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ARSTRACT

This study reviews current theorv and reszearch relevant to the

gex role develonment of sirls. 7Tt starts with some examimation

of the explanation of motive in {dent{f{cation, and then looks

at tha wav in which theories of {dentificatien tynically account

for sex differences in personality and development. This argues

that all conventional thesrfes of {dentification are tied, in one

way or anotiler, to drive-reductfon theory: 1f ar {ntrinsic

motivation theorvy is assumed, then {dentification’ as a

consenuence of secondary veward valne need not be adduced.

Some difficulties of exnlainin- sex role developwent in girls on
conventional theory are examined lLefore movine to the social context.
Societv {p assumed to bHe tvnically =een as accordine male status more
rewvard. This has consequences for aex role preference theory and
research, which are exanined. "ata on sex Aifferences (both cognitive
and personality) are reviewed in order to elucidate the nature of any
theoretical account of the differences. Two sirnificant related
theories are reviewed and evaluated: those of Lyna and Fohlberg.

The latter nrovidine a theory of sex role learnin: on a Piagetian
basis. lHowever, both tlenries are argued to be defective in omitting
or underastandin the role of aihlincs an! peers in sex role learming;
theory and research in these filelds 1s noted. A specific (and somewhat
new) sequence is nroposed for {mmortant peer-interactfon d{fferences
between boys and girls. Included in some more explicit hypotheses is
one (on smex differences in intellicence test hehaviours) of interest

to educators.
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A NOTE ON

ABBREVIATIONS USED

It will often be necessary to refer to "masculinity" and "femininity"
scales, especially in the latter sections., "M" for masculinity and "F"
for femininity are customary. M/F scales are those which measure on

both dimensions,

It will also be necessary to discuss ordinal position studies in
some detail, and family constellation patterns, It saves much verbiage
to use what ie now the accepted practice and abbreviate thus:

F1M: a girl with a younger brother, in a two child family.

MH2: a boy with an older brother, in a two child family.

MF2M: a girl in a three child family, with both an older and a

younger brother.

That is: M is a male sibling; F a female sibling: the number

denotes the ordinal position of the child referred to, and is placed

after the symbol.
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PART ONE

GIMNERAL BACKGROUND AND THEORY
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CHAPTER ONE INTRODUCTION

The aim of this study is to clarify some of the issues involved in under-

standing and exploring the sex role development of girls.

In part, it is consciously designed to complement Dr Stewart Houston's

recent empirieal study on the sex role development of boys, and therefore to

clear the ground for s parallel empirical analysis with girls. For this reason,

the present study does not retrace some of the more deteiled examination of com-

cepts and methods which was included by louston in his longer doctoral

dissertation (louston, 1968).

The genesis of some of the ideas here contained lay to anm extent in early

discussions with him, particularly through 1964-66. It shares his awareness

that there has too long been too litile attempt to elucidate sex role development

as differential processes for boys and girls.

Vhile this is not, therefore, a contribution to the Millett or Friedan
Womens' Liberation lMovement, it should serve to highlight some of the
theoretical and empirical issues often obsecured by polemie, prejudice, or

neglect,

A social context

A fundamental starting point for this study is that the nature of the
separate process by which girls develop into a feminine sex role, or inteo sex
appropriate behaviour, eannot be understood except in the social econtext which

deterwines sex role expectations. The social nature of such role expectations



is only briefly indicated here, supported by some key studies., More to the
point, and discussed in more detail, is work such as that of Kagan and Moss (1962)
in wvhich psychological development is seen to be meaningful only insofar as
certain key personality factors are consonant or dissonant with the appropriate
sex role prescriptions, and where psychological conflict is demonstrably the

consequence of dissonance.

Therefore, the present analysis, while priuarily psychologieal, lies within

a particular social context. To this extent, it is an ethnoecentric view.

Mead's classic studies of the Arapesh and Tchambuli have long lent support
to the view that masculinity/femininity are at least very largely a matter of
social definition rather than fixed verity. Her arguments may have tended teo
obscure the point that even if such definitions have no necessary or inevitable
quality about them, there is a great deml of commonality about the way in whieh
most societies, throughout most of history, have defined differential sex role
expectations. It is not necessary to agree with Iarson's argument that the
proper course of psychological development and social stability requires that
children perceive a high degree of sex differentation; it is sufficient to
agree rather with Simone de leauvoir that vested interest, and the inertia of

social habit or conditioning, sufficiently explein sueh common differentiation.

So that, although this study may be ethnocentriec, the socirl assumptions
whieh (it is argued) underlie sex role learning in NHew Zealand as in other
vestern societies are not so dissimilar from those of other societies — or of
this soeciety at other times. V‘hile Hartley mildly disputes the point (and her
case musi therefore be examined later) this study assumes that western
societies are or tend to be male-orienied, and adduces some relevant empirical

data on sex role learning to support the case.
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This is not to deny biological or penetically determined differences.
More recent work (only some of which is here discussed) clarifies sowe of these
differences. It is certain that within the next generation, further wast
strides will be made in our understanding of such biological eorrelates of
behaviour. But it wust be remenbered that to the extent that they are
"determinants” they are necessary rather than sufficient. There is a brief
later discussion of relevant research on sexual abnormalities of genetie origin,
e.z. Money (1965) and ilampson, in Deach (1965) which paralleling the conclusion
reached by Kagan and !loss, sbove, supports the “iew that sex-gender behaviour
is not to be understood apart from the psychological and social expectations
which impinge on the individual., Liko argument is adduced (e.g. from Eichorn,
1963) as to the interplay of biological and soceially prescribed sex role

expectations in adolescence.

It is certain that biologically determined physiological or sensory factors
to some extent dispose males and females to perceive, respond, and so develop
differently; some such factors are later discussed. Therefore, were the
process of sex role learning identical for boys and girls so far as external
influeneces bearing on them could be decided, the outcomes could be wholly

different because the processes were phenomenologically different.

But it is & major postulate of this study (following Freud, Mowrer, Sears
and others though along diverging lines) that the processes are signifieantly
different as to the external faclors, the situantion, the timing or phasing,
and the outcomes. Therefore (it will be arpgued) plausible antecedent conditions
in the process of sex role learning may be found to explain many of the
differentianl clharacteristics which liave often been explained on biological
grounds. But, on the evidence, this study can take neither an extreme

heroditarian position, nor one of extreme euvironmentalism.
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A consequence, nften ill regarded in both theoretical and empirical
material on sex role lesrning, is that this study does not aceept maseulinity/
femininity as polarities. Too much theory, and too much research, obscures
the oxtent of within-group difference for either sex. Fortunately, (at least
in research) this teiptation is increasingly resisted, and some of the more
useful implications of within-group difference analyses are becoming obvious
(e.g. Bieri, 1960, later discussed). llowever, because !iouston has also dis-
cussed in more detail the methodological issues involved, this study does not
directly discuss operational problems of defining "masculinity” and
"femininity" - except again to note that most "M" and "F" scales contain a

concealed but implied social-definition factor.

Certainly nothing in this study disputes the point that, in most key
factors, differences within either sex may be greater then mean differences
between the sexes; on the other hand, it does not dispute the faet that con-
siderable mean differences between the sexes do exist and that they appear te
have ascertainably different antecedenis, correliates and consequents., Some of
the key differences are laler discussed, but these are selected for their
relevance io the genersl thecry put forward. Yo exhaustive survey of sex

difference is attempted.

Ike order of argument

Un the basis of the foregoing argument, this study will first examine some
of the conventional theories (both psychological and sociologieal, particularly
on "identification". This cannot be an exhaustive analysis of identifiecation
theory. It should be clear nit the outset though, that the study assumes
“jdentification" to be a term past its usefulness, too confused and variable in

meaning to be reteined; which is why it is avoided in the title of the study
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itself, There is no space to support other than a brief case against the term.

The chief reason for starting with an examination of identification and
like positions is to analyse their defects, particularly in the light of more

recent work on motivation.

Motivation reassessed; identification reassessed

Conventional! theory, it will be argued, has been based on a reactive theory
of motivation, That is, in behaviourist language, they have assumed some such
process as the formation of secondary drives deriving from the association of
the model with the reward/gratification of primary drives. They have tended
to be both homeostratic and reductionist. The Freudian and neo—Freudian pesition
(it is argued later) is essentially the same even though as with theories like

that of Whiting (1960) the lanpuege may Le different.

It is later argued, however, that sowe of these theories of identification
are unacceptaile (e.g. Yhiting, 1960) because they do not adequately account
for sex differences eitlier in process or ocutcome; while those whieh aecount for
both (as, notasly, in Freud himself) are unacceptable or unnecessary if we revise

our views on :otivation.

Therefore, this study briefly reviews the more recent reassessment of
motivational theory e.g. !nmt (1960,1962,1965) in order to examine the con—
sequences of assuming that significant beliaviours may be sufficiently accounted
for on the basis of intrinsic motivation. It argues that since extrinsie
motivation, particularly on a basis of homeostetic drives, is i=splicitly assumed

in all conventional theory, such thicories are eitlier deficient or superfluocus.

If, after 211, there are significant aspects of behaviour which do mot have
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to be accounted for by the formation of secondary drives, then it is not
essential to posiulate the same role in the process for the external "source
of satisfaction”, which then becomes an inadequate or superfluous mediating

explanation of sex role learning.

A "copnitive~developmental analysis”

This study uses the analysis put forwerd by kLohlberg (1967) whiech superbly
develops the argument. 1t remains the only such argument known at this time
to have so consistently expanded on the "cognitive" position. Some statements,
like that of Rau (1960) discussed lster, use some cognitive language; others,
like Parsons (1955) and Maceoby (1959) have analysed role learning. But none
has, like ¥shlberg, derived a comnitive argument which stands the Freudian
theory of identificetion on its head by asserting that the desire to "identify"
precedes rather than succeeds pttachment pnd srises frow cognitive or intrinsie

motivation,

Application and implications

This study will then pgo on to mmplify these implications with special
reference to the development of girls (though naturally, with some necessary
contrast with that of hoys)., Therefore it invelves some review of empirieal

data on sex differences, especially in coymition and cognitive style.

Lynn, whose 1962 article is later to be analysed, has proposed that
important comnitive differeces between the sexes are explicable as a consegquence
of tle different lesnrning contexts for boys and girls so far as sex role is com-
cerned. This present study agrees with Lynn in emphasising the critical

importance of these process differences, and of sex differences in general, to
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any sadequate explanation of the empirical data. But it differs from him
(and is with Kohlberg) in seeing cognitive elements significantly as antecedents

rather than only as consequenis of tle process,

The final section expands on a most important implieation both for theory

and research of taking this speeifically copnitive viow of sex role development,

Selectivity needs to be explained

The point of taking a cognitive stance is that it emphasises the active role
of the learner in selectively perceiving and attending to stimuli; in this ecase,
in imitating or modelling upon only selected aspects or sectors of the model's
behaviour. Too much theory goes no further than seeing identification as
"global imitation” or "stimulus generslisation" and gives no adequate account of
the factors involved in selection, whieh must be accounted for. Eohlberg, very
expliecitly, does so; his case together with other supporting studies (eeg.

Bandura, Ross and Ross, 1963) will be reviewed.

But selection may mlso involve selection of the model as a model; that is,
an active choice among models ratlier than only within the range of behaviours
from a given model. This is an aspeci which hohlberg does not adequately
consider. The present study therefore goes beyond him, to postulate the
importance of other models selectively attended to at different points in the

sequence.

S5iblings and peers

Jouston's study whieh siresses the salience of siblings is clearly relevant,
and is backed with mueh other work. llere, only certain major studies (e.g.

Brim, 1958; GSutton-Smith and Rosenberg, 1964 and 1965) will be considered.
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liousten has more extensively reviewed other sibling material.

liowever, this study goes yet further (and into rather new territory) im
positing specific, functionally and sequentially different, roles for peer—
groups in the sex role development process. Certain defects in other theories,

it is argued, are bLetter accounted for by counsideration of peer—group interaction,

Sibling and peer—group interactions are, in effect, added to & general
position based on Kohlberg and !y, and qualify these ceses counsiderably.
Fmpirical date to support the argument for peer—group interaction, and to

differentinte its function for boys and girlas, is adduced.

The general theory hiere postulated may be summed by saying that, in sex
role developmont, the significant and more eritical task for boys is learning,
and for girls accepting, the sex role; and that siblings and peers perform
differeat functiouns at different tiues for the two sexes in those separate
tasks, in order to present this auplified theory of sex role development, it
is necessary to exauine more clesely sowe commonly used terms (such as sex

role learning, sex rule preference and sex role acceptance).

Suel a formulation dees suvwel ing to overcome the long-standing dispute
in identification theory between !'reudian tlheory which postulated that the
process c¢ould be wore difficult for girls, and the developrental positien whieh
aryuaes that discontinuity in the .ale process is wore disadvantageous. The
present study argues thail attention slould he paid to different “disadvantages”
at different points in the learning sequence, and proposes that this formulation
also accounta for more recent empiricel data (e.gz. Mussen and Rutherford 1963),

which does in effeet support the Freudign view.
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Teward operationalising

FPinally, the study is aimed toward formulating some operational hypotheses
derived from this theory. These should serve to clarify the points at whieh
specific contrast needs to be obtained with data now available for boys, in

particular that of leusten,

Necessarily, there are qualifications to be added: for example, there is
only a brief indication of obvious socio—economie status variables which
demonstrably and differentially affect sex role learning. These are considered
to some extent as test-ecases, and to some extent as necessary qualifications of

the general process proposed.

-

This study aims to review both theory and reseasrch; to put forwvard a theory
whieh is partly a synthesis but to some extent novel, and thereby to assist in
the long-—overdue demise of the exclusive parent—child, one-way-influenee paradigm

whieh has continued to domineate theories of identifiestion and sex role learning.

It is designed speecifiecally to elear the field for a part replication of
Houston's material aimed - it is hypothesised - to dowonstrate that his avalysis,
vhile consonant with the present theory as to boys, requires very substantial

modification 4o noply 1o pirls,
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CHAPTER TWO ON MOTIVATION

In Appendix 1, & longer analysis of the argument for adopting intrinsie

motivation rather than a conventional stimulus/resnmonse basis is givun.‘
This leads to the conclusion that a Viaretian approech applied to learning will

be much more fruitful.

The genersl imsplications of the arpument outlined in the appendix may be

sumed &

1. There is at least reason to suppose that the conventional S-R line is
defective in explaining human behaviours, especially human behaviours involving

cognition.

2. The limitations of the strici drive-reduction or homeosntatic wodel are
generally recojmised. The notion that stimuli or responses may follow
curvilinear patterns is one variant; that soue drives =ay be positive or non-
satlieting is snother; that some behaviour is intrinsically sotivated is another,
All iwply a reconsideration of S-l forrmulations in which the explanation of
motivation proceeds on the basis of primary drive/reward leading to associated

secondary drive/revard - the conventional basis for explaining identification.

3a The elose corresvondence hetwvenn Precud's basis of rotivation and 8- drive
reduction is outlined in detail; the saze reservations may therefore be applied
to freudien explanations as to standard 5-il exilanations, llowever, as will be

clesr in the sueceeding chapter, there lins been n srext deal of overlap, with

! Refereices and detailed supporting argument for this chapter therefore ocour
in the Appendix,
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many American attempts to reformulate Preudian ideas of identifiecation in S-it

terus.

4, The revised "intrinsic motivation" approach assumes an essentially active
rather than reactive organism, actively seeking to understand its environment.
This provides a wmore parsimonious explanation than using conventional S-R
theory, which mey originally have had the virtue of simplicity, but has now a0
many borrowings, modifications or panifications that this advantage is lest.
5= theory itself lLas had te borrow larpe elewents stressing cognitive,

structural, and social behaviours.

5. HRather than borrov any one of the new labels for "drives”, it may be best
to see that the implication of an active organisetion is a wmovement toward
independence. That is, not in the normal anthropological meaning of
"independence behaviocurs" stemming from training, but the tendency feor the
organism to want to "do it yourself™, This is ¥Yhite's "effectance™.

(Vhite, 1959).

6. A major implieation of this is "the search for the stimulus", or "stismlus
selection”, rather than the S-ii emphasis on leurning as response selection.
Piaget, as well as liebb and many other more recent theorists, assume such a
process. It has important implications for the relationship between a child
and the model; we need to explain not only the "swallowing whole® or intre-

Jection which Freud implies, but also those elements which are not swallowed,

not imitated, not modelled upon. We need to understand that there may be some

use of models in the assimilation/accomsodation process (and 'iaget himself
notes that imitation is a necessary rart of amecomuodation assimilation); but
that this will involve an active selection fro= the tetality ef the behaviour

preferred to the child as a model. ¥e shall later note that the implieations
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of this in explaining sex role learning in girls, and its correlates in

cognitive style, are quite different from (and more intricate than) that in

boys.

T. The implication is also thai explanation should be concerned with the
process or transaction as a whole; and that a developmental analysis rather

than an atomistic one will be more fruitful.

8., To accept an active organism, involved in stimulus selection is at least
in substantial part to argue also for a phenomenological examination of
motivetion and its developmental process. This accords well with the basie
approach and assymptions used operationally in Houston's study (Houstom, 1968,
3; 44 et seq) with whieh this present study is closely allied. He does not,
however, outline gquite the same relationship as is here given in Appendix One
between assuming intrinsic motivation and aseccepting a phenomenological basis
both for analysis and operational definition. Nevertheless, it seems

difficult to avoid the implieation.
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COMMENT ON SOME

CHAPTER THREE THEORILES OF IDENTIPICATION

It is not intended yet agsin to contribute a general review of identif-
ieation theory or research. Bronfenbrenner (1960) has done this suceinetly
and definitively for Freudian theories and their derivatives. Mussen (1967)
has related theory to research in a longer analysis of the concept, as an
explanation of socinlisation. Marwell (1964) has extensively - and ruthlessly -
reviewed the problems of operationalising "identification" and some closely
related concepts. Bronfenbrenner has also (Glidewell, 1961) discussed models
of parent—child relationships in a sucial context. louston (1968) has reviewed
some major theories in relationship to sex role learning. Kohlberg (1963,1964)
has analysed the posited relationships between identifieation and moral

developwent.

In faet, "identification” is now a generic name for a field of study,
somevhat loosely organised, but one which in the last two decades has developed
extensively. This chapter does not atteapt to survey it, but merely to sample
it with special reference to those concerns central to the present study,
particularly:

1. the motivational bases assumed to operate; this is in order to

link with the consequence of adopting a cognitive, or intrinsie-

motivational stance.

2. the explanations offered of sex differences, either in process

or consejuence.

The need for the concept

This study assumes (with Kohlberg, cited below) that adequate explanation
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is possible by talking of role learning rather than identification. In part,
this assumption is for the reasons implied by Marwell — that the concept is
almost the most confused in psychology. This is not a new view.

Enight asked in 1940:

why not agree that identification is not an explanatery
concept and that as o descriptive one it is too wvague
to be useful?

Sanford (1955) who cites this, agrees with the view expressed. At most,
he wishes to keep the term in the therapeutic context to deseribe a rigid
tendency to behave like the object of choice (a view besed on one of Freud's
own formulations; see below). Significantly, in view of later argument in
this study, Sanford said thet identification is not a developmental process;

the child is not, and does not try to be, identical with his parent(s):

vhen we compare him and his parents, the most we note
is a generalised similarity (op eit, 110)

This is precisely the reason why identification theorists usually wish

to retain the concept. Bronfenbrenner puts the case:

ess¥e would lose sight of an important phenomenon as
well as an intriguing theoretical issue...in concern-
ing himself with identification, Freud was not asking
vhy and how a child might learn an isolated piece of
behaviour from his parents. fle vas interested in
vhat he felt to be a more sweeping and powerful
phenomenon -~ the tendency of the child to take on not
merely discrete elements of the parental model, but a
total pattern (1960, 27).

It is true that this generalised element in identification is one most
frequently stressed. Such theories speak of identification as a normal type

of "global" social learning (Kohlberg, 1963, 296). Fiaget also uses the term,

and contrasts it with imitation in precisely Kohlberg's sense:
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essthe child does not merely copy others while continuing
to be himself., !le identifies himself completely with
others... (Piaget, 1962, 127)

In a sueceeding chapter, it will be argued that inecidental learning in the
role context is sufficient to explain the process, and the implications of
cognitive developwent will be analysed later. lilere, it is sufficient to record
a query: does the "global" element in identification explain too mueh - or not
enough? Sanford is undoubtedly correct in saying that the child does not
attempt to be identieal to his parent; but is the emphasis on the wrong point
in stressing e “"generalised" resemblance? As with Sherlock Holmes' dog whieh
did not bark in the night, the essential point may be to explain the resemblances
which do not take place. un a cognitive theory, assuming learning to be an
active and selective process initisted by the ehild, it becomes essential to
account for this selectivity of learning as well as its generality. This,
conventional identifieation theory does not adequately do. It explains too
much., Therefore, although Mussen (1967) and 'louston (1968) wish to retain
"identifieation”™, this shortcoming appears serious. In passing, as it wvere,
identification theorists will sometices introduce & recognition of selectivity.
Mowrer (1960, 615) speaks of the child reproducing "bits of the beloved and
longed for parent". Kagan (1958) speaks of the copying of “some behaviours”.
It is the contention of the present study that an active/cognitive theory
accounts integrally for selectivity in the learning process, as a function of
the learner, and is therefore to be preferred. Bandura, iloss and Ross (1963)
wvill later be cited to demonsirate precisely this "selectivity" im operation.
Conventional identification theory always introduces, as a mediating wvariable,
some degree of dependeney or attachment. This is elear, say, in Parsons and
Shils (1965) speaking of "attachment (to) the model in a generalised sense”.

It is clear in Mussen (1967):
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the mother who gratifies her infant's needs promptly

and effectively, handles him gently and fondles him,
acquires reward value - That is, she becomes a stimmlus,...
associated with basic need satisfaction. Subsequently
the infant seeks her out and approaches her whenever he

needs something... (my emphasis).

This is couched in S-it language (as are many other important statements
of identification; e.g. Sears (1957), Kagan (1958). The paradigm of primary

drive/reward leading by association to secondary drive/reward is explicit. e.f.

(identifieation is) a secondary drive, the goal response
for which is 'behaving like the parent' (Sears, 1957; ecited
in Rau, 1960, T7-78)

or:

Identification is defined as an acquired response within

a person (5). The content of this response is that some
of the attributes motives, characterisiics and affective
states of a model (M) are part of S's psychologieal
organisation., The major implication of this definition

is that the S5 may react to eventis occurring to H as if they
occurred to him (Kagan, 1958, 298). (my emphasis).

McCandless (1963, 339) talks of the child assuming many of the attitudes,
values and beliefs" of the model figures. Attachment, then, may be seen in
this formulation to result in a secondary drive to take over "some" behaviours
(Kagan), "many" behaviours (McCandless) or to seek out mother "whenever he needs
something” (Mussen). There is agreeuent on the originating motive but not on

the extent of the outcome (see the objection above to "global" imitation).

It would be possible Lo describe seleciivity in S—-R terms as an intriecate
process of discrimination learning, but this approach is still subjeect to the

queries about the primary/secondary reward paradigm here expressed.

Freud can be assumed to have posited the same originating process (though
on Uedipal theory). lle assumes an "original form of emotional tie with an

objeet" (Podor and Gaynor, op cit, 79) leading to introjection. This is
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clearly seen as & globanl process; "one ego...imitates" the second; it "as it

were takes it into itself" (Freud, 1933, 86) a process he compares to

"cannibalistic

Congruity

incorporation” (ibid).

Freud, however, also implied identification as an outcome as well as a

process, Following introjcetion1 there is a state in which:

thirdly it may arise with every new perception of a
comnon quality shared with some person who is not an
object of tiie sexunl instinet (Fodor and Gaynor, op cit, 79)

or elsewvhere

when the boy identifies with his father he wants to be
like his father... (1933, 86)

Identification with the parent may be said to exist wvhen
an individual aspires to be the kind of person he perceives
his parent as being, (ibid, 92)

This Freudian strand, vhieb assumes a motive for congruent behaviour, has

become one of the major operational elements in modern psycholegiecal theory on

identification.

c.f. Block and Turula (1953).

this conception of identificstion (that is, Freud's
statement above. IU) finds a ready and reasonable
operational definition vie an index of the congruence
between an individual's description of his real self,
and his deseription of his parent.

However, as well as ilarvell's analysis of the complexities of operatiomal

definition, Gage and Cronbach (1955, 62) have thrown serious doubt on the

system of self-rating compared with father rating, for example, frequently used

in identification procedures. They clearly imply & "halo" effect stemming

from the learner's cognitive processes (Tagiuri and Yetrulle, 415).

1 Freud is inconsistent. Sometiies, as here, introjection is the same as
identification, sometimes contrasted with it.
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Significently, Lundy (cited, Annual ileview of Psychelegy, 1960, 482) confirms

that we tend to attribute similer characterisztics to those we like, especially

ideal or acceptable characteristies.

Moreover, Block and Turula's comment (above) possibly distorts Freud's
views in any case. VYreud elsevhere speaks of identification as aspiration te
be like the "ideal™ parent; here he speaks of the "person he perceives his
parent to be", but there is at least & possible confusion, stemming from Freud

himself.

Harwell concludes that

By indicating the complexity of measures in this ares
of social perception, it is possible to understand why
the vast volume of work, particularly on “"empathy" and
"identification" has contributed surprisingly 11tt1.1
to our knowledge of the phenomenon. (1964, 101)
This is truest insofar as identification theory postulates congruence.
But Freud clearly gave this foundation for modern ithecories. It is clearly
present in sociologically based statements, e.z. when Slater (1960a, 113)

says that identification

here denotes any tendeney for an individual to seek to
maxinise his similarity to another person in one or
more respects

and in psychologieally based statements, e.pg. Kagan's (1958) "perceived
similarities”, Bronson's "behaviours and attitudes with the model as

referent” (1959, 533) or in Rau's fuller statement that identification is

a psychologieal process by which the behaviour of an

3 lore extensive analvses of interpersonal perception are contained in Gage and

Cronbach (op cit) and Tagiuri and Petrullo (19538) where Cronbach's essay has
been described as "required reading for anyone who is tempted to ask x ¢to
describe or rate or judge y,.." Annual Hev.'’sych., 1960, 480.
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individual which serves to confirm for that individual

his perceived similarity to another person (in our ease,

the parent) becomes intrinsically rewarding and discrepant

behaviour is non-rewarding or anxiety producing (Rau, 1960, 77).

There are many theoretical and methodological problems implied here,

however. VFor example, taking Piagetien theory it could be assumed that the
child in the early ego-centrie phase demonstrably tends to attribute to others
qualities/attitudes, and attributes he possesses himself, as a function of his
own level of cognitive operation. "Perceived similarities"” in this context,
will be something quite different from the "reality" of the situation; yet this
is the stage when early identification processes are in fact posited, on con-
ventional theory.' Moreover (it has been arguad)z especially at this early

stoge it cannot be taken that to perceive similarities and to perceive dis-

similarities are of equal difficulty — as ilan at least implies they may be.

Nevertiheless, the congruence-dissonance element has become essential as
conventional theories have, in the past two decndes, accommodated (possibly by
a process of “defensive identification") to recent cognitive theory. Following
iflebb, Berlyne, /estinger and others (sece Appendix One) the relevance of this
dissonance theory to the elements implied in some Freudian statements was
bound to be seen and sbsorbed. |levertlieless, tiere are still difficulties,

even in a theory so modified.

Hau says that congruity "becomes intrinsically rewarding"; it is implied
that this is a secondary process, functionally autonomous. But Harlow (1953)
asserts that conventional S-R theory has not demonstrated the process by which

this autonomy occurs (see Appendix One).

! Fxeept, perhaps in Whiting, See below.

2 See Draine (1962).
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The fault in the chein of reasoning, perhaps, is the assumption that the
child has first to like, and then to wish to be like, a model. If it is
possible that the child as part of his cognitive development first wishes to
assimilate parts of a model's behaviour and then likes those models vhom he
perceives to be like him (which on theories of interpersonal behaviour should
occur), then the need to derive congruity motivation from a secondary process

is removed. This will be a basic assumption later in the present study.

The same difficulty is implied in Mussen's formulation (1967). Mussen
says that the child "seeks his mother out whenever he needs something” (my
emphasis). He adds that a child has to be "socialised for increased

independence” (1967,69).

In a statement similar to liau's "becoming intrinsically motivating”,

Hussen says
some new motives...are developing...curiosity, drives
for independence, competence, mastery, autonomy
and

the development of complex significant social

attitudes and motives - dependency, sense of trust,

striving for independence, is rooted in the child's

early experiences, These developments like the

acquisition of many other kinds of responses may be

most clearly and parsimoniously interpreted as the

outcomes of direct learning and reinforcement. (my emphasis)

It is not denied that "early experiences” may affect the emergence of

these drives, attitudes or motives, |lussen himself sees the link with
Erikson's formulation. But flarlow (1953) has questioned the walidity, in
behaviourist theory, of deriving such motives from homeostatic crises by
secondary reinforcement (see Appendix (ne). MHoreover, in other contexts

(e.g. &8s with his work on the sexual behaviour of the rhesus monkey: Harlow,

in Beach, 1965) Harlow has demonstrated that motives which are certainly not



norwally attributed only to "direct learning or reinforcement" (that is, sexual
behaviour) may not occur in tue absence of early experience if the preconditions

for emergence are not met. ilouston (1968) has also seen the possible parallel

and relevance of work on deprivation.

It is not merely theoretical hair-splitting to say that there is a
difference between proposing (as lussen does, and as Hau implies) that such
motives as congruity, mastery, competence and so on are derived secondarily,
and proposing that these may be better taken as intrinsically arising in e
Hebbian or Piagetian faeshion from the organism's encounter with his enviromment

provided that the preconditions for their emergence are met. That is, the

antecedents will be as conventional research in identification formulates them;
but it need not be taken that they support an 5-& theory of "direet learming

and reinforcement".

Mussen has chosen, in fact, to propose that precisely those behaviours
which modern "intrinsic motivation™ theory suggests to be primary are in fact

secondary processes.

In a later section, it will be argued further that it is intrinsie
motivation which provides the more parsimonous explanation. Or, in other
words, it will be arpgued that it is more parsimonious to explain these be-
haviours, in Piagetian terms, as the ehild's attempt to "signify"™ the parent
than in Freudian terms to "incorporate"” the parent. Since what is involved
is (in Preud's words) the child's "perception of" the parent it seems reasonable
to seek to use directly that modern theory - i.e. Piagei's - which has most to

say about the development of early perceptions.
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Status envy theory

Vhiting (1960) has postulated a somewhat different theory, the "status
envy" theory. It appears to bridge "role practice" theory (later discussed),
Mowrer's earlier formulations, and Freudian defensive identification theory

vhile introdueing some new and specifically cognitive elements,

Source: HMHowrer

lHowrer's early statement (1950) was essentially a power theory. It
implied sequentinl differentiation of "social objects", and a process which is
identificatory (but whieh is scarcely different from imitation; Mowrer is
unusual in not sharply distinguishing between them). Since the objeet had
the power to act, the child reproduced "bLits of" the model's behaviour im his
absence, thus completing action sequences. As wvill be seen later, Sears' (1957)
and Maccoby (1959) have taken over other sections of this theory.
Vhiting appears to base his position on sowething like Howrer's earlier

summary (1950, 577)

From the standpoint of the small child an adult

human being is a model of efficiency, power and
know-how... the young of tlie species find that by
(imitating or identilying) they can often dramatically
shortcut the tedium and hazard of independent search
and discovery... L

In ¥hiting's version we neet a novw set of specific terms, "Resources"
are anything a child wants, or needs, The "resource mediator” may withhold

or deprive these (more correctly, may be seen to be able to withhold or deprive).

! Vhile within the identificatory camp, Mowrer foreshadows Kohlberg's cognitive

position in the same passage : toe ciild is seen as having "a kind of hunger
which makes him go after these skills us exemplified b nts and other
adults in a highly active, agyressive, spontaneous fashion. ny emphasis).
However, this is an aside, as it were, rather tham built into Howrer's theory.
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Insecurity about whether the resources will be witheld or not enhances their
value (as would be predicted on S-i formulations of intermittent reinforcement).
The key resources are those which the child ean only get indirectly. Then the

child learus to predict the parental behaviour, and mateh his behaviour to it.

The very young child does not identify (in this formulation) because his
own role dnminatcs.1 Identification slarts only when ihe resource mediator
is envied because he withholds or deprives (i.e. is not identified with when

he gives). The child then "covertly practices" the role of the other. It

is implied that the child eannot perform any role, but only practices within
roles aaerib.d.z Initiation rites teach masculine roloa.3 "Positional”
identification is implied (the child may identify with mother for love and
father for power and authority; in this sense the argument is essentially
Parsonian, using the expressive/instrumental distinction). Since some re-
sources are contingent on "pood" behaviour, covert or fantasy practice is

frequent and this amounts to a type of introjection,

In this cursory account, the links with whiting's group of larvard or
former liarvard colleagues (Sears, Macceby, Levin, Allinsmith and others) are
not always obvious, until, for example, it is seen that "withdrawal of love"

is basie to all of Sears' statements,

¥hiting recognises the 5=t basis himsel{ (thoeugh he does not use S-it
language) but he stresses consistency as well as frequency (1960, 117).
Parallels between Yhiting and Sears also become clearer if we take Sears'

comment (1957) that "acting like the mother" hecomes "part of the reinforced

! c.f. the objection to conventional theory on the grounds of the ego-

centrie perception of young children given above,
. Vhiting's anthropoleogical approach is clear throughout.
3

See ¥niting, 1961, for an antiwopological study of the relationship between
early matrilocal sleeping awvay from father, and initiation rites.
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sequence of bohnviour“;' or from Sears, mccoby and Levin (1957) the definition

that identification

is the name we choose to pive to whatever process occurs

where the child adepis the wethod of role practice i.e.

actz as though he were occupying another's role. (1957, 370).
Whiting believes identification to involve a denial-prttern by the resource

mediator (or a perceived denial-patiern at least). He thinks it necessary

to ex lain

the nuwerous studies that liave shown denial of love to
prediet identification (1960, 120), 2

Whiting's is openly claimed to be an cognitive expositiont:

we believe it may be governed by the laws of cognitive
rather than instrumsutal learning (1960, 116)

and this is clearest in his emphasis on the prediction of the resource-
mediator's behaviour. This is close to ilaccoby's formulation (1959) which
has it that the child "learns the other half of a habit" that is, he displays
it because he has learned to predict the other half., Vhiting himself notes

that there are parallels, too, with Tolman's “cognitive maps",

Nevertheless, there are complications in adopting even Whiting's much wmore
eclectic position. For example, it is not sure that he adequately distinguishes
betwveen personal and positional identification. He argues that identification
will be closer in the nuclear family. But Clausen and ¥illiams (Stevenson,

1963, 85) conclude that comparative studies show

the larger the musher of adults in the house, the
greater tlie likelihood of sex role differentation...

There is not much between Sears' "substitute satisfaction™ and Whiting's
Peovert practice”.

2 But, apart from the doubts Kohlberg (1963,1964) casts on this argument, Sears
himself (Beach, 1965) says that it is not love withdrawal but punctive-
restriction whieh antecedes prosceial azgression in girls, for example -

a behaviour usually taken to evidence ideuntifiecation,
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This difficulty can be resolved if we

(a) assume different outcomes for personal as against positional
identification, and

(b) make much more specific situational statements based on soeial

contexts (see Brim, 1960).

Vhiting's analysis of moral developwent is, on his own admissiom,

somevhat simple. It appears to imply positional identification:

If 1T wish to be a parent I must punish naughty children.
I am n ehild; therefore I must punish myself if I am
naughty (1960, 124), (my eaphasis)

viiereas iohlberp's conclusions cleerly point to the importance of personal

rather than positional identification as the basis for moral motiwvation.

Whiting's then, may be a newl: worded rather than a new formulationg
it echaes, in some part, ideas as old and inelegant as /‘iller and Dollard (1941).‘

But the cognitive and role-practice elerents in it are important; and as an

exarple of a recent eclecetic theoryv it has been discussed at greater length.
It will be discussed again in passing, in conneetion with the later discussion

of Bandura, Ross and Zoss (1663).

ilole practice

A final statement (not explicitly idemtificatory, and almost shading over
into a straight role~practice formulation) is that of Maecoby (1959). It has
something in common with the elements of the other theorists with whom she was
long closely associated. It will not be here diseussed in full, but only in

that part where a fundanental distinction between her statement and the

1 Or as Hlelen EKeller. The records of her own experience make it elear that

her teacher started by mahing the ehild dependent, then depriving her.
iecent practice in the treatment of autistic children appears to assume the
same "resourece rediator" approach. ierhaps tie virtue of Vhiting is that
it is comsonsensically parased?
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Piagetian position becomes explicit.

Maccoby is concerned with the child's own perception of his own “attitudes,
motives, characteristies and affective states"; i.e. it is a strongly cogmnitive
statement. She explains the nature of "imitatory conditioning™ in a way some-
wvhat parallel to Piaget, accepting the idea of " training in imitation".

As she puts it

he had to imitate the child hefore the child would
imitate him.

Association by contiguity causes repetition (Piaget's, or liolt's eircular
reflex), a self-stimulation which is the basis of speech. Training is
required e.g. for facial expressions, which the child cannot see on itself.
Here, Macecoby appears to follow Mowrer also; an internal/external ecireular
reflex is involved (1959, 240). IMaccoby takes liaget explicitly as a basis,

but one siudy of his which lMaccoby analyses is treated here as significant.

The case of lanpguage, which she uses, might seem to be suitable as a
paradigm of the imitatory-socimlisation process gvncully.‘ There is an

objection, though, which Piaget makes. Piaget says:

the reply to this is to be found in our obserwation 10

(page 22) whieh shows clearly that the child, far from
passively associating a signal with an action, actively

tried to make the sound go on, and to that end used by

turns any voeal 'device' including imitation, Thus,

in such cases, imitation does not seem to be an association,
but an active process i.e. intentional assimilation (1952, 22).

Admittedly, in analysing this Piagetian observation, Maccoby distinguishes
between the first occurrence of the imitative response, whiech can be explained

on the basis of simple association by contiguity, and the continuation of that

L Ervin aond iMiller (Stevenson, 1963, 110) show that the prelinguistic sounds

of hearing and deaf children are the same till 3 months; thereafter the
hearing are socialised, the deaf become idiosyneratiec. This would be
expected on an internal/external feedback reflex.
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response by instrumental learning (wvhich she guesses occurred because Piaget
showed pleasure at the successful imitation, i.e. Maccoby introduces secondary
reward concepts). But Piaget's analysis seems to cover both processes.
Secondnry reward theory should prediet that the child would repeat only what
the parent last said. TFurther reference to Piaget's full original obserwvation
shows that, the child sowetimes did this, but then she returned spontaneously
to her own pattern; and at other times she ignored the parent's verbalisations.
By non-reinforcement (on secondery reward theory) the child should have stopped.

Therefore, Piaget appears to be correct in proposing that

in such cases, imitation does not appear to be an
association, but an active process i.e. intentional
assimilation. (ibid)
This small elewent in Maccoby's argument has, again, been taken at length
to support the case that more is involved in behaviour than the identification
theorists usually accept — even in an otherwvise very fruitful formulation, sueh

as Maccoby's; and that the nisaing element is in fact the active element

introduced by the !iagetian approach.

Some comuents on PViagel and imitation/identification

It has been shown that identification theories have tended to move toward
absorbing two new elements: cognitive and social or role learning elementa.
To some extent, these overlap. The importance of the cognitive element camnot
be understood without looking at Piaget; and he, not without then looking at

other theories stressing imitation.

Imitation in Piaget

Imitating, copying, or "matched-dependent behaviour" were first put forward

by Miller and Dollard (1941). But for them, the first imitative act was only
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a chance one which then received reinforcement. In more sophisticated theories
of "imitation" (like llowrer's) this simple basis is dropped. But nevertheless,
such theories of imitation have only some elements in common with Piaget's

formulation,

Piaget does speak of "identification", as in

eeethe child does not merely copy others while continuing
to be himself. Ille identifies himself completely with
others (1962, 127).

This appears to be precisely the same as the normal assertien, in
identification theory, that identification is "global". It is not wholly se.
It may be better to see linget's view' summed up in words which (surprisingly)

come from lMowrer:

Initation may be said to be the non-verbal equivalent
of studying (1950, 578, footnote).
Speaking of the early yearsa, l'iaget says that "imitation is never an end
in 1t3.1f.. .'
it does, of course, always result from accommodation teo
a given model, but it is through being mssimilated direetly
or indirectly to a schema with which it is identieal or

analogous...in other words, imitation is always a contimuation
of understending (1962, 73).

Imitation is "an early form of image making..."

May it not be that the image i.e. the symbol when it
is the interior copy of the object, is merely the
interiorisation of imitation (ibid, 70).
Piaget appears to come close to identification~theory statements of motive
vhen he proposes that the "inferior" imitates the "superior" from "compulsion,

authority and unilateral respect” or his equal from "mutual respeet” (ibid, 73),

1 No general account of Iiagetian theory is given here. It is assumed that

the reader is familiar with his terminology.



but even this is in the context of seeing imitation in its functional

context; in Flavell's words:

eso(imitation is) an important developmental product of

the general accomnodation function...that is, the active

accommnodatory replication by the subject of some event

serving as model (1963,152).

Accomrodation—as—imitation is the funetion whiech supplies the child with

his first signifiers. They stand for the event, as it were, in the way a
word will later stand for it; imitation is the beginning of symbolie
representation of tlie event, in the sensori-motor phase by motor means
(c.f. Lunzer, 1961). It is at first "a kind of photographic negative of the
object accommodated Lo" (Flavell, 1963, 153) but throughout, the process is

one in which the echild is "trying to cognize the world symboliecally". That is,

imitation is not an attempt to be or to be like, but an attempt to signify.

Since identification—theory has nore recently stressed cegnitive elements,
it is inevitable that some of them will bear resemblances in formulation to

Fiaget c.f.

(identification is) the discovery and learning of new
actions by observing what others do and them practising

to be the olher person (bears, Maccoby and Levim, 1957).
(my emphasis)

The distinction lies in the difference between "to be" (as im this
statement) and the intricate l'iagetian structure which assumes this to be the

primitive form of symbolisation or signification.

For Piaget, the "ecircular reaction" (which concerned 'accoby, see above)

! Kimball Young long ago (1947, 99) distinguished between three categories of

action: overt, covert and symbolic, Identification-theory, as Whiting's
term makes clear, is concerned with covert action. riaget is concerned
with syubelic action,
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is not explained by “passive associntion"1 or "by repetition of associations"

association is...not a primary fact but the result of
a complex set of elements characterised by the pursuit
of an aim (1962, 17).

It is the "elements” and the "pursuit of an ain" which are primary, and need

not be assumed to be secondary or derived. in fact

(it is) the assimilation which provides significance
and interest, and this gives rise to repetition (ibid)

For liaget, imitation is merely an instence, a sensorimotor exemplifi-
cation, of primitive symbolisation, of the assimilation to schemata and of the
modificetion of schemata, These schemata will increasingly be cross-modal.
Gibson (1963, 162-3) has discussed cross-modal perception, including (a) the
fact that haptic as well! as visual/aural cues are involved in the sensory per-
ceptions whic!: . accoby is concerned with; and (b) that retarded childrem show
less cross-modal iransfer, as would be expected if a central factor were

involved, as the Viagetimn schema posited.

Piagetian imitation, then, does have more in common with Mowrer, who
speaks of his birds "developing a kind of image of the trainer's sounds and then,
quite independently...reproducing or copying them (1950, 58n). FPiaget speaks

of "the interiorisation of imitation" in a very similar way (1962, 66):

T™e child was able to produce for the first time in the
absence of a wodel a movement or sound never before
imitated, the imitation being apparently based on a
wemory unaccompenied by actual perception. (ibid, 67)

But this is for him "“the symboliec evoeation of absent realities" and fits, as

has been siressed, into the whole Fiagetinn cownitive theory.

1 Though Viage! is sonetives fairly accused of not knowing recent developments
in American 3-i theory, /mecoby was deriving her argument from Holt i.e.
earlier connectinnist rather than iullian 5=8, Connectionism is “passive
nssociation”.
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It is a2 necessary implification of the Piagetian analysis that the
assimilation/accomrodation process will proceed by differentiation and artic-

ulation,

In this, there are again some parallels with identification-theory
staterents, It wvas noted above that Whiting, though for different reasons,
excluded frow strict identification the earliest period of development.

Bronson (1959) following Preud posited a similar tyvpe of econtinuum from
diffuseness to differentiation/articulation. And Parsons (1951) has amplified
this element., This is not surprising because (though he has a strongly

Freudian base) rarsons criticises i‘reud, on the grounds that:

the structure of (his) theoretical scheme prevented
him from seeing the possibilities for extending (his)
analysis from the internalisation of moral standards...
to the internalisation of the cognitive frame of
reference for interpersonal relations... (eited,
Bronfenbrenner, 1960, 30).

Parsons is siressing cormition, and in particular cognition in "the
internalisation of one's own sex role". (le therefore talks of "a progressive
differentiation of ever more comulex relationships between the self, the

parent, and ultinately society® (ibid, 34).

Bronfenbrenner comments:
Parsons uakes explicit the thesis that the type of
identification is a function of the developmental
capacities of the child, Farly identifications are
more 4iffuse and releted to concrete behaviours

later ones are more differentiated and organised
round symbnlic role entities. (ibid)

The parallels here with what would be posited in a wholly Piagetian
enalysis are striking; we shall see later that Kohlberg (1967) and Kohlberg
and Zigler (1966) have both arpgiaed for and (in the latter) demonstrated such

a relationshiyp,
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It can only be assumed that the failure of Bronfenbrenner and others to see
the implications and relevance, of applying l'iaget to identification phenomena
is due chiefly to the fact that Piapet himself has not chosen to be concerned

with the development of sex or other social role concepts. Social role conecepts

should be subject to the peneral prineiples of concept learning implied by the
vhole of tiaget's work, the process and stages of which have been so intricately
amplified by recent Piagetian exepesis, Flavell and his collaborators have
begun on what they call "role" understanding, but this is net in fact "social

role concept" learning, though relevant to an understanding of it.‘

iaget versus Lhe developmental-identificatlion approac

The "ecognitive" or riagetian theory, then sees

the environment as a social world which includes rules,

and which the child understends through conceptually
organised role taking. The were process of role-~taking
the attitudes of others in organised soecial interaction is
believed to transform concepts of rules from external things
to internal principles, Variations in social environment
are vieved as stimulating or retarding role-taking and
hence, as stimulating or retarding sequential development,
rather than as variations in effectiveness of stamping in
rules through reinforcenent or identifieation. (Kohlberg,
1963, 314)

This sumuary makes the distinciion clear. The conventional theories with
which we liave thus far been concerned have nll, in one or another way, assumed
"the stamping in of rules through reinforcement or identification". Piaget

does not.

3 It is also due to the fact that Iiapet is concerned to give a descriptive

analysis, not an explanatorv one, He is not therefore concerned (as most
ehild development theory is) to elucidate antecedent—consequent correlates.
The point is Flavell's (1963).
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THE IDENTIFICATION PROCESS

CHAPTER FOUR AND SEX DIFFERENCES

It is true encugh to say, as liouston does, that Freud evades giving an
adequate account of the identification process for girls. But Freud gives
some explanation, although -~ as will be discussed - there are also major flaws
in attenpting to derive consequents from the Preudian theor:- for girls. For,

as usual, Preud said contradictory things. At one tire he said:

With the transference of the child-penis wish on

to her father, the girl enters into the situation of
the Vedipus complex. The hostility to her mother,
which did not require to be created, now receives a
great reinforcement, for her wother becomes a rival,
who gets everything from her father that she herself
wvants, The girl's Uedipus complex has long concealed
from us the pre-ledipal attachment to her mother which
is so important and leaves behind it sueh lasting
fixations...

The boy's Qedipus complex, in which he desires his
mother and wants to get rid of his father as riwal,
naturally develops out of the phase of phallie sexuality.
The tiureat of castration, however, forces him to give wup
this attitude. (Under the influence of the danger of
losing his penis, he abandons his Jedipus complex, it

is repressed and in the normal cases entirely destroyed,
while a severe superege is set up as its heir.

Vhat happens in the cese of the girl is almost the opposite.
The castration—complex prepares the way for the Uedipus
complex instead of destroying it...the girl remains in the
Jedipus situation for an indefinite period, she abandons

it only late in life, and then incompletely. The formation
of the super—epo must suflfer in these circumstances.

(Freud: New Introductory Lectures: cited, Foder and
Gaynor, 110)

At another, he retained some of the elements, but introduced quite new

ones anlongside:

Fear of castration is neturally not the only motive for



repression; to start with it has no place in the psychology
of women: they have of course, a castration complex, but
they cannot have any fear of castration. In its place, for
the other sex, is found fear of the loss of love, obviously
a continuation of the fear of the infant at the breast when
it missed its mother... If the mother is absent or has with-
drawn her love from the child, it can no longer be certain
that its needs will be satisfied, and may be exposed to the
most painful feelings of tension (Freud, 1933, 121).

Later he expanded this, tv say that "identification wiih the mother ean
take the place of attachment to tiie mother" because "if one has lost a love

object, the most obvious reaction is to identify itself with it, to replace

it, as it were, from vithin by means of identification“ (1949, 98).

Now this theory, postulated by Yreud as applying specifically and

differentially to girls, is in fact precisely the modern form of anaclitie or

"dovol.opncg_lnl"‘ identificetion applied to both sexes, in which it is a basis

postulate that the child can form a developmental identifiecation enly if he
is initially dependent on the parent (e.g. Howrer, 1950,1960; Sears, Maecoby
and Levin, 1957; Sears, 1957; Kagan, 1958; GSears, Rau and Alpert, 1965;
Mussen, 1967). It is close to the "status envy" theory of Whiting (1960) imn
whieh identification occurs becaunse the parent holds resources; if we take
love or approval as the most tyvpical resource then it is clearly the same

theory as those above — and stems from /reud.

It i= worth uoting, hovever, that modern anaclitic theory (i.e. based on
that process which Freud postulated es specific to the developmeat of girls)
depends for empirical supjorl extensively on sti.lies of identification as

conscience develooment. Tt is one of the two wajor mapects posited by Sears

(1957) snd forms two of the four stressed by sau (1960) in describing the

1 In the literature, "anaclitic™ and "developmental™ are used interchangeably.

Hereafter it will be referred to onl¥y as “anaclitic" to distinguish it from
Kohlberg's "copnitive-developmental™ theory, and to avoid confusien.
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outcomes of identification. The relationship of identification theory to a

conscience development theory may be seen in Sear's comaent:

It appears that the first stage in the growth of

conscience is the development of a reasonably normal
emotional dependence of the child on his parents. Them
if the parents are varm and affectionate, if they maintain
an atmosphere of mutual trust and esteenm in the family,
their stable and consistent use of love-oriented teechnigues
and diseipline produces self control.

The norually dependent and loving ehild must devise habitual
ways of insuring the continuation of his parents' love.

An obvious proecedire is to adopt the parents' values and
ideals, their eontrols and restrictions, as part of the
child's own clarter of conduct (Sears, 1960, 110).

The difficulty with this tleory is that, if put alongside the "developmental-—
disecontinuity” notion, it should again, on its own, predict a greater conscience
developuent in boys and a lesser in girls, since the "shift" demands that the
boy operate more without, and in the ahsence of tie mother to whom this attach-

ment first iook place. Such & difference in woralily, as was noted, is not

demonstrated by the empirical data.

Preud ecould postulate that the develeopment of girls was a more difficult
process:

A comparison with what happens in the case of the boy
shows us that the developrant of the little girl inte
a normal woman is more difficult and wore complicated
(Freud, cited Fodor and Geymor, op cit, 24).
In this case, he saw it as a specific consequence of the different pro-

cesses which he described for boys and girle; le rightly saw these processes

to be quite assymetrical.

Anaeclitie identification

Curiously, then, defeusive identification as r general (rather than
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neurotic manifestation) has been abandoned largely by modern identification
theory, on grounds which are sufficiently traversed by Bronfenbremner (1960)1
and Mussen (1967, 101). In its place, both for boys and girls, is put
anaclitiec identification, resting on the process Freud postulated only for

girls,

However, the consequence has been an inversion of the Freudian argument

as to the consequences.

Vhile developmental identification is assumed in all formulations te be
a response to the withdrawal of love, affection or approval after the child has
been conditioned to expect it by the early attachment to mother, most them
assert that the boy has the harder taskas set as consequence. FPor him, the
early attachment is to an opposite sex parent. Therefore at the time when
specific sex role requirements are asked of him, he must withdraw from the

mother, and a "developmental—-discontinuity" is involved.

This position seems first to have been formulated by Mowrer (1950); it
is specific in Sears, Maccoby and Levin (1957, 384) and in all major theories
since. A typieal statement of this "developmental-discontinuity" theory is

that by Levin and Sears (1963, 289-290):

But with which parent does s child identify? By

the age of 9 years most children may be assumed to
have developed their strongest identification with

the ssme sexed parent., This development is not the
same for the iwo sexes because the conditions for
establishing primary identifications are such that

the mother is the initial identificand for both boys
and girls, Only as the boy begins to perceive himself
as a male "like" his fatiier and "unlike" his mother
can he begin to shift his identificand from mother to
father. lience identification is more straightforward

c.f. Slater's comment that chronic punciiveness seems actually to
impede identification. (Slater, 1961a, 300).
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in the girl, and she develops a stable sex typing more
rapidly in this respect than the boy. This latter
assertion is supported by two findings from previous
studies of dollplay.

l.evin and Sears cite I'.5. Sears (1953) as showing such a shift for boys'

fantasy play; and Jolmson as showing that "prosocial” rather than antisocial

aggression inecreased as a function of age in both uxcl,‘ but earlier and more

sharply in girls.

1.

2.

There are some implications in this view, which need comment.

The "development-shift" theory assumes implicitly an active selection of
models, by boys at least; it does not note explicitly that this is a
consequence of the cognitive need to understand the male role; but it
certainly implies it. The point will be expanded on in discussing

Lynn's and Kohlberg's statements later.

The earlier tendency in girls to show "prosocial"™ behaviour appears, at
first sight anyway, to conflict with Freud. If the super—ego is weak,
or absent in fewales (he is explicit on the latter) then why the more

rapid socialisation of girls? In fact, Freud described such a female

pettern himself:

The little girl is as a rule less agoressive, less defiant
and less self-sufficient; she seems to have a greater
need for affection to be shown to her and therefore to be
more dependent and docile...One gets the impression that
the little girl is wore intelligent and more lively than
the little boy of the same age; she is more inclined to
meet the external world half way, and at the same time
she makes stronger object cathexes. (cited, Fodor and
Gaynor, op cit, 24).

This appears to amount to an implication that anaclitic identification

1

Sears (in Beach, 1965) shows that prosocial aggression in girls is not
related to "love withdrawal"™ which somevhat throws into question the
orthodox explanation, and disputes the Freudian postulate of an anaclitie
process for fewuinising girls.
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is a stronger socialising force than defensive identification. The behaviour
described appears accurate, and sgrees with Dronfenbrenner's summary of “over-
socialised" patterns for girls, cited below, but the question is whether, on
Freud's theory, women are necessarily weaker moral vessels. IHe was clear

enought

esofor women what is ethically normal is different from
what it is for men, Their super—ego is never so inexorable,
so impersonal, so independent of its emotional origins as we
require it to be in men...{women) show less sense of justice
than men...they ere less ready to submit to the great
necessities of life...they are more often influenced in
their judgments by feelings of affection and hostility.
(eited Lronfenbrenner, 1960, 18/19).
It appears true to some extent, if this can be regarded as a qualiti-
tative rather than quantitative statement about women's moral behaviour.
But here, in this quotation, Freud uses the "super—ego" to describe the origim

of moral behaviour; elsewhere he specifically denies this link:

I hope you will feel thet in postulating the existence of
the super—ego, I have been desecribing a genuine structural
entity and not merely personifying an abstraction such as
conscience (N.I QL.P.. 88).

In that essay he admits that he does not "fully understand™ the super—ego,
but it can be seen as a "successful identification with (not introjection of
eeeDG) the parental model”, The process here described is clearly and normally
anaclitic, but he specifically says the outcome is neurotic (...it is normal
in sick persons"). Therefore, the many recent theories and research studies
vhich dwell on identification/conscience development may be pardoned their

conrulion.1

! See Senford (1955), Bronson (1959), Jacobson (1954). The matter eoculd be

further confused because Froud elsevhere speaks of identification as invelving
the introjection not of the perceived but of the ideal father; and that mere

confused again because it is not consistently clear whether it is the child's

perception of the father's ideal self, or the father's own.
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It is clear (e.p. Kohlberg, 1963) that the pattern of empirical data
does not suprort a gquantitative difference between the sexes, or at least
not consistently in either direction, as a function of identifieation.

liowever, there may be some problem here requiring an answer.

Mowrer specifically argues that the developmental shift in boys implies
becoming a man (i.e. sex typing); and also being manly (i.e. taking the
appropriate moral stance). Sex typing and moral behaviour should, for him,
correlate perfeetly. DBut Freud, quoted above, spoke of identification with
"the parental model” as resulting in super—ego process. It is arguable
that two separate types of identification are involved, though what these may
be is not always egreed. |Here, the distinction appears to be between
"positional” identification (Freud's "parental model”) and "personal”™
identification. In this form, the distinction is originally Slater's (1961).
It can then be argued that sex typing is an outcome of positional, and moral
development of personal identification (Slater, 1969; Lynn, 1959)-1
Kohlberg (1963) agrees that positional identification need not imply a desire
to conform to the parents or to their wvalues; merely the desire to play the
adult x'oln.2 'orsonal identifieation on the other hand does link significantly
with measures of conscience (Kohlberg, 1963, 206). But, as will be seen in
looking more closely at l.ynn's theory, the situation is not symmetrical for

boys and girls.,

The boy, unlike the girl, is forced (on the developmental or discontinuity

theory) to shift positional identification; he ought to therefore make an

L In this form it flatly contradicts the surmise by Freud just quoted.

& lowrer suggests that sex typing may depend on anaclitic identification,
vhile sonscience development may depend on defensive identification.
Kohlberg (1963) tends to suggest that the data support neither view.
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earlier and sharper distinction between positional and personal identification
than does a girl, This point can be considered later in reviewing Lynn's

argument on the cognitive effects of sex role learning.

Personal identification and conscience development

In the significant recent applications of anaclitic theories of identi-
fication, there nevertheless continue to be confusions between personal and

positional identification. Mowrer originally said that

a person imitates or reproduces behaviour of a
model in order to reproduce bits of the beloved
and longed for parent (lowrer, 1950, 615).1

He could have said, person rather than parent. The confusion arises
because of another element present in FPreud. I[le asserted the salience of the
father in identification. Modern theory does not agree; if anything the
mother's role in conscience development appears somewhat strouger (e.g. Sears,
Maceoby and Levin, 1957; Ritchie and Hitchie, 1970), though Kehlberg (1963,
309) makes it clear that empirical data argue for the equal importance of
father, a fact explicable on cognitive perceptual grounds (309). See also

Bronson, Katten and Livson (1961), Emmerich (1959).

But there is still confusion, as in Levin and Sears (1963, 293), about

personal and positional ideatification

the identification process is necessary to the formation
of super—ego or conscience, and...tihe amount of
identification the child has with parental roles.

(my emphasis)

Is the child identifying with the mother as a mother, or with the mother as a

L The relevance of "bits of behaviour” as specified by Mowrer and alse by
Kagan (1958) was discussed above in arguing that selectivity is not
adequately accounted for on develovmental identification theory.
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person? The distinction is important, the more so wvhen we look at sex typing

and any possible correlates with moral development or conscience formation.

The argument seems to be in favour of making a clear distinection between
personal and positional identification, and regarding the former as the

correlate of conscience development.

The motive

Om anaclitic theory, there must be parental warmth (maternal, usually);
if there is nome, or too little, its withdrawal will mean nothing to the echild

(in Whiting's formulation, presumably, it is a "resource”).
’ ¥

Sears, lilaccoby and Lovin (1957) clearly take from their empirical date
that "love-oriented tecliniques” in materual practice are a predictor of high
counscience development in young children. Nevertheless after surveying the

field Xohlberg (1963, 302) eould conclude that

the evidence for identification as a basis for
the affection-morality relationship is not good.

That is, the affection/morality relastionship may bhe demonstrated, but other
correlates which assert an identificatory process may not be demonsirsbly

present,

A closer inspection of Sears, 'mccoby and levin (1957) suggests that,
on their own data, there may be other elements yresent. In fact, of the
"love—oriented techniques™ which they cite as correlating with conscience
development, the highest is, in fact, "giving reasons and explanations".
The affective factor appears to have been strongly contaminated, at source,

with a cognitive one.
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Anaclitic theory would also predict that withdrawal of love, as is
implied, would result in conflict/anxiety. This is, in effect, the basis

of the Mowrer formulation.

There are reservations about applying this concept of anxiety as a

motive, e.g. Finuey's summwary of his findings (1964, 46)

me approach to the reality of a concept is its
usefulness in predicting antecedent or consequent
events... By this criterion auxiety seems still a
superficial veriasble, as the anxiety factor in the
child correlates with almost nothing that was studied
in the mother, and the anxiety factor in the mother
correlates with nothing that was studied in the
childee.

Here, the demonstrable fact that girls tend to be higher on most tests
of overt anxiety (Sarason, 1955: Ruebush, 1963) has to be accounted for.
Does this confirm the anaclitic hypothesis? On, say, Keagan's formulation,
strength of identification has to be accounted for. "Following a basie

behavioural lav"”, he says

this should be 2 function of the strength of the
motive and the quality and frequency of the re-
inforcement. (1953, 303)

Girls certainly, on the anaclitic theory, have more freguent reinforcement;
therefore their identification strength ought to be higher; anxiety consequent
upon withdrawal could be postulated to Le higher for girls than for boys.

This situation needs looking at more closely.

The case of girls; "oversociamlisation"

Sears, Maccoby and Levin (1957) are clear enough that discipline techmiques
involving "withdrawal of love" are used more often with girls than with boys;

with boys, the techniques of punishment, threat, deprivation of privileges
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are more often used.

But, though this seems to be a statement of the anaclitic pesition in
discussing “withdrawal of love", more is involved. It is clearer in

Bronfenbrenner's longer analysis: (Dronfenbrenner, 19638, 97)

A8 we liave pointed out elsewhore (Bronfenbremner, 1961)
exposed to wore affection and less punishment than boys,
but at the same time are more likely to be subjected to
"love-oriented" disecipline of the type which encourages
the development of internalised controls. And
consistent with our line of reasoning, girls are found
repeatedly to be "more obedient, co-operutive and in
general better socialised than boys at comparable age
levels”, But this is not the whole story.l

At the same time,..girls tend to be more anxious, timid,
dependent and sensitive to rejection. If these
differences are a function of differeantial treatment by
parents, then it wculd seem that the more "efficient"
methods of child-r aring employed with girls inveolve
some risk of what might be called "over—socialisation”.

It does look, on this argument, as though (for ressons wholly other than
the Freudian Oedipal situation) enaclitic identification could be postulated
for girls but not for boys.2 But birtlhi-order variables certainly con-
taminate it, as Schachter has demonstrated for first~born children (Sehachter,
1959) where the same correlates in behaviour are found. It may be questioned,
then, vhether it is not sufficient simply to regard these as the learned out-
comes of differential parental practices, rather than of any identificatory

process,

1 Kohlberg (1963, 310) however, takes {rom his extensive survey of the data

that "there are no substantial differences between boys and girls in
conformity to internalised moral standards "though"™ girls are more
conforming to rules and authority than boys®™.

: This pattern is what Green, in his classic article, postulated for the

over—socialised middle class boy.



Correlates of sex appropriate behaviour

In Mussen's view, warmth or nurturance strongly correlates with sex-

typing as well as with conscience developuent.

P, Sears (1953) demonstrated this in doll play for boy/father and girl/
mother projections., lwssen and Distler (1959) showed that high maseulinity
boys perceived the father to be nore nurturant, rather than more masculinej
the predictor of high ! in boys was the marturance rather than the masculinity
of the father. lussen and iutherford (1963) showed that appropriately sex-
typed beys and pirls regarded mothers as nurturant. But in this study,

there were additional findings, summed by “ussen himself (1967, 100) thus:

Uther findings {rom the quesiionnaire responaes of the
mothers and fath: 's indicated that the young girl's
feminisution was ifostered by several factors in ldd%tion
to warm mother—daughter relationships. (my ewmphasis
Hothers of the highly feminine girls tend to be uore
self-accepting than the mothers of the other girls.
Turthermore, the fathers of the appropriately sex-typed
girls vere relatively more masculine in interests and
orientetion (in comparison with the fathers of the other

girls) end gave their daughters significantly more en~
couraygement to participate in feminiune actlivities,

This study represents one of the most significant obstacles to accepting

a simple statement of the anaclitic theory. The previous studies in the

Mussen series had already showed that (in contrast to the Sears, Maceoby and
Levin finding; 1957) sex-typed behaviour in boys was not correlated with
maternal nurturance — as on any simple assumption of frequency onm S—R lines
it ought to be. Taken with “ussen and wtuerford's conclusion that “the

acquisition of feamininityv by young girls is not...simply determined”, (my

emphasis) we are forced to look at the whole social context of sex role learning.
This will be done, in discussing the major postulate of this preseant study;

and further reference to ussen andl lutherford will be necessary at that point.
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Conclusion

The question, again, is wvhetier identification as a conecept assists greatly.
Because the arguments for identification in the broad sense so often rest on
conscience development; and because in the original Freudian formulation an
association of the differential processes for the sexes with super-ego strength
of "ethieal conduct™ was central, Kohlberg's conclusion will suffice, and is

cited at length (Kohlberg, 1963, 306-T).

sssthe studies which show personal identification with
the same sex parent to be related to conscience also
tend to show personal identification with the opposite
sex parent to be related to conscience.

The results of studies of direct measures of identification
and consecience tend to reinforce our conclusions drawn from
studies of parental antecedents. Like the findings on
love and nurturance withdrawal, the positive associations
between measures of personal (as opposed to a positional)
identification and conscience offer some support for a
developmentall identification theory of conscience. The
apparent tendency for identification with parent measures
to be associated wvith conscience, regardless of sex of
child and sex of parent is also more consistent with a
developmental theory of identification than with a power
theory. Like the findings on childhood antecedents,

these findings are readily explainable without the
identification theory. (my emphasis)

This study therefore proceeds on the assumption that the explication
of sex role learning can, in fact, be as well handled without the ramifications
of motive explanation whieh the identification concept requires. As
Kohlberg (1963) notes, anaclitic theory does fit the major facts in his
survey of moral developuwent. \VWhat it does not fit - or not fit so readily -
is the complexity of the situation as suggested by such studies as Mussen
and lutherford. For such complexity, it is proposed, a cognitive/soecial

theory will be more parsimonious.

L i.e, "developmental™ meaning “"anaclitic"
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However, identification theory has served (as Bronfenbremner rightly says)
to draw attention to the asymmetry of the sex role development process for boys
and for girls. VWhether in the Freudian Oedipal or the anaclitic theory, quite
contrasted processes are postulated. The situation implied by these theories
requires explanation even if not in “identification" terms, and will be dis-

cussed more fully later.



IDENTIFICATION

CIAI'TER FIVE AS SUCIAL LEARNIKEG

Ao IDENTIPICATION AS SOCIAL LEARNING: Bandura, et al.

Bandura and Valters (1963) have discussed fully, and supported with
empirical data, a case for treating social learning in a straightforward
manner. The burden of the argument there adduced is more specifically related
to "identification" theory by Banduras and lluston (1961) also reported briefly
in the longer book; that study is chosen here as a typical example of the
"social learning" position. It is then followed with an examination of
the most significant study, perhaps, for the whole case presented in this
thesis: Bandura, Ross and Ross, 1‘)63.1 This section therefore gives a precis

and commentary for these two key studies.

Bandura and luston, 1961. "ldentification as a process of incidental learning”

The authors compare their use of "incidental™ learning to other terms
euployed in the literature: "vicarious learning™; "observational learming™;

"role taking”.

Much of a child's behaviour repertoire, (they say)
is believed to be acquired through identification
with the important adults in his life. (1961, 311)

Such a process, by whatever name, however

appears to be more a result of an active imitation
by the child of attitudes and patterns of behaviour
that the parents have never directly attempted to

1 Mischel, in Maccoby (1967) presenis a well reasoned and full case for the
social learning theory of sex differences but the objections which may be
made to it are explicit in the discussion here of these two studies.



teach than of direct reward and punishment of
instrumental responses. (ibid, 311; my emphasis)
This is, io fact, the "global" elemeni earlier discussed, the notiom
that children imitate not only specifie behaviours but generalised patterns
of behaviour, Bandura and Huston do not make this peint. They prepose,

however, that

while elaborate developmental theories have been
proposed to explain this phenomenon, the process
subsumed under the term "identification" may be
accounted for in terms of incidental learning, that
is, learning which apparently takes place in the
absence of an induced set or intent to learn the
specific behaviours or activities in question... (151!)

The child has "ample opportunity to observe and learn, even though he
hes not been instructed to do so"™ from his model., Hesearch adequately
documents the existence of incidental learning, they argue. They therefore
tested the hypothesis that nursery school children, while learning a two-—
choice diserimination problem, would learn to imitate irrelevant behaviours
of the model. On theories of identification, nurturance would promote
incidental learning (the ansclitie theory, that is). They note that Mowrer
accounts for this, in the oripginal ansclitic formulation, by assuming
affectional rewards to increase the secondary reward properties of the modelj;
and that conditional withdrawal of affection would enhance secondary reward
and the tendency to reproduce the model's behaviour, to achieve self reward.
Their experiment therefore contrasted the affect of a warm, and a distant or

cold model. All models were feuale.

In the results, no significant sex differences are found in the children's

1 Vhile the point will not be discussed further, it is possible that alse

involved Lere are something like Harlow's “learning sets". No diseussion
of this possibility is knowm, but the link may have been explored
theoretically or empirically.
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responses, but

the predicted facilitating effect of social rewards
on imitation was essentially confirmed. Subjects
who experienced the rewarding interaction with the
model (gave demonstrably closer imitations of
irrelevant behaviours) than tlose subjects who
experienced the relatively cold and distant
relationship. (ibid)

Ferformance on the actual test was not affected, but the "warm model"
group exhibited more conflictful behaviour than the others in predecision
activity. DBandura and iuston question the stability and permanence of the
behaviours on a single learning situation; but this is not direetly relevant

to parent/child relationsLips extending over time.

However, sowe e¢lements even in this formulation, which appears to show
direct support for the usual anaclitic identification theory, raise questions.

For example, Bandura and tHuston note that clearly

A response cannot be readily imitated unless its
components are within the subject's behaviour
repertoire. (ibid)

The resultis clearly supported this view, which compares interestingly
with Fiaget's insistence, cited in the previous chapter, that imitation does
not oceur unless the mction can be assimilated to an existing sehema with

whieh it is identical or analogous. The example cited by these authors

eseSeveral subjects imitated the motor component

of speech by performing the appropriate mouth

wmovewent but (emitting) no sound... (ibid)
is very muel like an "analogous” schema in the Piagetian formulation; elearly,
structural/cognitive elements are present in this imitative behaviour, pre-
supposing what Bandura and liuston earlier called "active imitation". (my

emphasis)



As to warmth or nurturance, Fiaget (cited above) does recognise the
salience given to models by the child's general attitude to them; soeial
learning theory, therefore, does not confliet with a Piagetian formulation,
and the particular comments immediately above cited by Bandura and Huston

look wholly consonant with Piaget.

Identification, then, is a term which these authors (and their
collaborators in other studies by this team) see no reason to use. But the
critical nature of the child's active perceptual response is more sharply

shown up in their follow-up study, Bandura, Ross and Ross (1963).

"A comparative test of the status envy, social power and secondary
reinforcement theories of identifiecatory learning"

"Power" theory as described here, is the usual identification
murturance assumption (e.g. Parsons, Sears); "status envy" is Vhiting's
theory (above) and "secondary reinforcement” is as in Bandura and Hustom.
For the purpose of the present srgument, however the most significant
finding of the study is its support for a cognitive theory, net hypothesised

at all,

In sum, Nursery school children of both sexes were involved in an
intricate permutation of conditions designed to test the stated theories
in imitating behaviours either of a "controlier" or an adult rival to each
child for the rewards, earefully coached in the routine, and both jointly
present in each experimental condition. Readily assessable "irrelevant"
behaviours were ineluded by both adult models, as well as complex patterns
of reward or promised reward. The two-model team consisted of opposite

sexes. Otherwise the general design was as in Bandura and Huston, though
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all permutations of wodel and of child sex were carefully controlled for in

the 1963 version.

Discrepant results: sex differences

Pairing the model with positive reinforcement did not (as it had in the

earlier experiment) produce the greatest imitation incidentally,

Analysis of their carefully tabulated results showed them that boys
significantly imitated the male “"adult rival's" behaviour rather than the
competing behaviour of the female "controller", even when the controller gave

the boys rewards.

In the post-experiment interview a mumber of boys in
this condition spontaneously expressed sympathy for

the ignored male and mild ecriticism of the (female)

controller...

On a partial re-run, in which the controllers half way through merely
offered to reward the "adult rival" ps well ss the child, imitation of the

controller imiediately increased.

The authors conclude that this effect was greatest

wvhen the same-sex model mediated the positive
reinforcers, and this effect was more pronounced
for boys than for girls. (ibid)

Cognitive effects

The follow-up interviews cited showed that a significant number of

children had, in the experiment

actually attributed rewarding power to the ignored
or consuming (rival) adult despite the elaborate
experimental manipulations designed to establish
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pover status, A number of these children were
firmly convinced that only a male can possess
resources, and that therefore the female dispensing

the rewards was only an intermediary for the male
model... (ibid)

The child's existing understanding of sex role behaviours apprepriate
to parents had been previously shaped within the "fanily constellation®.

Those children attributing resource ownership to the female demonstrated very

clearly some difficulty in explaining why they did so,

perhaps beeause the power structure they depiet

is at variance with the widely accepted cultural
norm. (ibid)

Implications

Not surprisingly, on the basis of their study, the authors conelude
that

vhen children are exposed to multiple models they
may smelect one or more of them as the primary source
of behaviour but rerelv reproduce all the elements
of a single model's repertoire or econfine their
imitation to that model. (ibid, 445)

This was demonstrated.

Consequently, the children were not junior-size
replicas of one or other mnodel; rather, they exhibited
a relatively novel pattern of behaviour, representing
an amalgam of elements from both sides. lio

the specific admixture...varied from child to child.
(my emphasis, throughout)

Comparison with their earlier experiment suggested to the authors that
apparent support for simple learning processes in other research studies

may be an artifect of a resirictive research design,



No experiment (and this one is in a high degree elegant in doatgl)'

could more conclusively have supported a cognitive approach to sex role

learning and development. It exhibits precisely the elements such a

theory requires:

1.

3.

4,

S5e

gongruity is motivating, but (a) selectively and (b) actively
not merely passively.

existing cognitive structures are demonstrated to shape the
child's perception, and override either simple imitation, or

"secondary reward"/power imitation.

specific sex role understanding on the part of the children
demonstrably conditioned whether they liked the model or mnotj
that is, their cognitions preceded their affections.

the differential tendency of boys to prefer a same sex model
and of girls to be open to imitate either model (as is implied
by the later argument in Chapter Six) is clearly shown.

the child's phenomenologiecal response to the situation was
demonstrated.

53.

The authors conclude that, in a situation nearer to real life than the

earlier (1961) experiment, the straight power/secondary reinforcement

paradigm was not supported. Instead

these findings provide considerable evidence for the
seemingly paradoxical conclusion that imitation can

in fact produce innovation of social behaviour... (ibid, 446)

In Piagetian terms, there is nothing paradoxical about the findings.

2

The assimilation to existing schemata is perfectly demonstrated , and

imitation proceeded just as 'iaget suggests. It is only paradoxiecal that

1

2

Its elegance included the use of post—experimental interviews im which
the children could say what they thought had happened.

Particularly in the children's mistaken perception that the two adults
had a father-mother relationship. Piaget so often proved the
significance of such mistakes.
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a research design intended to compare three other theories of identifiecatory
behaviour should have finished by disproving all and proving Piaget; proving

not "global™ but selective perception.

This experiment (analysed at length because of its centrality to the
theory later to be put forward) has one additional point. The authors note
that by providing alternative models, they had approximated a two-parent
model situation. But Helper's 1957 study (below) suggests strongly that
the two-parent paradigm is not enough; DBandura, Ross and Ross' data merely
imply that alternative models may be selectively attended to — whether

these models are fathers, mothers, siblings or peers.

B. IDENTIFICATION AS SOCIAL ROLE LEARNING:s Brim

Of "sociological™ theories of identification, Parsons' is the most
familiar, having blended Freudian concepts skillfully with both role and
cognitive elements. It is essentially an anaclitie theory, placing more
weight on describing the discontinuity phase for boys therefore, than the
process for girls. For further treatment see I'arsons and Bales (1953),
Bronfenbrenner (1960), Houston (1968). Some discussion of Parsons' pesition

will occur later in connection with Lynn's argument.

Brim, however, has given a specifically sociological account of

personality development (1960). Thims expresses the downright view that

personality differences consist of inter-individual
differences in characteristics as expressed in social
roles, and of little else. (ibid, 127)

Brim therefore insiats that the process of development must be explained

not only by understanding motivation, but also "knowledge of the role
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demands, and ability to perform. (ibid) I!e defines socialisation as

a2 process of learning through whieh an individual is

prepared with varying degrees of success to meet the

requirements laid down by other members of society

for his behaviour in a wvariety of situations. (ibid, 128)

Brim notes that the "normality" or otherwise of personality character-

istics can only be decided with reference to role prescriptions.
"Dominance"”, for example, has different value for any one individual in a
role requiring dominance on the one hand or & role requiring submissiveness
on the other (a point takem up fully in Chapter Eight). This argument
implies that the study of personality must account both for econtent and for

deviance.

Traditional personality theories, argues Brim, are too general; they

do not sufficiently speecify role contexts, nor veriations within role contexts:

the fact that the behaviour preseribed for a
role may vary depending upon the person with
vhom one interacts (ibid, 132)

and even variations in role situations for the same set of actors (¢.f. Goffman,
1969). Brim proposes that role-specific analyses will overcome the diffieculty
of assumedly invariant trait-descriptions of personality (a point even

recognised by Cattell, 1965). Iraditional theory, he suggests

might be viewed as studying the waste materials, so
to speak, of the socialisation process r?thor than
the standard product itself (ibid, 139)

fle recognises (141) the difficulty of applying a role-theory approach,

particularly in the case of sex role performance. Nevertheless, he notes

! This is important because low correlations between factors may be accounted
for not because they are not operative, but because they are role-
situationally specifie. The point almost certainly applies to some
data in Kagan and Hoss (1960).



that “who are you?" questions are typieally ansvered by status/role
deseriptions, not personality charscteristics: identity is defined by roles,
self-eveluation is based on one's performance in or across roles (e.f. Helper's
study of self-concept cited in the succeeding chapter, or the evidence for

anxiety related to role conflict).

Learning

Variation between people's role performances, then, is accounted for by

different degrees of ignorance of what is expected,
different degrees of ability to learm, and different
degrees of role appropriate motivation. (144)

This contrasts with traditional theory "where the major explanatory wariable

intervening between behavioural differences and prior learning has been that

of motivation alone". (my emphasis)

Brim analyses his categories of "knowledge, ability and motivation™ in
role performance. !is analysis of knowledge and ability is essentially in
terus of a cognitive exploration (147-8) of existing roles, role contexts and
role situations. Iaportantly, he notes (paralleling the previous analysis

of "incidental™ learning that:

wvhat is learned in socialisation is fairly large
response units, involving interaction episodes or
even larger segmentis of role behaviour. Social
interaction ias not made up of bits and pieces... (149)

This is a much more vrecise form than merely speaking of identification as
"global® learning., lMoreover, learning is activity ("through interactiom")

but proceeds as the child confronts, in interaction

a series of persous holding different statuses in
the peer and adult world. (ibid)
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Parents are involved in "monitoring", giving "supervisory comments" and
affecting what Sears, Maccoby and Levin (1957) have ecalled "changeworthy”
behaviours, Important questions are raised (151) about the outcomes of
sibling or peer experiences, specifically on sex role learning. Koch's
data (see Chapter 11) is adduced to support the importance of sibs in

masculinity/feminity learning.

Brim specifically implies that personality studies must describe

children's behaviour

in several roles, such as with their sibs, with
their teachers, with their male and female non-—
fanily peers, and their parents (ibid, 156).

Horeover, in this process, Brim argues that knowledge of role expectations,

ability to respond and wotive to respond are antecedent wariables,

laplications

The iwmplications of this sociological approach for our general argument
are:
1. That this is specifically cognitive: it assumes knowledge and ability
as antecedent,

2. That it integrally requires specificity (i.e. selectivity) while

accounting for the "global" response.
3. That it specifies functions for siba and peers as well as for parents.
4, That it places role expectalions centrally in the expliecation process.

S5a That it accords sufficiently with the implications of Bandura, Hoss and

Ross on the importance of children's existing concepts of roloa‘ as

L Accords rather more than is obvious in this summary of Brim's case; his
stress on children's pre—existing learned generalisations about role
qualities, as with the Parsonian pattern-varisbles, desecribes precisely
what emerged from the post-experiment interviews cited, The children
clearly perceived all males to be instrumental.



these affect their perceptions, to say that it is in effect, an
alternate theory to descrihe their material.

6. That the stress onm "role approprinte motivation"™ is significant for

the later discussion of "sex role acceptance”.

B % B ¥ A B B * BB RS

Therefore, it is argued, there is now assembled a sufficient case for
approaching "identifieation behaviour” by dropping the term and spesking
merely of "social role learning”. This present study is concerned omnly
to describe that part of the rocess of outcowe of "identification" which
is involved in sex typed behaviour, for which purpose such an approach appears
clearly fruitful., Brim has siressed (and, significantly, placed first among
the antecedent variables) the child's knowledge of the role. This supperts
the case that it will be fruitful to approach identification as a cognitive

process of learning sex role corncepts; that the process will be similar to

any other process of concept formation; and that it will be informed by a

Piagetian approach.

There are also solid grounds for focussing on role expectations, and em
the interactions with a range of wmodels including peers and sibs vhom Brim,
significantly (ecited, 156) placed before parents. The approach offers some—

thing broader than the siaple "jparent influences ehild's learning” parsdigm.

On these based, the next part of thia study proceeds to examine the

case of girls and the evidence for sex differences,



PART TVO

TIE SOCIAL CONTIXT OP DEVNLOPMENT POR GIRLS
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¥WOMBEN AS THE 5ECOND S E X:
S0C1lal YALUES AND

CHAFPTER SIX THEIR CONSEQUENCES

There appear to be substantially two schools of thought on whether
women are socially disadvantaged: those who say ihat they are, but that
this is necessary and desirable; and those (like de Beauvoir, Priedan,
Millett and MYead) who say that they are, but this is neither necessary nor

de-irabll.1

It may be argued that women are given high social value, and the feminine
rolea they play are socially essential, But the point of the “second sex"
theory is not quite that. It argues that the supposed advantages of being
a woman, of scting in an appropriately feminine manner (included the expected
personality qualities), are at best compensations for the disadvantages; at

worst a sop, fobbing off, brainwashing.

The argument is, in fact, that the predominant value system of the
society is highly consonant with those values and qualities associated with
maleness, with qualities clearly expected of males., The walue system is to
a lesser extent, if at all, consonant with those values or gualities associsted

with femaleness.

Sears, for example (Beach, 1965) says that

Western civilisation has almost alwvays defined the
twvo gender roles as polar opposites...

1 Priedan (1963,112 et seq) attacks Mead as a prononent of the "feminine

mystique”, This is on & wisreading of riead, and [ead's other writings
before and since make her Friedan's ally, not enemy.



and mentions specifiec

behaviour qualities which do seem to be polar opposites
e.y, activity-pansivity, aggression-nonaggression,
independence-dependence. (1965, 135)

It is indisputable that society does place a higher value on displays of the
qualities of activity, agression (if translated as "assertiveness") and
independence than it does on their opposites; i.e., it values the masculine
rather than feminine attributes more highly. Not all societies, are so
explicit as the Jewish daily prayer in which men thank the Lord "that thou
hast not created ne a woman" and women submissively thank the Lord "that
thou hast created me according to thy will". But the marital pledge for

women to "love, honour and obey” has not yet wholly disappeared.

Freud, of course, was an apostete Jew, whose views remained typical of
his relivion and time. In Joues' biography, he presents the very model of
a "male-suxual—chanvinist™: believing that women were to be protected only;
that their role was to minister to uwen (Jones, II, 121, for example).

This archetypal (if now exagyrerated) male—oriented vievw is significant if
only because Freud's theories of identification are so clearly coloured by

it.

An amelioration of the status of women has been clear since Freud,
and now continncs.1 Extreme differentiation between the sexes is altering
in Vestern societies (a fact of interest to iarsons for example, and to

researchers such as .artley).

: A shift evidenced even over a short period in games preference tests

(Sutton-Smith and Rosenberg, 1963). Tt is interesiing that politieal
theorists and sociologists assert the reseatwent of underprivileged
persons to be highest when, at last, some aselioration is started, mot

in the state of subservience., This is to be ex ected on Festinger's
dissonance theory, and on tiue standard frustration theory that frustration
will be higher in the presence of & possible rather than an unattainable
goal,
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But, as Dornbusch notes (Maccoby, 1967, 215) vhile wvomen have entered
professional jobs, this index of emancipation is dubious; in fact the
percentage of American women in such jobs dropped between 1930 and 1964;
the percentage of Ph.D's who were women alse dropped. Horeover, the larger
proportion of women in high-status occupations is in the limited sector of
the seven typical "female professions”, Timms (1970) produced evidence to

a N.lL. Conference on [qual Pay which demonstrated similar patterns.

Equality of opportunity, then, does not exist; women cannot achieve in
the same proportions, at the same levels, and over the same ranges as men,
But the social barriers are customary rather than inevitable and, as in the
myth of absenteeism or early resignation which plagues women seeking employ-
ment, often not grounded in fect (Dornbusch, in Maccoby, 1967); there are
substantial and evident resistences to clianges in status for women - not

least from sowe women,

Nevertheless, whatever may have been the situation in the 19th eentury,
20th century women are demonstrabLly socialised in childhood to value
achievement; as will be seen, education aspirations tend to be the same
(e.g. Vellecoop, 1969). But women fall short of their own aspirations.
Merton has proposed the classic analysis of the situation which arises whem
groups are socialised to & set of values and aspirations from which they are
excluded by social barriers, In this case, the "barriers" for wvomen ineclude
a conflicting and contradictory socialisation in the female role. Merton's

analysis postulates that the response should be either ritualism or rebelliom.

Both men and women, Dornbusch concludes, share an ideology that is
antagonistic to the idea of women in high status jobs (op eit, 216). Equal

pay is occasional rather than general. And meantime, as Friedan fairly
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if over-emphatically points out, the value placed on the predominant female
role of housework as technological change has eroded the degree of skill
invelved in its techniques; while at the same time, as Gilson (Houston, 1970)
notes, a higher proportion of women than ever are actually married and
occupying the housewife position so devalued. The present writer has else—
where noted (Garrett, 1970) that there has been little systematie attempt

by parent eduecation to provide a compensating aeccent on the skill, or
training to improve the skill, of women in the residual maternal role -
although paradoxically both theory and research have if anything increased
their stress on its early importance in personality and cognitive growth.

The "vegetable" syndrome is familiar.

The growth of cities, and the housing patterns developing, isclate many
voizen. Nevertheless, kinship ties are strongly socislised into women, and
maintained (Gilson, op cit). The result, {omarovsky (1950) shows, is

further confliect.

This is accentuated because women continue to have a status which
(elsevhere in society) is shared only by children: +that is, it is derived
rather than achieved. Freud was explicit. fle thought it ought to remain
s0, It is a status also of dependency; it involves financial "satellisation",
for example. 'The family is patrilocal in an increasingly mobile soeciety,

which gives women fewer opportunities for career possibilities.

At any activity in which men and women may equally partieipate, women
are (as lMead notes, 1949, 314) trained not to wish to beat men. It has

been noted that internalised role conflict in adolescent girls may cause them

to "play the dumb blond" in school (Coleman, 1961).
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True, there are class differences. VWomen in middle class situations
find achievement easier; sex role differentiation is less, But even for
(and in some ways even more for) middle class women the Mertonian impasse
continues: they are if anything more effectively socialised toward sharing
values with males, but are still prevented from achieving with anything

like the same freedom as nales.

It is crucial that men meke the news. That is, the news media, and
other prestige-creating systems, are concerned almosti exclusively with the
activities of men. FPositions of power, achievement, influence and prestige
are (and are most publicly seen to be) occupied almost wholly by men.

(D'Andrade, in Maccoby, 1967).

In politics, religion, science, sports, the arts, the names of men
become prominent and their actions become public. The social model figures,

then — both historical and present — are alwmost never female.

Those women who are given prestige, who make the news, tend in most
cases to derive it via marital status from their husband's prestige; or
perhaps more often are given prestige from what they physically are rather

than what they do.
"Vomen" said one conflicted woman recently, "are niggers".

Now this summary - impressionistic as it is —~ may be accused of over-

simplifieation. Indeed, it is recognised to be so. But for the purpose

of the present study, it is sufficient to argue that such a picture is in
fact the phenomenological world of a significant proportion of modern women.




The consequences for sex role preference and acceptance

In such a circumstance, it could be expected that there will be a
tendency for sex role preference not to be symmeirical; to the extent that
the world is so seen, both boys and girls, in the process of socialisation
will learn the relative advantages of maleness as against femaleness., It
could, therefore, be predicted that significant aspects of the male role
should be preferred both by girls and boys; that girls would prefer aspects
of the male child role more frequently than boys will prefer the Temale

child role.1

It is not proposed that all girls will exclusively prefer the male role,
but that
1. a significant proportion will see the male role as having a

larger number of advantages or see it to have adventages which
their own has not got; while few boys will reciproeate.

2, all will be more familiar with the male role expectations than
manles are of the female role; and that to this extemt, at
least some conflict will be experienced by females in
accepling the femnle role.

The former postulate (that a significant number of girls will see the
male role as having a larger number of advantages) leads also to the proposal

that they will have more difficulty in sccepting the female role.

The research naterial as to this is reasonably conclusive,

Sex role preference studies

Brown (1957) showed that "boys sliow & wuch stronger preference for

1 It should be clear that this specifiecally refers to preferences of girls

for boys' roles and metivities. At the same time they (a) accept their
own gender identity and (b) may prefer prospectively the adult female role.
(llarley and Klein, 1%59).
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the masculine role than girls show for the feminine role". Lefkowicz (1962)
has an apparently contrary finding. But his finding merely demonstirates
that preference for the same—sex role is about equal for boys and girls, and
is consistent with the finding that girls simultaneously showv a greater
preference than boys for the opposite-sex role, that is, are more subject

to internalised role confliet.

De Lucia (1963) showed that on a Tuy Preference Test

There is an orderly increase in the number of sex
appropriate choices for both boys and girls through
the third grade (i.e. age 8 approx.). Fourth
graders made fewer appropriale choices than third
graders. DBoys nade more sex appropriate choices
than girls and their superioriiy consistently
increased in the later sechool years. (1963, 117)

This is a significant finding; clearly there is an increase in the
tendency for boys to prefer the same-sex toys, and for girls to choose
opposite-sex toys, over the early school years, On the assumption that

understanding the relative advantages of both sex roles would come to be

seen over this period, it is what would be expected.

Sutton-sSmith and losenberg (1963) snhow that boys become increasingly
sure of their sawe sex preference but conclude on a play inventory study

that

The generalised choices cof girls are...something of

a puzzle...Vhile this undirected responsiveness to
many items on the scale can be interpreted as a sign
of confusion, it can be argued with some cogenecy that
this responsiveness is rather an indication of greater
role flexibility. (1963, 124)

They elsevhere showed that the 4th prade period is one of peak anxiety
for girls, and that this is related to girls perceiving themselves as

tomboys (ibia, 125), There i=, they suggesi, "greater prestige given to
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the activity of boys" (ibid). In 1965, they concluded that "higher anxiety
scores and not simply feminine expressions...but are symptomatic of role

confliet". (1965, 68)

liall and kheith (1964) stiowed that across social classes, boys are more
uarkedly masculine than girls are feminine. Brim (1959, 13) goes further
and says that boys are "antifeminine" whereas, he implies, girls are pro=-
both sex reles. Lynm (1959) in an esrlier formulation than that we shall

later discuss says that

the girl is in a sense punisned simply for being
born female whereas the boy is revarded simply
for being born uale (128)

Gardner (1947, 14, noted that

Boys expressed m certain disdain for women's work
and role not found in the girl's criticism of the
opposite sex.

MeKee and Sherriffs (1956) showed that college men and women both

regard males more highly than females.

In & study with very broad implication, Helper (1959) econcluded that
while boys' self concept was rated hijher for boys rewarded for similarity
to father (i.e., with masculine identification) this was not so for the
relationship between girls and their mothers; indeed in girls these were

negatively correlnted. For girls, lielper says

a source of reward is present which operates to
reinforce self descriptions which are different
from those self-descriptions which are rewvarded
by mothers., In this situation, strong maternal
reward would inerease rather than decrease
instability in the girl's self concept. The

er seeris a possible source of such divergent
reward (1955, 193). (my emphasis)
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Since this was an unexpected finding, not hypothesised, it is fairly
certainly wvalid., It strongly supports the contention of Sutton-Smith and
Rosenberg that internalised role conflict is typical of one phase of the

development of girls; and more importantly, for the general theory to be

proposed in this study, proposes a function for the peer group in role

learning.

In a series of studies !lartley has investigated various aspects of role
learning, role concepts and role preference. Some are elsewhere discussed
in this study, especially that of 1964, implying age-specific preferences.
While she disseits substantially {rom soue aspects of Sution-Smith et al,
fHartley does so on grounds whieh support, rather than oppose, the econtention
of this present study. For example, she argues (1964a, 11-12) that
opposite-sex games preference for girls in middle childhood is motivated by
novelty rather than masculinity; that these activities are merely the
attraction of lack of rostriction.1 The arpgument Las soue merit: boys
have had prior experience of the women's world, girls not of the outside world.

But she goes on lo say:

The warious reportis of attempts to measure

ferale sex role Lehaviour in echildhood emphasises
greater variability among girls than boys, and
inereasing wvariability with age. This suggests
iwore variation in the sex role expectations
encountered by individual girls than is the case
with boys. (ibid, 12)

This supports the present emse, In an other study (1964b), while her
eonclusion is worded to appear incompatible with the present argument

(since she asserts that males are "more avare of fennle roles than females

1 Klsevhere she thinks naot, "fhere is no evidence that activities cease

to be regarded as masculine just because girls also engsge in them™,
(1959, 162)
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are of male roles”, a statement which appears to contradict the present case)

she goes on to account for this because

It is suggested that a negative directive plays a
greater part in boy's sex role identification
forcing an awareness of opposite sex role activities
for the purpose of avoiding them. (1964b, 51)

The contradiction disappears.

A statement bearing on {lie generalisations about social wvalues outlined
earlier in this chapter is /iartley's critique (1962) of the notion that
"Cultural values in Western society are male oriented". (1962, 226)

She argues that

1. no evidence was found in lier siudy to support tlie "cormonly made
assumption that children perceive an adult partiality for males"...
(1962, 227). But ilelper's study (alove) suggests that the source
of conflict may lie outside the family; Hussen and Hutherford (1963)
strongly suggest that femininity in girls is related, es one factor,

to tlie mother's acceptance of the maternal role.

2. "young children (do not) reject tlieir own sex identity becsuse of
such perceived preferences". But her argument agnin depends upon
her assumption that it is the child's perception of parental preference
whieli is determining. And it is essential to Hohlberg's argument
later to distinguish "their own sex identity" from "sex preferences",

Certainly, her evidence does strongly question any notion that parents
are perceived by their children to vrefer one or other sex in their children.
But, because her argument is hased on the equivalence of "male—orientation"

and "parental preference for male children", her final statement:

esethese findings call into guestion the wvalidity
of t.e assumption that a culturally enforced adult
partiality for males is generally operant in
children's sex role identification and development.
(1962, 227). (my emphasis)
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has to be taken as specific only to the underlined word. It offers further
support, in fact, for the contention later to be offered that significant
sources of sex role development lie other than in the conventional adult

(parent)—child paradigm. (c.f. !lelper, 1955, cited above).

In any case, an equally careful study of younpg children's perceptions
of parental preferences by FPauls and Smith (1955) had already demonstrated

Hartley's limited point precisely,

Conelusion

It is not, therefore, necessary to revise the general contention of this
chapter. Sex role differentiation, as (inton (1942) pointed out, "begins
in our culture long before tliere nre any significant sex differences in

potentials for work, or for social participation"™, As Kagan and Moss noted:

The universe of appropriaste behaviour for males
and females is delineated early in development,
and it is difficult for the child to eross these
culturally given frontiers without considerable
conflict and tension. (1962, 270)

The present eontention, then, is that nfter the carly discontinuity
phase for boys is past, there is during childlhood, significantly greater
"temptation" or soeial pressure for pgirls to "eross these culturally given
frontiers™, even at the cost of "considerable conflict and tension", than

there is for boys; a temptation greater for girls with male siblings,

This appears to be supported by the opposite-—sex preference pattern
sumoarised above, The "anaclitic" nove from mother-attachment to masculine
role in boys at the "Oedipal" pherse is, on this argmment, thenceforward

compensated for by the perceived advantnges of the male role; as Lymn had
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it, "boys are rewarded simply for being boys". Ilelper's data is especially
relevant. No such compensation exiszts for girls in childhood. However,
the iwplication of the sibling analysis (Chapter Two) will be that the
consonance of sibling interaction with social expectations will affect girls

in varying degree as the female role changes with age.

Role conflict and role flexibility

These may be merely two ways of deseribing the same situation. The
present argument does not assert thet women are only socialised to one roll,1
and has already arpued that the nature of learning is such that active
selection from models's proferred behaviours is involved; ineluding
behaviours from more than one model. It is certain that the “female role"
is more broadly or flexibly delined in childhood than the male role (Gray,
1957) and that the development of heliaviours appropriate te that role is,
paradexiceally, inhibited unless "maseulinising", "extending"” or "de—inhibiting"

influences are experienced (Xohlberg, 1663, 163; see also Chapter 10).

liowever where, as with the Games Preference Test, masculinity and
femininity are both memnsured for each child, and where these vary independently,
it is reasonabl@ to tallt of elements being mbsorbed from more than one model.
This situation is described by Sutton-Smith and Rosenberg as “role
flexibility", i.e. for girls to be able to include "masculine”™ elements in
their repertoire, When these are associated with anxiety, as in this case,

it is reasonsble to talk of "role conflict".

! Brim's statenent does not, strictly merit the strong criticism of "The

Oversocialised View of Man" made by Dennis Wrong (1961) if we take the
point made by Goffman. Brim talks about roles not about “role”.
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Conflict and dissonance

1t should be clear, however, that the "conflict" or "anxiety” here
referred to should be understood not to be undesirable, per se. To the
contrary; later argument is based on the assumption (Berlyne, 1960) that
conflict or dissonance is motivating within an optimal range. Some later
hypotheses in this study are made on the assumption that too little
"dissonance” for girls as between masculine and feminine role-appropriate

behaviours is as bad as too much, in terms of development.

Sociologically, the point has been made by Goffman (1970); “role
conflict" might almost be described as a degree of freedom teo choose.
Preedom, Goffman sees as existing as it were within the "gaps" of this kind
left by society. The incorporation of "masculine" behaviours by girls,
then, may be freeing though they may be anxiety or confliet arousing.

But further specification is needed, later, as to when these situations

apply.
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SEX DIPFERENCES

CHAPTER SEVEN AS ROLE EXPECTATIONS

Take as an example the whole wvast problem of
"sex differences"” as they occur in our owm or
any society. Some writers emphasise endocrine
differences, others the early training of boy
and girl, and both are right. But the problem
is much larger: it is centred in the question
of the masculine role, the feminine role.
(Murphy, 1947, 791)

The concept of "role” in sociological theory is complex. For the purpose
of this analysis it will be taken without too much theoretical complexity
(e.g. Goffman, 19569) to describe those behaviours seen as appropriate for
one holding o status. Sex is an aseribed atatus.1 Sueh behaviours are in
all cases defined within situations, and involve reciprocity: e.g. the
statuses of male-female contain reciproeal expectations as to behaviour,

including reciprocal rights and obligations (but see Goffman (1963 and 1969),

for some complexities).

Discussions of role-appropriate behavicurs, usually in psychology called
"sex-typed behaviours" do not always sufficiently distinguish varying degrees
of preseription., [loughly, behaviours may be permitted to; encouraged in;

expected of; required of; or even obligatory for a specifie role. Clearly,
more wariation will occur in behaviours merely permitited to a status than in

those obligatory for it.

Insofar as internal ised role—conflict (i.e. psychologically measurable

conflict) exists it will also tend to affect behaviours, overt or

1 c.f. Linton's comment: "The division and ascription of statuses with

relation to sex seems to be basic to all societies, All societies
prescribe different activities for men and women". cited: Kagan (1964, 137)
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cmrt‘, whieh are expected or obligatory - not merely permitted. In some
cases, indeed, any pressure to conform may not be socially “"defined" to any
degree, but may exist only because there is a "median" or "typieal™ role
performance from which variation is experienced as a~typical, whether

“socially relevant" or not.

Sueh complexities are, unfortunately, seldom taken into account by

psychological analyses of sex role learning.

Adaptability

Brim has already been cited against a simple "trait" concept.
"Adaptability" he says, characterises situstional variation within roles
(1960, 137). Important components of female roles do vary in this manner:

a wife may be expected not to dowinate her husband, but she may be expected
to dominate her children. Sleater (1961), Fauls and Swith (1955), Young
(1947, 184) note that malernsl diseciplining and control is as much required
as maternal sympathy. Sears, !accoby and Levin (1957) and even more
Ritehie and Ritchie (1970) have demonstrated the importance of these maternal

behaviours.

On the other nand, Mussen and Rutherford (1963) imply the psychologieal
relevance of paternal warmth as an antecedent of masculinity in boys.
Later discussion will distinguish between expectations for the "masculine"
stereotype and the "father" role - again, a distinction seldom made in

psvchologieal analysis.

5igel has noted the uselessness of distinguishing between overt and covert
influences from models; for the present purpose, no distinction will be
made between overt and covert aspects of sex role appropriate behaviours;
later, however, a distinction will be made between publiec and private
behaviours, Feelings may be as role—obligatory as actions.
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Role as interaction

The cognitive aspects of role learning are essential, because role is
essentially interactive behaviour; it implies the capacity to interpret
and predict (WVhiting, 1960, Meccoby, 1959) the role of the other, and to
incorporate or assimilate/accommodate (Flavell, 1961, unpublished). It
involves the ability to "imagine the roles of others and thus in (one's)
inner forum of thought,..be able to anticipate what they will do" (Youmg,

1947, 171).

The "assimilation hypothesis" applied to sex role learning (Brim, 1958)
assumes that some qualities of the opposite sex will be absorbed by pro-
longed interaction. This is, of course, also true with “person concepts”
(whieh are not generalised, as role concepts are, to the population of
persons who hold the same status or position). (Bmaerieh, 1961, 603

Slater, 1961).

In these role interactions, the motive to understand the other is
intrinsic. Teo this extent, all role interaction of any sustained sort
requires some behaviours which could be labelled "identificatory"; the

process is, as it wvere, osmotiec.

Role expectations

In e broad sense, it can be said that "role expectations" are assimilated
in early interactive processes particularly, and that sex role "expectations"
necessarily involve certain quasi-prescriptive elements if only on two

grounds:

firat: on cognitive psychological grounds, that early learning proceeds



through phases of ego-centricity and absolutism; it is over
these phases that important “role-prescriptive"” qualities
are assimilated. I{ can be argued that some tendency to
"over-generalise” as to the appropriate qualities will be
inevitable.

second: on sociological grounds, that any community "economises" by
stereotyping to some extent the expectations for behaviours
in specifie roles.

As to the first, Hurphy has said (1947, 814) that

over and above the factor of role playing, infantile
experience exerts a huge influence upon personality
development and serves in some degree to shape the
moresS,..

but it is more correct, in the specific case of sex role behaviours, that

in the factor of role playing, infantile experience shapes the mores. Iluch

work demonsiraties how pervasively and how early sex appropriate behaviours

are communicated (e.g. lLois kurphy, 1962, Goldberg and Lewis, 1969).

Consonsnce with sex role expectations

Assuming, then, that some consensus as to sex-appropriate behaviours
tends to exist in a society, and to be pervasively communicated from the
earliest period of development, probably in a typieal or stereotyped form,
then it can be expected that consonance or dissonance with this role will

be motivating.

Much theory and research supports this view, particularly the Fels

Institute studies (Kagan and !oss, 1962). They conclude on their data that

It seema necessary, however, io acknowledge the relevance
of a need - perhaps unique to humans - to act and to
believe in ways that are congruent with previously
established standards. (op cit, 271: e.f. Appendix One).
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Of these, congruence with sex role behaviour is central.

The universe of appropriste behaviours for males

and ferales is delineated early in development, and

it is difficult for the child to cross these culturally
given boundaries without considerable conflict and
tension. (op cit, 270)

Their date clearly demonstrate that

wvhen a response displayed long-term stability it was
likely to be congruent with sex-typed behaviour standards.
They cite liartup and Zook (1960) showing that three year old clearly
distinguish sex-appropriate objocts.1 Then, in Kagan and *oss' data,
child rearing practices have a different phenomenclogical meaning for boys

and girls:

The impact of the parent and the child's sex roles...
appears to be due to certain natural and cultural stereo-
types acquired by children largely independeunt of actual
differential echild rearing patterns...These role
stereotypes in turn determine the 'meaning' of warious
child-rearing practices to the child.

Support for this generalisation comes from Anderson (1960) who found
that there was almost no overlap between the antecedent correlates of adjust-
ment for girls and for boys. Ur from Sears, Rau and Alpert (1965) where

not one of the 50 child rearing practices associated with development of

conscience in boys overlaps an equal number of correlates for girls.

Not surprisingly, then:

Vhen & beliaviour is congruent with the traditional
definition of sex appropriate behaviour, it is likely
to be predictive of phenotypieally similar behaviour

in adulthood. VWhen it conflicts...the relevant motive

e.f. "Prances, who is three, was dressing up in the doll cormer.
She donned a dress and hal and exclaimed: “I'm a fancy lady now,.
Oh gelly, no shoes"., She hastily added shoes to her attire”.
¥Wann, et al., (1962, 76)



is more likely to find behavioural expression
in derivative or substitute responses that asre
socially more acceptable. (Kagan and loss, op eit, 200)

It is not just, as fatkovsky Las it, that

farents translate achievement atiitudes into child
rearing practices in a manner consistent with
cultural stereotypes of roles. (Katkovshy, et al., 1964, 121)

but that the children themselves inevitably do; and that demonstrable
confliet (as in the Fels Institute tachistoscope studies cited below)

results {rom experienced role-incongruence.

ce constitutional differences

It wvas argued in the introductory chapter that biological components
in sex differences are, if anything, vnderestimated. This study recognises
these. VYaetjean and Grambs (1963) have usefully summrised a wide range of
sex differevnces, but note in passing that for mental retardation, for

example

mental retardation in a male 15 more cause for coneern -
he won't be able $o get a job = than it is for a female.
Hamburg and |unde (Maceoby, 1967) and Lichorn (itevensem, 1963)

extensively review biologieel correlntes of bebaviour. Biller and Borstelman
(1967, 255) have some date Tor wmales only. In the former, for example, the
work of Tell and his eollaborators is noted {op cit, 18) demonstrating that
nevborn fewnles show lowver threshislds of skin-sensitivity tham do males,
The sense of smell on other research apsears to be not only differentially
more acute in females, Lut also to vary with the menstrual eyele. A range

of data tentatively sugpeais grenter innate sensitivity for females im
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several sensory mdu.1 On the other hand, associations between testerone
secretion and aggreasive belavisur lave been demonstrated both in animals
and in humans (op eit, 13) and male animals appear in most species to be
more active and agpressive. Activity level is known to vary idio-
syneratically, with en apparently constitutional basis (Thomas, 1964) but
hyperkinesis appesrs to be differentieslly higher in boys. (See also

Kagan and Moss (1962). Agrrossion is possibly associated with the XYY

chromosone abnormality (Thoday and Parkes, 1963),

But the phenomenologicnl signilicance of such genetic or eonstitutionally
determined components wveries with sex role expectations. lHanmburg and Lunde
(op eit, 15 et soq) discuss at length the stulies undertaken at Johns Hopkins
by Money, Hampson and llampson (see also ‘oney, 1965; Hampson (Seach, 1965).
Fersons suffering from chremosomel sex abnormality eausing some degree of
*ambigulty” appear to fit vhatever gender role is ascribed, so long as this

is early elarified, but do not adapt to any later attempt to change.

Further support for the congruence theory in intersction with biologieal

components comes frowm the work of Jones and cthers on maturation at

adolescence (lLichorn, 1963). Iiasburg aud Lunde (op ecit, 3) eite Jones:

In general it has been shown that boys who are
accelerated in physical developrent at adolescence
seen to be advantaged in the peer culture. In
adul thood, although physical differences no lenger
distinguish the oxirene maturity groups, some
psychological differences still exist.

The relative cdifficulties of the late—maturing boy and the esrly-maturing

girl in adolescence, then, sppear to lie in the incongruence eof this con—

stitotionally-linked situation with the sex role expectations of the society.

1 The ethological argument that suelh increased sensory diserimination has

evolutionary adaptive value seems reasonable. See lorris (1967) or
Beach (1965).
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It is not intended here to review biological components, nor to deny
their importance; but only to note that their effects have to be seen as

they emerge against the backdrop of social expectation.

Sex role expectations for girls

"Typically", Kagan has said, "boys are expected to be strong,
courageous, assertive and ambitious". (1963, unpublilhod).1 This stereo-
type appears to remain from cultures or sub—cultures in which motor skill
and strength are essential, and in which high sex differentiation is typieal

(Clausen and Williams, in Stevenson, 1963).

The stereotype for girls, then, is une emphasising emotiomal
expressivity, submissiveness, passivity, a lack of aggression, and dependency.
Kagan and Moss (1962) demonstrated in tachistoscope studies a perceptual
delay (hypothesised to be due to culturally induced conflict) in males'
perception of dependency situations, and in females' perception of aggression
situations. Taking this with the intercorrelations of measures at earlier

rge levels, they conclude that:

It is possible that the differential stability

of dependency and aggression for males and females
is the product of a complex interaction in which
the constitutional variables find support in the
behavioural roles promoted by the child's culture.
(op eit, 119).

It is possible that greater pain sensitivity of girls (lLipsitt and Levy,
no date) could in part account for their lowered aggression; but the fact

that levels of aggression have been shown to increase both in males and

1 A preliminary study by Houston (1966) of the New Zealand sdult attitudes
to what is the "typical N... boy" suggests a very similar pattern - at
least enough to support applying this chapter generally to New Zealand.



fomales to sbout age 3 but thereafter to decline for females suggests a
socialising and selective element; +the more so because pro-social
aggression is substituted in females. (Sears, in Beach, 1965; Sears, Rau

and Alpert, 1965).

It is possible too, that the masculine stereotype or sex role
expectation is more powerful than that for the female. Lynn (1962: to
be discussed below) derives from the "developmental shift" theory the ides
that boys are strongly influenced by the masculine stereotype, whiech is
narrower and firmer than that for girls, because it must be insisted that

boys give up "ecissy" behaviour.

A greater role flexibility for girls was noted by Sutton-Smith and
HRosenberg (1965, discussed above). Certainly for boys, comparison of
Hetherington's data (1965) with other IT scale studies shows little absolute
score difference between father-present and father-absent boys (Kohlberg,
in Maccoby, 1967), which suggests a very effectively operating ai.r!otvrt.'
But stereoilypes may have different effects at different ages. Lynn may
be correet in arguing that pressure for the boy to be "anti-female"™
(Emmerich, 1961) is high in the period after the shift (the "Oedipal™ phase
in Preud); but other evidence suggests strongly an equally firm pressure
on girls to conform after 10 or from pre-puberty on (Sutton-Smith and
Rosenberg, 1965). The effect is exemplified by Coleman's (1961) study

particularly; the girl in adolescence, he suggests

is pushed toward doing well at school by her
allegience to parents and teachers, but if she
wants dates and popularity she is constrained
from working to her scholastic capacity. Con-
sequently, many of the brightest girls manage
to hide their intelligence... {(op cit, 255)

1 It also suggests that powerful sources of the stereotype exist in the

peer group — see Chapter 12 helow.
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This behaviour is clearly reinforced also by the social expectation
that pirls are more interested in persons and in feelings. Gollin (1958)
and Goodenough (1957) have discussed tuis manifestation of the Parsonian

"expressive" behaviour., Goodenough concludes that

Parents seem to carry on differential reinforcement
in the ongoing stream of behaviour by a consistent
rattern of rewards and punishments of which they are
not necessarily aware... Conclusions suggest that
parents' expectations of sex typed differences in
their children are such as to promote the more
personal orientation of the female to the environment,
and the more objective, less personal orientation of
the male.

Vinacke and Gullickson (1964) however, demonstrate that this female
orientation toward caring more (in a group task oriented study) about the
expressive coherence of the group than the set task is a developmental one;
in middle childhood, boys and girls are not significantly different; boys

later develop toward a task-achievement orientation.

Nevertheless, the implication of these date taken with Coleman's is
that, following puberty, the sex role expectation for females more heavily
stresses expressive concern for others; but that this interacts with the

growing requirement for females in reciprocal role interaction situations

with males to be relatively passive, submissive, dependent and emotional,

Who are the "significant others”

If individuals are

motivated to behave in a way that is congruent with
a hypothetical ego idesl or ideanlised model that

1 mat parents respond acutely to the sex of their children at an early
stage is sugpested by the incidental comment of Goldberg and Lewis (1969).
They noted how offended mothers of one year olds, indeterminately dressed
in winter garb, were on all occasions wvhen the experimentors mistook the
sex of their children,
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embodies the essential qualities of masenlinity
and femininity (Kagan and Moss, op ecit, 271)

then wvhat models do they take? Goodenough (above) suggests that parents

affect children in many ways,

Parents of teenage girls demonstrably affect their daughters'
aspirations and dependency attitudes over a long period. Vellecoop (1968)
showed that teenage Vestport girls did not differ significantly from boys
in level of aspiration; but parents expected them to be less likely te
leave the town, and the girls expected tlhemselves to be more likely to return

to it.

But parents, as communicators of social expectations, appear to affect
boys and girls in different ways: it could be summed briefly by proposing
that boys are influenced first by mother and then by father plus a soecial
stereotype; girls by mother and then by both parents, Girls continue to
be more open to influence from models of either sex than are boys (Bandura,
Ross and Ross, 19613 1963, Epstein and Liverant, 1963). Moreover Wallach
and Caron (1959) suggest that parents comsunicate situationally speecifie
expectations permitting boys more independent and aggressive behaviour
outside the home, and even encouraging it, while they discourage these be-

haviours in girls (op cit, 59).

The existence of such parental differences in treatiment is not denied,
particularly as to the acceptance of dependency behaviour im girls as against
boys. leass popular boys in pre—schools are significantly more dependent;
no association is found for girls (MeCandless, Bilous and Bennett, 1961, 516);
they conclude that dependency is "moderately acceptable" for girls,

Goldberg and Lewis (1969) showed that e pattern of more dependent, less
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exploratory behaviour for girls exists at one year (1969, 30).1

The perception of the parent

However, the import of Huth Hartley's series of studies on the reduced
sex role differential for modern parents suggests that a phenomenologiecal

response in children exists early.

On Parsons' theory, a high degree of sex role differentiation between
parents, on the instrumental (male)-expressive (femanle) dichotomy, ought to
exist for proper psychological growth. On this theory, weaker identification
should be the outcome of lowered differentiation - as could be expected to
exist in families with working wives. DBut work e.g. by Emmerich, Hartley
and Kagan, across a broad field of studies in the perception of the parent,
does not suggest this to happen. Xor do studies of socio-economic status,

a8 a variable, where a lover sex role differential exists in middle eclass

groups.

Hartley (195%9a,b; 1962, 1964) seems to show that boys and girls
continue to perceive the father and mother roles much according to the social
stereotypc. Frmerich (1961) showed that children aged T-11 perceive the

male role in terms of power; but that girls

reported the father to be boss significantly less
frequently than boys, and reported that both parents
were equal in power significantly more frequently...

But power, which lmmerich (1959, 1961) takes to be the basic discri-

minator in children's percepiions of parents, is demonstrably linked to the

! The authors propose that parents "reinforce behaviours they regard as

sex eppropriate”, The pre-existence of these behaviours is assumed.
Cther data suggests that a differential constitutional difference
toward more active/exploratory behaviour in boys may exist.
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child's level of cognitive operation. In an important series of studies,
Kagan and his collaborators have shown that, in perceiving parents as much
as perceiving Piagetian glasses of water, children's perceptions are
influenced by what they think they see. In Kagan, liosken, Watson, 1961)
it ia clear that boys and girls perceived fathers to be stronger, larger,
more dirty, more angular, and more dangerous than mothers: they coneclude

that

some of the labels that are implicitly linked with
the concepts "male' and 'female' in the adult psyeche
have been acquired by tlie time the child is 5 or 6
years old., (1961, 633).

This greater perceived power of the father, which Hmmerich showed, exists

although, as Bronson, i.ivson and Katten demonstrated:

In actual behaviour the mother is significantly more
often a strong source of anthority than the father,
(1958, 152)

a conclusion strongly confirmed for New iLealand by the whole trend of
Ritchie and Ritchie's study (1970), and demonstrated by Hartley's study of
low role differential "working wife" families, While in the study of
Kagan, et al. (cited) girls and boys perceive themselves to have the same
attributes as the sawe sex parent, this does no more than confirm Kohlberg's
theory (to be discussed) that gender role perception of himself, and of
others exists for the child by this stnge — and tiat the child has begum

to perceive that he belongs to the same class as the same-sex pir.nt.‘

There are, however, studies whieh suggest strorgly that girls perceive
sex-appropriate behaviours earlier than Loys do (EKamerich, 1961; Rosenberg

and Sutton-Smith, 1964, iohlberg, 1967).

1 See the Hartup and Zook study (1960) cited above.
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Complexities

Many complexities existi, however, and some sust be noted.

Pirst, as fagan and loss say, the very existence of perceived sex
role expeclations (deuonstrably operating early in development) makes the
analysis of "paycholorical” variables dubious., V¥hen a bey is aggressive

may not necoasarily reflect hostile needs but

{it) mway be the child's way of announcing to the
socinl enviroument that "I a= a boy, ! am ecapable
of execiiing thase behaviours that help define my
role®, Thus a boy may eaploy a shove or a verbal
taunt a3 a wvay of greeting a peer - a helle, if
you wish, Tuis use of aggression in girls is

#ihlz. (Kagan and Yoas, 274).
Aathors' empl.asis)

An jmplication of this is tiat the antecedents of aggressive or dependency

behaviour, aml the correlales, may be quite distimet: aggression in girls
and dependency in boys is soeially a~typieal and therefore may be evidence
of psychological eonfliet and socinl devinnece. This is likely to becone
ever truer vith age development. But the reverse case of sapgression in
boys and dependency in girls may be “role anpropriate™ in meaning. The
point at wvhich suech behaviours become psychologieally a~typieal is therefore
dependent on soeial expectations. DPut it is clear if wve accept Brim's
"assimilation hypothesis™ that such behaviours will vary also according to
the ordinal position and sex of sibling (see Chapter Mleven below). The
range of experiences which commmicate sex expectations will cause some

variation,

Yerceived congruence

If it is assumed that the male stereotype is narrover or “tighter" tham
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the female for boys and adult males (for which view there is reasonable
support) then studies supporting an identificatory basis for sex—typed
behaviours may prove nothing except that boys and their fathers both conform
to the sex role expectation of the society. Studies showing a greater
relationship between boy/father than girl/mother, then, should be treated
wvith reservation, Marwell (1964) implies this problem, as does Gage (1955).
But Helper (1956) went further and showed the masculinity scores of boys

not to differ significantly from those of a random group of adult males

(cited, Kohlberg, 1967), @ result which lends the view further support.

llowever, this explanation may not be true for girls; or may be true
rather later, i.e. at that point where (it is suggested) sex role expect-
ations press more heavily on girls, from pre-puberty on, In this case,
conclusions drawn from projective, (-sort or other perceived-similarity
mother/daughter studies in adolescence could be contaminated with this
social variable, and no comparison as between girls and boys at this stage

would be strictly permissible.

The diametiric

The final caveat is the most significant, It is that deseribing
“male" and "female" or "masculine" and “feminine" as discrete entities, as
polar opposites, is extremely inaccurate as a psychological distinetion.
That popular parlance does so, that such stereotypes exist is not disputed.
Indeed, the prevalence in sophistiecated psychological analyses, evem in
test instruments, of a simple masculine~feminine polarity suggests the forece

of the social stereotype.

Slater (1961) has strongly criticised Parsons for assuming a simple
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polarity of instrumental/expressive hml:m.viour-.1 Hle argues that, far from
marked differentiation facilitating the child's identification with the

same sex parent, it will impede it. lMarked role differentiation, he

argues is dysfunciional for the child, lMussen and Rutherford (1963) elearly
supports this view; father's nurturance (an expressive behaviour) eorrelates
wvith sex typing in both boys and girls. lore particularly a study by Beier
and Ratzeburg (1953) showed that males identified preferentially with which-
ever parent was least extreme in the performance of his or her sex role.

On grounds of sex role acceptance it can be argued that the father
demonstirating extreme dominence is unlikely to make the girl accept the
female role, however. This point will be discussed later in comnection with

Mussen and Rutherford, 1963.

Those test instruments (e.g. the Games Preference Test) which allow
simul taneous wasculinity and feminity scores for each subjeet do not support
the simple polarity view, which would imply that any individual's scores omn
the separite scales would vary inversely. To the contrary: they wvary
independently., lHouston's data (1968) and the Sutton-Smith/Rosenberg series
show many instances where children tend to be low on both scales, high on
both scales, or where H/F scores vary independently without association with
anxiety scores. lioreover, important implications are to be drawn from the
fact (especially in Houston, 1968, and Sutton-Smith and Rosenberg, 1965)

that relative scores on the !/F diametric vary from one age level to

' "If the boy is to identify with the father in the sense of sex role

categorisation there must be o discerimination in role terms between the
parents”, FParsons and Bales (1955, 80). FParsons like Freud is less
adequate and less specific as to the need of girls, because he assumes
the boy's developuwental sex role shif't to require special preconditions
for satisfactory resolution.



another, from one sibling or ordinal-position group to another, and as

combined functions of theao.1

In part the problem exists because the instruments themselves, which
have test vulidity,z do no more than reflect themselves the existence of
accepted stereotypes in those children they measure. But they do then
demonstrate that both males and femmles in our society have gqualities alse

measured objectively to be associated with the opposite sex.

In fact, on every personality dimension, role demands (rather than
role stereotypes) require variation. As a father, a man is required to be
expressive; an older brother is required to be gentle with a younger
sibling. A girl (socialised toward achievement) is expected im this regard
to act assertively; as a mother she will be expected very strongly to
manage with independence, and to control her children. And the ability
(it has been ecarlier argued) to carry out role interaction with people of
the opposite sex assumes not only reciprocity (e.g. dominant-submissive

rcceptance) but some degree of empathy.

Public and private behaviours

It is suggested that - in addition to the other situational wariants -
the relevance of the distinction between publiec and private behaviours

(e.g. Goffiman, 1963) is not sufficiently noted in psychologieal analyses.

Sutton-5mith and itosenberg (1965,69) again sum these up ageinst the
pattern of social expectations by saying that "with age the increasing
reinforeing value of masculine traits in the general culture decreases

the sex role confliet for those ordinal positions which bring the subjectis
into contact with male siblings”.

The Games Preference scale consists of items found to correlate with the
sex of the children and te disecriminate sex, that is, Other insiruments
have validity of like sort.
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Sex role expectations affect both areas; sex role stereotypes more usually
concern public behaviours only. The father who is expected to be pleasant
to his children in private may not demonstrate it in public; may be
unwilling to wheel the pram, for example, because it infringes the stereo-
type for public behaviour. The existence of sex-~typed behaviours and the
importance of congruence (both overt and covert) is clearly shown by Kagan
and Moss most of all in the tachistoscope data, but more precise analysis
of vhat is weant by "sex-typing™ is required in other fields of behaviour.
To some extent, most M/F tests are thewselves a "public behaviour" and may
measure only what the subjects are willing publicly to express - a

reservation Houston elearly has about the Brown I T. test. (Houston, 1968).



SEX DIPFERENCES:

CHAPTER EIGUT SOME DATA

A reservation is needed at the outset. Vitkin, et al. (1962,221)

sumaing studies of their own, say:

The sex differences that have been olLserved are
clear-cut and persuasive, but they are relatively
slight compared with the range of individual
differences within each sex.
As to antecedents and correlates, very clear and marked differences

between boys and girls occur, but as to the measurable (differences on

various personality factor scales, it is wise to note Witkin's caveat.

The neglect of sex differences

Tyler (1956, 247) said that "no topic in psychology is of more

perennial interest than sex differences", But until the last decade,

in faet, the topic has been relatively neglected in research. A survey
of standard texts over the 1945/1960 period discloses the small number of
index references: e.g. in view of the cognitive areas to be discussed in
this chapter, it now seems extraordinary that in a book on "Children's
Thinking” Russell (1956) has no index references to the topie, although
some items were located in the text - surely a symptom of the significance

given to the subjeect.

But the problem has been noted from time to time. Sarasen (1955)

said that

«seSex differences are vervoasive, and yet the
problem of degree of pervasiveness has not been
eritically examined despite its implications for



theory, methodology, and the direetion of future
research.

Kagan and loss (1962, 275-6) go further:

Une tentative conclusion is suggested. It may be
unvise to pool data for ales and females without
first examining the date for sex differencea. This
means more than merely computing means and standard
deviations, for amny of our variables showed no
signifiennt differeices in these two parameters but
yielded different patterns of intercorrelations...
Tt is likely that meny studies in the literature
or in a file draver would Lave led the investigator
to draw Jdifferent conclusions if separate analyses
had been made for males and females.

Anderson (1960) illostrated the same point; but there is also a
case wvhich ruite direetly supporte the above comment, IBayley and Schaeffer
(eited meceooby, 1967, 38) reworking the earlier well known study by Skodak
and Skeels of adopted children, found their aarlier conclusion (a positive
correlation betwveen intelligence of child and adoptive mother) to hold only
for boys: 1inm girls there is a positive correistion with the intelligence

of the natural nothor.‘

Clausen and Villisss (Stevenson, 1963) say there is little

systematic data on the nature of the differing
influences upon, end definitions of Lehaviour
by sex (op eit, 85)
Hore sophisticated resesrch techniques, and a more direct attsek on
the problea since then, however, has began % crack the nut. A landmark
is Maccoby's coupilation (Maccoby, 1967). ler own chapter, and the

extensive summary and tabuletions of research date also included in the boek,

1 Haceoby offers the tentative propesal that pgirls may be more influenced

by genetic and boys by envirommental facters., If this were so, it would
be & very important finding indeed. T“ush (1965) eites leach (1961) as
having made the sa=e proposal in effect,
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are drawn on heavily in this chapter; some more recent and relevant data
is included. liowever, the direction of this chapter is, again, teo focus

on girls,

Differences: (a) developmental

Sex differences in general developmental level have long been known
to favour girls (Ilg and Ames, 1964, 25 et seq); they may relate to the
greater genetic/biological suspectibility of tue wale. In verbal ability,
girls are in general sore advanced, as they are in school achievement through
to adolescence. [liysical develepuent is, of course, somewhat more advanced
in girls especially as to ithe onset of puberty. Suech broad developmental
differences, hovever, are of an order in general much less than within-sex

veriations,

Differences: (b) personality

Girls and women are lower in most studies of aggression, other than
pro-social aggression; higher on dependency; higher on measures of soecial
reinforeenent and respond to both sex models: higher on conformity/
suggestibility (Mischel, in .laccoby, 1967, 71); higher on anxiety scores;
higher on emotionality or emotional ex ressiveness and introversion
(Cattell (1965)., Freud's generalisation as to the "nature of women" (see
Chapter Three above) is not so inaccurate; though again, within-sex

variations may be greater' than the difference b