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ABSTRACT 

This investi ga tion report s a quas i experimental study 

of t e achers' verb al contRcts with pupils during their first 

year of forma l schooling . It was expected that consensu~ 

of certain beliefs about teaching priorities held between 

teacher and parent would be related t o the fre quenc y of 

teacher approval expressed towards pupils - and a l s o that 

the fre quency of teachers' expressed disapproval towards 

pupils would be related to parent - teacher disensus . The 

gross propositiorndirecting this study are tha t : 

1 . Pa rents hold a variety of beliefs concerning the 

activities which will facilitate success a t s chool 

for their children . 

2 . These beliefs are transmitted to the children during 

the socializing process . 

3 . Teachers a l so develop a variety of beliefs c oncerning 
pupil activitie s which will facil i tate success at 

school . 

4. ~hen parental socialization p r actices produce in their 

children behavi ours that are in relative agreement 

with a pa rticu l ar t eacher 's expectations for the 

pupil role 9 teacher approval will be a char acteri s tic 

feature of te a cher-pupil i nteraction . 

5. When parental socializat ion practices produce in their 

children behaviours that are in relative disagreement 
with a particular teacher's expectations for the 

pupil role, teacher expectations are affronted and 

te acher disapproval will be the characteristic 

feature of tea cher - pupil interaction . 

6 . Parent teacher di sensus - consensus wi ll be reflected in 

teacher treatment of pupils and will be expressed 

through different patterns of verbal contact during 

classroom interaction . 



ii. 

Six statements, paired in all possible combinations, 

describing the different ways in wh ich pupils might behave 

i n order to succeed in school were presented in a 

quest ionnaire to 21 te achers of five year old school pupils . 

Of these 21 teachers, the s ix used were those holding the 

strongest preferences for one of each category of beliefs 

about school success . Over 80% of parents of children in 

these s i x classrooms completed the same ques tionnaire . 

Sub sequent analysis determined which parents he l d views 

most similar to or different from their child ' s teacher . 

The 3 2 pupils whos e parents ' beliefs were most isomorphic 
with those of their child' s teacher, and the 32 pupils whose 

par ents ' beliefs we r e most contrary to those of t heir child's 

teac her, were selected for the s tudy . Of the 64 pupi l 
subjects , half were boys and half were girls . 

Each of the s ix teachers was observed for three hours . 
Two trained observers , using a radio mi crophone , tape 

recorder and written rec ords collected data covering all 

teacher verbal contacts with the se lected pupil subjects 

during the period . Only those te acher verbal contacts 

categorized as negative and positive sanctions or negative 

and positive directions? were recorded . 

Analysi s of the data revealed that parent - teacher 

disensus and consensus of beliefs is s i gnificantly related 

t o differences in both quality and quantity of teacher verbal 

contacts with the children observed during their first year 

at school . Such differences in teacher c ontact s with 

pupils occurred independently of pupil s ex status although 

sex status s erved to compound the direction of results. 
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XI 

INTRODUCTION 

This thesis owes its origin to a problem accentuated 

by a series of events and conditions that pertained in a 

particular New Zea land primary school . The s chool, 

situated at the growing fringe of a Government housing 

project was beset by the problems of rapid growth , constan t 
changes of professional and ancilla r y staff, ubiquitous 

in security and a preponder ance of inexperienced teachers . 

Teachers, while copi ng with the realitie s of the 

situation we re able to establish sound personal relation­

ships with some pupils but not with others . 

While many of the usually accepted principles of 

teaching found application in the class roomstfor many 

teachers the more difficult s itua tions found some solution 

in the development of war m affective cl assroom climates. 

Absenteeism, aggression, theft, insecurity, aversion for 

particular subjects or s chool in gener a l found a t leas t some 

amelioration in an approach to pupils based on helping the 

individual feel worthy, i mpor t ant and s ecure . 

From such a situation and its partial solution then, 

arose a se ries of puzzling events . Why did a change of 

teacher solve some pupils' problems and yet create 

difficulties for others? Why did personal attention and 

effort by one teacher reduce the deviant behaviour of boys 
and yet appear to increase deviant behaviour by gi rls? 

Why did different teachers' perceptions of the same pupil, 

even over a lengthy period, remain so disparate? Did the 
pupil really behave so differently for different teachers, or 

was it that some teacher s were simply more a ccepting, more 

capable and more flexible t han others . 

The beginning of an answer was suggested to the writer 

by a series of events taking place at the conclusion of his 

first year at the school . Measures of pupil achievement in 

the basic subjects taken at that time proved somewhat below 

the expectations of teachers . Some rationalized the outcomes 
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by pointing out that intelligence tests showed their classes 

to be below average in ability and requested pupils of higher 

ability for the following year . On commencing the 

succeeding year, all teachers received pupil records in 

which pupil aptitudes were emphasized, intelligence scores 
omitted and pupil weaknesses minimized . Al mos t universal 

sati sfaction was expressed with the types of pupils comprising 

the classes and with the superior abilities of the current 
year ' s clas s when c ompared with the abilities of the 

previous year ' s class . Despite the f a ct that general 
ability levels of classes had not changed, during the year, 

teachers expres sed satisfaction with pupil progress and 

behaviour . Pupil achievement at the conclusion of the 

year appeared to be improved . While many f a ctors we re 

involved i n such a complex situation, the po s sibility of a 

self- fulfillin g prophecy condition could not be tota lly 

ignored . The real problem was beginning to emerge . What 

was the rel a tionship between teacher 12ercept_ioq of a pupil 

and that pupi l' s behaviour at school? ~vas knowledge abou t 

a pupil and hi s background in some way i nfluencing the 

behaviour of a te acher to v✓a rd tha t pupil? Could the day 

to day activity of teache r s based on such knowledge, 
influence pupil achievement? Furthermore, if pupils 

achievements were affected by the delibera te or unconscious 

preferences of teachers, how we re such teacher preferences 

manifested? 

While social status and ethnic factors appeared to 
have some r e levance in the overall situation, there were 

too many specific exceptions t o allow for the acceptance 

of such factors as causat ive. Confrontation and discussion 

wi th militant or dissatisfied parents, when considered 
together with the behaviour of their children towards the 

respective teachers, suggested a further propositi on - one 

believed by many teachers. Wha tever the parents attitudes 

to the teacher, those attitudes wil l be reflected in some 
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degree ~n the behaviour of the child vis a vis the teacher. 

Such a premise had impl icat ions for the questions raised 

earlier and a problem which seemed possible of investigation 

suggested itself . Do parent and teacher agreements and 

disagreements about the training or education of children 
have an effect on teacher-pupil interactions a t s chool? 

If they do have an effect, how are such agreements and 
differences manifested and to what degr ee ? 

Over a period of time; the implications clarified. 
It appeared reasonable to believe that, where a teacher 

was in strong agreement with a pa r ent about the treatment 

of children and the purposes of educ ati on , rapport between 
teacher and pupil wou ld be facilitated and t hat on the other 

hand, parent-teacher disagreements would hinder teacher­
pupil r apport . It also appeared reasonable to conjecture 

that the presence or absence of teacher-pupil rapport must 

in some way be expressed in t eache r behaviour 

approval or disapproval of pupil behaviour. 

indicating 

In order t~ investigate such a ser ies of propositions, 

identification of parent-teacher relationships representing 

consensus and di sensus of values and b eliefs was necessary. 

A questionnaire was used to establish the beliefs held by 

parents and teachers about pupil behaviours that would 

facilitate pupil success at school . In addition, comparison 

of teachers' and parents' answers helped to identify two 

main types of pupils - (i.e . pupils whose parents were in 

close agreement with the teacher and those whose parents 

disagreed strongly with the teacher). Teachers' 

interactions with the two groups of pupils identified in 

this manner were observed in the normal classroom situation 

and similarities and differences rec orded . 

The first chapter of this thesis identifies the 

problems, determines their parameters and surveys the 
contribution of previous literature and empirical evidence 
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to their solution. Chapter t wo provides a theoretical 

basis for the s olution of the problems p r esented and for 

the propositions involved . The research design and details 

of its operationaliza tion are expl ained in chapt8r three . 

Results of the study are presented i n c hap ter four and 

discussed in ch9pter five whe re final conclu s ions and 

suggestions for further inve s tiga tion a re stated . 

Such then i s t he substantive background to the 

present s tudy which does not seek t o isolate ri gh t from 

wrong, the good from the bad, th e desirable from the 

undesi rable nor to profer evidence for the i mprovement of 

tea ching or education . There are many variables and 

relationships of te ach ing and educ ation about which little 

factual information is available . It is hoped that this 
study provides additional data contributing to more accurate 

knowledge of the ant e cedent s of classr oom beha viour . 




