

p opulat i ons . However , t he present study docs not continue in 

this trad ition . Bathe r , the princip"' conc e r n i s to s pe cify a 

r a nge and v a ri e ty of ways in whi ch role conf lict c a n be 

opera tiona lized , and then oxara i ne s ome of the ir r e spective 

predictive c apacities . To do this , role conflict generated in 

var i ous for ms by a s ample of 100 t eache rs is u sed t o predict to 
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three f ocal criteriG. : ;; job s2tisf8.ction· 1
, 

11 likolihood of l oo.ving 

the profession;' , and t fie srn,! of these two mensures. The; exercise 

is ent ire l y n mothodologi c2 l on a which permits of no s u bs t antive 

conclus ions ab ou t thc r e: l ntionsh i p between n job sntis L1ct ion ;~ 

and ;1rolc conflict 11 in ( tny ot~:cr I)Qpul<-:tion . 'l'o put it <.1.nothcr 

way , t ho pr inci :oU purp ose of the the s i s is to c x .::cu ine the 

extent to wh ic h c conside r u hlc nuobor of logica l ly posGib l e wo.ys 

of opcrntionuliz ing role conflict c aL be shown to predict to 

three r ol2tiv e l y Jrtitr~rily sclectod crit e rion me nsurcc . Thus 

it i s beside tho point wLcthc r the 0..~~..1!E<?_ of job sr.: tic;fE-.ction 

in fa.ct mer1.surc.s t lle a ctuccl si.'.tisf::.ction thcce tc :1. chc rs 

experience: in t~10ir job , or 1:1h.::.t e i the r of th e· other two 

v u rinb l es refllly s i s nify . The i nt0 ntion is simply to s ug t est 

tlrn. t the construct role conflict r1<'.y be -i constructed' 1 in many 

different ways , o.nd th2 t the se different operutionuliz~tions 

rel;:c te to criterion rne c.sures (imcJ. to co. ch other) differentia lly. 

The bas ic p ro positions of the thusis e.rc (i) t l12 .. t role conflict 

c un be o pera tionalized multitudinously , Qnd thilt (ii) which of 

the opern tionn l iz r,_ tions proves to rlc..v c the riwst predictive power 

will dep~nd on what i s ~eing prcdi c t ud to , ~nd the nnturc of t he 

popula tion under stl'.d;y . \1hilc role conflict of ;; tyix.:: ii.;, r1k\Y g i vc 

v ery good prediction of phcnowcnon ;.y,H i n porulo.tion ; , l~; , , c..nd 

ii typo Li'; v r:; ry poor procJ.iction in tho Sr'.1!!~ popuJ.::.tion; i t could 

we ll bo tlwt the cornp::crr' ·bv c utility of the two "typo:::;;i mLl.y be 

reversed when phenomenon 

Further , i t is suggested tll2..t u n tlwr.w.tico.l r.io.n i pu l ationG c ~:.n be 

pe r formed on the different oper~t ionaliz~ti ons , u nd thnt th o 

utility of the mnnipu l u tions c~n be dcterninod only by an exnm­

inn tion of whnt th<.:y 11 do;' for the pr e dict ive po\•ror of the 

construct. Perhaps in this way , the range of purposes fo r which 

the construct mi ght bo usetl c an b e on l n r god , and the p owe r with 

which it applies to any spe c ific purpose c un be increused . 



Chc.pt<::r II 6 

i'Rolc Conflict·' .. f '. Rcv i 0w of th\) Li t c r c.. turc 

Contlitions ~nd Tcrminolocy 

A per con occupyin:, c p o.rticulur s t a tun ( tv"chcr , wife , 

forc1i1nn , son , e tc.) i 1:; ["Ub jcctr..:d to de:m .. nu:; c.' .(1. C-"'.ne:ct..:t ions 

th~.t he: sl10uld hr~h<:wc ir~ c 0rt~::.in v.:rt;/s . ~3uch clernc.ndo ,.,_,,.,d expe ct-­

::. tiono cr..n bo su,)n :1 G com int, both f ro!:1 within the person 

himself ·- t heir ~ourc <..G being his ide~l ~r lf ira~· c ~Pd his 

concoption of' hie rol·~ ·- r:.nd fro n \·1 it~:out , 1"r0:.i tllc v criouc 

A rlistinction is me.de on the oncr~tic st~0~ b~twcon ~ 

c horus ,:.nd ci.n cn::; c111 ~J le: . 1:cr-:1:>cro of ... cl1orus .ere unciiffcrc..!1t-

i<~ tud; tl•cy ::.;co the: c l..;ntrc.. l ch"-r ,.ctcr with < sin.:.. le: poir of 

eyes , ( .. nd pr;:i::;c or denounce him vii th ;:-, sinr;le voice. Tho 

ch«rr-..cte rs in «rn cnoc1:·1t l c , s. l thoug l· oftc;1 -ts nm:1crous no those 

in .. chorus, cons titt~t0 ~: r;.ore rl iff<..rcnti.it, d L-, rollp , c<.. ch uith 

hiF. ~)r .. 1·tict1.lc.r role rel. ttionshi~ to U.c c c;:\tr .• l chc.~r .ct c r . Th,) 

cl.e1:i1.r..d:; 1.1;~r1~. L:J' <..c:.c h 0;1 t he ccdtr o l c h.r c.CLLl' a.re. :),,c1.l iu.rJ.y 

coloured lJ:· th ... intc1~--:;--·0rom-cc.l h.i. . ;to:r·~· oi.' tJn. P~'ir . 

Of these: t \10 r.1odcls , tli., chort:s ic i;!Or0 c onvenient hnt 

tllc c nscnblc~ r.10ro n~;prop:cic.tc to tl10 ::sh~dy o.i.' rol ..:: c()n:llict. 

the occup:'nt o.1.' oor.:c p: .rticul .!' o t i.tu.s, CC\c:1 fi_'. hjc·ct~d to a 

uniqnc.: cr:·t of roJ. c 0xp~ctC\t ion:· , 'nd e-:.ch b<JnrinG ::t un ic.i_uc 

r e l a tionship to th<.. foc ... l :)er::;0::. .. cii.Lf c· r 0.1; o n.s thom:.-;clvc::; c.s to 

1·1hc,t t hey expect of tho foc<.l pe r son . 'illv nicturo is couplicr tcd 

still furthe:r 1icco.uoo e very .;:..;on t •: cxpe:ct<.tion or dcr.w.nd is 

communic< t c:d to tho r o r.son conce r ned through his porccptunl 

mcch2..r.isms. It i:..; consc:(1uently ;r<;:c..:ivc:d 1 ' ty h i r1 iri. t e r ms of his 

pnst history , his present dispo:.-;ition, tho na ture of his 

r c l ntionship with his communicator , nnd mnny other f nctors . 

Bence , his perceptions of t he dcm~nds and e xpectations of the 

members of h is role sc:t may or ru~ty not be f 2- i thful r eplica s of 

whnt w~ s ori~inally sent . Furt~crmorc , neither his id~nl imasc , 

nor tho expe ctat ions of others mny match his a c tua l role 

pcrform.:J.ncc . 

Any discrepancy or incorapntibility bctvccn role 

demands , role pe rceptions , role conception and role performance 



is t Rkcn to be the role conf l ict uttributablc to the parson 

displ ay i nG the discrcp~ncy or incompnt i bili t y . ~l~bor~tion of 

and support for this follow . 

7 

Tim m.,in si tu."c tionr.; from which the c onstruct ir;:;·.y ~)C 

cduce:d nrc idcn tii'i<ibl1~ in th li t cr<. turo . In "_mul tip3=_~~.l-~ 

Eonflicj:_'; ( (rec.!:: ct ::.< l., 1SJG2) c. con flict of c-xpcctc.tions i s 

seen to be due to ~u individuol ' s holdinG • position in c~ch o f 

t\!o or no rC;; diffur cnt Goci<.. l s:;st.:r0: .. , . 'J'his he..::; b(Je•, v ::.rious l y 

c.:;lled "rol~ inco1t:pc~tibility· ' ( S immcl , 1S55) , i•i r!tr~\ · porson<· l 

role con.I lict'; ( Th i b.:-u t ,:lid hello~/ , 1 ',61) , end ilint-.r-rolc 

cx~mplc here is trc conflic '; be:t\·1.:: .... n C'.. .1. n 1 G role::; -~ t v1or'~ e.ncl 

nt home . There ~oy also ~c incoMp~tibility ~ctwnan ~ Gdn ' s work 

role nnd his trade union role , h i s raliGious aifiliutiona nnd 

his soci<'.l u c tivities , <.1::.d so on . 

In ".sin_b3=_(] _ _r_c;->_!,c_c_oE_f.li~Y; (i?u£)'< , 1 )G6), th a r c i.s o. 

conflict of c xpect;itions conce r n ing .:. sin: l e i1os it ion due to t he 

diffc r ine expect".i. tiom; of r.icl:lbc1~t> of the ;:;oc ic.l systc~n •.vith \'1hor.1 

the i ndi. v idu;.,l intE:r<lcts , i 0 . , clue: to rl.iffcrcnc .:.~s tch10<..:ll the 

r.·cnuc r ::_:'. of his role ::;ct . This h<'.s 'he Pr c--:llcd ·• intarpcr.son·:.l 

role C011fJ ict1' ( f.'hiht..l.Ut ~~nd ,(;l l ;:y ! 'i~:lu1) I •1rOlC inCC!.lp,.til)il-

i ty-' (:',rcch et · L , -196;2) , (Hith little r (;Gp•) c t for Di m1!!0l ' G 

prior ' ;:d diffc-. cnt usnc,o) , "rol \.. cor:fusion' 1 CI.:u·c. , 1 :)62) , 

n i ntr o.--rulc con.1.lict;' (GroGr, e:t c..l ., 1S·64) , .:~nd ''intc:r-·ccnd~r 

conflicV 1 (K<".hn c t c l., 1 ~:t)I:.), St .. n<.~:.rd cxm1pLs he r e a r c .. t :,c~ 

stua.ios of the con:;:"J.ictir1c, c!xpec t.::.tionc ht:lcl l~y 1.10.nc:..r;cnent nnd 

work.en, for the forcnnn as .: ~he Pinn in the 111iddLY . S iuilur 

tea chers on School Supcr i ntcndunto (S&omau , 1~5~) , ~nd of 

bur cnu cra tic ~' !ld profcGsion<'..l ,;xpc;ct;,tions o f [;cicntit:>ts i n 

r csc<' rch orgc:.r.izutions (I,rO\m , 1953) , r.ic.~' be not(.;d. 

Furthe:r types of role co1,f1ict a r c "intra-Gender 

c onflict 11 (Knhn ct 21 ., 1964) , i n which diffe r ent p r escript i ons 

and proccriptions fr o.. [t sin; 10 rr.e:r,1bcr of the role se t may be 

inc o111pa t ib l c; \.'1.nd 11person-rol_9~on(li~; ; (Knhn ct n l., 196~) , 

which moy ~rise through conflict cxistin~ between the needs and 

v n l uc.s of <..l. pe:rson , n.nd the dei.mnds of his role set . This can 

occur if role r oquir0mcnta violate ~oral va lues , or if a 

per son ' s n eeds ,_nd a spira tions may l ead to bcho.viours whi ch arc 

unncccpt~blc to mcmbcra of hie role s et . 
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11 If the institutional demands aro c ontrad ictory to , or 
irrc l cvnnt to , tho du1.w.nds of pe r sonnli ty , t hen tho i nd iv­
idua l i s presen t ed with n conflict ~nd i s s trong ly driven 
to a ct i n ways whi ch will b e pe r sonal ly fulfilling , to the 
detrimen t of org.::,nizo. ti ona.lly useful beh.J.viour. n ( Guba and 
Di dwc ll, 1957, p . 8 ). 

According to Chart e rs (1 363) , a q uas i -omprica l corollnry o f this 

proposition ho l ds tha t i nst itutional demands can nc v~r b e 

c ongruent 1ith t he needs of a ll rncm~urs o f n socia l system 

b e ca use of t ho unique r;o ss of i r,.d i vidu:'.l porsonn li ty structures . 

In ~ny r eal s i tuation 

11 t hc o. ttornpt.s to structur e expoct ,·.tions congru ent \I i th the 
needs of one r o l e i n cu m1Je:n t will produco r esults :::-.. t l eas t 
partie<.lly unsui hcb l o for ·~·.nothcr inc·Lcr::b en t . " (Gub.1 and 
Didwcll, 1957 , p. 9) . 

Hence , when expe c to..tiol1s Uld no ods c.trc not congrue nt , tlte ind iv-

i dua l r:rn s t choose b e tween 111cet in2: the il1sti tution::. l denands o.nd 

f oregoing his personality dc u::-..nds ( ;;e f fe c t ive bohE~ viour';) , or 

sntis:fy i n[; his pc1·sona l needs ~,_t t!:e peril of brinc; i nG ins ti tut­

ionnl s2..nctions to b;.; a r 1.1.pon ll i i: (>icfficiont bc ilc.vi0ur") , or 

f o.shi oning soG1 c Horki11g cor.tl; in;:: tion of tlw t\-10 ( Ch:.1rtor G, 1963 ) . 

It wou l d Gppc~r fror1 the l it o r~turc t hct role con flict 

i s cx~. c a rb ~<.t:.;u wh(;re tlw soci ci. l E>ys teu i s n for r~::-.1 or :~L'.It i z.c.tion , 

a s in Cru sky's (1 950) stud; of the con flict bctweon tr cat raen t 

~nd custodi~l axpc ct~t ions 2~ ons prison cnm, officia l s . n owc ver , 

it is useful here to ;:ici.ke n fur the r d i stinction between i:l.n othe r 

hro types of role conf l ict . In the first o f these , tlw lcgi tim-

2 cy of some of the incomp~tible cx~octci. tions i s cu lled i n to 

qu estion . The con t on t of the p~r t ic ul&r role comes unde r debn t e , 

and the issue r cv olvos «'.. round u ho. t should i n principl e be 

i nclude:d c·.n. d wrw. t shoul d bo l ef t out . This is ca lled 11 role ­

l e_giti~~.'.l.tion conf lict· 1 ( :flu gh , 1966). In the se cond t ype of 

c onf lict n ll cxpc ctu t ions arc p e rc eived ns l cc itimate ob liga t ­

ions , bu t t he ir r c l ov2ncios and priorit i es in ~ par ticula r 

s itua tion a re chc llanced . The conf l i ct is ovGr whi ch expe cta t­

ions should be a ctiva t e d , and i n wha t wa y , i n r e l at ion t o the 

purticulo.r problem situa tion . Pug h (1 966 ) c a lled t h i s 11Folc-:_ 

0 ctivat ion .:::onflj.~;i · In th is fori;1 of conf lict , a common 

resolution involves the simultane ous a c t iva tion of multipl e 

expectnt ions - a resolution n ot o.v c., ilablc in il r o lc - l egi timn tion 

conflict 11
• 

Seeman (1953) described s uch a situa tion where r ole 

c onfli c t wns cha r a cterized by acre amcn t within the cri t erion 



9 

group , but on behaviours th~t were mutu~lly difficult to 

<echicvo . i1c pointed out th<;. t tov.che rs required of school super· · 

inte:ndonts both thnt they should be r:.on-scp:>.ra tist r.>.nd th.lt thoy 

should obt£i.in s.::i.lc.ry incrG2..G,JS . l:ovic v er , th(;rc \lc.;,s ·\lso 

objuctivv 0vidsncc 1·1hich linl<: ('. such suparr'..tis:·: , t1~:-tt is, leek 

of inform1l ihtoraction, ~ntl ~mount of ~altry i~cr0~se:G ob t~ined 

for the teuchin_ staff (r " . ~o). There w~s cle:~rly role: 

conflict her.:;, but, ~·.~ .kc:i-.. ·m ,:-..c\.·10\·1l t:ducc1 , soi c supcri::c tondc.ntG 

did succ eed i n <~ chiovirie both s.:..l2Ty incr\..;.:-_,s.;:.:; C'.t:d low :_;c)o. r .::i. t-­

isr:i. Th;>t is , :.\ sir:rnlt2.nt:OUG :-<.ctiv: .tion iG ::. ricssibl o resolution 

in such ~·- s:i.tu~·tion . 

'l'hi::; situ:•.tjon, ho1;ever, ':!01-:ld .. pn('.l' cc be: c:uite 

diffcrc-n.t fror.i thc.t docunontod 1:-y C'nwky (1S')B). He r oport cU. in 

h i s study of role conflict .:.•J:1ong prison ~i2.rdcrs , th~t O"' Ch side 

chnllcnged tho lccitim~cy of the other , nnd rccciv~d its own 

lc ,:_,i timv. ti on fror.; co~,flic ting superor dL:1r.tc ..,u tl,ori tics . Srusky 

d•::ccribcd how the succos;.;;ion of <... •·cuatodinlly- orivntc.d" chi .. f 

offic i.~.1 ;"..ltcred t~10 ])~l<.nco of power l;c".;':Tccr: the. co:'.l.i'J.ictinc; 

exnccta ti one; , ::md t hus cxo.cc::cb.'.t~·c: the role conflict of tho.sc 

\'J:'..rdcrs ·.-:110 wcr•" "trc..,t1;ient-ori,:,r,te:d" , ~u:L'. \!ho drc11 tLcir 

lcc;itir:1:.tior, fro1.1 th ... ppropr i:,tr c0i.~:ccc . 'I'l•iG is ty;_.)ic,\l of c .. 

ii rolC-1'.);,iti .. ; ·tion conflict" 1 ,.rl·ic:. i3 cn·.r<.ctcri~;t:i.Cc.,lly cc \·Ii:-

or- lose situ~tion . 

'Ehc .. bov,; illu::ot:.:- ti on.:; ·re 0x··;;1J::l :.:::; of "sin,:L.: rol...) 

conflict11
• ;)ut "rolc-:-.ctiv,,ti: :1 conflict;; cn~1 -:lso be ciistin1.; --

uished in "1.~ul Liplc role. conflict•• . Lost '.1 i vos cl.c not 1ne:sti on 

the lq:; i t itilctcy of hES~)C nd' s b<.:i~g voe:: tiom.lly oucc00sful , in 

the wo.y Ui<~t thoy 0~uc,stion tiv; l c[;it i r,H:y of his t.1kint; ~ 

mistress. ·./h;-.t they do q_ucs tioP.. fror .• time to timo , ~.re rolcv~1ncc 

and priority of v;.~lucs; for e::c, .mple: , the VC\luc nt six o 1 clock in 

the evening, of a l~cturer discussing role theory with his 

students , ns ag~inst u father t akin6 hiG evening ~c.Ql with the 

fo.mily . This is 1 ' role-o.ctiv ution conflict;, , c..nd ~ resolution c~.n 

be in terms of simul tuncous activ~tion of multiple expectations , 

for instl<nce , by in vi ting the studc.1ts home! 

Gross ct al. (1 964) in their classic n~alysis of the 

s c hool superintendency ro l e , laid out a framework within which 

a u thors makin~ use of the role conflict construct could be 

clai-;sific d o.ccording to the wny in \Thich they u~~)d the te r m. 
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Dccnusc their viewpoint provides r. syGtcm~tic nnd co~prohcnGivc 

bnsis for c ::i. tcgorizine; the u Gc.s r.1<tde of the construct, the next 

section of the r e view is bused l · r 3cl y upon thei r framework . 

1 ~::. .:; e:s :L' or d if i:_;rc:n ti ~~ t i on 

I~1 distinr,uishi!lL bd;wou1 the < uthors conc crnc(~ •.1itL 

role conflict, thro e b;~sc;:; of difl'<Jr(.;n t i ..... tirn. sur;;f,c;.;t thc11-

sc:lvL::::; . '.i'hc fir s t cJ..i.ffcrcnti.:-:tcs l)ot ·.1\JC:n t ho..-ic viho <.k finc rol -: 

c onf lie t ,;:·.c c o:i:-c~i nr; to inc on~:k.t i blc ex pee i,,' t ioi1G Jl.<.:!!2:;:}_;!.5:_'~ ~ th_c: _ 

_?bs<;_T"'!2!: ' ~i.r.d thos~ \:hr .. define rol:- conf lict accordin,; to 

in coup __ ti h l o i:xri,: ct:· t ion.s ~?....OJ:...<:_o_i_'!_c.;~~ ~X. _i,}1.:;. 2-_c_t_9F_. Tl .c Ge c and 

diffc• rc~:ti.:: tc::s bcb:..)c::::. tho:::;o \ I l10 , in t.kfini:1g role coi,f1ict , 

specify t!1;· t ti.e <.ct or ; .ust occl1.py .!:..:!.~ :!I. !'~OF:?. soci.::.l pos i t:i.ons 

ainultnnoousl y in oracr to be cxposotl to role conf l ict , a nd 

u~osc '.1ho do n ot u::.J;.c thi.3 spcci:fico. tion . '.L' h <.: third diffcrcr1t-

specii'ic.: .. tion '.nC' those uho f< .. -. il tc c:o so - in t h i s c :sc , the 

specific<::tion i:3 ch~.t r,:, (; xpoct8.t io:1 nu.st b(~ _J.:_e_c,_i_t_~E1..'.:..t~. for it 

to be involved i:: :r·olc conflict. ". cL. of these viill "c: tc:Jw ·. in 

turn :-·nd ex : .... i nr:d in er0~.t0r dct,· il . 

Obs0.r·vcr-c.~ c tor 

'i'ho~,o v'ho use i·olc.; co1,flict to refer to contr.:-.dictions 

per c c j v c.C:: 11y ·'.n ob;;orvor use . t to incJ.ud1.. ::-.ny con t r dictio;1 tc 

\Jhich ·:n ~1. ctor .''2.."J~ .. c~-!43_ to be- CXJ)OG· 1l . '.f~1''l'G i~; ilO iur>lic:-.tion 

th•;. t he; is 1-.cc csi-;~"'.rily \!l'.l'C- of or· y~ rc .: iv<..s inco1·1P'"' tih ili tic::; 

in ttc cxpcct~tionc for I i c ~chtviour. For cx1~1~1~ , J~co~cion , 

Cho.rtc1'.:; , .. nd LiclJcri:: ·n ( 1')5 '1 ) cJc~l'incd role conflict l'.S: 

n •••• the si tuotion in w'tich theru .J.ro diffuronccs 11ct\1c ca 

criterion group::; with r espect to soci~l rolc . 11 They s~id that 

their con ce 0t ion clf:noted only " cul turr 1 di::;crcpc.ncies·' as 

•~scertained by t he -~-ny_e_~.!_ig.::itor . 

A simil.:.r conception \/<'.S u:.;;od by Seer.1~n C-1953) \iho 

defined role conflict c.s 1i •••• thc exposure of the individua l in 

c. given position to incompc.. tib l c bc:ho.viournl cxpcct'-ttions . '' 

Seeman nctun lly eraphasiscd the observer's position by continuing 

;;the tcn.1 1 role cori.llict' w1y be sor,1ewh:.i.t mis l ei.:.d ing, 
curryinc inplic~tionG of necessary personal conflict. This 
refers, houevor, only to si tun ti on::; in v1hich the observer 
notes wha. t ~C_E.f'_~t.C?_!l,£ conflicting sets of cxpcc.tr:.tions , -
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i . e ., t o E_O t cnt i o.l source:s of difficulty for t ho nctor . " 

Other socinl sc ientists nc:i.n by r ole c onflict situat ­

ions i n which the .e-_st'?!.. pcrcci vcs inc om pc.. tible cx~iccto tions . For 

c x u.npl0, Po..rsons ( 195 1) dcfino cl role conflict as 
11 

••••• the exposure of th c-..ctor to conflir·ting sets of 
l cgitiuizccl rc;lu cxpoct:,tions s uc h tlwt co1:,plotc fulfill -­
r-wr:t of both is rc-,li.stic,~.11y ir:!possib l c • .i 

.furthcrr.1or c , ho conti:1ur-:d: 

n1t is n0c-.1s::;:J.ry to coi.1pro11isc , th.:-:.t is , to nc..crifice soric 
nt l ni".st of botL. suts of oxpoct~. tions , or t o choose ono 
altcrnntiv<- ~.:·1d s .cr ific;:, the c~''.u· . In ~~ny c~.S".") t:,c e..c tor 
i s ·.:-x~)oscd to n~:s '.tivc o~.nctiuns o. id, <.G far us botl1 sets 
of v:::.lu.<:s r·.rc i1i t. rr,:·. l i~cd , ·l,o in tcrno.l c onf lie t . n 

It is clcnr , "".Ccordini:., to P;:-.rsonc , thnt the oc tor n ust decide on 

a course of action ~s n consa~ucnce of pcr c0ivirg his exposure 

to contradictory cxpc ct~tions. If tl10ro were no percept i on of 

the i~conp~tiblc cxpoctct ions t he r e would be no need to choose 

anong 1' .:tl tcrno. t i vos;'. 

A sinilnr concoption i s i:·!plici t in the \·1o:i:·k of 

Stouf.fr;r (for ~:X<.'.:,1plc, 19lt-')). Li ko P:.trsonc he \10.s conccrn;:,-d wi th 

situc..t ions in which th 1
.) nctor h~'d to cl"•oose between D. linitcd 

set of incor:;;x1 tj hlc 2..l tern;_· ti vcs rnd i :1 \Thi ch th .... -::.~~_!'_ thoue;ht 

incol!'!pc.t ibl <.; cxpect::-.tions for h:i . .s bchc.vicur 1.1crc involv c:d . 

According to ~)touffc.r , if th<.; ;:ctor \·1::.s u n:H·l<'.re of any inconpc.t­

ibility , the situation did not roquirc ~ decision ~s far cs he 

wu.s concerned . For cxrn:iplo , tl1c forc1·1nn and non--comli1iss i on ed 

of fie er , l o c:..:. tee. b~tl1c:cn incoi. p:". tililc exp<.. ct:>. t .:..on::: cx•.n2.ting 

from their superor dine'.tc·s :-nd Gubor<lin--..tcs , n<'.Y or ncy not be 

o.t•lf:re of the incoupe'.tibili tics . 

The obsc)rvcr ·<tctor d:i.fforontintion Hc..s hit,hlie;l1ted by 

Kraut ( 1966) who usud LotL forMa of th0 construct in n single 

study , <'.n<l 1 1J..td~ couparisons between the two . Ik dc;finc d 
11 objectivc conflict 1• "S the discrcp<:'ncy bctl1ec.11 .:i. sal esnnn ' s 

cxpccto. tions f or himse l f and t he cxpcctntions his manager huld 

for him; and 11 sub j cctivo conflict11 <'.s the discrcpnncy between 

the salesman's cxpect~tions nnd those he thou ght his uanngcr 

held f or h i m. l(r::~ut furthe r cxo.r.1 i ncd the c oncept of 11dis tortion11 

which was bescd on the difference b utwccn the ~unagcr ' s ex pec t ­

ations , and those his salc sma.n be l i eved h e h e ld . The study 

predicted , c..nd the rvsul ts confirmed , thot 11 s ubjcct ivc conflict" 

wns positively , but weD.kly (r=.28) , rclnted to 1'obj o ctivc 

conflict;i , and t hn.t the l evel of ndistortion 11 was as high n.s the 
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levels of "conflict" . In cases of "low distortion" however, the 

l evel of "objective conflict" correlated hi ghly with the level 

of "subjective conflict" (r= . 64), but there was no relationship 

in cases of "hi gh distort ion" . Inter estingly , Kraut ' s sal esmen 

reported l ess conflict than wc..s indicated by t r..e objective 

measure. 

An important finding of Kraut ' s study was that the 

ndverse effects of conflict were magnified when the measure of 

conflict was subjective - r a ther than objective - even if 

"distortion" were present . Further , when the conflict was sub­

jective , social dispersion and personal flexibility did not 

s often i ts impact on the subject . From this , the author 

concluded that a person ' s subjective picture of the world was 

the " real world" to him , and was the one to which he reacted . 

Contrary to expectations, the study found that the degree of 
11 distortion11 was hardly r elated to variations in soc i al struc­

tur e, personality f l exibility , or the reported communication of 

rol e expectations. This l atter finding was consistent with 

Kline ' s (1949) observation that sources of annoyance seemed to 

arise more out of what teachers thoug_ht was expected of them 

than what was ~lly wanted. In this context, Twyman and 

Biddle (1963) concluded that it was possible "that teachers do 

not adequately ' perceive ' conflicting disparities . " For example, 

they suggested the twin possibilities that deviant teachers 

re ceiving the spleen of offended school officials , parents , or 

other teachers may not have understood the cause for annoyance , 

and that some teachers may have nttributed conflicting norms or 

expectations where no such conflict existed . Campbell arrived at 

a similar conclusion. In 1954 he reported: 

"A strong possibility exists that teachers do not know or 
understand what is expec ted of them in their ext ra- school 
conduct , or that they interpret community expec t ations 
differently . " 

Such conclusions have l ed many workers in t he area of 

rol e conflict to be more concerned with the focal person ' s 

perception of reality thnn with the perceptions of others -

including themselves . The impl ied principle is that if an actor 

does not percei ve a sent behaviour , then he cannot exper ience 

any direct outcome of that behaviour - incl udi ng any confl i c t 

dependent upon it . On the other hand , if he does perceive s ome­

thing - whether i t be real or not - then to hi m it is r eal. 
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No table omon~ the atuJies thu t huve tekon this l ine ure those of 

1Lusgrove ( 1965 , 1967) , Tc.ylor ( 1965, 1968) , c.nd Diddl e with his 

assoc i ntcd workers . 

If an invcGtigator dcfin~E role conflict as a subject·· 

i vc.ly cxpcri~:ncr·d incor;,p,'tihi~i ty in 1.)Xp<..ctct ti::ns r·: t!'ler th-:-,11 ::m 

ohj,,ctivcly dc;nonctr::..t .... J incon::Y~tibility , tLcn he r.c,::ds to t~·.kc 

t1·.t". only fro!:1 tl'c str,tus occup;'nt :1i1;wclf ,,nd ne-:.:d r~ot uco..Gure 

tlH.:: e:::qv:ct:.tions Leld liJ otl'H:r int•i-.ric1u<:lc or ,roup.s. 'l~hc 

invcstig<:d:or ri •y .i, : kc: no cor•p.:-risons of responsc:s ,,t ,'.11 , rely-· 

inc. im:tc~"'<d upon tl:e r<.::.-ort of l,i:-::: "t.bject::; t'.;:- t thc:y ('.re or :,1·0 

not exponcd to conflictint:, ckr.~ c.nd:-> of pc:~:cticulc..~ kinds (Cict~~els 

:md Gu.be , 1955) . 0!1 t~!' other h.:-.~d , l,(• :.10.y c licit fror.1 subjects 

the cxncct:·.tionr; tLc~r ".ttri'uutc, to e:c.ch of t\-10 or 1·1oro parties 

«.nd , by co1.1po.rinG these responc;cs , identify inot<..nccs of 

co!'lflict. Grosn , li:·.son , · nd i1c.Carchen (1?6lr), for ex<'.nplc , 

r0quircd ccb.ool r;upcrintendcnts to in(1ico.tc· whi ch or h10 contrn­

dictor y expcct .. ttions t: ey .. ttri1)utcd to c:cch of ,. v:ricty of 

e;roups ·nd i11Lli vic"!.u .l-; in tl 0ir cor.Puni ti(.G. ~"fhcruvcr , . ::up')r­

intendent roportad u~ axpcct~tion of one aroup to b · different 

fro1~ ('"'.nd ~;.r.rcc·, i::1co.-0 p'.tibl..: \Jitl,) :.n ~X:Jcct"tior of -.:ioth::r 

;:,roup , it 1.!.,.s ii~forr:.:.d t!_;i.t ;10 expcricnc::\i role conflict. Th:,t 

he did in f;.c t pGrcc:i V•) it 2.S con.[] i..ct \Ji"'S confirt:<..cJ. by the 

intcrviovcr in follov-ur qu0stionin~. 

It '-PP~~rs th~t shurcd intccur~tc 9orccptions of one 

rot'l.1,lc n. 1011£: those who h :-.v(; diSCU.fiS(.)d it ~r< ::Jiddlr, Ct ~\l . 

(1'.)G6) . 'l'ltcy found , in fr.ct , th;·t r;ucl1 Gharcd in'lccurncics •:1cre 

r.1ore likely , c:nd wero:.; i· .. orc ino.ccur.:'. te \Ji t' incr c-.,scd social 

distc.ncc bct\Jc:un sunjc:ct .u1d o11j<.ct nositions . '.~hus , in their 

stucly of the role of the tcach ... r , these nutl~ors found not ., 

sin;~lc sie;nific<mt cc-.sc in Hhich pr.rents :::.ttributcd ine.ccurc:te 

norms to "people in gcner<'.li' , nor school officio.ls to them­

selves; o.nd there \ms but one case \There teachers we:re r,1istakcn 

nbout teacher norras . In contrnst , pupils and porcnts were often 

in error nbout teacher 0nd school officio.l norms , ns were school 

offici-,ls about tlte norms of 1'pcopl c in gcncr o.li' . Such o result 

was in :" ccord with o.nothcr from \!heeler ( 1961) who found that 

inmat es and prison officinls both incccur~tely judged norms held 

by the other group for themselves - interestingly , both tendi ng 

to exagacratc norm~tivc dispnrities . 



Ilowcvcr , in - diffar cLt study , Diddle ct c l. (1962) 

found tha t within. their group of subjects , 11 ovm;; cxpcct:~ncics 

cmd "~cttributed;' c xpcct<:<ncics for other so..lie:nt r, roups were not 

independent . Th~t is, though ~ttributcd role clomonts were 

diffcrcntici.tcd for other refc:·cncc t>roups , in ~·one w~·.y they 

rofl0ctcd tllc subject'::; Olm cxpcct'1t i ons . Thus , if role c onflict 

is to b3 dofin(:d in tori.is of ,_iny c1:i.scrop'u1cy 'Jctwc.."n ''oHn;, ·ind 
11 pcrcci ve:d;. ox1)(;C Lll1cier. , then such conflict scores Hill in fnct 

be tl1c r-1 i ni.iu1.1 pcrr,~ittod by tl1c· subjccti i. e ., conflict ccc..surL:d 

in this w~.y , i.f •~i·yt'·inc, undorcstir,1,.,tc:::; -ny ·:ctu.·l coicflict . 

Numb~r.~..E..~Ei.tio1~ 

In sonc forLlul~tion~ of role con:lict it ic specified 

tlw.t the c..ctor must occu.py siE,ult·mcously ti.-10 or uor~ positions . 

Others ignore this specification .:,nd si· .rly rec1uiro tll;:..t -,n 

actor be exposed to incoMpntiblu czpcct~tionc , w~ctl1cr deriving 

froD c.n l.ctor 1 s occnp· ncy of :-.. cin ·lo ~101.:;i ti on or of ~.ul tiplc 

positions . For cxn1.1ple , .'.>~.r')in (1C'.)4) G-.ict: 

" roJ.0 conflict s occur \1h,:n ;~ pcrr;o11 occuyJius tHo or :,cro 
position::: ;:,ii;mlt;~ncously .:.i;d \·1llc•;1 tl c role. .:;xp1'Ct".tionc of 
one o.re: incor 1p.'.".tiblc' \riU: tl.o rol e: r xp •c t:-~tio!1r; of t i-it:' 
other . ' 

Simil•t:cly , .'J touf:fe:r (19L,9) w~.s conC '.)rnod ·.rith sih'.,'.tions in 

which o. person ;, •••• h··s sinul t.me:ou.s roles i n two or more e;roups 

sucl1 tl1::.t sir,rnlL~ncous conforui ty to the norns of f;r.ch of t! e 

e;rciups is incoLpl:'.tiblc • • •• ;; Tl 0 rol~ conflict .·.~2-1:'; sie of 

Gctzcls o.nd Gubri.. (1~54) of i ncor.p.::.t:L1)J.C cxpc ct<: tions to \·1hich 

nir force instructors were CX!-JOG()U <:nd :ijur ch.:n<l ' 8 ( 1 15L~) 

::.nnlysis of role cor.flicts of nili t:-.ry cl..:1.pl.'.ins were 1.Jc.scd on 

t he ·"".SSU1i1ption tlv:t the inc3ividu·llf3 studied sir.mltdnc-ousl y 

occupied ~ultiplc pos itions . In t~o •1ilitary study , the subjects 

\H.:rc confronted wi ti1 dilcrn::c.s st01·J>:, i ng fro; i th~ir rol1-'s c..s 

instructors and as officers . In tht chaplain study , 

LQu cstions were dcsig;ned to bring the rcsponc1cnt face to 
f<.i.ce 1.1i th the propo:::;i ti on thcL t the role of r.lili tnry officer 
conflicts with thnt of ninistcr of the gospel. •• • :; 

In contrast to these uultiplo position formulfltions , 

other conceptions do not p lncc this r estriction on role conflict . 

Parsons' definition cited earlier ignores the source of the 

i; conflicting sets of l oe; i t imizcd role oxpccto. tions. n This u llows 

the i nclusion of situntions in which ~n actor may be exposed to 
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incompa tible expectat ions as u consequence of his occupan cy of a 

sinzle p osi tion . A t eac her , fo r exc:i.opl e , Eie.y be i nvolved i ri a 

c onflict \·Jhich i s due to h i s perc ept ion that his principnl o.nd 

students llo l d cont r ccdic tory o;cp:)ctat i ons for his bPhc;.viour . The 

sourc e of the conf lic t ~rises from their contr~dictory expec t -

o. tions . 

Th i s wider conception i.s illustrc;. t ud ::i.s well in 

Sect:1::.n 1 s for:,ml<'- t i on of rol e. conflict quoted enrlir:·r . (" 'rho 

exposure of tho i ndivicJv.::tl in :. given position to inc0tilp:'ttib l c 

b0h.::.viour:'l expcctc. tions . n) Lis ,;l'.~piri co.l ,:_nc. lysis \!:CS concerne d 

with t~e vnri~b ilit y in cxpcct~t i ons to l d by ~ criterion group 

or g r oups fo r the be:lwviour oI tlle i nc u:1bentr.:; of :: ~ingle 

posi ti on , t ho s c hoo l ~.dr,:inistr::.tor . 

Leg_i ti!.lO.CY. 

Some authors i n c1cfininc role conflic t specify tllc1 t 

the il'lCOLpc.t ibl c. oxpccL1tions be 11 lecitin,~_to 11 , whcreo.s others do 

not . Parso~c r estricted t~o concc~t of rol0 conflict to an 

ncto r 1 s exposure ·' to conflicting s~ tc of l os itiwi zed role 

iiinsti tu tionn.li?.cd role cxpccL:t i ons o ••• 'i'lle f.:-_ct tlKLt 
both s i des of the conflictinc expe ctations ~re i nstitut ion­
u li zcd oc~ns tt~ t t ~crc is the b2sis for 2 cl~io to 
le:git i t~1n cy fo r h otL Ikcttr..:r11s . ;' 

Gctzcls :ond Gu bo. (1 ~;5Lf) c.pp1'.rcntly took ti. si11i l .::i. r p osit ion . By 

;; l c~ i tin:- c:/ ' they nc<:'.nt "i::utuc~l .~.cccpt<.u c o 11 by oco o.nd <. l tcr of 

oxpc ct c. tions i n a gi v cn si tuc:.t i ort • .'J touffe r i n his soverc:. l role 

conf lict enquiries (1 949 , nnd S touffer ~nd Toby , 1951), w~s 

concerned wi t h ' -rclc obliuc tionsi', .::rncl in one of b.cu spec ific ­

a lly wi tll the uni vc r ss:.listi c c:.nd jX'.rticulGristic .:!:.nst_i tutiono.1 -

i zc d obligations . In contr~st to these forraul2 tions of role 

conflict ' t hose g i VC~l c.::.r lic r of s~ub in ' Sce;.1nn ' :end J ,1 cobs on 

o.nd hi s collctl;orator s d o not requir e tb.nt tl1e inco1,ipo.t i b l o 

expectations be l egitimc:.te . 

LegitiDacy , like exposure to i ncoupatib l e cxpectnt i ons , 

muy b e vi c\1od f r om the stnndpoint of tLc outside observer or of 

the c:t.c tor who ixi.rticipo.tcs in s ociL 1 be:i12.viour . For n the oreti­

cn l sc heme, the pur pos e of which i s to provide o. b.?.s i s for t he 

prediction of some outcome of role conflict , it i s poss i b l e thu t 

the a ctor's _...E£E...CGJ?tions of t he l eg itimacy of the expectat ions 

mn y be more rele v an t t han t he percepti ons of the outside 
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o1~?~· Al thou[ih .3 to~ffer ck,ll t vii th it explicitly , <'.nc..lyGts 

of role conflict situ~ tions h< vc ~.C;nCri.:.lly no-,, l cct<..d the t::.ctor' s 

perceptions of the lcgjtimncy of cx~cct~tions . Porhups this 

coul d p,;1·tJ.y ,, ccotmt for Dort:·· .t t~. 1 s findir.:_. th ·.t th,. cxpoct ..... d 

role conflict or the r:.on··co·-.:·.1issionc·<l officer \·.rns in ;..-..ctuc.<li ty 

not n fro .. iuc,!1t occurrC;!1CC . :i:t i s ::_Jocr;iblr~ tl:.,lt tlie: perceived_ 

l cgi tir-1~•cy of Lxpcctc'tion::; is :... crnci .1 diri .. hcio:l for the 

cxpl~rn-~tion of .. n c ctor' s bch(,viour in the f--~ce: of incor1p~,tiblo 

expo ct'-. ti ons . 

Extc:.1t 1~nd Outco1~cs 

k1hr. .__t ::~ l. (1 1/L;) found t11~. t rol() conflic t vns one of 

the r:1c.jor co.uses of 10\1 uoro.lo in : ny ort';:tni7..::i.tion; :::.nd it h.:-s 

been shown (Graus ct· 1., 1~6() to prcd~ct ccrccr dissatisf~ct­

ion, job i:i.ofl.icicncy , ; ;1d ir. cxtr0,.c c<.cc-:; to indiv i.du<,ls 

:.h:.ndonin.s their c<>.n.crs . l•'oJ lo\·:in;, ...itouffcr •.nd ·_·oby ' s ('1'7 51) 

j,)ionccri::•r invc·~:tig ... tio:1 :i.:1 tlic ;).rl~ . of :colc_ co11flict , 0:1piricc.l 

gcncr,.l hoGiJit~~ls , (°Juc :ddc: , 1' 5')) :.•< i_'.;~·.l )10~11:it;:l1_ , (C::.t~s , 

1 S66; .St: ·ntoi1 :· nd ·3c1,'.1: rt::\ , 19:)1) 11i th l· .bour <.:nc~ 1>t~sincsc lo.) .:-.d-

ors , (Gull~;.Lorn , 1':''.)[ ; »~mll · nc~ : .ill-r , 1 960) <'.nd school •3 

(Gross ct :-.1 ., 1C):J3; licl<ll<.,; 1 fior;cncr;n~ , ,,,1d .RG.nLi .. 1, 1961 ; 

Doyl ,. 1oc:!:! • P1· ·11· ;·.,..o ·~ -· ·' r•o" 11 ,; I / /U ' ...: • . · :J .:> h •• !U. \• ! •L ' 

.nd Gu'lx'. , 195L, ; Gctzcls c,nd C~ub . ,, 1 S'55 .... , 1955b; :'·Ius._ rovo and 

To.ylor, 1)65 ; 'l.1wy1·1.'"'.11 .. nd :~icldJ.c , 1n63i etc , etc , etc . ) . nolc 

conflicts h-~vc in f~,ct been ;:discovcrccl11 throuc,:r.ont professions 

P nd othe r occupo.tions , in incJ.ur:;try , :->.nd or[nnizr'tions i n goncr.'.l.l . 

Ty::;>ic;·l of tll<-::ic studioc fo tlwt of Husgrovo (1 967) 

who found t~rn.t ;.pproxii'k.tcly one! thiru of secondary r.10dcrn 

teachers , nnd one llunrtcr of c;r':mrn· r scliool tc-tcllcrs n.ppcnrcd to 

11 0xpcr i oncc severe conflict11 • ii.i s r esults also chowed th:At the 

degree of conflict ~id not vary wi th nLc , nnd nor was there any 

difference between tcnchers in single-sex nnd mixed schools . 

Taylor (1 968) r einforced this with his stu dy of tho extent of 

role conflict in prcpcrntory s c hools. He reported that npprox­

ir1f'tcly one third of •~ 11 tea.chars in l>oth infant nnd. junior 

s chools woro i n "higb conflict" , and further thnt tho l eve l o f 

conflict ~ppcnrcd to be unrcl~tcd to age , sex , length of service , 
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nnri tal sto. tus ( uo1;10n only) , or C.GC of pupils taught . 

fl. pc;rson CL.nnot be indifferent to ho1:1 others perceive 

him when he must interact wit~ ttcrn in order to attain hiG g ouls, 

for it is only in th0 ro::sor1:·bly pr(Jdict.:--.l.,lo c~wirom1cnt , inter-­

pcr.son<.'..l or otherwise, th::t g,), 1 :'cll icvcr:.e;nt o,)concs possible . 

'Io n.-:.xi1:1i:,0 tl c prcdict~_tili t.; of t:.c o:'lvirm:,,'.ci:t , not only ;.1ust 

~o stri7c for ~ccur~cy i~ disccrnins how other s vi~11 him ~ntl the 

situ.:tion , but 11c ::1U:::;t b:.: •:1il1in;:; t0 cor_.Lor,; ·~o ;;or1:. c1cu-ruc to 

th0 cxpcctrtions th.,~t ot'..0rs J:. . . f·'.) of hi: .• • 
. _, 
\,a 

perso11 Jio :1ot !1elw.ve L: co; forui ty 1·1it'.1 ,x~·ectc. tio:i.:3 , H-.s for 

other persons to :c:;_:ipl;y ncg< .tiv; G--.nci;ioLs. HO\/t..V( r, in tlll.) 

nupcrior--subordinr-Cc r el:, tioilGhip ch~_r..:.c t :cistic of sci100J.c , it 

is not entirely s<.tfe for tl" u subordin2t0 , tli.o to;'cller , to 

ntte1.1pt to cxorcL;c s.si.:1ctiouf; •~i:;:.in r-t hi-~ supcrio1· . 
1 ''l'hc te:c-.chc:r thu.s finds hi;:isclf in <-. si tu~t tion in uhich he 
has no b• .sis for r cohcr mt syE i:cr, of o.ctior: .nd loses his 
oric, tation tow<:rd hi::; ,•d1,inistrctorf' . I~c fi.nC1.c 11ir:ise:lf 
fruc:trc te:cl in Lis a tte:r1pt.s to ·-.::1ply .; 1nctions to re1.10dy tl1e 
tension- producing si tur. ti on , :·it:. igi1t'.nint: tl:.c cl•Jt;rcn of 
tension . " ( Didwcll, 1:)_..5 , ~.i . L:-2) 

bidv1cll prcdictod , then , ·ch~.t to~c,' : · j.J :., r:.:-.tisf::ci;ion ( ,n 

indic::.tor OJ.' ter..sion) ·,10ulcl v ry chr .... c cly 16tl• the c.0Gr c to 

1.·rl1ict <'.d: .inistr:' tor bch-.viour '·2.s }"l'.~1·cci Vi.. j '.Yy tl.c tc<C.Cl!c r to 

;\ nunb<~r of inve.:st:i.g, tors 1~ vc · ttr.r.iptcd to tcr.t tli is 

proposition or sot!l() Vetri· .1:.t of it in tk· <;t1t•c· tion:.. 1 sct·:;inr?, 

(O rr T'o·~nc·tr i·"' ":::;c:r • .~ i· cl"! -.11 ~ .'"r.r ·j < 1·1'? • ' ~ .,...1. ' 1 0 •, -.)~J. .,_"\""" ... , 1:,;:.J_,,7 •") \'\,,...:-~ 1 1,,_,../ , .-'I \.J( i. ,i.J)l,.;,.l .. _ , 

Fcrne;.rn , 1')5lt; Gu',,-., ~.nd i'icli-1011 , ·ii;:;?; i10J·.)r , 1954) . 'l'h s o 

investig:1tors found concif;'.;cntly t~1<.:.t zu1.i.j~cts who reported 

nc;rceucnt in expect<'. tio11s :~lso re1:'l0rtcd rcln ti v c ly 11it;h levels 

of so.tisLlct:i.011 . Hov:c·vcr, i-L Ghould be noted th.::-,t cince r:1ost of 

the studios were corrcl;1 tion:.l , tLc finding cn:'.1 be turned ;.:.round 

to sny lh~t subjocts who r~ ~ortcd J,igh levels of sntisfaction 

were inclined to per ceive ngrocaont in role c xpectetions . As the 

r cvor sal of tho finding suggests , the direction of cc..usulity is 

cqui vocal. Bo this c.s it t.i<~y , the findings of Kahn ct c..l. ( 1964) 

::i.r c worthy of close a ttention . Those <rntl•ors 1;1cint<'. in1~d thc..t 

role conflicts gonor~lly hnvc the: following eff ects on tho 

emotion.:i.l cxpci·ionco of tl1e focc,l person: intensified inter11al 

conflicts, increased tension ~ssocintcd with various aspects of 
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tho job, r educ ed satisfac tion wi th the job nnd its v~r ious comp­

onents , ~nd decreas ed confidence in superiors and i n the organ­

i zut i on as u whole . Further , they fo und that the str2in exper ­

i en ced by those in conflic t situut i ons led to va rious 11coping 

rosponscs; 1 
- soci e:'- 1 Ccnd ~)sy c ho lo c; ic o.. l wi thdr aw.:.:.. l (reduction in 

c omrnunica tion 2.nd n t tri but ad inf luen cc ) ct::1 ong thc:r: . Unf ortunn to -

ly, case rn~tc ri nl i ndi cc ted t hut s uch withdr a wal, whi l e u 

mech2.nisL; of dcfonso , \/U3 not ::: ;_ie chcx,im, of soluti on o It 

~ppenrcd to r educe tho poosibility of sull~cquunt coll~b orutive 

solutions to role conflict . 

Kahn ct a l. (1 9G4) found thnt th 0 rroscnce of conflict 

in one's rolo tended to und or :!inc his rcL~tions wi t h his ro l e 

sender s , a nd to produce we~ker bonds of trust, r cs~2 ct , ~nd 

attrc.tction . Other studies inv.".ri2.b ly drive tlw point hoi ·,o 

furthe r still. For exn;-1p l c , ICrc~ut (1 •)66) in ;-, study of n arc them 

800 sul eswcn showed th~t , n s predicted , role conflict w~s ne gnt­

ivc l y re l o.ted to sc.tisf : ct ion \,1ie1 the jol) , the orgc;.n iz,,tion , 

end the rnc.nacer (r=- . 54 ). He further f 0 und s uch conflict to be 

posi tivc l y r e l :--. tcd to ucn t cl lwc' l tl ~ sy;1ptoi:1s , joL tension::; , C'nd 

especi.'.1 lly job rel . . ted stress (r :- . 3S). Gc b -.c l s ~:nd (~uk (1S55b) , 

i n :.n<: lyz.inr; the ch,~r.s. ctcri0ticc of tr·;- churs \'titJ..<. si[~r. ificantly 

high ccnflict scores, found t'._c_t Sll.CL t oc,ctcrs Hould not ~'-t;L'.. in 

enter tho tec.ching profc:ssion if t llcy h· .d h.~d f3Uch u. cl1o icc 

(P l ess t:i1.rn . 001). Ar:. entirely unrcLctc:d study oy Jo.cobson 

( 1 952) ht:c cl C'. lr o<,dy i upJ.i od t he ce.i:10 ;-.,e:ssctt;e . lw wo.s l ooking ::i. t 

conflicting ntt itudcs toward thu roles of hushand nnd wife in 

wo.rr ia~c, ~nd s ucceeded i~ showins quit e cleurly tha t coupl es 

who bo cafue d ivorc ed oxhi~itcd gro~tcr disparities i n the ir role 

ox po cto.tions fo r c2'ch other during thcir i;1a rrinc:;c . 

Thero are vnrious so ci~l charL'..ctoristics wh ich nay be 

influentinl in tho r esolution of conflict , either dir e ctly or L'..S 

interven i ng va riables which influeacc t he subject's perce ption 

within tho organiza tion. Among tl1e possib l e pertinent social 

charac teris tic s a ro t enur e , o.go , and edu ca tion . According to 

Cates (1 966 ) , tenure may entai l a deepe ned sense of comm it l rae nt 

to the organi za tion or specific groups with i n t he organ izution o 

It may a lso expose one to a lternat ive types of r esolutions. One 

would expe ct age to vary with tenure , but e duca tion oay e ither 

enl~rge the sub j e ct's perception of a lternat ive solutions , or 

may be come associo. ted wi th a n ide olog ic ~l predisposition towa rds 
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certain typos of resolution . Cates s~id thnt education might 

a lso be n f~ctor in the subject:s hicrnrchy of preferences. It 

~ight , fnT insta nce, provid0 a point of stntuo similarity 

bo twoen tl:0 subjnct :~;:id iX'-rt iculn r ~roups , henc 8 fP.cilit::'.tint; 

intc r --.ct ior: , ~o~•.l consensus , ~:.ncl i dcnt ificcttioi1 . 

Aluost un~.ninously , the s i:udics of role: conflict l1c.ve 

concerned thcnso lvcs iii th t lio s nbj c-· ct' s or icntc•tion t01.:,_rd othe r 

pcrs0ns or 2, r oups . The t l':.e oretic::.: l position undorlyir' G this i:!c.y 

b0 st·. t :Jd c-,s , ;, '.rll0 stronger , . person 1 ::; identific2.tio!'1 1.-1i th 

group , t;10 1.10r C: l ik(:ly th.7- t hh~ go,\lG will confori r to h i s 

percoptionB oi' 13rou2 nerL·,13 . :i ( l12.rcL .-.ud Si'lon , 1953 , p . G5) . Thus 

c:.dl-;,crcnts to this 11 .y of tllinki.nc v; oulcl ;3ug.
0

c;r:; t tl,;:..t <.'.\. p~rson 

\•Iho " en. ts a nd s l (:c:rs;; Li F.> or1?;· n iz<:t io:r: ·- \!ho hr.s tLe orc;:--,n iz<::.t·-

ion in 1·1hich he 1·10rks 1;flo 1:1ing t l:rougL his 1: lood.11 - ·11ill 

e xpe rienc e u i nirn2.l conflict 11c. c e.u.::: c: the rolo c x:pect<,tiom; he 

percoivC;s to exist for l1is status c<»nnot !Jc :·nyth ing bt~t ;1rigltt· 1 • 

However, it i s not clc~r in which d irection this relut ionahip 

.'.'l ctu<.. lly runs . I t c .:-.n bu o.rg u oc.1 t h.: t .- pc. rs on vX~)cricnc inG 

r:1 inir.1c .. J. role: con~'l ict will idci~tify r:iaxi"i.c ll~r i!it'.1 his parent 

cln rify tho position . 

Conflict c•.nd Pcrso11 ... li ty Clv.rc,ct;:.ristics 

Go t z;cln ~'.nci J,- c k:::; on ( 1 ''o3) forr..ulu. tee.!. the fo1lowing 

hypothes is: 

;"i'o th0 e xtent t~1- t ''· p:.;rcon' s nc.edG a r e in conflict wi tl: 
institutiona l c x po c t<-. tions :lor h is i·oL-~ , psycl10loi:,icr.:.l 
t ension i n the inclividln l, ri.nd ort.:,o.nizntion::tl i;,ipotcncc 
i ncrcnse •• . n 

o.nd this is t yp i ci'J. of tl.c t l10ueht behind u. numb ~:r o f stud i e s . 

For inst.1.i:ic e , \l"tlbc.rg (1C;f;8 ) , in inve::;tig":t i ng th<: n·,ture o f 

role confl ict in urbun t G~cherG, focu sed ou student teu chers. 

Among these l~ttor , he found s ign ificant declines in s e l f 

r a t i ngs occurring during t heir pr~ctical tenchins sessions . This 

he i nterpreted in terms of t he tl:eory thn t n confl ict between 

personc l ity needs a nd role dora~nds , lowers self conception. Tho 

particul a r need i n this c ase w~s annlyzod by Walberg to be tho 

need to ostab l i sl1 r~pport with the c h ild r en ; =nd this necessit­

ated t h e stude n t tea chers r;oing to sor.ie lene;tlrn to be wn rrn , 

f r i endly , nnd general ly nurtur~nt . Ilowcv e r, the role demands 
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of taachers i nc l uded cst~blisl ing ~utbority nnd discipline ·- ~nd 

in tho eyes of tho youn~ i:rnuld--bo to:.lclh.:rs , s uch dor.L.nds we r e 

incoap~tible with the desir e lo h~ nurturunt . Su pport for 

\·I~t lberg in tl:i.is r"indinr , ".:1u i:i l:.i..s 0x;;l~,i-t tory r '"sonirre; , cor.ics 

fror,1 scver:-1 otho r cou rcc:::; , :-.~l of \·1hicl1 h. v c :~ot c: d t:1is 

~pp."..ren t conl'lict bch;r~·.)n the n.;ods of, ·· nd role c1.C:i·~1t'..ndf.'· fer 

be ·;inni:'1g tc:..i.c110rs . ;~xr-rrph.s of suc!L stuc.~ a::; : r e Cl1 .rte.rs (1 ')63) , 

Cook ct · 1. ( 1 ')5'i) I Ge; t:6els ;':1c1 ~i".cks on ( 1 r.)G3) ' n·.L inou i tz ;•nd 

hitnGl-'lf (1"G!+) . 

In h i s 1 -:'62 invef::tig,·.tion , ".! .lberG sugt::cste:cl furthe r 

th.-- t n eophytes Hi th strong.er p~r :::;or::~ J.i t ::; n\~ccJ.s \·Wl..~ld ho.vc riore 

role conflict . '.2hu.s , S'..:.cL i ndi vilh1 ,.ls Hould hr.ve " lo\!Or self-

conception; subs..-ciuently lc.sz c; :ti sf.~ c ti on; u.nd t:wr0f ore , lees 

persistence in t he profc;ccion . :;:e .sc.id t.. .. ~t oblic.uc evidc:r:cc for 

t h is con t :rntion coul d 'ue f(ll ~trl in GCV-.r~'.l :::.tu di,;;: . Stern c1 r:G3) 

rc~ortcc. tii·.t scores on ,:.:1 ;, i2:t -.. llc;ctu;.;.l--nccd .... " tcs·~ WC: re J::icl er 

ncac• 0!1ic.·~J. ly ori0Etod h· rlii1C(:C dic.l not r;o on to l;cco110 tr.2c;H;rs . 

Levin 0 t .. 1. (1'357) fcui.d t:1 .t ,>~1· !_,i:::;t• ... i1cc ii1 tC; c, c :d.ni... •.1:·s 

;:1~ttcr i .. nd V; ·.lcnti (1'"'~;.:~) c!10\'0tl tJ ,- t youni.:;ur t< ... <ccl-1(:rr; were 

r:iorc person .1 ,::nd inforu: .1 i":. tb, clt·.s~->roo· 1. ;1orr:ovcr , stud:i c:s 

of t cnc l:(; r !·tcr cotypcs r·0vu'. led ·i;' t c::pr~:c-icnccd t .::1c:.crs v1cre 

•C(" i 11 ( 1 Cl'VI l ·~ rirl ;, c.·r-t i l~ 
·- -;_..,,, / ' .... ~. >J - - • 

t he ir vwys; 1.iound up in routine; r .11(1. l::sit·,_n t to clo tl·c uncon­

vention,,1 :• - ;.;;:lt:,t, (1960) . l.~!C ;:person ·.li ty-rol e conflict1 ; i..~·.y 

thus , •-Ccordins to \!, .ll>c.;r;; , :'.ccou.nt for the lliglt dropout r <. to of 

t cl'.clwr s dur inc; t l:ci r fir Gt yo,~r in the p r ofcGG ion (-.s r eported , 

for c x c.i;1pl c , by Ch •• rter:::; (1')63)) . 

One s tudy vihich hi&i.1li1~~1t0d the co1~1plex int0rrclc tion­

ships of pcrsonu.lity chn r ~cter i s·i; i cs , rol1.. conflict , ... nd job 

s.:i.t:i.sfc\ctio n , was undertal~en lJy J\ere;cr ( '1)6[.n . She f ocused he r 

a t tention on the 11 mc. turc b egi nning t c:>. chcr " - Hhom she defined 

us thos.: \1ho on c:ntori:ig t ca c hi:11. . .for the fir s t t ir.1c , Herc over 

the o.e;c o f tl1irty, and h.:J.c1 <:... t l c,cst '-' b:;. tcllclor is degree qua.1-

ific~t ion . berger ob t u incd u cc. sure of the ir job sntisfnction 

c.i.nd ro l e conflict n f tcr t L.cy h::.cl been i n i:hu profe:::;sion for two 

t o e ight ye~rs , and reported consequ e ntly that their job s a tis­

f act ion \18.S v e ry high when co:.1pc.~rcd with t he normntive group: 
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in Sl) i t e of s i gnificrm t Dc.-:-,curcs of both ' 1i n tor-rol o' 7 ci.nd 

'
1 intrct-. rolo'' conflict ( P l oss t h,m . 01 c.nd .00 1 r espe ctive ly). 

WhQ t ex a ctly Do r gor' s fi nd i ngs s ugges t i s a ma t te r of 

spc· cul:ct i on . Il owe v e: r, i t i :::; poss i ble' t h .o. t i n fi'. ct certa i n 

indi viduc:. l s do f i nd confl ict :'..n tlw ir r ol es o. cc cptc..1; l o , o.nd over· 

bene f i c ial. Nus s c l (1969 ) n ctu~lly found thc. t c c r t ~ in individ -

u?.ls do r i vod gr a t ificc:.tion frou conflic t .. r csul tint, i n 

con e il i::•. ti on , c o .. ·orcrcc tio1t , n.nd othe r iJonofi ts . However, furt he r 

i nvoot i go. ti ons should 1)1: rJCidt: before on.'.J cnn gc ncn,lizo s.:--.fo l y 

con c e r n i ng 2.llY benefits to be g~iLod fro11 confl ic t . In f~c t, 

ifusso l, ~lthough he did cooMcnt on tho ~~pnront e f fe ct on s o~a 

i nd i v i dm, l s , concluded th[', t df i ndi ngs i nd i c eo. t o t hnt conflic t 

botwoon s chools ctnd thei r cot1mun i ti es should Lo <-tvo i dcd , bo ccu1so 

of t ho dom i nGncc of dysfunction2. l o l e ri onts . 1
' Gross ct Gl. ( 1964 ) 

r an ched the same con clus i on. They found t hc t t he mor e a s cho ol 

s u porin t a ndcn t pe rc eived role conflict, t he more like ly ho wets 

t o be d i sa~ti s fi od with h i s j ot , ~nd to cxpor i cncc worry; and 

f ur ther, tlvc t those who tended to be o.nx i ous , ;,1 o:crio d i;10r e ul:on 

exposed to r ole c onf l ict , ~nd 0xpcr i cnccd l owe r j ob and cn r o e r 

s~·. t i.sL-...c t i on t h::uc t ~10sc \vhosc pcrson;'_ l i ty clnr o.cter i ct ics 

involved l oss 2.i.1:cic:ty . 

Confli ct :end 11 J oh .SC'.tisf:-...ctor inossi: 

Se vor,~. 1 studies hnv, .shown o. re l c.t i o'tsliip between 

e f f e ctiveness - i. e ., j ob pcrforsun co - nnd r ol e confli c t . 

Go t zc l s ;..l. nd Gubo. ( 1 ~~51+) s:,m·1ed th~~ t thooc \Jh o i ; e xpe r i enced l ec;s 

role conf lict 11 v1o r c 1,1o r o like ly t o be r o. t cd as "cffo c t ivcn b y 

their collongucs . S i mi l ar r esults we r e obt~ ined by Gross c t ~l. 

(1964). Bue r kl e (1 959) found t hn t operating room nur ses who 

ii suf f e r e d l os s role conflict " we r e r,10 r a l i ke ly to hn.ve hi t; he r 

stu tus a nd Q h i gher se lf evulu~tion. But t ho dire ction of t h is 

rela tion, in terms of any pos sib l e cnusulity , i s open to 

question. 

A study by Ti ngey (1966) t e s ted t he va lidity of 

s elect e d hypothe s es conc ernin3 t he implement a tion of change i n 

organizations . The foc a l change prbgr om involve d a s ystema tic 

a ttempt a t modifying organi zutiont:'. l behaviour - a change 

directly a ff e cting t ho inter-persona l r e l a tionsh i ps of some Zi 
million people . F rom thi s a positive aosociu tion wus foun d to 
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exist between the cffcctvencss with wh i ch the respondents 

porforucd in t ho ch.'.lngc progr cJll 1 perceived by their superiors, 

und (i) the extent to which role conflict was absent , a nd (ii) 

the extent to which they perceived t hcose l vc s us understanding 

their now role . Ko.hn ct nl., '1964) would rc:f.'cr to this l n ttor 

;cs :' rolo c:. nibigui ty; i , O. ild contro.s t it with role conflict a How<.:vc r , 

i n this ins t a nc e , it cnn be t a ken c s close ly 2lliod to 2spccts 

of role conflict, nn d t hus o.dding so r:10 sup1;ort to t he former 

find ing . 

A fi nding tto. t bo~rs s omc wh2 t oblique l y on t~a 

rolo. tion between conflict o.nd pcrforrw.nco offcctivono s s coFw s 

froo the rnent &l hospit~l (St a nton 3nd Schw&rt z , 1954) . The s e 

aut hors showed thc_t conflict oxpericncc d b y not:ber s of the s t .'.lff 

of the hospita l, affected t he ir a ttitude towc rd s and l~ndling of 

tho po.tionts , to tho extent that tl~o.s o po.ti ont s exhibit e d 

confusion ni1d sy111ptoi:i o. t ology. 

~owe vor, these r e sults d o not go unchQllen~e d o 

Chart ers ( 1963) :r, c, s writt en e r.. t;·\c s ub j e ct of ;is .:.' ti s L;.ction" a n d 

'
1s o. tisfD. ctorinc ss 11

, a nd hc.s que s tione d .:·.ny o. priori <:c ssuoption 

of nc cessnry conne ction ~o twc cn t he t wo . And furt he r , copiricn l 

results whic h duny c.ny r e ln tiorn.-:h i ~ between cori. flict rend 

perfonkmcc c or.io fro r.1 Er a ut (1 ~66 ) \Jho foun d neithe r ,; ob jective" 

nor 11 subj octive.; conflict to be r e l t'.tcd t o so. l as pcrforrn.1nc o 

a mo ng his 800 plus s 2 l c s oen . 

Coomunity-Tc~chcr Conf lict 

Melby wr ot e i n 1955: 

nn ora l o of te n c hors i s low bo ccrnso thoy do not hccvc o. sens<:: 
o f be l onging t o the c ornounity . They have G fcelinG of being 
a lone , of be ing a tta cked , or a t l e a st of be inc unsymp~thet­
ico. lly criticized . n 

and considera b l e e vide nc e ha s bee n pr oduc e d in support of this . 

It a ppea rs that the role of tea cher in the comounity , for one 

reason or another, e xpo s e s nn oncumbont to pr essures of vary i ng 

types .:>.nd degrees , fror.1 tlifferent sector s , o.. nd fror.'1 11 the C01i11i1Un -· 

ity11 in gener nl. 

The t ask of re cruiting tea che r s involves many 

d i ffi cul t i es . Some of those are o.ssocia ted with such f a ctors as 

low sal a ries , and low pr est i ge , which ma ke t ea ch ing unattrnctive 

to young peopl e . These a nd other f a ctors which sometimes turn 
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young peopl e away f rom t he profess i on , have been the s ub j ec t of 

i nvest i go.t i ons by Ri chey <tnd Fox (1 951) ; lhchey , Ph illips El.nd 

Fox (1 952 ) and others. One of the fnctors which h~s been i nvest-

i gRt ed c on~urns r estrict i ons i~posed on the behaviour of t each- . 

e r s . }{ ichey ::nicl Fox ( 1951) po~ ite:d out tlw.t om could not t et l k 

to te2 chors very l ong , without getting the i upression thnt they 

bel i eved tlw_t their p2r1~01w.l l ives \·Jere re s tricted by t he comr.i ~ 

un i ty . Many tenchero fcl t tlia t they could not do r.:o.ny of the 

things other peopl e in the cowwunity did without fenr of 

repriucmd or even the l os.s of their jobs . l"urtheri:10r c , i t w~-..s 

not onl y ten.chers thens el vcs who bc.l i 1;vcd tbis . Studi-:.s by 

IIc rl ingc::r (1944); Hood ( 19Li.Lf); o.nd H i ch~>Y crnd Fox ( 1951) 

i ndi c o. ted tlio. t h i c;hschoo l studonts ::i.lc;o bel i eved th:: t o. 

t eo.che r 1 s persona l life wns restr i cted . So1Je highschoo l students 

even wen t so far o.s to indicate t hut they would not eo i nto 

t ench i ng bec~uso of such r estrictions on the porsonul beh~viour 

of teo.chers a 

Cronwol l 1 s (19]0) ~nulysi s of written ru l es and regul­

:c t iorw of bo,-..r,1.s of eclu c11. tioi1 ''.::> the:y =)crt1'.ined to Mi.ssour i 

te:,c]1e:r s , pr incip:'.ls :.•. !~0. supcrL1tcndc:..r-1ts, idei1t ificd fc1:.; r0st ­

ric t ions uporr the t c:.1.ch1..:r r ~-; ~Jl~.cc of residence , nc.r it. •.l st.::~ tuc , 

and co~rnunity ~ctiv ities . However , Cnll2way's study of env i ron­

rnent rt l fc.ctors nnd influcnc<.:.:s upon the l:i.ves of li i ssour i 

t eacher s , disclosed ev idence which , on cursory exo.LJin~t i on , 

coul d se<:: L' to contr8vcnc Croui,;_ll 1 G fiucliugs . C.1e fo urth of the 

teachers in Calluway 1 s study stated thnt pressures of ~n 

indire ct type we r e b r ought to bear upon t he ir pc r s ono. l hab its; 

and another fourth of t he te~chers fe lt t hn t they were no t full y 

a cc ep t ed by t he coonun i ty . I nterestingl y , back in 1939 Cook and 

Al ma ck pr odu c ed effe c t i vely the sarne results;- they foun d t ha t 

a bout one f ourth of the Ohio t ea chers they s t ud i ed s tated t hu t 
11 pr essur bs had been br ought t o bcnr u pon the ir pr i vate nncl 

s ocia l lives . 11 Si u ila r r enc tions b y t eache r s i n Michi go.n pr omp­

t e d Pepper ( 1954 ) to say Duch the same t h i ng . Upon r e vi e wing the 

fact or s i nvo l ved in the de cisions of ll ich i gnn t eo. cher s t o l eave 

t he t each i ng profe ssion a ft e r l ess t han s i x y ear s of ex peri e nc e , 

he de cl nr e d tha t , 11 comrnunit i es i n gener a l do no t ncc e pt t eacher s 

a s per manen t meobe r s of t he c omrnun ity . 11 He a l so c oncluded t hc.. t 

most teo. chers of hi s study f e lt tha t t hey we r e more r e stricte d 

soc i a l l y t han wer e member s of ot he r l end ing profess ions . The 



Getzcls nnd Gub.'.:'. (1955b ) study, fur ther supports thi s contention. 

These authors found tha t i n their g r oup of teachers wi th high 

conflict were signi ficantly ~ore to~chero who (i) c~ce fror1 

co1.u1u ni ties whi ch they per cei v c.d t o be different f r o'.·11 the cor!i:1 -

uni ty in 1;1~1ic;1 they t~.uc,ht; ( j_i) felt restricted in their sociaJ. 

l i veo; c.nd (iii) h~.d f 0v1cr fri0nd;, ::.;:icnc persons in t!w conrnm-

i ty tl;2.n they would h;.1vc liked . :C:-:.ch of tl:use findine;s w·.-:.s 

signific·:nt .t the 0.1;6 lc,vel. On th., other h:.nd , Knox (1956) 

reported findincs which ~ppu~r quite contrQry . llis invcstigrtion 

of the rel~. tionships of cert .in 0nviro111.1\..'nt2.l f.'.:'.ctors to tc«ch­

ing succ0ss in \!ioconsin did not i~entify ~ny pronounced tc~chcr 

dissr. tisf'.:.ction \d. th comr.JUni ty responsi bi l i ti0s , soci·,l t c.boos , 

be.ns on beh .. viour , and cxpcctn.nc i~s of residence. Ho\1cvcr , th i s 

could wel l refl ec t the acthodology of this purt i cul~r study ; as 

L.::ne ( 1951) 1.lso looked <: t ~·'isconsiE tc~chers , Gnd his results 

d i d not confirn Knox 1 s . k.nc found th". t onu third of bq,inning, 

public school tc'l chers rcspondud in the ~1f fin.i<'- ti vc when they 

were .:::skcc 1:1hethcr their COi.muni tieE; pl2 cc.Cl rL:strictiOi.G upon 

the tc.ncher's person~l life - t~ough , of course , it need not 

!1Ccc.s0,'.'.r'ily follo11 the. t <'. ' rcs-crictec~' te :.clcor is r. ' dis::; ~_tis­

ficd 1 one . 

Tenchers ~nd Others 

nnnwiller ( 1 ')58) found thc.t the w jori ty of both 

cor.:nuni ty 11C:'.'b0rs <'.ncl tc."' chcr~-, thou..., ht people r:c-.dc e>. dis t inction 

behrnen the: bchoviour th:1t w::.s ~1.ccepti" blc for cl. teacher : ncl the 

behaviour th' t v1::.s c.ccept'lble for nny other rne:ihers of the 

community . Few l u1·go differe~ccs were noted in how the respond­

ents thought people reGc·.rded bclmviour of the two sexc:G . 'rllC 

~ajor evidence of n possibl e doubl e st~ndnrd of conduct wns 

centered in per sonal ~nd socinl life or behaviou rs ~s they 

pert c.ined to eating in taverns , drinking alcohol ic beverages c.t 

home , smokine i n public , pl aying cnrds for aoney , entert~ining 

friends ir. own hoi·1e with \! i n;,, or liquor, and we·1rini:, clot hes 

wh i ch n r e out of fnshion . Phillips (1955) a l so found ev i dence 

r ef l e c t i ng ~ doub l e stan~1rd i n j u dsing the behavi our of men and 

women teachers in certai n nreas . Acc or dins to h i s findings , men 

t eachers were given ercnter f r ecdon by t he community to engage 

i n s uch a c tivities as drinking , smoking , nnd tal king cbout 

polit i cs; whi l e women tenctars were aiven grea t er freedom to 
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engage i n such a ctivities as dLlt ing , t a l k ing about religion , and 

going to dances . However , whether there i s or i s not a doub l e 

standard , ac cording to Getzels nnd Guba (1955b) the effect 

certainly wns as if there were . They found thnt many more of 

their high conflict tonchers were men , (Ploss thnn . 05) . 

A study which contrasts with these studies of commun -

i ty pressures on the te:,ching profession o.nd its r,;eubcrs , is 

that by Eve l yn Gl~t t(1 966) who wu s l ooking for differences 

botucen profossiono.l r.w11 c~nd \Jorncn i n 2. resonrch ond c1eve lopr1ent 

organ ization. He r study asked whether professionnl men and 

women shared work motivations and ware equally involved i n their 

jobs; were equal l y r ewarded by the organization in terns of 

advancement; at tributed equnl v n lue to, were equnlly satisfie d 

by and experienced sirni l nr or d iffering degrees of conf lict 

betwe en work and houe demands; whether their actual job mobility 

and mobi lity vn lues were t he snmc or different; and whether they 

experienced simi l ar or differing degrees of job satisfaction . 

The results pointed overwhelmin3ly to t he underlying si~i lorit-

ies betweun professionc<.l men nnd woil1cn 11 i thin an organ i zntionc.,_l 

culture which provided essen ti<'.lly eclw:~ l oprortuni ties for both 

sexes . It would ~ppcar thnt teacl1ing Joes not provide the snrae 

orGnnizationnl culture , ~11d thnt ctt itudes towards nnd charac­

t er i stics of r.icm and wo1wn teo..chers c..re considc r <i.bly different 

from those of Glatt 's professionul men nnd wonen . For them , t he 

question of community pressures, and differing expectnncies for 

men and women simply docs not ~rise;- the role of teacher is far 

r emov ed fro m that of profession2l research worker . In this 

r egnrd , Wilson wrot e in 1962: 

•
1Many social changes toda y mny pos e especinlly n cu te 

probl eras for ten c he r s (ns opposed to suy , surgeons or 
barristers). Teachers must put raor e of themse lves into 
their work u t n time when other professional role s nre 
be c oming a ffectiv ely neutra l ; the demands made upon t hem 
become more diverse as they take over more of the duti e s of 
parents; o.nd y e t t he requireD.ents of the job, and pnrtic­
ula rly the criteria of suc c ess , a r c often amb i g uous , 
conflicting , l a cking in de fi ni tion . Different peopl e 
affected by , and concerned with the t eache r ' s work may make 
different and conf licting demands u p on him . 11 

Community t,Ype 

Tha t the commun i ty exerts pressures on teachers nnd 

the t eaching organization, a n d that it makes d ifferent and 
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conflicting deuands, is well docurn&nted . But what is further 

u.ppo.rent from the liter01.tun: is thut the .!.Y~ of coramunity in 

which th~ school is situntcd will be refl0ctcd in the p~rticular 

pressures and demands experienced by the school and its teachers . 

'fo.ylor (1968) found that Gpprc..d110tcly one third of C'.. ll teachers 

in both inf~nt nnd junior schools vero in high conflict, ~nd 

t h,ct the level of conflict -_~Jpe.::,rt;J to be unrclL..ted to c..ce , sex , 

length of service , m~rit~1 st~tus , or nGe of pupils . But he did 

find tbi_t it \·/C'.S ro1,'.tcd to socL-.1 cl:'..SS coriposition of tho 

catchment '1.reti. f;crvul by the school. (This re:l.:::.tionsl1i:!? ·ms at 

c. signific<'..nt l,,vcl for te'1.clH:rG in junior schools , but fell 

short of st~tistical siLnific~nco for infcnt school tcnchers . ) 

The role conflicts of tcG.ch.ers were l&ss in predor.1in.:i.ntly middle 

class ureas , nnd greater in working class districts . Musgrove 

nncl Taylor (1965) cc'..r.te to :::< sil'!1ilc.r conclusion, viz. tho.t .ithe 

extent to which tec..chcrs 1 roles .~r0 diffuse or restricted 

differs witl: type of school -:tnd soci"..l ·l.rca . 1; Phillips (1955) 

n lso foun<l th~t highschool students differed in their opinions 

~bout selected ~spects of teacher behC'.viour, these opinions 

reflecting the students' soci~l cl~ss ~~ckgroun~s. 

Getzcls <:'..nd Gub;.-, ( 19.55b) cliff ere!! ti<-tccl between three 

different type a of conflict. According to thcLl, so~6 types were 

found to hQve cqunl inp~ct in ~11 tcnching situ~tions nnd were 

i ndependent of loc~l coonunity conditio~s. Those conflicts which 

seemed to inhere in the tc~'..cltL1g ui tu.<.~ tion c.,s 1:;·,1c ll , they ref0:c1.;d 

to ns "si tun tionnlly indcpenclent•· . On the other ho.nd , some role 

conflicts were found to hnvc relatively grcnt i~pact in a ll 

te0chinG si tuo.tio1:s , but ;:ight h<.ve b8en substc.ntially c..ggr nv.:i.t ­

ed or nme lior,1ted c~t tl10 loco.l lc::vcl. Sucl1 .isi tuationnlly 

varinnt conf licts1
' see~crl to the authors to be n function of the 

i nterG.ct i on of loca l conditions inhering to so~e ext&nt in the 

general tea ch ing situation . Doth of these types of role conflic t 

steamed l argely from disscnsus with the community at l arge or 

with parents. The third type wns referred to ns "situationally 

specific'', and was of local i~portnnce only, bearing no rela t­

ionshi p , probQbly , t o the gener a l teaching situation. 

Mary Lichliter (1946) investiga ted the socic l obligat­

i ons and r estrictions pl aced on women teachers , and her conclus­

i on more or less sums up this section of the review of the 
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1 i tern h:rc . 

;'The dcr.innds <~nd e::q:>&ct.~.·c.:.&o of peopl e 1.C:'.Ve inevitable 
consoqucncus for 1,ot ), tc,:che:rs .:-.nd coi:~r:~uni tics . -· Comnun­
ities could crc.:ttc :. s~tisfyinc, happy tnvironLlcnt by 
t:::- 0 c-Gin5 ·\;C;•:'.chor s 2.S ht:n:.n l:>cir~::,a , -,11owcd t0 live ·"- nornc.l 
li fe , or t hey c oul d ere.::."·~ :.:1 tmL.:ppy c".n··· ~on .. c1:.t by 
setting tc n~r~s :.~~~ t us i~divi~ ·~ : ~.~ <liff~~cnt fro~ the 
to1imopcop le:. ' ' 

AccordinG to ".-.r .i l ·:hle rec;<) .. :rel fi:1dinLs , it :-.~)~Jc .rs ti.i::.:t 1·1orc 

the United St~tes ~n~ Gre,:t Brit~in, LJe7cr:.l aourccs of conflict 

other t hnn tLo cor.wunit~,r !1.:tv..; !.1cen c1iscc1·n(1d. T'c~.chors nrpc er to 

fi nd thc(:scl vcs uncl.e r prc.ssur-: of 0:1c sort 0!' '"1.noti1e:::- , fro1 

s chool offic).:cls, hc~,dn.:'.storo , fellow to~~chc.n·s, P'-':conts , or 

pupils . They J.lsc f~cc ~O•'C: :1.c1:;rco 1)f "role .:tn') i cui tyn (K'.'.hn ct 

:tl. , 1961+) f::'O'J fo:i.10 1.1 tc ·cL•:r:; o:i.· their tr2.i.nj_nc institutions . 

Twy1:ir..n ~.LC~ Didd ~ ., ( 1963) f0~;1.d tJ-.,-.. t 1;1ore c1is.rrri tic:::: ovt.r 

t h:'.. __ <'.n o n~, i'r!Y of Lw ot·1\cr e, rm1p:::; -· '<Ii th p.'.'.rcnt.s , othr1r te::cch-· 

erB, c..nd scLool o.r'fici"..l.•,, in tl:::t order- . On tl1e: other h:,nd , 

Lichlitc..r' s (1 ~1,.6) tc ~cl'~rr:; sc'-:iod cc h...; ~ore conccrn-=d c.bout 

the pressur0 fro!i: tLo uc i10o l bo .. :C' d tln! • .'.'..n~-- of t:w other sources. 

Jlusgrovo ( 1 <'67 :• <'.lld Ti,_ylor ( 1 :·68) sil0\·1od th.:-. t tlle ex LC;I1t nnd 

n .:i.turc of con:Llict; :.s dc.i:ir.ct1 ;)~ .. thcr·. i v·.:ric..d with "';he, typo of 

school u.n1ler study . 'J.'1~ns, ·;;.J,cscl .~.uti1ors fou~1d thn.t porents wore 

the r'.la. i n sourcG oi" yir0Gr:11re? for in.f<'..nJ.; :-:.nd ju11ior te;..,_cliers , 

whcrons for oecond.:-.ry to .. c:1crs it \!::'..[; not the: po..rcn t g r oup , but 

the heo.d tcc:..chcr who v.ran thv ncin concc:i.~n. Further , the arons of 

conflict between t i..:u.clwra :.nd other 6TOl'ps di :~fc::-cd from one 

type of school ~o c.notlier, (this will be revie\·TCd in more de t ni l 

l a ter), as d id its degree . Again , fron Tuylor 1 s findings: 
11 For individu~•.l i nfetnt :-.nd junior school teachers consider­
ed sopnr['.tcly nnd without re f erence t o socinl cla ss of 
s chool cctchmen t ~rcR? junior school teachers were in 
signific~ntly highe~ conflict thnn infa nt school tea chers 
where the perceived expectctions of hc~d teachers , 
colleagues, Ctnd pupils were involved.n 
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Pa rents nnd 2u_pils 

According to Twyman ~nd Bi ddl e (1 963) , it s eems 

unlikely that the di sparities between pupil and t eacher rol e 

cogn i tions preGent r~ snlient probl em for tenchcrs . They a r cucd 

thu t if ag<.: wer e tte mu jor fc..~tor r esponsib l e , t hen pupils muy 

be o.ssurned to •:grm·1 out of it :1
• Furtheri:iore , despit e their 

ubiquity, pupils d i d not have ouc h r eal newe r i n the dete r mi nat ­

i on of s choo l events . The pupil who wns fnced with a teacher who 

viola t ed h i s nor ms or expectations , wus ordinar ily power l ess to 

t ake a c t i on c..gn i nst t ho i ndividua l t eacher or ngu i nst the school 

sys teo . However , Phillips (1 955) showed thut the op i n ions of 

h ighschool students with r cg~r d to the behav i our of teacher s , 

refle cted the va l ues , beliefs , und pntterns of beha viour 

char a cterist ic of t hei r social clns s status. Hen ce , it i s debnt­

ab le whether conflict with o. pupil does .:1.r,;ount t o very little ns 

Twync..n and Diddl e s ucgestcd , as it i n fc..c t r epr esent s the 

n t ab l e t c. lk' 1 of the.. t pu:pil 1 s hor:ie . It iG thus ct r ef lection of 

d i sscnsus exiutinG between tcQchor and homo . In this wny , 

•·teCLcher - pupil conflict 11 , i.c; effective l y 11 tc.; ,~_cher-homc conflict 11
, 

nnd :~s such r;1igllt Hell be .:-. i-1 o.rc,:. for conc e rn . 

However, rrwy1ac.n 1.r~c:. Di c1d l <.: c~ i d nc cept t!'.c seri ousness 

of conflict between te o. chers i'.lld p-,rcnts or school officiuls . In 

et1 ch c c~se , they po i n t cd out , tlw t. c tors lw.d consider .:-cb l e power 

and mi ght, unde r certo.in circums t an ces , exe rci se it. The pnrent , 

for i :..-wtc.nce, who "..CS incense' c..t the c-.ct ivi ti::;s of c,;.1 .:lement-

nry teacher mi ght create ~11 sorts of tr oub l e f or th~ t t eache r , 

or for tha t rn~tter , f or the school c..dm inistr~tor who s u pport ed 

her . Thus , videspreud d i spnrities between t cuchers nnd e ither 

school offic i a l s or pc.re n t s over tec. clie r r ol e cogn itions, o.ppeo..r 

to be u po t entia l sour ce of irritat i on for public s ch ool 

te a chers. 

Administra tion 

Mays in 1962 f ound concrete evi dence of conflict with 

s chool officia l s fo r both head t eache r s c..nd ass ista nt teache r s . 

From nn invest i gation of the buck-street schools of Liver pool, 

he f ound i nstances i n Hhi c h one of He r 1-ia j esty 1 s I nspectors 

criticized tea chers for nc~ lecting socinl tru ininB, while ~ 

loca l author ity inspe ctor was urc ing more conc e r n with exumin­

c.. tion re s ult s . 
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llAs o. result of such confus ion of o.dv ice nnd l D. ck of o.ny 
authoritative policy, the f i nn l de cision must be left to 
the school itself, nnd the Lln i n burden will inevitab l y f nll 
on t he shoulders of t he head t eucher. Bu t even he cannot do 
ouch either way without the co-operntion and n~reecent of 
his coll(;<Lgues which rnny not be eo..sy to obtnin . ;; 

Another study of tencher -adn in i str~tion conflict is that by 

Seetbere; rrnd Liberty (1 969) . Their rosv.lts sllO\VGd salie:nt diff er -

en c es in opinion bctwc0n tc.::i.cLcrs <..n d o. drn inistr .~.tors i!1 throe 

Go.in nr ens : (i) the de c rou of i raportnnce a ttributed to ccrt~in 

~rens of school policy formu l a tion nnd decision oaking; 

(ii) sc hoo l polic y nrca s wh ich should involve t enchers ; and 

(iii) ~ethods t eachers shoul d caploy to obtain their goals. 

That conflict between tenchers 2nd 2 dLl i ni strutor s ·· or 

school officia l s - exists , hns been shown by severa l different 

studies , but t he one which has most c le~rly de monstrnted the 

n2ture of this is that by Getze l s a nd Gub~ (1 955b) . They divided 

their tenchers into high ~nd low conflict groups a nd t hen com­

pared them ac r oss n number of different v~riubl es . Applicable 

he re .. re the findings Uw. t tho.s e tcu.chers with s i c;n ific rrn tly 

h i gher conflict Gcore s vrere chc-. r Qctcrized ( i) by fe e lint; ;i tlm t 

t heir relc tionships with the n d1 1 i n i s tr~tion ~r e not C'. G ~dequ2te 

and s ;·~ tisfying 2s the y ui ght he 1' , r:nd (ii) by t lie f c_ct thc.t they 

fe l t thc t the admin i stra tion wo..s not entirely obj ective in it s 

relationshi ps with teachers - sooe teachers nppco..ring to receive 

gr eo..ter s <J. tisfc.ction frori1 the ndm i nistrc. t i on thi:'n others , 

thr ough h:2v ing .i v, uore pe r sono.l influence ;; . 

Tec-,cher role 

One of the sour ces of confl ict r eported to be exper ­

ienc ed by tco..chers i s f ellow teachers , and i n l a r ge par t thi s 

a rises through .::u.:ib i gui ty in the tea cher role. Lo.ne ( 1951) c o.E1e 

upon wha t nppeared to him to be un incongruous e l ernent i n the 

a r ea of expecto..tions for teachers . Within D. ~ iven schoo l sys t em , 

he found t ha t t here was n l n ck of agreeme nt on t he existence and 

nature of restrictions. Beginning tea chers snid that they 

received conflicting opinions on personnl habits when the refer ­

enc e groups were respe ctive ly fellow tea chers and friends , and 

the corn~unity . Kl ine (1949) no t ed a similar diff iculty i n an 

ea rlier Wiscons in study of sntisfD.ctions in t eaching . Merrill 

nnd Jex (1 964 ) concluded t hat t he secondary science teachers 
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they studied were in Ll. ste:.te of 11 self-role conflict 11 much of the 

time. On the one hc:md the ten cher snw hil;1self ns r ewarded if he 

wns conscientious, h~rd workin£ , non competitive , loving , con­

forming, a ltruistic, and if he took responsibility by helping , 

offering, guiding , and giving to the student. One mi~ht para­

phrnse this theme by saying th::tt his role wo.s described by him 

as completely equnlitarinn ~nd other-oriented. Uut this clashes 

sharply with another set of role- ~nd self-expectations . Here 

the teacher wns rewarded if he wns competitive, uuthoritariGn, 

content-oriented, discipJ.ine-oricnte~ , accoLlplishraent-oricntcd , 

n chievement-oriented 7 and demanding a high s tnndard of perform­

ance by the student . One might paraphrase this theme by saying 

tho.t h i s role was described by him ns ' 1 ~:uthoritarian'' and 

'
1knov1ledge 7

' oriented. 

TraininJI_insti !_u_tions 

The finnl source of role conflict for teachers, 

according to the liter~ture , is the te~chers 1 training institut­

ion. Getz.els -'."'.nd Gubci (1 :·55b) foun d that younger and older 

te .:'. c!J.ers J:1ad different conce ptions of just v1lw.t :!.E:.?.. required of 

a teacher . Ag.·in, biddle, Twyoan , nnd Rankin (19G2) , in lookine 

at the h igh d r op-out rate of first ycur te~chers , found that 

student te&chers hud very inaccurate ox~ectations of t he teach­

er 1 s role, and th~t such in~ccuracies were al l i n the direction 

of over-idealism. s~rbin (1954) pointed out th~t a teacher 

formed ['. n otion of his job, the: obj e ctive s lw shoul d. pursue, o.nd 

the priorities he should attach to them, from his professional 

tra ininG nnd experience in t he school. IIe learnt what was 

expected of him. ;if\. person cannot enact a role for which he 

l a cks the necessary role expectations. These must be acquired 

through experience. 11 I3ut the conduct nnd priorities he hns 

learne d in training may not accord with the demands and ex~ect­

a tions of his colleagues, headmaster and pupils when he joins 

the school. In particular , he may have lea rned to attach more 

i mportan ce to ;;good pers onal relationships", and less to 

instruction and impa rting a b ody of knowledge, than headmasters 

or even colleagues and pupils attached to them. That t his was 

indeed the case wouid appe~r to be what the above studies 

suggest . Robertson (1957) gave further support to this suggest­

ion when he found that the supervisors of English university 
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gradua tes who were unde r go ing training , va ried cons iderab ly in 

their judgments of the at tributes of the good teacher - which 

they were concerned to foster and reward . In one enquiry super­

visors were found to be in substantia l agreement in attaching 

great i mport an ce to "good rel[ tionships with , c::nd interest in , 

pe ople 11
; less irnporto.n ce to "teaching ab ilities" ; a nd substant­

i 2 lly l ess i mporta nce to 11 p r o. ctica l nb ili ties in t ec .. ching11 (in 

the sen s e of c::bility to orgnnize n lesson a nd manage n class ). 

Thus, Robertson pointed out , t he n ewly tra ined t eacher mi g ht 

find this orde r of priorities seriously nt odds with the expect ­

at ions of the schoo l he join~d . 

Areas of Tea che r Conflict 

In 195G, Mtlnwi lle r undertook a study to invos tigcte 

the expecta tions peo~l c in genera l had of t eachers , a nd foun d as 

n consequence tha t such expectations fell into four distinct 

c.re o..s: 

(i) The teacher-pupil r e l a tionships at sch~ol where the tea ch-

ers s e rved i n the c ~pncity of di r e ctors of l earn i ng , or as 

guide s ~nd couns e lors to pupils. 

(ii) Tencher behaviour conc e rned with school-community relat­

ionships, and in school-community cduc~tional programs. 

(iii) Tea cher b e ha viour r e l a tive to the e thics and stnndards of 

the profession. 

(iv) Tea cher b e ha viours which arose in conne ction with: 

persona l nnd f ami ly, social a nd r e creationa l, econom ic, civic 

a nd pol i tical , a nd relig ious aspe cts of teachers' lives . 

All other studies which havo concerne d themse lve s with rol e 

conflict among tea chers ha ve ended up with r e sults showing such 

conflict to be in one or more of thes e four arens. However, 

a l most al l of these studies have considered the areas (i) a nd 

(iv ) only , with v ery little work done i n a reas (ii) a nd (iii). 

Whether th is reflects the a c tua l extent to which tea chers 

experience conflict in these aren s or not cannot be answered at 

this stage as t his specific q uestion appears to rema in unasked . 

However, Berger's (1 968) study of nmature beginning tenchers 11 

did produce results which showed t eachers were appar ently in 

conflict in a ll four a re a s. Spe cifically, Berger found that they 

experienc ed conf lict in a r en ( i) j_n tenns of their n teaching 



32 

preparation'' · Evidently they felt pressures exerted from outside 

regn rding their preparation of their work; and further, saw the 

a ctual demo..nds of this as being conflictinG. Area (ii) was found 

to be a source of concern for these teachers in that conflict 

over ;;PTA a ttend<..:.n c e 11 :md nscl ool Progrrnn a ttendnnce 11 wo..s exper­

ienced. Tha t sal~ry generutcd conflict was a l s o found - and this 

v a riuh l e would be re p r esentntive of nreu (iii); while n r ca (iv) 

w~s fou nd i n this study to be ass ocia t e d with role conflict 

beca us e t eache rs r eportud such conflict ove r the nmount of time 

t h ey were expected to give from t h2 ir privc. te - 11 out of hours ;7 -

time to their profess ion . 

Only one other study hns reported a measure of 

conflict from a r cn (ii) - t hat of Twy~nn an d Biddl e (1963) . 

These authors did find thnt d isagr eements among the positions of 

teacher , schoo l official, par ent a nd pupil centered on activit­

i e s rel~ t e d to nren (i), and on behav iours having to do with 

11 comuunity pnrticipGtion;' . They d e fine d ;;con1r:rnnity pe..rt icipation 11 

c.s the behaviours 11 s p e o..k ing out ~:L t PTA nwe tine; in the o.uditor­

iumn , "visiting with p2..rents during PrA rneetinss in the 

:;.udi torium1
;, ~.nd 11 pr.rtici ~X"'.·Cing in comi:mni ty activiti es out of 

s chool n . They concluded tl10.t po.rents , pupil s , 0nd s chool 

offici~ls n ll expe cte d more community partici po.. tion by t eu ctcrs 

tha n did te~che rs. 

Senber~ 2 nd Liberty's (1 J69 ) s tudy is, on the other 

hnnd, the only study to produc~ r esults which r·e l ntc role 

conflict to a rea (iii). They found thut th e re we r e conside r able 

d ifferences in op inion betwLen teachers nnd a dministrators. 

Thes e differences we re in r egard to the importa nc e of pol icies 

in determining: t ea cher work- loads; the selection of instruct­

ional mater i a ls ; the evalua tion of bui ldings and f a cilities; 

extra duti e s for t eachers; and t he pla nning of sta ff meetings. 

Disagreement a lso existed over whethe r tea chers sh6uld be 

inv olved in determining: qua lifications for administrators ; size 

of administrative stu ffs; promotion a nd r e tention of administ­

r ators; promotion and retention of instructional staff; and 

professiona l lea ve practic es . Furthe r, there was disagreement 

expressed over the methods teachers should use to obtain their 

goals . 

In the following paragraphs Manwiller's a rea s (i) and 

(iv) will be discussed in more detail. 
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Tec.chcr--pu_pil rel~ tionsh~s 

Mcnsures of role conflict gener~ted from a rea (i) -

beh.:.viours pertinent t o tec.cher-:rnpil rel<:i tionships 11. t school -

have figured in the findings of Twym~n and Di ddle (1~63), T~ylor 

(1 <)6? , 1968) ;:nd i·usgrove (19l5 , 1967) . 'l'wynC'..n and Biddl e found 

tL t lcrge proport ion of the dis~srccmcnts among positions 

c nn tercd on ~.)t.hc,viours irwi nc to do \·Ii tl: .: tc~cher self -

indulgencf.:'', .'.nd ;in<: inh.nc.ncc of orc! t.r"' . 'l'hc former wc:s ckf incd 

by sucL ncti vi ties :'..S ·'rcoi.dinc, own lJO~)kS dur i r,G study period" , 
1·gr2din1.'. pr.p,:..rs during :' cln.ssroom singin1:5 pcriodn , "visiting 

with other te· .. chers on the '1l2.y5rou11d;' , alQ-:"..VinG the roo1'1 during 

' clnssroom tcstn , .ic1oinr; own studying ['.lld [jr.:i .. cling i n the 

library;: , i·visi ting wi th othe;r tencJ1;,:rs durin~; study period·' , 

c.nd 11 sinc ing during 2. cl;cssroom s inging period;;. Tho results 

indic:: te<l the. t parents ..:-,nd pupiJ.s , uorc. th<..n te~.chcrs c,nd school 

officials , •. pproved of tt.ncher self-indulgence, - with pupils 

etjJproving !'lore thc·.n pc.rents. " i'n.intcno.ncc of ordur" w<..s defined 

by the: .::.uthors L" s tho behaviours: 11 \vc.tching pupils durinp; study 

ix:riod.;, 11 kcepine pupj le quiet in the lib1', .. ry 11 , Hsuporvising on 

the pl."'yc;roi;.nd' 1 , ;; icnoriLu' pupils r:isbc.hr~vinc; in the cl--ssroor.11., 

"policirig tli ... L~lls", '.nd ;,diGcipJ.inin~ pupils i n th1..- C"fc;t.~ri:-.; ' • 

Rcsul ts showed tl1<.'.t p<:.rl:nts mo.ce thc..n school officL:·.l s , tc"cchers 

o.n~ pupils np:r:irove:cl of the nm::intcne .. ncc of order;', o.nd th2..t 

pupils disliked this ~ctivity moro th :n t eachers did , who in 

turn disliked it more tJ..,:·n parents did . 

T~ylor (1962) found , through investiGa ting children ' s 

expect~tions of ter chars, th~t four o~in ~spects of the tci•ch­

cr ' s role were distinGuishccl - <.11 coming fror1 L-...re 1'. ( i). These 

\·/Ore: "disciplinen , (eg . ;1fir m nnd keeps children quiet and 

orderly'i; n1w.s no fP..vorite::s 11
) 

11 person<.Llity' 1 , (cg . "patient , 

underst2.nding , kind , symp~ the tic, etc.'') "te.:tching 11
, (cg . "exp-

l ains work cle[1rly11 ; :; gi vcs inte resting lessons" ) and "orgo.niz-

a tion11 ( eg. 11 h<.'.S everything ready for the lcsson11 ; 
110.lways knows 

where to find things he/she wants 11
, etc.). Doth Musgrove (1967) 

and Tuylor (1968) then used these expectations of teacher role 

a.s a base fro~ which to obtain measures of role conflict among 

teachers in (i) grammar nnd modern schools, ~nd (ii) junior a nd 

infant schools. Using questionnaires , these a uth ors obto.ined 

rankings of these aspects of teacher behaviour by each subject: 

as he ideally vnlucd th0m in his tcnching performance::; as he 



thought the hea d teache r , his colleagues, pupi l s a nd pa rents 

valued them; and as he thought tha t in f a ct t hey cha r a cteri z ed 

his t eaching pe rforma nce . The ngr eeme2t 1 or l a ck of agreement, 

among the r nnks wa s t a k en ns t he measur e of rol e con flict . 

Amongst other t h ings, Musgrov< 1 s r e sul ts showed t llc. t ge1iera lly 

conflict cent e r ed a round t he i mpor tcm c e a tta checl to 11pe rson;.:.li ty '' 

and 11 di s cip l ine 1
' in the work of t he t ee. c h a r - t h0 mn. i n s ourc e 

be i ng the hend teac her . He d i d fi nd t ha t t ea che r s of domestic 

s ci e nc e h ud the hi~hcs t c onf lict s cor0s , while t e~ cher s of math· · 

em~ ti cs h~d t he lowest. Du t he fc.i l e d to find ~ny di ffe r e nc e i n 

the ext en t of c onflict botween gr a dua t es i n se c onda r y mode rn 

s ch ools u n d t he ir n on gr udu n t e colleagu es . 

Ta ylor f ound c ons i de r ab l e d iffe r en ces between conflict 

score s of i nfant s chool t each e r s , and those of t eache r s from 

junior school s . F or i n f c.n t s chool t eacher s , t he t wo ma i n 

gen e r o. tors of con flict 1110 r e t he function of 11 pc r s om tl i t y 11 i n the 

t ea cher' s role a n d the pe rc e ived expe cta tions of par en ts. Bot h 

of t h e se were substnntia lly t h o sc.mc for each s ocia l class of 

s ch ool c n tchmcn t n r e2 , th ou gh the y we r e s o mewha t h i gh Gr for 

t e~ che r s i n inf n n t s ch o ol s se rving u p r odo mi nnntly wo r k ing cln ss 

C3 tchment 2-r en . Fo r jun ior sch ool tcn c he r s t he wn i n conf lict 

g ene r a tor s we r e t h e perc e ive d ex po ctGt ions of pupils , and for 

thos e i n middle clo.ss a r e n s , the fu n ctions of i;d isciplinen i n 

the te a ch er' s role . In work i ug c l nss n ruas , conf lict nrose ove r 

the i mportan c e r;, tto. chec1 t o 11 pt.:.~s ono.li ty 11 • 'rhou e,~1 jun ior :end 

info.nt te ie chcrs d iffe r ed s i c;nifico.ntly i n thu i r perc e ive d 

expecta tions of h end t eac he r s , collcJgu es , ~nd pur ents; when 

Taylor' s ana lys is i s compare d with t he eurli e r result s o f 

Musgrove , one of t he rnnin con clus ions tha t erac r ges is t hnt 

"persona li ty 11 o.nd Hdisci pline 11 2 ppear to be o. s much sources of 

(opera tiona lized) conflict for primary n s f or p ost-primary 

ten cher s , but the h e ad t eacher i s fnr l ess , and parents a re far 

more . 

Teachers' persona l lives 

Literature pertinent to measures of conflict in nre a 

(iv ) - n t e c.i. cher beho.viours which c.rise in c onne c tion with 

persono. l a nd f a mi ly, socia l a nd r e c r e a tiona l, ec onomic , civi c 

and polit i cal, and religious a spe cts of t e a chers' lives" - i s 

quite ext ensive . A l a rge pa rt of the findings which r e l a t ed to 
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community prossures come into thiE c.:-. tesory . r!nnwillcr reported 

th~t the arcc of religious life constituted the major ~reu of 

ngrecment 1Jetv1ccr:.. tco.chcrs r-.nd cor.1; .unity , the u.re2-s of economic 

o.nd ci vie life: to £'.. 10sser dogreo, -.nd the ccree:.s of personnl­

fG.ri:ily i..tnd :::.ocL.1--recre~l tion.J..l lifu tl10 lc~'.Gt . :ifo iou:..1d thr:t the 

tendency w~s for hoth t~~chors ".nd co~nunity to re~ct ncg~tively 

tow"rcl belmviour1::: in the ,:-,re:".s of p(:rson-~l c.nd fo..nily life, 

soci::-1 ~'.nd recre~·.tionn.l life, ~,nd ci vie c..~ rn:: poli ticf.'.l li.fc. The 

tendency wnu fo .. : both to ~ce:::ct positively tov! .rd th.:: be:h:>.viours 

in the t:rc<' s of ccono;nic :tncl rcli[Siou.:; lif(,. 

C~:t:ipbG11 ( 1 ')54) found t!:.rcnc;h pcrson:-,1 intcrVi<.;W.S th[. t 

while: 11 lc.y pc.i.·sons" prefercd tJ.rnir tc<:.'chers to live: in tlic 

community, the te~chcrs the~sclvcs did ~ot thin~ this i mportrnt. 

Also npproxirn~~ely one hnlf of ~11 persons interviewed thought 

ten chers should be married , while the other hnlf thought this 

rno.dE: no differ·t;nce. ':lo wh;~t cxt'-'nt the te .chers 1.1e:rc .. ctu •. lly 

n wo. rc of th<: for11cr disscnsus, ::md ho1:1 nuc:1 they 'Jere :1f fecb;d 

by th& i:-.mbit?,ui ty of th .... ll'.ttcr cxpcct<l'.;ion is ::-. r,~·.tte:r of con­

jecture. IIowevc!r, ;::ore srtluL.ry is the re:stricti v o pie turc 

painted by the followinc sLrics of fintlinGs: 
11'R0strictio1rn pl~.ccd Y)J' the: C0f1! uni t:r nron the tct.1c}wr I s 

p.1rson~.1 life: covcJrcicl ::.·ff.akin~ in Jmhl.ic l)l· .cGs, frcqu<.;:1tinc 
:< pl< CL. thr~ t sold in toxic:". till['; lic1uors , rl::ncing in certnin 
d<:-.nce hv.lls , end war.ten tc,- cl1 rs 1Jm1lin,_· in loc'l. l 'uo:·1lin! 
<'.l1eys .i• (Lr,ne , 1 951) 

i1Pr0ssurC;s of 8-n indirect type 1:10rc brouzht to bu'..r upon 
tv.:clrn1·s 1 p0rso;1.:..l h,·._bi t <.nd cntcrt .. -..irn .• c ·t, zuch ~-G d·.:.nc­
ine;, cc~rd nl·· y:i.-it;, snoldr.r, 1 ..lnd zoci.:i.l dri k:i.rg.,; 
C c .... 11..-~\:· .::,r , 1951) 

•ilhgid corM.rnnity control over the pcrsonr.l lives of tench­
ers w~s evident in the: restrictions pluced on tho teachers 
with re[prd to drinkinc , smokinu;, etc • ••• The rr. jority of 
highschool stuclvr::.ts felt th .t the te2.chc:r should set ~n 
example for oth8rs , and should exc~plify the highest moral 
st.::tndv.rd.s of the comr:mni ty . ti (Phillips, 1955) 

o1socic.l forces ngainst which tc.,_clicrs h.:cvc. to contend 
i nclude controls applying to personal h~bits nnd amusements , 
sex rclotions , socic::l life in tho coununity , c.nd ~:.ctive 
citizenship.'' (Dea.le, 11)36) 

liPressures c.rc brought to be <~r UIJOn teachers to pnrtici pa.te 
in certa in specified clubs , orcuniz~tions, und nctivities o;, 
(Cook nnd Al~nck , 1939) 
' 'Rel at i ve to conduct codus , teachers irnre clc2_rly restrict­
ed in dancing, not u ttendin3 church , in buying f r ou locnl 
merchants, 2..nd in other nw.ttcrs." ( Grcenhoe , 1939) 
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Discussion 

It i s apparent that rol8 conflict i s n semi nal 

construct , but one thu t is highly c omplex . Boi l ed down to it s 

operntionnl basis , h owever , r c l e conflict is most oft en a 

d i sc r epancy between two scor es obto.incd in one or more tests. 

The design of the tests , their scori ng , and the cho ic e of which 

scores a re chosen for me~suring the discrepancy, are the ritua l s 

::rnd art ifacts of the role conflict gc.r:1c , o.nd o..s such they 0 re 

often peculia r to the purticulur sub-culture (or sub-cult) 

underta king t he promotion of the gume . Thus, unless due ca re i s 

taken , any atteopt to parallel the construct of role conflict 

wi t h the everydc..y connoto.tion of the word 11 conf lic t 11 , or one 

a pplica tion of the construct with any other , is hazardou s . 

It is the intent ion of the nax t chapt e r to tnke u 

further look a t the construct; and i n the pro c 0ss , n tt cmpt to 

bring a measure of order to its various meanings . 
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Role Conflict - Its Operationalization 

It was postulated i n Chapter I tha t role conflict may 

be operationalized multitudinously, nnd tha t the utility of ~ny 

opero.tionnl i zat ion can be tested only by seeinc how well it can 

do the job it was 11 constructed11 to do - th2..t is, to predict to 

or explain sowe criterion measure . The review of the literature 

showed that role conflict is usually operut i ono.lized ns n 

d iscre pancy between two rne~suros, but th~t wany different 

measure - puirs have been used. T~ere h~s consequently been a 

tendency for confusion to result, nnd for uncerta inty over the 

rela tionship of one opera tionalization to another to be 

engendered . It would seem then, thut studies should, theoret -

ically , tC', lk D.bout ;;role conflict 1 i1, ;'role conflict ..., il 

c.. ' 

conflict Y', etc . In spite of this however , it should be 

possible to specify a conccptuo. 1 fr ,;.ue\rnrk with i n which <:,ny 

possible operationalization mny be p l aced . The specificntion of 

such [' fra1i1c- v1 ork is the mo.j ar concern of the present chn pter . 

In brief, the argument to follow is tha t nny operat­

iona liza tion may be consider ed to be given by particular co­

ordinntos of ~ t h ree-dime nsionn l space. It is suggested thn t the 
11 X axis\; of this spo.ce conb.'..ins the set of meo.surcs between 

wh ic l1 discrep~cncies may be found; the ;;y D.xis'' contains 

different procedures which mny be undert~ken in the generation 

of disc r epuncy scores i <'nd t hj rdly, the 11 Z ~x i s 11 cos ti tut es u.. 

new dimension in role conflict theory, the idE:::.~ of 1idirect ion 11 

applied to n discrepc.n cy moo.sur e . Encll of these iJ.Xes will be 

considered i n turn. 

The Set of Measures for Generating Di screpancies (the X ax i s) 

In order to e l aborate this dimension so that u log ic­

a lly derived set of discrepancy measures mny be a rrived at , it 

is necessary to start from somewhere. A starting point that 

seems to have fnce validity is the interaction 11 episoden spec­

ified by Kahn et n l. ( 1964·). It conta ins within it a description 

of what the participants of any socio..l interaction ndon during 

that interac tion. Now, if it is ac cepted that conflict is 

impossible unless there is some interact ion - even if it only be 

between two 1' sides;' of u. single person; then an analysis of n.n 



intera ction e p isode may provide an understand ing of a ll thut the 

o. ctors may br ing to any intercc ction, and he nce a list of the 

types of measur e tha t will occur a long t he X a x i s of the requir­

ed framework , thus providing t he s et of measures betwee n which 

discrepancies 80 y be foun d . 

In ~n i ntera ction betwuen two people , one i s the focus 

of the i nte r n. ction and the 11 receiver 11 of sent pressures ; the 

oth c:: r is the 11 sender; 1 of these pressures . According to Kc-i.hn et 

a l., nn episode consists of the trn i n of events entailed i n 

(1) t he sender's having expe ctnncies for the r e ceive r , and (2) 

ac ting towurds him a cc ordingly, with (3) these a ctions being 

perc e ived by the receiver, who (4 ) r esponds in coople~entnry 

f o.shion to these s ent exr>ec t ancies ( and his own), so tl1a t (5) 

t h is r e s ponse i s per ceived by t he sender, who (6) compares the 

incoo i ng informnt ion with tha t previ ously ho l d . At· thi s point a 

new episode wou l d t hen be initiated - the whole pr oc8ss be ing 

cyclic. Following fro m thi s outline of the episode, any i n t e r ­

a ction may then be described in terms of the uctors ' expe ct~n­

cies , behnviourE, pe rce ptions , and i nferences . These can be 

deta iled ns f ollows . 

Expectanc i es he l d for se l f 

Expe ctancies he l d f or own role 

Expe ctancies held for the role of t he othe r pa r ticipant 

Observabl e rol e behav i our 

Pe rc eptions of own ro l e beha viour 

Pe rce ptions of t he other 1 s role beha viour 

Inferences of the expectc.nci es t he other holds 

for his self 

Inferences of the expectancies the other holds 

for his own role 

Inferences of the expec t a ncies the other holds 

for the focal person's role 

(ES) 

( ER) 

( EO ) 

( OB) 

(PB) 

(PBO) 

(IES) 

( IER) 

(IEO) 

Of these, the only one whi ch mi ght poss i b ly require a brief 

e l abor a tion is the first. This is seen to enc ompass the individ­

ual's personality needs and va lue syste~ , a nd is regarded as 

being distinct from a pe r s on's expectancies of the role he is to 

enact. Typical of t he studies which would appear to have focused 

on this 11 Esn mea sure is thc..t of Walberg (1968) who found that 
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significant declines i n self ratings occurred dur ing student 

teachers ' teaching sessions; o. finding which he i nterpreted in 

t erms of a theory thn t o. conflict between pers ona li ty needs and 

role dernnnda l owers the self conception. 

Any conflict situat~on then , orises from some inter ­

~ction ; and thus it mo.y be described in ter~s of one or more of 

the !"1er:;bers of the set which consist s of o.11 possible pr:.ir 

combinutions of expectancies , behaviours , percept ions, and 

inferences - within or between the purticipc.nts. It ~ight nppenr 

o. t first glc:ncc th2 t mcc ny of the poss ible ixc ir co1;1bino.tions <ere 

up,ar ent l y menningless , nnd therefore uselcs~ . However, it is 

emphasized thnt such judgcent c annot be ma de on 2 priori grounds 

- a ll score discrepuncies taken from measure-pairs arc useless 

until they a re sho~n to be useful for predicting to or cxpln in­

ing other phenomena . In this connection , it is to be noted th&t 

no restriction need bG plctcGc.~ on pniring r.1e2 . .sures of the s<:.ue 

ta.rgeto For exc.r.iple , ll intr .'.', -- sender conflict;' (I~o.hn ct c.l., 1 ']64) 

could be established by c. d iscre yK'..n cy between two nEO" (expect-· 

ancies hold for the role of tho other J.X'.rtic i p~'.nt) i1Cc'..surcs fror.i 

the one sendeor . The q_uestio:'l to D.pply, 1-'.G ~1. l'.-v.y,3 , is ;1wh<'.t can 

lie done wi th it? :· 'l'o illustr-'.. tc this firct c.s~lcc t of tLc 

suggested frnmework, severnl rcprescnt~tivc studies of role 

conflict will be tnken , nnd their moc.surcs of the construct 

transl<t ted i nto the tenrn of this schei:K:. . 

The i 1intr.:, -senc',er cvnflict" of the KcJm et c. L (1 964) 

study mc..y be an EO-EO discrep~ncy ( u disc r epancy between two 

;
1expect:..1ncies held for the: role of the other p2rticipc.nt 11 ) c..s 

suggested above; but it could c. lso be c.n I EO- I EO discrepc.ncy 

(one between ni nferences of tho expectc..ncies the other h olds for 

the foc a l person ' s role 1
;) . Wh i ch of these appl ies to a part ic­

ulqr conflict measure depends on whether the focus is placed on 

the sender or rec eiver of the expecta ncies r espectively. Aguin , 

o. "person-role conflict;' Da y be c i ther <:'..n ES-ER discrepn ncy 

( a disc r epancy between expectancies ~ person may hold for h i s 

se l f and thos~ he may hol d for his role) , or an ES- IEO discrep­

ancy (if the role expectancy is inferred from some other sender). 

When Gross et u l. (1964) described role conflict i n terms of 

expe ctat ions attr i buted to two other member s of the role set , 

t hey were t a lking IEO- IEO di screpancy scores . On the othe r hand, 

when J a cobs on et a l. (1951) def ined role conflict a s differences 



between crit e rion groups with respect to the focnl role , they 

wer e speaking of EO-BO scores . (In this rognrd , it should be 

not ed that the EO--EO r.ie<.:.sure crecl i ted to K::thn i~ t 111. above is 

quite d i fferent from th~t of Jacobson and h is co-nuthors, i n 
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thnt the former focused on a inc l o sender , whnrens the l~tter 

were concerned i.-ri th multipl e sender s . ) 

flo th Pr rsons ( 1951) c-.nd Stouffer (1949) tc..lked about 

::.·olc conflict i n terr.w of c:i.n ~tctor perceivi ng incoi:1pci.t i blc 

expocto..-cion..; c \Jhi l c thio is s~ tisf.J.cto:cy for purposes of e;ene r .::l 

d iscussion , the definit i on i s not prJcisc enough for research 

~pplic~tion. It c~n readily be nppruciutcd th~t such n definit ­

ion \/Ou l d pE-r;.1it r;i<.::.::.:::::urco of conflict to coi,1e from :CR--Ell. 

( 
11 expcctnncies held for mm rolcn) , EH- Ii~O , or IEO- I EO discrep­

u ncy s cores . In n si~ilur wny , whe n Snr bin (1954) wrote 
11 

• ••• obligntions of the st~tus arc incongruent with the 

occupD-nt 1 s o\'m vnhn:s •••• ;, he could htcvo been describinr; ui ther 

BS-·EH or r:S -- Il~O dLscrepr.ncics. 

1:/hen othf:r studieG <~r<:: su'ijectcd to th~ G<.~me trD.nGl<i.t-­

ion process, their particul~r u~~Ge of the conflict const ruct 

c :..m .:,lso he di.'.Jcerned . ?or 0xn.iple : ( i) 'i'wym.-::.n .-.nd flidcUc 1 s 

( 1963) study of "di.syiec r i tic.s over tvc.c11er role cogni tio1rn" c nn 

be trnnsl o.ted aG ~~n ,~11 -EO nnd EO- EO di.s c:ce1r.ncy study . (ii) 

Getzels ~,nd Gub~l ( 1955) in looking ;. t the heck of r'.grec1 ;ent 

betv1ecn tc<lchc1·s over their :coJ_e , dc.:'.. l t wi tb. Eil-Jm .s cores. 

(iii) i'lerrill ,rncl Jox ('I 961+) lso investig:'_to d I:·\- ER d iscrepan­

cies , but ones -~h<>.,~ wcr<.:: conccptuc:.lly d i fferent fror1 Ge tze ls 

o.nd Gub;1_ 1 s in th<:tt the discrcpnncics \'Jer e ~Ji thi~ e::i..ch tenchcr 

r espondent ; (iv) L3ne's 1951 study o f b e g i nni ng te~chers who 

inferred conflictine cxpectntions a~out t he ir personnl lives 

frow different reference groups, produced I ES - IBS score s . 

'l'he studies of Musgrove ('1 967 ) nnd. '.11:-tylor (1968) into 

Brit ish teachers nre more d ivers ified . These two authors 

obta ined r ankinBs on s elected aspects of teacher behaviour fro~ 

each subject: (i) ns he iden lly va l ued t hem i n his teaching 

performance, (ii) as he thought the he ad teacher , his colleagu e s, 

pupils mid pGrcnts v~lued t her.1 , and ( i ii) ns he t hought the. t in 

f ac t they ch~ractcr izcd h i s teaching performance . In the studies , 

the agreement or l a ck of agreeroGnt aLlong the r anks w~s taken 

a measure of conflict. I t is evident tha t the re were in fact 

n vo.ilab l c three d ifferent typer.> of c onflict mea s ure : ER·-PB , 



ER- IEO , nnd PD-IEO. 

The finr,1 ill ustrat i on i!hich nc0d be gi vcn i s the 

translc tion into the ter~inology of t hu proposed framework of 

t he Kr :i.ut ( 19()6) study ir!to rolo conflict in s'.llcsmcn . Kraut 

differenti~tG<l >,et\-Jecn ' 1SUbjcrtive conflict 11
1 

11 objcctivc 

1+1 

conflict '· , .ntl whnt Le ten10d "distortion•· . Accorcl:i.ne; to him , 

;;subjcc-civ0 conflict1' wr.s G(,ner:·tcd by .:i. discrepcmcy between the 

s-lcs1v:·.n 1 s e:;;:y::ct;.--.. t ions :-·.nd t:.osc he thousllt his mttn<:tgcr held 

for hir.i . IL'his is "'.::':: - 1.C:O conflict. On th.:: other :1:~nd , 1'ohjectivc 

conflict" u:·.s ~-. t tri1rnt0d to the; s;· lcs1;1c.n if' the:r .... Hts ?..r..y 

discrepancy '0oti1:.:.:::n tlic <.:X}JCctc tions the 11nn< [;Cr he l d for the 

s~les~.n, and those .ctu~lly he l d Ly the l!~ttcr, end ~s such ccn 

oc trc r:i:;l· ted :.s EH-l~O conflic t . Kr o:ut ' s •1distortio:n 11 \·JO.s b::i.sed 

on the difference 'betHC:en the r1<'.nni;cr ' s expectation for the 

s.::i.lcsr.i<'.n , <1.:J.d those t110 s: -.l osr, .n believed the other he l d . 

Clec·.rly this is EO- IJ<;o conflict . 

All role conflict studies ~re susceptible to this kind 

of transl<.'. t ioi'i . Ho i;1cver, no fl:rther trc.nsl;:;. tions need be made ;_·_s 

sufficie11t h~vc alre~dy been provi~cd to illustrntc the point. 

Proc8dures for Gener2tinG ~iscrcpnncies ( t he Y axis) 

'i'r:'.ditiona lly, role conflict in Cl p<:'..rticul<..'.r situation 

hns been cle termir•ed , gG'lw r t•.lly spo:..ki ng , by suL1111 i ng discre.!_J..:.:.ncy 

scores ~cross d ifferent exp0c '~d rule bch~viou~s, and as well 

often r.cross U".ny differ0n t role sc:t:ders . Thi::; }ws produced 

groups of .subjectc \·:ho .:i.rc <l8 cl:.1r e<l to bG ;'hit;h conflict 11 or 

11 1 0\·J conflict" c .. 1se:s . Thereupon cor.1pc.crisons a r e invc.ri<.'.b ly 1;1adc 

betvwen the t Ho. Eowe ver, though this pr ocedur0 i s entire ly 

l egitiuat e , other procedur~s nre a l so poss ible . It is we ll to 

consider then the set of a ll possible procedures which might be 

followe d . This set c an he constructed in the following way . -

Discrepancies may be found: 

(1) for each expected role behaviour, and each role sender 

taker;. in turn; 

(2) for ea ch expected role behaviour, across ~11 role 

senders ; 

(3) across a ll expe cted role behaviours, and each role 

sender taken in turn; 

(4) across a ll expected role behaviours , and a ll role s enders. 
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Elaboration of this i s probably best accomplished 

through the use of a particular study as illustration. The one 

selected for this purpose i s the four nation comparative study 

of teacher role undertaken by Adams , Biddle , Campbell, Fraser , 

Green, and Holmes (1970) . The role conflict part of t his study 

was based on ten quest i onnaire items representing ten common but 

sometimes contentious aspects of the teacher role . To these, the 

teacher respondents were asked to indicate (i) t he ~xtent of 

their approval , and (ii) the extent of approval which they 

estimated that (a) school officials (superi ntendents or inspect ­

ors), (b) principals (or headmasters), (c) other teachers , and 

(d) the parents of pupils would g ive . That is, t he questionnaire 

format consisted of ten expected role behaviours with, for each, 

five Likert-type 5 point scal es: for the respondent 's own level 

of approval, and one for each of the four role senders . 

Returni ng now to the present argument , the four 

possible procedures listed above will be dealt with in turn 

below. 

(1) The procedure which takes discrepancies for each expected 

role behaviour, and each role sender taken in turn, provides a 

micr oscopic view of what conflict may inhere in a given social 

system . Each behaviour is taken , and is related separately to 

every member of the role set . In terms of the comparat ive study, 

this would mean that each of the ten "teacher activities" would 

be considered in turn , and for it, four measures of conflict 

obtained by comparing the respondent's level of approval with 

that attributed to (i) school officials , (ii) principalst 

(i i i) other teachers, and (iv) parents. Thus , in total, 40 

different measures of conflict would be generated . It is clear 

that such an analysis would show up any glaring dissensus 

between two actors concerning any particular behaviour. 

(2) Thi s approach focuses on discrepancies for each expected 

role behaviour, across all role senders , and as such gives a 

measure of conflict for each behaviour as it occurs within the 

tota l role set . Hence , using the illustration study, the four 

conflict scores obtained for each of the ten "teacher activ­

ities" would be summed to give a total conflict score for t hat 

behaviour - resulting i n 10 such total scores . This approach , 

when compared with the first, gives a more overall picture of 

how the different behaviours of a specific role compare on the 



conflict s cale, from which it c ould be seen whether one of the 

i 1activitiesn was the source of more conflict than any of the 

others, or whether in f act one of them apparently genera ted 

little or no conflict. 

(3) The procedure which consi lers discrepancies across all 

expected role behaviours , and each role sender t aken in turn, 

follows simila r lines to the second, but i n this case it is the 

members of the role set tha t come under s crut iny for compar ison. 

By such an analysis, it will become apparent whether a partic­

ular role sender is the source of more role conflict than the 

others. I n terms of the Adams et al . study, this procedure would 

require tha t the score discrepancy with nschool officials1; for 

item 1 would be added to tha t for item 2, and so on until a ll 

ten discrepancy scores had been summed to produce a total 

dissensus score that that respondent had with " school officials". 

Similar procedures would generate three further scores for the 

three remaining s a lient others. 

(4) The l ast of t he approaches - discrepancies a cross a ll 

expected role behaviours, and a ll role senders - gives the total 

conflict score for n given socia l system , and is the one which 

appears most frequently in the literature . This single score 

could be obtained i n t he comparat ive study either by summing t he 

ten scores from the second procedure , or t ho four from the third. 

The main strength of this "total conflict 11 score lies in its 

dealing with l a rge fi gures , a ~onsequenc e of which is its 

ability to show up differences between groups more readily, thus 

giving greater eas e in obta i ning statistical significance. 

In summary; if a ll four appr oa ches were applied to the 

study chosen for illustra tion, a total of 55 different conflict 

scores could be generated: 40 from the first procedure, 10 from 

the second, 4 from t he third, and a final total score from the 

last. 

Direction (the Z axis) 

The final aspect of the construct role conflict open 

for considera tion in this chapter is the direction of the 

discrepancy. Clearly, when a discrepancy between two scores 

exists, ea ch score can be seen as closer to or further away from 

a given criterion. It follows then that respondents can be rated 
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on this characteristic; being seen for example, a s positively or 

negatively discrepa nt. This has some interesting implications. 

For instance, on a five point scale, when a focal person is 

scored 5 for recording his own 11 h igh approval" of some expected 

beha viour, and 1 for his perc ~ption that a given salient other 

"highly disapproves '; , the conflict score derived is 4. But 

a nother foc a l person who ;1h i ghly disapproves" of the same beha v­

iour, and perceives the same salient other ns 11 highly approving 11 

of it, is a lso scored 4 for confl ict. Now while conflict is 

demonstrated equally i n both cases, there would seem to be 

p ossible advantage in determining whether better prediction c a n 

be obtained by considering the two conditions as different. This 

might be done for example, by treating the form er measure as 

positive, a nd the l atter as negative. Then the analysis would be 

sepa r a ting two types of respondents, both of whom are in 

conflict 1 but for possibly different r easons. To the author's 

knowledge , to date n o a ccount has been t aken of this obvious 

characteristic of the s cores , presumably beca use sufficiently 

clear-cut r e sults have been obta inable without it. In other 

' words; nconflict11 is 11 confl ict 11 i s 11 confl ict" . 

Further than this, however, if the di rection of the 

discrepancy is considered, then a number of a lterna te procedures 

become possible. For instance, if a single expected role beha v­

iour is being examined in r egard to a single role sender, then 

there is, of course, no summiLg of scores to be done, so tha t a 

conflict measure can be either 11 s i gned11 or 11 absolute; r - i.e. 

with the direction of t he discrepancy considered or not. On the 

other hand , if either multiple role behaviours, or multiple role 

senders, or both, are being considered, then there are scores 

that can be summed . In this c ase , the score's direction can be 

either regarded or ignored, producing thereby either "signed" or 

il absolute" discrepancy measures. Further, two additional possib­

ilities arise, for a "pos itive" discrepancy score can be deter­

mined by adding the positive scores only, and o. "negative" score 

can be obtained by a dding nega tives _only.1 

In calculating a summed a bsolute score, the direction 

of any discrepancy is disregarded so that its absolute value is 

added to all relevant others to give the largest possible 

conflict measure. This, of course, is the method and type of 

score which is in widespread use, presumably because it provides 
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scores of maximum size for anal y tic purposes. On the other hand, 

a summe d signed conflict s core is obtained through an a lgebra ic 

summation of "directed11 discrepancy measures. With this proced­

ure, it is possible for positive and negative scores to cancel 

e a ch other out, so that a subiect r anked high on absolute 

conflict may have zero s i gned confl ict. Such a proce dure would 

supress t he we i ghting given in .::m annl ysis to 11 inconsistent 11 

a ctors who, it is conceivabl e , may be adversely affecting the 

predictive p ower of the ~bsolute opera tiona lization. 

With both summed positive and negat ive conflict 

scores, two different p opulations a re separated, both of whom 

are i n conflict, but the conflict would appear to be of differ­

ent sorts. Thus, if n o differences do become apparent from n.n 

annlysis of these different t ypes of measure , then the question 

Rs to t he va lue of t he instrument be ing used to measure the 

conflict could well be a sked. 

In summary, role conflict i s a mensure of d i s crepancy 

between t wo s cores . How this dis crepancy i s determined , and 

wh ic h scores a re re l ated , shou l d be considered and def i ned 

c a r efully . One of t he con c erns of this chap t er h a s been to 

sugges t thut the set of p o s sib l e measures of conflict which may 

b e used i s considerably l a rger t hnn has gener a lly been recog­

nized. I n the next chnpter, a des cription is g iven of the way in 

which a number of these logicr lly poss i ble a lt ernatives will 

a ctua lly be generated using da t a from another s tudy. In the next 

chap ter a lso, bec ause a basic a ssumption of this study is that 

the v a lue of any operationalization (or indeed, construct) 

inheres in its explanatory-predictive power , the nature of the 

criterion test of t he relat ive utility of the op era tiona liza t­

ions will a lso be described. 

••••00000• 

1 If an analysis involving score direction is to be 
undertaken, then the terminology of the instrument items 
becomes critica l, in that if s ome items are couched in 
positive terms, a nd others in negative, the n in the scoring 
process, some 11 common11 directionality has to be accepted. 
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The Generation of Selected Operationa liza tions 

In the lnst chapter , it was suggested tha t ther e a r e 

many Hays in which the construct role conflict may be operation­

a lized, and that tho vulue of any operationali-ation lies 

principally in its power to predi ct to or oxplein some focnl 

phenomenon. Following on from this, the present chapter sets out 

to demonstrate thut muny of the operntion&lizntions suggested 

E.E.r:. be gene re.. ted. fro:J: tho Bc..mc primc.ry dr,t1~ , and that they can 

then be com pa.rod \Ji th on ch other so thn t their r e la ti ve predict ­

ive power may be discerned . This t~sk is to be accomplished 

through the use of dntn from an as yet unpublished investigation 

into the role of the teacher in New Zealand . The authors Bates 

and Adams developed a questionnaire that dealt with nine differ ­

ent styles of tec.ching, and \·rhich \ms responded to by teachers 

themselves , by parents , and by pupils . Tho teacher questionnai re 

a lso sought the teachers ' perceptions of t he others ' viewpoints . 

The study then is prcgn~nt with role conflict mnterinl. However, 

in order to demonstrnte the proposition t hat this construct can 

be oper('ttionnlized in m:u:y different ways, :md that these 

different operationalizations can be shown to relnte to 

criter ion measures (nnd to each other) differentiall y , only the 

dntn from the tencher questionnaire need be used. Although by 

not using either the pnrents ' or pupil s ' quest i onnnires , a large 

number of the possible discrc~nncy types suBgeuted in the 

previous cho.pter cnnnot be demonstrated , an ndequt:lte number of 

comparisons is availabl e t o make the point . For the purpose of 

the present exercise the detail of the Bntes nnd Adams study i s 

l argel y irrclevnnt . However, some brief account of their 

investigation may prove he l pful. 

The Bates and Adams Study 

The theoretical underpi nning of the study consists of 

nn amal gnm of role theory and exchange theor y . It assumes that 

any social interaction may be cntegorized conveniently i n terms 

of its f ocus on "status" , 11utility", or 11 a.ffect" (abbreviated 

" S" , 11U11 , and 11 A1 i r espec tively) . Further , the behaviours of 

t eachers i n ~ classr oom may convenientl y be ca t egorized 
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( grossly) as 11 orgo.nizational " , "subj ect mat ter orientedn, or 

"social relations oriented11 (abbrevinted 11 orr, ;rsw1 , and 11 SR 11 ) . 

By opposing these six internction/behwviour types, n i ne nr ch­

types a re generated in a 3x3 ma trix . Thi s procedure is illust­

rated in Figure 4.1 below . 

Fi_Eure 4~ 

Te<:tchil";_6 Style l'·la tr ix 

s u A 
· I f 

0 ; 1 i 2 ! 3 
I·- - -- .--..,. ·-· .... .. ·-·. . ·-

Si"i ; 4 I 5 : 6 I 

'.---·i-- - ·--j ... 

SR . 7 ; 8 ' 9 

In the investigat ion, the a rchtypes were opera tional­

ized as nine styles of teaching , nnd from the teacher quest ion­

naire that incorporated the styles, t he authors were ab l e to 

obtain a tota l of 36 scores, in 4 sets of nine, each set indic­

ating the number of times each of the archtypes was chosen by 

each respondent: (i) on his own behalf , and ns he thought that 

(ii) parents, (iii) pupils, and (iv) other tea chers would choos e 

them. The r ange possible for each archtype score wa s 0 to 8. 
The types of scores are enumerate d in Figure 4 . 2 below . 

0 

SM 

SR 

0 

SM 

SR 

Fi_ ~ure 4 . 2 

Reference GroUJ? Mo. trices 

s u A s u A 
t ·-1-1-2-r-31 0 i~ 11 112 .i r-----+- ____ , : I ---'-- ·· j 

·--~- -~ --~-J--~- l SM i 13~ l 15, ,·-- , ·- ! ~·-·- .. , 
l 7 i 8 ! 9 l SR : 16 : 17 i 18 : 

. I 

SELF PAHENTS 

s u A s u A 
1-19-1-20 1-211 0 1_28 j 29 +~-~.I 1-~1231-24 I SM ! 31 32 i 331 
l 25 : 26 ! 27 : SR ! 34 r 3 5 r36 · i 

PUPILS OTHER TEAC!-IERS 
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These four sets of data (for self, parents , pupils, and other 

teachers) constitute the entire data source from which all the 

discrepancy scores considered in the present investigation will 

be generated . Discussion of these s cores, and the procedures to 

be adopted in their gene ratio; , follows . 

Generation of Discrepancy Scores 

ER-ER discrepa~cies 

ER-ER discrepancies a r e discrepancies between two 

"expe ctancies held for own role " . The .Bates and Adams study 

allows for two different types to be determi~ed . The first type 

may conveniently be referred to as Hintra-personal 11 in that 

discrepancies may be generated f rom scores obtained from a 

single respondent. The second type, which may be calle d ninter­

pcrsonnel11, arises fro m discrepancies between ex pe ctancies h e ld 

by an individua l tea che r respondent for h is own role, and those 

held by teachers in genera l. Each will be considered in turn • 

. In~a-personal. \rli thin the "Self 11 matrix in Figure 

4.2, each of the n i ne a rchtypes constitutes a legitima te expect­

ancy held by a teacher for his own role as tea cher. Therefore, 

the choice of any one tea ching style over another provides a 

discrepancy score measuring the distance b e tween two "expectan­

cies held for own role 11 ; t hat is, an ER-ER dis~repancy score. 

This is the basis on which 45 discrepancy scores will be 

generated. As an a id to understanding , these scores are present ­

ed in t a bular form (in Table 4.1 below). The Table employs the 

numbered teQching a rchtypes tha t appeared in Figure 4.2. Thus 

for example, in Table 4.1 the numbers 11 1 - 2 11 stand for 11 the 

absolute difference b e tween the number of times archtypes 1 and 

2 were selected by the respondent 11 ; 11 (1&4&7) 11 stands for "the 

total number of times the dimension "status" was selected", and 

so on. There are 36 possible pairings of the 9 archtypes. By 

finding the difference between the number of times each member 

of a pair was selected, 36 ER-ER discrepancy scores can be 

obtained . (Scores 1.1 to 1.36 in Table 4.1) Further, by finding 

tot a ls for each of the rows, and each of the columns of the 
11Self 11 matrix in Figure 4.2, another 6 scores can be generated: 

3 from the 11 S,U,A 11 dimension, and another 3 from the "O,SM,SR 11 



dimension (Scores 1.38 to 1.40, and 1.42 to 1.44 in Table 4.1 

respectively). Finally, 3 different 'totals' may be arrived at 

by summing: (i) the 36 basic discrepancy scores, giving a total 

ER-ER discrepancy score (Score 1.37); (ii) the 3 scores from the 

"S,U,Air dimension (Score 1.38 ~ ; and (iii) those from the 

"O ,SM, SR" dimension (Score 1.45). 

Table 4.1 

Intra-persona l ER-ER discrepancy scores 

---- -,-- ---.-·--------· -----~------,--- - . --· ··-

1. 1 I 1 - 2 I 1 . 2 I 1 - 3 1.3 j 1 - 4 
l 

1 .6 j 1 5 
! 1. 5 I 6 1.4 ! I 1 1 7 

I i I I 1•7 I 1 8 I 1.8 1 - 9 1 .9 I 2 - 3 

1.10 I I 

11 .12 2 - 4 1. 11 2 - 5 2 - 6 

1.13 l 2 - 7 1.14 2 - 8 1 .1 5 2 - 9 
1.16 3 - 4 ,1.17 3 - 5 1 .1 8 I 3 - 6 

1.19 3 - 7 1.20 3 - 8 11 . 21 I 3 - 9 
1.22 l+ 11 . 23 4 - 6 4 - 5 11 . 24 - 7 
1.25 4 - 8 11 . 26 I 4 - 9 ! 1.27 5 - 6 

1.2s I () I I 5 - 7 j 1.29 ! 5 - 0 i 1 . 30 ! 5 - 9 
I I 

1.31 i 6 7 '. 1 . 32 l 6 8 ; 1 . 33 ; 6 9 I 

I I ; . 
1.34 ! 7 - 8 : 1. 35 i 7 - 9 : 1 . 36 ; 8 - 9 

i 

1.371 The sum of scores 1.1 to 1.36 

1.38 ( 1&4&7) - (2&5&8) 

1.39 l (1&4&7) - (3&6&9) 
I 

(2&5&8) (3&6&9) 1.40 l -
1 . 41 ! The sum of scores 1.38 to 1 .40 

1.42 (1 &2&3) - (4&5&6) 

1.43 (1&2&3) (7&8&9) 

1.44 (4&5&6) - (7&8&9) 

1.45 The sum of scores 1.42 to 1.44 

The nine archtypes are thus the basis for all 45 

discrepancy scores described above. Now , there is no apparent 

reason why any of the archtypes should be considered more basic 

thc:ui any other. Therefore, it will not be possible to consider 

the direction of the scores as there is no logical point of 

reference. Hence, (in the terminology of the previous chapter) 

the initial 36 ER-ER scores and their total will all have to be 
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absolute , and cannot be signed . Thus , ne i ther a positi ve total, 

nor a negat ive one (nor hence a signed total ) wi ll be obtai n­

abl e . In like manner, the 6 scores obta ined from the two matrix 

dimensi ons will have to be absolute only , as will their two 

totals. As before, positive a: d negative scores and a signed 

tota l score will not be nvnilable . 

Int~ .. E.::J?.~S~E-_el. . As descri bed earlier, these arise 

f r om discrepancies between the expectancies held by an individ­

ua l teacher respondent for his own role, and those held by 

t eachers in genernlo By using each respondent ' s 11 Se::lf11 matrix , 

(Figure 4 . 2) the mean score of each of the a rchtypes , and the 

six intera ction/beha viour types may be calculated; and it is 

these fifteen means that are defined in this study to be the 

expe c tancies held by teachers in gener a l . Thus , a discr epn.ncy 

between a respondent ' s score for one of these fifteen , and the 

mean score for that type is h i s 11 inter - per sonnel ER- ER discrep­

ancy score11 for that part icul ar type . Further , in exactly the 

same manner as described above in the intra- personal section , 

another 3 total discrepancy scores can be gener ated . However, 

unlike the situation in that section where score direction can ­

not be considered, for this type of score there are two poi nts 

of reference that may be used - e i ther the "self" score , or the 

mean score . In the present study, the mean score will be used as 

the reference point' so tlw.t r'eviations from t"'ie mean score wilJ 

constitute signed scores. Thus , both positive and negative 

scores may be gener ated . However , becnuse of the forced choice 

nature of the questionnaire used by Bates and Adams, for each 

respondent there must ~lways be the same number of positive as 

negative scores. As n result , the r espondent ' s signed total 

score must be zero . So , for the present i nvest igation , ne i ther 

positive , negative nor signed total scores wil l be cal cul ated. 

Nevertheless, three absolute total scores wil l be . The mani p ­

ul ations are outlined i n Table 4 . 2 below. I n the Tabl e t he 

fo l lowi ng conventions are observed :-

Th e abbrevi at i on "M1" s t ands for the mean s core of a ll teacher 

r espondents for archtype 1 , "M2 11 for archtype 2 , and so on to 

"M9" . The next three scores , "M10" , "M1 1 11
, und "M12" stand 

r espectivel y for the mean scor es fo r the "S" , "U'' , and "A" 

categori es; while 11M13" , 11M1411 , and 11 M15" stand for the 11 0 11
, 



11 SM11 , and 11 SR 11 categories. 

Table 4 . 2 

Intor-per son~el ER- ER discr e Eancy scores 

·- - _ .. _ .,.,. .. ---------------- - ·. . .... .... _ -- --- --
I ' 

2o1 I M1 - 1 1 2 . 2 ; M2 - 2 2 .3 : 1'i3 - 3 
i 

2 .4 l M4 - 4 ; 2 .5: M5 - 5 2 . 6. M6 6 
I 

2.7 1 N7 - 7 . 2 . 8 N8 - 8 2 . 9 M9 - 9 

2 . 10 - M10 - ( 1&4&7) 2 . 11 l ~1 11 - (2&5&8) 

2 . 12 ! i·i12 (3&6&9) 2 . 13 : M13 ( 1&2&3) 

2 . 14 I M14 ( l~&5&6) 2.15 : M15 - (7&8&9) 
2 . 16 ! The sum of tho absolute values of 2.1 to 2 . 9 

i 

2 . 17 1 The sum of t he absolute values of 2 .10 to 2 . 12 

2.18 I 
! 

The sum of the absolute values of 2 . 13 to 2.15 
------ --- . -

All these BR- ER discrepancy scor es are generated by 

compar i sons between different scor es , either found in, or 

obtainable from the 11Self1
' matrix of Figure 4 . 2 . Such compar­

isons may be descr ibed as "intra - ma trix". "Inter- matrix" 

comparisons involve scores from the ;rselfa matr ix and scores 

from one of the other matrices in Figure 4 . 2 . The discrepancy 

types which result from thes e manipulationa are representative 

of the ER - IEO and ER- IER types. The ones to be generated and 

used i n this study are described below. 

ER- IEO d i screpanc ies 
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Any discrepancy between an expectancy that a person 

hol ds for h i s own role and an inference he makes of an expect­

ancy some salient other hol ds about it, is an ER- IEO discrepancy . 

Thus , any differences between the respondent ' s "Self" scores and 

those he a ttributes to either parents or pupils are ER- IEO 

discrepancy s cores . Consequently , by considering the "Self" and 

"Parents" matrices together , 9 discrepancy scores can be 

generated from each of the archtypes . As well , a further 6 
s c ores can be obtained by using the six dimensi on scores for 

both. Then, in the same way as i n the ER-ER case, 3 different 

totals can a lso be calculated. This procedure when repeated for 

the "Self 11 and "Pupils" matrices, generates another 18 discrep­

ancy scores . The resulting 36 scores are set out in Tables 4.3 
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and 4.4 below, wher e , as before, the number s refer to archtypes 

enumerated i n Figure L~ . 2 . For exar.iple, 11 1 - 10 11 stands for "the 

nu mber of times the r espondent sel ected archtype 1 , minus the 

number of times he thought that parents woul d se l ect that same 

archtype 11
; 

11 2 - 2on stc:mds fo.· •·the number of t i mes he selected 

archtype 2 minus the number of times he thought that pupil s 

woul d have se l ected that u.rchtypen; 11 (1&4&7) - (10&13&16) 11 

stands for ''the number of times he selected the "status11 dimen­

s ion, minus the number of times he thought that parents woul d 

select that dimension''; and so on . 

3 . 10 I 
3 . 11 t 

~ . 12 

3 . 13 I 
I 

3 . 141 

3 . 15 l 
3 .1 6 i 

I 

3 . 17 : 

3 .1 8 i 

Table 4 . 3 

ER- IEO. di~.2.Eanc;y SC?F~.2...._<?btained 

from perce ived _conflict wi ~h parents 

1 - 10 ~ 3 . 2 I 2 11 3 . 3 3 -
I I 

4 13 ! 3 . 5 : 5 - 14 3 . 6 I 6 

7 - 16 . 3 . 8 ' (') 

0 - 17 3.9 9 -
The Sllr.I of the absolute values of 3 . 1 

( 1 &4&7) - (108c13&16) 

(2&5¢/.8 ) - ( 11 &14&17) 

(3&6&9) - (12&15&18) 

The sum of the .::tbGol ute values of 3 . 11 

( 1&2&3) - (10&11&12) 

(4&5&6) - ( 13&140.:15) 

( 7t:8&9) - ( 16&178:18) 

12 

15 

18 

to 3 . 9 

to 3 . 13 

The sum of the absolute values of 3 . 15 to 3 . 17 

As with the i 1inter - personnel 11 ER- ER discrepancy scores , 

the direction of the ER- IEO discrepancies may be considered . The 

"Self" score used as a poi nt of refer ence per mits t he determin­

ation of positive and negative differ~nces . Henc e , as shown i n 

Tables 4 .3 and 4 . 4 , i n every instance except the six total 

scores , the salient other 1 s score is subtra cted from the 

respondent' s s core. However, again because of the forc ed choice 

char acter of t he original questionnaire , neither positive , 

negative, nor signed total s cores can be ca lculated for the 

ER-IEO discrepancies either. 



Table 4 . 4 

ER-IEO discreEancy s cores obtained 

from perceived conflict with Pl!.Pils 

---------- ·----·-·-----·-····-··--· ····· - --- -··--· · 

4 .1 

4 .4 

4 07 

4 .1 0 

L~ . 11 

4 .1 2 

4 o 13 

4 .1 4 

4 .1 5 

4.16 

4 .1 7 

4 . 18 

' L 
i : 

1 19 ! 2 20 i 4 3 : 3 21 - i ~ . 2 - l • ' -
4 22 ; 4 . 5 

I 

5 23 4 . 6 : 6 24 - - -
I 

: 4 08 : 8 26 
! 

4 . 9 7 - 25 - 9 - 27 

The sum of the a bsolute values of 4.1 to 4.9 

(1&4&7) - (19&22&25) 

(2&5&8) - (20&23 &26) 

(3&6&9) - (21&24&27) 

The sum of the absolute values of 4 .11 to 4.13 

(1&2&3) - (19&20&21) 

(4&5&6) - (22&23 &24 ) 

(7&8 &9 ) - (25&26&27) 

The sum of the absolute valu es of 4 .15 to 4 .17 

ER-IEn discre_Eancies 
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ER -IER discrepancies arc d iscrepancies between 
11 expe ctancies held for own role 11 and 11 inferences of the expect ­

ancies the other holds for his own role 11 • The Bates and Adams 

study allows for two d ifferent types of these to be determined . 

As before, these mny be referred to as ;1intra -personal11 and 

; 1inter-personnel 11 • 

Intra-~sonal. In Figure 4 . 2 , the scores contained 

within the 11 0ther t eachers11 matrix represent inferences made by 

the respondent of expectancies other teachers hold for their own 

roles, while those in the 11 Self11 matrix are his own expectancies 

for his own role as teacher. Thus , appropriate comparis ons made 

between the two matrices will produce 11 intra-personal 1' ER-IER 

discrepQncy scores. The generation of 18 such scores follows 

exactly the same pattern as that set out above for the ER-IEO 

scores, and is summarized using the same conventions in 

Table 4.5. 

Inter-Eersonnel. The 18 discrepancy scores generated 

in this section parallel those in the 11 inter-personnel" ER-ER 

discrepancies section except tha t the discrepancy in each case 

is between the mean of the teachers' scores for each type and 



the r espondent ' s perception of the other teachers' scor e for 

that type . These scores are t abul ated in Table 4. 6. 

!abJ.e l+ . 5 

I ntra -personal ER IER_<;l~repa~__:;cores 

-------- ------- ··~ .. __ ___ ... --·- -·· ·-·-- -·· - ---- - .. 
I 

5 . 1 : 1 - 28 1 5.2 2 - 29 5 . 3 ! 3 - 30 

5.4 I ' 4 - 31 I 5. 5 . 5 - 32 5.6 6 - 33 

5o7 ! 34 
! 

5 . 8 . 8 - 36 7 - - 35 5.9 9 
I 

ThG of 5 . 10 I sum the absolute va lues of 5. 1 to 5 . 9 

5 . 1 j I ( 1&4&7) - < 28r,31 &34) 

5 .1 2 . (2&5&8) - (29&32&35) 
i 

5.13 I (3&6&9) - (30&33&36) 
i 

5 . 14 I The sum of the absolute va lues of 5 . 11 to 5 . 13 

5. 15 1 (1&2&3) - c 28r<29&30) 

5 .1 6 : (4&:5&6) -· (31&32ec33) 

5 . 17 . ( 7g,8&9) - (34&:35&36) 

5. 18 The sum of the absolute vnlues of 5 . 15 to 5 . 17 

T'l.b l e; 4 . 6 

~.::J?.~_oE_nel ~B_-IER tli~C.F...£.J?.~.c~c,2_1'~ 

·---------- -- - --------------------· ·-·---· -
6 .1 I 28 

I 

i 6. 3 I M1 - 6.2 i M2 - 29 M3 - 30 
j I 6 . 4 M4 - 31 I 6 . 5 ! N5 - 32 I 6 . 6 ! M6 - 33 

' 
6.7 Ii? - 34 6. 8 . N8 - 35 6 . 9 J.19 - 36 

6 . 10 ! J:i10 (28&31 &34) 6. 11 I M11 (29&32&35) 
I ' : 

I 

6 .13 : 6012 i M12 - (30&33&36 ) I M13 - (28&29&30) 
I 

6. 14 l H1L~ - (31&32&33) 6 . 15 : N15 - (34&35&36) 
I 

6 . 16 i The sum of the nbsolute values of 6 . 1 to 6.9 

6. 17 The sum of the absolute values of 6 .10 to 6. 12 

6 . 18 . The s um of the absolute values of 6 . 13 to 6 . 15 

Further Total discrepanci scores 

In the previous chapter , it was indicated that it is 

possible to examine discrepancy scores totalled 11 across all role 

senders11 • Thi s will be unclertaken in the present study by 

utilizing the scores gener ated in the ER-IEO and intr a - personal 

ER- IER sections (see Tables 4 . 3 , 4.4 , and 4 . 5) in a summation 

a cross the three ro l e senders : parents, pupils , and other 
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teachers. Hence , the three type 1 scores will be added to give 

a tota l archtype 1 discrepancy score ; the three type 2 scores 

added to give a total archtype 2 discrepancy score; and so on. 

This is summ~rized in Tnble 4.7 . 

7 o3 I 

7.4 

7 . 5 

7 . 6 

7.7 

7 . 8 

7.9 i 
I 

7 .1 0 I 
7 .11 I 

I 

I 
7 . 12 II 

7.13 

7.141 
7 .15 I 

Table.4 . 7 

Further Total discre~a~cy scores 

--- --- ··-- · --·-.-- .. 
(1 - 10) & (1 - 19) & (1 - 28) 

(2 - 11) & (2 - 20) t (2 - 29) 

(3 12) l (3 21) & (3 30) 

(4 - 13) & (4 - 22) & (4 - 31) 

(5 14) ~ (5 23) ~ (5 32) 

(6 15) & (6 24) & (6 33) 

(7 16) & (7 25) & (7 34) 

(8 - 17) & (8 - 26) ~ (8 - 35) 

(9 - 18) & (9 27) & (9 36) 

The sum of the absolute vnlues of 7 . 1 to 7.9 

((1&4&7) - (10&13&16)) & ((1 &l~&7) - (19&22&25)) 

& ((1~4&7) - (23&31&34)) 

((2&5&8) - (11&14&17)) & ((2&5&8) - (20&23&26)) 

& (( 2&5&8) - (29&32&35)) 

((3&6&9) - (12&15&18)) & ((3&6&9) - (21&24&27)) 

& ((3&6~9) - (30&33&36)) 

The sum of the a~solutc values of 7. 11 to 7 . 13 

((1&2&3) - (10&11&12)) & ((1 &2&3) - (19&20&21)) 

& ((1&2&3) - ( 28&29&30)) 

((4&5&6) - (13&14&15)) & ((4&5&6) - (22&23&24)) 

& (( 4&5&6) - (31&32&33)) 

7 . 17 i ((7&8&9) - (16&17&18)) & ((7&8&9 ) - (25&26&27)) 

& ((7&8&9) - (34&35&36)) 

7 . 18 The sum of the a bsolute values of 7.15 to 7 . 17 

An examination of these 18 total discrepancy scor es 

which which can be produced, shows that the first 9 are arch­

types totalled across all three role senders . The t enth is the 

grand total of all these, and effectively comprises the gross 

discrepancy that may be attributed to any respondent. The 

remaining 8 scores represent respectively the 3 totalled scores 

across the 11 S,U , A" dimension , und their grand total , and the 3 
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scores tota lled a cross the 11 0 , SM , SRn dimension , and their grand 

total. 

Disc~.1?-~ies between discre2n~ie~ 

Ono of the underlyir3 propositions of this study is 

that n discrepancy score is only an operntionalizntion of the 

construct role conflict, rtnd thn. t it :nay or may not prove to be 

useful depending on t11e circurnst.:mces . Further, if an u.cceptable 

a r gument for an operutionnlization of the construct can be 

established , the~ the oper~tion~lization can clai~ legitimacy . 

'rhe lcgi tima cy of ull the: discrepancy scores described up to 

this point have already been ~rgued for in the pr evious chapter. 

However, further ar3ument is necessary because the utility of a 

"discr epancy between discrepancies· ' score i s also worthy of 

consideration o 

If a respondent Here to s e l ect each of the archtypes 

equally , (4 times each) then he could be described as showi ng 

maximum 'homogeneity' . If , on the other hand, he were to retur n 

scor es for example , of o ,0,0 1 0,4 ,8 ,8 ,8 ,8 for the 9 archtypes , 

t hen he could be describect as showing ' heterogeneity ' . It is 

readily apparent that n respondent of maximum homogeneity would 

have a zero score for all three intra- personal ER- ER total 

di screpancies, while a heterogeneous re spondent could have 

intra - personal ER-E~ discrepancy totals of considerable propor t ­

ions. Now , ~f t hese three sec' ~s were to be caJculated for all 

four matrices for each r espondent, it is not unreasonabl e to 

suggest that a difference between a respondent's degree of 

homogeneity/herterogcneity and that whi ch he attributes to 

salient others , reflec ts role conflict within that respondent. 

But, such a d ifference is in fact a discrepancy between di screp­

ancies . Two such role conflict measures will be consider ed . 

ER- ER/IEO- IEO . The intra- personal ER- ER scores 1 . 37, 
1 . 41 , and 1. 45 , which were generated from the 11 Self11 matrix of 

Fi gure 4.2, and which were described earlier ( see Table 4. 1) , 
are total discr epancy scores of different kinds . However, these 

same scor es calculated f rom the 11 Parentsn , and "Pupil s" matrices 

of Fi gure 4 . 2 are actually IEO-IEO discrepancies (discr epancies 

between '' i nferences of the expectancies the other holds for the 

focal person ' s role 11 ) . Therefore t he difference between score 
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1.37 from the nself" matrix, and the compar able one for either 

of the " Parents" or 11 Pupils 11 matrices is an ER- ER/ IEO-IEO 

discrepancy s core. Similarly, differences between t hese matrices 

for the scores 41 and 45 are ER - ER/IEO-IEO dis crepancies . These 

s ix s cores , which the study wil l cal culate , are t abul a ted i n 

Table 4 . 8 . 

Table L~ . 8 

ER- ER/IEO-IEO ~scre,:panc_y scores 

-·-·------ ---· ------ -~ ---.- . . 

8 .1 1.37( .Self ) - 37(Parents) 

8 . 2 1.41( Sel f ) - 41(Pa.rents) 

8 . 3 1.45( Self) 45(Par ents) 

8 . 4 1.37( Self) - 37 (Pupils) 

8 .5 1. 41(Sclf) - L1-1 (Pupils) 

8. 6 ' 1 . 45(Se l f) 45(Pupils) 
··------------------- _....__ ___ - - -· 

ER -EPf-IEI~ - IER . I ER - IER discrepancies r epresent 

differences between 11 infer encos of the expectancies the other 

holds for his own rolc ;v , and a re t he t ype of discrepancy score 

generated frorn the ii Other teac hers " w:i.trix (Figure L~ . 2) when i t 

is manipul~ted in the same way as that described for the ER-ER 

s cores from t he nself;1 matrix . Thus , just as t he six 

ER - ER/IEO- IEO s cores can be generated from the nse lf 11 , "Parent sn, 

and "Pupils ;: ma trices , three ER-ER/ IER-IER scores can be calcul­

ated from t he nse l f 1
; and 11 0t her tea chers" matr ices . These s core s 

are depi c ted in Table 4 . 9. 

Tab l e 4. 9 
ER- ER/IER-IER discre2anc~ scores 

·-·-1- · ------- --· ·-·-· ..... . 

9 .1 l 1. 37 (Self) 37 (0ther tea chers ) -
I 

9 . 2 ! 1.41( Sclf) - 41(0ther teachers) 
I 

1.45( Self) 45 ( 0ther tea chers) 9.3 : -

Comment 

The manipulations described produce a total of 162 



different d iscrepancy measur es . Cl early , if all the alternative 

interpre tations described i n the previous chapter were to be 

taken, many more d i s crepancy measures could be obtained. An 

obvious exampl e is the set of I EO- IEO (dis crepancies between 

i nferences of the expecta ncie L salient o thers t old for the foc a l 

per s on's role) measures, which could be generated by analyses of 

the teacher respondents ' ;'Parentsn and ni::Upilsn matrices of 

F igure 4 . 2 . Another is the many different measures that could be 

obtained by finding the discrepancies between groupings of the 

Bate s and Adams archtypes and dimensions other than those group­

ings tha t are to be used . That is, different cornb i nations , of 

different sizes of the ar chtypes and/or dimensions could be mo.de , 

and the resultant d i scr epancies used as further measures . Never­

theless, t h o se that will be generated wil l provide sufficient 

material to illustrate the basic thes i s that underlies the study. 

However, a further dimension of the probl em needs to be d iscuss­

ed first. 

Fo cal Phenomena : the Dependent Vnriables 

Th i s study has stated n number of times that the value 

of any operat iona lization lies in its p ower to predict to or 

expl a in s ome focal phenomenon . Further , it has suggested that 

different operational izations will predict and explai n d ifferen t 

phenomena with differing degrees of p ower . To demonstrat e 

di ffer enc es i n the predictive power of the different operation­

a lizations of the role conflict construct, it should b e suffic­

ient to employ any relevant dependent variable. What variable i s 

selec ted t hen becomes a l most an arbitrary de cision. However, 

because some de gree of a ssociation is posited , there is some 

advan t age in r ationa lizing the c h oice. For t he present study 

'job satisfaction' and 'likelihood of l eaving the profession' 

have been chosen a s t wo relevant dependent v a riables. They were 

selected beca use; (i) it was convenien t to do so in that a 

measure of each was included in the tea cher questionnaire of the 

Bates and Adams s tudy ; and (i i) both job satisfa ction and like­

lihood of l eaving t he profession have been shown in numerous 

studies to be i ndica tors of system breakdown - via conflict. 

They hence constitute logica l choices for dependent variables in 
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a conflict study . As worded in the questionnaire , the items were: 

n 13. In comparison with other tea chers hO\'T satisfied with 
teaching are you? 

Very Satisfied 
Moder ately satisfied 
Ne ither satisfied n0r dissatisfied 
Moderately dissatisfied 
Very dissatisfied 

14 . llow likely are you to leave the profession in five 
years time? 

Very likely 
Quite likely 
Uncertain 
Quite unlikely 
Very unlikely'1 

For the present study, both items will be scored on a 5 - point 

scale with the order in the second (item 14) reversed . In addit­

ion , these two variables when sumced, permit a t h ird dependent 

variable to be genera ted. This will have a s core r ange of 2 to 

10: a considerably wi der range than that of either of the other 

two criteria . The statistical procedures to be employed in the 

study a re more valid when the range of the variable undergoing 

mnnipulntion is gre~ter . Thus , this third criterion will 

satisfy this statistical requirement to a greater extent than 

will either of the other two. 

Procedure 

The data of the Dates and Adams study was punched on 

IBM cards - 4 per teacher. 'rhese contained coded 11 professional 

and personal informationn (including the respondent ' s job satis­

faction, likelihood of leavi ng the profession , age , and years of 

service) , along with his coded answers to the questionnaire's 

items, all of which related to the nine styl es of teaching 

described earlier. The teacher's own answers to the teaching 

styl e quest i ons were included on cards 1 and 2 , while the 

answer s he thought that (i) parents, (ii) pupils, and (iii) 

other teachers woul d give to the quest ions were punched on to 

cards 3 and 4. 
Given the data in this form, it will be necessary for 

the present author to write a programme which will ( i ) obtain 

from the coded answers to the quest ionna ire items the 36 score 

types depicted in Figure 4 . 2; (ii) calculate from these the 162 
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discrepancy scores proposed for the present studyi and (iii) 

punch out cards for each teacher respondent containing these 

198 scores a long with his age , year s of service, and three 

scores for t he three crit er ion measures . The resulting 11 second­

ary data cards 11 will then contain all the data which will be 

analyzed by the mathematical procedures to be described in the 

next chapter . 

Summary 

This c hapter has described the 162 ways in which the 

construct role conflict will be operationalized in the present 

study - each operationa liza tion being a measure of the differ­

ence between selected scores, and refered to as a 'discrepancy 

score'. Further, the three criteria against which the relative 

utilities of the different operationalizations will be tested 

in the study have been briefly described. 

The next chapter expl a ins the nature of, and the 

reasons behind the met hodologies wh ich will be undertaken to 

demonstrate empirically the points the study has set out to 

make. 
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Demonstration Me thodologi es for the Oper a tionalizat ions 

Thi s chapter discusses the statistica l me t hodol ogies 

to be empl oyed in the study , and the usea to which they will be 

put in an o.ttempt to der.ionstr ... tc empirica lly w':la t to this point 

has been argued on purely logical grounds . Two methodol ogi es 

will be i nvol ved : the Pearson Product !foment corre l ation, and 

tlul tipl e regression analysis . Each of these will be considered 

in turn , and the way in which they will be npplied to the s tudy 

date.. , descr ibed . Follo\·Ting thiu, .:i.n account of the sample of 

teachers to be used will be given , and its choice justified . 

Pearson Produc t homcnt Corre l ation 

A coefficient of correl at ion is a single number 

i ndicating the extent to which t wo characteristics are related . 

It tells to what extent vari~tions in the incidence of one 

char acteristic of a popula tion a re QSSociated with variations i n 

another characteristic of the s nme popul a tion . \/ith the help of 

such knowledge , the scientist c.::tn make predictions; and fur ther, 

he may be able to control one characteristic by manipulating the 

ot her . The corrolution coefficient is then n statistical device 

which can be very valuable if it is properly applied. However , 

a high correlation between two variabl es A and D does no t 

necessaril y sisnify a cause - aHd- effect r elat ionsl1ip. A rnay in 

fact be the ca.use of B; 13 may be the cause of A; or A and B may 

va ry concommitantly due to a third , but unknoi,.m , factor C. The 

corre l ation siguifies only association . 

Although the Pearson Product Moment correl a tion 

coefficient has been used as an index of relationship between 

two variables for more than 50 years, there continues to be 

cons i de r able controversy concerning the circumstances under 

which its use is appropria t e . The focus of contention has been 

the question of whether or not it i s necessary to assume norma l­

ity in t he distr i butions on which the corre l ations a r e based. 

In t he period 1929 through 1932 , Pearson conducted a series of 

studies in which he arranged for the score distributions to 

deviate i n various ways f rom bivariate normal , and finally 

concluded from these th~t the utility of the coefficient was not 
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of normality. ilowever, Baker (1930), i n dealing with a b ivaria t e 

d istribution with markedly skewed ma r g ina l frequencies, found 

that his obta ined sampling distribution of correla tion coeffic­

ients was a lso skewed, and so concluded that t he usua l t ests of 

significance would be mi s l eadi ng . Norris and Hje l m (1961) anal­

yzed t he situation more t horoughly , and con cluded that mislead­

ing results a ccrued only ir. the case of hi_gh correla tion between 

v a riab l es , in which c ase , the ~of n on-normality determined 

whether the degr ee of r e l at ionship would be under- or over­

estimated. The ir study showed tha t the type of dis tribution was 

irrelevant where t he corre l a tions were approximate ly zero, but 

critica l when the corre l at ions were of the order of . 83 . Thu s , 

the y i ndica ted t hat if a sampl e were t o contai n ma ny highly 

correlated vari , bles which wore non-normally d i str ibuted , t hen 

a n inter-correla tion matrix from those v ar i ab l es would not be as 

v~lid as one derived from the variables trans formed t o normality, 

as the magnitude of the correlations in the n ormalized matrix 

would be exaggerated if the distributions were ei t her l epto ­

kur t ic or skewed, but under-estimated if the distributi ons were 

rectangular. 

!·lul tiple Regress ion Analysis 

In Chapter I of thi s thesis it was argued that a 

construct i s n f~bri c ation which hus b een 'constructed' to d o a 

particular job. In the c ase of this study , the cons tru ct is role 

con flict, and the job is threefold - prediction to three 

criterion measures. Further, it was a l s o indica t ed t hat if math­

ematical manipulat ions were to be applied to the cons truct in 

such a way tha t its job e ffe ctiveness was i mproved , t hen these 

manipulations, in a dding pr edictive power to the construct, must 

be considere d useful in t h is cont ext. The manipula tion selected 

for illustra tion in the present study is multiple regression 

analysis. 

A multiple regression analysis produces a regression 

equation involving a number of independent variables, and 

explains the variance observed in some focal dependent va ria ble . 

A regression e quation has the form: 



X = K1 a & K2 b & K 3 c g( K4 d & • o o • & C 

where X is the dependent variable; a , b , c, d, etc. are the 

various i ndependent v a rinblcs; K1 , K2 , K3 , K4 , etc . are the 

regression coefficients ; etnd C' is the regression constant. If 
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C and the re gression coefficient s can be evaluated, it is poss­

ible to predict the vnlue of X from g iven v a lues of the indepen­

dent variables. 

The actual statistical method to be used is based on a 

stepwise multiple regression pro c edure proposed by Efroymson 

( 1960) , and l~ter modified for trend surfa ce nnalysis by Miesch 

and Connor (1 968) . The progrnmme to be a ctua lly run is a trans­

lation of the latters' programme into Fortran IID , for use on an 

IB!V! 1620II computer.1 

Stepwise regression methodology produces a regression 

equation cont~ining variab l es that are each significant at a 

prescrib ed l evel of confidence. At each s tage , the stepwise 

procedur e select s the independent var i able thut increases the 

a.mount of dependent v o..rio.b l e v c.rinnce expl nined by the regress­

ion equntion , by the most signific ;:.nt mnount. If this am ount is 

more significan t than the prescribed probnbility l evel, the 

independent v a riab le i s inserted into the r egr ess ion equation . 

If the significance is less than the prescribed level, then the 

variable is rej ected . Be c ause the significance of nn independent 

varinble in the equat ion will change with the ~ddition of new 

vnriables , each one a lready in the equ ation is tested for 

significance immediately a fter the additi on of each new one. 

Such varinbles in the equntion shown to be non-significant are 

deleted from the equation. On completion of the analysis , the 

percentage of dependent variable v nriancc explained by the 

regression equation is computed. 

Procedures 

Product Moment Correlation 

The present study will generate 162 operationa lizat ­

ions of the construct role conflict and proposes that these, 

b ecc'.luse they a re all different from one another, will relate to 

other criterion measures differentially. These differences may 

be demonstra ted by the use of the product moment correlation. 
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H0\·1ever , because the cssentiu.l concern of the study i s with 

demonstrating some differenc8G of relat i onship to support the 

preceding logic, no necessity exists to under take transformat­

ions to normality of all 162 operationalizations . In other words , 

the validity criterion invokcf by Norris and Hiclm is not relev­

nnt here . 

The origina l intention was to correlate every opera t­

ionulize t ion with every othc~ i n order to obtain some i den of 

the varying dur;recs of commonnli ty . In o.ddi ti on , each operu.tion-

~liz~ti0L v2s to hn~~ ice~ t:~tc~ for c~~ant of cG~~c lntion with 

each of tho criterion meusurcs . However , effectively thi s would 

have necesa itated a 165x165 correlat ion matrix - a formidable 

task for any comput8r , and too great a one for the machine 

a va ilable . Consequently , the 162 discrepancy scores will be cut 

into three equal blocks - of 54 each - and , with t he three 

criterion mensurcs added to cnch of th0se blocks , three 57x57 

correlation matri ces computed , using a progr amme written by the 

author.
1 

Thi s will mean thnt inter - correlations between measures 

in different blocks will not be obta ined . But , il"l view of the 

nature of the exercise , this nppcars not unreasonable . 

A further 5x5 corre l ation matrix which is slightly off 

tho central line of argu~cnt of the study will also be calculat­

ed . Thi s involves the three criterion measures plus the variables 

nage" and iiyears of se:rvicei' - <.'ts SUJ?plied by the questionnair e 

respondents. Althou~h it is n· t a conce rn of t~ .s study t o relate 

any operationalization of role conflict - or the construct 

itself for that matter - witl1 either the age of a teacher or his 

number of years of service , it will be interest ing to compare 

the extent of relationship between these two variables and the 

three criterion measures , ~nd between the different role conflict 

operationalizations and the criterion measures . Reason woul d 

suggest that age a.nd years of service might be shown to be 

related to job satisfaction and likelihood of l eaving the pro­

fession, while it might not sugge ~ t the s ame for a 'discrepancy 

score '. Therefore , a 5x5 matrix will be computed in order to 

test the comparison. 

The correlation formula to be used i n the study is the 

form which uses 11 raw" or obtained scores . In it, X and Y are r aw 

scores, and Mx and My are the means of the X and Y series 

respectively~ EX2 and EY2 are the sums of the squared X and Y 
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va lues , and N is the number of cases. It i s : 

2 
r = 

ttu:!.:_ti.E~C r cgr_ess ion 0.._:r;_n._lysis 

Since t he applica tion of the me thodology docs not va ry 

when different dependent vari~blcs ar e used , it is rcdundent to 

apply the multipl e reGrcssion anal ysis to all t hr ee criter ion 

measures . Consequently t he j ob sati s f a ction variab l e has been 

selected to pl ay the role of d£pendent variabl e in the analysis , 

with the va rious discrepancy s cores comprising the independent 

VRrinbles . This proc edure disregar ds the normality conventions 

usually observed i n the use of multiple regression a na lysis . 

The r easons for doing so are the snme as those r e f erred to in 

the discussion of the Pe~rson product moment corre l at ion 

procedur e . Thus , for t he purposes of t he present exercise , the 

'raw ' discrepancy s cores will be applied to the analys i s . 

The object of t he exercise is to ntt empt to increase 

the predictive power of tho construc t rol e conflict towa r ds t he 

measure of job satisfaction through the use of a mathematical 

manipulation which will combi ne operntionalizntions of the 

construct into a more powerful unit (the right hnnd side of the 

r egr ession equation) . The mos t obviouG action t o take would be 

to inj ect a ll the opcrationalizntions into the manipulation, and 

a llow the programme to sel e ct the most use ful among them . 

Unfortunnt e ly, t ho nature of the programme , combined with the 

size of the availabl e computer ( o.n um 1620II) , forces a r est ­

rict i on on t he number of independent variables tho.t can be used . 

In fact , o f the 162 which a r c available for mnnipula tion, t her e 

i s room in the progr amme/computer for 20 only . Ther oforc , for 

wo.nt of n be tter criterion for sele ction, the 20 which ar e found 

to correla te most highly with the job satisfa ction measure will 

be chosen as the input independent variables . 

Two r egr ession equations will be formula ted : one in 

which all 20 independent var i ab l es arc included i n the equat ion 

( us the pr obability l evel g iven as the criter i on for inclusion 

will be 1.00); a nd one in which only those variables that a re 
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significant at the 0.05 level in reducing the amount of unex­

plained variance in the dependent variable are included. For the 

case where the probability level is set equal to 1.00, though 

all the independent variables ar e included in the regression 

equation, many of its coeffic ~ents could conta~n a large error 

and thus be very susceptible to slight changes in the data. That 

is, such variables will not have high predictive validity. On 

the other hand, a t the 95% probability l evel , the equat ion will 

contain fewer variables (and hence will expl a in rather l ess of 

the variance observed in the dependent variable). But, these 

variables are those conta ining the least error, so that this 

equation would be l ess susceptible to small data changes, would 

contain variable s with high predictive validity only, and there­

fore would, possibly, be the more meaningful. 

Sample 

Data from 403 teacher respondents from the Bates and 

Adams study were made available for the present study. From 

these it was possible to select a sample appropriate for the 

manipulations planned. The rationale for the selection is given 

below. 

In the earlier sections of this chapter, the import­

ance and relevance of normal distributions in the variables 

being statistically manipulated were discussed; and the conclu­

sion was r eached that it would not a ffect the exercise in hand 

to disregard the distributions of the various discrepancy scores. 

however, with the opportunity to select from the original Bates 

and Adams sample, it wa s decided to take a sample2 of 100 

teacher respondents which ~ normalized on one of the depend­

ent variables, and thus pay some deference to the normality 

criterion. Job satisfaction was chosen as the variable on which 

the sample would be normalized, as many investigations have 

found role conflict to be associated with job satisfaction, 

while far less attention has been accorded to the likelihood of 

a person's leaving his profession as a criterion variable. 

Furthermore, though the third criterion measure is characterized 

by a statistica lly desirable wider range of scores than either 

of the other two criteria, the theoretical construct it repres­

ents has not commanded the same interest as has job satisfaction 



in role conflict studies. Therefore, a sample was selected so 

that its job satisfaction scores were as near as practicably 

normally distributed on the a vailable 5-point scale. Now, .a 

normal curve with 5 points extending a cross 3 standard deviat­

ions would require 30525, 23. v4, 45.14, 23.84, and 3.525 

respondents to fall on each of the five points 1 to 5 r espect­

ively. Matching the theoretical, however, poses problems. A 

close fit to the normal could have been obtained by selecting a 

distribution of 4, 24, L~4, 24, and 4; but it was conside r ed that 

the small number of r espondents in the two tails caused a rather 

excessive restriction in the eff e ctive range of scores. 

Consequently, a compromise was made between normality and 

effective range, and a sample was selected for the study with a 

distribution on the 5-point scale of 6, 24, 40, 24, and 6. 

The next chapter sets out the more salient findings 

of the study. 

• • • • • o • • e • 

1 Listings of a ll programmes are included within the 
supplement to this thesis. They are : 
(i) The generation of the secondary data cards (two 
programmes). 
(ii) The calculation of a correlat ion matrix (four 
programmes). 
(iii) The multiple regr~ssi on analysis. 

The four correlation programmes differ within them­
selves in their format statements only. The multiple 
regression programme was trans l ated into Fortran IID from 
the Miesch and Connor programme by M.H.Timperley of Massey 
University. 

2 One of the hypotheses of the present study is that the 
utility of an operationalization will be dependent upon the 
population to which it is applied. But, the illustration of 
this would necessitate the selection of several samples 
which were matched in all ways except for the focal depend­
ent and independent variables of the study: job satisfact­
ion and role conflict. As this would result in a simple 
multiplication of the same analyses already being under­
taken, the procedure will be foregone in this study. 
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Findings _ 

The essential thesis initially advanced in this study 

is that the construct role conflict can be opera tionalized in 

many different ways, but that these will have varying degrees of 

utility depending on: (i) the criterion measure, (ii) what is 

done with the oper n tiona lizations, and (iii) the population 

under study. Chapter III described what operationa liza tions 

might logically be derived under differing circumsta nces; 

chapter I V described those that W8re a ctua lly gener a ted in the 

present study, along with the three criterion measures; and the 

previous chapter the two mathematica l manipulations used. This 

chapter, which concentrates on generalities rather than specif­

ics, sets out und discusses the essential findings of the study . 

In it, the first section deals with the proposition that "the 

construct role conflict can be operationalized in many different 

ways"; the second deals with the "varying degrees of utility, 

depending on the criterion measure"; the third deals with the 

mathematical manipulations of the study; and the final section 

deals with the tangential issue of the comparison between the 

extent of correla tion the study's oper a tionalizations of role 

conflict have with the three criterion measures, and that that 

age and years of service have with the same criteria. 

Inter-relationships among the Operationalizations 

One way of seeing differences among the ways in which 

role conflict can be operationalized, is through an examination 

of an inter-correlation matrix of all the operationalizations. 

In the present study three matrices were computed. Consequently 

it is appropriate to confine attention to the degrees of relat­

ionship within each type of discrepancy score. Table 6.1 shows 

the number of inter-correlations within each type of operation­

alization. It also shows the number of these, and the proportion 

they represent, which are significant at the 0.05 level or 

better. Finally, the Table shows the number of correlation 

coefficients which are ~.5, and the proportion this is of the 

total number of inter-correlations within each type. 

Several observations may be made about Table 6.1: 

(i) The proportion of discrepancy scores which are signific-



69 

antly inter-correlated within the score types is f a irly constant 

at approximately 55%. Th is would appear to sugges t that within 

e a ch type, less than one h alf of the score s are indepen dent, and 

therefore entirely 'different' operationaliza tions. However -

(ii) the proportion of the corre l a tions which have magnitude 

~0.5 is overall very sma ll. In other words, though the a ssoc­

i a tions found are unlikely to have been foun d by cha nc e factors 

a lone , the actual extent of these assoc i at ions is no t l arge , so 

t hat the ma jority of the oper at iona liza tions a r e indeed 

' diffe r ent'. 

Tabl e 6.1 

Inter-correla tions within discre_2ancy sc~e types 

---·-·---------- I --i---~1----;·- ·· -- --- ---·-··-
Type of dis- j No. ~f 1 1';~:: _of No. of P' pn. of j P' pn. of 

crepancy score L:_'._"._~s r'~_~._5£_sig~ l :_~~-·5 
Intr~~'.'.~~sonal -~ 990 _ j _ __:?9 __ j __ _ B _ _:_28_2 J__ .014 

I~~~r~~=~~~nne l ~- _s~+--19 __ T_~5~_9 +--'. 124 

------ -~-~=~~~- 630 328:4~'-7493 _ __ ---··.!541~9--_il ---~. - -21_28_ ~1- - . 
Intra-personal 

153 
, 

ER-IER ! 
Inter-perso~n;~---- -------~ ~------- - --- - . 

_ _____ ER-IER 1 153 90 I 2?_ 1--~~~t-----~~-~~ 
Tota ls a cross 

C~~~I~~f~~~) 153 9~--J--~~---j__- .588 __ !__ ___ _° 150 
--------- I l I 

ER-ER/IEO-IEO 15 6 I o ! .. 4oo ; .ooo 
-.----~-- - -· ·- ·· . 

ER-ER/IER-IER 3 2 0 • 667 .ooo 

(iii) The proportion of correlation coefficients ~ .5 is 

conspicuously larger in the intra -personal ER-IER discrepancy 

score type than in any of the others. Therefore, according to 

the Norris and Hjelm position, the distribution of these scores 

is more critical thnn are those of the others, so that results 

obtained from intra-personal ER-IER operationalizations may not 

be as valid as other results. 

(iv) The proportion of inter-correlation coefficients of the 

intra-persona l ER-ER score type which are significant at the 
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0 . 05 ln~o1 er ~~tto~ Rtan~s out as be i ng quit8 di f fer ent from 

tha t of t he othn~ types: it ia n~cut hol f that o~ mos t of the 

other s. Fur-Che::- , 0;.1~~: 1 '+ co:;.~ :~o:i_;.<:c:i_ons i n 990 a:::-e ~ .5. This 

would suggest -Cha -:; ( c_--,_) these scores ctrc l ess int~r- -related , 

(that i r; , mor.'.) :i.nd:;prJndent ) tJ~:tn o.ny of t he o·ch.;r s core types , 

i n which cuso this ~Y?C cf scor e migh~ prove to have wi der 

power s thnn th~ otl_or typGs used ~n the present s t u dy ; nnd (b) 

r esul t.s 0 1y c ;1 j 71~ rl ·;; ::r o·,'·6~• the-so so1.n·c ~: s m.:.;.y be taken as valid 

wi t h considcrab~ : cc~fidcnca. A further look nt this possibility 

powers of t~) di fferent opor~tionnlisations nrc i nvest i gat ed . 

Role Co~fl ict nnd Job Sat i sfact ion 

A s -J1·:,mo.ry of the s i gni f i cant corre l at i ons between 

d i s crcp2ncy sco:::'es a~d job satisfaction is pr esented in Table 

6.2 . I n the Table; th:ro arc suodivisions into sco~e types and 

s ignific~nco l~7oJ.5. In the substantive part of t he Table , the 

identificat~c~ nurnbe~ fo~ tho type of scor e (ns defined i n 

Chapte~ I V) c~pears in o~c column , nnd ad j a cent to each, i ts 

coefficient of corrc!n tion with the cr i terion measure job s ntis­

f a ct ion . 

I n t er.::_oye]:<~ t :_ onnli 7 .. <:--..~c:i.o:.1_ t _yyc_ d.i.f.;f _e.r.£.r.:c~~~ 

Jn Tnble 6.3 the spe oifi c s of TQble 6.2 a r c r epl a ce d 

by a nu mber ccu~t i &nd supplementa~y info~~ntion is pr ovi ded in 

the total iru~~e~ of c~~~ disc~cpancy scare type used i n the 

study : und th;) i) ·.:rcen·:~:tg•) v1h:i.ch i s c or:c~c lntcd s i gnificantly with 

job satisfaction. Two p0int s nr ise fr om Table 6. 3. 
( i) The :i.nt:r:n--pc:('so~18.l ER- ER scores pr ovi de 9 significant 

correlat i ons , which i s 5 more t han a ny of t h e other types, but 

the 4 s i gnifi cant int er-personnel ER- ER s cores make up a larger 

percentage aI thei~ t otal sugges t ing tha t pos sibly they are the 

most powerful predic~ ors of the set . Howev er, it was a conclu­

sion of t he f irc~ sect i on of this chapter tha t the intra­

persona l ER--ER scores are l ess inter-relnte d thnn any of the 

other s core t ypes (including t he int er-personnel ER-ER ones). 

From this it could fo110•;1 t i ten, t ha t ther e are 4 inter-personnel 

ER-ER s cores c i gnif i oant ly n~sociated with job s atisfa ction 

perhaps becaus0 only one o f them i s , a n d the other three , in 



Table 6.2 

Correlation with Job Satisfaction bx 

Oper a tionaliza tions of Role Conflict 
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·--------------·-------··-- ·-- - ---·--··- · ·-·· ··- - . 

Si gnifican ce 10ve l 
I 

Type of Dis- I 0.05 ~ 0.01 
·- --·· ----:-----.----- --------~-·--- ---;---- ·-· -- i 

crepc.ncy s core ;rD No ' r !ID No ! r !ID No: r !ID No i r i ----~-4----- +--··-·----;-- ----- -· - --. !- ---· --- - . - ··- L·-·· - . 

I ntra -
1

1.5 , -.197 1 1.31 -.253 1 1. 3 .257 ) 1.14 I .322 

~~=~al----~2l~29 11 1.33_;_.22or :~~ :;;[·29 1 .222 
Inter-person- !' 2.6 ! . 222 2.13 -.221 1 

1 

! I ' I ~e1 __ ~!-=~~-- : . 2.s I .223
1 

2.16 -.222 ! + - _____ _ 
ER-IEO ! 4.4 j -.196 ; 4.15 .204 1 1 

ER-I ER i , : '. - ~----

:::::~:: ER-rER i :: :
5 i-:::: I 1 6.8 : .257 t---- -+-

ER-IEO/IER Tots ; 7.6- : -.195T 7.18 1 .206! -----·-+-·---l ·-------1 --
ER-ER/IEO-IEO ' 1 -!-~--:-----t------- - 1- .. -··· -r- ·· --

1 i I I ' 

·~-- . . ·---·~- - ------+ · - · --

ER-ER/IER-IER . . . . . ' 
--- ---------------'------------~ 

--- ___ . _____ ... - -.. -··· ·· - · .. 

Table 6. 3 
Numb ers of different tyEes of discre~ancy scores 

correlatinE siKnificantly with job satisfaction: 

--------------~------- ---. --- ------- -- -. . 

Sig. , level \ T~ta~ i Numbe~ 
.o5 j •01 t-~ignif- used in 

I: 
icant study 

---+---- - ------,------
Intra-p. ER-ER 4 9 I 45 

Inter-p. ER-ER 4 4 i 18 
ER-IEO 2 2 I 36 

Score type 
%age of 

no. sig­

nificant 

20.00 

22.25 

5.56 
l Intra-p. ER-IER 1 1 18 I 5.56 

Inter-p. ER-IER 1 1 2 18 I 11.11 

ER-IEO/IER Totals 2 2 18 I 11 • 11 

ER-ER/IEO-IEO 0 6 · 

3 ',, ER-ER/IER-IER 
--------~------;.------+-----+------i--- ... ----- --··· 

0 

Total 20 162 ; 12.36 
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being highly correlated with the first, therefore become assoc­

i a ted with job satisfaction as well . On the other hand, from the 

l ess inter-related nature of the intra- personal ER- ER scores , 

all 9 noted in Tables 6 . 2 and 6.3 mny be associat ed separa tely 

with job satisfaction. This Cdn be examined by Rn inspection of 

Tnbles 6 . 4 nnd 6.5 which depict the a ctual inter-correlations. 

Correlations significant at the . 05 l evel or better nre under­

lined. 

•r.:i.ble 6 . 4 

Inter-correlutions between intro.-_personal ER- ER s cores 

1 . 31 

1 . 33 

! '.'.ble 6.5 

t ...... 

-·- -· --- -···-·· .. 

Intercorrel~tions between i nter -_personnel ~R-ER scores 

2 . 16 ,..__ 

Tables 6.4 and 6. 5 show r espectively 5 out of 36 , and 4 out of 6 
inter- correlations which a r c significant at the 0. 05 l evel or 

better. Not only does this bear out the conclusion of the first 

section tha t the intra-personal ER-ER scores are less inter­

rela ted than the other scores , but it also adds credence to the 

suggestion that the 4 inter-personnel ER- ER scores are correl­

ated with job satisfaction through their inter- relationship, and 



not through their own individual powers of prediction. 

The counter-argument to this is that two variables 

A and B can correlate highly , and yet predict to a third 

variable quite differentlye To take three examples from the 

results of this study - one from each criterion variable: 
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(a) inter-personnel ER-IER scores 608 and 6.15 correlate .627, 
while the correlation coeffici ents of these scores with job 

satisfa ction are .257 and -. 010 r espe ctively. (b) Scores 208 and 

2.11 correlate .433, but correlate with likelihood of leaving 

the profession r espect i ve ly . 252 and .092 . And (c) scores 1.33 
and 1.44, which inter-correlate . 541, but correla te with the 

third criterion measure -.272 and -.063 respectively. Alternat ­

ively, two variables can have a low inter-correlation, and yet 

predict to a third variable: (i) with similarly high prediction, 

or (ii ) with similarly low prediction. Again, taking three 

examples of each from this study's results:- (i) (a) The inter­

personnel ER - ER scores 2.6 and 2.8 correlat e -.054 and yet 

correla te with job satisfaction . 222 and . 223 respectively. And 

(b) and (c): Scores 1.3 and 1. 33 which correlate -.051, but 

correlate with likelihood of leaving the profession, and job 

satisfaction & likelihood of leaving the profession, . 220 and 

-.225, and -. 272 and .267 respectively. (ii) (a) The ER-IER 

scores 3o14 and 3.15 correlate - . 035 , but correla te . 006 and 

.064 respectively with job satisfaction. (b ) The scores 7.1 and 

7.2 correlate with each other . 016, both correlating .001 with 

likelihood of leaving the profession . And (c), Scores 1.1 9 and 

1 . 23 which inter-correlate . 009 , but correlate with job satis­

faction & likelihood of leaving the profession respectively 

-.006 and - . 001 . However, it is the conclusion of the author 

that the intra-personal ER-ER discrepancy scores are the most 

powerful predictors of job satisfaction in the present study. 

(ii) Some of the operationalization types are not good job 

satisfaction predictors. 1 However, this is supportive of one of 

the essential theses of this study - that different operation­

alizations of role conflict will show a range of usefulness -

and, for the different types of operationalization, this is 

depicted very clearly in Table 6.3. The range of correlations 

with job satisfaction within each type is examined in the next 

section. 



Intra-operationalization type differen~ 

This section sets out the evidence which relates to 

the proposition tha t within each type of discrepancy score will 

be scores which have no relationship at all with job satisfac­

tion, some which are related, but not significantly, and some 

which are correlated with job satisfaction at statistically 

significant levels. The evidence is sunu:iarized in two Tables 

and two Figures. Table 6. 6 gives the r ange of correlations with 

job s atisfaction to be found within oach type of role conflict 

operat iona lizat ion. For each score type , the identification 

numbers (from Chapter IV) of the operationalizations which have 

the highest and lowest correlations with job satisfaction for 

that type, are given along with their correlation coefficients . 

Table 6.7 gives the number of each type of discrepancy score 

which f a ll into a given r ange of correla tion coefficient size . 

However, because there are different numbers of each of the 

types actually used in the study , the Table a lso shows , for 

bette r comparison , t he proportions of each type f alling into 

each size ca tegory. Figures 6.1 and 6. 2 represent Table 6. 7 
graphica lly. The former depicts all eight distributions on a 

common pair of axes , thus facilitating direct comparison 

between them . The l a tter separates the eight to enable the 

individua l shape of each distribution t o be more readily 

discerned. Two points arise from a consideration of these 

summary Tables and Fi gur es . 

(i) As postulated, there i s a r ange of correlations wi th job 

satisfa ction within each type of discrepancy measure (although 

this range differs from type to type). 

(ii) The distributions of t he correlations as depicted in 

Figures 6.1 and 6. 2 merit considerntion. The inter-personnel 

ER-ER, and ER- ER/IEO- IEO score types are f a irly evenly 

distributed , though over a restricted range, but all the other 

types are markedly skewed , with many more role conflict operat­

ionalizations having almost no correlation with job satisfaction 

than some correla tion. However, some of the types are better 

than others in this respect. For instance, both ER- ER types 

have a greater proportion of more useful correla tions than 

either of the ER-IER types . The distribution of the ER-ER/IER­

IER operationalization type is based on 3 scores only, and hence 

cannot be compru.~ed with any reliability in this direc t manner . 



Table 6.6 

Th e r a n_g__e of corre l a tions with _job s a tisfa ction 

with i n ea ch tne of d i s cre_pa n c_y s core 

----------··- - ·. - - ---· ·-- ·-·· i • 

S t 1 Max. r I Min. r i 
cor e ype 1 I 

i I D No. i r I I D No . : r j 
------------------ --i-----------1--- ----t---- --- ------- -!-· . --------- --- .-
Intra - p . ER-ER i 1. 14 ; . 322 I 1. 8 i .009 ! 

I I I I 
I n ter -·p . ER- ER I 2 . 8 1 . 223 I 2 . 9 .000 : 

ER-IEO ; 4.1 5 I .20Lr I 4 .17 .ooo 
Intra - p . ER-IER 

Inter-p . ER-IER 

ER- IEO/IER Tots . 

ER-ER/IEO-IEO 

ER - ER/ IER- IER 

i I 5. 15 i . 205 5 .11 

6. s I . 257 6 .6 
7 .1 8 ! • 206 

8 .1 .175 

.176 

-. 025 

-.004 

-.014 

. 007 

. 094 

Ra nge. 

.31 3 

. 223 

. 204 

. 180 

. 253 

.192 

.168 

.082 
·------ ---·--- - --------- ·---·---

Tab l e 6 . 7 

The distribution of corre l a tions with job 

s a ti s factio n with i n e a~h t~oL_ dis cEe_Fancy s c or e 

--· --·--·- ------ - --·---- -------·-· - -·---. - ·-----4-·- -- ·- - -- ·--· ---- -- ·-· ..... .... . 
Correla tion (from) j . ooo l . 051 j • 101 i • 151 I . 201 l: . 251 i . 301 

range ( t~ ) ~ . o 5~ I : 1 ~o i~~o ~~0~1! _: =5-0 
1 

'. 300 __ 1 · 350 

Intra-p . ER - ER ! n I 8 Tu I 12 3 2
L i 5 l 1 

ttr 178 .31 1 , . 267 . 067 .04rl .1 11 1 . 022 
- ------ ------- --+--- ------ ---------- --- 1-··· . 

~ n 3 5 j 4 j 2 4 1 
Inter-p. ER- r..R l ~ j .167 .278 I . 222 ' .111 .222 I 
----------- ----1~------ ------r----- ------·- ---· · -- -----t·· ---
ER IEO , n 13 10 1 6 6 1 I 

- l r .361 .278 .167 .167 I .028 I 
._L._ ---,.. --- --·-· -· · ·-- .,.. _ .. 

_Intr~-P· ER-I~ ~ _:_2~:-r.5bo _ _:_~-=io~d:_o~~ [ ..... _J __ . 
, i n J 8 3 I 4 ! 1 i 1 I 1 J 

Inter-p. ER-IE.R ! r , . 444 I .167t~=-f-:05~~--:_~~+-=-~~~- l__ __ _ 

' n I 5 1 6 4 ! 2 i 1 j i 
ER-IEO/IER Tots. · I ' I 6 : r : . 278 . 333 . 222 1 . 111 . 05 i i 

--;--; : -1---r-- ·---~------t----~· -· -· ····· · 
: n I 2 : 2 1 2 i i ! j 

ER-ER/IEO-IEO ! r : .333 : .333 ! .333 : : , 
------~ 

ER-ER/IER- IER 
n 

. r 

-'---- ·-----!------+----,.- -1..- - ·-·· -- · .. 
l • 

1 2 
.333 ; .667 

----·----------~---------- ------ -------

75 
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• 6 ·l 
I 

. 5 

0 3 _j 

! 
i 

, 1 

' 

r igure_§_.J_ 

1')1:_? __ ..?.t.stribution of corr e_~ntion_s Hi th j_ob. 

Intra- p . E~~ -- EH 

In ter -~p .. .ER -·EI~ 

I n t1·a - :p . ER - IEH 

I n ter--p . ER - IER 

:CR- I i::":O 

ER-IEO/IER To t .s • 

\ 
ER - ER/IEO- IEO 

ER- ER/IER - IER 

---·---· . ·----- -- ·--:~: 
1 2 3 4 5 6 7 

oOOO 0 0.)1 . 101 . 151 . 201 0251 . 301 
to t o to t o to to t o 

0050 n 100 .. 150 . 200 . 250 . 300 . 350 

Lep;end _:.. The po i n t s on t he X- ax i s a r e t h e 7 c orre l atio~ 
ranges of Table 6. 7. Th e Y- axi s i s the proportion of 
corrc J.ations wi thin each r ang e . 



--- -~ 
El-< - i ECl 

ER- EH/IEO-IEO 

1 2 3 4 5 6 7 _,., 
; 
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ER- IZO/J:EE To t s,, 

I n t cr -- p . EH - I E':'. 

/ 

"R- ER/IEP-- IEil 

_!,egej_.!.d :_ 'l'he po int.:: on t he X- axis a r e t he 7 corr c l a t i on 
r ange s of Table 6. 7. The Y- ax i s i s t he pr oport ion of 
corr e l at ions wi thi n ea ch r ange . The ncale i s constan t. 



Role Conflict and Likelihood of Le a vi ng the Profession 

The s e cond criterion measure is the likelihood of 

leaving the profession, and the utility of different oper a tion­

a lizat ions of rol e c onflict ir t e r ms of correl~t ion with t h is 

criterion will be exam i ned along the same lines a s have just 

been done for the first criter ion - job satisfaction . Thus, t he 

Tables and Figures follow pr e c ise ly the same lines as those 

a lready desc r ibed in det a il in the foregoing se c tion . Table 6 . 8 
follo ws t he same format as Tab l e 6. 2 , with the i dentif icat ion 

number for the type of score (as defined i n Chapter IV) along ­

side its correlation coefricient wi th the likel i hood of l eavi ng 

the profession crit erion measure . As in the job sat isfa ction 

sec tion, Tab l e 6 . 8 has been summarized into t he form shown in 

Table 6 . 9. These two Tables show that the operationa lizat i ons 

of rol e conflict do not produ c e as many instances of signific­

a nt asso ciation with th e job r e t ent ion crit erion variabl e as 

they do wi t h t he job satisfaction crit er ion . }lor eover , t hre e of 

the types provi de no statist i cally significant corre lations at 

a ll . Of the eight discr epan cy s core types , not one would appear 

to b e very useful in expl aining likelihood of l eavi ng the 

profess ion . Furth er, at the . 05 l eve l o f c onf idence , 5 signif­

icant correlat ions i n every 100 may be expected to be found by 

chan c e a lone . Th e pr esent s tu dy i s conc erned with 162 correlat ­

ions, fr om which it may be det1ced that 8 of t tJ s i gnificant 

corr e l ations of Tab l e 6 . 9 may be du e to chnnc e f a ctors a lone . 

Th i s would tend t o sugges t that , in contr ast to job satisf~ict ­

ion , there is little associat ion between rol e conflict as 

operationa lized in th i s i nstan c e , and likelihood of l eaving t he 

prof ession. 

Corresp onding with Tables 6 . 6 and 6. 7 and Figures 6 .1 
and 6 . 2 , Tab l es 6.10 and 6. 11 a nd Figures 6. 3 and 6 . 4 respect­

ivel y contain information on the r ange and distr i bution of 

correlations wi t h t he criterion unde r present consider a tion . 

Furth e r , Figure 6 . 4 repea ts the information of Figure 6. 2 , thus 

facilita ting d i rect v i sual comparison between t~ese t wo crit e ri a . 

Thr ee po i n ts arise from these anal yses . 

( i ) As wi th cor relation with job satisfact i on , c orr e l at ion 

with likeliho o d o f leav i ng the p r ofess i on pr oduces a r ange of 

coe f f icient s within each type of d i s crepancy s core . 



Table 6 . 8 

Correlation with Like lihood of Leavin_g_ b;y: 

QE_~r2tionalizations of Role Conflict: 

Si gnific ance level 

Type of Di s - 0 . 05 0 . 01 

-----------------·-i----------. . .._,.. ..... ·- L-

Intra-p o ER- IER 5.10 1 . 208 '. 
' ; -- --· - -- . - + - --- - I . 

' ' I I 
----------+---

I n ter-p. EH-IER. 6 .15i . 240 6 . 8 I . 325 ·! I 
. I I ' 

·---------~-----r------ ··- - -·•-·· -- -- -
ER- I EO/I ER Tots: 7 . 14 ; . 202, 

------ -- - ______ _j_ __ - - - ----- ··- . -: ---- . - -·--· -- . --- __ __J_ __ 

ER-ER/IEO- IEO 
I 

----------- ______ __:. __________ --~------
ER- ER/I ER-IEH 

T.:~e 6 . 9 

Numbers of different ty11es of discrepa~-?~e~ 

correlating s~nificantlx wi_th lik~J..ihood __ of l eavi n_g_ 

Si g . level I 
Total Number I %a ge of 

79 

I , 
I sir;nif- : u sed in ! no. sig -
: I 

Score type . 05 . 01 

--- ·- .... ___ ------- ------:....--- -------1--, ' 
Intra- p . ER--i.::I ~ 2 

Inter - p . ER-ER 2 

ER - I EO 

I n tra- p . ER-IEI1 

I n ter-p . ER-IER 

ER-IEO/IER Tota l s 

ER - ER/IEO- IEO 

ER- ER/IER-IER 

Total 

1 

1 

1 

2 

1 

~ icant , study I nif icant 
-'- -- -----

4 
2 

0 

1 

2 

1 

0 

0 

-·- ·- · -~ 
45 
18 

36 
18 

18 

18 

6 

3 

. ~ ----- --
1 8 . 89 
! 11 . 11 
I 
I 

5 . 56 
11 . 11 

5 . 56 

-- - ... i - - -- ..... ! - ----...-

9 162 



Table 6 . 10 

The ra1!8_e of correlat i ons with Likelihood of 

l oav_i!!:LL..V!J- thi~.§!:._~E~ of dis_C.fepanc_x_ score : 

Score type lfax. r 
I 

I 
' 

Mi n . r 

r ! Ra nge . r 
I 
; I D No . I D No . 

1
: 

I I --- -·--·--- ~·-· ·--~---·-- · /---·----- -·-·-·-----:-- -·- .. --~-1 ------- - - - -,----- -- . . . ·!- -·-

i . 007 I . 272 Intra-p . ER-ER ! 1. 10 : . 279 l 1 . 27 

Int er- p . ER - En · 2. 8 . 252 ! 2 . 12/17 . 007 i • 245 

ER-IEO 4. 14 i .1 61 I 3 . 15 -. 003 . 158 

Intra-p . ER-IER 5 .1 0 . 208 

. 325 

-. 011 . 197 

Int er-p. ER-IER 6 0 17 

7 01/2 

8 . 1 

9 . 2 

. 002 . 323 

ER -IEO/IER Tots . 

ER - ER/IEO-IEO 

ER - ER/IER- IER 

. 202 

-. 111 

01 22 

. 001 . 201 

. 007 .1 04 

. 066 . 056 

Tabl e 6 . 11 

The distribution of correlations with Likelihood 

Correlation (from) j . 000 i . 051 l . 101 : . 151 I . 202 i . 251 

~a~ge _ _ _____ ct~~ : :_~:~~o : _:~o :- : ~:0~ _:2~o __ j __ '.3~ 
Intra- p . ER- ER : r ! . 311 ' . 37 J i . 156 ! . o44 ! . Ci-4 l . o44 I 
rnt•;-p~ER=~1;1-~1~2~J~-~~t ~:;~r . --·: ~ ~ ~J .o;6 -
________________ : ___ +-·-----+·---:1 ___ +----·---4- ------ - i -

, I n i 13 1· 16 
1
1 5 1 2 I I 
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.,...., , 11 13 · 2 • 2 ! ; 1 I 

. 301 

. 350 

I ntra - p . ~R- IER : r : . 722 I . 111 i .1 11 l J . 056 : l 
-·-------- - ------!---~--- ---f-- --1--- -T-- ·----t-·- ·--·1 ·i --. 

: n I 5 ! 6 I 5 : : 1 , I 1 
Inter-p . ER-IER i r i . 278 i . 333 l . 278 l i . 056 J i . 056 

~-+---~- -+-- - -+--- -- 1---·-
ER- IEO/IER T t : n i 8 ! 6 i 3 : I 1 i 0 s.I r ; . 444 i . 333 i .1 67 I 

1 
. 056 ; 

- ---+~----~ --f---+---+ ·---------1-- ---· ·-T . 
I 5 I 1 : . I I n : : ' 

ER- ER/IEO- IEO ! r 0 83 L~ : • 167 : ! 

ER-ER/IER-IER ' n 
r . 

1 
. 333 

2 
. 667 

-----~- - -- --- -- ·- . -+ 
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The d i stribution of correlat i ons with likelihood 

Intr a - p . EH - EH 

I nter- p . ER- ER 

I n tra-p o ER-IER 

Inter-p . ER - IER 

ER- I EO 

ER-IEO/IER Tots . 

ER - ER/IEO-IEO 

ER- ER/IER - I ER 

1 2 3 4 5 6 7 
. ooo .051 . 101 .151 . 201 . 25 1 . 301 

to to to to to to to 
. 050 . 100 .1 50 . 200 . 250 . 300 . 350 ____ _ .... ___ ..... 

Legend : The points on the X-axis are the 7 correla tion 
ranges of Table 6 .11. The Y- axis i s the proportion of 
correla tions within each r a nge. 
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K_i.E;_urc S!±. 
The di s tribution of correlations with the first 

Intrc. - p . ER~ER Inter - p . ER- ER 

ER-IEO ER- IEO/IER Tots . 

Intra-p . ER - IER Inter - p . ER-IER 

ER- ER/IEO- I EO -ER/IER-IER 

Criterion 1 Criterion 2 
( X and Y axes as for Fi gure 6 . 2) 



(ii) The distributions of the correla tions are markedly 

biased - with the majority of them be ing very low . The sole 

except ion to this is the EH -ER/IER-Ilm type which suggests an 

even distribution on the graphic a l re~resentation. But , the f a ct 

that it is based on only two (O ordinat es , alonr with an exami n ­

ation of them, makes it ineligible for the present d iscussion. 

The two inter-personnel types both give the appearance in 

Figures 6 . 4 and 6 . 5 of having some higher correlations . ilowever, 

inspection of Tab l e 6. 9 again shows that th e graphical repres­

entation is based on t10 correlation coefficients only within 

each type . 

(iii) Poor though the relat ionship is between role conflict , as 

operationa lized in the present study , and likelihood of leaving 

the profession; as with job satisfaction , again the intra ­

personal ER - ER score type would seem to have the closest overall 

association with the seconu criterion measure . 

Role Conflict and Likelihood of Sys t er1 Br eakdown 

The thi:cd c..nd final criter ion against •.vh ich t:b..e 

utility of various operationalizations of role conflict was 

tested, is t he measure resulting froffi summing the s cores for the 

first two criterion measures. As such it has a wider r ange of 

s cores than either of the first two criterio. , and hence is more 

appropriate for tho applicatic_1 of the c orrelat~on coefficient 

statistic . The treatment of this section will follow the sane 

lines as those of the previous two sections . 

In accordance with earlie r procedur es , Tab l e 6 .1 3 

contains a summary of the preceding Table 6 . 12 . Inspection of 

Tab l es 6 . 13 and 6.9 shows few differenc es . In other words , again 

there is overall a very small amount of commonality between rol e 

conflict as here operationa lized, and tho criter ion . variable -

in this cas e 'l ikelihood of system breakdown' . The intra­

personal ER-ER score type is tho only one to show any gain in 

the number of operationalizations significantly correlated wi th 

the cri terion . There are only two operationalization types which 

merit consideration as being possibly r elated to the third 

criterion , and these are the same two types already ci ted in t he 

job satisfaction criterion d i s cussion - the intra-personal and 

inter -pe r s o nne l ER - BR di s crepancy score types . But, i n yet 



Type of Di s -

Table 6 . 12 

Correlation wi th the Third Cri ter~-~~ 

.QE_erat~zatiC?EE..__of Ro~e Conflict 

S i gnificance level 

0 . 05 :1 0 . 01 
! . ·-- -- - - ·· --- --~ ---- ·-·-- - - -·---'1 --·--· 

crepancy score iI D ~o. r ' I D No i r :ID No : r : I D No 
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Table 6 . 13 
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· I-

, I I 
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11 .1 1 
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To t al 
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10 162 6 .17 
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another way, the situation in this sec tion is similar to that 

in the job satisfaction sect ion. Six out of 45 intra-pers ona l 

ER - ER s cores are significantly correlated with the criterion 

under d iscuss ion - some 13 . 33%. Also 11 . 11% of the inter­

personnc l ER - ER s cores are s i Lnificantly corre~ _ ted . However, 

this 11% comprises only 2 role conflict operationalizations : 

2 . 8 and 2.13 , and those two scores huve already been shown 

(Table 6.5) to have ~ correlation coeffici ent of -. 420 . There -

fore , it may ~c d&duced that once ag~in the intra-personal ER - ER 

dis crepancy acore tyr1e is the most useful type of operational ­

ization . 

As in the sections which discussed tho first two 

criterion measures , two Tables and two F i gures provide a basis 

for comparing the range and distribution of correlations within 

each type of role conflict o~erationnlization . Table 6 . 14 g ives 

the highest ~nd lowest correlation with the criterion and the 

difference tetween them for each type , and Table 6. 15 provides 

the figures fro~ which the graphc of Figures 6 . 5 and 6 . 6 are 

drawn. It sho::s the number and proportion of each dis crepancy 

score type correlated ~ith the 'likelihood of system breakdown ' 

within seven size ranges of correlation coefficient. Onc e again, 

prediction to the criterion produces a range of correlations 

within eac h type of discrepancy scor e . Ilowever , as noted ab ove , 

the distributio~s of correlations within this t hird criterion 

show fc r diffe~ences from thoE~ with the secant. This is 

illustrated by a comparison between Tab l es 6. 13 and 6 . 15, and 

their graphical representation g iven in Figure 6. 6 , whi c h 

repeats for case of visual co1~parison, the dat a of Figur es 6 . 2 

and 6. 4. The differences visible between the se cond and third 

criteria are of small i1aportance . Compar ison with the job 

sat i sfaction criterion , however , clearly illustr ates t he di f fer­

enc es noted be t ween the latter analysis and t h ose of t he o t he r 

two crit e ria . 

Th i s completes the dis cussi on of tha t par t of the 

findings i n whi ch each of the three criterion measures is tre at­

ed i n turn . The next se c tion looks briefly at the relationshi p 

of the role confl ict operat ionalizations us ed in the presen t 

stu dy to a ll three criter i a together. 



Table 6 .1 4 

The range of correlations with the Third criterion 

within each t~ discre:eanc_l score: 
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Tab l e 6 . 15 
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. 007 

- . 027 
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The distribution of corre l at ions with t he Third 
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Figure 6 . 5 

The di s tribution of corre l a tions with the t h i r d 

cr iterion vi i thin each t_y20 of di s cr ep anc:y s core 

I ntra- p • ER - :CR 

I n t e r - p • ER --ER 

Intra - p • ER- I ER 

Inter - p . ER- I ER 

ER-IEO 
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.ooo . 051 . 101 . 15 1 . 201 . 25 1 . 301 
t o to t o to t o t o t o 

. 050 . 100 . 150 . 200 . 250 . 300 . 350 

Lege nd : The point s on t he X- axi s a r e t he 7 correl a t i on 
r anges of Tabl e 6 . 15 . The Y- axi s i s t he pr oportion of 
corr el a tions with i n each r ange . 



Fi gure 6. 6 
The distribution of corr elat i ons wi th al l three 

cr 1:.~e ri~-~~i th i n each_~C?_!_~i~~aE...sY.: score 

Intra-p . EH-ER Inter - p . ER- ER 
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-- Cri t erion 1 -- --Criterion 2 -- Criter ion 3 
( X a nd Y axes as fo r Fi gure 6 . 2) 
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Operationalization Utility 

Whether a 'good' or powerful predictor to different 

phenomena is one t hat predicts to all the phenomena equally 

well , one that predicts diffe~entially to them, or one that is 

specific to one phenomenon only, with n o relationshi p shown to 

any of the others, is debat able . Presumably it all depends on 

the author's purposes and prejudices . The present study will not 

debate the issue, but will simply report on different operation­

alizations of role conflict within the study on the basis of 

these logical a lternat ive s . 

~_g_ual correlation with the three criteria 

High correlation. The four examples of role conflict 

operationaliza tion which correlate with all three criterion 

measures with approximate ly equal magnitude are tabulated in 

Table 6.16 where their correlation coefficients with job satis­

faction, likelihood of leaving the profession , and likelihood 

of system bre:;tkdown are given in that order. 

Table 6 .1 6 

Eg_uall,y high corre l at ion with the three criteria 

- ------------------------------ -- ------··· --
Criterion meacures 

1 2 3 
·--·---------·---·-· -- --- -

1.10 . 277 . 279 . 315 

Operation- 1.33 -. 220 -.255 -.272 

alizations 2 . 8 . 223 . 252 .272 

2.13 -. 221 -.208 -.242 
-·-·· -· --· . - .. 

Low corre l ation. If operationalizations of a const­

ruct which is supposedly ass ociated with certain given phenom­

ena are found to have zero correlation with those phenomena , 

then their utility will possibly lie mainly in an anal ysis of 

them in order to dis cover wh~ they do n ot correlate as they 

'should'. Four examples of this category of operationalization 

are given i n Table 6.17. 



Tabl e 6.17 

E__g__uall,;x: low correlation ·wi_th th_b three criteria 

Operation­

alizations 

---- ----·--- __ _ , _______ .. _ - -
Criterion measures 

1 2 3 
----·..---- · ~-~---·-------·---·· · ----

1.23 -. 019 . 012 -. 001 

2 .17 -. 008 .007 .ooo 
5 . 11 -. 025 - .02Lr -.028 

6 .17 . 026 . 002 . 014 
- ---·· --------------· ---- ·~ 

Differential correlation with the three criteria 
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By differential correlation is meant the situation 

when a variable A is not associated a t all with another variable 

B, but is highly related to another one D, and to an intermed­

i ate extent to a fourth variable C. Thus, if A is a role 

conflict operationalization, and variables B, C, and Dare the 

three criterion measures of the present study , then four 

examples of operationalizations showing this differential 

correlation appear below in Table 6 .1 8 . 

Table 6 . 18 

Different i al correlation with the three criteria 

Criterion measures 

1 2 3 
. --- - ··-·····-

6 .15 -. 010 . 240 .153 

Operation- 1.22 . 229 . 059 .148 

al izations 1031 -. 253 -.081 -.174 

6 .7 ' -. 222 -.018 - .11 8 

Specific correlation with one onl_y criterion 

Four examples of operationalizations tha t are assoc­

i a ted with one criterion only, showing no relationship with any 

other, are given in Table 6.19 - drawn from the results of this 

study. In each case, the prediction is specific to job 

satisfa ction. 
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Table 6019 
S_pecific correlation with in the thre e criterin 

------·--·-------- -- ··- . 
Criterion measures 

1 2 3 
·-·- - ···--- · .. 

2. 6 0222 -. 01 8 • 094 
Operation- 7 .1 8 . 206 . 038 . 073 
alizations 7. 6 -. 195 . 057 -.055 

1.5 -. 197 . 009 -. 087 
·----·-·- ·- ····- · . - -

Explanation of Job Satisfaction Varia n c e 

If X and Y are two vario.bles , a n d r their correlation 

coefficient , then r 2 gives the proportion of t he variance of Y 

which is a ccount ed f or by variation in X. That i s , when the r 

between Y a n d Xis .71 , r 2 is . 50 , s o that an r of .71 means 

t hat 50% of the variance of Y is assoc i a ted with variability i n 

X. Inspection of the square of s mall r's empha sizes the very 

sl i ght degree of associat i on which these r's d isclose . An r of 

. 10 for insta nce, or . 20 or even . 30 between two varia b les X and 

Y indica tes only 1%, 4%, a nd 9% res pectively of the v a.riance of 

Y to be associat ed with variability i n X. At the other extreme, 

when r = . 95 , about 90% of the variance of Y i s a ccounted for 

by vari~~ility in ~ - on ly about 10% being i ndenendent of X. 

In the prese nt stu dy , t he h i ghest correla tion coeff­

icient found between a ny of the 162 role conflict opera tiona l­

izations and job satisfaction is . 322 (operationalization 1.14). 
However , it is clea r tha t this explains very little of the 

mutual variation of role conf lict and job satis f action: only 

10.4%, so tha t when the discussion to this point has talked in 

terms of "sta tistically significant 11 or "significant at the .01 
level 11

, it is well to remember that 0 signific <:i.nce " means simply 
11 most unl ikely to have arisen by chance " . The actual size of the 

coeffici ent is, a t t hat point , i gnored. In f a ct, significance a t 

the .01 level, with a s ample size of 100, requires an r of only 

.254 - a fi gure which permits only about 6~fo of the variance of 

one of the variables to be expla ined by the variability in the 

other. 
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Multi_ple ~ression analysi~ 

It wns suggested in o.n earlier discussion that it 

might be possible to increase t he predictive power o f the role 

conflict construct towards the measure of job satisfac tion 

through the use of a Llathemat~cal manipula tion which would 

combine different operationalizations of t he construct into o. 

more powerful unit . It was indicated t hat th o right hand side of 

a regression equetion , formulated with job sat i sfact ion as the 

dependent variable , and operationo.lizations of role conflict as 

independent variables , should explain more of t he dependent 

variable variance t h:in does a single i ndependent variable o How­

ever , as described in the previous chapter , only 20 independent 

variables could be used as input into the regression analysis of 

the present study, so t hnt from the mn.ny role conflict operat­

ionalizations available , 20 had to be chosen according to some 

criterion or method. The cr iterion selected was correlation 

with job satisfaction. Thus , those 20 discrepancy scores which 

correla te d mos t highly with job satisfaction were used as t he 

independent variables. The 20 vo.rinbles chosen are g iven in 

Table 6 . 20 be low. As the regression programme uses the first 

variable insert ed as the dependent variable, the 20 independent 

var i ables are numbered i n the Table from 2 to 21; however , this 

corresponds with th e comput er printout included in the supple ­

ment to this thesis. 

In,J?ut varfr .. bles for R~J£:ession cq_uation :_ 
---·- ·---- --- ---

Correlation Independent 

v a riab le 

Independent j Corre l ation 

-+---w_i~h--J :~_· ___ .....,..... varinb~~-wi t~ - -~-~: . _ 

. 257 12 4 .15 ! . 204 2 1.3 

3 1 . 5 

4 1010 

5 1.11 

6 1 .14 

7 1 . 22 

8 1 . 29 

9 1.31 

10 1. 33 

11 

I 
- .1 97 13 5 .1 5 I 

. 277 14 2 . 6 I 

.260 15 2 . 8 l 

.322 16 2 .1 3 i 

0229 17 6 .7 

. 256 18 

-. 253 19 

-.220 20 

-.1 96 21 

6 . 8 

2 .1 6 

7. 6 
7.18 

. 205 

. 222 

.223 

-. 221 

-. 222 

. 257 

.202 

-.195 

.206 



The results of the two regression equation an~lyses 

a re outlined below. 
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Pr~bab_:i]._i ty l evel = 0 . _0__5..:'... With the probability l evel 

set at 0 . 05 , only t hose vc.ria'· l cs tho.t ar e .significant a t the 

. 05 l evel i n reducing the amount of unexplained variance in the 

dependent vuri~ble were i nc l uded in the regression equation . 

The cqu~tion computed i s gi ven in TQblc 6 . 21 bel ow . 

Table 6 . 21 

------ -----·---- ···-- ., -· - .... 

Variabl e Regr ession coeffici ent I St andar d error of 

6 

7 
10 

13 
21 

01565 
-+ r~gressi:~;~:-e~:=~ient 

.11 89 I . 0571 
-. 1519 

. 1426 

. 0204 

I 

! . 0666 

. 057'1 

. 0095 

Resression constant = 2.1 866 

In the equation it can be seen that only five of the twenty 

independent vnric.bles remained i n the equation at the complet­

ion of the computation . Written out in full , a j with the 

variable numbers transl~t ted , this means that if one is given 

value s for varinbles 6 , 7 , 10 , 13 , nnd 21 (i . e . , for role 

conflict oper~tion~lizations 1. 14 , 1. 22, 1o33 , 5 . 15 , and 7 . 18) 

for nn indivi dual, his job satisfaction c nn be predicted by t he 

equa tion 

J . s . = 0 .1565(1 . 14) & 0 . 11 89 (1 . 22) & 0 . 1519( 1. 33) 

& 0 .1 426(5 .1 5) & 0 . 0204(7 . 18) & 2. 1866 

Further , a ccording to the programme printout , this equation 

expla ins just under 30 . 2% of the job satisfaction variance : a 

consider abl e increase on the 10 . 4% expla ined by opera tionalizat ­

ion 1 . 14 a.lone . However, it should be noted tha t the standard 

errors of a ll the regression equation coefficients a r c f airly 

l a rge , so t hat the score for job sati sfaction predicted by the 

equation for any individual will conta in built- in error to the 

extent indicated by t he standar d errors listed in Table 6 . 21 . 
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The supplement to the t hesis includes a list of the predicted 

job satisfnction s cores , us calculated from the above equation, 

alongside the reported job satisfaction scores , as g iven i n the 

t cci.cher questionnaire of the Bo.tes o.nd Adm1s study , for all 100 

teacher respondents . An exami:ation of this sh'>ws thnt while 

there is good prediction in the mu jority of cuses , there is 

greater error nt the two extremes of the population - with those 

teachers Hho reported ei thcr "very so..tisfied 11 or ;'v ery dissat i s ­

f i ed" to the job so.tisfnction question . 

Probo.bili t..z: level = 1 . 00.. Hi th the prob<:'..bili ty level 

set at 1 . 00, all 20 independent variables nre included , end 

Table 6 . 22 gives the resul tc,nt regression equc-..tiono This equat ­

ion explains ;~lmost 43 . 5% of the job so.tisfa.ction vo.riance - a 

considerable proportion when it is realized that prediction of 

a person ' s job satisfnction is being undertaken in this analysis 

solely in terms of role conflict. The truditio~nl predictors 

such as salary , status in the hierD.rchy , years of service , ctge , 

sex and so on have not come into the analys i s nt all . However, 

an inspection of the standard errors of the regression equation 

coefficients sho\·Ts thn.t most of these arc enormous - with 13 out 

of tho 20 being nctuQlly l arger than the coefficient itself . 

Hence , the 43 .5% of the VCl.riancc explained includ&s c greo.t deal 

of error , 3.nd the equntion , mnny vc.ric:.'!:)les which mny not be 

valid predictors of job satis~~ction . Even so , the list of 
11observed" CLnd ;;computed 11 job so.tisfctction scores for the 100 

tenchers (included in the supplement to the thesis) shows 

remarkably few poor predictions , and the average error of 

predict ion works out to be 0. 59 compared with 0. 65 with the 

former equc..tion. 

Comment 

The criterion for selecting the 20 i ndependent 

variables to be used in the analysis \·/as simply the top 20 role 

conflict opercttionaliza tions rru1ked ac cording to the size of 

their corr elation coeffici ent with job satisfaction. However, 

this might not have been the best method of sel ection availabl e . 

The multiple regression anal ysis programme includes n test for 

"autocorrela tion" , so tha t independent variables which are 
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Table 6. 22 
Regression equation given a 2robability level of 1 . 00 

·-------· -... - --- - · -·· 

V<:triab l c Regr ession coefficient I . - l:. . . . l Standard error of 

------;----, --··--·· -~;60;--- ·----t~:_gre_:~~~:S~~ef±'~cient 
3 I . 0218 . 0834 

4 . 0427 . 0779 

5 
6 

7 
8 

9 
10 
11 
12 

13 
14 

15 
16 

17 
18 

19 
20 

21 

01 452 

. 0850 

. 0588 

. 1506 
-.0518 

- .1071 
. 0092 
. 0428 
. 1242 
. 0511 

-. 1152 
. 0304 

-. 0237 
. 1641 

-. 0126 
. 0006 

. 0130 

Regr ession constant 

. 0801 

. 0680 

. 0720 

. 0857 

. 0766 

. 0860 

. 0753 

. 0673 
n0790 
01279 
. 1257 
. 0801 

. 0818 

. 1395 
~ 0456 

. 0400 

. 0131 

= 1.9953 
-- __ .. ..... - ----· ··--· .... --··---

highly inter-correln.ted will not o.11 automatica lly enter the 

equn.tion if one of t hem does - even though they might all be 

equally highl y correlated wi th the dependent variable . The 

programme ' s concern is the amount of reduction in unexplained 

dependent variable variance an i ndependent variable can produce, 

so that autocorrelated independent varin.bles mi ght well be 

passed over on this criterion once one of them is a lready in the 

equation . This procedure is seen in Table 6 . 23 where the order 

i n which t he 20 independent variables of the probability l evel 

= 1.00 analysis were accepted into the equation , is given. (This 

i nformation is contained in the full printout of the programme 

included in the thesis supplement. ) 
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Table 6 . 23 

Order of acce32to..nce of vn.rio..bles b;[ the rc_g_ression e9,_untion 

in rela tion to the size of correlo.tion \Ii th job s a tisfaction 

·----·-- . , _____ _ ..... ....... - · ·-

Order of Vnriablc 
' 

C 'rrelation Varia ble ' s 11correl-

ncceptnnce number I with J . S . 
' 

c::.tion rrulking" 
1-- - ·- - ·--r-· - . -· ·--- ----·- .. . 

1 6 . 322 ! 1 

2 13 .205 I 15 
j 

3 7 . 229 l 8 

4 2 . 257 4 = 

5 10 -. 220 13 

6 21 . 206 14 

7 8 . 256 6 

8 5 . 260 3 

9 17 -. 222 10= 

10 4 . 277 2 

11 18 . 257 4: 
12 9 -. 253 7 

13 15 . 223 9 
14 12 . 20L~ 16 

15 16 -. 221 12 

16 14 . 222 10= 

17 3 -. 197 18 

18 19 . 202 17 

19 11 - .196 19 

20 20 ..• 195 20 
-------- - - - ·- - · --- --- -·-· 

As would be expected, the Table shows that independent 

varia ble 6 , which has the highest correlation with job satisfact­

ion, was accepted into the equation first . But variable 4 , which 

is ranked second , 1;1as left over until 9 variables ha d already 

been accept ed . The correlation between variables 6 (1 . 3) and 4 
(1 .1 0) is in fact only .1 77 , but this is apparently sufficient 

autocorrelation to ensure that 8 other variables explain more of 

the unexpl a ined dependent variable v.:triance than variable 4 does 

after the insertion of variable 6. Thus it is possibl e that a 

different set of 20 mi ght result in a more powerful equation . 

The easiest way out of this problem , however , would be to use a 

larger computer thrui the 1620II , and insert far more variables. 

In this way maximum power might be achieved - if it has not 
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been already . 

Age, Years of Service, ['_Ild Discrepancy Scores 

It was suggested en·lier that a teacher's age , and his 

years of service have ' face val i dity ' as predic tors to or 

explainers of his job satisfaction , his likelihood of leaving 

the profession, and , consequently, of the measure of the sum of 

these two variables . It has generally been found thnt the older 

a teacher becomes , ~nd the more years he has given to his pro­

fession , the grea ter the satisfaction he reports , and the less 

likely he is to leave the profession (save for retirement) . 

With this in mi nd , t he study correlated the age and 

number of years of service of the sample ' s 100 teacher respond­

ents with the three criterion measures in order to compare the 

magnitude of the measured relationships with those of some of 

the study's role conflict operationalizations - its discrepancy 

scores . 

With the second and third criteria , correlations 

between them and the Vi'.rious di scrcp<.rncy scores are not very 

high, and it is consequently not surprising to find that both 

age and years of service have higher correlation;:; with both 

thes e criteria than do any of tho discrepancy scor es . However, 

the actual sizes of the coefficients do not greatly exceed those 

of the best of the role conflict operationali:~tions . Age is 

correlated -.363 ~nd -. 381 with the second and third criterion 

measures respectively , and years of service is correlated -. 366 

and -.3840 

On the other hand , it has been seen that some of the 

discrepancy scores correlate quite reasonably with job satisfac­

tion , and, in fact 8 of them have higher correlation coefficients 

than does the teache r ' s years of service (which correlates - . 225 

with job satisfaction). Age fnres better in being exceeded by 

only one discrepancy score ' s correlntion coeffici ent , but its 

actual size , at - . 298 , is well within r each of those of the 

discrepancy scores . . ........ . 
1 The worst of all arc the last two types listed in 

Table 6.3. However , this may well be a result of the small 
number of different scores of these types actually generat­
ed in this study , and aggravated in the case of the last 
type by the fact that all three a.re highly inter-correlatedG 



Chapter VII 

Discussion 

11 The quest ion is," said Alice, nwhether you can make 

words mean so many different things. 11 

This study has made t he words · role conflict " mnan many 

different things - through t he us e of ' a discrepancy be tween two 

scores' as the definition of 'role conflict 9
o This definition 

has proved to be highly s e minal in the generation of many 

different mea n ings fo r t hes e two words . Furthermore, as the 

thesis postulat ed , some of t hese different meanings (operation­

alizations) have been shown to possess predictive or explanatory 

power under the conditions of the study, whi l e others have not . 

Among those falling i n to the latter category are those 

operationalizations which may be classified as 'objective'. 

'Objective' and ' Subjective' Role Conflict 

In the review of the literature on role conflict 

under taken i n Chapter II, a differentiation was made between 

conflict which was perceived by an outside observer, and that 

perceived by the focal actor . Kraut (1966) referred to these as 

'obj ective' and 1 subjective' conflict respectively. It was 

noted further in this context that comparing different responses 

made by a single respondent produced 'subjective' meanings of 

role conflict, while comparing response s made by different 

respondents resulted in 'objective' measures. 

Two types of 'objective' operationalizations were 

generated in the present study. These were (i) the inter­

personnel ER - ER discrepancy scores in which conflict attributed 

to an individual over a particular role expectancy was the 

discrepancy between his expectancy, and his perception of the 

expectancy held by teachers in general; and (ii) the inter­

personnel ER-IER scores in which the conflict a ttributed to the 

respondent over a role expectancy was the discrepancy between 

the attitude he thought that other teachers had to that expect­

ancy, and what in fact they did have (the teachers 1 -in-general 

attitude being defined in the study as the mean attitude of all 

the teacher respondents). Altogether, 36 different operational­

izations of these two types were generated . 

Six types of 'subjective' role conflict were 
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considered. These were: (i) intra-personal ER-ER scores which 

were discrepancies between expectancies the respondent held for 

his own role; (ii) intra-personal ER-IER scores which were 

discrepancies between expectancies held by a teacher for his 

role as teacher, and those he ~el ieved other teachers held for 

the same aspects of the teacher role ; (iii) ER-1: 0 scores which 

indicated discrepancies between the expectancies held by a 

teacher for h i s own role as t eacher , and those he thought 

parents and pupils held for his role; (iv) ER-IEO/IER totalled 

scores which were simply discrepancy scores generated by making 

appropriate summations within the previous two types of operat­

ionalization; and types (v) and (vi) which , as 'discrepancies 

between dis crepancies ', represented the definition of role 

conflict given above taken a step beyond the other types. 

Altogether, 126 differe nt operationalizations of these six types 

were generated. 

Now , in this particular study , one of t hese types of 

role conflict oper at ionalization has stood out as having greater 

predictive and explanatory p ower to the main criterion of the 

study (job sat i sfaction) than any of the others, and that is the 

first of the 'subjective' t ypes : the intra-personal ER-ER dis­

crepancy scores. Nine of the 45 of these scores generated (i.e., 

20%) were found to be significantly associated wi th job satis­

faction. Furthermore, t hese score s were shown to be highly 

independent of one another. Ag 1in, in the comp~ ~ation of the 

re gre ssion equation predicting job satisfaction scores from 

variables which were included in the equation only if confidence 

in their ability to explain unexplained job satisfaction 

variance was 95% or better, only 5 role conflict operationaliz­

ations were included, and of these 5, 3 were intra -personal 

ER-ER discrepancy scores. But, 20 operationalizations were 

actually tested for inclusion in the equation, and of these, 6 
were 'objective ' conflict types, yet none of these were seen by 

the regression programme to be valid predictors to job satisfac­

tion - at the 95% confidence level. A closer look at this 

equation shows that 5 of the 6 actually had higher correlation 

coefficients with job satisfaction than the second independent 

variable accepted into the equation, and only one of them had a 

coefficient less than all five accepted by the analysis; (see 

Tables 6.20 and 6021) yet it would seem that no 'objective' 

LI BRARY 
MAS EY UN Iv !:RSITY 
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measure can be said with h i gh confidenc e to be a valid (i. e . , 

not sub j ect to changes i n dat a) predictor to job satisfaction . 

Thus , the r e i s the observation on the one hand that 

the intra- personal ER - ER score type - a ' s ubjective ' measure of 

r o l e c onflict - was the most u~eful ro l e confli ~t oper at i onaliz­

ation found in this analys i s of job satisfacti on , and on the 

other, the observation that ' subjective ' role conflict was a 

more valid predictor to job satisfaction than was 'objective ' 

role conflict . However , the r esults of thi s study have stemmed 

from one specific i nvestigation , and by the very nature of the 

study , arc not necessarily appl i cabl e to any other situation . 

It is perhaps opportune to surface at this point the 

proposition that role conflic t as d i scussed in this study is 

simply a discrepancy between two scores. Consequently , the 

findings of the s tudy , and the argumen t s l eadi ng to and fro~ 

them hav e been i n t erms of score discrepancies only , and that i n 

no way is there any suggesti on that the teachers of the Bates 

and Adams sampl e experience 'conflict ' as understood in every­

day speech . 

The Regress i on Analysis 

The regression analysis served to provi de a good 

illustration of the proposition made i n t he stu dy ' s initi al 

chapter: ;'that mathematical manipulations can 1~ performed on 

the different operationali zations , and that the utility of the 

man i pulations can be determined only by an exami nation of what 

they ' do' for the p r edictive power of the constructo" Cl earl y , 

the regression analysis did improve the p owe r of the construct 

role confl i ct . At the 95% c onfi dence level , an equation which 

cons i sted of role conflict operationalizations only, ex pl ained 

just over 30% of the sample ' s job satisfaction variance . A 

g r ea t er amount of variance was explained at a lower c onfide nce 

level , but this equation inc luded measures of role conflict that 

were no t in fac t v a lid predictor s to job satisfa ction , so t hat 

t he equation could not with confidence be applied to any other 

sampl e a 

However , t he appar ent utility of the r egression 

manipula tion in this study opens the door to the possibility of 

obtaining an equation which would expla in, with high confidence , 
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a large percentage (in theory, all) of the variance of some 

focal phenomenon such as job satisfaction, across a range of 

different populations, by i nc luding within it other pertinent 

variable s (such as a ge , years of service, salary , status in the 

h i e r archy , and so on). It woul l seem tha t it could well be 

profitable to pursue this: both with reference to job sat i sfac ­

tion, and to othe r similar phenomena . 

The Three Criteria 

The three criterion variables (job satisfaction, job 

retention, and their combination) d i ffered considerably in their 

distributions. The first was nearly normal through selection, 

but the other two were not so. Th i s i s apparent from Table 7.1, 
where the number of respondents falling into each score category, 

for each of the criteria, is g i ven . 

Table 7o1 
Di str ibutions of the t hree criter ion measures : 

----,---·--------------·-··------··-· -- ·-------·---···-· 

Criterion Scor e 

1 l 2 '. 3 l 4 i 5 ' 6 i 7 I 8 I 9 i 10 

·----+-+--=-t·- ·t---~---r- -·· ·--t--··- -t----·--·1-
First --+---6--1!_2_4 ! 40 i 24 + 6 / ---l---1-----t--- -·i.·-···-· 
Se_c_o_n_d __ -+-20 _L~9 i 30 __ !_13 118 l ! --~-- - ·-J_ ___ _: .. 
Third : 5 9 l 12 16 23 9 13 : 10 3 

A Chi-square t es t for g oo dness-of-f it to the normal curve on the 

first criter ion gave a result of 4.062 with 4 degrees of freedom. 

The probability of this result i s approximate ly .4, demonstrat­

ing tha t the selected sample distribution was indeed not too far 

from the theoretical normal curve. However, the same test 

applied to the third criterion gave a Chi-square of 42.826 with 

6 degrees of freedom; a result which has a probability of 

occurring well below the .001 level. The distribution of the 

second criterion measure on inspe ction is clearly closer to 

rectangular than normal, and in fact, a Chi-square test for a 

fit to a rectangular distribution produc ed a result of 7.70, 
which, with 4 degrees of freedom, has a probability of occurring 

of the order of 015. In other words, it was non-normal, but had 
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a reasonabl e approximation to the r ec tangular. 

Now, it has been seen t hat re asonable corre l a tions, 

and good prediction could be found using d i ffe re nt opera tiona l­

iza tions of role conflict to r e l ate to job satisfact ion, but 

tha t the same l eve l of associa . ion could not be found be tween 

role conflict and either of the other t wo criterion variab l es . 

One i s prompted to ask ' why' ? Is this an art ifact of the normal 

distribution of the job satisfaction s cores , and the non- normal 

distribution of the s cores from the o t her two? Alternatively , i s 

there a valid association between operationalizations of role 

conflict and the f i rst cri terion whi ch s i mpl y does n ot exi s t 

with either of the other t wo? According to t he Norr i s and Hj e l m 

study , ( discussed i n Chapter V) if t here we r e a h i gh correlation 

be tween role conflict and likelihood of l eaving the profe ssion, 

then because of the latter's rectangular d i str i bution , valid 

assoc i at i ons between rol e conflic t operationalizations , and 

that for the job retention variable mi ght not be r eported by the 

corr e l a tional analysis . But, n o correlations wer e fo u nd to 

approach the 1 highi region, (the highes t was . 325 - whereas the 

Norris and Hjelm study was concerned with corre l at ions of the 

order of . 83) so that this could not have been t he case in the 

pr esent s tu dy . On t he other hand, a ll four correlations between 

t eacher' s age and y ears of service and t he second and third 

criteria fel l withi n t he range -. 363 t o -. 384, whi l e t he ir 

correlation coefficients with job satisfaction Jere lowe r a t 

-.298 and -. 225 . This suggests then t hat t o t he t wo qu es tions 

asked i mmediate ly above , the answer must be 1 no, the apparent 

association between role conflict and job satisfaction is not 

an artifact of the n ormality/non-normality situation , but is the 

result of a valid association between these two constructs which 

does not exist to the same ex t ent between role conflict and 

either of the construct s the other t wo crit eria represent '. 

Be fore l eavi ng this topic, an answer may be g iven to 

the l egitimate qu estion: 'would a sample sele cted for normality 

on the third criterion - with its greater range, and consequent 

better statistical utility - instea d of the first, (as was done 

in this study) have given more us e ful r esults?' Because of the 

appar ent lack of valid association be t ween role conflict and 

'Likelihood of system breakdown' (the third criterion), it 

would seem that for the purposes of this study, the sele ction of 
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job satisfaction was the more profi tabl e choice. 

Translation 

Incidental to the st ~dy , but of possible interest, is 

a transla tion back into the terminology of the Bates and Adams 

study of the twenty role conflict operationalizations which 

correlated mos t highly with job satisfaction . These will be 

listed in the order of their def i nition as set out in Chapter IV, 

their corre lation with job satisfaction 5 iven, and a direct 

translation made . Increased job satisfaction is indicated by a 

lower conflict score in the case of a positive correlation , or 

by a higher conflict score in the case of a negative correlation . 

At no stage will any interpretation be suggested. 

1 1.3 

3 1.10 

6 1 . 22 

7 1. 29 

a257 The absolute difference between the respond­

ent 1 s scores for the teaching archtypes 

'organization- status ' and ' subject matter­

status'. 

-.197 The abs olute difference between the respond­

ent's scores for th e teachi ng archtypes 

'organization-status' and 'subject matter­

affect ' • 

• 227 The absolute difference between the rcspond­

ent' s scores for the teaching ~rchtypes 

'organizat ion - utility ' and 'subject matter­

status' • 

• 260 The absolute difference between the respond ­

ent's scor es for the teaching archtypes 

'organization-utility' and 'subject matter­

utility ' • 

• 322 The absolute difference between the respond­

ent 1 s scores for the teaching archtypes 

'organization-utility ' and ' social relat ions­

utility1 . 

c229 The absolute difference between the respond­

ent's scores for the teaching archtypes 

' subject matter - status ' and 'subj e ct matter ­

utility 1 • 

• 256 The absolute difference between the r espond-
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ent's scores for t he teaching archtypes 

' s ubject matter~utility' and ' s ocia l relations 

utility'. 

8 1 . 3 1 -. 253 The absolute difference between t he r espond­

ent's s cores :_or the teaching - rchtypes 

' subjec t mat t er - affect 1 and ' social relations­

status '. 

9 1 . 33 - . 220 The absolute diffe r ence be twe en t he respond­

ent ' s scores for the teachi ng archtypes 

'sub j ect matter - affect ' and ' social r e lations ­

status '. 

10 2 . 6 

11 2. 8 

. 222 The respondent ' s scor e for the teaching arch­

type ' subject mat t e r-affect ' subtrac ted from 

the average score of all teacher r espondents 

for that a rchtype . 

. 223 The respondent ' s score for the t eachi ng a r ch­

type 'socia l relations-utility' s ubtracted from 

the average score of all teacher r espondent s 

for that archtype . 

12 2 . 13 -. 22 1 The respondent ' s score for t he teachi ng 

13 2 .1 6 

14 4.4 

15 4.15 

16 5.15 

behaviour 'organization' s ubtracted from 

t he a v erage sc ore of all teacher r esponde nts 

for that classroom behaviour. 

. 202 The s um of the nine abso l ute d iff er enc e s 

be t ween t he r~spondent ' s scored for the n i ne 

t eaching archtypes , and the n i ne ave r age s cores 

of a ll the teacher r espondents for the a rch­

types. 

-.1 96 The s core the re spondent attributes to pupils 

for the teaching archtype 'subject matter­

status ' subtracted from h is own s core for that 

arch type • 

• 204 The score the respondent attributes to pupils 

for the t eaching behaviour 'organization' 

subtracted from his own score for that teacher 

behaviour. 

.205 The s core the respondent attr ibutes to other 

teachers for the teaching behaviour 'organiz­

ation' subtracted from his own score for that 

teacher behaviour. 
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20 7.1 8 
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-. 222 The s c ore t he respondent attributes to othe r 

t eachers fo r the t eaching archt ypc ' socia l 

relations-status ' subtracted from t he aver age 

score of al l teacher respondents for that 

arch type • 

• 257 The score the respondent attr ibutes to other 

teachers for the teaching arcl1type ' social 

rela tions-utility' subtracted from the average 

score of a ll teacher respondents for that 

archtype . 

-.195 The a l gebraic sum of the three signed scores 

a r ising from the scor es attributed to (i) 

parents , (ii) pupils, and (iii) other teachers, 

each subtracted from the respondent's own score 

for the teaching archtype ' subject matter­

affect' . 

0206 The sum of the three abso l ute differences 

between the respondent ' s scores for the three 

teacher behaviours 'organization ', ' subjec t 

matter' , and ' social relations ', and the thr ee 

scores he attributes to (i) parents, (i i ) 

pupils, and (iii) other teachers for these 

classroom behaviours . 

Perhaps worth noting are the five role conflict 

oper at ionalizations which wer~ found by the re s~ess ion analy s i s 

to be the most val i d predic tor s to job satisfaction . These were 

scores 1.14, 1. 22 , 1.33, 5 .1 5 , and 7.1 8. 

The t wo main conclusions wh i ch would seem to a rise 

from this procedure are (i ) that oper ationaliza tions of role 

conflict which would appear to have a ' face validity ' i n a study 

are not necessarily the ones with the g r eatest u t ility; and (ii) 

its converse - that operationalizations with go od predictive or 

explanatory power may not necessar ily possess readily apparent 

'face v a lidity'. 

As a result of this s tudy , the author would like to 

suggest that , contra ry to the old proverb, y ou can make a silk 

purse out of a sow ' s ear, but at the same time you can also make 

a sow 1 s ear out of a silk purse. 
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