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Abstract

Professionalism is central to veterinary practice, shaping not only the quality of care
provided to animals but also the wellbeing of practitioners, the satisfaction of clients, and
the sustainability of the profession. Prior research has catalogued various attributes of
professionalism that are important for career success, but few studies have integrated these
multiple perspectives into a cohesive framework. This study synthesizes insights from three
key veterinary stakeholder groups—students, clinical practitioners, and clients—using
a multi-methods approach including surveys, focus groups, critical incident interviews,
and client complaint analyses. Across the datasets, ranking of Likert-scale responses
and thematic analysis revealed four recurring themes that were identified as essential for
career success: ‘Effective communication’; ‘Accountability, integrity, trustworthiness, and
honesty’; ‘Personal wellbeing’; and ‘Quality of service’. These themes were organized into a
unifying theoretical model of veterinary professionalism, conceptualized as a ‘navigational
compass’, comprising three domains of care: patient-centered care, relationship-centered
care, and self-care. By conceptualizing professionalism in terms of a compass, the model
illustrates how veterinarians can draw on key professionalism attributes, coupled with
consideration of the three domains of veterinary care, to navigate the challenges of practice
and sustain long-term career success. The compass provides a reflective framework to guide
veterinarians and educators, to support the integration of professionalism into curricula
and to guide careers toward excellence in care and lasting personal fulfilment.

Keywords: professionalism; veterinary students; veterinary clinical practitioners; veteri-
nary clients; communication; accountability; integrity; trustworthiness; honesty; wellbeing;
service; patient-centered care; relationship-centered care; self-care

1. Introduction

Professionalism has long been recognized as an essential component of effective veteri-
nary practice (Lewis & Klausner, 2003). Beyond technical knowledge and clinical acumen,
veterinarians are expected to demonstrate behaviors and attributes that support positive
relationships with both clients and colleagues. While previous studies have identified
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Cohort

many of these key attributes, each body of research has mainly focused on particular
veterinary stakeholders, such as students, educators, practitioners, or clients. Efforts to
integrate these fragmented lists of skills and attributes into a coherent framework have
remained elusive (M. A. Cake et al., 2016). There is a need to move beyond isolated per-
spectives and to amalgamate the views of all stakeholders who influence or are influenced
by veterinary care.

The work reported here seeks to address this issue by incorporating the perspectives of
final-year veterinary students, practicing clinicians, and veterinary clients. The perspectives
were gathered using surveys and focus groups to capture student voices, critical incident
interviews to elicit practitioners’ reflections, and complaints lodged with the Veterinary
Council of New Zealand (VCNZ) to capture client expectations and concerns. The per-
spectives from these three sets of stakeholders have been published previously in separate
research papers and as part of the principal author’s PhD (Gordon et al., 2019, 2021, 2025a,
2025b). The current paper summarizes and integrates the findings of that research, in the
context of the broader literature, and considers their implications for veterinary practice. By
drawing together the diverse perspectives of the three veterinary stakeholders, the present
study has generated a holistic, evidence-based framework for veterinary professionalism
(conceptualized as a ‘navigational compass’) that links attributes of professional behavior
with career success. Ultimately, the evidence-informed compass aims to serve as a reflective
framework to support the integration of professionalism into veterinary curricula and help
veterinarians orient themselves towards excellence in care, relationships, and success in
their careers.

2. Materials and Methods

Each of the groups of stakeholders provided unique insights into essential profession-
alism attributes for career success using methods tailored to their contexts. The methods
used to gather data for each cohort of veterinary stakeholders are outlined in Figure 1 and
summarized below. More detailed explanations of the methods used can be obtained in the
original publications (Gordon et al., 2019, 2021, 2025a, 2025b).

Data analysis

Data collection | Data preparation

22

Figure 1. The data collection, data preparation, and data analysis techniques utilized for the three
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2.1. Final-Year Veterinary Students

Final-year veterinary students at the School of Veterinary Science at Massey Univer-
sity (MU) in New Zealand were surveyed and engaged in focus groups to explore their
perspectives on essential professionalism attributes for career success (Gordon et al., 2025a,
2025b). In the survey, 59 students rated the relevancy of professionalism attributes to career
success using a 4-point Likert-scale (from ‘Irrelevant to career success’ through to ‘Essential
to career success’). Responses were collated to develop a ranked list of attributes based on
the means of the responses. Appendix A shows the measures of central tendencies and
percentage responses of the 59 final year veterinary students who selected whether the
professionalism attributes presented in the survey were ‘Essential’ (4 points), ‘Desirable’
(3 points), ‘Less relevant’ (2 points), or ‘Irrelevant’ (1 point) to career success. Subsequent
open-ended questions invited respondents to provide free-text responses, allowing them to
propose additional attributes (absent from the survey list) they considered important for
career success.

Five focus groups (n = 8, 6, 5, 4, and 4, respectively) were established based on an
invitation provided at the end of the survey. The focus group questions were guided
by a semi-structured script and yielded rich qualitative data. Participants shared their
views on professionalism, experiences of professional challenges during training, and
their perspectives on the attributes most critical for future success. These sessions were
transcribed and subjected to thematic analysis using the six steps described by Braun and
Clarke (2006, 2022) and Maguire and Delahunt (2017), ensuring that recurring concepts
such as communication, empathy, and self-care were captured in detail.

2.2. Veterinary Clinical Practitioners

To gain insight into the experiences of practicing veterinarians, critical incident in-
terviews were conducted with 22 veterinarians in clinical practice (Gordon et al., 2021).
Participants were recruited using a mixture of criterion-related purposive sampling, con-
venience sampling, opportunistic recruitment and snowball sampling. The sample of
22 veterinarians interviewed comprised 11 (50%) early career veterinarians (<10-years’
experience) and 11 (50%) later career veterinarians (>10-years’ experience) representing all
disciplines of clinical veterinary practice.

The critical incident technique, first described by Flanagan (1954), invited partici-
pants to recall and describe significant events—both positive and negative—that had a
lasting impact on their veterinary professional practice. Veterinarians were asked to re-
count interactions with clinical clients, where professionalism attributes either enhanced
the veterinarian-client relationship or where a lack of these attributes created negative
experiences. Thematic analysis of the interview transcripts was used to identify recurring
patterns of professional behavior through an iterative coding process. These narratives
illuminated the complexity of professional behavior in real-world settings, highlighting
attributes related to integrity, accountability, communication, and teamwork.

2.3. Veterinary Clients

Data on 141 complaints, lodged with the VCNZ over a three-year period, were subject
to thematic analysis to provide nuanced insights into client concerns relating to veterinary
professional standards (Gordon et al., 2019). It is acknowledged that the complaints dataset
primarily reflects client dissatisfaction and perceptions of professional conduct and does
not constitute a direct measure or proxy for animal-facing clinical outcomes.
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2.4. Integration of Data from the Three Stakeholder Groups

Although the different datasets were analyzed independently, their findings were
subsequently synthesized using a crosswalk approach guided by the integration ques-
tion: What shared professionalism attributes reported by veterinary stakeholders support
veterinarians’ experiences of career success? Themes derived independently within each
original study were systematically compared across studies to identify areas of overlap.
Convergence was determined when conceptually similar themes emerged independently
in at least two stakeholder groups, even if expressed using different language or contexts,
while divergence was noted when themes were salient within a single cohort only.

2.5. Human Ethics Approval

Ethical approval for this study was obtained from the Massey University Human
Ethics Committee (MUHEC). Participation by final-year veterinary students was approved
under MUHEC: Southern B Application 17/31, while involvement of veterinary clinical
practitioners and veterinary clients was approved through MUHEC Low Risk Notifications
4000017054 and 4000016302, respectively.

3. Results

Although there were variations in emphasis, the overlap between the findings from
the different stakeholder groups was noticeable. The comparison and integration of data
from veterinary students, veterinary clinical practitioners, and veterinary clients produced
a convergence around four overarching themes: ‘Effective communication’; “Accountability,
integrity, trustworthiness, and honesty’; ‘Personal wellbeing’; and ‘Quality of service’.
Appendix B presents the major and minor themes identified for each cohort and illustrates
the overlap among major themes that informed the development of the four overarching
themes. These themes represented the common ground upon which a holistic framework
of veterinary professionalism could be built.

3.1. Effective Communication

Across all cohorts, communication emerged as the most predominantly mentioned
determinant of professional effectiveness. Final-year veterinary students recognized that
effective communication skills were as vital as technical proficiency in shaping their readi-
ness for practice. Students highlighted the importance of building rapport with clients and
providing them with clear explanations (Gordon et al., 2025a, 2025b).

Veterinary clinical practitioners, reflecting on critical incidents, recalled how successful
outcomes hinged on demonstrating empathy, and engaging in honest and respectful
dialogue with clients and colleagues. In contrast, failures in communication frequently led
to client dissatisfaction, conflict, or compromised patient care (Gordon et al., 2021).

Poor communication between the veterinarian and the client underpinned many of the
complaints laid by clients with the VCNZ in the third study. Clients expected veterinarians
to communicate in ways they found acceptable, whether it was through providing clear
explanations, obtaining informed consent, reporting clinical findings or incidents truthfully,
or responding empathetically and in a timely fashion to clients” concerns (Gordon et al., 2019).

3.2. Accountability, Integrity, Trustworthiness, and Honesty

Veterinary students highlighted the necessity for veterinarians to accept full responsi-
bility for their actions and to admit to mistakes when they occurred. They perceived honesty
to be a foundation for trust with clients and colleagues. These sentiments were echoed by
the clinical practitioners who noted that acknowledging limitations, apologizing when er-
rors were made, and engaging in transparent decision-making fostered long-term trust and
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respect. Many critical incidents that resulted in negative outcomes stemmed from lapses in
honesty and accountability and from failure to communicate openly about mistakes.

Complaints against veterinarians often stemmed from clients perceiving that their
veterinarians were acting dishonestly or trying to cover up mistakes. Clients implied, in
their complaints laid against veterinarians, that they expected veterinarians to always
be trustworthy and honest, to declare any conflicts of interest, to keep accurate medical
records, and to maintain strict client confidentiality.

3.3. Personal Wellbeing

The wellbeing of veterinarians frequently emerged as an important but often neglected
aspect of professionalism. Students identified reflective practice, self-awareness, resilience,
and maintaining work-life balance as vital for long-term success. They also stressed the
importance of maintaining a positive attitude as well as striving to be adaptable and resilient
in the face of challenges. When reflecting on challenging incidents, clinical practitioners also
recognized the role of resilience, along with collegial support, in managing the emotional
demands of practice. Many veterinarians described personal wellbeing as a prerequisite for
professional competence. The focus of clients was less towards the veterinarian’s wellbeing,
but they indirectly raised issues that pointed to its importance. These included concerns
related to a veterinarian’s availability, responsiveness, or perceived overwork affecting the
quality of service.

3.4. Quality of Service

All groups of stakeholders linked professionalism to the consistent delivery of high-
quality veterinary care. While students mainly framed quality of service in terms of
committing to best practice, and displaying competence in clinical skills, practitioners
also associated it with displaying empathy and compassion towards clients and patients,
providing adequate clinical resources, and managing time effectively. Clients expected
veterinarians to offer a clinical service that was adequately resourced with both staff and
equipment. They also expected the veterinarian to demonstrate clinical competency along
with displays of empathy and compassion towards them and their animals. Complaints
often referred to inadequate equipment, lack of staff, or the perceived neglect of client or
animal welfare.

4. Discussion
4.1. The Principle of Veterinary Care

The professional identity of a veterinary clinical practitioner is fundamentally
grounded in the role of caregiver (Stoewen, 2020). The four overarching themes (‘Ef-
fective communication’; ‘Accountability, integrity, trustworthiness, and honesty’; ‘Personal
wellbeing’; and ‘Quality of service’) that have emerged from these studies coalesce around
a central principle of delivering veterinary care. Under the central tenet of ‘veterinary care’,
three domains of care can be identified: ‘Patient-centered care’, ‘Relationship-centered
care’, and ‘Self-care’. The focus of patient-centered care is the animal, while the focus
of relationship-centered care includes both the client and the veterinarian’s working col-
leagues. The self-care domain focuses on clinical practitioners themselves (Figure 2).

https:/ /doi.org/10.3390/educscil6020316


https://doi.org/10.3390/educsci16020316

Educ. Sci. 2026, 16, 316

6 of 16
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Figure 2. Diagram illustrating the association between the three domains of veterinary care and the
four overarching themes.

Professionalism, therefore, fundamentally revolves around veterinarians” accountabil-
ity to a social contract with patients, clients and colleagues (M. Cake et al., 2019) as well as
their responsibilities to themselves. The recent literature on competency-based frameworks
has underscored the necessity for veterinarians to demonstrate proficiency across all three
domains of care (Bok et al., 2011; Matthew et al., 2020; Chaney et al., 2024). Veterinary
clinical practitioners must juggle the demands of these competing domains in order to
provide sustained veterinary care in a professional manner.

4.2. The Convergence of All Themes and Domains of Veterinary Care into a ‘Navigational Compass’
Framework to Guide Veterinary Care and Career Success

The synthesis of stakeholder perspectives on essential attributes of professionalism
along with the three recognized domains of veterinary care, culminated in the develop-
ment of a unifying theoretical model of veterinary professionalism, conceptualized as a

‘navigational compass’ (Figure 3).

Just as navigators rely on a compass to steer through complex terrains, it is hoped
that this framework will provide an orientation tool for veterinarians, helping them to
balance the often-competing demands of animals, clients, colleagues, and themselves. By
visualizing professionalism as a compass, the model highlights how veterinarians can use
key professionalism attributes to navigate the challenges of practice and sustain career
success. Indeed the ‘compass’ frames professionalism as an ongoing process of navigation
rather than a fixed destination.

In the model, the center of the compass is occupied by the four foci of veterinary care:
the animal (patient), the client, colleagues, and the veterinarian themselves. Surrounding
these, the three domains of veterinary care (‘Patient-centered care’; ‘Relationship-centered
care’; and ‘Self-care’) sit as the first layer of concentric rings aligned to their appropriate
central foci. Surrounding the three domains are the four overarching themes of profession-
alism radiating out in concentric semi-circles (Figure 3). Each of these themes is aligned
to the appropriate domains of care. The themes associated with each domain represent
the attributes of professionalism that veterinarians would need to display in relation to
that domain. The domains and their association with each theme are discussed in more
detail below.
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Colleagues

Animal

Figure 3. The ‘navigational compass’ to guide veterinary career success: A theoretical framework of
veterinary professionalism to help veterinarians to navigate the challenges of practice and sustain
career success.

4.2.1. Patient-Centered Care

In this paper, patient-centered care is used explicitly to refer to ethical prioritization of
animal wellbeing, which may not always align with client satisfaction or preferences, and
is conceptually distinct from relationship-centered (client-centered) care.

Traditionally, veterinary education has placed emphasis on content knowledge and
technical competencies, favoring a patient-centered care model that focuses on the animal
(Lewis & Klausner, 2003; Fletcher et al., 2015). Patient-centered care is associated with the
themes of ‘quality of service” and ‘accountability, integrity, trustworthiness and honesty’.
The ‘quality of service’ theme directly impacts the relationship between veterinarians
and the animals under their care and includes important attributes such as medical and
surgical content knowledge, clinical technical competence, and showing sufficient care and
compassion towards the animal. The quality of service is also associated with attributes
related to running the veterinary practice such as the provision of adequate veterinary
equipment and ensuring that staffing levels allow the provision of optimum animal care.

There are varying views as to whether the primary obligation of the veterinarian is
to the animal or to the owner (Willis et al., 2007). In the present studies, all three cohorts
of veterinary stakeholders recognized that perceptions of veterinarians’ responsibilities
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have expanded to include the wellbeing of clients as well as their animals. Concern for the
wellbeing of clients is not restricted to their emotional needs. Large animal veterinarians
have become increasingly focused on the financial wellbeing of their farming clients.
Veterinarians today recognize the financial challenges producers face (rising overheads,
animal care costs, limited profit margins) and the tension between charging fees that
are viable for the veterinary practice versus affordability for the farmer (Ritter & Mays,
2025). The two distinct responsibilities of a veterinarian today can be defined as that of
an animal-focused physician or healer, and that of a client-focused advisor and counsellor
(Tannenbaum, 1993, 1995). The healer role emphasizes the treatment and management
of the patient, while the counsellor role highlights the value of building a supportive
relationship with the client. Research has shown that many veterinarians tend to adopt
the physician model, prioritizing the animal’s welfare when faced with ethical decisions
(Rollin, 2011). This approach can sometimes be misinterpreted by clients, particularly
when decisions seem to conflict with their own concerns or expectations (Mossop, 2012).
This issue has been underscored in one of the present studies in situations in which
allegations of unprofessional behavior were made by clients against veterinarians when
they felt that their opinions and priorities had been compromised (Gordon et al., 2019). The
navigational compass addresses the ethical tension veterinarians face when client interests
diverge from animal wellbeing, such as in cases of owner-requested euthanasia driven
by financial constraints. In these situations, the patient-centered domain of the compass
would help guide veterinarians to prioritize animal welfare indicators (such as ensuring
adequate analgesia and adherence to humane endpoints) while balancing respect for client
circumstances within relationship-centered care.

Patient-centered care also overlapped with the theme of ‘accountability, integrity, trust-
worthiness and honesty’. Powell et al. (2022) found that when veterinarians demonstrate
behaviors perceived by clients as trustworthy and transparent, client trust increases. This
enhanced trust is associated with increased utilization of veterinary services, improved
adherence to treatment recommendations, and stronger commitment by clients to their
animals’ long-term care. It is also clearly in the best interests of the patient if veterinarians
display honesty and transparency and acknowledge their technical limitations and respond
promptly to any unexpected adverse outcomes or clinical errors.

4.2.2. Relationship-Centered Care

The veterinary-client relationship is the central essence of veterinary career success.
Relationship-centered care focuses on the client and on veterinary colleagues and is associ-
ated with the themes of ‘effective communication’ and ‘accountability, integrity, trustwor-
thiness and honesty’.

Important components of collegial relationships include effective interpersonal com-
munication skills and the availability of reliable collegial support. Workplace relationships
between veterinary colleagues can be complex, and ineffective communication may neg-
atively impact both the quality of service provided to clients and the standard of care
delivered to patients. Veterinarians are responsible for upholding professionalism in all
interactions and communications with colleagues, thereby strengthening client trust in the
integrity of the profession (Block et al., 2006).

As the importance of relationship-centered care has gained traction, more focus has
been placed on the client domain in recent years. Cornell and Kopcha (2007) have referred
to this veterinarian-client relationship as a “partnership in care’. Traditionally the relation-
ship between the veterinarian and the client has been paternalistic in nature, yet this is
increasingly recognized as outdated and is being replaced by a growing recognition that
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clients deserve an equal role in the relationship, with their opinions valued and included in
the decision-making process.

When adopting a client focus, the ‘quality of service’ theme is important. With
regard to this, the research centered on clients’ complaints reinforced the importance
that clients place on the veterinarian responding appropriately to their needs, including
obtaining informed consent before starting procedures, keeping accurate medical records,
maintaining confidentiality, and avoiding conflicts of interest. Moreover, it was anticipated
that the veterinarian would exhibit a suitable degree of empathy toward the client.

As alluded to above, the interaction between veterinarians and their clients can,
however, be complex, especially regarding principles of animal welfare, requiring a careful
balance of both parties” expectations (Martimianakis et al., 2009). A veterinarian—client
relationship based on accountability, integrity, trustworthiness and honesty should help
minimize conflict when veterinarians make decisions about animal treatment and welfare
that contradict the client’s viewpoints (Mossop, 2012). Indeed, interviews with animal
owners conducted by Brown and Jones (2024) revealed that when integrity and honesty
are demonstrated by the veterinarian, relationships are more resilient, and clients are more
forgiving—even in the face of adverse outcomes.

4.2.3. Self-Care

The focus of self-care is the wellbeing of the veterinarian. Under the theme of ‘per-
sonal wellbeing’, both veterinary students and veterinary clinical practitioners highlighted
important attributes of veterinary professionalism that included ‘engaging in reflective
practice’, ‘possessing resilience’, and ‘maintaining an optimum work-life balance’.

Traditionally, the veterinary profession has shown limited strength in taking responsi-
bility for individual wellbeing (Bartram & Baldwin, 2007). Although wellbeing resources
and self-help strategies such as peer support groups, counselling, meditation, and mindful-
ness are often available to individuals, their adoption remains largely a personal decision.
Moir and Van den Brink (2020) and Gordon (2020) were of the view that veterinary em-
ployers and regulatory authorities should assume more responsibility for the wellbeing of
veterinarians. This holds particular importance considering that organizational factors such
as the work environment and levels of workload can directly impact wellbeing (Brigham
et al., 2018). Newly graduated veterinarians voiced concerns over their employers’ unrea-
sonable expectations regarding workloads and time management and requested regular
practice meetings and mentor support systems to help alleviate these difficulties (Riggs
et al., 2001). The use of mentors (in the United Kingdom and Ireland) has been associated
with facilitating the transition between student and practitioner and has improved mental
wellbeing and retention rates within the profession (Graham, 2016). The role of other
institutional levers, such as protected time for clinical debriefing, can provide structured
support for processing ethically challenging cases and help sustain professional wellbeing
over time.

Previously not deemed important in veterinary education, self-care is now recognized
as critical to sustaining long-term career satisfaction and effectiveness (Bartram & Bald-
win, 2007; Lloyd & Campion, 2017; Gibbons et al., 2019; Best et al., 2023; Chapman et al.,
2025). Without attention to wellbeing, veterinarians risk burnout, reduced empathy, and
compromised clinical judgement. The findings of the present studies support the incorpo-
ration of initiatives promoting self-care into the curriculum. These should encompass the
development of skills such as recognizing personal and professional limitations, adapting
to ongoing change, collaborating effectively with colleagues, and demonstrating strong
teamwork and leadership (Goldie, 2008). The potential contributions of psychologists,
bioethicists, and sociologists to the development of curriculum content on self-care and
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wellbeing should also be considered (Mossop & Cobb, 2013). Integrating education on
specific mental health issues, along with strategies for addressing them within a safe and
supportive learning environment, has been recommended as an effective way to reinforce
self-care principles among veterinary students (Liu & van Gelderen, 2020; Best et al., 2023).
Gardner and Parkinson (2011) have suggested that support service providers could be
integrated into teaching, not only to help students build coping and social skills but also
to increase awareness of available services. These authors emphasize that workshops
on interpersonal skills or stress management are most effective when directly connected
to the immediate challenges that students and new graduates face in their training and
early careers.

5. Conclusions

An important aim of this project was to create an evidence-informed reflective frame-
work of veterinary professionalism that would be useful for the veterinary profession.
The navigational compass provides a unifying framework for understanding veterinary
professionalism that integrates the perspectives of students, clinical practitioners, and
clients. By organizing professionalism into the three domains of patient-centered care,
relationship-centered care, and self-care, underpinned by the four overarching themes,
the compass offers both a conceptual model and a reflective framework for navigating
veterinary careers. By presenting and describing the framework, it is hoped that veterinari-
ans may be able to use it to support reflection on the practice of veterinary medicine and
in their relationships with patients, clients, and colleagues. At this stage, the compass is
intended to inform understanding and discussion rather than to function as a validated
evaluative or assessment tool. By using this compass, veterinarians can be supported
to orient their professional development towards excellence in care and lasting personal
fulfilment, ensuring that the profession continues to thrive in meeting the needs of animals,
clients, and society.

Furthermore, adopting a model that helps to define aspects of professionalism can help
form the basis for constructing a sound framework for veterinary education. Through the
determination of veterinary professionalism attributes that stakeholders deemed important
for career success, the research findings may contribute to improving the professionalism
curriculum in primary veterinary degree programs. Humble (2001) underscored the role of
veterinary schools as ‘nurseries’ that nurture and promote professionalism among students,
enabling them to graduate with a “passion for excellence’ as they enter their careers.

Finally, the findings of this research are intended to initiate further discourse in
veterinary professionalism and ensure that the concept of professionalism remains a priority
within the profession as it evolves to meet society’s shifting expectations and the constantly
changing work environment.

6. Directions for Future Research

Data from students, veterinarians and client complaints came only from New Zealand
and, in the case of veterinarians, only from those in clinical practice. These findings
are, therefore, most directly transferable to the New Zealand clinical veterinary context.
The overarching themes related to professionalism, communication, and ethical decision-
making may, however, be applicable across a broader range of veterinary roles and inter-
national settings. More information is needed on professionalism as seen by practitioners
in teaching, welfare, industry, or government agency positions across an international
context. Whether a future study of veterinarians from a broader base of employment, or
from different geographical or socioeconomic regions would have highlighted different
themes amongst respondents’ critical incidents remains to be seen.
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In addition to broadening the participant base, future research should focus on the
operationalization of the navigational compass into measurable competencies and ob-
servable professional behaviors across the three domains and four overarching themes.
Professional codes of conduct from New Zealand and other jurisdictions may provide
a valuable reference point in this process, supporting alignment between the compass
framework and existing regulatory and ethical expectations of the profession. However,
such translation from a conceptual model into assessable competencies would require a
dedicated program of empirical development, piloting, and validation to ensure reliability,
relevance, and educational utility. Collectively, these steps represent a substantive next
phase of research that builds on the current findings, moving from conceptual synthesis
toward applied evaluation.
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Appendix A

The measures of central tendencies and percentage responses of the 59 final year
veterinary students who selected whether the professionalism attributes presented in
the survey were ‘Essential’ (4 points), ‘Desirable’ (3 points), ‘Less relevant’ (2 points), or
‘Irrelevant’ (1 point) to career success. Professionalism attributes were presented in three
categories: ‘Self-development’, “Task-oriented’, and ‘Relationship-building” attributes.

% Responses for Career Success

Attribute n M SD Mdn Less
Essential Desirable Irrelevant
Relevant
Summary statistics for the ‘Self-development’ veterinary professionalism attributes
1. Remain compos.‘.ed under pressure and cope 59 368 0471 4 68 3 0 0
with adversity
2. Recover quickly from setbacks 59 349 0598 4 54 41 5 0
3. Self-regulate emotional responses 59 349 0537 4 51 47 2 0
4. Tak 1 i f h: kn
ake a balanced view of own strengths, weaknesses 59 341 0591 3 4% 19 5 0
and limitations
5. Admit mistakes and shortcomings 59 3.56  0.534 4 58 41 2 0
6. Engage in reflective practice and learn from experience 58 343  0.59 3 48 47 5 0
7. Adapt and respond positively to change 59 3.46  0.536 3 47 51 2 0
8. Engage in learning experiences and build expertise 59 3.61 0492 4 61 39 0 0
9. Create new and unique ideas 59 271  0.671 3 12 47 41 0
10. Make connections am'ong previously 59 200 0662 3 17 56 27 0
unrelated notions
11. Utilize strategms t'o nav1gafe challenges and 59 351 0598 4 56 39 5 0
maintain wellbeing
12. Remain open to criticism without being defensive 59 341 0591 3 46 49 5 0
13. Adhere Tco an appropriate (for the cor?text) and 59 307 0611 3 36 56 8 0
effective set of core values and beliefs
14. Maintain a positive and constructive sense of humor 59 346  0.652 4 54 37 8 0
15. Maintain confidentiality 59 3.80 0.446 4 81 17 2 0
. Maintai i 1
16. Maintain a conscious ba ance between work and 58 367 0509 4 9 29 5 0
personal life
17. Act as a role model to others 59 312 0.646 3 27 58 15 0
18. Provide guidance formally and informally 59 315  0.690 3 32 51 17 0
Summary statistics for the “Task-oriented’ veterinary professionalism attributes
19. Take responsibility for his/her own work 59 3.66  0.545 4 69 27 3 0
20. R i tuniti d act with ini
0. Recognize opportuni A1es a.n act with a minimum 59 317 0497 3 2 73 5 0
of direction
21. Make timely decisions taking int t the wid
ake timely ec1s1onfs aking into account the wider 57 361 0526 4 3 35 ” 0
context and likely consequences
22. Work to a hlgh standard and 1r'1 an organized and 59 354 0567 4 58 39 3 0
methodical manner to deliver results
23. Marshal resources (peoPle, funding, material, 59 307 0612 3 ” 63 15 0
support) to achieve goals
24. Show enthusiasm, determination and resilience 58 3.43 0.565 3 47 50 3 0
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25. Demonstrate hard-work, diligence and reliability 59 349 0598 4 54 41 5 0

26. Initiate new approaches to improve work practices 59 295  0.680 3 20 54 25 0

27. Us.e go.oc.l ]udgment. and employ rigorous logic to 59 363 0488 4 3 37 0 0
engage in clinical reasoning and solve difficult problems

28. Use his/her time effectively and efficiently 59 346 0567 3 49 47 3 0

29. Recogmz.e. and respect the need for and relevance of 59 319 0.629 3 3 58 1 0

policies, procedures and management
30. Understand the businesses side of veterinary practice 59 293 0.691 3 20 53 27 0
31. Appreciate how strategies and tactics work in 55 269 0.605 3 ” 55 38 0
the marketplace
32. Demonstrate formal presentation skills 56 275  0.667 3 13 50 38 0

Summary statistics for the ‘Relationship-building’ veterinary professionalism attributes

33. Step up to conflicts, seeing them as opportunities 59 290 0.712 3 20 49 31 0
34. Manage dlfferen'ces of opinion with tact 59 366 0477 4 66 34 0 0
and diplomacy
35. Settle d1sPutes eq1'11tabl}./ without 59 358 0498 4 58 0 0 0
damaging relationships
36. Manage all kinds e.md class?s of work colleagues and 59 359 0561 4 63 4 3 0
clients equitably
37. Work openly and harmoniously within teams 59 3.64 0483 4 64 36 0 0
38. Create a motivating chm.ate in which people want to 58 340 0560 3 43 53 3 0
do their best
. hers, i h individual feel
39 Empowelj others mak'lng each individual fee 58 343 0624 3 50 3 7 0
his/her work is important
40. inel 1 i hei
0. Genuine y care about people and be attentive to their 59 351 0.626 4 58 36 7 0
feelings, perspectives and concerns
41. Remai 5 1 iversi
emain non ]udgmeITta. and respect diversity 59 341 0591 3 4% 19 5 0
of opinion
42. Dlsplay. em}.)athy. tc.>war.ds the Phght of others 59 371 0457 4 7 29 0 0
experiencing difficulties or discomfort
43. Express opinions, concepts and information in an
uncomplicated manner u'sm'g a variety of v'erbal and 59 361 0558 4 64 0 3 0
non-verbal communication styles to suit the
intended audience
44.1. Communicate Wlth difficult 01.‘ grieving 59 378 0418 4 78 ” 0 0
clients/customers in an empathetlc manner
45. Practice attentive and active/reflective listening 59 359  0.529 4 61 37 2 0
46. Show an understan(jhng and respect for the 59 371 0457 4 7 29 0 0
human-animal bond
47. Establish and maintain effective relationships with 59 378 0418 4 78 ” 0 0

clients/customers and gain their trust and respect

Appendix B

The major themes and minor themes identified for the final-year veterinary students,
clinical veterinary practitioners and veterinary clients.
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Cohort Major Theme

Minor Theme

Communicating with the client
and building rapport

Accounting for client diversity
Acknowledging the human-animal bond
Affording the client courtesy and respect
Demonstrating reflective listening

Displaying appropriate non-verbal behaviour
Displaying empathy towards the client
Providing clear explanations to the client
Resolving disputes with the client amicably

Final-year veterinary . .
Demonstrating accountability
students . )
and integrity

Possessing an entrepreneurial spirit
Charging fairly and appropriately
Accepting and admitting mistakes
Accepting responsibility for actions
Managing time effectively
Committing to life-long learning

Committing to personal
wellbeing

Demonstrating collegiality and effective teamwork
Engaging in reflective practice

Enjoying self-confidence

Maintaining an optimum work-life balance
Possessing resilience

Possessing self-awareness and self-regulation
Maintaining a positive attitude and sense of humour
Showing adaptability

Communication skills

Acknowledging the human-animal bond

Showing the client courtesy and respect

Demonstrating reflective listening

Displaying appropriate non-verbal behaviour
Displaying empathy towards the client

Establishing mutually agreeable agendas with the client
Providing clear explanations to the client

Engaging in good interpersonal communication with peers
Getting client consent

Keeping good medical records

Accounting for the client’s opinion

Building rapport with the client

Clinical veterinary
practitioners

Accountability and integrity

Admitting mistakes and apologising
Accepting responsibility
Acknowledging limitations

Being honest

Being trustworthy

Personal wellbeing

Receiving collegial support

Engaging in reflective practice

Enjoying self-confidence and self-esteem
Maintaining good work-life balance
Possessing resilience

Quality of care

Empathy and care shown towards patients
Technical competency

Staffing levels

Time management
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Cohort Major Theme Minor Theme

The veterinarian will e  Interpersonal communication style
communicate in a way thatthe e  Means of communication

client finds acceptable e  Responsiveness of veterinarian
e Admitting mistakes
e  Obtaining informed consent
The veterinarian will be e  Keeping accurate and truthful records
Veterinary clients trustworthy and honest . Declaring conflicts of interest
e  Maintaining confidentiality
L . . e  Appropriate care and empathy
The veterinarian will provide . .
o  Adequate equipment/resources/staffing

good quality care e Adequate level of knowledge and technical competence

The veterinarian will
charge fairly
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