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[ Abstract |

It would appear that no basic research into educationar
geronfology has been conducted in New Zealand although a few
facts about the elderly and their learning can be found in studies
about confinuing education. This study is an attempt to redress

the position.

Sixty-nine people over sixty years of age, mainly from a bowling
club, completed a questionnaire relating to their learning and
their backgrounds. They provide a picture of physically active
and socidlly involved |late adulthood.

Retired people appear to differ mainly from those still working in
having experienced more of life and in no longer having to cope
with the pressures of work. Consequently, once adjustment to
retirement has been made, they have the opportunity to pursue
interests that were either unavailable during, or formed a minor
part of, their working lives.

These people not only remain aware of current happenings but
use a range of learning methods to ladvance knowledge of their
interests - formal courses being but one. It seems highly
improbable that age, gender, income level, or educational
background can be used to predict the forms that retirees, such
as these, will use for learning.
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1 - Infroduction

This research focuses on the societal group labelled eldery. This term is
generally used without precision. It can, however, be shown to mean
quite different age groups from culture to culture, from era to era, and
according to the age of people. For instance the pre-European
Maoris were elderly when aged about 30 (Houghton, 1980) while
today's Maoris have a life expectancy of about 68 (Koopman-Boyden,
1993, citing Pool, 1991). The average length of life of the English circa
1849 was 41 {Schaie & Willis, 1991) but now their descendants (in New
ledland, af least) can expect to live until their early seventies (Statistics
New Zedaland, 19995).

Because of negative attitudes and stereotypes of the elderly (Ageing
and Education Working Party, 1987) it is not generally redlised amongst
younger age groups that the only important differences between
adults who have retired and those still in the work force are experience,
length of life, presence in the work-force and society's expectations. It
is not generally recognised by younger people that many of the elderly
do not consider that they are old. In everyday life it is quite common
for younger people to consider as elderly anyone who is more than
fifteen or so years older than themselves. It is similar amongst those
over sixty.

In modern "western" societies the term “elderly” is usually applied to
those who have retired from work. In New Zeadland it is increasingly
being used when referring to those who are in receipt of, or who are
eligible for, the national superannuation, which is now available,
dependent upon the date of birth, ot some age between sixty and
sixty-five (Koopman-Boyden, 1993). Statistics New Zealand (1995) uses
the latter age as a simple boundary between middle and old age. "It
is the age at which entitlement to retirement income, New Zealand
Superannuation, will be guaranteed from 2001" and "it is also the age at
which many employers are requiring employees to retire” (p.11).
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Although in this study the age of sixty, which is an easy-to-calculate
reference point, is taken as the beginning of old age it must be stressed
that chronological age per se has no redl significance in the aging
process. Aging is influenced by the interplay of culture, ethnicity,
gender and disease together with the interaction of genes, body
functioning, and reasoning abilities (Hayslip & Panek, 1993, and
Bergener, 1988). As there is no easy measure of all these factors there
is no real pcint at which one can say that a particular person is elderly.

It is therefore simplistic to assume that older adults form a
homogeneous group. As in any other group of adults with a forty year
age range there are differences in experience, in ethnic, genetic, social
and educational backgrounds, in gender, in culture, in religion, and so
on. The elderly form a more diverse group than any other
developmental section of society when physical condition, experience
and societal positions are examined (Eisdorfer & Mintzer, 1988;
Koopman-Boyden, 1993; and Swindell, 1991, cited by Heppner, 1994q).
In order to differentiate between those who could be considered
stereotypicdlly old and those who are physically and mentally active
Neugarten (1988) has intfroduced the terms “old-old" and "young-old".
These terms refer more to the older person's atfitude to life and manner
of living than to age so that an “old-old" person can be younger than
one defined as "young-old’. Hence the mgjority of adults over sixty
who do not consider themselves elderly probably fall into the latter

group.

This study is, in part, an effort to provide information about how some
aspects of the backgrounds of a sample of elderly New Zealanders
have affected their learning practices since retirement. Although little
has been written about the learning of older people, and even less has
been the result of empirical studies, it has been assumed that their
needs and abilities are quite different from those of younger age
groups. It has also been accepted that various elements of their
present and past circumstances influence their learning activities.
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While accepting these precepts the present author has felt that in some
cases older adults have shown markedly different characteristics from
those proposed and accepted by alarge number of writers in the field
of educational gerontology. For instance it has been suggested that
because older people do not participate in courses to the same extent
as younger adults, special courses must be organised for them. It has
also been proposed that the learning activities of the elderly are
dependent upon the level of their incomes. However observation has
noted that these and other suppositions were not appropriate for some
older adults. So this study set out to examine the learning activities of
the present generations of older adults and to discover whether they
had learning needs which were specific fo their group and not being
catered for. The results from such a study would then provide a more
informed basis for policy recommendations about educational
provision for the growing number of elderly people in New Zealand.
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2 - Literature Review

Fducational geroniology is a term used by Glendenning (1985, 1989)
which he stated was origindlly introduced by Peterson, (1978) to
describe the learning patterns, the learning experiences, and the
approach to learning of the elderly.  Little empirical work has been
done in educdational gerontology overseas dalthough social
gerontology has been under intense scrutiny, particularly in the United
States of America (Glendenning, 19895).

Studies either by, or reported by, Battersby (1982q), Eisdorfer (1967),
Granick & Friedman (1973), Hultsch, Hammer & Small {1993), Jarvick
(1973), Norman, Kemper & Kynette (1992), Radcliffe {1985), and Sakato
& Fendt (1981) suggest that the ability of the elderly to learn has been
under-estimated, probably because of the negative stereotype of
older adults. This is dlso supported by the research by Hagberg,
Samuelsson, Lindberg, & Dehlin (1991) into the survival value of different
persondlity traits amongst elderly people which also infers that those
with unfortunate persondlity attributes withdraw from society, either by
death or becoming institutionalised earlier than those who can cope.
This is supported by Neugarten (1988) when she differentiated between
the young-old and the old/old.

Education programmes specifically for older people have been
outlined, or suggested, by Garland (1994), Norman ef a/ (1992).
Swindell (1990, 1991), and Thompson (1994). Sissons and Law (1983),
while writing about younger adults, suggest that middle class "experts"
do not know what is needed by minority groups, and this idea can also
apply to young experts with regard to the elderly. Reasons for the
provision of learning situations for the elderly have been proposed by
Battersby (1982q), Glendenning & Battersby (1990), Heppner {1994q),
Russell (1993), the Social Advisory Council (1984), Swindell (1990), Tobias
(19921b), Trent & Trent (1977) and Withnall & Percy (1990). Krupp (1995).
although her subject is adults in general, suggests aims for the
educators of adults; by inference she includes educators of elderly
adults.
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Empirical studies are virtually non-existent in this country (Battersby,
1982b, 1985, and Tobias, 1991a) although Battersby, Heppner, and
Tobias are New Zeadland writers in the field. Reports have been
produced by the Ageing and Education Working Party and the Social
Advisory Council, organisations which were set up to advise the New
lealand government. The Massey University library (1996) has been
unable to obtain information about reports in any New Zealand
university concermning empirical research on  this  subject.
Consequently there is an dlmost complete absence of real information
amongst academics, teaching institutions, politicians and others about
the leaming, the learning requirements, and the learning patterns of
New Zedland's elderly population.

The bibliography of Wither & Hodges (1987) suggests that several
articles by Battersby were, at that time, the only real contribution to the
study of educational gerontology in New Zealand. Although these
were derived from basic research done overseas, Battersby (1982q,
1982b, 1985; Glendenning & Battersby, 1990), writes using information
which he considers of importance and relevant to the New Zealand
situation. For instance he quotes McClusky (1971) extensively when
suggesting possible ways of satisfying coping, expressive, contributive
anf influencing needs of the elderly perceived by McClusky. He cites
Trent & Trent (1977) when listing difficulties which prevented universities
and colleges in the United States of America from catering for the
educational needs of the elderly.

It is possible, however, to glean some information from research into
dllied topics. For instance, the monumental work on adulf education
commissioned by the department of Education in 1978 and reported
by Bird & Fenwick (1981) contains some useful insights into the
educational participation, perceived requirements and practical
difficulties of older adults. These are the bases of articles by Tobias
(1991q, 1991b). Boshier (1970, 1971) included some details of elderly
participation when summarising his findings about adult education
classes conducted by three Wellington institutions.  Tarling (1987),
when outlining continuing education organised by Auckland University,
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makes a few statements which are applicable to the elderly. The
Social Advisory Council (1984) after due consideration of submissions
from New Zedlanders, in the man members of “care-giving'
organisations, summarised their perceived needs of the elderly and
included some references to learning and education.

Tobias (1991a) compares elderly and younger adults in six aspects
using figures from Bird & Fenwick (1981). These data describe the rate
of participation in courses over the previous year, the subjects taken,
interest in learning shown both by parficipants and non-participants,
the most common interests, reasons for participating in courses, and
reasons for not taking part.

In his summary Tobias (1991aq) states that the rate of participation in
courses was lower for older adults than for younger adults.  Crafts and
hobbies provided the most desired courses for elderly people with
expressive arts and general education following closely behind.
Proportionately fewer old people were interested in educative
programmes. The reasons given for wishing to participate differed
quite markedly from the reasons given for actual participation. Many
elderly people excused themselves from participation as they
considered that they had insufficient spare time to take part in learning
situations.

Tobias (1991a) continued that while one out of every three expressed
interest in educational courses only one out of every eighteen actually
took part during the previous year. Although he considered that the
participation rate was too low he suggested that it is better than one
would expect from the findings of research from overseacs.
Unfortunately no references about this research have been given so
further investigation has not been undertaken!

It has been demonstrated in persondlity studies (Schaie & Parham,
1976; Schaie & Willis, 1991) that cohorts within the same society differ,
probably as the result of different environmental pressures being
exerted during childhood through to early adulthood. The older
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adults who form the group described by Bird & Fenwick (1981), on
which Tobias' work is based, now either form the cohorts of the 80+ year
olds, or have died. Those who have joined the age group labelled
‘elderly” since that research belong to the cohorts who were born
during the Depression or shortly thereafter and were children or
adolescents during the Second World War.

Bird & Fenwick (1981) did not separate their respondents in the older
cohorts from those younger, nor did they differentiate between the
older cohorts, placing all those over either sixty, in some instances, or all
those over fifty-five, in other cases, together. As a consequence the
present cohorts of older people cannot be contrasted with members of
their own cohorts who contributed to that research at a younger age.
They can however be compared en masse with the older respondents
of the 1979 research. That research is now nearly twenty years out of
date so Tobias' (1991b) explanations, based on that work, for the
disparities between younger and older adults (see below) may not now
be relevant.

Nearly thirty years ago Boshier (1971) discovered that very few of the
people whom he classified as elderly (those over fifty years of age)
attended courses in the three Wellington educational institutions which
were the foci of his research. The elderly proportions of the populations
of the institutions were approximately 11%, 12% and 22% when the
proportion of elderly in Wellington was 28%. Contrary to conclusions
indicated by overseas research, which have been questioned by
Withnall & Percy (1990), and mentioned but not identified by both
Boshier and Withnall & Percy, he discovered that the educational level
of those taking part in his studies showed little relationship to their
participation in courses. This relationship can therefore be described
as a"myth" (Hughes & Tight, 1995).

Many younger adults do not seem to realise that the elderly can still
think and decide matters for themselves {Solomon, 1982). Hence they
assume the task of advancing theories concerning the needs of the
elderly and offer methods of fulfiling those needs. For instance
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Phillipson (1983) supports the idea that courses for the aged should help
them to care for themselves through confronting the newly created
problems faced by the modern population. Thompson (1994) suggests
that although modern technology may be intimidating everyone
should keep up-to-date. Tobias (1991b), having discussed reasons for
differences noted between older and younger adults, suggests
educational means for eliminating the discrepancies between the two
groups. McCallum (1986) explains the difficulties faced in the transition
from middle age to old age.

Only Withnall & Percy (1990, 1994) in Britain, and Roth (1975) in New
Zealand, have considered that the elderly would be able to organise,
or adapt, educational offerings to suit themselves. The former found
that their sample (Withnall & Percy, 1990) were able to overcome any
lack in basic skills through their self-built social networks.  They suggest
that aid should be offered, not merely to older adults but, to people of
all ages who need to seek help with their learning. Roth when aretiree,
helped to organise learning situations for the elderly but soon found
that younger people also wished to take part.

Glendenning & Battersby (1990) suggest that in the United States of
America educational programmes are being imposed on the elderly
by "big business" with little perceivable benefit to any but the industry
itself. They mention that a similar situation is steadily developing in
Britain, Canada and Australia. The proposals of Roth (1975) and
Radcliffe (1985) which include the idea of older persons being parties
to any decision making (see also Colley, 1996; Heppner, 1994q, 1994b;
and Koopman-Boyden, 1988) would appear to be more genuine.

In New Zedland, so far, the position seems to be quite dissimilar to that
pertaining overseas. Provision of education or training exists within the
framework of existing courses and facilities which are available to dll
adults.  New Zedland universities, while not providing special courses
for older people, do not provide any impediment to their further formal
educdation. Similar positions are held by polytechnics and W.E.A.
evening classes. This mixing of the age groups influences all groups in
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accepting and understanding other generations (Brubaker & Powers,
1976 and inferred in Boshier, 1980). Consequently the chance of
intergenerational disputes arising is lessened.  On the other hand
Auckland University is providing courses for graduates who have
reached retiring age and dlso for their contemporaries who wish to
complete degrees that were begun when they were younger (Tarling,
1987). Other organisations such as the University of the Third Age (U3A)
are said to provide stimuli for the elderly but, when numbers are
investigated do not seem well patronised.

As the Ageing & Education Working Party (1987, p.27) state "In depth
information about older people in New ledland is currently not
available ... and yet it is this group of the population that is expanding
most rapidly and which will demand increasing attention from policy-
makers’.  The situation in New Zedland, then, is simply that little
information is available about educational gerontology. Statements
about the learning of elderly people in this country are not grounded
on reliable information derived in the New Zedland context although
studies from overseas (Denney, Tozier, & Schlotthauer, 1992; Eisdorfer,
1967; Granick & Friedman, 1973; Hultsch, Hammer & Small; 1993; Sakato
& Fendt, 1981) indicate that there is no deterioration in the ability to
learn in the elderly nor a decline in their measurable intelligence.

Because of the paucity of evidence, questions such as whether there
are links between social class, income, former education, age, and
present educational requirements of the elderly cannot be answered
except from a philosophic stance. Any ideas that are held concerning
elderly interest in learning, the need for special programmes and
teaching methods, and impediments to their participation in
education are based on beliefs rather than evidence. The few
dependable facts about this age group in New Zedland are those
derived from the five yearly census (Department of Statistics, 1992;
Statistics New Zedland, 1995, 1994) which gives national population
figures by age and gender, and district population figures by grouped
age, for instance those over sixty years of age, and gender. Other
information such as tenure of housing does not separate age groups.
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Purpose

The aim of this thesis is to report on information gained from a group of
New Zealand adults sixty years and older about their present and
recent learning activities, their backgrounds, and relationships between
the two; to ascertain how such information supports the views of some
New Zealand writers; and to compare these findings with reported
results from overseas.

Research questions

The research questions are:

1) What purposes are served by the participation of older adults in
learning activities and how are they achieved?

2) Are the following propositions of Tobias (1991b) supported by
evidence:

i) The lower course participation rate of older adults,
compared with younger adults, may have been caused
by alack of earlier educational opportunity;

i) Being retired older adults have no pressure to
improve their job qudlifications. This could be a reason for
low course participation rates amongst the elderly;

i) Aging processes could have some effect in
preventing older people from participating in courses.

3) Are income levels, previous educational achievements, former
employment, gender, or age indicators of retfirees' approaches to
learning?

4) Do older adults have learning needs that are not met by existing
organisations?



< VT >

5) What implications for the provision of educationdl facilities and
courses for older adults are suggested by the findings?
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3 - Method

Many people consider that a bowling club is a "holding paddock”
where the elderly can occupy themselves while waiting to die. This
stereotype is scathingly used by Roth (1975) when promoting his
Knowledge in Refiremen! programme, so where better to obtain
information about how a number of elderly people fill in their time and,
in particular, what learning they do.

The specific bowling club was selected because the writer is a well-
known member and in the same age group. It was thought that
because of these attributes and its proximity to the writer's home a
higher and more accurate response rate would result than if another
organisation were to be used. Furthermore, it was thought that
communication between the sample and researcher would be simpler.

The amalgamation process between women's and men's clubs
currently taking place throughout New Zealand had been completed,
earlier than most, so there would be little difficulty in obtaining
respondents from both sexes. Within a district which has a total
population of 984 people of the appropriate age (Department of
Statistics, 1992) this club has a membership of 241 men and women.
Unfortunately for this research no records of the age of members is kept
so the actual number of those sixty years of age and over is not known.
However ninety-three people took questionnaire forms.

Reservations

It was considered that such a sample would not necessarily be
representative of the population over fifty-nine of New Zealand:

Although it was known that some members had had heart
problems, others slight strokes, and several suffered from
some form of disability gained from ageing or from
youthful sports injuries or disease (such as poliomyelitis), it
was thought that they would tend to be more active
physically than many people of the same age groups;
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Because there was no home for the elderly, or retirement
village, in the census district the sample would include few,
if any, representatives of an important group of elderly
people;

A very large number had come to this area after
retirement and hence could be thought to be at least
sufficiently wealthy to be able to set up anew home;

The majority of members were men and there would
probably be a gender imbalance opposite to the national
imbalance.

Although the sample seemed appropriate considering the stereotype it
was decided to obtain a further sample, within the same district, of
people sixty years of age and over. This would permit comparisons
between the bowling club members and those who were nof.

The district

The facilities in a district have an effect on the variety of opportunities
accessible to the elderly so a description of the region is necessary.

The bowling club is in one census district with two further clubs in
contiguous census areas. Forty years ago the total area was quite
different being mainly farmland, dunes and beach with a few houses
and shops, and numerous baches. Today it is a dormitory suburb for
the nearby township and a city which is about half an hour away by
car or fifty minutes by rail. The population is no longer chiefly transient.

Like many other seaside resorts with a pleasant climate and good
amenities this has become a target of refirees. In 1991 the total
population of 3,672 included 984 people over 59 - 26.8% of the
population compared with 15.4% of the total New Zealand population.

Figure one shows the difference between the district and national age
distributions. From age fifty-nine up the district proportions are
considerably higher than national figures. However, apart from the
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twenty to twenty-nine group the proportions of those at each interval
under fifty are very similar to the national figures.
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Figure 1 The difference between national and district age
distributions according to the 1991 census (Dept. of Statistics, 1992)

This locality has a centralised shopping area which includes most of the
common stores and a small supermarket. At one time BNZ and
Postbank had branches here but, due to restructuring, they have been
closed down and their nearest branches are in the nearby township.
Because of this it is probable that most shopping is done there rather
than locdlly. Included, now, are dentists' rooms, a medical centre
(which contains the offices of several general practitioners and three
visiting specidlists), a physiotherapist, solicitor, accountant, a part-time
police station and a veterinary clinic. For a small centre it is notable in
having three realtor offices, five licensed restaurants, a tavern (with its
restaurant) and a wholesale bottle store.

Public amenities (that is either directly owned by the public or on public
land) include a seaside park with a small railway, a swimming pool, and
the bowling club, a cricket/association football ground with
floodlighting and clubrooms, a public hall, an art and craft centre, five
churches, Lifeline Trust (an organisation for the care of the mentally
disadvantaged), two child care organisations, a free kindergarten, a
full primary school and a large secondary school. Within a short



< |5 >

distance, but outside the area being surveyed, is a public library
maintained by the local Council, a polytech, a hospital with geriatric
facilities, several old people's homes, a recently completed retirement
vilage, and the other facilities one would expect to find in a large
fown.

A bus service connects the various parts of this district with the
neighbouring town centre, the railway station and other adjoining
suburbs. The bus timetable, like that of the railway, provides for one
departure per hour. However, two taxi firms, one catering specially for
older people, provide a faster, more convenient service for those who
can afford it. All the same it would appear that the majority of people
provide their own transport.

Cultural, social, physical and educational activities are provided by
some of the organisations already listed and by numerous others based
both within and outside this district.

The questionnaire

In order to facilitate the gathering of data a questionnaire appeared to
be the most appropriate means. In creating the questionnaire form
the following factors were considered important:

i) to obtain maximum cooperation the questionnaire
needed to be kept as brief as possible;

i) to obtain answers which were not influenced by the
questionnaire, where possible respondents should be left
to provide their own answers;

il) it should be obvious that the questions were related to
the subject of the questionnaire, to gain information and
not containing implications of value judgements.
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Two groups, the first of two people and the second of four people, of
the appropriate age were asked to complete the questionnaire and
provide a critique of it. After the first group had offered suggestions
and criticisms, some of the questions, and the form, were amended.
The second group used the amended form and also offered
suggestions and criticisms which resulted in further alterations.
Appendix One is a copy of the final form.

Administrafion

On several bowling days, bowling club members of the appropriate
age were invited to take part in this survey. Forms were taken home,
completed, sealed in an envelope and returned to the club.

Door to door canvassing in a randomly selected street was used to
discover where people over 59 lived. They were also invited to take
part. Forms, within envelopes, were collected from respondents a few
days later.

Unsolicited informafion

Severadl respondents who showed great interest in the project proffered
further information about themselves which, with their agreement, was
noted. Although the accumulation of such data was not included in
the proposed procedures such data illustrated aspects of the study
which otherwise were difficult to understand.

Processing

When they were returned the forms of both groups were numbered in
the sequence in which they were opened to facilitate any later
reference.

Because the number of completed forms was not as high as had been
hoped for in either sample (a total of sixty-nine from approximately a
hundred forms taken) it was decided to combine the two samples.
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Variables such as income, educational levels and learning were
coded, tabulated and put together to form groups. Relevant details for
respondents who had taken part in formal courses or informal courses
were expanded.

Statistical analyses which have to do with income, educational
background, age and present learning were carried out. Because the
data were considered to be nominal data the chi square test was used
to compare age and leamning, gender and learning, background
education and learning, prior occupation and learning, war service
and learning, library use and learning, associations and learning, and
administration and learning. Income data were ordinal so although
Income and learning were tested using the chi square test they were
further investigated statistically using medians and inter-quartile ranges.
The data referring to prior occupations could also be considered
ordinal so were investigated using both the chi-square test and
Spearman’s rank order correlation.
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4 - Results

This section reports answers to the questions, compares the responses
with the results of earlier work, where possible compares this sample's
background with either the elderly population at large or the results of
the work of Bird & Fenwick (1981), and is followed by a statistical
analysis of the results. Appendix Two provides two summaries of the

responses - the first by gender, the second by age.

Several questions which could perhaps have been more efficiently
organised by being multi-choice, as in the 1979 survey reported by Bird
& Fenwick (1981), were left open-ended. It was thought that by giving
a definite range of answers respondents might seize upon the ones they
felt best fitted the researcher's programme rather than responding with
more relevance to their own position. In practice these were the
questions which were most often not answered.

Gender and age range

The survey's first two questions concerned the sex and age of the
respondents.

Age was divided into seven groups. Up to age 90 each group has a
range of five years. For ease of reference the groups were numbered
consecutively, from those sixty to sixty-four years of age who were
designated group one up to group seven which comprised the male
who was over eighty-nine years old. Since Statistics New Zealand does
not differentiate between groups higher than eighty years of age
groups 5, 6 and 7 were combined. Table 1 shows the numbers in each
of the revised age groups.

Table 1

Numbers of respondents at each age level by gender
Gender (1) 60-64 (2) 65-69 (3) 70-74  (4) 75-79 (5) 80+

Men 8 15 12 4 4
Women 11 8 6 ] 0
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In the sample the proportion of men to women is quite different from
district and nationdl figures as can be seen in Table 2. In the national
over-sixty age group women outnumber men {Department of Statistics,
1992). The sample reflects the proportions of men and women in the
membership of the bowling club.

Table 2

A comparison of the aender ratio for New Zealand, the census district,
the sample and the bowling club  (District and national figures from
Department of Statistics, 1992)

Gender National District Sample Club
Women 55% 57% 38% 37%
Men 45% 43% 62% 63%

Figure 2 compares percentages of men in the sample with
percentages of the national population of men over 59, and similarly
compares percentages of women in the sample with the national
population of women over 59.

50%

40%

30%

20%

10%

0% -

60-64 65-69 70-74 . 75-79 80 )

N Z women women (n=26)
B NZmen B men (n=43)

Figure 2. Sample's ages and gender compared with national figures
(N.Z. figures from Statistics New Zealand, 1994)
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Comparing the sample's ages with national age ranges indicates that
the sample includes a higher proportion of women in the younger
group, from 60 to 74, while the National figures show a larger ratio of
women in the older group, 74+.

Marital status

The questionnaire gave respondents four options for marital status -
married or remarried, widowed, separated or divorced, and never
married. The few members of the bowling club who are known to have
never married did not take part in the investigation.

The large majority of respondents are married (Table 3). |t is impossible
to compare the marital and financial status of the sample with the
larger community of older people as the Department of Statistics (1992)
and Statistics New Zealand (1996) do not separate the necessary
figures for those over fifty-nine from the figures for the total population.

Table 3

Marital status of women and men of the sample

Status Women Men
Now married 81% 79%
Widowed 19% 7%
Separated

or divorced 0 9%
No answer 0 5%

The percentage of women respondents who are widowed is greater
than the percentage of widowed men. This can be accounted for
partly by the difference in life expectancies of the two genders and
partly through the usual social practice of husbands being older than
wives.
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Housing

All of the sample owned their own homes except for three people who
rented their dwellings and one who failed to answer. These figures can
be compared with the total district tenure for private dwellings (Table
4). Despite their lower incomes, as shown below, they are more likely
to own their homes than are the younger members of the community.

Although it is known that some of the older people in the community
live with their offspring it would appear that such does not apply to
these respondents.

Table 4
Tenure of housing (district figures from Department of Statistics, 1992,

Tenure District Sample
Owned 88% 94%
Rented 9% 4%
Rent free 2% 0
Unspecified 1% 1%

Of the three respondents who rent their homes two are women younger
than seventy and one is a man in the seventy to seventy-four age
group. One of the women is a widow.

Income

Figure 3 shows the distribution of income for men and women
separately. One of the men in the $10000-$19999 range is working part
time, while two of the men in the $40000-$50000 bracket still work.

It is worth noting that 88% of the women and 52% of the men (65% of
the total sample) receive less than $20000 per year; and that 54% of the
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women and 15% of the men (29% of the total sample) receive less than
$10000 per year. This indicates that 29% of the sample have no other
income than that provided by national superannuation (see Table 5.)

Because the magjority of the sample is married (Table 2) the total
income for a household will be more. Respondents were asked for their
own gross income - not the amount coming info the house.

$10000-$19939 $20000-$29939
E3 women (n=26) Men (n=43)

<$10000

Figure 3. A comparison of incomes of women (n = 26) and men (n = 43)
of the sample showing the percentage of each gender in each income
level.

Table 5 shows gross New Zealand Superannuation figures as at June,
1997. It can be seen by comparing these figures with those displayed
in Figure 3 that some respondents, in particular widows, widowers and
divorced or separated people, will be at the lower end of the second
income group ($10000-$19999). It can dlso be seen that a married
superannuitant who earns an extra $62 a fortnight will have an income
boosted to slightly in excess of $10000. Unfortunately the intervals used
in the question were too large. Smadller intervals would have shown
which respondents who fall into the second income group are actually
at the lower end of that range.
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Table 5
National superannuation before tax. (Figures from Income Supnort,
June 1997.
Status Fortnightly Annudal
Single alone $417.58 $10,887
Single sharing $385.46 $10,049
Married person  $321.22 $8,369
Married couple  $642.22 $16,738
Occupafions

Table é shows the twenty-four types of occupation, or combination of

occupations, wi.zh were noted.

represented.

An extremely wide range is

Members of pailiament and professionals such as lawyers, medical

practitioners and clergy, are notable by their absence.

It would s« em

that, in this group, only three married women did not take up some
paid occupation either while raising a family or later on.

Table 6
Occupdtions of sample (n = 68).

Occupation Number Qccupation  Number
Accounting & Banking 6 Police ]
Administration 3 Farming / Police 2
Aviation 3 Public Service 4
Catering | Railways 2
Clerical 6 Retailing 6
Farming 2 Secretaridl 2
Housewife 3 Teaching 3
Housewife/Cautering 1 Technician 2
Housewife/Clerical 2 Trades 10
Housewife/Retailing 1 Trades/Labouring 2
Housewife/Secretarial 2 Typing ]
Labouring 2 Warehouse 1
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Although this sample belongs to the generations in which the normal
practice was for the husband to be the bread-winner while the wife
remained at home, only nine of the twenty-six women noted that they
were at some time mainly concerned with housework or child-rearing.

War Service

Thirteen male, but no ferndle, respondents, 72% of their age group,
were in the arrmed services during the Second World War.

Levels of educaftion

Levels of education were coded as follows:

|) Proficiency, which was abolished in 1936 (Openshaw, Lee & Lee,
1993) and replaced by the Primary School Cerfificate; both were
obtained at the conclusion of primary schooling and provided free
secondary education.

ii) Public Service Entrance, School Cerlificate, and a trade certificate;
the first was abolished in 1932 and replaced in 1934 by School
Certificate which did not become accepted until 1946 (Openshaw, ef
al, 1993) when the youngest members of the sample were at school. A
trade certificate was awarded at the end of a three or five year
apprenticeship so could be considered equivalent to an exam that
required two or three years of secondary schooling.

i) Matriculation or University Entrance and an advanced trade
certificate; the first two are synonymous. An advanced trade certificate
required further study and practice after the receipt of a trade
certificate so could be looked upon as equivalent to an examination
that followed school certificate.

iv) Undergraduate and professional qudlifications (but not a degree).
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v) Bachelor's degree or post-graduate.

Honorary qudlifications, membership of wvarious associations and
colleges were not considered to be educational quadlifications unless
an examination was involved. Obviously examination passes do not
necessarily indicate an actuadl level of education but in this context, in
order to maintain consistency, they were used as a criterion.

In the social sciences it is usual to measure education by the years of
education, or by the level that has been completed - primary,
secondary, or tertiary. However for New Zeadlanders in these cohorts
the educational qudlifications listed had more meaning. It is important
to note that, in their turn, Proficiency, Public Service Entrance,
Matriculation and School Certificate qudlifications were the terminal
school qudlifications and considered to be the markers of an educated
person (Openshaw ef a/ 1993) equipped for all white collar
occupations except those which required further professional training.
The sixth and upper-sixth forms of secondary schools prepared students
for university which was then accessible to a small proportion of the
population. Rather than assume that this sample had poor to medium
educational levels by today's standards, it may be more accurate to
note that its wide range is an indication that, by the standards of their
day, it is areasonably well-educated group.

Figure 4, which shows the educational levels for each age group by
gender, further illustrates differences in the educational expectations
for boys and girls which were representative of the levels considered
appropriate for each sex when members of these cohorts were at
school.
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Figure 4 a) The number of women (n = 25) with differing educational
qualifications in each age group.
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Figure 4 b) The number of men (n = 43) with differing educational
qudlifications in each age group.

Table 7 shows the number of women and men respondents placed in
each qudlification group. It also demonstrates the noticeable disparity
of educational qudlifications between men and women.
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Table 7

Educdational qudlifications of the sample shown by gender

Gender (i) (i) (iii) (iv) (v) No answer
Women 12 12 ] 0 0 ]
Men 7 13 13 5 5 0

Membership of various sociefies and clubs

Two questions pertain fo membership of groups - one to service, socidl,
and cultural societies and one to pastimes and sports clubs. Table 8 lists
the thirty-eight organisations which were given in answer to the first
question, and Table 9 lists the twenty-four activities given in answer to
the second.

Table 8

Service and social groups and numbers of members from the sample

Little learning No. Considerable learning No.
Age Concern Art Society

Blind Foundation Birthright

Cancer Society C.W.l.

Church Dog Obedience

Community Service Embroidery

Early Settlers' Association Genedlogy

Friendship Force Grey Power

Kapiti Carers Historical Society

N——=PMNN———=A—=82WN=———=N0—N

NMWw—=NOARE =R —=N—— ===~ = —Ww

Lodge Home & Ground Care
Meals-on-wheels Homebrewing Club
Old Students Horticulture

R.S.A. Lions

St. Vincent de Paul Music Society

Save the Children Probus

S.P.C.A. Professional Organisation
Senior Citizens Rose society

Sixties Up Rotary

Special Needs Children Trust

Widows and Widowers U3A

No answer No affiliations
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Note: Although thirteen respondents were in the armed forces during
the Second World War only two of them stated that they were members
of the RS.A.. The other two who claimed this dffiliation were too young
to serve in ihat war.

The thirty-eight societies were divided into two categories - those that
are service or social groups with, perhaps, a small learning component,
and those which have a considerable emphasis on leamning.  This
division is shown in Table 8 together with the number of individuals who
said that they belong to each organisation. Twenty-seven respondents
claimed no dffiliation or did not answer the question.

Table 9 shows the wide range of sports and pastimes that this small
group is involved in.  In some of these, such as rugby, an active past
has developed into an administrative present. Many of the
respondents take administrative roles in their activities. Seven are
administrators in the social and service groups only, twenty-five in
sports clubs only, while eight are administrators in both categories. In
total forty people, or 58% of the sample, take part in administration.

Table 9

Sports and pastimes with numbers of participants from the sample
involved in each

Activity No. Activity No.
Aerobics ] Mah jong 1
Aquarobics 1 Petanque 2
Badminton 2 Rugby ]
Bowls 54 Squash 1
Bridge 3 Swimming 1
Caravan club 2 Table tennis ]
Computer ] Tai chie ]
Country dancing 1 Tramping 3
Filming 1 Ulysses club ]
Flying ] Umpiring ]
Golf 20 Walking 2
Gymnastics ] Nil 2
Indoor bowls 22 No answer 2
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The numbers of activities each respondent is engaged in are shown in
Table 10. When societies or sports are looked at separately 20% of the
respondents are seen fo be involved in three or more societies and 20%
take part in three or more sports.  When each individudl's participation
in societies and sports are added together 54% of the respondents are
involved in three or more societies and sports.  Two of the respondents
take no part in sport and have no other association. These are a
married couple. The man is an invalid and his wife has little time for
outside activities because of the care he needs.

Table 10

Number of aroup memberships per respondent, number of sports per
respondent, and total number of activities (sports plus groups) per

respondent.

Number of activities 1.2 3 4 5 & F 8 Ni

Groups 20 9 8 4 0 2 0 0 2

Sports 28 256 9 4 ' O 0O O 2

Groups & sports 11 18 12 ¢ 7 4 3§ 2 2
Library and reading

Library use bears little relationship to the sample's reading habits.
Everyone in the sample reads something whether they use the library
frequently or not at all. In fact the two women with the widest range of
regular reading say that they never use the library!

Table 11 summarises the responses to the questions regarding library
use and reading habits. Sixty-five sample members read at least one
of the newspapers (the Dominion, the Evening Post, a Sunday paper or
the three free weekly papers) on aregular basis.  Of the four people
who state that they do not regularly read the newspaper, one reads
fiction, one a digest, one non-fiction, and the other magazines and
fiction. It will be noted that two of these people are amongst those
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who say that they are regular library users. However, every respondent
reads something on a regular basis and probably other materials less
often.

Table 11

Respondents' patterns of library usage with their reqular reading

interests

Use library Number Paper Mags. Digest Stories Fact Fiction

Frequently 20 19 11 3 3 ) 13

Often 13 12 10 4 ] 9 9

Seldom 20 21 13 7 4 7 10

Never 16 13 11 4 3 8 S

Totals 69 65 45 18 16 33 37
Formal courses

Data on which Tobias (1991a, 1991b) based his accounting for
differences between younger and older adults in course participation
was derived from Bird & Fenwick (1981) who reported that, in their
nationwide survey 11.6% participated in a course during the previous
year. Although 578 elderly people (over the age of sixty-five) took part
in the survey the number reported to have responded to various
questions vary from eleven to 5§78. This present survey requested
participants to note any courses in which they had taken part since
their sixtieth birthday together with their approximate age at the time.
These courses have been labelled "formal courses” to distinguish them
from informal learning situations, which may take the form of courses
not under the aegis of recognised teaching establishments.

Nine respondents (or 13% of the total), reported that they had taken
courses during the past twelve months. This figure includes eight
respondents (16% of their age group) who were aged 65 or over.
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Nineteen (or 27.5% of the total sample) had taken part in at least thirty-
nine courses since their sixtieth birthday. There is difficulty in gaining
an accurate figure as in some cases the information is not sufficiently
specific. For example one respondent stated that by taking ten papers
she had obtained community services certificates from a polytechnic.
This was conservatively counted as one course.

Table 12 shows how many formal courses individuals have taken since
their sixtieth birthdays. Of the three who have taken four or more
courses one has taken five, one seven, and the third eight. Table 12
also shows the percentage of each age group who took part in
courses.

Table 12

Number of formal courses per person by age

No. of courses % of the
Age | 2 3 >3 age group
60-64 - 2 0 2 31.60%
65-69 3 3 1 ] 34.80%
70-74 2 0 0 0 11.10%
75-79 ] ] 0 0 40%
80+ 0 ] 0 0 50%

(The courses for each of the nineteen respondents who have taken part
in formal courses are shown in detail in Table 17.)

Figure 5 summarises the types of course taken compared with the
figures from Bird & Fenwick (1981). The proportions of those engaged
in craft and education courses differ quite considerably (by more than
ten percent) from those in the study by Bird & Fenwick (1981).
Otherwise subject participation is remarkably similar.



<32>

i
Pastime Organisation Sport
Course types

[ sampe(n=19) WA BXF(I%N. (=68 |

* Note: 'Education’ refers to courses which have educational value,
such as English literature, but do not fit info any other category. A
complete list of subjects fitting the above categories is in Bird & Fenwick
(1981, Appendix 5, pp. 153-163).

Figure 5. A comparison of the popularity of types of courses taken by
respondents reported by Bird & Fenwick (1981) (n = 68) and those taken
by sample respondents (n = 19).

Reasons for and against course parficipation

The reasons given against and for taking part in courses are
summarised in Tables 13 and 14.

In this study three reasons predominate - lack of time, lack of interest
and failure to answer account for 72% of the responses. In the 1981
report these account for only 25%. The samples of 74 for participating,
and of 79 for not participating, used by Bird & Fenwick (1981) are
national samples and quite large in comparison with the samples of 19
and 50 respectively used in this present research.
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Table 13

A comparison between Bird & Fenwick's [1981) reasons for not
attending courses and those of the present sample.

Reasons against courses B&F% Sample %

26

N
wn

Lack of time

Clash with other activities
No classes available
Unaffordable

Only recent interest

No knowledge of courses
Lack energy - had enough
Family cormmitments
Distance to travel
Personal reasons

Health

Lack opportuntiy
Transport difficulties

Lack of facilities

Too old

Other reasons

Not interested 22
Other learning sources 2
Inconvenient times 4
Failed to answer 0 24

o
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There are several other mqgjor differences from the first study. Transport
and travel problems, lack of faciliies and opportunities, and poor
health were not noted as problems for the sample of the present study.
“Inconvenient times" includes one woman who has expressed fear, and
another discomfort, at going out in the evening to attend courses.
This was not mentioned in the 1981 report.

Some of those who have taken courses did not answer and have been
recorded thus. Other participants while indicating that they have no
desire, or need, to take further courses have not explained why they
took courses in the past.  In some instances where reasons have not



<34>

been given it is possible to make assumptions by observing any
relationship of courses to present interests. The organisations to which
these respondents belong, and staternents they have made, provide
the evidence required for this purpose.

Table 14

A comparison of reasons aiven for tcking courses between Bird &
Fenwick's (1981) work [n = 74) and the present study (n=19)

Reasons for courses B&F% Sample %
Improve education 20 22
Enjoyment 27 26
Interest outside home 15 )
Improve horne life ¥ 0
Specidl interest 16 11
Contribute to community 9 5
Meet others 4 0
Can't stop learning formally 0 5
Failed to answer 0 26

Examples of answers to question 14 concerning reasons for and against
participating in courses are:

"I am too busy with other activities, e.g. bowls, gardening,
family" (man, 60-64);

“I have not had the opportunity for higher education but
am interested in learning for enjoyment without exam
pressure” (woman, 60-64);

"I| was always used to continuous learning and since
retiring found myself getting rusty” (man, 65-69);
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"At first to 'hone' skills for my own benefit - later to assist in
my voluntary work- and now to gain an educational
qudlification which | did not have the opportunity to do
when younger' (woman, 65-69);

"Courses are not necessary for a happy and useful
retirement” (man, 70-74);

"Community service and other types of learning fake up
too much time" (woman, 70-74);

"l decided to give up courses and enjoy life and travel. I'm
still learning however’ (woman, 75-79);

"l do not see the need to pay for courses - libraries, friends
and colleagues provide me with all the information | have
needed' (male graduate, 75-79).

Informal learning

There are ten people in the sample who have not taken advantage of
any informal learning situations since turning sixty, and twenty-five who
failed to respond to the question. Of the thirty-three who state they
have used this form of learning, twenty record that they had taken part
in one, eleven in two, one in four and one in six such situations. Table
15 is a list of the various types of situations with the numbers involved in
them.
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Table 15

Numbers of respondents involved in informal learning situations

Learning situation No.

Bowls coaching 20
Indoor bowls coaching 2
Golf coaching ]
Umpire tuition n
Bridge 4
Crafts 14
Painting ]
Computer skills 3
Work-related training 2
Horticulture I
Vehicle maintenance ]
Travel ]
Television workshop ]

Further informal learning will have taken place in the service and social
groups with a considerable learning component, listed in Table 8, and
much of the reading, particularly non-fiction, listed in Table 11.

Further comments

Respondents were asked to write any further comments they might
have. Ten people did. Their comments are summarised:

1. Six people suggest that active learning and/or physical activity are
needed by older people;

2. Two state that many adults over §9 are still in full or part-time
employment which, they suggest, interferes with learning programmes;

3. One points out the value of internet for people over 55;
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4, The other argues that in a small community there is less likelihood of
older people being as lonely as they would in a city like Auckland and
he suggests ways of overcoming their loneliness.

Verbal additions

A male, in the 75-79 age group, has, since the questionnaire was
answered, completed a polytech Diploma of Turf Culture. He has
stated that his reason for taking this course was to complete an interest
which was aroused when he was appointed greens superviscr. He has
no intention of taking further courses apart from a brief intfroduction to
computers.

A male, in the 65-69 age group, is mid-way through a sports turf
management course. Since retirement he has taken on the task of
green—kee'ping and has stated that he felt at a disadvantage when
speaking to many Bowling Club members about bowling greens.

A male, in the 80-84 age group, stated that a few years ago (the actual
interval was not given) he took a university extra-mural hospital course
and completed accountancy papers so that he could assist the elderly
and take an active part in various organisations such as Lions and
Probus.

Leaming calegories

To enable comparisons between background factors and learning to
be made it is thought necessary to posit a hierarchy of leamning
activities.

Tobias (1991a) uses two categories - those who have been involved in
courses during the past year and those who have not.  In this study,
Tobias' first category has been widened to include dll those who have
been involved in courses since age sixty. It has also been felt necessary
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to sub-divide the large group of people who have not been involved in
formal courses since age sixty so a three division classification of dll
respondents has been adopted.

This study shows that two types of course exist - formal courses which
are the type described by Tobias (19921a) and informal learning
situations. Using the Tobias (1991a) classification and considering that
greater discipline is required by those taking part in the formal type of
course all those involved in such courses were assumed to be at one
end of alearning continuum. Those who were not involved with formal
courses but were participating actively in leaning situations were
placed in a middle group. Respondents who said that they were not
involved in either of those active forms of learning were placed in a
third group. Thus the sample of sixty-nine was divided info three groups
as shown in Table 16.

Table 16

Numbers of individuals in each lecining group

Groups 1 (Formal] 2 {Informal) 3 (None)
Numbers 19 23 27

Courses

Since turning sixty years of age sixty-one percent of the sample have
taken advantage of some form of organised learning through formal or
informal courses, or both. Overseas experience in providing learning
opportunities for the elderly is outlined by Swindell (1990,1991) and
Thompson (1994) and is also mentioned in articles by Garland (1994)
and Norman ef al (1992). Initiatives in assisting New Zealand elderly in
self-organised leamning (U3A) are discussed by Heppner (1994b) and,
for the well-off elderly, set out in a prospectus by Colley (1996,1997).
The data provided by this sample indicates the variety and depth of
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educational opportunities that are available to, and used by, the
elderly in this district.

Formal courses

Courses, which are available for all adults including the elderly in this
area, are provided by secondary schools and other teaching
organisations such as community colleges, polytechnics, universities,
church groups, the Central Institute of Technology (CIT),
correspondence school, and various privately controlled training
schools. They are advertised regularly in newspapers, for example
Terfiary Education - January updafe in the Evening Post of Thursday,
30th January, 1997, and in circulars.

Although the respondents in this study who had participated in formal
courses used a wide range of institutions {Table 17) not dll of the above
institutions were used. One participant had private lessons.  Several
polytechs were involved - Whitierq, C.I.T., Wellington and Palmerston
North. Two local secondary schools provided many evening and day
classes which were promoted under the auspices of the Workers'
Educational Association (WEA). University continuing education was
supplied by Victoria University and other courses were provided
extramurally by Massey University.

Eleven of the respondents have been involved in formal courses which
bear a direct relationship to the associations o which they belong.
Examples are: a gardening course and the rose society; oil padinting
and an art society; life experiences, writing (separate courses) and
family interests; computer studies and secretarial work; sports turf
management and greenkeeping.

Three of the respondents state that they are taking courses for the sake
of learning. Two women between 60 and 64 have said that they would
have liked to have furthered their education when they were younger
but lacked the opportunity.  They are now making up for lost time.
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The other, a madle graduate between 65 and 69, suggests that taking
courses has become a habit.

Table 17

Organisations providing formal courses, courses taken and numbers
of respondents involved in each course.

Organisation

Courses taken

No. involved

Private tutor
Whitiera Polytech

Wellington Polytech
CIT

Palm.Nth.Polytech
Night classes

Massey University

Victoria University

U3A

Oil painting
Gardening

Real estate salesman
Community services
Diploma turf culture
Sports turf management
Bone carving
Computer studies
Embroidery

Glass working
Literature

Music

Natural therapies
Painting
Pattern-making
Photography
Tailoring

Wood turning
Writing

Degree studies
Hospital studies
Accountancy

Art appreciation
Life experiences
Oral history

Religion

Surrealism
Unspecified

M_..a_n_-._n_._l—n._l-—-l-—o._..t__a_a__n__i_n—l-—-...-(I}..-..--\_a_n....-_.m_.
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Note. Several respondents have taken more than one course, some
through different institutions. Total number of courses taken is thirty-two;
total number of those taking courses is nineteen.

Of the twenty-six women in the sample nine, or 35%, have been
involved with courses. This compares with ten of the forty-three men, or
23%. Table 18 shows the composition of course participants by gender
and by age. Note that the only woman over 75 years of age was
involved in courses.

Table 18

The number of women (n = 9) and men (n = 10) of each age level who
are, or have been, involved in formal courses.

Age group Women Men
60-64 5 ]
65-69 3 5
70-74 0 2
75+ ] 2

Informal leaming sifuations

The term "informal learning” is used here to describe the leaming that is
the result of a conscious effort to learn, probably from a course or the
use of a person with expertise, but not through a recognised fee-
charging educational organisation. It does not include those
educational environments provided by organisations such as Probus
where socidl interaction is at least as important as learning.

Forty-eight percent of the sample, thirty-three members, have stated
that they have been involved in this type of learning situation and of
these ten come from the group who are, or have been, involved with
formal courses. The topics taken by these thirty-three are listed in Table
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19. All of these situations are directly related to interests mentioned
by respondents.

Table 19.

Informal learning situations used by the sample and the number of
respondents (n = 33) involved with each.

Informal learning Numbers
situations involved
Bowls coaching 19
Bridge lessons 4
Computer skills 2
Golf coaching 2
Horticulture 1
Indoor bowls coaching 2
Television workshop 1
Umpire lessons 3
Various crafts 15
Vehicle maintenance ]
Work related training 2

Note. Many respondents have been involved with more than one
informal learning situation. Total number of involvements is fifty-two;
total number from sample taking part is thirty-three.

Thiteen of the twenty-six women in the sample, or 50%, have been
involved in informal courses. This compares with twenty men of the
sample total of forty-three, or 47%. Table 20 shows the number of
women and men of each age level who have been involved in
informal courses. The one woman in the 75+ group is also involved in
formal courses.
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Table 20

The number of women (n = 13) and men (n = 20) at each age level who
have been involved in informal learning situations.

Age level Women Men
60-64 5 5
65-69 3 9
70-74 4 5
75+ ] 3

No course

Thirty-nine percent of the sample feel little need or desire, at present, for
contfinued organised learning although several stated that if they felt
the need they would participate. Their attitude can be summed up by
quoting the male graduate in the 75 to 80 age group who said that he
is "unable to see [a] need for courses when libraries, friends and
colleagues can supply all needed information”.

No one in the total sample expressed any desire to attend special
programmes tailored to suit the needs of the elderly, as perceived by
some authors (for example: Glendenning, 1989; Radcliffe, 1985; Roth,
1975). Indeed the only learning organisation intended for the elderly
that received any patronage from this group was U3A. Two people
were associated with U3A and one other, dalthough not involved,
expressed interest.

Learming

It is not proposed to delve into learning theories but it is important to

inquire into relationships between the approaches to learning and
aspects of the respondents’ backgrounds. The relationships
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between:

1) Age and learning; 6) War service and learning
2) Gender and learning; 7) Library use and learning;
3) Income and learning 8) Reading and learning;

4) Prior education and learning; 9) Associations and learning;
5) Prior occupation and learning; 10) Administration and learning;

will be investigated using, where appropriate, Spearman's Rank
Correlation Coefficient (Spearman’s p) and the chi-square (2] test. In
each instance where the latter is used the null hypothesis will assume
that there is no relationship between the two. Because "the chi-square
test assesses only the significance of the associdation, ... the descriptive
percents are essential to an understanding of the datd® {Moore &
McCabe, 1993, p.613). So statistical results are accompanied by

either a figure or a table.

1} Age and leaming

It has been suggested that both the age and the cohorts of the elderly
have a considerable bearing on learning activities (Tobias, 1991b).
Because the ages in the questionnaire were organised into intervals of
five years, each pair of intervals can be assumed to represent a cohort.
Hence a single statistical operation covers the likelihood of an age or
cohort effect. As the number of cases over 75 years of age was small
they were aggregated in the following statistical tests.

The participation of each age group in the different types of learning is
shown in Table 21. There is no significant difference between the four
age groups' involvement in the learning types ( 42 = 4.63; di = 6; p >
0.05).
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Table 21.

The percentage composition of each age level of respondents who
have been dllocated to groups 1 (formal, n=12}, 2 (non-formal, n=23),
and 3 (no course n=27]

Age group 1 (Formal) 2 {informal) 3 (None] n
60-64 32% 42% 26% 19
65-69 35% 26% 39% 23
70-74 1% 33% 56% 18

75+ 33% 33% 33% ?

2} Gender and learming

There is no statistical difference between genders in participation in
courses (2 =126, df =2 p > 005). Table 22 shows that
proportionately more women than men take formal courses and more
men take informal courses but that the numbers not involved in courses
of any type are very similar.

Table 22

The numbers of each gender in each learning group.

Gender 1 (Formal) 2 {Informal) 3 {None)
Female 9 7 10
Male 10 16 \F

3} Income and learning

The probability of there being an association between present income
and learning is statistically very small (%2 = 5.99; df =8; p > 0.05). This
is supported by a Spearman p of 0.18, which is not significant at the .05
level, and by Table 23 where the distribution of leaming participated in
by the groups in different income bands does not reveal any pattern.
Half of those with the most and the least income have not participated
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in any learning. Those with less than $10,000 have lower participation
rates than those in the higher income bands.

Table 23.

Percentage composition on each income level of respondents  from
learning groups 1 (n=17), 2 (n=23) and 3 (n = 27).

Income | (Formal 2 {Informal) 3 (None! n
<$10000 25% 20% 55% 20
$10000-$19000 28% 36% 36% 25
$20000-$29000 27% 55% 18% 1
$30000-$39000 33% 33% 33% 3
>$40000 13% 37% S0% 8

The similarity of the incomes of the three leamning types is further
confirmed by comparing the medians and the first and third quartiles of
each. These data are shown in Table 24. The similarity of those
participating in formal courses and those involved with none is striking.
It must be remembered however that the intervals in the survey are of
$10,000.

Table 24.

A comparison _of the medians and first and third quartiles of the
incomes (in thousands of dollars) of learning groups 1 (n=17), 2 (n = 23},
and 3 (n =27).

Statistic | (Formal) 2 (Formal) 3 (None)
1st quartile (Q1) <$10 $10-%$20 <$10
Median $10-$20 $10-$20 $10-%$20

3rd quartile (Q3) $20 - $30 $20 - $30 $20-$30
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4) Background education and learning

It can be concluded that early education has little influence on elderly
learning ( ¢ 2 = 899; df =8 p > 0.05). This is supported by a
Spearman p of 0.07, which is not significant at the .05 level, and by
Table 25. The ldrge number of formal course learners who have no
formal post-primary educational qudlifications is obvious as is the small
number with university entrance or advanced trade qudlifications. The
large proportion of those who have secondary and tertiary
qudlifications but who have not participated in learning groups since
their sixtieth birthday is also noticeable.

Table 25.

The percentage composition of respondents on each level of
background education from learning groups 1 (n=192), 2 (n=23), and 3

(n= 26).

Educationdl
Level | {(Formal 2 {Informal) 3 (None) n
i 37% 26% 37% 19
ii 28% 32% 40% 25
iii 7% 43% 50% 14
iv 40% 60% 0 5
v 40% 20% 40% 5

5) Prior occupaftion and learming

The twenty-four occupdations listed in Table 5 were placed in four
categories - professional, white collar, trades, and unskilled. The
relationship between prior occupation and learning as shown by a
Spearman p is 0.29, which is significant at the 0.05 level, compared
with the chi square test which found no association (yz =4.12; df=¢;
p > 0.05). Itis probable that there is some association between former
occupations and the elderly leamning groups.
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Table 26 shows the large number amongst trades people and unskilled
in group three and the lesser numbers of trades people and unskilled
amongst those involved in formal and informal learning. The latter
groups contain the magjority of the white collar workers. However former
professional people are evenly divided amongst the three groups.

Table 26.

Percentage composition of each type of former occupational group
from learning groups 1 (n=19), 2 (n=23) and 3 (n=27)

Occupation 1 (Formal) 2 {Informal) 3 {(None) n

Professional 33% 33% 33% 4
White collar 35% 39% 26% 23
Trades 26% 32% 42% 19
Unskilled 17% 28% 55% 18

6) War service and learning

There is no difference in membership of learning groups between those
who had service in the Second World War and those who did not. ( %2
=0.35; df=2; p>0.05). (Seetdable 27.)

Table 27.

Percentage composition of respondents with war service and those
without war service from learning groups 1 (n=19), 2(n=23), and3(n

= 27).

Service 1 (Formal 2 (Informal) 3 (none) n

Yes 24% 31% 45% 13
No 29% 34% 38% 96
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7] Library use and learmning

It is probable that there is no association between library use and
leaming ( Y2 =7.23; df = 6; p >0.05). Table 28 supports this conclusion.

There is an indication that those who never use the library have low
participation rates in formal and informal leamning. But the large
number of group three in the nevercategory is balanced by a number
almost as large in the frequently category. Those who frequently use
the library participate in informal courses at a much lower rate than less
frequent library users.

Table 28.

Percentage composition at each level of stated library use comparing
learning groups 1 (n=192), 2 (n=23), and 3 (n=27).

Stated use 1 (Formal) 2 {Informal) 3 (None) n

Frequently 35% 25% 40% 20

Often 31% 46% 23% 13

Seldom 35% 35% 30% 20

Never 6% 31% 63% 16
8) Reading and leaming

A wide variety of materials appears to be read by the sample as a
whole. The percentage of respondents in each of the three leaming
groups who regularlly read each type of material listed in the
questionnaire, except race guides which are read by only one
respondent, is shown in Figure 6. The large percentage from each
group who regularly read newspapers, all but four of the total sample,
indicates an interest in current happenings that can also be considered
part of their learning. A large number from each learning category
regularly read non-fiction.
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Figure 6 indicates that for all types of reading material groups one and
two members tend to use a wider range than do group three members
and that those people who have not participated in obvious further
learning are siill o be considered frequent readers.

il

IR R S

g L2
Digest Short stories |

Newspaper Magaanes

Fiction

J ) L 1(Formal) £ 2 (nfomal) B 3(None) _ |

Figure 6. The percentages of members of learning groups 1 (n =19}, 2 (n
= 23), and 3 (n = 27) who regularly read the named types of reading
material.

9) Associations and leaming

It has been suggested that the various types of social association
provide either a low or a high element of leamning (p. 19). Table 29
illustrates the involvement of members of the three learning groups in all
of the associations. A large number of those in group three, compared
with the numbers in groups one and two, either do not belong to any
association or do not answer.

Any association between leaming groups and the number of
organisations individual members of the group have joined is unlikely
(x2 =13.95; df =10; p > 0.05). Table 29 shows that there is a tendency
for members of group one to be involved with more organisations than
group two who tend to be more involved than group three. Fifty-six
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percent of the twenty-seven respondents (n = 15) who either stated
that they are not involved in any organisations or failed to answer the
question are included in group three. In spite of this the probability of
any association between dffiliation with an organisation and learning
groups is unlikely (¥2 = 4.81, df =4, p >0.05). The table does not show
that all of those in the three learning groups who have no dffiliations
with service, aid, social and cultural organisations are involved with
sport, except for three individuals in group 3.

Table 29.

Percentage of respondents involved with given numbers of service, aid,
social and cultural associations according to learning groups 1 (n=19),
2 (n=23), and 3 (n=27].

Number of
Affiliations 1 (Formal) 2 {Informal) 3 (None) n
Nil or NA 18% 26% 56% 27
] 26% 48% 26% 19
2 22% 44% 34% 9
3 50% 0 S0% 8
>3 50% 50% 0 6

However of those respondents in group three who do belong to an
organisation eight individuals (67%) are connected to one or more of
those which have a large learning component. Comparable figures for
group one are twelve individuals or 86% and for group two are nine
individudls or 56% as shown in Table 29.

It was thought that perhaps there would be an association between the
learning groups and membership of those types of organisations which
have some leamning component if those who claimed dllegiance to no
organisation were removed from the calculation.
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Table 30 illustrates members' involvement in those associations which
are thought to provide a high element of learning. It includes only the
forty-two individuals who are shown in Table 29 as being dffiliated to an

association.  In other words, twenty-seven individuals who have no
affiliation or failed to answer the guestion have been omitted from
Table 30. It is probable that the number of dffiliations with

organisations of this group, summarised in Table 30, bears no
relationship to the learning groups when individuals who are not
members of any organisation are excluded (y? 2.97; df = 4; p > 0.05).

Table 30

The distribution of the affiliations of individudals from learning groups 1 (n
=14), 2(n=16). and 3 (n = 12) who are involved with service, aid,
social or cultural organisations which have a high learning component
excluding those who have no organisational affiliations.

Affiliations 1 (Formal) 2 {Informal) 3 (None) n
No daffiliation 2 7 4 13
One or more 12 9 8 29

10. Administration and learning

It is extremely unlikely that there is an association between sports
administration and learning ( 2 = 0.24, df = 2, p > 0.05) or between
group administration and learning (¥2 = 1.64, df =2, p > 0.05). Tables
31 and 32 support these conclusions.
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Table 31.

The percentage composition of those involved in sports administration
fromlearning groups 1 (n=192), 2 (n=22] and 3 (n = 26), and of those
who are not involved.

Administration 1 (Formal) 2 {Informal) 3 (None) n
Involved 26% 35% 39% 31
Not involved 31% 1% 38% 36

Note: Seven re:: dents are involved in the administration of tw. or

more sports.

Table 32.

The percentage composition of those involved in group administration
from learning aroups 1 (n=16), 2 (n = 22), and 3 (n = 24}, and those not
involved.

Administration 1 (Formal) 2 (Informal) 3 (None) n
Involved 21% S50% 29% 14
Not involved 27% S2% 42% 48

Note: One respordentis involved in the administration of two groups.

Summary

It is convenient to posit three leaming groups - those who have bern
involved in formal courses since turning sixty, those who have
participated in informal learning situations, and those who have been
involved in neithci.
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A large number 4 variety of courses are in use. Many of those who
have been parlicioating in formal course:s fiave also been involved In
informal learning A large number of sample members are involved in a
wide range of iopics in informal learni. g4 situations. From the v..de
range of readir g indulged in by the respondents it can be assumed
that virtually all of the sample is taking part in some form of learning.

In this study relationships between the leaning groups and age,
gender, income:. war service, prior educaiion, library use, reading, and
administration have not been establisheci. Relationships are possible,
although improt~ble, between learning ornups and service, aid, sorial,
church, and < ltural organisations. An association has b.en
established beiv. cen former employment and the levels of learning
participation of this sample.
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5 - Discussion

The expressed aim of this study is to obtain information aboul the
learning of older adults and how it is reloted fo their present and past
backgrounds. It was thought that ihis research would provide
information on the elderly and their aclivities that reflected current
conditions in New Zedland and that that could be compared to
international studies and New Zealand studies based on eighteen year
old statistics. It is not claimed that this study is relevant to all, or even
most, of the older adults in New Zealand, but it is suggested that the
findings are vdalid for the group being surveyed and provide insights
which are unoblainable elsewhere.

The data that has been gathered sugg: sts that retired adults meet
their perceived lcarning requirements without the assistance and the
support from educationdlists that has been thought necessary by many
writers in the field of educational gerontology (for example:
Glendenning & Battersby, 1990; Krupp, 1995; Russell, 1993; Trent &
Trent, 1977). It also suggests that the measurable background of older
people is not an indicator of their approaches to learning. The
evidence supports an impression that the “elderly" are more active in
learning than has been concluded from other studies.

The discussion which follows consists of several sections. Pattems of
learning are investigated in the first part. This is followed by an
examination of possible indicators to the leamning approaches of
groups of elderly. Next is an examination of this study's implications on
proposals put forward by several authors. Finally three new proposals
are developed.

Paftterns of learning

It had been assumed that unless formal education, as for example that
provided by courses, was undertaken, little or no leaming was taking
place (Battersby, 1985; Radcliffe, 1985; Roth, 1975; Tobias 1991q). The
evidence supplied by this study leads to quite different conclusions.
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A consideration of the relationships between courses taken by
individuals with the organisations with which they were involved
provides this different view. Twelve of the nineteen respondents who
participated in foimal courses, and sixtecii of the thirty-three involved
in informal learming situations, named courses the subjects of which
were quite obviously associated with groups with which they were
involved. Examples, taken from those involved in formal courses
include a gardening course and the rose society, computer studies
and secretarial administrative work. Other examples, taken from those
involved in informal learning situations, include bowls coaching and
membership of a bowling club and craft classes and membership of
craft clubs.

Hence it follows that, for many of the respondents, involvement in
retirement interesis leads to a desire to become more knowledgeable
about them. In turn this develops inlo an active participation in
learning situations.  When knowledge, or expertise, has been acquired
the need perceived for some type of structured learning has been
satisfied and is replaced by a sharing of skills and knowledge with
others through a club or other association.  Further self-instruction is
available through discussion, reading, radio and television. Figure 7
shows the series of experiences involved in this process. It is not known
whether the inlerest precedes the joining of some organisation or
joining an organisation leads to the development of an interest. It
could be that both alternatives are used. The case of the man who
completed a greenkeeper's diploma course in order to be at least as
knowledgeable as other bowling club members and then joined a
greenkeeper's association suggests that ihe interest arose from one
organisation, led to a course of study which preceded joining an
organisation which was directly related to his course.

L__Inferest _ | Formal Discussion,
Course But ks Reading,
leads fo may lead 1o or/and | followea | Unstructured
Informal by Leamning,
L Organisaiion | Learning Practice
Figure 7. A diagrammaitic representation of a learning pattern inferred

fr nce.
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A woman in the seventy-five to seventy-nine age group stated that if
the need arises undertaking further courses may be found necessary.

The likelihood of there being any such o progression was unexpected
although there were slight indications of its possibility in the tables in
Bird & Fenwick (1981). 74% of their sample of elderly were interested in
further learning although only 11% had participated in formal courses
over the previous year. 59% preferred usiii classes for formal lean ing,
while another 24% would rather have private lessons, but, when learning
about their interests, 50% preferred to practise and 11% liked to receive
help from otheis; only 12% preferred classes. The interest shown in
formal learning, together with the large proportion who would rather be
taught, combincd with practice and receiving help, fit into the pattern
suggested by this study.

There is also some evidence that this is not the only pattern to be found
in the learning of retfirees. For instance three respondents claimed that
they were involved in university studies and university extension studies
for the pleasure of keeping their minds aclive. One of these, a woman
typifies the group. The topics of the courses in which she is involved do
not appear to bear any relevance to the organisations with which she is
associated. It would seem that some of the topics are related to her
wish to pass a written record to her children and grandchildren but
others would seem to be completely irrelevant to any of the
information she supplied on the questionnaire form. Two others, both
women, perceive courses as means of redressing a lack of educational
opportunity earlier in their lives. The courses in which they have been
involved seem to bear no relationship to any of the data they supplied.

Because of this lack of information it is unfortunate that direct
information about the interests of respondents was not obtained
through additional questionnaire questions. Two issues raised by Bird &
Fenwick (1981) which were also omitted from the questionnaire could
have been of valu«:. The first, the preferred methods of learning, refers
to leamning in a more-or-less structured way. The examples given by
Bird & Fenwick (1991) are classes, private lessons, discussion groups,
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mail, talks, television and radio. The second, preferred methods of
learning about interests, refers to the whole spectrum of learning and
includes help from others, classes, teaching oneself, private lessons,
associating with other learners, correspondence, and talks.

Indicafors fo lafer learning

Tobias (1991b) suggests that overseas research has "demonstrated a
high positive correlation between early education and levels of initial
education and educationadl participation during adulthood". As will be
seen later he extends this to older adulthood.  His suggestion is
supported by Heppner (1994q, p.16), "... the mqgjority of those older
people who pailicipate in educational activities were those who have
the highest levels of educdation, income and employment.”  The
property of early education as a predictor of participation in courses in
retirement will bo discussed at length lcier. Here the prediciive
" qudlities of other factors, income level, gender, age and former
employment, will be examined.

Income level

Although the educational group that is no! involved in either formal or
informal courses has twice as many members as the formal course
group on the lowest income level it also has four times as many on the
highest level. So it is not surprising that there is no significant
correlation between present income and learning groups (p = 0.18, p >
0.095).

A weakness in the questionnaire may have affected the results. Smaller
income intervals may have been advantageous in gaining a truer
picture. Before using the questionnaire the actual range of incomes
was completely unknown. It was thought that an interval of at least
$10,000 would be necessary. Such a figure would appear less intrusive
and be less difficult for each respondent to calculate hence the
question was more likely to be answered. However, dlthough the
national superannuation for one person is below $10,000, just a few
dollars extra each week, which could be gained by baby-sitting, sale of
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handcraft or interest on savings (to quote just a few), would put the
recipient into the next income level.

It is possible that with such an alteration a slightly different statistical
conclusion may have been reached. However as it stands this study
found no relationship between present income and current leaining
practices. There may have been sori. relationship between pre-
retfirement income and educdational activity in retirement bul this
proposition was not investigated.

Gender

Although women make up 38% of the sample they comprise 47% of
those taking formal courses, and 39% of those involved in informal
learning. But these figures are misleading in that several women were
involved in both formal and informal courses. Slightly more than one
third (38%) of the women are in the group which do not participate in
courses. These figures support the conclusion that, although women
appear to be more active in their learning activities than men, a
relationship between gender and learning in the elderly is statistically
improbable (¥2=1.26; df =2; p>0.05).

Age

It might appear that earlier cohorts have had less educationdl
opportunities than later ones - that as the century has proceeded there
has been more emphasis on longer schooling and higher educational
qudlifications. It could dlso be claimed that as the elderly become
older their learning activities lessen. Such suggestions are not borne out
by this study. At least some of the elderly continue to be aclively
involved in further learning to advanced ages. Unfortunately only four
people over eighty years of age have been included in the statistical
analysis and all are men. A higher number, particularly with the
inclusion of women, would have provided stronger evidence.
Nevertheless, no lessening of learning activity with increasing age has
been demonstrated (%2 = 4.63; df = 6: p >0.05).
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Former employ:.ient

When former c¢mployment is placed ito the four categories,
professional, whi'e collar, trade, unskillecs «ind  these are comprred
within the three lc.aming groups a positive ©; :earman p of 0.29, which is
significant at ti.  2.25 level, is obtainc.i. This correlation ‘the igh
posifive, is insufti- ilent to be of practical v = In predicting who will ke
part in formal courses, informal learr1g experiences, or neiner.
However, the wssociation beiween irades and manual fo. ner
occupgations ari.. a lower rate of eng igement in further lew .ing
suggests that pcople who have needed little reading and writir:,
their working lives may be less likely to loo! for further education ir their
retirement.

It is interesting 1« speculate that the type «f occupation would suggest
a greater intere ' and possible involvemcaiit in, together with an o' ility
to pay for, the 1iore formdl type of leoning. Unfortunately for this
oremise the sho -~ market collapse of 1% 7 involved the refire:- 1t
savings of many . :ople. As a conseo:: .e those retirees whe: wa
now in the higher income groups ©. onrobably those, like ex-
government se:ivants, who invested through their working live- in
superannuation schemes.

Tobias' speci.afive proposals

This study does riot support the speculoi:ve proposals put forward by
Tobias (1921b) fo. the shortage of older odults participating in coi. Lus
and as reasons {ur his proposals for educating the elderly, nor do. .. it
necessarily refulc them.

Proposal one

Tobias' {1991b, p.424) first proposal suggesis that as "a large numbe: of
studies have de:nonstrated a high positive: correlation between levels
of initial educailion and educational pariicipation during adulthcod”
the lower particination rates of older adi/'is is the result of a lack of
earlier educatiori il opportunity for the older cohorts.
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The proposition seems logical. Figures from Bird & Fenwick (1981)
definitely demonstrate that younger adults had a greater participation
rate in courses than those over fifty-five. As indicated above it is also
probable that as this century has progressed educational opportunities
for youth in New Zealand have steadily improved - at least for tiiuse
who had becorn e adults by the time of the 1978-79 Department of
Education survey.

This speculative idea is, however, based on three assumptions: first,
that there is a high positive correlation between levels of early and
later education; second, that courses are a valid measure of
_ educadtional activity; and third, that the courses undertaken during the
previous twelve months provide a valid measure of educational
activity. Unfortunately Tobias (1991b) did not cite his source(s)
supporting the fir-t assumption. However Granick & Friedman (1973,
p.61) cite Johnsione & Rivera (1965) in stating that:

“interest in learning tends fo increase in all adult age
groups, including the elderly, in direct relation to their
educational attainments.  This interest is matched by
the fact that the rate of participation in adult education
activities is also related to the previously acquired level
of education.”

This theory is repeated in the report of the Social Advisory Council
(1984, p.27): "there is clearly arelationship between previous education
and continuing educational interests in later life". The male graduate
in the sample who stated that he was "always used to continuous
leaming and since refiing found myself getting rusty" provides
evidence supporting this claim.

The sample used in this study was eighteen years younger when the
previous New Zeadland research was conducted so the younger
members would have been included in the under sixty age group at
that time. These would be a more educdationdlly advantaged group
than those who were of a similar age in 1979 (Heppner, 1994a) who
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now make up the eighty to a hundred age group. It follows that the
increase in the number of those participating in courses shown in this
study would appear to support Tobias' (1991b) suggestion that those
with higher levels of early education would be more likely to participate
in learning when elderly.

This study does not show this. It has shown that the probability of there
being no relationship is extremely high. The correlation between
previous education and present learning is a Spearman p = 0.07 which
is not significant at the 0.05 level. This suggestion is supported by two
women one between sixty and sixty-four, and the other between sixty-
five and sixty-nitie, neither of whom haodi the opportunity for higher
education but are now taking courses foi cnjoyment and to assisl with
voluntary work.

Secondly, considering the large numbher and range of leaning
activities this study's sample is involved in it seems inapproprialc: to
suggest that a measurement of their participation in formal courses
could be a valid measure of such activity. The Bird & Fenwick (1981)
study was designed to assist the Department of Education in planning
further formal courses for adults in general and hence did not include a
measurement of non-formal leaming. Forty-eight percent of this
sample have taken part in informal courses compared with tweinty-
eight percent who have participated in formal courses. These figures
suggest that Tobias (1991a), in using the Bird & Fenwick (1981) datq,
omitted a type of learning which could be assumed to be more
appropriate to refired people and a better indication of their
confinued intellectual activity. However, it could be argued thal the
proportionately large number of people currently involved in formal
courses, compared with the number described by Tobias (1991q), is a
reflection of the large number of activities of this group as a whole. If
so it would be necessary to show that the lesser number of course
participants in the Bird & Fenwick (1981) study was a reflection of the
learning activities of that total sample, for which no figures are
available.

In this study respondents were asked to list formal courses in which they
had been involved since retirement. Nineteen respondents had taken
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part in at least forty-five courses. As has been described elsewhere in
this report, some: of the courses which wcie assumed to be one riay
have actually been more. During the past year 16% of the respondents
sixty-five and over had been involved in a formal course. From the
responses to the question it had been hop d to tabulate the numb:  of
courses per year for several years but such was impossible from the
answers supplied. This would have provided support to statemients
about the validity or otherwise of using the numbers of people involved
in courses during a single year. The evidence gathered, however,

neither supports nor negates the validity of Tobias' idea tha! the
" number of people involved with courses in a single year is an adeguate
measure of leaming activity. This study does not endorse Tobias' first
proposal.

Proposal two

In his second proposal Tobias (1991b, p.242) suggests that the lock of
pressure on older adults to obtain highet job qudlifications is a reason
for their lower participation in courses. This could quite well be true but
one developmental aspect has been neglected. In the years when
these people were working full employment meant that, although
many did attempt to improve their vocational quadlifications, the
inducement to do so was considerably less than the pressures that
have developed in the last few years since the policies of
rafionalisation and restructuring have become widespread.

It could be thal people of the generations in the sample are actually
becoming more involved in courses than they were before retirement.
It is possible thal the imposition of a more or less fixed curriculum in the
primary and secondary schools of their time, followed perhaps by @
rigorous vocational programme with very little choice are superseded
by the freedom to choose subject and method offered by many
organisations which together provide an extremely wide choice. At
retirement, for the first time in the adult lives of many, there are no
longer the stresses and controls of being either the bread-winner or the
bread-winner's helpmate. Consequently a period of adjustment takes
place which is dependent on the individual and on the spouse - the
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length and difficulty of the change being greater for men than for
women {Koopmaii-Boyden, 1988; McCadllun, 1986).

This survey tends to support these ideas. All but one of those who are
participating, or have participated, in forrnal courses in the sixty to sixty-
four age group are women. In the next age group relative proporlions
of men and women are similar, 33% and 38% respectively. These data
lead to the assumption that as adjustment to their changed situcations
proceeds, and as retirement interests increase, some retirees discover a
need to resume formal learning. The present study also presents some
evidence that people did not have the time before retirement to
participate in forinal leaming and that leorning without the requirerient
to sit examinations makes learning a more: pleasurable activity.

Needs for knowledge can be sdfisfied in ways other than formal
courses. Forty-eight percent of the sample use informal learning
situations for which no provision was made in the Bird & Fenwick (1971)
investigation. Fifty-three percent of those involved in formal courses
are also using informal leaming situations. Amongst the thirty-nine
percent of the sample who use neither formal nor informal course-type
learning, reading and associations with social groups are use:! to
broaden understanding and gain knowledge. Using a brouder
definition of the term "learning”, it is quite clear that all but two or three
of the sample are regularly in learning situations.

As these people are retired Tobias' proposal that job-pressure no longer
influences them into undertaking formial courses is correct.  His
assumption that formal courses can be used as measures of learning
activity is inadequate. It does not measure the other avenues of
learning which can be used by older adults and which are
demonstrated here.

Proposal three

The third suggestion is that the “impact of [the] aging processes ... may
partially account for the differences ..." (Tobias, 1991b, p.424). Because



<45 >

these people are becoming older his use of the word "partially” means
that his proposal cannot be falsified.

When the aging process is mentioned one thinks of ill health, setsory
diminution such as failing eyesight and poor hearing, lack of mobility
and a lessening of reasoning abilities. As reasons for non-participation
in courses only {vwvo members of the sample used their own ill hecalth,
another mentioi . :d the need to care for a sick person and jusi one
used age. Apart from those four, resporidents seemed to suppoi! the
studies of Batteisby (1982), Denney et a/ (1992), Granick & Friedman
(1973), Radcliffe (1985) and Sakato & Fendt (1981) that showed no
lessening of mental activity in the elderly and demonstrated the obility
of the older peoy 'z to learn.

Sensory impairment and declining health in older people may inteifere
with participation in formal learning but cannot be directly related to
declining ability to lean. As early os 1967 Eisdorfer (1967, p.18)
suggested:

. . . thal autonomic and performance factors play a
significant role in our attempts to define learning ability in
the aged and that much of the deficit in learning studies
which is observed may be an artefact of our failure to
understand these variables ...".

Studies by Granick & Friedman (1973), Sakato & Fendt (1981), Battersby
(1982a & b) and Hultsch ef a/ (1993) demonstrated that the ability to
learn does not deteriorate with increased age and that measurable
inteligence does not decline even in seventy and eighty year olds,
provided that there is freedom from disease together with adequate
social and emotional stimulation. Consequently those involved in a
sport and an organisation which together can provide socidl,
emotional, and physical stimuli would appear useful for an investigation
into learning habits of the elderly.

Hultsch ef a/ (1993) suggest that objective health reports and cognitive
functioning bear little relationship and Jarvik (1973, p.66) states "the
natural course of aging in man does nof include cognitive decline".
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Denney et al (1992) investigated the ability of three groups, young,
middle-aged, and elderly adults, fo solve everyday problems. They
found little difference, but in opposition 1o stereotypes of older people,
in several of their experiments the elderly were slightly more efficient
than either of th:- other two groups. "“lhe ability of older persoris to
learn, and to acquire new qudlifications is not diminished" (Radcliffe,
1985, p.189).

An earlier staternent by Jarvik (1973) quadlifies these ideas. She cites
longitudinal studies that indicate a rapid slowing down of the specd of
intellectual funciinning somewhere between the ages of 18 and 49 but
not thereafter. And Norman ef o/ (1992, p.264) suggest that "with
advancing age working memory declines”.  This may be so, but
declining working memory does not mean that the ability to learn
ceases. In addil'on, the decline with "advancing age" may be slowed
down as the img» oving general health of older people adllows maore of
them to enjoy active mental and physical lives into their eighties and
nineties.

This survey strongly suggests that after retirement learning processes
continue. The use of a chi square test showed no significant difference
in their learning between age groups in the sample. It is suggested
here that the learning of those in the sample is for different, and for the
individual possibly more profitable, reasons which may not be obvious
to younger peopie.

Proposal four

Tobias' fourth proposal refers to the "large number of policies,
mechanisms, ond practices [that] serve to create increasing
dependency among older people rather than maintaining and
fostering independence" {Tobias, 1991b, p.425). Itis assumed thal he is
referring to that psychological state whicii has been termed "leai ed
helplessness" ({Solomon, 1982); the condition which seems to be
induced by carers, particularly health and social workers, and chiefly in
institutions (Koopman-Boyden, 1993).
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This study does not attempt to investigate this phenomenon, but
because the maojority of the members of this sample live in their own
homes it can be assumed that they must jposo facto retain a large
degree of indepandence.

Proposal five

The fifth propos«i suggests that capitalisti- “policies and practices it
exclude substariiial sections of the workir) class from important forms
of education sunpress the creative, critico)' and reflective capacitic. of
these people, o:.d result in rejection by nany of those educational
opportunities that are available” (Tobias, 1991b, p.427). This was not
specifically addiessed in this study.

All the same it has been shown that the annual incomes of the sample
range from less than $10,000 to more than $50,000, that past
occupdations range from unskilled to professional, and that early
educational qudlifications range from none to post-graduate. Hence,
it can be argued that the respondents come from most sectiori- of
society. In spite of this it has been demonsstrated that nearly all of them
have been involved in gaining, in one way or another, knowledge
about the things that they are interested in and that their past
occupations bear little relationship to the type of learning experiences
in which they arc engaged.

Tobias’ conclusion

The section on factors that militate against older adults taking part in
formal learning concludes thus:

“the fact that nearly 70% of those 65 and over expressed
no desire to engage in any formal learning and only 5.5%
of those over 65 had participated in any form of
educadtion in the previous year may be seen as indicative
of a political economy that distorts human growth in the
interests of capital accumulation” (Tobias, 1991b, p.427).
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In contrast a comparable statement from this survey is: 72% of those
sixty-five and over expressed no desire fo engage in formal learning,
26% had participated since age sixty, while 16% of those sixty-five and
over had taken a formal course during the past year. Nearly 66 % of
those who had ot undertaken a formal course had participated in an
informal learning situation since age sixty. Not one of this sample used
shortage of moniey as a reason for not poiti ~ipating.

These statemernis can be compared wilh the statement aboui dll
adults, not just the elderly, from the National Institute of Adult
Continuing Educution of England and Waolas (1994) cited by Hughies &
Tight (1995, p.300):

“... only 10% of those aged seventeen or more were
currently studying anything. Some 24% had studied within
the last three years, but the magjority, 52%, claimed not to
have studied at dll since they left school."

Further proposals

Tobias is not the only New Zealand writer who has suggested means for
overcoming the apparent reluctance of ihe elderly to lean. In this
section suggestions by the Social Advisory Council and by Battersby will
be investigated in the light of the discoveries made during this
research.

Various interest groups comprising, in the main, younger people, for
example church groups, social workers and rest home workers, formed
the Social Advisory Council.  This committee, having stated that
“insufficient is known as to what New Zealanders actually do in later life"
(Social Advisory Council, 1984, p.27) saw fit to put forward suggestions
for the educalion of older adults, their recommendations to the
government incluciing the following:

"Recommendation 11. That the Minister of Education be
requested to promote the provision of educational
opportunities for students aged over 60 as part of overall
lifelong education programmes.
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"Recommendation 12.  That the Minister of Education be
requested to encourage tertiary educational institutions to
provide ciedit and non-credit coursas that suit the learning
needs of older students." (Social Advisory Council , 1984,
p.56)

In proposing that there is a need to provide learning situations for the
elderly they hove been joined by Battersby (1982a), Glendenning &
Battersby (1990), Heppner (1994q), Swindell (1990), Trent & Trent (1977),
Tobias {19921b) and Withnall & Percy (1%:0). Their attitude cai: be
summed up thus.

. if we . . . neglect the edi.cational, social and
recreational needs of those in latet life, we do so at our
peril, for we will face a mounting economic and socidl
burden bccause of the decline of older people’s physical
and mernital health through their isolation, inactivity and
lack of recognised role" (Ageing and Education Working
Party, 1987, p.33, but my itdlics).

Maintenance of physical health and the ability of older adults to learn
has been touched on earlier (pp. 65-66). However the itdlicised phrase
needs further examination.

Isolalion, inactivily and lack of a recognised role

The evidence gained in this study, that these people are mostly active
in sport and other organisations, without the guidance or assistance of
a group of younger people, demonstrates that, for this sample at least,
problems created by the concepts conveyed by the italicised phrase
in the quotation above have been overcome. If respondents have
suffered from isolation they appear to have compensated for it through
their own, or their friends', efforts in joining the large numbe: of
organisations lisltcd above in Table 7 - service, aid, social and cultural
associations, Talsie 17 - educational orgonisations, and 19 - informal
leaming situations.
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Those who have little or no contact with active older adulls (as
opposed to institutiondlised elderly) imagine that inactivity and the
lack of a recognised role are characteristics of the elderly. It is
apparent, however, that these ideas are irrelevant to this sample, all but
three of whom are involved in sport of some kind. The statemenits of
two men, one in the sixty to sixty-four age group, “I am too busy with
other activities, c.g. bowls, gardening, family," and the other in the
eighty to eighty-four age group, "My tine is filled up with family and
sport," indicate that they are very busy people even without their
mentioning any home commitments. That their active lives are not
isolated examples is shown by the two hundred and fiffeen
associations, sports and pastimes in which these sixty-nine peoplc are
involved togethier with the administration of fifty-seven sports and
associations. These figures do not inciude involvement in courses,
formal and informal.  Nor do they include property maintenance,
housekeeping, and involvement with faiivlies for which no figures are
available. 1t is dso possible that all of the organisations to which
members are alfiliated are not listed. The fact that only two of the
thirteen who served in the forces during World War Two claimed
membership of the R.S.A. is evidence of this.

These data would indicate that "the educdational, social, and
recreational needs of those in later life" (Ageing and Working Party,
1987, p.33] are boing met by this sample.

Fducational nceds and obsfacles

Battersby (1982a) suggests that, since the number of elderly is
increasing, they have a right to have their needs for further education
catered for. He lists the educational needs of the elderly which have
been proposed by an American, McClusky (1971) and relates them to
New Zedland. The four needs listed oie coping needs, expressive
needs, contribulive needs and influence nceds.

In describing means to cater for these needs Battersby (1982q, p.31)
states that “several of the major obstacles that adult educators may
encounter in establishing ... programmes [designed to meet some of
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these needs] need to be recognised’ and proceeds to mention
negdative attitudes, stereotypic images and eight difficulties - obsiacles
encountered by tertiary organisations to the setting up of further
learning facilities for the elderly - which were discovered by Trent &
Trent {1977) in a survey of universities and colleges in the United States
of America.

in contrast to i .e views it is suggestcc! here that the needs listed
actudlly apply 1o dll adults and not merely the elderly. The differcrice
between other adults and those who are iefired is that the retirees have
the time to satisly their needs by pursuing interests both old and new.
These interests ore not necessarly leisure pursuits. They may be
concerned witli family and with voluntary community assistance.
Nevertheless a discussion of the needs and the means taken by this
sample to cater ior them follows.

Coping needs
Battersby (1982, p.31) cites McClusky (19/1)

“... coping needs are met by such programmes as adult
basic education, hedlth education, training for economic
improvement, legal arrangemenls, family adjustments,
and use of leisure fime ... [they] are related to social
adjustment, psychological health and physical well-being.”

It has been forgotten, or never understood, that during their lives the
elderly have already faced, and generally coped with, constant and
tremendous dlterations in aftitudes, understandings, and living
conditions. Withnall & Percy (1994, p.155) refer to this when they siate,

participation and non-parlicipation [in  learning
activity] have generdlly been grounded in a here-and-
now conlext and have made littie reference to the
tremendous changes in the world through which current
cohorts of older people have lived and how they perceive
them".
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From such successful experience they can probably manage further
changes as they grow older better than the educators who,
presumably, are considerably younger and therefore do not have such
a background of experience - "few are dable to appreciate change as
much as those w!:o have survived it" (Radcliffe, 1985, p.184).

Older adults' inve! 2ment in life changes nieans that their approacci: to
most things, including learning, is qudlitatively dissimilar to that of the
less sophisticated younger adults and children. This is exemplificd by
the woman between seventy-five and seventy-nine who participales in
formal courses, informal learning procedures and reads a lot. "l learnt
to play bridge at seventy-five and now play two days a week; do my
half acre of gaiden except for lawns, play golf two days a week if |
have time. Hopefully my children like my company because | am not
too much of a bore or tie! That's what learning is about.”

Expressive needs

Battersby (1982a, p.31) citing McClusky (1971) states that "expressive
needs refer to those activities which have intrinsic meaning and
pleasure ... [and] may include physical education, liberal and general
educationdl studies and hobbies".

It has already been stated that dll but four of this sample are involved
with sport. In fact the sixty-five respondents have one hundred and
twenty-five dffiliations with sports and pastimes. The formal and
informal courses in which they are, or have been involved, together
with their sports and pastimes support the claim that, without express
provision for educative facilities for the elderly, the maqjority of this
group of older adults is catering for their expressive needs.

Coniributive nceds

Battersby (19820, p.31) still citing McClusky (1971) states that
“contributive needs ... encourage the aged to assist others in society
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through voluntary organisations and can be met by leadership and
various community education programmes”.

A list of those organisations which can be termed "welfare groups" and
with which some respondents are involved, such as Age Concern,
Birthright, the Blind Foundation, the Cancer Society, Kapiti Carers,
Meadls-on-wheel:, St. Vincent de Paul Society, Save the Children and
various church groups, would tend to suggest that people who feel a
need to assist others in an organised way are dlready doing so. The
contributions of those in this sample who are taking part in the
administration of various groups are also sdtisfying this need.  All of
these are alreadly contributing to the community either without having
been provided with a specially designed course or having participated
in a course which is already available. The latter position is exemplified
by the man in the eighty to eighty-four year old age group who took
university hospital studies in order to beccome more effective in the
Kapiti Carers organisation.

Influence neecds

Battersby (1982c, p.31) citing McClusky (1971) states that "influciice
needs reflect the desire of the elderly to play a part in the direction and
qudlity of their own lives". He then siiggests that "leadership and
community education activities, as well as programmes relatec to
political awareness are required”.

It is difficult to decide what he means. The programmes he sees as
necessary appear to be an attempt to embroil the elderly in politics,
the influencing of others. The definition suggests that they should be
controlling their own lives.

It has already been suggested, above, that retirees do not have many
of the constraints faced by people who are working. This would more
than suggest thal they have greater control over their own lives than
younger adults have over theirs. For example, one respondent, a



<74 >

woman in the seventy-five to seventy-nine age group, states, "I
decided to give up courses and enjoy life and travel. I'm sfill leaining
however".

If Battersby means that the elderly have a need to influence others, this
group are certai' 'y having an impact on the community through their
involvement with their families and through active participation in the
various organiscitions, mostly devised for younger people, to which
they belong. This is demonstrated by the fifty-two percent of the
sample who are: involved in administratiori.  Awareness, or interest, in
local, national and international affairs is indicated by the large
number who regularly read newspapers.

The inescapable conclusion is that specially devised educalional
programmes to cater for any of the four needs postulated by McClusky
(1971) as cited by Battersby (1982q) are unnecessary for a group such
as that which forms the sample used in this study.

Obsilacles

Trent & Trent (1977), cited by Battersby (1982q), suggested that in the
United States of America various obstacics or problems in setting up
programmes for Ine elderly had been found. Although it has been
suggested here that there is little or no need for such programmes nree
of the suggested difficulties which afiect the elderly more than
institutions will be looked at. These are: cost to potential participants;
locating or conlacting the audience; lack of interest on the parl of
older people.

Cost

Possibly the costs for courses in New Zedland are lower than in the
United States of America because the aniount charged does nof scrm
to have had any effect on course participation. The only member of
the sample who mentioned cost stated, "l do not see the need to pay
for courses - libraries, friends and colleagues provide me with dll the
information | need.”
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That cost has not been a determinant in people deciding whether to
take courses or not is indicated by the fact that the median und
interquartile ranges of the annual incomes of the groups who have
taken formal courses and those who have not lie within the same
intervals. Neveitheless a case could be made for the supposition that
access to educational facilities would be more difficult if costs were to
continue increasing at a faster rate than the increase in the income of
retirees.

Although it has been shown that there is no relationship betwec
income and formal and informal course participation this could
change quite dramatically. It has been noted that twenty nine
percent of th¢ sample have no income other than national
superannuation und dlso that ninety-four percent own their dwellings.
When dllowanc: has been made for ta- rates, house insurance and
maintenance, food and clothing it wil' be seen that there is litlle
remaining for "luxuries” such as educational courses. In spite of this
forty-five percen! of those in receipt of National Superannuation as their
only source of income have been involved in formal and informal
courses. So it is conceivable that if cosis continue to escalate these
people, at least, are likely to be unable to continue with this style of
learning.

Publicity

Not one of the sample seemed unaware that courses are available.
This could be partly a result of their regular newspaper reading.
National and local newspapers regularly carry advertisements of
regional and national educational establishments. The "Evening Post"
and "Dominion” often have special supplements advertising the
offerings of a number of educational institutions. Local schools
distribute handbi''s, which appear with the junk mail in letterboxes, to
advertise their night and day classes.

It could be thal Ihe higher participation rate in this survey than in the
Department of Education survey of 1979 (Bird & Fenwick, 1981) is an
indication that the advertising of courses and institutions is effective.
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Lack of inferesi

The summary of reasons for non-participation in courses, Table 13,
shows that 22% of this sample are not interested and that 24% failed to
answer. The lack of interest of 46% oi the sample could be an
indication that learning needs are being met in other ways. The
statement "conuunity service and other types of learning take up too
much time" (woman, 70-74), which is typical of responses from this
section of the sample, could be taken 1o indicate that any need for
acquiring knowledge is being met in ways other than course
participation, rather than showing alack of interest in courses.

A conirasting view

The evidence that has been gained through this study suggesi> a
contrasting view. Learning needs are being met. The obstacles
described in the reports of Tobias, Battersby and others have little effect
in preventing this.

Learning takes place amongst the elderly to a much greater extent

than is redlised.

The picture of the elderly person gently moving a rocking chair on the
verandah is completely false for the active elderly as this study shows.
It has been indicated that most of the respondents are very busy
people. Even the 39% of respondenis who were not involved in
courses of any kind, and thus are included by Bird & Fenwick (1981)
amongst those uninterested in courses and described by Roth (1975,
p.7) as "... the multitude of people who drift through life in happy
oblivion ...", are very much involved with their organisations, community
affairs, homes and families. As one wornan wrote, "“If | was not so
involved in sport and administration | would have the time to enter
formal educatiors programmes." Whether this active participation in
sport and involvement with others leads to a healthy, mentally active
life or whether active, dalbeit self-directed, cognitive activities
determine which older adults will have a capability for physical ond
social activity is not clear.
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Withnall & Percy (1994, p.151) state that:

"Children, adults and older adults continue to learn
throughout their lives as they are exposed to new
information, pass through life stages of opportunity and
crises, move into new roles, pursue interests and have
socially-constructed needs. They may not identify the
learning activity involved as 'learning’ and it will rarely -
certainly for adults and older adults - have anything to do
with the formdlised processes which educators and
trainers call education and training.”

In this present research the learning activities of older adults were
looked at in this wider sense. In spite of the busy lives of the sample
answers to the questionnaire show thal only two members may not
have been regularly involved in some form of learning. Nine
respondents weie involved with formal courses, ten with formal courses
and informal learning situations and thirteen with informal leaiiing
activities. Those could dll lead into the further sharing of knowledge
through associalion. All but two of the sample were using informative
reading material. It appears then that almost all of this group of seior
adults is involved in leamning and is, in this aspect of their lives,
considerably mor= occupied than either they or others would imagine.

Older_folk gain and use their knowledge in a more credative, self-
motivated and self-controlled mode than younger adults and children.

Prior to this study it was accepted by this writer that authors who seem
to equate the ecducation of older adults with the leaming of younger
people had based their assumptions on knowledge. For instance
Russell (1993, p.48) when describing the Australian College for Seniors
declares that "mental stimulation for seniors has been neglected". Roth
(1975, p.7) adniits that among the New Zedland elderly there is a
“sprinkling of those who can still kindle a spark of intellectual curiosity
from the cinders of their lives".
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Then Trent & Trent (1977, p.232) after quoting McClusky's (1971) ideas
about the needs of the elderly, which huve been described above,
expand them claiming, at the same time, that "it is unredlistic fo assume
that older persons, any more than younger persons, can cope with their
developmental needs without the benefit of a systematic education
programme " (my italics). Foisting an ordered programme on the
elderly is supported by Krupp (1995) when she asserts that success in life
goes to the older person who can manage developmentdl, situational
and discontinuoius change assisted by #iw educator. Glendenning &
Battersby (1990) seem to agree when iiey suggest that educators
should develop sound theories before devising educational
programmes whic i will enable the elderly 1o gain power over their lives.
Heppner {19240, p.6) when outlining the background to the formation
of U3A states:

"Educationdlists and others are becoming aware that
older people's participation in learning activities has a
significant role in improving their quadlity of life. Lifelong
learning has also been welcomed by some older citizens
as a means of increasing their serise of satisfaction and
fulfilment.”

The knowledge gained and used by these writers, it would seer, is
hypothetical rather than empirical.  This study, which is the opposite,
seems to show that, even without the various procedures seen by
educators as necessary, older adults have the capacity to cope with
their needs and with the acquisition of knowledge in a variety of ways
in which their experience, their know-how, is a most important factor.

It has adlready been stated that this study is limited to a group who live
in their own homes and in which dll but one person are physically
active. It could be assumed that the leas! «iclive and those who suffer
the emotional and mental disabilities which stereotypical elderly suffer
from have been removed from this environment and are to be found in
rest homes and the like. Although that group is not the subject of this
study the empirical researches of Hagberg, Samuelsson, Lindberg &
Dehlin (1991) suggest that there is a winnowing out of the emotionally
unstable and Hayslip & Panek (1993) agree that there is a form of
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survival of the fittest, using the term in a psychological rather than
biological context.

Thus there emerges a population of older people at large who ore at
least as aware of their needs as younger people; who have the time
and experience to cater for those needs; who use a methodology
which suits thern but which may be les. structured than that which
others perceive as being necessary.

The learning proc« dures already adduce: ! from this study - an infc est
leading to some [orm of learning which i iurn leads to further leaining,
practice, discussion and sharing - support the notion that older adults
tend to gain and use their knowledge in a more creative, self-
motivated and self-controlled mode thar has been supposed.

Learning opporiunities created specificolly for the elderly are, for the
majonty, neithet wanted nor warranted.

In discussing organised learning, Glendenning and Battersby (1990,
p.42) ask, "Whos interests are redlly being served through educalion
for older peoplce” and suggest that the answer in the United Stales of
America, and steadily growing in Great Britain and Australiq, is "those
who are involved in the flourishing education industry”.  The elderly
merely supply the money!

The mgjority of the sample of older adulis in this study do not use an
education organisation designed for them It can be argued that this
study centres on a group of older adults who live in a favoured aieq,
one which has facilities for refirees not generally found in other paits of
New Zedland. However when the wide range of organisations which
these people use to facilitate learning, both formally and informally
(Tables 8, 17 and 19), are looked at carefully it can be seen that almost
al were established for younger age groups and are available
nationally. U3A is the only leaming organisation set up specifically for
retired people used by this group. So community and national
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learning provisions which are generally available to all adults would
appear to satisty ihe learning needs of these elderly. |t is interesting to
note the contrasting situation in Christchurch where younger adults
wished to take part in Roth's Knowledge in Refirement progranme
(Roth, 1975) which had been designed for older adulis.

Although no evidence is available, it could be that older adults prefer
to mix with younger people when participating in leaning
programmes. A case could also be made for the necessity for younger
people to mix with older adults so that negative stereotypes can be
minimised, and where better than being involved together in leaining
experiences?

The wide range of subject matter together with the accompariying
assortment of necessary learning facilities engaged in by such a small
group would indicate the extent of the cstablishment needed by a
larger number if this age group was to be catered for separately from
the general population throughout the country. Battersby (1985)
suggests that any form of education for the elderly has to be devised
for a wide spectium of people. It would seem then that the availability
of types of learning generally available to all adults and the size of the
necessary facilities if only the elderly are to be catered for mean that
special provision of an educational organisation for the elderly is not
only unnecessaiy but completely unfeasible.
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/ - Conclusion

Within the framework of learning, of educdational gerontology, tnis
study set out to expand current know'cdge of the attributes ond
participation ral¢ . of elderly New Zealanc': »s.

It was discovered that the body of know'edge about the learning of
New Zeadland elderly is extremely small. Some researchers, such as
Battersby, use overseas findings which they consider could be relevant
to New Zealand. However the vdlidity of such studies to the New
Zedland situatiori needs confirmation. Muny personality studies ot + »ut
the elderly have been conducted using samples taken from nuising
homes and the lile (Brubacher & Powers, 1976) and it is probable that
similar samples would have been used in overseas learning studies.
This supposition was supported in part by Tiendenning (1985, pp. 10-
11) who dlso po’ ted out that such studies referred to approximately
5% of the elderly populations in both Britain and the United States of
America who live in residential institutions.

To gain data tho! would be more appropriate, it was decided thai ‘iiis
study would seck to gain information frorm two groups of those wiwo
form the mgjority of the elderly - non-institutionalised older aduits.
One group was to be representative of oider bowling club members.
The other group was to be a control group from retirees within the
same district. However because of the small number of respondents
the two samples were combined. It is imprtant to note that the only
method for distinguishing members of the two groups is the choict: of
bowls as a sport.

Other researchers, such as Tobias, base their work on relevant material
from the few empirical studies carried out in New Zealand such as that
commissioned by the New Zealand Department of Education in 1978.
Information about the elderly was incidental to the main thrust of ihat
study which was intended to gain information about the complete
range of New Zealand adults. This knowledge was considered to be
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essential in arranging pertinent Continuing Education courses in the
future. With thc massive restructuring of society, particularly in the
education and hedlth fields, which has been proceeding in this
country over thc past decade, the findings, as reported by Bitd &
Fenwick (1981), now need to be amended, especially as far as the
elderly are conceied.

Although referernice was made to other means of acquiring knowlecige
Bird & Fenwick (1¥81) focussed their investigations on formal courses.
Restricting evidciice of further learning to participation in for mal
courses seems a very narrow conceptior of learning. Conseque: itly,
in this present siu iy a wider range of info:'nation, such as other tynes
of learning situciions and dffiliations to organisations and sports
bodies, was thought to be essential if Tobias' conclusions were 1o be
validated.

Conventional thinking appears to assume that leamning amongst
adults, and parlicularly older adults, is elifist, the prerogative of those
who are dlready knowledgeable and who, being relatively wealthy,
can afford to paorticipate (Boshier, 1980; Heppner, 1994q; Sissons &
Law, 1983; Tobias, 1991b).  Because inis assumption was initially
shared by this researcher it was thought that this study would provide
further supporting evidence. It was also supposed that the idea of
specidlists being needed in furthering the concept of "lifelong learry "
(Garland, 1994; Glendenning, 1989; Phillipson, 1989; Radcliffe, 1965;
Russell, 1993) was correct even dlthough Boshier (1980, p.5) had
pointed out:

"At dll leveis of the educdation systein, programmes have

been designed by experts. Sometlimes they have little

regard to the peculiar needs, inlerests and motives of

clientele in particular areas. The.e are only isolated

attempts to nurture widespread and active public

participation in the design and management of learning
*  experiences."
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It can be argued that the sample used in this study represents an
atypical population of the non-institutionc:i.od elderly. However ihe
data does not appear to support an elilist label for this group. It
comprises meni.ers from most occupciional levels, although ine
majority have ari ‘'ncome of less than $20,::00, and respondents hav -+ a
wide range of educational backgrounds. The information provided by
this sample can therefore be used as representative of the non-
institutionalised ¢'Hderly in New Zealand in '99/. It has been said that
in large cities, foi example Auckland, reli-:d people tend to be riiure
isolated and, consequently, lonelier than tiie sample used in this study.
Some form of research similar to this ir. areas such as that wo ild
therefore seem to be needed.

From their level ¢’ activity it can be seen ihat members of this samnle
are amongst tho .2 whom Neugarten (19:3) labels "young-oid”. 1iey
are members

. of the large maqjority of persons over 65, [who]
although 1etired, are vigorous and competent people,
active in their families and comiunities, persons who
have coped successfully with the transitions of the second
half of lif¢" (p.209) "... people like everybody else, with
problems and pleasures, weakncsses and strengths,
failures andi triumphs" (p.215).

The findings fromn this study tell a different story about educational
gerontology thai is usudlly presented. The - iata suggest that becouse
experts have been unaware of the octudlities of retirees when
suggesting progiummes they are trying 1o make provision for necds
which are dready being met. They o= unaware that a lage
proportion of the elderly have sufficient expertise and experience: to
organise themscives. The myth of expertise amongst those who are
involved in the field of educational geronotogy has previously hid:ien
whqt this study suggests.

The elderly participate in learning activilics which best suit the needs
that they, not others, perceive they haove. Many use structured
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courses, formal and/or informal, to goin information about scine
interest.  Having acquired the required knowledge or aftitude no
further courses are taken until further learning is wanted. It cai be
inferred that the knowledge thus gained enables them to gain mas!ery
of their interests and to share such expeii e with others. Some fuke
part in learning activities for the sake of lcarning. These tend to be
amongst those who participate in formal courses. It can be supposed
that there are o'~ learning patterns bu! this study failed to sug:izst
them.

The associations of income, past occiinations, gender, age ond
educational bockground with educaiional participation were not
found in this study. However the finding of less participation by those
whose previous occupations required less use of reading and wiiiing
could be linked o aftitudes towards tii.- various types of learr:ig.
When deciding to confinue leaming it is logical to assume farni” ar
methods would be used. But this study found many exceptions to lhis
idea.

From the results it could be concluded that the majority were using
various methods of learning, even if they were simply remaining aware
of current happenings through reading the newspaper.

A large number of already existing organisations with some learning or
teaching component were being used. These included polyte«hs,
community colleges, W.E.A., universities, U3A, and social clubs. As in
the main these are organisations which were set up for all adits,
particularly recent school leavers, this evidence suggests that ther: is
little need for educational strategies designed especially for those over
sixty. All the sane, caution is needed when making such an asset!ion
for it could be that if more appropriate institutions were set up fiirther
unimagined necds would surface.

In spite of these conclusions there are several aspects of the study
which did not provide clear explanations. It seems that the nature of
the questionnaire is such that respondents did not supply full answers
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to several quesiions thus taking away seome of the strength of the
findings. For exc:'nple, it had been hoped to provide a clear, year by
year summary o! the number and subjecis of courses undertaker: by
respondents since they had their sixtieth birthday. This was impossiole
as insufficient detail was given by respondents.  Similarly, it seems
probable that the question conceming informal learning was not
completely undeistood. These two shor'comings have caused the
figures for learning situations of all types o for participation in the last
year's course to he conservative.

Two important isctes raised by Bird & emwick (198]1) were omitted
from this study Suggestions from resnondents regarding ineir
preferred methodis of gaining knowledae in a structured way voaere
omitted. The excr nples given by Bird & Fenwick (1981) include clo- es,
private lessons, discussion groups, mail. talks, television and radio.
Preferred metho is of learning about their interests could also Fave
been included. Bird & Fenwick (1981) suagest that preferred mettiods
include help from others, classes, teachiny oneself, private lessuns,
other learners, discussion, correspondence and talks.  These aspents
of learning could well have been supple::.ented by information atout
the need for andi the efficacy of the vario.s types of learning in w! .ch
respondents had! peen involved.

Whether better quality information would be gained using an interv: ow
methodology could be tridlled. Using the questionnaire in such a way
may have obviated some of the deficicncies of the study. It was
rejected, however, partly because of the tiine factor, but also because
the questionnaile gave respondents the opportunity to give
information through an obviously confide: tial system.

This study suggests that a straightforward comparison of the elderly and
younger adults' formal course participation rates provides conclusions
which are virtudlly meaningless because there are other types of
leamning experience that should also be taken into account. The older
adults have the opportunity to use forms of learning which are not
necessarily used by those still in employment.  Also the elderly learn
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because of an interndlly felt need to lexrn rather than, as for ri.any
younger people, an externally imposed regime. A study compearing
older and young«:r adults is needed to cornfirm such a suggestion.

At present comi:.unity and adult learnirig; opportunities and facii:ies
are available for the elderly. Whether this sample of sixty-nine is a fair
representation of the local elderly po;wulation or not the siudy
demonstrates thit there is a need for all these avenues for aciults’
leaming to be kept open and available to all adults including the
elderly. Not or" would separate facil’~~ for different adult age
groups be unecoiiomic, they are unneces-ary while present institutians
teach the wide 1unge of subject matter o .. skills which this study has
shown are both wanted and available. Thus the elderly can share with
others in learniiiy experiences, avoiding the segregation that can
otherwise ensuec (Brubacher & Powers, 19/6). Because many of ine
elderly using the- : facilities have Nationa! Superannuation as their sole
source of income it follows that the cost of iuition and equipment rmust
be kept at areasonable level for access 1o remain available.

Withnall & Percy (1994, p.166) suggest:

“It may be that we need a more sophisticated research
agenda in order to re-formulate some of our long-held
assumptions about later life and 1o address those issues
where our knowledge base is still inadequate."

This study is a beginning.
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Appendix One - The guestionnaire

This questionnaire is designed to help discover what
relationships there are between the past and present
background of older adults in New Zealand and their
learning involvements since their sixtieth birthday.

Overseas rescarch indicates the:' in the normal healthy
adult intelligence and ability to learn do not deteriorate
with age. I also suggests thal few older people take
advantage of learning situations However, in my opinion
the latter finding is seriously flawed. | am hoping to
demonstrate this in a thesis for Massey Universily and
need your help in accumulating data.

The greater the number of people who take part the
more accuraie the statistics which will be derived from it
become. Your help is importani.

The responscs of each individual person will remain
absolutely confidential but if there are personal details
you would rather not divulge draw a line through the
particular question(s) but your answers to questions 1, 2, 8,
9. 10, 13, 14, and 15 are very important.

Thank you very much in advance for giving up some of
your time to take part in this survey. Your assistance is
very much appreciated. Results will be made available
later in the year.

I Please go notinclude your name or address. |

—

i espo_nding is completely
| voluntary. =|'

If there is insufficient space for answers please use the back of
page 4.
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Background.
(In this section please mark all appropriate boxes.)

1. Male O Female O

2.Age: 60-64 O 65-69 O /0-74 0O 75-79 O

80-85 [ 85-89 0O 20-95 O 95+ O

3. Marital status: Married or remarried a

Widowed (]

Separated or div'orced O

Never married O
4. Housing: Live in own home O
Live in rented home O
Live with relatives O

Live in retirement villoge O
Live in home for elderly O

-------------------------------------------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------------------------------------------

5. Income: (Do not include spouse's or partner's income)

Less than $10,000 O $10,000 - $19,999 O $20,000 - $29,999 C
$30,000 - $39,999 O  $40,000 - $49,999 O  $50,000 or more L

6. Type of occupation(s) mainly engaged in prior fo 60
birthday?
Pssss i st SRS .

7. Tick if you served in the armed forces in the second world war
C
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8. Educational Background: (Mark all of your qualifications.)

Sixth standard certificate or proficiency O Public Service Exam a
School Certificate or T.C.Entfrance 0O  Mairic, or University Entrance O
University Diploma O University Degree O
Trade Certificate O AdvancedTrade Certificale O

Other educational qudlifications, including those obiained
OVEISEES (DIEEEE NAMIE] owmm s aases

...........................................................................................................................

..........................................................................................................................

Occupations since turning sixty

9. List any service, aid, social, churci or cultural groups to which
you belong (plcase show if you have been a member of the
executive or a committee in any group)

.........................................................................................................................
.......................................................................................................................
............................................................................................................................
............................................................................................................................
.......................................................................................................................
............................................................................................................................

..........................................................................................................................

10. List any sports or pastimes you have taken an active part in
since age 59. Please give your approximate age(s) when you
began, and, if now not active, when you stopped. (Please show if
you have been a member of the executive or a committee in
any group.)

------------------------------------------------------------------------------------------------------------------------

11. Do you use a public library: Frequently O often O
seldom O never O

12. What do you read regularly?

Newspaper O Magazines O Digest O
Racing guides 0O Short storics O Non-fiction O
Fiction O Very little O
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13. What types of formal learning courses {ones you had to pay to
attend, or purchase) have you been involved in since age 59¢
(Please give your approximate age when you took part and the
type of course, for example: painting; woodwork; journalism;
green-keeping.) Please indicate if your answer is none.

Night school OO

sssdsssssssssentatadnRRan s P TRy

..........................................................................................................................

.....................................................................................................................

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

..........................................................................................................................

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

----------------------------------------------------------------------------------------------------------------------------

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

............................................................................................................................
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo



<91 >

14. Would you please explain briefly why you did, or did not,
become involved in coursese If you would have taken part but

there were none suitable for you please state what courses you
would have liked to have had availoble.

....................................................................................................................

............................................................................................................................

----------------------------------------------------------------------------------------------------------------------------

.................................................................

......................................................................................................................

15. What infomal leaning situations (for example: free
sportscoaching, self-taught skills) have you used since
retiremente Please give your approxiinate age when you took

part.

......................................................................................................................

.......................................................................................................................

...................................................................................................................

.....................................................................................

............................

.........................................................................................................................
.........................................................................................................................
.........................................................................................................................

................................................................................................................

16. If you would like to comment on learning and people over 59,
or your experiences, please do so below and on the back of this

page.
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Appendix Two - Summaries of responses

This appendix shows summaries of respondents' answers to the
questions contained in the questionnaire.

The first section summarises answers for each question according 1o the
gender of the respondent.

The second seclion summarises answers for each question according
to the age of the respondents.
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Men Women Total
Gender 43 26 69
Age: 60 - 64 & 11 19
65 - 69 15 8 23
70-74 17 6 16
75-79 4 ] 5
80 + 4 0 4
Marital stalus Married 34 21 55
Widowed 3 5 8
Separated 4 0 4
No answer 2 0 2
Housing Own home 41 24 65
Rented 1 2 3
No answer 1 0 1
Income < $10000 6 14 20
$10000 to $19999 16 9 25
$20000 to $29999 10 1 11
$30000 to $39999 3 0 3
$40000 to $49999 4 ] 5
> $50000 3 0 3
No answer 1 1 2
Occupatiot:  Professional 8 | 9
White collar 13 10 23
Trades 12 7 19
Unskilled 10 8 18
Education 0] ¥ 12 19
(i) 13 12 25
(i) 13 1 14
(iv) S 0 3
(v) S 0 5
No answer 0 1 1




Men Women Total

8 No. of groups Nil 13 7 20
1 13 6 19

2 6 3 9

3 b 2 8

4 ] 3 4

>4 0 2 2

No answer 4 3 7

9  No. of sports Nil ] 2 3
1 15 10 25

2 15 10 25

3 8 1 9

>3 3 2 9

No answer 1 1 2

10 Library use Frequently 10 9 19
Often 8 6 14

Seldom 15 S 20

Never 10 l°) 16

11 Reading Newspaper 42 24 66
Magazines 24 19 43

Digest 10 8 18

Short storie 7 9 16

Non-fiction 19 13 32

Fiction 21 16 37

Very little 0 0 0

12 Courses Participate 10 9 19
Don't 33 16 49

No answer 0 1 1

13 Informal learning Participate 20 13 33
Don't 6 4 10

No answer 17 9 26
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2. Summary of Answers by Age

60-64 65-69 70-74 75-79 80+ Total

Gender Male 8 15 12 4 4 43
Female 11 8 6 1 0 26
Age: 19 23 18 5 4 69
Marital status ~ Married 18 ¥ 15 2 3 55
Widowed 0 3 2 2 | 8
Separated ] 2 0 1 0 4
No answer 0 ] | 0 0 2
Housing Own home 18 22 17 3 3 65
Rented ] 1 ] 0 0 3
No answer 0 0 0 0 ] ]
Income < $10000 6 9 4 0 ] 20
$10000 to $19999 8 6 8 2 ] 25
$20000 to $29999 | o ] 3 ] 11
$30000 to $39999 O 0 3 0 0 3
$40000 to $49999 1 2 | 0 ] 5
> $50000 2 0 1 0 0 3
No o swer 1 1 0 0 0 2
Occupation Professional | 3 3 2 0 9
White collar 7 8 S 2 1 23
Trades 6 ) 5 | . 19
Unskilled 2 7 S 0 ] 18
Education (i) 4 10 4 | 0 19
(i) 11 ) 6 2 ] 25
(i) 3 2 7 0 2 14
(iv) 0 3 0 ] 1 5
(v) 1 2 1 1 0 5
No answer 0 1 0 0 0 |
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60-6465-6970-7475-79 80+ Total
8 No. of groups Nil 6 7 6 0 ] 20
1 6 3 6 2 2 19
2 3 3 2 ] 0 9
3 1 4 ] ] 1 8
4 0 2 1 1 0 4
>4 1 1 0 0 0 2
No answer 2 3 2 0 0 7/
9  No. of sporis  Nil 1 2 0 0 0 3
1 9 4 9 3 0 25
2 4 10 7 ] 3 25
3 3 3 1 1 1 9
>3 ] 3 1 0 0 5
Noanswer | ] 0 0 0 2
10 Library use  Frequently 4 4 8 2 ] 19
Often 4 6 2 2 0 14
Seldom 6 6 5 1 2 20
Never S 7 3 0 1 16
11 Reading Newspaper 17 22 18 § 4 66
Magazines 13 15 11 3 1 43
Digest 2 9 S5 2 0 18
Short stories 6 4 4 1 1 16
Non-fiction 10 11 7 2 2 32
Fiction I 13 N ] 1 37
Very little 0 0 0 0 0 0
12 Courses Participate 6 8 2 2 1 19
Don't 12 15 16 3 3 49
No answer | 0 O 0 0 ]
13 Informal Participate 10 12 7 3 1 33
learning Don't 2 4 3 1 0 10
No answer 7 7 8 1 3 26
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