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ABSTRACT

This study is a qualitative description of the Hutt Valley
Activity Centre, which is a special unit for disruptive secondary
school students. The writer is the Dirsctor of this unit, and he
applies the Getzels Guba socizl systems model to the dsta which is
collected.,

The resezrch 1s essentizlly concerned with the orgenisation and
edministration of the Activity Centre, and the model postulates that
social behaviour in & school iz affectad by institutional expectztioens,
group intentions and individusl needs, These three aspects are
developed more fully with the instituticnzl element of the model
describing the dsvelopment of the Hutt Valley Activity Centre, the
ob descriptions of staff, adwinistration and management 2nd community
rgsources and parentel links, In the work group element, the following

feetors which influence the group dynamics are discussed: the com-

ot

position of the group -~ the background and values of the students,
the referral of =ew students and assessment of students' praogress,
crganisationyl procedurea, end ths fActivity Jentre programme,
individuzl element gives & descriptive case-study of two students who

L o

There is & chzpter which cdascribes a typicsal day in the 1life of

an Activiiy Centre Director, with g1l the incidents based on what
sctuslly happened., The review of related literature provides z nusber

of scurce references to spscial classes or units for disruptive
secondary school students in Few fesland anid abroad.

Tre congluding chapier gives a number of recommendatiocas relating
to the eduszatiounzl unit which is studied., Thess inclule; fie nesd
Manezemant Committes o iInclude more repressntatives froam
cemmunity organisations, an increase in staff{ing, the need for more
permenent tenure for the building which is cccupied, for incresss
trevel allowances to cover costs incurred by staff whilst on Activity
Centre business, and an annual time allowance of up to eight days per
annum to be allocated to the Activity Centre staff for the purposs of
visiting organisations and departments related to the Centre and its

students.
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GHAPTER ONE

INTRODUCTIGON

BACKGRCUND

Many people are concerned about disruptive behaviour in schools
which has increased dramatically in the last decade. Not only has
the number of disruptive pupils increased,but the problems they

present have hbecome move ssvwoere, Sspecially In saceedary sshools.

Yhatever the reasons ere for the increase in concern about dias-

ruptive behaviour, three things becaime apparent to the writer.

1. Children who disrupt their classes arouse strong feelings
of anger, resentmeni and sometimes guilt on the part of
their teachers.

2. HNobedy is at his most c¢lear-sighted and rational when
feeling engry or upset,

3. No plan of action to reduce problem behaviour is likely to
succead if it proposes a simple solution to a complex

problem.

In the last thirty years in New Zealand, authorities have begun
to recognise the problem and have endeavoured to help the disruptive
pupil adjust to the school system. ZEducational psychologists, visit-
ing teachers and sociel workers spend a aignificant proportion of
their time working with pupils who have been disruptive at school or
with their families. In secondary schools, especially in the last ten
years, there has been a dramatic increase in the number of trained
guidance counsellors who have been appointed. The emergence of
guidance networks with posts of special responsibility for deans, has
been motivated in part by the need to deal with disruptive pupils and
their effect on the supposedly well motivated majority.

When considering the prevalence of disruptive behaviour an
immediate difficulty is definitionm. Gallowayj (1981 ) states that a
wide definition of what constitutes disruptive behaviour is more
appropriate.

"Any behaviour which adults regard as problematic, inappropriate
and disturbing to them or other pupils.™

1. Gelloway, D. "Disruptive Pupils,’ Set No.I New Zealand Council for
Educationel Research, 1981, p.3.




He stated that any pupil repeatedly labelled disruptive could also
be described as meledjusted,

Between 1975-198). the New Zesland Education Department established
ten Activity Centres to cater for pupils who could not be contained in
ordinary schools and for whom all other alternatives had been exhausted.
At the same time the Department funded a small number of classroom
intervention programmes, essentislly on a triel basis, to help teachers
deal more successfully with problem behaviour in ordinary schools.

Also, many secondary school principals were exploring new procedures
for their potentially disruptive pupils as part of their school's

network of special or remedial education facilities.

With developments in New Zealand secondary schools to deal with
the problems of 'unmanageable children', the Minister of Education and
his advisers were aware not only of the expense inveolved in creating
edditional ictivity Centres, but glso of the importance of encouraging
a range of approaches. Following discussion within the Department,
they commissioned a major study of recent provisionSfor disruptive
pupils in the N.Z. education system.2 This research project made a
detailed study of disruptive pupils, their assessment and treatment,

in school-~based and Activity Cenire programmes.

In considering Activity Centres, Galloway and Barrett carried
out an empiricelly based but quantitative study of the eight Activity
Centres which existed at the time of the review, and thirty pupils
attending two Activity Centres, as well as some of their parents,
were interviewed. The writer found this study, especially the section
on Activity Centres, very stimulating, and this provided him with the
necessary stimulus to begin a qualitative study of the Hutt Valley

Activity Centre where he had recently been appointed as Director.

STATEMENT OF THE PROCBLEM

This study endeavours te provide a qualitative description of

the Hutt Valley Activity Centre, of which the writer is the Director,
applying the Getzels Guba social systems model to the data which is
collected. The research will essentially be concerned with the
organisation and administration of the Activity Centre, using a

descriptive approach.

2. Galloway, D., Barrett, C. "Unmanagesble Children? A Study of
Recent Provision for Disruptive Pupils in the N.Z. Education System'
Report on Research carried out from Department of Education,
Victoris University of Wellington from May 1981-July 1982, under
contract to the Mew Zealand Education Department, 19833,




RISEARCH OBJECTIVES

Yiith reference to the Huft Valley Activity Centre the writer

sought Lo describe:

1. The 'institutional element' of the model, and factors
which influence the orzanisation and managemant of the
Activity Centre;

2. The 'individual elemenil’ of the model, whicihi is based on
two case studies of former students;

3. The 'work group elemant’ such as the composition of the
group, the Activiiy Cen're timetable, organisational pro-
cedures, and tae referrals and sdmittance of new sludents;
and

L. To draw conclusions znd make recommendalions on aspects of
the organisation and adininistration which may be of use to

the staff and Management Committee of the Activity Centre.

FILLD SETTING

The Hutt Valiey Activity Clenire is a special unit which is sttached

to Naenae College for administrative purposes, and which is concerned

with meeting the educationesl needs of disruptive students who have had
difficulty in coping in a main stream secondary school, The unit caters
for up to twenly pupils aged between fourteen and sixteen years of age,
and its educalional philosophy could be identified as being 'education

For survival', with a special effort being mede to meet the individualised

needs of each student,

TIE DPROBLEM AND ITS SETTING

The results of the Gallowey study indicate that the annual rate for

indefinite suspension of secondaiy pupils of compulsory school age is
approximately 1,250 or about six per thousand.3 It is shown that Activity
Cenires cater for only a minority of stuvdents who cannot be convained in
ordinary schools. It could be said that, apart from Social Yelfare Depart-
ment institutional care, Activity Centres in New Zealand provide the only
form of structured education for pupils under 15 years of age wino have been
suspended indefinitely from secondary schools, and for whom there is no
mainstiream secondary scheool option.

This study was felt to be of significance to the writer because,
af'ter taking up the appointment, he felt the need to make a number of
changes o the programme and methods of administraiion, After com-

pleting one school year at the Centre he began critically assessing

3. Ibid, peh5.




each aspect of the programme and the sdministration end management
of the Hutt Valley Activity Centre. This study is based on the
critical assessment which was done in the second year of the pro-
gramme, It then became necessary to decide on an appropriate class-
ification scheme or typoclogy. Such typolcgies are primarily des-
criptive rether than explanatory; the organisations are described

and compared on a given list of typologicsl features.

It was decided to base this study on 2 social systems modsl,
using the Getzels-Guba systems model. This model emphasises the
need to study relations rether than entities, with process and change
variables considered to be of witel importance. The model postulates
that social behaviour in a school is affected by institutional
expectations, group intentions, and individual needs, In the social
systems model it is the reletionships between these elements which is

considered to be relevent and important,

It was decided that this three dimensionsl approach would become
the basis for gdescribing each aspect of the Hutt Valley Activity Centre.

CRGANISATION OF THE STUDY

Chapter 2 describes a typical day in the life of an Activity
Centre Director. Although Ted is a pseudonym, all of the incidents
related are actual incidents based on the recordings made during one
typical day. Although some minor details have been slightly altered
to make the chapter more readsvie, the substance of each incident

remgins the same.

In Chapter 3,the writer rsviews related literature. This is donse
in two sections: overseas and .{.Z. It will bz seer that there has
been only a limited amount of zuwpirical research in N.Z. relating to

speciel classes or units for disruptive secondary school pupils.

Chapter 4 discusses the methodology used in researching the Hutt
Valley Activity Centre.

In Chepter 5,the "Elements of a Socigl System"” are considered.
The writer outlines and discusses this with particulxr reference te
the Getzels-Guba model; as thisz becomes the basis for discussing the

pdministration and management cof the Hutt Valley Activity Centre.



Chapter 6, 'the individual elément', gives a descripiive case-

study f two students who abtended the dctivity Centre., These are

written up under three headings: educatiznal and social background

prior Lo atitsnding the Activily Uentre, personality and performance
gt the Activity Centre, and a selfl-evaluabtion by each siudenl five

mwonths after leaving.

In Chapter 7, the institutional element of the soclal system
model describes the development of’ Activity Centres in New Zealand,
thie developument of the Hutt Vallsy Activity Centre, adminisiration
and menagement, job descriplions of stalf, compunity resources and
parental links.

Chapter 8, the work group elament, iavolves a descripiion of the
composition of the group, referrals and admittance of new pupils,
organisutional procedures, the Activity Centre Programme end a
consideration of group normns and values,

m

Chapter 9, the Conclusion, includes some recommendations,

The study coneludes wiih relevant appendices and bibliosgraphy.



CHAFTER TWO

A DAY JN THE LIFE OF AN ACTIVITY
CENTRE DIRECTOR

The reality of daily life for a Director in the Hutt Valley
Activity Centre incorporates each of the research objectives of the
study. In order to set the scene in relation to research objectives
'A Day in the Lif'e of an Activity Centre Director' has been re-

constructed.

In reading the following description of a typical day, the
reader will also encounter .the three elements of the social systems
model which will be described in this study: institution, work group
and individual element.

It was a dark and gloomy Monday morning when Ted arrived at the
Activity Centre at 7.40 a.m,

"Not sgein'™ he murmured as he searched through his car to find
his set of keys. Fortunately this time they had fallen under his seat,
and were not left at home as he initially thought.

He unlocked the building and then the office and glanced at a
number of papers which needed his attention. He had already decided
that assembling the materiel for typing was hls meln priority before
a meeting began at 8,15 a.m. With the time not yet 7.50 a.m., the
first pupil, Dick, walked inte his office,

"You 'wanta' game of pool?" said Dick.

"] wish I could say yes, but I'm racing ageinst time to get a
few things done before I have a meeting. Did you have a geod weekend

Dick?" said Ted.

After a brief exchange of words with Dick, a student who had been
at the Activity Centre for only three weeks, Ted hurriedly got on wlth
the task of assembling material for typing.

Brian, who was Ted's fellow teacher, arrived soon afterwards and
as usual he sounded and looked 'full of life'. Fortunately Ted had
no immediate matters to discuss with Brian, as the two had been together

socially at the weekend, and the progresmme for the coming week had

been discussed and appesared to be well planned, at least on paper,



At 8,15 a.,m., Helen, a Diploma in Social Work student at
Victoria University on plecement at the Activity Centre for two
days a weok, arrived. She hes a professional discussion with Ted
and Brian before the start of school each Monday morming. Her role
at the Activity Centre is to gain experience in family therapy and in
working with adolescents. At the meeting she submitted written
detalls of her plans for the rest of the year, which included &
atrategy for doing a role play on situations which occur in familles,
vldeolaping it and showing it later to parents at an evening

meeting to engble them to learn about families,

At this stage the phone rang. It was Bill, the Activity Centre's
loyal P.E.P, worker (Department of Lebour temporary work schema).

"I've got an interview for a job this morming - should be in this

af'ternoon,"

"Damn'!"said Ted to himself after wishing Bill g1l the best for
his interview. "This would happen this morning when I was relying on

him to do a number of important courier duties", -

Digcussion with Brien and Helen then resumed and was centred on
two pupils who hed severe problems at home: Bob, whose mother had
told Ted the previous Friday how intolerable his behaviour at home
hed been since he started at the Activity Centre three weeks ago.

"He seems to have gained more confidence in himself since startirc
at the Activity Centre, and he has become more objectionable and un-

co~operative at home™, seid Bob's mother,

Jim was another pupil with home based problems (in additlon to
his educational difficulties) and he had been involved in a physlcal
confrontation with his Dad at the weekend which resulted in Police

intervention. Helen indicated her interest in providing seme assistance.

Gavin was then discussed briefly. The ataff felt that he hed
settled in well at the Centre, since he started four weeks ago, but
his problems at home were obviously guite severe. He absconded from
home recently and wes absent from the Centre during the six days in
which he was living 'rough'.

With the time approaching 9.00 a.m.,the steff room door opened
and the room became 'alive' wilth students. The students seemed to be
in an especially lively mood and many had stories to tell of their

weekend activities.



The first orgenised sctivity for Ted and Brien was getting the
pupils involved on their rostered cleaning duties, The building
was not cleaned on the previous day (a Friday) as the group were
involved in a lengthy discussion which went on until 3.50 p.m. Ted
had been involved with the pupils for only a few minutes when a
pupil called out to him, "You're wanted on the phone."

"Teke a message! Tell the caller I'm busy with the group",
wes Ted's reply.

¥ith the cleaning duties completed, Ted led the group meeting
in the classroom. This is a regular meeting esach Monday and Friday
morning, enabling the staff toc give out notices, explain coming
events, and to sllow pupil discussion which often is conducted on a

'hui' basis.

Ted discussed the Correspondence Scheol pregremme with the group
and outlined the plans to reward pupils who warked well during the
week by having snoptionel period during the last Correspondence Scheol
session on Friday.

"Phis afternoon Susan {a Public Health Nurse attached to Naenae
College) will be in again to continue with the sessions whioh she
started last week," (on humen development and reletionships) Ted told

the group.

Ted reminded the students to bring their P.E. gear for the
volleyball and basketball games against Epuni Boys' Home -whioh were
1o take place on the following day.
"If you don't bring your gear you won't play", he told the group.
"When are we getting a set of snooker bslls?" one boy called out,
"They're on order", replied Ted.
A gquestion and enswer session which also involved Brian fellowed.

The students were then given a ten minute break, whilst Ted moved
inte the steff room just as the phone was ringing. The phohe cell was

from one of the Socigl Workers asking what progress had been.
made in processing one of the students whom Re hed referred. Thia call
was referred to Brian who handles this aspect of the Activity Centre

organisatioen.



Whilst the students hed their bresk Ted had extra duties to do
as Bill (the P.E.P, worker) was going to be awvay that day.
Ted's immediate task wes to talk with Jim, the student who was on
lunch duty this week, Ted helped Jim to decide on the lunch menu
for the week and then he took him down in the Centre van to the
supermarket to purchase the groceries which would be needed. On the
way back to the Activity Centre Jim said to Ted:

"You know I smacked a cop last Friday night".

"Why &id you do thet?" said Ted.

"Well, he atarted it. This cop grabbed me by the neck", replied
Jim.

"How did it all happen?", said Ted.

It turned out that Jim had given smart answers and had refused
to co-operate when he wes asked by a polioceman to give his name and
address.

As Ted pointed out to Jim, "You were very lucky not to be

arrested.”

It was almost eleven o'clock when Ted snd Jim arrived back at
the Activity Centre. The phone messages on Ted's desk which needed
attention would just have to wait. The priority was to assist Jim
with the making of a bacon end egg pie for lunch, which needed toc be
on the table by 12,30 p.m.

With the lunch progremme under way, Ted took the opportunity to
give some assistance to the students who were in their cubicles doing
their Correspcndence School work, He did not feel at all relaxed
this morning with the amdditional work load which had needed his
attention,

"I need set six inm Maths", called out one student.

"Why do I have to do English?....it's boring", saeid another.

"When are we going to have break?" another student yelled out.

“Things do appear Lo be iively this morning,® thought Ted.

"Well that's normal anyway",

With the students all involved in a social 8kills session with
Brian, and the building a 1little quieter, Ted returned to the kitchen
to see if Jim needed any assistance. He then moved out the tebles and
chairs fer lunch. It was going to be quicker for him to do it himself
rather than call the student who was rostered to assist with lunch duty
to do it. Whilst setting the table, Ted's expected visitor walked in,
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Joe Green was a Department of Education Inspector, who Ted had
known for several yeers. He had been of much assistance to Ted, when
he was liaison inspector at a school in which Ted was teaching several
years ago, Whilst Ted had stated that Joe's visit was basically a
social visit, Ted had plahned a ‘hidden sgenda' of items which he
wished to discuss with him at some stage of the day.

Ted continued to assist with lunch preparation whilst carrying
on a social conversstion with Joe, As planned, lunch in the hall for
staff, students gnd the visitor began at 12,30 p.m. Just as Ted was
about to sit down %o lunch a man from the Ministry of Works called in
to see him about the gas heating which had recently been installed.
Fortunately, Ted was only involyed in this meeting for a very short
period, as an inspection of the work dons by the Ministry of Works was

all that was required,

During lunch Ted sat opposite Joe‘ and involved cther students
at the table in their conversation. . Jcoe was a good mixer and
related easily to the students. He told the students some humorous
incidents which involved Ted at the scheol he was teachling at a few

years ago. Thls creatsd a relaxed atmosphere at the table,

Once lunch was over,Ted asked Mary to show Joe around the building
and spend time talking to him from the 'student point of view*'. Ted
felt that this not only enabled the visiting inspector to gain a
different perspective on the Activity Centre, but it alsc enabled him
to mgke three phone calls which he might not be able to meke later on
in the day. He was also fortunate in being able to spend a few
minutes tallking to Paul, a student who was at the Activity Centre in
the third term of the previous year, who had spent the first term in
Social Welfare custody. Ted felt it important to spend some time on
a regular basis with Paul, as he had returned to the Activity Centre

only a week ago.

With the lunch hour alwmost over, Susan arrived. Susen is a
Public Health Nurse from one of the Collages, who is involved in
taking the human development and relationship course, as part of the

health education programme at the Activity Centre,

"I thought Sandra Coles would be here by now, hecause if she
doesn't arrive I have nothing planned", Susan told Ted.

"Heve you collected that film yet?" she asked Ted.



"That's another thing I've forgotten to arrange at short notice in
the absence of Bill (the P.E.P, worker)," thought Ted,

"Hey Brian, sorry to cut into your time, Would you mind going
into the National Film Library in Wellington to collect a film called
"To Barnett - a Child"™ which Susan wishes to show in the last peried
this afternoon?™
With this task arranged, the visiting speaker who was to discuss
menstruation with the students arrived.

"Thank goodness for that", Ted murmured under his breath. The
afternoon can nov go as planned, he thought.

Ted then proceeded to send all the students into the classroom,
to enable the lesson to start.

"Coma on you guys on the pool table, hurry up! We want you in
the classroom - we're already five minutes late." said Ted.

"Last shot - last shotl" was the reply.
Ted and Joe, slong with the students who were playing pool ,went into
the classroom, into what was really a noisy "rabble”. Ted and Joe
sat down together, Ted glared at the students who were making the
most noise. He just waited for order to be resitored.

"Shut upl" screamed Mary who was the group leader, in her
attempts to gquieten the pupils down.
Ted waited patiently, hoping for silence, which did take place,

"For goodness sake will you all just sit down and listen =
this is worse than the Wellington Railway Station”, Ted teld the group.
With the group settled, the visiting lady proceeded to begin her
session,

"Ted, where is the slide projector?", asked Susan. ‘

"Another thing which I have forgotten to do today", thought Ted.
This was set up in a very short time and Ted, along with the visiting

inspector, then sat in on the lesson, which fortunately went very we.l.

During an appropriate break in the lesson Ted and Joe left the
c¢lassroom and went into the steff room to discuss a number of issues,

"I have fifty minutes before I must leave to coach my rugby team
up at Naenae College", Ted sald. He then took the receiver off the
phone to prevent any unexpected interruptions. At this meeting, Ted
expressed to Joe his concern sbout the inadequate staffing at the Hutt
Valley Activity Centre in compsarison with cther Activity Centres. "All
our efforts tc date have been to no avail', Ted pointed out. Joe was

able to offer some advice, some of which he didn't wish to be quoted as
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saying, and said he would get furtﬂér information for Ted on this
matter, The lease on the Activity Centre dbuilding,which was soon
to expire,was discussed,

"SB€...00a0ss(the College Principal) and tell him that two or
three prefab buildings on the College grounds would suffice for a
newly based Activity Centre if this was necessary", Joe suggested
to Ted, whilst laughing.

"I could just imagine the reaction to that comment®, said Ted.

With the time approaching 2.50 p.m., Ted farewelled Joe and
quickly got changed into his rugby gear for the practice. at Naenae
College. On his way out he called Jim out of the classroom to come
with him, as he played in the team which Ted coached., Jim was
reluctant to leave as the group were partly through a film on the
development of the embryo, which appeared to have really captured

their interest.

The rugby practice at Naenae College finished at 4.45 p.m. gnd
Ted then collected the Activity Centre mail from the College office and
spoke to the Guidance Counsellor, who wished to discuss a student
who he was referring, Ted called into the Activity Centre on his way
back from the College and, much to his amazement, the Referrals Committee
meeting which begen at 3,30 p.m. was still in progress at 5.20 p.m.
Ted went in to join the group in the classrcom, still in his rugby
gear.

™Mfhat! You are still goingi" he said to the four people at the
meeting., It turned out that the Committee had six pupils to
congider for possible acceptance to the Activity Centre. The last of
the six referred pupils was being discussed at the time Ted joined

the meeting.

The meeting finished at 5.40 p.m. and Ted discussed with Brisan
the Referrals Committee decisions.

"Why did they turn Sally Satin down?" Ted asked Brian,

"The Committee were not convinced that it was a school-based
prodblem and felt that her difficulties in being a reluctent school
attender were more of a home-based problem", said Brian.

"What a shame. I would have thought she would have been good

value here’, said Ted.



13

With the ending of this discussion,:Brian left for home, whilst Tegd
glanced at the numerous pepers which had gathered on his desk during
the day - students' Correspondence School work, three more phane
messages, and a written query from Brien. "They can all walt until

tomorrow’ was Ted's thought.

After doing the usual security check of the building, all lights
and heaters off, doors locked, windows all closed, no running taps,
Ted proceeded to go through the front door and leave for home.

In came Danny, the Guidance Counsellor from Naenae College.

"Do you have another referral form?" he asked Tea,

With this matter attended to Ted locked the front door. and, with the
time at 5.55 p.m., he departed for home.

This chapter should provide a link between the reality of e
typical day for an Activity Centre Director and the social systems
model which will be described in Chepter 5.
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CHAPTER THREE

REVIEW OF RELATED LITERATURE

In this chepter there will be an outline of literature relating
to the causes and provision for disrupiive secondary school pupils,

which is felt to be relevant to this résearch.

The chapter will outline the relevant areas of research in

three sections:

1. The causes and symptoms of maladjusted and disruptive
behaviour and the extent of the problem,

2. 4n outline of some research relating to separate off-site
units for disruptive pupils in the United Kingdom.

3. Research undertazken by Galloway and Barrett’ {(1983) on
Activity Centres in WNew Zealand, which was done as part of a

wider research project.

1., Cguses and Symptoms of Disruptive Behaviour

One of the earliest studies in the U.K. was the work of Burt2

(1925) who published "The Young Delinquent®, a study based on case
histories of children who had committed offences. He emphasised
the complexity of the causes of juvenile crime and the need for care-

ful investigation before treatment.

The Ministry of Education (U.X,) Report of the Committee on
Maled justed Children3 {1955), points out the link to which heredity

and environment determines mentzl and emotionsl characteristics:

"People dezling with a mszladjusted child will often need

to seek in his early childhocd for the cause of his present
trouble..... Even when the remoter origins of =& child's
trouble can be discovered those who are trying to help him
have to return from the past to the full complexity of the
child as he now is and of his present environment, before
they can complete their diagnosis and undertake treatment.”

1. Galloway and Barrett op.cit.
2. Burt, €., The Young Delinquent, 4th Edition, London University
Press, 1944,

3. Report of the Committee on Maladjusted Children, Ministry of
Education, London, H.M.3.0., 1955, p.29.




More recent research into the causes of deviance in children
also identifies hereditary and envirommental factors. Reinert4 (1980)
quotes various studies: '

"The concept of biogenetic triggering of en inherited pre-
disposition or weazlmess, for deviance hss been supported
by several studies of childhood schizophrenia" Pollin” (4972)

Other studies point to the role of environmental factors in deviance:
for example, pecor nutrition, injury, or stress that affects diet or
sleep hgbits. Rimland (1969).

Ritvo and co-workers' {1970) cited in Reinert make a strong
cage for biophysical interpretation of deviance (the gemetic and
environmental categories), by pointing out that these children are
f'ound ell over the world, at all levels of sccio-economic background,
with a variety of ethnic backgrounds, and living in homes with a

variely of paychologicel types of parents.

Beinertasums up the biophysical theory in creating emotional
disturbance as one of the oldest theoretical systems being applied
to children in conflict, He states that its followers are amongst
the most positive and energetic in their belief that mental illness

is caused by one of severgl biophysicel factors.

Other theories of emoticnal disturbance in children which
Reinert discusses are:

The psychedynamic approach:9 this point of view believes that
a child in conflict has not successfully negctiated the various
intra psychic and external conflicts faced in the process of psycho-
logical and physiological maturation. Psychodynamic theory is a
combination of seversal levels of psychological thought. These include

behavigur therapy, gestalt thergpy and psychoanalysis.

4. Reinert, H.R., Children in Conflict: Educational Stretegies for
the Emotionally Disturbed and Behaviourslly Disordered, 2nd
Fdition, St Louis, The C.V. Mosby Company, 1980, pp 26~31,

5. Pollin, (1972) cited in Reinert, ibid, p.26.
6. Rimland, (1969) ibid.

7. Ritvo, et.al. {1970} ibid, p.3l.

8. HReinert, ibid.

S. Reinert, ibid, p.40.
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The behavioural approach: -~ this theory believes that behavioural
deviance is essentially maladaptive behaviour that has been learned
and is maintained just like other behaviours through positive and
negative reinforcement and punishment. {Buckley and Walker10 1970)-

If patterns of behaviour deviate sufficiently from accepted be-
havioural norms the child might be recommended for special inter-
vention techniques or even excluded from regular classroom activities.

The Sociological and Ecological theories: sociological theory
suggests that society has created deviance through a process of
lsbelling individuals -as devient (Rhedes and Sagor11 19?&) and
through various forms of rule breaking {Des Jarlais 1978), and the
effects that social forces have on the individual. Labelling
theorists suggest the cause of devience to be the focusing of attention
on specific behaviours that a child exhibits.

Counter theory approachiB this is not a single philosophical or
theoretical approach, but it represents a number of individual
approaches that have one common factor; they are 211 in opposition
to the estgblished theoretical approaches which heve been previously
described. Counter theories generally disregard éhe need for
scientific proof in favour of primary focus on the individual child's

behaviour.

The root causes of disruptive behaviour may or may not lie in
b oot al, {1982) points out,

teachers cannot change the society in which their pupils live (though

the structure of society, but,as Galloway1

their pupils will be changing soclety for better or worse in twenty
or thirty years time). In contrast, teachers can change their
schools and there is now ample evidence that schools have e greater
influence on children's lives than was once supposed.

Research by Gallowa‘:,r15 states:

"At all levels, teachers vary in their gssessments of children's
behaviour and their resctions to it. In secondary schools,

the same group of pupils may be taught by seven or eight teeachers
in the course of' a week. These teachers do not necessarily

agree on the names of the most disruptive students in class.”

10. Buckley and Walker, cited in Reinert, ibid, p.77.
11. BRhodes and Sagor, 1ibid, p.101.

12, Des Jarlais, ibid.

13, Reinert, ibid, p.119.

14, Galloway, P., Ball, T., Blomfield, D., Seyd, R. Schools and
Disruptive Pupils, London, Longman Group Ltd, 1982, p.xv.

15. Gallowsy, (1983), op.cit., p.5.
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GalloWay16 (1982b) states that teachers and pupils vary in what is
culturally acceptable. His research in N,Z, has shown that teachers
in schools with a high proportion of Maori or other Polynesian pupils
report high levels of stress, His informal discussion with teachers
suggests that many difficulties arise from culturally based

expectations,

McKie1? (1934 ) reported forty-six per cent of London elementa;y
school pupils showing some form of "behaviour deviation”, The main
"deviations" listed were lack of sociability, behaviour disorders
such as truancy or stesling, habit discorders, and scholastic
difficulties which were not attributable to mental deficiency. ZFour
years later Milner18 (1938} surveyed five independent girls' schools,
and found that teachers put forward seventeen per cent of girls for

interview on account of difficult behaviour.

The most detailed epidemioclogical and longitudingl studies of
behaviour prcblems in English children19 were carried out in the
Isle of Wight (Rutter et. al. 1970) and in an inner London borough
(Rutter et. al. 19752, 1975b). Far more children were regarded as
deviant in London than the Isle of Wight on the basis of high scores
on the teachers' behaviour questionnaire (19% and 11%§respective1y).
Children who were disruptive at school were not always regarded sas
problems at home, nor vice versa, To some extent the relatively
small overlap betwen the two groups resulted from teachers
identifying more overtly disturbing pupils, while parents identified

g larger number of withdrawn children,

Lowenstein20 (1975) conducted a survey on behslf of the National
Association of Schoolmasters., Although he received only a low return
of questionnaires from both secondary and primary school teachers,
the results indicated an average of 0,53 violent incidents per 100
primary school pupils, and Q.64 incidents per 100 secondary school

pupils. Disruptive behaviour he defined as being:

16. Galloway, D. (1982b) Teachers_and Stregs: Final Report of Work
Carried out by the Stress in Teaching Unit, Department of
Educetion, Victoria University Wellington, January 1981-May 1582,

17. McKie, (1934) cited in Galloway, (1983) op. cit. p.18.
18, Ibid.
19, Galloway,(1982a) op. cit. p.21.

20, Lowenstein, L,F. Violent and Disruptive Behaviour in Schools,
Hemel Hempstead National Association of Schoolmasters, 1975.




"Any behsviour short of physical violence which interferes
with the teaching process, and/or upsets the normal running
of the school,® 21 '

Here too, he found higher rates in secondary schools, an average
of L.45 incidents per 100 pupils compared with 1,62 reported by

primary teachers.22.

Galloway (1982a) cites research by Hersov23 (1977) in which he
found the value of early intervention in the case of school refusal.
Although it is reasonable to suppose that the outcome is better if
help of whatever form is offered at an early stage, before the be~
haviour has become well established, there appears to be remarkably

little systematic evidence with respect to disruptive behaviour.

Toppingzh (1983) in the introduction to his book, looks eritically
at evidence as regards "Does anything work?" He cites research done
by Cook™ et. al. (1972} in which an evaluative investigation was
done of 272 special education programmes for socially or emotiornally
disturbed pupils., He found that only 103 had any data on scademic
or behavioural gains which might have indicated programme effectivew
ness, and of these, only 11 had sufficiently clear data to make the
results replicable, A further difficulty was noted by Sindelar and
Deno26 (19?8), namely that the many descriptive studies often had
ne evaluation, but that the few evaluative studies often were short
on description, so the detailed nature of the programme which had pro-

duced the effects specified, remained something of a mystery.

Research of this nature undoubtedly has relevance to professional
staff working in Activity Centres. 4n understanding of relevant
research, which deals with the causes and methods of dealing with
disruptive children, can lead to professional workers in this field

eritically assessing end re-evalueting their own methods and goals.

21, Ibid.
22. Ibid.
23, Hersov, (1977) cited in Galloway)(1982a) P.7.

2h. Topping, K. Educational Systems for Disruptive Adolescents,
London, Croom Helm, 1983, p.14.

25. Cook, et. al. (1972} cited in Topping, Ibid, p.i4.
26, Sindelar and Den03(19?8) Ibid.

18
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2. Separpte 0ff-Site Units

This section will outliné research which has been done in the
U.K, on separate off-site units which have been established for
disruptive pupils, These units very much resemble the Activity
Centres which have been established in New Zealand.

The Advisory Centre for Educationz? (1980} noted the existence
of 439 units with places for 6791 pupils, and only just over half of
the locel education authorities responded to their request for data.
This survey found that the Inner London Education Authority now has
226 units offering places to 3,800 students.

Several criticisms have been dlrected at these off-site units,
The Depariment of Education and Science28 (1978) noted the very
narrow curriculum of mest units, as well as the lack of speciglist
resources, particularly text books and reference materigl. Perhaps
the most crushing comment came from the D.E.S.29 (1980).

“Phe curricula available in the units sre inevitably limited

by accommodation end staff expertise....taking acount of the

shortage of skilled teachers in some subjects, and apparent

lack of curricular liaison in some instances...the whole

programme of off-site units for disruptive pupils needs

reappraissal .

According to Topping C recert nationel publicity in the U.K.
suggests that there is concern about the role and functioning of
off-gite units ameng the people who staff them. The Time Educational

3 1982) reports on 'distrust and misunderstanding
P

Supplement - UK.
between schools, units and their clients.' There appeared to be a
lack of agreement on the purpose or methods of these units and their
clients. The danger of the off-site unit business becoming so heavily
resourced that it becomes petrified and self-protective is highlighted.
It is argued that the further development of units would be a blind
glley ~ ‘'whatever money is spent, there will never be enough units

to take out all youngsters who are in trouble at school, and te
continua as if this is a possibility may well stop schools from
changing as they need to.' BSurveys had shown that whilstlarge numbers

of special unit staff claimed to use various techniques for helping

27. Advisory Centre for Education,(1580) Ibid, p.35.

28. Department of Education and Science,(19?83 cited in Topping,
op. cit. p.37

29. Department of Education and Science, (1980} Ibid.

30. Topping, ibdid. p.38.

31. Times Educational Supplement,(1982) ibid. p.38.
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the children in their charge, very few had aeny formal training in
such metheds, It had alsc been found that working in an off-site
unit tended to have distinctly deleterious effects on teachers'

career prospects.

In contrast to research which points out a number of inadequacies
of offwsite units in the U.X., Beeber32 {1980} reports on an off-site
unit taking largely secondary age pupils. Attendance rates were good,
on par with national aversges. Resading tests carried out on 8 of
23 pupils served by the unit demongtrated a mean 19% month gain over
a four month period, although to what extent this large increment
was due to initial test results being artificially depressed by
situational change can only be the subject of speculationm. Roe'sjj
(1965) study for Inner London Education Authority showed an improve-
ment in the reading age of unit children, in comparison with dmy
spacial schools. The behaviour of the uni% pupils was said to have
improved (according to teacher ratings), in comparison with day

special schools.

It can be aeen that research on off-site units in the UK,
indicates a varied degree of success. In comparison with similar
urits in N.2Z. - (the Activity Centres) the U,X, off-site units in
the main, place a large degree of ewphasis on successful return teo a
main stream secondary school and on academic progress. Gallcwqyyk
{(1982a) in discussing off-site units,in the U.K. points out:

"A consistent but disappointing trend from the limited
available literature is that successful return to school
is seldom achieved."

This theme is developed further in the next section.

L9 Activity Centres in New Zealand
Activity Centres in New Zealand are a relatively new development

in the provision for disruptive secconrdary school pupils. The
Napier Activity Centre was established in 1975, and this was fellowed
by the Hutt Valley Activity Centre in 1976, although it did not

receive official status until 1978.

The Gellowsy and Barrett55 research which was carried out from
Mey 1981 until July 1982 researched the provision for disruptive

32, Beeber, (1980} ecited in Topping, ibid, p.42.
33, Roe, (1965) ibid, pp. A2-43

3. Galloway, (1982a} op. cit. p.61

35. Galloway and Barrett, (1983) op. cit.




pupils in the N.Z. education system. As part of this investigation
they did a descriptive study of thé seven Activity Centres operating
in 1981, This investigation included a report on a piloet study of
pupils referred to two Activity Centres, one of which was the Hutt
Valley Centre:

"Our aim is to provide background information about the

students, the problems they face and the problems they

present the education system." 3

This research has direct relevance to this thesis, in
that it is the only empirically based research done on Activity
Centres in N,.Z. or on disruptive secondary school pupils in N.Z,
It gives a comprehensive description on Activity Centres in N.Z.
and background information about.the students referred to each centre
and about the problems they presented.

The pilot study of Activity Centre students found that the
results were consistent with those obtained from studies of suspended
students in England. It found that the pupils were highly delinquent,
and presented severe behavioural problems, both at school and at home.
The majority of boys were seriously backward in basic reading skills,
and the researchers felt that their educational backwardness had
caused them to lose hope of achieving success at school, and this had
caused their poor attitude.j?

"What is undeniably-c}e?r is that their educatiocnal pro?lems 28

challenge the flexibility of any secondary school curriculum,™
It was found that these students do not find it easy to express the&r
feelings verbally, particularly when they feel under pressure, The
evidence suggested that they express their frustration through their
behaviour:

"From a teacher's point of view the challenge lies in

helping them to find more constructive ways of expressing
it." 39

In eddition to their intellectual and educationgl problems, it
was found that most of the students were livinghin severely stressful
family circumstances. Meny had a history of poor health or were
currently in poor health. In discussing the stress that problems such
as these place on a child's or adolescent's psychiatric adjustment

the researchers stated:

36, Ibid, p.48.
37. TIbid, p.84

38. Ibia.

39, Ibid, p.82

21



"The damage comes from the effect of many siresses inter-
acting with each other, The students in our sample had
experienced strﬁas which was both chronic and severe from

many sources, "

The results of the pilot study provide an impertant insight
into the clientele of two activiiy centres, one of which is the Hutt
Valley Centre. They also are of direct relevance in Chapter Bight
which is cancerned with two case studies as part of the individual
element of the social systems mocdel, and in Chapter Seven when the
composition of the 'group' and their expressed norms are considered

as part of the ‘work group' element of this model.

As a result of the guantitative research on the seven Activity
Centres which were operating throughout the period when the research
was done, the researchers found that Activity Centre teachers saw
their primary responsibility as helping thelr students with problems
of personal adjustment and educationsl progress, which is in contrast
to some senior staff in the mainstreamlas being quite explicit that
fotivity Centres should exist primarily to remove disruptive pupils

I

from the mainstream.

The research by Galloway and Barre‘l:tl"2 stated that Activity
Centre staff should not be under—~estimated. They are isolated pro-
Tessionglly from daily contact with colleagues in any cther branch
of education, yet they are expected to cater for some of the most
disruptive students from local secondary schools. By overseas

standards N.Z, Activity Centres are groasly under-steffed.

In view of the fact that the Hutt Valley Activity Centre is
staffed well below the staffing establishment recommended in this
research, it is hoped by the writer that the Department of Education
L3

will be able to implement the Galloway and Barrett'™ recommendation.

The Reporth4 proposes a model which could be considered in
terms of administrative oversight of Activity Centres. This aspect
of the Report is especially relevant to this thesis, which is
essentially concerned with an administrative description of an

Activity Centre., The Report states:us

L0. Ibid.

4. Ibid, p.266
4,2, TIbid, p.270
43. Ibid, p.182-183
Lh. Ibid, p.186-191
45, Ibiad, p.185
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"Any form of administrative oversight should have at least
four functions: ‘

(1} To ensure attention to bureaucratic details such as
payment of salgries and ordering equipment with the
maximun ease and efficiency,

(ii) To facilitate local interest and participation in the
Centre.

(iii) Tactfully, yet systematically to monitor progress in
order to identify problems in the Activity Centre's
operation.

(iv) When necessary to seek support, sdvice and assistance
for the staff.”

The Report46 recommends a Management Committee which should
contain representatives from each group with a concern for, or interest
‘in,the Activity Centre's students. This would be a large group
responsible for maintaining general oversight, meeting between one
and three times annually. The Management Committee should appoint
two sub-committees; an administrative sub-committee to deal with
buresucratic details, such as liaison with the administering school,
and an advisory committee which would be responsible for maintaining
regular professional oversight of, end support for the Centre. Both
of these groups would be small and would nol need to meet often, The
advisory committee would report uvltimately to the Menagement Committee.

The Reporth7

and discharge of students should be made by the Dirscior in discussion

recommends,as 2 general policy, that the admission

with nominated members of the Centre's advisory committee. The
members most likely to be involved are the psychologist and the
inspector. The report recommends that suspended students will
routinely be seen by a psycholcgist. This Report could then be made

availsble to the Admissions Committee.

This chapter has endeavoured tec identify relevant research
relating to causes and symptoms of disruptive behavicur, the pro-
vision of off-site units for &isruptive pupils oversegs, and gives a
brief outline of the only research project which has been conducted
in N.,Z. on Activity Centres. It has also provided a suitable founda-
tion for a social systems analysis of the Hutt Valley Activity Centre
which is tc¢ follow, and has furtiner developed an understanding of

the real world of Ted as described in Chapter Two.

46, Ibid, pp. 186-187
47. TIbid, p.AHN
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CHAPTER FCUR

METHCDOLCGY

This chapter focuses on the design and methodology of the
present study. A rationale is established for using a descriptive
approach to the data collection, The methods of data collection are

outlined and discussed: interview, observation and document analysis.

In understanding Ted's world in Chapter Two, the reader should
be aware that efforts have been made by other researchers to under=

stand such a world. This chapter will outline some of these methods.

Introduction

"Research is the activity of solving problems which

leads tc new knowledge using metheods of inquiry

which are currently accepted as adequate by

scholars in the field." ’

Helmstadter (1570)

Research could be regarded as an investigation, aimed at solving
 problems and self-improvement. In addition to the improvement of
mankind, research could also be said to be beneficial to the individual
in thet it requires him to think problems through in specifiec, opera-~
tiomal terms, rather than using generalisations, thus providing
practice in accurate, clear and concise self-expression. Helmstadter2
points out that once research is recognised as a sophisticated
approach to solving man's problems, then its value to society is

immediately apparent.

Hartmon and Hedblom3(19?9) state that research requires a
theoretical bass., The advancement and development of a discipline
requires resesrch that questions, tests and modifies its theoretical
base -

"Research in the social sciences is an expedient -~ a

structure +to explore, or a means to Eenerate or test
assumptions about human behaviour,"

1. Helmstadter, G.C. Research Uoncepts in Human Behaviour, New York,
leredith Co-operation, 1970, p.5.

2, Ibid,

3. Hartman, J.J., Hedblom, J.H.. Methods for the Socirl Sciences:
A Handbook for Students and Nen-Speecialists, Wesbtport, Connecticut,
Greenwood Press Inc,, 1372, p.t.

4. Ibid.
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Logically, theory precedes method. There is a need for any discipline
to first develop iis theoretical frame of reference before its

phenomena are examined,

There are numerous approaches towards research in the social
sciences: historical, case study, comparative, experimental and
descripfive. In this dissertatidn, a descriptive approach is used,
This involves describing a particular siftuation as opposed to searching
for cause and effect relaticnships. The descriptive approach has the

following benefits which are felt 1o be relevant to this investigation:

(i) It may serve as the "reconnaissance” phase of an investi-
gation in a new area in which the purpose is to identify
factors which are most promising for experimental
investigation.

(ii) It often provides concrete facts describing the situation,
on the basis of which reasonably definite plans can be
made for further action,

(iii) Descriptive approaches are widely used becsuse they apply

to a very broad class of problems.

The four main disadvantages of this method are:

(1) The descriptive approach may lead to over-generalisation
of results, in gathering only that evidence which will
support the ideas of the researcher.

(ii} This approach does not provide very much information about
the effects of the variables under investigaticn.

(iii) It is necessary to have the co-operation of the subjects,
otherwise it may result in incorrect information being
given,

(iv) A descriptive approach may lead to complacency and satis-
faction with a status quo rather than to improvement in the

situation under investigation.

It was hoped that by clearly identifying the strengths and
weaknesses of the descriptive approach, the writer would be able to

apply this method to his research in a more objective and meaningful

vay.
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Methods of Data Collection

The following methods were used by the researcher to gain
information; interview, participant observation, document analysis
and self report. ZXach method will be considered in turn.

Interview

According to Hartman and Hedblom? interviewing is cne of the
major techniques for collecting social science data. Its successful
use depends on personal awareness, experience, desire for improvement,

and genuine enthusiasm.

In this investigation two types of interviews were used:
(i) Open-ended; uncontrolled, unstructured and non-guided.
(ii) Depth interview, which involved an intimate long-term
conversation with a respondent in probing, -expanding and
periodically summarising his understanding of what the
respondent had reported.
The open-ended interview was used when it was felt necessary to have
a standardised, open-ended format, in which each person was asked
essentiglly the same guestions. The interview questions were written
in advance, exactly the way they were to be asked in the interview,
Probing questions were placed in the interview at appropriate places,
According to Patton6(1984) the basic purpose of the standardised openw
ended interview is to minimise intarviewer effects by asking the same
question of each respondent. Moreover, the interview is systematic and

the necegsity for interviewer judgement during the interview is reduced.

This Anterview technigue was used in two instances during the
study. In Chapter Six ten students who had been at the Activity Centre
for at least a month, were interviewed, in order to find out more
about their background and expressed values. Appendix 3 gives a list
of the questions which were asked. In Chapter Eight the two students
involved in the case study were interviewed, five months after leaving

the Activity Centre, and an onen-ended questionnaire was administered

to them. Refer to Appendix 12.for the questionnaire which was administered.

The depth interview was used when the interviewer felt the need

tc seek greater detail or intensity of feelings. This method was used

as followxws:

5. Ibid, p.170.
6. Pattom, M.Q., Gualitative Education Methods, London, Sage

Publications, 1980, p.202.
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(i) Interviews with staff in other Activity Centres designed
to elicit inflormation specific to the Activity Centre,

(ii) Interviews with a number of people who were concerned with
the development of the Huit Valley Activity Centre.

(1iii) Interviews with people involved in the administration and
management of the Activity Centre.

(iv) The job descriptions of staff were frequently discussed
in a semi-formal and informal way throughout 1983, in
order to improve task efficiency and job satisfaction.

{v) Some of the information in Chepter Seven in the section
concerned with the composition of the group, was gained

by in-depth interviewing of students and staff,

In assessing the value of the in-depth interview techniques
as a means of gaining information and assessing the feelings of
respondents, it was found that, in order to gain the maximum amount
of material in a single interview, it was necessary to ask guestions as
rapidly as the subject could possibly comprehend and reply. This was

found to be necessary in many cases when interviewing students.

According to Schatzman and Strau357(19?3), brief situational
or "incidental" questiocning or conversation is extremely effective
throughout research; it is more controlled than eavesdroppihg and

much less time-consuming for each unit of information gained.

The research techniques of Schatzman and StraussB for in-depth
interviewing were consciously practised; these involved regarding
21l conversations between the researcher and others as forms of inter-
viewing, whether the conversaticn lasted for a few seconds or minutes.
The lengthier interviews were conducied in private, A épecific list
of questions or topics was not used because this amount of formality

would have destroyed the conversational style that was sought.

Porticipant Observation
According to Hartman and Hedblom9(19?9) the participant observa-

tion technique is particularly suitable for the study of covert be-

haviouf and most frequently lends itself to the generative-exploratory

7. ©Schatzmen, L., Strauss, A.L.. Field Research: Strategies for a
Natural Sociology, Englewcod Cliff's, Prentice-Hall, 1973, p.71.

8. Tbid, p./2

9. 1Ibid, p.224.
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posture. Although thismethod is time consuming,it provides insights
based on both interviews and observation which locates the etiology

of' behaviour.

MeCall and Simmons10(1969) define participant observation as
follows:

"The field worker directly observes and also participates in
the sense that he has durable social relations in the social
system under investigation. He may or may not play an active
part in events or he may interview participants in events
which may be consider2d part of the process of observation.™

In terms of this investigation, one of the major advantages of
participant observation is that the observation and interviewing is
of a non-standardised nature, This means that all informants need
not be treasted unformly but are interviewed about the things that
can illuminate most about them, The aim is to be flexible without
worrying unduly about the comparability of the data for statisticsal
purposes. A second advantage is the effeciive use of relationships
which the researcher establishes with informants for eliciting data.
In view of the fact that the writer is working amongst a small group
of students, it was possible to establish a trusted and close relation-

ship with them.

The major limitations of observation and interviewing in the
field are directly related to the characteristics noted above., Be-
cause of the non-standardised way the data is collected, it is
not generally useful for statistical treatwent. This means that
quantitative relationships usually cannot be established, as the
researcher has to depend on a more impressionistic interpretation of
the data for arriving at generalisations, 4 second major limitation,
which was especially likely in the case of the writer, is. what
HcCall-—Simmons11 identify as being the researcher's use of the relation-
ships he establishes in the field; that is, the likelihood of bias.
The writer was constantly aware of this factor sand, because he was
deeply entrenched in the system being studied, he constantly sought
objective criticism and opinions from a variety of people from outside
the system. In doing research on the case studies, for example, he

sought opinions from people such as the students' parents, social worka

10, MeCall, G.J., Simmons, J,L. Issues in Participant Observation:
A Text and Reader, Massachusetts, Addison-Wesley Publishing
Company, 1969, p.9.

11, Ibid, p.2.




and work exploration employers, who had been involved with the students
concerned, and in the case of one of  the students, from her boy- -
friend with whom she was living at the time the resesrch was being done,
The writer also sought this type of opiﬁion ﬁhén recording observa-
tions on the sectiong concerned with administration and managgement,

the referrals system, the school time—table and organisational pro-

cedures.

Bias 1is likely in the case of some aspects of the investigation,
especially in some sections of Chapter Seven (the work group element),
in which the writer had a major role to play in establishing a number
of organisational procedures. In view of the fact that the direction
this study takes is descriptive, it was felt that there was no need

for establishing structured evaluative procedures.

Hartmen and Hedhlom12 point out that, in observational analysis,
the emphasis is not on the strict analysis of variables, but on the
meaning and the lif'e process, For this reason the writer was careful
not to be compromised by his cwn ideclogical commitments as well as

those resulting from socialisation into the group being observed.

It was felt necessary to have a clearly formulated approach to
participant observation, and this was based on the methods which were
formulated by Denzini3(1970). These methods were:

(i) Definition of the problem formulated, and recognition of
theoretical perspective including review of relevant
literature and an initial statement of research objectives,
In this study, this was clearly outlined in the intro-
ductory chapter.

(ii) Selection of a field setting which is largely determined
by the nature of the problem to be investigated. The
field setting in this study is the Hutt Valley Activity
Centre.

(iii) Initial field contacts end entrance into the community.

As the writer was an integral part of the institution being
studied, there was little difficulty in obtaining field
contact or gaining "access" to the community, for the

purpose of participant observation.

12. Hartman and Hedblom, op. cit., p.242.
13. Denzin, N.¥., The Research Act: A Theoretical Introduction to

Sociclogical Kethods, Chicago, Aldine Publishing Co., 1970,
p. 206 e
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(iv) Crystallization of working definitions of key concepts
esteblished. Fraquencies of behaviocur are noted at this
atage, and the historical context of the setting is
documented.

(v) Informants are selected, approached, instructed and
interviewed. In the case of this study, all the students
as a group were obssrved, and most of them were involved
in the semi-structure interviews, as part of the work group
element of ths research.

(vi) Vhere appropriate, taxonomic division of recordings and
indicators of key concepts are developed and isolated.
Table 1 shows the schedule which was followed in under-
taking this research project. It can be seen that there
was an eight month period of cbservation, recording, and
involvement in the Activity Centre before analysis and
reporting of the research findings related to the Hutt
Valley Activity Centre were undertaken.

{vii) Propositions tested against observed behaviours. As Tsble
1 indicates, there was a seventeen month period of observa-
tion and recording in order to describe observed behaviours.
This was felt necessary in order to effectively make a
valid assessment.

(viii) Study conclusion, role disengagement and final structuring
of research reports. As the writer was employed at the
Activity Centre, there was no resl role disengagement,

The writer endeavoured tec fulfil the participant observation

role i the course of his duties.

Document Analysis

Patton1h'points out that documentation may refer to the "slice
of* life” recordings in verious media, or to the marshalling of evidence
in support of a position or point of view. CObservations and records,
as Patton15 states, may be of many sorts - participants' observaticns
and records in various feorms, diarieg, memoranda, minutes, Interviews,
guesticnnaires, photographs, film, tape recordirgs, work samples and

the like.

14. Patton, op. cit., p.287
15. Ibid, p.284.
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Document enalysis was used in several sections of this study.
It was used in g substantizl way to gather informuation for the
section 'Historical Development of the Hutt Valley Activily Centre!,

and of otker Activity Centresz.

The decuments used can be classified as either primary data

oxr secondary datsa.

Primary source data, which is data collected from the source
Pirst~hand, utilised in thic study included: minutes of Manage-
ment Committee meetings, monthly reports by former Directors of the
Activity Centre, officiel correspondence, memorsgnda , and date

cellected by observation and interview.

Secondary datz, which is datz already collected and ususlly
first reported or assembled by ofther than the researcher and utilised
by the writer,was essentizlly the Galloway and Barrett Report16.

This provided relevanit informatioen which is recorded in Chapter Three,
Review of Related Iiterzture, as well as quantitative research from
this Report relating to the piletl study of two Activity Cenlres in
New Zealznd,., This was utilised in conjuncticn with other secondary
deta, and participant observaticn and interview, in the chapter con-

cerned with the compositicn of' the group.

A lot of data was collected. This included primsry end second-
ary source documsnts and field notes and details of interviews., As
deta was gathered the writer made comments in the margins or in some
cases by atlaching pieces of paper lhet contained his notions about
what he could do with the different parts of the data. This was the

beginning of crganising the data inte topics and files.

A1l data was carefully indexed according to the topic, or,in the
case of 'case studies', according to the name cof the student. The
process of labelling the vurious kinds of data and establishing a data

index was the first step in content analysis.

In additicn to indexing =nd storing the data, details of all
relevent documents and books were recorded :nd stored on a card index.
This invelved recording the full source reference on z card. A few
brief detazils were given on the cther side cf the card as to what the

source reference was about, together with a classification code which

16. Galloway and Barrett, op.cit,
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enabled the reference to be easily located., In the case of notes

made from books or professionsl papers which the wrifter did not

retain, detsils were given on the card index as to where the source
could be lecated, for example, the library reference at Victoria
University. This card index constituted the bibliography of the study.

17 called

inductive analysis. This mesns that the patterns, themes, and cat-

The next stage in document analysis is what Patton

egories of analysis came from the datz; <theyv emerge out of the data
rather than being imposed on them pricr to date collecticn and analysis.
From this stzge, the writer was able tc meke a logical analysis by
locking for emergent patterns in the data. For example, in constructing
the case studies, the raw case data (based on all data collected about
a person) was assembled, a case record was constructed by organising,

classifying and editing the raw case data into 2 mansgeable package.

It was then necessary to verify the accuracy of findings. This
was done by critically examining the data, and by looking for any
- contradictions. As this study is 2 descriptive one, a lot of sub-
Jecliive data was gathered, for example, reccrdings mede of interviews,
which implied opinion rather thenm fect, and an impression rather than

confirmation.

The final stege was presentaticn of findings. The writer made
gn effort to write up the study in a2 clear and logical way, ensuring

thet there was a linkage between all sections and chapters.

Self Report

Reconsfructing a day provided a key beginning for this study.
From a methodeclegicel viewpoint the description of Ted in Chapter Two
vas the product of:
(1) Rough notes and recordings of all activities in which Ted
was involved during the day;
(ii) Checking sgainst recorded events in the Director's dizry;

(iii) Reflection on the day in total.

It found that the necessary sldlls needed in self reporting
were: the need for accuracy in recording all events soon after they

occurred and the ability to record subjective reflecticns at a later

stege.

17. Ibid, p.307.



Plummer18(1983) stated that somehow a person’s scientific work
is taken less seriously if it is known to be based on personal
experience, and yet based con the need to grasp subjective worlds,
this method of self documentation must be one of the most critical
of all our toouls.

"Ye can never really know another's world, we might
just ¥now our own.," ”

Plummer20 stresses the fact that sccieclegistis need to stop evading
the value of self-observalticn and to record and dooument their
personal experiences systematically., He states:

"If Freud can turn his dreams intc a masterpiece of under-
staznding, why shouldn't other social scientistis?"2t

This chapter has outlined the descriptive approach which was
used in this study, and the methods of data collection have been
outlined and discussed. It was felt pertinent to include Teble 1,
which shows the research planning schedule, to enable readers to see

the time scale which was used feor completing this study.

418, Plummer, K., Documents of Life: An Introduction to the Problems

and Literature of a Humanistic Method, London, George Allen &
Unwin, 1983, p.3%.

19, Ibid.

20, Ibia.

21. Ibigd, p.35.
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CHAPTER FIVE

ELEMENTE OF A SOCIAL LisTEM

This chapter will outline and discuss elements of a social
system with particuler reference to the Getzels-Cuba model. This
will then form the basis for examining the institution (Hutt Valley
Activity Centre) and the individuazls who are involved in the
institution (staff, pupils, visitors). Some basic assumpfions about
sociel systems which are mede by Hoy and Miskeli (1982) will be
discussed with reference to their implications for the institution

which is being studied.

According to Hoy and Hiskel2, a social system is based on the
ides that & set of individuals is more than the simple aggregate of
perseons, As people interact in sccigl setiings, networks of social
reletions that have important effects on behaviour emerge. Eventusally,
people find themselves behaving in accord with the prevelent socizl
conditions which exist. Roles, norms, values and leaders all shape

individual behaviour,

E‘tzioni:5 (1964) states that orgenisations are social units (or
human groupings) deliberately constructed and reconstructed to seek
specific goals. A further definition by Scottt {1964 ) states:

"...0rganisations are defined as collectivities. they have
been established for the pursuit of relatively specific
objectives on a more or less continucus basis. It should be
clear,...hovever, that organisations have distinctive features,
other than goal specificity and continuity. These include
relztively fixed boundaries, a normative order, authority
ranks, a comrunications system, and an incentive system which
enable various types of participants to work together in the
pursuit of common goals.,”

Undoubtedly organisations require communication end a willing-
ness on the part of members to contribute, and s common purpose among

them, Individuels must communicate, and be motivated to make decisions,

1. Hoy, W.K., Miskel, C.G., Educational Administration: Theory,
Research & Practice, New York, Random House, 2nd Edition, 1982,
Pp. 56—5?0

2. Hoy & Miskel, op. cit. p.51.

3. Etzioni, A. Modern Organisations, in R.H. Hall, Organisations:
Structure & Process, Englewood Cliffs, 2nd Edition, 1977, p.2i.

4. Bcott, W.R. Theory of Organisations , in R,H. Hall
Organisations: Structure & Process, ibid,
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Hierarchy of .
Auvthority

Bureaucracy ——» Rules snd ~— > Expectations
Reguletions
Formal ‘i
Orgonisation— Work——=Informal 3 Norms > Organisational
as a Social Group Organisation Behaviour

AN I /!

Individugl ~-~--——> Personality————3% Needs

Figure I Reformulated Elements for a Socisgl Sgstems
HModel of Schools. {From Hoy & Miskel” (1982)

The Hoy and Miske16 model of a social system is based on the
Getzels and Guba model? (1957). This involves two major classes of
phencmena which are independent of each other but are also inter-
active. These are firstly, the institution (shown in Figure I as
the ‘bureaucracy') defined in terms of certain roles and expecta~
fions, which are organised to fulfil the goals of the system; and
secondly, the individuals who inhabit the system, with certain
personalities and need-dispositions, whose interactions comprise
vhat Getzels and Guba call ‘'social behaviour'. The Getzels and Guba
model explains social behaviour in terms of the dugl influence of
two dimensions, the 'normative' (institution) and 'idiographic!
(individual).

Some of the characteristics of institutions are: they are
purpodive; established to carry out certein practices. They are
peopled; they carry out prescribed goals requiring people, Inati-
tutions are structural in that they carry out a specilfic purpose, and
the tasks to achieve the goals may be specified and these may be
organised into roles. TFor example, teachers may have specific areas

of curriculum teaching and administrative responsibilities,

The institutional dimension of an organisaticn (Institution——>
Role ——>» Expectations) refers primarily to bureaucratic expecta-

tions of positions within the organisation. According to Hoy and

5, Hoy and Miskel, op. cit. p.65,

6. 1Ibid.

7. Getzels, J.W., Guba, E.G.  "Social Behaviour and the Administra-
tive Process" School Review, 65: 1957, pp..423-4i1,




Miskel8 they state thag.from a vast array of vague and contradictory
expectations, formal organisations select a few bureaucratic
expectations that are reasonably consistent with the organisation's

goals.

Finelly, institutions are sanction bearing, in that there are
negative and positive sanctions to ensure that individusls comply

vwith the norms, at leesst within broad limits,

The second dimension, the idiographic, is essentially the individual
element, which has iwo component elements: personaility and need dis-
position. Getzels9 eb. ai. {i¥68) describes personalily as.®the sum

total of one's hsbituzl Dehaviour",

Need disposition essentially relates to the disposition to do some~
thing in order to meet one's goals. In educational terma}the need
disposition may be for a pupil to acquire academic qualifications
and work skills in order to get a job. The needs and expectations
of an individual may be thought of as motives for one's behaviour,
one deriving from personal desires {for example te¢ learn specific
skills which the individual feels may be of personsl benefit), the
other from institutional requirements (for example, having to attend

specifiic classes at set times.)

With ref'erence to Figure I, the work group is the mechanism by
which bureaucratic expectations and individual needs interact and
modify each other. A dynamic relationship between bureaucratic role
demands and irdividual needs emerges as people are brought together
in a work place. At the Hult Valley Activity Centre the work group
would be the staff and the pupils. This work group develops its own
informal status structuré and culture and its social organisation,
This group, which can develop as an informal organisation with its
jmportant group norms, becomes another powerful force that effects
organisational behaviour. Hoy and Misk9110 show this force

represented schematically as:

Work }_Infonyal ) Norms 3 Behaviour
Group Organisation

8. Hoy & Miskel, op. c¢it. p.62

9. Getzels, J.W., Lipham, J.M., Campbell, R.F,, Educational Administra-
tion as a Socigl Process: Theory, Research & Practice, N.Y.
Harpet Row, 1968, p.67.

10, Hoy and Miskel, op. cit. p.64.
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Based on the Getzels and Guba model, the writer has constructed his
own model Figure 2. This is a social systems model for describing the

various aspects of the Hutt Valley Activity Centre. The figure shows how

the administration and management of' the Activity Centre can be linked to

the three elements of the Getzels and Guba model.
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A Social Systems Model Cor Describing the Hutt Valley
Activity Centre,

Figure 2:

Basic Assumptions of Soccigl Systems Models

Hoy and Miskel'l make several assumptions which they detail as being

explicit features of a socigl systems model:

1. Bociel systems are comprised of interdependent parts and activities

that contribute to and receive from the whole. For example, at the
Hutt Valley Activity Centre the students may press the staff for

more involvement in the decision making relating to the curriculum.

11. Hoy and Miskel, op. cit. pp.56-57.



1. (continued): There could be a demand at a particular time,
for example for more emphasis and time on Maori language and
culture. This may then necessitate the staff involving more
use of people in the community contributing to the programme -
an input from outside coming within the bounds of the Activity

Centre.

2. Social systems are goal-oriented and may have a multiplicity
of' goals. At the Hutlt Valley Activity Centre the goals are
essentially educational - to extend and develop academic skills,
social skills, education for leisure, and preparation for the

work force,

5. Sociel systems are people, At g school, people involved would
inelude teaching and administrative staff, students, and people
from the various agencies outside the school who are involved

either directly or indirectly with it.

L, Social systems are structured and, in the case of schools, are
to some degree bureaucratic. The system of administration in
schools, for example staffing, financiel sllocation, curriculum,
is largely determined by Department of Education directives.
However, within this structure, schools have quite e large

degree of flexibility.

5. Social systems are normative. Formal rules and regulations end

28

informel guides prescribe appropriate behaviour. A4t the Activity

Centre there is a small group of students who are together each
school day, working with the same staff. This enables group
cohesion to be developed more easily, and the group helps to
set and monitor appropriate standards of behaviour, It could
be said that school teachers are expected to behave in an

appropriate manner whilst at school.

6. Social systems are sanction bearing. At school, both staff and
students are expected to meet certain standerds. In the case
of students, there are formal mechanisms to counter behaviour
which is contrary to accepted norms; for example, detenticen,

suspension, expulsion, etc.




7. BSchool systems are generally open systems. The environment
supplies inputs to the system; there are exchanges between
the system and its environment. At the Hutt Valley Activity
Centre referrals of pupils come from a number of secondary
schools and comnunity agencies such as Social Welfare bepart«
ment, Psychological Service, Youth Aid (Police), etc. These
agencies also have representatives on the Activity Centre
Advisory Commwittees and are able to influence decision making

on a number of issues if they wish to do so.

8. Social systems are conceptual and relatife. A school is a
, formal organisetion and can be regarded as a sociel system
with the various component schools, classrooms, clubs and
teams as sub-systems. All formal organisations, according to
Getzels and Guba model, could be regarded as being a social

systlem.

The Getzels and Guba model then proceeds to clarification of the

issues involved in reforming of certain administrative problems:

(i) Individual end institutional conflict,
(ii) Effectiveness, efficiency and satisfaction,
(iii) Leadership-followership styles,

(iv) Morale.

These issues are felt to be relevant, as individuel conflict,
leadership style and morale are discussed in later chapters, with

reference to the Activity Centre. Each issue will be briefly discussed.

(i) Individual and Institutional Conflict

Getzels and G-uba12 point out that, ideeglly, the individual should
be both adjusted to the role expectations and integrated in that it
fulfils all his needs, so that he may, by one act, fulfil both the
nomothetic or institutional reguirements, and the idjiographic or personel
requirements. However, the model points to three sources of conflict in

the administrative setting:

12, Getzels and Guba, op. cit., p.431.



(a) Role-personality conflicts. This could occur in the school
setting when there is a discrepancy between the pattém of
expectations atteched to a given role, which a teacher might

have, and the pattern of need-dispositions which a pupil has,

(b) Role conflicts. Role canflicts occur when a role incumbent
is reguired to conform simultaneously tc a number of expecta-
tions, making adjustment tc more than one set of require-
ments difficult. A teacher in a small unit such as the Hutt
Valley Activity Centre, which will be discussed latexr, may
be in role conflict in trying to be in both a disciplinary
role and & counselling role according to the situation at a

given time,

{c) Personality conflicts occur when the needs and disposition
of teacher and pupils are opposed to each other. The basis
of personglity conflict is that it arises from the individual
and is independent of any particuler institutionel setting,

Effectivenesa, efficiency, and satisfaction

13

According to Hoy and Miskel “, an sction is effective if it
accomplishes its specific objective, and efficient if it satisfies the

motives underlying the immediate objectives.

ROLE > EXPECTATIONS é—%
./ Qp
fet
SATISFACTIONS S EHAVIOUR
¥

4 ngﬁﬁig
PERSONALITY > NEEDS—
Figure 3 Relation of Hole Expectations and Fersonglity Needs

to Efficient, Effective, and Satisfying Beheviour.
(Getzels and Guba op.cit,p.433

The relztionships between effectiveness, efficiency and satis-
faction are shown gbove. If this aspect of the model was applied to
the Hutt Valley Activity Centre, the criterion for effectiveness of
an individuel, staff member or pupil is the effectiveness of this

person's behaviour in fulfilling his given role.

13, Hoy and Miskel, op.cit., p.67.
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When behaviour is congruent with the buresgucratic expectations
for a given role it is effective., When behaviour is consistent with
the personal needs of an organisational member, it is efficient.
Organisational satisfaction, as Hoy and Miskel14 point out, depends

on the congruence of bureaucratic expectations and individual needs.

(iii) Lesdership-followership Styles

ﬂ”#ﬂ’ﬂ’;3ROLE EXPECTATIONS
OMOTHETIC \\\\N
SOCIAL
LEADERSHIP® _____ qp sNSACTTONAL > BEHAVIOUR

FOLLOWERSHTP

N

IDIOGRAPHICHEH\\MﬁQ _
NEED DISPOSITIONS

Figure 4  Three Leadership-Followership Styles
{Getzels and Guba op.cit. p.436)
In terms of this model three distinct leadership-followership
styles can be identified, PFrom this model, the leadership styles
of staff at the Hutt Valley Activity Centre can later be identified.

(a) The nomothetic style is characteristic of a leader who goes
by the 'book'. Subordinates are expected to conform com—
pletely to bureaucratic expectations,

{b) The idiographic style is characteristic of 2 leader who
focuses on individual needs rather than organisational
requirements., The idiographic administrator believes that
bureaucratic procedures should be tailored to it the
individual needs of subordinates,

(¢) The transactional style is concerned with both of the sbove
styles. The transactional leader attempts to match the

" gppropriate blend of role and need demands with the situation,

He could be said to be situationally-oriented,

(iv) Morale
Guba15 states that morale is related to the extra expenditure
of energy required to accomplish institutional tasks. In this sense
high morale can be thought of as the tendency to expend extra effort
to achieve group geals,

4. Ihid
15. Tuba, (1958) cited in Hoy and Miskel, op.cit., p.68
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(Getzels and Guba op.cit, p.L439)

The three terms, roies, needs and goals may overlap each other, In
the sbove model, belongingness represents the anticipation, on the
part of the rele incumbent, that he will be able to achieve satis-~
faction within the institutional framework. The Hutt Valley Activity
Centre is essentially an alternative school, and its sims and
objectives and working conditions may not provide a sense of job
satisfaction to some teachers. Rationality relates to whether an
individual can see the relation ship between what he is doing and what

the institution as a whole is presumed to De doing.

The variable'identification’ represents the degree to which the
subject is able to integrate the goals and actions of the institution
into his own structure of needs and velues. Unless the individual
is able to make this integration, it appears unlikely that he will
be properly motivated to carry out the institution functions in an

expeditious end thorough fashion.

In terms of this model, morale may be understood as resulting
from the interaction of three factors: belongingness, rationality,
and identification. If one of these factors is lacking,morale will

.be very low, The task of the administrator therefore is to ensure
that high morale is maintained, by reasonable levels of agreement

among expectations, needs and goals.



The writer's reflection on the description given in Chapter Two,
"A day in the life of an Activity Centire Director”, when considered in
the light of his understanding of the Getzels and Guba model, caused
him to believe that the two could be linked together. Figure 6 has
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pondence School wnd 3, Involvenent off Yed veulth eaucation,
stert of health educa- in settin; up re- ! )
tien lesson. sources for heolth

cducatian,

Figure 6: A Day in the Life of an #ctivity Centre Director.

emerged from Figures 1 and 2 and provides a more effecfive understanding
of the role of Ted at the Hutt Valley Activity Centre, It was developed
from the Getzels and Guba model and contains each element considered

necessary by the writer to understand the operation of the Activity Centre.




The Getzels and Guba meodel is an example of a social systems
model that enables the application of systematiec concepts from the
social. sciences to a real situation, as in the administrative analysis
of an organisation such as the Hutt Valley Activity Centre. Such a
model is beneficial to an educational administrator in helping him to
sort ocut the problems confronting him, to examine them in appropriate
contexts, and to understand something of their internal dynamics. It
could be said, whilst such formulations may not provide generalised
decisions for action and may appear to be of greater research wvalue
than applied value, it may at least enable an administrator to under-
stand why certain decisions and practices at the instituticn being

studied work, and others do not work.
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CHAPTER SIX

THE INSTITUTIONAYL ELEKENT

This chapter is concerned with the first element of the Getzels
and Guba wodel, the ‘*institutional element®’. The five sections
described are: Activity Cenires in New Zealand, Historical Develop-
ment of the Hutt Valley Aciiviiy Centre, Administration and Manage-
ment, Job Descriptions of Staff, School and Community, The outline
which follows wiil provide inflormation on the following aspects of
the element: Structure, characterislics and goals of the institution,
people involved and buregucratic expectations of positions involved
with the Activity Centre.

Ted's involvement in the institutional element will become more
apparent to the reader by making reference to Figure 6 in Chapter
Ffive, It will be seen that Ted has a major role within Lthe last
three of the five sections which are described, Ted's institutional
involvement included: an inspector's visit, interaction with staf?
and liagiscn wilh several community members, as well as his involvement
in the educational programme and administrative aspects of the
Activily Centre, which is in accordance with the job description

which he drew up,

ACTIVITY CENTRES IN NEW ZEALAND

This section will give a descriptive overview of the function
and cdevelopment of Activity Centres in Kew Zealand.

Whilst this thesis is essentially concerned with a social
systems anaelysis of one Activiiy Centlre, it could be said that an
ayrareness of the roles and expectations of other Activity Centres can
aid in assessing and improving one's own system, as a result of the
insights and perspectives which zre gained. Holmes and Robertson‘I
point out:

"An education system cazn be understood only if it is viewed
in relation to a wider social context,™

It is, therefore, the aim to better understand the institution
one is concerned with, by making observations (and value judigements)

of olher similar institutions.

1. licimes, B., Robinson, S.B. "Helevent Data in Comparative
Education! Report on an Expert Meeting March 11-16 1963, Inter-
nationsl Studies in Educztion, MHay 1963. p.27.
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It was pointed out in the introduction, that Activity Centres
have been established to provide an alternative education for dis-
advantaged and disturbed pupils. The final responsibility for the
total programme of an Activity Centre rests with the District Senior
Inspector of Secondary Schools, who has established management and
advisory cosmittees to assist him in matters relating to day to day
management and future development, In reality, the Activity Centre
staff have a great deal of autonomy in the selection of students to
attend, and in deciding on the nature of the progremme which is to
operate, as well as making decisions on many other sdministrative

matters.

In each Centre a local secondary school has been asked to accept
responsibility for employing the staff of the Centre. It is considered
that in this way the teachers at an Activity Centre may identify.with
a larger staff of secondary teachers, XZach Centre is,in effect, a side
school of the school to which it is attached, but 1t exists to serve

the needs of a district.

The mandate2 from the Depertment of Education, 13 Cctober 1980,
which formalised the Department's inveolvement with the Manawatu
Activity Centre (Palmerston North) and Akina Activity Centre in
Hastings stated that the management commitiee is an executive committee,
comprising the D.5.I,85.8., a representative of the administering
authority, and a representative of the secondary scheols concerned.

It also includes the Director of the Activity Centre. Its function

i5 to assist the management of the Centre, and such matters as
appointments, contrel of finance, ete. The advisory commitiee brings
together representatives of the controlling authorities of secondary
schools concerned, and of other interested bedies such as the
Psychological Service, Social Welfare Department, local bodies, etec.
The advisory comnittee provides a forum in which the work of the Centre
may be discussed, and reccmmendations on peolicy and related matters may

be made,

As at February 1984 there were ten Activity Centres in N.Z2., ail
operating with Departmental approvsl and assistance; Auckland,
Papatoetoe, Papalura, Hamilton, Napier, Hastings, Palmerston North,
Hutt Valley, Christchurch and Dunedin. The development of each

Activity Centre has been different, and the way some of these operate

2. Personsl Communication to Secretary, Palmerston North High School
Board, from Regional Superintendent of Education, Central Regional
Office, Wellington, 13 Octobsr 1580.
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and have reached official Departmental support and status will be
considered. In June 1983, the writer made a professional visit to

the following Activity Centres:

1. Napier Community Activity Centre

In 1974 there were many discussions in Napier over the proposed
Pirinui Urban Marae at Maraenui. Following these discussions a
request was made by the Minister of Macri Affairs to the Minister
of Education for financial assistonce to be given to the school being
run for a group of youngsters at risk - essentially a drop-in centre,
organised by the Napier Y.M.C.A., At this time this school was
organised on a voluntary basis in association with the Downtown Y
Club, and was attended by six pupils. They either had special dis-
abilities that made it difficult for them to attend local secondary
schools or were "at risk" in the community, in that their behaviour
had brought them in contact with the law, According teo a Memorandum
toc Principals of Hawkes Bay secondary schools from the Depariment of
Educationj, the Minister expressed interest in the unit and authorised
Department of Education support on a temporary basis to the extent of
some equipment and the salary of a suitable teacher, The unit was
then to be called "The Ngpier Comnunity Activity Centre."

The Memo:r:'anc'ium',+ stated that detailed learning programmes mould

be planned to f£it the special needs of the pupils, but there would
be a strong emphasis on art and craft asctivities, home economics
programmes, remedial programmes, and work experience,

"It must be stressed that at this stage the Napier Community
Activity Centre, although only temporary, is ancther part
of the supportive services already being offered in the
comrunity by the existing schoo%s, the Community College
and the local social services."

The Centre opened in September 1975, with one paid relieving teacher,
and was based in an inner c¢ity building, where they remained until
the Centre moved to a self-contained prefab unit, situated in grounds

at Te Awa School.6

3. Memorandum to Principals -~ State snd Private Schools, Hawkes Bay,
Peter Barlow, Office of District Senior Inspector of Secondary
Schools, Department of Education, Wellington, 5 August 1575, p.1.

4. op. cit., p.2.

5. Ibid,

6. Manusl : Napier Community Activity Centre, 1981, p.1.
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At the present time, the Napier Activity Centre accépts pupils
who are essentially under 15 years of age, and as stated in their
Manual, 1981:7

"whose anti-social behavicur, reluctant attendance or emotional

instability made it unfair on themselwves, their peers, or

school staff for them to continue at a typical school."

" The writer's cbservations of the Centre in operation,at the time

of his wisit, was that the programme was quite clearly structured
with a certain amount of formal classroom teaching. Remedial education
had an important emphasis in the programme, but there were a number
of educational field trips and sporting competitions held during the
year in order to extend the pupils, Work expleoration and art and
craft also received due emphasis. The studenis wers essentially
below average I1.Q., and were fourteen years of age. There were
clear guidelines for the pupils on such things as attitudes, work
habits and behaviour, but there appeared to be only a limited amount
of emphasis placed on developing trust relationships in the group.
As an 1llustration of the latter factor, it was observed that Activity
Centre equipment and f'oed in the kitchen was usually kept leocked up
when not in use because the students could not be relied upon to
leave it alone, The writer was told that pupils were not allowed

to take Correspondence School work home because it was often net

returned.

The Activity Centre was well set up with very good facilities

and a range of equipment to carry out the programue.

The staff endeavoured to promote a family atmosphere and join
in with the students in their activities, but the staff appeared
to involve the studenlts to only a 1limited extent in the decision

making process at the Activity Centre.

The Napier Activity Centre, as with the Akina Centre in Hastings,
is under the control of the Hawkes Bazy High School's Board, which
has responsibility for employing staff and administering the Annual
Grant from Central Regionsl Office of the Department of Education.

7. op.cit., p.3.
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2. Aldna Activity Centre - Hastings

The Akina Activity Cenire was established in October>1980,
along with the Manawatu Centre by a Department of Education
mandates, which specified accommodation, setting up grants, buildings,
maintenance, general finance and staffing. In both Hastings and
Palmerston North the mandate specified the employment of only one
full-time secondary assistant teacher, and other teachers could be
employed at the Centre using entitlement or discretionary allowance

available to the Hastings secondary schools.

Akina openad in February 1961, on an official basis under the
control of the Hawkes Bay kducalion Board. The staff are listed on
the stafft of Hastings Boys' High School, but at the present time it
is a very distant relationship. Prior to 1981 the Centre had

n

operated for three and a half years as a "suspension nit” under

the control of Bastings Boys' High School.

The Centre is located in an old building which is owned by the
Education Department near to Hastings Boys' High School. The Centre
appeared tc be guite well equipped and has good access to community
facilities, such as a swimming pool, and the Y .M.C.A. can be used

for indcor games.

During 1983 there was an average of only 11 pupils on the roll
and the Director has expressed his concern that)because of the fact
that there are almost always vacancies at Akina Centre)they are
obliged to take all students who are referred to them. In some cases
students referred have been as young as 12 or 13 years of age. The
Director has expressed his concern to the writer about lack of any
effective control which he has in being able to develop an admission
criteria. This has resulted in the staff being forced to contain a
number of studenis who don't want to attend end who display no sense
of loyalty to the Centre, This causes a number of difficulties at
the Centre, which the Director regards as being sericus enough to

effect the 'climate' and the programme,.

In view of the facl that there are two Activity Centres serving
eight secondary schools within reassonably close proximity, and that
the Akinz Activity Centre does nct maintain a full roll and has
difficuity in crgenising an effective programme for the reasons 4is-
cussed above, it is questicnable whether the resources for this

Activity Centre could not be meore effectively utilised in znother areea.

8. Depariment of Education mandate, op.cit.



3. Monowmntu Activity Cenire

This Activity Centre, which is locsted in the grounds of
Queen Klizabeth College, Palwmerston MNorth, developed from sz speciszl
unit called "Block 60" which was a unit for difficult and dis-
turbed students from the College. In Term 3%, 1980, the Department
of Fducation pleced the Manawstu sctivity Centre on = more formal
basis by requesting the Palmersicn North High Schoel Board to be
9

responsible for administering the Centre”.

Prior to this time, the Principals of the secondary schools
in Palmerston had been involved in z number of inter-disciplinary
cuse conferences to consider the problem of the lack of adequate
provisions for emotionally disturbed adolescents. In 1%970 the Board
of Governors of the Palmersten Meorth lHigh Schools set up & 'Specizl
Commitlee' on the Educaticnal Requirements of Difficult Children.
It wus decided on 27-9-73, af'ter several meetings and an informel
epproach made to the Minister of Zducation, that a detziled casei
would be prepared to be submitted to the Palmersiton North High
Schools Board and the Director of Education. This document gave
detziled specific proposals on goals, admission criteria, facilities

proposed, equipment, administration, stzffing and programme.

It can be seen that it then took seven years from the time this
specizl case was made Lo the Department of Xducation, before formal

status of an Activiiy Centre was given.

The Activity Centre is still located within the grounds of
Queen Elizebeth College, and is ‘'housed' in three prefabricated
classrooms. At the time of the writer's visit {June 1973) the Centre
had very limited teaching equipment, no film, slide or overhead pro-

jectors, a very limited range of resource materigsl and equipment for

cralt, technical educaticn and sport, and s limited number of resource

bcoks for students' use. Although the stalf could make use of the
College indoor teaching facilities and equipmenti, this is not often

done.

9, Personzl Communicaetion to Secretary, Palmerston North High
Schools Ploard, from Regicnal Superintendent of Fducation,
Central Regional Office, Wellington, 13 Getober 1980.

10. A Case for a Specizl Non-Residential Facility for Maladjusted
Adolescents in Palmerston North, Submitted by Committee com--
prising those professionally involved in the education and
welfare of maladjusted young people in the Palmerston North
area. 27 September 1S73,
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The students appezred to be enthusiastic and remarkably quiet
and co-operative with each other, in spite of being contained in a
small area (two small prefab classrooms at time of visit). The
staff appear to have developed zn excellent 'family type' atmosphere,
The programme is very flexible, and especially in the afternoonq)
there appears to be little pressure on the students to be involved
in an ongoing project. Apart from the Correspondence School pra-
gramme, there appears to be more emphasis placed on group dis-
cussions and on individual counselling than on extendirg the students

in other educational areas.

Cther Activity Centres which have alsc received official ststus
from the Department of Xducation include: Auckland (19?7), Dunedin
(1979}, Hamilton (1981), Papakura {1982), Christchurch and
Papatoetoe {1983).

There has been discussion about establishing other Activity
Centres, but as yet there has been insufficient Departmental commit-
ment to make the establishment of additional Cenilres possible. In
November 1983 at a National Conference of Activity Centre Directors,
conference participants were told by a senior official in Head Office,
Department of Education, that there was no special staffing schedwule
for Aclivity Centres, and that the approvsl varied according to the
case presented. There appesrs to be no policy to change the present
tenure of Activity Centres, although there was evidence that Activity
Cenires were suecessful, and the Minister of Education at that time was

convinced of their value,

_ Until the present time, new Activity Centres have been
established largely through local support, and often with the backing
of local H.P.s in presenting a strong case to the Department of

Education.

It is/therefore}quite evideni ‘that the statement which was
published in the Annual Report of the Department of Education 1378

is s5till evident today:

"As in 1976, the implementation of a national coverage of the
existing special educaticn fzcilities was slowg? dovm by the
necessary restrictions in added expenditure.”

11. Report of the Department of Fducation for the year ended 31 March
197¢, Vellington, Government Printer, 1978, p.t20.
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The Galloway and Barrett Heport12 on "Unmanageable Children?”
helped the writer to clarify his thinking on a number of issues
relating to the administratlion and management of the Activity Centre,
and bo dealing with disrupiive sludents. Some of their findings
have since been incorporated by the writer in the policy and

praclice of the Hutt Valley Activity Centre.

HISTORTCAL DEVELOPMENT OF THE HUTT VALLEY ACTIVITY CINTRE

The second part of the institutional element which will be out-
lined and discussed is the development of the Hutt Valley Activity

Centre,

An historiczl perspective on the establishment of the Hutt
Velley Activity Centre should help to identify more clearly how the
present system of administration and management of the Activity Centre
was established, As the previous section has pointed out, each
Activity Centre in N.Z, was established in different ways. The Hutt
Velley Activity Centre tock two years from the time it was first
established to gain official Department of Fducetion status in 1978.
In spite of being in existence for six years the Hutt Valley Activity
Centre still does not occupy permanent buildings and the staffing of
the Activity Centre is at a lower level than all other Activity
Centres in New Zealand. Refer to Appendix I which gives details of

the staffing of other Activitiy Centres in New Zegland,

The early beginnings of the Hutt Valley Activity Centre were in
the open house which Jim Carrcll, whc has been described as an
unassuming metor mechanic, was providing for problem youngsters,

This began in 1973 when he heard of a few runaway youngsters who were
getting inte trouble and sleeping under bridges. He found them and
breught them to his Stokes Valley home, providing focd and shelter

for them. It became apparent that this 'open house' was achieving

12. Galloway, D., Barrett, C., "Unmanageable Children? A Study of
Recent Provision for Disruptive Pupils in the N,Z. Education
System"

Report on Hesearch carried out from the Department of Education
Victoria University of Wellington, from lay 1961-July 1982
under contract to N.Z, Education Department
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results with difficult youngsters when established institutions
failed to solve the problems, Three teachers at Naenae College:
Bill Maung, Russell Bermsione and David Gledhill, felt that it

was an approach worth pursuing.

Derek Wood'” (1981 ) former Principal of Naenee College stated:

"While I do not believe that teachers have any ceause to blame
themselves for their inability to succeed in a normal class—
roam situation, with youngsters whose short lives have been
characterised by exposure to intense sceiel and emoticnal
pressures at home and a history of failure at school, they
nevertheless feel a deep sadness and a great frustration at
the mounting toll of adolescent casuelties in this country.”
In view of the fact that Jim Carroll was having success with
his unoriheodox approach to a preblem that had defied all other
soluticons, the three teachers from Naensze College’whO'were referred
to previoual% decided to esteblish a cemmuniiy based alternative
school with official backing. They established a Sieering Committee

in 1975 to pursue this idea further.

The original proposals which were drawn up in 1975 and submitted

to the Board of Governors of Naenee College, envisaged a roll of

50 pupils, 1 full-time academic teacher, 1 full-time non-academiec
teacher, 4 teachers-aides, and the renting of a 4-rcoomed house at

$50 a week, was for a total demand of $42,000 for a full year.1h'

The proposal was approved by the Board and in due course forwarded

to the Department of Education. A delegation met the Director of
Secondary Education and the Director of Special Education, It was
pointed out to the delegation that as the scheme was a new one it

would have to go to the Government for approval.15’

During 1976 there was a lot of effort put into developing the
proposal. The Naenae College Board of Governors fully supported the
proposals for the immediaste establishment of an alternative school for

. 3 16
the Hutt Valley and passed the following resolution:

13. Wood, D. "Whiti Te Huarzshi" -~ Crossroads: The Hutt Valley
Activity Centre, in Guidance in New Zezland Schools, Issues and
Programmes. G. Hermansson (Ed.) A Publication in Memory of
Russell Louis Bernstone: 1941-1979, Palmerston North, Massey
University, 1981, p.219.

ik. "Situation Report on Open School for Hutt Valley as at 20-3-76,"
unpublished paper, 1976.

15, Ibid.

16, Personal Communication, Principal, Naenae College to Director of
Secondary Education, Department of Education, Wellington, 7-7-76,




"That following its earlier resolution to support in principle
the setting up of an alternative school, this Board now
formally approves progress to date, fully supports in
principle the current planning for the immediate future and
is pleased to have its name asscciated with the project.”

The Steering Committee for the Hutt Valley Alternative School
felt that the scheme could be justified in economic terms on the
grounds tha‘t:17

"(1) The individuals will be getting something more suited
to their needs, and will no longer call on considerable
time and resources of existing schools' guidance and
discipline networks in trying to fit them inteo an
unsuitable environment,

(ii) Others in the existing schools will benefit in that
these resource teachers will be available to put to a
more positive use.

(iii) Teachers will be less concerned with classroom discipline,
and will be able to teach more positively and effectively.

{iv) Money spent on 'prevention' will save far more bein
(9
spent on later ‘cures' in the form of probation services,
welfare homes, police and borstal.

(v) Socially, if the plan succeeds, there will be a definite
improvement in the quality of 1life for a significant
number of people and the community in which they live,"

The plan envisaged setting up an entirely autonomous class,
operating under the umbrella of the Naenae College Beard cof Governors,
bul independent in its day to day work. A number of people represent-
ing community organisations and Government Departments (Department of
Educgtion, Social Welfare, Maori Affsirs, Psychological Service,

Youth Aid and a Trade Unionist) expressed interest in serving on the

18

Management Committee.

However, while sympathetic to their motives end intentions,
officialdom was not able to provide financial support to establish
an unofficial community-bzsed alternative scheool., Undeterred by this
setback, the Steering Committee began a determined campaign teo seek
community support and were rewarded by the encouragement and interest
of local service clubs, trade unions, and Kr John Kennedy-Geod, the

Mayor of Lower Hutt.

17. Maung, W., Gledhill, D, "Proposal for an Alternative School
for the Hutt Valley", unpublished paper, 7 June 1976,

18. OE. Cit., p.2¢
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The Lower Hutt City Ccuncil made available an old house marked
for demolition and the Diatrict Senior Inspector of Secondary Schools,
through the co-operation of local schools, wade it possible to employ
Jim Carroll as a relieving teacher. At a meeting of the Stesering
Committee it was agreed that Mr Carroll must be free to centinue in
his own way and be able to call on whoever he needed at any time and
for aay reason. 19 It was also decided that the enrolments must be
made through normal schools only, but the decision to enrol the

student must be Mr Carroll's alone.

It is interesting to note that sixteen people (together with
nine apologiss) were recorded in the minuteszo, as having attended
this meeting, A Management Committee of seven was appecinted.to over-
see the administration of the Alternative School. It was stressed
that there needed to be a clese link between alternative and normal
schools, and with commumity clubs and organisations, to ensure that

the Alternative School adeguately reflected the needs of the community.

The Alternative School was able to officially open in September
1976 with seven students. The school was recognised by the Depart-
ment of Education as an extension of Naenae Collegg_and its control
was vested in the Naenae College Board. The Principal of Naenae
College in a letter21 which he forwarded to the Principals of seccnd-
ary schools in the Hutt Valley area, defined the purpose of the school:

"To provide an alternative siyle of education for pupilis who for
one reason or another have fatled to find success in the
established school system."

The equipment and the finance necessary to provide it was
entirely dependent on community sympathy and support. It has been
said that it was this support which was expressed in so many practical
ways that aliowed the School to survive.22 Aquipment and bocks were
loaned or donated by local schools, finance was generously provided
by loeal service clubs, and work opportunities were arranged with the

co-cperation of local employers and trade unions,

Jim Carroll, who was selected by the New Zealand Maori Council

fdr the Community Leadership Award for the Wellington District for

19, Minutes of Stsering Committees Meeting held on Monday, 4ih
Ociober 1975 at 11.00 a.m. at 79 Knights R4, Lower Hutt -
Naenae College ~ Hutt Valley Alternative 3chocl.

20. Jbid

24, Personal Communication -~ Principsal, Naenae College to Princ%pals
of Secondary 8chools - "The Hutt Valley Alternative School,’
September, 1974,

22, VYood, Whiti Te Huarahi, op. cit. p.220,
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1976, was able to involve a group of voluntzers who gave their time
to teach a variety of subjects ranging from art to electronics and
from film making to carpentry. These volunteers had to work at
nights and part-time tc earn a living for themselves so that they

could continue to help at the Alternative School.

The school activities included:
(1) Correspondence School subjects at all levels (9 students
enrolled for School Certificate subjects in March 1977).
{2) Work Exploration Programmes - where students
with different employers for 2-3 days to gain experience,
(3) Skill Activities, especially art and mechanical work,

(4) TFundraising - such as occasional labour contracts.

FA
A newspaper articleg) on the Alternative School described Jim

Carroll as:

"a person who confronts his pupils with a mixtwre of quiet
scceptance and devastating honesty. He makes no demands,
When the kids arrive, they work if they want to. Some
don't and there was one girl who sat around for four weeks
before she finally decided she'd like to do some study."

Pupils were enrolled in Correspondence School when they were ready
to take part,

The 1977 school year opened with 17 pupils on the roll, and it
was possible to employ some qualified staff, as schools who had not
taken up their teacher entitlements had these entitlements trans-
ferred to the Alternative School. This amounted to only six hours
per week. During this year, the Sieering Commitiee, in addition to
continuing to seek community support, sought support from local
Members of Parliament., This year was also one of survival for the
Schooly; there were continuing complgints from a neighbouring firm of
Funeral Directors sbout excessive noise, foul language, and throwing
of rubbish on to their propertyzh, and the Council-owned house was
described in a local paper as a 'dreadful dosshouse‘.25 A letter
from the City Valuer to the Principal of Naenae College described the
place as f0110w5:26

"The whole place hzs a derelict, dilaspidated, decaying air that
is not acceptable in the mid-ecity area and furthermore how such
an environment can be accepted as congenial or conducive to the
rehabilitation of pupils surpasses our understanding.”

2%, Hutt News, April 1977.
2L, Personal Communication, Managing Directer, Gee & Hickton Ltd,

Lower Hutt, to City Valuer, Lower Hutt City Corp., 21 October 1977.

25, Hutt News, 2k January 1978.
26. Personal Communication, City Valuer, Lower Hutt City Corporation
to Principal, Naznae College, 7 October 1977.




Such criticism was rather unfortunate, because the school had
only one full-time tescher, which was said to place him in an impossible

position, as the nature of 1lhe school required him to be in contact with

- s . i g s 2
local schools and with parents, in addition to supervising the students.

The school was {orced to vacate its premises at the beginning of 1978,
and it moved temporarily for two nmake-shil’t terms to rooms generously

made available by a local rugby club.

in considering develcpments up to this stage, it could be said
that the Alternative School had gained excellent support from the
College and the varicus Govelnment and community agencies. Suppori
fron tipe Fducation Department up uniil 1670 was minimzl in terms of
the finence which they provided for the purchase of equipment. It has
been pointed out that It was left to local Coileges to essist with
stalffing, and the building was provided by the Lower Hutt City Council.
At this slage, the only other ictivity Centre in New Zealznd was in
Hepier, and the Depariment may well have been reluctant to commit them-
selves financielly fu an educationsi venwure which nad not reaily proved

1o

itseli'.

The teucher in charge up uniil thie time was undoubtedly a very
caring person, who established excellenl rapport wilh his pupils and
was regarded by maeny of them as beirpg a trusted friend. However, it
could be said that, with the degree of fresedom which he provided for
the students, and the spparent lack of a struclured programme, the

Aternative School was more of a "Drop In Centre" rather than az school,

During 178 some notable sdwinistrative improvements took place:
the Alternative School officicily became an Activity Centre under the
contral of Maenae College, but willi a supervising Management Commitiee.
The Educaticn Departnent recogrised 1t as a specilel educstion unit and
were sble lo approve for it tu be stafi’ed by two full-itime teachers,
This was cdone by pouling staffing allowances availeble to the Director
of Schouls Supervision, and the District Senicr Irnspector of Secondary
Schogls., This formal recogniiieon aiso gllowed the Department to provide

assistance wilh accommedalion, cquipment and transport ol pupils.
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27.Persongl Communiceticn, Principazl, Naenae College, to City Valuer,
26 July 1977.

28.Hutt Velley fctiviiy Cenire, Report to Mensgeweni Committee,
17 Qctober 1476,
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The 1978 schocl year began with the appointment of another
full-time teacher, Miss Julia Parker, a trained teacher with
experience in special educaticn, who had completed a Diploma course
at Christchurch Teachers' College in the education of the handi-
capped. She had the major responsibility for admissions to the
Centre and for the academic programme. Jim Carroll, who had been
involved with the Centre since its inception, @ad responsibiiity for

work experience and practicgl aspects of the courses offered.

In July 1978, the Hutt Valley Activity Centre moved into more
permangnt gquarters. The former Y.M.C,A. hell in Petore had been
recently vacated by plastering s&pprentices attending block courses
at the Petone Technical Institute. The conditions at the Centre in
the early stazges were reported as being far from satisfactory, as the
plaster dust which remained in the building made c¢leaning very
difficult. It had been decided that the cubicles inside the building
should become home rcooms which the students should decorate and pre-

pare themselves,

The Department held a five year lease on the building. Ordinary
maintenence was the responsibility of the Board of Governors {Naenae
College) and the Department of Education for costs incurred. During
1978, the Centre was receiving an income of approximately $90 each
fortnight for cleaning which was done by the students. Finance from
the cleaning contract went towards paying the cost of class materials
and to finance group visits and ongoing daily needs.29 That year
was also a difficult one due to lack of equipment, The grant from
the Department of $700 was reported to the Management Committee as
being unrelated to the Centre's needs.30

For the remainder of the 1978 year the Centre operated an
individualised programme of acsdemic extension through the Correspon-
dence Scheol, art and craft, work exploration, and group sessions in
social skills, which included topics in human relationships, work
exploration, tutoring for drivers' licences, recreation, and discussim
sessions. Within the total programme a behaviour medification scheme
was introduced which enabled the students to earn up to 25 points
per day and on a graded system the points had related spending power

ont rewards which were worked out by the students themselves, 31

23,  Ibid,

30. Minutes of the meeting of the Hutt Valley Activity Centre
Management Committee held on 17 August 1978.

31, Report to ilanagement Committee] 17-10-78.
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The scheme was repcerted as being successful as the students were
enthusiastic and co-operative, some of this transferring to other
areas of their work. 4 Polynesian Club was also started, which
was held outside of school time, not only for students from the

Centre, but alsc for others who wishsd to be involved.

The admission procedure became more formalised with a standerd
referral form, which required g case history completed by the person
making the referral - usually the school Guidance Counseller or
Social Welfare Officer., The student was then interviewed mainly to
assess whether the Centre was the most appropriate alternative; an
important prerequisite of enrclment being that the student had to
indicate a desire to attend. 7The student was then adwitted for a
four weel triszl period to decide on their suitability for final
acceptance on the roll,

i
2 of Naenae College at the time, the

According to the Principal
Centre and its staff worked successfully to meet the needs of the
increasing number of young people who were being referred. Of the
26 students admitted during this period (19boys and 7 girls) 7 had
previously been placed in institutions, 8 had previous court appear-
ances and 10 were currently under Social Welfare supervision. This
would be a fairly typical cross-section of students who had been

admitted to the Centre since its establishment.

The beginning of 1979 saw the final seal of official recognitiocn
placed on the Centre with permission being given tc appoint two
permanent teachers. The positions were advertised in the Education
Gazette33, and Julia Parker, who was already empleyed as an assistant
teacher, was appointed Director on a P.R.2. The second appointment
did not gc to Jim Carroll as he had no relevant teaching qualifica-
tions and at the end of 1979 he ceased working at the Centre. At the
same time, provision was made for the Centre to be funded and equipped
as a Special Education Unit, The administration of the Centre became
more formalised, with the Manzgement Committee (which confained three
members of the Naenae College Board} operating as a sub-committee of

the Board and reporting regularly %o it.)4 The Committee had wide

32. Wood, D., op. cit. 1981, p.221,
33, The Education Gazette, 13 October 1978, p.488,

3. Wood, Du op. cit. p.2ed,




community representation and a great deal of independence of action,
In addition to an Inspeclor of Secondary Schools, there were
representatives of service clubs, the Lower Hutt City Council, the
Deparitment ¢ Sceial Welfare and XMaori Affairs, snd the Youth Aid
end 'J' team sections of the Polilece, on the Committee. The students
also elected thelr own represenbative on the Nanaggement Committee.

Ag part of the admissions policy for adumitiing new students to
the Activity Centre, 1t was decided that all referalls should be

the guidance

e

considered by an Admissions Committee which comprissd
counszllor {(lNaenae College), tae inspector responsible for special

education (Department of Education), and the teachers from the Centre,
The District Senior Inspector of Secondary Schools was to be notified

of all admissions and withdrawals.)b

A name by which the Centre could be known in the area, and which
carried some significance of the intention of Lhe concept of Activity
Centres, had been discussed by the students, end it was their suggest-
ion that the name 'Whiti ie Iuarshi', meaning 'Crossroads', be an

36

appropriate name.

A breakdown of enrolmeunts {or the 1978 years is shown in Table 2.

Table 2

Enrolments for 1978 School Tear

Referrals: Department of Loclal
Welfare (D.5.7W.) 21
Schools 6 27
Admissions: Boys g
Girls 7 16
Withdrawals: Boys I
Girls 1 5
Onward Placements: YWerk 4
D.5.W. i 5
Hthnic Ratio: Maoril g
Palrella 2 11
Previous Institution Placement 7
Currently under D.S5.W. Supervision 10
Previcus Court Appemrances
{(total number of students) 8
Court Appearance since altending Centre 1

35, Renort to Management Cowmmittee, by Director, 13 February 1573,
35, Ibid.
57. Hutt Valley Activity Centre, Unpublished Paper, June 1979, p.Z2.
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These figures indicate that students who are referrsd could
be considered to be "at risk" - young puople for whom even the chance
of a successful social future is very bleak. Further observations

38

which were made by the writer” which produced the above statistics
vere: that the majority of students came from broken homes and
homes where there were pcor eccneomic circumstances, poor school
performance/chronic truancy, and attendance at two or more secondary
schools. The predominance of Naori and Polynesiens agnd the large
numbesr under Social Welfere supervision can be quite clearly seen

Trom the above figures.

During the period 1980~81, the referrals to the Centre increased
markedly and the Admissicns Committee was directed by the Department
of Education lizison inspector to accept applicants from Wellington
as well as the Hutl Valley. There were also staff changes during
this periecd with a newly appointed Director in 1981 and changes in

the zssistant teaeher position in 1980 and 1981.

There was a consicderable zmount of upgrading of plant and
equipment; the study cubicles were built with some siudeni assistence,
and 2 van wes bought during 1980 with a generous grant from Telethon
and sone donaticns from lecsl business houses. The Y,M.C.A. and

Department of Education completed a2 number of repairs to the dbuilding.

During 1980 the roll #fluctuated between 9 and 12 students, but
this was partly due to difficuities in obtairing e relieving teacher
for Term 3 1980, A number of discussicns took place on the staffing
difficulty and, as a result of a Management Committee resolution, an
application was made to the Departwent of Hducation for 1he Centre
to be granted 25 hours per weck ancillary time and a .5 teacher pro-
visieon to bring the stzffing into line with conditions applicable

59

to newly formed Activity Centres. The Centre was not very success-
ful with this application, but it dié gain an ircrease from itwo and a

half houfs to five hours teacher aid time ezch week.

An interesting develcpment took plazce in 1980, when the Manage-

ment Commnittee approved the use of the Activity Centre facilities

. 0
for supervised homeworlk studies for local secondary school chlldren.#

38, Tvid .,
39, Mirutes of Hutt Valley Aciivity Centre Meeting held on 25 Nov.1980.
L0, lMinutes of Hutt Valley Activity Centre Meeting held on 18 March 1980,
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This scheae vias under the control of one of the Departmental
representatives on the Manezgement Committee, with assistence from
the Maori Affeirs Depaximent. In July 1981 the scheme was trans-—

ferred to Petone Community Heuse.

The period 1978~1980 showcd a merked transiticn in the
development of a mwore structured educaticnal programme with a
streng emphasis on remedizl work in the basic subjects. The Director
during this period appeared tc find it difficult to get the necessary
support from Naenae College and from the Depariment of Education, .
vwhich may have been due to her lack of effeciive communication with
the asppropriate pecple on what was happening at the Activity Centre.
During 1980, the schocl roll was kept below twelve students because
of the difficulty in recruiting a full-time reliever for the year,
and the steffing difficulty mede it difficult for the Director to
maintszin the type of programme which she possibly would have liked to
have had. A new Director was appeinted, initielly as a reliever, from
February 1581,

1981 proved to te quite a successful year, with an increase
in emphasis in the Correspondence School and social skills programmes,
and the development of provedures to make the students more
responsible for their metions. Financial management was carried out
in a very able mznner by the Executive Officer of Naenae College.
Written reports by the student teacher to the Management Commitiee
suggested that the students felt that the group was working effect-
ively in giving them support and meeting their needs during 1982,
but that changes in the group dynamics during 1982 altered the

eff'ectiveness of the Centre,

The Director during 19841-82, started off well in maintaining
a structured educational programme, and the students were involved
in a variety of useful azctivities, The twe full-time staff built up
excellent rapport with the students and the student representative
on the Board of Management in her report of 13 Octcher 1581, stated:

"This term has been wonderfully fantastic. Doug and Frank
are being really good to us with the decision making about
rules and things like that, The group helps them decide
things that are important to the Centre and how it runs
which, I feel, makes us feel important,"

Unfortunately, the Director made the same error as his predecessor
in failing tc communicate with the senior staff at the College and

the Managemenil Committee on relevent matters. In addition to this, he



made a humber of administrative errors which resulted in them
losing confidence in his ability. The consegquences of this were
that the Activity Centre, especially during 1982, went through a
period of retrenchment with both the Department of Lducation and
Naenae College providing only a minimum amount of finance and
resources for development of the Centre. The Cenire, however, did
continue to receive a lot of suppori from the variouns community

agencies.

During 1982 both teachers appeared to spread their respurces
too widely in terms of the broad nature of the job, The demands,
which fostering students who were attending the Activity Centre,
pleced on the private lives of the teachers made it difficult for
them to place the same amount of educational emphasis which they did

in 1981,

The writer took up his appointment as Director in February 1983,

and the period 1983-84 will be covered in detzil in later sections.

Undoubtedly the Hutt Valley Activity Centre has mede a lot of
progress since it begen in 197€¢, and this can be atiriduted to:

(i) The initiszl Steering Committee and Management Committee
which was ably led by David Gledhill (e senior teacher
at Naenae College) from 1675 until the end of 1981.

{ii) The strong support which the Centre has had from Naenae
College and its Board of Governors since the Centre began.

(i3i) The Department of Education, which gave the Centre official
approval to begin)and which has since provided funding,
equipment and support.

(iv) The support of a large number of people from Government
Departments and community organisations.

(v) The dedication and conscientious eff'oris of the Centre
staff, wheo over the years have endeavoured to meet the

needs of the students.



ADMINISTRATION AND MANAGEMENT

"Today's developed society....depends for leadership on the
managers of its major institutions. It depends on their
knowledge, on their vision, and on their responsibility.

In this society, management - its tasks, its responsibilities,
its practices - is central; as a need, and as an essential

contribution, (Druckerh1 (1954))

Institutions, such as colleges and schools could be said to be
organised agencies designed to carry out specislised tasks for the
social system. As Bu::‘nhaml"2 (1975) points out, any organisational
group facing a common task or problem will experience the need for
certein identifiable functions to be performed. Rather than leave
the performance of these beheviours to chance = as in the informal
group — they arc combined into separate "offices" and arranged in
some form of organisationel structure of positions. Institutionel
behaviour, then, may be thought of as being orgenised around offices
or positions which are compounded of the various furctions and be-

haviours vital to the well-being and purposes of the organisation.

Handy43 (1975), in discussing the concepts of role theory,
states that the particular individual with whom one is concerned in
the analysis of any situation is usuvally given the name of focal
person. He has the focal role and can be regarded as sitting in the
midédle of a group of people, with all of whom he interacts in some

way in that situation.

Under this definition the fecal person of the Hutt Valley Activity
Centre would be the Director, who, through the Principal of Naenae
College and the Chairman of the Management Committee,is responsible
for the administration and management of the Activity Centre. The
role set includes all those with whom the individual (the Director
at the Activity Centre) has more than trivial interactions. These
people and groups will be fully discussed in this section. It will

be seen that each role incumbeni performs certain kinds of functions,

k1. Drucker, P.F. (1954), Management: Tasks, Responsibilities,
Practices, cited in Hoy and Miskel, Educational Administration:
Theory, Research and Practices, New York, Random House,1978,p.3.

42, Burnham., "Role Theory and Educational Administration,” in
Mansgement in Educetion, Reader I, Eds, V., Houghton, R. McHugh,
C.Morgan, Ward Lock Educaztional in association with Open Uni-
versity Fress (1975}, p.201.

4%, Handy, C.B., Understanding Organisations, Middlesex, Penguin
Books Ltd. 1976, p.5k.




and acts in certain specific and differentiated ways in their
relations with the people winm they interact. As Burnhamhk points
out, the conceptls of role and role expectation provides one way of
thinking about administrative behaviour., In this sense, administra-
tior can be seen as the process of defining, allocating and integrat-
ing roles and personnel to maximise the probability of achieving the

L5

goals of the organisation. Burnham ™~ says that the role expectations

must be directed towzrds such ends.

At the Hutt Valley Activity Centre the goszls of the orgenisation
could be identified as being: to organise, and to effectively
administer a programme of alternative education for up to twenty
disturbed secondary school students who have been unable to continue

their education in a mainstream secondary school.

The Hutt Valley Activity Centre, for administrative purpocses,
is a departmeni of Naenae College, a state secandary school which is
governed by the Education Act 1964 and its amendments. This Act pro-
vides the main legzl basis of the present system, the responsibilities
of the Depariment of Education and the contrelling authorities of all

state financed schools, etc,

Each aspect of the hierarchy of authorify of the Activity Centre

will be considered in turn:

1. The Department of Education

The Department of Education {Head Office) has very wide functions

that extend over 211 levels of education end has varying responsibility

for the 10 Education Boards, the primary school ccmmittees and second-
ary school controlling authorities, and for other branches of the
education system.
The Department of Lducation has a responsibility to central
government to administer public education, and its finance is author-

ised by Parliament on the recommendation of the government of the day.

The Department has the following responsibilitieshé, in relation

to secondary schools:
(i) Is responsible for the inspecticn of all state and regist-

ered private schocls and for the assessment (or grading) of

teachers.

4) . Burnham, op.cit., p.202.

45, JIbig.
L6, The Administration of Education in New Zealasnd, Public Relations

Section, Depertment of EZducation, Wellington, Government Printer,
1979, p.k.
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(ii) Takes a major responsibility for the recruitment of
teachers, regulates their training, exercises a measure
of control over appointments, and carries out a wide
range of duties ccncerned with staffing, sslaries,
superannuaztion and similar work.

(1ii) Makes recommendations to the Government for educational
buildings, and prepares codes of practice for secondary
buildings and briefings for special buildings.

(iv) Conducts in-service training courses and offers teachers
help and guidance on a1l school problems through the

inspectors and other officers,

The permanent head of the Department of Education is the
Director-General of Education., The day to day administration is
carried out by four assistant secretaries, and the thirteen directors

who report to them.

As well as the Head Office at Wellington, there are three
regional offices, which bring a measure of decentralisation to the
vwork of the Department. The Activity Centre comes under the

responsibility of the Central kegiongl Of'fice.

In the Schools Supervision section of the Department, a senior
officer decides on matters of policy, finance, staffing, etec, of
Activity Centres in Kew Zesland. The Hutt Valley Activity Centre
has no direct link with Head Office, as 3!l communications on
Departmental matters are dealt with by Central Regionzl Office in

the first instance.

2. Department of Education (Central Regional Office)

The Hutt Valley Activity Centre has, since February 1978 been
47
¥

recognised as a special uni catering for the needs of education-
ally and socially disadvantaged students. The final vresponsibility
for the total programme of the Centre and for the admission and with-
drawal of students rests with the District Senior Inspecter of
Secondary Schools. He discharges this responsibility essentially
through the Inspector of Secondary Schools who has specific respons-
ibility for special education. This inspector is the Department's
representative on the Activity Centre Management Committee, and she

attends the monthly Committse meetings,

47. Minutes of Hutt Valley Activity Centre Hanagement Committee
held on 7 August 1978.
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This inspector is involved in the decision making of any
discretionary applications which the Activity Centre makes in terms
- of funding, staffing and sporoval for staff toattemd in-service
training courses for teachers in school time. The Activity Centre
also has a close link with the inspector in Centrszl Hegional Office
who is responsible for outdoor education., The Activity Centre has
several overnight field trips each year, which are organised by the
svaff, but which need Departmental approval for each trip, and for
approval of related expenses incurred by the staff to be refunded
by the Department,

M1 Correspondence School applications, for each student, need

to be approved by a secondary schools inspector. Up to the present

time this administrative matter has caussed no difficulties.

The buildings section of the Department handles the administra-
tive matters pertaining to the 1lzase of the building which the
Activity Gentre occupies, and the properties supervisor is respons-
ible for approving any capital expenditure relating to the building

or major items of repairs and maintenance,

7. W¥ellington Education Board

The Education Board could essentially be regarded as a service

agency for secondary schools,

The Education Board is responsible for payment of teachers and
administrative salaries, which are paid through Naenas College.
They are also responsible for meeting spproved removal expenses for
teachers on transfer and refunding of approved travel expenses which

are incurrad by teachers on official business.

The Activity Centirve makes frequent use of the ouldoor education
equipment which the Hducation Board lends out %o schools at a
relatively low rental. It is the Education Board which is respons-
ible for the approval and issue of free transport passes for students,
As almost all students at the Activity Centre travel on public trans-

port, there is freguent correspondence with the Board on this matter.

4. Naenae College Board of Governors

The Naenae College Board are the statutory controlling authority
which has full responsibility for control and management of the
Cellsge. The Board consists of eleven members, including nominees

from the parents, Lower Hutt City Council, Intermediate School
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Committee, College Staff representative, Education Board, whilst

the Yxecutive Officer (the Board Secretary) and the College Principal
are ex officic members. The Board meets monthly, but there are a
number of sub-commitiees which meet regularly, for example: finance,

buildings, staff appoiniments, etc.

The Ceollege Board could be regarded as having overall control
of the Activity Centre (as with all College Deparitments), but a
Hanagement Committeec of the Activity Centre provides the necessary
support in terms of policy and administration. Through the Manage-
ment Committee, the Board is able to be kept fully informed on the
progress of the Activity Centre,

In spite of the fact that the College Board is adwinistering
a College of over 1,300 students, of which the Activity Centre
averages cnly sixteen students, the Board takes a positive interest
in the progress and develcpment of the Activity Centre. In addition
to receiving copies of all written papers presented at the Manage-
ment Committee, the Deputy Chairman of the Board, who is also the
Chairman of the Management Committee, often makes an oral reporti and

answers questions at the Board meeting.

During 1983, the writer was invited to address one of the Board
meetings, spealing on the Activity Centre ~ ifs admission criteria,
programme and problems, etc. The Board Chairman visits the Activity

Centre periodically and takes a keen interest in its development.

At a Management Committee meeting in February 1984, two pressing
difficulties which were discussed were the need for additional
administrative assistance of a more perwenent nature, and the fact
that the Department of iducation were reluctant at this stage to
apply for an extension of the lease on the building which we occupy,
which expires in May 1985. It was pleasing to note that at the next
meeting of the Board of Governors they carried out the recommendations
of the Menagement Commnifttee in forming a sub-committee to deal with

the above two issues.

5. Management Commitiee

The Management Comnittee 1s regarded as a sub-committee of the
Naenae College Board of Goverrnors, with power to co~-opi other members.

48

This factor was established at a lanagement Cownittee meeting’ in

1978, which also stated:

48, Minutes of Management Committee Meeting, 17 August 1979, p.2.
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"It was further agreed that although the Committee must report
to the Board and have its decisions ratified it should retsin
its own identity.”

This Committee meels monthly one week prior to the Board of Governors
weeting and consists of the following people:
Chairman (at present Deputy Chairman of Naenaec College Board
of Governors)
Secretary (fixecutive Officer of the College and Secretary of
the Board)
Students' Representative
Department of Education Inspector (at present the Inspector
responsible for special education)

Activity Centre teaching staff (2 people)

The Committee receives a written report each month from the
Director and a similar report from the student representative. These
reports, together with the minutes of the meeting are forwarded to
all members of the Board of Governors, prior to their meeting, as

well as to a2 number of community organisations.

This Committee fulfills a useful purpose in terms of oversight
of the Centre, and to a limited extent in acting in an advisory nature
to the teaching staff, At the present time the monthly meetings are
held at Naenae College, having been previously held at the Activity

Centre for a number of years.

The Activity Centre teaching staff endeavour to meet monthly
(two weeks after each Committee meeting) to discuss any relevant
matters, This has improved the communication difficulty which pre-

viously exdisted.

6. Naenae College

A close liaison is kept with Naenae College. The writer spends
every Wednesday morning at the College (whilst the students are
attending work exploratiou) meeting with senior staff, the Executive

Officer and attending to other administrative matters.

A professional meeting is held with the Principal each week,
during which time the writer informs him on progremmes and develop-
ments at the Activity Centre, and discusses with him any issues which
need to be raised. This is felt to be especially important in view of
the autonomy which the Activity Centre has and because of the geo-

graphical isolation of the Centre -~ eight kilometres from the College.



The Deputy Principal is responsible for granting approval for over-
night field trips and for attending to administrative matters such
as approving the employment of an official relisever when this is

needed at the Activity Centre.

The Guidance Counsellor meets on a regular basis with the
Activity Centre staff at the Centre to discuss professional issues
and to give advice. He also attends the fortnightly meetings which
are held with other agencies on "students at risk", and is the
Principal's representative on the Management Committee. It was
especially valuable to use him as a third party to help resolve a
difference of opinicn which developed in 1983 between a temporary
Department of Labour worker and the staff over the nature of this

worker's duties.

The Executive Officer is the senior administrative person at the
College, and a close liaison is mainteined with him, He is respons-
ible for all aspects of financial management, buildings and main-
tenance, and is the main link with the Education Board on matters
relating to salaries and expense claims, He is also Secretary of
the Management Committee, After a number of differances of opinion
which the writer had with him in 1983 over administrative boundaries,
these have now been more closely defined, and the Activity Centre
has gained = degrec of autonomy as regards attending to minor main-
tenzancs, purchase of equipment and other issues. In all administra-
tive matters a close liaison is maintained with the Ixecutive 0{'ficer,

and the writer values his views on financial management.

Financial Mansagerent

The Activity Cenire receives an annual grant from the Depart-
ment of Lducation, which is paid to the Ccllege Board of Governors,
and which is caleculated on the number of students. The basis of
calculation is the same as any other Department in z State secondary

school.

During 1983 the Department of Education grants to the Activity
Centre, based on 16 pupils,were: 31,981 for general expenses, $223
free textbook grant, 3916 for heat, light and water. As the Activity
Centre dogs its own cleaning of the building, with studenis and staff
involved, which would normally be done by paid cleaners, the Centre
recaives a payment of $176 per fortnight from the Department of

Bducation, The caleculation of this payment is on the basis of the
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size of the building,

Undoubtedly this regular sum enables a number of addifional
activities to be heavily subsidised from the Activity Centre income
account. These include outdoor education, physical education, and
art and craft. In addition to this, the Activity Centre received
donations from three organisations totalling §1,800 in 1983, which

went towards the purchase of a trampoline.

Administrative Problems

The two current problems facing the Activity Centre are the
inadequate time allowance for suxiliary staffing and the lack of

permanent tenure of the building which the Centre at present occupies.

The present auxiliary staffing allocation to the Hutt Valley
Activity Centre, which is paid for by the Depariment of Education, is
ten hours per week. Of this allowance, five hours is retained by
the College to offset the time involved in attending to the Activity
Centre administration; typing, printing and payment of accounts. |
The femaining five hours is used by the Activity Centre to employ
people on a casual basis as a feacher's aid to contribute to the art
and craft or Kaori culture programme, Because of the wide connection
which the Activity Centre has with community orgenisations, the
large amount of typing and printing required by the Centre has caused
difficulties in getting the work attended to promptly at the Collegé.
It has been necessary during much of 1984 for the Activity Centre to
finance the cost of having this done privately. There is a need for
the auxiliary allowance to be increased from ten to twenty-five hours
weexly, which could enable a secretary to be employed on a part—time
basis at the Centre. In spite of the fact that the Principal and the
writer presented a case for a staffing increase to the Disirict
Senior Inspecfor of Secondary Schools in 1983 and in 1984, the applica-
tions were unsuccessful. The P.P.T.A. was also requested to assist in
this matter in 1983, along with seeking a more formalised basis to

staffing establishment in a1l Activity Centres.

In comparison with other Activiiy Centres the Hutt Valley Centre
is inadequately staffed on the administrative and auxiliary side, as
the paper in Appendix I "Staffing of Activity Centre" indicates. The
writer wrote this paper in February 1984. The above paper was pre-

sented to the Management Committee and Board of Governors to high-
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light the present difficulties. It was pleasing to see that the
Board and the Principal followed up with the Department of Education
the staffing and tenure of the building which the Activity Centre

occupies.

The present building which the Activity Centre occupies is
5%ill leased from the Y.M.C.A, National Council. The lease has been
renewed every two years, since the Activity Centre first occupied
the building in August 1978. The preseant lease is due to expire in
May 1985, and the Activity Centre staff has good reason to believe
that ,because of the expanding nature of thes Y.M.C.A. movement, +the
present lease may not be renewed then. In February 1984, the Depart-
ment of Education, on the advice of the Ministry of ¥orks, rejected
an application from the Board of Governors to extend the present
lease, Por reasons which are not clear, the Department, which pays the
rent, is unwilling to renew the lease at this stage, until the end

of the present expiry period.

This insecurity of tenure of the present building is a major
cause for concern, in view of the large amount of effort which the
Activity Centre staff and others have put into improving the physical
environment of the building., The Board presented a strong case to
the Department of Education (June 1984) and it is still hoped that

they can negotiate a renewal of the lease with the Y, M.C,A.

In addition to the sbove issues, the geographical isclation of
the Activity Centre from the College (8 kilometres away) makes
ligison with College staff on a professional and social basis diffiicult,
and also vresults in added travelling expense and time for the Activity

Centre staff in attending to the necessary administrative business.

In spite of some administrative difficulties which exist, the
Activity Centre staff do have the benefit of having a large degree
of autonocmy in deciding on admission of students to the Centre, and
on the totsl educational programme. It would appeaf that the hierarchy
are happy for this autonomy to exist providing that they can see
evidence of effective plamning and overall administration by the
Aetivity Centre staff. It is therefors essential that the Activity
Centre staff maintain the confidence of the hierarchy, as this degree

of confidance has not elways existed in previous years.
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JOB DESCRIFIIONS OF STARR

A job description is an organised, factual statement of the
duties and responsibilities of a specific job. In brief, it should
tell what is to be done, how it is done, and why. It is a standard
of function, in that it defines the eppropriate and authorised con-~

tent of a job.h9

In the previous section, the application of role theory to
administration and managemeni of the Hutt Valley Activity Centre was
congidered. As part of the institutional element of the scocisl
systems analysis, the specif'ic roles, in terms of job descriptions,

of the Activity Centre staff will be considered.

The Hutt Valley Activity Centre has a staffing allocation of
twe full time teachers, with the Director on a Position of Responsi-
bility, Grade 2. In addition tc this, the Department of Education
meets the cost of paying fer ten hours weekly during school time of
an administrative assistant, Of this ten hour allocation, five
hours is retained by the College to help to cover the typing and
prirting of Aciivily Centre material, and the handling of Activity

Centre sccounts.

Up until) August 1983, the Activity Centre used the five hours
of edministrative assistance to pay a qualified primary school
teacher who was invelved essentially in remedial teaching for two
mornings per week. In 1984 this allowance was used to employ pecple

to contritute to the art and craft progromme.

Est zblishing Job Descriptions

When the writer took over the post of Direclor at the Activity
Centre in February 1983, it was felt necessary to establish in the
early steges, areas of responsibility in which the two staff would
be invelved., As a result of joint discussion in the first week the

following areass of responsibility were established:

(i) Directors:
(a}) Curriculum; Correspondence School programme, Health
Education, physicel education, and group meetings,

(b) Administration; Finence, equipment and materialis.

49. Job Analysis Rescurce Materisl - from Lopdell and Hogbken House
Courses, Instructional Leadership znd Organisationsl Behaviour,
Dip.Ed.Admin,., Massey University 1982, p.2.




7h

(ii) Vork Explceration Teacher:

(a) Curriculum; social skills programme, pupils' work.
exp;pration and pre-employment skills pregramme, art
and craft/technical education.

(b) Administraticn; admissions and referrals of new
pupils, work exploration, students' cleaning duties,

students' transport passes, vehicle maintenance.

After a four week period, by which time the writer felt that he
hed started tc become familiar with the Activity Centre and its
relzted responsibilities, it was felt that job descripticns of the

two staff should be drawn up mere explicitly.

This was done by the two staff writing out their own 'job
descripticns! drawing on their interests and strengths and previecus
experience. Any effective degree of specialisation was’of course,
not possible in view cof the facl that the totsl area of curricuwlum
and sdministration was to be divided between two people. Af'ter each
person had drawn up their job description there was further discussion
and the final copy was established, This was almost identical to

whet each person had originglly drawn up. Refer toc Appendix 2.

At the end of a term the job descriptions were reviewed. During
the course of the term a number of minor changes appeared to develop.
These inciuded:

(1)  The Director taking over the role of academic testing of
pupils, to give him tolal responsibility and administrative
oversight of the Correspondence School programme,

(11) The Director taking over the major role of environmental
education, which at this stege was essentially outdoor
pursuits based.

(iii) The assistant teacher tcok cver the major role of over-
seeing and following up necessary maintenance, as he had
a technical background which would he of assistance with
this particular job.

(iv} Because of the pressure of time and the need to devote a
greater emphasis to other areas of responsibility, the
areas listed under "pupils' health" were not dealt with.

It was felt that there was a need for more administrative
assistance before beginning this project in order for there

to be an effective follow—up in these areas.
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(v) The Centre Library, which is recorded under the work
exploration teacher's areas of responsibility, was not
attended to because it was realised that the cateloguing
of books needed tc be done alsc, which would be & huge
job. It was decided that the library shoulé become an
administrztive task and that it be left for a P.E.P.
worker to do.

(vi) The recording of new equipment which was one of the
writer's areas of responsibility under "Equipment/
Materials" was not dealt with, It was planned that new
items purchased be recorded on the inventory of current
equipment. The pressure of time prevented the transfer
of recording from the order book to the inventory of

equipment.

At the beginning of the term when the writer begen work at the
Activity Centre, it was decided that there was a need tc develop a
structured educational programme and that in the period 9.00 g.m.-
7.15 p.m. the staff would give priority over other areas to devoting
paximum attention to the educational development of the students.
More specificazlly the gozls were formulated as being:

(1) To academically extend the students in basic subjects,
English and Maths, and to give remedial assistance as
required.

(ii) To enhance the social development of the students and
modify anti-social behaviour through an on-going social
skills programme and through involvement of students in
appropriate physical and outdoor education activities.

{iii) To educate students for purposeful use of their leisure
time through a programme of art and craft and physical
education,

(iv) To better equip students to gain full-time employment,
through an on-going technical education, pre-~employment
skills programmes, and practical involvement in work
exploration.

(v) To educate students to take a personal interest in their

health and physical well-being.

Further justification for establishing these objectives will

be discussed in a later chapter,
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The lack of effective administrative assistance became quite
apparent to the writer within the first few weéks of employment at
the Activily Centre, Because of the difficulty in getting a
permanent assistant to carry oui numerous teacher aid and other
administrative duties, it was decided to make an application for a
temporary worker (P.E.P, scheme)}. The wages for this person would
be paid by  the Department of Labour., The first application
which was made te the Department of Labour was declined because the
Job descriptien which was drawn up by the Activity Centre staff was
seen to be of an ongoing routine nature which did not come within
the criteria of Project Employment Programme?o The work needed to
be & specific project, of a finite short-term nature (up to six
months) and not at the expense of other normal duties eccording teo
Department of Labour criteria, In addition to this)the F.E.F. worker
was not to be engaged in the capacity of a teacher or teachers! aid

and must not have direct contact with the students.51

In order tc comply with Department of Labour requirements, a .
revised job description was submitted, which was approved by that
Department. The person who was appointed by the Activity Centre,
af'ter being interviewed, was a graduate, a gualified secondary school

teacher and guidance counsellor,

Evaluation of Job Descripiions

After the first term there were some minor modifications to the
job descriptions of the two ieachers, which have been previously

outlined.

At the end of the schcocol year the job descriptions of the Directa
and assistant teacher were fully discussed. A number of modifica-

tions to the job descriplions had develcped during the year. Firstly,
the Maori culture programme developed during the second and third
terms, this being developed essentially by the assistant teacher with
the Director develeoping other aspects of the envircnmental education
progremme. It was decided that,in order for both staff, to become
more familiar with each other's role, on a Wednesday,with the Director

attending to administrative matlers and lieiscon with the College staff and

50. Personal Correspondence, Department of Labour, Lower Hutt,

5 May 19832. '

51, Personal Corregpondence, Department of Labour, 13 June 1983.




with the assistant teacher visiting students {(and employers)on work
exploration, twice a term rolies would be reversed. This proved
to be very beneficial tc both teachers, and it was decided that
this would be centinued in the following yesar. The edministration
of the Correspondence School programme was to be continued by the
Director but it was decided thai the two teachers would each take
responsibility fler carefully menitoring the progress of a group of
students. The administration of maintenance and impreovements to
the building ang equipment was carried out by the Director, but the
assistant teacher, becszuse of his previous trade experience, pro-
vided most of the advice and technical knowledge as to how matters

could best be deslt with.

From the third term of 1983, the Activity Centre had a Depart-
ment of Labour P.E.P. worker., Appendix? gives an outline of duties
for this person. The actugl job, after a fairly vague consultation
between the staf{, changed considerably. The duties listed under
Nos. 2 and 3 (preparation of resources for art and craft and the

setting up of a remedial reading resource facility) were deleted as

these duties were not appropriate to this persont's previous experience.
p xXp

The setting up of temporzry foster homes (No.3) was never really
dealt with for reasons which are nct clear. It was felt that the

research project was a most fitting task for this person.

Beczuse of the change in job description fthe P.Z.P. worker took
on a number of new tasks: cataloguing the Activity Centre library,
setiing up and supervising the students' lunch programme, administer-
ing various aspect of studerts' health {as detsiled in Appendix 2)

and a number of miscellaneous administrative fasks.

It was essentielly the last duty, relating to administrative
tasks which the P.E.P. worker wished to renegotiate, as she felt that
the nzture of these dulies were essentially of a routine nature and
vwere nol in accordance with the Department of Labgur requirements of

a P,E.P. job.

After much discussion, a new Jjob description was drawn up for
the P.E.P., worker (refer to Appendix 2) which contained fever
administrative duties and more professional duties, and with an
allocation of time being given %o each aspect of the job. This

proved to be satisfactory to both the P.E.P, worker and the teaching
staff.
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After completion of one and a half years in the role of Director,
the writer feels well satisifed with the nature of the job and its
related demands. The reason for this satisfzction is because of the
large degree of autonomy which is involved, especially in plenning
the curriculum. The position also involves the teaching staff in
being fully involved with a small group of students' educationel
progress and related matters. Undoubtedly ithe main reason why the
writer believes that the job descriptions for the teaching staff
are vworking very effectively is becsuse a very amicable relation-
ship exists between the two staff and both staff are adaptable and

flexible in théir approach.

SCHOOL AND COMMUNITY

It has previously been pointed out that sceial systems are
peopled; people act in the role of administrators, teachers, students,
etey and that social systems are generally open systems, in that there
are cxchanges between the system and its environment., These two
principles will be very pertinent in this section when the role of
pecple - proflessionzl end voluntary contributions of groups and
individuals and parents who contribute teo the Hutt Valley Activity

Centre — are discussed.

The second part of this section will outline and discuss the
buildings and equipment at the Activity Centre. As the Activity
Centre operates essentially on an 'open system' principle, it will be
seen how the devclcpment and scguisition of equipment has been

acquired in part through the contributions of community groups.

Accerding to Beare”? {1977) in discussing the school and
community as educationgl planners, findings which have emerged are:
(i) Parents are one of the most powerful determinants of the
educaticnal achievement of their child, outweighing in
their impact and influence (some researchers claim) &ll the

inputs which school and teachers can provide. .

52. Besre, H., "School and Community as Educational Partners®, J.E.
Watson (Ed.), in Policies for Participation: Trends in Educational
Administration 3in Australia and New Zealand, Hew Zezland
rducational Admirnistration Society 1977, p.16%,
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{ii} The community provides resources for education far in
excess of what any one school can provide.
(iii) Community velues, community ethos and tone dominzte

educational influences.

Especially in the last decade, it has become clear that education
institutions are the "hand-maiden' of the community, simply because
they are funded by the community, In addition, schools are no
longer regarded as self-contained institutions, insulated from the
public., It could be said that,in view of the increasing involvement
of the community in schools, zchools have felt the need to become

more accountable to the ccommunity.

As there is a large amounl of community involvement in the Hutt
Valley Activity Centre, it is felt appropriate to involve a variety of
people from Government and community organisations in some of the
decision making matters related to the Activity Centre, such as the

Admissions and Referrals Committee, and the Advisory Committees.

The McCombs Report55(19?6) stressed the fact that each secondary
school had its own individuaelity, its own climate and its own tone and
personality. The Report saw the freedom which a school had as being
beneficial not only to the school but elso to the community. It stated:

"The school community has relative freedom to conduct its own
affairs as it thinks best, Any action %o emphasise the
participatory and democratic nature of this freedom should
be of benefit not only to the school community, but to our
society as a whole and should be encouraged."

It is for this reason that the Activity Centre encourages community

involvement.

Organisations involved with the Activity Centre

1. HNaenae College:

In addition to providing administrative and management control,
the Activity Centre utilises by entitlement the ancillary services
of the College, for example - access to typing and printing
facilities, teaching rescurces (equipment and books) and Activity
Centre students sit examinations at the College when this is felt fo
be appropriate. The Activity Centre staff elsco discuss professional
and curriculum matters with the College staff in a number of different

areas on a fairly regular basis, The main difficulty in maintaining

53. Report of the Committee on Secondary Education; Towards Partner-
ship: Wellington, Department of Education, 1976.




effective professional and social liaison at the lollege is that the
two institutions (the College and the Activity Cenire) are located

8 kilometres apart.

2. Depariment of Education:

(i) Correspondence School: All students are enrolled in the
Correspondence 3chool programme for English and Maths and, in some
cases,in a third subject. This programme provides opportunity for
students to follow an individuglised learning programme. The
Correspondence School teachers who are involved with our students
visit the Activity Centre at least once per term to assist the
students. A close liaison is maintained with the Correspondence
School teachers, and it is undoubtedly their enthusiasm and very
flexible approach which enables them to meet the needs of the Activity
Centre,

(ii) Advisory Services: The Activity Centre has utilised
the services of the Department advisers in reading, Maori education
and physical education.

{iii) The Maori Education Foundation, which is a semi-
independent body within the Department of Education, has provided
the Activity Centre with a generous yearly grant which is primariiy

to go fowards assisting the educational welfare of Maori pupils.

3., Socigl Welfare Departament:

In view of the fact that approximately a third of the Activity
Centre students are under Sccial Welfare Depariment supervision or
control, a close liaison is maintained with the various soccial workers,
One of the social workers serves on the Management Committee of the
Activity Centre and on the Advisory Committee, and is frequently in-
volved in Activity Centre activities, Unfortunately, soclal workers,
because of pressure on their time, zre often able to do only a limited
amount of preventive supervision in affer school activities and home
lif'e with Activity Centre studenits who are under their control. As a
result, Activity Centre staff spend a considerable amount of time in
some cases working on the needs of "students at risk", on what could

be regarded as being Social Welfare matters.

On the other hand, there has been a very definite tendency for
socigl workers based in the three districts which serve the Activity
Centre - Wellington, Lower Hutt and Upper Hutt - who are supervising

studsnts attending the Activity Centre, to be very strongly guided by
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the Activity Centre staff, both in the nature of supervision of
these students and in recommendations to the Court on dealing with

of'fenders.

It has been found to be extremely beneficial to invoelve the
social workers of students in Activity Centre case conferences, when

a student's progress and their future are being discussed.

4. Youth Aid (Police)

Whilst there is a liaison with the Youth 2id section at Lower
Hutt, which serves the district where most of the Activity Centre
students live, the liaison tends to be too much on a social rather
than on a professionsl or official basis. It hed been the writer's
intention for Youth Aid, Social Welf'are, the Naenae College Guidance
Counsellor and Activity Centre staff to meet fortnightly for case
conferences on "students at risk". Unfortunately, the Youth &id

officer's attendances were very irregular in 1983.

5. Psychological Service:

The Psychological Service of the Department of Education in
Lower Hutt provides a useful service to the Activity Centre, One of
the psychologists has a small weekly allocation of time to assist the
Activity Centre. During 1983, this person assistsd in the social
skills aspect of the curriculum, as she had a specialist interest in
doing group work. It was unfortunate that the limited time which
she had did not enable her to effectively follow through scme of the
work which she started. During 1984, this person has been essentially
involved as a consultant on the admissions (of new students) panel
and with interviewing newly referred students, and at times she has

been involved 1n case conferences.,

Another psychologist in the same office has done detailed psycho-
logical assessment on students at the Activity Centre, on request, and
the advice given has often been useful. In some cases agencies re-
ferring students for admission to the Activity Centre have been

requested to cbtain a Psychological Service Report.

6. Maori Affairs Department:

This Department has provided advice and assistance when required,
and the Koliri units have provided work exploration and art and craft

placements for Activity Centre students,
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In an advisory capacity, Maori Affairs field officers and the
Maori Education Officer attached to the LEducation Departmznt have
served on a multi-cultural advisory committee with the Activity

Centre staff.

7. Secondary School Guidance Counsellors:

Approximately two thirds of the enquiries and formal referrals
of students to the Activity Centre are made by secondary school
Guidance Counsellors. Two of the Lower Huti Guidance Counsellors
serve on the 'referrals committee' on request. In many cases guidance
counsellors who refer students to the Activity Centre attend the

interview along with the studeni and parents or guardian.

8, Health Department:
The Health Department has assisted the Activity Centre in a

nunber of ways: a public health nurse has done innoculations of
students, the occupational health clinic has carried out audiology
tests on the students and staff and the Depariment Medical Officers,
at our request, medically examined all students. In addition to this,
the Activity Centre has made use of the Department's films in health

education.

In the first term, 1984, a research officer from the Health
Department conducted a descriptive survey on attitudes to various
health matters of ten of the Activity Centre students. The results
of this survey provided the staff with useful information which was

able 1o be followed up in health education.

9. Department of Labour:

This Department has assisted the Activity Centre by approving
the appointment of temporary workers under the P,E.P. scheme, and
counsellors eonnected with the 5.T.E.P.5. programme and vocational
guldance counsellors have assisted students and staff at the Activity

Centre, in an advisory cepacity.

Under the P,E.P, scheme, the Activity Centre has been able to
employ an unemployed person in a temporary capacity for up to six
months, with the wages of the worker being paid by the Depariment
of Labour. The main 4ifficulty in setting up this work project with
this Department has been in ensuring that the job criteria which the

Sk

Activity Centre establishes is seen to be:

S4. Personal Correspondence, Department of Labour, 3 May 1983,
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"of a finite (short term) nature and not at the expense of

other normal duties.... Workers engaged under the P.E.P.

scheme must not be employed in a teacher or teacher's aid

capacity."

Although the gaining of approval for the first P.E.P. worker
in 1983 was time-consuming and frustrating for the Activity Centre
staf’f, in order to meet with the Department of Labour specifications
for a P.E,P. job, the administration involved in setting up the
second P,E.P., scheme at the Activity Centre in February 1384, went

quite smoothly.

10. Other Agencises:

There are numerous other agencies with which the Activity Centre

has irregilar dealings. These include; the Justice Department -
they have supplied two people to work at the Activity Centre in order
to complete required community service - Massey University Depart-
ment of Education - link with students doing the paper ‘'Maori and
other Polynesian issues in Hducation', on a combined Marae visit in
1983, the Child and Family Clinic in Lower Hutt, who have been
involved in counselling a small number of Activity Centre students

at our request.

11. Parents:

Many programmes for disruptive pupils refer to 'work with
parents' in some foru or another as being integral to their approach.
According to T0pp:‘._ng55(1983), this liaison with parents often appears
to lack any specific theoretical, empirical or even purposive structure,

Research findings on work with parents raises some interesting issues.

Li51356(1968) found no difference in student adjustment among a
variety of counselling approaches involving children, parents,
teachers, or some combination of the three. D'Angelo and Walsh57(196?)
compared the effectiveness 6f four patterns of intervention: treat-
ment for the child alene, group therapy for the parents alone, a com-
bination of both and a control group. Child treatment alone or in
combination with parent treatment yieldesd results worse than untreated

controls, while group therapy for parents alone appeared to result in

55. Topping, K.J. IEducational Systems for Disruptive Adolescents,
London, Croom Helm, 1983, p.120.

56, Lisle,(1968) op. cit., p.120,

57. D'Angeio and Walsh, (1967) ibid.




some improvement in the children's behaviour, Glavin and Qu3358(1969)
reported similar resulis and concluded that interventions with dis—
turbed children are probably more effective if they involve the parents

rather than the chilad,

Rinn59(1975) reported on a programme of training parents of dis-
ruptive children in groups. By ihe last session of the course, only
5 per cent of the parents failed to report improvement in their
children and at a follow-up 6-18 months later only 15 per cent reported

lack of continued improvement.

As the above evidence suggests, a programme of intensive work with
parents may modify their children's behaviour. Unfartunately, the
Aetivity Centre does not have sufficient professionally trained people
to do effective parental counselling on the basis which reseasrch

suggests it should be done.

Firmly established principles al the Activity Centre are that
parents are expected to support the progremme by ensuring that students
attend the Activity Centre regularly, and be fully committed to their
children making educational and social changes. Parents are expected
to attend the initial interview on the day their child joins the
Centre, in order that they can meet the staff and have the philosophy
of the Centre fully explained to them., The Activity Centre staff have
prepared an information brochure for parents and new students.

Parents are encouraged to visit the Activity Centre at almost any
time, but they are encouraged to arrange a suitable time before they

Come.

Most parents and guardians do visit the Activity Centre at
various times on a voluniary basis, or phone the staff, but it is
usually when their son or daughter is causing problems at home or in
the community. At the same time, parents or guardians are guite often
asked to meet with the staff if thelir son or daughter is having
difficulties at the Centre, or there are planned changes for the child,
such as planning the transition from the Activity Centre to the work
force. In some cases, staff have made home visits, but these tend to
be fairly infrequent becausz of the limited time which the staff feel
that they can devote to visiting homes which are usually some consider-

able distance from the Activity Centre. The staff have tended to

58. Glavin and Quay, {(1969) ibid.
59, Rinn,(1975) op.cit., p.12t.



conduct a lot of business, where possible, on the telephone.

Two or three newsletters are posted home to parents and
guardians each term, which give details on Activity Centre activities,
In addition, a report which assesses a student's involvement in the

programme, is posted home each term.

The Social Welf'are Department in Lower Hutt have allocated a
social worker a small number of hours per week to assist the Activity
Centre. This person has assisted with family counselling, essentially
with students who do not have a social worker, as well as contributing

to professional meetings at the Activity Centre.

It could be said that 'work with parents' in terms of effective
modification of a student's behaviour, at times lacks specific
purposive structure at the Activity Centre, although this improved.
in 1984, because the two teachers at the Activity Centre feel it
necessary to devote their time and energy essentially to dealing with
the educational element in the students' lives and working intensively
with the students. Whilst there is cecnsiderable contact with
parents, this tends to be mainly concerned with current difficulties
and crisis situations which develop. In March 1984, a mature student
doing a Diploma in Social Work at Victoria University and who was a
trained family counsellor, was on placement for two days a week at
the Activity Centre, and her involvement was in family counselling.

Her involvement in the Adetivity Centre, in terms cof family and student
couselling, was found Lo be extremely beneficial, in ensuring that
students who had partioular difficulties outside of' the Activity Centre,

received on-going assistance.

Buildings and Equipment

The Activity Centre utilisesz premises which have been rented
from the Y.M.C,A. National Council sirce 1978. The tenure of the
lease beyond 1985 is uncertain. It is of some concern to the
Hanagemeni Committec of the Activity Centre that the lease expires in
Mzy 1989 and there is a possilbility that the building mey well be
lezsed to cne of the Y.M.C.A. groups.

The building is an oid one, but it has the advantege of having

adequate space (together with an indoor area for recreation)}.

Feriunately, the interior is in very good condition because of the



eff'orts of the Department of Education 3in providing finance to

cover the cost of interior decorati:g. There has alsc been a
considerable amount of improvements which have been initiated by

the staff, including some painting being done by students, the
cubicle study area was built with student assistence, and a P.E.P.
worler and two people doing comrunity service have been responsible
for making and erecting "pin-up" bosrds, erecting the basketball
goals in the hall, erecting shelving in various parts of the building

as well as doing numercus painting Jjobs.

The facilities consist ef: a foyer which has a pool tzble, with
two reasonably large areas on either side; a clgssroom which has
numerous lounge chairs (insiead of the traditicnal school desks and
chairs}, bleckboard and screen, several shelves of library books and
a pisno, On the other side of the foyer is the staffrcom and office
which is quite well furnished and equipped. There is a small storege

room leading off the office and =z staff toilet.

The main part of the building is the hall which is an excellent
asset, enabling indoor recreation to itake place. This area, together
with the equipment which the Activity Centre has, enables basketball,
volleyball, badminton, table tennis and trampolining to take place.
Leading off the hall are four cubicle spaces with separate desks,
shelves and pin boards, providing an effective study environment for

up to four students in each cubicle.

A storage room in the rear of the building has been modified to
enable two students to study there. A well equipped kitchen is

effectively utilised for the daily luneh progromne which operates.

The Activiiy Centre is fortunate in having a small but well
egquipped craft and technical room, Much of this equipment was gained

about four years ago from a special scheol which closed down.

The toilet and bathroom area has been recently repainted,
Unfortunately, the building does not have any shoers, which are felt

to ke necessary, especially aftexr physicsal education.

It could be said that the Activity Centre building is quite
well equipped, and provides a variety of areas for teaching and in-
formal recreation etc. Undoubiedly, one of the main disadvantzges
of the building is that it is lccated on a busy road in a seni-

commercisl area, which results in a lot of noise in the front rooms
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of the building. A further disadvantage is that there is no garden
or grass area surrounding the building., The geogruphical isclation

of thke building from MNaenae College has been previcusly stated.

Conmunity Facilities

The fctivity Centre makes a lot of use of community facilities

for part of' the educaticnal programme, especially in physical education.

Within five minutes walk of the Aclivily Cenitre are sports
fields, which are frequently used by the Activiiy Centre for physical
education. There is alsc a swimming pool, open dwring the summer
months, and tennis courte within closze proximity to the Activity
Centre, which are also used for part of the physical education pro—

ATomme,

Other facilities which are used at various times of the year for
physical education include: +the Dducation Board canoes, which are
used on the Hutt River, hired yachts and windsurfers at Days Bay,
the Huia (indoor) swimming pool, Naenae College pymnasium - and use
of the College zudio-visual gear, hire of grass skis from Titzhi Bay

Intermediate School, hiring of horses on a farm et Wainuiomata.

Tne Activity Centre has used a variety of work placements for
the studentz as part of the art and craf't programme, such as use of
Maori Affeirs Department Kokiri units for craft, and a privete home

to enable a small group of students to do poitery.

It could be said that the auvtonomy of the programme, the
availability of finance tc cover oost of activities, and the enthusiasm
of staf " and students at the Activity Centre, have enabled effective
use of community facilities and eguipment, te enrich the educational

programme .

This chapler has described the institutional element of the Getzels
and Guba model, with refercace to five seclions of Lhe Hult Valley
Aciivity Cenvre, which were fell 1o be relevanl to this study. Ted was

directly involved in three of {lese sections in the course cf his

duties on the day which was described,
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CHAPTIR SEVEN

THE WORK GROUP ELEMENT

In this chapter a study will be made of the work group element
of the social systems model. This is the mechanism by which bureau-
cratic expectations of the institution and individual needs interact
and modifly each other. The work group element at the Activity Centre

are the staff and students.

The relationship which exists between the instituticnal element
end the individual element will be discussed, and how individual
personality and needs influence the work group. This group endeavours
to maintain cchesiveness and a feeling of personal integrityland self-
respect. As this chapter will point out in the secticon on organisation
procedures, accepted procedures, not formal rules, develop in the group
to maintain conirel and modify the behaviour of the students. This
grour is able to develop a large degree of consensus in establishing

guidelines to enable gonls te be met,

In Chapter Five, the relation between role expectations and
personality needs to efficient, efflective and satisfying behaviour
1
was discussed., As Barnard}(1938} cited in Getzels and Gubg)points out:

"An action is effective if it accomplishes its specific
ohjective and efTicient if it satisfies the motives under-
lying the immediate objective.”

This relationship should become more apparent in the section on

organisational procedures,

The emphasis of staff leadership at the Activity Centre is the
idicgraphic style which Getzelsand Guba def'ine as being the character-~
istics of a leader who focuses on individueal needs rather than

orgaenisational requirements.

This style of leadership could undoubtedly be one of the factors
in influencing the high degree of morale which exists in the group at
the Activity Cenlre., In the Getzels Guba medel the three fzctors:
belengingness, rationality and jdentification are {the contributing

factors needed for high morale.

1. Barnard,{1938) cited in Getzel and Guba, op:cit. p.67.
2. Getzel and Guba, op. cit. p.71.



In this chapler Ted is direclly invelved in 2ll four
aspects of the work group element on the {ypical day which was
previously described < composition of group, referrals of new
students and assessment of studenis' pregress, orgenisstionzl pro-

cedures end Activity Centre programme.

COMPOSITICN OF GROUP

In this scction, the background of ten students al the Hutt
Valley Activity Centre will be described. Some of the values of
students which are expressed are based on two reseerch projects
which were undertaken; one by a research worker from the Research
Unit of the Department of Heslth on "Health and Illness Behsaviour
and Idsas - Hutt Valley Activity Centre",5 and some expressed values
and attitudes of a general nature which the writer gained from a group
of students in June 198i.

The Activity Cenire has & maximum roll of sixteen students
aged between 14 and 16, The students who were on the roll at the time
of' this study came from throughout the Hutt Valley and Wainuiomata,
and they came to the Activity Centre from a number of different

secondary schaools,

Details on Students

For the purpose of this study the writer interviewed ten studenis
who had been al ths Activity Centre for al least four weeks. The
purpose of the interviews was to assess student attitudes to a number
¢ff relevant issues. Appendix 3 shows the 1ist of questions which were
asked. The open-ended interview technigque, which was described in
Chapter Four, was use2 to gain information from the students. 1In
addition, considerasble use was made of juformation which was on each
student’s file on student's background prior to admitiance to the
Activity Centra, and relevant information which had besn added since
the student was enrolled.

Table3 shows details of students attending the Hutt Valley
Activity Centre in July 1984, Ten of the students (7 Pakeha and 3

Yaori) were involved in this study of student attitudes and values.

3. Morris, E. "fealth and Illness Bghaviour and Ideas — Hutt
- . . ~ ‘I-. - - . -
Valley Activity Centre, lleport of Interviews dpril-llay 1984 with
10 students at the Hutt Vallev Activity Centre, Nenaggement Services

and Research Unit, Depariment of Health, June 1984,
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Table 5

Students atlending the Butt Vslley Activity

Centre, July 198,

Distribulion by Sex and

by Ethnic Group.

Roys Girls Total
Palzehs & 2 8
Maeri k. 2 6
1
Sanoan 1 1
Total 10 5 15
Prom the records, end in dissussion with the students, it was

poassible to establish the rea

song wiy the students were referred to

the Activity Centre, The three most common reasons expressed by the

students for their cenflict within their previous schools were;

snoking, not conforming tc sscheol uniform requirements, and conflici

with teachers.

ConTliect with teachers was

the most frequently stated

reason for referral., This included general classroom disruptiocn,

verbal ahuse towsrds staff end

Truency was noted nearly as

students had been suspendad

{

[

o

further atitendance at school,
The meun zge of sftuden

-

vas 14 yearz 10 menths, and

this study was

.,;

a3

threstenin

\.J

on

years 4 smntha.

Activity Centre was €,6 months,

Aher officially or unofficizlly) from

admit

Table 4 shows !{he family status of

or assaulting teachers,
r assaulting teacher

out of' the ten the

tance to the aclivity Centre

the mean age of fhe

the =%

students at the time of

Treir lenpgth of atiendance gt the

tudente, It car be secn

that only four cut of the ten students were living with both rarents,

The two studernts in fester care

ment of Social Welfsre.

were botk in the 'care® of the Depart-
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Iadble

Family Status of Students

MNo.
Living with boib rnatursl
parenis L
Living with one parent 3
Living with o relative 1
Lonig term fozer care z2
Total 10

The average family size of the ten students who were in the
survey was ¢ mean number of 1.£ children per family. This is lower
thon might be cxpected. However, three students who were bein

£ s 4

fostered came from homes wherse there were no chiléren.

Hecrestional Interects

Listening to music, essentially 'heavy metzl', was the most
popular recreaticonal interest, with seven out of ten students in the
group expressing this cholee. There were variety of other leisure
time interests; fishing (3 5tudan#3}, mutor bikes, electronic kitsets,
mzkirg moadels, playing the pisne, leoking at entiques, and having a
gird friernd. Five students indicated physicol pursvits in their
stated recreational interesic, These included: rugby lesgue, golf,
cricket, break and top dancing, skating end horse riding. Anolher
student indicsztied watehing rugby snd rugby league a2z being one of her
recresgtional interests. COnly one of the ten students did net feel
able te specify any recreational interesls, and it appeasred that the
other students in this swrvey were actively invelved in at least two

or mere hobbhies in their leisure time,

Honlth Problens

Pour of the students surveyed indicated that they haéd heslth
preblems;  three sul'fered from sothra, one of whom could be described
as being a chrenic asthmetic, whe had missed a lot of schooling over a
nunter of ysars, and he had zlsc been adpitied to hospitel on a number

of ceeasions for emergency treatment for his asthma, Another student

o1
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~ had recently been diagnosed by a doctor as having poor bleood circule-
tion, and this problem (tcgether witk cther comtributing factors )
resulted in him having 1litille ghysical energy. All of the students
had recently had audiology tesis done and no hearing difficulties had

been: diugnosed.

Expressed Values

(a) Fffect of the Activity Centre Group

Mire out of the ten ztudenis indiceted that they had made
some posiltive changes since they began attending the Activity Centre.
The most commonly expressed changss were in doing mere school work
than previcusly (four students}, and improved social maturity and
relzticnships with others {five students). One student indicated
that she was smoking more since attending the lfetivity Centre. Only
one student (who has since left) felt that his attendance at the
Activily Centre had not helped him, as he 2id not feel part of the
group. Howéver he did indicate that one boy had had a particularly
positive effect on him in encoursging him to fake part in the programr=e,

Some of the opinions gilven were;

"Being at the Activitiy Centre has made me grow up faster

and taught me how to telk to other people.”

"It has changed my level of maturity and outlook on life.™
"The work experience vwhich I am deing (on a deer ferm in the
Weirarepa) has given me a chance which may lead to a
permanent job.Y

"I feel comfortable here in not having to wear & school

uniform. "

(b} Changes in Behavicur Since Attending Activity Centre

The students were asked if they had noticed any change in
their behaviowr from the previous school which they atlended, and to
specily changes which they felt they had made aft the Activity Centre
an¢ 2t home.

Only one of the students indicated that they had not made a
definite improvement in their behaviour at schocl since attending the
Activity Centre. The wriler's cobservaticns of 1his pterson, suggests
thet this student had made a @efinite improvement in behavicur and
attitude to school work. Comrments which the students wmade tc the writer
evolved arcund improved atiendance and better co-cperation with the

teachers and students at the Activity Centre, and in doing more school

work.



Seven students incdiceted thati they felt that their attendance

t the Aclivity Centre bad impreved their behavicur at home, Some

v

]

f the comments made by different students were;
"T have learnt 1o respect my family and *to care about them,"
"I atlend the Activity Centre instead of staying at home."

"I'm having less hassles at home because my parenls are
pleased with my progress and are now more hopeful that I
might get a job."

"Hy Hum and her friend ncw treat me as if I am a human
being and have grown ur - I used to swear at home.”

Two studenits felt that their behaviour at home had not improved
since they had been atiending the Activiiy Centre. One student felt
that her relationship with her mother was worsc, with more arguments,
which resuvlted in the girl walking cut of home at times. She felt she
was gelting on better with her mother's boy friend,

{¢) Relationships With Professional People Previously
ncountered

The wrifer asked eczch student involved ih the survey how
they related to the following pecple who they might previously have
encountered: sccondary school teachers at their last school, socilal
workers, police, other professionazls such as psychologists, family
counsellors,

Eight of the ten stulents indicated thst they had had bad
relatienships with their previocus teachers and were in frequeni con-
flict with them. OCne student siated;

"They used to give me work which I couldn't understand.”
This particular student was given a reading test to do by the writer
in the month prior to the interview, and was fcund te have a reading
age of seven years., Perhaps this may account for some of his previous
difficulties at school,

Two of the siudents spoke highly of the guidance counsellor
al their previous school, who they felt had tried to assist ther,

The other two students stated thot some of their previcus teachers
were helpful and they got or well with them. One stated;

"They all tried to help me, but it was 21l my feult.”

Seven of the ten situdents had been in trouble with the police.
These seven studenls expressed strong views ebout how unfeirly they
felt they had been treated by the police, Some described incidents of

being taken down te the Police Station, without being charged, the

23
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poiice blaming them for crimes with which studenis claimed they had nothing
to do , and, in one case, not reﬁurning rersonal possessions con-—
iscated at the time of being arrested. Yeur of the students spoke
ir rude and derogataory tefms as regards their attituée tc the police.
Three students had not had any real contact with the police.
There was a mixed reaction by the students to their previocus
invelvement with Sociel Workers., Three stucdents had no previous
contact with Social Workers, Three students found their centact with
Socizl Workers had been helpful., They ccmmented on the Sceial Workers
who had helpec them with family matlers and, in the case cf one
student, it was a Social Worker who aerranged for him to be referred to
the Activity Centre. Four students indicated a negative reaction
towards their previous cor current invelvement with Sociel Workers.
The students 4id not appear to accepl that Social Workers have statutory
powers under the Children's and Young Persons' Act and can direct
where they live, Some of the students comments were:

"I hate them — they think-they own you - however I was
once bailed ocutl of the police cells by a Sccial Worker”.

"Secial Workers have 'stuffed' up my life - they don't
listen to me."

"T don't co~cperate with them,....they think they cen rule

you and just put you in a family home when they want to."

There was a very positive response from most of the eight
students who had previously been invclved with family counselling or
who had received assistance from an educztional psychologist. The
students commented thet they found these professiocnal people who were
involved with them, understanding and helpful, without putiing any
pressure on them., One student ccmmented on the tests which she had
been given to do by an educational psychclogist. BShe appreciated
the fact that the test resulis were fully explained to her, in a
meaningful way.

(&) Problems Most Troutling the Students

Only one student invelved in the survey indicated that he
had ne problems which were trcublirg him at the time of the interview.
The other students indicated a variety of problems which invelved
relationships with their familijes,getting a job at some time in the
neer future, and feelings of personzl unhappiness, which were for a
variety of reasons (relationships with peers, not enjoying life, lack
of mouney, nct happy with werk exploration placement). Scme of the

comments which the students made were as follows:
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"Girl friends..... when I finish with them I feel like
committing suicide.”

"Getiing e job is really importent to me, so that I cen
earn my ‘keep'."

"My sister is in serious froutle and may be sent to
iyt . vir . . . . . 5
Kingslea". {Social Welfere institubion in Christchurch).

"I really miss my family..... I wish they would come and see
me." (From a boy in a foster home arranged by the Social
Welfare Department).

"I'm trying to enjoy life..... 0ld pecple always smile and
everyore should try and be more friendly to each other.”

Comment

The above comments tend to reflect a variety of deep-seated
emctional problems which are troubling tlhe stuvdents, and which un-
doubltedly must affect their perfornrance and behaviour, whether they
are al the Activity Centre or in the community. The Activity Centre
s5taoff, with assistance from other professional pecple in the Government
and communily agencies, spend a considerable amount of time with students
on an individuzl basis, as well as in group scocial skills classes, in

helping them to resolve personal problems which are confronting thenm,

(e) Student Expectations for the Future

Table 5
Student Expectations in
Twelve Months Time

Total

Still at Aclivity Centre 1
Back at Becondary School
In full-time enployment
On S.T.E.P.3. or a similar
'work skilis' programme
VWorking 4
Unemployed
Don't know 5

Total: 10




Teble 5 shows the expectations of the students in twelve months'
time. Five of the students are uncertain as to their futuwre. One
student stated that it depended on his Schocl Certificate results and
how he felt then. He alsc indicated that he would like to join the
Army when he was 17 years old, Another student who indicated "Don't
know" expressed an interest in going to another country, but was unable
to substantiate this desire, The four students who indizazted thaet they
hoped to be working in twelve wmonths' time, were gquite clear about
their intentions, In a2ll cases thelr expressed intention related to
working in the same type of Jjob as thelr present work explcration

placement.

Heszlth and Illness Views

The research done bty MorrisJ+ cr: health and illness behaviour,
with ten stiudenls at the Huit Velley fActivity Centre, reported the
following: There was a consistent crientation towards giving accident
rather than illness symptoms, as a reason why they would go to a
doctor, even from three students with asthma,

A11 students believed that smoking was bad for heslth, and were
adamznt that it was entirely their own business whether they smoked -
"I'm the one who'll get cancer", "It's my life, it's stupid for
others to try to tell me what to de with it."

Nine cof the studenis indicated that they drank alcohel, and there
vwas quite s range of drinking behavicur reported, All declared that
they were net heavy drinkers)however, and as a group they did not
appesr to be affected by liquor advertisements,

Two do not do any exercise in addition to whatever is required
by their daily activiiies. Yive say they exercise because they like
it, The other three say their main reason is for fitness, TFour had
suffered accidents relating to their sporting activities, requiring
nedical trestment,

None of the students appeared btothered by exposure to loud noise
or thought they should try to protect their hearing.

There appesred Vo be z greet lack of interest in what is eaten.
"I ezt whet's there", "It's there to eat, you eat it", although twe
said they try not to eat too much fatity focd. Their reaction to the

idea cf "health foods" was mainly a scornful "No way".

L. Morris, op.cit.
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This Report5 on ‘health views' indicated thet the views of the
Activity Cenlre students were fairly similer to these of the main-
stresm, except thal Activiiy Centre students seemed less sure than
mainstresm students of their healthiness, less likely to think un-
healthiness wus their responsibiility and were less specific aboutl

whiat Information people need.

Both research projecls indicate that Activity Centre students
have very definite values on a veriety of issues., In the first study
described, the students sclnowledge the contribution which the greoup
at the Aclivity Centre has made in assisting them tc muke changes.
This section should alsc enable the reader to have a clearer picture

of the clientele with whom Ted is dealing,

5. Ibid, p.il.
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REFEREALS AND ASSESSNIENT

The Hutt Valley Activily Centre, like other Activity Centres in
K.Z., hes a consgiderahle emsunt of autoncmy in the selection of
students who attend and in the method of assessing their progress
once in atiendsnce, This sectivn will outline the criteria for
admission of new students, the method of referral, admissicn prc-
cedure, asssssment of progress, and the terminetion of students

atiending.

I+ will pe recalled in Chapter Two that Ted was invelved in
two meetings on the day which was described, One meeting involved a
staff discussion on the progress cf two students, and in the afternoon
Ted was invelved in a meeting to consider the applications of some

students who had been referred to the Activity Centre.

Criteria for Admission

The number of students who are referred to the Activity Centre
is well in excess of the number of places., During 1983, there were
approximately eighty-five enguiries or formal referrals of students,
and in the peried Februasry until the ernd of June 1984 there were
thirty-three decumented referrals or specific enguiries. During any
schcol year approximately {ifteen places become availzble, In view of
the fact that the number of referrals exceed the number of places by a
coensiderable number, it is neceszary to have established criteria to

aid the method of selection.

The following criteria6 were firmly establishe2 in 1983, and in
1984 the newly formed Keferrals Committee for the Activity Centre re-~
considered the criteria and decided to retain them in their present form:

(i) "The pupil is of average or above average intelligence”

I% was felt that there was a specific need for zlternative
gducation for disruptive pupils in this category, in view of the fact
that students of low intelligence who may also be disruptive in sckool,
may be psychologiczlly assessed for a place in a work experience unit
atlached to a secondary scicol. The Activity Centire staff felt that
they could be more effective in designing a programme for pupils who

wevs of aporoximately the same level of intelligence,

6. Hutt Valley Activity Centre Prospectus, 1984. {(lefer fo
Appendix 13). '
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Average or above average intelligence is based on an assessment
from a recognised intelligence test. Assessment at this level of
I.Q. is based essentially on the performance score which should be
above 95, unless some reason for a lower performance is specified.

(ii) "There has been an established history of anti-sccial
and disruptive behaviour at secondary schocl and the
pupil has clearly shown that his or her behaviour is
likely to be detrimental to his or her own and other
pupils' progress in the classrocm."

Activity Centres were established essentially for students who
come within this category. The Referrals Committee needs to be
fairly certain that the behaviour problem is essentially school based,
rather than a community or home based problem, although all or some
of these factors obviously impinge on each other. Consideration is
also given to students whc may be chronic schocl truants, but who
may nct be disruptive.

(iii) "Pupils who show extreme psychological maladjustment
are not normslly considered."

It was felt by the staff (and Referrals Committee) that the Activity
Centre does not have the staff or sufficient community resources to
deal with students who mey be psychiatrically disturbed. A Psycho-
logical Service report from an educational psychologist may be re-
quested if there is any element of doubt about the extent of a
student's level of disturbance.

(iv) "Only in exceptional circumstances would a third form
pupil or one under 14 years of age be considered."

Beczuse of the large number of referrals, the Referrals
Committee needs to be fairly sure that the problem of a student who
is referred is not due to the difficulty in adapting to the transition
from intermediaste to secondary school. In some cases it may be more
appropriate to recommend thet a change of secondary schocl be con-
sidered. Because of the Department of Labour regulations, students
involved in industry, as part of schocl work exploration programmes,
must be 14 years of age. It is felt to be inappropriate for the
Activity Centre to accept students below this age, in view of the fact
that work exploration is an integral part of the programme for all
students.

The Hutt Valley Activity Centre staff have written a comprehensive

prospectus for the benefit of professional pecople who are involved in

referring students to the Activity Centre. In this prospectus, full

MASSEY UNIVERSITY
LIBRARY



details of lhe adwission procedure, the Activitly Centre philosophy,
and the programme are outlined. A simplified version of this pro-
spectus has been written specifically for intending students and their

parents, to give them 2 few relevant details on the Activity Centre.

The Hutt Valley Activity Centre has a policy, which has been
based on the previous experience of the staff, that the
referring agency (as well as the Activity Centre staff) will not
direct 2 student to attend. It is necessary fer the student to make

a voluntary commitment to went to be considered for & place.

Admission Procedure

Referrals to the #Activity Centre are received from a range of
agencies other than secondary schools, These include; Department
of Socilal Welfere, Psychological Service, Youth Aid (Police), Child
and Family Clinic. Parental referrals can be actioned through one
of these agencies. The referring agency needs to complete a detailed
referral form which has been designed to build up a comprehensive
profile on the applicant's educational, social and psychological
history. In addition 1o this, copiss of school reports, incident
reports from school, and Psychological Service reports are also re-
quesnted. In Appendix L4 and Appendix 5 are copies of the referral form

and procedural check 1list for referrals to the Activity Centre.

Prior to the beginning of 1984, all referrals were handled
excinsively by the two Activity Centre teachers. Although this method
of referral had existad at the Activity Centre for a number of years
znd zppeared to be successful, it wes felt more appropriate, in view
of the community involvement at the Activity Centre, to follow a
system which had proved to be successful in some other Centres,

As from the beginning of 1984, all referrals a=re considered by

a Referrals Committes, which was 2stablished by the Activity Centre

staff', comprising representvatives from Department of Social Welfare,

Psychological Service, a schcol guidance counsellor and Activity Centre

staff'. This compittee and the adninistration of the referrals pro-
cedure is chaired by the other teacher at the Activity Centre. The
Committee meets regularly to scrzen students referred for an inter-

view and possidle placement,
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Suitahle students are interviewed by two or three members of
the Referrals Commitlee, at least one of whom is an Activity Centre
teacher. To improve the quality of the interview, a number of
guestions have been formulatzd by the Activity Centre staff, The

questions are in three sectisms: personal, schooling, and Activity

If the student is considered to be suiftable, and is willing
to attend, a place will be offered on a trial basis. The student
atiends for the first two days to observe and participate. If the
student then wishes to gzin a permanent place, he or zhe must sign
the Student Agreement (refer to Appendix 6) which contains a number
of established guidelines, which must be kept %o, relating to a
student's atlendance at the Activity Centre. The student then starts
a four week probationary period st the Activity Centre, during which
time the student remeins on the roll of the contributing school, or

remains the responsibility of the referring agent.

At the end of the probationary period and as part of the group
social skills programame, the other students are asked to comasnt on
the progress of the student, acceording to specified criteria, for
exanpls, attendance and relisbility, co-operation with the group,
effort made in the programms, contributions to the Centre, etc, The
comstents which the students make help the staff to meke a final decision.
If there 15 any element of dcubt, the probationary period may be
extended for s further twe weeks. Very few students do not gein a
permanent place. During 1983 only one student out of 13 students who
started, and in 1984 conly one student out of eight, in the first six
months of the year, wers referred back to the ageni who made the

initial referval.

Assessuent of Progress

Assessment of all aspacts of the students' progress whilst they
are at the Activity Centre is regarded as being an imporfant priority
for the staff, and this is carvied out for zach student on a con-
tinuing bazis whilst they are at the Activity Centre. Records are
kept on each stulent and these arz updated at periocdic intervals. The
assessaent procedure for studen®s tzkes a number of different forms,

each of which will be discussed in turn:

[RV.N
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(1) Regular review of each student's progress:

This is done by the staff as the need arises, and at least
once every tiwo-three weeks. In sowe cases a case conference may be
organised to discuss a pafticular student's progress. This involves
the staf'f and other professional people, such as the lizison social
worker, guidance counseller and educational psychologist. Review of
a student involves reviewing their overall progress at the Activity
Centre {aptitude, effort, socisl relationship, etc.} and the home
situation. ‘hen a student is involved in a ceisis situation, the
staff will review the situation almost immediately, and a case con-
ference (involving others) may also be called at short notice. The
student and often the parents or guardlian are inveolved at some stage
in discussing such an incident with the staff, and parents and
guardians are also encouraged to be involved in staff'-student meet-
ings when the short and long term goals of a particular student are
discussed., Written records of all student reviews are filed in the

personal file which is kept for each student.

In some cases, short term 'contracts', some of which involve
¥ ¥
group monitoring, are established, when a particular student's be-

haviour or progress gives cause {or concern,

(ii) Term Assessments: _

Reports are issued each term for the student and parents/
guardians. In Appendix 7 there is a copy of a term report. It can
be seen that there are no grades or marks, as the reporting system is
based on written comments on aptitude and attitude., The half-yearly
assessment aon each student which i3 done by the Correspondence School

is also incerporated in the Hutt Valley Activity Centre report.

(iii) Work Exploration:

Appendix 8 shows 2 copy of a self assessment form related
to work exploration, which each student will f£ill in at periodic
intervals. The student assessment can then be compared with the
enployer report, which an employer will fill in each six weeks. A
copy of this report is also included in Appendix 8, These two

forms of assessment have been found to be very useful for the students

and steff.
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(iv) Social Skills:

As part of the social skills programme which is a class
sezslon, students are sometimes inveolved in doing various interest
and self evaluation tests, which can provide useful information for
the staff,

(v) End of Year Awards:

At the end of each school year the siaff decides on the
award of Merit and Honours certificates to the students., The aim is
to award at least one merit award to each student for a specific
effort or contribution which he or she may have made. 3Some students
gain several merit awards, and a small nuwmber of honours awards are
made for outstanding achievement. These awards are a1l presented
at the end of year social evening. A copy of a lMerit Adward is in

Appendix 9.

(vi) Other Assessmeuts:

When a student bagins at the Activity Centire, Correspond-
gnce School tests in Maths and English are administered to establish
the student's level. A viable reading test has been established, and
it is planned {to administer this test to all students after they are
admitied, and with students who have a low reading age it is planned
Lo re-test them again at periodic intervals.

Whers it is flelt to be appropriate, a student may be referred
to the Psychologicel Serviece for testing if this has not been done
previcusly or recently. In making such a retferral the Activity Centre
staf? would specifyy the form of assessment reguired, for example,

psycinometric testing, psychnological guidance, etc.

Therz are a number of different forms of assessment which are
used at the Hutt Valley Activity Centre. They have a number of different
uses: to enable Activity Centre staff, and others who give pro-
fessional support, to make a decision to convey information te the
students, which may be an additional source of motivation, and to convey
information fo parents and guardians, Although the writer feels that
the above assessment procedures are time-consuming, especilally the
regular student reviews, he is comvinced that they fulfil an extremely
useful need in being able to give maximun assistance to a student at a

time when it may be most needed.
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Terezination

The normal pericd cf time which a student will spend at the
Hutt Valley Activity Centre is spproximately twelve menths. Unlike
many of the off-site units for disruptive studenis in the United
Kingdom, whore the aim is to integrste studsents back into the main-
stream secendary school, the Huti Valley Activity Centre, as with
other Activity Centres in New Zealand, sses its 2im a5 being to

integrate students into the workforca.

As previously stated, the staff assist studenits to szet short
end long tevm goals for theamsslves., Because of the economic situation
and the Tact that very few students leave the Activity Centre with
educaticnal qualifications, many of the studeats find gaining full-
time empleyment difficult. The staff of the Activity Centre encourage
students who are ready to leave, but who have becn unzble to gain a
job, to enrol on the Department of Labour S.T.Z.P.S. programue, or on

one of the community work skills programmes.

The staft spend a lot of time with students in assisting them in
the transition from the Activity Centre, to the work force, to a
secondary school or someé cther placement. TIn order te cater for
individual needs and differences, the policy of the staff is to en-~
courage students to remain at the Activity Centre until a viable
option becomes available for them. The staff also see the importance
in encouraging & student to move at a time when their overall per-
formance is reaching a pecak. In a small nuwnber of cases, students
have left the Activity Centre at an earlier time than was planned
and after a peried of unemployment they have setiled into a job or
some work scheme,

Table & shows the destinaztion of Activity Centre students who
left in the period February 1983% until June 1584, It can be seen

hat only ilnree students trensferred back to a secondary schoel and

ct

only cne of those transfers could be regarded as being successful.
Thres students in the =bove period unfortunztely got into trouble
with the police, as & result of their offending in the community and

were placed in the custody of the Department of Social Welfare.

Suspension of an Activity Centre student is not commen. During
the period TFebruary 1983 uatil August 1984 three students were sus-

pended for serious offences. This was for three days on each occesion,



This sheet gives details on studsnts who have left the Activity Centre during 1983 and up until 25 June 1984,
The destination records where the studsnt want to on leaving the Activity Cenitre, but this may have since

changed.
MNams of Student Date Studsnt Age on Pericd at Destination
Left Leaving Adetivity
Centrs

B8-3-83 1% . 9 5 months Hutt Valley High School, now employed on farm.
6-5-83 16 . 1 17 months Pre-Zmploywznt Skills - to a job.

22-¢-83 14 , 3 9 months Taita College

L-7=-83 5.6 12 months Pre-Employment Skills Programme, then to a job,
L-7-83 3 5 18 months Rehebiliteticn League ~ now on YWork Skills
28-7-83 3 6 9 months Ypuni Boys' Home - now in Work Skills.

23-7-583 1 0 1% months 3.T.E.P.5. - now employed by llcDonalds, Kewtown,
18~10-83 14 . 8 4 months Work Expleorstion - now employsd Pipites Harae.
18-4-83 15 . 2 5 months LT.EPLS,

H-12-83 15 .10 7 months Ingland - Polytechmnic Course

8-12-83 16 .1 20 months 3,T.E.F.3. -~ now employed by Dulux

8-12-83 16 . 6 17 months Maenase College - now on ¥Work Skills

£-12-83 16 . 3 15 months Home, had a baby

17-2-8l 1 6 6 months Social Welfare Custody - 'Kohitere'

12-2-8), 15 4 L months Factory work in Taita

L5584 16 . 0 12 months Living with father in Haglan

29 =5=84 1h . 7 7 months Social Welfare Custody - 'Kohitere!

22-6-81 15 , 4 15 months At "home" ?

LIAT JAVH OHA SIHNEQNIS NO STIVIEA

DALMID ALTATIOV AFTIVA LIOH

9 TV
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These included theft oand assault on eanothsr student. Suspensions

1,

are done officially through the Frincipal of MNaenae College.
This section has cutlined the criteriz and methods of z student

41 n [ SR ‘!

geining admission to the liutt iey Activity Centre, the on-going
assessment procedure, and the transition from the Activity Centre to

another placament,

OCRGANTSATION AL FHOCEDURES

-

In this section there willl be a description of corganisational
procadures for stafl and stulenls, which have been established to

ald in orgenisastional el ficiency and the atisinment of goals. The

three sreas which will be described azre school climste, organisational

beghaviour for students and organisational procedures for staff,

School Climate

Schools,iike other orgonisslions,are frequently desceribed by

sneir 'spirii' or 'ethos' cor'climutel This is an attempt to sum up

o+

an Jmpression, not of particular aspects, but of the total pattern
of life, culture, within it. As Shipman’ points out, ihe building
nd eguipment of schools moy be ddentical, bubt their cullures differ,
being the result of traditions.tuilt up by successive intakes of
individuals, interacting with onz another, under the influence of
patterns already established. The Heport of the Committee on Health

n Fal » o - EJ
4 Socizl rducation stzted:

?j)

"It is ocur view 1lhat schools can develop a climste which will
sotively promote mentel health.”
a
This lleport” stated thatl this could be done by creating an attitude

which is reluxed, supportive, atiractive and considerate - "warm”

2. Fa
oo OI

o
Er

and "open", 1like heppy foemily.

1

At the Activity Centre a consclous effort is made by the staff
to enhisnce 'school climate' bty having a number of clear objectives

and ensuring that organisational procedures schieve these:

7. Shipmen, W.D.. Sociclogy of the School, London, Longman Grou
gy ] [=1% 3 * =)

Ltd. 19c& P.25.

e . of the Committee i Hesith and Social Fducstion; Grewing

Shering, Learning, Wellinmglon,lepartment of Zducation, 19/7,p.19.
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Endeavouring to enhznce the self-image of every student:

This can be zchieved by endbling students from the first

day ithat they attend iv gain some degree of success, however
small this might be. DBy having some options in the programme
(such as in art and craft or i the Correspondence School Pro-
gramme) and a flexikle approach, it is possible to build on

the sptitude which =z student might have.

ﬂ-

Invelving the students in some aspecie of the fdecision making
process, and gnaebling them to have a cholece in ihe planning
of some aspects of the programme:  The students have establisha
scme ¢f lhe rules znd they help to moniter fkese. They are
alse encouraged to express their viewpeint in a 'socisal skills!
sessicn cn the behavicur and performance of cther studenis.
The students are invelwed in planning the contend of some parts
of the programme, such as physical education, outdoor educstion
end social skills,
Caterirg for the individuzl needs of studentis: sdjusting the
"system" to the student, not the student to the "sysiem"
Whils®t the timetzble (refer to Appendix 10) appeers very
structured; 1t is offen medified to meet changing cireumstances
of the group, or modified to meet the needs of an individuval.
For example, some students at various times have done more
than one ey cof work exploraticon in one week,
Creating close involvement of home and Aclivity Centre, and &
caring for Lhe living conditians of the student as well as

ik

e school conditienz, Parentis are encouraged tc visid

]

the Activity Centre on o fairly frequent tasis, and many
peregnts feel sufficiently confident in the sieff to discuss
with them preoblesms whiech *they mey be experiencing a2t home with
their son or daughter,

A guidance systen which ipvolves a College guidance counsellor,
socizl worker and educstional psycholegist, ensures that any
early werning of difficvliy which 2 student mey be experienc—
ing can receive the necessary assistence and support.

"By enceuraging adolescents to discuss personzl and moral
problems in an atmosphere cof guidance and challenge, in which

10
students can feel sccure.”

1C.

Tbid.
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This is one c¢f the mesns of enhencing 'school climate' which

iz suggested in the Heport of the Commitlee on Health and

Soelel Zducation. At the Activily Centre, the sccisgl akills
preogremme, which invuelves two claess sessions each week through-
cut the year, ensurcs that sfudents are able tc form their

own voelue system, azs well as zoequedniting them witk the processes
of change that come with maturity,

7. Offering guidsnce and cpportunities for the use of leisure time,
'sdueation for leizure' ic one of the goals of the pregramme,
ar? thisn is reflected in the ard and craft, physical and out-
door educetion and eleclives programme, LRecreation facilities
and egquipment (for exuzple, trampoline, table tennis, and

boaré games; are sveilszble before and after scheol and during

the lunch hour,

The Report of the Comwittee on Secondary Education11(19?6)
stressed the need for each schoel te be a guidance-cerntred community,
where the welf'are of 211 is of mutual concern in an extended family
context, It stated:

"The whanau concept,..emhodies two underlying spiritual
foreces. One is "archa®, the enveleping power anéd protection
of love which binds 211 mermbers of the whanau together.

The other iz a2 sense of respensibility, one member of the
whanuu to ther and al} individuslly and colleclively tc
the group."

It is this philesophy which the steff at the Activity Centre endeavowr
to promote, to ensure that the Aclivity Centre provides the climate

for healthy growth and meximum development,

Organisational Procedure for the Staff

The administration and organisation of the Aciivity lentre is
in the main the responsitility of the Director, who in turn is
responsible tc the Principal of Naenae College. The Director and

the other %eacher endezvour tc make all decisions cn 2 consensus basis .

Report of the Conmittee cn 3econdary Educgtion; Towards

FPartnership, Wellingten, Department of Education, 1976,p.68.

12, Ikid.




Houghton15(19?h} states that in consensus decision making the
preservation of balsnce is always the prime concern and that change
will only be permitted if it is helpful to the maintenance of the
balance already achieved. He alsc S‘t:ates”F that in this style of
decision-making, members will try to avoid conflict altogether, or

iry teo minimise conflict areas whenever possible.

The areas of consensus decision making relate to the nature
of the programme, (the curriculum and related activities) organisa-
tional strategies, {for exemple decisions on work exploration, and
pclicies relating to the admitiance of new students), and both staff
(and sometimes other professionala} are invelved in reviewing the

progress of eech student.

The two teaching staff endeavour to meet on a regular basis,
at least three limes a week out ¢? schoel hours, to enable plaoning
and review to take place, Each meeting has a fairly specific agenda,
such as review of students, programme planning, with areas to be
discussed identif'ied at the start of the meeting., 4t least two of
the meetings each week are spent partly on administration, Other
pecple, such as guidance counsellor, educational psychologist, or
socizl worker are invelved in these meetings as the need arises,
Parents and guardians are frequently requested to attend the Activity
Centre to discuss the progress and future plans for their son or
daughter, G8uch meetings always invoelve the student concerned in the
discussion., In all cases, it is hoped that a consensus decision

cen be reached.

As the section on job descriptions in Chapter 8ix stated, the

various areas of professional responsibility nave been divided between

the two teaching staff. This is done on the basis of the strengths
and interest of each. Freguenl review of each person's arca of
responsibility is done to ensure that the needs of the group are
being met.

The effective management of time is an important administra-
tive strategy to ensure that administrative and orgenisational
nztters which will lead tc improved officiency of the group do take

place.

13. Houghton, V. Introduction tc Decision-blaizing in LEducation, The
Open University lducational Studies: A Second Level Course,
iilton Keyes, Open University Press, 1974, p.15.

14, Tbigd.
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Drucker15(196?} stated:

"Effective execulives in my observation do not start with

their
start
their
their
time,

tasks., They start with their time; and they do not
out with planning. They start by finding out where
time actually gees. Then they attempt to manage
time and to cuf back unproductive demands on their
Finally they consolidate their "discretionary” time

into the largesi possible continuing units.”

As the gbove quotation statez,it is necessary for administra-

tors to have & policy of effective management of time which should

be related to the objectives. At the Hutt Valley Activity Centre

the following administrative strategies have been established to

maximise efficient use of time:

(1)

(i1)

(1ii)

(iv)

(v)

During the hours 9.00 a.m.-3.15 p.m. the zim of the
staff is to devote maximum time to the students at the
Centre: Students are encouraged to answer the tele-
phone and take phone messages fer the staff. The staff
will return the cz2l1l when it is convenient. PFPeople

vho cagll into the Activity Cenire without an appoint-
ment may not be able to speak with the staff, especially
if* they are directly invelved with the students.
Delegation of minor administretive matters and pre-
paration of material ete. for teaching purposes to the
P.E.P. worker. This type of work in many cases is
contrary to the Department of Labour work scheme code,
but has worked successfully by having a degree of flexi-
bility with the P.E.P. worker concerned.

Blocks of time are created in the week, during school
hcurs, to ensure that each teacher has adequate time for
administrztion and preparation relating to the teaching
programme. On VWednesday,when the students are all out on
work explorsgtion, the day is carefully planned and
structured to enable staff to maximise the effective use
of the time.

Meetings are éarefully planned. There is a specified
time limil for eazch ﬁeeting and there is a planned agenda.
The Activity Centre has clezrly defined goegls for the

progremme and geals for each student are established.

15. Drucker, P.  The Effective Executive, New York, Harper and
Row, 1967, p.25.




There is 2 regular review of these goals to ensure
that cbjectives are being met.

(vi) Long term planning, with detailed planning each week,
helps to enswure that both staff and student effoert is

productive in meeting the established goals.

Organisaticn Behsaviour of the Students

The concept of role has been widely used in the larger field
of orgenisational theory. Accerding to Burnham16(19?5) institutions
such as schools are organised agerties designed to carry out specialw
ised tasks for the social system. Any organisational group facing
2 common task or problem will experience the need for certain identi-
fiable functions to be perfermed.

17

Assocleted with every positiorn in an organisation, as Burnham
explains, is a set of expectations concerning what is appropriate
behaviour for a person occupying that position, and these "appropriate
behaviours" comprise the role associated with the office. At the
Activity Centre, these expectations and the monitoring of what consti-
tutes appropriate behavicur for the students is monitored by twe
groups of people who each have different roles, the staff and the

"students,

A role is concerned with what 2 person does, whereas role
expectations consist of shared atiiiudes held bty persons defining
the role - atlitudes about what a role cccupant should or should not
do. However, it is not the formal system alone which sets up role
\ expectetions; individuals and grougs within the informal system

elso play a considerable part.

Burnham18 states that three important factors carn be szid to
have relevance for the structure of role expectations. These have
direct relevance to the Activity Cenire in influencing group dynamics:

1. Apprehension of the expectations of others, and aware-

ness of just how oné is supposed to behave, will depend

on the role incumbent's perceptuzl acuity and accuracy.

16, Burnhem, P.S5. Role Theory end Educational Administration in
V. Houghton et al-eds. The Mznagement of Organisetions and
Individuals, London, Ward Lock Educatiorn, 1575, p.201.

17. Ikid.

18. Ibid, p.205-206.




2., The intensity or narrowness with which an expectation
is defined will range from "strongly required” or "must"
at one end of the continuum, to "prohitited" or "muat not"
2t the other with an indeterminate ares of tolerated or
openly permissive behaviour in between.

3. The role incumbent's perceptions of the legitimacy or
illegitimacy of the expectations of others to which he is

exposed.

The students as a group are able to influence the behaviour
of each other in various ways, essentially through the established
group norms. The staff endeavour to develop a "supportive" climate
which aims at high standards and responsible involvement of all
students in the Activity Centre programme. It is hoped that the

students as a group will encourage responsible self-discipline.

The established guidelines end standards are established by
the staff, but in eonsultaticn with the group. The goals for each
stucent are set by joint consultatior between the staff and student,
and in most cases this is done by invelving the parents cr gusrdian
and the scecial worker cf the student, if applicable. It is hoped
that this peclicy will help to develop a "supportive" climate in the

Activity Centre.

Morgan end King19(1966) peirt out thet group norms seem to
emerge, like statuses and social structure, whenever a group is
formed, A group exists when interaction occurs amocng individuels.
Interaction means any conversation and joint efforts which tend to

bring pecple together for a common purpose,

At the Activity Cenire, freqguen! interaction . on a group basis
takes place, both in structured learning activities and in informal
leisure activities. In view of the fact that the group is a maximum
of sixteen students, who sre together for each schocl day, frequent
interacticn does tgke place. The staff hope that, the more they inter-
act and the longer they interact, the mcore they will tend to adopt
common standards for the behaviour of each group member, which hope~
fully will be positive. Hence, the majoriiy of students would them-

selves act as & powerful socisglising force.

19, HMorgen, C.T., KXing, R.A. Introduction to Psycholeogy, Kew York,
tcGraw fill Bock Company, 196£, p.579.
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20 .
Galloway (1983) in his research of New Zealand Activity
Centres,points out:

"411 activity centre directors reccgnised the importance
of the group ethos and of ifs social cohesion in changing
the anti-social attiiiudes and beheviour patierns for
which students had been referred,"

On the contrary, social cohesicr could also militate against the
Centre's stated aims. Thus students could be united in oppesition
to the staff, lNany of the students at the Hutt Valley Activity
Centre had in fact been active members of deviant sub-groups at
their previous schools. Such groups depend for their identity on
oppcsition to authority and on negative responses from authcrity.
For this reason,establishing a pro-social identity in a group of
activily centre students is a slow and often painful process. The
wriler has found that cnce identity was established, problems from

unacceptable behavicur were greatlly reduced.

Developing a pro-socisl group ethos at the Activity Centre
is depe through regular grevp meetings, social skills sessions, and
through co-cperative work schemes, such as the involvement of students
on & rostered basis in the full orgenisation of the lunch programme.
A warm, supportive "climate" is developed to enable the students to
be open and honest, and cpportunity is given flor students to have
an input into many aspects of the programme, as has been previously
discussed, The studenis elect their own leader, who it is hoped, in
addition to representing the inierests of students at the monthly
¥enagement Committee meeting of the Activity Centre, will also help
the staff to promote a ‘pro' social group ethos. Students have to
learn thet membership cof the wider group of students and staff im-
poses responsibilities. Breaking agreed rules threaiens the stability
of the group. It also threatens the individual's membership of the
group. Students have to learn that rules have a purpose, they are
ne longer set in an arbitrary fashion by seeaingly remote authority
figures. An established policy has been to make each student account-
abls to the group for their behaviour. It has been found that peer
group pressure has been & poverful modifying force in helping students

to reach acceptable standards.

20. Galloway,(1983) ibid, p.1éL.
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.This section has identified three specific areas of organisa-
tion procedure which have been developed ot the Hutt Valley Activity
Centre: 'school climate', organisational procedures for staff, and
organisational behaviour for siudents. ZEach of these sreas inter-
act, in the hope that the goals of the Activity Centre can be

atlained,

ACTIVITY CENTRE PROGRAMME

The Hutt Valley Activity Cemtre programme zims to provide an
education which is directaed towards the individual needs of the
students who are atiending. The approach is orientated towards a
programms of "education for survival”. In this sesction the pro-
gramme will be described.

Students are expected to participate in all aspecis of the pro-
gramme, which includes field trips, and with the exception of art
and craft, work explaration and to a lesser extent in the Correspond-
ence School Prograume, the range of options is limited. The pro-
gramme is modular and high in contsnt and requires insight and the
2bility to make connections, between making choices, and accepting
respunsi®ility for the consequences of these choices. This fact is
explained fully to new studenits at the time they are considering a
place at the Centre.

The staff see the Activity Centre programme as contalining four

elemen bs:

1. Academic work: The work 1s individualised by enroiling

the students in the Department of Zducation Correspondence

School programme,

2. Social education: social skills znd health education.

5. Preparation for employment: seminars, discussions, and

work exploration with locsal firms, on Wednesdays, vocat-

ional visits.

. ‘'Bducation for living': craft, technical, physical

educaltion, environmental education.

Bach section will be discussed in mors detaill:

2%. Hutt Valley &ctivity Centre Prospectus, March 1984, p.p.3-5.
{Lefer to Appendix 13).




1. Academic _

The Correspondence School provides a full range of secondary
school subjects as well as specizl programmes for students of lesser
ability.

All pupils are required to enrcl in English and Maths, with
other subjects being optional. Pupils are enrolled in subject
levels on the basis of previous school reports and on variocus
aptitude tests which are given %o each pupil on entry to the Centre.
Individual goals are set by pupils snd are reviewed by the staff.
Al work is supervised by the staff and tuition is given on an indi-
vidual basis, Photographs 1 and 2 show students working in their
cubicles., ‘Students who are strongly motivated may study a third sub-
Ject, and if they have reached the appropriate level they may enrocl
for 8chool Certificate or other examinations. In 1983, four students
enrolled for School Certificate subjects,

A1l students participate in the drama programme.

Students of fifth form level or zbove are able to enrcl, on a
part time basis, in some of the options at the Petone Polytechnic,
if this is felt to be an appropriate option for them,

An emphasis is placed on remedial education, for those pupils
vwho require it, In May 1984 there were three students with severe
reading difficulties (less than nine years of age on a measured
test). The staff have fcund it very difficult to devote the time,

to these studentgfwhich they need cn a regulsar basis,

2. Social Education

(a) Health EZducation: The aim of this course is to enable
students to understand and to control their bodies for the purpose
of healthy living. The subject inter-relates very closely with the
social skills and physical education programme.

Topics covered include:
safety education (water safety, first aid)

~ care of the body (physical fitness, prevention of

1

disease, stress and relaxation)

~ social and health hazards (smoking, noise, alcohol
and drugs)

- nutrition and weight control

~ educagtion for leisure

- posture

-~ human development and relationships
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This course is taught to the group as a class and consider-

able use 1s made of visual gids, and visiting speakers.

(b) Social 3kills: Social skills works at 3 levels:
(i) Emotional - to accept and learn to cope with emotions.
(ii) Pérsonal -~ raising self-concept and expectations .
(3ii) Interpersonal - relating individually and in groups
vwith peers and adults.

The content of the Social Skills programme is related to
the needs of the group at any one time, and i1s an amalgamation of
resources and technigues, involving group discussion and activities,
role play and role training, psychodrama and socicdrama, as well as
individual activities end counselling. The following activities axre
covered:

(1) self-discipline and awareness

(ii) developing and maintaining trust

{1ii) increasing communication skills

(iv) gxpressing feelings verbally and nbn-verbally
(v) acceptance of self and others

(vi. ) resolving interpersonal conflicts

(vii) confrontation and negotiation

(viii) anger, stress and maneging feelings

3. Work Exploration

The Work Exploration programme enables students to extend
their interest and develop their ability while identifying realistic
employment opportunities. Placemant in Work Exploration is deter-
mined by the need to achleve a balanced programme for the individual
student. Those students with a heavy academic work load, in except-
lenal circumstrzces mey opt to spend Wednesdays working on their
Correspundence school werk, while those moving into employment may
be adviged tc spend more than one day a week in the workforce.

Structured and detziled feedback is cbteined from employers
and students, enabling placement to be regularly assessed and pro-
gress monitored.

The Wednesday work placement is followed up on Thursday -
students identif'y areas of personal concern which form the basis for

counselling, goal-setting, and pre-employment and social skilis input.



Student and employer comments are recorded on daily visits by the
staff’, and an Employment Report is completed by the employer at the
completion of the minimum six week placement. The suecess of work
exploration is reflected in the high student interest and the

enthusiastic support of both stute and private empleoyers.

Pre-Fmployment Skills Programme

This course involves teaching the following topics:
(i) values clarification
(ii) decision-making strategies
(iii) employment opportunity
{iv) job seeking skills
(v} employment-unemployment
{vi) leisure
The programme enzbles students to clarify their valuves (work and
other related values) and to see the connection between choices
which they make, and to examine their own and other decision making
strategies. The students practice making decisions that can be
integrated realistically inte their lifestyle. They also learn to
identifly job opportunities and to learn and practice job applica-
tion skills. Consideration is also given to the issues of unemploy-

men+t and leisure.

4. Education I'or Living

(a) Physical Education: The physical education programme

aims, through physical activities such as games, athletics, sports,
gymastics and dance, to make the maximum contribution to the
pupils' physical, sccial and emotional potential,

The approach to the programme is largely themetic.
Topics covered include:

aquatics {swimming and life saving, sailing,

windsurfing and canoceing). (Photograph 3 shows
two students sailing)

- sportsmanship (softball, basketball, volleyball,
rugby and minor gemes)

- improving physical efficiency {physical fitness
activities and gymnastics)

- education for leisure (e.g. tennis, badminton, squash,
grass skiing, horseriding and table tennis,

~ aesthetic appreciation {music and movement)
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(v} Environmental Education: This course aims to create

an environmental awareness in the pupils by exposing them to
challenges in outdoor pursuits (tramping, camping, orienteering, etc)j
by making educational visits to places of interes%, and arranging
visiting speakers who will deel with topics which are relevant to the
needs of the students.

A one week camp in tents is held in the first and
third terms, and students are involved in a number cf challenging
physical pursuits, educational visits, and 1éisure activities whilst
at camp. Recent camps have been held at Lake Taupo and in the
Tararua Ranges (in from Masterton). Photographs 4-6 show camp
activities, at Waingawa, in the Wairarapa, taken in March 1584.

For half of the year, one afternoon each week is
spent on Maori culture, and a further session is spent on Maori
language. A number of people in the community, and other teachers
contribute to this course, During the second term, as an extension
of this part of the programme, a marae visit is arranged. In 1983,
the Hutt Valley Activity Centre combined with an Education class
from Massey University and stayed on a marae in Porirua, and in
1384 the Activity Centre combined with a Maori Language class from
Naenae Collsge and stayed on a marae near Masterton,

These marae visits have proved to he a valuable
extension to the taha Maori programme and the Activity Centre pupils

have shown an increased interest in Maori culture after such a visit.

(¢) Art and Craft/Technical: Art and Craft options are

based on pupil interest and the availability of resource crafts-
people from the community as well as those facilities which the
Centre has available. Cptions include:
screen printing, tie dyeing, drawing, painting,
bone carving, wood carving, sculpture, woodwork,
leatherwork and pottery.
These options are also available as electives within the timetable,
As often as possible skills are taught on a one to
cne basis with the assistance of volunteers from the community.
Students are expected to contribute to expenses in-
curred in their options. The principle of "user pays” is applied,

but there is flexibility in cases of hardship.
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Photograph 7 shows a student displaying some of her pottery, which

was made during the art and craft programme. |
In view of the changing employment/unemployment

situation and expanding leisure time avajlable, the development of

this aspect of the programme has a high priority.

Lunch Programme

In addition to the school based programme the staff started

a lunch programme in 1983, which operates on the four days each
week that the students are in attendance at the Activity Centre.

The purposesof involving all students and staff in a mid-day meal
are toensure that all students have at least one nourishing meal a
day, to enable the students to learn domestic skills {ordering of
food, preparation of meal, clean-up after meal, etc.) and to provide
an additional opportunity for the staff and students to meet as a
group on an inflormal basis. The addition of the group mid-day

meal has only been possible in the last year with the employment of
a P,E.P. worker at the Activity Centre. This person ceo-ordinates

all aspects of the lunch programme.

The students pay $2 each week (for four meals) and a subsidy
comes from the activities account. The Activity Centre has good
facilities and equipwment for cooking to be done and visitors are

often invited for lunch. Refer %o photograph No.8.

The lunch programme has been found to be a useful learning
experience, because all students are fully involved on a rostered

basis, in all the various duties which are associated with the meal.

Health Care

All students are medically examined by one of the Department
off Health. doctors soon af'ter they are admitted to the Activity Centre.
For administretive convenience, the Activity Centre staff arrange
for one of the medical officers to visit the Centre to medically
examine students approximately three times per year. These exem-
inations are carried out only with the students' permission. The
staff feel that it is important that medical problems, which mey not
have been identified, should be treated. As part of the health care

of students, avdiometry tests (for hearing) are carried out at the
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Occupational Health Clinic in Petone, and students who do not have
their own dentist are enrolled f'or dental treatment with a local

dentist,

At the end of each school year, or at the end of each course
module, and field trip (camps and marae visits), students are asked
to complete an evaluation sheet, It is pointed out to the students
that they are to write honest comments on the sheet (their names
need not be recorded}. The purpose of the evaluation is to enable
the staff to be able tc assess more effectively the relevance and
interest levelof the students in a particular course or field trip,

In Appendix 11 is a copy of a course evaluation sheet.

Comments from some of the evaluation sheets zre as follows:
(i) Social Skills - things learnt in programre.

"How to relate to other people”

"Talking to visitors when they come"

"Learning how to trust other people"

"Tolerating people™

"How to be more open with people"

"How to treat other people and what their problems are®
(ii) Pre-cmployment skills — things learnt in programme.

"How to work independently"

"How to cope in a job situation with difficult people

(employees }"

"aAbout interviews for jobs"

"How to work at a problem"
(iii)Correspondence School -~ "What was the most valuable part

of the progremme?"

"Being able tc work at my own pace and gel work deone"

"To be able to do my maths - I gzined a sense of achieve-—

ment"

"I learnt to do my own work because I hardly ever did my

work at ........College”

"Learning to rcad poetry"
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(iv) Physical Education - things learnt
"How to be patient when I am playing volleyball"
"I learnt baskethall tactics that help me to handle
the ball and shoot goals"
"How to get azlong with people — especially the teacher"

"T gzined more confidence in swimming”

Many of the above comments reflect a possible ilmprovement in
the social skills of the students, The staff feel that this is an

impertant c¢bjective in a2ll parts of the programme.

Although the staff endeavour te run a falrly structured pro-
gramme, this is often difficult with unfloreseen diversions, minor
or major crises which have developed with an individual or group
of students and which may need iumediate attention. There is a
fairly regular ‘turnover' of students at the Centre, which at times
makes continuity in scme parte of the programme difficelt, as in

health educaticn, Maori language, and sociezl skills.

In Appendix 10, are copies of the timetable which operated at
the Activity Centre in Terms 1 and 2, 1984. It cen be seen that
some¢ of the courses are of a moudular nature and are not timetabled
all year, for example, Maori culture, swimming, outdoor education,

and educational visits.

This chapter has been concerned with the work group element,
It has described the relationship which exists between socme of the
institutional elements of the model, (for example, bureaucratic
expectations, and community involvement), and the need of the
tenching staff to ensure that individuzl necds of the students are

being adequately met.



CHAPTER EIGHT

THE INDIVIDUAL BLEMENT

The third element in the Getzels-CGuba model is the individuel,
The model assumes that social systems are composed of perscnalities.
The people in a gschool all occcupy rolss and positions, and all have
mique needs. No two teachers or students in eny school behave in
exactly the seme wey. They have different personalities and needs
that are reflected in their behaviour,

"Individuals shape the roles that they occupy with

their own styles of behaviour.” Hoy & Miskel1 (1982)
As Hoy & Miskel2 point cut, it is necessary to know about the
personalities thet occupy the roles, offices, and statuses within
the system. At the Hutt Valley Activity Centre, the people who are
essenitially involved in the institution are the two teaching staff,

terporary worker, and the student group,.

In this chapter, two cese studies of former Hutt Valley Activity
Centre students will be discussed in depth, in order to describe in
words, the 'individuel' element with which Ted is invclved in his
daily work. Eech case study will dezl with three aspects of the

students' lives,

1. Prior to admittance to Activity Centre:

An cutline of their educaticnal and social level prior to

admittance, and their ressons for being admitted tc the

Activity Centre.

2. At the Activity Centre:

(a) Persconelity - arn outline of personality factors most
influential in determining individuel's performance,
and their peer group relationships.

(b) Performance - an outline and analysis of their per-
formance in all areas of the programme,

3. After leaving Activity Centre:

Their present status, observed changes since leaving Activity

Centre, individual's impressions on the Activity Centre.

1, Hoy end Miskel, (1682), op. cit., p.60.
2. 1Ibid, p.€0.
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METHCDOLOGY

The infaormation for the case studies was collated to cover a
nueber of people's perceptions and opirions concerning the students'
personal, socigl and educational progress since attending the Activity
Centre, Information was gained from the students' parents and
guardians, work exploration empleoyers, and from the Activity Centre

teachers,

The third part of the investigation, which was concerned with
the student af'ter leaving the Activity Centre, was essentially gained
from a semi-structured interview which the writer had with each
student and a written sppraisal which each student was asked to do.

A copy of the questionnaire is in Appendix 12, Value judgeménts
from the two Activity Cenlre teachers also formed part of this part

of the evzluatiocn.

This was essentielly a qualitative and descriptive investigation,
designed to show the personality, performance and life-styles of two
students from a school perspective. A pseudonym is used in order to

disguise the identity of the student.

The two students were selected on the basis of having completed
a full school year at the Activity Centre in 1983, and hed both left

school for five months at the time the investigation was done.

CASE STUDY

'DEREX!

1. Educational and Socigl Background

Derek is the oldest of four children, and prior 1o being admitted
to the Activity Centre he was in the fifth form at a College in the
Hutt Valley. His parents are both employed by & manufacturing firm in
a semi~skilled capacity and were described by Derek's social worker as
being "Sﬁpportive, caring psrents who are greatly disappointed with
their son's behaviour. Mr ......'s concern has certeinly been

demonstrated by his unfeiling attendence at each Court appesrance."
Derek hated home because of the pressures there and he turned to
stealing because he didn't have any money. He had problems in

communicating with his father, and he felt insecure in his family.



As his parents both worked and were frequently out in the evenings,
Derek was usually left to his own devices, He would meet up with a
group of friends and drinking alcohol and petty crime soon became a

way of life for him,

Pifficulties at schocl developed to quite a serious level in the
fourth form, and his attitude was described as being rude and arrogant,
Dearekwas frequenily involved in fights, bullying and petty thieving,
and truanted frequently so that he could be with his mates.

In 1982 he had three court appesrances for burglary, and at the
time was under Sccisl Welfere supervision and was attending community

work for previous offences.

His Soecial Worker in a Court Report stated:
"e+esohas demonstrated he is unable at present to survive in
the community, however he does have potential for better
things."
Derek was placed in Scciel Welfare custody at the Epuni Boys' Home
in Lower Hutt for three months, and amongst options which were
seriously considered for him on his discharge was long term treining

at 'Xohitere® in Levin.

As his Soeciasl Worker could see that Derek had both lesdership
and academic potential she considered a placement for him at the

Activity Centre, as a last chance.

2. Personglity and Performance at the Activity Centre
The Activity Centre staff felt that Derek had a firm commitment

to the Activity Centre from the start. He was warmly accepted by
the students, but he meintained a low profile in the initial stage.
The staff felt confident about his future and the group felt that he
had definite standards.

Within g relatively short period of being at the Acticity Centre
Derek sterted to modif'y his anti-social behaviour in the community,
but he said that he was 'hassled' by the police for the first two
months, but after four months he felt the police were no longer 'on
his back'. His parents, too,were equally relieved when the police no

longer called regularly at their home.

1ee
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Within four months of being at the Activity Centre, Derek
received the followlng comments on his School Report:

"A keen and open supporter of the group. An enthusiastic
tesm member with good lesdership qualities which...ee.o..

is learning to develop in positive ways.
«eses.has the personal qualities that would sllow him to
achieve some of his goals - he must identify these more
clearly so that he can channel his energies and ability
inte achieving these. .......shows a willingness to discuss

concerns and a commitment to following suggestions."

School Programme

Correspondence School;
His first term report from the Activity Centre indicated that
he haed definite academic ability, but that his effort needed to be

consistent rather than spasmodic for this potential to be reached.

At the start of the next school year (1983}, having completed
Jjust over one term at the Activity Centre, Derek set himself the goal
of sitting three School Certificate subjects - English, Maths and
Science. Initially he was very enthusiestic, he developed effective
work habits and & determined approach. The comments from his
Correspondence School teachers on the first half year report note
his ability and attractively presented séts. In English however,
whilst the quality of his work was socund, he had completed less than
half the number of sets which he should have done.

In the second half of the year Derek did not work at all well
on his School Certificate course, The work which he completed was
of a high quality, but unfortunately in all three subjects he did not
complete the course by the end of the year. In spite of the efforts
of the teaching staff to keep him at his studies Derek was easily
distrected into doing other things and unlike his efforts in the

early pert of the year, he did not teke work home to do.

In the Correspondence School exams in October he gained 53%
for English and Science and 43% for Mathematics. He did not spend
his time just prior to School Certificate in effective study and he

gained marks in the low forties in School Certificate.
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Derek undoubtedly had the gbility to pass all three subjects,
end it was hoped thet his need to gain passes in School Certificate
in order to increese his chences of getting a place on a Maori Trade

Training Scheme would motivate him to work to capacity.

Derek said to one staff member that he liked working at his own
pace, but didn't like the pressure of completing a specified number

of sets or having work goals set.

Art and Craft:

Derek had very definite aptitude and started tasks enthusiast-—
ically but he did not alwsys complete the task. One of the projects
which he started involved mounting matchsticks on a wooden board to
form a Maori ert pattern, In spite of spending several hours on the
project, when he left the Activity Centre the project was left in

the craft room incomplete,

Health Education:

He made a very useful contribution to the programms and in group
discussions his viewpoints indicated that he had read widely and could
give an intelligent cpinion. Derek started off on his Health Education

project in a conscientious manner, but he failed to complete ik,

Social Skills:

Derek said that he had mixed feelings about the worth of this
programme because he felt that there was too much talk. In spite of
having this opinion, Derek made a very useful contribution to the

programme, according to the teacher who took this subject.

Physical Education and Cutdoor Education:

Derek is a very capable student in physicel educetion, He has
very good motor ability and is able to adapt easily to learning new
activities, Physicel Education wes the part of the progremme which
he liked best, but he sometimes became frustrated at the fact that
most of the students performed at a much lower level than he did.
Although he had the ability to be an effective leader in team sports
he did not reech his full potential because he was of'ten reluctant

to be more vocal in encouraging and leading his teams,

In outdoor education Derek wes very enthusiastic and at the camps
he proved to be an effective leader. He was very willing to develop

his skills in outdoor education.
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Work Exploration:

It took a number of weeks for Derek to adept effectively to
this part of the programme. His initial placement with an electrical
firm he found routine and boring and his attendance became irregular.
A placement with another firm, which was invelved in doing electrical
installation in industry, was very much to his liking., Derek felt
that he was learning trade skills, and he enjoyed the company of the
people,with whom he was worlking. Derek stayed with this firm for a
number of weeks (one day a week) and then did a full one week place-
ment, as well as working for part of the May hélidays with the firm
on a paid basis. At this stage he had firmly made up his mind that
he wished to do an apprenticeship in the following year in the field
of electrical engineering, and he hoped to gain acceptance on the
Maori Trade Training Scheme. The staff at the Centre hoped thet
now that he had clearly identified his vocational goal, he weould
work steadily in his 3chool Certificate work.

3, Evaluation of Progress and Personality Changes since Attending

Activity Centre

Derek made a definite improvement in most arees of the programme
and he readily responded to the requirements of the programme., Derek
enjoyed the change to e more structured programme, but he expressed
concern about the fact that planned events did not always run on time

beceuse of other unplanned activities which sometimes took place.

In the Correspondence School Programme his leck of real effort,
especially in the latter stages of final preparation for the exams,
could be described as being very disappointing. He gained marks in
School Certificate around 40%-L5% in all three subjects, and the staff
feel sure that had he made more effort he would have passed quite

comfortably.

Derek could be described as gquite an intelligent boy whe made
definite gains in social maturity whilst he was at the Activity Centre.
He had the ability tc motivate others by "leading by example and he
showed mature judgement moat of the time. His end of year Activity
Centre Report stated:

M eeeoe3trong leadership of the group was reflected in the time

and energy he put into his role as student representative on
the Management Committee and in his willingness to spend time
finding constructive ways in which to make things work effect-

ively for his peers. A thoughtful and valusble contributien -
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always open to working with steff and for others."

Derek considers that he matured during his time at the Activity

Centre and he felt that he was able to set goals which he never

thought were possible. His crimingl offending in the community

almost ceased whilst he was at the Activity Centre, and he felt

that he was able to,and needed to, establish more clearly who his
friends should be. The students described his strengths as being

calm, easy-going, active, a lesder, cering, mature, having a good

sense of humour, trustworthy, friendly, helpful, tolerant, responsible,

respectable, constructive and outspoken.

As Derek had little effective contact with his parents, the
Activity Centre provided him with a sense of belonging, and seemed

 to represent the family to him.

A P.E.P. workerswith qualifications in teaching and counselling
who was working at the Activity Centre during part of 1983, identified
the following changes in Derek since he attended the Activity Centre:

(1) He attends regularly and punctually. He did not miss one

day that the Centre was open in the last half of the year.

(ii) He has completely revised his value system.

(iii) He is able to work relatively independently.

{(iv) He is able to present his viewpoint.

(v) He has developed leadership qualities.

{vi) He has developed the confidence to say 'No' to his mates.

{vii) He is able to make connections for himself and to see the

consequences of decisions or actions,

{viii)He is less defensive and hostile towards authority figures.

(ix) Although he hes difficulty meeting older people and

initiating conversations, he is certainly more relsxed and
at ease than previously.

(x) He has set himself educational goals and worked to achieve

these.

{xi) He no longer values violence as evidence of a person's strength.

(xii) He has ambitions and interests concerning his future.

3. Lenk, C,, Unpublished paper, 1984. -
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k. Status Since Leaving Activity Centre

Derek decided to return to a secondery school in the new scheol
yeer, as his application for a place on the Maori Trade Training
scheme in electrical engineering was not successful, Derek indicated
to the writer that af'ter four weeks at secondery school he was enjoying
it and had settled in well. Much to the writer's surprise, two weeks
later, Derek lef't school and with no fixed plans for the future. He
wag reluctant to enter the Department of Labour 5.T.E.P,.5. programme,
even though registered as unemployed, and he made only & minimum

effort to get a job, in the opinion of the writer.

He frequently called into the Activity Centre and he did not
appear to be unduly concerned about getting a job. It is to his
credit that he was able to handle quite effectively the difficulties
which he was encountering in living at home with his parents. As
far as the Activity Centre staff are aware, in the five month peried
after he had left the Activity Centre, he was involved in only one

criminal activity, but he was not caught.

Derek was interviewed by the writer five months after leaving
the Activity Centre. He felt that he had gained the following from
his attendance there.

(e} Educational:

Building up tempo for work and building up self confidence in
doing things. He felt that his performance in school work, through
the Correspondence School programme, was much better than the effort

which he made at his previous school,

(b) Socisally:

Derek stated:

"T £ind it hard to describe myself but I'll try the best I can.
With pressure coming from friends and social life I can safely
say that I've learnt to control the pressure slowly, but surely.
I've come to the point now where I've grown fairly mature and
have to face the hardest challenge of all: the big world around
me. The Centre has changed me in many different ways. Firstly,
to accept responsibilities which I could no way at all accept
before. Secondly, to self-motivate myselfwhenever I feel
negative about something that's happening. Thirdly, to treat
people with respect and gratitude mainly because they are human

too, and accept them as they are, Fourthly, fo build up ftrust
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with people eround. I found out that the reward for trust

is friendship and respect,"
Derak stated that dealing with people was one of his worst handicaps
when he came to the Activity Cenire. He now felt that he was able
to turn away from anti-sociel situations with his peers, where he

wollld previously have joined thenm.

(c) Preparation for the Workforce:

Derek said that he had overcome his shyness for interviews and
had developed the confidence to work an eight hour day. He sald that
through his attendance at the Attivity Centre, he had lgarnt what jobs
were availaeble 1o him. In spite of not having a job at the time of
the interview, five months afier leaving the Activity Centre, Darek
felt that he was able to scociglise better in the work situation and

had overcome the communiceticn gap between himself and employer.

Derek stated that the difficulties which he had to face at the
Activity Centre when he first went there were:

"If T was corrected by someone else if I said something, the

group pressure to do things in the initial stages which I

may not have wanted to do."
In response to the writer's question about hopes and anxieties which
he had asbout his present situation, Derek expressed concern gbout his
home life, and how his father was concerned about his living situation,
because he was living at different places. Derek expressed concern
about his present social life; the constant bickering amongst his
peer group and that he had just lost his girl friend as well as
losing a couple of good friends, His third concern was in trying to
get a job - which was his main hope for the future. He said that he
found it difficult to survive on $59 a week unemployment benefit.

Derek was then asked to write a page describing himself as a
person, indicating strengths, personal quelities and areas which he
felt he could improve on, He was also asked to write about what he
felt he had learnt asbout himself since leaving the Activity Centre.
He wrote:

“Since leaving the Centre, I've found that the outside life can
be pretty cruel, socielly and financially. It really is a big
cruel world out there and if the kids at the Centre want some
advice then don't leave school without a job jacked up. The
closest I've ever got to a job is a 'blow-job'. 4And even that

is hard."
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A week after this interview Derek was invitgd by the writer to
attend the Activity Centre, along with another former student, to
give advice to two groups of students - those who joined the Activity
Centre last year, and those who joined this year. It was felt by the
writer that the values which these two former students held may aessist
in medifying the attitudes and values of the present group of students
who were attending the Activity Centre. Derek told the newer group of
students:
"At the Activity Centre there are two groups; the 'shepherds®
{the students who have been at the Activity Centre for a while)
and the 'sheep' (the new students). It is essential that you
new pupils follow the o0ld pupils as they lnow the system., As
new pupils you should not try and move into the group too

fasto "

It can be seen that Derek has established a clear wvalue system
for himself, and has been able to clearly identify what benefits he
gained from the Activity Centre. Although he states that he wants a
job, it is the writer's opinion that he may be more content at the
present time to not work and manage on his unemployment benefit, in
view of the fact that he has not made the most of possible job and

work scheme opportunities which are available to him,

CASE STUDY

' KAREN

1. Educational and Social/Family Background

Karen's unsettled home background is considered to have been a

major factor behind many of the difficulties which Karen experienced
in adjusting to both the schocl environment and the type of social
life which she led as a teenager,

Karen has a younger brother and sister, and her mother and father
separated when she was nine. Karen stayed with her father and brother
and sister and soon found herself in the role of running the house.
Her father had difficulty in controlling and disciplining her. EKaren
started keeping company with people a lot older than herself and was

frequently living away from home, at thirteen years of age.



Her father sought counselling asssistance for the family and
this resulted in Karen being placed in a residential school which
was run by a church., OShe was nearly fourteen when she was placed
in this school which was located cutside of the Wellington region,

and she stayed there for nearly a year.

She returned to her father's home and attended secondary school

for her fourth form year. KXaren's main difficulties at school were

truanting; out of 169 days,Karen was absent for 84 days. The College

regarded the father as being concerned, but ineffective, Karen said
that she resented being told what to do at school and that she was

the person who initisted trouble in class,

The College referred Karen to the Depariment of Social Welfare
becguse they were concerned about her truenting and the way she was
spending her time., In addition to her truanting at school, Karen
frequently took herself to the sick bay at school - on an average
about three times a week. The school nurse said that she wes always
complaining about some illness. Karen was at one stage diagnosed as
having an sppendicitis, and aspparently when her appendix was removed

in hospital it was found that there was nothing wreng with it,

It was Karen's father who heard about the Activity Centre and
approached the Social Welfare Department requesting her referral.
(ne of the teachers at the secondary school where Karen attended
stated on the Activity Centre referral form:

"I referréd......to Sociel Welf'mare as the school had absolutely

no success in keeping......at school and hecause I was con-
cerned about what she was doing with all her free time,

particularly as she was not 15."

2. Personality and Perf'ormance at the Activity Centre

After starting st the Activity Centre, Karen gave people the .

impression that she was both self conf'ident and socially sophisticated.

The image which she projected was that she had her 1if'e under control.

Her abresiveness with the other students and her attitvde of "knowing

it all" caused her some initial difficulties with her peers.

When Karen began at the Activity Centre she moved to Petone and
lived with her mother. Karen continued toc be pre-occupied with her
ovn health problems and those of her mother. IHer mother also had
other difficulties in that she was an alcoholic and at that stage she

was not receiving treatment. For these reasons, Karen would often
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arrive at the Activity Centre late because of problems at home.
Although she felt the need to talk about her home difficulties she
appeared to be able to cope appropriately and responsibly and manage

the practical requirements of the situation. -

Keren was careful, in her initial stages of being at the
Activity Centre, to avoid situations where she felt inadequate, or
where she felt that she might have difficulties. These were
essentially in group related tasks and activities. She would coften
make all sorts of excuses to avoid hecoming invelved with the group

when she did not feel comfortable about it.

The most noticeable improvement in the initial stages of Karen's
enrolment at the Activity Centre was in her attendance. ©GShe missed

only one full day in her first two months of attendance at the Centre.

Her initial school report to her parents, after two months of
attendance at the Activity Centre, stated:

"Correspondence School:

There seems to be a genuine commitment on ....e4+....part to

catch up on some of the work she has missed this year.

Qutdoor Pursuits and Cultural Activities:

She has often not participsated due to illness, but she

expresses enthusiasm.

General Comments:

sesesssunssslas a pleasant open personality and now that she

is more relaxed in the group, should reglise her potentisel

next year."

Bchool Progzramme

(a) Correspondence School:

Karen felt that she performed better in the individuelised
programme provided by the Correspondence School because she had the
freedom tc work at her own pace. In the first term Karen did very
little work in the English and Maths course in which she was enrolled.
She was sglsc enrolled at the Petone Technical Institute to do a
course in learning shorthand-typing, but she did not show any real
commitment to the course, her attendance was very irregular and she

withdrew after ten weeks.
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In the second term there was a substantial change in Karen's
attitude to the Correspondence School programme. She became self-
motivated, and was able tc establish clear geals for hersslf and
work to attain them. Karen read widely and this undoubtedly assisted

her written expression.

At the end of the year she sat School Certificate English and
gained 65%, and had only one test to do to complete the Wellington
Fifth Form Certificate Maths course.

(b) Art end Craft:

In art and craft she developed an interest in pottery in the
later part of the year and she worked conscientiously in this part
of the programme, It was hoped that this might develop into =

Jeisure time interest for her.

(¢} Work Exploration:

Karen took complete responaibility for organising her work
exploration placement after spending five months at the Centre,
and the spent the rest of the year working at s car wrecking firm.
She demonstrated a very definite aptitude in working as a motor
mechanic, and she gained a lot of personal satisfaction from this
one day a week work placement. Xaren's boyfriend also worked at the
same place, and this undoubtedly increassed Karen's enthusiasm for
working at this firm. Her employer considered that Karen was

enthusiastic and was a good and trustworthy worker.

(d) Physical Educaticn:
Initially Karen was very reluctant in physical education. She
lacked confidence end her recurring illnesses and injuries often

restricted her participation.

She improved during the year, but she disliked applying her-
self to "physically active” gctivities. Karen did show particular

strengths and interest in the swimming progremme,

(e) Social Skills:
Karen made a pesitive and constructive contribution in group
discussion where she of'ten took a leading role. She was often able

to motivate other students and was always very direct in what she

said to people.



139

3. Evaluation of Progress and Personality Changes since Attending

Activity Centre

Karen made very considerable changes in the fourteen months
which she spent at the Activity Centre. Karen's work habits possibly
chenged because of the informal approach and less pressures and
demands were placed on her in comparison with College. She was able
to progress at her own rate and to build up her own confidence and
self-discipline. This was quite apparent in the Correspondence

School programme,

The Activity Centre enabled Karen to have 'space® to attend
to her personal and family difficulties, which were important to
her. She was able to receive assistance from both the staff and her
peers and to Increase her self-confidence in dealing with peﬁple.
By the end of the year it was quite clear that Karen was setting high
standards in discharging her duties around the Centre and she was

of'ten able to take the initiative in motivating her peers,

Karen's end of year report from the Activity Centre stated:
"eiessls a pleasant pupil and shows mature judgement. She
has a tendency to become impatient with herself and others,
but she is improving., We are very pleased with the
conscientious ef'fort which she makes in all parts of the
programme, and she should be a very positive asset tc an

employer.”

Karen maintained a steady relationship with her boyfriend,
who was twelve years older than her, during the time she spent at
the Activity Centre. She moved into a house to live with him during
the year, with the support and approval of her mother. Karen spoke
openly of her desire to have a baby, and the staff at the Activity
Centre discussed the consequences with her of this course of
action. She became pregnant during the latter stages of the year and
was delighted at the prospect of having & baby. She continued to
attend the Activity Centre, but she was careful in most activities,
especially in physical education, not to extend herself, because she
was afraid of having a miscarriage. 8She sat her School Certificate

English exam when she was four months pregnant.
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Five months after leaving the Activity Centre, the writer
interviewed Karen at her home, to gain iﬁpressions on the fourteen
menth period which she had spent at the Activity Centre. Kearen at
this stage had & baby who was three months old., Karen felt that
she would not have sat School Certificate had she not had the
opportunity of studying for this at the Activity Centire. She felt
that she was now able to get along better with other people, and to
help fellow students with their problems. She stated that she hed
learnt "to keep her mouth shut" when this was necessary, and to

realise that she was not the only person who had personal problems.

In discussing with Karen what improvement she had made in her
social skills whilst at the Activily Centre, she wrote the following
comments: '

"Since I've been at the Activity Centre I think I have learnt

to be more tolerable and patient about things, I am more
trusting than before. I can get on better with people now,
but I still need to learn to control my mouth. I find now
that I can understand other people better and can relate to
people much easier. More importantly, I believe in myself,
and that I can do almost anything if T try, whereas before

I wasn't good enough or didn't think I was. I've also learnt
to control myself and my temper and that you have got to take
the good with the bad," '

The writer discussed with Karen her work explorstion placement.
She said that she soon realised that the working life was more in-
volved than she first realised and how important it was to keep to
the standards which an employer reguirei, as far as getting to work
on time was concerned, and completing tasks which were given to her.,
Karen enjoyed wovking with cars and the work placement led to her
getting a holiday job with her ’work exploration' employer. She said
that, had she not had 2 baby, she would have endeavoured to get an
apprenticeship as a motor mechenic, and that she still hoped to work

in this field at some time in the future.

Karen felt the most difficult situation which she encountered
whilst zttending the Activity Centre was an incident which oceurred
early in her last term at the Activity Centre in which she was rude
and zbusive to a swimming pool receptionist when she was on & school

trip. She said that she very much regretted the embarrasswent whieh
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she caused the other students, which was precipitaeted by her being

in a depressea state on the day concerned, Karen indicated that

she was disappointed at being unable to participate in some of the
P.E., end outdcor education activities, such as basketball and volley-
ball and being unable tc go to the Activity Centre cemp, when she

was pregnant.

¥hen asked what advice she would give to new pupils entering
the Activity Centre, she said:

"Be yourself and don’t try to impress other people.”
She spoke on this issue, in more depth, when she was invited to

attend the Activity Centre and meet pupils who had recently joinegd.

Karen's mgin expectztions were that her beby lives, and that
she would like to gain some more School Certificate passes, and get
a motor mechanic apprenticeship at some future time. It was also her

desire to own her own house.

The concluding comment which Karen wrote in her self-gppraisal
perhaps sums up the overzll progress which she made whilst at the
Activity Centre:

"I think my main strength is being able to listen and under-

stand gbout other pecple and their problems, which makea me
feel better. I think the Centre is werthwhile to other kids

who need to get their ‘act' together - it certainly helped me."

These two case studies describe two studenis of different
perscnality and background, and they help to illustrate the individual
element of' the model, which this study is based on., Both of these
students could be said teo have made definite progress at the Activity
Centre in & number of areas. They have definite velues and they both
acknowledge the influence of the group at the Activity Centre in
assisting them to make changes. They regard themselves as being both
better and happier pecple.

Both of these students have adjusted and integrated so that they
could fulfil both the nomothetic or institutional requirements of the

Activity Centre and the idiocgraphic or personal requirements as they

apply to them. As Figure 3, in Chapter Five, indicates, the extent

= 7
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of congruence of expectations and needs depends on role expecta-
tions {of the institution) and personality (of student or staff
merber ). Tt could be said that the progress which both of these
students made was because the Activity Cenire helped them to meet
their needs, and they fulfilled the expectafions of their role at
the Centre. In addition, the leadership-followership style (refer
to Figure &) at the Activiiy Centre, appeared to be appropriate

to the needs and disposiltions of these twc students.



CIiAP ZR NIKE
CCNCLUSION

Activity Centre applying Lhe Getzels Guba sovial systems model to
crgonise the data which had been collected. The research was essenti-
ally concerned with the orpanisalion and manzgemeni of the Tentre,

The model cutlined in Figure | and modified by the writer {refer
+

to Figure 2), proved to be suiiable For the research task, in under-

teking this study.

Adctivily Centre studenis, as a grcup, are highly delinquent, and
they present severe behaviourzl problems both at schocl and at home.
These students are impulgive and have great difficulty in conurolllng
their feelings of anger osnd they express their frustration through
their behaviour. In an Ativily Centre, the challenge iies in help-

ing them find more constructive ways of expressing their feelings.

The Hutt Valley Activiiy Centre is a smell unit dezling with
studants who have severe behavioural problems at school, and often at
honz,  The reality of daily life al the Centre, dnvolves Ted in most
aspects off the three elemants of the model which have been described.

The institubional element of the sctlvity Centre has been des-~
crihed in terms of certain roles and expectations, which are crganised
to fulfil the goals of the syscem. There are certain imperative
functions that nee2d 1o be carried out in certain routinised patierns.
Tiwese functions - governing, educating, policing, for example - may
be said to have become "institutionalised” and the agencies established
Lo carry oub these institubtionalised funcitions at the Activity Centre
may be Sermed "insiitutiong”., Tne bureaucratic dimensions of the
Activiiy Centre, which iacliude rules, regulatlions and policy, can be
regarded as ong of the institutional elsments of the systems model
which 15 being utilised.

The development of the Activity Centre is of pariicular signifi-
cance in the 'institutional element’, in shewing the bureaucratic
involvement from the Depariment of Education, Naenae (ollege and con-
trivuting agencizs and departaents. The current system of administra-
tive control and stalfing hius developed over the elght year period the
Activity Centre has been in existence, and more espeeially in the period

since 1978 when the Centre gained official recognition frcm the Departi~
ment of Education.
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The Activity Centre is accountable to the Principal and
Bourd of Governors of Namenas College, with a Management Committee
providing the necessary suppert in terms of policy and administra-
tion, As with any state school, the Activity Centre is also
obliged to fellow certain regulations and procedures, for example,
admittance of new students, Correspondence School enrolments,
approval of overnight field trips, employment of relief teachers,

ete., which have becn established by the Departament of Education,

The Activity Centre is siaffed by only two full time teachers
with s small amount of ancillary assistance. This involves both
the Director and assistant teacher in carrying ouv a diversified
range of  administrative and professional duties. The present
job descriptions, including that of the P.E.P., worker, were developed
on a consensus basis, by discussion, trial and evaluation, The
lack of a permanent administrative assistant places an added burden
on the teaching staff, which at times means a compromise on the time

which they would like to spend on duties of a professional nature.

In Chapter Six, the section 'School and Community'describes the
variety of Government and community agencies which contribute in a
variety of ways to professional decision making, resources and the
educational programme at the Activity Centre, A close liaison is
maintained with parents snd guardians of the students, and they are
expected to be actively involved in the educational progress of their
children, There is a coasiderables amount of input.from the externel
environment (beyond the Activity Centre) into the Centre, in terms
of students, materials, information and cultural values. These un-
doubtedly af'fect policy and deecision making, The Activity Centre
hopes to return to the environment {the community at lerge), students
who are better educated, socirlly adjusted and better prepared for
the work force. Becauss of the exchanges, which the Activity Centre
makes with the environment, it could be regarded as being an ‘open

system.'

The.second element of the model is the work group which has
becr: deseribed as being the dynamic relationship between bureaucratic
role demands and individual needs. The work group element at the

Activity Centre comprises the staff and students.
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The cemposition of the group has been described, and based on
two empiricelly based research projects which were carried out at
the Activity Centre. Some of the expressed values and attitudes of

a general nafture and on health and illneas are described.

An important organisational procedure which has been developed
{to maintain group cohesiveness, a feeling of personal integrity
and self respeci),is that students are involved in some of the
decision making, and there is an emphasis in the programze on cater-
ing for individual needs and differences of the students, where

possible.

There is a firmly established criterie for admission to the
Activity Centre, and the selectvion of students who meet this criteria
involwves a fairly structured process to ensure that students who are
aimitted to the programme will be able to co-operate with the group
and will benefit by attending. Assessment of students' progress is
done in a variety of ways, to aid the staff in decision making, to
motivate students and to convey information to parents, guardiens

and prospective employers.

The Activity Centre programme has been described as being
orientated towards a programme of ‘education for survival'. It covers
a diversified range of subjects,with a strong emphasis on practical
activity in each. Whilst the programme is structured, there is a
degren of flexibility which is built into it to ensure that the
individual needs of each student can be met. The Activity Centre
stzff, in consultation with other people, have a considerable degree
of autonomy in deciding on the nature of the programme and how it is

to be administered,

The third eliement in the Getzels Guba wmodel is the individual
element. This comprises Llhe different individuals in a group;
their personalities, the way they shape the roles that they occupy,
their ne2ds and expectations. This element was illusirated by repori-—
ing on two in-~depth case studies which the writer did with two former
students, This investigation described the personality, performance
and life style of the students, including their reflections {ive

months after they had left the Activity Centre.



RECOMMENDATIONS FOR THE FUTURE

As a resuli of this investigation, some recommendatians for
improving the administration ani management of the Hutt Valley

Activity Centre are proposed.

1. Staffin
By overseas standards, and in cooparison with other Activity

Centres in New Zealand, the Hutt Valley Activity Centre is grossly
under-staffed.

It is recommended thai .5 of a teacher, on a part-time basis,
be appointed, and that ancillary and clerical assistance be increased

from 10 hours te 25 hours weekly.

2. Buildings

At the present time the Activity Centre has insecurity of tenure
of the building which it occupies, as the lease expires in Hay 19385,
There is an urgent need for the Department of Education to ensure
that a long term lease on the building is negotiated with the land-
lord, the Y.M.C.A. National Council, with a view to purchasing the

building.

3. Professional visiss by staff
The Activity Centre stsff are professionally isolated from having

contast with other people involved in special education,

It is recommended that the Department of Education allows the
Activity Centre to have a time allowance of up to eight days per
annun,to engble the stafl to visit orgenisations and departments

which are related to the Centre and its students.

4, Travelling Expenses
The Hutt Valley Activity Centre serves a large geographical

araaz, including Wellington, the Hutt Valley and Wainuiocmata, which
involves the staff in travelling large distances in any week, to
supervise student work exploration placements, to make home visits,
travelling to Naenae College and cther pleces for administrative
purposes, in addition to transporting the students on educational
visits.

It is reccumended that the Activity Centre van running costs,
which are at present funded by student and staff fundraising, should

be reimbursed by the Department of Education up to 1,000 kms. per term.
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Travelling expenses, which the Activity Centre staff incur in the
use of their own vehicles, should be increased from 400 kms. to

600 kms. per term.

5. lianagement Committee

The Management Commities does not adequately represent the
present level of community involvement in the Activity Centre.

t is recommended that the Management Compittee should be
increased %o enable reprecsentation from the following groups;
Department of Social Welfare, Psychological Service, secondary
school guidance counsellors in the Huit Valley, Youth Aid (Police)
and Kaori Educetlion advisory oificers., It is envisaged that these
people, as well as the present people on this Committee, would meet
once a term, Its functions would be: (i) to receive and comment on
reports from the Director and possibly from members of the support
services, (ii) to maintain general oversight, and {(iii) when
appropriate, to help stimulate interest and involvement in the
Activity Centre'’s work throughout the local community.

The present core committee could meet twice a term, and its
functions would be:
(i} To maintain regular professional and administrative over-
sight of the Activity Centre,
{ii) To attend to bureaucratic details, such as financial manage-
ment end liaison with Naenze College.

(11i) To receive and comsent on a report from the Director,

Suggestiocns for Future Research

As & result of this study, the writer was able to identify two

arezs in which further research could be useful:

1. A follow-up on Activity Centre siudents, two years after they
1l=f1 the Centre. The research could be designed to focus on
the students' present and future educational and occupational
goals, self concept, and extent of offending in the comnunity.

2. In view of the limited resources to cater for New Zealand
secondary school students whe are suspended indefiniteliy from
school {only ten Activity Cenires), it would be useful to have

reliable data on the extent of this problem.



The Hutt Valley Activity Centrs in its relatively short
peried of development has established itself as being a viable
aiternative to a mainstream secondary school, in catering for
the needs of a small group of disruptive students. Its effective-
ness could undoubtedly be improved if there was an increase in

the resources which have previously been described,

148



APPENDIX &4

APPENDIX

APPENDIX

APPENDIX

APPENDIX

APTPENDTX

APPENDIX

APPENDIX

APPENDIX

PENDIX

R

L)

oA

-

10

kR

12

. Lo D}

A
APPENDITED

Stuffing of Aolivily Centres
Job Desciidptiions
Azsessment of Ditudent Atiitudes
Relerral #orm
Frocedure Check List
tudent Agreement
Term Assessment
Work Exploration Assessment
End of Year Award
Timetables
Student Evsaluation of Course

Personal Evaluation by Former
Students

Activity Centre Prospeciuses

o U
- L o]

-l

177
172
180

162

184
185

)



Ao
- i 50

APFENDTX

STAFFING OF ACTIVITY CEHTRES

The fellowing is the staffing establishiment of Activity Centres in
New Zeaiand as at 30 Hovember, 1983.

This paper has been written to point out the fact that the staffing provisiorn
at Hutt Valley Activity Centre is considerably lower than the other Activity
Centres.

1. AUCKLAND

2 full time teachers {Director on a P.R.2j
20 hours per week, part-time teaching (shared by 2 teachers)
5 hours accilliary time ailowance per week

1 i It

4 hours administrative

2. PAPEKURA
2 full time teachers.(Director on & P.R.2)

12 hours part-time teaching per wesk
124 hours adminisirative assistance

3. HAMILTOK

2 full time teachers {Diractor on a P.R.2)

15 hours ancilliary time per wesek.

4. NAPIER

2 full time teachers

1 part time teachers {4 haif days per week
1 teachers aid - 5 hours a week

1 clericel assistant - 10 hours per week

‘5. AKINA. {Hastings)

2 full time teachers {Ko P.R. Pest) and one of these teachers has been_
classified as a relieving teacher, since the centre opened on an officisl
basis in February, 1921, . S

25 hours per week {except for holidays) allowance to cover administrative
and teacher aid assistance.
. 6. MANAWATU {Palimerston North)

2 full time teachers {No P.R. position)
25 hours per week administrative assistance



7.

CHRISTCHURCH

2 full time teachers (Director on a P.R.2)
20 hours per week zncilliary assistance

DUHEDIN

2 full time teachers {Director cn 2 P.R. 2)
22 hours per week anciliiary &ssistance

HUTT VALLEY

2 full time teachers, {Directoer on a P.R.2)

10 hours per week of which 5 hours per week is retained by Naenae
College to cover the administration work done for the Activity Centre.

N.B. No other Schoot Board which has an Activity Centre under its
control retains any of ths ancilliary allowance to cover the
administrative work which they do for their Activity Centre.

COMMENTS

(1)

(11)

{1i1)

It can be seen frem the above objective cutline, that with the exception
of the Hamilton Activity Centre that the other Activity Centres have
approximztely a 30 per cent better staffing allowance than the Hutt
Valley Activity Centre has.

The Hutt Valley Activity Centre accepts pupils from a1l over the greater
KWellington area as we are the only Activity Centre in the Kellington
region. At present the Centre nas pupils on the roll who reside in
Upper Hutt {3 pupiis; Wainuiomata and Newtown, Wellington. The effect

of this is to invoive the Hutt Yalley staff in a Yot of travelling time
to supervise the weekly work exploration days, as well as making home
visits, when thesz are necessary.

In addition, the Centrs receivzd more than 20 referrais for admission
auring the first 2 terms of 1583. This resulted in a considerabie
amount of time in processing &pplications. It is in this aspect of the
vork especially that &d dministrative assistance is required.

The effect of the tack of @ regtistic time 21lowance to cover teacher
aid and administretive duties is that fer too much time is spent by the
iwo teachers at Hutt Velley Activity Centre in doing these duties often
at the expense of professional involvement with the pupils.

have tea breaks and lunch breaks, when
om and be free of pupil contact as 1in

Staff at Activity Centres 45 not
Fro
fficult for an Activity Centre staff member
an
b
ar

they can "escape" to ths s
& mainstream school. It i
to be absent ever cduring ¢
cenerally feli that there nm
throughout the dey whern pupi

ch hour, for a few minutes, as it 1is
two staff on duty at all times
e in attendance.

1:?1
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{iv) In view of the above facts I would tike to reguest that our Managemsnt
Committee gives serious consideration to setting up & sub-committee consisting
of senior members ¢f the Board of Governors and cur Management Committee
to press for the foilowing changes te our staffing schedules.

OUR ANCILLIARY STAFFING RE IKCREASED FROM 10 HOURS PER WEEK TO 25 HOURS
PER WEEK. THERE BE AH ADDITIORAL TEACHER APPOINTED ON A .5 BASIS.

NB. It is interesting to note that the Manzgement Committee made
the sere recormendation given above to the Regional Superintendent
of Education on 2% November, 1983. A similar request is recorded
in Managemenl Commities minutes on 19 March, 1981.

GRAKT C JOHES
GIRECTUR, H.V.A,

12 February, 198

-
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APPENDIX 2

HUTT VALLEY ACTIVITY CENTRE

JOE DESCRIPTION

POST - DIRECTOR:

SPECIFIC OBJECTIVE

To ensure the smooth running of the Centre - te maintain stability and

a good 'teaching/working tone' by supporting staff and encouraging

pupils.

FYEY TASYS

a) Responsikle for administration and management of Centre and
to make reports where necessary to the Principal and HV Centre
Management Committee. '

b} Supervise the academic programme and link with the Correspondence
Scheool.

c) To develop professicnal leadership of Centre (aid with developing
Yconsensus" views) for the henszfit of pupils in Centre.

d) To maintain a close liaison with Naenae College and other
Colleges in the area: Government Deparitments (Police, Social
Welfare, Maori Affairs, Psychological Service}, Community
organisations, and reprecent the interests of the Centre
where necessary.

e) Manage the Centre's financial budget and gain additional finance
as reguired.

) Tc maintain discipline and to develop a good *'learning climate!,

g) Providing additional suitable auxiliarv people (in consultation
with staff) tc enrich the educaticnal procramme cof the Centre.

h) Developing good public relations.

i) Evaluating instruction: planning, instrumenting, organising and
implementing procedures for data gathering, analysis and inter-
pretation, and decision making for improvement of instruection.

3) To always be prepared for CHANGE and the UNEXPECTED.

SPECIFIC CURRICULUM RESPONSIEILITIES

i)
ii)
iii)
iv)

v)

Educational visits

Correspondence School work and other academic teaching on an
individual basis

Physical Education
Health Education

Group meetings

SHARED CURRICULUM RESPCNSIBILITIES

Environnental education

.
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SPECIFIC WELFARE AND ADMINISTRATIVE DUTIES

1.

Pupils' Health

Dentistry

Medical examinations

Vaccination

Psychclogical testing (where necessary) and link with

Psychological Serwvice

Educational Visits and Trips
Organisation)
Planning }
Budgeting, funding

Notices and parental permissicn

accommodation, travel, egquipment

Egquipment/Materials

Inventory of current equipment

Recording of new egquipment -

hApplications for and ordering of new equipment and stocck catalogues
Insurance

Maintenance
Buildings

Heating and lighting
Equipment

Cleaning Contract .
Link with College and allocation of finance

Finance

Supervision of accounts, liaison with College administrative staff
Application for reimbursements

Allocation of funds

Supervision of order book

Application for special grants

Correspondence School

Enrolments

Liaison with Correspondence School

Supervision of pupils' work

Packaging of sets

Recording when completed

Return and collection of work to and from Correspondence School
Fees

Evaluation of pupils' individual progress

staffing
Supervision of permanent/part time/temporary/PEP workers

Special allowances

In-Service training/workshops
Instructional leadership
Liaison with College

SHARED ADMINISTRATIVE RESPONSIBILITIES

Liaison with pupils' parents, social workers, Psychological Service,
Youth Aid and other people who are professionally associated with the

pupils.
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HUTT VALLEY DCTIVITY CENTRE

JC2 DESCRIPTICN

POST =

SPECIFIC OBJECTIVES

To asgist the Director in the smooth rumning of the Cantre — to majintain
stabllity and a good *‘teaching/working tone' by working with other etaff
and encouraging pupils.

¥ET TASIS

a) Asgist with the educational programme which pparates at the
- Centre and take reoaponsibllity for cexrtain areas of the programme.

b} To mggint with ce: _2in administrative tasks which are detailed
below:

c) Aasist in developing good public relations.
a) To always bs prepared for CHANGE and the UNEXPECTED.

SPECIFIC CURRICULDM RESPONIIBILITIES

1} Ffocial gkilla prograrma
i) Pupils? Work Experience and Pre-Employmant skille programme
111) ATt and Craft and Technical sducatlion

SHARED CURRICULUM BESPONSIBILITIES

Environmantal esducation

SPECIFIC WELFARE AND ADMINISTRATIVEZ DUTIES

1, Admiscions /Referrals
Contact for raferrals
Liaimon with mgancies
Interviews
Testing
Roll - nonitor attendance .
Personal files
Reports

2. Transport
Pupll travel and relsburgemants
Teacher mileage and allowsnces for Collasge Counsellor and
for work exploratlon:

3. Tehicle
Haintenance
Garaging
Clasning
Allacation of use
Miloage log

4. Eguipepent/Matexials
Etorage

.-.-2
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Cleaning Contract
Rostaring of puplls

Work Exploration

Interviews, counselling

Contacte with employers and public relatlons
Visits to pupils cn the job

Reaports from employers

wark exploration follow up

Cantre Library

Ordering new booke, periodicale, echocl departmental and
agaency publications

Haintenance of books

Correspondence School -
Acadomic testing of pupils on admission

Finance
Fundraising

BBABRED ADMIMISTRATIVE RESPOHSIBILYITIES

Liaigon with pupile’ parents, soclal wuarkaers, Peychological Servica,
Touth Rid and othar people who are professionally associated with the

pupils.



HUTT VALLEY ACTIVITY CENTRE

JOG DESCRIPTION: FPEP WORKER

KEY TASK

To assist the Activity Centre staff in carrying out newly created
tasks as specified below - designed to increase the effectiveness
of the Activity Centre. -

QUALITIES WEZDED

1)

2)

3)

The applicant should preferably be professionally qualified
ejther as a schocl teacher, community worker, or social worker.

txperience and/or the aptitude to carry out community work of
a professional nature and te have the skills necessary to carry
out a research project on the Activity Centre.

The applicant would need to be a warm and outward going person
able to relate easily to people, to adults, and to maitadjusted
adolescents.

QUTLIRE OF DUTIES

1) To carry out a research projact investigating the effectivenass
of aach area «f the school programme.

2) To prepare and gather resources for setting up & new art and
craft and technical project.

3} To investigate the possibility of setting wp of temporary foster
homas for pupiis in a serious crisfs situation at home and to
form a close liaison with Social Welfare Departmsnt and other
comnunity agencfes.

4} To set up & remedisl reading resocurce facility.

RESPOMSIBILITY

The applicant would be responsible to the HManagement Committee of the
Activity Centre, through the Director.
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JOB DESCRIPTION —~ PEP WORKER

ADMINISTRATIVE ASSISTANT: As currently registered with Departmant

of Labour - o

FEY TASKS:

To assist with some newly created professional projectg and to asaist
with some speci{fied administrative tasks which ars essentially newly
craated,

The basis of these tasks, in order of priority, are:

1)

2)

1)

B.
1)

2}

3)

To endeavour to keep within PEP worker guidelinee &s defined by
Department of Labour and to avoid teaching duties likely to
conflict with PPTA policy.

To meet the needs of the pupils and staff at HVAC, within the
duties which are specified balow.

Professional duties

To be involved with an empiriecally based evaluation on tha
affectiveners or otharwise of the current structure, policy
and programme of HVAC.

NE: With reference to above task:

The eyrnopsis for this task will be drawn up by the Director,

but in consultation with to ensure that objectivaes
of the study are met. The Director will be javelved in a mwmall
part of the evaluation, but in consultation with

who will carry out the major part of this study. Thie task
would be carriad out essentially on work axperience days, and
after 9 December, and at othar times where it does not conflict
with other Bpecified duties,

To take responsikility for the dadly lunch programmae but in
congultation with the teaching staff, and within an agreed
framework of the finances and inveolvement of other people, etc.

To maintain and update the careers resource material and
disseminate Infoxrmation when reguested.

To adrninister educational and other teats to pupils on an
individual basis, provided this does not conflict with PPTA
policy. (To be checked).

Administrative Duties

Maintain the library: record new booke, repair cold books, keep '
library tidy, oversse books which have bean issuad. .

Arrangs for pupils' dental visits and madical examinations and
follow up treatment where necassary. Xeep records in pupils'
files.

-

Request the brown enrolment cards framn previous ischocls for &ll
pupile once they have completed thair probaticnary period.

000-2
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Aasist teaching staff with miscellanecus administrative matters
on two afternoons per week at times to be decided; esgentially in
connection with the above and our link with Naanae College.

Allocation of time to duties

An approximation of expected time allocation would be, in Term 3:

.3 time to lunch programme and related administration
{approx. 10 hours par week}

.25 Evaluation study (approx. 9 hours per weak}

+25 to developing resource material for teaching staff, and to
assisting pupils on an individual basis as detailed above.
(approx. 2 hours per week, Nowday/Prigdayi ™ T /'77;,3

.2 Time to administrative %tasks {approx. 7 hours per week)

Bours - 373 per week as laid down by Department of Labour. Glide
time may be worked. —
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ACPENDIX 3

HUTT VALLEY ACTIVIYY CENTERE

AGSESDELENT of STUDENT AlrITUDES

Personal Profile

A e A b i A FA sl i e e e B s A Bk e i e P e ot S o o o R T e Pt e R e - e

Length of Time at Activity Centire

Health Problems

At R o o i PP ke, W i T o e ik e e e Ak A e B s (e T o T ks B o e o ol W b sk Bk b . s e Skt g e sl

Expressed Values

What efflsect has the Acliviiy Centre group had on you?

Since arriving at the Activity Centre have you noticed any
change in your behaviour from the previous secondary school
which you attended?

(a) At the Activity Centre.

(t) At home,

How did you relate tc the previcus people who yeu might have
encountered?

{a) B8econdary Schocl teachers at your last school.

(b) Soccial Workers.

160
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(¢} Police.

(@) Other professionzlsz e.g. Psychologists, Family Counsellors.,

What problems are treubling you most now?

Where do you expect to be this time next year?

{a) Still at the Activity Cenire?
(t) Bsck in a mainsitrcam secondary school.
(¢} In full-time employment,
(@} On 8.7.E.P.S. or =z similar 'wourk skills'® programne.
e) Unemployed.
p
(f) Don't know.

Comments.
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HUTT VALLEY -CT1VITY CENTRHRE

B.vy..C USE GHLY REFERRAL FORI:
Rl Form Hec'd : Date of Ref:
Interview Time Referred By
Name aob 19 snEgerIrs, Mths
~ddress vhe nin, Family Doc., AV IREIN
achoel kMost wecently ~tlenced _ Class iHecent Test Resulls 1 .aT R UNE:
. Burt
Living oitu-tion: .1 Hore [l sith welations Foster placement._ | Family Home __i Cther |
Total ..ttendance 5rd 4th S5th
Regular attenduonce: Yes/No.
Family Hembers Siblings Other siranificant adults in House hold,
et e e e e e e e e e e e e T et LT
Name hge Relaticnship Ethnic’ Group Occupation ihere employed

Natural Parent 5tep parent

b = i i —— Nl em Mmool b et ek am s ot a4 4] 0 b 4 A e R e e womom o= o o= - —
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School Hislory

{utline of particular incidents and previous nistory which led to

Reusons for Referral. { Relerral. I .
sclion and pifecls Tasen 1n School: Effects
Frincipal scCtion
i
AP S
Jeans




mCtion

bffecis

cuidance Counsellor

Class Roow Teuchers

siltn rarerts

Involvement with Farents 3

{Underline)

Concerned, Supportive, disinterestied, ineffective, antaponistic
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FPlease circle ai:d comment on behaviours
that relate to the student.

Child's acility to get on with adults:

A B C 1) E
Very Iriendly, icsitive Hot marked Not wvery gocd, Strong dislike,
gets along centact, but either way. cool, impertinent,
very .ell, not very warm, hostile defiance,

Comments:

Child's wiility to £el on with peers:

5 B C b E
Very Iriendly Fositive Hot marked Hot very good, Strong dislike,
sets along contact, but either way. cool. much conflict
very well, not very wsrm, and fighting.

<oinments

Child's depeadency on teacher/peers (soecify if diiference) for help/attention:

£ [

I . A J . P . -
Very indeperi- Gets along on Like most Inclined to Constaat dewunds
dent arwl his own most normel peers, asii for nelp/ for helo/
resourceful. of the tiue, : attention, atteution.

Comaentis:
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tFleawse circle and comment on behaviours that
relale Lo the student.

Chilld's usuul place in the peer sroup:

n B C ) L
Leader accepted memper, dun-of-the Ralther ipnored, loner, refecled,
positive will wember, passive follower,

Commenys:

Child's uvwn atlitude lowerds others (speciiv ii dilference «dulls versus peers)

- o o iJ i
veels nijhily Feels reasonably Hot marked Feels scmewnat rfeels very
soclable, soClable, cithier may. shy. shy or with-
drawn.

Commenls:

Cnllid's wiilily Lo accepl his shere of responsibility, such s tidiness, claSsrocu
roulliies, bowework:

" B C W . ju

L=
Cau lie i elled Aespons:izle #Hot marwed Aalher irres- cannot e
ornt at «il most ol tne cltiier way. ponsible most relied on
Limes, time, _ of itne time, at any Lline,

couments:
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Flesse cirle and comment on behaviours
thi:t relate to the student.

7 Cniid's cure .1 property belonging to the school, others, wud himseil,
s B C ) D E.‘;
Meticulous Fairly careful fiot marked ilather careless quite destructive
most of the elther way. occasionally purpus=lully,
Lime, - destructive,
Comtllenls;
B.  Demonstrates self-confldence:
A B C D L

Highly self-
confident.

Jues not
impress either

Reasonubly self-
conf{ident wost

Somewhat un-
sure of

Hipghly lacking
in selfconfidence

of the tiwme. wWay. self most of
the time,
Couments:
Ye Child's pgencral wood or feelings of happiness:
A B C U E
AlwWeys happy. Usually Mot warked somewlat Counsistlenily

Comments:

contented.,

either way.

unnagpy most
of the tiuwe.

and matrhedly
untiappy.
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10.

11.

12,

Child’'s diszlay of

blewse circle and comment on pehaviours
that relate to the student,

anxiety/tension/apprehenion:

S
nlways cali,
yulite
uni.erturbuvle,

Comments:

D C )
heasonably calm Not marked Inclined to
moat of Llhe elther way, be tense most
tiue, of the tiume,

Child's o neral pace in lifa:

H
slWoys very
active,

Comments:

B C D
easonally nol marked Somewhatl
active nost eilther way. sluggish nust
of the btime, of the time.

Child's control of temuer;

24
nlways hos
complete control
over temper,

Comfnents:

B C D
Usually able to Not marked Inclined to burst
control self, either way. out when

provoked,

L
Consistently
highly-strung,
Very wnxious.

E
Alwoys bighly
lethargic,

E
Freyuent un-
warranted and
uncontrolled
outbursts,
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-t
L

Flease circle and couwiment on
ithat relate to the student,

behaviours

Child's reoction to fell stress - such as fuilure, criticism, rejcection, disagreement

i1
ocews Lo Lhrive
ort 1l; wances
chilld stronger
raether ihan
weanel',

conin:nts;

B c
Usually able 1o Not marked
absorb stress, eltier way.
not ecsily
put out.

.

o)
inclined to feel
hurt and Laiken
aback, but does
not go to pleces,

Chiiid's abilily Lo think rationally, clearly, «nd seslistically

Yery clewr and
realistic,
highly.,

COmen LS

B <
Reaionably clear Not wmarked
and realistic either way,
most of the time,

)
Inclined to Le
raivher icrationzl
and unrealistic.

o
Cannaot toleratle

it, goes to

pieces, reactls
strougly e.p. panics
vlows up,

"
Highly irrational
and Llzarre
thoughits,

oL
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rlease circle .nd cowmnent on behaviours
thal relate Lo tie student.

Child's upplication or ability to concentrate on given tasks, follow Lthem through, and
finish fhem:

£ B c (o] )
applicotic 1 ex- application Nol marked application Aapplication nil,
cellent, works reasonaivle, either way. rathier poor, nighly overactive
well, even under little restless, aclive and dis-
trying conditions. supervision. distractible, troctible,

Comnenls:

Child's use of free time or informal activities (specify if necessary):

A B C o i

Organises self Usually occuples WNot marked ot pood at Cannot tolerate
and otbers in self reasocnably elilher way. crgunising free free tive, ig a
constiuctive constructively, tine, needs wenace Lo Lhe
azctivities, supervislio, entire sroup,

Comments:
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wLren:ths

ncadeinic =

liiterests

Sporls

ceSonul

Is the school able to identify fauctors in the followiny areas that are causing concers to student/schol/
verent,

ac.Le:
School;

s e osonal:



172

agencies Involved and sorkers ilame (if known)

Jepasrtwent of soclial wellure

Child and Fandily

Youth anid

r5ycCty, Services

Training Cflicer

Visiting Teacier

Yoluntary «~gencies

tlease stute eg

Catnolic 5.5,
..l.'t;].l.o(.“-ll -’3‘0-_.;0
i T'es D aise

Girthrignt
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Interview

Commenis




HUTT VALLEY ACTIVITY CENTRE
Whiti te Huarahs

STUDENT AGREEMENT

NAME

AGE years months

I AGREE to follow the conditions below while I am attending the
Hutt Valley Activity Centre -

1. I WILL follow all instructions which are given by staff.

24 I WILL be pleasant and considerate to the staff and other
pupils and especially to visitors.

3. I WILL attend the Centre each day and be on time, and will
advise the staff if I expect toc be late or away on a particular
day.

4. I WILL look after Centre property and will respect all property
which belongs to other people.

5 I WILL take part in all activities and will make an effort to
perform to the best of my ability.

6. I WILL attend work experience every Wednesday.
s I WILL NOT leave the Centre grounds without permission.

8. I WILL NOT swear or use insulting language to other people when
I am at the Centre.

S, I WILL help with cleaning duties and will do my jobs properly.

105 I WILL bring my lunch mcney on time and do lunch duty when it
is my turn,

I UNDERSTAND that if I break this agreement, my future attendance
at the Centre may need to be reviewed.

SIGNED DATE -

U1



APPINDIX 7

TERM REPORT

NAME

CORRESPOMGEMCE SCHOOL SUBJECTS

HORK EXPLORATION

HEALTH EDUCATICH

SOCIAL SKILLS AHD PRE-EWPLOVMERT SKILLS



EMPLOYEE:

—
¥

P T

=] o\n P N

DATE :

IMPLOYER:
(¥hen answering questions please underline the enswer that applies )
Did I go to Work Experience? Yes/No
Did I arrive on time? Yes/No
Any hessles getting to work on time? Yes/No
Did I work until my finish time? Yes/No
was I working - or my own/with a group (underline )
Did people make me feel welcome? Yes/No
Were there any people I found hard to handle? Yes/No
What did I de during the day -
Start to merning tez bresk
NOTE:
(Write dowvn what
¥Morning tea - lunch break happened for this
juestion 8)
Afternocn tea - knock off time
Did I notice any extra jobs that needed doing? Yes/No 20. 1Is there anything that I could de to make

9.
10.
1.

12,

13,
1)+o
15.

16,
17

18.
19-

Did I do anything extra without being asked? Yes/No
Did I find the work ~ (underline one of the list below)
Too hard
Hard but 0.XK.
Some paris easy, some hard
Easy to handle
Fasy but boring

Wes I given clear instructions? Yes/lo
Did I have any trouble understanding instructions? Yes/No
Did I feel free to ask questions? Yes/No
Were there any things I didn't know that

people thought I would? Yes/No

Did I learn anything that I didn't know before? Yes/No
Could I leern more about anything to help me

in the job? Yes/No
Could I do this sort of work full-time? Yes/No
Could I handle sonething more difficult? Yes/No

this Work Explcration situvation work
better for me?

GNAHSSISSY  NOLLVIOTIXT MHOM INMANLS

TILNAD XLIAILO? ATITVA LIIH

8 XTAWIAdY

Hh
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HUTT VALLEY ACTIVITY CENTRE
Whiti te Huarahi

e e R T T T

EMPLOYMENT REPORT

Your commentsz on the above pupil would be appreciated:

1.

2.

3.

4,

5.

6.

-

LY

8.

9.

10.

11.

PUNCTUALITY AND ATTENDANCE;

APPEARANCE in relation to nature of work:

RELATTONSHIPS WITH OTHER PEOPLE: (ie. staff, customers, management)

INITIATIVE:

RABILITY TO UNDERSTAND AND FOLLOYW INSTRUCTIONS:

ADAPTABILITY: How does this pupll cope with variations, if any, within
tha job? .

STANDARD OF WORK: 0uality, ouiput, etc,

RELIABILITY: <Can this pupil be relied on to complete a task
satisfactorily, without constant supervision?

PERSEVERRMNCE :

APTITUDE :

ADDITIONAL COMMENTS: Any further comments you may wish to make wogld
be appreciated. '

Signed:

Employer



PHutt Palley Activity Centre

whitt te huarabhi

MERIT AWARD

This Certificate is awarded to

IN RECOGNITION OF

6 XIANIddY

6L1



' PROCEBURAL CHECKLIST F

Prospectus and criteria f

Student fits criteria for

Has a educational psycho
been consulted about thi
educational difficulties
repart if available.:

Discuss prospect of Acti
princinal/guidance couns
iHave student and parents

Have Guidance Counsellor
Ensure that specific beh:
sections.

Cnsure that copies of sc
teachers comments {ncide
referral fom.

Send in referrai form.

Actively consider altern
Hot 211 veferrals can be
Referrais are considered
contacted.

if reply is no consider @

If reply is yes referring
accomrany student and par
if pussivle.

Referring agent should a
weet Activiily Centre Sta
student starts.
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APPENDIX 10

HUTT VALLEY ACTIVITY CENTRE

¢ TIMETABLE TERM 1 1984

MONDAY TUESDAY
9,00  Group meeting 9.00  Correspondence
9.35 Break 9°55 Break
9.45 Correspondence School 10.05 Swimming
10035 Break 10.50° Break
10.45 Correspondence Schodl 11.00 Corresponderice
11.25 Break. 1150 Pre Employment skills
11.30 Social skills 12.15 Clean up
12,30  Lunch. 12.30  Lunch
1.30 Healtﬁ Educatioﬁ Outdoor Education
~2.15 PE

2.55 Clean Up.

WEDNESDAY THURSDAY
Work Exploration  9.00 Correspondence

g9.55 Break
10.05 Swimming <. -
10.50 Break

9.00 Group meeting 11.00 Correspondence
9.15 Health Education

S.50 Break
.10.06 Pre Employment skills
10.45 Break
10.55 Social skills
11.45 Clean up
12.00 Lunch
Outdoor Education

FRIDAY

11.45 Lunch
12.45 Cratft
2.50 Clean up



MONDAY

9.00
955
945
10,35
10,45
11,25
11 430
12.30
1.30
2.15
2255

APPENDIX 10

HUTT VALLEY ACTIVITY CENTRE

TIMETABLE TERM 2 198l

Group Méeting

Break

Correspondence Schoal
Break ‘ ‘
Correspondence School
Break

Social Skills

Lunch

Health Education
Physical Education
Clean Up

THURSDAY

5.00
9.50
10.00
1045
10,55
11.30
12.00
1.00
2.50

Correspordence Schsel,

Break

Gerrespondence School
Break _
Pre-Employment Skills

" Physical Education

Lunch
Art and Craft
Clean Up

TUESDAY

9.00
9.50
10.00
10.30
11.10
11420
12.15
dellb
2.50

Correspondence School
Break

Drama

Pre-Empluyment Skills
Break

Physical Education
Lunch

Maori Culture

Clean Up

WEDNESDAY
Work Exploration

FRIDAY

9.00
9.15
10.00
10.10
10.40
11.20
11,30
12,10
1,00

Group Meeting
Correspondence School
Break

Health Education
Social Skills

Break

Physiaal Education
Lungch

Edugational Visit or
Eleatives

184



Subject

1.

3

APPENDIX 11

HUTT VALLEY ACTIVITY CENTRE

STUDENT EVALUATTION

QF COURSE

List three things that you have learned in this

Programme

part of the

e e et e e g e

———

o

ey -t

Whet was the most

valuable?

ki e

A e e Bk B ity by e L s

A —— ik W At T T W i Y ke i e e e ke e e .

What part of this programme
What part of this programme has been

exciting)?

Al ke A s R e . o AR i e et e bl P i e e ik

e e -

What part of this programme

could be improved?

e

————— -

182
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List two things that you would like Yo be included - say why

ke e ks e e gt B e e 7 e B P —————— —_

—_— ey —— i e " e e g Y e g e e o et e ——

Circle the word or words that best describe how this subject has
been for you:i-

exciting - 2 fun way to learn

interesting - learned things I didn't kmow
valuable ~ learned things that will help me

boring - okay, but didn't like the way it was done

yuk -~ didn't learn anything I didn't know before, nothing useful,
did not enjoy doing it,.

Do you think you learn best by (underline cne)
1. doing

2. being taught

3., working independently.

Do you viant more classrocm style lessons {circle)
YES

on what topics?

NO

Was there too much of enything in the progremme (circle)
YES

What?

—— s

NO
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APPENDIX 12

PEISONAL EVALUATION BY FORMER STUDENTS

What bernefits did you gain from being at the Hutt Valley Activity
Centre?

(a) Educational
(b) Social

(¢) Preparation for work force.

What were the most difficult situations which you had to face
whilst you were at the Activity Centre?

What advice would you give to new students just starting at the
Activity Centre?

Yhat expectations, hopes and anxieties de you have about the
present situation which you are in?

Write up to one page - describe yourself as a person - perhaps
your strengths, personel gualities, areas which you fleel could be
improved and things which you have learnt about yourself since
leaving the Hutt Valley Activity Centre.
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BACKGROUND

The Centre was set up by Naenae College oh a semi-
official basis in September 1976. In December
1977 it was officially recognised as:

“A special education unit for educationally
disadvantaged pupils who require a teaching
programme which cannot be provided using
the resources ordinarily available at a
secondary school."

The Centre was established in its present premises
which was formerly the Petone YMCA; in July 1978.

At the present time, the Hutt Valley Activity

Centre, which is one of nine activity centres

in the country,is attached to Naenae College.

Is supervised by a Management Committee comprising
representatives of the Naenae College Board,

Activity Centre Staff and Department of Education.

As with all secondary schools, the final responsibility
for the total programme and administration of the Unit
rests}with the District Senior Inspector of Secondary
Schools.

AIMS

The Centre aims to provide an alternative style of
education for students who, for one reason or another,
have not succeeded in the established secondary

school system. The emphasis of the programme is

one of endeavouring to cater for the individual

needs and differences of the pupils, in which the
relevance of what is being done is readily apparent

to the students. The Centre aims to integrate students
back into the community.

REFERRALS

Referrals to the Centre are received from a range
of ayencies other than secondary schools. These
include Social Welfare, Psychological Service,
Youth Aid, Child and Family Clinic, as well as
parental referrals. The referring agency needs

to fill in a detailed referral form, which has
been designed to build up a comprehensive profile
on the applicant's educational, social and
psychological history. Pupils are essentially
drawn from the Hutt Valley, but in exceptional cases
pupils can be admitted from other areas.

The following criteria are followed when considering
pupils who are referred to the Centre.

W saanesscontid

loL
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1) The pupil is of average or above average
intelligence,

2) There has been an established history of
anti-social and disruptive behaviour at
secondary school and the pupil has clearly
shown that his or her pattern of behaviour
is dikely to be detrimental to his or her
own and other pupils' progress in the
classroom.

3) Pupils who show evidence of extreme
psychological maladjustment are not
normally considered.

4) Only in exceptional circumstances would a

third form pupil or one under 14 years of
age be accepted.

REFERRALS AND ADMISSION

A1l referrals are considered by a Referrals
Committee comprising representatives from
Department of Social Welfare, Psychological
Service, Guidance Counsellors and Centre Staff.
The committee meets regularly to screen referrals
for interview and possible placement. .

Suitable students are interviewed by members of the
Referrals Committee. If a vacancy exists and they are
offered a place at the Centre, it is expected that they
will attend regularly and make a commitment to participate
in all aspects of thé Programme.

Admission after referral and interview is

for a probationary period of four weeks, during

which period students are retained on the roll of the
contributing school, or remain the responsibility of

the referring agency or individual. Attendance is
recorded on the Centre's Register and all information on
the pupils is maintained in their personal files.

Permanent placement at the end of the four week
probationary period is on the basis of assessment
by staff, the student group, and the demonstrated
commitment of theé student who is on probation.

CENTRE ROLL AND STAFFING

The Centre has been set up for a maximum roll of
twenty pupils, although the average roll is usually
maintained at sixteen - eighteen pupils because of
the present staffing allocation..

Pupils normally remain at the Centre for not less
than two terms, and a number of pupils remain for
more than one year.

The present staffing allocation is two full time
teachers, Mr Grant Jones (Director) and Mr Frank
Whelan, and another person is employed for five
hours of the week, on a casual basis to assist with
Maori Culture or Art and Craft.

PROGRAMME

The Centre aims to provide an educational programme
which is directed towards the individual needs of
the pupils who are attending. The staff see the
Centre as containing four elements in the programme:

1) Academic work: work is individualised by
enrolling the pupils in the Department of
Education Correspondnece School.

....Cont'd
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4)

Social educadtiion: social skills and health

education.

Preparation for employment: seminars, discussions

and work exploration with local firms, on
wednesdays: vocational visits.

‘Education for living': Craft, technical,

physical and leisure education.

In order to effectively meet the needs of the pupils,
a considerabie amount of flexibility is incorporated
in all aspects of the programme.

The needs of the pupiis as individuals and as a
group and the relevance of the programme in meeting
these needs is regularly assessed for its
effectiveness.”

1)

ACADEMIC

The Correspondence Sthool provides a full range
of secondary school subjects as well as special
programmes for students of lesser ability.

A1l pupils are required to enrcl in English and
Maths, with other subjects being optional. Pupils
are enrolled in subject levels on the basis of

school reports, and on various aptitude tesis which

are given to each pupil on entry to the Centre.

individual goals are set by pupils and are reviewed
by the staff. A1l work is supervised by the staff

and tuition is given on an individual basis.
Students who are strongly motivated may study a

third subject, and if they hawe reached the appropriate
~ Tevel they may enrol for School Ceetificate or other
" examinations.

A1l students participate in the drama programme.

Students of fifth form ievel or above are able
to enrol, on a part time basis, in some of the
options at the Petone Polytechnic.. —

In addition, an emphasis is placed on remedial
edacation, for thase pupils who require it.

2) SOCIAL EDUCATION

(a) Health Education

The aim of this course is to enable pupils

to understand and to control their podies

for the purpose of healthy living. The subject
inter-relates very closely with the social
skills and physical education programme.

Topics covered include:

- safety education (water safety, first aid)

- care of the body (physical fitness,
prevention of disease, stress and re?akat?én)

- social and health hazards (smoking, noise,

alcohol and drugs)

nutrition and weight control

education for leisure

posture

the human development and relationships

L e

This course is taught to the group as a

whole and considerable use is made of visual
aids, visiting speakers and individual projects
are aiso done.

{b) Social Skilis

§oc1a1 skills works at 3 levels:
a) Emotional - to accept and learn to cope
with emotions

&L
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3)

b) Personal - raising self-concept and
expectations

c) Interpersonal - relating individually
and in groups with peers and adults

The content of thézSocial Skills programme is
related to the needs of the group at-any one
time, and is an amalgamation of resources and
techniques, involving group discussion and
activities, role play and role training,
psychodrama-and sociodrama, as well as
individual activities and counselling.

The following activities are covered:

a) self-discipline and awareness

b) developing and maintaining trust

c) increasing communication skills

d) expressing feelings verbally and non-verbally
e) acceptance of self and others

f) resolving interpersonal conflicts

g) confrontation and negotiation

h) anger, stress and managing feelings

WORK EXPLORATION

The Work Exploration programme enables students
to extend their interest and developuthéir
ability while identifying realistic employment
opportunities. Placement in Work Exploration

is determined by the need to achieve a balanced
programme for the individual student. Those
students with a heavy acedemic work load may in
excmptional circumstances opt to spend Wednesdays
working on their Correspondence, while those moving
into employment may be advised to spend more than
one day a week in the workforce. ]

Structured and detailed feedback is obtained from
employers and students, enabling placement to be
regularly assessed and progress monitored.

=

The Wednesdau work placement is followed up on

Thursday - students identify areas of personal

concern which form the basis for counselling, -
goal-setting, and pre-employment and social skills
input. Student and employer comments are recorded

on daily visits by the staff, and an Employment

Report is completed by the employer at the completion
of the minimum six week placement. The success of Work
Exploration is reflected in the high student ‘interest
and the enthusiastic support of both State and Private
employers. There is a high job placement rate for those
who leave the Centre. Recent extension of the

Steps Programme run by the Labour Department provides

a further option for Centre leavers unable to find work.

PRE-EMPLOYMENT SKILLS PROGRAMME

involves

a) values clarification

b) decision-making strategies
c) employment opportunity

d) job seeking skills

e) employment/unemployment

f) leisure

- Through the programme students come to clarify

their values (work and other related), see the
gonnection between values and choises, examine’
their own and other decision making strategies,
and practice making decisions that can be
integrated vealistically into their lifestyle.
Further, they identify job opportunity and

both Tearn and practice job application skills.
Consideration-is also given to the issues of
unemployment and leisure.
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Material for this course has been developed and
adapted to meet the needs of the students.
Because a/high emphasis is placed oh developing
practical skills, a wide variety of teaching
methods ‘are used.

a) PHYSICAL EDUCATION

The Physical education programme aims, through
physical activities such as games, athletics,
sports, gymnastifs and dance, to make the ;
maxdmum contribution %o the pupils' physical,

social and emotiohal potential.

The approach to the programme is largely

themetic. Topics covered include:

- aquatics (swimming and life saving, sailing
windsurfing and canoeing) ’

= sportsmanship (softball, basketball, volieyball,
rugby and minor games)

- improving physical efficiency (physical fitness
activities and gymnastics)

- education for leisure (e.g. tennis, badminton,
squash, grass skiing, horsee¢iding and table
tennis. :

- aesthetic appreciation (music and movement)

b) ENVIRONMENTAL EDUCATION

This course aims to create an environmental
awareness in the pupils by exposing them to
challenges in outdoor pursuits (tramping,
camping, orienteering,ietc); by making
educational visits to places of interest;
and arranging visiting speakers who will
deal with topics which are relevant to the
needs of the students.

- A one week camp in tents is held in the first and

third terms. Students are involved in a number of
challenging physical pursuits, educational visits, and
lefsure activities, whilst at camp.

During the second term, as an extension to the Maori
Culture programme, a stay on a wmarae is usually
arranged.

In addition, there are a number of half and one day
visits, which are held on a Friday, during the first
and third terms. ; &3,

c) ART AND CRAFT/TECHNICAL ,
Art and Craft options are based on pupil interest

“and governed by the availability of resource

craftspeople from the community as well as those
facilities which the Centre has on hand.

Options include:

screen printing, tie dyeing, drawing, painting,
bone carving, wood carving, sculpture, woodwork,
leatherwork and pottery. These options are also
available as electives within the timetable.

As often as possible skills are taught on a one
to one basis with the assistance of volunteers
from the community.

Students are expected to contribute to expenses
incurred in their options. The principle of “"user
pays" is applied, but there is flexibility in cases
of hardship.

In view of the changing-employment/unemployment
situation and expanding leisure time available,
the development of this aspect of the programme
has a high priority.

" STUDENT PARTICIPATION

Students need to know that when considering a -
placement at the Activity Centre that they will be
expected to participate in all aspects of the programme
including field trips and that with the exemption of
the art and craft and Correspondence School Programmes
the range of options is limited.

Pun?¥ua1ity and regular attendance is expected of all
pupils.

...Cent'd
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EVALUATION

Evaluation of all aspects of the pupils' progress

whilst they are at the Activity Centre is regarded
as being an important priority for the staff, and

this is carried out on a continuing basis.

PASTORAL CARE : o

Although the staff see their role as being essentially

an educational one, a considerable amount of time is ]
spent on individual counselling, preparation of .
students for the workforce and assisting students in

their involvement in leisure activities.

i) Goal setting - short and long term planning
are discussed by the staff with the pupils

on a regular basis. A: close liason is maintained with Naenae College,

and frequent use is made of their resources. - In
122 §3§§{s?g;erg¥Evgniegzlgiﬁgi?lﬁaf2°" 2 ; addition a close link exists with the various agencies,
documented. Professional people from other such as Social Welfare, Psychological Services, Youth
agencies are often involved in these meetings. : Aid, Department of Labour and Maori Affairs.

i1) Relevant academic aptitude and psychological
testing is carried out as the need arises.

1) Vo eglorston, ol reports ne sper s, qudion nd el o e 8 prosetone
]
reports. the staff at the Centre should be contacted. first to
arrange a suitable time.

VISITS TO THE ACTIVITY CENTRE

iv) Social skills - interest, reporting,
self evaluation.

v) Term Evaluations - Reports are issued for the
pupils and their parents and are based on aptitude
and attitude in the various areas of the programme.

iv) End of Year Awards - Merit and Honours Awards

are issued to students which encompass a number A . Grant C Jones
of aspects of the programme. Director
March 1984
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The Hutt Valley Activity Centre

The Hutt Valley Activity Centre is an alternative
secondary school for teenagers aged 14 - 16 who
have had difficulty for a number of reasons in
fitting into an ordinary secondary school. For
administrative purposes the Activity Centre is
part of Naenae College.

The Staff at the Centre take a personal interest

in each student's educational and social progress.

The whole programme is designed both to meet the
individual's needs and to help each student to
survive in the work force and in the community.

1. How a student ig referred to the Aetivity
Centre

Referrals are made through a number of different
agencies: secondary schools, Youth Aid (Police),
Social Welfare Department, Psychological Service,
Child and Family Clinic and parents may make a
referral through one of the agencies.

The applications for places greatly exceeds the
number of places which are available at the
Activity Centre. After a referral form has
been completed, the student, referring person
and/or parent or guardian may be interviewed

by the staff, if they are considered to be
suitable, and if there is a place available.

On the basis of this interview, a student may
be invited to attend the Centre for two days

to observe and meet the other students. At the
end of the two day period the student and staff
then decides whether or not the student will be
allowed to start.

If the student is to be given a starting date, the
parents will be asked to visit the Activity Centre,
unless they have already done so. The student will
be asked to sign a form agreeing to keep to the rules
of the Activity Centre.

The first six weeks are considered a probationary period.
At the end of six weeks, the students and staff as a
group discuss how well the new student fits in with

the group and the Activity Centre programme and whether
the student should stay as a permanent member.

2. What is expected of students?

a) A1l students attending the Activity Centre are
expected to participate in all parts of the programme.

b) A1l students are required to attend regularly, and
to be on time. The hours are 9.00 am - 3.15 pm,
and the holidays are the same as other secondary
schools.

c) If a student is absent due to sickness or for an
appointment, the staff must be informed by 9.00 am.

3. The Activity Cenire programme

a) School subjects - students are enrolled at the

Department of Education Correspondence School.
English and Mathematics are compulsory and a student
may take a third subject if they wish. The subjects
are geared to the level which the student has reached
and the staff give individual assistance to each
student. Some students are able to sit their

School Certificate at the Activity Centre if they
have reached that level.

ot seontiid



b)

d)

Social Education - skills in dealing with people

and in coping with situations are practiced and

discussed. Health Education involves films,
outside speakers, discussions, as well as
formal teaching.

Preparation for employment - students are

placed for one day a week with an employer
in an area of their choice. Students do not
get paid, but this placement is designed to
prepare students for the workforce. There
are lessons at the Activity Centre teaching
students skills which they need when they

go to work.

There are visits to factories and firms,
some of which are chosen by the students.

Physical Education/Outdoor Education -

there is daily physical education, and the
activities are designed to promote physical
fitness, teach activities which students
can take part in during their leisure time,
and to learn social skills through team
games and sports.

There is an outdoor education programme
during the first and third terms, teaching
camping and bushcraft skills, with a
number of one day outdoor activities,

and an extended camp each term.

Art and Craft/Technical - the options are

based on the students' interest and the

~ resources which we have available. The

options run for six weeks or more and
include woodcarving, drawing, pottery,
leatherwork.

f)

The art and craft sessions are designed to teach
students skills which they may be able to
continue with at other times.

Maori Culture - this is offered at some stage

during the year. A part time person teaches
Maori culture and language. The course also
includes marae visits.

The Activity Centre differs from other schools in that -

1)

5)

6)

7)

8)

Much of the school work is covered by enrolling
students in the Correspondence School.

There is no school uniform
Fewer students - maximum of 20.

Smoking is allowed if parents or guardians give
permission. Smoking is permitted only during
breaksiand in set places in the building.

The programme can be flexible to meet the needs of
individual students.

Lunch is provided. Students pay 50 cents per
meal or $2 a week and assist w1th the preparation
and cleaning up. _

Students have the cleaning contract for the
Activity Centre. The money earned is used to
help to pay for trips, camps and other activities.

Free public transport to and from the Activity
Centre can be arranged.

Parents/guardians are kept regularly informed of
students' progress and are invited to visit the

Centre on a regular basis to discuss with the
staff their son or daughter's progress.

961
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Costs

a) $5a term activity fees

b)  $2 per week for lunches

c) small contribution towards arts and crafts
materials depending on what student is doing.

d) Students must provide their own writing
materials, as with any school.

e) Some cost towards camps. (These are largely
paid for by money from the cleaning contract
and from fund raising efforts during the year).

Staff

2 full time teachers - Grant Jones, Director

Frank Whelan, Teacher

One part time staff member is employed on a
one term basis to assist with specific activities,
eg. Maori language and culture, art and craft.

x ok ok
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