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SECTION ONE Social Education

The purpose of this paper wes to present, in a study format, at
8 twelve to fourteen year readability level,two areas of every-
day life ('The ¥amily' and 'Leaving Home') relevant to students,
teachers and parents, In the first area, the topicslof family
groupinge, family relationships and family behaviour are covered
in detail, using down~to-carih terms taken from Adlerian
Psychology, Abraham Naslow, Eric Berne and R.D. Laing.

The basic assumption behind this paper was that these two topies

are crucial ones for the adolescent to come to terms with, and

important for parents, teachers and younger children to grasp,

SECTION TWO ' Aspects of Language

In the first of the three papers comprising this section, a

set of basic coding/decoding units for the Romanised English
alphabet are presented in detail, These are then related to the
mechanisms and stages of development in the decoding process,
and to the various levels of perceptual discrimination,

In the second paper, the concept of decoding patierns was
extended by exanining the extension units (accents such as the
cedilla) used in a cross-section of ten langusges.Eleven such
extension units were conmpared and contrasted, as was the
internal. consistency of the individual letters among the ten
languages, High consistency was found to exist between T,0.A's
using Romanised script, -

In the third paper, second language learning,in a New Zealan
context, is discussed and related to the concept of language
mastery. Three levels of mastery - basic, secondary and
advanced - are postulated, together with examples,The
conceptual process of spillover from one language to a second,
through levels of mastery, to spillover back to the original
language, is introduced and discussed..



XCTION THR=E Beyond Kaslow and The limits to Growth

In this paper, Part One loo at Maslow's hierarchy of needs,

ooks
and the time-space perspectives of individuals, in synthesis

aQ

form, Time-snece constraints are shown to operate in
conjunection with the individusl's need framework.The ability
end capability of the self-actualising person to minimise
and/or remrove the constraints of time and space, in meeting

his or her higher needs, is diescussed., The concept of an
all~embrecing higher need 'the need to serve' is introduced,
The anility of self-actualising persons to function effectively
both in the future, and world-wide, and to be in the present

is expressed in the light of their potential value to the rest
of mankind,

In Part Two, Maslow's concept of the peak-experience is
exarined in three waysil)in terms of the self-actualising
parson, and the methods used to produce or induce peak-
nees f)the necessary and sufficient conditions for

g the peak-ex sriencesﬁﬂand in the light of a thrse-

i 1
tier experinsnt carried out by the author in 1974.Conclusions
ched were that experiences similar to peak-experiences in
guality may be able 1o be induced in oneself or in suitable
subjzets, under appropriate conditions, Necessary and
sufiicient conditions included relative silenece, & visible
focus-object, relative ebsence of physicel tension, & high
degrec of atientional ability, and an openness to experience

on the part of the individual,
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SOCIAL EDUCATIOHN 1
'The Family' and 'Leaving Home'
Tvo Study Units

Preface

To those of us ast resent and future, who find ourselves
s y P ’

involved with the development of others -—--

Development of the individual, in terms of learning, tends
to be separated for convenience into a number of area, ¥e
t21lk of intellectual, physical, emotional/psychological,
social and moral development. As in the above sentence,
intellectual development has tended to come first, to pre-
dominate. Here in FNew Zealand, as intellectual gains
persist in their being perceived as criteria of achievement
or success, so have the other areas tended to be held back.

We need teachers, among many resource people and groups, to
enable younger people to learn and apprly basic skills of
living within the family, and within other groups in society.
This is one of the prime objectives of social education.

The purpose of this paper is to present, in a study format,
two areas of life which tend +to be overlooked or glossed
over by the schools for various reasone. The schools could
and perhaps should take some responsibility for the instill-
ing of aﬁareness, and the teaching of skills in these areas.
Parents can and do instruct their children in a range of
family life skills (see Unit One), which those children are
capable of using in adult life. However, few parents may be
capable of the objectivity needed to allow children to
explore the questions of how they want to live, and what
choices are available to them. (See Unit Two).

This paper is not value-free. The topics of values, wants
and needs have been included, so that teacher and learner

may share their findings about the influence of ocur values on
our decisions and choices. I have used portions of these twe
units in working with classes of younger people in inter-
mediate and secondary schools in New Zealand and England.

The format is my own. DMy inspiration to write these units
stems in part from the writings of Alfred Adler, Abraham
Maslow, EBric Berne, R.D. Laing, Loren Grey and Rudolf

Dreikurs.,
m 4 ot & frrr
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SOCIAL EDUCATION . 4
'The Family'
INTRODUCTION

To those using this unit of work:

A lot of the ideas presented here come from the writings of
five people who have worked for much of their lives with families,
children, parsnts, brothers and sisters, and the problems they
run into, Thesc ideas have not been thought up or dreamt up.
They come from years and years of work and observation, in
thousands ¢f situations, with thousands of families,

I personslly believe in these ideas. They work for me, They
may not work for everybody. Maybe theywork for me because I
belicve in them. It helps me to have a bit of faith. I like the
idens because they are simply written, easy to understand and to
tallr about, and they make sense to me.

Yeu may not want to believe these ideas. You may not want to
swallow them., Test them out., See if they might be true for
famnilies and other groups of pesople you know, Talk about then
with your friends. Give some ideas of your own.

The %eacher guides' are presented only as one possible founda-
tion for these units. They are a set of basic assumptions, and

do net have to be taken as facts.
TA.S. 6/T7

Noteag for Unit One

A%t the end of this unit, check to see if you understand the
meanings of these key words and phrases: <family constellation,
child development, family pattern, displacement, family tree, the
four mistaken goals of childhood, family atmosphere, natural

consequence, logical consequence,





