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t. 

1o~aL"ure 

Tb:roughout th reeen-t years of teacher t.ra.ioing in Nev Zealand there 

appean to ha-.e be n a number of popularly h ld beli ta, ••ldom recorded in 

written ton,, unsupported by evid e, but De'Yft'-the-lesa persistent, con­

cerning -the worth of the t.rainine gi n, and -the quality oft.he atwten-ta who 

undertake it.. 

s 

(1) Women tudent. , as a group, are superior to in 

(a) intelligence, 

(b) acad c success, 

(c) teaching ability. 

(2) Old r student.a vho c to Teachers Colleg aft.er a rio4 in another 

occupation ar 

courses and practice teaehing. 

(3) !here ia a lov, it an.,y, posi'tiY correlati be1iveen eeaa in acad e 

ola. 

(4) er 

!hi•. 
d nal t.ion. Uaina fa Coll e .. i 

lcul aa e 1D4:lel»eJJ4en 'lal.'iable, 

1. 

vi e•• or f lure in • In sel tea. 

/I, ,. 



2 . Whether there ia change in sell eTaluat.ion f attitude tovarda 

tteaching language and knowledge of methods betve n the 

the end of the course. 

l . Vhe'ther reaul'ts of the course are indicati~ of r aults in the 

(a) College academic rating 

(b) College practice teaching rating. 

2.. 

A surYey o-t available literature failed to discover uy publi8becl inTeat­

:lp:tions that have obj tivea similar to the abo..-e, although twlie• 'by Brim 

(1966), Davis and Satterly {1969), Bolland (1960), Li (1969) and Tarpey (1965) 

investigate various relatioU8hips that are relevan't to this s't;udy. The at 

releYant i that by Li (1969) in which she investigates the connections 

bet.veen attitudes tovarda teo.ching, a& measured by the MiDll sota Teacher 

.A.tti~e Inventory (M.T. A. I . ) and in-telligence, a.a eaaured by the .A.. H. 5, 

with ma.rka in practical teaching and t.ti. theory ot eduction ezamination of 

two groups of atud nta. The findings a significant nlationa ips between 

theory -111a.1 . .unti and also between the M. T.A. I . the N. T.A. I. and enct-ot-y; 

practical teaching aaaes nta. !her waa no atgnitiean:\ clifference in 

in'telli ceaalul a enta and the 1~ ••hl 
in teaching pr tice. 

flae U.111 tati t, 

( 1 ) it COllC~eftla Chine 

croaa-cul lly, and 

(2) or 

In ere are 1181V' atwliu 



personality characteris'tics. 

Gap (1964, p .506) 8 :ys, 

"The atucliu falling vi thin the scope ( ot teacher personali t.y 

aru1 cbarac:-kristiC1J)~·~ are too DUIDffOUB tor indindual 

lllel').tion, 11111Ch leas for adequat.e we tmen't". 

Bonver, the literature r lating to teachers in vaining is eh l••• 

..-ol inows and reference will be made to aeleotecl awdiea a1; appropriate 

timea. 

,. 



4 .. 

2,.EL_ypotksis 

That there are significant clifferences in intelligenc., per aality, 

ag a.n4 sex between atud.onu who are succeaahl. and those who :fail in the 

Language Curriculum course ught at Palmerston Horth Teacher• College in 

1969. 

h 1, 

h z. 

h 3. 

h4. 

Students who are succea-stul have significantly higher scores on the 

Minnesota Teacher Attitude Inventory than those who tail. 

Students vho a.re successful. have significantly higher scores than 

those who t il on both the pre and post test re8Ulta ot the Sel~ 

lml.luation Po tor Lllncuage 'te Jlina. 

Stuae t. who are sucoeaatul ft aignitieanU7 hi her aeore• in 

the aaoun" ot c positift clirftt.io in the pre and poa't 

teat t • lt 

.,-... ,-... who tail. 

Po tor LaJl'.la'l1&ge Teacbtng, tb 

tail n aipiti Uy 

t wra t • ldffn FeiNOD&J.lty 

a.c tion ot Paet.or •>. 



hS. 

h6. 

h7 

hB. 

h9. 

Students who a.re succeashl ha'Ye significantly higher aeons n 

the Group Test of lligh Grade Intellig nee J. . • 5, than thon who 

fail . 

Student.a who ar. auceeaatu.1 are olcler than thoe who fail . 

S-tudents vho a.re succesat\11 have a significantly higher 

practice ~aching rating than those who fail. 

Students vho are aucc .. atul 

Coll e rating than those 

~• a aipificantly higher 

0 fail. 

5. 



(ii) DEPOOTI 

Por the purposes of this study& 

1. •College" shall be defined as the almeraton orth Teachers College 

during the 1969 acad e year. 

2. "Suceeas" hall e defined as students were re than one standard 

dniation above t.he an of the to 1 acore of the Lanaua«• Curricul 

course results. 'lhea results co ised course rk marka vhich 

recei final eXAldnaUon result.a which receive4 

aa ahovn in the table below. the course results 

were uaec1 to calculate the cour .. •rat.i •. 

Course Work (40, veightilyr) 

Cour MukiM 
Scale 

2 1 - 10 50 

Ninor4hat 8 1 - 10 lO 

Le 2 1 - 10 20 

ta1 too 

20 20 

2 

1 



1. 

3. "P ilure• shall be defined as student who were mor than one atandt\rd 

deviation below the mean of the i;otal score of th Lnnguage Curriculum 

Cours results (defined above). 

4. •course Rating" shall be defined a the official College r sulta of 

the o.cad c course on a 1 - 5 point scale ot which 1 is the 

highest score and 5 is the lowest score. 

5. "Coll ge Rating" shall be defined as the OTe:rall asae ent on the 

1 - 5 point scale, ot acacl c work, calculai;ec1 f all course 

rating• tor each student in that year, and supplied to t.he almera'ton 

orth Teachers College Council ana to the Nev Zealand Department ot 

uca'lio.n. 

6. "Prac~ice Teachipg Ratin,g" shall be defined • the fi 1 result tor 

practice teaching vork calculn:ted by the Principal Lecturer in 

Cbarg of Practical Training fr 15 independent ratings for each 

student by Coll Leetu!'era, ead-teachera and Claas-teaehera 

over the 'ho year period.. 



8. 

3. The Course 

Palmer ton Horth Teachers College requi res that all a~udenta undertake, 

and cocplete, a study of the teaching of laa,i~.,ze in the primary chool, 

tbis course being known as a Curricul Study ln Le.ngu •· aenior staff 

m ber ha.a responsibility for the writing and teachi of thia course ich 

is moderat.ed by the ad of the u.cation Depar nt vho alao appoints 

to ot .four lecturers to uaiat in the teaching. 

Since all studonta undertake the eame course, it y be considered as 

the independent variable, and factors that contributed to success or 

failure, other than the teaching cethods loyed by the College, y be 

sought. 

A copy of th objectives ot the coura, the topics for study, and 

'thoda ot teaching, obtained Colle records, is supplied in 

Ap ndix "A". 

MlffllODS 

Si ce th course ratin is s as the basi• of the •election oft• 

lea it ia appro iate to 4eaeri 

poin't. 

1 . 

Course wo , whi recei "t'ecl a vei ting f • i 

up ota 

ra 

• or lectur 

' • • 



2. 

the course. 

(b) ight objective-type a group, admtn-

istered and. marked by the 1 cturers in charge of seminar groups. 

(c) Tvo lesson plans - all students re int rvieved individually by 

one lecturer who assess d tho work during the int.erri.ev. 

Examination Work 

At the end of the course students t a three-hour exRIDino.t.ion during 

vhich they vere required to an r: 

(a) 50 ultiple-ohoice i'tema 

(b) 20 • a-horl anawar" questions 

(c) 2 essay question, selected t-rom 5 options 

ill a~ answer ver 

course and the r ruler of the ex nation by the l cturers in the Wall. 

'the c iling of the course ra.ti vaa earriecl o ~ by the senior lec~urer 

in charge of aeeond-year a-tudiea. 

LIBRARY 
MASSEY UNIVERSITY 

9. 



±. Sample 

On February 1 oth 1969 the second-y rJroup of 24' s"tud ta began a 

curriculum study, "Lo.nguage Teaching in t-he !nary School". During the 

course sev n students left the College, reducing the total n b r to 2)7 

10. 

who fulfilled. all course Nquiremen-t. . d offered theta elves for examination. 

Following College procedures, stud•nt.s vere allotted a course rating 

in which there was weighting of 6°" tor 'the examination vork ud 40J' 

for course vork. Using the tot.al score ot the course result.a from wich 

the course rating Vl\S o'b'tained the mean and standard deTi t.ion were calcu­

lated. S'tudents more than one atandarcl deviation above the mean vere 

below the ean wore select d a.a group t.vo (failure). Group one contained 

33 atadents vhile ther were )2 in gro p two. 

The age r • of the stud ts :ln up OJW i9 

(IIIHD 22 yrs), and the range in 

19 yra) 

Sex -
Of the ll a ta in 

p two la f 

, • ...,. are 

Of pt , 16 are 

18 YT• to 39 yra 

18 yre to 22 yra (mean 

26 &ff VOINU. 

16 are VOIDa:t.. 



(1) 

S. InslrunnenZs 

A. Standardized. Testa 

(1) The A. H.5 Group Test of Righ Grade Intellige ce (Reim, A.V., 1956) -

administered f'ter one week ot course work. 

11. 

(2) The .1innesota. Teaeher Attitude lnVGntory (Cook, Le sand Calli•, 1951) -

adminis-tered on the final day ot course "1>rk. 

(3) Sixteen Personality Factor Queatiomiaire . •tbe 16 . P . e.st•, Po 

(Cattell, a.B. and Bber, ll .Y. 1957) - inisterecl after five weeks ot 

course work. 

In.formal ting Seal 

(4) Self Evaluation of ovledg in LMgu&ge Teaching -

betor at't.er the course - see copy, Appendix "C-. 

Further Data Collected 

(5) Practice T hing Bating. 

(6) Coll e ting. 

roup !est of High Intellis c• 

ini terod 

In c id.ering intelli ce, Te&e.1run"t1 College 9T.2-11•-ts aay M 

aa a pre-a 1 tec1 sample e top 5°" ot croaa aecUOD o1 

ati • it ia •1 



12. 

,reater discrimination at t.he higher 18'9'8la than ia prori.decl by ,re general 

teata of intelligence. The author of the teat, i (1957), claims th t 

the •A. B.5 is a group teat of general intelligence, deaigned tor use vith 

lec:t.ed, highly intelligent subjee-ts. It is intended for adult., such aa 

s'tudenta and research vor rs, and potenti 1 entrants to tho unlveTaity and 

the p-rotesaion-s" (p. 2) . 

Ke ta (1959) 8fP'HS in that "th4a test a 

tor testing a4ul ta ot hiarh ability" . 

to haTe vicle applic t1on 

th• t.at baa a high r teat reliability n.nce, to Keate (1959) 1 

several im'eatigation.s :w a that reteat nliability, vi ai least 

six onth• between t ns, bas o't been less than . 90. 

!he A. fl.5 is in two parts, but e t.s goH on to point. ou'\ t., despite 

th ref.est r liability, tour ditt rent correlations between part-s one anc1 

tvo ranged from only . -49 to . 62. Thus, he concludes, "tile pro~t.ive 

user would probably be better affftd by tr•tillg the tvo part.au 

separate tes-ta". 

I light of the cl.- ... -s on wdents' t , this adTice vaa accepted 

art e only adll:1n1sterecl alter one week ot the courH had elap••· 

(1963 ) eGIIIMDt.8 th• . T •• I . 1a "by tar 

,'f.rllalltn'\ for • MAU11tretUJ11t. of teaeher atti ... , 

1• ually uue ot t 

t UN 0~ e .T • • I . vl 

at po olar 



1,. 

training ~pear to tall into two main divisions. The first of thee• 

' e in a changes in attitude uaociated with cour e work ancl prac'tical 

training wile the ••cond is concerned Yi th conelat.ional stucliea ot the 

.T • .A . I. and rat.ings r ceived in pra.ctic teaching. 

Investigating changes of attitude after eh months o'f course vork, 

Callis (1950) found significant changes of attitude in & "desired 

direction• (Gage (1963), p.509). 

In correlating 'the M. T.A.I. and teaching ratings of teaohe1•s in 

training, win and Hardy (1957) found that •ix ot eight corr latiou were 

si,nitieant beyond the .os level and eoncludei&l that •atuaent teacher 

attitwle• are asured by the 1.T • .A. . I. with a fair degree of 'ftlidity and 

reliability" (p. )26) . 

On the o'tl1er hand , three etudies, Sandgren and Schmidt ( 1956), 

Oelke (1956) and Fuller (1951) are critical ot the M.T.A.I. because they 

found no ai nitieant correlation between M.T.A. I. aeorea and teaching 

ratings. 

ever, on the b is of the reports of th • a'\udies i't • s that 

an alternati~e, and equally logical finding, could be that teachina 

rattncs, themselves, are not. reliable .riatiatical measures. This point 

rill be conaidttetl further in the discussion of the prac"ice te Mna 

ratina used 1n this staq. 

iea by s (1958) (1967). ».i,y (1959}, ubert and 'fm'llbtlll 

( 1963) Lil)SComD ( 1956} all t aipifJ. t lrnl• ot e 

occurred awn.n• ac. :eaic course vork 

the attitn~•- o~· •·•:.ww.oan 

• 



pro'ri.d.ed by teacher traini are likely t.o be •ubJect to a .significant 

degree of change. Secondly, 'Vhen the s 

account, attitud a t.ovards waching aa 

tes ted vitb a fair degree o~ reliability. 

e ot training ia taken. into 

aured by the M. '1' .A.I. can be 

On the basis ot these COD-

cluaions the M. T.A.I. was ethos n 'to measure st.udent at.Utudea for this 

study and vill be correlated with the course rat.in, ainee the t.ilrte of 

aclm1ni tering the M.'f.A.I. and the time o~ sittina ~ final samina-

tion •• ted. by only one week. 

14. 



1,. 

(iii) The ixteen Personality Factor Questionnaire (16 P.P . T ri) 

•The 16 P • .P. Tat ia an objectively-econ.bl test devia by baaic 

research in paydlology to giv th ri comple c rage of peraonali V 

poaaible in a bri t time" (C t.tell. 1962) and is intended for use from 

which to A and Bare "most app.ropria fort.he fully literate rson, 

the person whose edue tional. left! ls equival t to the non:aal hip sehool 

duate• (Cat-tell, 1962). 

The aixteen tactora. vhieh tbe teat ia cleai 

1 llecl tb terms that Cattell intencla shoul be relati,..ly free of 

connot.a'tione or " ood" and "bad11 (Gaae, 1963). lb• "bipolar clescriptiona 

of source traits" (tact.ors) provided by Cattell (1957) 

t.hues 

Pactor 

A 

B 

C 

B 

G 

Label 

isothyllia, Ai- Y.a. 
Utecto thyala, A+ 

Le• intellig -t, 
.... .. ~in llig .... B+ 

Lower .. strength. c-
...... i er 
nnna ,c+ 

Description 

Detach • criUcal, cool •• • ..,...,. 
~.easygoing, part,icipatlfta. 

Concrete-ihinkin, lower scholastic 
tal capac.t v ,, .a. Abatrac-t th 

ua. bri t. 

ly l••• stable, K8i13' upaet 
• ••• Mature, ealll, faces reality • 

...... 1111 • aceOPIIO'latina. e oftlha 
In4epnd.ent, amrre••i-.e, a'Clllr>bellffl-. 

DJpeGl1mt. 
lipU. 

peneYffina. • 

t •. • 



Pactor 

B 

I 

L 

M 

• 
0 

01 

02 

24 

• 

Lab 1 

!lu-ectia, ff- v.s. 
Parmia, H+ 

Barria, 1- v.a. 
Promsia, I+ 

Ala:d.a, I- v.s. 
Protension, L+ 

Praxernia, n- v.s. 
Au-tia, N+ 

.A.rtle aneas, ,r .s • 
Shrevdneas, + 

Untroubled adequacy, 0-
v.s. Guilt proneness, o+ 

Conservat.i 
lte.dicali 

, 21-
, g1+ 

Group adherence, 22 T.s .• 
Self sufficiency, 02+ 

Low integr&tion, 03- v •• 
Self sentiaen~ control, 

Q3+ 

Low er ic tension, 04-
Y.e. High ergic tension 

04+ 

of 

Description 

Shy, restrained, diffident v.a. 
'Yen'turesome, socially bold,. spontaneous. 

Tough-minded, self reliant, realiatie 
v.s. Tender-minded, dependent, 
enaitive. 

Truating, adaptabl•, tree of jealou.y 
v.s. Suspicious, self-opinionated. 

Practical, caret'Ul, conventional v.s. 
Imagina:tiTely creative, carelesa of 
practical tt&ra. 

Forthright, natural, entimen:tal Y .a • 
Shrewd, calculati , worldly. 

Confident., placid, self assured v.a. 
ApprehensiTe, depreasiYe, t.roublecl. 

Consern.tive, respects established 
ideas T.s. Bx.peri enting, critical, 
liberal, analyt,ico.l.. 

Group dependent, a follover v.s. 
Prefers ovn d.ecisions, reaoU1'ce1'ul. 

Uncliaciplinecl • 1~ eodlict., carelesa 
of protocol, follows OVA urge• T.e. 
Con~rolled, socially preeiae, follows 
self i •• 

Relased, tranquil, unh-uatrat.ed T.a. 
'8 ae, huatra'ted., OVel'Vl'Oughi.. 

aten a ores 

(1963), their Nfl._.., n •t 

tJ.vely' intnquen uae ot 16 P • by cat! 

Although it would be reaaon le to npac,t t.ha.t floeqwmcy of 



i ncrea.a d sine 1963 th 16 P. P . do• not appear to be widely used. 

especially i n the ,u,ea of teacher training. Seven studies rele t to 

this i nTestigation vere located of which five examined the correlation 

betwe n the 16 I' . F. and teaching practice rka , one , the 16 P. P. 

education th ory exam results, nnd one examined the rel ationshi p with 

17. 

both theory and practice r sults. Tbe f indings of thes in•,.. tigationa 

are s rized below. 

actors ot the 16 P •• Test that Appear to have a Significant Relatiouhi p 

with Hi gh ks in Teachi ng Practice 

Inveatig tion by, 

A C G ll I L M ltl 0 21 g2 Q) 04 

Davis and S t t erly (1969) • • • • * 
Erikson (1954) * * • * 
Badley ( 1954 ) • • * -
Start (1966) • • • • • * 

Warb- =.-.. et al . (1 963 ) * • • 
Tarpey ( 1965) * • * • 

aci.ora of the 16 P.P. Teat lationship 

Marks i n Theory of 

I ~•stigation by s 

.A C p I L N 'R 0 01 Q2 103 04' 

oll (1 ) * • * • • • • 
Var:._ :.__ et al. (1 963) .. • • 

• ticant 



1 • 

IA the six riudi a that ilrnatip.te ~ relat.ionahip befivND the 

16 P-'• teat an4 high me.rks in teaching practice, taetora G, Mand 03 

were found to ;ppea.r significant by threo or l'9 researchers, an4 facton 

.&., I anc1 O appeared signiticasd in two s'tudi • Pactor 02 vas not touncl 

t.o ap significant in any of 'the studies but thore 

the signitieance of the remaining factors. 

Two etucliea !Dftsti tect the signitleanc of the relationship 

J,otveen the 16 P. P . te 1. and high • in eclucation theory uandnaUona. 

Both fOUDcl. that factors G and Q1 appeared to be aiptfloan't an4 neii.hff 

t tba't tactora A, L, M, R, o, Q2 or 04 appeared to be •lgnifi .. 

there was no agreement concol"lling the remeining factors. 

In concluding bis N'riev of the Talidity and reliability of the 

16 P. P. test, Ade (1959) saya, "Rri.clent.i.y, deapi'\e t.he NpUiation ~ 

quea-tionnaire metboda aa unreliable• tbie test cl.oee su eed". !bus, the 

16 P.'B. vaa aelected ae the moat auitable test ot per: ity tor use in 

thl• ~utv and Pona B was adminiate to all inwtenu. 

Id• Ul1b'fld) pter, .&nt1ar111m1 ( 1964) ottera a "partial 

ummwry t teaehina be 

~ to cdUtelt thelr ans• """"' .. JL:.Dro:r ecMlft•• Biaee MMUJl'lfOll 

aatn. T.DO:Wl!ft not t.1ae only tut 1IN4 Ute i...,. eourae, 

• t iopro'ri, Qebui.s-otau.rul• 

• ., tllll .. that ll'b!Mlalft·i,a be14 toward.a -.1CDJ1.11a d 

lan.a:uaace 1r ..U-eoM4,p" t 



Conaequ~tl,7 • 
.. ,/'" :./·"" 

enlarged to ..t ,.the --apec,1tic obJecti•e• of t.M course 
_,.,~ .. -/~_.--· ,, ~ 

,/ 

Content and Organization 

these vere placed in the appro:rll'!\ate order ot impor ce 

gi.TtlD to ea-eh in the coUl'H. Fifty-five i 

of 

Beadinn lllJl!tNr of I-t.n. 

(1) ri'tton expreaaion and 
associated sld.lla. (spelling. 14 
handvri~,--> 

(2) Imrtrm:tional Reading. 13 

(l) Child.ND'• Liter tm-e. 7 

('4) Oral t.e.nsua«• an4 
auociatea aldll• - 7 
(liateniq, speaklns) 

(5) General 14 

•• Melina ral" include4 item.a 

lwd.n i'teu 

i 

• 



I 

I 

five-point scale. Poriy iteraa ve,re intenc1ecl t.o 

selt-naluati~ of their Jmovleqe and tddlla in teaching the w.rious 

aap~ta- ot" le.ngwr.g • The remaini11« fifteen items were intended to 

1 sample atudenta • atti tud s toward• t.eaching language in terms of personal 

aa~stacticm pined. 

/ 

Jtfal 
; ), 

I 

/ l 

/ i 
j, cln.tt form ot 'the f..Jrffntory was tried vi th a group of 18 firat 

,'· ~ atud ta 

~in c letinn the torm. i\ ~-. 

Eleven of the trial gro p reported difticul ty vi t.h the Mt'I-• 
•t receive t.ist et.ion ••• " <•·•• Item 48, "I recei'Y9 sati faction from 

20. 

tbe tea.china ot reeding"). the item s rflis to read. "I enjoy teaching 

reading" and similar eha.ngn vere 1n the other items of the group. 

Minor cbt\l:urC"J~ vere e to clarify the clirecUons ot 'tb teat an4 the 

rni.s tri with a HCODd crc,up cd 18 firat,...yea.r nu ta. 

o difficulties were reported.. !'hi• l'ff'i eel f rm was admini&terecl to 

all ecolld-year s-tud ta bet and after 'the~ Currioul Course. 
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B Other Data Collec -
(i) The Course Ra ting 

At.~ eonelwsion of each acaclemie eourH held within the Colle,• the 

tillB" on a 1 - 5 point scale which had a wei.ghti of 6°" tor the 

final k and ~ tor 11111.l!"l'[JI gained in course work. There 

was an att t to normalize the ra"'ing by directing 'the Jleiuls of Depa.rt­

nta that th tiTe ca.tegories should be intorpreted as aning that, out 

of a representatin group of on hundred students, the follorin percentage• 

vould receiTe eaeh rating. 

'2,uali t.;t ot Outstandiy A.boTe ATtt1'&28 Below Limit.eel 
Performance AYerage Anra«e 

ti 1 2 3 .. 5 

% receiTing 
5 20 50 20 5 eac rating 

!he 

adhere exactly to the aboYe acale. 

ieul eourae but 

ob a sut~ici ... as the bad.a oft.be ••l t1 of euful tail •tud • 

a.a utli pp. 6-10. 

(ii) • College tiy 

The Princi l of all course rati tor • 
cati aa • 

•coll• ti "which inte ed to ah over 1 pe to ce of 
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the at ent in the cad ic work ot the College. It. ia not the pur ose of 

this tudy to inv stigate th sta.ti tical Talidity ot the procedure used to 

obtain th ting but, rather, to inve tigate the relationship b tveen 

auccess or failure in the J.Anguage course vith the oYerall academic per­

formance as indicat.ed by the Coll ge rating. 

(iii) Practice Teaching Rating 

During the two-year College course stud nta were posted to primary 

schools tor teacbin pr etice for ti.... rioda ot tour weeks. On each 

posting ach student vns assessed by three peopl•J a visiting Colle e 

lecturer, the Jlendm ster ot the school and the ela.as teacher to 

student v.as post.ed. At the conclusion of the posting the three 

the 

ind pendent assessments vere collated by the Principal Lecturer in Charge 

of School Pre.ctice to produce a "Posting &&ting" . All assesgments and 

the posting rating vere requir d to be on the scale outlined in ncourae 

ting• above. 

Pr the outline of u ess ent proe ure and also tr the st dies 

of procedure• in the inve tieationa of Full r (1951), Oelk (1956), 

~-ut (1 56) aD4 -IIU R+.aw.+. (1965) there i t 

that 8 &8Ml181':Nmt in...,.._,... 

t 

I 1• le t tane11"'t..11Lnt 

occaan~fA are • rela~ioalJIUL~• 

euiar .. 

• reqU1.1reciNmta of 

WtlCll111ta rat 

re,1ra1N1•td. u a reli tiatical mw1•.-oire. 

~M:laJ.1112 la 

'•-1"--a to SWl:cttU 

of aSMSSIDUl'\ t tic-e bi in Coll , a\ the • 
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tucly', iDYOlTed tifte independent ra1.ings tor each student with ttempt 

to nontaliz the rat.ing seale. Th fifteen ratings were reduced in six 

steps to a single no lized rating by the Principal Lecturer in C-harg ot 

School Practice. Again, it is not th purpo • ot this riudy to investigate 

the st t.iat.ieal validity of the ra'\in but rather to investi te the 

relationship be'tveen aucceas or failure in the Language cours with the 

actice Teaching Rati • 
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C - ility 

The susceptibility of self-report inat ents to takin. ia vell knovn, 

thu•, sine• three of the in.at ent.s u•ed in thia study are ot t.be self­

report type, trut problea ot takeability tm1st be raised. 

Th .T.A.I. is one inat nt which s been s'tudi for i 't.a 

suaeep'tibility to taking. Callis (1950, p. 727) co eludes that "t.he 

Inwntory was to d to be only slightly auaceptible to at ta to f • 

ood", but Col (1954) and Stoin and Hardy (1957) found significant 

changes in s re vh n st.udents vere instructed to fake. In api te of the•• 

findings Stein and Hardy (1957, p. 329) conclude t.hat "this cto•• t 

t.hat the test is susceptible to faking, it ans ratheT that the 'test is 

adequate in rovealing a bia d or prejudiced attitude towards children 

from either extreme position•. 

Sorenson (1956) investiga.t.ed tbe effect of aaking subjects to sip 

their a on the &nBVttJ' sheet• of -teats. He to that subjecta vho 

aigned their 

not sign their 

•• o. ared to take significantly leas than thoae who id 

a, althoQ(Jh both group• received the• 

to fake. !he difteren i fakina botve n 'the two 

at the . 01 leftl. 

in •IIU1"'NY 

(2) 

• • 

instructions 

a 

t re t• 

would t etf'ect t • course nti ul 0~ pl ln Coll.,. rclal. 



(i) STATISTICAL METHOD 

t'b• ll19thod employed in this study inwlYed the calculat.i.on of 'the 

mean of ea.eh set of elate. for both Group 1 and Group 2, followed by t.he 

application ot & •t" test to the difference betw.en the group means to 

tind the lnel of aigniticauce. 

To find the ..-alue tor •t• a pooled SD '114a coapa~ by the formula. 

SD = 

<•1 - 1) + 

1he atendard error of tu difference was then calculai.ocl by the 

tol'IIIUl.ai 

•t• was then obt&in.a by 4iTidina the actual difference be'W'Mll the means 

by 1he 88i, and, by mtering tb table of •,t• for the appropriate degree• 

ot tnecloe tile lffltl of eienifieance wa touna. (Garrett, 1958 pp.223 -

22,. fonmlu 57, 58; Table D, p. 449) an4 Para4iD.e aDCl llTett, 1960 

pp. 111 - 113). (s .. Appmdh •s- tor won.a example). 

(U.) ABB 

25. 
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(i) total group (•c bin •) vith 'total poup, 

(ii) with , and 

(iii) vo en vith vom n. 

Age 
Sex Group 

.,. ___ 
M SI) N1 - "2 •t" p -

ined 1 1 - 38 22.09 6.66 
3. 06 2.55 ( .. 02 

2 18 - 22 19. 03 1. 07 

1 18 - 23 20. 86 1. 4 
1. 49 2..8 ( . 02 

2 18 - 22 19. 37 1 . 08 

V 1 18 - )8 22.42 7.09 
l.70 2.. 01 < .. os 

2 18 - 22 18. 69 0. 93 

fh • results indicate that Group 1 student 

than Group 2 stwlent., the clifterence in, signitican't a'\ be~ the 

. 02 and . 01 lnel. thus the probabili -ty 

by chanc Ut 1 sa than 2 in 1 oo .. 

!h n in roup 1 n a higher 

the aipific 

t the difference occtUTeel 

than the in Group 2, 

• . 01 level. 

(P . 02. 2. 52a P . 01, 2.83J Ouir.tt, 1958 p. 449) • 

• o,. 

1 

naul.ta , Yis 

26. 
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su ceuful aiiudents were, as a group, aignificant.ly older than~ •tucl ta 

who failed. 'lbia fi ing ap • to ba.ve implications tor the selection 

of si.ud ts tor 1.e her 'training. The Selection Co ittee of the College 

bas periodically expres 4 reaer\"ations abouii accept,ing older students 

vho have not undertaken academic work tor several years arul especially 

about acceptin older ma.JTied vomen with family commitment.a. 

On the basis ot this af.udy such doubts appear to be unfounded. On 

the other hand, it may be argu d that older students vho are acc&pted tor 

'training are a hiflhly selected s le and would, therefore. b expected 

to aucceect. 

(ii) SEX -
Group 1 contained 7 and 26 

and 16 VOlliKlD. The ratio of en to 

en while Group 2 containecl 16 men 

n in the total population of the 

seco~ar group vu 1 1 2. 9, thus a chi-aq 

ti the significance of the difference bet 

t.at vaa applied to 

the ob8e1"ffd and the 

the tonml uaed waea 

7?- = 

1n which to s: 

t• -

[ 
-. 

~ 
2 

J ,,o - f•l .,. 
aDll Y01111en actually in 

IJ'OllP• 

nuallb4rr ot in 

aroup • ad.a t the nti mn to 

VOlllell ia • total year group •. 

(avnu. 1958 p.253) 

.450) Yi 



th appropriato numbor of degroes ot freedom (in this caae 

dt = 2), chi equare was evaluated. 

Group 1 

Group 2 

Calculation of 

M en V roman 

7 (8) 26 (25) 

16 (8) 16 (24) 

x2 

12 + 8 C . 125 

12 + 25 = . 04-

82 • 8 = a.o 
82 • 24 ll:II 2. 66 

x2 :a 10. 825 

P ( . 01 

Total 

33 

32 

!hua 'the difference in the distrlbut.ion of the sexes between Group 1 

and Group 2 was highly sipifican't, P being less than . 01 • 

To det.e u where ~s lewl of ignifieanee l"-V the chi-aqU&N 

teat vas applied to 'two groupa • ately-1 

Group 1t r - . 12S + . 04 

= . 165 

p 1• t, si tieant 

.,?, - + 2 • .66 

- 10.66 

< .ot 

!here la 8 

4iavl a. ion of • NSN 

obaerft4 

ere ia a 

28. 



significant ditterenee betwe the obaervecl and expected distribution of 

the sexes in Group 2. 

Comments 

These findings only partially support hypothesis ll .7 in that the ratio 

ot men to vn1t1nn in Group 1 is not significantly different from t,,he ratio 

of men to wo n in th total population ot second-year stud ta . Bovever, 

there a.re significantly mor e and lever vo11Ntn in Group 2 an coul be 

• !be range of the rating in the 1.AWguaig•e Cvricul courH is 

similar tor both • azul VOlllft but the atribution tor men is posi~inly 

akowecl. Thus hypothesis . 7 is suppori4td in as that there are re 

n and fev r women than :xpeo'kd 1n the gr-oup who tailed. 

It could be us tul to examine this facto:r urther by sta'tistica.lly 

a.nalyaing the ata for the total year group by applying a chi-square te t 

to student abov the 

of tb• course ra'tillg. 

(iv) • •• 5 

• mean 8 

t Grade In lli 

vaa ppli 

the of 

·an and a. second to studen-ta below the mecli 

evi&ti t rea the •• 5 Tut 

• calc la tor each • ttt• te•t 

• between • meatUf t the poupa. 

ualy•l• • .,,...., 

29. 



So Group M S.D. "1 - 112 •t• p 

Co ined 1 1). 76 6.18 
0 . 23 0 . 11 >-.1 

2 13. 53 4 . 26 

ten 1 11.29 3.19 
3. 02 1.84 . 1 

2 14. 31 3.57 

Vo n 1 15.21 4. 69 
2.)7 1.58 ~-1 

2 12.75 4.72 

The data was statistically analysed in three ways; the •• and 

en in Group 1 vi th '\he e in Group 2 and b7 sn 

tor each group. Th• ditter&nce between the 11 tor the men 

in the tvo groups vaa significant at the . 1 level. The 

difference be~en the mee.ius for the remaining two comparisons 

vu not significant. 

the findings abov that t.here is no significant clitfer ce in 

in~lligonce, aa easure4 by 'the A .5 be1Nee tb.a tvo pou . , thus 

intellig ce 

waa not a cliffffi tiatina f tvo po pa. 

It ln 

iAtellig ce o co ••• at • tertlar,y 

lnel. It ma:,. for example, an it. i• of 

• at 

i 

i 

30. 



(..,) I!IB MINNESOTA TRAC 

the means oft.he M.T.A. I . scores tor aoh group were calculated and 

a "t" test applied to the difterenc• between the meana to de'termine the 

level of significance. 

Sex Group N s.». M1 - M2 •t" p 

Combined 1 50. 63 22. 4 
22. 96 5. 03 { . 01 

2 20. 97 25 .1 5 

Men 1 39. 14 10. )3 
21. 02 4.30 ( . 01 

2 12.12 22 . 78 

ll n 1 5). 65 23.. 89 
23 . 84 l . 1 < · 01 

2 29. 81 24. ) 

The t. T. A.t. scores were thus compared in three ways. the scores 

for n &Dd women in Group 1 were compared vi th the scores for raen and 

n in Group 2, the scor a for n in Group 1 ver c om11JAI"ecl with seona 

tor n in Group 2 and the cores for wo n in Group 1 were compared vi~ 

scor a for en in Group 2. Results tor all three co parisona shoved 

that P was l as than . 01 . the difference be'tveen them • ot the 

two roupa is therefore hi hly ai ificant.. 

C nt 

th bo"te naul ta a pport a (1958) (1967), n.,y, 

( 1959) , erberl Turnb 1 (1961) an4 Lipac (1956) to 

31 . 

eigniflcant nlationahi c results • M. T •• 1. norea. 

l't la concl t, •tud. t• who were ee••~ul i 
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relationship vith pupil• and be ores tiafied vith t aching aa a TOcation 

than stud ts wllo failed, this concluaion bei based on th state tot 

the purpose ot the H. T.A. I. provided by Cook, Leed.a hD Callis (1951, p . 3). 

Thua, hypothesis H.1 ia supported. 

(vi) THE 16 P. P. T T 

The means of 'the aten eorea fore eh o~ the personality factors were 

compared in the following vayas c binecl gr up 1 with c ia.d group 2, 

group 1 men vi th group 2 en an4 group 1 VOIN vi th group 2 vomen. 

In aclc1i t.ion inter-group CDilllliar•iaon• were made between gr 1 •en 

vo en group 2 en and wo en. Th•• are ahO'Wll in 'the tolloving table. 

16 P •• Test Factors 

Sex Oroup A C E p G B l L M N 0 01 02 Ql 

Co bined 1 c.t. 
. 1 <-~1 ( . 02 . 01 ( .01 (.01 ( .01 

2 

Men 1 c.t. . 1 . 05 0 . 1 ( . 01 (.02 < .. 02 .05 -.05 ( . 01 
2 

w 1 c .. f .• <·01 ( .02 < · 01 <·01 ( . 01 ( -01 
2 

• c.l • 
1 . 01 . 

. 05 
n 

e.l .. 2 . 1 . 01 . 1 -:;: __ 
- ---

In cliti to owi e leTel t aipttic •oft autere • ... it i• 

tr t • 

Q4 

. 02 
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Test Profiles 

Cattell fl.l1d ber (1957} provide t1 H, l' . P . '!e:it ~rofile which acts as a 

convenient way of finding by inspection the d•Tiations ~h t go beyond the 

mean range in either direction. Group profiles and eparate profiles for 

men and women a.re provided in Appendix ttD". 

The profilo of the groups, vhen n and Y6Dl n are c bined, show a 

significant difference in Factor P (Desu?gency - v •• Surgeney P+) i n 

that Group 2 deviated beyond the mo-an range of the teat noflU t.ovards P+. 

Group 2 devi&ted beyond the mea.n r nge of Factor I (Uarria I- v.s . Pr si 

I+) towards I - . In Pactor M (Pra.xerni v . s . Alana M+) Group 2 

deviated beyond t.he mean rang towards M+. Similarly Group 2 deviated 

beyond the cean rang~ in Factor Q1 (Conservati Q1- v •• Radicalism Q1+) 

towards Q1+. Although group results differed significantly on Pact.or Q) 

(Low Integration Q3- v . s . Self Sentiment Control Q3+) with Group 1 being 

nearer Q3- and Group 2 bein nearer Q)+, neither group deviated. beyon the 

mean range of the tes"t no s . 

When t e men ot the tvo groups vere compared, t e n i Group 1 

devi ted eyond the an range to rda Fact.ors B+, I+, M+ , +, o-, Q1+ 

and 24 mi UR showing that as a arc,up they te ed to b re vent eao e, 

aenaitin , 1 

in Group 2 . 

inati••, 

Gro p 2 n devi& 

I-, 01-, h vi 

timi, re 1·atic 

that aa 

CO Hrftti 

Vh 8 VOIND 0~ t 

lax t .. 
• wr• -, ' 

in up 1. 
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deviated b4tyond the ean ran~o oft.he 'test orms 'towards Factors M+, Q1+ 

and Q)+ s ovinq that as a p-oup they tend to be more imaginatively-creative, 

liberal and self controlled than women in Group 2 . 

Group 2 women deTiated beyond the mean range towards Factors P+, G­

and QJ-, shoving that a.s a. group they t.end to be more i mpulsive, expedient 

and have loss self diacipline th n the women of Group 1. 

Comments 

These findings upport the resulis of Holland (1960) and Warburton, 

Butcher and Forrest (1 , 3) in t.b t o~ of these studies found significant 

r lationships between Theory of ueation e inations and factors G and 

U1 of the 16 P. F . 'this study also found f ctors G Q1 to be significant. 

The results of th.is study also found with Holland (1960} th&t t et.ors , 

R, I and Q3 •ere signi f icantly rolated to aca.d.eruic succeas. 

N•ither Rolland (1960) nor Warbur'ton, et al. (1963) found factor M to 

be significnntly r lated although it v: • found to be sipitica.Dt at the 

. 01 level in this study. Si.Dee it is "II+" that ia eoncerned an o 

e eription of this factor is •1 ina.tively-creativ • (Cattell and r, 

1957), it is possible at teachiq thoda encour g in v Zeal place 

ore reliance o the teach r i i inati iniatitive ia the cue 

in ri tain vh r t hi be ore •text-book orien •. 

n • n 

al niticantly itferent tor 

in factor Q1 . It ia •• ble 

Group 1 v r• coma.JI~ t t ra A 

eexea . roup 2 • tter 

at eae itter •• • • to 

were 

lt 

n 
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differences between America and Nev Z.ealand ince American norms were uae. 

Pindings 

Hypothesis K4 was not fully supported but neither can it H rejected 

on the basis of the evidence. Significant relationships were found for 

factors P, G, I, M, Q1 and Q) . No signi.ticant r•l tions ips vere found 

for factors A, C, , L and g2. Pact..t>rs R, N, O ond 04 were found to be 

significant tor aen. 

(vii) oa LAHOUAGR !RACHI 1G 

(1) _H_ean=-=::..:~:....::=~ 
The a calculo.tecl tor each of the 55 items of the 

in•entory. 

rating"·· 

The mean of these an vaa th~,n obtained e.a the "mean response 

This procedure va.a carri out vi th bot.h the pr and post 

inTent.ory results for ea.eh group·. A 11t" test was applied to t.h difference 

between the mean response ratings of both th4t pre and post teat situation 

of the inventoriea. 

I Group N .D. ", - "2 "t" p 

Pre teat 1 2. 89 0 . 95 
.25 1.47 ) .• 1 

2 3 . 14' o . 86 

oat test t 1. . 8 0.59 
.23 2. 09 ( .• 05 

2 2. 03 0 .. 56 

Th.• ditfere ce be 11 • aan re .. ratin • of the tv groups on 

t.. the pre test snot si ·tic :t. 

poat test vas si ticant ey the . 05 leTel. 
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Co nt 

Th question of ¥bat. tbe mean respon•e rating ahov uat be cODaid red. 

The an of a set of ean• eould aeem a rather doubtful procedure to use. 

However, it can be argued that th-e purpose ot the inve 'tory vas to obtain 

t he mean ratings tor the group on each ot t he 55 items in the inventory. 

Since the items vere aeleeted to retlect the objecti.v nd the empha.ses of 

t he Language course 'th mean ot the 55 eans giTes n OT-erall rating that 

provides a a.sure ot the attitude of the group as a whole toward knowledge 

and a.kills in Language t.ea.ching. 

The results show '"18.t at the ti of the pre test 'Ulere vas no 

significant difference b tveen tb.e overall attitu ea ot th tvo groups but 

that by th time of the post teat situation Group 1 rat d their attitud& 

more highly than did Group 2, 'the difference being significant at beyond 

the .OS leTitl. 

thus hypothesis R2 ia only partially supported.. Succeaaful students 

ba.d si ificantly higher ac rM than st donta who tailed n the post--

test. of the S lt En.luat.ion to • I ovever, ccesstul stud.en-ta did not 

haft ignifietantly higher score• in the pre ten. 

(2) Group e 

'!be response rating of the • teat was CftlD1Ml.1''M Yi~ the Ull 

:response rati ot t .e at test for• 

of • c • in :raU ac inecl by• 

tbe 

at 

tor e re 

at test, both piou a achieTed. a cium.11re ot rat 

fie ~. 

• • eipifio 

• wi :t for 

t .... hlahly 

• 
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Group lnY ntory M S.D. M1 - M2 •t" p 

1 Pre test. 2. 89 0 . 95 
1 . 09 1.2 < .01 

Post t st. 1. 8 0. 59 

2 Pre test. 3.14 o. 86 
1 . 11 7.9 ( . 01 

.Post t st 2. 03 0. 56 

Compu:ison of Change in GrouP, eans 

chaJlge betweG11 the pre and post tests vas calcw.at.4 tor • 

group and • •t• teat applied. to the clifterence betvee eh sin group 

means. 

-
Group M S.D. M1 - M2 t,63 

p 

1 1.06 0 . 16 
0 . 02 0 . 4 > . 1 

2 1 . 08 0 . 24 

Thus there vaa no significant difference between the t.vo groups in the 

change of group mean between th pr poat teats. 

t 

between 

teat ei ti • • etore it clud 

le, irrAJ• u.... t au.oc .. • ,.. tail in thee ur•• f 

nti , felt t tti. u:pu'ie •• ry th• cour••, and "the ass ciatea 

rk with children, ai fie Uy increaa ir C nti • 
in eir • ' 
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the two was not aignlticant. this ie SID'pl'iaing vhen it is conaiclerecl tha~ 

'there vaa a significant difference between the two group in poat teat 

reanl-ts . 1'bero are two poaaibl• nplanations. 

Pirstly, it is possible tha~ the instrument tailed to discrilllinate a 

real deg1"Ge of cha.n,o between the tvo groups. 

Secondly, factor P (».surpncy - Svpney) ot the 16 P. f . ahowd a 

•ignitic:ant difference bet.ween tbe two aroupa at the . 01 leTel. It 1• 

possible that, since Group 1 tende4 to be ac,re sober and prudent 'Ulan 

Group 2 who tended to be more en'Ulwdutic, bappy-.o,-1~ anc1 i.mpulaiTe, 

Group 2 oftr eatimated their leTel of lmowle4ge and skill. The accuraoy 

of t he Group 2 ro9p0nae may be of cloubUul ~idlty. Only- tUJ"ther work 

vit.h the in.nrument i tself and a mor. exbaustift •tuc\T of suce .. atul and 

tu.ling student.• would determine the accuracy ot these obae.rvationa. 

Bypot!leaia 1D ia nj.oted ill that students who v.re suceeaatul cU4 

not ba'ft significantly higher acores in the amount of change in 'the Self 

lwal:uation 1'cma. 

(3) TOPIC IU1'DiG8 

the 55 items of the llfflm'tory ,rere npoupe411114• the fin topie 

headiJiass Vritwn n••ion, leacUna, Cbil4ren'• Li-t.eratan, Oral Lenguqe 

and General (He deacriptioo of inabuJaent. p. I q ) • !be -..n ot euh napoaae 

wu nloulat.4 and the._ ot tM meau wa4e euh ~e hN4ina wre 

t.kea aa th• •topi& raUnga9 . •1,w teat. ..,. appU . .a to th• tiff.,..•• 
be....._ ... ho~ ih• "°Pie nUnc• of the t.o erovpa. 



Topic Ratings 

6p1 e.t. Op2 Writ-ten Bea4ing Oral Literature General 
Langu • Language 

Pre test • 05 > .• 1 > . 1 > . 1 > ., 
Post test < · 01 > . 1 ( .02 ( . 01 > . 1 

On th pre teat Group 1 obtained a higher rat.in, tor Yri tten Language 

than Group 2, the ditterenee being ignificant a't the . 05 lenl . There 

vaa no significant clitferences between the ratings of 'the t.wo p-oupa 

the ning t u.r topics. 

Children'• Literature, signitlca.11t beyond t.he . 01 l•~•l, 8114 a higher 

rating for Oral Language, significant at '\he . 02 leTel . The differences 

betv en t.he ratings oft.he two groups for Reading and General were not 

eigoiticant. 

SATISPACTIO 

39. 

(4) SKLP WALUATI 

1he 15 i of personal aatiat tioo 

e4 to obtai a mean rating ot aatiafaction tor eae P'O p. A •-t- teat 

was pplie4 to Ute 4i~terence between • eana of 

- • s.». •1 - ~ t1, p ---... 
teat 1 2. 21 o . 89 o.28 1 . 04 >·1 2 2.,, o.64 

Pot teai 1 1. 83 0,. 56 
0 .22 1., > ·' 2 2.os o.,a 



..o. 

1hua ao aigni~ioant clifference be-..n the MaA rating ot aatiatactlon 

of the wo groups vaa t uncl 1a eitbff the pre teat or the poet teat. 

Changes in Mean Ratiy of Satisfaction betw.en the Pre an4 Poat Testa 

the mean rating of eatiataction of the pre teat vaa compared with the 

ean rating ot eatiataction tor the post -teat in both groups, and the 

differene• was tested tor each group. 

Group Teat N s .D. M1 - "2 '1, 
p 

1 Pre 2. 27 o.s, 
o • .-.. 1.69 ) .1 

Poat 1.83 0 . 56 

2 Pre 2. 55 0. 64 
0. 5 2. 21 .05 

Poat 2. 05 o. 58 

Vh the Jle8ll8 of the pre and poat t.eata were compared Group 1 ehoved. 

no significant change in the aean rating of aatt.afaction but Gnup 2 showed 

an inereue in the mean rating ot ntiatactien that waa aipifietant at the 

.o, l~l. 

aulta abow ~•re were no aipifi t dUteraeea between the he 

1roup.9 ia ffflinp of u.ti•taeti pined tNa teac iaa LaDauap in eithfl' 

• pre or poat teate. reoTfl', Or 11P t ab.owec1 ao al . tioaa~ chaage ln 

teelinga of eatiataetJ.011 between the pre poet teat while roup 2 ahowe4 

a aignlflc t t.aer.H in aatiafaction. there ar• three ••i le explan­

ations tor thias 
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2. Gro p 1 atud.enta hac1 already cleTelope4 poai tiTe attitudes tovarcla 

tn.china Language due to incidental experience• on praet.ice teaching 

po•tings prior tot.he Language Curriculum courae. Th••• atti~ N 

were not aipificantl7 changed aa a reBUlt of experienco pronded by 

~e course. On the other hand, Group 2 e'tu4ent.a felt more aecure due 

to their increaaN lffel of lmovlecla• and ak.111 and therefore expNt.ecl 

gr t.er satisfaction from Langu teaching uperiencea. 

). The significant difference in the P,.P.16 ••urgency - n.raency factor 

ruultecl in an unreliable result for Group 2. 

It could ha,... been possible tor aignitieant chan,rea to b&"f'e been maakecl 

by a cli•vibution of poait.i.-. and negati•• changes in "aattafaetion• reaulta. 

In faet, this clid not occur &11 a neaatiYe change of - . 06 oecurred in only 

one of the 55 item• of the inventory. !bus masking of significant ehange 

vu not a poaaible explanation. 

!he diatrib tion of the college rat 

e following freq enc7 table. 

Bati freq enoy 
Grout> 1 

1 9 

2 1, 
) 9 

• -
' -

tor each gro ia shown in 

Pnquenoy - 2 

-
t 

1 

18 

6 
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The statistical analysis of ihi• cl&~ of total poup aeon• anc1 by••• 
t reach group is aa tollovat 

Sex Group 'M s.». N1 - M2 ."" p 

Combined 1 2.0 o.74 
1.9 5.13 < · 01 

2 3.9 0.76 

Men 1 2. 0 0. 5 
1.75 7.29 < . 01 

2 ).75 0 . 56 

Voaen 1 2.0 0.-78 
2. 06 9.36 <_ . 01 

2 4.06 0. 45 

The cliftereno• betn.n the means~ ea.eh group ia hiply •lanitieaat 

(P < . 01) in each cue when Group 1 men and voaen are coarpa.re4 vi th Group 2 

en and voeen, Oroup 1 men vi tb Group 2 men, and Group 1 voaen Yi ill Group 2 

women. 

'ftl••• tln41 a auppori ~'\heaia H.9 in tha-t the clifterence betveen 

the atea11 of the t.vo croups vaa hi.ply aignii'ioani.. Thus, atwle 'k who 

,rere ceutul la the l.&n,gua.ae eourae 'lend.act to ban al>oft a'ft1'atr• llea• 

n<tings vbtle atuden'ts vho tail.a ill• La.naaace courae 

average eollege rati •• 

(ix) TIIA.Cll 

the 4inri t1 ot • teacWna rat' 

tollori tnquene,. table. 

fer nch ,roup la• iD 



Pnqueney- Prequenoy 
Grou 1 Oro 2 

1 4 

2 17 1 

3 10 9 

4 2 19 

' 3 

A• f.istical analysis of f.hia data tor each group, an4 alao by au 

tor each ,:roup, i• u followa 

Sex Group M S.D. "1 - "2 •t.• 

Combined 1 2. 30 0 . 76 
1 • .f5 8. 06 ( . 01 

2 3. 75 o.66 

Ken 1 2. 0 0.53 
1 . 69 6.04 ( . 01 

2 3.69 o . 67 

YGIMD 1 2.38 o.s 
1. )7 1.6 < . 01 

2 3.75 0.6' 

The difference etveen th• means of each p-oup i• hi hly- al tieant; 

(J> < . 01) tor • 

!heM fincli.np • port hypotheeta .a in t1aai • • u who were 

coeeatul in 

atuctenta who fail • It. voul4 .... t • popular belief~~ 

••••ful lA the 

CluffOOlll may be uato eel. oweftr, it IJhould be no'8cl ibat only- 4 

.,. 



student• from the -to1ial of 12 reeei-nd a teaohing ratina of 1,,... 1a 

Group 1 only ) of the total of 9 atudenta who ncei 'ftd • teachiq 

ntina of 5 were in Group 2. Although the hypotheaia i• aupported it dHJS 

no~ follow ihat there ie uaot -tch between top acaderaie riud ta aac1 

atudenta rated 1 on practiee. 
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7 . Conclu.c5ions 

h1. 

h2 

h3 

h4 

h5 

h6 

The conclusions, based on the statistical analysis of the data 

and related to each of the specific hypotheses, may be 

summn.rized as follows: 

The hypothesis that students who are success~ul in a l ang..;.age 

curriculum course have significantly higher scores on t he :-: . 7.: • • I. 

than those who fail was sup!)orted. 

Thnt students who are successful in a language curriculuo cours e 

have significantly higher scores than those who fail o::. bo th the 

pre and post test results of the Self Evaluation ForQ for Languaie 

teaching tended to be true of only the post test situation. 

That students who are successful in a language curricul i.a:i course 

have sicnificantly higher scores in the amount of change in a 

positive direction in the pre and :post test of the Self 

Evaluation Form for Languaee Teaching, than students wh o fail 

was rejected on the basis of the evidence. 

That students who are successful in a language curriculum course 

and those who fail have significantly different scores in each 

of the factors of the 16 P.F. was found to be true for six of 

the factors, namely F, G, I, N, Q1 and Q3. 

That students who are successful in a language curriculum course 

have significantly higher scores on the Group Test of High Grade 

Intelligence A.H.5 than those who fail was rejected. 

'rhat students who are successful are older than those who f a il 

was supported . 



h7 

h8. 

h_3 

!hat women •tudenta are aipiti.cantly more aucceaatul than men 

va• partially supported 1n that there wre re men in the group 

vhieh tailed than expected on the baaia of the ratio of to 

women of "the total ample. 

!bat atuclents vbo are c aatul ha.Te a signitieantly higher 

practice ~ng rating than those who fail was supporte4. 

That tudenta vho are sace• stul h&Te a eignifie ~1y higher 

Colle • Ratlnc than those who tail vaa aupportea. 

46. 

Moat of the hypo •••• ot this atuc!y were pported al tho h this ul4 

be expected aiDCe the two groups of student• vere selected o the baaia of 

scores in the Lanau ge Curricul course that. were saore than one taadard 

deria.tion ab..,. or below the an. Tilus, the sample• tended to be hiply 

aelected encl aomo eicmticaa-t ditfuenc .. between t.he groups could be 

u.pected vi tb reaa le confidence. 

In iti to the thocl• ot na-tiat.lcal analyais , ot.h•r pzio-

e.clure• could ha...,. been applied. Por •xample, the applicatio of a 

1 tiple regruai eq tio could :n .u uetul to rtuai 

..,,.i t• f each o'f Tariable• a• poaai la factor• 'to 

au.cc••• (Garre« 1958, p .. 4'10). "1wlr, in.te.r-relaU-.. .... p ot t • 

factor• i • t tit ia aaible tb&t SOiie algntfl ~ 

factors • partiallecl U't.. 

IIMtre ia, at ea.rt,, a l t a of s,yatn&tio r· .. 111&PC!ll bt.o 

• _,._,..... 11et10J1l8r• in .,, Zeal l\lrt.har re e ta Wa area 

WV1u.v N f ....iue. ._ ta 'for ~• • augpns iatenetittc 

uiblliti•• t :r fllll"'l:ll~ -*• o.. U~RIIJO&·p Of 

intelU.,.SW. t.o aoJILl.-. .... 111: rti&r7 1"91• of .a.111vaUoa. !Id.a • 

clit~fl"ftee in lntelli ee - r•• bew .. 811G •••hl 



unaucce••tul stud ta, aa rN&Svecl by 'the A.H.5, vu not ei iticant, thus 

supporting the findings of Li ( 1969), but the question r in• whether the 

level of measured intolligence is significant as a factor of Sllec•••tul 

achievemen't in other aspeet of Teachers Colle,e work. Why ia it that 

s-tudenta vith a higher eaaured intelligenee do not t.encl to also ha.T• 

higher levels of achievement, 

Part.her work on the peraonality factors of Nev Ze lancl teacher trainHB 

could also proTe profitable. The weight of opinion and re eanh ie acunat 

the use ot personality measure• aa an aapeet of trainH Hleetion, yet 

there la s agre ent between the fin.di a ot thia atucJy and others in 

both America and itain. It is poaaibl that further research aay shov 

consistent relationship between certain personality factor• and aueeesa 

in teacher irainina that, mq ha'ff implications tor the ·thoda of aeleetion 

of trainees. Purih•r, ~ significant ditferenc•• noted in this atuey 

betveon the sexes on certain personality factors raisea the q eation of 

the aui tabili ty of erican norms to tb• llev Zealand ai t.uation. 

OTerall, the inTeatigation of relationship• ktween a~taiJaent 1 ..... 1. and 

t.he factors of peraonality, atti~•• and intelligence of Nev Z.ealand 

at. ent• ie, aa yet, in an early•~ of de..-elopae t. 
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UAGE IN THE PRDtAlU SCJIOOL 

While all objecti.-ea are interpreted in practice 1n behav.i.oural urma, 
more generally it is the aim ot th course tha't artudcmtas 

(1) Gain an undorstancJ:lng of the nature. f\m.riion and d8'V9lopnen't d 

1~. 

(2) Deftlop an undffatencUng <d cmzent methods o:f tea.cb.ina languap 

in the Rev Z.aland primary school. 

(3) tw\1' rooent cltnelo·-'ll·ts in the t.aacb:lng ot l&Dll~te. 

(4) Be gi 

B. TOPICS OP SflnJY -
ft SJ)N'itically course objoc'tiwa are interpreted through the 

tolloring topics o~ studyt 

(2) LaztgWlge dnelo~ from b-irt.h to adolescence - reri.sion and 
of 

lvork. i.n the yea.r one Child DeftlOID~ eou:rae. 

(l) in 

th syllabus 

<•> leadtna -
(i) 

(f.l) In 

(ill) 



S1. 

(&) !he mr Zealand 8 en for reading in iu.taut cla.aaea -

The ~ - rieno approach. 

(d) IndiTiaali eel reading in Intermediate Schools. 

{e) S..R.A. Reading Labora~ies. 

(iv) Innovations in reading lnatructian. 

{b) 11Mdi1ta in colour. 

{c) Th 0 

(1) !ho ture of listening. 

(ii) .OlXJ'leat -•1'11'8U'~ akilla. 

(iii ) Claaa pr-c~ll!Zllrs in 

• 

11a (a) Inttmt, lane • 

(7) rit 

(i) 

(11) • 11• of wrt 

(8) 

(i) 

( ) 

(a) 

(b) 

..... 
to%')' 

Cnat.ifflfri.t 

(a} pel.11 

( ) 

-
• 

• 

• 

• 

• 



(9) La.ngua.go subject lntepation -

--..-r•ra..tocl tiiaetable. 

(ii) Lan o in other aubject areas. 

!bis cours will use the following toacbinc tbo4ai 

(1) Maas lecture - 120 atwtenta per aeaaion. 

time - 1 • , Proquene;y - ho per WHk. 

- 15-18 stud ta per aeasi n. 

- 1 hr., Pnqueney - Two Pff 

(3) D ns'trati by no school at&ft 

- 65 g--LUl<IUHO r aeasion. 

- Frequency ot unto nit topica. 

(4) Supervis d tea.chill& practice. 

Anderson. P • ( 196') - Languap 

I • .C. 

• • z • (1 ) 

.!iB!!.J:!l•Ufri!S7l:!!!!EL~!!!!!. - 1f 

• 

tlon -

• 
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N.Z. Dept. ot F..cluct1.tion (1963) - Pri.sar,c School Sylla.bus i 

Language in the Primaey; School 1 §n,glish -

Vgtn : GoTt.. Print.er. 

N. Z. Dept. of Education (1965) - lzitna::t7 Sctu,ol Sylla.bus I Beadiy -

Ygtn I Govt. Printer. 

5). 



APP ER l> IX •r ----------- ,_ 

A copy ot the riatemen't • by the author 



, .. 

Yo are all very familiar with the con pt of cmt.luat.ion and test.ina 

in aa that all at.wt 'ta undergo the a course of study and at the 

• ot t t •1 t. an examination. ~ examination re8Ul ta and the muka from 

tea-ta and .aaays preaente4 cluri.ng the cour • are then turned into a course 

rati.ng and t.hia rating vill vu:y from one to fiYe. 

Why do students ahov ttda Tariation in results? Ja abri.oua anner la, 

of course, that it. clepeDds on the unt of won that each a ent puts 

into the course work ancl the time spent "hOtting• tor the ex.am. tare 

there any othor fnc-tors that. contribu'te to cen in any particular course? 

Bas intelligenee 1"91 got anything to c1o vit..h it? Do the attitudes t 

you haft tovorda th job oft aching aa whole and towards the course in 

pe.rticular ban &I\Y eftec't on result.&? Do the WOl!llml usually do better 

tbaD the ? la there any connection between the results of Collea• courses 

and the teaching practice ratina? Ve ca.n all 

really knova f,w sure. l 1IOUlc1 like to c ~ 

of ese quest! • but to 

to ...... lnt.111 atti 

tiw teau t I -~ 1pu.14u be 

• 
tu1 I 

a _,.t - "' ao1na 

Uu.l~I& V'_ll& .. te4 time 

It 

LriMU 

... tut.. there 1• 

would n to be 

ti,a a,tvq pni 

guesaea, but no-one 

I baYe aeleetea 

,-... 

t , 
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and 'that they will not affect year course or tea.china ratings in any lffl,Y'. 

They will JIOT be placed in the College reco:rda. 

I vill give you a ffN minute nov t.o diacuaa among yo\ll'1Jel-vea vllether 

you arc happy to take the t.i e t.o do ~ese test.a and then I will answer 

any quest.ion.a. 

Let suess that if you an p:reJ>(Ll'Gd t.o do the teat.a it ia Tita.1 

that everyone turns up to do each teat 011 each occasion. 

Ve vill have a short break nov for diacuaaion. 



A P P B 1f D I X •c-_.,.. ___ ..., _ ,_ -

Selt BTaluation Pol'S tor Lan,ruage Teaehiq 



.................................... Sll::!I • • •••• • •• • • • • • .SflCllWL. •• • • • • • •. • • 

Ml • •••••••• JDS •• ••••• • JffllS (1st P ,rua.ry 1969) 

te your pre t Bk.ill or knowl tor 
teaching language by placf.Jlg & ~ in the 
poln't seai •• 

h of the tollovillg aspects of 
sf. appropriate box of "119 ti-... 

+ 

-

means 31)U • el. CGDpletely confident•, or •deftnit.ely yea•. or 
•..-ery aure1 , or •eaapletely &fCZ'M'. 

ans you •teel c 1 tely inaclequate•., or '4efinitely no•• or 
'very unsure•, or ' ccmpl tely disagree'. 

Rumples I can use the Arridson sys 

spelling. 

of teacbin« + 
I I 

(On the tom supplied 'to students all i wero as per the example) 

1. I rs'tand the hiatori bac·kft'OmMI of the lanauap I teach. 

2. I know ehilclren master lanpaee before starting aehool. 

3. cler lmovl of how children ~bet starting 
1 to be relnan'\ tor Primary teachers. 

•• I inatl'UCti.an tit. in the 1 • 

5. I natUnc, vri t.tna, li t ancl arenJ.atea. 

6. I Ii a paren-\ ant ~ will ncreati.J 
o1 ebllclnn. 

T. I f.Dtellipntly t • 1 • 

a. I u as I tell a dory. 

,. I~ al • 
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10. I knov hov to share a picture book vith lit.tie children. 

11. I knov hov to encourage children to read good li'torature. 

12. I know the aourcea of poetry that are appropriate to children at the 
Tarioua 1 ..... 1s of the Primary school. 

13. I can read poetry well. 

14. I can recognize different types of speech defects. 

15. I know hov to distinguish the speech detec-ta that I can help and those 
that neecl a speech therapist. 

16. My ovn voice is t're~ tr irritation t.o oae vho liaten to it. 

17. I knov how t.o listen to children. 

18. I can discus the importance of teaching lis'tening kills in the 
cl esroom. 

19. I co.n write neatly and legibly on t.he blacl,board. 

20. I can write a. note to a parent and not be embarrassed by nay handvriti.ng . 

21 . I know e reason• why I teach handwriting the way I do. 

22. I know bov to help a laft.-handed child to write vell. 

2). I know vhy the Arvidson spelling sya ia organized the way it is. 

24. I lmov to make the spelling P4trio interest. to children. 

25. I able to elp children to write creatively. 

26. l 

27. 

28 . 

29. I 

30. 

the rel t1 nahip e 0 1 writ.te espreaaion. 

iac • itficult.iea i~lTM i 

of work in written ex reaeion to u.pect t chit 
abili"Y lnwla. 

ot aaic PIIIIIIIIIZ'. 

t.ional 
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:n. I er•tand. the significance of readineas in all learning experience. 

32. I can 
him. 

ha be er to react the terial in the books .e ign for 

33. I understand the st.rength and veaknaases of phonic• as applied to 
spelling and r adi • 

34. I know ot ma rial designed to be uae vi'tb children who are below 
grade 1 vel in reading. 

35. I knov t 1 at one ot these zin.es coneerni the l11.u1il\MI~• artaa 
Jn ntary li , The -IM.L.l•UK T cher, El•• tary School Jour , 
The l1UJtru tor. 

)6. I enjoy lpi children vbo have special difficulty in learning toned. 

)7. I can gi.,. a talk at the P.T.A. explaining the significance of the skills 
of lang age arta for children in e apaee age. 

)8. I aware ot the importance ot research in education in the field of 
Language 't'aaching. 

)9. I njoy teac ere t.iv• writing. 

40. I ex tall childn to be able to re aN.er apencl.i two :,ear• at 
B ol. 

41. I expect• child o talk.a well tor well. 

42. I ers why it ia de•irable tozo chilclren to learn to read and 
write t the tl • 

4). 

44. I can inU,iate 

45. teae1una of 

46. I can clescribe to a 'O&J:'illl' • place of supplementary a4era in. • 
Bev Zealancl N aohMe. 

47. I c .. 
4'8. I :1'8•84lLD&• 



49. I can reco nd thre picture dictionaries tor use in infant 
classes. 

50. I can chose three te ts that would be helpful whe: db,gnoaing a 
r dial reader. 

51. I know hov to make effective use of the Country Library Service. 

52. I know hov to develop purpoaef'ul discussion in aa oral la.ngu • 
programme. 

53. I bolie'N that diseaaaion ha• an i porlan.t place i the langu~ 

54. I can accura'tely judge whether the lev•l ot difficulty of a pasqge 
of pros suits the reading leYel of a particular child. 

55. 1 under-stand the use ot the S . R.A. Re&diag Laboratory. 

59. 
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VOJ'kecl aaaple& 1M aipltieanoe of~ clitfere.nee bet,,.. 

S.J>. If u. 

1 ,0.63 22.4 33 )2 
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-» • 23. 79 
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( .01 
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(2) ._, Group 1 and Orollp 2. 

(l) ..... , houp 1 an4 Group 2. 
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