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ABSTRACT

Too often public examinations are left entirely
in the hands of test constructors and statisticians. The wide
ranging considerations related to examinations call for a change
in this trend. Perhaps, those responsible for examining ought
to regard themselves less as statisticians and test constructors
and more as educationists. There is all the more reason for
this in Fiji in light of the faet that it is a multi-cultural

society.

The thesis is essentially a theorftical explo-
ration into the major functions of public examinations in Fiji.
The whole exercise is based on the maxim that examinations form
an integral part of the educative process and on the contention
that the behaviour elicited before, during and after an examina-
tion from candidates is heavily influenced by their past exper-
iences, nourished within the restraints and limits of their
cultural milieu.

By way of introduction, general problems in
education in multi-cultural societies are traced and the lan-
guage-problem dealt with in depth to highlight the complexities
of such problems., After a brief loock at the composition of
the Fiji Society and its education system, the major publiec
examinations are described. Then, the stated functions,
purposes and effects of examinations are reviewed and some
implications drawvn., From the literature reviewed it is clear
that examinations need to be validated against the declared
and agreed upon educational aims, In the Fiji context, a
search for some validating coriteria is also discussed. In
order to explore the interaction between the public examinations
and aims of education attention is foocussed upon the specifiec
eultural values and edusational aspirations of the three dominant
oultural groups in Fiji, viz., Fijians, Indians and Buropeans,
Examination problems in Fiji, arising from an importation of
foreign examinations and the multi-cultural set-up, begome the
theme for discussion in the final sections of the thesis. The
relationship between the long-temm effects of both, examinations
and a number of socio-political ideologlies - integration,
assimilation, pluralism -~ is then outlined. PFPluralism proves



attractive as a base for decision-making regarding examinations
in Fiji. It is likely that in order to solve tomorrow's
problems here, allowances for existing differences in express-
ions and life-styles will help. It is suggested that examina-
tions in Fiji can be assigned a re-vitalizing role in the
educational system if they are, inter alias, multi-modal and
accommodate 'originality' and diversity of values, expressions
and the like.

With almost a complete dearth of research
information on various aspects of education in Fiji, this
exploration ends with a note on the necessity for research
in the area of examinations.



CHAPTER I

GENERAL PROBLEMS OF EDUCATION IN MULTI-CULTURAL SOCIETIES

The chapter aims to provide a general back-
ground against which Piji's pluralistic society, its values
and aspirations, and its examinations in general, may be
discussed, With this in view, the chapter attempts to show
some problems of education and examimations in multi-cultural
societies, with special reference to Fiji., By its very
nature multi-cultural societies pose many and varied education=
el problemss To illustrate this, the problem of language
has been given a somewhat lengthy treatment,

A
SOCIETY, CULTURE AND EDUCATION

Problems in edueation have, as their base, the
'realities' of a society - its organisation and operation.
These 'realities' in turn are primerily influenced by, and to
asgreat extent, are a product of, society's cultural heritage.
Before embarking on a discussion of educational problems in
mlti=culturel societies, a brief look at the concept of
"Culture’ in societal and edusational contexts is needed to
form a backdrop as well as to dispel the notion that in this
age of science and technology culture per 8¢ is of little
significance,

The term ‘culture' has been varicusly defined
and has thues collected a considerable gmount of ambiguity as
to its precise meaning (Davis, 1965). However, tle view
that culture refers to "a way of 1ife' seems to be the ecrux
of the issue, Davis subsumes, under the 'a whole way of
lire' definition all the arts, all the sgiences, historical
and geographical influences, philosophy, psychology, religion,
political and soeiety theory, in fact, the whole body of



learning together with the experience of the humen race which
is embodied in its institutions, manners, social cus toms,
leisure asctivities and the like - though much of this will be
beneath the level of consciocusness. Itzkoff (1969: 93, 125)
explores the 'fundamental dualism' in culture, and argues that
that the plural dimension of thought and knowledge, which is
intrinsic to man, has been grossly undermined in writings on
cultural themes, He points out the increasing emphasis on
the discursive areas of knowledge -~ science, technology, poli-
tics and economicsjy whiich, in turn, has led "inevitably .
towards universality in thought and unifermity in guality"

(p 93) (see also Leach 1957 )« However, the more intimate
cultural dimensions are said to fall in the "non-discursive
symbolic realm: langusge, ritual, myth, play, spert, religion,
personality and character structure, architeciture, fine and
applied arts, crafts, style, cuisine, music, sculpture, dance,
drama, and literature" (P 125)., In our discussions later, the
sbove'dualism’' will be teken into account, as it seems that
such a categorisation, though not mutually exclusive, does
posses much explanatory power and eould well help to highlight
potentialities and long-range effects of various socio-political
*positions' presently in vogue.

Furthermore, the contention that certain aspects
of common way of life are 'held beneath the level of conscious-
ness' by members of a society, makes the impact of culture more
subtle and intriguing. A more fruitful study of culture results
when both its explicit and implicit aspects are considered
adequately (Klueckhohn,1949)e The former consists generally
in overt regularities of patterned behaviour, while the later
ean only be brought to surface and thus to light, by observer's
inferenge -~ based on consistencies of thought and sctions As
cultures do not manifest themselves solely in observable customs
and artifacts (at times this fallagious thinking of missionaries
sabotaged their gemuinely planned evangelical deeds!) a correct
understending ealls for waking out categories and presuppesi~
tions constituting the implicit culture.

As a concept, culture is pivotal in the analysis
of any sogial system or processes, it serves an important role



in understanding and explaining men in his social milieu.

Its explenatory power is described by Cuber (in Spindler, 1963):
"It is almes t impossible to exaggerate the importance of culture
in human life, Neither a single individual, a particular
social group nor an entire sod ety can be understood without
reference to culture”, Such a statement must not, however,

be taken to imply cultural determinism or as an antithesis to
biological determinism, These two factors are inter-dependent,
for culture arises out of human nature, and its farms are res-
tricted both by man's biology and by natural lawss On the
other hand, the selective and discriminative use of environment
appears to be characteristically cultural, Parsons' (1966)
analysis of society as a social system also places culture at
the apex, He contends that certain priorities of control are
inherent in the linkages between the 'societal subsystems'

that relate the society to its environment. The society is
dependent upon, "a super-ordinate cultural orientati on system,
which is above all, the primary source of legitimation for its
normative order", (Parsons, 1966) Within this framework,
the education system is likely to be an important component

of the normative order. Unconscious and normative aspects

of culture exert considerable influence upon ones observable

by Kluekhohn (1949: 19) relects the interplay of conscious and
unconscious aspests of cul ture.

- "A highly intelligent teacher with long and
sucecessful experience in the public schools of Chicago was
finishing her first year in an Indian school. VWhen asked
hov her Navaho pupils compared in intelligence with Chicage
youngsters, she replied, 'Well, I just don't know, Sometimes
the Indlans seem just as bpight, At other times they just
act like dumb animals. The other night we had a dange in
the high sghool, I saw a boy who 18 one of the best students
in my English class standing off by himself, 8o I took him
ever t0 a pretty girl and told them to dance. But they just
stood there with their heads dowmn. They wouldn't even say
anything's I inguired if sie knew whether or not they were
members of the sgue e¢lanc. 'What difference would that make?'
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'How would you feel about getting into bed with
your brother? The teacher walked off in a huff, but, actually,
the two cases were quite comparable in principle, To the
Indian type of bodily contact involved in our sod al dancing
has a directly sexual connotation, The incest taboos between
members of the same clan are as severe as between true brothers
end sisters. The shame of the Indians at the suggestion that
a clan brother and sister should dance and the indignation of
the white teagher at the idea that she should share a bed with
an adult brother represent egually nonrational responses,
culturally standardized unreason,”

Given the complexity of any society and indivie
dual differences of its members, one could expect differunt
cultural levels to emerges It has been suggested that by
categorising levels into the Egtablishment, the Intelligentsia
and the Majority group, meaningful interpretations of inter-
action in a given society can be attempted. (Davis, 1965).

A more convincing argument is that a part of culture must be
learned by everyone, a part may be selected from alternative
patterns,; whilst a final part falls into the realm of special=-
ists (LINTON, 1936). Granted that variations in cultural
levels can be expected, the point germane to this discussion
is that there runs a mainstream of common culture, in which
all levels swim, consciously or unconsciously. Henceforth,
the term culture will be used as essentially encomm ssing the
main stream of common culture.

In preliterate societies, cultural transmission
and providing 'education' referred to ghe same process, Even
the Victoriansiequated education with culture. In literate
societies of today, culture forms the protective shell, within
which the educational system functions, It fumishes both
the tangible and the intangible inputs, The pervasive role
of eulture can be illustrated using a system-analysis approach,
Fig. 1. ' '

The model 1llustrates the 'inputs' and the 'out~
puts' of the system and the influence of culture on both of
these, Existing knowledge, values and goals guide the acti-
vities of the educational process, Where there prevails a
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harmonious consensus (rarely found) on values and goals, the
system is fortunate to inherit a coaf ortable take-off point,
Such a possibility exists more s0 in a culturally homogeneous
socciety than a heterogenecus one, A slight modification of
Pigure 4 would illustrate this point, As it stands, the
inputs in the form of existing knowledge, values, goals ete,
are influenced by Culure 'A', Place cultures B and C along-
side A, and the inputs change in perspective and complexity,.
This is the source of major educational problems in multi-
cultural socl eties,

Edugational Problems

Recent years have witnessed educationists
signalling the onset of world-wide 'erisis' in education, for
example, The 1964 Education Year Book is entitled The Education
Explogion, while Coombs' (1968) calls his book - The Weorld
Bdugational Crisig. Multi-cultural soclieties cannot remain
immune to problems arising from the so-called knowledge, popula~
tion and aspiration 'explosions'; on the contrary, burdened
with their own unique problems, they get trapped deeper in the
crisis, Moreover, where such socleties also fall within the
geographers' 'under-developed' category, (and most of them dos
Malaysia, Fiji, African States) much more is expected in =
much shorter time from the edusational enterprise than these in
the countries designated 'developed'.

Major problems of education in such sogieties
seem to hinge on the issues of aims and priorities. General
exhortations such as education for 'demoecracy', 'national unity',
‘economic viability' do sound honourable but they possess low
utility when brought down to gauge the direction and progress
of the educational system, The recurrent feature of 'aims'
in education is the visibility of a wide gap, on clese scrutiny
between the rhetoric and the deed as evidenced from what is
said to be happening and what astually is happening, There
are cbviously many hard cholices involved in establishing object~
ives and priorities in the face of heterogeneous cultures from
wvhich radiate nmumerous conflicting values, beliefs and demends.
This will be dealt with later in Chapter IV,
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Subsumed under the problem of setting aime and
priorities are other specific issues of concern viz: content
of and differential emphases on curriculum, manner of teaching,
quality and type of teacher training, language policy, educa~-
tion measurement and evaluation technigues and the like,

Problems perteining to langiage will be dealt
wvith in detail to indicate the complexity of educationsl pro-
blems and various possibilities in multie-cultural societies,
Language is seen here as important medium of enculturation
i.,e. much of the ebility of human beings to develop and trans~
mit complex cultural patterns is dependent upon language, It
follows then, that the assumptions and the rationale behind
the choice of a language has wide edueational implications,
Furthermore, a statement of various positions taken on the
langnage issue in multi-lingual countries will provide
Yanchoring' points for discussions later,

Language: Problems and Possibilities

Multi-lingual societies, being products of vary-
ing historical conditions, now are faced with a pressing
urgency to deal with problems either dlrectly emanating from
language issue pep 8¢ or based on the wider cultural, educe-
tional, political and social problems in which language is
seen to play a central roles The problems themselves are not
new, but the changing contex%s have given them a somewhat
different perspective. The main reasons seem to be (Wong
196918) ‘

(1) 1In the past, the infrae-structure for communi-
cation over extensive areas was poor or simply
did not exists The little town or village
set the limits for social intercourses Inhabite
ants of two villages even within the same dis~
trict could spesk guite separate tongues but in
the relative sbsemce of contact few problems aroses

The effective multiplication of mass media’

and thelr deployment have enhanced the value of
commnication, In the new perspective multi-
lingualism is seen as a barrier to communication,



(2)

(3)

Where in the past, distance and poor communication
afforded wesk support for nationalistic sentiments,
today, the establishment of a clear national iden-
tity has become an achievable goal, Multi-lingusl=-
ism, however, is considered suspect because it

poses a possible threat to this object and may well

represent di sassociation and disorientation of
groups with differing values, beliefs and objectives.

We are now in the age of mass education and of
technology. The one requires a rapid spread of
useful knowledge, the other a rapid attainment of
means which make economic viability pessible,
Multi-lingualism in ths context is seen as extreme-
ly expensive both in terms of resources required
and the time needed to sghieve gualitative goals
through education, Along with improvements in
communication, and the so called knowledge explosion,
general attitudes and sssumptions regarding the
desirability to communicate have also undergone
changes: we now think people 'cught' to commnicate,
whereass previously it was left to groups to be
isolated if they so desired.

Whereas one s inclined to accept the reasons
thy our consciousness of multi-lingualism has
heightened, the negative role assigned to it seems
to warrant further qualifications. The proper
strategy appears to be to view the impact of improved
infra-gtricture of commnication, rise of nationae
lism, technological and educational expansion, not
in terms of gtatus gue (which may need urgent over-
hauling anyway) but in terms of adaptation to the
changing socl al styructure accompenied and mainly
brought about by changing political and sod al
ideologies, Granted that the problems of multie-
lingualism were not 'real’ problems in the days of
our forefathers, one cannot pessibly gein much by
consistently locking backwards. However, before
the stated problems could be scrutiniged, they
mst receive further elaboration,



Lenguage snd Nationaliem

The national language question not only veries
contextually from nation to nation, but gains complexity when
it is coupled with mances of the concept of 'nationalism'
(Le Page, 1964), The discussion here is based on the assump-
tion that despite the d fferences in outward expressions of
nationalism, there is an underlying common core (Kloss, 1967).

The pervasive effects of the language question
and {ts perceived 1link with nationalism is based on the funct~
ions language is seen to serve for each individual in particular
and for the society in general, The human infant, born with
innate propensities for language learning (Chomsky 1965, Stern
1969) is gradually socialized as he agguires the speech habits
of the group surrcunding him. He contributes his responses
to the common stock in a manner gs being accepted and respsond-
ed to, and thus further enhancing social intercourse. The
need for communion with others seems basic to man as Le Page
(1964: 9) puts 1t, 'a part of his gregariocus instinct - most
of us crave for speech with our fellow men in the same way
that we erave for love'.

Language facilitates both intra-individual and
inter-individuasl communication (Carrol 1964i4). In the former
case language provides the individual with a tool for exploring
and analysing his thoughts, it helps to orgenise thouzhts
coherently despite the fagt that it also imposes the thought
patterns, attitudes and beliefs of others on to one's thinking,
In its inter-individual commnication function, lang: sge
provides access to the experience of others and facilitates

exchange of ideas, values, beliefs, thoughts and feelings
(Lewton 1968:174)e Thus the vital link of communication
fostered by langusge facilitates exchange and perpetuation
of cultural elements and common interests.

From a society's point of view, languiage homo=
geneity would seem to ease matters pertaining to effective
organisation of govermmental institutions such as law, educa~
tion and those dealing with social and economic matters.
Becsuse of the supposed benefits of homogeneity of language
in a society, mhlti-lingualism is often held up as a scapegoat
vhen mismanagement of economic, social and political strate~
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gles shows negative resultss The common argumert posing
language-loyalty as anti-thetical to nationalism runs as follows:
because language carries in its bag, as it were, cultural ele-
ments in the forms of values, beliefs, norms, attitudes, feel-
ings and interests representative of its speech community, it
leads to in-group indentification, acceptability, and such
group loyalty enhances its solidarity, The multi-lingual
trends within a nauon. while strengthening the ine~group iden~
tification ludn/u heightening of between-group differences
and the resultant diversity is seen as of no help in welding
together each language group's loyalty to bosst the feelings
of nationalisms Proleonged tangential progress of inegroup
loyalties eould lead to ghe decay and death of a nation, So
goes the argument against multi-lingualism and is reflected
in such assertions as, "The discovery of the binding force of
e comnon language turned out to be a political dynamite., It
brought cbout the unification of Italy... and Germany..
mlti-lingual countries like Switzerland had to create a
national mystique out of their history and their politiecal
traditions so as not to be sucked into the maelstrom of lane
guage loyalties" (Kuhn 1965:3).

Other Social and Edugation Problems

In addition to the problem of forging national
unity, multi-lingualism ¢ould ecreate inter-group commnication
gap leading to distrust, prejudice or even conflict, Egocen-
tricisn and ethnocentricism when manifested in the form of
prejudiced behaviour could both be detrimental to the societal

well being generally.

Where multidingujlism 48 accompanied by or is
the offshoot of muiti-cultural set up, there arises the problems
of reaching a stable value consensus, Specification of educa-
tional aims and objectives in a plural society is thus harassed
not only by competing language claims but alse by competing
value systems, The outeome, very often, takes the form of
hagy and diffused educational cbjectives whiash in themselves
possess little utility in providing the educational system
with any direction or ccherences
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More specifically, matters pertaining to the
designing of a standard curriculum, selection of language(s)
to be taught, detailing time allofation for the language(s)
and other traditional subjects have to be dealt withe It
could be argued (Wong 1969) that there are limited rescurces
available for most educational systems in multi-linguasl socie-
ties, which, while being taxed by rapid expansion based on the
demands of the 'explosions' could be further straimed by new
demands in respect of languages. (Wong; 1969). Besides,
re-adjustment of time-tables to give a relatively high priority
to language teaching may perhaps be accomplished at the expense
of the traditional subjects.

Obviocusly, the question of teacher-training
comes to the forefront and reflects a greater amount of com=
plexity when compared to the training of teachers for mono-
lingua) purposes, The need to cope with the heterogeneity

of languages calls for training either a greater number of
teachers or producing multi-lingual teashers. The latter

type need profidiency not only in the traditional teaching
technigues but should also posessa thorough knowledge of such
concepts as culturalerelativity, functionalerelativity of
language used and be acguainted wi th the underlying assumptions
of the eduw ati onale-policy regarding multi~lingualisme Reflecte
ing on the present situation in same of the schools in multi-
lingual areas, Wong (1968311) states, "The shortage of the
text~books in the new language helps to reduce life in class-
room % a meaningless note-rote diet, with few books available
for reference and with the teacher inhibited by his own lack
of facility at the language", This statement highlights

the problems related to the teaching methods and teaching
materials, aids etes Perhaps, there is more room for
improvement in methodology per $¢ in multi-lingual classroom
then in the usual mono-lingual one.

Such a catal oguing of problems does seem to
paint a fairly grim educational future for multi~lingual
societiess That this is not the case can be seen if a
balanged picture is presented by analysing some of the
strategies adopted in the light of possibilities perhaps not
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yet fully actualigzed. The discussion on the problems, so
far, has been mainly predieated upon two assumptions, first,
in many sofieties multi-lingualism is an accepted part of
reality that has to be lived with, and, second, although there
are problems involved, languages ecan not simply be ignored.

To seek justification for these assumptions two basiec ques-
tions meed to be answered: (1) why preserve the indigenocus
languages? and, (2) why learn a second language?

Why Preserve the Indigencus language?

This may sound a somewhat trivial questioen,
but fallure to explore fully the argument for the preserva-
tion of indigencus languages has often led to them being
labelled as 'primitive’, and the guick-remedy of imposing
2 non-primitive language on the indigenous people advocated.
Of late, linguists have taken pains to indicate the fact
that in éssence all languages possess their owm well develop~ -
ed phonelogieal, lexical and syntactic structures (Stern 1969%
and that seen in their context no language warrants the label
'‘primitive’'. It has been pointed out (Chomsky, 1965: 148)
that most linguists now agree that languages do not differ
greatly in thelr underlying structures and that man has an
ianate billogiecal capacity for language acquisition device
(Lenneberg, 1969). Given mich an understanding i.e. the
commonality of basic strueturing principles on whish lan=
guages are founded, it becomes difficult to see what a
‘primitive’ language can be composed of, Hence, it seems
legitimate to contend that "there is no sugh thing as a
primitive language, nor is there evidence that primitive
languages ever existed" Houston (19703 947).

It follows from the above argument that passing
value~judgments on the guajitative nature of ancther language
using one's own as the criterion, is unjustifiable. More
explanatory power is inherent in the 'relativity of funct-
fonal use' notion - with the concamitant obligation of
granting perity of prestige to all languages. Such an
attitude seems a prerequisite for thinking fairly and effect~
ively regarding preservation and contimuity of indigenocus
languages.
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The leng and controversial whorfian hypothesis
(Iawton, 1968, Carrell, 1964) best champions the cause of
indigencus languages. In brief, Whorf asserts that the
language spoken by an individual will affect his perception
of the world, his cognitive development and his mibsequent
behaviour, In his opinion, "we dissect nature along lines
1aid down by our native langusges, We cut mature up, organise
it into concepts, and ascridbe eignificances as we 4o largely
because we are parties to an agreement to organige it in this
vy - en agreement that holds through cur speech communi ty snd
18 codified in the patterns of our language” Whorf (1956).
There are degrees of attachment to this view, for example -

vumnz Man lives with the world about
hin exclusively as language
5 presents it.

Sapir: The real world is to a large
extent unconsciously built wp
on the language habits of the
Ereipesosve s and hear and
otherwise experience very largely
@s we do beesuse the language
hebits of our @ mmunity predis~
pose certain cholces of inter-
pretation,

T™he Sapir-ihort view sees language not enly
a8 o vehicle of thought but an objestive reality which
"comple tely tes experienge’ (Lawton, 1968:165).
Dirficulties and gaps in the Wherfian hypothesis have been
pointed cut by Pishman and others, but to-date it seems to
have withstood rebuttals effectively, Even if whorf's ideas
are mtered down a 1ittle, it stands to reason to argue that
language heavily influences cur pereeption of redlity,
expression of cur thoughts, feelings and in the final amilysis,
our yery resctions and behavicur towards tie happenings
around uss Such e view interlocks language and culture and
posse the uneasy question « gan indigencus culture survive
without the retention of the mother-tongue of the pesple

TOUTPIL, 11,0 dnterenting 8 note the aiffering viewpetnts
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of British and Prench Colonial administrators on this issue
(Vard, 1959). Whereas the British agreed that the indigenous
language must form the medium of instruction at the elementary
level in order to preserve the child's cultural heritage, the
French argued that imposition of French from the beginning
would eventually open-up the richer 'world culture' to the
child, Hidden in the French position is the assumption that

if 'ours' is a better culture, the indigenous one can be neg-
lected. Obviously, very rarely, if ever, such ethnocentric
assumptions receive explicit enunciation. Instead, they are
usually protected by verbal camouflage., Besides the indigenous
people themselves (Piji Bducation Commission, 1969:22) the
arguments for teaching of native languages have been effectively
advanced by Unesco (1953). At the same time, realizing the
faet that dogmatic insistence o learning the indigenous lan-
guage only may prove to be retrogressive from the point of view
of modernization, maintaining external relations of the communi-
ty, and economic development, inclusion of an international
language has been welcomed by most of the developing multi-

lingual countries,

Like social groups, it is possible for a language
to flourish as well as to die. PFor example, the Hawaiian
language has almost disappeared in Hawaii and has been replaced,
particularly among rural Hawaiians, by more or less a sube
standard English (Levy, 1968). In defence of teaching the
Tahitian language in the schools of French Polynesia, Levy
(1968) points out that, "The Tahitian language is part of
Tahitian Culture, and involves much of the pride and identity
of being Tahitian". Similar thoughts have been expressed
in New Zealand regarding the Maori language singe the advent
of the Hunn and the Currie reports. The Currie Report
states (p.426): "Language is nearer the heart of a culture
than action songs, games and handieorafts, endlessly supple
it records thought, feeling, attitude, experience of a whole
race. A live and vigorous Maori . language would no doubt be
most conducive to maintaining for the Maori his cultural
identity and security that such feelings of identity confer...."
Such statements, foocussag on the relationship between language
and identity do seem to be pointing to some phenomenon which
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is supposedly a part of 'reality' and calls for a ®ming to
terms with, It seems that because the indigenous language
evolves with the culture of a people, it provides them an
adequate means of representing social and psychological
experience., Hence, the deprivation of an indigenous langunage
ereates an 'identity-crisist,

Picking the main strands from various arguments for
the preserving indigenocus languages, one notes:

a) The idea that langisge heavily infiuences one's
. view of reality and thoughi processes and has
consiéquently has definite effects on the way
a people behave,
») The view that since language is inextricably
bound up with culture, it provides psycho-social
identity and sense of security to its users.

Why Learn another Language?

If an indigenocus language fulfills the basieé-
ally essential need for expressing socisl and psychological
experiences of a particular people, then, why agitate for the
learning of another langusge? In some situations learning
another language is not a matter of choice while in many others
the perceived sdvantages of bilingualism seem to outweigh the
efforts extended, Stern in the Unesco bulletin (1963:13)
states, "We face today everywhere in the world the need for
a2 thorough-going billinguslism - or even mlti-lingualism -
fostered w e@ucationssse th. demand arisee largely from
the soeial, political and economic conditions in which the
countries of the world find themselves in the present century".
In the seme vein, Donoghue (196834) claims, "the dsy is nearly
here when wyvery adult will command two languages as a generally
accepted part of normal literacy."

The need for sescond language learning slready
exists in countries where a) two or several langiages are

spoken, such as in Indis, Africa, Russia, and a lingua francs
mmcmmdmcrmahaﬁm b) two or more

efficial langieges exist for example as in Cenada, Ceylon, Wales,
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Switzerland; e¢) the mational languasge is not a langisge
of wide distridution or d) where the national language is
one of the world languages but for political cultural or
economic reasons leaming of foreign language is considered
important,

In justifying learning of second languages
three ressons are usually advanceds The firat is couched
in terms of practical necessityj the second is based on the
theme of cross~gultural understanding and, the third is based
on the assertion that lesrning a language is worthwhile exper-
ience in itself, Although differential emphasis eould be
placed on each of these Justifications, in praetice each
closely complements the other, for example, learning a lan-
guage for pragctical necessity in a multi-lingual set-up, more
often than not inereases an understanding and tolerance of
the other group. The reasons advanced by the National
Committee on Masori Edquéation for inclusion of the Maori lane
guage in the sechool curriculs is interesting (Te Maori, 1970:9).
It has been argued that learning of a second language is a
great assistance in learning further languages especially if
learnt at a young sgey and that there would be greater oppor-
tuni ties-to uwse Maori in New Zealand than French or Latin.
It is further argued that since Maori belongs to the Austro=
nesisn fanily of languages, it W1l facilitate grasping other
related langusges of Southesst Asia, Indonesia, Melmnesia and
Micronesia, which would be needed to cope with the expansion
of New Zealsnd's relstions in the Asis/Pacific arees,

It can be argued that many adults today,
especially monoglots, have gene through a fairly ethnocentrice
ally organised school curricula (Uneseo, 1963:15)s The
resultant myopic ocutlook limite eross-cultural understap,ding
and tolerance of differences - the fellow in the other group
thus seems definl tely strange, distant, or perhasps a sort of
seni-'real® being! The proponents of second lam uage learning
point out that the basic factor that can dresk such extreme
ingroup insulation is a linguistic ones, In this sense,
learning a second language enhances personality development,
freeing the individual not only of his egocentric stage of
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development, (in Plagetian terms) but also of his ethnoecent-
ricity, ensbling him to freely intersct in bi-cultural sette
ings. lLambert (1967) using French-Canadian and English Canadian
subjects for his research on bilingualism found a group of

his sample displaying what he calls, 's non-gthnocentric mode
of discourse'. These youngsters, he argued, had circumvented
the conflicts and developed means of becoming members of both
cultural groups achieving a comfortable 'bicultural identity'.
Lambert's work lends support to a common observation, often
expressed as, 'I get on well with so and so because he speaks
ny language'. Here the emphasis does not seem to be on the
language in the literal sense (despite the fact that comprehen-
sibility depends on language being literally the same) but in
the metaphorical sense of a community of interests and common
pool of cultural responses.

Social ceremonies of &l fferent culti res well
illustrate the theme of this contention. Take for example,
the Fijian yaqona ceremony widch is deeply untrenched in the
Pijian way of life. As Sikivou (1955:37) explains, "The
ceremonies of yagona and "tabua’ are loved, respected and
Jeolously guarded by the leaders and the led, chiefs and
commoners, the educated and the uneducated®, In the early
days these ceremonies were exclusively reserved for the para-
mount Fijian chiefs, but of late, "high officials', especially
thes e representing the Queen, are also accorded the honour.
Picture a2 senior white official (as the guest of hemour)
accompanied by a few Indian and Fijian government officers
arriving at a Pijlan village and duly participating in a yagona
ceremony, Some overt charscteristies of the ceremony (those
usually said by tourists to be most impressive) are clearly

observables the brewing process, the chanting, the cup-bearer
approaching the guest of honour in a steoping posture holding
the gup with both hands with arms extended, clapping that accom-
panies the partaking of the drink ete. But the significance
of the ceremony is Sifferentially received by various people
attending it., Even if one assumes that both the European and
the Indien participants could spesk (and understand) Fijian
language can one infer that this solemn ritusl conveyed an
identical and/or the intended message to all present?
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Depending on the fore knowlsdge of the participants, the
ceremony, possibly, could be seen ast

(a) a purely soecial, formel ritual - the equivalent
of 'a few words of welcome' at a dinner party, or,

(b) a display of the rich Fijian legacy of the past -
a mere tourist attraction, or,

(e) a ritual full of "deep and sacred meaning”,
(sixivou, 1955:37).

Interpretation and perception of the same
ceremony could thus vary markedly from person t¢ person.
Each person extracts, as it were, some meaningful theme out
of the ceremony but what is extracted is moat likely to be
heavily influenced by "the pre-existing pool of cultural
responses's Or, as Flower (1966: 246) puts it "Communication
can only take place if the items in the listemers' repertoire
correspond with the items in the speakers' repertoire...the
language needs to be backed by experiences common to both
parties",

Another noteworthy example is that of Indian,
Fijian and Buropean christians attending a churche-service.
The interpretation of general religious maxims is again coloured
by cultural vajues of each group. ‘'Live peacefully', 'serve
thy fellow-brethren' are, in practice, often seen as being in
cansonance with corporate living, mutuality and group loyalty
on the one hand, while individuality and competition (to help
raise 'motivation' of the fellow brethrenl) on the other,

Such instances indicate that gaining bicultural
identity or even cross-cultural understanding cammot be accom-
plished by possessing a superficial knowledge of a language.
The language has to be 'lived' to facilitate acquiring insights
into the dbasiec philosophical assumptions underlying the value-
system of that particular culture,

Iike learning music, poetry or drama, learning
2 second langusge is an intrinsically worthwhile activity in
itself (Glles 1971)s As no two languages are the same, (not
even two speakers of a given speech community use the language
in an f{dentical manner « for langiage is as much an expression
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of individuality as a means of communication) their very divere
sity warrants them to be studied, It is only by learning
another language that one comes to realige that hie is not

the only or the best system of words. Once a person penetrates
fairly deeply into a second language, he could find at his
disposal a means of expressing his thoughts and feeling, which
is not only different but more suited in certain areas of knowe
ledge 1.es English in learning sciknce when gompared to an
African indigenous language. Such a person could asquire,
‘according to Kuhn (1965:11), "sensory, emotional, snd intellecte
ual horigons that he d4id not possess bDeforeesse N0 individual
with ¢ minimum of linguistic sensitivity remains the same man
when he uses a foreign language".

It must be noted, however, that usually not

all mesbers of a particular speech ccamunity would agree as
to the precise meaning of the words they use, I=English speakers,
for example, especially in the educational field, use words
1ike 'intelligence’, 'creativity', 'needs', ‘equality', "the
whole~child' etc, without slways knowing how successfully they
are putting across the intended message (presupposing, of
course, that they know what the intended message is in the
first place)s Is a layman's interpretation of the term "needs'
for example, the same as that of an educationalist? De
educationalists themselves agree upon a meaning of "needs'?
In everyday 1life 'need' is used variously, its meaning or
denotations rarely stated explicity., For example we need
food, our body needs exercise, pupils need to learm to be clean
etes To help overcome some of the difficulties inherent
in the sambiguity of the term, it is suggested (Archambauls,
1966) that 'need’ needs to be viewed as a *motivational® cone
cept as well as a "functional® cocepts Attempts have also
been made to contrast 'felt' needs with the 'real’ or 'genuine -
needs of a child, Thayer et al (Komisar 1961136) state, "a
working concept of educational need must always be both personal
and soclal in reference; 1t must always incorporate both the
present desires of ghe individual and what they should desirably
become"s Does one then take 'X needs Y' to mean 'X wantsY'

or *X ought uhm!'f Teke the case of a rebelliocus six
mmmm umm‘mmummm.m' Does
this mean that tla qmu wants education? Or is 1t being
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asserted that he ought to receive education? Without pushing
the above argument to its logical conclusion, the point that
emerges and needs emphasis is that even in a monolingual con=-
text there lurks constantly the potential problem of a mis-
match betwean the meaning given to a term by two different
speskers, Given a multi-lingual context the same problem is
most likely to become much more complex.

In the educational field, the relationship
between bilingualism and I,Q., creativity and gem ral level
of school achievement, has attracted many researches (MacNamara,
19673 Torrance et al, 1970)e As et the whole field is
crowded with conflicting reseserch evidences. On the one hand,
theories of interference and of developing alternative cogni-
tive sets are propounded, while, on the other, bilingualism
£s seen to be facilitative of superior performance on both
verbal and noneverbal intelligence tests (Peal and lLembert 4962)
and on some aspects of ecreativity, (Torrance et al 1970).
The last named researchers, using monolingual and bilingual
children in Singapore reached the conclusion that: "The mono-
linguals excel the bilinguals on fluency and flexibility but
the direction of trend is reversed for originality and elaboe
ration", In passing, a point of interest to note is that
there appears much support b r beginning the teaching of a
second lenguage at an early stage of child's education (Donoghue
1968: 13, Uneseo 1963:17).

To recapuitulate, the reasons for lsarning

another language are couched in terms of political, soceial,
economic and educational factors, with the main justifications

given in the fomm of practical necessity, crossecultural
understanding and worthiness of learning a second language
REr 58+ Based on the foregoing argument it can be asserted
with some Justification that there are equally strong reasons
for both retention of indigenous languages and for learning
another language(s), Such a decision heightens the potential
relevance of melti-lingualism (and the related policy matters)
te ghe general welfare of a multi-racial scclety.
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Possibilities and likely Consequences

Politically, the question of the mtional
language takes the top priority with concomitant issues of
specifying the {fite of other competing indigencus languages.
Once the choice is made, it becomes the blueprint on which
specific linguistic decisions such as teaching in schools,
teacher training pr and the like are based. The
Bragzaville Symposium on Multi-lingialism pointed out six major
factors which seem to affect the choice of a national question,
namelys

(=) the demography snd sociclogy of the language or
languages in guestion « such aspects as mumbers
of native speakers, its hold on traditional and
educational institutions and the boundaries of
ocourence are included here.

(v) the past history of tie linguistic situation i.e,
the nature of the past camtacts between different
language groups, the relationships between social,
political and religious pressure groups ete.

(e) the structural nature of the langusages involved -
as deseribed linguistically to gauge ease or Giffi-
culty of sequisition by different groups.

{a) the political, economic and socisl situation of
the country i.es 1ts externmal relations, tmdo issues,
reliance on foreign aid etes

(e) the organisation of the structure of the sducational
system.

and(f) the extra cost involved in bringing about change
in the existing system.

The nature apd intensity of language issues -
as well as the sbove factors vary from country to country.
Nevertheless, taking the major faetors affecting the language-
gquestion into consideration, the following possibilities
seem to be open for multi-lingual societies generallyse

i) To sdopt one of the indigenous languages as the
nationel lsmguage and specify it as the sole
official language of instruction in schools.
Depeniing on the prevalence of the factors a-f,
degrees of epposition could be expected from other

1 in le Page (1964)
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langusge groups, From the nationalistic point of
view, such a choice, if accepted by the general
populace, could eventually bring about unity ameng
different language groups, or, on the other hand,
such a choice could throw a multi-lingual country
into perpetual econflict with attendant social chacs.

To adopt one of the international languages for

all purpeses. This is & so an extreme position

end the likely effects depend much on the vigour

and strength of the indigenous languages in the
soclety. Given that factors such as economic,
political and educational, furnish adequate moti~
vation, perhaps, a unified monolingual soclety, could
emerge. But it will inevitably cut the younger
generation off from the culture of their parents
provoking resistance, or at later stages give rise

to a typical behaviour due to frustration at the
knowledge of being culturally alienated,

To admit an international lm guage as a compulsery
secondary language to a stipulated national language,
ory

to give equa)l status to one or mere local languages
and an international langiage. This seems to pe

a fairly coampromising choice, often a result of come
peting indigencus languages gcoupled with considera-
tions of being in the 'modernizing' game. Beth

of these alternatives, 1.e. 1ii or iv, could facili-
tate the provision of primary education in the main
local languages with the international language
complementing at the segondary and the tertiary levels.
While expansion in primary education ecould thus be
effected, the country could also be kept in touch
with the cutside world via the use of the interna-
tional langusge and literature., However, such a
system tends to create an elite - 1t groups the
educated together separating them from thes e who
have received a primery education enly. PFurthermore,
a8 the acguisition of the intermational language
brings definite economic gains, the impetus &0 learn
and improve the indigenous language weakens relatively.
To use two or moreof the indigenous languages for all
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purposes i.e, a liberal attitude of allowing
certain major indigenous languages as ¢o=official
languages. The chief merit of this choice lies
in its potential strength in preserving the local
cultures, Educationally, there would seem to be
little difficulties at the primary level but higher
education is likely to suffer and be cute-off from
the international seene unless major efforts are
made at translating educational literature from an
intemational language and impw ving teacher train-
ing facilities.

Numerous combina tions ®uld be worked out once
the factors affecting the language issue in a particular
context are known, tut in general terms, the above five selecte-
ions seem to cover most of the ground, The language-positions,
seen on a continuum range from 'doing away with multi-lingualism'
(1 or 11) to liberal attitudes es exemplified by v.

Both, in developing and multi-lingual countries
1ike Malaysia, Indonesia, India, Migeria, Fiji... as well as
in the so called 'developed' nations like Russia and the United
States, factors noted by the Bragzaville Symposium could be
seen at worky and e decisions taken by wvarious governments
illustrate some of the principles undeflying the possibilities
outlined, Malaysia, for example, lacks a cultural background
which is common teo all her people and on gaining independence,
the choice of a national language was much coloured by the
feelings of nationalism and a desire to bring togetaer cultu-
rally diverse groups to form a ¥alaysian Society. Remarks
of the 1964 Prime-Minister spell out such feelings, while dis-
playing fear of latent disruptive farces inherent in separate
language loyalties, (Hayden, 1967: 228) "It is only right
that as a developing nation we should want to have a language
of our own,..if the national language is not introduced our
country will be devoid of a unified character and personality."
From among the indigenous languages Malay has been chesen as
the national language whilst English and other vernaculars are
8till permitted to pe used in schools, Difficulties are in-
herent in Malaysia's ambition of pushing Malay up as the only
official langiage especially if it is to be proclaimed the sole
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medium of instruction at the university. Such a move, argues
Kuhn, (1965:8) would come close to 'intellectual suicide’.

On a smaller scale, similar issues face the
nevly independent Fiji group. Besides English, Fijian, Hindi,
minority languages such as Urdu, Tamil, Gujerati are all recog-
nized and language studies at primary level, at least, ineclude
the mother-tongue of the predominating ethniec group plus the
compulsory English as a second language.

Other cases from the emerging nations of
Africa and Southeast Asia would reveal a somewhat similar
picture. IlLanguage-decisions reflect background policies
regarding race-relations. Obviocusly a liberal attitude in
dealing with the language-question is indicative of a different
set of presuppositions on the rage-relations issue than inherent
in the '"Hitler~type' of thinking, i.e. one must not know the
language of the other fellow, otherwise one begins to understand
him and sympathize with him. The point to be stressed here
is that because decisions on language ~ problems are very
rarely made on the basis of linguistic analysis of some sort,
but involve sociological and political aspects, an understande
ing of the philosophical basis used by the decision-makers
throws the conclusions reached into a clearer perspective.

There are many and varied attendant possibilities
in the realm of educational problems in multi-cultursl socie-
ties. The discussion on language-problems above has been
used as an example of the complexity of the mature of educa~
tional problems,

A HISTORICAL BACKGROUND OF FIJI AS A MULTI-CULTURAL SOCIETY

The purpose of this brief historical survey
is to sketch how Fiji came to possess the multi-ocultural
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society now 4t has, Population statisties reveal a varied

Sl 5 17

racial composition (Table I).

Fijians 202,176
Indians 240,960
Europeans 6.590
Part-Europeans 9,687
Rotumans 5,797
Other Pacific Islanders 6,095
Chinese 5147
Others 273

476,727

TABLE I
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TABLE IX

233,638
274 )40l
h,558
9,606
6,701
7,057
4,726
132
540,822
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Population of Fiji by Rasce 1881~1970 (Percentage).
The dominant culturel groups in Fiji are the

Fijians, the Indians,the Buropeans and the Chinese,
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The Fljiens

Theories on the origins and migrations of the
indigenous race, the Fljians, varyes This is mainly due to
the undocumented past of almost all the peoples of the Pacific,
Derrick (1950t v) points out that their early history is to
be deduced chiefly from traditions and geneologies; but
because "fact is generally fused with legends and myths, one
encounters the difficulty of esteblishing the point where
fable ends and history begins,"

Attempts have been made to link Fijian place~
names to certain names in Africa, mainly around Ieke Tangan~
yika, Some investigators have supposed that they came through
Arabla, Others that they came through India and Malayas,
Indonesia is generally taken as the meltinge-pot of Southeeast
Asla and the Pacific as well, (Derrick, p.8)s In the face
of such varying suppositions, writers gencrally rely heavily
on the more recent, albeit limited, recorded infoymation on
the Fijians since the coming of 1i teracy in their islands
through missionary endeavourse.

The bulk of the i jian population, especially
that of the large islands in the western part of the group,
is Melanesian, although, @ue to the mixing of these peocple
with Polynesians earliep.on, they possess a marked but variable
Polynesian strain, The 'FPiji Information' (Piji P.R,0,
Newsletter) infoms foreigners that, "Fijian legend tells of
the great chief Iuytunasobasoba leading his people across the
seas to the new land of Fiji, Here Polynesian and Melanesian
mixed and created a highly ésveleoped social system, It was

the first mixing of the races. MNore were to come.,” And
the next to come in substantial numbers were Buropeans,

The Buropeans

The white explorers were the first to come
in contact with the Pijlans « Tasman (1643), Cook (1774),
Bligh (1789)s But the first whitemen to live among the
Fijians were, perhaps, the shipwrecked sailors - mainly from
the Arge (1803), and the Eliza (1808), It is believed that
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some of them chose to leave Fiji as soon as opportunity was
offered by the occasional trading ships. Others, who were
attracted by easy licence and freedom from restraints of
Ygivilized world' decided to stay back. The group gradually
swelled as more of its type~deserters, marooned sailors and

the like - 'floated' into the shores. Known as 'beach-combers',
these Europeans lived on the hospitality and merey of Pijian
chiefs, carving existence in the villages by the shores. Many
are believed to have quickly ‘gone native'. It is because the
group comprised both the bad and the good 'types' their arrival
heralded many strong social tremors, some of which were to shake
violently the very foundations of the existing Fijian social system,

The dawn of the 19th Century saw an increase
in numbers of whitemen who visited Fiji in the form of mission-
aries, traders, and settlers. Many difficulties were faced by
the early missionaries -~ the language barrier strict adherence
of Pijians to their own gods and the interwoven patterns of social
practices and taboos, the renunciation of which had a detrimental
effect of the whole system, Hence, when the chiefs and their
respective peoples were christianised, they little realized that
the conversion in turn meant undermining their own authority
and hastening the breakup of their way of life.

The traders came in search of sandalwood and
bech~de-mer for the Chinese market. The sandalwood trade
was short-lived but it did introduce the islands to many
Buropeans who eventually established settlements. The
settlers being desirous of establishing plantations began
to seek titles to Pijian land, recruit local labour and
strive for some kind of Britishe-type govermmental protection.
Mutual misunderstanding, trickery and deception on the part
of the white settlers in land dealings and trade led to a
stiffening of race relations and by 1874 confliets between,
and within, the two races reached dangerous heights. The
eession of the islands to Gt.Britain by Fijian chiefs in 1874
marks the onset of an era which saw the white population
bulging; 4in order to help establish the Crown Colony govern-
ment, administrators, professionals, traders and technologists,
Army, Air Force and Services persomnel were brought in. Thus,
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the Western Culture firmly set roots in this part of the world.

The Indians

The introduction of Indians to Fiji as inden-
tured labourers took place in 1879 when the first group
arrived in the Leonidas from Culcautta. The first Governor,
8ir Arthur Gordon, spearheaded the view that a positive policy
of economic and social development was needed to guide Fiji
towards the conditions of modern life, (Mayer:1963). This
implied ei ther extensive recruitment of Fijians from their
'koros' to the plantations or introduction of immigrants to
develop the Celony and thereby making it selfesupporting
through the expansion of ¢rops then under cultivation - cottem,
copra, tobacco, coffee and sugar-cane, As the natives were
not keen to work in such plantations it was proposed to recruit
labourers from India and 4in 4878 arrangements to this effect
were m:u-r.vlnthd.1

Under the indenture contract the labow ers were
to be brought by the Government of Fiji for five years of
compulsory labour under government dlrection, At the com-
Pletion of the contract they were to be free to return to
Indis at their own expense, though if they chose to remain
in FP1ji for further five years their passages and those of
their children were to be paid by the Fiji Government, They
were also given the option to stay in Piji as 'freemen' after
they had served their contragcts. The actual working and
living conditions of the lsbourers are viewed, in retrospect,
as being not much different from those of the Negro slaves
in the cotton fields of America. It was the exploitation
of the Indian labourers and the concomittant sogial abuses
of the system which led to its abolition in 1916, and the last
contracts were fimally cangelled at the bdeginning of 1920,

The present Indien community comprises the last remaining
folk who game under the indenture system, the descendents of
the original labourers, and those who came as free immigrants
from India,

1+ Mayer (19633114 es that the Fijians had need for
nrnagenph:)n:’t‘ancmu thqvjm mtgwﬂn value

of money, the chiefs refused to send their subjects for
contract labour,



The Chinese

Unlike Europeans and Indians Chinese immigra-
tion into the country was rather spasmodie. Being a closed
soeial group the Chinese have preserved most of their socio-
cultural inheritance. Today most Chinese are engaged in
commerce and market gardening.

The dominant cultural groups described above
have now lived for a century in Fiji and changes and adjust-
ments have inevitably taken place due to culture-contact.
Some of these changes will be explored further in chapter III.

c
FIJI EDUCATION AND EXAMINATIONS

Historical Background

The teaching of literacy began in 1835 when
the first two Buropean Missionaries of the Wesleyan Methodist
Mission arrived from Tonga, bringing with them a book in Fijian
and a short catechism. In the Methodist system of eircuits
each station had its own educational centre called Vuli-nie
Lotu, where teachers were trained to be sent out into the
villages to teach the children in reading and writing their
own language and some number work. Provisions were made
for a distriet institution for training selected pupils from
station-schools as pastors. The work of the Mission was soon
t0 spread widely in the colony.

The Reman Catholic Mission commenced its work
in 1844, Vhereas the Methodists sent trained teachers out
into the villages, the Roman Catholic policy was to gather
pupils in central schools to be Saught by the Buropean missione
arys By 1868 the Mission had established five stations each
with its school. After 1867 the development of the Mission's
work in edugational field was enhanced considerably with the
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arrival of Marist Brothers, Marist Sisters, and Sisters of
St. Joseph de Chuny.

The other two Christian Missions inwolved in
efucational work from the tumn of the century are the Seventh
Day Adventist and the Angliecan Church,

The CeS.R. Company alsc established a number
of schools for Buropeans snd part-Europesns at iits mills and
so d4id the Empercr Geld Mining Co, at its mine.

Some salient points from the 'historieal pre-
fage' of the 1969 Report of the Equecation Department (Council
Peper Fumber 19 of 1970) are the following:

1, In 41879, Ordimanse No. 10 provided for the establish-
ment of public schools « a common school for Levuka,
common schools for other towns, commen schools for
rural districts and a High School for Fiji,
2, The best knowmn of the Fijian schools, Queen Victoria
Sehool, was built in 1906,
3« Uptil 1920 1little progress was made in the education
of Indian gchildren, Most Indlan sghcols singe them
have been established on the initiative of locally
elected committees, Hindu Opganisations such as
Ayya Samaj and the Sgnaten Dhamm encouraged the builde
ing of schools ss @ld the T.T+S.I. Sangam and the
Musliin League.
hLe The foundetions of the present educational system
were laid in 1926 as a result of recommendations of
an Equecation Commission: A Department of Edueation
under the control of a Director was comstituted and
2 Board of Education, nominsted by the Governor, was
given, inter alla, the following powers or duties:
a) the registration of schools and teachers,
including control over the establishment of
all schools}

b) the payment of grant-ineaid on conditioms
laid down by the Boardj

e¢) the auty of preseribing all syllabuses
and the right to approve all text~books}



-}

d4) econtrol of staffing standards and the -
inspection of schools;

e) full respensibility for the administra=-
tion of all Governmemt schools.

Although changes have been broaught in the structure and funct-
ion of the department, it 1s true that the history of educa~
tion in Fiji depended largely on private initiative, The
present (January 1973) structure of the Edueation Degpartment
and organisation of schools can be summarised as followss

1e The Minister for Education, Youth and Sport has
the respensibility for the formulation and exe~
cution of educational policgys The day-to=-day
control is in the hands of the Permanent Segcre-~
tary, esslisted by two Deputies, Among the
other senior hesdquerters staff are the four
chief education officers comtrolling the Primary,
Secondary, Technical and the Research and Develop~
ment sections,

2¢ Fiji 4s divided into four broad educational
Divisions each headed by an education officer,

The daivisions, in turn, are further divided inte
nine education districts with district edwation
officers in charge.

Se With the exceptions of kindergartens, technieal,
vocational and teacher training institutions,
schools in Fiji have been generally classified as
primary or seecondary, The present trend, however,
is to think in terms of primery (class 1 - 6),
Junior secondary (Form 1 « IV) and upper secondary.
At present the system itself is in transition
vith most of the primary schools still retaining
¢lasses { - 8, some twenty six junior secondary
schools with Forms I « IV whilst most of the High
schools still have Forms III - VI,

L. The primary snd posteprimary school rells for the
past fourteen years are included in taniss IXIX
end IV, The tables, besides potraying a plcture
of multi-racial society, indigcate annual progre-
gsion in enrolment by race.
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FIJIANS INDIANS EUROP,  CHINESE OTHERS
1958 31,251 29,779 2,867 246 5,168
1959 31,805 32,042 2,924 226 55481
1960 33,058 34,220 2,601 256 6,047
1961 34,958 35,107 2,425 272 65120
1962 33,287 35,983 1,700 299 8,095

1963 36,270 42,215 2,782 1,115 25205
1964 37,699 145,020 2,751 1,12 29255
1965 38,852 48,647 2,799 1,127 2,558
1966 40y639 51,888 24859 19126 2,626

1967 42,808 55,247 2,870 1,143 2,903
1968 LS.,h08 58,581 2,945 1,162 2,820
1969 B7,257 64,723 3,003 15190 2,984
1970 19,102 65,004 3,087 1,184 3,000

1971 51,225 67,686 39162 12152 3,106

Table IIX

ENROIMENT BY RACE IN PRIMARY SGHOOLS
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YEAR FIJIANS INDIANS EUROP, CHINESE OTHERS
1958 &2 1,751 32 - 862
1959 679 2,542 314 - 1,000
1960 1,014 3,207 324 - 900
1964 1,135 3,22 352 - 1,032
1962 1,056 3,249 297 - 15T
1963 1,764 3,734 L38 214 231
1964 1,866 4,199 436 229 275
1965 2,034 hy525 407 253 356
1966 2,336 5,066 126 286 252
1967 2,748 6,448 475 318 396
1968 39356 7,268 511 360 500
1969 3,964 8,330 575 97 529
1970 5,138 9,705 602 397 527
197 55800 11,187 628 410 517

Table IV

ENROIMENT BY RACE IN SECONDARY SCHOOLS



Se With the help of the University of the South
Pacific and the UNDP Curriculum Unit major
changes are being effected in the secondary
school curriculum whilst the Research and
Development Section is sl so engaged in streeme-
lining examinations and updating the primary
curriculum,

A systematic move is being made by the
Ministry of Education to Wring sbout changes proposed in the
Development Plan Six,

Examinations in Fiji and Assod ated Problems

Public examinations in Fiji have been an
integral part of its education system and due to their
regular sppearances, have had a considerable influence on
teaching-styles in schools, There are five ma jor external
examina tionst

the Intermediate Entrance Examime tion,
the Secondary Schools' Entrance Examination,
the Fiji Junior Certificate Examim tion,
the New Zealand (or Cegpbridge) School
Certificate Examim tion
and the New Zealand University Entrance Examination,

The Intermediate Entrance Exsmination., This
is a selective examination, conducted by the Department of
Edueation, to choose candidates for scme sixteen Intermediate
schools run solely for the benefit of those Fijian children
who come from the Islands and the outlying areas. Thus
largely Fijian children from class 6 of the 'ecomtributing'
schools at an average age of eleven appear for it, Imn 1970,
children were examined in English, Fijian, Arithmetic and
General Subjects.

The Secondary Schools' Entrance Examim tion.
This is another selective examination, conducted by the
Department of Education for children of all races in class
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8 i.e. in the eighth and last year of primary school,

Admission to Form III 4in both grant-aided and Gevernment
schools has been based mainly on the results of this examinae-
tion, It is only from 1971 that a non-verbal 'General Ability
Test' has been introduced to supplement the results of the
Secondary Schools' Entrance Examination, The candidates sit

a one-day examination comprising pepers in English, Mathematics,
and General Subjectss In 1971 10,588 candidates appeared

for the examination and 6,366 passed 1it.

The Fiji Junior Exapination. This examina-
tiau is at present both a terminal and a selective examination,
It 1s normally sat for in Form IV and comes two years after
the Secondary Schools' Entrence Examination, The Fiji Junior
replaced the Overseas (Cambridge) Junior Certificate in 1955
and 1s controlled and conducted by the Department of Education,

The New Zeajand School Certificate Examination -
and the Cambridge School Certificate Examination - Both of
these examinations are taken generally in Form V, in the
third or fourth year of secandary school, Again, these
examinations serve as predictive devices for further acadenmic
work besides giving a 'terminel' certidate for these who
wish to leave school, For various reasons more and more
schools are choosing to offer candidates for the New Zealand
examamination in place of the English examination,

The New Bealand University Entrance Examination, Idke

New Zealand School Certificate,; the U.,E, is conducted by the
sathorities in New Zealand and is taken by those students
who have gene through the lower examinations suecessfully,
This takes four to five years of secondary schooling,

The table below includes the results of the
main examinations over the last ten years.
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Year SSEE PJE CAMBRIDGE NZ U.E

o Nou fRCRCERT

Sat Passes 8Sat Passes Sat Passes Sat

- Passes
1961 3912 749 1572 525 499 247 140 55
1962 3393 821 1704 497 520 263 1M &
1963 3360 1079 1653 743 633 387 122 33
1964 LoBYW 4223 1942 46 722 492 12 52
1965 L4864 1896 2051 844 794 539 %5 84
1966 5719 2344 2488 1366 93 615 246 11
1967 6488 3434 3315 1832 1220 622 3 139
1968 7256 3704 3960 2094 1622 845 . 455 462
1969 8300 L4083 4965 3458 2395 1009 665 240
1970 9565 5593 5440 3042 293 858 §70 278
1974 10588 6366 6030 3646 3220 1040 951 255

Table V

The above table reveals a picture in which
the numbers of cendidates appearing for each examination
increases every year with resultant increase in both the
mmber of passes and falluree at each examination, However,
2 breakdown of the examination results of the last few years
brings out details pregarding the performance of candidates
of the major cultural groups f.ee Pljlans, Indians and 'Others' -
the *Others' include Chinese, Europeans and Part-Europesns,
It is suggested that there are "problems' hidden behind the
statistical tables ani that more searching guestions need
to be asked to explain the trends indigated from an am lysis
of the examination results. 8See tables VI, VII, VIII, IX
and X



~ FIJIANS INDIANS OTHERS TOTAL

YEAR Sat Passed Pass % Sat Passed Pass % | Sat Passed Pass %| Number Number p,gg

dlaates Yﬁ.‘

1958 786 180 22,9 19431 259 18.4 239 88 36.8 | 2,456 527 2145
1959 983 216 22,0 | 1,481 334 22.6 246 14 463 | 2,710 664 2.5
1960 15246 3 274 19260  .433 34 252 45 575 2,758 919 333
1961 1,395 180  12.9 | 1,345 hay 31.5 272 445 k2.3 | 3,002 719 23.9
1962 1,558 243  13.7 | 1,533 480 31.3 302 131 434 | 3,393 82 2.3
19635 1,698 288 17,0 | 1,609 618 38.4 323 175  She2 | 3,630 1,07  29.6
1964 1,905 338 AT7.7 | 1,844 701 38,6 365 184  S50.4 | 4,084 4,223 29.9
1965 2,262 709  34.3 | 2,098 862. L4ed 501 325  6h.9 | 4,861 1,896 39.0
1966 2,535 669  26Jy | 2,603 1,315 50.5 581 357 61k | ByT19 2,331 40.9
1967 2,785 1,106  39.7 | 3,062 1,895 61.9 64t L33 2 67.6 | 6,488 3,434 52.9
1968 3,202 1,176  36.7 | 3,354 2,102 62.7 700 426 60,9 | 7,256 3,704 5140
1969 3,664 1,283  35.0 | 3,920 2,363 60.3 716 U437 61.0 | 8,300 4,083 49.2
1970  B,181 1,857  Lh.li | 4,671 3,257 69.7 743 4P 67.2 9,565 5,593 58.5
1971 Le,572 2,357 5146 5,386 3,544 65.8 630 465 73.8 |10,588 6,366 6041

Table VI

SECONDARY SCHOOLS® ENTRANCE EXAMINATION RESULTS BY RACE




— PIJIANS INDIANS OTHERS TOTAL
Sat Passed Pass ¥ Sat Passed Pass % | Sat Passed Pass ¥ | SBat Passed Pass ¥
1958 227 148 65.2 | 726 33 46.0 | 152 109 T1.7 | 1,105 59 535
1959 325 129 397 930 216 23.2 159 95 59.4 | 1,414 1 T} et
1960 31 108 347 | 1,071 258 2h.1 | 203 87 b2.9 (1,585 453 28.6
1961 312 119 38.1 | 1,067 327 30.6 193 7 BO.9 |1,572 525 33.4
1962 435 101 23.2 | 1,060 333 1.4 | 209 63 30.4 | 1,708 497 29.2
1963 426 159 373 | 1,019 h52 hhoy | 208 102 §9.0 1,653 T3 k3.4
1964 35 135 31.0 | 1,182 155 38.5 295 150 50.8 | 1,912 0 38.7
1965 576 166 28.8 |1,201 520 §3.3 | 2M 158 57.7 |2,05¢ 844 h1.2
1966 748 289 B0.3 | 1,462 880 60.2 | 304 197 .8 | 2,484 1,366 55.0
1967 902 k32 B7.9 |2,036 1,125 553 | 377 275 T2.9 | 3,315 1,832 55.3
1968 1,182 525 sy |2,369 1,256 53.0 | jo9 313 76.5 |3,960 3,094 52.9
1969 1,534 N7 59.8 [2,965 1,865 62.9 | 466 3 80.9 |4,965 3,158 63.6
1970 1,698 890 52.4 (3,268 1,803 55.2 | 4T 349 T3.6 | 5,440 3,042 559
197 1,982 1,055 She3 (3,598 2,180 60.6 | 490 11 8319 | 6,030 3,646 60.5
Table VII

FIJI JUNIOR SCHOOL CERTIFICATE EXAMINATION RESULTS BY RACE




PIJIANS INDIANS OTHERS TOTAL
YEAR Sat Passed Pass % Sat Passed Pass £ | Sat Passed Pass ¥ Sat Passed Pass %
1958 - - - - - - 45 32 T 55 32 Tiet
1959 10 3 €0.0 1 - - 50 3 68.0 61 40  65.6

1960 20 18 S0,0 3 1 33.3 & 3 53.1 87 53 €0.9
1961 16 13 1.3 3 1 333 67 28 1.8 86 2 8.8
1962 26 19 734 2 2 100 54 32  59.3 82 53  6h.6
1963 22 W €36 1 - - 68 30 bl 91 by 4B,
1964 76 56 73.7 28 23 82.1 66 L7 1.2 470 126 et
1965 100 64 640 65 32 9.2 80 68 85.0 245 16  66.9
1966 100 64  58.2 | 157 96 6144 84 61 72.6 351 229  63.0
1967 158 7 48.7 | 504 186 36.9 97 51 52.6 759 3% kb

1968 272 133 48.9 | 757 378 k9.9 | 230 154 66.9 | 1,259 665 52.8

- 1969 487 223 45.8 | 1,414 ShE 38.5 | 255 160 62,7 | 2,456 928 43.0
1970 528 210 39.8 | 1,604 L8L 30.2 | 247 135 She7 | 2,379 829 4.8
197 765 43 31.8 | 2,017 618 30.6 |36 160 50.6 | 3,097 1,021 33.0

Table VIII

NEW ZEALAND SCHOOL CERTIFICATE EXAMINATION RESULTS BY RACE




PIJIANS INDIANS OTHERS TOTAL
YEAR Sat Passed Pass ¥| Sat Passed Pass %| Sat Passed Pass | Sat Passed Pass %
1958 - - - - o - - - - 352 202 574
1959 65 32 §9.2 | 273 124 45 | 43 3 - 381 190 49.9
1960 103 65 631 323 153 L74 62 3 - L88 261 53.5
1961 85 27 31.8 | 276 44 51e4 52 37 ~ b3 205 9.6
1962 85 b 48.2 | 293 135 46.1 60 3 56.7 | L38 210 47.9
1963 83 53 63.9 | 4ot 246 61.3 | 58 Ll 75.9 | 542 343 63.3
1964 96 60 62.5 | 3N 262 66.5 | 62 Ly 71.0 | 552 366 66.3
1965 39 19 48.7 | 451 313 6.4 | 59 b 69.5 | 549 373 67.9
1966 62 49 79.0 | 450 288 &0 | T 57 80.3 | 583 394 67.6
1967 29 13 4.8 | 376 246 65.4 | 64 b 67.2 | 466 300 6.4
1968 52 25 0.1 297 159 5345 W 6 42.8 363 190 52.3
1969 1) b 28.5 | 205 72 3541 20 5 25.0 | 239 81 33.8
1970 25 | 28.0 67 16 23.9 22 6 27.3 | 1% 29 25.4
9N 3 7 22,6 78 8 10,3 | % b 28.6 | 123 19 154

Table IX

CAMBRIDGE SCHOOL CERTIFICATE EXAMINATION RESULTS BY RACE
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PIJIANS INDIANS OTHERS TOTAL
YEAR Sat Passed Pass %| Sat Passed Pass £ | Sat Passed Pass £ | Sat Passed Pass %
1968 22 17 T70 17 3 17.6 22 22 100,0 61 lh 67.2
1969 20 12 60.0 23 12 52.2 16 12 75.0 59 36 61.0
1960 16 9 Se3 2 15 62,5 26 23 88.5 66 46 69.7
1964 10 46 40,0 36 16 Llyely 30 22 73«3 | 106 5h 5049
1962 29 1 8.3 62 3 5040 31 19 613 | 122 =1 52.5
1963 3 8 25.8 59 29 492 32 16 50 122 53 3.4
1964 32 12 375 59 2y k0.7 33 16 48.5 12 52 1.9
1965 ki 17 B§1e5 68 k5 6642 36 22 611 ws 8y 57«9
1966 45 16 35.6 | 406 6L 60.4 63 29 §6.0 | 294 109 509
1967 88 22 25.0 | 200 78 7940 85 38 hh.7 | 373 138 37.0
1968 8o 23 28,8 281 87 310 89 7 52.8 | 450 157 3h.9
1969 13 Lk 33.6 | 4ob 132 32,7 | 430 & 49.2 | 665 240 3641
1970 202 45 22,3 | 501 167 333 167 66 PS5 | 870 278 32.0
1971 224 55 2.6 | 585 Wb 25.0 | 42 5y 38.0 | 951 25 26.8
Table X

NEW ZEAIAND UNIVERSITY ENTRANCE EXAMINATION RESULTS
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The main problem areas in the fleld of exami-

nation seem to be related to (a) the disproportionate number
of candidates passing the examinations from different cultural
groups, (b) the effect on both the schools and those engaged
in the tesching-learning process, and; (c) the possible mullie
fying effects on the espoused educational objectives axd aspira-
tions of existing cultural groupss In this context the Fi1Ji
Edication Commission (1969: 67) notesy "sessthe proportion of
Fijiens passing the Secondary Schools' Entrance Examination
rises slowly and erratically, the Indian pass rate being now
glmost double the Fijhans, Wastage from secandary schools
is much higher for Fijisns than for Indians,” And at tie
New Zesland and Cagbridge School Certificate Examinations,
the Conmission notes, "there is not much disparity in the
percentage of passes gained by those who sit, but there is

& large disparity in the absolute numbers of passes, since
neny fewer Pijians actually take the examination.”

Obviously, the crucial issue then is the dif-
ferences in the proportions of racial groups sitting for and
passing the main public examimetions. Socio-cultural backe
ground of pupils, perents and teachers seem t0 be an important
contributing factor.

Purther, there sre the ‘universal' criticisms
of public examinations like the contraints they place on the
techniques of teaching and learning, the emphasis on rote
learning end memorising of, ot #i mes, futile snippets of
information. In the next chapter the so-called ‘universal’
eriticiems will be dissussed while the problemearess in the
context of Piji examinations will be dealt with in Chapter V.



Chapter II

EXAMINATIONs REVIEW (@ STATED FUNCTIONS,
PURPOSES AND EFFECTS

Any attempted survey of the more relevant
literature on "Examins tions' confronts a novice with the
problem of grappling with the meanings and educational impli-
cations of words such as 'uses', 'aims', "purposes’, 'functions'
and 'effects' of examinations, The ongoing dialogue on this
issue, as exemplified among others by Wiseman (ed) (1961) -

RMITR €Aon A SRgLil By zation, the 1*’ IGIO!'H.N Yearbook
entitled 'Examin-tions' 1969 N,8,8,E, Yearbook entitled
‘Educational Evaluation ~ New Roles, New Means' , reveals a
great deal of ambiguity, veriability and inconsistency in the
usage of wariocus key words,

As illustrations, let us look at the following
statements on examinationss

(a) "The foregoing pages have dealt with fowr main
categories (examim tions to maintain standards,
to provide incentives, to help administrateors, and
to assist with the structuring of society) but it
mist be re-emphasised that these are not classifi-
cations of examim tions; they are types of use to
which examinations can be put and any one examinaw
tion can, of course, have more than one purpose.”
(Morris, 1964:25);
(b) ¥“The Proper use of Secondary Examine tions...
(1) An important function of an examination in
a school system is to be 2 goal, and if
that goal is to be worthwhile, 1%t must be
suited to the capacities of the ind vidual,ees
(currie Report, 1962: 321);
(11) Exsminations may serve another important
purpose in secondary schools...a powerful
ald in keeping pece with growth in the cone-
tent of knowledge." ‘gﬂﬂlﬂp _*m)s
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(e) "A number of purpeses can be aserided to exami-
nations - a fact which gives rise to several
problems, J.L. Bereton (1969: 34) suggests
three aims, all of which have been advocated by
theorists for many years with differing emphasis.
They test achievement, they provide goals or
incent ives for students, and they are competitive,
Examinees, of course, may regard one or more of
these objectives as inadmissable. Examinees
may see the purpose of sn examination in quite a
different light... A distinction, thmtor., should
be drawn between the stated aims of an examination
or test and the functions they very evidently
serve,” and again, "Multiple purpeoses and functions
imply a variety of technigues," (Holmes,19691:132)

Firstly one notes that there lurks a considere
able amount of uncertainty in these passages regarding the
specific purpeses of examinations, This could be duws to
the faet that much of the research in this field is being dene
into the actua)l mechanics of some of the examim tions rather
than in probing the fundsmental reasons for having them,
(Montgomery, 1965) This in tumn sppears to push those worke
ing on this issue into 'defence-mechanisms' such as a passive
acceptance of the assumption that sinece examinations have
multiple purposes and functions, it suffices to acknowledge:
this and preceed comfartably elsborating the one selected as
important, From such thinking emsnates variations in termie
nology such as ‘uses’, 'purposes' and "fumctions' of examina-
tions, Thus, a synthesis of such varied attempts, to Justify
the stated purpeses (functions) proves not enly difficult but
would geen somewhat presumptucous, To this effect, the editors
of the 1969 Education Yearbook in thelr intredustory remarks,
(P.XI) states ",,.the whole situation is very confused,
Everyone agrees that things could be and should be improved
but no one 18 quite sure of what should be dene," If this
be taken as a reasonable verdict on the discussions en exami-
nations at this stage (and the literature reviewed supports
this) then the confused utterances of many neweomers merely
heighten the chaos,
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Both Morris (a) and the Currie Rgport (b)
discuss the "uses' of examim tions: the former emphasiszes
the "types of use the examinations ¢an be put to" whilst
the latter calls for "the proper use of Secondary Examim tions."
This imstrumental view of examime tions has survived since
the days of the Chinese Imperial Examinations. After drawing
a suceinet analogy between examinations and the tools Morris
(1969127) assepts, "the application of a tool im an event
and all events have consequeices, perhaps desirable, perhaps
mte" The advocates of "use' of examim tions are evidently
worrdied about the fact that this tool called examinations can
be mishendled, Granted that this could happen, cautious
remarks like tho se of the Currie Repert are perhaps gquite
legitimates But 4f *use' of a tool has censequem es 'perhaps
desirable, perhaps not' 4t follows that one cannot jJustifiadbly
select the consequences one was loocking for in the first place
end atiribute them to the "use' of the examination and ignore
the rests This is vhat seems t0 be actually being done by
many who talk about "uses' of examinations., Talk about 'uses'
and "purposes' of examinations (as exemplified in passages (a),
(b) and (¢) perhaps, narrows one's ocutlook to the preconceived
consequences of examim tions, Such an outlook ecould lead to
gravely undermining the effects of "backwash', anxiety and
pressure of examims tions and the significance of the princi-
ple of the "All-factor Effect", (Stenhouse, 1969) Iditera-
ture on this issue (Wiseman 1969, Stenhouse, 1969) indicates
that such an attitude does lead t© a passive acceptance of the
negative effects of examine tions as "a sort of educational
‘act of God'" (Wisemsn, 1968: 58),

The Principle of the "Allefactor Eifect"

This prineiple, first emunciated by Stenhouse
(1969) ealls into guestion the adequacy of the widely accepted
Bloom's (1956) classiffcation of types of 'skill' or "aMility’
assessable by examinations, namely Knowledge, Comprehension,
Application, Analysis, Synthesis and Evaluation. Stenhouse
argues that, "Neglecting for the moment the guestion of whether
or not all the types of Ybehaviour' which ought to be measured
have indeed been listed, notable deficiency is that the 1ist
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fails to include all of the types of behaviour which are
in fact measured by examinotions.," It is further suggested
by Stenhouse thats :

(a) 4t must be teken as axiomatic that guy behavioural
factor which does affect the score achieved by a
candidate in an examination is being measured by
that examination,

(b) some longwestablished principles, such as that
of the aegrotat pass, do presuppose for their
Justification a principle very close to this. (p.222)

Thre¢ of the obvicus implications of this
principle for examinations ares

(a) caution needs to be exervised in delineating
the roles of examinations, taking due cognlsance
of the fact that examim tions measure numerous
behavicural factors, and their interaction,
simaltaneously.

(b) since such fectors as those falling in the
‘affective domein' cannot be measured, gemuine
attempts must be made te eliminate or eontrol
then,

(e) for voth plarning technigues of messurement
and later evaluetion (a) snd (b) must be taken
{nto congideration.

So far, daifficulties in assigning "purposes’
and 'uses' to examinations have been comsidered; and the
content and implications of the prineiple of the 'All~factor
Effect' for exsminstions described, Before tracing some of
the functions examinations served and are said ®© be serving,
perhaps 1t will prove fruitful to look Wwriefly at a definition
of an examination and some dlstinctionscbetween examim tions
proper and tests.

A DePinition of an Exemination

Various contributors to the 41969 Edueaticnal
Yearbook, for example, Tibble, Bowles, seem to accept Bereton's
defini tion of an exsmination end the distinction he draws
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betwenn examimm tions and tests. An examim tion, according
to Bereton, (1969:34) 1s "a certain kind of task, to be per-
formed as well as possibk by the examinee, at some determined
future date,” This definition comprises three distinct
characteristics of an examim tion, Mrstly "it is a certain
kind of task" and this is tupified ususlly by essay guestions,
multiple~choice, oral, written etc, Secondly, "1t needs to
be performed as well as possible” « hence rewarded on pre-
determined ecriterie, i.,e. pass/fail, grades, certificates,
etes And thirdly, it needs to be "performed at some deter-
mined future date" - this exerts an influence on the behaviour
of the examinee during the period of preperation for the final
event,

On the distinction between examinations and
tests, Bereton says that the latter are "designed to provide
an accurate standardised measurement of certain sbilities or
skills without influencing teacher or student end without
ereating any tension in the student (p.34)". The main point
that emerges from such a distinction seems to be that exami-
nations exert much more influence on the behaviour of the
examinee (and teachers) than the tests,

Although Bereton's definition seems convineing,
once again, one is led to doubt the utility of such attempts
in the face of the ususl many and varied use of the concept
of ‘examination', For irs tance, Bloom (1969: L42) asserts,
"Examinstions which are regarded as measuring important end
relatively stable dharacteristics of the individual have the
greatest effeet, Thus, the I.,Q. score is regarded as so
important... Other tests which may be regarded in the same
way are aptitude tests, personality measures, vocational
interest tests and, sometimes, tests of reading ability,”

Are all these tests 'examinations' in Bereton's temms? It
appears that between Bloom's apparently loose usage, and
Bereton's sharp distinction between examim tions and tests,
lies a wide area which can be said to be covered by other
educationists who are happy to use these cacepts without
explicating differences and similarities, For the discussion
that follows; Bereton's definition of an examima tion and
distinctions between examinations and tests will be accepted.
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And now a lock at some of the fumc tions exami~
nations evidently served in the past snd are being said to
be serving at the present time,

Expediency first - Principle later

Both in China (suppesedly the birthplace of
competitive examinations) and England, the beginnings of
public examim tions took place essentially as a matter of
expediency. The examinations were instituted to select the
right type of people for civil service, It was believed that
examine tions would facilitate overcoming the evils of wepotism
and all kinds of favouritism, and corruption connected with:
eivil service appointment, The function of these early exami-
nations besides selection, came also to be seen as encouraging
the right sort of people to prepare themselves for government
service.

Selection meant competition. As gertain
government posts were earmarked for those who passed high in
specific examinations, a competitive spirit was engendered,
Politicians hailled tle campetlitive aspect on the grounds that
it stimilated effort. The idea that the ablest should be
given gpportunity to gevelop thelir talents came to be linked
closely with the use of competitive examim tions, As this
principle gained a wider currency, the administrative purposes
of examinations became obscured and examinations came to be
seen as instruments for grading a large number of candidates.

In institutions of higher education, for
example in Oxford and Cambridge examinations were instituted
to sustain reised standards, But such a function of exami-
nations inevitably had much wider repercussions on the society:
for those who went through the system and managed to survive
the competition tended to perpetuate the system. MNontgomery
(1965: 243) 1ikens the Oxford and Cambridge of the 19th Century
to "islands of culture in a sea of 1gnorance...(whose) influe
ence spread far beyond their shores, for the graduates acted
as colonists...frequently using examinme tions to achieve their
ends,"
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The principle of placing the 'able' and
'well-educated' (usually thase successful in competitive
examime tions) at the helm of various institutions had fare
reaching effects, Such a principle, in practice, carried
advantages as well as disadvantages in the same bag, Where-
as the society began to be acclaimed as being run by 'meri-
tocracy’ or a 'managerial class’ the results of selection
pressures eventually began to disclose numerous ill-effects -
such as high failure rates, diminution of cultural richness

amongst the meritocracy, etc.

A summery of various functions seen to be per-
formed by examime tions is illustrated by Fig.2.

Ae B. Ce
«‘a teaching - competitive entry « a definite goal
- tlagmests “ AoNgRe g v
qualifying
- inspection
llIAIIHA'!IOlB]
- selection |

« promotion/streaning - ulutun for jobs
- gvaluation of programme

Fia, 2

A. Neasurement of Achis vement

This is perhaps, the most obvicus reason for
having examim tions, It is highly probasble that the simplest
forms of tests took root in classrooms when the teaghers
wanted to f£ind out how much their studert s had learned, For,
after all, the central problem of all educational endeavour

is learning.

Besides scting as a measuring instrument,
exanim tions d so function as a teaching and diagnestic device.
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For instance, objective tests can be used profitably in teach~
ing large classes at secondary and tertiary levels. Its
effectiveness lies in having "built-in' relesvance to tle part-
icular course of study and needs of students, Follow-up
discussions en objective-type tests of the above nature could
form the basis of a fruitful learning situation, allowing
the class to embark on some Ycritico-creative' activity
(Stenhouse, 1969), backed by the aroused motivational forces
due to the testing episode. Maximum benefits can be derived
from such explanatory discussions if the intervening period

is not too long « for too delayed feedback dampens interest.
Examim tions, especially if multiemodal in character, i.e.
comprising an essay-type, objective~type, practical work etec.,
do help a teacher in getting scquainted with strengths and
weaknesses of his cdlasses of his students thereby facilitating
remedial work, Obvicusly, decision making becomes much easier
once relevant information is availabley examimations can serve
this disgnostic function.

Be A Means of Maintaining Standards

As pointed out earlier educational institutions
have for long attributed the func tions of maintaining standards
to emaminations, This is exemplified by three of the widely
accepted features of examime tions, namely they encourage
competition, they sct as licensing or qualifying instruments,
end they =id inspection, Examinations are usually 'used' in
reality in many countries to eliminate the majority of candi-
dates and allocate the remainder to certain known vacancies

in, for example, the Civil Service, in secondary schools,
in colleges or universitiss.

Certain skills and occupations use examinations
a8 a pre~requisite, a necessary step to be passed before one
is gualified to become a practitioner of the skill concerned,
This 1s8 evident in exemim tions set up for lawyers, doctors
and teachers. To use examim tions as a method of gualifying
those who reach a pre-conceived standard carries with it the
eorollaxy that a certain number are usually rejected, Hence,
exanine tions can be seen as a device for sereening 'undesirables’
a8 well,
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Then again, examims tions have been said to
maintain standards when they are used as adjuncts to inspect-
ion, This is perhaps not a widely accepted fum tion, How-
ever, while licensing or inspecting, competi tion can be
engendered with a view to maintaining standards.

Ce An Incentive to Effort

One of the widely-used arguments for keeping
examim tions flourishing is that they provide a much «needed
incentive to effort, (Currie P,962) Examim tions are seen

as providing a definite goal, scmething that both students
and teasghers work towards, Wong (19693 361) illustrates the
point well using the Malaysian secondary selection entrance
examine tions (M.8.8.E.E,) "In 1964 the M.S.8.E,E. was abolishe
ed, opening the way to a place in a secondary school for
three years for any pupil who wished to pursue his studies
beyond the primary school, Almost, immediately, there came

a general complaint from primary schoolteachers that pupils
would not work because the examims tions had been removed,
Presumsbly the laissesz-faire attitude which came to be asso=~
eiated with sutomatic promotion, discounted the need to read
or study until the next examim tion came into sight, Pre-
sumably, too, the teachers had become 80 used to being praised
and blemed on the results of an examins tion that they could
not proceed without the examination incentives As a result
the public examim tion at primary level was re-instated for
1967,

The case quoted above is intriguing for it

raises questions gentral to the whole process of education.
If these teachers could not teach without the examination-
incent ive, Just how important do the stated educational ob-
Jectives remain? Surely the objective in this case, as
seen by teachers and students, is to pass M.8.8.E.Es; The
eguating of examim tions with education, and placing too high
a premium on the examim tion as the 'energizer' of the teaching/
learning process, clparly calls for a ¢lose match between the
edusational aims on the one hend and what examim tions acte
ually measure on the other,
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Historically, this appears to have been an
fmportant role of examinations, Today, streaming and grouping
of ¢hildren in some cases is based on examination results,
The 14-plus exsmine tion is geen as performing this function
by sorting students into supposedly homogeneous groups for
secondery schools, Annual exaninations in many classrooms
of Malays and Piji help the edministrator in eclassification
and greding of the school pepulation,

By Ezxasim tion as a tool of Socisl Enginseving

Examim tions are of ten compared with the
"initlation' ceremonies of the preliterate sccietiecss Thely
function is seen in this context as selecting en examinee fopr
some task or rols in sod etys Obviously this implies rejection
of tho undersirabdles as Judged accarding to predetermined
criteriec embodied in the examination system. It s evident
that even the so-called egalitarian soclety bases its decisions
on the assumption that not all people ean reach the same levels
of aghievemaent hence societal rolss are differentiated and

spenialised,

Examim tions to de furstional in this sense
need to reflect changes taking place in ‘climates of opinion’
et well a8 in socio-ecconomic and political institutions,
Where those wvho are "initiated' into variocus roles of smelety
by examinations dogmatically perpetuate the aystem that "worked
for then', there 1s likelihood of gonflict being generated
between those who ave inside the 'citadel’ and those yet in
the process of being admitted, Exanim tions have, in certain
enses, eased the path of social mobility; bdut at the same time,
by plaeing indelidble stamps of ‘acceptance’ or 'rejection',
they helped make or ruln lives of many students and evertw lly
shape the structure of scelety.

An ettempt has been mde eleewhere (Morris,
1969 ) to demonstrate thet an examim tion such as the 11-plus
¢on serve various functions at onces Such an analyeis i
equally applicable to other examimetions, Applying 1t to the
U«Es oxanim tion, for example; we can say that «
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(1) 1Its stated primary purpose is to select under-
graduates, but perhaps to maintain standards and
due to the limited mumber of plages available it
is aleo a gompetitive entry examimtion. If it is
asserted that aj;l those reacling a stipulated
standard pass, then it i8 a qualifying or licensing
examim tion, Thig implies, in principle, that
it has considerable predictiye power. Schools do
tend to compare results, thus the examine tion
functions as a device for *selfeinspection,' too.

(2) Por many parents, teachers, and students the U,E,
exanim tion provides an educational goal and an
incentive to effort.

{(3) It canbe seen as providing universities with
homogensous groups of stuients ~ thus it is an
admini strative device.

(4) As a soeial tool, it ajlows entry of 'sble' people
into other occupations, tke Public Service for
example, and supposedly selects the undergraduates
who ecould, in the final snalysis, contribute more
towards the welfare « soclety than the e who had
faileds (Wnat 1% does to ghe 'failures' is not a
stated purpose!)

It is 1ittle wonder then that an examination
1ike U.E, which covers so many functions, has withstood
years of haggling regarding its value in the N.Z2. educational
system, (See D'ath, 1969),

Functions of examim tions can legitimately be
evaluated only when one is aware of (a) the effects of such
functions on the parties directly involved, i.e. teachers
end students; and (b) the reasons given for having a
particular examine tion,

Examinationt Good and Bad Effects on Teachers and Pupils

A thorough summary of both "good' and "bad’
effects of examinations on teachers and pupils is presented
in "The Rgport of the Consultative Committee on Examinations
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in Secondary Schools" (quoted from Wiseman, 1969). The 1list
of effects has received somewhat unprecedented support from
Wiseman, Tibble and Bereton who, writing in different places,
all quote it verbatim, asserting it 'could not be bettered',
Before reproducing the relevart section of this report, it
must be noted that such effects of examinations will vary in
importance and intensity according to differing educational
situations; and that some effects as stated are debatable
(as much as the content of a "god' or a "bad' effect is) for
example, 1 (f) reads: "Examinations may have a bad effect
upen the pupil's mind by stimulating the competitive (and, mt
its worst, a mercenary) spirit in the acquisition of knowledge."
This sounds plesusible, yet where examim tions are seen as
incert ives or goals and are undergirded by the assumption
that not all can achieve this goal, nothing short of a com-
petitive spirit is deliberately fostered. The report states:

(1) the good effect of examinations on thé pupil are

(a) that they make him work up to time by
requiring him to resch a stated degree
of knowledge by a fixed datej

(b) that they incite him to get his know-
ledge into reproducible form and to
lessen the risk of vaguenessj

(e) that they meke him werk at parts of
a study which, though important may be
uninteresting or repugnant to him per-
sonally;

(a) that they train the power of getting wp
a subjest for a definite purpose, even
though it may not appear necessary to
remesber it afterwards - a training
which is useful for parts of the pro-
fessional duty of the lawyer, the admie
nistrator, the journalist, and the man of
business}

(e) that in some cases they encourage a certain
steadiness of work over a long period of
time; and



(2)

(f) that they ensble the pupil to measure his
real attainment:

i.

&

111,

by the standard required by outside
examiners,

by comparison with the attainment of
his fellow-pupils, and

by comparison with the attainments of
his contemporaries in other schools.

On the other hand, examinations may have a bad
effect upon the pupil's mind

(a)

(v)
(e)

(a)

(e)

(£)

by setting 2 premium on the power of
merely reproducing other pecple's ideas
and other people's methods of presentment,
thus diverting energy from the creative
processj
by rewarding evanescent forms of knowledge;
by favouring a somewhat passive type of
mind}
by giving an undue advantage to those who,
in answering guestions on paper, can cle-
verly meke the best wse of, perhaps, slender
attainments;
by indueing the pupil, in his preparation
for an examination to aim rather at absorbe-
ing information imparted to him by the
teacher than at forming an independent
Judgment upon the subjects in which he
receives instruction; and
by stimuleting the competitive (and, at
1ts worst, a mercenary) spirit in the
acquisition of knowledge,

The good effects of welleconducted examinations

upon the teacher are

(a) that they induce him to great his sudbject
thoroughly;

(b) that

they make him so arpange his lessons

‘as t0 cover with intellectual thoroughness
a preseridbed course of study within appeinted
1imits of timej
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(a)
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that they impel him to pay attention not enly
to his best pupils, but 2lso to the backward and
the slower amongst those who are being prepared
for the examination; and

that they make him acquainted with the standard
which other teachers and their pupils are able
to reach in the same subject in other places of
édueation,

On the other hand, the effects of examinations on the
teacher are bad

(a)

(v)

(e)

(a)

(e)

insofar as they constrain him to watech the exami-
ner's foibles and to note his fdlosyncrasies (or
the tradition of the examimation) in order that

he may arm his pupils with the kind of knowledge
required fordealing successfully with tle guestions
that will probably e put to themj

insofar as they limit the freedom of the teacher
in choosing the way in which he shall treat his
subject;

insafer as they encourage him to take upon himself
work which had better be left to the largely unaide
ed efforts of his pupils, causing him to impert
information to them in tco digested a form or to
select for them groups of facts or aspects of the
subject which each pupil should properly be left

to collect or envisage for himself;

insofar as they predispose the teacher to overvalue
among his pupils that type of mental development
which secures success in examinationsj

insofar as they make it the teacher's interest to
excel in the purely examinable side of his proe
fessional work and divert his attention from those
parts of edusation which camnot bde tested by the
process of examination."

Such 2 summary of effects brings into focus

the questionsg of the "efficiency' of examinations and the
Justification of the stathd functions performed by them,
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Justification of the Stated Functions of Examine tions

Grented that exapinations are said to perform
different functions, and that while "functioning' exmmina~
tions give rise to mumercus good and bad effects, then the
legitinmecy of attriduting such functions to examim tions
mst be Justifieds Only en analysing reasons or objectives
for delineating various functions can evaluation of effects
teke plagse, and if the cons seem to heavily cutweigh the
pros then a eritical look at the measurement device or even
the objectives striven for is warranted, Thus it a3l goes
back to ¢he aims of the curriculum; or even further back
as, argues Atiyah, (1969: 375) "What provides the dasis
for exam validity 4s not textbook content but the way in
which that content is to be utilized in teasching, An examie
mtion thus cught to be vajidated against the philosophy of
edugation,"

This 19 the core of the matter, Examinations
have, unfortumtely, cane to be seen by many as an end in
themselves; as 'distinct entities] for the achiesvement of
which edueation is being used, Such thoughte heve prevailed
for long despite the often repeanted exhortations that
examine tions should attempt to measure 'desirable products'
and reflect "Geclared and agreed efucational aims,” (Wall, 1962
16) It sppears, then, that in the final analysis, any
functions attridutable t0 examimes tions, must fimly be grounded
in the aqms of education - those goals which are either
inplieitly or explicitly given es the whole zaisen 4'stre
for education.

While relating the nature of exagim tions and
the aime of edw ation, Gueking (1945) proposes thet educa~
tiona) aims should be tested not indirectly but direstly,
Taking the aim of education ns developing certain cspacities
of the individual to meke him *en edusated person' (one who
15 "master of certain skills, eultured and the possessop
of a trained mind') Gasking concludes - "the examim tion
should be sudch as will demand & ddaplay of these attridutess..
if it 15 dimposaidle to masure any given cspecity dlrectly,
they eithey the eapseity which is used as an indivect measure
should be one that is distinetly hapder to soquive and to



impart than that for which it 1s used as a measurej
there should be no examim tion aimed at assessing it."
Peychometricians would express the problem inherent in

Gasking's comments as that of content validation.
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or else

The point

that needs stressing here is that a thorough knowledge of 'what'
capacities are to be measured is a prerequisite for efficiently
evaluating the results of examining.

the one hend and instructional objectives on the other.

There is a functional relationship between
the philosophies of eduwsation and educational objectives on

Edu-

cational objectives usually refer to the broad goals and values
which educational systems embrace and which philosophies of
education include. (De Cecco, 1968)
are specific performances students acquire through particular
In a classroom situation one may

instruectional procedures.
find the following relationship:

Instructional objectives

A B C D E
Educational Instructional Entering Be- truction- Lmo
Objectives | Objectives viour Assessment

(Indtv.aiffe+ edures
rences
readiness
1T - = m— —

nents of the model.
end of a complethd course or a series of units of work,

FIG. 3 (adaptlod from De cuul‘lm

=
)

Performance Assessment, if carried out at the
end of a unit of teaching, feeds back into the other compo-

Examinations are usually taken at the

It

could thus de argued that in such an analysis, certain con-
ditions need to be met to Jus tify the functions of an exami-

nations

system.

Firstly the instructional objectives mast de
@ireet derivatives of the educational objectives and each
teacli ng episede must have a legitimate place in tle overall

Secondly - a necessary corellary to the first
condition - that periodical performsnce assessment must validly
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Thirdly, then, the final examim tion must be
consenant with the educational objectives; which rightly
mist subsume the instructional objectives., Theoretically
1t follows that the measurement function of examimations ecan
be detalled by an analysis of the educative process, It
seems that such an analysisg is heavily dependent upon two
factors:

(a) arriving at a consensus regarding aims of
education, and

(b) their specific operational equivalents in
teaching,

That such attempts are being widely mgde is attested by the

lively centroversy on the issue of pre-specification of
instructional objectives in terms of measurable learner
behaviour, (Pophem, 1968) Whereas examinations do generally
promote instructional objectives, they can at times be anti-
thetical to the educational objectives. This disconcerting
disparity is reflected in 'the triumph of achievement over
ingquiry' (Thelen, 1966) in our schools, Thelen's observation
of what actually happens in mapy schools is as followss

1« Pupils feel that testing puts them in competi-
tion with one another, but the teacher wants
them to co-operate with one another.

2+ Tests teach pupils that academic status, not
learning, is the goay of eduecation,

5. Pupils work for marks pather than in response to
the challenge of the subject.

e Pupils study the teacher rather than the subject.

5« Learning becomes a kind of agademic hit-ande-run,
The ¢lass hits the test and runs on to a new unit,

6+ Pupils learn that epecific information is an end
in itself, rather than the means to broad under-
stapding of universal principles,

7« Pupils learn from experience with tests that all
gquestions have clear-cut answers certified by
authority.

8. Schools is rapidly deing turmed into a processing
plant rather than a plase for inguiry,
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9. The pupil is being taught to escape from freedom
for the sake of material reward and sod al approval,

Such factors highlight the plea for a return
to the educationa) objectives and goals,

In sum, 1t has been noted that the literature
reviewed on examinations indicates that although there appears
to e a general consensus regarding the need for improving
the examination systems, no one is gure as to how this could
be done, Examim tions have been pointed out as highly flexi-
ble tools, having multiple purposes and functions, It has

been argued that confusion and d sagreement comcerning object-
ives makes 1t difficult to reach consensus., Conseguently
validation of examinations and jJustifications for functions
attributed to them become problematic, It is, perhaps,
reascnsble to end this chapter with a note that objectives

in the main are culture~bound,; at least in terms of specifie

purposes.
The purposes and functions of examinations dise
cussed above become more complex in Fiji, mainly due to:

a) Importation of foreign examinations;

b) Probléems unigue to Fiji arising from the
multiecultural, milti-lingual, and multie
aspirational society.

In the next two chapters attention will be focused on the

(h) above 1.e.
- detailing some specific cultural values and

« aspirations of the various gihnic groups in Fiji,
~'Imported' examinetions can then be evaluated

~ profitably.
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CHAPTER IIIX

S8OME SPECIFIC CULTURAL VALUES OF FIJIANS, INDIANS
AND EUROPEANS

Very few facets of life are immune from the
rather explosive nature of changes that take place around us,
Bécause of the complex and subtle nature of forces effecting
these changes we are neither fully aware of them nor are we
generally permitted by the rigours of "modemn" living to spare
time to isolate, appraise, predict/or control these forces,
Despite the fhet that the number of research bodies is increas-
ing daily the results produced by them are minimal snd have
limited practical value, Obviously if seeking explanation
- for changes is difficult, then justifying deliberate support
for the changes -~ as evidenced in various development plans -
becomes almost impossible,

Edueational discourse is full of peointers to-
wards the complexity and subtlety of the farces mentioned
above. f

The obvious one in Fiji deals Wi th the diversity
of cultures and their educational implications. If one were
to make a e¢ollection of educational slogans to-day, one would
easily recognise - inter alia ~ "Education for modemn PFiji,
Edueation for unity in diversity, Edqucation for cultural
identity, Edueation for eross-cultural understanding and
above all: Education for progress, peace and prosperity.”

Fiji could well lead many countries in potraying richness of
rallying symbols - richness alluded to by the repetitive use
of the word "culture', Unfortunately, as yet little has been
dome 1in the way of specifying various elements of culture
which could help in educational decision « making and planning,

Crocombe (197231) while referring to the dearth
of gareful anslysis 4in this fleld, states:
Reevessfow if any have spelled out precisely
what they mean by indigenocus culture., Some who
strongly advocate its resurgence devote much of
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theiy omn time and resocurces to acquiring the
commodi ties, skills, arts and institutions of
other culturess This is not necessarily
incampatible, but more thought is needed about
the eriteria on which, and way®s in which,
people wish to retain aspects of existing cule
tures, revive aspects of former cultures, adopt
aspects of other cultures, develop some amalgam
of lecal and exotic cultures, or create entirely
new cultursl pattems,"

The analysis of eultural values that follows is sn attempt
to move in the direction being suggested by gmubo.

On values

That values have d stinct effects upon thought
and behaviour of peocple, has been indicated by field researche
ers, agong others, Kluckhohn and Strodbeck (1961). Their
research included communities of five different cultural tra-
ditions - Zuni and Nevaho Indians, Mormons, Catholie, Spanish
Americans, and Protestant American homesteaders from Texas -
all from the same climatic enviromment, A few of thelr con-
clusions would suffice to show variation in value orientation -

(a) Por the members of the Spanish American family
the present is what counts « there is no point
in working too hard or wrrying about the future.

(b) Texans are future oriented - passive acceptance
of what comes is a lagy way out,

and (e) 2Zuni live in the present but gaze when theip
ancestors came out of the wombs of the earth....

Such studies lend support to Northrop's contention that
cultures can be conceived as philosophies and values as
®essesssssssethe fruits of living according to the basie
philosophical assumptions used by a people in conceptualise
ing the raw data of thelr experience.," ( in - Spindler, 1963).

Values and Multi-Culturel Interaction
If values are thus conceptualized, then a
muber of probeble dimensions are likely to emerge from culturs:
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interaction, It must be stressed, that although two cultures
may have almost fdentical values (when such an sbstraction is
performed), they are bound o be extremely different when
viewed in thelr relationship to the elements of culture, Their
true significance is revealed only by placing them in the com-
plex web of total matrix of cultural elements, If, then,

such inventeries were campiled for Socliety A, assuming it to

be homogenswus culturally, the list would comprise a,b;Cjyss.senth
values, Similsr lists could also be drawn for Societies B

and C, Given that values of each of these socleties are not
identical, when viewed in the total cultural matrix as suggested,
4t ecould be argued that =

{(a) When these sccieties live apart territorially
with 1ittle interaction, the set of wvalues as held
would contirue being 'nommal’, functional and would
keep their prominent position guarded in the pool
of cultural heritages

(b) Where, due to political, economic or social
exigencies, the socleties are brouwght to interact
constantly, the divergence in values held, is
likely to exert some friction and dlssonance
initially, and may even remain a barrier in
promoting mutual understanding and tolerance
of diverse views, On the other hand it could
enrich the multi-cultural society by providing
diversity o f values, leading to healthy
adaptivensss.

(¢) Where one of these socisties (either A B or C)
assumes a super-ordinate prole in political and
economic affairs, it is likely that the valwms

of the other two socleties will eventually be
relegated to the backyard to wither away.

Mumerous other possibilities can be concept-
ualized such as complete diffusion of values among Societies
AyB,C giving rise to a new order of living, perhaps, a know-
ledge of the content of which is likely to vary mrkedly from
person to perssa, but the soelety may still survive under the
aegis of legal codes; or certsin uneasy compromises may be
worked out and held in eguilidbrium rather precaricusiy. With
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these general remarks in the background, scme specific eultural
values of Fljians, Indians and Ewopeans wwill be viewed,

SOME SPECIFIC VALUES OF FIJIANS
Cavalevu (1971% 31), in his attempt to compare
and contrast the Fijlan and Buropean traditional way of life,
came up with the following tables

FIJIAN EUROPEAN

Family Extended t{dopc:dmt) l!uole;u %napmt)

Kinship ties strength- Kinship ties weakened

ened and offers security State provides ucurtiv.
Religion Ancestral worship Christianity

Subsistence um Cash economy, # cents,
Economy free gifts, ec ¢ strong economic motive

motive

Headship hereditary, Leaders elected, Per-
Politics aseribed through cieved through funct-

blood, age and sex ion and usefulness,

Achievemenrt of Acadenmic pursuits of
Edueation  hvoicel skills and abstracts

development tasks

Subsistence, Food Food grown for
Agriculture surplus, Gardening profit, Famm a

e way of life. business

oriented Generally task

Orientation

Generally

toward congenial socio-
emotions, essentially
rural, primary groups
prominent

oriented; essentially
urban, secondary
groups deyelop.

systems,

Table XI

The above table potraye a rather brave attempt
by Cavalevu to compartmentalize elements of the two valwe

However, there appears to be two major difficulties

heres, Mretly, Cavalevu over simplifies the extremely intri-
cate nature of vajve systems, and seecondly, no value system
remains static,
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During the 1gst ecentury and a half the Fijian
society has undergone considerable changes., Some of these
changes have been inevitable due to international social
currents, others have been sought after by the Fijians and
in some cases deliberately imposed upon them., However, in
spite of socio-economic and political changes that have already
teken place, certain d aminant features of the soclety still
stand out and one of these is its value-systems What follows
is an attempt at recognising and briefly examining some Fijien
values, ;

Work-gthics

The traditionsl Pijian idea of work does not
entail work for monetary profit, individual enterprise or the
fruits of labour, Fijian lsbour has often been designated as
unsuited for the type of jobs found in various sectors of
western~type economy. For instance, as early as the 1860s,
when suger was first introdiced into Piji, Fijiam: work-ethics
did not fit in with the demanis of the western philosophy behind
worke As a result labour for thesugar industry was sought
in other querters. Even to=day, it is being clsimed that the
morality of work with the Pijiens is scmewhat incompatible with
thet of traditional western societies, The Fiji Eauecation
Commission (1969:69) asserts: "Most observers of Fijisn 1life
(and this indudes Fijisn cbservers) seem to agree that the
people are much detter, indeed often first class, at bursts
of energy in the face of some exciting task or emergency than
they are at long-continued steady slogging at hum-drum jobs",

In the same vein Fisk (1970:139) comments: "It
stil]l remains true that most Fijian villages have sufficient
land to maintain their traditional, rather easy-going, level
of living, and to accept back into the village community with-
out undue strain people who have failed at, or have merely
tired of, labour or other commitment to the advenced, exchange
type of economic activity outside the village."” One notes
in passing the rather unfortuma te use of the expression
'slogging at hum~drum jobs' for, on the one hand, the Fijian
is being introduced by the western economic man o fully parti-
eipate in western economy, and on the other hand, a well dis-
eiplined work~pattern is labelled *humdrum' « & glaring paradox.
Again, the Fijian is generally praised for his easy golng,



66

uninhibited and 'sane' attitude towards life yet he is condemned
for his inability and/or apparent refusal to engage fully in
modern economic trends, For an ethnic group which depended

on a wholly subsistence type of economy until a few decades

ago, the dilemma is obvious.

It is clear from the above that beecause the
western type exchange economy has been only recently introduced
to the Pijlan, he has not fully come to terms with it, A
vast majority are not fully convinced of the desirability of
the workeethics of the western man. Of those who have
ventured into the area some have found the shock of adjustment
both demoralizing and painful in terms of expectations, Yet
e very small ftusber who have managed to acquire same form of
formal education live in a state of uneasy compromise between
treditional 1life patterns and the rigours of modern living,
{The above statements are based mainly on conclusions drawn
from the discussion at the Third South Pacific Seminar, U.S.P,
1972, following a paper by Bole entitled: "The Possible con-
flicts which may arise 25 a result of Individual Expectations
and Communal Demands.")

However, for the present it is sufficient to note
that traditionally the work-ethics of the FPijian has been a
function of the communal way of life. It can only be explained
in detail in the context of his entire life pattern, taking
into sccount such values as group~loyalty, confomism and time~-
orientation.

Group-Loyal ty

A characteristic feature of the Fijian way of
1ife is what may be called "Communal living'. Iife in a "koro'
is fairly well regulated where each member knows his social
role - his » ights and obligations within the social set-up.
The highest suthority in a koro rests in its chief « in matters
social and political, It is true that to-day a Pljian chief
no longer wields that considerable power and status that he
did until recently, However, a ciief in a village is still
its figarehead and spokesman, Much of the group cchesion
and the effectiveness of traditional institutions that is lef't
is still undergirded by such values as in-group loyalty and
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conformism. The functional nature of thhse values has with-
stood to a large extent eroding forces emanating from culture-
cantact and technological innovations. In a communal type

of living, behaviours which manifest loyalty, and conformity
to norms are readily reinforeceds Inevitadbly, this heightens
en individual'’s psychological satisfaction, of course, within
the communal context.

However, during recent times there have been

signs of slight deviations from the behaviour pattern ocutlined
above. One has in mind the case of a young Fijian who has
begun to emulate the other two dominant racial groups, which
are basieally non-communal o l!-,i.d urbanisation and plamned
governmental encouragement to Fijians to participate in agri-
cultural , conmercial and wage-based work is subtly undermining
the communal values. Now and again, traditional chiefly
suthority is being guestioned by advocates of the view that

the leadership be based on merit and not on rank only, One
reason for such view could be that traditional chiefly adminis-
trators (rokes and bulis) "camnot efficiently cope wi th the
problems of modern FPiji" (Sikivou, 1955:47)e Further evidence
of this guestioning attitude can be seen in activities of such
Pijians es the trade unionists, For example a prominent
figure in trede unionimovement, (Apesal Tora), being a commoner
by birth,; has not only questioned treditional suthority but
has also dissppointed the majority of Fijians by actively
participating for and within a fundenmerntally non-Fijian poli=-
tical group.

Perhapo, instances of this nature, form a fore-
varning of the eventual disintegration of traditional communal
life; nevertheless, the esson¢se of the values, mey be modified
forms, needs to be preserved to protect the people during the
transition from being "rootless’ .

Time Orientation

Closely allied to the value of work-ethics is
the dirfering emphases placed on time factor by various societ-
iess Researchers have found the simple scheme of dividing
time factor into past, present and future categomd es useful,
Using this gehema, strodbeck & Kluchkhohn tell us that tradi-
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orientation in that 1t glorifies ancestor worship and the golden
past and were convinged that nothing new ever happens in the
present or the future, At the other end of the continuum

they sssert, "Americans, more strongly than most peoples of

the world, place an emphasis upon the future - a future which

is anticipated to be bizger and better" (P.15).

In the absence of any research one may only
attempt to place the Fijien soclety at seme point/s on the
econtinuum based on general cbservation of the Fijian partici-
pation in economic realm, their attitude towards work and
manifestation of such behaviocurs that reveal plaming, budget-
ing etes

It seems likely that a wide range will be
covered by the distribution of Fijians on time orientation
scales However, by circling the scatter three distinct

groups may emerge, namely:

a) A minority comprising the older people having
a distinctly heavy emphasis on the past, Among
this grouyp are those who see little need for
change and cherish the traditional culturel
patterns, This group claims only smajl numbers,
Among some of the generally accepted reasons
that provide motivation for this emphesis on
the past orientation seems to be the following;
first, genuine conviction that the past was golden;
second, pessibly a phychological satisfaction deriv-
ing from intimate associations and identification
with the past by way of migration, discovery, in
the face of rapid erosion of identification; third,
incessant encouragemert by Buropeans, ever since
the days of Governor Gordon, to preserve the past;
fourth, pessiily e desirz %0 catch up with the
‘eultures' of western nations by demanding a recoge
nition of traditional cultural elements such as
“10. dullu. mtm. sculpture, prottery ete.
in terms of richness and expansej; fifth, possidly

an inevitable carollary to the emerging nationalism
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among the so-called developing mations; sixth, the
lack of any real cultursl mobility between the
Pijians and the other two dominant cultural groups.
b) A mmerically large group, comprising largely the
post-World War I generation, displaylng little aware-
ness of the futwe. Members of this group are large-
ly present-oriented, (Present orientation subsumes
the lack of "delayed gratification' and 'achievement
motivation' syndromes). The following two may be
seen a8 the main contributing factors;
a) the relative intricacy of modern economics,
and ) the lingering effects of the fundamentally
secure (psysiologically a nd psychologically)
communal way of life,
¢) A minority, perhaps not much different in mumerical
strength from (a) being fully aware of the past
and the present and at the same time future oriented.
politician, school teachers, doctors, mirses, lawyers
and other professionals with s ome degree of training,
(Perhaps, from this group will emerge a ‘creative
minority'). The menbers of this group realize
their importance in the face of rather awesome econo-
mic convulsions, or as the Spate Report (1959) puts
it: "a people cannot contract out of the century
it 1lives in, nor can it be the sole judge of the
terms on which it enters, for modern economic life
has also its own logie.

Religious Values

According to the last Census report (1966:156)
nearly 100% of ajl Fijians are declared christiens - 83% being
Methodists, 12,8 percent Roman Catholic and 2.,6% Seventh Day
Adventists, Writing on the Fijian stand on religion, Sikivou
(1955t 42) drews the following to our attentions

(a) the success of early conversion efforts hinged
directly on the Fijians' "awe for the powers of
the whites (warships and guns) and efficacy of the
missionaries' medicine rather than a change of hearts",



(b) where once traditional religiocus offered res-
traints through fear of God, the change of
religion without thorough understanding of ite
tenets snd beliefs proved 'detrimental to / their /
moral and spiritual welfare',

(¢) eattempts have been made by certein Fijians to
restore the old religion in various parts of the
group, withcut much success.

In the 1light of the sbove, Fijian to-day seem to
have made a satisfactory compromise hetween Methodiem end tra=-
ditional religions, While on the one hand we have Fijians
who are regulapr church goers, at the same time they openly
appeal to traditional Gods, This ¢an be seen in their appease~
ment of the sharkegod (Dajuwaga) anl the snake-god (Degei ).
Basically the Fijian seems to be very religious and he invokes
the name of a God defore meals, meetings, and at various cere~
monies, including birth and death, They wvalue the sanctity
of pleces of worship and burial grounds, Norms have been
develaeped ground religious teneits . ad are being strictly
adhered to, such as 'Siga~Tabu’ on Suniays = 1.0+ Do work for
mo netary reward, In general terms, specific values inherent
in christian religion such as love, generosity, industry and
worehip have not eroded the basic fabrie of the meiety as
has been the case in New Zesland (Sinelair)9%).0n the other
hand christianity has not helped the Fijian t0 keep pace
vith the changing socio-economic pattemns of to-day.

SOME SEECIFIC VALUES OF INDIANS

It has been nothd in chapter two that the firet
Indlans to come %o PFiji were indentured lsbow ers. During
migration and the indenture period itself many traditional
values, of necessity, had to be abandoned or watered down,

For example, the very rigid caste ayetem that was present in
Indis at that time eould not jurvive becsuse of the circumstances
under which Indians were transported and quartered, However,
it may be safely gaid ¢hat the core values and institutions
have remained ressonably stsble, Since the Indian labourers
came before the partition of the sub-continent of India, the
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term 'Indien' had been used to cover people of toth Hindu and
Islanmic faiths, However, the partition has, intey alia,
accentuated the differences between the two religious sectors,
80 much 80, that both Hindus and Muslims play a significent
role in Fiji's educational context. Consequently separate
treatment of each group is deemed necessary here, First,
the Hindus,

Religious Vajues

Hyndus generally claim that religion has for
ages satisfied some deeply felt inner need of humen neture,
besides providing a set of values that formed the foundation
of morslity snd ethiecs, Redhakrichen (1960113) esserts that,
"while fixed intellectual beliefs mark off ene religion from
apother, Elnduiem sete iteelf no such limits, Intellect is
subordinated to intuition, dogma to experience, cuter experience
to inward realigation, Religion is not the acceptance of
acadenic abatractions or the celebration of ecermonies, but
@ kind of 1ife or experience,.,..Religion is a specific
attitude of the self, itself and no other, though it is mixed
up generally with intellectual views, asesthetic forms, and
morel valuations,” Radhekrishnen talks of tie ideal 4in
Hinduiem, Although in Fiji a handful of Hyndus, in the
true sense of the word, contimue with the Hindu way of 1ife,
of the majority one can talk only in terms of degrees of
Hinduism, Variations in Hinduism may be Gue t0 a number of
factors, some of which arete

(a) with the aid of hindsight one notes that the
'take~aff’ for Hinduism in PiJl was weak amd
potentially unfruitful, In the first place the
harshness and linitations of the indenture gystem
curtailed the efforts of the few Hindu religious
leaders who found their way into Fijli, Secondly,
many of these leaders were only couriers of Hinduism,

(b) The 'flovw’' of Hindulem from India is often spasmodic,

(e) Consequently, the tranafer of Hindulem has not
been total, Furthemmore, the effects of culture-
contact, relative affluvence, the insular nature of
the country end the reluctance of many joung
Hindus to contimue with the true Hindu treditions -
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for example, a reluctgnce of many young Hindus to
enter priesthood - have sll contributed towards

the shedding of the various concomitants of Hinduism
and thus only preserving the minimal, As Munshi
(1965s 9) assertss

"The vitality of a culture lasts only so long as

the best men in the dominant minority of each gene~
ration find self-fulfilment by living up to its fundae
mental values afresh, These values cannot be handed
down from father to mn as if it were a legacy.

Every generation must recapture it afresh by trying
to 1ive up to 1t,"

In India 4t is Aifficult to delineate various
aspects of religion - preligion permeates human existence as
a wholes In fact, it I8 a way of 1life. In Fiji on the other
hand, one can only talk in terms of the obvious in religion
in relation to the Hindu society. Some of the values noted
below are readily observable and fairly consistent,

One can say that Hindus value the preservation
and contimiation of the various Indian sub-culturel groups.
For example, most subecultural groups « Sikhs, Gujeratis,
Tamils, Samathanists, the Arya Sgmajis ~ generally insist
on intra - group marriages Again these groups disseminate

religious knowledge through a select few - who are generally
cons il ered to be active religious members of the sub-group.

For Indien forefathers religion amd ‘knowledge'
were often synonymous. However, due to their diminishing
musbers and the full impact of western pragmatism, the acquisi-
tion of "knowledge' is now very much controlled and directed.
Very few parents, if any; look upon acquisition of knowledge
as fulfilling a religious duty.

| Hindu families prefes to participate in the
mysticism of Hinduism every so often. Hence there is no
regular attendance at temples ~ like the Sunday church services
in Christiaenity, The older Hindus are somewhat distressed
to leam that many young Hindus are rapidly gbandoning fundae
mental religious values of Hinduisms They are also disturbed
to note ecases where young Hindus are either partic@Bating
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actively in other religions or becoming religiously inactive.
On the other hand, a few young Hindus show an awareness of
this and periodically make some effort to revitalige Hinduiem

among the young.

The Muslims

Whereas, as a2 religion, Hinduism is accommoda-
ting, the Islamic religion remains credal, dogmatic and closed,
Its adherents are very thorough and vigorous in their attempts
to maintsin and propagate all that is Islamice Evidence of
all these can be seen in instilling the teachings of the Koran
and the Arebic language to the very young, wearing of tradie
tional costumes, and regular religious meetings, strict food
hatd ta, deep reverence for their dead (burial graand are
spotlessly clean) and slmost universal fasting during the
month of Ramzan, Almost every action in a Muslim's life
has strong religious justification -« from circumeision to
polygamy. That the Muslim community continues to clamour
for separate representation in the House of R presentatives
18 an indication of their religious-based separatism, Con=
sequently, all these have a2 noticeable educational implication
vhich will be discussed later,

Time-Orientation snd Work-Ethies

Like most other dominant Asiatic cultural groups,
the Indians sre generally psst-oriented. But the present
generation of Indians in Fiji do not quite fit into this
categorye That most of the present generation Indians in
Fiji are future-oriented is essert & 1ly due on intricate
interplay of a number of factors.

The indentwed lsbowrers, proud to be Indiens,
have to this day remained a disillusioned people, Many regard
themselves as the proverbial 'lost tribe'. They have lost
all real ties with India and see¢ the present generation
Indians Becoming almost strangers, Although the young
Indian would like to follow the fodtsteps of his gramdfather
and claim a very rich cultursl heritage, variocus circumstances
impede this desire, For example, India is a strange land
end it is aifficult to trace family tiess The reverse is
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strays and find it dlscomforting to learn that seven thousand
miles away there is a people who claim to be Indiems., It is
only now that any concerted attempt is belng made to recognize
the Indisn in FiJi by the Indian in India - as may be witnessed
by the recent cultural, trade and politic al exchanges. However,
circumstances both external am iniernal meke the Indienness

in PiJji Indians to take its own cause as hasihappened in coun~
tries like Trinided and Mguritius.

It would be safe to gssert that Indians in Fiji
are generally future~oriented and in their day to day activities
reveal values that reflect an scquisitive zeal for meney and
property. Perhaps the truth of the matter is that the Indien
either has to work hard or be reduced to abject poverty and
destitution, It is also true that only a smell minority of
Indiane, especially those in canmerce, has managed to sequire
ressonsble wealthy the average Indian would like to scquire
property and wealth but circumstances have become such that
he berely menages to make ends meet,

Some explanation for the sbove may be offered.
In the first plece there is little security of land temure.
The law makes it virtually impossible to ascquire m tive land
which comprises 80% of the total (Ward 19713208). The situation
is further aggravated by intermational inflationary trends.
Consequently msny Indien parents are foreced to keep their child-
ren in school in the hope thst lidy acquire some kind of qualie
fication so that they would heopefully fit into the wage earning
sector of the dominion,

Meny Indiens feel that since Independence the
policy of 'localisation® is providing more opportunities for
Fijian appointments end that they are not being accorded a fair
treatent, It has been declared g vernment policy to bring
sbout a semdlance of racial balance in the upper ranks of the
Piji Civil Service.

@enerally speaking, the Indien tradition envisa-

ges a soclety where some kind of political stability and securi-
ty for its members is maintained. It will slso be true to

21, 88y that politically the Imiians sre very trusting in that
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expect full and agctive representation on their behalf by those
who represent them in government, So political maturity in
the VWestern sense is yet to appear in Fiji, With the present
constitutional set up, many Indians feel that they are doomed
to eternal opposition in parliament,

The above, to =ome extent explains the oft-painted
picture of an Indian in Fiji and his attitude to other races
and a fairly well summarised by Ward (1971t 34): "The present
descendants of the Indian indentured labourers, are hard workers
and diligent citizenss Although frequently generous, they
nevertheless possess an acquisitive zeal for land and money
which often makes their presence resented. Many, in tum,
are just as resentful of the Fijians, whom they usually regard
as being dumd and indolents Others are particularly Jjealous
of the status and wealth of Europeans whom they feel are une
worthily rich and arrogant.”

The younger Indians who are slowly getting
estranged from values that are very Indian are guick to imitate
the pragmatic and the 'progressive' in the westerner., In Fiji
at least, the European has set a certain standard in housing,
education and day-to-day living habits,.

Kinship
When the Indians were once again able to res-

tore a degree of soclial equilibruim after the conwvulsions

of the indenture period, they revived the joint family struc~
ture to which they were so accustomed to back "home', Briefly,
the joint family structure is a family unit/ which members are
Joint sharers in the family property, inheritance ® es by sure
vivorship and the father or scme elder acts as the head,

The unit as a whole is supposed to provide for its members -
both workers as well as noneworkers. There are some rela-
tively desirable features of such set up. In the firgtiplace
it allows for the care of the aged and the infirm, Secondly

1t facilitates sopidization of the members of ¢l family,
Thirdly, as one of the consequences of the sbove factors,

such a set up supposedly enhances and maintains the psycho-
social health of its members.
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Indian in rural areas still live within this
strmucture but vl th the rapid increase in mumbers, and the
rather inadequate nature of the properties, (10 ecre famm
plots, a retail shop etec.) the joint family is becoming less
functional each day.

SOME SPECIFIC VALUES OF EUROPEANS

Klthough the Europeansform 2 relatively smaller
cul tural group than the Indisns and the Fijians the forces of
history have ajlowed them to exert tremendous socio-economic
and politiecal influences on the peoples of Fiji, These influ-
ences contimue to snowball and they are here to stay. Whereas
until the early sixties there were only three majoer white
commnities, namely the Britons, the New Zealanders and the
Australian, todsy Americans and continentals are alse present,
@Generally speaking, the English manned the Civil Service, the
New Zealanders came to staff schools, hospitals, and banks and
the Australians ran the sugar industry., To-day with great
tourist 'boom' that the country is e xperiencing Europeans
in the form of entreprensurs are coming in, Eurcpean community
in Fiji even to this day is a very close-knit society. To
the Fijian or the Indian all whites are 'Burcpeans' irrespective
of thelr country of origin, and because of the very forml
lines of interaction between Buropeans and 'others' western

values have been seen as emanating from and spplicadble to all
Burcpeans in Fiji, The Buropean in Fiji is seen as a kind

of maperior being with extra-ordinary talent for administrative
and business efficiency.

Religion

To the uninitisted it is fairly dAfficult to
talk of Christianity and the Buropean in Fiji. It appears
that they have one brand of Christianity for themselves and
another for the converts. This tempts one to talk of reli-
gious exclusivism, Apart from the missionaries and those
directly inwolved in teaching the Word of the God, who seem
to live up to the teachings in the Bible, the majority of Euroe
peans are clesed religiously to the outsider. Admittedly,
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there are fine church buildings and choirs., Working on the
assumption that the Protestant ethic is universal as far as
Buropean Chris tians are concerned, we can oenly hope to gescribe
those values which form an integrel part of Protestantism,

It 18 true to say that the Buropean in Fiji has
brought with him the Judaie 1dea of God's chosen people, and
a definite plan to show that his model of the Godly pursuit
was the only one worth emulating. Such a plan epitomized the
Protestant ethic of predistination, hard work, and individwsl
merit, signified often by wordly success.

Work ethics

Most Buropeans 4in Fiji value a rather productive
life~time., They do not appear to be victims of el ther defeati-
em or fatalism. At least when they first arrive in Fiji they
seem to cherish, like other whitemen in other parts of the world,
the Hellanistic iradition of consciousness, precision, explicite
ness and,; science and technology., But it appears that such
ideals are very quickly frustrateds. The entire life~-pattern
in Islands somehow seems incongruous to these ideals,

There is a class of European who came ocut here
with the explicit duty of serving his master loyally, One has
in mind the large number of Eurcpeans who worked for the foreign
firme operating in Piji - Morris Hedstrom, Burns Philp, the
Carpenters; C,S.,R, (now the S,P.8.,M.)s Such a Buropean "braved '
high temperatures, and humidities, relative isolation and maids
and garden~boys with whom they could hardly communicate. Their
task was to produce gs much profit as possible for their msters,
Again this epitomized the Protestant ethies. Yet there ave
other Buropeans who display elements of seal and dedication in
thelr gttempt to "yplift an unfortumate people's These Buro-
peans ave cast in e slightly Schweitszerian mould, Many of
them have sagrificed relative affluence, status, and undergone
a degree of meial estrangement to put into effect their desires.
Most of them hawe become an integral part of the Fiji Social
Scene end have chosen to opt for Fiji citizenship, '

The third bg group of Buropeans are those who
came to Fiji for zhort terms for various reasons, MNany of them



78

are under the age of forty and mlve completed some kind of

professional training at home. They do not seem to wish to
live in Fiji permanently, It seems that they are eager to

offer their skills to the country in return for a change of
'habitat' and a chance to prolong the re-entry into the ofte
quoted western-style 'rat-racé',

1ife-style and Vajue Implications

Concentrations of Buropean population asre found
in larger tewvns like Suva, Nadl, Lautoka.s However, there are
small pockets of Europeans living in tourist cenires, engaged
mainly in the hotel and catering services Eurcpeans geem to
prefer homes in areas that are wall-served with modern amenities
1ike electricity, pipedewater, shopping centres, places of enter-
tainment and sghoeols, It is also true that in the past Europeans
in choosing residence have preferred asreas which excluded other
ethnic groups e.g., the Domain, Muaniksu and Tamavua in Suva,
Reasons for their so doing fall ocutside the scope of this dis~
cussion, However, observations may pe made,

Firstly, the fagt that Europeans generally had
separate areas of res,dence, helped to preserve a kind of
"neighbur-purity’s Buropeanshed European neighbours; their
children had playmates of the same cultural groups Secondly,
as a result of the above, the were eble to maintain and continue
norms and values related to the familiar life-pattern based on
the muclear family units,

Burcpeans gengrally value day to day life tmt is
very rigidly controlled by the clocks The Islands have a
reputation as a place where time stands still, In many ways
it 18 akin to Temnyson's Lotus land, The whole notion of a
timeless existence is incompatible with the western man's desire
to Jead as much a productive life as possible, The Buropeans
in Fiji often get dlsturbed at the indigenous people's rather
lax attitude towards work, It may be observed that only by
living in an exlusively Buropesn suburb a strict adherence to
sghedules and times is possible,

This value plaged by Europeanson a rigidliy regula-
ted day to gay existence is ¢closely related to the values implied



”

‘.—l;ﬂ?g;‘? It is interesting
to note that on the time orientation continuum Fijians and
Eurcpeans are at polar extremes., The present state of
western technological and seientific advangement is a direct
result of a society which ie plamned well into the future,
Pointers ¢an be eacily discemed in the lines of Buropeans
in P1J1 which show definite indications of future time-orien~
tation e.g. saving as security for old-age; Iinvestment in
buginesses posseseing long-ters economic viaebility; planning
for pragmatic edusation for their children and having in re-
serve home, citisenship and financial security in the place
of theiy origin,

Although the European in Fiji seeme racislly
arrogant snd confident ..u Oliver's Analysis (1960) of
Buropean behaviour in N.Z, visavis the Maori is useful seading
in this context, i%ogu-o!ellu‘ui
on actions that reflect strongly characteristics like initiae
tive, decisivencss of sstion, carfidence pragmatism, propo-
sition and impersonality at practical level, All these
epitomige the individual, Conseguently such a wmlue system
of'ten leads to a state of affairs vhere there is ruthless
competition and the individual who is unable to rit into the
system falls by the wayside.

Indepenience and individualism as desireble
ends in a poreonality are fostered and cultivated since infangy,
It 18 a way of 1ife wherein an individual becomes gredually

alienated in meny ways if he fails to maintain the diseipline

and standards set by secietys, In Fiji, perhaps, it is a fear
of such alienation that gives aipooisogln‘h
generally disguised es social ochesion,

, The Cessicn meant that there was a direst
transfer of British inetitution to Piji, Perhaps the ivet
renarkable of these is the Bpitish legal aystem The Bpitish
Judicial system symboliges value the British people placed
on disinterested Justices Another point to note is that

such wholesale tranafer of ims i tutions reflects a belief
gn $hem that these institutions ere perfect lsnﬁll

serve as models for other pecples, Those Europeans who have
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inherited the British cultural tradition would generally like
to live in a society which reflects an acute semse of civil
responsibility. Such a sod ety provides services at a civil
level where a degree of pride and consciousness is instflled
in its menbers. They are scmewhat shocked to see publie
property like parks, road side seats and street lamps fall
prey to the whims of vandals,

Given the above intricacy of value systems in
Fiji, there are some decisive inferences to be made with
regard to examinations here, Some attempt will be made to
exemine tkhese in the chspters following.
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CHAPTER IV

GENERAL CULTURAL ASPIRATIONS - 'AIMS OF
EDUCATION', 'NEEDS OF SOCIETY'

It has been asserted in the previous chapter
that isolating and examining fundamental values of a cultural
group provide an insight into the behaviour patterns readily
observable., Values by implication also reflect a great
deal of what a people desire to get out of 'education' and
conseguently from public examinations. In other words, the
general cultural aspirations of the peoples of Fiji regarding
education will be greatly coloured by the values they hold -

jointly and separately.

The main purpose of this chapter is to examine
the stated national educational objectives in order to gauge
the extent to which they genuinely reflect the aspirations of
people. To do this satisfactorily, an analysis of general
cultural aspirations of Fijians, Indians and Europeans is
warrantéd,

The Educational Objectives - Who Decides?

Today, like other supposedly democratic countries -
UKoy NoZoy US,A, - Fiji, in its own small way, permits all
concerned with the cause of education to express their views
on important issues. Unfortunately there was little attention,
to educational matters in early Fiji. In 1944, Stephens
(1944:93) wrote - "The present investigation has shown that
the chéftic conditions which have emerged over the past 15
years have been largely due to the absence of a plan for the
adminigtration to follow. Perhaps it can be best desoribed
in the words of Topsy in 'Uncle Tom's Cabin'; (4t) 'Just
growed! " This picture did not improve within the next decade
or so, Summing up the situation in 1955 a Fijian scholar
Sikivou (1955:67) was led to say, "An examination of the Bdu-
cation systém in Fiji will reveal - the absence of any welle
defined aims, the presence of racial diserimination, totally
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inadequate facilities for primary education, poor staffing
and the provision of secondary education for the selected few...."

However, the last two decades, besides receiv-
ing the visitation of the Education Commission, saw developing
a kmen awareness of educational problems in the people of Fiji
as a whole. Unfortunately again, the role played by educa =
tionists recently can be likened to the 'play-it-safe' attitude
of the hero in this story:

An officer found a considerably intoxicated
man searching for his watch under a street
lamp, After kindly helping for a while the
officer had some doubts about the situation
80 he asked the man if he was sure he had
lost a wateh, Assured in the affirmative,
the officer asked where and was told by the
searcher that the watch has been lost in
the nearby alley. Asked why, with the
watch lost in the dark alley, he was search-
ing under the street lamp, he replied that
the light was much better there.

Recent educational developments in Fiji not
only reveal this unconscious evasive hehaviour on the part
of the educational administrators but an overwhelming portion
of Fiji's educational lugiage seems to be 'imported' from the
'well-1lit' developed countries, mainly the United Kingdom
and New Zealand., Iittle effort has been made to get at the
'potentialities' of the local secene. The 1969 Education
Commission Report has generally presented 'blanket' statements
to acknowledge its awareness of edusational aspirations of
the people of Fiji. VWitness the fellowing:

(a) (Page 8) “Bdauecational objectives should de
related to the aspirations of the people.
From the representations made to the Commission,
and from the discussions held, it is clear that
there exists in Fiji a common and strong desire
t0 see established a system of education that
will promote the ocultural, social, economic and
political development of the several races as a
single nation,"



(b) (Page 12) "The conclusion is that the
existing system does not, and cannot with-
‘out change, meet these three major objectives....
The Commission's recommendations are designed
to help the people to establish a system of
education which is relevant to local needs and
aspirations and worthy of their deep faith in
education."

The Report covers a wide spectrum of education-
al issues and many of its recommendations are educationally
sound indeed., However, by the very virtue of its brevity
of treatment of such a large number of issues, it has actually
ocreated more problems and dilemmas than selved, The commis-
gion is guilty of having left many unsubstantiated comments
and many key words - needs, relevant - undefined. Thus
leaving much room for distortion of the intended meaning,

One sympathizes with the local who makes valiant yet not
always successful attempts at interpreting implications of
the following for plamning learning situations: ",.,.,the
reformed curriculum should be orientated to the Fiji environ-
ment and to the needs of the people of Fiji, but should at
the same time relate to the needs for intermational under-
standing and co-operation..... It should be Fiji-orientated
in form but universal in value....widen and diversify the
existing curriculum so that the potentiality of each and every
pupil may be developed as fully as possible.” However, some
very fundamental aspects are left untouched. For example:
Vhat criteria does one use to asgertain Fiji-orientation'?

Is it to be based on the aspirations of different cultural
groups? If so then 'Fiji-orientation' gets split into at
least three components namely the 'Fijian, the Indian and the
Buropean orientations, VWhat weighting is to be given to
each of the above components? Similarly, the question of
defining local 'needs' and 'universality' of value in educa-
tion are fairly problematic and again, ought we to develop
all the 'potentialities' of a e¢hild as fully as possible,
even if the child has the "potentiality' of becoming a first
class coriminal?
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The Three Fijis

Thoughts at variance to the Education Commis-
sion's contention that there is a strong desire among various
racial groups to establish a system of education leading to
racial unity and creation of a single nation, are inherent
in the Fiskian analysis (1970: 36) of Fiji's economic and
social set-up. In his words, 'The three groups are distinet
not only in race and political representation - they also
have distinet historical backgrounds, different cultures,
different motivation and social values'. He further asserts
that because of great differenges in economic opportunity
accorded to different racial groups, there exists a potential-
ly dangerous situation as far as the race-relations in Fiji
are concerned. A contemporary of Fisk, Ward (1971: 1) writing
again on matters related to the economy of Fiji re-affimrms
the Fiskian analysis - "Fiji is 2 plursl society.....lacking
any natural internal social eohesion......the underlying
appeal to communalism and loeal interests is often far stronger
than an overall sense of nationalism. Many in Fiji recognise
that ethnic differences are a potential source of conflict."
And, again, years ago Mayer (1063: 135) pointed out that,
"No-body can predict future events in Fiji, there are far too
many variables involved."

While one appreciates the limitations imposed
on the Edusation Commission by its terms of reference, one
also needs to recognize that educational problems in Fiji
are too complex and urgent to be discussed in general terms
only. Antegedents as well as the present 'facts' of life
inevitably give shape and content to the educational aspira-
tions of various cultural groups. 4nd as illustrated by
writers deseribing the Fiji situation -« Mayer, Fisk, Ward and
others education is inevitably affected by and in turn affects
economic, political and social developments, Overly simplified
treatment given to complex issues, (besides being mentally
irritating) points to the urgency of sorting out edusational
matters. Before exploring cultural aspirations, perhaps,
the picture potrayed by the sub-head, 'The " Three Fijis',
need to be further detailed and one way of doing so seems to
be to outline some underlying assumptions in education in Fiji -
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especially those related to the 'needs' of people and 'aims'
of education. That our assumptions colour our thinking and
decision-making has been indicated by Mitchell (1968) and
Stenhouse (1972). It is also true that most of the fundament-
al assumptions are largely unconscious, Hence, while they
give direction and intensity to our behaviour (mental and
physical) we are seldom aware of their existence. It follows
then, that only by a considerable effort on one's part one
can bring to surface and light fundamental 'hidden' assumpt-
ions and while appraising them critically, gain insight into
the problem or issue under discussion.

Perhaps, the most fundamental and forceful
assumption, prevalent among the various cultural groups in
Fiji, is that the Buropeans are most knowledgeable in matters
educational and hence they need to be emulated and listened to.

While the ancestory of this assumption can be
traced through the colonial days to the early missionary en-
deavours, it has been receiving reinforcement and nourishment
from the well organised and catered for 'Buropean' schools
and from the faect that the education department has had, till
recently, mainly expatriate and seemingly omnipotent officers.
Among the other assumptions, relevant to this discussion, are:

1. That preferential treatment (amanating from a
system of educational apartheid - (Hopkin 1972:8)
is desirable at present since there is a gap
between the cultural groups in economy and edu-
cation, especially between Fijians and other
groups. Among the measures advocated (DP VI,
1970: 205) to reduce the gap are the following:
a) the award of scholarships to all deserving

Fijian applicants;

b) the opening of strategically placed Junior
Secondary Schools, the great majority of
which will be established in areas - pre-
dominantly Fijian-inhabited - which at
present have few or no day secondary schools;

e¢) the inauguration of a vigorouws, and probably
prolonged, 'public relations' campaign designed
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to encourage in Fijian parents, particularly
in rural areas, a greater appreciation of the
educational needs of their children;
d) a more generous provision for remission of
fees in primary, and for free and partly free
places in secondary schools for Fijian students.
2. That local initiative is necessary to help cope with
the provision if educational fagcilities since the
government cannot yet afford to do so. This is
reflected in fact that ownerships of schools range
from socio-religious organisations to locally elect-
ed school committees,
5« That examination passes serve as a good criterion
of success in education and that 'overseas' exams
like the N,Z, U.E, and the School Certificate are
as valid for Fiji as they are for the country they
are primarily designed for; though in recent times
this has been guestioned.
4, (Olosély related to (3) are the numerous assumptions
underlying the whole range of practices in schools
which are in common with the practices ‘overseas’,
mainly New Zealand (Mitchell, 1962) and the United
Kingdom (Niblett, 1965). The two modeworthy
assumptions ares
(1) That schools serve special 'economic’
functions, in the sense, that they sort
out students to fit them into the require-
ments predicted by Man Power Plamning
reports,

(ii) That 'education’ and 'modernization' are
interchangeable concepts and both signify
the same contents, thoughts and values. For
the pursuit of *knowledge' more and more peo~
ple these days look t0 the cinema houses and
other mass commereial facilities,

Assumptions relating to the learning of English
and mother-tongue need brief enunciation. First, English,
"as a world language, is necessary for all, Af Fiji Islanders
are to understand the world they live in and take their proper

place in it.” (Fiji Comm. Report 1969: 22). Consequently
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the value of other vernaculars is seldom even thought of, re-
gulting in little research into the benefits accruing to an

indigenous person from being ocompetent at his mother tongue.
Another significant effect of such thinking is that even those
vernagulars - Pijian, Hindi and Urdu - which have been alloted
time on school time-tables are not treated as examinable sub-
Joeots at the S.3.8,E, level, As a result, English, which
2ls0 permeats other examinable subjeots, gains great prominence
at the expense of pupils' mother-tongues,

The reason for explicating the above assumpt-
ione 15 not to seek justification for them but to fill in the
details in the present educational objectives. And now a
.~ look at the cultural aspirations of various groups.

The 'edusated' Fijian as well as the villager
are looking up to the edugational institutions to help their
people t0 progress in the economic, social and political
apheres, Despite the numerous exhortations from eminent socio-
eocononic advisers -~ Spate, Burns, Ward - for a reappraisal of
that wvhich gives rise to conservatism in Fijian culture, the
Pijians view preservation of their cultural values, beliefs,
traditions and customs as vitally important indeed. It seems
true that many Fijians are now becoming desirous of asquiring
those capacities which enable the entrepreneur to maximise
economio opportunity. To them the Indian is bom with these
capagities., Nevertheless, they also expect the eduscation
system and the result of schooling to enhance their existence
in Piji as the true 'owners' of land, This implies rejecting
some of the basio values which underline the progress in modern
economy; values such as aggressive individualism, impersenality
at business level and to some extent, exclusiviem,

Being a product of the commmalistic living,
a Fijian parent strongly resists attempts at getting his
son/or daughter alienated from the Fijian way of 1life, Further-
more, youth problems resulting from rapid urbanisation are
driving more and more of the Fijian leaders into believing
that the 'town should go to village' and not vice versa, I
follows then, that the Pijiane would like the edusation system

to help curtail and drastically underplay the glamour and false
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attractions of city life. It seems that the Fijians are ex-
pecting the type of 'educated-persons who, while still valuing
the vommunal way of life and appreciating its psycho-social
strengths, make due allowances and adjustments to the demands
of modexrn socio-economic trends. Vhat, then, are the 'needs'
of Fijian youngsters?

The Indian parent seems to think at two distinct
levels. The Indian parent as an individual expects his child-
ren to receive education of the 'whiteman's ' type and quality,
80 that on completion of their studies, the children e¢an com-
pete successfully for jobs in the open market. Often, one
finds the Indian parent and his c¢lose kith and kin showing
genuine concern at the progress of a child from within the
family group at school. There are a few strong motivating
forgces underlying a child's performance and parents generally
provide most of these., An Indian child is generally well
provided for, by way of uniforms, text books and the like =~
at times after considerable sacrifice by parents especially
in some cases where family resources are meagre.

However, the story of their thinking at the
group level is different. From the early days Indians have
grouped themselves in socio-religious organisations; each
harbouring, understandably, its own specific educational as-
pirations., Among the more active organisation are the following:

a) The Arya Samaj Pratinidhi Sabha,

b) The Sanatan Dharm Maha Mandal.

e¢) The Gujerat Edusation Society of Piji,

d) Then India Sanmarga Ikya Sangam (recently sub-divided
to form: Piji Samarasa Sutha Sanmarga Sangam)

e) The Piji Muslim League and The Fiji Muslim
Association. (Both ecatering for the 'Needs' of
Muslims in Piji).

£) The Fiji Sikh Society.

g€) VWhile the Methodist Mission has at least one
institution (Dilkusha) set aside for Indian
children, other Christian denominations allow a
large number of Indian children to attend their
schools.
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The historical forces that led to the emergence
of the above 'bodies' are fascinating in themselves and worth
re-capitulating. (Ref. Chapt.1) The post~-indenture Indian
community comprised immigrants, most of whom, according to
Mayer, (1971:29) were uneducated. And for many years there
was no provision for Indian education at all, 1898 saw
the opening of the first schools by the Catholic and Methodist
Missions. As the numbers grew and as more 'enlightened'
immigrants came from India the educational grievances of the
Indian community were brought to light and various sections
of the community began organising themselves for 'self-help' .
Although all emerging bodies concerned themselves with the
general welfare of the community, they were formed on a
variety of bases. Some had religious basis, like the Arya
Samaj, the Sanatan Dharm, the Muslim lLeague, and lately, the
Sikh Society; others like the two Sangams and the Gujerat
Society have largely a regional base. Perhaps, it is the
lagk of a common basis for these groups, that has led to
frustrations when it came to extending a2 united front in
educational (and also socio-political) matters. As early as
1909, an education commission faced the 'language problem'
vhich re-appeared, in not too different a form, before the
1969 education commission. The problem is still not solved
to the satisfaction of various groups within the community.

The problem, as Mayer (197: 44) noted was
(and still is): 'should efforts be made to teach in a single
language, and thereby work towards a lingua franca for the
community; or should parents be free to choose their mother
tongue as medium of instruction for their children and if so,
which Indian languages should be recognised as worthy of
official support. ' The argument advanced then is equally
relevant to-day i.e. the linguistic differences are worth
retaining, especially when the soript and language are
connected with religion, vhich to Indians, is the core of
culture, influencing and regulating almest all facets of
life.

One notes that today the Indian bodies are
making the following educational demands:



Organisation No., of  Language
uafxoola

1+,The Arya Sama} 15 Hindi Hinduism -~ values as
advocated by Swami
Dayanand Saraswati.

2,5anatan Dharm 20 Hindi Hinduism - values drawn
from 'Vedas' and Purans’,

3:The Sangams 31 Dravidian Hinduism -~ values as
languages -~ for (2) above, with
Tamil emphasis on worship-
Telugu ping 'gods' and
godesses),
4.The Fiji Muslim 28 Urdu/Arabic Islam -~ values as
League (Muslim advogated by Mohammed,
Association) the Prophet.

5.The Sikh Society 4 Gurmukhi Sikhism - values as
preached by Guru Nanak.

6,The Gujerat K Gujerati Hinduism - uostli
Society Sanatanis - see (2)
above,
7.The Indian 11 Hind4 Religion - generally
'"Committee’ : Hinduiem, o
Schools

sSome

That Indians run /217 schools to-day,
often at the expense of considerable personal sacrifice,
indicates strong sectional aspirations. This is also be seen
in the explicitly stated aims of Hindu organisations. For
example, the Constitution of the Sanatan Dharm Maha Mandal,
(19721 1) 1iste the following, inter alia , as its objectives -
= to safeguard end to teach, preach and promote
the Hindw Seriptures and culture.
= - t0 organise its members and endeavour to unite
all the Sanatanists and the Hindus of Fiji.

And ameng the 'objects' of The Arya Pratinidhi Sabha of Fijd
(1972: 1) are the following -

= to ebtain the services of the preachers of
the Vedie religion,
= %o safegunard the present and future interests of
the Arya Samajis and the Arya Samaj institutions,
= to estabidish and organise Arya SamajS...e..



Similarly, constitutions of other organisations convey section-
al aspirations on educational matters generally.

As stated earlier, Europeans in Fiji have
held the reins of power and provided for their children educa~-
tion of the type and standard that they would have received
in their ‘'mother country'. They had, for years, kept their
schools closed to pupils of other races. The educational
aspirations of the majority of Europeans in Fiji seem %o be
underlined by a desire to maintain continuity in education so
that on eventual return to their homeland, the children could
fit into the educational system with comparative ease., This
desire is reinforced by their frequent 'trips home' and by
the belief that local people, can not adequately meet their
expectations,

Summarising the argument so far, then, one
notes that both Pijians and Indians aspire to procure for their
children a western type education in the hope of guaranteeing
future economic security for them. At the same time they
zealously preserve their basie socio-religious values., Obvious~
ly there is much variance in these aspects within their life
pattern and the consequent aspirations, The Europeans generally
faced little confliet as their aspirations per force matched
the results of the institutions they themselves sét up and
controlled.

BEducation for What?

Various answers to this question have been
given in the past. Platomiec stratification of scciety had
its own aims of education. The Deweyan argument that (1916:53)
'edugation is all one with growing, it has no end beyond itself,..
[and_J.... The eriterion of the value of school education is
the extent in which it oreates a desire for continued growth
and supplies means for meking it effective in gtut.' has been
in vogue for a long time. Then again, Skinners 'VWalden Two'
(1948) takes no changes with an individual's unique qualifies
while Peters (1967) poses the theory defining educations as
invDlving essentially processes which intentiomnally transmit
vhat is valuable in an intelligible and voluntary manner, and
vhich oreate in the learner a desire to achieve these worthwhile
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things and an ability to co-ordinate them into a cognitive
perspective. He suggests the term "initiation' as one which
adequately covers these processes. Discourse on ‘aims' of
education rarely commands general consensus in a democratic
country. As hidden assumptions play a significant role and
as the meaning of words/phrases used remain vague and elusive,
it is little surprising to hear Peters (1967) ask: "Must an
educator have an aim?"

This is perhaps not the best place to embark
on a lengthy discussion of the philosophical bases of each
writer. However, two points must be made. PFirstly that,
educational philosophers, like Dewey and Peters, have at the
back of their thoughts and writing a 'Western' view of educa-
tion and as such their writings reflect values closely allied
to the ideals of democracy. It will be rather far-fetched
to expect Dewey and Peters to recognise and entertain the
view that in some societies education was more of a matter
of socialization in an informal manner, rather than that which
one gets, hopefully, by formally passing grades, forms and
'Units'., In the Fiji-context one has to give content to
Peters' 'worthwhile activities' into which the young need
to be initiated, And to Dewey's dictum: Education for
‘growth', one inevitably poses the question - What type of
‘growth'? The second point, astually a corollory to the
above discussion, is that any discourse about 'aims' boils
down to a detailed treatise on matters moral and ethiecal.

In words of Max Black (1969: 284):
All serious discussion of educational problems,
no matter how specific, soon leads to consider-
tion of educational aims, and becomes a con-
versation about the good life, the nature of
man, the varieties of experience. But these
are perennial themes of philosophical investi-
gation, It might seem a hard thing to expect
educators to be philosophers. But can they be
anything else? If the don't txy to think for
themselves about philosophical questions, will
they not run the risk of being directed by philo-
sophical slogans they can scarcely be expected
to understand?



The problem of not being on the same 'wave-
length' is prevalent in the South Pacific region, as a whole.
Black's comment implies that both the philosopher and the
educator share at least a similar ecological environment,
whereas in the South Pacific the picture gets complicated
befause the chain of communication gets further lengthened
i.0. a foreign philosopher (or philosophy of edusation) with
an 'intervening variable' in the form of the expatriate
educator trying to communicate to the local educator, Assum-
ing that the expatriate educator combines in himself the
philosopher as w2ll, a break in communication could still
occur between the expatriata's 'aims' of education and the
local's comprehension of such 'aims', FPurthermore, it is
not uncommon to find expatriates displaying 'escape mechanisms
(by leaving conclusions from their sayings to be drawn by
others, by coating their preaching with phrases indiecating
impartiality etec.) to overcome the feelings of guilt that
uncontrollably accompany an illegitimate imposition of one's
values and life-style on others. A good example of the above
is given by Distroff (1971: 39) thus:

To achieve higher living standards and the
ability to control your own destiny, dear
villager, you must pursue education and you
should embrace 20th ecentury technology,
Christianity, British law, commercial agri-
culture, book-keeping and the 40~hour week,

If you want your own future government to be
effective, you must produge for export and
pay income tax, But we are not suggesting
for one moment that in the process of adopting
these revolutionary changes you should abandon
the customs and values of your fore~fathers -
exoepting, of course, those that are repugnant
to nice people. Don't try to be a brown-skinned
Amstralian, Veer discoretely VWest, young man,
but work out your own identity.

Taylor (1969) also questions the value of
the type of education offered to the indegenous people by
the Metropolitan Powers in the Pacifiec.
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It is perhaps due to the confusion arising
from the culture~contact that the balance between the demands
of economy and the role of eduecational institutions has been
grossly tipped in one direction, giving rise to such fallacious
thinking as:

a) education ought to be closely regulated by the
requirements/trends as shown in the Man Power
Planning Reports, and,

b) those values that promote (a) assume a greater

weight, hence should enjoy a wider acceptability,
in comparison to other vaoues.

It can be shown that restricting education
to serve the whims of economic plamners is not only impracti-
cable but also harmful and dangerous to both the individual
and the society:

Firstly - in view of the rapid changes taking
place in the economic sphere generally - automa=-
tion and computers for ever on the increase - it
is reasonable to expect that job forecasts, in
terms of both numbers and nature, possess little
predictive accuraecy.

Secondly the rate of skill-redundancy can steadily
increase where rigid adherence is practised to the
presently known job-gharacteristies and requisite
skills, Purely from an utilitarian point of view
i.e. education seen in terms of economic returns,
can be fairly wasteful. Besides, even if the
slots indicated by the Man Power Planning reports
are amply filled in by trained personnel (skilled,
or semi-gkilled) the process not only undermines
the qualities of each person as a unigue individual
but also gradually rote the base of the good half
of the culture - the so-¢alled 'non-discursive'’
elements which include language, religion, fine
arts ete., (See Chapter | Page 2 ).

It appears that one needs not only to match
the aspirations of the people of Fiji with the stated object~
ives but also to see clearly the extent to which stated object-
ives and aspirations are reflected in what happens at the
operational level. A study of examinations in Fiji provides

a suitable view-finder for this. o

o

i — ._ﬂﬂv”'
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CHAPTER V

EXAMINATIONS IN FIJI

It is, perhaps, necessary to preface the
appraisal of public examinations in Fiji with a brief summary
of the main themes covered so far, It has been noted that:

a) Multi-cultural societies, besides being harvassed
by the rapid changes taking place the world-over
such as kmowledge, population, and aspiration
‘explosions', face a unique problem of their
own viz,, establishing objectives and priorities
in the face of numerous conflicting wvalues,
beliefs and demands, Multi-lingualism and
related issues were discussed in Chapter I to
illustrate this themel

b) The stated purpose and functions of examinations
need to be grounded in and validated against
the declared and agreed educational aims which,
by definition, subsume 'needs' of the country
and ‘aspirations' of the people.

e) In the Fiji context, a real picture of multi-
culturalism emerges when specific wvalues of
Fijiens, Indisns and Europeans are enunciated
and a probe is made into the aspirations of
the main cultural groups. (See Chapters III
and IV), This Chapter attempts to seek answer
to questions such as: 'Vhat values and skills are
being measured and reinforced by the examinations?'
'What values and skills ought t0 be measured
and reinforced?', 'How 'relevant' are the values,
skills or capacities which are being measured
vhen viewed in the context of Fiji's multi-
cultural sogciety?', "Are there signs of
different 'selection' pressures on various
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cultural groups?', These questions are closely
related t0 the 'problems® discussed in Chapter 1.
Some of the main ones were

a) Fewer Fijiens pass the examinations than the
Indians,
b) The 'others! (Buropeans, Part Europeans and

Chinese) generally gain a higher percentage of
passes than both the Indiems and Fijians,

e) A fairly large percentage of overall failure
rate’
d) The stultification of teaching-learning

activities in the classroom due to the 'backwash'
of examinations on schools, teachers and pupils?

All the above problems jointly and severally
have had considerable impact on the society as a
whole, (Ref: the 'social engineering function'
discussed in Chapter II).

1. Generally, every examination in Fiji fits in with the
definition of an examination by Bereton, (1969:) "An
examination is a kind of task to be performed as well as
possible by the examinee, at some determined future date."

All the five main examinations - Intermediate Entrance,
SSEE, FJE, Seh, Cert; U.,E.) are essentially writtem,
paper-pencil type, with pre-specified time allocation
for papers?

)

b They are all, in the main, selective examinations;
The Intermediate Examination and the SSEE 'pass' those
deemed of reasonable standard to contimme with further
schooling in Junior and the usual four-form secondary
schools respectively, whilst the FJE, Sch, Cert and UB
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form a progressive hierarchy ~ a student normally
passes the lower one %o be selected for the next
examination up the hierarchy,.

Because of their selective nature, the examinations
are competitive as well,

All the above examinations are seen as inherently
‘predictive' devices,

The examinations, in the main, are undergirded by
values which have remained virtually intact ever since
the 'Chinese' days -« values like competitiveness,
individualism, impersonality and arbitrariness,

Edmund Leach's words on the English school sound equally
true of the Piji situation (197:65): "The overt values
of English formal schooling are that the individual
should be self-relisnt and show initiativei From the
age of ten upwards the whole system becomes viciously
competitive,”

The main skills that examinations are said to be measuring
can be conveniently traced using Bloom's taxonomy,

(Ref, Chaps II)s However, the emphasis seems to decrease
as one goes higher in the hierarchy of the listed "processes"
and remains mostly in the lower levels of the cognitive
domain, The affective domain although exerting a
considerable influence on an examinee is rarely taken
sccount ofy

The characteristics noted above are some of the more
common oness However, the two special features of the
Fiji-examination situation seem %o be:

a) The presence of a deep eonfusion regarding
validating eriterial
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b) The operation of differential 'selection
pressures' on the candidates appearing for
examinations,

Examinations can be validated against
educational objectives, In practice, however, the educational
objectives usually refer to the broad goals and values which
an education system embraces whereas the day-to-day classroom
activities emanate from the so-called *instructional objectives'
Pig. Chap II, VWith the recent 'positivist' trend in edueational
Measurement and Evaluation 'miero-amalysis' is given prominence,
For example, it is being argued that as classroom situations
are so very complex - pupils working as individuals, interacting
among themselves, with the teacher, with the materials - that
learning episodes and teacher-bshaviour need to be broken down
into smaller time episodes and studied using sophisticated and
possibly, mechanised research tools., Such a trend has had,
no doubt, some positive effects on test construction, especially
in bringing about 'objectivity’.

It is also true that the practice of preparing
dttas.ld blue-prints to specify weightings t0 be given to
various themes to be tested in particular subjeet is alse
widespready It is generally accepted that a tallying of
items included in a question paper with the themes (or skills)
listed in the blue-print, provides one with the necessary
evidence in terms of 'content' wvalidity of an examinations
The exercise could provide a validation of an examination if
the blue-prints meaningfully reflected the main educational
goals and values, Ther: are two distinet problems in this
process of seeking exam validity, vhich in most cases, render
the exercise mull and wvoid;

Firstly, due t0 the complexity of the educational
enterprise itself, it is perhaps easier to draw instruectional
objectives from the educational objectives, but not synthesising



the parts to re-make the initial whole, Hence, such a
synthesis for the purposes of assessing the extent to which
the parts reflect the rationale behind the subject is rarely
undertakeny

Secondly, as Gasking (1945) notes that
where values, skills or capacities as stated in educational
objectives are difficult to measure directly, they are measured
indirectly i.e. candidates are measured in skills and capacities
that are thought of fairly good signs of those aimed at, for
example, knowledge about music or literature as indirect
indication of developed taste and appreciation; Understandabdly,
such 'secondary' capacities are both easier to measure and
easier f{or teachers to teach, Unless both the examiners and
the teachers remain conscious of this *indirect' tests of the
major skills, values and capacities, very soon the examination
eand the teaching shift from their main purpose, VWith the
inorease in examination pressure the indirect capacities tend
to receive intensive treatment and *education' gets diverted
from its true objectivesy

It can be argued that the problems discussed
above harass examination in general irrespective of the
differences in the socio-cultural situations, However, they
do add complexity to Fiji's own problems related to examinations?

In the South Pacific region there exists a general
clamour for meking Curriculum relevant to the *needs' of peoples
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It ie also true that '‘econtents' of werious Curricula are being
revised and even methods of teaching are being enriched and
enlivened by attempte at understanding the culture of the
pupils being taught., Assuming for the moment that the
relevance of the new curriculum is genuine in that it reflects
local needs, and aspirations of the people, one can easily
deteet a flaw in the thinking of educationists and adminise
trators concsrning the role of examinations, If the
Curriculum is made relevant where values of the local people
are takem account of and teaching methods take due cognizance
of the children's experiences and other environmental factors,
it is futile to use "eriterial wvalues of success that are
largely ecologically and culturally aliem," (Bemmett 1972: 7).
Simply revising Curriculum but leaving examinations and the
eriterial wvalues of success intact, is indeed a complete mis-
matchs What seems to be happening in Fiji is that there is
*no questioning of the rightness of using the same system for
ranking citizens as is used in the United States, Britain or
Australia; Consequently, educational measurement is being
used almost exelusively to decide what individuals can be
fitted best into existing educational institution, educational
institutions which, in the main, have not emerged naturally,
No attempt is being made t0 use educational meassurement to
assess the particular abilities people have and then to try
to adapt the structure of educational institutions or the
dominant learning experiences to these abilities." (Bemnett
1972: 8).

If it is accepted for the moment that
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examinations do serve multifarious functions - some intended

ones like measurement of achievement, selection of candidates

for promotion/streaming, licensing or qualifying people =

and others not always explicitly stated, such as, maintenance

of standards and provision of an incentive to effort, And

that examinations in Fiji at least, exert a great influence

on what teachers and pupils do in the classroom, Then,

‘good' examinations can do much to uplift the quality of
education provided while poorly constructed and conducted
examinations can gradually erode the base of the educational
enterprise by negating the 'spirit' of educational objectives,
However, the above argument can be switched around to take
objectives as the basic premise, the starting point; If the
'goodness' of examinations is taken to be directly proportionate
to the degree to which they measure what the education is all
about, then it follows that the chances of producing 'good’
examination is ecircumseribed by the limits demarcated by the
educational objectives. An illustration may help; Society

A has, as its main objective of education, to train students to
f£it into a number of pre-specified jobs in the coumtry, The
school curriculum lays emphasis on the training of pre-determined
skillss The examiner in such a society is thus forced to prepare
en examination which measures how effective the training
progranme has been in order to grade candidates for deployment.
It is easy to see how teachers in such situations *watch the
examiners foibles and note his idiosyncrasies in oxrdexr that he
may arm his pupils with the kind of Imowledge required for dealing
successfully with the gquestions that will probably be put to them'
Ref, Chap Is —ge 56
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The above discussion suggests the necessity

for continual dialogue between the examiner and the curriculum
developer at a practical level. Curriculum and examinations
can be seen as '"two sides of the seme coin' (Matys 1970: 13)
and in order to enhance the necessary liaison between the
curriculum developer and the examiner, Matys, suggests the
following as pre~requisites;

1.

]

Je

4.

that curriculum makers must build into the original
curriculum evaluation and testing goals and objectives,
and

see to it that they reach the examiners who astually
make up the tests;

that the examiners must keep themselves fully informed

at all stages of curriculum plamming =nd defining
objectives, and

become conscious of the spirit, aims and implications of
the written syllabusj;

that both curriculum plammers and examiners, working as

a team, appreciate where they are leading and heading from
the earliest stages in terms of what will be measured and
how,

In the Piji-situation it is the 1l st stated

pre~requisite that is of immediate significance?y Given the



obvious divergence in wvalues, aspirations and expectations

of the major culiural groups, one then needs to inquire inte
the nature of the socio-political ideology which could throw
light on decisions taken in Fiji, Here we need to digress to
elaborate on this important themet

Pluraliem: ‘Selad-bowl! or integration?

Yarious approaches to solve 'conflicts® are based on the
deliberate choice of the type of society envisaged to be
‘desirable', The expectations, be they explicitly stated
or not, are manifested in a particular form of behaviour,
and labels such as democratic, commmist, socialist etc, are
then proposed to cover different categories of ideologies
and expectations,

Democracy, as a concept, has been variously
interpreted in modern times by differcnt governments to
accommodate their idiosyncratic political manouvres, The changes
in the constitution of Malaysia, (Evening Standard, 1971 Ap| 2o1.)
originally based on the 'Westminister Model' is a recent
happening, The stated aim of the February 1971 legislation
of the Malaysian Parliament is to remove certain'Sensitive?
issues out of the body politie, recognizing *the need for the
form of government and democracy to evolve to a system more
guited to the enviromment of the mew nation"; (Page 2 of
Ev,.Standard - April 20, 1971). Paradoxically, to enchance
demoeracy certain issues are bammed from open discussiony
However, the comcept of democracy still persists to cover
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*equality, equality of opportunity, freedom of specch' ete, and
is often described in as general a term as Dewey's contention

that, "The democratic society is a society in which each indivie
dual is able, through the freely capacitated use of his faculties,
to fulfill his potentialities™ (1916 : 101), ILack of specificity
is, perhaps, the greatest weakness of such statements, hence
variations in interpretations,

Faced with conflicting values, beliefs and
aspiration, multi-cultural societies have usually engulfed the
issues by adopting policies which reflect either pluralism,
integration or assimilation,

The theories of social and cultural pluralism have
been widely used by writers dealing with the cultural and ethnie
complexity of heterogenous societies, especially the Carribean
Societies (Rex 1959, Smith 1965, McKenzie 1966, Despres 1967,
Buechus 1969), .. #nd . the theories of cultural pluralism are
being appraised and evaluated within the contexis of contemporary
sociological theory (Cross 1968), However, vhile the socilologists
are occupied in their search for a model or theory to deal with
the societies of extreme heterogemeity, social philosphers like
Itzkoff (1969) uphold the concept of 'Pluralism in Democracy',
drawing heavily on the works of Dewey, Kallen and Cassirex?
*Pluralism' is generally taken to mean the secio-cultural set up
of a2 society which is characterised by cultural sections, where,
"each section displays its own relatively distinet patiern of socio-
cultural integration” (Despres 1967: 15) and one which allows con=

timance- of unique identities of cultural groups, involving
limited integration and intersetion in political and economic
avenues of life;

Priesen (1971 : 56) reviewing the Indian
Bducation and/or eultumal alternatives in Canada presents the

following modelse
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Model 1

A B ¢ D | B
‘otally Federally Integrated Indian elem, All-integrated
ndien education controllod  schools sehools on schools 622

complex all-Indian systems on reserves and reserves
education reservations; integrated
system both elem and schools
high schools 'f reserves
=
PLURALISH % SULTURAL INIERACTE
4 IR :
IDEAYL =
g ASSIMITATION~CULTURAL
g GENOCIDE é
Y g §
1 :
s | :
-
|

The alternatives range from pluralism to assimilation - in
other words from umique cultural identity to a vanishing onel
Friesen points out that the great wish of Indians to retain
their identity appears possible "only to the extent that
culturel interagtion end exchange exceed the influemce of
aspimilation, which ultimately may result in cultural genocide"
(Pe60)%

Integretion seems to ocoupy a reconciled position
in the econtroversy between pluralism and the 'melting-pot’
ideologiesy In the United States context, three traditional
ideologies have been identified, (Itzkoff, 1969) nemely ‘Anglo-
is seen as commanding the complete remumeiation of the
immigrents' past culture in favour of the Anglo-Saxon groups
the second term implies a biological and sociological merger
of cultural groups leading %o 2 mique *American-type' and the
cultural pluralism as stoated earlier allows continuence of
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unique identities of cultural groups, The Canadian concept
of a ‘salad-bowl' society is perhaps a softened form of
pluralism; for, while keeping safely in between total
integration and complete segregation it implies that culturally
unique groups could maintain their identify yet function in the
mainsteam of society.

Semantic attractiveness of these terms is one

thing, the practical consequences of adopting such ideologies

is another, The United States seems to have vigorously
advocated Anglo-conformity during and between the wars, there-
after supplementing it with the 'melting-pot' concepty
Cultural pluralism has not received a particularly warfs reception
(Itzkoff 1969)7 In retrospect, consequences of 'Anglo=
conformity' and '"melting-pot' policies do not seem all that
encouraging., Granted that such policies have been instrumental
in effecting fantastic improvements in the scientific, techno-
logical and economic fields, these achievements do not even
touch the ‘non-discursive' areas of knowledge., Ref Chap IV
If culture be taken to include the way of life of a people in
totality, then it seems irrational to Pifurcate it between
scientific, technological and economic observables on the one
hand and the subtle, complex yet pervasive, aesthetie, religious,

ethical and the like on the other. It is often the case that
proponents of "melting-pot' ideology use the observable half
of the culture in support of their argumemts, If the none
discursive, forming perhaps the major section of the symboliec -
expression of a culture, is difficult to commmnieate precisely,
4% should not, on this score alone, be neglected?

Conformity is usually achieved at the expense
of diversitys Multi-culturalism presents a fair game upon
which the adherents of uniformity could exercise their conforming
mechanisma, in the form of a monolithiec rewarding system.
This is evident in cowntries where a particular language is
endorsed and economic and social rewards are made accessible

for the users of that particular language only., In such
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situations diversity in thinking and symbolic expression
gradually withers. Speculating on the overwhelming control
the environment has over an individual in societies which
have specific principles to govern each type of behaviour, Fromm
comments, "All he can do is to fall into step like a marching
soldier or a worker on an endless belt. He can act; bdut
the sense of independence, significance has gone". (Itzkoff
1969: 21).

Much of the confusion over issues such as
values and language in multi-cultural societies is due to the
conflicting evidence on advantages in yearning for monolingusal
mass socliety, based on mass eulture, Whereas the mass pro-
duction with economic and technological gains is positively
attractive, the fact that the whole enterprise is erected on
the pillars of conformity and subtle authoritarianism, grossly
wndermining the individual per se, is somewhat repelling.

Vhere a particular culture or language is sacrificed in the

of 'modernity', 'rootless individuals' (Levy 1968: 81) are
produced who often tend to suffer great personal stress and
become potential neurotics and delinquents. MacDonald (1953:
1-17) argues that mass culture is not and can never be any good
because people lose their human identity and quality. He
likens the mass man to 'a solitary atom, wniform with and
undifferentiated from thousands and millions of other atoms
who go to make 'the lonely crowd'. It is suggested that
communalism provides a small enough scale where it matters
vhat an individual does, 'his ereativity is nourished by 2
rich combination of individualism and communalism',

Note: ‘Non-disoursive’ novhdcu nclulo huug
and

Gharaster strusturs, architasture, Fine

&tu“ sine, misies mipturo. dance, drama and b o By i . T
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Those inhabiting the flourishing fields of
milti-culturalism, view the assets and liabilities of mass
culture with ambivalence, May be, the liberal attitude,
akin to pluralism, regarding language issues of many
developing countries is a pointer to the faet that the
negative effects of conformity, massiveness and general
monistic trends inherent in mass culture have been perceived
and hence, 'avoidance behaviour'! is being exhibited?

Numerous educational implications may be drawn
from the alternative racial/cultural policies i.e. pluralism,
integration, assimilation etey, There also appears to be a
distinet relationship between the effects of examinations
and possible outcomes of the above named policies, Successful
integration will demand, inter alia, a general re-shuffling of
exigting cultural patterns of Fijians, Indians, Europeans,
Chinese and ¥Others", It calls for an agreement among the
various cultural groups on the wvalues, beliefs, customs and
aspirations to be shared and advocated uniformly.

If such a process were successfully carried
out in Fiji, then the examinations based on the values will
reinforece universality of ideas, beliefs, values ete, and
while maintaining wniformity in standards will pass those
students vho show promise of fitting in 'nicely" in the
existing 'integrated! societys It was noted in Chapter II
that one of the subtle effects of examimations on society is
the perpetuation of the system by those who pass examinations
and then act as 'coloniste'y The long term effects of an
integrated policy supported by an examination system which
reinforces the values, language or ‘subjects' which reflect
the above policy seem rather negative (VWitness problems which
have arisen regarding the Maori language in New Zealand =
Bender 1971 & XV)s Greater are the effects of an assimilationist
policy, mainly because it deliberately places one cultural
group (the assimilation group) in an uwnduly elevated position
and those to be assimilated are virtually shorn of their
cultural richness,



Long-term benefits of pluralism esn be
illustrated using the 'law of soclal variety's

The law, in essence, states, “that a society
is strong in proportion as its members are allowed diversity
of self-expression® (Stenhouse 1969: 59)., The law is pointed
out as being 'analogous to the concept of 'evolutionary
potential' in biology; the strong species in an evolutionary
sense being that which possesses a large reservoir of individual
variation (genetic and phenotypie) upon which t0 draw when
change is needed’ (P 49). Multi-culturalism certainly provides
diversity of self-expression and in considerations of long-term
goals (in the evolutionary semse) on the basis of the law
of social variety, culturalism seems to come off very favourably.
The antithetical stance of using a 'law of wmniformity' may
possess immediate attraction, but not long-term durability;
and the poseibility of such a limited 'pool' (of behaviours,
expressions ete.) to be exhausted eventually by *ratural
selection pressures' seems high,

Pluralism seems to be a natural cultural
condition through which men must have lived from the early
days? It is within this condition that mem has developed
and accumulated cultural richmess, in both discursive and
non-discursive realms, end continues to do seT Thus pluralism
provides only a natural extension of enhameing qualitative
differences, The folly of 'neutralizing' differences is being
reflected in the malaise of the mass societys

The problems created by rapid changes taking
plage around us are mamy, Some of the 'immovatory' projects
also bring ill-effects. For instance, rigorous promotion of
tourism in Piji is enthusiastically backed up by reports
indieating the inereasing in-flow of foreign investments and the
steadily rising graph-line of tourists' spending on tduty-free’
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goods, VWhat is being sadly missed is the loss incurred by
the Dominion in such things as lowering the merale and
confidence of those who 'perform' for the tourists; cheapening
the non-discursive parts of culture for gains in mometary
terms and above all, gradual transformation of a society in
vhich each person was asccorded warmth and security by its
commmity into one in which each person is learning to
commercialize even personal factors like warmth eand love,
Ill-effects of recent changes and immovation cannot be solved
using orthedox ideas and plans|

Originality of thoughts and symbolic expressions,

synthesised creatively into functional entities, seem to be the
hope. Pluralism, therefore, is neceasary to provide each
individual the environment for healthy growth (Erikson
19511289, while at the same time helping to nourish his
innovative and creative powers, I% stonds to recason that if
most of the youth problems, cases of social alienation and
despair are essentially culture - based (Higginson, 1972) then
the solution lies in improving the socio-cultural environment.
Plurastie outlock could nurture toleration for intra - and
inter-cultural differences and if such variants are explored
further, there seem possibilities for cultural development and
innovation,

The education enterprise in Fiji is at cross
roads, The British Colonial Government allowed free develop-
ment of various cultures and this meant that major cultwural
groups which administered schools founded on etlmie lines
insisted on the teaching of their own language and associated
values, For example, during the thirties and forties different
Indian languages - Tamil, Telugu, Gurmukhi, Urdu - as optional
subjects, The main languages, of course, have been English,
Hindi in Indian schools and Fijian in Fijian schoolsy; However,
when the Education Department introduced F.S.,5.E.E. vernaculars
from the list of examinable subjects were dropped.
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The result has been rather sad, The teaching
of Hindi, Fijian and other languages have been gressly neglected
and children have been made the most with English, Again,
English has been taught in a rether unimaginative manner, with
more emphasis on 'remedial' work than enrichment of children's
power of exprossion, Deprived of using their mother tongues
effectively and nourished on a slender diet of *remedial!
English course, tle growth of children's capacities to create
original symbolic synthesis/extensions have reduced significantlys
Vhen ome notes that an average, about 4,000 children have
failed 8,3,E.B, during the last five years, the diminishing
returns from language impoverishment looks gloomy from both the
individuals as well as the society's point of view, The
irrelevence of much that has been used in the of English
Literatuwre in Piji has been pointed out by Reddy (1971 : 3).
He suggests that a school bdoy ought to be given literature,
inter alia, which is nearer his sensibility, He questions:
*"Why should, for instance, an Indiam or a Fijian pupil be
thrown into the couldron of Victorian literature when his
grasp of the English literature is very %ext~bookish?"

It seems true that the Indian or Fijian schoolboy who reads
English literature finds it necessary to shed his cultural
assunptions and preconceptions, both of thought and language
80 as to assimilate that of an Englishmen's, In examinations
he probably fails because the ideas he tries to express sound
t00 wmeouth, His limited facility with English curtails the
range of associations from which original thinking arises;
Along with minimizing the educational wvalue of vernaculars,
examination as a concept, carried somewhat different meaning
for Fijians in contrast to Indians and Buropeans, Social
values of Fijians and their non-competitive life-style have not
proved as powerful motivating factors, Besides, low performance
by Fijiams in the early stages, has given rise to the self-
fudf1l11ing prophecy which has proved influemtial ¢i1ll to-day,

The obvious need here is uum_-.mm
tdiet* first then the methowdology of examination?
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To recapitulate, a critical appraisal of
such ideologies as integration and assimilation indicated
deadening effects on divergent symbolic expressions and life-
styles of various cultural groups,

Pluralistie racial and cultural pelicy has
been noted to be supported by the *law of social variety'.
Furthermore, pluralism was seen as possessing the following
‘merits’;

\GJ It seems a natural condition through which
man must have lived from early days,

J It emhances qualitative differences, which in
tm fosters innovative and creative dimensions of human thought.

L&) It provides for tolerztion of differences and
m:l.o opening up new vistas for cultural development augurs
well for finding *new' answers to persistent social problems
like alienation, despair and suppression of minoritiesy

A brief look at the education enterprise in Fiji, indicated the
desirability of edopting a plurastic racial and cultural policy.

At this stage a number of proposals can be put
forward which could help anchor exams solidly in the Fiji
teducational waters,'

(a) Research into the particular abilities, and
gkills (cognitive, affective and psychomotor) that the peoples
of Piji have developed and the related criterial walues of
success

(b) Examiners to foster and reward the findings
in (a), besides accommodating ‘eriginality''ereativity' in

(e) Examinations should be multi-modal and the range
of subjects diversified?
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All the three proposals are inter-related
and to some extent inter-dependent, A few comments on the
proposals, The need for research into the particular abilities
and akills of the peoples of Fiji (as well as the Pacific)
has been pointed out earlier, VWhat seems to happen in
cases where such information is sadly lacking is that a
particular group of people develop a set of values, skills
and customs, and criterial values of success that have developed
"naturally' i.e. have been found of adaptive value, At the
same time, the children from the same group are confronted with
unfamiliar and differing set of values, skills and so on and
almost alien eriterial values of success in the form of
examingtions, It is the econflicting 'selection pressures'
that accounts for the problems related to the disparity in the
numbers of Fijian, Indian, and others passing examinations in
Fijis

A very comprehensive list of extremely searching
questions for tertiary educators in a Pacific setting, has

been prepared by Harvey (1972: 2) It contains:

te How ruch do we really know about our Island
students? Are we able t0 evaluate them from other than the
ethnocentricity of "western European" middle~class values?

2. If island students for the most part find great
difficulty (if not an impossibdility for some) in thinking
indugtively and amalytically (Barnsley, n.d.) do we wmderstand
vhy and do we know the most efficient and helpful way of erzsing
this diffionlty?

> Are we experienced enough in the cultural-lives
of our students to be aware that by teaching a man from a
heirarchicly authoritative and passive society to ask questions
and to analyze and to act on his own conclusions is to tumn
loose agents of revolution within the culture of the people
whom the student is to serve?

47 Are we to encourage and develop creative activity
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among students? If so what of the great passivity one meets
in many students? Does our classroom approach and examination
system not promote the very passiveness which stiffles
developmental and innovative creativity?

5% Are we sufficiently aware of the dynamies of
perception, understanding and learning within Polynesian,
Mieromesien, Melanesian (and island Indien) cultures so that
we can meaningfully facilitate learming of the students from
these cultures and unleash maximum potential for growth and
development of the student and his field of study?

6% ¥With the Islanders acute understanding of social
relationship and group living ought we not be fostering group
learning, peer teaching and teamwork in learning rather than

a 'foreign' concentration on individual examination success

and sholastic achievement?

Te Are we prepared to deal with explosive inter-
personal fagctors of colour sensitivity, feelings of cultural
inferiority and personal insdequacy and the emotions set in
operation by condesension and patermalism (how ever enlightened)
operating between "Buropeans" and "Islanders" and dividing
Islander from Islander, Are we gware that these must be dealt
with before learning can take place?

8s Are we prepared to take the negessary time and
resourcea to develop studies or courses to enable tertiary
educators (the most notoriously untrained teachers in the
educational profession) to learn about how Islanders learn and
how best to fagilitate learning among them? Cannot the

USP piomeer in an island cultural psychology so that we can leamn
how various island groups develop concepts, pass on learning end
foster intelligence, creativity and insight vhich has enriched
the living cultures from which our students come and which

cen provide the student with experiemce and learning vital to
the adaption and survival of his people and culture?



One could, obviously, debate on the issues
raised by Harvey., However, Harvey's questions, besides
supporting proposal (a) draw: a number of factors together,
vhich in the final analysis may call for changes in the
very methodology and techniques of examining, His questions
4, 5, 6 and 8 need special emphasis, It seems very likely
that much of the present attempts at teaching the Pacifie
peoples are ill-conceived, ILittle use is made of the
Islanders' understanding and appreciation of group mechanisms,
Do we need to administer 'group examinations'? A possibility
which ecould be dismissed lightly, in ignorance, Surely,
the *need' of Island students should be interpreted within
the context of their own culture, It is, therefore, suggested
that a multi-faceted approach be taken to clarify educational
objectives in Fiji i.e, information from research be interpreted
only after verious theoretical issues related to the desirability
of adopting particular positions are worked out, Research
data alone will possess little utility,

Comments on the details of the second proposal
are dependent upon the findings in (a)., However, a few
general remarks on the concepts of ‘originality' and Tereativity*
are called for, The concepts, 'creativity', toriginality' and
tconvergent « divergent' thinkers, are widely used by psycho-
logists and are mostly explained in terms of 'operational’ i
definitionsy (white 1968; Parsons, 1971). Akin to the oyl
dangers implicit in ignoring the message entailed in the 'law )
of social variety' stifling of ereative urge among individuals
can have detrimental effects on both the individual concerned
end the society as a wholeT An Exemim tion serves am ]
educationally useful purpose, if it does not stifle ‘original’ b
thinking in the candidates vho are preparing t0 appear for it
Since an examination is a kind of task which is 0 be 'performed
as well as possidble at some determined future time Refy Chap II 4747
it naturally influences the behaviour of the examinee during the
period of preparationi It is at this stage, then the soecalled
"hackwash' effeet on the candidate is most pronounced; Vhere
an examination demands and rewards regurgitation of learned facts
and figures, and where the examiner has not prepared *'good!
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questions, the students with 'creative' powers gradually
‘normaligze' themselves and thus lose the creative-potentialities,
Or, in some cases they refuse to conform and get duly labelled
as failures, Hence, if an examiner feels that certain
gqualities and capacities cannot be measured by a particular
examination, the message should be promptly shared with the
teacher and the student, It may then be possidle to ‘assess’
such qualities on a subjective basis by more than one assessor,
IT not, et least, the teacher and student, realizing the limits
of examinations will not undermine the importance of indulging
in "eritico-creative" activity in their daily teaching-iearning
activities,

Again, an examination is purposeful if it
measures as far as possible not only reeall »f information and
overlearned '"facts' but also higher cormitive skills (Bloom's-
synthesis and evaluation) and entertains foriginal' ideas,
theories and the likey

Once proposals (z) and (b) are adequately
attended to then the follow up work falls much in the realm
of the techniques of examining, but this is outside the scope
of the thesis, However, the third proposal ije, examinations
should be multi-modal inevitably calls for some comments on
examination techniques,

The !‘131 Context {(Multi-cultural,

/ \ m«mn soctety)

Multi-modal < reativi
Examination mwrumt’iﬂw ”'

Pig. 45
The above figure portrays the links between the mmlti-modal
exemination and the unique Fijism problems as well as the
link between two aspects and ‘originality', ‘creativity?,
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divergent thought patterns and symbolic expressions,

A multi-modal exemination should incorporate
a number of techniques from among those used widely at present,
for example, essay tests, objective tests, controlled
experiments, untimed but supervised tests, independently
produced thesis and essays, practical work and others,
Admittedly, the nature of the examination and the level it
is pitched at will bring variations in the various forms
accommodated in a particular examination, The multi-modal
approach is based on the prineciple of the *'All factor effect!
(Chapter II: 45 ) and the assumption that no ome approach
can cover the multi-variable situation of examining (there may
be a number of 'significant' factors which are yet not kmown
t0o us)e The multi-modal approach has another attractive
dimension, when viewed in relation to specifically Fijiam
problens,

Test constructors and educationists have
variously appraised merits of diferent forms of examinations|
(Hoffmen 1962, Ingenkamp 1969 , Wong, 1969)% Gardemer (1969:
345) presenting a comprehensive summary of strengths and
alleged limitations of essay and objective type of tests,
concludes: "Despite the many wvalid eriticiem of both objective
and essay tests, they provide important information (1.n. ..  the
objective test provides the pupil with a highly structured
task, which limits the pupil's response to recall or making
diseriminations between given reponses, The essay test
permits the pupil to respond by seleeting, organising and
presenting those facts he considers most relevant", Simarly,
the pros and cons of other forms of testing can be amassedy
The point germesme to our discussion is that various forms of
examinations tap, in varying degrees, both different sense
modalities as in items heavily biased towards cognitive
or psychomotor skills, as well as various charagteristic
ways of behaviour among the candidates:y In the statistical
sense multi-modal examination will reveal not one *peak® but

'peaks' in a frequency curvey



It follows from the above argument that
malti-modal examining is desirable for allowing greater

play to individual differences among the candidates, which
is tantamount to allowing for socio-cultural differences in
expression of values, ideas, theories and the like.

) The relevance and advantages of proper teaching
“and examining of vernaculars in this context come to the fore.
~ As has been pointed out earlier, vernaculars have not received

adequate attention in the classroom. They are not examined

in the first major 'sereening' ezXamination i.e. F.S5.5.E.E.

Purther, since it is difficult to use a foreign language

as a medium for the exchange and development of pupils'

*ideational resourcefulness' the case for inclusion of
vernagulars, - Fijian and Hindi at least - in all examinations
in Piji seems a strong and legitimate one, indeed. Making
allovanges for differences and divergent thinking encourages
‘originality' and 'creativity' which, undoubtedly will be
needed for solving the complex probleme of multi-cultural,

- lingual, - aspirational Fiji society. It is felt that a

carefully organised interplay of the 'three corners' of figure

IV along with the implementation of the proposals (a) and (D)

discussed earlier gould well provide long-term suitability

and stability to examinations in Fiji, and at the same time

enchance the effectiveness of the education system. Such a

move will inevitably call for examiners who are prepared to

think more as educationists than as test constructors and
statisticians.
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CONCLUSION

Examinations have a subtle but powerful influ-
ence on any society. Emergent societies which have cast their
traditional moulds are in the act of doing so and generally
agcept the western life-styles tend to forget that the latter
has a long history of educational evolution., Any over enthu-
siastic attempt to graft a foreign examination system without
taking into account its suitability and effectiveness may prove
educationally unwise. In Fiji at least, little, if any,
empirical work has been undertaken to assess the effects exam-
inations have had on the peoples of Fiji. Some of the more
lasting effects of examinations on a society often take years
to make themselves apparent. Vhat may now seem desirable and
practical could in the long term prove to be detrimental. Many
are quitc content with the present system of a fixed pass/failure
rate; offen justified in terms of national interest.

Much of this thesis has been a plea for salvag-
ing the diverse richness of a multi-cultural society expressed
generally in different languages, values, aspirations and life-
patterns It seems that for the sake of national
conformity (if nothing else) educationists tend to cherish
normaley vis s vis statistics, in almost all aspects of the
learning - teaching process.  The end result in a soelety
vhere examinations are marrow, mtriﬂgtiv-. mechanical and
monolithie gould be the perpetration medioccrity. It not only
stultifies the non-discursive areas of culture but also dampens
the intrinsic creative urge of its members. An extended range
of examinations incorporating multi-modal examination techniques,
based on a careful appraisal of their functions inside a2 given
socliety may offer some solutions.

Research into Fiji examinations and related
issues has been long overdue.

il
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