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Enhancing teacher learning in inclusion

Abstract

Enhancing teacher learning in inclusion is an action research study which
researched how two New Zealand classroom teachers were facilitated to enhance
their pedagogy and become more inclusive. An examination of the international
literature suggested that contextual professional development, classroom action
research, and a collaborative relationship with a critical friend would facilitate
inclusive pedagogy. However, there were no published studies of New Zealand
primary teachers engaged in classroom-centred action research on inclusion
involving an educational psychologist. A two phase action research design was
used, firstly negotiated and modelled by an outside researcher, second order action
research, and secondly by empowering the teachers to become action researchers,

first order action research.

Some inclusive practices were evident but two major barriers to inclusive practice
in New Zealand classrooms were highlighted. These were an independent and
autonomous teacher practice and limited use of individual student assessment data
to inform teaching for individual learning.  Active reflective thinking through
reflection journals and teacher action research of teacher chosen classroom
learning challenges occurred in two cycles of second order action research.
Results established increased teacher focus on individual student learning,
collaboration between themselves and the researcher, knowledge and skills of
action research and its effectiveness in solving learning challenges within the
teaching programme, use of student assessment data to inform subsequent
teaching and learning, and critical awareness of the effect of their beliefs,
knowledge and actions on student learning. =~ Whilst literature suggests that
schoolwide re-culturing is necessary, this research has demonstrated that two
teachers engaging in practitioner action research, supported by a small community
of practice, reflective thinking and critical dialogue, can improve their

pedagogical and inclusive practice.

il



Enhancing teacher learning in inclusion

Acknowledgements

I would like to dedicate this thesis to my four sons: Nicholas, Christopher,
Benjamin, and Thomas, and to Lynne, my very patient wife who will no longer

have to ask the question, “Are you going to school tonight?”

To my two participating teachers, T and J, I owe a debt of gratitude. They
welcomed me into their classes over a two year period, they collaborated and
cooperated with my research requests, and they managed to continue to teach their

classes in a dedicated and professional manner.

My two supervisors, Dr Jenny Poskitt and Dr Roseanna Bourke, guided, nurtured
and sustained me on my long journey towards the production of this thesis. At
times the task was fraught but the supervision I received remained focussed,
supportive and professional, encouraging me to return to my data, re-examine it
and continue to develop my themes. Jenny was at the forefront of my support as
my chief supervisor, taking the time to read, discuss and debate the issues, often at
short notice. Roseanna’s particular support was aided by her extensive

knowledge of inclusion and the literature and practice surrounding it.

Finally, to my colleagues in the Ministry of Education’s Group Special Education,
I extend my thanks for their continued support over the years; reading a recently
written chapter, debating an issue, or offering an opinion. I am also grateful to

the ministry for the grants of study leave and occasional financial assistance.

The journey was lengthy and encompassed a range of emotions from anguish to
exultation but in the final analysis it taught me that I have resilience, and that at
times I need to draw on it. My knowledge and skills were also enhanced and
extended by the emotional, professional, research and literary learning that I

participated in during this pathway towards my doctorate.

iii



Enhancing teacher learning in inclusion

Table of Contents

Description

Developing professionally: Teacher learning, pedagogical change and

Drawing the threads together: A summary of the reviewed literature

Abstract
Acknowledgements
Table of contents
List of tables
List of figures
List of abbreviations used to identify extracts
Glossary
Chapter 1: Introduction to the research study
1.1 Introduction
1.2 Impetus for the research study
1.3 Research aim
1.4 Background
1.5 Rationale for the study
1.6 Overview of the thesis
Chapter 2: Literature review
2.1 Introduction
2.2 Inclusion
2.3
meeting student needs
2.4 New Zealand research
2.5
2.6

Identifying the areas where research might inform practice and

literature

Chapter 3: Methodology in theory

3.1
3.2
3.3
3.4
3.5
3.6
3.7
3.8

Introduction
Theoretical perspectives

Further considerations around choice of methodology

Choice of methodology
Action research

Ethical issues

Ensuring the trustworthiness
Summary

Chapter 4. Methodology in practice

4.1
4.2
4.3
4.4
4.5
4.6
4.7
4.8

Introduction

Setting

Participants

Data gathering tools

Data Analysis using N’Vivo
Critical friend role
Procedures

Action research

of qualitative data

. Research design elements

Page

v

11
1
v
vi
vi
Vi

vii

0N W~

10
11

40
43
44

46
46
53
55
57
66
70
72

73
73
74
76
87
88
&9
92



Enhancing teacher learning in inclusion

Description

Chapter 5: Results: Cycle one of action research - assessing the classroom
ecology: People, relationships and pedagogy

5.1
5.2

53
54

5.5
5.6

5.7
5.8

Introduction

Stakeholder views:  Surveying parents, teachers and children
regarding school and classroom culture, policies and practices
Assessing the classroom ecology: Classroom observations

Assessing the classroom ecology:  Children’s friendships and
interactions

Stakeholder views: Surveying the children about their classroom
through interview

Stakeholder views: Surveying the teachers through interview
Stakeholder views: Surveying parents through interview

Revealing the classroom ecology: A summary of people, relationships
and pedagogy.

Chapter 6: Results: Developing skills in context

6.1
6.2
6.3
6.4
6.5
6.6

Introduction

Cycle two of action research: Teacher reflection on practice

Cycle three of action research: Teacher action research

Findings of, and discussion on, the teacher action research projects
Paraprofessional assistance

Chapter summary: Emergent themes towards a more inclusive

pedagogy

Chapter 7: Discussion

7.1
7.2
7.3
7.4
7.5

7.6
7.7

Introduction

Reflective thinking

Informing planning through assessment and analysis practice
Facilitating collaborative relationships

Facilitating teacher change and student learning through teacher
research

The role of a critical friend

Contribution to the literature

Chapter 8: Conclusions

8.1
8.2

8.3

8.4

8.5
8.6
8.7
8.8

Introduction

What was happening? What were contextual factors initially present
in the two classrooms that impacted on the teachers’ ability to develop
an inclusive pedagogy.

What did we do? Using reflective thinking and action research within
a collaborative partnership to develop and enhance inclusive
pedagogy.

What teacher knowledge, skills and behaviour developed, changed or
were enhanced as a result of collaborative professional development
involving reflective thinking and action research?

Implications for practice

Limitations of the study

Future research

Concluding comment

Reference list
Appendices

Page

96
101

105
115

117

124
132
135

139
139
147
153
170
172

175
176
186
190
202

212
213

216
217

222

227

230
235
236
237
238
249



Enhancing teacher learning in inclusion

List of Tables

Table Description Page
1 Overview of fieldwork data collection 94
2 Overview of questionnaire trends 101
3 Classroom observations: Categories of gathered data 106
4 Children’s interviews: Summary of data 118
5 Teacher interviews: An analysis of responses 125

List of Figures

Figure Description Page
1 Deakin model of action research 65
2 Alphabet knowledge 154
3 Basic word knowledge 155
4 Writing stage reached 155
5 Time taken to begin a task 157
6 Time spent on-task 157
7 Number of off-task occurrences 158

List of abbreviations used to identify extracts

Abbreviation Description
ARR Action research review
CI Child interview
CO Classroom observations
J Janine
PI Parent interview
RJ Reflection journal
T Tina
TI Teacher interview

vi



Abbreviation
or Term

6 Year Nett

Decile

ranking

Disabled

children

NUMP

ORRS

School Entry
Assessment

Kit [SEA]

Enhancing teacher learning in inclusion

Glossary

Description

A series of assessments given to children in New Zealand on, or around,
their sixth birthday. It was developed by Dr Marie Clay (1979 — second
edition) and assesses such skills as word knowledge, letter knowledge, and
common features of books and writing knowledge (e.g. front of book, full
stops, etc). The lowest scoring children are given remedial assistance
based on interventions suggested by Dr Clay in her book, “The early
detection of reading difficulties: A diagnostic survey with recovery
procedures.”

A school's decile indicates the extent to which the school draws its
students from low socio-economic communities. Decile 1 schools are the
10% of schools with the highest proportion of students from low socio-
economic communities, whereas decile 10 schools are the 10% of schools
with the lowest proportion of these students. A school's decile does not
indicate the overall socio-economic mix of the school. Census
information is used to calculate the decile. There are five factors that
make up the socio-economic indicator: household income, occupation,

household crowding, educational qualifications, and income support.
(Information from the website of the Ministry of Education, New Zealand)

This is the term used by the Ministry of Education in New Zealand as
outlined in their 2007 -2012 Statement of Intent.  This term replaces
several others used in the past including children with special education
needs and children with special needs.

Numeracy Development Project. The focus of the Numeracy
Development Project is improving student performance in mathematics
through improving the professional capability of teachers. The focus is on
the number strand of the New Zealand Mathematics Curriculum. As a
part of the project teachers have been provided with an assessment kit that
they can use to assess the number learning of their students.

Ongoing and Reviewable Resourcing Schemes.

Approximately 1% of school-aged children in New Zealand qualify for
these extra resources. The schemes provide extra teaching support to the
child, and if needed, monies with which to employ para-professional
assistance to assist the teacher to better meet the needs of the student. The
student also qualifies for specialist support, for example, physiotherapy,
speech-language therapy, occupational therapy, psychology and specialist
curriculum support.

An assessment kit compiled by the New Zealand Ministry of Education
(2001) to assess the skills of five-year old children at school entry.
Included in the assessment are book knowledge, mathematics, alphabet
knowledge and oral language through retelling.
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