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ABSTRACT 

Metacogn i t ive knowledge , oral reading behavi our , comprehens i on 

moni tor ing ,  sel f  percept ions of reading abi l i ty ,  and readi ng-related 

causal attr i butions in learni ng di sabled ( LD )  and non learni ng 

di sabled ( NLD ) chi ldren were invest i gated i n  this study . Sixty-ni ne 

Form Two pup i l s  attending five i ntermediate schools  i n  Palmerston 

North and Fei ld i ng were involved . The LD chi ldren were of average or 

above average inte l l i gence , but underachieving in  read i ng .  The LD 

samp le was operat iona l ly defi ned in terms of having a WISC-R IQ of 90  

or above , with a PAT Readi ng Comprehens ion score equal to or  less  than 

the 16th percent i le ,  or wi th a PAT Reading Comprehens ion score equal 

to or  less than the 19th percent i le and a PAT Readi ng Vocabulary score 

equal to or less than the 16th percent i l e .  The LD samp le ( N=35 ) 

compr i sed 26 boys and 9 gi r l s . The sample of NLD chi ldren was 

selected from pup i l s  who had a WISC-R IQ score of 90 or above , with 

PAT Reading Comprehens i on and Readi ng Vocabulary scores greater than 

the 50th percent i le and a Li stening Comprehens ion score greater than 

the 30th percent i le .  As far as poss ible , the NLD group was matched to 

the LD group in terms of IQ . The NLD sample  ( N=34 ) compri sed 19 boys 

and 15 g ir ls . 

Data on metacognit ive knowledge of strategi es was obtai ned by 

administer i ng the Readi ng Strategies for Meani ng Scale and the Readi ng 

Strategies for Decodi ng Scale . Oral readi ng and comprehens ion 

moni tor ing behaviours were col lected on passages whi ch ref lected the 

chi l dren ' s  i ndividual "easy" and "diff i cu l t "  level . Comprehens ion 

moni tor ing was invest igated by focu s i ng parti cular attent i on on self  

correct ion behavi our and by the use of the Monitor ing Devi ce ( Sleep ) 

whi ch permi t ted the investigat ion of on- l i ne mon i tor i ng at  the word 

leve l . At the conc lus i on of the oral readi ng sel f  report data on 

awareness of monitor ing and correct ive strategy use were col lected . 

Thi s  was referred to as the Self Report of Oral Readi ng Behavi our . In  

add i t ion ,  three di fferent i nstruments were developed i n  order to  

examine chi ldren ' s  perceptions of the i r  readi ng achi evement and causal 

bel i efs for success and fai lure in reading .  The measures were the 

Causal Attr i but ion Rat i ng Scales , Readi ng Percept ion and Att r i but i on 

Questionnai re , and Task-l i nked Perceptions and Causal Att r i but ions . 
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The study was conducted in  two Phases . Dur i ng Phase A the 

chi ldren ' s  easy and di ff icult  passage for oral readi ng was estab l i shed 

and data on the chi l dren ' s  readi ng-related perceptions and causal 

attr i buti ons were col lected . Phase 8 consi sted of admi nister i ng the 

i ndividual easy and difficult  oral readi ng passages and the Moni tor i ng 

Device  (Sleep ) , col lect i ng the Sel f  Report of Oral Readi ng Behavi our 

data and admi ni ster i ng the readi ng strategy scales . 

The pi cture of LD readers  that has emerged i s  one not d i s s imi lar 

to that of NLD readers . LD readers were shown to have s imi lar 

metacognit ive knowledge of pos i t ive strategies for gai n i ng meani ng 

from a story and decodi ng an unknown word compared wi th NLD readers . 

The evidence that LD readers have metacogni t ive knowledge was 

further supported by the results of the Sel f  Report of Oral Readi ng 

Behaviour . I n  terms of describing moni tor i ng and corrective strategy 

use , the reasons for such monitor i ng and for the select ion of spec i f i c  

strategies and judgements about success and lack of success o f  fix-up 

act ivit ies , the LD readers revealed metacogni t ive competence . 

Therefore awareness of sel f-regulat i on was manifested by LD readers 

when spec i f i c  self-generated readi ng events at two diff i cu l ty levels  

were exami ned . 

The readi ng behavi our and comprehens i on mon i tor i ng of the LD 

readers were also often simi lar to that of the NLD readers . Where 

d i f ferences d i d  occur they frequently  reflected performance on the 

di fficult passage leve l . However ,  the reading behavi our of LD 

chi ldren also  tended to be very errat i c  and highly i ndividual i n  

nature . In  terms o f  self  correct i on ,  a s  an index of comprehens i on 

monitor i ng ,  the LD readers were as profi c i ent as the i r  peers , 

indicat i ng awareness of comprehens i on fai lure and an abi l i ty to 

i mp lement correct ive strategies . However , when analyses were 

undertaken combining the variables of sel f  correct i on and l i ngui st i c  

cue use and meani ng cue use , no c l ear pattern of behav i our  appeared . 

The LD readers were also aware of comprehensi on breakdown as i ndi cated 

by use of the Moni tor i ng Devi ce . Errors were s i gnaled as frequent ly  

by  LD readers as by NLD readers . On the easy passage , LD readers  
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s igna led self correct ions a s  often a s  the NLD readers , but less often 

on the difficult passage . Again  then , LD readers may be portrayed as 

competent metacomprehenders . However , when analyses involved s i gnaled 

moni tor ing and l i ngui stic  cue use and meaning cue use incons i stent 

patt erns emerged across diffi culty level s  and for correct ion type . 

Attr ibut ions for readi ng success to external factors and for 

read i ng fai lure to internal factors , coupled with low percept i ons of 

in-c lass readi ng achi evement were made by LD readers . These reflect a 

lack of self  conf idence and may lead to decreased per s i s tence in  

effort , expectati ons of  future fai lure and avoi dance of  tasks where 

di ffi culty has been previ ous ly exper i enced . 

Attribut i ons for other chi ldren ' s  reading success and fai lure and 

personal readi ng success and fai lure co l lected in an open-ended manner 

revealed no si gni ficant group di fferences . Simi lar ly , att r i but ions 

for comprehens i on and oral reading revealed no group d i fferences . 

Task difficulty a lso did not di fferent iate the attribut ions made for 

the Task- l i nked Percept ions and Causal At tribut ions by the two groups . 

Both groups perceived the i r  understand i ng and oral reading on the easy 

passage as good or average , and as poor at the diff i cu l t  level . Poor 

percept ions at the difficult  leve l led to ascript ions of lack of 

abi l i ty by both groups . 

Several educat ional from thi s study were 

d i scussed . 

chi ldren . 

were made . 

These relate 

imp l i cat ions ari s i ng 

to both assessment and i nstruct i on of LD 

In addit ion ,  

Most of 

a number of suggest i ons for future research 

these suggest i ons related to refi nement i n  

methodology , however , add i t i onal reading-related var iables were also 

cons idered for future exam i nation .  

Final ly , whi le many simi lar i t ies exi st between LD and NLD readers 

i n  terms of metacognit ion ,  readi ng and causal attr i but i ons , thi s  study 

has also revealed LD chi ldren need assistance with parti cular aspects 

of their  readi ng and help in  bui l d i ng a more pos i t ive self image . 

Meaningful learni ng opportuni t ies where these concerns can become the 

focus of attent i on can only be achi eved through sui table  remedial  

i ntervent ion .  
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