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( i i i) 
Abstract 

This thesis, about educational leadership development, explores selected tertiary 
programmes of educational leadership in New Zealand and Tanzania. The aim of the 
study was to explore whether, and how, Tanzanian programme development could 
benefit from the experience of programme development which has been acquired by 
New Zealand's tertiary institutions. For the purpose of the study, five programmes 
offered by tertiary institutions in New Zealand and courses from the, then,  only 
tertiary educational leadership programme in Tanzania, were selected for examination. 

The study examined the context of educational leadership in both Tanzania and New 
Zealand, with particular reference to the contemporary reforms in education in the two 
countries and their influence on educational leadership development in recent years. 
The specific contents of the programmes were also examined in respect to their 
organisational, cognitive and affective aspects. Employing an eclectic qual itative 
research methodology, the study was underpinned by critical theory assumptions i n  
advocating a framework for educational leadership programme development i n  the 
context of Tanzania, based on the concept of power diffusion, allowing for a more 
broad based democratic participation of teachers in leadership programmes. 

Premised on the assumption that educational leadership is central to the success or 
fai lure of any educative process in its conception of leadership, the thesis advocates 
the development of democratic, dialogic, partic ipative and reflective leadership as 
opposed to leadership based on autocratic and power-wielding authority . The main 
thrust of the arguments rest on the understanding that, without the teachers ' 
enthusiasm to teach and the learners ' willingness to learn, schools would be nothing 
but "a wilderness of wasted logic". It is  argued that educational leadership can 
contribute significantly towards the real isation of the ideal , albeit not necessarily  
clinical, environment for the educative process to take place. 

It is  contended that, in the context of the contemporary social and political structures, 
especially in developing countries, such as Tanzania, educational leadership can either 
be for liberation or domination. Based on the findings from various New Zealand and 
Tanzanian programmes of educational leadership, examined i n  thi s  study , i t  i s  
underscored that, i n  order to be liberative, educational leadership requires the support 
of a socially critical phi losophy. 

The findings of the thesis highlight the centrality of the role of tertiary education 
institutions in the development of leadership in educational places. Thus,  it i s  
concluded that, for a developing nation, l ike Tanzania, the need for tertiary 
programmes for educational leadership cannot be overemphasised. 
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Prologue 

It is the position of the researcher that social development entails the evolution of social processes that 
ensures that people are happy, healthy and productive. It follows that exploited and dominated people 
cannot be happy; people without knowledge, skills and appropriate techonolgy cannot be properly 
productive; likewise people lacking proper nutrition, adequate housing and security cannot be healthy. 
In this, it is argued that education has a signjficant role to play. However, for education to play its role, 
it needs to be nurtured, harnessed and organised in such a way that the necessary attributes for a 
healthy productive and happy society are reflected and accentuatated. Such organsiation of human 
intentionality, jt js argued, may be acrueved through the strength and position taken by the leadersrup of 
education in each and every society. The reader will find it postulated that leadershjp development is 
imperative for the leaders to acrueve greater awareness and insight into their internal and external 
contexts, their orgarusational mainstay, their cogrutive understanding as well as the norms and values 
espoused in their educational establishments. 

Employing a qualitatitve critical theory approach in examining the notjon of leadershjp, the researcher 
has, by design, refrained from offering, yet, another defirution of the term, deciding instead, to describe 
and give attributes surrounding the notion. The reluctance to define the term, leadersrup, stems from the 
researcher' s  prulosopillcal inclination that definitions are 'snapshots' that capture, consign and confine 
social phenomena in time and location, thus, effectively denying and ignoring the dynamism and flux 
that, invariably, attends to all human organisations and processes. The diagram below, call it a diamond 
if you will, indicates the researcher' s  notion of leadershjp in flux, it may be instructive for the reader to 
come back to it from time to time. 

The interactive attributes through which leadership is concieved 
and described in this thesis. 

Affective 
Attributes 

Contextual 
Attributes 

Cognitive 
Attributes 

Organisational 
Attributes 

It is the researchers view that one would be hard pressed to fmd any fundamental human process that 
stands still, long enough, to warrant an acurate and valid definition. In the same vein, in grapling with 
the notion of the methods and approach to research, the researcher is of the view that the greater 
balance of hum a activity and intentionality is difficult to capture in numbers and models. Thus a choice 
for the qualitative approach was made. However, even witilln the quahtative approach one is 
confronted wjth a plethora of choices amongst opposing and counter-opposing methodologies and 
techniques. In the present case, the researcher was of the view that what is important is to tell one ' s  
story; rather than t o  haggle and despate one's  energy o n  deciiling and clairrung royalty t o  any one given 
approach. Thus, an eclectic approach of methods and techniques witrun the qualitative paradigm, was 
employed by the researcher in order to tell rus story authentically and credjbly.  Since tills is a 
comparative work, the researcher felt the need to include appendicies willch provide useful 
backgrounds for the understanding of Tanzania' s  educational hjstory and New Zealand' s  educational 
setting, with specific reference to Maori education. It is the researcher's hope that thjs brief prologue 
would set the reader in the right direction to understand and place the thesis in its proper perspective. 
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