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o-~bs-:rac~ 

Two New Zealanti schools. one c~imary, ::ne i~~e~media~aJ 

are s~udied i~ deo~~ using e~h~og~anh i :: ~esearc~ l.ech~iques. 

an 8mDhaS.i..S :::;n - . I 

..... . . . 
:-l.e.:..~. 

Gbserva~ions were sucplamen=ed ~Y ~ sur ~ ey of cuoi:s. ~Y 

t'orma .i and ~;-,for:na .i 

co:nmunity and cy c ocument ana.i~ sis. 

7he aim of the study was ~= ~nde~stand the culture of each 

schoo 1 . ~ t:s I;Jay cf life. l.he ~esncnses each made to change 

and ~he me a ns eacr u sed :::o ::egin ::r ecess sch:::::l 

Lm orovemen~ 

~escrictions and ~n ter::retati::;-,s of the cultures revealed 

· sacred ·. ,- a lL~ es ' 1uhi ch nrovid e a ;:JOssible key to wily c!langes 

ccc:..Jrred. At the primary s chool the · sacred value ' of 

bilingualism i s revealed. :-his ~ s supported ~Y 

rituals. ceremonies. symbo l s. ~ anguage. a pries~ess and 

j ehaviour t~e s choo l . Ot!ler- ~e1.ac~:: 

concerr. ::'or ;:; eoo l e, teamtuorV., ::oncer;; 

l ear n ing and .. \-. ' 
~.. eac. ol ng' openness . consulta~.:.on and 

involvement o f the Kowilai Scilool communi-:y; all incoroora~ed 

within the values of positi ve reinforcement, flexibility and 

informality. 

Manuka Intermediate i s different from Kowahi School i n 

having an overall, insniri~g slogan , Haking Hanuka Hatter , 

to which three main 'sacred values ' are connec~ed. The 

value of putting people first i s shown ty sub-themes of 

teamwork, family feeling, shared decision-making and 
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:Jos i ':..:. ·: e ::-= i nfor-:::::cmem:. ··evea1ea ;erne s:....::J-

cult~ral ;::-ouos ~ ith ::::::::::moe~i~~ ·.: ie~s. sugges~i ~g ~ site c: 

c:hange. ::il e crinc:ical shown .:.o ~~ ave / eu :-ole .:. . . 

:::::u~=~::-e shaoi~g a~d a.s an ,:;,ange. 

3acred '/ a .i ues :::<CB l.Lence ana i:-:;age ::;uil::H~g 

are e >~olicaL.ed. : :-t c c r:: or a ~ i on ·i i.e ws ~ s shcu;r~ 

in ::;,e chilcr-en ' s ·.: alues c~ ·: arie~~ . c:--:oice and scr:oo.i : .... ;ort-:. 

F~om the sL.udy of ~he schoo l .:u.itures a theory of ::::;;,ange cS 

der.:. ved. from which l:he author :Jroooses ::ha~ ::~e changes 

endorse. and are como at. i!..:: l e JJ ith. the 

' sacr-ed · .. ·a lue s ' . These ::ul~wr:-al ·.: a1ues are r::::::s~'-.J~ateci 

determine ::he pace, t.he crocess and the acceoL.abi l ity c~ 

types of c;,anges. ~ any part:cipanL.s acknowledged L.hat there 

had been multiple changes buL. found it difficult :o specify 

them; suggesting that they had ~een incorporated into the 

' way of l ife. · Changes I.J..J ere deemed to be largely oositive. 

especial l y by informed ;Jeoole. ?arL.icioants believed that 

i. :. .JJ as ::hildren .;ere affec::ec:i 

although staff anc :::::::mmunity also •dere affec::ed ::J a l esser 

degree. 

rinally, i f one goal :::::f school imorovemenL. is an ability L.D 

handle change ( Hopkins, 198Lf ) . then , judgi ng from thei::-

ability to handle change and from paren~ ::erceo~ions, it 

appears that the ~wo schools have commenced the orocess of 

school improvement. The thesis. ::herefore. conL.ributes 

towards the understanding of the processes of school change. 
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Cultural Terms 

SC?cred values - immutable ~orms. sacred 
keep order in the culture, 
events. relationships and 

::Jecause -.:held 
Sl,dmbolized i7""· 

;.:;rocedu['es. 
procedures. 

Profane values- values susceptible to change, 'the way ~ e 

do things around he~e. ' 

Rituals 

Sy•bols 

Legends 

Slogans 

Heroes 

Priest<ess> 

Storytellers 

Cultural 
players 

Abb['eviations 

- d['amatization of the school's cultural 
values; a pa['ticula[' set wald of oo1ng 
things , Sl,dmbolizing a cent['al belief. 

- a sign, focal point of a cul tu['al value 

- s~~~ies about oarticula[' ~eople or ways o: 
uoing things that embody :he school's 
cul tu['al 1;alues. 

- b['ief sayings that embodld a sac['ed value 

- p['ovide role model, set 
pe['formance; preserve what 
spec i a l ; mot i 1; ate others ; 
beliefs and values held by the 

standar-d of 
makes school 

embody the 
cultu['e. 

- tend to be older matu['e, human 
their 'encyclopaedias' on matters of 

school's history and community. 

tell sto['ies to gain powe[' and i nfluence 
and because they enjold doing i t; 
typicallld found i n positions ~hat: give 
them access to a great: deal of information 

people in 
sto['ytellers, 

the culture 
p['iestesses, 

like lleroes , 
gossips ... 

P. :: Principal 
D.P. = Deputy Principal 
S.T. Senio[' Teacher 
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I nt:roduct:ion 

This chap~er outlines ~he ~ackground ~f the ~hesis and ~he 

na~ure of the study and ~~ovices a st:at:emen~ c~· ~he researc~ 

problem. Limitations and jeli~itat:ions 2f ~he st:udy are 

then discussed. ~allowed jy ~he o~ganisat:ion cf the t:hesis. 

packa~ound of the Studu 

The tw o schools investigated in this ~hesis, according t~ 

folklore, myth. ~ublic and school perceotion. for ~ears h a ve 

been schools of 'poor ~eout:ation ' with behavioural and 

educational problems. It was with in terest , ~hen. that the 

f'esearchef' obser v ed some inno vative stra~egies anct 

stimulating pf'ofessional development staff meetings and 

heard comments f~om teachers. ;:Jupils, and ;:Jaren~s that ~he 

schools were improvi ng . Thi s prompt:ed th e f o llowing 

questions: 

Hhat is happening in these schools to allow or f acilitate 

change? 

Is change really occurring, or is it merely public 

perception? 

If the schools, in fact, are changing, perhaps this could 

illuminate Fullan's Cl985) c~ncern, 

"Understanding change is not the same as managing 
it. We are now at the stage of grappling ~ith the 
much more ccmplex problem of ho~ to manage change 
in schools." CP. 73) ... "Research needs to go beyond 
theories of change Cwhat factors explain change) to 
theories of changing Chow change occurs, and how to 
use this new knowledge." CFullan, 1985 P. 392) 

The writer believes that the impetus needed for change is 

1 



dependen~ on underlying ~otivati~n. Such r:;oti'/ation 'c:: -=> 

sustained by a value systPm; ie. that the ' new way of doing 

things' is to maKe things more efficient or better 
I . 

1n some 

fashion for the person l s ) ~ nvo lv ed. '(et , despi-c.e a great 

deal of good Lesearch on factors Lelated ~o school 

improvement ( eg. on school effectiveness Cohen ( 1983): 

Pur ke\d and Smith ,: 1983 ), on classroom effecti veness Brooh\d 

C1983), staff development J oyce and Showers ( 1980), on 

Principal l eade rship Dwyer , Lee , Rowan and Bassert c: 983 ). 

and on implementation Crandall et al (1983) and Fullan 

C1982) ), we do not have much specific knowledge about ha~ 

and why change or improvement occurs. 

This thesis attempts to narrow the gap on processes of 

change and schoo l impr~vement by reporting an ethnographic 

study of a primnry and an intermediate school in New 

Zealand. 

Nature of the Study 

In this thesis , two New Zealand schools are studied: a 

primary and an intermediate school. The primary school i s 

one of five schools in a town of ~ 000 people, while the 

Intermediate school is set in a provinc i al city of 75 000. 

The two schools are researched using ~ n ethnographic 

approach; ie. cultural descripticn and interpretation . 

Ethnography is a 'natural' method in that the school is 

described as it is. The ethnoyrapher endeavours to not 

influence or alter the school c ulture in any way while 

pursuing an understanding of cultural meanings for occupants 

2 
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7he :uay :.he schoci. communit.~ '· iJUOi ls . :.eachers 

and o~~e~ staff . ~a~ents and :: ~e 1.JJ i der schCJo.!. c=mmun: t:.y .: ~ s 

cescr i:::::er.. a nd .:.nte~o~eted 
:~' 

~i ght ~ f ~~ltural :.hP.mes 

~ · predominant This i. nvol ·-; es -::he :.n 

2~se~ v ing ~.:.f e in the schoo l s: i n ~he olayground. staffroom. 

class~ooms. assemblies - syndicate and school. staff and 

parent meetings and staff social functions. r rom this 

blend of many s i tuations and circumstances. combined with a 

s ur- ·..; e ld of -c. :J.J o c l. asses i n e a c h s c h o o l . i n t e ~ • .' i e L:.J s c: f a sam p i e 

o f s:aff. ~n f8('mal ~ nte(' v iewing of ~arents and associated 

communitld peoole. and document analysis. a pic~ure emerges 

of :he schools ' everydald lives. 

Educ3tiona l change i s occurring amidst :he participants ' 

dai lld s choo l acti v ities a nd, from these ~atterns of 

beh2.'v' i our . l anguage. symbo l s. rituals. stories and 

~ersonal iti es . a theor ld : s j er i \l ed ::f '• ow and '..Jhy 

c~ucational ::ha nge occurs. A proposit:on i s :71 ade ~f t:-.e 

connect:on between successfu l change and the p ('OC8SS of 

schoo l i mprovement. 

Statement of Research Problem 

In order to pursue t he study of school culture and 

educationa l change, four key questions were posed at the 

beginning of the st~dy: 

1. What aspects of the school culture are changing? why? 

a) What behavioural regularities can be observed? 



-what :.uou.i.d a newccrr:er 
feel at home 7 

-What ~::::utines and rules 
informal? 

-What behaviours are 
si tuati:::ms 7 

::eed know .:..I 

c~erate - joth for~al and 

aopr::~riat.e 

- How do oeoole ~~ess. and soeak to eac~ ~t~e~? 
-what gi\'es :::he sch::::ol i :::s cwn soecia.i. character" 

c) Wh at modif i cations a re occurring 7 

-What is :::he source ::::f ~hese modifications? 
( internal. exter~al: ~ ar:::i::::ular ~atterns cf 
the informa l net wor k) 

-What strategies are used 7 
-Uho is involved / not involved? 
-Who initiates change? How? When 7 ~ith what 
resu l ts? 

-Is is evident in classrooms'? 

What aspects of ~he c~lture appear :::o faci~itate croange 7 

3. What cultural fact::::rs inhibit change? 

u. How is the change oercei v ed by the school c::::mmunity 7 

( commun it~ = school staff. pupils, sample ::::f parents, 

li a i so n inspector . community workers in touch with the 

school ) . 

I n using the questions as ~he ::Jas1s of ::he st:ucild, i :. was 

:J rooosed de r .:. · . .: e lJ. ::heorLJ 

change occurs. 

Limitations and Delimitations of the Studu 

Being an ethnographic studld t he main research instrument is 

the ethnographer. ~he major l imitation, then, was that the 

writer could be only in one place at one time and, although 

other methods were used to supplement information, nothing 

surpasses the thick ( detailed) descriptions obtained from 

actual observations. 

4 



For feasibility reasons ~he s~udy was confined ~o ~wo 

schools and limited in its time span from July 1988 to May 

1989. Working fulltime restri=~ed the leng~h and systema~ic 

time whi ch Lhe ~esearcher =auld spend in the schools. 

Never~heless, her job involved being in these ~wo schools. 

at times, with the Curriculum Review Explora~ory Schools 

Project. CCRES) ' Because of the schools ' ~nvolvement in this 

project and the implementation of Tr,morrows' Schools, the 

assumption has been made that it is unnecessary to prove 

that change is actually occurring. The writer acknowledges 

the affect of extra release time and some degree cf the 

Hawthorne ~henomena ~ ith =he schools involved in =he 

Curriculum Review Project but, apart from one or =wo 

references to it, the Project was considered to be outside 

the scope of the writer's study. 

The wri ter end~Q voured to encompass both w1dth and depth ~n 

her study of thE two schools but, when a compromise had to 

be made, she generally chose the option of depth. Therefore, 

not all classrooms were obser v ed: but in those t~at were. 

observat ion was undertaken in considerable d2tail. 

In accordance with research tradition, and to preserve the 

anonymity of the subjects and their schools, fictitious 

names have been used. However, the content is valid and it 

has been cross-validated by the subjects themselves. A 

compromise had to be made between presenting all the data 

and interpretations the writer had gathered and estimating 

the capacity of the reader to absorb all the information. 

1 There are two arms to t~e proJect; : ~e deveiooment 5~de (CRES) ana the researcn arm 
Curr1cuium Rev1ew Resea rch In Schoois Pro;ect (CRR ISPl. 

5 



0 - ... 
. ! ... :..s intended 'c.ha1:, .:.n presen1:ing ::ietailed and 

represen1:a1:ive samples, the reader will also be engaged in 

the interpretive task. ( Johnson and Johnson-Lee, 1988). 

Finally, the pur· pose Clf ::he s1:udy is to describe ::he 

cultures of two schools and 't.he cultural fac't.ors tha't. 

facilitate or restrict change; :lOt c:o prove, judge '--'-

evaluate attributes of the schools. However, some 

participants' comments may suggest to t~e reader how they 

feel about the changes and processes occurring in the 

schoo l s. 

Organisa1:ion of the Thesis 

The thesis is organised into eight chapters. 

Chapter one sets the scene in providing a brief background 

of the reasons for the study and defines the nature of the 

study and research problem. It also considers the major 

li mita1:ions and del imi tations of the study. Chapter t:wo 

~rovides the reader with further background in reviewing the 

related li terature; while chapter three explains the 

proposed mP.thodology. 

Chapter four presents the reader with the interaction 

between the methodology, writer and school cultures; after 

which chapters five and six describe these cultures. 

Chapter seven examines and compares both cultures and 

,proposes a theory as to how and why change has occurred. 

Chapter eight links together the threads of the preceding 

seven chapters to present the reader with he findings. The 

6 



aopendicss ~~elude i~fcrma~ion and examoies discussed in ~ne 

:ext, but ~h ich are suoplementary ~o the discussion. 

~hroughou~ :~e ~ exc. juc esoecia.i.;.y 

seven. ~he rBader ~ iil f~nd a ~: ariety of char~s. jiagrams. 

graohs and ~ables. ~~ese :ables endeavour ::o c::::ndense t!ie 

informaticn. engage the reader in · :he ~ntercretive ~asK and 

to accent ~ohnson and ~ohnson-~se ' s ~: 1988) cha].lenge t;-,at 

" educational ethnographers should employ reflexive and 

imaginative techniques for documenting their intercretations 

of =ult~._;ral meani:lg." CP. 2:::9) 

Thus. the fi rst t;-,ree chapters provide the t!leoretical base 

underpinning the original :-esearch i.JJhich is describ8d in 

chanters four ~o six. Chanters 

former t~o sections LOgsther and 

a theor~ o f change. 

C onc.:.us io:~ 

seven and eight link the 

i nterpret the data to form 

With an unders~andi:~g Gf :he tackground. 

study, research pro~lem. limitations and delimitations and 

the organisation of t!le t)-lesis. the reader i s now :-eady :o 

review the related literature. 

7 



CHAPTER TWO: REVIEW OF ~ELATED LITERATURE 

Introduction 

In o~der ~o address and put into c8ntext ~he central concern 

of this thesis - school culture and the processes of change 

- it is ~ecessar~ ~o examine recent ~esearch. i~o literature 

oertaining to this central concern was located. Therefore. 

the following literature review examines three relevant 

components of the questions posed in chapter one: chan~e. 

culture and school improvement. 

Change 

According to Fullan ( 1986), serious research on the 

implementation of educational change began only in the early 

1970s. Sin~e that ~ime. many aspects of change have been 

explored by researchers , falling largel~ into three 

categories : the nature df change, conditions of change and 

the management of change. These themes are examined in this 

chapter. Some discrecancies between cited research are 

revealed, which the thesis endeavours to address. 

The Nature of Chance 

"Change is a process not an event, 

something is happening over a period 

individuals and situations." CFullan, 

which connotes that 

of time to transform 

1985, P.392) What is 

happening and what transformations are taking place 

frequently elude educationalists for two main reasons: "the 

intended outcome is rarely stated clearly, and if it is 

8 



s~ated clearly, by ~he end of ~he change process it has 

managed to get lost", CP.3) 

process. Understanding the 

due to 

orocess 

the complexity of the 

itself is challenging 

enough ( and will be examined in the next section) withou~ 

considering the oart~cular site at ~hich the change is to 

occur. Koller and Schlesinger ( 1886) identified four main 

situ3~ional factors affecting change: the amount and kind of 

resistance anticipated. the oosition of the initiator 

c:ompared to the resi9'tors. ( especially with regar-d to power J 

the person who has -the relevant data for designing the 

change and the energy for ~mplementing it, and the stakes 

i nvolved. These situational factors affect the speed and 

extent of change implementat~on. the number of people 

involved , the amouni of information needed, and the extent 

cf clear planning required to design the change correctly. 

It is this critical juncture of mar~ying the ch&nge process 

to the site, that is frequently the cause of failure to 

change CSarason 1971, Fullan 1985, Coleman 1987, Corbett et 

a l 1 986. Lei thwood and f1 ontgome ·~·y 1982, Crandall et a l 

1983). I n thi s thesis that relationship is examined in 

depth. 

Sarason ( 1971 ), argued that it was necessary to examine 

behavioural r egularities before one could measure what 

changed, and Cuban Cl987), takes this further by saying, 

"describing domi nant patterns of instruction both aver time 

and in diverse s ettings becomes crucial to establishing what 

is durable and what is transient." CP.35) The fieldwork, 

therefore, wil l examine behavioural regularities in order to 

determine the c hanges. 

9 
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The nature cf =hange, however, implies an assump~ion of 

imorovement. The effor~ required ~o change can onl~ be 

sus~ained by a mo~i va~ing force or a value sys~em s~riving 

~o make ~he situation more efficient or better ~or the 

person ( s ) i nvol ved. Sarason (1 971 ) argued tha~ the attemo~ 

to introduce a change into the school se~ting makes at leas~ 

two assumo~ions, " the change i s desirable according to some 

set of values , and the i ntended outcomes are clear. " CP.62) 

Who determines the values . and ~OtJ.J, is not discussed by 

Sarason and could be a crit i cal steo in successful change. 

Research by Common t:1981 ), suggests this v er~ phenonmenon is 

the root cause of i nnovation ~allure as ~he struggle for 

power over who or what will change schools leads to a lack 

of change; thus supporting Sarason's belief that "the more 

things change the more they remain the same. " C1971. ? . 221 ) / 

The fact i s that the amount of time , energ~ and resources 

needed j ust to k eeo a schoo l running is so enormous that 

on l y a sma ll proport i on remains to expend on changing 

things ( Eubanks and Parish, 1987 ) . However, we know that ./ 

change does occur in schools; but under what conditions? 

Conditions of Change 

"Schools and other organizations are full of m~ths 
and legends about change: top-down change is bad, 
bottom-up change is good, the pendulum of change 
alwa~s swings back . . . They are actually myths that 
continue because they guarantee that the changes 
will stay within acceptable ranges of existing 
practice." CEubanks and Parish,l987 P.613) 

However, certain factors can stretch the boundaries of 

acceptable change. Sarason (1971) and Cuban C 1987), 

indicated that the success of a change is dependent partly 
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on ~ he his~or~ of ~he school: :.e. ~hether che school is 

receptive to change or whether ~t can be affected b y the 

success or failure of former change implementations. How 

man~ changes. and the extent of t~e imolementations. may be 

a critical factor which is not explored by research ta date. 

Sarason ( 197 1) believes that ~his failure to change i s 

l argely due to two p roblems i~adequate knowledge of the 

"actual functioning of schools and school systems " ( P.229 ) 

and t he failure to consider a universe of alternatives. By 

this he means that schools get trapped into thinking there 

is only one way of addressing a problem and. as such. what 

is becomes what ought to be. It i s hooed that, by 

i nvestiga~ing tw o schools in depth some light may be shed on 

t hese problems. The writer believes some illumination can be 

der i ved from l inking the conceots of change and culture. 

Russel l et al, C1973 ) move somewhat i n this direction by 

argu i ng that " the generation of a climate for change must be 

considered the mas~ ~rit i cal camoanent of change. I t is a l so 

the most e l usive component to describe, since it manifests 

itself in many ways " CP. 

min i mal research on hoH and 

Crandall et al. 1983 ) . 

106 ), and consequently there is 

Hhy change occurs ( Fullan 1985, 

Research within the school itself suggests that certain 

organizational conditions can facilitate change. Fullan , 

C1985) derived various factors from a myriad of case studies 

to indicate that change always takes time, involves anxiety 

and uncertainty, needs technical and psychological support, 

involves learning new skills, and the "fundamental 
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breakthrough occurs when oeopie can cognitively unders~and 

the underlying conception and rationale" CP.396) behind the 

change. Fullan is suoported by other research: Sarason 

C1971 ) , Corbet~ and D'Amico r l986). and Eubanks and Parish 

C1987 ) . Further research sugges~s additional conditions-

one of which i s opportunities for encouragement. i e. 

rewarding s~aff members for ~heir participa~ion C Corbe~t and 

D'Amico 1986, Peters and Waterman 1986. 

Stewart and Prebble 1985) . Other 

Inkson et al 1986. 

conditions include 

communication - especially reasoning behind changes and t.he 

identifica~ion of emerging oroblems ( Alexander C1985 ): 

providing sufficient resources of money, time , knowledge and 

personnel; and develonment of a flexible implemen~a~ion nlan 

( Alexander 1985 ) . 

Peters and Waterman C1982 ) , advocate that " the essentia l 

idea Cof change ) is to focus immediately on tang i ble 

results " CP.!L-±9). They describe this as ' a bias for action ' . 

I n quoting numerous v igne~tes of drama~ic change. they 

suggest that , in reality, these "contravene much of th e 

conventional wisdom that existed previously. " CP.102 ) We. 

therefore, have conflicting research results - factors which 

are common to successful change in many situations are 

violated in others. Change must demand more than conditions ; 

it possibly depends on successful leadership and management. 

Change and the role of leadership 

Much of the 

leadership: 

literature emphasises the need far strang 

"the most successful 

when leaders ore replaced with 

examples of change occur 

new leaders with different 



charac~er is~ics, and a mandate for change. ·:: Mc!"lahon. 1986. 

P. lOL.f), ~~ Fu11an 1982. Sarason 1971, ru1lan 1985 . .inkson et. 

al, 1986). This will be an interes~ing factor to oursue as 

the two New Zealand schools ~nvestigated had a change of 

princioal at the beginning of 1988. McMahon ( 1986) warns. 

however. tha~ it mus~ be more than the princioal who wan~s 
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change for the school mus~ see it as necessary and 

approoriate with a degree of mutual trus~ and confidence. a 

share i n the decision-making, and the staff must f i nd 

confidence in the orincioal to take seriously any 

recommendations s/he makes. f1c Mahon is supported by Coleman 

C1987 ) . Corbett et al Cl987 ) . 

L..laterman ( 1982 ) . 

Full an ( 1985 ). Peters and 

Ful l an ( 1986) , maintains that change can occur without. the 

princ i pal but it is more likely to succeed with his/her 

supper~. Change agents may need to be i dentified a nd 

supported otherwise they may thwart changes ( Common 1981 . 

Kol l er and Schlesinger ~ 986. Corbett e~ al. 1987 ) by us i ng 

the informal networ k and resistance behaviours. The onl y way 

to reduce this is by knowing the change process. How this i s 

done is the subjec~ of the next section. 

Management of Change 

" Managing change is intrinsically dilemma-ridden, " CFullan, 

1986, P.78) for change of any magnitude threatens norms and 

values deeply rooted in the school culture(s). Change 

results in an increasing need for reorganisation - which 

itself is usually feared. This is because reorganisation 

disturbs the status quo, threatens people's vested interest 
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in ~~eir jobs and modifies established wa~s 8f doing 

things. ( Koller and Schlesinger. 1986). Koller and 

Schlesinger advocate diagnosing resistance as the first 

stra~egy in implemen~ing change. 7he mos~ c8mmon reasons for 

peoole resisting change are: parochial self-interes~. 

misunderstanding and lack of trust. different assessments of 

the situa~ion and low tolerance for change. The challenge. 

then, for management is to assess who will be affected and 

in what ways, so that managers;princioals can select the 

appropriate way to overcome resistance. 

Skills in anticipating and dealing with resistance are 

important. according to ~oller and Schlesinger ' s (1986) 

argument. The most important skills are education and 

communication but, to be successful, they require a good 

relationship between initiators and resistors or else 

little notice will be taken of the change. Further skills 

include oarticipation , involvement, support Cprovisicn of 

time. training and emotional support:' and. at times. 

negotiation. Ultimately, the decisions depend on the 

judgement of the change initiator who must balance the risks 

and benefits against the time available. extent of 

commitment required and importance of the change stratagy. 

The skill of the principal possibl~ lies in careful analysis 

of the school culture to determine who to involve, when, how 

much. and why. Implied is the need for a balance between 

theory, interpersonal skills, and knowledge of the 

that, "because of cultureCs). Quinn Cl986) argues 

differences in organisational form, management style or the 
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son~en~ of ~ndividual ~ecisicns. ~o single caradi;~ san 

hold for all stra~egi= decisions. ·· r: ?.68) 

3ecause ~~ere 5re so ~an~ ..uhi c~ ::::nd :CJ 

paradoxical. :=-ul.;.an : 1985) advocates a feel ~:Jr :he 

i mprovemen~ ~rocess on :he ~art: cf 1 • . • .:.. eaaersrilp. jasec on 

~ nowledge sf change ~rocesses, ··experience. i ~t:uition and 

asses~ men t a f t he s i t u at: i an as a. l.l.J h o l e " . z: P . '-i 0 1 :: I n o ~ ;-,:: -

words, ~ nowledge cf chang2 processes alone is insufficien ~. 

Change must be dovetailed in to ~he complexities of t ~ 2 

organisation to whi ch :t is being appl~ed. Jnderstnndi r~ 

successfu 1 change ~ ~vo l';es a c 1 ose 2xami nation of : :-,e 

context: , or culture; a ~ecurring ~ac~or in the exami~at:io~ 

of the li terature, and to which we now turG. 

Culture 

Towards a definition of cultu~e 

Culture tends tc be nn elusive conceDt. Even Sarc.son ' 2. 57 .:. :· 

failed to define it in his book, :he Culture cf ~h e School 

and the ?~oblem of Change, for culture's intangible nature 

means it cannot be seen as such, only derived from 

behaviour and its consequences. CMerrill 1969, Schein 1985). 

Corbett et al. Cl987) define culture as: 

"the way things are - it provides contextual clues 
n~cessary to interpret events, behaviour, words 
and acts - and gives them meaning. Culture also 
prescribes the ways in which people should act. 
regulating appropriate and acceptable behaviours in 
given situations. Culture thus defines what is 
true and goad." CP.37) 

This definition highlight5 the significance cf meaning and 
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value which Corbett et al expand fur~her, in giving ~1..1!0 

types of norms which produce a school's culture: the sacred 

(immutable) norms and orofane norms ( which are susceo~ible 

to change). The sacred 

events, relationships and 

become symbolized 

pro=edures. while 

in crdi nan:J 

the profane 

incorporates " the way we do 

be modified. CCorb8tt et al. 

things 

l987, 

around here " but can 

Deal. 1985 ) This 

incorpora~ion of the element of change is impo~~an~. and 

Cot'bett et al intimate · that some values may be changed and 

others may no~. 

Deal C1986 , P. 33) suggests that "unders~anding the depth of 

culture is a prerequisite to learning what does and does 

not change in organi5ations. " It requires an awareness , for 

culture incorporates basic assumotions that frequently are 

taken for granted and acted on unconsciously by an 

organization ( Schein, 1985) . Meaning derives from the 

elements of culture: " shared values and beliefs. heroes and 

heroines , ritual and seremony, stories. and an informal 

network of cultural p l ayers " CDeal , 1985 ?.605). How then. 

do the sacred and the profane elements of culture become 

established and changed? 

Beardsmore C1985, P.68) attemp~s an explanation by arguing 

that " the key is to have an appropriate balence bf'!tween the 

solid core values, which provide stability and strategic 

flex which allows exploration, experimentation and 

questioning". He does not say how to achieve an 

'appropLiate balance'. Beardsmore C1985) argues that there 

are "no 'right'cultures -each has its own unique blend of 
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att.i:~udes and \.- . . -well8!:"S. :::ues-ci::;-, is . - --
appropriate to i -::s e:1v ironment. ·· ' P. 67) 

~owever. Handy ( 1985 ) ~auld tisoute ~his in ~ls ~ul~ura1 

models of power, role. ~ask and ~erson. ~anoy crgues ~~a~ 

oart:cular cult~ral T.odels ar8 more appr:Jpr:ate :o 

particular settings ~~an ethers. The ~ay a grou~ ~akes ~~s 

culture appropriate to its environment, inventing a nd 

developing a pattern of ~asic assumptions, i s c~itical and 

is well exolained by Batas Cl 387,P.89) 

"The quest for underst:.anci ng -c. h e c ui ture ·. the L:J hole 
way of life) of a part:.ic~lar society cannot succeed 
if it assumes a unitary pattern of ~el i efs.values. 
mores. understandings, relat:.ionships ,i nstitutions 
and artifacts that i s shared more or l ess equally 
by all members of that society . . . The 
cultural-studies perspective insists that:. the 
culture of a society cannot be understood 
unless the nature and organisation of the 
relationships and struggles between dominant 
and subordinate cultures are taken into 
account ... The production and reproduction of a 
culture is crucially dependent on the 
interpretation of that culture by the :earner 

IJ..J ithin a context _s.ilaped ~hrough struggle ::etween 
comoeting cultures and interests." 

He cc.Jntinues: 

" I f c u 1, t u r e i s what g i v e s me an i n g to 1 i f e , ::hen 
cultural politics would be at the hca~t of 
palit~cal battles over ideologies and 
commitments. The cultural politics of the 
school are frequently complex and may result in 
serious conflicts over both ideology and 
technolog~ ... The internal cultures of schools both 
derive from and contribute to divisions of 
class, race, gender, and age, in the wider 
society ... Schools are historical and structural in 
the sense that they signify readily in ways 
that ard often actively contested and 
experienced differently by various individuals 
and groups." CP.l08) 

The struggles and ideological battles to which Bates (1987), 

refers could be the heart of cultural dissatisfaction, 



~n fac~. ~~ickson \ :587 ~ argues ~~a~ 

"culture arises ~hrough social conflic~. wich 
possibility ~f differ ing interest. grou o s 
becoming ~regressively ~ore cultura lly differe~t 

across cime ~ven ~hough :he ;roues ~ ay =e : ­
continua l con~act. ... This rew culcure i s acceccec. 
l earned and cemembered. u" ~ejecced; ~gnored and 
~orgo~ten; deoending on ~h ere cne si~s ~ n ~~e 

socia l c rder-. · ' ? . ::.'-± ; 

~ric k son ' s reason in g axolains 

sub-cultures within a schoo l and ~he evo!ucion ~f 
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cited by Handy Cl 985 >. :nis concept. will b e e x olored further 

in e x amin in g field wor k observa~ions. 

7here remai;:s :: h e or :;~ iem some school c~icures being ~ore 

cohesi v e. appropriate and dynamic ~han ethers. :nkson et. al 

Cl986 ) explain that the combina~ ion of elements give each 

organisation its own special i dentity and charac~er and 

an all-perv asi v e '' gesta lt - a totality whi c h t~e 

individual elements are intricately combined. " I P, .:.6 5 ) The 

co~bination of elements , ~herefore. must b e cruc ial and 

cannot be understocd merely ~Y di ssec:. i:~g :he ::; ar ~ s. 

importance an approoriat.e '- as ~; ee ~ stated 

earl i er. Howe v er , :::o be approor i ate , :he culture --;eeds : o 

adapt to its changing constit.uents and its envi ronmen~. 

Kilmann Cl 986) . suggests that an, 

"adaptive culture requires a risk-taking, trusting 
and proactive approach to organizational as well as 
individual li fe. Me mbers must actively support one 
another's efforts to identify problems and adaot 
to solutions. The l atter can only be accomplished 
by a very co~scious , well-planned effort at 
managi:lg culture." CP. 96) 

I t is this site of adaptation ( change) and management of 

culture that links the thrust of this study in two New 

Zealand schools. For the purposes of this thP.sis chen. 

the writer has derived from several sources her own working 



defi~i~ion of c~l:ure :o be: 

the conceptual glue that binds a school 
by its shared patterns ·of beliefs, 
attitudes and behaviours, syDbolised 
rituals, cultural players,myths, stories, 
and sy111bols. 

together 
'-'al ues, 
in its 
slogans 

:ul~~re ccovices ~eaning and jirec~:on =u~. =ecause o: ~~e 

ideological strt..;ggles. anld sch:J:Jl I.J.J i l: ~ncor:Jcra~e 

sub-cultures: ~o l cing the same sacrec ·;a 1 :...;es bu~ 

being differentia~ed =y the loose-couolir.g of ~rofane 

·.;alues. 7he s~ruggles between :hese ·orofane· ;JrO~DS 

:he site c~ltural change in a school. 
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JJith an ..Jnder-standing cf change and =ul::~re. is r. ow 

apprcpriat.e ~elaticnship =e~~een ~hese 

CQnceo~s and ~hat. of school i moro v emen~. 

Schoo l ; moro vemen~ 

Sarason argues tha~ an i mplicit assumo~ion 

implementi~g change is the desire for school improvemen~ . 

School ~morovemen~ :.. s becomi n g i1 n 

topic - given the economic r-estraints and :~e ~ecogniticn 

that the school i s the essential unit of change in ::he 

educa~ion sys~em. 1 t i s only since the 1970's ~hat we have 

come to unders~and how educational change works in prac~ice. 

(Hopkins, .:.99Lf) In the 1960's educational thought 1uas 

dominated by the Coleman and Plowden Reoorts 1: 1967). 

indicating that home and societal influences far outweighed 

school v ariables in relation to student achievement. 

However, Rutter et al . (1979) showed in their study of twelve 

secondary schools in London that there were significant 

differences between schools, largely due to the human-social 
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characteristics of the organisat:ion. Other researchers had 

similar findings, eg. r·1cDill 1973, Weber 1971, Madden 1976, 

Brookover and Lezotte 1976. Later studies in the 1970's 

revealed the comolexit~ of ~utting educat ional change into 

practice ( Hopkins. 198Lf:J. The difficulties were due in oart: 

to the definition of sc ~·mol effect.i veness. 

Two fundamental problems arise from the conceot: of school 

effectiveness. The relationship between tlle concenrs of 

improvement and effectiveness is made in the follow.:. ···q 

passages - with the underst:anding t:hat i mprovement is a 

process, moving towards t:he achievement. of effect.iveness. 

The first problem is that. 

"the concept of school effectiveness is a ver~ 

narrow one, and in much of the literature is tied 
narrowly to test scores in lower-order m3th and 
reading skills' and lt. ignores other outcomes of 

· schooling prized b~ man~ parents and 
educators ... sharing, learning to make decisions, 
developing self-esteem, high~r-order thinking 
skills, and a sense of the aesthetic." CCuban, 
1 98Lf' p . 132) 

Schools are multi-facet:ed organisat.ions ( Renihan and 

Renihan. l98L.f) with a multitude of concurrent activities. 

Any narrow definition misses the heart of the school- its 

way of life. The crucial question i s how the way of l ife -

the culture - of the 5chool impacts on the reading, maths 

and all the other values promoted b~ the school. The 

researcher is faced with a dilemma: for culture is an 

intangible phenomena which can only be appreciated by 

observing its dimensions of values, beliefs, attitudes. 

behaviours, cultural players, m~ths, stories, symbols and 

rituals. Yet, "attacking individual elements without 

· pay~ng due regard to the webs of interrelationships 
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surrounding ~hem is likely to lead ~o solu~ions ~hat will 

not have long-term success. "C Duignan, 1986, P.69) 

An analysis of che iitera~ure and ~ he cesearch itself. 

therefore. will need LO examine the elemen~s of school 

cultule. 7hen an endeavoul will be made to deliberate on the 

entire~y of the school and its culture in order LO perceive 

the combination of factors which contribute ~o school 

improvemen~. 

The otr1er fundamen~al orof(lem is that it is reasonably easy 

to identify a successful/effec~ive school by analysis of the 

successful factors. t::cwever, ~he difficulty is in how che 

school beco•es effective. It is here that a relationshio 

between change and improvemen~ can be made, for improvemen~ 

is: 

"A systematic, sustained effort aimed at change in 
learning conditions and other lelated inter~al 
conditions Ccultule) in one or more schools, with 
the ultimate aim of accomplishing educational goals 
more effec~ively. ' ' C Miles and El<holm, 1985 quo~ed by 
Glatter, 1986, ~ .88 ) 

For the purposes of this thesis, school implovemen~ 

encompasses Glatter ' s defin i Lion, with ~he additional 

dimension of external conditions, and the understanding that 

it is a process of moving towards effectiveness - whic h is 

the achievement of improvement. Since improvement is viewed 

as moving towards effectiveness, the literature leview 

includes a consideration of the factcrs of effectiveness, 

its relationship to the New Zealand setting, further 

limitations of the concept and the justification for this 

investigation. 
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:J . ' .. enl ;lan and Renihan :. 198L±) ' seven 'iar iab.l.es cf 

effec:r.:..ve ·:3 choc l s : l eadership. conscious at.tenr..:..on :.:J 

c2.i.:nat:e. 3caciem i c fo cL,;S. sense 

~i ss ion. ~osit:i v e mot.iv at.ional st:rat:egies and feediJacv 

a cadem ic :Je rfor- mance. :..ike ?ut.t.er- et. al :het,; 

emohasiseci ~~e essenr.:al inter~e~endence cf ~~ese ~actors t:o 

whi c~ Rut.t.er- refers as ::he ::JOsit:i•;e et.hos ' . -:-he following 

discussion centres on the Renihans' variables. 

Le ader-s hi:.J 

7he :c-:rst. ·.: ar ia b le. ~e adersh io, incluces such q~a1i~ies as 

assert. iv e admi ni stration, inst.r uc t:iona 1 l eadershio. 

assum p t ion of responsibility, high standards , personal 

vi sion, e xpertise and force of character. ( Renihan and 

Renihan 198'-±, · Elmore 1987 , Reynolds 1982) iluch of the 

li terature supports the not.ion that l eadership is cruci3l to 

s c h o o l i m pro 'J em en t. 1 C a l d we ll and 5 p i n k s ~988, ~ullan 1585 , 

:-1 olcaway .1.9 88, :~obinson 198'-± . ...;ldeen and Hndre tu s ::::8'-± :• . jc.Jt. 

t.he actual st.yle i s ;;or. ::lear- • Schmuci< :58~ . ..:ideen and 

Andr e ws l9 8L± ) . 

I nkson et. al (1 987 ), r-efer co the leader- as the 'keyholder', 

who enthuses and influences other-s to strive ~illingly for 

company goal~:by P.Xhibiting qualiti es of commitment, energy, .. 
" 

vi sion and communication. They believe that successful . 

leaders should have an appropriate style for the current 

stage of a company's development. Perhaps in education, too, 

particular principals a('e more suitable to the stage their 

school has reached. The leader not only alters the structure 
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and ~ e c hno i 8qy ~f an ~ ~~an i sa~~~n ju~ 

symb o l s . i deologies. .:.. anguage , je.i. i efs. ~ituals and ~yths. 

·: Pet t:.g rew . ~n :=: eters a nd Water man, .:.. 982 ). 

? uddoc k ·.: l. 98'":: _; ~mo li es :: h ar. 

organ isa~icn ~hat d etermines, and .:. s c eterm i ned ~y, :: ~e 

sL: y.ie o f _eadelshio a nd p a~~e~:. cf i nteLreia~ i onshics . 

uea l .:. 585 . Ei sner 1588 , Elmore l 58Lf . and 

Inkson et al :. 987:: . The a ppLDDL i ate l eadership style i s 

nego tiated at the site and t he ''Jay ~hese negotiations are 

made determines th e s u ccess and 

l eaders h ip el emen t . ~ lt hough t. ~i s element ~an =e i den~ified. 

it can n ot: stan d al o ;-,e ~LOm otheL :::ompc n e:1 t s of the 

p a~ ti :::u l ar schoo l c ult u le and wi l l be i:.teres~ing t.o pulsue 

i r ~h e tw o sc h oo l s investigated. 

Consc i ous a tten~ i on t o schoo l ::: l ima~e 

I t i s pertinen t :: hat Ren Ulan and ~enihan ' s ~~ l 98 Lf) n e x t 

~Pc~or c:" s c hccl ef f c=:c :. i\.:ene s s 

c limate ' . ~ n e nvi Lo n me n t cond u ci v e t. o l ealr::ng : s seen as 

esse n -:::ial. particular l y where " rules. Legulations and 

guidel i nes are l aid down and ale clearly undels~ood b~ 

everyone. ,, C P. l) This factor is supported by many 

researchers. such as rullan MacKenzie ( 1983 ) . 

Reynolds t l582 ) , and Rutherford ( 1585). However, of vital 

i mportance with this factor is how the guidelines and 

regulations are l aid down and how conscious attention is 

gi ven to the climate. Deal C1585 ) Leinforces this by saying 

that , 

"a strong performance is dependent on a cohesive 
culture - a set of shared values that motivates and 



shapes behaviour inside ~he 

commitment and loyalty 
clients." CP.605) 

company and inspires 
from customers or 
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The critical task in school improvemen~ is to genera~e a 

culture ~hat oermea~es the school organisation ~o link these 

other components toge~her. The school improvement literaLure 

skirts this issue and, although the analysis of 'culture' 

related literature touches on it,· the gap ~hus iden~ified 

will need to be addressed in the writer ' s own investigation. 

Academic focus 

Academic focus and great expectations, ~articularly the 

importance placed on basic skills, is the next factor. Again 

this is supported by much of the research to date (MacKenzie 

1983, Reynolds 1982, Sizer 1986, Caldwell and Spinks 1988). 

The particular balance between these and other educationally 

valued skills , such as human relationships, cooperation and 

critical thinking, are not mentioned by the researchers, and 

yet are valued by the wider community. The difficulty in 

measuring these va riables is the main reason. ~ith the added 

component of political v iews, which Ekholm ( 198lf) argues. is 

an inherent factor of the evaluative nature of improvement. 

Sense of mission 

Sense of mission , the next component identified by Renihan 

and Renihan Cl98lf) is the consistent philosophy which is 

shared by the teachers, students and pupils of the school. 

Renihan and Renihan imply an overlap with the other factors 

when they define it as having the follcwing characteristics: 

"shared norms ... agreed-upon ways of doing things, clearly 

stated goals known to all, a high degree of acceptance of 
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the impor~ance of goals, and j oin~ planning. " ( Renihan and 

Renihan, 198~, P.2) In ~his exolanation they are showing the 

difficulty in seoarating elements of culture; that culture 

is the interlocking of these associa~ed variables. 

Inkson et al (1987). refer ~o ~his componen~ as the kite, 

( the organisational purpose or mission) which the keyholder 

flies with its inspiring and uplifting effec~. They ~dvoca~e 

also, t hat kites need to be a co••unal experience, giving 

direction and focus. On a more educational note, Duignan 

(1986) refers ~o this as " a clear set of goals and an 

emphasis for t:he school "C P. 63) , so that the school 

( administrators, teachers. students, parents) has a 

fundamental belief system. 

Positive motivational strategies 

It is with this in mind tha~ we examine the Renihans ' next 

factor of ' positive motivational strategies '. They cite 

evidence ~o show ~hat " s~udies at both school and classroom 

level find more successful schools having a grea~er 

conscious reliance on praise cather than blame. " CRenihan 

and Renihan, 198~, P.2) CElmore 1987, fullan 1985, Hopkins 

198~). It is interesting that Inkson et al Cl987) do not 

have positive motivational strategies as a separate factor, 

as it is very much part of the whole culture. Other 

theorists also incorporate positivism in etheL factors: 

Ramsa~ et al C1987) supportive, caring environment; 

Levin (1986)- giving recognition; Deal (1985) - tell good 

stories; Holdaway C1988) - high expectations and collegial 

support. No researchers refute the factor. 
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Feedback on academic ~erf8rmance 

The final ~acto~ :.s ·~eedback on academic ~erfo~mance. 

;:(eni~an and 2enihan 1: lS8Y:. :=. 2}. cite ':=ffec-r.i·v·e sc:hoo.i..s as 

~rcviding consis-r.ent and c:c:n~in~ous :?eedback ~o s::~dents 

::~ei~ academic achievemen-r.s ''. as ~o ~dmonds :97S. ~oseshine 

and Serl iner ~979. ~enihan and Renihan also indica::e 

che direc-r. relationship of feedback to teach i ng o~jec-r.iv8s 

and oerformance. Rutherford ( l 985) refers to ~eedbacK as 

'continuously monitoring progress ' and Ramsay et al C1 987 ::. 

as ~: e eo i n g ' :- e cords of J: ~pi 1 :::; r ogress . · A g a i n . · feedbac k ' :_ s 

a fac::or n ot ~ade exol l cit by many other ~esearchers. jut is 

incorporated in to other elemen::s of culture or the culture 

as a whole Cinkson et al 1987, Caldwell and Spin k s l 988. 

Peters and ~aterman 1982, Schmuck 198Y:). 

It will be interesting to see h ow eviden-r. these facto~s are 

in ~owh ai an d Manu k a In termediate schools. 

Ne w Ze a land Studies Related to Sc:hool I~nrovement 

I n the y ears between 1977 and l 980. New Zealand intermediate 

schools were jnvited by the Department of Education to take 

part in a v oluntary self-evaluation exercise a ·school 

review·. ( Robinson, 1 98Y:) Rather than relying on an outside 

evaluator , the staff themselves were responsible for 

reviewing their school. CThis point is interesting in light 

of Manuka Intermediate's September 1988 staff meetings which 

were devoted solely t;.; reviewing 'where they uJere at'.:• 

The model has the advantages of people ·~Jithin the culture' 
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having their awareness ~aised. knowing che screngths and 

limitations of staff members and being continuously on site 

to implement modifications and voluntary involvement. 

However, Robinson L: 1981±) , high 1 i ghted some inadequate 

imolicit assumptions of the model. Voluntary involvement was 

not true of all cases some schools were coerced by 

inspectors to be involved. so that the ·;ery schools who 

needed self- review, were involved for the wrong reasons 

and , subsequently, were less committed and derived little 

ultimate benefit. The stimulus of ~n outside facilitator was 

missing from the model. Wideen and Andrews ( 198~) and 

f1 cMahon ( 1986) suggest the need for external support in 

successful school self-reviews in order to see beyond the 

day-to-day demands of school life. 

The role of the principal was v iewed to be essential to get 

the review underway ( supported by 

was conflicting evidence about 

Fullan, 1982), but there 

the extent of active 

involvement by the principal. Robinson Cl981.f ) argued thac 

the Principal needed to be actively involved in order to 

sustain interest and direct the necessary resources into 

school-review. 

Robinson's C198~) study reveals a catch-22 situation. 

Willingness to embark on a school review exercise demands 

sufficient awareness of the need for school development and 

reflexive practice. Yet, the schools that need the review 

rarely have these skills. CHence, there was a need for 

coercion by some school inspectors). Awareness itself, 

though, is not enough. The school culture must encompass 
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committed, skilled and ma~ure personali~ies in order ~o 

sustain the on-going effort required to be open! to 

experiment and to take risks. The challenge is how ~o 

en~er this cycle of school i morovement a~ the rigi'c level in 

order to derive benefits without being demoralised. 

Hopefully, this thesis. in inves~igating ~wo school cultures 

in detail, will elucidate some face~s of this dilemma. 

In a different vein. a study by Ramsay e~ al (1987) in 

eight schools in the Southern Auckland region revealed eight 

characteristics of 'successful' schools. A significant 

finding was that each school was highly idiosyncratic and 

that " a considerable range of practices were found within 

schools as well as between schools." CRamsay et al, 1987, 

P.2) This is probably a facto~ that contributed to variable 

success in school reviews by Robinson Cl98~) and one that 

needs to be borne in mind for school improvement. 

The eight characteristics of ' successful ' schools are 

similar to those of Renihan and Renihan C 198~ ): 

Ca clearly articulated philosophy or statement of 
goals, patterns of communication, decision-making 
procedures, records of pupil progress, use of 
community resources and community relationships, 
developed re3ources, improved school environment, 
and created a supportive, caring environment) 

However, there are some different emphases. The factor of 

leadership is absent - and is even moderated in 'decision-

making procedures', where democracy and staff participation 

are emphasised. However, the point ls made that leaders in 

these schools were prepared to make and take responsibility 

fo~ a final decision after staff involvement. CRamsay et al, 

1987). Thus, leadership is 8n implicit rather than explicit 



29 

comconen~ cf school s~ccess: ~erhaps ~moi6inq ~~e 3t:yie 

l eadership. ra~her ~han its ~~oor~ance. 

Ramsald et: al •: ].987 :1 olace great:er emoha.s1s o~ c:Jmmunica-:.:.::::~ 

~han ::-:her researchers. :::amsa~ et: ai :: 1987 :· st.ress " a t.eam 

spirit and a sense 

1uas engendered in ::he ~ nforma.i. st.ru::::t:ure ... :or st:aff felt. 

they ~ new what. was going on, and were c:Jnsui-:ed ~rior -:o 

decision making." ( P.S) Communication .:.s a more measurable 

fact.:Jr and gives some .:.ndicat:ion of how and what 

schools can do towards school improvemen~. 

The st.udy by Ramsay et: al ! 1987) indicat.sd a fact.or ~o-: 

mentioned oy other educat.ional researchers: tt1a t. of 

community resources and communi tld re lc::.ti:Jnsh .i. ps. This ;.:::i nt 

is particularly interesting in the light of the educational 

reforms in New Zealand .:.n 1989 and the at.tention oaid to 

community relationships b~ the two schools investigat:ed in 

Businesses have ~ong recognized :!-:e need 

maintain cont.act with their ~arkets for, if theld neglect. 

them, the :.Jusiness ~ails. CPeters and Waterman 1982 , 

Inkson et al l587) . So, too, 'JJ i t h a s c h o o l . If the 

'customers' (students, parent:s and the wider community) are 

neglected, the school might experience declining rolls and 

a slide towards its demise. It is with interest.. then, ~hat 

this added component of community perceptions is included 

in the thesis investigation. 

With t~e possible exception of a supportive, caring 

environment, the factors listed by Ramsay et al (1987) are 
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readil~ iden~ified by schools and 3re ~angible :ac~ors ~= 

imolemen~, such as reco~ds of ~upil ~regress. ~owever. ~he 

fundarTtental :Jroblem is exact..l.~ how and !uhen to .:.;nplemenr:. 

~hese face~s whic~ are vital ~omoonen~s =f change. and are 

~ o ~ noted i :1 Rams a \.d e c 2. l ' s '.: :.. 9 8 7 > r e ;:JO r::. . 

Limita~icns of the literature on school ~mprovemen~ 

The most fundamental dilemma of the imorovemen~ litera~ure. 

already discussed. is the artificial separation of 

components. This simplifies a highly complex ohenomena of 

cul'C.ure. t Ful~an . .:.385) 

" The factors have some generalizability but at the 
expense of ' understanding any particular school 
context ... the streng~h of the relationships should 
be examined as well as the rela~ive contributions 
of different factors."CFullan, 1985, P.398) 

Effective approaches to managing change call for combining 

and balancing factors that do not apparently go together -

simultaneous strong leadership-particioation, looseness-

tightness- lending to the recommendation of a ·:eel' for 

'C.he improvemen~ ~recess ~s. :Jtherwis~. the ::recess 

intrinsically paradoxical and subtle. CFullan. .i.985) The 

literature to date is ~imited in defining how to address 

this dilemma. The study of two schools, their cultures and 

their attempts at school improvement may give mer~ clues. 

Insoluble problems of limited resoiJrces, ineffecti \.: e 

principals and staff members are not addressed in the 

literature. The literature assumes that leaders will exhibit 

such outs~anding qualities as expounded by Renihan and 

Renihan C1981.f:). from . changing prlncipals, ::he 

ambivalence in the literature suggests some possibility for 
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school imcrovemen~ ~~ so1~e cf a ~rinci~al. ~hrough whoie 

staff involvemen~ in school ::-eview. Perhaps, Ln some 

i ns~ances the staff's 'power' in the culture can overco~e 

or ~:::Jmp l eme:rc t:he .!.. eacier ' s weaknesses. ( ;:cr·lahon. :886) . ~ fter 

all . i:.he key to success seems ~:::J be the overal~ oic~ure: t:~e 

comple:< combina~ion of iliterrela~ed :=-actors. ·· Eisner, ::.386: 

W i dee n and 1-\ n drew s . ~ 9 8 '-± : • 

Conclusion 

The penultimate challenge is how a 

successful. Although ~he :.iterature pinooint:s ·.;arious 

landmarks. par~icularly the f'Jew Zealar1d study t;ld Ramsal,d er. 

al C1987), existing research tells us nothing abcut how an 

effective school got that way. The literature tells us 

little about the process of change. 

"We do not know with any certainty what works, even 
in the cognitive area, let alone the less easily 
defined but perhaps more important: social and 
affective goals of schools. There are ~o good 
grounds in empirical evidence for placing too much 
credence in any single school imorovement 
strat~gy . . .. It i s clear ;,owever. tha~ i t i s 
micro-level processes - teaching and l earning in 
classroo~s- which are critical to quality. t Levin, 
1986, ?.3 ) 

In sum, understanding school success involves ~nowing h ow 

factors operate in context rather than simply listing 

factors associated with higher student achievement CFullan. 

1985). 

Armed with some understanding cf change, culture, and 

improvement, we can t:urn to that very issue Cof how factors 

operate in a particula~ setting) in the study of Manuka 

Intermediate and Kowhai School. 
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CHAPTER THREE:: . ·: E T H 0 IJ C L C G 'y' 

Introduction 

I n this chaot2r ~he writer exolains ~he cerm 8~h~c~raoh~ anc 

its approoriate'!less ;:he study. lJi scussion 

ethnographic ~echniques and 

follows. 

:heir c-elated ~0lolicaticns 

Ethnoqraohu 

~thnagraoh~ i s bath a wrocess and a orcduc~ u~ ~esenrch ~n a 

natural setting. · " The purpose of ethnograohic ::-esearch is 

to describe a nd interpret cultural behaviour. " r wolco~t. 

1985, ?. 190) Mare simply, ethnagraph~ i s a picture of the 

way of life of a particular group of ~eople. This 

necessitates the researcher becoming part of that culture 

far a period of time. The endeavour is made :~ exolicate 

the subj8cts' ~ nowledge and ~nt er~retat ion cf ~hei::- ~ or l ~. 

much of wh ich the~ cake for ~ranted. 

Ethnography requires 

description) and the 

However, the major 

· ~hick des c r i p t ion ' ·: i e . de t a i l e d 

use of multiple research techniques. 

instrument 13 the ethnograoher and 

his/her fieldwork observations. These observations embody 

four main values: the research is guided by the 

participants' viewpoints, the cultural system is viewed in 

its entirety and its ~elated parts, an awareness is needed 

of the researcher's own biases and the need to refrain from 

making value judgements, and the data must be placed in its 
v 
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own environmen~ so as ::J :Jrovide a ~ore accwra~e 

presen~ation. 1: Edwards. l986) 7ne ~echnicalities and 

lmplica~ions of che e~hnograohic ~e~hod are expounded 

fur~her i~ the 1ex~ sections ~f ~his =~ao~er. i3ef:::-e 

exoloring ~hese. ~~ :s necessar~ ~:J examine ~he reasons fer 

the me~hodology being =hosen ~o s~udy :...:owhai and r~am . .:~~a 

lntermedia~e Schools. 

Why choose ethnograohu? 

The writer ~as always been ~nteres~ed :n why some schools 

operate more effec~ively than others and. although ~t seems 

relatively straightforuJarc to recognize a · ~ood' school. ~he 

challenge is how schools '8ecome good' Preceding even tha~ 

stage is the ques~ion of how schools change to embar k on a 

journey of improvement. 

Much of the li terature on change ( refer to :ilapter 2 ) 

suggested that failure ~:J change ~ as cue ~o inaoproor iate 

change processes in ~he oarticular site. ( Sarason . .:.:371: 

Col em an, l987) In add:-ess i ng this concern. Russe 11 et a 1 

C1973) argued that the critical factor was generating a 

climate for change but, as this tends to be an elusi ve 

concept, there is little research on how and why change 

occurs. The how and why of change intrigued the writer and 

formed the genesis of this thesis. 

In order to pursue this question, the writer consir.!::!red it 

necessary to have the change process studied in a particular 

site Csince research by Sarason et al suggested the juncture 



be~~een 9~ocess and :::e . . . . 
:::"":-::cal.· ?r-c:cess i. ;noiied 

the need fc~ moni~o~i~g ~ve~ r.ime. ~thnog~aDh\d is a 

techni~ue ~hat embodies crocess and culture. for 

'''::'le curnose of educa~ional ethnograDh\d ~s r.::::; cr-::J'·J icie r:ch. 
descr-i:J.~ive data about. ~he ::onr.e x ~s. ac~:.. ·.: ir.ies nnd j ej i efs 
::Jf =articipants in educati~na i settings. 7dpical~ ~ ~ s uc h 
data reoresent educat.icnal :::r-ecesses 3S r.~eld occL::-. '::3oer.z 
and ~.e Compte. :986. ? . 17) . 
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E thno~graphd ac.im its into t. he ::- esea rc:~ ~rame :: !le s : ~b j ect i ·.: e 

experiences of both ~ nvestigator and ~ar~iciDants. 7hus. a 

depth of underscanding is pr-ovided tu hich is often l ac k ing : n 

other research methodologies. :::thnograoh\d also allows ': :'le 

interlocked =onceots c:ult.ur-e and =han;;e 

. investigated. Theor-ies c:an je deri ved f::-om t ~ e data. :-ather-

than trying to p~ove 8~eformu lated hypot~eses. <Glaser a nd 

S t r a U.S s , : 9 6 7 ) The 'JJ r- i t e r- h o o e s t. o e :< p l i cat e a grounded 

theory of how and why change c:::ccur-s and, therefore. t o 

explain what allows a school to embar k on a j our-ney cf 

school improv ement. ::thnograph\d , ':herefore, was jeemed a n 

aopr-ccriate technique for such a ~as k . 

Disadvantages of ethnogr-aph\d are a c Know l edged. ~owever. 

is a Laborious and time-consuming met hodolog~. Located i n a 

natural setting, much acti v it\d occurs over which r.he 

researcher has little or no control. Ccnsiderable data can 

be, collected, therefore, and never 8e ~sed in the f.:nal 

report. Critical factors of rapport and relationships with 

informants can determine the success or failure of the 

research and the degree of access to necessary informat i on. 

Qualitative research, particularly ethnography, has been 

. . 
considered a soft option by prooonents of scientific and 

·quant·i tati ve methods (Woods, 1977). Questions of 
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:--eliabi:i-:~. ·:al.:..dit:y, .:::-edibil.:.-::..; 

among ::.!le -:1a,j or ::qncerns. ~hese ==nce~~s are ~ow 

discussed :.he sec:..:.::::n ::n et:hr.oqraohi:: researc;-, 

E th;;Gora oh i c:: ~esear::;-, ·-:-echn i oues 

This section considers researc;-, ::.ech:tic,ues =.nc:i ..... . 
~~e1r-

impl~cat:ic:ts in three main areas: • • . . I ::-1e1cwor,:. ::he multi-

met:h8ds aporoach and research issues. 

Fie l dworr: 

Gaining of access i s an im oort:ant: fac::.2:- ~n r-e searcher 

acceotance. The ethnographer i s faced ~ ith a dilemma, 

however, as explanation of the ~esearch question has to be 

clear enough and plausible in order t:o gain participants ' 

understanding and acceotance ~ ithout undul~ .'..nfluenci:tg 

their behaviour and :.he nature ~f the setti ng. CJn the other 

hand, 

"purely i:l ducti•,..·e research t;egi:~s wlt.'l a ccalect:.:.c:n 
of data - empirical observation or measurements of 
some ~i nd - and builds theoretical categories and 
propositions from relationshios discovered among 
the data. " <: Goetz and LeCompte, 198'-±. ? .... !) 

The ethnographer ' s initial explanation, therefore. :~eeds to 

be encompassing and general. 

A site is chosen according -::o its suitability and 

feasibility for. investigating the research questionls). 

Initial gaining of access in schools necessitates approval 

from the principal and, possihly, senior staff or the 

governing body. Once authorisation is attained, "symbolic 
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disengagement: is ~eede:::i :'"or 

researcher ~0 ast:ablish i:~deuender.ce. 
. c:: • ·. ~cna t:zman and 

Strauss, ~ 973, :=: . 20) :~e ~esearc::er. :.!len , ·::as ::c negc1:.:.a-ce 

developing relationshics wit:h caccle 

for· et:hnogra ohy , 

"is best: ser· . .:ed whe!i ~!'le :-esearcher ::'"ee1s ::'":-ee ~ ...... 
· muddle about: in ~~G :'"ielc set:~ing and ~= cursue 
~unches or ~o address himself to oroblems "C~at: s1he 
deems i nteresting and wor1:.hy of sust:ained 
attention. " i Wolcot:t: ~~75. ?.ll3) 

Care needs :o be taken "Cc be objecti ve and independ ent: - by 

being percei v ed as :uant i ::g -....., ,_ ...., c.ll ::;oint:s :;f ·;iew anc:i 

:~ot favouring ~ar"C:cular ~rou8s cf :;ecole. ...:.. ssurances of 

conf.:..dentialitld facili<:ate a trusting r-ela~ionship. 

( Zigarmi and Zigarmi, 1980 ) This can be stressful for the 

researcher ~ho needs to maintain secrecy in relation to the 

data s/he i s collec'C.ing and the conclus i ons s /he is 

reaching. Potentially even more stressful is '.:he fact t:hat, 

whate•Jer :he ethnograoher ::-eveals abour.: personal 

~ackground and e ~ oeriences. :~is can ~e i~fl~ent:ial. ::::ven 

the best effor-cs of an ~bse:- v er cannot 2li~inat:e comolet:ely 

the impact of his;her ~erson en the setting. 

coped with this problem oy such st:rat:egies as: 

'' I never volunteered comments on controversial or 
school-related topics. I replied to questions with 
other questions, carefully bland statements, or 
agreement that it was a puzzling problem . " ~ P.258) 

However, whe~ topics unrelated to school business arose , 

Metz made an effort to participate in the conversati o n in 

order to build up a sense of rapport and shared humenity. 

Other researchers advocate increasing visibility so that the 

ethnographer's presence comes to be taken for granted. 

CZigarmi and Zigarmi, 1980; Schatzman and Strauss, 1973) 
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The need for reci~~ocity i.s a related =~oblem when 

infor~ants· questions ~rigger :eelings en ~he ~ar~ c~ ~~e 

e"Chnograohe~ alwa\:!S owing ~ :lformam:s 

exchange for ~~eir ~ime and =oooera"Cion. 

and sensi"Cive ~o ~heir ~ther demands. exoressing ~nterest ~n 

a sett:ng be~onc :~e purcose cf ~he researc~ and ~rcmisi~g 

data in the future. are cooing stra~egies advoca"Ced jy 

Zigarmi and Zigarmi Cl380). 

Once :~ese ccncer~s are dealt ~ ith ' al t~cug~ :.~ey sur:=-ace 

~hroughou ~- the ethr.ograoh ic ::Jeri od ) , ;:Jart:. ::i :Jan~ ::::Jser'i a t.:. en 

can con t in u e .i. 11 earn e s 1:. • ?ar"Cicioant obser v a"Cion allows ~ne 

ethno9raoher ''t o experience ac"Ci v ities directly, 1:.0 get ~he 

feel of wha~ events are like, and to record r.is/her own 

perceptions . " ( Sprad 1 e~, 1980, P.51) Heightened skills of 

explicit awareness, middle-angle lens, ~he insider / outsider 

experie~ce, int rospection and record keeoing are required of 

tl"1e P."Chnograoher. •. Soradley, ~980 ) :n order ~ o co "Chis :~e 

ethnographer endeavours to record v erba"Cim what oeople say, 

identifying the participants and · describing the scene. 

"By observing as much as possible the 'natural 
situation. the researcher can observe the group ' s 
norms, values. conflicts , and pressures which over 
a long period cannot be hidden from someone playing 
an in-group role. " CWoods, 1977, P. Lf2) 

Over a period of time the researcher can move from 

descriptive observation to focused observation and, finally, 

to selective observation. However, general descriptive 

observations continue alongside focused obgervations. 

Wolcott C1985) explains this by saying, "fieldwork and 

interpretation go hand in hand as concurrent rather than as 
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sequential steps." CP. 189) The ourpose of it is theoretical 

sampling - the process of data collection for the purpose of 

generating theory whereby the analyst Jointly collects, 

codes and anal~ses his/her data and decides what data to 

collect next and where to find them in order to develoo 

his/her theory as it emerges. CGlaser and Strauss , 1967) . 

. 
Observations in the field are limited b~ the researcher's 

time available to be spent in the field, the difficulties of 

recording a multiplicit~ of factors occurring 

simultaneously, fatigue , physical conditions preventing 

note-taking and a sensitivity that at times orecludes the 

researcher from attending particular events. In order to 

build a cultural picture that has structural integrity where 

the ' pieces fit together as an interrelated pa~t-whole 

relationship', and embod~ the complexity of the scene , the 

participant observer needs to supplement field observat i ons 

with further dimensions , to which the discussion now turns. 

Multimethods 

The perennial oroblem of the researcher is the limitation of 

being in one place at one time while action is occurr~ng 

elsewhere. Although Smith Cl978) rightl\d states that, "being 

on site is the sine qua non of ethnographic research", to do 

the cultural system justice, the researcher needs a 

multimethod approach. 

Interviews enable the ethnographer to learn of data in a 

post-facto capacit\d, to learn of situations from the 

participant's perception or to verify tentative 
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~ropositions emerging ~rom the data. Rutherford r.l 978 ) 

s~resses the v alue of personal i nterviews as a resecrch 

tool. especial!~ in the stud~ of change, since the individual 

person is the : .. ehl to the orocess. Thro:...;gh 

interviews the oer sona l perceptions of each indi vidual can 

be secured. I nterview fle~ibili~~ :naKes , ..... 
.1. ~ oossible t.o 

obtain both breadth and depth of info rm<J.tion. Personal 

interviews. ilowever. are alwa~s ~l agued b~ ;::roblems of 

reliabilit~ and validit~, which can be reduced by the 

researcher ' s raoport and t riangu lation 1.discussed lat. er ) t.o 

cross- validate t.he data. 

Woods < 1577 ) advocates that. inter·-; i ews should be 

unstructured, in depth, almost ~art of informant 's natural 

conversation. Thi.s is because conversations conve~ much 

more meaning than what is actua ll~ said, 

"H ow the pa rticipants 'hear ' .. . will depend on the 
knowledg e the~ alread~ have, the perspectives the~ 
share with those spea king and how the~ interpret 
the situation. "lhe~ will 'fill in ' ::he meanings." 
' Woods , :. 87-::-, P. 36) 

Hence , there is a continuum ~rom s tr u ctured intervi ews ~o 

supposed casual conversations. All t~pes of interviews have 

their place in ethnograph~, with the ac~ual technique being 

chosen to suit the information sought a~d the particular 

situation. (Bogdan and Biklen, 1982 ) 

J<e~ informants are individuals who possess special 

knowledge, status or communicative skills with the 

researcher. Their access in terms of time, space or 

perspective, otherwise denied to the ethnographer, is why 

they are chosen. J<ey informants can 'fill in gaps' and may 
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sensitize -;:he researcher -;:o · .... alue dilemmas .:J i thin -;:;ie 

cultu["e. ( Goetz and Le Compte, 198'-±) Howe'.l er. it is 

necessar~ to interview at hers ~ n t he • L e ld t:.c obtain an 

overall and fair ~epresentaticn. 

The use of S l 1rv e~s an d ~uest icmnaires enhances t.he scooe. 

densit~ nnd clarit~ of constructs and allows :"or 

triangulation or cross-chec ki ng t.he accurac~ of information 

an a sing l e problem. ( Smith , 1978 ) Document anal~sis, for 

i nstance. o rganisat i ona l files, school newsletters. schemes 

cf 1uo r i< and noticeboa rc!s. can 'educe t he demands made on 

p a['" ticioants and ser'Je C['"Oss-validation ;JU['"POSeS. 

(Schatzman and Strauss 1973 , Zigarmi and Zigarmi .:.980, 

Smith 1978, Wolcott 1975 ) But unobtrusi v e methods cannot 

['"eplace time in the fi eld and it must be borne in mind that 

"mos t accounts cont['"ibute tmuard ethnog["aphhd r athe[" than 

achieve it" . ( Wolcott, 1975 , P.122) Having confidence in the 

data i s an impor t a nt facet. T' . .n1 s l eads int o the discussion 

on cesea["ch i ssues. 

Research Issues 

Ke~ concerns of an~ ["esearc h methodolog~. particularl~ of 

ethnograph~, ~re reliabilit~ and validity. 

"Validit~ is concerned with ensuring that 
and propositions which emerge from a 
well-grounded and soundl~ reasoned f["om 
data base. " C Edwards, 1986, P .156 ) 

the ideas 
stud~ are 

a reliable 

The length and qualit~ of time spent in the field are of 

prime consideration. Intense observation and involvement 

reduces the likelihood of ' faking ' behaviou[" as the 

researcher becomes part of the cultural scene. Length of 

time and especially the "freedom of the researcher to come 
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to classes, meetings and other events unannounced or without 

prior arrangement broadens the basis of seeing normal or 

unusual events and ~ncr eases the validity of the data. " 

( Smith , 1978 , ?. 3t.t2 :• :::ata can also be checl-: ed J..'i t:h a range 

of particioants to determi ne ~~ hether their ~eanings and 

interpretations are fairly represented. The sKills outlined 

in the fieldwork S3ct ion are assur,led of t:h e fieldwor ker 

where hi s / her behaviour and rapport can ceter~ine the 

quantity and quality of data supplied by informants. This 

includes an awareness on the part of the researcher of non -

verbal signs and v erba l asides. 

To ensure e~ ternal or construct v a lidity, ~he ethnograoher 

must show c l ear ly the ~~ -i vation of theory from descriptive 

obser vation , categories and codings used in the data 

analysis phase. 

" Coupled with the obligation on him to order and 
make sense out of hi s material he is duty-bound to 
present sufficient primary data that his readers 
have an adequate j asis fo r rendering ~ ~eir own 
JudgP.~ents concerning :he analysis . • Wolcott. 
1 9 7 5 . ? . 12 Lf :I 

This also relates to reliability. 

Reliability refers to the extent to which studies can be 
I 

replicated. Reliability in science lies in the requirement 

that another observer, using the same methods on the same 

group, will obtain the same results. In ethnography, the 

observer is necessarily unique in his/her own behaviour ( and 

how it affects the subjects) in what s/he chooses to record 

as important and in the interpretation of his/her findings. 

CBell et al, 1986) Tl1e exact replication of an ethnographic 

study, therefore, is impossible . . However, inclusion of 



detailed descriptions of ~he si~e. techniques used. l.iJhO 

provided the data. identification and discussion of data 

ana l ysis processes and retrospecti v e accoun~s of how data 

were examined and synthesised all con~ribute ::oi.i.Jards 

ethnogrophic r-eliabilit~. ·: Goetz and Le Comp~e . : 98Lf :• 

The credibility of results is enhanced by examining cultural 

beha v iour IJJ i th a vari ety of different approaches. : Wo j cot::. 

1975) I t can be established by , 

"systematically identifying and examining all 
casua l and consequential factors The 
nat u r:- a 1 i s t i c set t i n g uJ it h i n tu hi c h e t h no g ::-a ph y i s 
n ormal ly conducted, bot~ :acilitates Gn-the-spot 
analysis of causes and :Jr:-ocesses." ( Goetz and Le 
:=ompte. 1986. ? .10 ) 

Attention to factor:-s of r-eliability, validity 

translatability also enhance the stud~'s cr:-edibility. 

and 

Smith 

( 1978) goes beyond this point in encouraging the inclusion 

of l ength~ field excer:-pts suppor:-ted b~ triangulation in the 

final repor:-t. This enables the r:-eader ::o clear:-1~ percei v e 

the sources a nd significance of analytic internretation. 

giving t.he report over:-all c:redibili::~. 

Tr:-anslatability is akin to r:-eliabilit~ in that it assumes 

that research methods, anall,;tic categories and 

characteristics of phenomena and groups are identified so 

explicitl~ that comparisons can be made across groups and 

disciplines. ( Goetz and Le Compte, 198Lf) This leads to the 

problem of generalisabilit~. As argued above, ethnography 

cannot be replicated exactl~. Hence it has limited 

generalisabilit~. To a certain extent this is addressed b~ 

describing the research methodolog~ but it is more the ideas 

and knowledge that are generalisable than the research study 

42 
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itself. The ~urpose of ethnography is t8 describe anti 

interpret a cultural s~stem and it is these lnLerore~ations 

that can, in some cases, b e generalisable. 

Bearing i:l mind Spr-adley · s ( 1980 :1 c8inr: ~hat "ethnograoh<;J ~s 

al Lu ays partial, incomplete and in r-:e ed of r.P. visi cn ", · P . 

.i. Gl. ) , .L t is n ow t.im e .i~ to cons i der- t.he subsequent. str-at.egies 

emplo~ed in th e study of Manu~ a I nter-mediate School ar ~ d 

KmJJhai School. 
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CHAPTER FOUR: i'IETHODOLOGY iN ACT,I Oi\J 

Introduction 

This section e >(Dlains IJJ hld ;·Janu i.: a :ntermedinte School and 

~ owhai Schoo l were selected f or this thesis. ?ractical 

considerations and :i~ita~ions are· outlined. T:1c: timetable 

and phase progression of the studld are then discu~sed along 

IJJi.th detai l s of the research techniques utilized. 

Whu choose r1 anu ~ 2 Intermediate _School and Kowha i School? 

Alread~ being an ethnograoher in these schoo l s as 8art of 

the Curriculum Re v iew Ex ploratorld Schools Project meant that 

t he writer had established a role, rapport and access in the 

t wo schoo l s. The principals and staff were oarticularl~ 

friendl~, open and cooperati v e and the researcher was 

readi l ~ a ccepted. From conv ersa ti ons with parents. teachers 

a nd t h e ueop l e i. n t he '.l.l ider coml"lluni t~ . as .uell as a 

quest i onna i re b~ the writer ) , it became clear that each of 

t he tw o schools had been ·;ictims of pre'..: i ous 'bad 

reputntions ' . However, with new principals and a luLge 

proportion o f new staff in 1988. these schools were poised 

' 
for change. 

The writer was intrigued bid the number of new staff members, 

and, therefore, the possible negotiation of cultural 

patterns, values, players and way of life which might occur 

i n f::!ach school. It was thought that two schools should be 

u s ed, a primary and an intermediate school, for a basis of 
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comparison and, therefore. to provide greater depth and 

breadth for an~ generated theories. In the unlikel~ event 

of a school restricting the researcher's access, one school 

cou l d be used as a fallback ~osition. 

Practical Considerations and Limitations 

Time is a k e~ consideration in ethnograph~. Workirg 

fulltime has restricted the amount and distribution of time 

in the f i e 1 d uJ hi c h was a v a i lab 1 e to the w r i t e r . As a 

researcher in other schools there was limited control o ver 

when time would be available. ( fortunately the writer ' s job 

of being on site regulnrl~, facilitated simultaneous data 

collection for thesis purposes. ) However, frequent lid 

'office days ' were exchanged to work in 
'-J 

the fiela and the 

subsequent paperwork was done in evenings or weekends. The 

writer was unable to be s~stematic in sampling time periods 

in the two schools. At times it was a matter of seizing the 

opportunit~ to be on site ' . Thi~ had the advantage of 

occasionally arri vi ng with l ittle or no notice so that 

events observed were as routine as might possibly be 

anticipated. However, it is acknowredged that the act of 

observing affects the action of whatever· is being observed. 

Researching in schools was found to be ver~ difficult. The 

limited time during the da~, due to timetable structures and 

the non-existence nf teacher release, made it difficult to 

triangulate classroom or other data, to arrange interviews 

or simply to talk to participants . The writer was ever 

conscious of herself having been a teacher under the 
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pressure of time. Therefore. she was very sensitive ~c 

requesting time for interviews or asking questions. 

Accommodating to teacher time meant ~nterviews occurred 

an~where between eight ~n the morning, :unchtime or. in one 

case. at the ~eekend. This researcher-teacher conflict was 

a l so a f a c tor i n c l ass room o b s e r v a t i on s :.u il en L. he 1 u r i t e r f e 1 t 

torn between being a teacher and an observer. As rapport 

and patterns of behaviour were established t his feeling 

tJased. 

The :.JJ r iter '1Jas sensitive to staff interaction and. 

therefore, did not ask to attend staff meetings which ma~ 

have proved awk !uard for the principal or staff mefT'lbers 

concerned; although this would 

collecting time. CKe~ informants 

have been 

occasional!~ 

ideal data 

filled the 

gaps. ) At other times it was deemed inappropriate to take 

out a notebook. Thus, some detail was neglected in later 

recall. Fortunate!~ thi~ was a rare occurrence. 

Finally, the Lur iter concedes that the human factor 

restricted data collection in terms of fatigue and 

occasional inattent i on to verbal asides or social 

interaction. At times it was difficult to record a 

multiplicit~ of factors occurring simultaneous!~, especially 

in classrooms. Fortunately the cooperation of staff, 

children and school communit~ enabled the research to 

proceed, and the qualit~ time spent on site resulted in some 

rich data being collected. 
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fhe Timetable and Phase Develocmen~ ( figure 3- 1~ summarises 

the research foci and the researcher ' s acti v ity from ~he time 

of entering ·. t:he field to the final repor::.ir1g of t h e study. 

T I MET ABLE AND PHASE DEVELOP MENT riguce 

July 1888 

ri ugus t: 

Se p t: crnb E!r 

October 

November 

December 

JanuariJ 

FebruariJ 

f1arch 
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May 

June-July 

Entered field 

Establishing rapport 1 

Parent questionnaire <Hanuka Int> 

\ Staff meetings <Manuka lnt> 

I 

I 
\ 

\ 

\ 
General Obser·._. a t ions 

See k ing Principal Appro val 

Clari f ication of Research 

Question 

Literature Review 

\ 0 b s e r \I a t: i on s 

Classrooms~ 
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asse•blies a 

Parent Heetings, ;-, 

cultural sites a 

l 

Observations y 

5 

i 

Theorizing s 

;:-

·e 

'v' 

i 

e 

w 

i 

n 

g 

Written presentation of ethnography 

c 

0 

d 

i 

n 

g 
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Utilized Research Techniaues 

Access 

This was v i rtual ~ ~ a non-issue with the writer already being 

i nvo lv.ed. i n the schools as an ethnograoher. The t. wo 

selected schools are among eight in which the writer was 

researching as part of the Curriculum Review Ex ploratory 

Schools Pro j ect. i nvolving twenty eight schools throughout. 

New Zealand. The researcher, therefore, had been in the 

field a couple months before deciding on the schools f or her 

own thesis study. She approached eac h pri rrcipal and 

expl a i ned her i nterest 

change and improvement. 

in the general concept of sch oo l 

She was hoping to use t he s choo l as 

a basis for a thesis, which would require minimal t i me from 

them. One or. two interviews I.I.Jere anticipated with themse 1 ·.;es 

and a samp li ng of 

school, i n meet .i ngs 

their staff. Observations around the 

and in classrooms were also sought. 

The Princ i pa l of Kowhai School was dubious , par t icu l ar l y as 

at that stage the writer was particu l arly i nterested in the 

boo k, · Theory K Cinkson et al, 1886 ) . The princioal as k ed t o 

t~in k about the proposal for a couple weeks. Refreshed from 

the August holidays , 

ahead ~ . It was not 

he gave the writer approval to ' go 

until November that the writer sought 

permi~sion from 11anuka Intermediate for it was then that t he 

writer was modifying her research question to emphasise 

change ~nd the study of culture and thought it wise to 

iTrclude two schools. This decision coincided with the 

publication of her parent questionnaire report. I nvolvement 

in Schools: Parents' Reactions, which was received with 
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interest by the princioal, as his 1uas one of r:he schocls 

involved. He readily agreed to the study, particularly when 

it was emphasised that ~he time commitment which uJouid be 

required from himself and the school would be minimal. 

The writer bel i eves there are several layers cf access i~ a 

school. It was fine for her to attend staff meetings and 

general meetings of the staff but to go into classrooms 

took careful negotiation and gentle, incremental persuasion 

of one principal in particular. It was found that both 

principals were v ery protective of their staff. especiall ~ 

in applying any more potential stress ~r nressure on them. 

The writer, therefore, initially entered classrooms 

suggested by the principals and agreed by the staff members 

concerned but. as the staff became more comfortable, the 

researcher was invited in to more classrooms and to schoo l 

events. 

Rapport 

Rapport was gradually established and the wri=er came t~ 

realize that rapport is an 

advice from other researchers, 

on-going ohenomena. Takir.g 

( Wolcott 1975, Schatzman and 

Strauss 1973) she began with the school leadership and 

gradually moved to observing senior staff and other 

teachers. Attending a Parent/Teacher Evening in February at 

Manuka Intermediate one teacher remarked,nit's good to see 

you here. You're basically one of the staff, eh?n The D.P. 

remarked another day, nHello, the ghost that h•unts us!n 

On another occasion two teachers wondered aloud why the 

writer was not coming to join in the staff photograph. 
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The writer, along 5imilar lines to f1etz , (1 978 ) endeavoured 

to be a passive observer in meetings, school functions and , 

initially, in classrooms. As r.ime oassed :n classrooms . she 

gradually changed to helping the >.eachers in aLtending to 

individual children ' s questions, as 11Jell as heloing with 

Language and reading. This tu as done ~or r easons ~f 

reciprocity and rapport. The teachers rela x ed, possibly due 

to the extra adult help in the room and reduced ··uaiting 

time ' for the pupils. Whenever appropriatE , contributions 

were made to conv ersations unrelated to the study i~ order 

to develop a sense of the · shared h . ' . . uman1 :.y r: f1 etz . 1978 ) 

which led to invitations to various staff social func:.ions. 

In some cases the researcher was never formall ~ introduced 

to classes, but children, either individually or in small 

groups , would ask if the writer was a teacher. The write r 

replied affirmatively but e x plained about being a researcher 

and "wanti;-,g to learn about ::heir school. " Chi.!.dre:: 

accept~d this answer and, after a wh i l e, ~ould identify the 

writer in the school grounds and ask when the researcher was 

coming back to their classroom. One child commented to her 

friends, "that lady is a •• researcher ••• and she so•eti»es 

helps us Hith our Hork". 

With teachers, the writer found that the initial entry to 

classrooms was rather stressful for teachers. However, once 

established, familiarity in the classroom led to a better 

relationship with them. Concerns about programmes , 

particular children and stresses of teaching were shared 
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with the researcher who , at ~imes. served as a confi rlan~e c~ 

'neutral sounding board' ror man~ ~eachers , ~~e cl assroom 

is the major focus of their interest and , in sho wing 

interest ~n that arena. somehow ~ ~e researc her : s acceu~ e d 

at a deeoer l evel. As a r:-esu l ~. at leas~ ~ we ~eac her s 

became ex cel l en~ key informants. On t hree occasion s ~ ~e 

writer was as ked for ideas of ~hat she' had done f or read ing 

and Language acti v ities in her own cl assroo m. ri few 

sugges~ions were gi ven for reasons of reci procity but c are 

was ta ken to not unduly influence teach i ng practice. 

Li ke i1 etz t he tu r iter j oined ~ :l s ta ffroom 

conversations on tooics unrelated t o schoo i .:.if e. s u c h a s 

leisure i nterests, sports and current e v ents whi le s he 

enjoyed the good-humoured teasing whic h was rece ived in bot h 

schools. Care was taken to sit i n var i ous pl aces in the 

staff~oom and to mi x with different groups of staf f member s . 

Initia l obser vat i o ns at a c~ lturu l s it e were ·.: i e wed a s a 

whole by the researcher and n otes 1u ere wr itt e n afterwards. 

ie. away from the field. This was done fer tw o r easons . 

Firstly, the absence of a noteboo k l essened par ~i cipants ' 

concerns or fears; and secondly, the researcher captured the 

atmosphere and non-verbal ~ l gnals which were somet i mes 

missed when she was busily note-taking. Normally , however , 

writing of fieldnotes was done while on site although 

further embellishment of details or anal~sis was recorded 

soon after the event. Participants in the latter stage were 

not worried. They often joked about the note-taking, but 

rarel~ were interested to see the fieldnotes when offered to 
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them. They often specuiated on the number of no~ebooks ~he 

researcher had, wha~ would be done with it all, and would 

the writer be writing memoirs :n ~ears to come? ( A sample 

~age of fieldnotes is included i n Appendi x I V) . 

Fieldnotes formed the basis of data ~ollecticn b~t, ro~ the 

purposes of triangulation. addit i onal ~ools were emp lc1Jed . 

Interviews of a sample of staff and community peoole were 

undertaken in order to elicit their cultura l ·; a lues and 

perceptions of change ( refer to Appendi x : II for question 

samples :1 . Generally, the question structure was followed 

but, on two occasions, it was aband8ned as the i nformants 

talked incessantly for an hour and alluded to ~he questions 

anyway. Flexibility was paramount. Some teachers needed 

little prompting to respond to questions while others 

required further explanation about the broa d areas to whic~ 

they might resoond. Notes were ta ken during the inte r v iew. 

The researcher did not ~ave ~he facilities or :ime fer later 

transcribing from audio tapes. Time constra in ts orevented a 

fuller sampling of staff fo~ interviews. Sampling included 

a m i :-< of gender. status Cie ?rincip~l. Senior Teacher and 

Scale A teachers), years of teaching e x perience and cultural 

groups as perceived by the researcher. 

Several interviewees appreciated the opportunity to clarify 

their thinking and consequently their interviews l asted 

about fifty minutes. Other people had less to say and 

completed the interviews in fifteen to twenty minutes 

duration. The writer originally had intend3d to undertake 



;tructured interviews with parents but ~ealized that ~his 

1pproach was artificial and might possibly be threatening 

~or some parents. Thus, the L'eseilrcher and par·ents had 

Lnformal conversations in the pla~grounc. i n the staffroom 

:1t interval and lunchtime; at Soard of Trustee candicate 

neetings, or informal ~arent/teacher evenings. Fieldnotes 

:aken during meetings with parents a l so caotured innumerable 

Jerceptions of the school culture , chan~e and improvement. 

fhis informal approach was used also with caretakers . 

5ecretaries and a few staff members who were not fcrmall~ 

Lnterviewed. 

~survey was taken of two classes in each school. ( refer t8 

~ppendices I and I I ) In one case the class teacher 

3dministered the survey. In the other three classes the 

3urvey was administered by the writer. In each case, she 

=xplained to children that she had been a teacher but h ad 

not taught their age group. Now, as a researcher, she was 

keen to learn about them and theiL' school. The uJ r i t e r :: ;-;en 

read out each question , 

write their response; 

gi ving children sufficient t1me ~o 

stressing that spell i ng was not 

.i.mportant, to enr::ourage those ' who find u.Jr i ti ng ideas 

challenging. The intermediate school survey was deemed to be 

more accurate as little guidance was needed by students to 

complete the survey tur1ereas the jJr imary school classes 

sampled had mixed levels of children from standard two to 

four. The researcher had to indicate broad categories for 

their responses. However, 

groupings of values were 

collation was possible, 

derived from the data. 

and 

The 

intermediate sample was analysed in detail in order to 
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ground children ' s values. ~umbers of responses were tallied 

and ranked to show the importance of values according to 

gender, class level and part:cular classroom. 

Docu•ent analysis prov ided a me ans of ~alidating emerging 

values, cultural language, s~;mbo.L s. roles ~f cultural 

plalders, and change. I ncluded ~ere collect i ons of school 

newsletters, orga;,isational files :: Kowhai School ) , school 

prospectus and policy document CManuka I ntermediate ), 

staffroom notices, staff communication boards, term 

calendars, some teacher planning, 

orocess 'JJ r it i ng. 

children ' s schoolwork and 

Kowhai School surveyed their parents and the collatio;, of 

those responses wa5 used for validation purposes. The 

triangulation made possible bid sur v eid results, interview 

findings, document ana l~ s is, and confirming of ideas u..:i th 

participants also fulfils the criteria of validity. ( See P. 

55-56) 

The most fascinating, exhilaratj_ng and challenging phase of 

the researcr. process was th e analysis stage. An overview of 

the process is provided in figure 3-J. CP. 59) Fieldnotes 

were thoroughly read from start to finish and indexing 

(Glaser and Strauss, 1967 ) made in the right hand margin 

Crefer to Appendix IV for an example ) . Once all notes were 

indexed and coded, these were transferred to small carc3, 

Can adaptation of an idea of Bogdan and Biklen's, 1982). The 

phrase was written on one side and the reference 

Ccontinuep on P. 57) 

54 



KOWHAI SCHOOL :RIANGULATION CHECKPOINT Table I 

CONCEPT/VALUE F I ELDNDTES~ ~·! TERV I EWSSURVE'!OOCUf1E~H ANALYSIS 
BILINGUAL I Sll 
respect for people 
whanau approach 
shared kai 
sc. org. facilitates i t 
oral communication 
welcome/hosoitalit~ 

CONCERN FOR PEOPLE 
POSITIVE REINFORCE MENT 
professional de velopment 
shared planning /decision 
teacher / teacher commun. 
behavioural concerns 
indi v . learning needs 
kids help each other 
cooperative learning 
TEAMWORK 

X 

X 

X 

X 

X I X 

X 

principal ;Jrof. leader: :< l 
staff admire / resp~ct x 

principal 
Greg interested in orogs x 
staff support one another x 1 
caretaker part of staff x I 
flexible school org. x 
environmental concerns x 
friendl~ children x 
friendly /w elcoming x 

parents 
unity concerns x 
community contacts x 
staffroom multipurpose ~ 

OPEN SCHOOL X I 
teacher /parent commun. x 
principal listens/ x 

responds to parents 
principal wants to infcrm 

and empower community x 
P. keen to involve cmty x 
school committee support x 

teachers and principal 
Sc. Cmte reinforce valuesx 
school image x 
knowledge of parent 

communit~ important x 
parents concern about x 

discipline 
need to educate parents x 
parents perceive good 

feeling about school x 
rivalry- other schools x 
INFORMALITY x 
casual dress X 

X 

X 

X 

X 

>< 
X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

:.( 

:-.: 

:< 

X 

X 

X 

X 

X 

X 

X 

X 

X 

:< 

X 

X 

X 

X 

tolerance/acceptance x x x 
sharing x x x x 
friendly/relaxed staff x x x 
chn given freedom/resp. x x 
NB. documents = newsletters, f~les, parent survey, m1nutes. 
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I 

f1ANUKA INTERMEDIATE SCHOOL TRIANGULATION CHECKPOINT 7able II I 

CONCEPT/VALUE FIELDNDTESrNTERV!EWSSURVEYDCCUMENT ANALYSIS 

1 PEOPLE FIRST X X : X I A 
positive reinforcement >~ x ~ x x 1 

democratic leadership x \ x ! \ x 
fa m i l y fee l i n g x x 

1 
:< 

unity / sharing / teams I 
P. professional l eader x x 

.

1
~ P. admired by staff x x 

and community 
: shared decision-making :< 
IP. l istens / responds 

I 
to staff 

P. seeks outside 

I 
support 

P. considerate of 
J staff pressures 

!
supporti v e staff 
friendlld staff 

! integration of manua l 
staff 

we l coming / friend l y 
school 

X 

X 

X 

X 

X 

X 

X 

some cliques ( subcu l ture )x 
P. consults community x 
P. listens to parents x 
PTA suuports schoo l x 
P. listens t o pupi l s x 
pupils invol v ed i n x I 

decision-ma k ing 
building of self-esteem xx I 
concern with l earning 

and teaching 
! indi v idual learn ing 
: needs / e x tensio n s 
1! ackno1uledgement of 

' th' 1'1 ' 1ngs aor1 
fun / choice 
sport 
heroes/rituals 
EXCELLENCE ( aim ) 
hard work ethic 
tight discipline 
orderliness 
organisation 
I11AGE 
image building 
publicise school 
school environment 

Jmore parent contact 
few parents involved 

J but extensively 
ineed to inform par-ent s 
jopen school 
' involvement of 

community 

X 

. , ,, 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

I 

I 
! 

X 

X 

:< 
X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

:.< I 

X 

X ' ! 

X 

X 

X ! 
' 

X 

>< I 

' 
X I 

I 

X I 
I 
I 

X I 
I 
I 

X I 

I 
! 
I 

X I 
X ! 
X I 
X I 

I 
i 

I 
I 
I 
I 

X I 

X 

:< 

:< 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

parent support I,. ______________ __J. _____ .l..-____________ _ 

! 

I 

I 

I 
I 

I 
' i 
I 
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(page number. date. direct quote or summar~ comme~~ J ~as 

written on the ~everse. ~here v alues were mote prominent. 

they required tuJo 0r t~ree cards ~o be staoled together - a 

quick 'v' isual c:...:e i:.O i t:s 
4 pre v alence and . ;lOSSiC~e 

significance. Although categories were g~eaned and adapt:ec. 

they uJ ere not: u sed as art if i cia llld as Sprad 1 ey and ;" cCurc\d 

( 1972~ advocated. 

The cards were placed random l y on the floor and.-. were grouoed 

and ~egrouoed until cultura l themes "These 

graduall y ::ormt;d ~nto a r. a:< on om \d llJ i t h more sacred -.1 a 1 u e s 

being placed at the ape x and l ess sacred values bein~ 1 . 
j:_i'lCEO 

towards the b ase ( refer r.o figure 6-5). Once the writer ~ as 

satisfied with the ta x onomy, i t wns verified by comparison 

with v alues deri 'v' ed from tile i nter \J i ews, surveys and 

document anal~sis. Slight modifir:ations were made as 

required. The taxonomy, along ll l i th the details and 

references recorded on t he cards. formed the basis o f 

writing about the cultures. 

A copy of the ethnography of each school culture Luas sent to 

the respective schools for verification. Greg Brown turotE 

back: 

uThanks for the preview. I 
interesting. I think it is 
the conclusions you have 
Greg Brown.u 

The writer was amused by t~e 

found this work very 
accurate in fact and 

drawn valid. Regards, 

informant signing with his 

assigned pseudonym; and, therefore, providing validity. 

The derivation of theory from descriptive observational 

themes, categories and codings used in the data analysis 
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f>LLOCATION OF TIME SPENT Ii'J THE: FIELD Figure 3-2 

CULTURAL SITES T If1E ( IN HOURS) 

J...:OWHAI SCHOOL MAN UKA lNT TOTALS 
I 

Staffroo'T1 7 8.5 
I 

15.5 

Staff meetings 3 6 9 

t. full ) 

i leet i ngs-groups 25 25 50 

of staff. 

Assembl~ l '-± 5 

r-'layground 2.5 3 :-J.:J 

School Counci l 1 I ,._ 

Cstuc:ients ) 

Classrooms 22 23.5 '-±5.5 

Parent Even ings '7 .5 10 17.5 

?a rent f-1 fternoons 3 3 

Cultural/Sports 3.5 A 3 6.5 

Events 

Other scaff s 5 lO 

Contacts 

Interviews 
~ 7 12 :J 

Document r"mal~si= unknown unknown 

TOTALS , 8'-±.5 96 180.5 

Note: Figure 3-2 shows the breakdown of ~ime spent in the 
field by the writer. Multiple cultural sites are indicated, 
as well as the amount of time spent ir. each cultural site 
and in each school. Not so evident ls that tlme at Kowhal 
School was condensed lnto fewer da~s, whereas Manuka 
Intermediate, being closer to the writer's residence, was 
visited more frequentl~ but for shorter durations than 
Kowhai School. 
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will become evident in chapter six. As can be gleaned from 

the figures 3-1 and 3-2, considerable time was spent in the 
...../-: 

field co vering a multitude of cultural sites, and spanning 

near l~ ten ~onths . although the i ntensi v e observational 
l 

phase was in term one of 1989. The writer telieves that 

' faking ' behaviour was minimal ( her open acceptance at the 

two schools LU as one criterion of the schools ' selectionJ , 

and familiarit~ over time led to easier acceptance. The 

writ er is confident the data are as valid as is possible 

under the co~straints of working in schools and the factors 

~ndi cated unde r the section on practical considerations and 

limit ations. 

Detailed descriptions in Chapter Five of the schools and 

their organisation, the methodology explicated in this 

chapter . primar~ and analytical data in Chapters si ~< , seven 

and eight cont ribu te towards reliability, translatability 

and generalizability, Natural!~, the reader will be the 

ultimate judge of these features. 

Conclusion 

This chapter has expounded the theory and practice of 

ethnography and the reasons why the particular schools' were 

selected for the thesis. The chapter, too, highlighted the 

practical limitations and idiosyncracies which were 

experienced in the field and set the scene for examination 

of the school cultures which are addressed in the next 

chapter, "Cultural Slices from 1988." 
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CHAPTER FIVE: CULTURAL SLICES FRO~ 1988 

Introduction 

This chapter contains a ph~sical description of the two 

schools, outlines of the schools' patterns of organisation 

and some cultural incidents from 1988. Th~s initial section 

of the ethnography sets the scene in which the study is 

located and prepares the reader for the more detailed and 

conceptual information which is developed in the subsequent 

chapters. I n addition to describing the physical and 

organisational setting of each school, the reader i s 

presented with a series of 'cultural slices'. For Kowhai 

School these are: the Staffroom, the Burglary, a Maths 

Lesson, the Teddybears' Picnic and a Glimpse of the School 

Community. 'Cultural Slices ' for Manuka Intermediate 

include: General Impressions, I mage Building, Arts Festival 

and School Assembly. These 

observed i n 1988 which 

atmosphere of the school; 

' cultural slices' were episodes 

appeared to encapsulate the 

and from which the writer 

developed various hunches about the two schools' cultures. 

Kowhai School 

Physical Description 

Kowhai School is located in a small New Zealand town of 

~,000 people in the heart of a horticultural and farming 

area. The school is graded G~ with a roll of 2~1 children in 

1988 and caters for children from Jl to standard ~ CS -11 

year olds). Class sizes are based on the 1:20 ratio. The 



62 

schooi · population C ~5% Maori, 5% Chinese , and SO% Pakeha ) 

tends to be rather transient. Fourteen teachers form the 
' 

staf~. one of whom is part-time. The staff is 80% female. 

The principal was appointed in February 1988. 

The schoo l has 11 teaching spaces a large open plan area 

for - the Junior school and separate classrooms for the senior 

sci1ool. The entire junior block was renovated in early 1988 

Cat a cost of $750,000) and provides withdrawal spaces and 

resource areas. However, the narrow building, inflexible 

teaching spaces and l ack of an assembly area have drawn 

considerable criticism from the teaching staff and School 

Com~ittee who have asked the Education Board for further 

renovations. 

Kowhai School consists of four classroom blocks. Attached to 

one block is the new administrative area which was completed 

in March 1988. This block contains a staffroom, secretary ' s, 

and Pr i ncipal ' s offices , resource room , library, staff 

toi i ets and foyer . The staffroom is fairly small. Although 

it contains a kitchenette with modern appliances, the main 
. ~ 

feature is a step-down pit around much of the periphery. The 

ste'ps provide extra seating for visitors. Large windows 

allow the sun to stream into the room and enable views of 

visitors entering the school. Little can be seen of the main 

playground areas. An informative and up-to-date noticeboard 

includes a welcome to visitors in Maori and English, a term 

calendar of forthcoming events and the latest ideas 

generated from professional development staff meetings. 



The Principal's office is small and s~sy, with i arge sunn~ 

windows and good storage provided by the ample bookcase. 

Three chairs are provided for visitors. Photos and artwork 

of the ?rincioal's two daughters give a personal touch to 

the office. The librar~ and staffroom have dual purposes: 

being frequentl~ used as withdrawal teaching spaces while 

the l i brary is also an audio-visual room. The library is 

fairly small and is unusual in having a small conversation 

pit ( children enjoy this for reading and viewing the video 

tapes ) and red skylight windows. Large colourful cushions 

and modern leather- l i k e seating near two walls create a 

comfortable atmosohere. 

Schoo l Oroanisation 
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Junior classes are verticall~ grouoed and some class 

interchange occurs for reading and mathematics. A whanau 

group caters for 5-7 year olds, many of whom have attended 

the Te Kohanga Reo. A kau•atua assists the teacher in 

imolementing the bilingual orogramme. The older children 

have the option of being in a language enrichment class 

( standards 2-~) which, although not completely tilingual. 

has a greater emphasis on things Maori. Maori welcomes and 

Taha Maori are a feature of the school. 

Kowhai School has a School Committee but no PTA. The school 

not only sends home regular school newsletters but also 

endeavours to operate an open door policy. Thus, parents are 

welcome at the school at anytime. The few parents who make 

use of this access find Kowhai a very welcoming and fr.iendly 

school. The Maori enrichment class readily informs the local 



community as one teacher is highly involved in the churcr. 

and local community. Parent-teacher interviews are held 

mid-year and reports go home at the end of the yrar. 

Although some parents assist with junior school programmes, 

support is low for fund-raising activities and class trips. 

Cultural slices from 1988 

64 

The writer formed hunches from the fallowing fieldnote 

excerpts. These hunches provided guidance for the work 

reported in chapter six where focused observations, in 1989, 

resulted in exploration of many of the hunches. In this way 

the hunches provided a "grounding" for the theoretical ideas 

of school culture and change which were developed 

subsequently. 

The Staffroom 

Before school begins, up to six teachers can be found 

drinking coffee, socialising and informally discussing class 

programmes. They warmly welcome any visitors, and the 

Principal or Deputy Principal ensure visitors have a mug of 

tea or coffee. Often a teacher is punching information into 

the school computer Cpupil records) and the Principal is 

updating the noticebaard; especially writing Maori and 

English welcomes to the day's visitors. When the bell rings, 

a few teachers linger, while others quickly rinse their 

mugs. 

At morning tea time the 

tea made and abundant 

vivacious young secretary has the 

supplies of crackers and biscuits 
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ready. Teachers are ~~iendly and chat ~eadily as ~hey 

collect their hot drinks and sustenance and sit on the 

carpeted steps or available chairs. Discussion topics are 

free-rangi~g and conti~ue unti l interrupted by announcements 

from the Principa l . ~ho welcomes v isitors and updates staff 

on any importnnt eventuality or organisational detail. ~ e 

then hands over to Terry the Maori l anguage enthusiast . 

For a teacher , he looks an unusual character - earri ngs in 

his ears , a ruddy comple x ion , wearing j eans and a j ean 

jacket. Terry i s quietly spoken , unassuming and , ~et, h is 

enthusiasm is infectious. Each day Terry i ntroduces a new 

Maor i phrase to the staff who practise i t amongst ~ hemsel ves 

Cand supposedly l ater with their class ) . Often a new song , 

waiata , i s introduced and the staff freely sing with Terry ' s 

guitar accomoan i ment. Children sometimes gather outside and 

listen. A friendly and relaxed atmosphere i s created. The 

bell rings and most teachers return promptly t o t heir 

classrooms. 

Hunch: Promoting bilingualism seems to be a centra l f ocus o f 

the school staff. To what extent does bil i ngua l ism permeate 

other aspects of school l ife? 

The Burglary 

In July 

instance 

Kowhai School was burgled 

the school video, twc 

several times. 

computers and 

In one 

their 

software and several guitars, 

taken. The Principal, in 

amongst 

his late 

other things, 

thirties, and 

were 

an 

innovative idealist, decided to publicise what was missing. 

He used the media - the local newspaper and radio station -

to express his disappointment at ''the community and their 



childr-en being r-obbed" and gave explicit details, including 

serial numbers, of what was taken. These details were 

written also into a school newsletter. A special billboard 
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was placed at the fr-ont gate, "Ou.r children have been 

robbed." Teacher-s wer-e bitterly disappointed that hours 

spent composing and compiling computer records and class 

programmes had disappear-ed. However-, this innovative tactic 

worked; the computer- and their discs mysteriously arrived on 

a teacher- ' s doorstep and the video was left at another 

location. The infor-med community applied pr-essur-es and the 

'hot' goods were unsale~ble and subsequently were returned. 

At mor-ning tea time that day the Pr-incipal ar-r-ived late. He 

looked annoyed and apologetically inter-rupted .the staff , 

intr-oduced the r-esearcher and explained he had to speak of a 

matter- which concer-ned him as he had been delayed by a very 

irate citizen. Rumours were abound in Kowhai town that a 

teacher at the school had suspected John Ca com~unity worker 

who had been painting a mural on a wall of the school and 

who had a previous jail conviction) of burgling the school. 

The Principal urged the staff, for the sake of community 

relationships, not to make such accusations. 

su.ch thoughts, please k''P the• to yourselves 

"If we have 

it could do 

our school-co••u.nity r•lationships irr•parable d•••ge" . A 

few teachers remarked among themselves that they didn't 

think any teacher~ would do that: "probably those College 

stu.d•nts - you. know what they're lik•." 

Hunch: School r-elationships with the community seem to be 

highly prized by the principal. 
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Maths lesson 

An eager group of about twelve standard 3 and ~ maths pupils 

strode into the staffroom, spre?deagled themselves on the 

carpet waiting for the Principal, Mr Brown. When he arrived 

thay sat up keen to begin. Mr Brown had a low key, friendl y 

manner with the children who spoke and interacted freely, 

yet respectfully. They willingly asked questions and took 

learning risks. A warm, friendly atmosphere prevailed, with 

jokes from Mr B~own and the children alike. He related maths 

'arrow diagrams ' to the children's world ; Ceg. the Al l 

Blacks, various sports personalities and general knowledge ). 

One could note Mr Brown's own enthusiasm for rugby and 

cricket and his enjoym8nt of teaching. Part of the group was 

quietly chattering in work related discussio~ on 'Keepi ng 

Skilful' activities from thei~ maths textbooks. Particular 

questions and activities had been outli~ed at the beginning 

of the lesson by Mr Brown. From time to time Mr BrGwn 

inquired about the learners' progress and frequently praisec 

them for appropriate tuork behaviour. The other gr~p was 

praised for their interestiDg questions. Encouragement and 

respect for other people seem to be valued behaviours in 

this ploce. Verbal symbols and ready smiles abound. 

Hunch: a. Praise and positive reinforcement seem to be promote t 

by the principal. What is the signif~cance of positive 

reinforcement in the school culture and processes of school 

change? 

b. Mr Brown seems to be an instructional leader and appears 

to assist the teaching team. What affect Ol~~ his 

leadership and teaching have on professional develo~ment and 

staff relationships? 
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Teddybears ' Picnic 

One lunchtime there seemed to be a scurry of activity. 

Ap~arently it was time for the teddybears' picnic to begin. 

Outside the junior block were children readily armed with 

their schoolbags and clutching an assorted array of coloured 

and various sized teddybears. Th~se 

any admirers. Junior teachers, in 

were 

the 

proudly shown to 

spirit of the 

experience, also carried their own teddybears. Several 

amused teachers from the senior school accompanied them. 

Following the young male teacher. the children filed off on 

their adventure singing the 'Teddybears ' Picnic ' . The group 

meandered around various buildings and playground equ i pment 

and finally settled under a big tree where they all sat down 

to share lunches with the teddybears. Excited chatter and 

giggles came from the children but it was difficult to 

determine whether it was the children or the teachers wh o 

were enjoying the experience morel Having fun and enjoyab l e 

rituals in learning may be a shared value in this school . 

Hunch: Teachers appear to work together as a team. Mak ing 

learning enjoyable seems to be important. Teachers t end to 

empathise with children as people. These hunches were felt 

to be significant in the school culture. 

It is difficult however to experience the 

feeling of the school, for Kowhai School 

hall. It almost seems like two separate 

total 'cultural ' 

has no assembl y 

schools for the 

Junior school and Senior school seem to work apart. 

A Glimose of the Communitu 



At ~pm one Thursda~, 

collapsed on staffroom 

coffee. This situation 

there were seven exhausted teachers 

chairs clutching cups of tea and 

seems t8 be a characteristic of 
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Kowhai School. The teachers were enjoying a respite after 

hectic preparations for their school twilight gala. Trestles 

were placed strategicall~ i n the playground and notices 

displa~ed wares and prices. The pla~grouGd looked 

temporaril~ deserted, apart from a small group of adults who 

urere ferrying boxes of used clothing to the White Elephant 

stall. A young teacher was being warned to keep an e~e on 

the money box and equipment. In past years, soma t eenagers 

had caused trouble. 

By Spm the school was transformed. Cars l ined both sides o f 

the street for about a kilometre. The pla~ground was packe d 

with people. The whole town seemed to be there - teachers 

from another primary school, the local secondary schoo l, 

many children, grandparents, teenagers and adults. The hangi 

was particularly popular for t he Maori but also t he Chinese 

and Pakeha people. Other stalls contained Chinese dishes, 

New Zealand barbecued sausages, the usual cakes an~ bak i ng, 

raffles, competitions, clothing and so an. Serving behind 

the stalls in all cases were either School Committee members 

or Kowhai School teachers. Although many parents were i n 

evidence, few non-committee members were assisting with t he 

stalls. One wondered whether ather parents were invited? 

There was considerable intermingling of people, although the 

Chinese tended to stay together. 

Hunch: The community seems ~ to 

social event~ but tends not 

support fund-raising and 

to support educational 
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experiences. This hunch could be a significant element of 

school culture. 

General Imoressions 

I;) the past Kowhai School has been known as a ' rough' school 

and lacking in discipline. In 1988 a new Principal and 

Deputy P~incipal we~e appointed. The DP and new school 

secretary are people well established in the local Maori and 

wider community. For some reason a few people are now 

visiting the school who never used to do this. The Principal 

has declared the school an open school and welcomes 

community people. His office door is always open Cexcept in 

confidential cases) and his phjlosophy is one of sharing. 

Everything in the school belongs to everyone. Greg Brown is 

innovative and believes in participative management. 

The staff appear to like and respect the Principal. Most 

staff members seem happy and appear to relate well to one 

another. The secretary and caretaker are very much part of 

the staff. In fact, the caretaker helped supervise some 

children at an inter-school sports day. The general 

impression is that the staff and school work together as a 

family. 

Observations in the classrooms, staff meetings, and at the 

school in general in 1989 would give a clearer view of the 

cultures operating at Kowhai Schaal. Chapter six revisits 

the above hunches and develops a picture of the way of life 

at Kowhai School. Before that, it is necessary to view the 

way of life of Manuka Intermediate School. 
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Manuka Intermediate School 

Physical Description 

Manuka Intermediate is in the south-western sector of a New 

Zealand provincial city. It is located in a residential area 

and serves nearby contributing schools. Adjacent to the 

school is a ~hanau centre, with which the school has some 

interchange. A small number of shops service the area. The 

community is considered by the staff to be predominantly 

"middle working class". 

Manuka Intermediate is graded as a GS schoo l with an 

'overlarge' component, an adjustment class teacher, and two 

teachers attached to the local Manual Training Centre. It 

has 2~ fulltime teachers and 2 part-timers. The teachers 

range in age from 21 to over SO years of age with ~3% of 

teachers being in their thirties. 

Manuka has a roll of ~72 pupils, 22% of whom are Maori. Th e 

children come from a wide range of ethnic backgrounds Ceg. 

Samoan, Kampuchean and Tokelauan). English as a Second 

Language facilities are provided for. about twelve students. 

The buildings consist of seven classroom blocks, and an 

administration-assembly hall block. The administration block 

contains a large foyer from which glass panels ensure 

sighting of visitors by the two secretaries. From their 

office and the corridor, doors lead into the Principal's 

office. This is a reasonably spacious room, easily 
I 

accommodating five visitors. A small coffee table and 
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comfortable vinyl Education Board chairs ensure a relaxing 

atmosphere. Noticeboards and storage cupboard5 line two 

walls and strategically placed windows allow views of 

visitors to the school, shrubs and gardens outside. Along 

the corridor is the Deputy Principal ' s small offic~. an 

interview room Cwhich doubles as th8 ~econd Deputy 

Principal's office), a casualty room and the staff toilets. 

The staffroom is sited on another floor above the offices. 

From the staffroom panoramic views can be obtained of the 

school playground, the road and some surrounding houses and 

motels. The staffroom is a rectangular shape, with a 

kitchenette having been added at one end. Chairs a r e 

arranged around the periphery and in two rows down the 

centre of the room. A chalkboard is used for 

recording weekly events and important notices while a term 

planner displays forthcoming events. 

The classrooms are typical of those built i n the 1960s , 

except for a prefab block and the specialist classroom block 

wr1ich fulfil the technicraft requirements of an intermediate 
j 

school. This block incJudes metalcraft, cooking and woodwork 

·rooms. A remodelled library is considered ~o be an asset to 

the school with modern features such as tiered seating and a 

withdrawal room. 

School Organisation 

The school is · organised into five syndicates of three 

classes, led by senior teachers. Only one class was 

composite in 1988, the rest being separate form ane and form 
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two cl~sses. However, Manuka Intermediate has changed to 
\ 

composite classes throughout the school in 1989. One class 

has a special Taha Maori emphasis, due to the teacher's 

particular expertise, although many classes have Mcori 

language and artwork displayed. 

Full school assemblies are held weekly on a Friday afternoon 

and are generally run by the pupils. Pupil representatives 

from each class form a School Council which meets weekly 

with the Principal to present student issues and to consult 

with the Principal over school decisions, such as 

alternative uniforms, possible curriculum changes and the 

electives programmme. 

In 1988-1989 the school had a School Committee and PTA. The 

PTA was very active in fund-raising and supported the school 

with numerous changes Ceg. alternative uniform, school 

calendar). Communication to parents is achieved 

predominantly by newsletter although the PTA and School 

Committee provide anotheL avenue. Further means used are the 

telephone, letter, visiting teacher and, at times, the Youth 

Aid Officer. More formal means of communication include 

school reports Ctwice yearly) and parent-teacher intervie~us. 

Parents participate in the school in a variety of ways: 

school camps and class visits, sports programme Cin 

coaching, umpiring ~ nd transporting of teams) crafts and 

skills in the eleccives programme and fundraising and 

occasional meetings, such as on the Pleat Report. 

The school ~~one of 28 schools involved in the Curriculum 



Review Exploratory 

October 1989. The 

Schools Project 

main aim of the 

from July 1988 ~o 

project is parental 

consultation and involvement. This aim - combined with the 

nationwide changes of To•orro~s? Schools - means Manuka 

Intermediate is in the midst of educational change. 

Cultural Slices in 1988 
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The following vignettes induced research hunches which 

formed the basis of focused observations in 1989. 

General Impres~ions 

The way of life at Manuka Intermediate is i~bued with an 

atmosphere of support, warmth and openness amongst the 

staff. The staff as a whole "clicked together " which was 

surprising in a way as a good number of teachers were long 

term relievers for only 1988 and the Principal, Mr James, 

was new to the school in February. As one teacher remarked 

to the researcher, "Hith our type of kids ~e have to stick 

together and support each 

staffroom seemed friendly 

other." Relationships in 

Cwith the except:on of 

the 

one 

observed j.ncident) and jovial, with on2 staff 'clown ' - the 

friendl~. welcoming member to visitors who ensur8s they 

quickly have a cup of tea or coffee in their hand. He is the 

butt of some jokes, especially about his 'shrinking self ' -

an obese character who launched into weightwatchers and 

marathon clinic walking. 

Hunch: That staff interrelationships could be a significant 

factor in successful implementation of school change. Would 

friendship groupings determine the initiators of change, how 

change was implemented and the receptivity of the change to 
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other staff members? 

Life in the classroom was not observed in 1988 but changes 

in the school atmosphere were 

third terms, 

contacts. 

Image Building 

during the time 

evident during the second and 

of the researcher ' s first 

A new alternative uniform was intrr.duced as a re::;ult of 

requests from the Student Council and PTA activities. The 

uniform consisted of a blue sweatshirt and wet weather 

clothing. The students and staff were excited by the 

alternative; as one teacher remarked, "This has really 

Bill <Principal> has achieved in boosted the kid's i•age. 

six •onths what the other bloke didn't get around to in 

three years." Sales were brisk 

parents bought the sweatshirts. 

even a few teachers and 

Hunch: Students and parents seem to be listened to and 

involved in decision making. What i mplications would this 

have for other school changes? Second, the school seems to 

cGncentrate on visible symbols that may contribute to 

unifying or inspiring the school community. 

Arts Festival 

In July and August, much encouragement was · given by the 

Principal to staff for items ·of quality for an Arts 

Festival. The purpose was in his words, "to boost H•nuka's 

i••ge. L~t's s~Il ourselv~s to the co••unity." Gentle 

reminders were given casually at 

late August, for the first time 

morning tea time. Thus, in 

at Manuka Intermediate, an 



Arts Festival was performed by pupils in two evening 

sessions. Mr James and two teachers greeted people at the 

door. Mr James briefly 

welcome was done by the 

welcomed the audience but the main 

various waiata and action 

large Maori Club which performed 

songs. This was followed by a 
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fashion parade ( complete with music and lights) of clothing 

made in manual classes and by a ' class dance performance. 

During interval Mr James encouraged the audience to view an 

impressive static art display in an adjoining room. The 

display included pottery, masks, d1oramas and basketweaving. 

Parents were interested in the variety of activities and 

intermingled with people they knew. After the interval an 

operetta was performed with the 

choir. The choir was conducted 

teacher. The acting, costuming 

standard. The audience gave 

applause. 

accompaniment of a school 

by the Principal and another 

and singing were of a high 

delighted and appreciative 

Hunch: Promoting excellence seems to be an underlying 

cultural theme. Does excellence pervade all school 

activities or is it promoted o~ly at public performances? 

.How does excellence relate to building a school image? 

Decision-making 

In September the Principal instigated two major reviews of 

the school: one was a written questionnaire to parents while 

the other was a series of 'self-reflection and redirection' 

staff meetings in which staff contributed to ~ list of 

matters they wanted 

staff meetings were 

Collation of parent 

modified or improved for 1989. Thus, 

solely devoted to school analysis. 

responses was done in syndicate 
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meetings. Responses were later compiled by the Principal and 

senior staff who were surprised at the level of parental 

support. Special interest was noted in cultural aspects Cthe 

Arts Festival altered many perceptions) and, at the same 

time, teachers were ready to listen to parents ' requests for 

more information and a changed reporting system. Frank 

discussion centred around many topics; for example, 

composite classes, sports organisation, expanding the 

electives programme and discipline. These topics tended to 

support some of the parents' comments which arose from the 

School Review. Conce r n about 

desire of Mr James ' to build a 

\ 
discipline, bullying and the 

'family feeling ' led to the 

decision to introduce composite classes throughout the 

school for 1989. Discus~ion amongst staff was free-ranging 

- allowing a variety of views to be expressed and taken into 

account by the Principal. 

School assemblies emerged as a topic where several teachers 

spoke of the need for silence and greater discipline. The 

Principal expressed h is view that, "it should be like 

church- sacred, quiet and established rituals." It was 

unanimously agreed that the pupils needed to be silent in 

the hall but was this quietness to be achieved by individual 

classroom teachers or a senior teacher? The senior teachers 

felt it was the onus of classroom teachers, while a couple 

of young female teachers thought a male disciplinarian 

should quieten the pupils in the quadrangle. Some debate 

arose about female versus male teacher control and their 

responses to pupil behaviour. Although the disciplinarian Ca 

Maori woodwork teacher who, according to other teachers, had 
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=onsiderable aana amongst the pupils) was agreeable to 

assisting in the task, he agreed with the senior staff that 

it was ultimately up to individual teachers to establish 

rapport and discipline with th8ir own classes. 

Hunch: Frank discussion and shared decision-making could be 

significant factors in creating a climate for change. Are 

decisions always made i n this manner at Manuka? Are 

particular types of decisions made afte~ staff participation? 

School Assembly 

The researcher attended a Manuka school assembly, which 

appeared , on that occasion, to be run jointly by the 

Principal and Deputy Principal. Classes were sitting 

quietly, orderly and attentively in rows on the floor. Most 

teachers were standing at the back of the hall; a few were 

standing on each side of the hall, while Mr James and the 

D.P. were at the front. Positive reinforcement seemed to be 

the dominant theme. An interesting ritual was being 

performed with t he presentation of merit certificates . 

Teachers were distributing these cards for valued behaviour 

in the Manuka culture. Certificates were presented for such 

behav i our as: "~onsistent 

"i•proved attitude to 

i•prove•ent 

school and 

clussrooEi. 11 Pupils' namec:; were called, 

in work (cooking>", 

h'lpfulness in the 

the award was read 

ou t, hands were sha~en and pupils returned quietly to their 

places. Awards were shown surreptiously to near neighbours. 

Trophies were presented by a female teacher to the winning 

netball teams for the season's competition and to rugby 

teams by the second D.P. The Principal emphasised that the 
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conduct and manner in which the teams presented themselves 

was mast rewarding. The female teacher reinforced this by 

saying,"!'• very very proud of the way the girls dressed and 

behaved at the netball courts." The Principal remarked 

about the year one teacher who was a member of the 

province ' s rugby team and noted that the team would have 

some excellent reinforcements from Manuka in a few years 

time. 

Mention was made of the upcoming Friday night disco (another 

school ritual) by a young Maori male teacher. Then, the Town 

Crier arrived Ca large extrovert Maori from a local popular 

radio station) to "sell" the disco. His comedian's style 

enthused the students, who readily applauded his jokes. ~hen 

he asked, "Uhat' s the best school in BusJ: City?" there was 

a moment of hesitation before the students yelled, "Hanuka!" 

The Town Crier was to be the disc jockey for the night and 

he appeared to be a local hero of the students. He described 

the prizes and motivated the students to attend through 

jokes, hilarity and the use of entertaining body movements. 

Afterwards the students filed out relatively quietly and in 

an orderly fashion. 

Hunch: Thus, a cultural image was beginning to emerge of 

Manuka Intermediate where language, rituals, symbols, and 

heroes appeared to be used to build up the school's image. 

When this image was threatened, the school assembly was 

used later to reinforce the -cultural values. 

An incident of vandalism by a small number of pupils 
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resulted in a 'court martial' at a 

'crimes' against the studen~ body 

special assembly. The 

were described and 

admonished. The offending students were asked individually 

to stand up and to file out i n front of a full assembly. 

Here, they faced, on their own , the Student Council and two 

staff representatives who had been selected by the 

students. The Student Council ~ruelleti the offenders on 

their behaviour, the disgrace to their school and the 

slashing of their hard work in building up the school's 

image in the neighbourhood. 

with an atonement task to 

Meanwhile students : n the hall 

The perpetrators were issued 

discharge around ~he school. 

were asked by the Principal, 

"to be Christian and forgive the CcriDinals>, and to not 

reta l iat e ". Later, the teachers were satisfied with the 

punitive measures instigated by the Student Council; as well 

as their own efforts in using the police , and informing and 

involving the GOncerned parents. A stand was taken to guard 

and promote important values of Manuka Intermediate. 

As a result of such conscious efforts to improve the self­

esteem of the student body and image of the school, the 

general feeling of the staff was that this was a good place 

in which to work. The Principal remarked,"This has been the 

•ost rewarding, and exhausting year of •Y career." 

Comments by the visiting teacher and liaison inspector 

suggest that the school is ·changing its image in the 

perceptions of parents and the wider community. 

Closer observation in 1989 would enable the researcher to 

delve more deeply into the cultural patterns, regularities 



and changes of behaviour at Manuka Intermediate. Chapter six 

now returns to these hunches, develops them with focused 

observation and leads to grounded theories of culture and 

school change. 
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CHAPTER SIX: THE CULTURE OF THE SCHOOLS 

Introduction 

This chaoter describes i n detail the cultures of Kowhai 

Schoo l and l ianuka I ntermediate School. ihe writer endeavours 

to elucidate the automatic assumptions , unconsciausl~ held 

and taken for granted , which Schein Cl986) attributes to the 

phenomenon of culture. The definition of culture developed 

in chapter two, forms the basis of the anal~sis of the 

schools. For the purposes of this thesis, culture is 

defined as: 

the conceptual glue that binds a school together 
by its shared p•tterns of beliefs, v•lues, 
attitudes and behaviours, sy•bolised in its 
rituals, cultural players, •yths, stories, slogans 
and syDbols. 

Extensive examples are included to give the study validity, 

to allow the reader to judge the writer ' s interpretations 

and to highlight particular cultural values. The hunches 

developed in chapter five are explored in greater depth and 

i nterpreted in a c u ltural framewor k . Kowhai School i s the 

first to be examined, followed by Manuka Intermediate. 

I nterpretation and theorizing are left to chapter seven. 

The Culture of Kowhai School 

The reader is advised to turn to figure 6-1 for an overview 

of the culture. Chapter four described how the cultural 

themes were d~rived. Each theme framed by a box forms sub-

headings for discussion of the Kowhai School culture. The 

chapter now describes the key themes which were identified 

as forming the basis of the culture. 
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Bilingualism 

The most sacred and pervasive value at Kowhai School is 

bili~gualism. On entering the school, r.me is faced with a 

Maori challenge in the form of a ~ural painted on an 

exterior wall. This cultural symbol is reinforced by the 

native plants and flaxes on the edges of the playground. 

Outside the library are children ' s shoes- shoes are removed 

before entering the l ibrarld; a Maori ritual since the 

librarld is considered to be a sacred place. The: ·.:: taffroom 

contains phrases on the wall in Er.~lish and Maori, for 

instance the term planner and gr . •. !: lngs to v isitors are 

written on the whiteboard :..n Maori symbolizing the 

importance of the l anguage. Each dald she attended the 

school, the researcher witnessed a staff ritual 

heightened this bicultural value. 

"At morning tea time people chattered Cmainlld in 
English, although the two bilingual teachers 
alternated between Maori and English), and ate 
their shared kai of biscuits and crackers, drank 
tea and coffee. Greg Brown Cthe Principal) , 
intErrupted them to remind them of an NZEI meeting 
after school, and then handed over to Terrld. Terrld 
then led Te Reo Maori. He taught the phrases Hoaai 
he ••• He atu ki a He had prepared cards which 
groups of teachers worked together to practise 
phrases with. It was a friendly jovial atmosphere. 
Wiremu, the caretaker, joined in and apparentlld is 
"doing module 3" along with some others. The bell 
rang but teacher~ continued. Greg suddenlld said a 
couple phrases in riaori urging the teachers to go 
back to work! One teacher replied, "Kaore!" 
Wiremu said, "O•a, o~•!" Crun) Gr~g laughed and 
commented to Terry, "The only proble• ~ith this 
Terry is that the teachers get too absorbed." 
(laughed) cr.6 10/~/89) 

This excerpt shows the values of bilingualism2
• 

r•alltv of the cultu~• te that th• valuee o · . •~l•~ and lnt•~~elMte. 

Th• reader'• atten~lan le drawn to underlvlno valu•• ln thl• 

••a•r~t of pruf•••tonal develop••nt, t•••work and a frtendlv 

•nd • •upportlve et•ff, 

that 



85 

The school organisation is structured to facilitate cultural 

values, with cross-grouping, cooperative teaching and 

classes organized for Maori language teaching. In the 

junior school a whanau class caters for children from 

kohanga, in which a fluent Maori teacher assists ~uring t h e 

morning with the Reo; and helps the senior school in the 

afternoons. The senior classes ( 52-~) have the choice of 

opting into the enrichment classes or ' ordinary ' classes. 

Terry CPakeha) and Heni CMaori) teach in the enrichment 

classes where greater emphasis is placed on the Reo: 

"The 1 eader C child) for the day had .:. ed the 
childrBn through a karaki~ ( prayer ), and waiata 
Csong/hymn ) . Children then stood up i n turn to 
give brief •ihis, Heni also gave a brief •ihi , 
interacting with the children asking a few in Maori 
what they had done on Saturday - some responded 
well in Maori. Heni then taught them another mihi: 

£ nga I te rangatira 
Tena koe 
Hau •ai ki tenei kura 
Hau •ai haer~•ai 
Ka nui te koa 
Ki te aihi•ihi koe 
I tenei wa 
No reira tena koe 
£ te whanau 
£ te kai.ako 
Kia ora koutou. 

I 
Tai ,.,oa." 

Tinana 

Sir greetings 
Welcome to this schoo l 
WelcomP. ... 
I am very happy 
to greet you 
so greetings 

the family 
the teacher 
greetings. 

They sang another waiata 
Nga Uah~nga ( basic body 

Heni : "That's not bad. 
then Heni revised Te 
parts). 
The children read them out, "Kei whe& to ra~? Rnei taku rae" • 
. . . One boy asked, Is it aaths ti•e no~ Runtie Heni~n 
Heni said, "Yes", and clapped her hands. "lfaths tilile, 
turituri". CP. 3,~ 1/S/89) 

The vocabulary used, particularly the term 'Runtie' u~ed by 

the children highlights a bilingual emphasis, a 

family/whanau feeling and a friendly, welcoming atmosphere. 

Further evidence of this bilingual pervasiveness is seen in 

the appendices with bilingual letterheaps on the school 
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newsletter and in the included fieldnote sampie. in more 

subtle ways, children are rea~ily 3bsented to attend tangis , 

a powhiri is performed for vis~tors to the school. process 

writing samples C 3/~/89) on the wall describe children ' s 

visits to the •arae and ~heir experiences of the protocol 

and local Mc.or i l egends. These few e~~amples of symbols , 

stories, legends and rituals show that the value of 

bi .l i r.;fual ism pervades the way of 1 ife at l<owhai School. Even 

the composition of thP. staff indicates a commitment to 

tikana Haori with five Maor i staff members (including the 

secre~2ry and caretaker ). 

Community approv8l C3nother cultura l value) was seen in the 

School Committee seeking bilirqual status for the school 

(1 7 / 8/88 ), as the result of a school su~vey : 

"There was substantial, strong suppm -:- or the 
bilingual/Maori language programme pr~sently 
available for these children who choose this 
option. The key issue seemed to be the one of 
choice for parents and pupils. " 

Similar supportive remarks were mode in an interview with a 

parent: 

nrhe school com•unity ?f Kowhei used to be anti 
school br~ause it wasn't relevant to the•. Maori 
kids USLJ to be 'decult~ralised'. How the 
progra••es ar~ relevant to the ~5% Haori population 
with bilingual 2nd enrich•ent cl~sses... The 
co••unity now feel they bel9nq at school. 1 like 
the open, friendly . at~osphere.n 

However, although biculturalism pervades the wider cul ~ure 

of Kowha). Schnol there 2re fundamental conflicts within it. 

A group of standard four girls answering ~he surve~ had 

comments such as: 

nz don't like the Haoris b~ing in a diff~~ent 
class." 

"The bilingual kids pick on us.n 
"The bilingual class•s don't like us ••• all 

. 
'· 



of forms and culture that are ideological in the 
sense that the~ signif~ realit~ in wa~s that are 
often actively contested and experienced 
differently by various individuals and groups." 
CBates 1987, P.2J) 

•Perhaps this is most readil~ seen in a fairl~ new culture. 

88 

for t~2 enrichment classes were only implemented in the 

beginning of 1988, and ideological battlGs are still being 

contested. The overall norm is sacred though it is the 

manifestations which are more profane. Corbett et al C1987) 

argue that the sacred values become symbolized in ordinary 

events, relationships and proc8~ures Cas illustrated above), 

but the profane norms become ac kn owledged as ' the way we do 

things around here' and a r- e susceptible to change. 

Biculturalism is accepted as a v ital component of the Kowhai 

school life, but its expression r-esults in pockets of 

ideological battles, which in the meantime are kept in check 

b~ providing ~ar-ents and children with a choice of classes. 

Conc8r-n for- People 

A similar divergence is seen i n the next sacred value of 

concern for people, which is expr-essed i~ thr-ee sub-cultural 

themes: concern with learning and teaching, teamwork and 

open school Crefer- to figure 6-1). 

Concern with learning ancl. teaching 

Parents' requests for .further information revealed their 

value of learning and teaching. This 'educational' value is 

shared by teachers and children whose surveyed values are 

summarised in tables III and IV. The tables record the 

participants' verbalized values. (refer also to figure 6-1) 

(Continued on page 91) 
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dis lil~ ed f2C~O'CS , thingS ~~ at uP["e C ifferel'~ ~ r ~aci :::han~ed. 

Bilinoual emohasis 
Maori ~:i ds 

bi lingua l -: ids seoarated 
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DDel' schoo.: 
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changing classes 
canteen 

Note: These above grouoings triangulate with the values 
deri v ed from t~e fieldnotes. However . two other ~rouoi ng s 
were mentioned by ~he students which were not significant i~ 
the fieldnoce anal ys is: environmental concerns. and h av in~ 
variety/choice. 
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Lunchtime conversa~ions ~Y teacners ~requen~ly =oncerned 

matters such as running :-ecords, resou["ces. Physical 

Education organisation and topj.c studies; it;dicating t~e 

importance of educational v alues. Daily senior syndica~e 

planning before school became a ritual in the staffcoom: 

"The teacher-s talked casually, planning maths fer 
nex~ week. With cups of tea and coffee they talked 
over individual children and placed them in 
par ~ icular groups ( based on test results and 
knowledge of t he children). The relievers were 
doing mastery and pre-tes~s for the next unit. 
Various books were used in planning and a 
customized ( bilingual ) planning sheet. " (? . 1, 
13/Y:/89) 
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This excerpt also shows the teachers ' value of i.ndiv.:.duc.l 

monitoring, which has become a conscious valu e and is built 

into the school organisation wi th Greg's staff meeting 

structure providing time for teachers to update records. The 

school computer has programmes suitable for school record 

keeping and cross--g rouping of classes faci 1 i tates t eaching 

of individual needs. Catering for indi vi dual needs is helped 

by the flexible u se of part-t ime teacher hours for special 

needs and reading recovery. Concern was · also expressed abou~ 

the environment impinging Qn learning and teaching: 

"Greg: The design of the building is wrong - it's 
to~ narro~. Ue'd hoped to use a. learning centre 
approach but found the ne~ly refurbished roo•s 
unsatisfactory and find greater freedo• of •ove•ent 
in the old roo•!" CP. 28 13/Y:/89) 

Learning and teaching concerns , therefore, form part of the 

school's rituals, symbols, slogans and patterns of 

behaviour. 

Te amwork 

I n the value of teamwork the key persGn - whom Deal Cl985) 
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would call, in cu 1 tura l terms, a " hero " - seemed ::o :Je 

the principal. From a school management point of v iew this 

was most readily seen i n h is role as the professional 

leader . Greg Brcwn a l ter n a t:es weekly staff meet i ngs be~tween 

professiona l de v e l opme nt: topics Ceg. communication, 

Tomorrows ' Schools ), housekeeping meetings and monitoring or 

record- keeping meetings. At one such ' housekeeping meeting ' 

the agenda was wri~ten on t he whiteboard and tea2hers 

participated in decision- making. The fieldnotes showed: 

"TeachE.:rs 1..:1andered in chatting and getting tea and 
coffee, so the meet ing too k awhi l e to get started. 
Greg asked i f anyone wanted to add to the agenda? 
One teacher asked ~ or a boo k let but n o one had 
it. 
Gr~g:L~t's discuss short~n~d lunch ti2~s th~n -

H~ni? 

H~ni: J.l~t days th~ children?s b~r.aviour is shocking 
and so I wond~red about shorten~d lunch ti•~s 
in t~~ns t111o. 

Gr~g: ~ny r~asons why ~e can't? 
Sue: Parents ~orking 
Heni; Let's think about teachers 
s~~= Not as •uch preparation ti•e... Do we need 

to ask par~nts? 
Mary: Perhaps they should hav~ a lunchti~e duty en 

wet days. 
Terry: J.lhat about starting later 9.30 a•~ especially 

on cold ~inter aornings? ••• 
Gr~g: That's an idea ••• J.le n~ed to ask parents­

it's a partnership issue. Could any staff who 
have had it at other schools co~•ent? 

He then went around the staff in a circle, allowing all an 
opportunity to speak. The caretaker and cleaners were there 
and were asked their views as well ... 

Hary: Ther~?s pr~ssure on duty and short lunch ti~e. 
Haybe teach~rs could ~ork in pairs to look 
after the class next door. 

Greg: Schools I've been in have tried it. It doesn't 
affect ~'·· If you're ready to accept a rushed 
lunch ti~~ ••• I'll put it in a n'wsletter and 
parents can notify us - if too ••ny children 
are inconvenienced we'll do scaething 
different. 

L i St'i: 

Greg: 
Httni: 
Greg: 

Should we ask the children? 
Yeah, w' could. 
Heed •ore people on w•t day duty •• 
H•ni and I ~ill g•t around on w•t days to 
take the pressure off and ••ke sure kids got 
things to do. 
Perhaps we should have a trial p•riod . to check 
it out. 
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The grouc agreed and they wen~ en to ~ he n ex~ agenda 
item. CP. 6 3 / ~ / 89) 

This e xcerpt reveals many values l isted .~ n figure 6-1. Greg 

enccuraged s hared decision ma ki ng i n v it i ng ~he s~aff ~o 

add to the agenda. Staff ~ere free ~o e x oress indi v idua l 

opinions t o wh ic h th e ir col l eag u es li stened and whi c h Greg 

encouraged. Anci l lary staff were accepted as part of t ~e 

team. The pr incipa l was wil ling to i mp l ement a decision ~ hat 

the staff wanted. Chi l dren and parents were considered as 

dec i sions were made. Ch a n ge was mor a r22~ il~ accepted ~hen 

i t was dee med t o be fl e xi b l e a nd had a ~oss i bil i ty of 

rev iew . Greg a l so showed hi s s u pport for ':he s~aff :J 'd 

offer i ng hi s ( and the D . P' s ) help o n a wet day . The meet ing 

continued , showing a des i r e for t eamwor k and un i ty : 

Heni: Greg is the only one turning up for Friday 
drinkies. Uould you prefer once a aonth to get 
together and gossip? 

Greg: Maybe if ~e could make an ·effort one Friday 
a l!lonth ••• 

Greg disp l ays in teres t in sc h oo l p rogrammes by t each i ng a 

senior mat hs group - th us ~ e ing an i nstruct i oDal l eader. He 

helps t eac hers ~ o at t e nd ~o indi vi dual l ear nin g needs by 

havi ng sma ll er groups as a · consequ ence of h is sharing the 

load , by being i n t ouc h with class prog~ammss ~hile 

wandering i n and out , offering suggestions when asked and 

videoing activities , such as the multicultural festival. 

Greg, t herefore, i s admired by the staff. 

Further examples of teamwork were seen with Mary coming out 

to an evening meeting just to ·be present as another teacher 

to support .Greg. Teachers sharing planning, the caretaker 

attending a cross-country meeting to help supervise children 

~d his teaching a group of boys the h•k• and the weekly 



buying of lotto tickets for ~he staff fund: all :hese were 

further examples of ~eamwork which were observed by the 

writer. 

rina.ily, a glimpse i nto the children ' s world reveals ~he 

tran5fe~ of similar sharing, ::aring, ~ixing of ages and 

race, and teamwor k values: 

"Before school there were about 20-30 children 
skateboarding on the driveway. A few k ids had all 
the gears k nee pads and trac k pants. It was 
mostly boys but there were girls there too. There 
was a mixture of ages and race, but heavy 
concentration of Maori children. A few 'b ig kids' 
were pushing junior ch ildren sitting on the 
skatP.board. One group o f girls were concerned that 
a board was wriggly: u~r H. can fix it. He does 
things like that. That~s ~hy he~s here.u 
( caretaker ) They asked to borrow Jane's skateboard 
and she wi lling lent it to t hem. When the bell 
rang the younger children ran off to class , older 
ones linger~d, especially on the trampolines. Some 
older chi ldren pushed younger ones at speed on the 
skateboard ; others raced on foot or on their 
boards themselves." CP . 1 13/'-±/89) 

Such mixing of junior and senior children was also seen in 

reading progr.am~es. Some of the teachers want more unity 

( Table V -interview schedu l e- shows ':eamwork and a 

supp ortive staff as a prominent value, i f the reuder wants 

more detail) and remar k ed i n formal and informal i ntervi ews 

ab~ut the lack of a general school assembly area, so the 

school never meets as a whole. A few teachers want less 

cross-grouping so that they can have a more flexible 

programme in their own rooms. ParP.nts are divided on 

whether to have more mixing of older and ~ounger children 

and the extent of interchange between enrichment and other 

classes. 
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Bates ( 1987 ) , argues ~hat culture is communica~ed and shared 

through indi v idual a~tempts to unders~and the l ife of the 

group- '' i t cannot be assumed ~hat all members and groups 

within a ( sch~ol ) wi l l share equally a =ammon culture. ·· 

CP.89) The ~ mplicaticns of this statemen~ will be ex~mined 

further ~ n chap~er seven. 

Open Schocl 

Vital to promot ing unity and an open school i s the bridging 

value of teacher-parent communication. Crefer to figure 5-1 ) 

One t eac h eG, ~ nna, sends h ome her c l ass programme eac h mon~ h 

whi l e some t eac h ers have i nforma l contact with parents 

before or a fter schoo l . The writer obser v ed t hree parents 

coming in to c l assr.ocms on a regular b as i s; more apparent l y 

go to t he New Entrants ' room. At parent meetings Greg and 

Mary i nvited parents to come i n and look : 

Greg: J.lhy don"t you. CO'IIe, and sit in on a fe)IJ 
lessons so you. kno)IJ what"s going on ••• I"d 
love parents to co•e and see and ask 
q u.est ions • •• 

Hary: Co•e in "':' you."ll be i•pressed with 0 lJ.r j u.ni or 
reading progra••e. ( P. 22 13 / Lf / 89 ) 

The principal l istens and responds to parent concerns, 

Parent: I don"t like cross-grouping for juniors. 
They can be tra•pled on. 

Greg: That"s why we changed JJ-3 to HIE with Hary, 
then •ove the• to J1, then J2/J3 this year. 
If parents have concerns we'll listen and 
change it. CP. 27 13/~/89) 

The School Committee support the teachers and principal. At 

one meeting the Chairman ' s explanation of enrichment classes 

showed he was informed and supportive. This was evident also 

in his patterns of behaviour: visiting the school at 

l unchtime, h~lping on class trips and attendance at social 

functions. 



In the writer ' s v iew there is little evidence of more 

parents entering the school. Somehow the value, attitude and 

slogan of :< otuhai School being an open school have permeated. 

judging from a parent ' s remark at morning tea to the writer: 

uYou kno~, the neH staff here has led to a 
friendlier, m~re open and relaxed at~osphere. The 
children fight le~s and s~ear less than they did ••• 
Greg has made the school more open and parents feel 
•or~ ~elco•e no~. Parents are beginning to talk •ore 
f3vourably about the school and it is beco•ing more 
popular.u C P.~ 1 3 /~/ 89) 
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Th e importance 8f the school ' s ~elation~hip with its 

community was a hun c h i dent ifi ed in chapter five. B\d 

open ing the school to oarents who are free to come and 

observe, Greg Brown seems to have created in pa~ents a more 

f a vourable disposition towards the school. Implicat.ions of 

an open school will be explored in chapter seven. 

Informality and Positiv~ Reinforcement 

Tw o fu rther pervasivE but more orofane values of the culture 

of Kowl1ai School are informa l i t\d nnd positive reinforcement. 

Positive leinforcement is a slogan in the school and is 

dovetailed in to the i ntegral nDture of the school life: 

" Barry took his boo k up to 
said, "Hey that's a beauty. 
aore like it ••• Good Roddy, 
CP. 2 1~/3/89) 

Further examples of positive 

school newsletters Crefer to 

show Miss B. Miss B. 
See if you can do so•e 

lovely finger spacingu. 

reinforcement were noted in 

Appendix VI), ver-bal praise, 

S\dmbols ( stickers in children ' s books and written phrases 

such as ka pai), rituals like taking their work to show the 

principal C~here they received further praise and another 

sticker), their work being displayed on the wall and a 



cultura l cere~on~: 

" Mr Brown addressed t!le ::!lildren at. senior singing 
time. 
urena koutou katoa. 
urena koe Hr Brown. 
uz enjoy listening to the singing froa my office ••• 
1 have so•e Principal's awards to present today. 
E tu. Haere mai Hary... This is for written work 
and effort in all areas •• 
Wire•u, for process writing - tino pal. 
Sa•antha - for your work ••• 
Ryan - for being a good role aodel a good kid 
around the place ••• 
He s h a kes each chi l d's hand as h e presents them 
wit h a card. " CP. 2 10 /'-±/ 89 ) 
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This fieldnote sam p le also s ho ws t he intert.wi~ed v alues of 

acaliem i c wo rk, i n d i 'J i du a l needs, bilingualism and pcsit.i v e 

r:-ei nf orceme nt . Th e wr:-iter heard the caretaker ~raising 

ch ildre n i ~ th e pl a ~ ground a value held by all 

par ti c ipa nt s . Eve n parents h ad e x p lai ned to them t~e value 

of pos itive r ei n forcement: 

uTerry: Ue try to model appropriate behaviour and 
reward good behaviour rath~r than punish bad 
behaviour The school is constant and children 
kno ~ when they come here that they have to fit into 
standards of behaviour. Teachers are like•inded on 
that.u CP. 2 0 1 3 / '-± / 89 ) 

Te rr y alsc rev ea ls values o f ~onsistenc y and teamwo~ k . ~ t 

i ts fun da me ntal c ore it i s a sacred v a l ue, but t here i s some 

ambi v a l ence a bout t he sy mbols : 

uHary: I'• very anti 
• v Bind t hey becoae 
on the extrinsi c 
•o t i vat ion. u C P . 1 0 

The value wu s manifested , 

distributing re~ards since in 
ae~ningless and children focus 
rather than the intrinsic 

29/9 / 88) 

t herefore , in differen~ ways in 

the rooms i n which the writ2r observed, tending to be more 

verbal i n the junior school and more as symbols (stickers) 

in the senior school. 

An informal atmosphere also pervades the school and is 

evident in teachers ' dress: shorts Cmale and female 



teachersJ. bare fee~. ::-unning shoes. _;eans: although ~he 

principal always wears a ~ie. Children were observed on 

three occasions walking down the street with teachers. 

straggled for 30-50 metres and not in lines. Agai';l, -chis is 

a variable value for Heni remarked =o ~he writer, uz hope 

CP. Y: C:l/2/89) 

Greg s .~ 3n'ler with parents was totally relaxed and i11formal, 

as h e sat on the floor amongst the parents. This ~as seen in 

the classrooms, teo: 

Terry: uThank you. for doing all that wor·k.u 
The girl grinned. Terry then l ay on the car~st 
rext to a boy and rubbed out a li ne for him. 
Terry:"f<e(Jp goi'i>g, you.?re nearly there". 
The girl is help"'ing or.e boy who hasn't finished. 
C P. 5 10/Y:/89) 

Terry has a v ery r elaxed manner with the children - caring, 

sr.aring, concer11ed for learning needs and positive 

rei nfor:· c>mrr ·_ . A new teacher at the school remarked to the 

writer at a staff party that she found the school·and staff 

t~ be very informal but frit::.ndly. Alli ed ~o this vi ew i s 

sta ff ~oler3nce 3nd rlCCep~ance. These features are 

demonstcated in a smokers ' corner in the staffroom, the 

acce~~ance of varying abilities in Maori language, children 

opening and closinc the school gates at their volition far 

safer skateboarding. 

Conclusion 

Having combined fieldnotes, surveys, interviews, and 

document analysis, a picture emerges of a school culture 

containing important overlapping cultural themes and 

threads of informality, concern for people, teamwork, value 

of learning and teaching, communication, open school, 
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and'positive reinforcemen~, all embodied in the sacred value 

of bilingualism. 

The subtle cultural ceremonies ( eg. the principal awarding 

certificates to children ) were shown to be important for 

what they express and how they 

important v alues. CDeal, 1985) 

artificial by hi~hlighting various 

they are intricately intertwined. 

dramatise and trans~orm 

These were made slightly 

facets when, in reality, 

NP.vect.hc:less, sites of 

cultural ideological battles were alluded to, and these will 

be examined in greater depth in cha~ter seven. 

The discussion now turns 

Intermediate School. 

to the culture of Manuka 
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The Cultures of Manuka Intermediate School 

An overview of the cultura l themes i dentified at Manu k a 

Intermediate School i s provided i n figure 6-5. ( refer to t~e 

next page ) This figure shows ~ow the ~verr.iding theme of .. 
"Maki n g Manu k a Matter " l inks to three main themes of putting 

people first , excellence and image building. 

"Making Manu k a Matter " is a school slogan and t h e t itle o f 

the 1989 organisational file o~ Manuka Intermediate . It is 

in Inkson et a l' s Cl 986 ) t erms. the k it~ , or organ i sationa l 

mission which inspires and u plifts the organisation. For 

Mnnu ka, "Making Manu k a Matter " is t he k ite to which a ll 

other values are ti ed. Their most sac~ed values l inked to 

tllis are : putt i ng people first , promoting excellence in all 

acti vi t i es and f ostering a positive schoo l i mage. 

The following e xcerpt l ooks at these intertwined values 

which are promo t e d i11 a s acr e d r i t ual of the school: the 

weekl~ Friday assembly. 

"School asse•bly en Friday is to establish Ro•e and 
what we are ~bout here." Principal CP.5 30/1/89) 

After a monitor rang the bell at 2.20pm, classes 
st:arted filing into the hall in orderly, silent 
lines. Teachers invariably led them in, pointed 
and students sat on the floor. Most lines were 
separate boys and girls lines, but some were mixed. 
There was silence apart frcm the odd teacher ' s 
direction to particular children. Outside Peter ' s 
voice boomed across the quadrangle, telling some 
students to hurry up. 

Paul Cthe D.P.) stood up the front of the hall -
other teachers either sat at the side of the hall 
by the ~ c classes, or else at the back. Once 
everyone was assembled Paul said, 
"Good aft•rnoon ev~ryon•" 
Children replied, "Good aft•rnoon Hr Hillia~s." 
(continued on page 103) 
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uover the last fe~ ~eeks all of you h~ve been 
involv~d in speech ~aking. Unfortunately we have 
to choose a winner, although I kno~ the.•e have been 
•any goad speechP.s. I hope you have enjoyed the 
experience. Today we will hear ~he speeches of 5 
people - one fro• each syndicate. Hs Stephen will 
give you co•Qents later about it and I will mark 
the winner. Good luck - I hope ycu enjoy it - we 
will certainly enjoy the entertain•ent.u 
He read out the contestants ' names and their order . 

The speeches were about the ~ear 2000 , s choo l, 
words, school camps and second languages. All 
contestants spoke for 3-5 minutes; spoke clearl~, 
were audible, CI sat at tMe back of the ha l l ) , 
contained some humour and were well executed. The 
one on Words was done b~ a girl who s t ressed 
positive thinking ui canu rather than ui can't 3S 

kids at Hanuka say. You should be like Hr Ja•es 
who always says at asse•bly Hanuka is good at this 
and that, and how proud he is." CBil l sat at t he 
back by me and laughed ) . 

After the speeches , Pau l asked students to a pplaud 
them. Ms Stephen came forward and congratul ated 
them all on their fine performance. I can ' t 
remember her exact words , but she concentrated on 
the positive features of their speeches and g ave no 
criticism. She gave a couple witt~ replies t o some 
of the i r speeches. 

Then Paul ~arne forward and said thE winner wuulj be 
having a special dinner with Mr James 3t the Rotar~ 

meeting Cwhere other speech contestants wil l also 
be competing). urhe winner is Linda.u 
There was a spontaneous applause from th e audience 
and a few enthusiastic uYahoos" from her sy ndi cate. 
Linda had g iv en a li vel~ and ente rtain i ng ' j ~ bod~ 
l a~guage and intonation ) speech about schoo l s , and 
asking for greater say and ch~ice by students as to 
what was taught .. . 

Next Paul asked s~ndicate leaders to come f orward 
to present merit awards. Awards were presented 
fo~ overall work improvement, a new person settling 
in, lead role in drama Cextension programme) and 
for being a considerate class member. Students were 
applauded. Then Paul urged girls especially, to 
offer to take billets when Oxford come to play 
sport against Manuka and to see him afterwards, 
gave a few sports notices, and then Mr James came 
fo~ward and spoke, 

"I have a confession to ••ke I haven't got the 
Principal's award this w•~k but I aa d•light•d ~ith 
your b•haviour this w••k. Can I say thos• ~P•'ch•s 
w•re ••gnificent. I'• over the •oon about th•• -
such a high standard. H•ll don• p•opl•. I'• over 
the aoon." 
Paul then told classes to · go with their teachers. 
Students filed out quietly. CP.l-2 10/3/89) 
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Many values are embodied in this sacred ritu&l: positi~ism. 

excellence, putting people first, pupil participation, 

cultural heroes, promoting school image, friendliness - to 

name a few. CRefer to the appendices for cetails on how the 

values were derived) The value of putting peoole first is 

now examined in detail. 

Putting Peoole First 

Putting people first is seen in many patterns of behaviour 

Qt Manuka Intermediate. The lirst time the writer arrived 

at the school a friendly pupil gave directions to the 

office; and, several times wr.en she was cbserving in the 

playground students asked if they could hslp find who she 

was looking for. In the staffroom at morning tea time 

visitors are always introduced and warmly welcomed by Paul, 

the DP, and this was also seen at PTA meetings where the 

chairman w~lcomed parents to come to meetings at any time. 

Special welcomes are seen at parent-teacher evenings: 

"A friendly boy met people at the gate and asked 
them to write on a name tag, so people could 
introduce themselves more easily ... People began to 
assemble in the quadrangle. There seemed to be at 
least 100 parEnts and lots of students. The Maori 
Club performed a couple items and then the 
principal welcomed the people in English; saying he 
complimented parents on the way their children 
settled so well this year; what a great staff they 
had and were in for a good yea~; sp6ke of the need 
for PTA rEpresentatives from each class to 
represent them and help the Board of Trustees; and 
invited people to mingle, socialize and eat 
sausages! " C P. 22 2/3/89) 

The interrelated values of people first, positive 

reinforcement and parent involvement are all extolled here. 

A kind of family feeling pervades where the pr.incipal "takes 

a fatherly hand" (30/1/89). The school is divided into five 



teams to: 

"return to the atmosphere and family warmth of a 
small school. The prime aim of trialling composite 
c~asses throughout the school was to remove the WE 
and THEY syndrome, and to reinforce our family/ 
whanau feeling at team level." ( Making i1anuka 
Matter, P. ::,) 
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Syndicate and school assemblies are designed to foster this 

family feeling. School rules are referred to as nf~•ily 

rulesn CTrevor, P.6 30/1/89); and the family behaviour and 

vocabulary even permeates the classroom, 

... Childr~n worked in twos ana fours and helped 
each other. Some groups two children really did 
the work - in other groups all contributed. Tim 
marked the work, sa~ing, 

uNo~ what do ~e do ~ith this one tea•?n 
CP. 2 11/lf/89) 

Sharing was also reinforced: 

Ti•:nHey, you can read over his shoulder - share and 

share alike.n CP. 12 2/3/89) 

Teachers readily shared equipment; eg OHPs tape 

recorders. The 'cheap accessible uniform ' is s een as a 

means of striving for unity and a family/team f ~ = ling with 

several teachers and the principal occasionally ,u e aring the 

school t urquoise sweatshirt. A form two g i r l 11 ::J t e i n the 

survey, nour school is different because it's a ll like a 

This concern for people is embodied in the p r ncipal who 

strives towards positive reinforcement with mer i awards at 

assembly and frequent praise of staff, pupils and community 

Cas seen in the parent/teache~ evening above). Da ~ l y notices 

to the classrooms contain such statements as, 

ucongratulations to the basketball tea• who d i cJ very 
~•II last nightu. ClS/3/89) 

Teachers promote this value too: 



Hone: It's very i•portant to give ~~sitive 

reinforce•ent at the ti»e of success. <1112188) 
Trevor: Have your good kids show their work to Bill 
-give it so•e •~na. ( P.6 30/1/89) 

One bo~ asked for help with his soeech, so 1im read it. 
"You've got so•e really neat ideas and introduced 
so•e good words like prescription." He heloed the 
boy re~rite a section of the soeech. CP. 9 2/3/89) 

Finally, the value has permea~ed to the PTA: 
Parent: Perhaps we could say thanks to the PT~ 
co••ittee siPce this is their last meeting before 
the ~GH; and thanks for a good job they've done." 

CP. 6 9/2 / 89) 
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The value of positive reinforcement Cwr1ich also incorpora~es 

a desire to build children's self esteem ) i s l argely seen in 

patterns cf be h a v i o u r- . l anguage and cer·emon i es ·: eg 

assembly). 

As already indicated Bill James , the principal. is a key 

figure in promoting the value of people first; ie. he is a 

hero. Deal and Kennedy C1982) argue that culture-shaoing 

managers develoo something close to a reward routine; that 

is, they actively seek ways to orovide frequent and v isible 

praise or other ~ecognition fer even modes~ contribu~ ions ~o 

the support of i moortant v alues. Even i n dealing wi th 

outsiders, they neglect no o pportunity to reinforce the 

theme. Bill Jame3 is a oerfect example of this. His 

democratic leadership style engenders staff contribution: 

Bill: He'll need to go to the staff on this one ••• 
CP. 5 30/9/88) 

Use your initiative this year, senior teacher5 •• 
· CP. 3 30/1/89> 

However, he likes to lead and direct proceedings at 

meetings: 

"Look, can l tak~ the initiative here and appoint 
people to the co••ittee ••• " CP. 12 7/11/88) 

This facet is endorsed by teachers: 



Trevor: I'll have to consult Bill Ja•es on these 
I can't sto•p over the school organisation ••• 

CP. 16 10/2/89) 

107 

Although he tends to dominate discussions he does l isten to 

staff and consider their v iews. For instance he first 

floated the idea of composite classes with them at a staff 

meeting Cl3/9/88) and asked particular teachers for their 

experiences and comments. Staff meetings gene~a ll ~ contai n 

a mixture of housekeeping matters Cthese are often dealt 

with by the D.P.) and professional matters C eg. Board of 

Trustees , Tomorrows ' Schools). He delegates some meetings ; 

so the writer observed a meeting l ed by Helen , who i nformed 

the staff about Curriculum Re v iew and had t r.e staff working 

in groups modif~ing surve~ questions to be sent out to 

parents. Other teachers have a 'slot ' in the meeting: 

Bill 

''Tim handed out PE booklets to teachers, Guide to 
Success; encouraging 
great resource. He 
personnel would be 
teachers to use them 

them b~ sa~ing the~ were a 
also mentioned that Aquapass 

there tomorrow and urged 
to l ower their c l ass ratios 

and to learn some new ski ll s. " CP. 5 7 / 3/89 ) 

James , t hus, encourages shared dec is io n - ma king, 

instructional l eaders h ip train i ng for other t eac he r s , 

sharing of teacher strengths and enthusiasm. 

Bill James is a modest and open-minded person who read~ l~ 

sought advice and expertise from outside the school as well, 

such as the liaison inspector with whom he has a good 

rapport and parents with community related employment. At 

one particular staff meeting the Bush City Community Worker, 

~ newspape~ editor and School Chairman were present and were 

asked for their advice and contribution to a planning 

meeting: 

P•rent <P>t: You've got to e•pow•r oth•r p•opl~ 



who 1 ve got other 5kills ••• 
P2: Use your co••unity recreation officers too ••• 
P3: Key people are overloaded - need to train the• 
up ••• ensure they get self-fulfil•ent rewards ••• 
Lots of trust and rapport is needed and takes a 
long ti•e to establish." ( ?. 1 2-1~ 7/ 11 / 88) 
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Another afternoon the public health nurse was seen i n the 

staff~oom teaching children about bab~sitting rights and 

responsibilities. ( 7 / 12 / 88 ) 

Because of 'the principal ' s genuine care and conce!"'n for 

peop l e , he i s admired b~ staff , commun i ty and pupi l s - as 

was frequent l y mentioned ~ n th e in tervi ews , surv e ~ and 

i nfor mal conversations: 

PT~ Chair•an: I'• very i • pressed ~ith the new ' 
Principal and his abundant positive challenges ••• 
He is very good really gets the children going 
and is getting a good curriculu• going and 
co••unity involve•ent." CP.S 20/7 / 88 ) 

Bi ll .J ames ' considerat i cn for t eachers under pressure 

probab l ~ contributes to this adm i ration. 

"Ue can 1 t add to teacher 1 s burdens" ••• 
ureachers need to feel co•fortable with itn (life 
skills progra••e> (30/9188) 

"Hy greatest concern at the •o•ent is 
teachL~s settled into their classes first 
we'll get into CurrjculuB Review ••• " CP. 1 

~ 

to get 
ilnd then 
712/89) 

"So•e of you have been working your b~cksides off 
this ter• - it worries •e li•it yourselves - I 
don 1 t want you overco••itted". CP. 3 2/5/89) 

Teachers worr~ about him, too: 

Cathy: I worry so•eti•es about Bill. He~s 
surviving on 3 hours sleep a night. Everything is 
runnzng through his head. CP. 20 2/3/89) 

However, a culture is made up of more than one person and 

Bill James would accomplish little without his supportive 

staff - a fact which he readi l y acknowledges: 

"I tfti•s of the be I i ef to •ove into the co••uni t Y 
anyw•y, but the staff certa inly turned to it ••• " 
CP. 6 10/2/89) 



Teacher suppor~ was observed :n s~aff informing one ano~her, 

Pairing up for .~uber~al rhange ~eaching ...; ..... ~ ..... - , f 0 ll 0 w i ~, g up 

another ~eacher ' s reprimand of a child, providing backup b~ 

senior staff with a behaviour ma~agemen~ ~rogramme. 

wandering around and checking on children a~ manual cr 

extension time, sharing resources and even a~ lunchtime: 

"One teacher came in and asked who would be 
interested in watching the softball teams playing -
Peter would appreciate some support. A few 
teachers said the\d would 2nd left immediately." 
CP . 15 2/3/89) 

Perhaps the reason for i t i s summed up by one ~eacher: 

"You have to support one another to survive here at 
Hanuka." CP. 6 12/7/88) 

These statements further support the sub-Lhemes of teamwork 

and family feeling which were mentioned earlier ( page 105) 

and intertwine with support. The principal and staff further 

enhance the v alue of teamwor k by their integration of the 

manual teaching staff, who were fully involved in the Arts 

Festival ( static art display, fashion parade disolaying 

clothing made at sewing ) , the sewing teacher ' s integrated 

maths worksheet ( which ties in with Trevor's maths unit on 

measurement) and inclusion in staff social functions. 

However, the pressures of change and ideological battles of 

power within the cultural groups revealed some conflict 

amongst the profane values. 

"A neu1 teacher finds the staff here slightly c.iicky 
but friendly." CP. 6 10/2/89) 

It seemed interesting from the interviews Crefer to table 

VIa, V!b) that those within the cliques thought the staff 

were united but those on the fringes thought otherwise: 

(Continued on page 112) 
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"Helen spoke about staff 01iggles at: the moment ... 
urhere are so•e nic~ people on this staff but there 
are little cliques ~ho cackstab I don't know 
why Trevor has to go to the parent •eetings ••• The 
parents could Just about run it the•selves.n 

CP. 18 2/3/89) 

ll L 

At this stage Helen ~as feeling very stressed - torn between 

fami l y commitments and prnf~ssional obligations that 1revor 

and Cathy did not have. She thought , at times, there were 

two distinct groupings on the staff - those who wer.e married 

and those who were single. The latter could devote endless 

time and energy to schoolwork and community involvement, 

which meant marr i ed teachers felt guilty and developed 

i nferior i ty complexes. This f lared up at t i mes: 

" Helen and Pau l were talking and were obviously 
concerned about thP. setting up of computers and 
were concerned about Cecilia and her assumption 
that she had a free reign and they felt it was 
Bill's problem to haul her in. " CP. 12 11/'1/89) 

The writer was sensitive to such occasions and did not 

attend those staff meetings although k ey informants and 

aside remar ks conveyed significant information : 

" He CBil U went off t o quell t .l?e troops and as k for 
l ess bac k -stabbing and more team spirit. " CP. l 
21 / 2 / 89 ) 

Much o f this staff feeling was gleaned by Paul who passes it 

on to Bill. Paul is pretty much the storyteller of the 

culture ( refer to his comments in the interview schedule), 

having been there for more than 10 years. As DP, Paul is 

free of a class and is in ~nd out of teachers' rooms before 

and during school. 

-
Sue: There's not •«ch Paul 
things out pretty quickly when 
classroo•s.u CP. 12 1114/89> 

Paul endorses this view himself, 
us~~ ., if thqre are i•portant 
board to tell everyone.u CP. 4 

• 

Risses he susses 
he goes around the 

things to go on the 
3011/89) 

Paul has the responsibi 1 i ty of writing tJp the communication 



113 

chalkboard each week in the staff~oom and ~lanning the 

term's planner sheet. 

Nevertheless, che Princioal ~s in contact with teachers. 

pupi ls and parents. Bill James ' desire to involve pupils i~ 

decision-making is seen in h is est-~lishment of a School 

Council, a group of children who have been democratical l~ 

elected by each class as their representati ve. Each wee~ 

these representatives meRt with Mr James i r1 the st8ffroom 

where frier.dly interchange of ideas takes pl~ce - Mr James 

asking them for v iew s or decis i ons, and informirg them: 

Bill: Thanks for your note -painting footsteps to 
sho~ people fro• the g3te where the office is ••• 
Rnything else? .•• 
G: Hhat about curtains in R ? 
Bill: The PTR ~ill continue the ai• of building a 
good visual i•age for the school and hence are 
looking at curtains. Curtains and carpet are under 
Edu~ation Board control. He ask the• for such 
things but they defer it if they haven't got so 
•uch •oney- ~e could fund-raise for it ••• Hould 
you like to •a~e it a •ajor issue or ~ould you like 
so•ething else instead? Tessa, ~hat do you think? •• 
B: Can I bring up so•ething different? Only roo• 
10 ar~ using the co•puters - it's in their room. 
Bill: You need to put the acid on your teachers to 
put it in their progra••es. I could run a staff 
•eeting and get so•e of you to de•onstrate Nhat to 
do on it ••• ask your teacher and you ~ight be able 
to use the• in the extension progra•»e. 
B: It distracts Roo• 10 people - they should be put 
in the library so everyone can use it. If I get 0 
in ay test I'll go to Hiss Jones' low group and 
I'll get a go on the coaputer. 
G: Our class is on Mondays and ~e've all had a gu •• 
G: Hhat happened to the Co•puter Club? 
B: Too aany kids •• 
G: He could advertise in the shops and people •ight 
co•e and teach us ••• 
Bill: OK ~e'll need to address that - I'll ~rite it 
down- library, rotating co•puters, tutors ••• 
B: Has Hr Kaipuke considered a $kateboard r••p? 
Rill: I've for~otten to ask him- ~y fault ••• 

CP. 1-5 21/3/89) 

Mr James was ver~ open in explaininu reasons to the School 

Council and was genuine and respectful in listening tu their 
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creative or en~husias~ic .:.deas. The students ::ertaiTll.!,; 

respect him as a person. ~his was apparent in the surve~ 

too: 

For111 2 girl: This school 
so111e good teachers~ and a 
~ill go a long ~ay. 

has a great principal~ 
great attitude. Manuka 

At this stage the ~eader should refer :o th~ graohs on pages 

115 to l17. The grachs summarise the v alues derived from 

the student surve~. ( Refer to ~ppendix :and II). Student 

values can be gleaned from these graphs. Each of the surve~ 

questions was anal~sed according to form l/furm 2 values. 

girls / bo~s values and cl assroom a/b 1: the ::l assrooms 

obser v ed in detail ) . in thE :Corm one and two anal~sis, :~ 
.:. 1... 

is interesting to see the socialization that CJccurs as 

school image, organisation and having choices figure mor~ 

highl~ for f orm two; whil e schoolwork /homework, other· 

children and te ac hers we re of greater concQrn to fo rm one 

pupils. The girls tended to mention values of friends and 

uniform more highl!J '.:.han bo~s, while the l::o~s tended to 

concentrate more o~ s norts and :he ·; ar ietiJ elf luncht:..me 

acti viti es. Apart from these ·.; a lues. there was minimal 

distinction between the genders. rinall~, the comparison cf 

values between two different classes revealed one c J dss 

valuing sport more h ighly Ctheir teacher is a sports ' 

enthusiast Chero) and a recres~ntative rugb~ player ). and 

organisational / image factors. Tim frequently reminds 

children about tucking in shirts and pulling up socks, while 

the other class was more concerned about environmental 

. issues Ctheir classroom is one of only four in the school 

without ca:.pet; which irritates the children). Thus, there 

(Continued on page 120) 
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big school /m any friends ~ ind 
al terna~i"..:e unlfor::1 'lice ::eachers 
can~een like cri~c1~al 
11uf'::i day . 1·1aoris at: school 
shor"'C. lu nchtimes having friends 

l home early J in own class 
variety of i n~erval student:s li s""C.ened 
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manual 
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!POSITIVE SCHOOL IM AGE! 
environmen~al 

[ORQE"R] !sENSE OF BELONGING ! 

trees, playground 
caroet in raoms 

11 aor i Club 
neat schoo l 

~I5PD~TI 
swimming 
sK a""C.eboarci ng 
;.., ouses - snort. 
padder tennis 

sports houses 
lots of rules 
assembly 
discinline 

procedures 

Maor 1 C.1..ui:J 

Note: Figure 6-6 summarises ~he values deri ved from the 
student survey ( refer to Appendix II f or a sample of the 
survey ) . The figure indicates activities and attributes 
that are important to form one and two pupils - scme of 
which could not be obtained by observation alone. 
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ope~ness c~ c~ildrer. soort 
-naV.1ng st:ucier:t:=: 

i.n dece!i d e r;r.. 
fr ier.cily ~ : ics 
de velop ing 
r-esponsibility 
social ccmoet:enc e 

r. assemblies ) 
fami ly feeling 

g e 

~ULTURAL 
provision 

of 
:::hoice 

e:<tens.:.c:~ 

::Jrogramme 

Note~ Figure 13-7 summarises ::.~acher ·.1alues from the 
interviews and document analysis. The ~urpose of ::his 
figure is that :..t records the values from the participants ' 
point of v iew, usi ~g their language and structures, rather 
than the writer's whose interpretation is shown in figure 6-
5. CThe overlap of the writer and participants ' views are 
shown i n the triangulation checkpoint on P. 56. 
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are pockets of value concentration. In other values t~e 

classes had similar divergence of v iews. Overall, the 

children v alued variety and choice, particularly i n 

lunchti.me activities and the e. >·tension ;Jrogramme. These 

values were v alidated by i nformal i nterv iewing of a smal l 

g~oup of surveyed c hildren. 

Valu i ng variety is evidenced i n the alternati v e un iform, an 

idea originating from the School Counc il . Children have the 

o~tion of weari n g a turquoise sweatshirt and we t weather 

clot h ing t o supp l ement the ir otherw i se p lain grey uniform. 

The imp l emention of this decision is evidence that t he 

principal considers and actions children ' s ideas ... 

Bill: I'd like to involve kids in it - in fact •any 
of oHr positir•e things have been pupil-sourced. 

CP . 1 3 2 / 5 / t:JS) 

Not only pupi l s are invol ved i n decis i on-making. A school 

review which included a parent survey i n September 1988 , 

resulted in parent i nterv i e ws occu r r ing ear li er i n the year 

and more regular r eport ing. Bi l l J ames l istens to ' real ' 

ne~ative comments , accepti ng the critic i sm of bullying and 

aangs a nd im11 l eme~ted a behaviour management mcdel. The 

model works because teachers feel they are supported by 

senior staff while parents are involved in several stages of 

the model. However , Gill James considered that to be not 

enough , 

nzt's th~ representative aspect that bothers •• 
•ost - to k~ep us in balance with ou.1• co••unity. 
~~ need to consult these people before we ch•rge 
ahead ••• u CP. 2 7/2/89) 

Such consulting and informing is often done informally, 

n~hile 111e haYe a p•rent here, could we get so•• 
p•rent feeling on things?- CP. 5 10/2/89) 
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•Involving parents and the wider community in promoting the 

value of putting people first leads to acceptance of 

different ethnic cultures. - Acknowledgement and acceptance of 

things Maori is seen in the Maori Club performing at any 

school funct i on where v isitors are welcomed to the school 

Ceg. Arts Festival , inter-school visit ) , at assembly and in 

the playgruund where children mixed freely i n and out of 

various racial groups. The Maori Club is highly valued, 

Trevor: That Haori Cluh did heaps for the 
self-estee• of childre n." CP. 9 30/1 / 89 ) 

Even the PTA wanted the Maori Club to perform at t he Meet 

the Teacher Even i ng. The writer saw ~aiata being taught and 

bilingual posters on classroom walls. However, concern was 

expressed by some s taff members about t~ngata ~henua in the 

Charter: 

Helen: The i•pression you get is you have to teach 
Haori - it gets •Y back up. CP. 15 10/2/89 ) 

Some parents are also uneasy with the bicultural concept, 

Trevor: Our co••unity is ~ulti-racial ••• so~e 

people co••ent on our Haori Club and ~onder ~hy ~e 
haven't got a Sa•oan Club we need •ore co••unity 
help there and it would foster •ore involve.ent ••• 
It ulti•ately depends on teacher's strengths. 
CP. 11 10/2 / 89 ) 

Therefore, biculturalism is a controversial concept which is 

accepted as long as individual differences are tolerated and 

teachers are accepted at their level of ability. 

A picture emerges, then, of a school culture actively 

promoting people ~irst in its slogans, attitudes, symbols, 

cultural ceremonies, heroes, storytellers and general way of 

life. Closely linked is the value of aiming for excellence. 



Excellence 

uour ai• is for excellence 
i•age and put ourselves on 
James P. ~ 12 /7/ 88) 

~e need to build an 
a p~destal.u CBill 
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Such e~cellence i s promoted i n public performances, l ike the 

Arts Fest ival: 

" The pa~hiri was i mpressive unified and tuneful 
singing, red costumes . . . they recei ved a tremendous 
app l ause .. . the fashion parade conveyed an amazing 
atmosphere with the music and appropriate modelling 
choreography . .. " C P. 1 2~ / 8 / 88) 

In staff meet i ngs the ~rinc i pal encouraged t eachers to be 

good role mode l s for children , 

"He want to make this the nu• ber one Inter•ediate 
in our Education Board ••• u CP. 1 30/1 / 89 ) 

Exce ll ence was promoted i n t he classroom as wel l: 

" I looked in a couple of spelling books and saw 
comments like: 
Is this your neatest? 
Uell Jone Daniel Cwith a ?Very Good?stic ker ) 
I also l oo ked at a few ma t hs books. All are set 
out with columns for example numbers ; space for 
·answers and a column on the right for ' wor k ing 
out ' . Wor k is done i n penci l and marked in red 
pen.. Neatness i s even symbo li sed in the beautiful 
chalkboard writing and t~e teacher ' s use of a range 
of co l o!JrS, amusing graphics ... " CP. 2 1 1 / ~ / 89 ) 

The school ' s organ i sat i onal f il e reinforced ~he value 
of excellence : 

uProgr~•~es of ~or k Hill b~ designed at •ultiple 
levels to ensure the pupils can RCHIEVE a •easure 
of SUCCESS. Self-estee• folloNs on fro• this. 
Rbove all, HRn~ka Inter•ediate is about encoura9ing 
GROHTH far all children in •any fields: acade•ic~ 
physical, cultural, social.u (Making Manuka 
Matter, P. 1 ) 

To achieve excellence, a ' hard work ethic' prevails. Many 

teachers spend long hours at school; Peter is reportedly 

there from 5.30 am, while many others are there by 7.30 am 

(spending hours constructing interesting wall displays and 

charts or creating interesting learning environments). 

Time at school is highly pressured: 



Trevor: Hey, I'• 
pr~ctice, have 
another sports 
evening." C P . 

at school by 7.30 a• for sports 
a staff meeting after school, 
session, and a meeting in the 

16 2/3/89) 
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Time spent in the classroom ~s considered to be crucial; 

also implying a concern and· high value on l e~rning and 

teaching, as indicated on Teather Onl~ Day: 

P~ul: Everyone should be in their roo• by 8.30 aa. 
Host people should be here Ba• to at least 3.30p•. 
I don?t think anyone shoulu be in the staffroo• 
before school - should be in the classroo• or on 
duty ••• I don?t think it's necessary to spend the 
~hole lunchti•e in the staffr~o•···" CP. 3,~ 
30/1/89). 

The writer always found the staffroom empty before school' 

This ethic is even more pronounced in the classrooms. On 

the chalkboard in Tim's classroom was a cartoon and slogan, 

Be prepared to ~ork hard" CP. 3 2/3/89) and he reinforces 

this: 

Ti•:" Right ~no?s been ~orking hard? " and 
selected a few people to go off to computers. 

c p. 12 2/3/89) 
Similar incidents were observed i n other classrooms: 

"Excuse me. Groups one and ~~o shouldn?t have any 
t~lk at all. ~ork that isn't finished ~ill be done 
in your o~n ti•e ••• Get on ~ith your ~ork ~ndre~." 

CP. 8 15/3/89) 

Teachers were seen working hard in their classrooms at 

lunchtime and even practising assembly items in the hall. 

Conversations often related to addr~ssing individual 

learr.ing needs, an area which was supplemented ay the school 

org~nisation with a Remedial Reading Teacher and Special 

Needs programme. Hard work is rewarded in rituals and 

symbols: 

"It was now time in the assembly for the weekly 
Principal'~ Award. Mr James explained he'd found a 
class with their 'noses to the grindstone' even 
though the teacher was temporarily out of the room 
and thought the~ did really well to work so 



independently. · Two boys shook hands and exchanged 
the shield: Students then came focward for merit 
awards. They -were awarded for: positive work 
habits, work presentation, improved reading and 
general classroom behaviour .. " CP. 3 28/~/89) 
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Even the Principal worked hard, according to teacher and 

pupil comments, but - as seen earlier Cpage 112 ) - this has 

l ed to problems of pressure and difficulties in 

i nterpersonal relationships, with the principal urging 

teachers not to overcommit themselves and to ease off the 

workload in term two. 

Facilitating the aim of excellence :s a perv ading theme of 

orderliness and organisation. Th i s was obser v ed in staff 

meetings , ·CTim and Rewi had PE a nd manual organized on day 

one, Paul had the stat ionery orders ready to go ) , in the 

staffroom C~ith term planners and weekly events on the 

chalkboard), in the school generally with daily notices read 

out in every classroom each morning and various school 

organization sheets. Orderliness prevailed even in the 

classrooms: 

Ti•: Re•e•ber •anual is after int~rval - b~ back 
h~re straight away ready. ~fter lunch w~'ll write 
out your best captions. Very quietly pack up, stand 
behind your desk... He waited for silence and 
stillness .. . You •ay go quietly. CP . 6 11/~/89) 

Children sit in quiet and orderly lines in assembly and 

even in the playground they queue in orderly lines a~ the 

canteen. Much of the orderliness is seen in patterns of 

behaviour, ' the way _things are done around here', although 

s~me organizational details are symbolised in written memos 

and planning. 

The aim foe excellence is ine~tricably linked with Manuka's 



image building. 

Image Building 

Bill J~•es: ~e •ust try to sell 
positive iaage where and whenever ••• 

ourselves ••• a 
CP. 2 30/1/89) 
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and, thus, he uses his community contacts Cone parent is an 

editor of the local newspaper): Bill James organized a 

display board to be rotated around the contributing schools 

in order to publicise what happens at Manuka Csports, 

extension and manual a~t s programme - showing their values 

..Jf l earning ar.d teac h~ ng, people, excellence and 

pro rr"lg ating t he 'wide and diverse experiences at 

intermediate schools'). Further publicity was gained from 

the Arts ·Festival, alter~ative uniform ( front page of the 

newspaper) and in efforts of the PTA: 

1988 was to give 
that's why the 
school in high 

"PTA Chair•an: Our objective in 
H~nuka •ore of a high profile 
calendars ••• we hope to keep the 
profile again ••• " CP. · ~ 9/2/89) 

Attention to symbols is seen in the planting of shrubs to 

improve the school environment , a shoe rack outside the 

library for tidy storage while students use the library, 

an alternative uniform, a new netball uniform (favourably 

commented on by many parents), a tidier school Cwhich one 

teacher attributes to decreasing vandalism and violence), 

and new carpet r.ecently being laid in the entrance foyer and 

principal's office. 

To further promote the school image, the principal has 

encouraged staff and children to be more open: 

"H• d•clar' this an op•n school - p~ople as op'n to 
t••ch~rs, p•r~nts and pupils as is practical and 
Nis•··· H• h•ve a sugg~stions book for you to Nrit• 
in anyti••··· N CP. 1 30/1/89) 
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Bill James, therefore. celieves ~ha~ more parental contact 

is beneficial to the school , 

uElectives progra••e ••• the more you use parents in 
working with you and children, spreads our good 
na•e.u CP. 3 30/ 1/89 ) 

At the moment f ew parents are i nvol v ed but those who 

par ti c i pate do ~ ave e x tensi ve invo l vement. For instance. the 

Schoo l Committee Chairman was seen at other meetings, on 

schoo l t rips and camps, in an e x tension -programme option and 

i n formally at the school at l unchtimes. 

Parent: The pr~ble• 
free to co•e. CP. 8 

is those 
10 / 2 / 89 ) 

who want to aren't 

Another parent had further reasons: 

uHost of the co••unity are ready to accept what· 
~ou're doing. They really don't know what's going 
on. Hhat's required is aainly inforaing the•.u 
CP. 16 7/ 1 1/88 ) 

One teacher sends home a class l ettec each week to parents 

for t h is pur pose , while f urther effort was expended in 

tr y ing t o contact the newspaper and send out more frequen~ 

news l e t ters. ~n connecti o n with the Curr i cu l um Rev i e w 

Pro j ec t t hey also es t ab li s hed a net wor k of parents to act as 

f i eld o f f i cers - or s mall d iscussjon forums t o encouraqe 

less l it ~rate parents t o forward their v iews. The PTA 

supported the schoo l' s ai rns i n ~elping to organize a Meet 

the Teacher Evening at the beginning of t he year for 

informal mixing of parents and teachers over a sausage 

sizzle. 

These efforts seem t u be spreading to the community: 

Trevor: Hanuka is going fro• one high to another. 
Parents say th•y ar~ i•pr~ss'd with Hanuk•. 'W• 
like Nh•t you ar~ d~ing and ~• don't N•nt to g•t 
invnlv•d'. W• like Nh•t w• s••··· CP. 2 10/2/89) 
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It anpears ~~at ~ord has infilt~a~ed ~he ccmmuni~y abou~ 

Manuka's emphasis on · puttir.g peoole first, aiming for 

excellence and the oromoting =r a positive image. As this 

thesis is being wri~ten. a ~ocal ( also international ) 

compan~ has sought partnershio with the school. In t.he 

comoan~ director ' s words. 

uue heard in the co~•unity of the good changes going 
on here, the si•ilar aims you have to us, and in 
the light of To•orrows' Schools we'd like to seek 
partnership with you, offering you so•e finance and 
so•e personnel skills to encourage and enable you 
to beco•e the best school in Hew Zealand." CP. 6 
2 / 5 / 89 ) 

Conc l usion 

The comple x culture of Manuka I ntermediate school has been 

explicated abo v e by examin i ng three predominant cultural 

themes: peoole first, aim for exceJ.Jence and image 

bui l ding. I n providing excerpts from the fieldnotes, 

surveys, in ter v iews and document anal~sis. the writer has 

endeavoured to slmw the ::-eader h ow inextr icao: y c~mnected 

are the themes and their suo~orting 'sub-themes '~ jut. ~n 

such h ighlighting , s ome g limoses h ave teen revealed of the 

processes and evolution of culture and change which are 

addressed in chapter seven. 
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Significance of th~ Two School Cultures 

The reader may recall , ~n chapter five, that various hunches 

were derived from the cultural slices in 1988. The 

discussion returns briefly to those hunches and views their 

connections to the cultural values derived in this chapte~. 

Bilingualism 

in Kowhai School in 1988 Morning tea rituals observed 

suggested that bilingualism may be a central focus of the 

school staff. Further observations in 1989 revealed that 

bilingualism was a sacred value to which numerous activities 

were directed Ceg. 

school newsletters, 

professional development, phrases :n 

Figure 6-1 classroom programmes). 

showed in the analysis how other school values radiated from 

the bilingual emphasis. 

At Manuke Intermediate bilingualism was not identified i~ 

the early observational stages but at school assemblies and 

school events like the Arts Festival and Meet the Teacher 

Evening where the Maori Club pe~formed, a concern . for 

ci.linqualis~ was implied. Students valued the Maori Club for 

promoting a sense of belonging, building the school image 

and as a valuable learning experience Crefer to figure 6-6). 

That both schools had bilingualism as a cultural value 

suggests a genuine care for people but 8lso suggests that a 

willingness to incorporate other peoples' values may 

facilitate change .. Thus, the hunch concerning the importance 

of bilingualism proved to be a use~ul guide to detailed 
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obser0a~~ons in 1989. :his idea •Jill be exolored fur~her in 

chapter seven. 

Concern with learning and teaching 

Chapter five depicted Kowhai School princ:pal. Greg Brown , 

as an instructional lea~er ~ho assisted the teaching team. 

The Teddybears ' Picnic also rev~aled learning to be 

important, particularly enjoyable learning. Earlier in this 

chapter the value of l earning and teaching was shown to 

form an integral part of Kowhai School's rituals, symbols, 

slogans and patterns of behaviour. The value was also 

implicit in the portrayal of bilingualism in the 

professional development of staff and classroom programmes. 

The hunc h, therefm:· e , evolved to become a significant 

feature of the school. 

Manuka In termediate also placed great value on l earning and 

teaching although this was not i dentified in the cultural 

slices from 1988. Figu~e 6-5 shows how concern for ~e3rning · 

and teaching is inextricably li nked t o disciplin8, school 

organisation, school programmes and promoting excellense. 

The student survey revealed that learning is of paramount 

importance to students Ceefer to graphs 6-1 to · 6-3 and 

figure .6-6 ), while t8achers placed emphasis on learner 

values in the interviews Crefer to figure 6-7 ). 

Significance of the central concern for learning and 

teaching in both school cultures is intimated from chapter 

two where the literature review indicated that effective 

schools place great emphasis on learning and teaching. The 
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emphasis on learning and ~eachin9 in ~he two schools here 

suggests that they appear ~o be on the way to school 

effectiveness. Enhancement of this central value of 

learning an~ teaching may be duet~ teamwork. 

Teamwork and Shared Cecision-Making 

Teachers appearing to work as a ~eam was indicated in the 

Ieddybears' Picnic at Kowhai School and was implied in Mr 

Brown 's maths lesson. The hunch was developed further ~n 

the early part of this chapter and was validated by tea~her 

interview r-esults wher:e teacher-s v alued ::he suopor-t ive and 

friendly staff a nd staff working ~ogether. Crefer to table 

V) Greg Brown was shown 

value of teamwor k, seen 

to be ~he hero in embodying the 

particularly in the inclusion of 

ancillar-y staff during shar-ed decision-making at the staff 

meeting. 

Similar-ly, a1: Manuka Intermediate the hunch of shared 

decision-making as a potentially significant factor ~n 

creating a climate for change was supported by the data. 

Observations, teacher interviews Crefer to table VI) and the 

student survey confirmed that students, parents and teachers 

are listened to and involved in decision-making. Teamwork 

was symbolised in the school organisation ( syndicates are 

organised i nto teams of five teachers and composite 

classes) . Teamwork was also reinforced in school rituals, 

such as assemblies and, incorporuted in patterns of 

behaviour arid vocabulary used eg."family rules". 

Implications of teamwork and shared decision-making as 
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cultu~al values in school change will be examined in chapte~ 

seven. 

School Communi~~ Relationshlns/ ~nen School 

Reference to the Kowhai School burgla~y 1n chapter five 

suggested that the p~incipal ~~ized highly the relationships 

of the school with the community. This hunch was satu~ated 

by obse~ vational data cited i n the desc~iption of Kowhai 

School's cultu~e. where pa~ents ~ere encou~ageo into the 

school. Pa~ents we~e inv ited to v iew school p~og~ammes and 

their vi ews cesulted i n changes ~o school o~ganisation. 

Consequently, pa~ents and teachers vi ewed the school as 

being mo~e open and f~iendl~ ~ C refe~ to table V and appendix 

VII). 

The 1988 'cultu~al slice ' on image building at Manuka 

I nte~mediate implied emphasis on v isible symbols ro inspire 

or inf luence the sch6ol commun ity. ~ s noted in chnnter two, 

Renihan and Renihan " C1 98~) define this image building as 

'conscious attention to 5chool climate'. Image was 

emphasized throughout 1988, as seen in appendix V; a chart 

compiled by a senior teacher and the principal as a review 

of the year ' s activities. The link between building school 

image and community relationships was epitomized in the 

business company's sponsorship of the scl1ool. 

The lite~atu~e review noted Ramsay 

discovering that good school-community 

common factor of successful schools. 

et al C1987) as 

relationships are a 

The fact~r·s presence 
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in Kawhai and ~anuka : ntermediate Schca·l ~as impl ica~ions 
• 

far change and school impravemen~ - ' the tcoic of chapters 

seven and .. eight. 

Pos i t ive Reinforcement 

The hunch i dentified in the maths l esson at Kowhai Schoo l o f 

praise and positi ve reinforcement was e xtended into symhols 

Cstickers nnQ cert i ficates ) , l anguage and rituals ( seniot· 

singing ) i n chapter si x . Similarly. i ts predom i nance was 

observed at Manu ka: i n :;;chool notices, assemb l ies, 

cert ifi cates , PT A meet ings 3nd i~ the c l assrooms . 

As wi th other values discussed above , positive ~einfo~cement 

inf i l t rates t he who l e way of : ife o f both school cul t · 1res , 
. 

interweav i ng with other values as the reader wil l have 

gleaned f rom t h e f i e l d n ote e xce~pts . The v alue 'of po!3l t ive 

re i nforcement i s consistent with research cited i n chapter 

two, such as t he Ren i hans ' C l98~ ) factor of posit ive 

mot ivat iona l s t ra t e gi es - a k e y c harac~er is t i c o f successful 

~ools. Th e significance :Jf positi ve r ei n forcemer •t 

schoo l c hange i s ex am i ned in c hap t er seven . 

i n 

Divergent Values 

One hunch f~om Kawahi School , that the community seem to 

support fund-raising and social events but tend not to 

support educational experiences still remains a hunch and 

was unable to be substant iated. However, other hunc~es were 

der i ved and corroborated. Flexibility, informalLty and 1 

ad~iration for the principal were confirmed at Kowhai 

School; while orderliness, a high degree of organisation and 
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a h3rd work ethic ~ere revealed at i.anuk a I ntermediate. The 

significance of these cultural differences i n school change 

is explored in chapter seven. 

Cultura1 Analysis 

Deal and Kenned~ (1 982 ) maintain that cultures have heroes. 

priests, gossips , stor~te l lers and whisperers; but in the 

re l ati v e!~ new and i nfo~m a l cultures described ab~ve , these 

characteristics were not to the forefr ·ont to the same extent 

as r.ultural values, rituals, s~mbols and sloga~s. Deal's 

"cultura l personal i t i es " m a~ emerge with more ti me spent i n 

the f i e l d but , alter nat iv e l~ , perhaps may ~at e v o lve u nti l 

the cultures hecome e ven more firm l ~ establ i shed. 

The writer ' s cultura l description emphasized the underlying 

yal u es which were most evident i n the cultures described. 

The ethnographer portr.~ys the culture as it i s observ ed. The 

situation cannot be manipulated to reveal cultural players 

when the~ are not e v ident. 

Conc l usion 

This chapter has developed th~ hunches from chapter five and 

expounded them into cuitural values for each school . A 

picture emerged of Kowhai Schcol having a central value of 

bilingualism which was interrelated with threads of 

informality, concern for. people. teamwork, value of learning 

and teaching, communication, open school and positive 

reinforcement. Manuka Intermediate School had three main 

values of putting people first, promoting excellence and 

image building. The hunthes t herefore provided a critical 
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guide to detailed obse~va~ions in 1989. 7he discussion now 

tu~ns to chapte~ seven whe~e the identified values f~om ~he 

school cultu~es a~e compared and analysed, fo~ming the key 

to g~ounding a thea~~ of =ultu~al change. 
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CHAPTER SEVEN : ~OWARDS ~ THEO~Y CHANGE : ~ SCHOOL CULTURE 

Introduction 

This chanter ~eturns ~w the questions oosed :n c~aoter one: 

1. What aspects of the school culture are changing? ~h~? 

a ) What behavioural regularities can be obser ved? 

b) What modifications are occurring? 

2. What aspects of the culture appear to facilitate change? 

3. What cultural factors inhibit change? 

~. How are these changes oerceived by the school ~~mmurit~ 7 

In endeavouring to answer the questions, the cultures c f 

Kowhai School and Manuka Intermediate School are central to 

the discussion and are incorporated with knowledge gained 

from chapters two and three, the review of relevant 

literature and methodolog~. Subsequentl~, a theory of the 

how and why of change in schools is deri ved. 

What aspects of the school cultures are chang ing 7 

In chapter one , two components of th1s question were 

identified. What behavioural regularities can be observed? 

What modifications ~ r e occurring? Chapter six addresses 

this first compone•tt in describing the two school cultures, 

and so our attercion is now focused on the modifications 

that are occurring. 

Because an ethnographer endeavours to portray the cultuce 

from the participants' point-of-view, the writer first 
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considers ~he partici~ants' ~jeas an ~hat has changed; as 

has been derived from ~he interviews and child~en's survey. 

L 
E 
;.1 

Table \./II CHANGES INSTITUTED IN 1989 

KOWHAI SCHOOL 
tewsr s~at~ changes 
tigh~er programmes 

MANUKA INTERMEDIATE 
few s~aff changes 

more relevant orogrammes Special Needs Programme 
CbiliRgual) Extensions 

mare meetings ,Syndicate meetings (M anual ) 
crass grouping (reading ) j 

R 
N 
i 
N 
G 

improved playground behaviou~ better ~layground behaviour 
increased self-esteem j 

( especially Maori children ) 
1 

structure of classes composite classes 1 

working towards discipline 
computers 

Mj s mooth start to year 
AI f arganized/planned 1888 ) 
N . 1. e aner school grounds 
A school more secure so 
G fewer burglaries 
E 

I . 

M 
E 

T 

mare meet~ngs 
less migration to other 
schools 

change in buildings 
change in gardens 

-- ---
C change in atmosphere 
U mare relaxed;happier 
L mare organized and 
T settled 
u 
R 
E 

LG= 10 
M= 7 
c= 3 

discipline oalicy 1 

computers ! 
lunchtime soar~s 
interschool v isit 

syndicate ~eetings 

teacher responsibilities 
assembl i es 
publicity of good t hings 
better communicat i on 

between teachers 
mate paoerwar k 
accessib l e principal 
staff willing to change 
rules 
earlier oaren~ i~terv iews 
prospectus 
alternative uniform 

I 

i 

ma~new~tte~ __ _ __ _ 

more stress/oressure 
openness 
better image 

LG• 11 
M=- 13 
C= 3 

It is clear from the participants' perspective that changes 

at Manuka Intermediate contribute towards H•king H•nuk• 
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Hatter , ~ith an emphasis on image ~uilding and pursuit =f 

excellence; IJ.Jhi le Kowhai School changes are directed at, or 

result from alterations in •. :1e wider bilingual programme. 

learning and ~eaching, and a concern for people. These 

feRtures were embodied i ~ the ·;alues which were illustrated 

and d i scussed in chapter si x . 

arise from the sacred v alues. 

Successful change seems ~o 

The emergent grouoing of the 

that management and attention 

changes in Table VII suggests 

to l earning and teaching are 

concurrent acti v ities ~n schools undergoing change. The 

higher proportion of management activities at Manuka 

Intermediate is noteworthy. How much of that i s due to it 

being a l arger school and to the complexity of the 

timetabli n g with manual i s difficult to determine. Comolex 

timetabling considerations may necessitate more formal 

management than the i ~formalit~ which is characteristic of 

K8whai School; but the differences cou l d well be t h e result 

of leadership styl e. cr t he ~art~cu l ar schoo l c ulture. 7he 

writer considers that an element ~f each is a oossible 

exolanation. Ruddoc k ( ~98Lf ) , i mplies that i t i s the culture 

of the organisation that determines and is deter~ined by the 

style of leadership and patterns of interrelationships. The 

appropriate leadership style is negotiated at the site and , 

the way these negotiations are made, ctetermines the success 

and idiosyncratic nature of the leadership. Apparently the 

previous principal neglected the management of people and so 

Bill James feels obliged to attend to this facet . 

However, the chart does not reveal the sources or strategies 
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of change. Chao~e~ six ~evealed :.n conside~able de~ai l 

in both schools the cesoonse to pa~ents ' ·; iews (and pupils. 

especially at Manuka Intermediate) and the shared decision­

makiDg that was ~~a~acteristic ~f ~ost decisions made. 

Accocdingly, :he wcite~ suggests :hat in these two schools 

the soucce of change derived from multiple sources: ~upils, 

tsac it e~s and :Jacents t: eg. uniform change from ~upils. 

behaviou~ managemen~ - a sha~ed concern of pupils, paren~s 

and teachecs ) . ~he desice to seek theic v iews and infocm 

parents uJas shown in both cultures, pacticularly Kuwhai with 

theic oaren~ sur vey and discussion meetings. ~he rnos~ 

successful strategies appeared, ~hen, t o be involvement of 

all and infocming all. Th is will be further elabocated in 

the next sec~ion. 

When considering what modifications occucred, it is 

necessary to e xamine the source , stcategies and initiation 

of change. The openmindedness. accessiblity and oopulac ity 

of the two o ~ incioa l s seem to be strong contributing factoc s 

foe fa c ilitat ing change. 3oth 

people ' s sugges~ions, sought 

consulting with other teachers 

about the shortened l unch houc 

principals resoonded :o 

further information by 

Ceg. the whole staff talked 

at Kowhai ; Manuka enabled 

other teachers to lead sections of professional 

development staff meetings) and, where appropriate, Cie. 

affecting them) consulted parents and pupils. 

Interestingly, McMahon Cl986) developed similar conclusions 

- that it must be more than the principal who wants a school 

review; that there needs to be a degree of mutual trust and 
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confidence. a share in ~he decision-maKing and c8nfidence :~ 

the principal to take seriously any recommendations staff 

make, and a willingness ~o work collaborativeiy. Sill James 

particularly, seemed ':o be ''..n touch' with :.:1e staff 

feeling, ~acilitated ~y his s~or~~eller and a~ the end cf 

the term was urging his staff not to overcommit themselves 

- as a hard work ethic is an integral oar:. cf the culture. 

this could be difficult. 

Attention to learning needs seems to be a significant 

feature of both school cultures Can imoortant value in 

each). :<owhai interviewees mentioned in oarticular the 

effects of the bilingual progr2mme on the self-esteem of 

children; and attributed the decline of playground violence 

to more relevant programmes. 

T~acher: Rt le~st ~e don't have as •uch blood and 
punching as at the b~ginning - perhaps because our 
progra••es are •ore organized no~." CP. 8 21/2/89) 

The bilingual programme had been surveyed with the community 

and tea~hers and, oroviding there was choice. 

supportive of it. Children were more ambivalent about it, 

as shown ln chapter six. A similar thing happened at Manuka 

with a Special Needs programme to which interviewees 

attributed students ' higher self-esteem and improved 

playground behaviour. Again, this was the result of the 

whole school community (pupils - who have the choice to opt 

into it, their parents and teachers) being involved. 

It is interesting that in both schools pu~ils initiated 

changes, were listened to, and the changes were implemented 

Ceg. Kawhai children being allowed to skateboard an the 
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school drivewa~. ~penir.g and c~osing ~he ga~e when ~eachers 

arrived: and a~ Manuka the alternative uniform and change ~o 

the computer organisationj. In accordance with their 

orderliness and organisati~n. ~he students at Manuka had a 

set time ~ jth nrincical each week ~or =las s 

representati ves to put fbrward their v i~ws . . c Kowhai where 

the wa~ of li fe ' is more informal. the skateboarding 

practi~e appeared to evol v e and be tolerated. The 

involvement of c!,ildren in decision-making eoitomizes the 

teamwor k and ~a rticipatory v alues of . both cultures anc ~ay 

well be a t nctor in ef fecti v e change. Other fact~rs 

promoting change are now considered. 

What asoects of the culture aooear to oromo~e chanoe 7 

The question posed to interviewees in the two schools was: 

Uhy do you think change has occurred? 

Tables \I and VI . summarise their resoonses. To make sense cf 

this data. cesoonses were collated and fact~rs men~ioned :~ 

both schools were extracted: 

1. The Principal ~an~s change 
2. The Princioal i s a l eader of change 
3. Staff and principal have a shared goal 
~- Staff who work well together 
5. Recognition of the need to char.ge 
6. Hardworking staff ( prepared to put the time and 

effort in) 
7. New staff 
8. Willingness to ~hare and pnol resources 
9. Clear communication 

From the writer's observations she would endorse all the 

above factors as mentioned by the interviewees; and hence 

the ' following propositions on the process Chow and why) of 

change are grounded in the data. 
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, eg. Keni han and Renihan 

198~ , rullan 1985, ~oldaway 1988, ~aldwell and Spinks 1988), 

is the oredominance of the orincipal. seen in the first 

three factcrs. McMahon ~ 1986). argues t~at ~he principal 

needs to be a change agent: ~ hich is aoparent in the 

cultures of Kowhai and Manuka ~resented in chapter six. The 

principal wanting changE is important as an exemolar, ie. 

the effort put in by him/her can inspire ~he staff to do 

likewise. LVen more importantly, the principal is the oerson 

who makes decisions on school organisation (w hether it be by 

participatory or autocratic dec~sion-maKingJ 2nd who seeks 

to make st~uctural alterations :o ~acilitate c~ange ( such 

as suppor~ with r elease ~ime and an easing of the 

workload ) . 

Inkson et al C1 987 ) , would argue t hat the principal is the 

keyholder who enthuses and influences others to strive 

willingly for company goals. by exhibiting qualities of 

commitrr.ent , ener·gy, .,;i sio r. and ::ommunication. 7he 

participants endorse this t~i th their acknowledgement of a 

leader·, probab 1 y because a l eader i s one who commits 

people to action , wh o converts followers int o leaders, and 

who may convect l eaders i nto agents of change (Bennis and 

Nanus 1985) . A leader also needs .to conceptualize the 

change process and final outcome. 

Related to this point and of significance in both school 

cultures , was the value of teamwork; people being prepared 

to share resources and work together towards a common goal 

which was facilitated by involvement in the decision-making 
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process. ~lex~nder ( 1985) endorses ~his finding. The 

importance of teamwor k is probabl~ due t~ several reasons: 

from such inevitable ~ommunication and i nforma~ion people 

have a clearer understanding the •easons for change 

( consistent with 3ushnell f 1S71 ) and Alexander ' s ( 1985) 

study of change) and the proposed orocess and ou~come. 

Other reasons would include the s0ppo•t and companionship cf 

others undergoing the modifications and stress at the same 

time and , a v ital factor surmised by the writer. is the 

recoonition of staff's effor~s. In both cultures the 

princioals praised cheir staff and acknowledged their 

efforts. I nterest ingl~, Peters an d Waterman Cl 982 ) agree 

with this prdctice: 

"it is the tradit ion 
with considerat i on, 
personal achievement 
success . " C P . 2'-±'1 ) 

of treating every individual 
respect and recognizing 

that creates a climate of 

At times the principals themselves pitched in to help ease 

the workl oad, such as when Greg arown assisted with maths 

teaching and offered to do wet day duty. 

Recogn i tion of the need ~o change ( referred tc as ·need-

sensing ' by Quinn, :986 ) ' is probably enhanced i n both 

school cultures by the arrival of new staff who have minimal 

ownership with past ways of doing things, and hence are more 

wi lling to change. 

HHith our present staff 
(co••unity involve•ent, 
couldn't have last year.u 

~~ can take on all this 
curricula• chang~~>. H~ 

Bill J••~s 10/2/89 

This is also seen in the new principals who initially could 

see the changes needed with a more objective eye. They set 

the changes in motion and are now beginning to ease the 

pace. McMahon Cl986; P. 10'-±) argues that, 
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In light of this point . it ~nterests ~he writer that both 

Greg and 3ill managed ~o ' dispose' of an ~ncomoetent 

teacher, using a combina~ion of gentle oersuasion and 

profess : onal means. I s this a key to their management st~~e 

- attracting only those teachers who will comoly with their 

vision, and encouraging those to leave who will not mould 

i nto the team? In both cases the influence on staff (and 

commun ity morale) was sign i f i c)nt. 

Movi n g on to observations in the field, the writer believes 

that , for change to occur there i s a need tc reduce the 

appearance of a heavy workl oad. 

"People need to realize that it's not going to be 
hundreds of ho~rs of ~ork", co~~ented Greg Bro~n. 

20110/89 

Teachecs expressed concer n about the time anu energy that 

needed to be expended in a c~ange. This co~ld be anot her 

reason why team wor k i. s successful in i mplemen~ing change 

since the worklo ad is lessened by shar ing. 

"I believe the co••unity 
consulting ••• Teachers can't 
staff don't live in Ko~hai." 

should be · doing the 
be everyone ••• •ost 

CP. 1 16/11/88) 

Greg is intimating that involving a wider range of people 

reduces Lhe workload pressure. It also means that the sam~ 

people are not overburdened and there is a wider 

understanding of the change. This idea leads to a further 

\ 

proposition that teachers need to be convinced of the 

reasons for change, 

"Thtt staff are not anti but if you c•n still it 
tod•y to thea it would b~ good." CP. ~ 29/9/88) 
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says Greg ~o the Develooer. asKing him to convince ~~e staff 

of the need ~o consul~ ~ ith oarents. Teacher understanding 

grew ~ ith later involvement in meetings and planning ~he 

school ' s consultati ve strategies ~ith parents, and hence 

teacher resistance diminished. This is oartly because 

teachers tend to rationalize change as being a modified fo~m 

of what they are already doing, 

Teacher: It's what we're 
It's just a matt~r of 

CP. 7 29/9 / 88) 

already 
writing 

doing basically. 
i-t down." 

This comment reinforces Sarason 's C1 971 ) belief that the 

more things change, ::he more t~:ey stay the same. 

The idea o~ a tr:al seems to make change more acceptable: 

Bill: We will trial co•posite classes throughout 
1989 and review it in Septe•ber ••• " CP. 2 30/1/89) 

This point was received"~ ithouL protest from the staff Cthey 

had been involved in earlier discussions on it). A similar 

' acquiescence Creported in chapter six) was seen at Kowhai 

School wh en it was agreed to trial the shortened lunch hour . 

especial ly when the decision was deemed ::o be f~exible and 

likely to be reviewed. Bill's mention of a school review. 

which he instigated l ast year and intends repeating each 

September, had the advantage of making the staff aware of 

how much they had achieved ( refer to the 'Image' chart in 

appendix v) . T: 1e ' image chart' allowed t~em to refler.t on 

the process c:nd realize why they had felt so tired. A New 

Zealand study by Robinson C198~) similarly highlighted the 

benefits of 'awareness raising' in schools undergoing 

reviews. 

Flexible school organisation seems to be anothe~ key to 
~ 
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allowing change and :morovemen~ ~a occur: 

Greg: He can't put things in concrete - we'll change 
the orga:>isation as it's nee-ted." CP. 31 13/'±/89) 

G 

Both schools changed the organisa~ion of classes this ~ear 

( comoosite classes: separafe New Entran~sj, Flexibility was 

seen at ~anuk a in the lmplemenLing cf a pubertal change 

programme throughaut '.:he school'. 7eachers were paired up 

f or support, which was made ~ossible jy the D.P. ~elieving 

i n c l asses, two part time teachers being redeployed and a 

modified timetable being provided for several other 
\. 

teachErs. Such f l e xibi 1 i ty allowed the progra111me ::o proceed 

smoothly. Fullan C1.:386 ) ind i cates th~t change results i n 

increasing n eed for reorganisa~ion that i s, i n further 

change ! However, more importan~ly for Manuka, the pube~tal 

change programme and change in school organisation 

symbo li zed the principal ' s endorsement of the change and, 

agai n, the power of teamwork. 

T ~e inv o lvem2nt of uarents added a f urther dimension to 

change in the school cultures of Kowhai School and Manu k a 

I ntermedia te . Th e first stage of change ~ ith t~e community 

seems t o be inf orming . The ~eacher who s en t home wee k ly 

newsletters informing parents of her programme had the 

highest proportion of i nvol vement from ~arents in the 

school. The writer ' s research paper, ( Poskitt 1:388) 

incorporating v iews of parents from Manuka Intermediate, 

suggested that parents who felt they were well-informed 

about the school's programme w~re more likely to be 

involved . A teacher f6und from his own personal experience 

that parents change when they are informed: 

I sptrnt 
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time with 
and no~ 

place." 

her 
she?s 
( p. 20 

and she ca•e and Yisited the 
yakking positiv~ly around 
2/3/89) 

-. 
school 

the • . 

Once i nforrr.ed, par en~ seem t o need r soec if ic task to 

warrant theic ~i me and effort in being i~volved at schocl. 

Kowhai School had an coen School Committee meeting · inv!.t~ng 

parsnts to j oin a consL ltati v e committee to liaise becwee~ 

school and par e nts with carent v i~ws on sc~oD l matters ; ~ut 

the vagueness of the task meant few people volunteered their 

ser vice~. Greg invited carents to act as a catalyst growp 

t o make th ings happen but confusion prevented t;,e 

committee ' s ~o r ma t ion . Deal and ~ennedy ( 1982 ) claim t;,at 

the argument for change that a principal advances must be 

credib l e, otherwise s / he will never convince anyone :o 

change . 

Hcwever, as a sc hool becomes inv~d in the w1d er community 

~~-----
Cas Manuka did with it s field officer system ), 

11 the school see~s to he recognized as a focal point; 
we hadn?t had interactiOn before like that with the 
Hhanau centre~ c o~~unity centre ••• ~~ CP . ~ 1 0 / 2 /e~~ 

"Trevo r invited a parent to co•e next week during 
•anual ti»e and m~et the staff, so a couple of 
parents are co•ing. It?s valuable." c p ', 20 2 / 3/89) 

Thus, once teachers have taken the initiative and gone ·out 

to meet par(nts, a positive spiral seems to occur. 

' Finally, effecti v e change seems to require a balance between 

the demands of the change and the maintenance Df educational 

programmes: 

"I'd love to do it without the class," said Cathy. 
\C P. 20 2/3/89) 

. 
Cathg explained her experiences of conflicting demands 

between launchirg into coDsulting · with parents while stil 1 
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preparing lessons and :~onting ~P to ~he class during t~e 

day. A balance seemed to be achieved at one stage at Manuka 

for Paul said, 

uz haven•t had to 
except for courses, 
obviously coping.u 

organize r~lievers this year 
so the staff is really good and 

CP. 20 2/3/89) 

He then we~t on to say ~hat :eachers who weren ' ~ coping with 

their c las::.'ies tended :o phone in 'sick' more often than 

other· t eachers. However, the cumulative effec~ of 

conflicting demands and pressure was seen in chanter six 

with the ~anuka staff; especially at the end of the term 

when Bill. the principal. urged them '::o s lotu down and have 

' bread and butter ' programmes that ~ould not ever-commit 

them. 

On that note it is pertinent to consider inhibiting cultur3l 

forces. 

What cultural factors inhibit chan~e? 

In accordance w ~th Fullan ' s belief that change always takes 

time and involves anxiety and uncertainty; the writer found 

that too much change too quickly is ineffective: 

"I phoned Bill James this afternoon endeavouring to 
arrange some classroom observation far Friday or 
next week. Bill said he was 'bashed' ie. really 
busy and tired - he understood the reasoning and 
need for classroom observation but felt it would be 
better to wait until at least next week because the 
teachers were feeling very stressed at the moment 
and a few on the verge of tears. He mentioned that 
the framework the group had set up last Friday 
Cl0/2) had left the group feeling quite pressured 
so he didn't want to add any stress to them at this 
stage ... " C P. 1 15/2/89) 

I~ spite of the principal ' s consideration towards teachers, 

the stress, and anxiety engendered by change 
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reduced teachers ' abil~t~ co 

' 
:he Manuxa intermedia~e 

staff were going ~nrcugh 2 ~eri~d of iow morale and 

comparing themselves.with others · ~ackstabbing' at tnis 

stage. Maybe i0feriority and anxie~y are prerequisites f~r 

cha11ge, stimulating the search for alterna~ive ways cr 

better ways to cope ·: Bill u rged them to slow down and 

rescheduled their mee~ingsJ. ~ lterna~i~ely, anxiety could te 

an inhibition to change ~ith low self-esteem reducing t~e 

confidence of people ~0 change. Nevertheless. the 

acknowledgement of stress did slow the rate of change, 

aroused the support networks. ( teachers were given ' mental 

hBalth days ') and statements of j ustification. r 'It's all 

rigrt for them to do it - they ' ve got no kids to l ook after 

at home'), 

Because of stress, Greg Brown at Kowhai School also wanted 

tu ~~~~ down all the changes. The pressure at Kowhai meant 

the staff had plent~ of ldeas but little real action or 

fundamental change occurred as teachers were overloaded. 

"The staff's •inds are exploding,u said Greg 
CP. 3 29/9 / 88) 

Teachers, then, worry abou~ the time and energ~ involved. 

and are hesitant to launch into change: 

Trevor: There>s the ethical proble• of ho~ often you 
can leave your class.u CP.8 10/2/89) 

At a staff meeting Cathy urged teachers to select an easy 

topic for term two as they were all exhausted from 

implementing pubertal change in term one. Change, :hen, will 

be slow and inefficient without support. 

"Ma~ia and Gretchen have changed class levels and 
are still adjustinci routines and trying to 
establish programmes in week ~. Gretchen said she 
doesn't know how to set up her reading programme -
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21 / 2 / 89) 
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The antithesis of this feature was seen in chapter six with 

the supnort and :.ime given to ;=~romoting bilingual 

programmes and pubertal change teaching. 

I nv o lvement i n sc hoo l c hange a f fects i mmediate day to d ay 

c oncer n s : 

Terry: It scre~s up your classu C refe~ring to being 
absent a~d hav i ng relievers ) CP. 10 2~ / 2 / 89 ) 

Greg: It sounds all right 
the 111o•ent •• ~ C P. l 3 

but we're pretty busy at 
21-± / 2 / 89 ) 

N ever t~e le ss. the ~ ~anaged t o r ed u ce th is cisrunt i on bid 

tak ing one out of each pair of teachers for discussions ~o 

that one teacher was l eft for continuity of programmes, and 

by us i ng regu l ar relievers : 

uour relievers kn6~ our progra••es, the kids and how 
we go.u Lisa CP. · 12 2~ / 2/89 ) 

Althoug h the co mmu ni ca ti on to s t a~f w3s good i n both 5choo l 

cu l t ur es , t eac hers ~ h o were not i nvol ved i n plann ing 

meet i ngs di d not a lways understand the s i gnif i cance of br i ef 

r epnrt-back s t ateme nts c f ' change agents '; and , when t he 

implicat i ons of dec i sions made were realized , people felt 

offended , confused o~ jealous: 

" Ce~i li a d i dn ' t understand why the staff were 
surveying parents , 

uue'll be attacked again this year. It was asked 
last year. Ue'll get negative feedback. Worale is 
low enough as it is with Curricula• R'view and 
Picot. Can we as a staff cope .with ·being attacked 
again?" CP. ~ 7/3/89) 

The reader is also advised to refer to 

schedule ( chapter si x) for further comments. 

the ~ interview 
l, 
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The fundamental ~roblem of ' sloggi~g ~he ~illing horses ' 

( that is, not sharing the workload ) meant some staff talent 

was l eft untapped. and resulted ~~ exhaustion for ~hosE 

people di rectly involved. Such e~haustion i s exacerbated ~Y 

the absence of time and cesources ( time ~as offered. ~ut 

teachers were reluctant to have relievers due to the reasons 

outlined above) and ~nadequate recognition of the effort 

made. Failure to change was, as Sarason ( 1971 ) argues, 

partly due to the failure ~o consider a ~niverse of 

alternati ves. · 

Contributing to this state of affairs is the dilemma .between 

continuity of 2hange ( ie. ~eeping the same few staff 

involved, such as the three k ey people impl ementing £ubertal 

change ) with the risk of i~olation and ·j ealousy; or allowing 

everyone to have a say and hence diffused change may occur 

Ceg open School Committee meeting described earlier). 

Koller and Schlesinger C1986) argue that the position of the 

initiator to the resistor i s critical for effecting change. 

They say the c ommon mistake is t o mo ve ~oo quickly, :o 

involve too few people. This cause5 problems i n 

organisational change, which is exactly what happened at 

Manuka Intermediate. 

Why have the changes occurred? 

Overall then, in answering Sar-ason's ( 1971) challenge in 

chapter two, to 'marry the change process to the site ' it 

seems that the culture at Kowhai School, in tending to be 

more flexible and informal, resulted in the staff feeling 
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less oressured =han a~ ~anuka interm~diate. bu~ change 

occurred at a slower ~a~e. Change ~ha~ was camoa~ible with, 

or did nat canflic~ ·uith ~roma~ing biculturalism. concern 

far learning and teacr.i~g. and ~eamwark seemed ~ore likel~ 

to be ins~ituted ( refer to li st of changes ;iven a~ ~~~ 

beginning of the chao~er J . Some ~ifficulty was signalled ~y 

Greg with more than half the s~aff no~ living locally, 

inhibiting attendance at evening meetings and extrc=>. 

activiti-es. ( p. 3 29 / 9 / 88) Having a higher oraoortian of 

alder and married s~aff when compared with Manuka 

Intermediate may also be a ~actor in moderating change. 

Nevertheless. Peters and Waterman C1982) say that an 

organisation, 

"thrives an intense communication, an the family 
feeling, an open door policies, on informality, on 
fluidity and flexibility, an nonpolitical shifts of 
resources. This constitutes the crucial i nternal 
focus: the focus on oeople." CP. 323) 

This comment succinctly describes the cultures and reasons 

why change has occurred at Kawhai Schaal. 

At Manuka Intermediate successfu l change appears ~a occur 

when the changes are comoatible 1~ith the values of putting 

people first, promoting a posit ive image and aiming for 

excellence, such as the introduction of a brighter 

alternative uniform. Possibly because the staff tended to 

be younger than that of Kowhai School, changes were greeted 

more enthusiastically and, in the more organized and 

structured culture , change was more visible , but it was at 

the cast of pressured staff. Although with a larger staff 

th~re are mare people to share the load and effect 

change there a~e more people to inform. Discussions at staff 
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met ·cings ~nvolved ~any ~eoc~e b~c 1oc everyone. 

compared with .the Kowhai staff meecings. This could suggest 

that th8 sacred value of teamwork is being challenged and is 

a c ossible site of ideological 3nd cultural change. it may 

be ~ore likely thac the size ~f scaff necessitated several 

teams Cthe school is struct~red int o ~ teams of teachers J 

who. in a power play, are str~ggling to exert influence on 

the dominant ~ulture. Common ( 1 981 ). asserts that. 

"teachers and change agents want control and cower 
to infl uence aDd change other oersons and that 
power i s the chief moti ve oroducing changes in 
organisations. " ( P. 82) 

Thus. particular schools may be faced ~ith =onflicts 

resu lting from being bound ·vertically' t o the requirements 

of the dominant culture an d 'hor izontally ' to the 

requirements of the l ocal culture. CBates, 1987 ) 

How are these chanaes cercei v ed by the school commun ity 7 

Formal and informa l interv j ewing of oarticicants revealed 

that, when asked what changes had occurred at their school. 

part i cipants frequent l y recli e d , "Oh, lots of changes" but 

found i t difficult to soecify them. The writer ' s 

proposition , t hen, wa s that o nce a change is implemented it 

tends to be accepted; the culture adapts and the change soon 

becomes taken for granted 'in the way of life'. This 

phenomenon i s ·possibly a profound indicator of truly 

successful change in any given culture. 

On a different l evel of acceptance , those changes that were 

recalled were generally perceived as ' positive or good' 

Crefer to tables V and VI) by the interviewees. Some felt 
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they were needed; while · ~thers ~elt the ~a~e of change 

needed to be· slowed down. It was generally stated tha~ 

people who were informed liked the changes. 

Mas~ interesting was ~he fac~ that every in~erviewee at 

Kowhai Schaal believed that children were ~he cnes most 

affected by change. Changes seemed to be in accordance with 

their sacred bilingual value and its subsequent 

modificatiu:~s to the learning and teaching programmes ( the 

ultimate purpose of a school ) . All interviewees included 

' curriculum ' matters as still needing change. Levir, ( 1986) 

argues , 

"it l.§. clear that it is micro ··leve:l processes -
teaching and learning in classroorr,s which are 
critical to quality ... improving quality and 
effectiveness requires focusing an instruction" 
CP.3 ) 

That is, what h appens in the classroom should over•ule 

organisational or structural concerns. ( Tentatively shown 

at the beginning of tt1e chapter i n the Table of Changes :' 

With th e exception of three interviewees. Manuka 

Intermediate also concentrated on students . !t tended to be 

those most 'overloaded ' who forgot about the children. What 

is interesting here is the greater recognition ( naturally) 

of teachers. However, their consciousness of community 

involvement was reflected ir. three people mentioning the 

parents and wider con1muni ty as benefitting from the changes. 

Whether Manuka's programmes are refined, or that the 

consciousness of image and excellence are to the fore, is 

difficult to distinguish for the majority of changes sought 

by Manuka people were environmental or physical; not 

educational. 
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Levin (1986) maintains ~hat in most matters of ~ublic 

policy, percep~ion is at least as impor~ant as fact. Both 

Greg and Bill, par~icularly the ~atter. as ~he resul~ cf 

surveying parents in third term of 1988 . have made changes 

to written and oral reports ~o parents. 3oth principals have 

increased the frequency of new~letters and consciousl~ 

publicized the ' good things ' h appening at the school. I t 

appears that the emphas~s on ~he positive Ca sacred value 

and ritual i nstigated in both schools) has influenced the 

wider school communit~ oercertions. Informal i nterv iews 

revealed some interes~ing commen~s: 

"Hainly attitudes have changed children are now 
proud to co•e here." CHanuka parent 1012189) 

"The school life has changed considerably - so the 
co••unity's perceptions would too." CHanuka teacher 
1012189) 

"One lady said what a neat school and what a change 
in it" CHanuka> 

"Greg has •ade the school aore open and parents 
feel more welcome here now. Parents are beginning 
to talk aore favourably about the school and the 
school is becoming more popular ••• with fewer 
children passing the school to go to the other 
p;"i•ary school •• there's a nicer feel at the 
school." <KoNhai parent 13/4189) 

Interestingly, Pl~ters and Waterman C1 982) state that 

excellent companies "are obsessed about widely sharing 

information and preventing secrecy". ' P. 258) It appears 

that Kowhai School and Manuka Intermediate are taking 

notice. The point was made in the literature review by Cuban 

C198~) that the concept of school effectiveness ignores 

wider educational outcomes prized by parents such as sharing 

and developing self-esteem. Such changes at Kowhai and 

Manuka Schools, perceived as important to parents, have been 
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publicized b~ the schools with ~he result tha~ paren~s view 

their school as not only having changed but also having 

improved . Comments from ·one of many people interviewed 

probably sums up the situa~ion, 

nThe ill-inforeed think it's the pits, people who 
are aore aware think it is very positive.n 

Conclusion 

If, as Hopkirs 098Lf) asserts, " that a goa.::. of school 

improvement is an ability to handle change" CP. 13), then it 

would appear that Kowhai School and Manuka Intermediate are 

beginning ~o embark on the journey towards school 

improvement. Significant changes have occurred because both 

schools have i mplemented changes c ompatible with their 

school cultures - they have viewed the school as a whole, an 

'ecosystem of mutual dependence' CEisner, 1988). 

The school changes cited by participants i n table \III CP. 

136), are seen by the following regrouoing to be compatible 

with the · sacred values' of the cultures. 

Table IJ I I I Lin~ina culture and chanrrg 

Cultural Values from Kowhai School 
Bilinaua~ Emphasis Informality 

more bilingual programmes 
increased self-esteem of 

Maori children 

Concern with learning 
and teaching 

fewer staff changes 
tighter programmes 
more meetings 
cross-grouping 
structure of classes 
computers 
smooth start to year 

Open School 
change in atmosphere 
more relaxed/happier/settled 

Concern for people/ 
teamwor·k 

more meetings 
improved playground 

behaviour 
working towards 

discipline 
cleaner school 
secure school 
less migration to 
other schools 
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Putting peoole first 
few staff changes 
Special Needs programme 
lunchtime sports 
better playground 

behaviour 
composite classes 
discipline oolicy 
syndicate meetings 
positive reinforcement 
teacher ::-esponsiblities 
assemblies 
better communication 

"Y 

Promotina ~xcellence 
extensions 
computers 
lunchtime spor~s 
positive 

reinforcement 
assemblies 

I mage Bui ld.\..!J.g_ 
discipline policy 
lunchtime sports 
assemblies 
publicity of 

between teachers 
accessible principal 
staff will ing to change 
ear li er parent interviews 
alternati ve uniform 

good things 
prospectus 
alternative uniform 
more newslette~s 
openness 

more newsletters better image 
openness 

· more stress / pressure 
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Table VIII thus indicates the critical nature uf the 

cultural values in school change, for participants' stated 

changes, are grouped above according to the 'sacred cultural 

values ' . One could argue that the im portance of the value 

"' i s discerned from the ~r~~er number of changes c~ted for 

particular values but, 

"No single element of school eff ectiveness cnn be 
considered in isolation from all of the others, or 
from the total situation in which it is found" 
CMacKenzie, 1983) 

How do these cultural changes relate to the concept of 

school effectiveness? It is oossibl.e to compare the 

'successful factors · which facilitated c~ange in the t~o 

cultures with the effectiveness factors outlined in chapter 

two. 



Tahle IX Comoarison of Cultural fact.::rrs 

Ef~ective~ess Factors 

SUCCESSFUL CHANGE FACTORS RENIHAN'S FACTORS 
OF EFFECTIVENESS 

Principal wants change Leadership 
Principal is a leader of change- Leadership 

IJJ i th 

P. and staff have shared goal --- Leadershio/sense of 
Teamwork mission 
Recognition of need ~o change---Attention to sc.climate 
Hard working staff---------- L'Jreat expect.ations 
New staff 
Willingness to share resources 
Clear communication 
Acknowledgement of staff--- Feedback/positive 

efforts motivational st.rategies 
Disposal of incompetent tei chers-Leadershio 
Reduce workload appearance ---- Attention to sc. ::::limate 
Involve a range of people 
Understand reasons for change 
Rationalisat.ion of change 
Proposal of a trial 
Flexible school organisation Leac~rship 

Involvement of parents in change 
Specific tasks for parents 
Balance demands of change and Ac~demic focus 

maintenance of programmes 
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The writer has identified some factors from t~is study which 

do not f i t i nto the ~eni hans ' schema. Other researchers 

cited in chapter ~ w o alluded :o a few of :hese items; eg. 

Ramsay et al Cl987 ) with communit~ relationships. The 

grounding of a few other theorised factors may Jell be the 

coniribution that this study makes to educational 

administration. "Each school must implement successful 

factors in ~nique ways, within a culture of mutually 

reinforcing expectations and activi~ies" ( MacKenzie, 1983 P. 

8). The subtle strategies and differences in the schools 

outlined in this chapter are testimony to that view . 



CHAPTER EIGHT: CONCLUSION 

Introduction 

Chapter eight ties together ~he ~ultiole 

158 

strands from the -. 
thesis: the review of the.; ~elated ~i terature, the t:hicJ.t: 

descriptions of the two school cultures, ~he grour.ding of a 

theory of the processes Cthe h ow and why) of change and, 

thus, what facilitates school improvement. The realities of 

using the particular methodology are reconsidered, the 

potential usefu lness of the study i s briefly examined and 

suggestions are made for further ~esearch. 

Linking the Strands 

The review of the related literature indicated some 

conflicting evidence in that factors common to successful 

change in many situations were vi olated in others. The 

literature indi cated that understanding the nature of =hange 
_____ ,.. 

in schools seemP.d to rEquire more than conditions, with some 

researchers suggesting ' the importance. of successful 

leadership and management. Cuhan Cl 987 ) argued for the need 

to examine dominant patterns over time to determine what was 

durable and what wa~ transient - implying the need to study 

school cultu~e Ci .e the school as an on-going entity). The 

generation of a climate for change was b~lleved to be the 

most critical component of change according to Russell et al 

c 1973). The problem is that it is also the most elusive 

component to describe. since it manifests itself in many 

ways and, consequently, minimal research has been done on 
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' how and whlj c!"lange;'! accurs .• •: Fu l :Can. 1985) :he increasing 

need for reorganisa~ion and the imoor~ance of interperscnRl 

relationshios was implied by Russell al, but somehow a 

balance needed to be achieved be~ween theory, interpersonal 

skills and knowledge o: cultures. :he writ2r concluded ~ha~ 

kDowledge of change orccesses alon2 was insufficien~. Change 

mus~ be dove~ailed into the comole.:<ities of the organisati.cn 

to which it is being aoplied. 

The literature on culture suggested there may be multiple 

sub-culcures within a school ( Erickson , ~987 ) and tha· _ 

culture arises through social. conf 1 i ct. The key, according 

to Beardsmore (1 985 ), is to have an appropriate balance 

between the solid core values which provide stability, and 

strategic fle x wh~ch allows exploration, experimentation, 

and questioning, but he does not say how to achieve tha~ 

balance. 

· .~ ' 

The detailed descr i otions of t wo schoo l cultures in chao~ers 

five, si x _and seven ~evealed . some ' sacred vaiues' such as: 

bi1ingu~lism , concern for l earning and teaching, concern for 

people, teamwot k , aiming for excellence and image building. 

When these were examined in the light of cnange and the 

factors that facilitated cha~ge, it was discovered that the 

real changes in the twa schools supported the sacrr~ values. 

Such change may possibly be linked to the need to adapt to 

environmental forces, and the continual adaptation and 

readju~tment of this fine balance suggested by Beardsmore. 

Such enhancing and strengthening of the culture could be why 

the values are sacred. 
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However, .:.t IJ.J as found that -che cultures co:lsisted of 

interconnectirig networks of sacred values u.hich contributed 

to a whole culture. Within :~s :l etwo~k 20 oroposi~ion~ 

were derived as factors f ac ili ~ating change: 

l . The ?rincipal w?nts change, 
2. The Principal i s a leader of cr.ange, 
3. Principal and staff have ~ shared goal. 
~. St~ff who wor k well together ( teamwor k), 
5. Recognition of the need to change, 
6. Hardworking staff ( preoared to put the ~ i me 

7 . 
B. 
9. 

effort in), o 

New staf-f ( especially the Principal ), 
Willingness to share · and pool resources, 
Clear communicat i on , 
Ac kn owledgement of staff effort 
Removal of incompetent teachers. 
Need tr. reduce appearance of wo~k l oad , 

Inv o lv e a wide range of people, 
Understand reasons for ~hange, 

/ 

and 

10. 
11 . 
12. 
13. 
1'L 
15. Rationalization of change by teachers as being 

a modifiect form of what already doing, 
16. 

17. 
18. 
19. 

20. 

Proposal of a trlal makes change more 
acceptable , · 
Fle i ible school organisation, 
Involvement of parents in change, 
Specific task needed for parents to warrant 
their time and effort i n involvement, 
Need to balance ·the demands of change and 
maintenance of e ducationa~ programmes. 

an d factors inhi b iting ~hange: 

1. too much change t:oo q uic k ly is ineffectiv~, 
2. change is slow and inefficient without supper~. 
3. involvement i n school change affects immediate. 

day to day concerns , 
~. people no~ · involved in change process can -~el 

confused and resentful, 
5. failur~ to consider a universe . of alternatives 

i nh ib its .change, 
6. dilemma between fe~ people being involved and 

continuity of ch~nge, and many ~eople being 
involved and diffused change. · 

rJ .Jte: Ihese proposi t~ons were generated from the · 
fieldnotes. Refer to pages 5~-57 for descriptions 
of the process. I 

The differences of approach to change intimated in chapters 

six and seven indicate the importance of marrying the cha:lge 

process to the cultural site; that all factors need to be 
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considered as heing ~nterconnec~ed and cQn~ributing ~o a 

whole . . Although many nf the :actor~ may be iden~ified in 

other schools, the particular combination of factors are 

peculiar to the two schools studied in this thesis. Through 

the detailed study cf two ~articular contexts it is still 

possible to clarif~ relationships , to pinpoint ~ritical 

processes ( as shown in chapter si~) and to identif~ 

phenomena common to both Cr.hapter seven ). 

It is hoped that t he reader has seen that school cultures 
' 

and the proce~s of change tend to be fluid, emerging and 

consisting of multiple realities ~hich are in corstan _ 

r.egot~a~ion. Woods C1 577 ) , goes so fsr as to sa~: 

"There are no truths to be discavered, or proo f_r to 
be made: rather the aim is greater understanding of 
the social action i n the situatiun under study." 
CP.'±5) 

It is intended that the reader appreciates the importance, 

and indeed :::ru't:ial role that u,1derlb)ing sacred values pla~ 

in a school culture in defin ing ' the wa~ of ... li fe' and also 

in determining what changes will actually occur within the 

school. It was proposed also that people within the culture 

may negotiate the manifestation of the sacred value, but the 

essence of the value is steadfast. This could have 

sL:bstantial implications for principals and sh~pers of 

culture. Before one can implement change or improvement in a 

school culture, it seems essential to understand the culture 

and use this understanding in the method, pace and type of 

change being implemented if successful change is to occur. 
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Methodology Reconsidered: 

With the benefit of hindsight the writer has several 

recommendations for further researc~. 

Although the ~riter v alidated her survey findings by 

checking the values in informal conversation with children: 

in another similar study, she would validate further the 

survey values with a brief questionnaire asking children to 

rank the values in order of importance. This could be done 

also with teachers i n the schoo l after v alues were derived 

from fieldnotes, i nter views and document analysis. Changes 

cited in interviews could be corcoborated with all 

participants to determine their agreement and the extent of 

agreement with them. A similar strategy could bg used to 

determine the cultural players; eg. "Who do you talk to if 

you want to know whc=it ' s going on around here?" 

The writ er r. as proposed that c!langes occurring i ;-, the school 

be in accord with the sacred v alues. It would be worth 

investigating how generalised this finding is; how a school 

can modify its sacred values, when and haw profane values 

actually become sacred values ; whether, in fact, a longer 

p8riod in the field would reveal further cultur~l players at 

Kowhai School, or whether the emergence of cultural players 

is a significant factor in a changing school culture. 

Concluding Remarks 
·' . 

Change redefines what is and ought to be in a school. 
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Successful implementation of 2hange ~equires knowing what 

changes are inherently compatible with ~he l ocal culture. 

which ones are not and which ones =an be negotiated to fit 

existing ;,ar ms. Such. knowledge =an 

understand i ng indi vi dual schoo l s ( Corbett 

only 

et 

come from 

al, 1987 ) -

f rom t he i nside o ~ :he cl assroom , through :he schoo l 

organi~at ion ~ o t he outreaches oF the community. Only then 

can successful c hang: b e i mp l emented and perceptions of 

schoo l i mpro vement generated. 



Aopendix I 

KOWHAI SCHOOL SURVEY 

1. Write 3 things you like abou~ being at Kowhai School? 

./' . 

2. Write 3 things ~ au don~t like abou~ being at Kowhai 
Schoo l . 

. . 

3. How i s t h i s schoo l different f rom other schoo l s 7 

~. What has changed a~ Kowhai School? 

5. What do your paren t s say about this school? 

., . 
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6. I s there any t hing else you would like to write about ~our 
school? 

THRHK YOU VERY lfUCH .' .' 



Appendix II 

MANUKA INTERMEDIATE SCHOOL SURVEY 

1. Write 3 things you like abou~ being a~ Manuka? 

2. Write 3 things you don't like abou~ bEing at Manuka 
School. 

3. How i s this school different from other schools? 

~. W~at has changed at Manu ka i ntermediate 5chool 7 

5. What do your parents say about this school? 

165 

6. Is there anything else you would liks to write about your 
school? 

TH~HI< YOU VERY HUCH .'.' 
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Appendix III 

INTERVIEW QUESTiONS 

l. i. f I was a new ~eacher ~ere. wha~ would I need to know 

abou~ ~his school? 

2. How is this school differen~ from o~her s=r.ools7 ... ~he 

same? 

3. Wha~ do oeople say abou~ this school? 

~. Wha~ do you no~ice tha~ is / has changed a~ ~~- school this 

.. . si nee you arT i v ed here7 ( eg. oeooie. image J 

5. Why do you think change has occurred? ~ s ource, factorsj 

6. How do you feel about the changes7 

7. How do other peoole v iew it? ( imor~vement i waste of time) 

8. Who has it mos~ly affected? ( Why has / hasn · t it 7 ) 

9. What else do you think needs to be changed? Wh~ 7 
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i-J-.c..uh&.-."1 v._.l..,,;, 

. "Over the last few weeks ;/I1 of you have been 
involved in speech •aking. Unfortunately we have k. . ly 

I
to choose a winner, although I know there have be!JJ-- ":"._. :.- :~..: 

\.r·P' •any good speeches. I hope you have enjoyed --f:he '-''J :1 
:)fJif _ .. ~-.,.\experience. Today 111e will hear the Sf!ite_<;lle.s of 5 H(...-r.;,CJ 

, ~·- !people - one fro• each syndicate. lfs StepM.11__111iiJJ_ .Jl•:.vc.d 
:.. ~ ' give you co••ents _.1~41~ - about it qnd I wi 11 -..!irk ,Jc..:.;.J:u..-- ... ~ 

the winner. G6od luck - i" - -ho-~e ·- - you enjoy-- it--..-we-. _ 
wi 11 certai nl'y_.fU)j_Q.Y _ _ t _he_ __ ~ntertili n•ttnt." tr-.~J/, .... e.J.., 
He read out the contestants-.- ·names nnd thsir order. 

The speeches were about the year 2000, school, 
words, school camps and s~cond languages. All i -~--~h~J 
contestants spoke for 3-5 m1nutes; spoke clearly, ; fu..cc.lfc-.<-C. 
were audible, C I sat at the back of the hall),! 
contained some humour and were well executed. The 
one on Words was done by a girl who stressed 
positiv~ thinking "1 can" rather than "1 can't as - · 1 
kias at lfanuka say. You should be I ike lfr Ja•es \f.~';<;;Co 
who always says at asse•bly lfa~uka is good at this/ 
and that, and how proud he is." CBill sat at the 
back by me and laughed). 

After the speeches, Paul asked students to applaud rc.c.uc -~: ... c 
.J 

them. Ms Stephen came for wCI.rd \..aDd congratulated t...u-c.;.:., 
them all on their fine performance. I can 't ----
remem~ ~- ber: '> exact words, but she concentrated on 

~vt ~osit~~ features of their speeches and gave no 
rt.··"(0.·c.!.•.,L,.tr i trc~ sm. She gave( , a c_oupl e witty repves to some 

of the1r speeches. ~jrt-c.t.,;._J Jfl.,cJ.L-.b '-• (<-4Jf'lt .. 

. d {w 
Then Paul came forward and s2id the wi nn.:;r would be\("'(.'t~u 
having a special dinner with Mr James at the Rotary 
meeting ( where other speech contestants will also; _ 
be compe"ting ) . "The winner is Linda." _ ·e/t.~~~'j 

~ ..... ; _~ \There was a spontaneous applause from '::he audience\~ ..:cc·JJ 

kc)-'""( ; and a few enthusiastic "Yahoos" from her syndicate. , 
. 1.).1\' Llinda had given a lively 'and enter·taining Cby body 
S~: ( ;r l anguage and intonation) speech ahout schools, and_Jn...ch .... r 

~ r asking for gr~ saw and choice by students as to v"k .. :'-cl.,c., ; 
what was taught. . . /d-IONj·~'-f-

~----- C'll cc (/c.., u.. J 

Next Paul '??kea syndicate , leaders to con1 e forward . /V"\l.o_IJ _u_f 
to present ~r it awar:ct.s--:- Awards were presented/S u \!..- re. , ... f'Y­
for overall wor-~l'if"provement, a new perso:1 settling ~ t.<.£.ttL-.t:.-:. 

\t. ( in, lead role in drama Cextension programme) and .. 
nu?P r for being a considerat8 class member. Students were~- , j--...,. c.,~ 
\' hYJ applauded. Then Paul urged girls especially, to ' ~ 

· offer to take billets whe . t Oxford come to play( 
sport against Manuka and to see him afterwards, 
gave a few sports notices, and then Mr James came 

-forward and spoke, +V~ t ~'t'- L. ...... :lcl'~1 
_MY-e Iii confessio ,...,/ to 1ak~ - I h:iven• t got the 

~\~ rincipal's awarGr:<fhis wtt,k but I a• d~lighted with 
_ t.IJ our benav lour this w~'k. , Can I say thos~ spettches) kJJ: hV~ 
tr-0" · w~r~ •ilgn1 t l cent. 1 "• ifv~r the •oon about the• - ,- £ , ,_ . 

rUII\1V'....,_,... 
such a high standard. Hell done people. I'• ov~r 
the aoon." 
Paul then told classes to go with their teachers ;orJ~ /,"''-.;_; 
Students f~led out quietly. CP.l-2 10/3/89) j 
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Appendix VI 

T E P A N U I N 0 ·T E ~ U R A 0 

SCHOOL NEWSNOTE1111 29 March 1989 ·- -------· .. -·--·--- - ·· 

E Nga matua, tena koutou. 

Dear Par.mts, 

TE WAKA TAPU 0 TAKITliflJ TRUST ·--------------- --
Te Waka Tapu 0 Takitimu Trust presents "Kahurangi" a group of yt)ung and 
youthful entertainers, who have' ·received full ·training under our Performing 
Arts School Hastings. 

The "K.ahurangi" Troupe specialises in presenting c.he best of cultural heritage 

171 

of specific ethnic races through educational progr~s, that will ati~late 
interest i~ the ·~oyage of the Takitimu canoe to Aotearoa-New Zealand". Through 
song and dmce "K.:lhurangi" brings to life the cultural heritage of the Polynesian 
people from all the different i"lands. 

1909 presents yet another year of excitement based on tribal history called 
''lCahungunu ki Heretaunga". These productions have already .,been presented 'to many 
schools throughout the North and South Island from 1905-66-87-88, and has 
received response from many people. 

This produ,tion will be performed at the Hall on Friday 31at March 
from 1.30 - 2.30 p.m. The coat pe r pupil ia $1.50 family rates 2 or more is 
$3.00. Parents are welcome to attend if they wish a~ the cost of $1.50. 
If you wish your child/ren to attend please sc~d the money along to school 
tomorrow ••••.••• 

SURVEYS 

At the moment we are proce~sing the questionaires returned so far •••••• however 
it is not too lnte to sen~ yours back to school if you haven't already done sol 
We would appreciate these being returned and feel they are·vitally important 
with regards to "Tomorrows Schools". This includes those people who wish to 
mako a nil or p~t return. 
Please£ if you have these fo~ lying around at home •••• can you pop them into 
the school or send along with your child. Again our sincere thankn to all 
those families who have returned these alreadyl 

PETTY THEFT 
... ·- ···-·--. 
Over the Easter holiday peritld some children entered Rooms 3 and 4 while the 
school was being cleaned. They took a supply of incentive stickers, childrer.a 
felt pens, pencils, pens, science equipment e.g. test tubes, ID88flifying alaaaes, 
magnets. 

Over the same period the trampolines locks were smashed off by persona u~own. 
If anyone has any information or can assist would they please contact either 
myself or Phon~ 

PRINCIPAL. 
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3/3/BS 

E Nga matua, tena koutou. 
Dear parent~ 
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During the past year we have made many changes to this school. 
Some have be~n physical ... such as the remodelled buildings. 

Some organisational ... for example the establishment of Maori Language 
Enr;chment r.lasses in the Senior School. 

Some have been ~~do with our vision of this school's roll in 
including our Op~n School Policy. 

We nee d to 3urvey our school's parent and pre-school community to 
gather an accurate impression of your ideas, wishes, opinions and 
hopes for your childrens education at School. 

ro assist us in this please find enclosed two survey forms. This 
survey has ~een made up by the group of parents and te~chers who were 
;elected at the meeting held in 1988 to report back on the first 
IUestionnaire. 

le have given each family two copies of the survey because ve believE 
:hat there may be di:ferent expectations w~thin families. Feel free 
:o use both forms. 

:ome concern was eY.~~essed about the surveys coming directly back to 
:he classroom. To help pzotect your confidenc~ you could ask your 
:hild to place completed surveys in the sc~ool' mailbox or in a 
:pecial box in the foyer. 

£ you could complete the Questionnaire by the 23 March, then we, 
.long with some parents, will summarise the findings and drav some 
nitial conclusions. The~e will be reportect back to you on the 6 
.pzil. We will then hold four meetings, at school on the 13 April . 
. t 10.30am, lpm, 3.30pm, and 7.30pm ) More Details will come out with 
he summary. 

f y~1· have any enquiries, please contact me at school or home 

oho ora mai 

Principal 



wW:. .t/7. eA../1. cJz.i..l.d 1
"' education : -

- fXlA.:_.i r- _"XZ.te .i..n ua-j-j /I.OOm activ.JJ..e"' 

- b!J ex:tend.i...nf) ..t.h.eA../1. "'cJwo.LU!.[f a..t h<Jme 

- by betn.9 "'uppo/ltive and encoUAagvu;; .the-Vz. c.AU.d and .:..he.iA 
c)U_)_d1en 1

"' ..teachV1"' 

- b !I /.a.U()UJ.i.n[l up any. pw b.i. enw tha-t a c cw1 a..t "'CJw a .i. 

- by t.each.u1[) mcn .. 'le/1."', "-e"'pec:t. and canp_dence a..t hume 

-·by. "'.t;z~"'iA[) .the iJnpa/l.:f.ance of. education .. 

- by. CLti Mdi.n[J. me e.:t.inf)"' and fX1A en..t .i.n..t e(1. v ..i_ ew"' 

by. 12JlCOU/la~f} CUA..i..O,j..i....t!J. 

- by. p/l.av..i..di.n~ a "'~atin[J env..i../l.anmen..t 

- b!J. be.i.n[J. up .to da..te will what the..i../1. c}U_)_d ~ d:Jin[) 

- cha-U_tmf)iA[) ..th.errz 

- by. .t;z e a..t.i..n.g. ..t.h. e..i../1. c.AU.dA en will /1. ~ pe c:t and dj_[ifU-ty. 

- efl,jUAe .tha..t .they. a/I.e ;;e..t..tV1r; enau[)h .<l.i.eep 

.to p/l.amote .<le..l..ecti..ve T e..l..ev~..i..on v..i..ewiA9 

to b/l.oa.den clt.U..dA eAA exfXVUence 
. ·-- . / 

, \..' _, qo..;•t._(t,: 1 ((J {JlC .-1ur;ve t1 U'Ctc /l.C!cei.. \ '"'-~rl bl/ Lhe ..-1choo.l. T1te-1e. 
have been tUia <.y-'led and i!J2 "canc.i.u-j.i..on-1" ~eached a/le .i..n. .:UU.A 
bao.?.leL 

The 'lepL.i.e"' /leci.eved r.epll.e"'en..ted the r.~~ of_ ap?/l.ax»na..tuy. 
780 c.fU._J_d/l.en and a..u.Jwug.h ~ ~ a [)/l.ea..t /l.~pon-<le we we/I.e vMy. 
wa /l !J a/. U.-jUtf) -1pecifj_c .-j.taLW.tie-1 (e. 9· i.wmi.n.f) :::.hem iJlta 
pCAcen..tage-1,! a"' ..t.h.ev wou.J.d kave been meCLti.n[j-Le"'"' and open .to 
man..i..pu.J.a.t.i.on ·, 

fl~uch .i..n .Uu.-1 /l.epo/1. { wW be of. no -jW!p7.~e, bu.t the/I.e may. be 
~-jUC-<1 .tha..t you wou.i.d wwh .to exp.l.o/l.e {.UAtlzV1, bef_o/l.e .the Boa/l.d 
"'.t.CL/1. ~ to w/l...i....te 5clwa.i. 1

"' cha-1--':.M . To hup w..i...th ~ we 
CO/I.cUa..U.!J- iAvde a-U_ pa-1ent-" to OU/l meetin[)A on the 7 J.th AfYU.J­
fnex.t TluVl"'day.J. The-je w..i..LL be hud .i_n .the 5-ta/.~oam a..t 11.00 a. 
7.]0 p.m. ].]0 p.m. and 7 JO p.m. (and w.u....l. tah.e up on..Ly. 1 hoUAJ. 

The .. ?e w..i..LL be no commi...U.ee .{o jo.i..n. '}u.<l:t an .i..nf.a/l.mCL.I. d.i...-<lcu"'"'..i..an 
ove/1. a cup of_ .tea. J(. you have ?/l.e-"'chao..Le/1."' we can ca..te/1. /.o/1. 
tlzem. J /. you have que-j.ti_ofl-", /.u/l.the/1. -1U[)f}e.<ltiOn-1 \ matte/1."' you 
wan-t UG/I...i..f-.i_ed - [;/I. eat.' came a.i.onp_l J/. you ju"'£ wan.t .to -<l..i....t 
and -l...i.Aten .to o..t.h.e/1."', f..i_ne •••••••• thUle w..i..LL be no agenda, hidden 
0/1. o..t.h.e/I.UJ..i..-1 e.' 

F .i_na).-1_!1 J wwh to -<l.i..nCMU!J- .tJwnh. a-U_ of_ you who thour;hj:" abou-t 
tlze .01 .. _;u~ /l.~ed; /.o/1. .t..he hon~ty and ~anl?.n~"' of_ lj.OU/1 

a.rv1We/l. -1 • T h..W /. e edba ck w..i..LL be v e/1. !1- U-1 e /.u-1.. .i..n M"' ~ tin[J u..1 

.to p-Lan f.o/1. lj.OU/1 c.hU.d1 need1 • 
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c('(biLYTY OF cLXIC/IT.JQV 

mu-'1t p:/zr.!n t. /J ,t..eeJ.. t.ftat th. e .i../1. c.JU../..dldu--f .. dcen ~7.-2 t.'l.ea(ed 
f_aiAL!J. at ,Jchu~L A.Uhuugh -:Jume f_eJ.. .t that /~'P. c~~e'1.ed 

1 
, 

un.Ly. f_u 11. t..h.e tlkd-StAeam and .tl1..a.t the vei"1.!J DH[p'L<... cJv_~d 
and cfti._LdAen wLth. J..eQ/1./Un[) di.../.1.-i-c.uJ... ti...e-:J weAe u ve/1. Luuk ed. 

, / ,. 71 '· .~ · ,, !_ peupJ..e /.eU ,!Vc.un.[).A.y that Jl)au ,zi c.1 i. ~ .-!.ze.r.. at. 
.Ute ,Jc.Jwul.. had mu/l..e uppu/l..tW1..i_,t.i_e-'1 than 'Pak. eha c 'LadA.cn . 
11 f_ew ,J'JeapJ..e /. e-U th.a.t. a ,J each c.JU.J..d i.../l an .i...ndi..vi..d.ual... 
aJ..)_ c.il..i...)_dAen ,JhuuJ.d r..ol:. be tAea.ted i...n. .the ,Jame e.·a!l- . 

The i..den.ti..f.A_catiun. u/. -:Jpeuf-ic n.eed/l Cllzd the u-Je u/. 
SpeuaU../J.t T eacher'l./l I Adv.i..AU/l./l and ex.t/l.a . J ta/.1.. L:Ja/l /) e en tu 
be -01e be/l~ way the ,Jch.uu .l_ cuu...l .. d ca.te-z f-u -1.. chad-zen. w.i... Ut 
--1peci..:LL n.eed1 . 

CJ..u,; ·e cun..tact between hume and. /ldwui... wa-J .1eef}- tu 6e ve71.!J. 
.Unpv/l.tant, and .i....t wM /.e-'-.t .that pMen.t/l m· gme-zaL had an. 
i...mpv/l. .tan t /l.UJ..e i...n. ex tAa heJ..pi..n[J- un. a un.e t.u un.e (;a ,; i_,J £:JL::it 
ch.i-LdAen . T i...me /lpen.t wi...t.f.. t:.}U_/..dAen wa/l -Jeen (u !Je wu -z th-
wh.Ue, ei..the ,1. a ,J .i...n.di..v.i...dua.I..-:J u -~ i...n. .. r;!a,/..£ [JAOll(J-J. an.c!. i...t. ua-J 
thuufjht th.a t u the/l. cfti._f.dAen iJt the ,;chuu /._ CUL' c< h e.l...p Oj 
fY1.UVi..di_ng. f)UUd /1_ UJ..e r.wde./.. /l , -1U_.'l,QV/l. t CIJ1d (_1. i..en . Jft i..p . , 
Jllo--1t. par<.en.t.-J -zecor;n.i_ ,Je .t.ftat ~1e.ze a?e ch.i...,l..d1..12n u i_ .thin Ul.e 
/lclwo./..i!Jhu need .;peci_al.. he{? cn.d. that. a l..ut u,! .. IU.9 :J ·?-Jt.i uru 
we.1..e mude uJ tu how che-Je n.~.zc:'; cuu./...d. be met . 

T&K.'i[R5 'ROU:: 

The p~2 -Jent. -Jij ·:Jcem uf_ n.eJJJ-1 -Le~.::e H w:J. .J / .. u.vuu-?.:c: L:; o ·: ·t"l!J u ;~ 
cummwt i_ c.at.icJtt between -Jclwu.!.. end home, -wme f v ;:n v f_ u :c1l.. 
cunt.uct L:Jcz ,; -.1een O./l n.ece ,J-Ja <.~· c.: C. l..ea-1 C. un.ce a ~r!. . :-71 . 

Jrn.medi..ate cvn.tJ.ct.. by teJ..ephun.2 L!JCH .Jevt a -J c!e 1i :c !J L.:>. t£~'herz 
ca.Ued f_v -ll J!} a f)Aeat n.um!.N.: u f_ fXl/lent -J. On(' <""! /'.et.:.' peu,nL l'. 
.t..h..uught that.. a ,f.u .zma.L t:J l i.. l.. te:z :epu11. t t.:;a 1 che ~' l'. ; t ~< 'Cl!c .:o 
keep i...n. ~vuc.h. L!Ji...c./z hut~' C.ftei..: c'li... .Ld. waJ ,'J<.U!)-H'J . ;UJ.r_t . , { 

,;ugge Jt(un. ·~·a -J mac!e t.Jzat. ci_ ,: .J.; t.i...metaJ .Le -J ond c. 1. ~_~ , ! : t!rt' 1 

Dl1tJ h. ,J cuu..Ld j,z .;en t hume :z e~u ~c.- z . Ly, l.u R.!cp ,'J<! : .!n t -1 i.n/u vnl'< :' 
a1 tv what. t..heLz c./U._I_~frlen we ~e dvi.ny . 

The t.eacitew' -?.VLt! L!Ja1 /leen c ; p/l.uv i ,-!.i...n.y. a c um/..Lnl.. uty. 

-Juppvrz ti..ve en.v.i...-wn.men.t., educc.ci..un.i..np. and -je(Luz~~ Jt.. un ,-!a; ,! J 

/.u /l. .tfze. dtU.d'l.en. and deve-'-u"Jutc~ th(?J!l i...n. u.U O i ..! <Z J :c . cJ . 
Suci.a.Uy . ,)hy/l.i...ca.LI._y, etc. ~u:- the ,(utuAe . rl : u,~;~ ~hut.:;J 
--J .ta.t.ed .Uta t aLL teach.e /1-J cot.:· ~ L-!. c!u wa,; "-Uze i.. z ~ '<! J l. " - i""u ;wn 

;,:: ,~':;";,,~ ·~:L•I,:::,: ,: t 3 • \chou I appea' t o hm·e u ve-<y , 
ou .Ji.ti.ve. aU .. i..tud.e tuwa/l.d-:J t.h.ei..< r:. ducal..i...un. rl /.cnue nwnue/1. I 

' Q 

nu!nti..un. ed <.hat l./ze!J ertj.uyed ·~h ie!. ,oluvg zuwzd aru: uutdvuo/1 
acti..vi..ti..e-1. 

,llon!J al -1(, ~2n ti. un .!,f that Ul. ev /..i.. ,~er! t..'ze f_a -71T1 cz L Lea-1n i...n.9 
Ji..t.uati_u,z J, cvmpu t. .!: J , ph!f. -:Ji..ca~ educat i on un-. u zj~c t.. Lurt 

u (. Ut..i...n[f-1 ,;Jau/l..i... I v wua.l. a.i..cl-J . f_ 7. i_erzd -J we.·ze a ~'1() cun. /'J idP~zed 
w !Je {.J,Ip<J ·?. CWLJ:. b!J. fllGr t!J. 

The ma:tu-<. a.rzea uf_ cunce,vc .{.ul?. ;-..,1e. c/ti,l_d,zen wa-J 
uehavi..ou-c ul- /wme u{_ the ch.udzen. l.uwa-id/l each () t.hi!J1. . 

:i> 

Jl)u.Jt ,rxn<c!.nt-j /leemed t.o a[}/l.ee Uwt the be,; t wa!~ uf heL 
Uze0< ch.i..J..d J..ea/l..n wM Uuwugh. af..t P..n.ti...ve, /l uppv1..ti...ve, cp;u.n~ 
and we. u ut{..U/if,led t.each.eA-J. ri qu i..e. t. . -J t.ab.l._e I.!J() /[,~ Ul!). 

c2nvLzon.me.n.l. wa/l te.U t.u be i..mpo.;_t.ant a.J wa/l act.i...vi.. l.y L>l.Hed 
p-w9.·zQJ.ne -; and .Jn.CLU. [}AVllP' 'J of_ G"tJ..dzen u·o/l.k.fn9- toget.ft(!./1. . 

r 
, I -Jrn :J. L L ru:mbe.z u f_ pevpl..e men l..i..uned di.. JC i p '...uti!.. a.-J ue.i...n.g u-J 
<.7l(JU' I t.an c. .f_actcN i...n. hel..pi...n.g. the u ell LLd (ea,<n.. 

Jn -Jwrunu :;;· Ul.e .;Jzuol.. u.ppea.u tu [>.c ,'Jluvi..din:J a cc&c:i.nf) . -Jt ab /..12. 
en.\ ' l~ - zunmi!..- ~C. ,f .. u ·z cl..i-Ld. 7. vt tu L.! tZ ~Jt i.rt . ,l)u/l.e. attent.i..vn. need-J 
t.u !.N. /..uc.. : J·Jed on lifl.ac.c.eptauLe ~'<!.1 c ~ · i.ou . z. 



f_aiA .ly at ,JcJwvL AJ...tlwugh -1vme f_e.J. .t that l'Je cateted 
vn..ly f_vrz. the fiJi.d-StAeam and .th.at. .the verz.y 'brz.i.g)tt cjU-~d' 
and c.ft.i_lduut w.J.h. 1.. eGNI-i.rt[) di.. f_ f-.i_ c.u-l..ti e-1 weA e v v e 1 /._ u v k e d . 

A n.umbe.'l. v/.. pevp1..e f_el...t -J-l:A.vnrf-'-y. tha.t Nav ,t.i.. clu~dzen at:. 
.Ute -H:.huul.. had mu/l.e uppv/l.-t~.i. z.-1 titan i>a.R.eha cJti_j_dzen . 
A f-ew peupl..e f-eU. tha.t a-1 each. cJU._)_d 01 an. .i..n.di.vi..d.lwl 
~ clt.i..l..d'l.en. -1hvLJ..-ld rw.t be .-l:A.ea.ted ut .th.e ,Jame l!'aif. · 

The i.den.ti.f_.i..ca.ti...vn. v/.. -1pec.i..fA_c n.eed-1 and the u-Je v/.. 
Speci...~1t T eacherz.-1. Adv~JV/l.-1 and ex.t11.a /l .taf_/.. wa-1 -1een ::.v 
b-e .the be-1-t waiJ. tlte -Jchov ./._ cvi..L-ld ca.t01 f_v .'l. cAUd11.en. w.i... Ut 
-1peci...aL n.eed.-1. 

C~v-1e cvn.tact !Jei:meen. hame and. ,Jchav.i... wa/J -1eer_t tv (;e ve11.y. 
Jmpv11.tant, and d wa-1 f._eL-t .that pa~~.erl-t-1 i.Jt 9en.e -z~ had an. 
-.i..nipvll tan t rz.v.Le .i..n. ex.-l:A.a help.i..n.[) an a vn.e .to un.e (;a ,, i_ ,J wL::.h 
cltUdten. r i..me -1pen.t wi..Ut cALldten WU -1 /Jeert l.v 6e W() /I tlt ­
wh.i...le, e..i.. the11. a ,J i..n.d.i..vi.dua.l-1 u -: i.rt . .,:.~a./._.1._ f}/1-Vll,O·J, an.d i.. :_ wa,J 
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P/l.Vv i..di.n.g gvud rz.vl..e r.wde l -J, -1Ll_.'l_rxH t (lnd ;:._,~. i.end-Jh.i..p . 
11lv-1t. par..ent-J rz.e co9J1L •Je t.hat .:..~ e-ze aile cltL{d'l.en tvi.t..hi.n. the 
-1chvo.l 1vhv n.eed Jpec i.a /._ h. e.{_? and tha:. a lu t u f_ Jugye ., t i un -J 
we /I. e mud e. t~ J tv hc-~.v t.he-Je ne.<d; could ue meL 
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The p /l.e/Jen. t /l!J-1-t.em vf_ new-1 ./._e::. t.e I · l wa.J f_avuu-'l.ed t1 ·J a Q:t!} u;:_ 
cvrmuuti.cati.vn bet::..ve.en. -.ldtov~ end horrt ~ • • wme f_o<.'Tl o f_ o :a ./._ 
cun.t.act 1:.1t1A -Jeen. a-1 nece,Hc ;:~· .:: t lea -1 ~ unce a te--u-n. 

Jmmedi..ate cvntact. by. t.e.£ephu.'Iz wa,, -Jeen a-.1 d.?. -l i. <c!.JLc. r ~~ ~n. e11 
called /..v -zJ :;y. c pAeat nw;zb.c.: Ll f_ pa11.ent•J. Q,. /._~, a f_<?Q peuple 
.t:.h.vw)h.t tha ~ a .f_o -tmal uni..t.~e:t :epurz.t t.:.'a-1 the ~'<C. J t 1.:. 1Ci!: ~o 
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buu -'.-1 cvu.ld !Je -Hutt hvme 11.er;u~c..tly, t.v k.e.e.p /X!.:..!rtC •J i.n/'u vnc•,:' 
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-1 - ta.~ed .tha_ t aJ...£ ~eache.,l-1 cutl ~c! c!v wa-J "t.h. e..t 1. ~'I! J ~" - l' u 1w n 
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14 Harch 1989 

Dear Parents 

Thank yt.u for supporting our ·Meet 1c Teachers Barbecue evening in such large 
number~ on Thursrlay, 2 March. We ~ rus t you were able to meet your child's 
te~cr•er in an informal and reiaxed ma nner and that this will be the beginning 
Jf ~ helpful association for the r emainder of this year. 

VISIT OI! INTERMEDIATE SPORTS TEAMS 

176 

rhonk you to those par0nts whose ' -·n children are in sports teams :or this 
1isit and hdve opened their homes to r billets. However, we do require a few 
~mergency back up billets (especially for girls) in case of i llness or other 
mforeseen circUillst&;;ces 0:1 the days. This is for the night next Wednesday, 22 
~rch. Our guests would require a cut lunch for the return trip on the Thursday. 
;hildren will be adv1sed who their billet is as soon dS possible . 

>AR.EF'1' TEACIIERS ASSOCIJ.TION MEETING (TI.lis Timrsday, 16 March) 

>r_:. · ·: ',(. 1-::· :' :: t::ei r names with ~ taff or C'Xisting P.T.A. members at the Barbecue 
· 1.· .. ,, , • .... ·,i.· 1· !::.; first me~ting ~his Thursday in the Staffroom at 7.30 p.m. 
~! , ·,. ·· .. · , · ::: · ~ .~J . .:. :.' dYe a few rooms no t represented but wish to have any parent 
r.~eresLc· J :..tt ··tv;. .<ing with this dy::amic group to come along anyway. Your pa r­
icipation is highly valued by the s taff 

UB.ELLA VACCINATIONS (Form I girls or any Form I:':' s who have m.iescd previously 

are to take place this Thursday o rning ( 16 March) •. Only those girls with 
igned consent forms can be vacc i aL ed . There ~ill be no catch up vaccination 
his year. 

OiORROWS SCIIO().[})" - Electiou o f ·.oard of Trustees 

t this stage 13 people have indl _a ted a willingness to stand for election for 
Board of Trustees. Others hav e xpressed interest but feel they need more 

nfor~ation before allowing the ~r une to come forward. Unfortunately infor­
ation is very slow in coming r c~ tJ ing final Hoard responsibilities a nd the 
urre'1t . T.V. advertisement docs 1othing to spell out details. I can say -frow 
ecent cour~es I have attended t ~t in my interpre tations, ~s of today, that in 
road terms: 

policy of 'open J o, and oper. consultation is right on target 
Tomorrows Schools". 

A Board of Trustees will be .1 volved in policy discussion and formulation. 

A Board of Trustees would be ' nvol ved in f~.nnncial management to implement 
their policies. 

The Curriculum Review Field Co.runittee which this school has hod consulting 
with numerous groups in the c o1nmunity has already covered a vast wruount of 
'groundwork' whi.ch puts us j n the forefront to make the change smooth urH.I 
efficient. A School Char.t er will be up for perusal and comment next term. 

The teacher/staff repr•;!sentativt! has to be elected on 6 April. 

The postal ballot for 5 p3rent rcpresentctives takes place on 29 April. 

The duly elected Board way co-opt up to four other membars to ensure tl1c 
needs of .the community are r epresented. 



Atpendix VIII 177 
What we don'tnow details of, is how well we will be funded. We do know that 
the Tasmanian model upon which the New Zealand scheme is being based, is a school 
almost identical in size to a~d has an annucl funding of $1,330,000 not 
including teachers· salaries or maintenance of buildings. It has a teaching 
staff of 40. We do kn?w that this school of nearly 500 pupils has funding for 
this year, u~der existing reg~altions, of less than $30,000 per year which 
includes minor maintenance and includes the meagre grants for Manual classes. 
We have a teach:i.ng staff of 21 exclusive of the attached Manual 
Training Centre. 

Simple arithmetic will soon tell you that a New Zealand Intermediate schcol is 
currently trying to provi de total facilities (teaching,,. administratioil, :he works) 
for your child's education at something in the vicinity of $60 per child . The 
child in Tasmania is funded on a basis $2,660 per childlll (excludjng r~intennnce). 
We are very much at the mercy of politicians. 

On that striking comparison, it seems appropriate that we should mention that: 

FAMILY CONTRIBUTIONS (See School Prospectus) -are now due ($25 per family). A 
receipt will be issued. Thank you to those parents who have already paid. In 
brief, every attempt is made to ensure parent or pupil raised monies go towards 
equipment for the school. During 1988 total acquisition was considerable, 
sports equipment, netball uniforms, five Apple IIe computers (4 from P.T.A. 
efforts), video camera, micorwave for Cooking Room to name but a feu major items. 

cn'iMING EVENTS 

16 t-larch 

22 & 23 March 

2'· - 28 t-larch 

4 April 

6 April 

- Inter-Intermediate Swimming Sports, ~ ..... m=-......iLo.l..:.~~ 
Intermediat~ Normal School 

Rubella Vaccination 
P.T.A. Meeting 

Visit of 

- Easter 

- School photograph3 

- School Mufti Day 
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