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7. Nalwure

Throughout the recent years of teacher training in New Zealand there
appears to have been a mumber of popularly held beliefs, seldom recorded in
vritten form, unsupported by evidence, but never-the-less persistent, con-
cerning the worth of the training given, and the quality of the students vho
undertake it,

Some of these may be summarized as:

(1) vomen students, as a group, are superior to men in

(a) intelligence,
(b) academic success,
(e) teaching ability.

(2) Older students who come to Teachers College after a period in another
occupation are more successful than younger students in both academie

courses and practice teaching.

(3) There is a low, if any, positive correlation between success in academie

course in the College and success in practice teaching in the schools.
(4) Personmality is the most important factor for success in teaching.

This study examines certain aspects of these beliefs through statistieal
analyses and evaluwation. Using the academic results of a College course in
language eurriculum as the independent wvariable, the study examines,

1. Vhether certein dimensions of intelligence and persemality are correlated
with success or failure in the samples selected.



2.

2+ Vhether there is a change in self evaluation of attitudes towards
teaching language and knowledge of methods between the beginning and
the end of the course.

3. Vhether results of the eourse are indicative of results in the

(a) College academic rating
(b) College practice teaching rating.

A survey of available literature failed to discover any published invest-
igations that have objectives similar to the above, although studies by Brim
(1966), Davis and Satterly (1969), Holland (1960), Li (1969) and Tarpey (1965)
investigate various relationships that are relevant to this study. The most
relevant is that by Li (1969) in which she investigates the connections
between attitudes towards teaching, as measured by the Minnesota Teacher
Attitude Inventory (M.T.A.I.) and intelligence, as measured by the A.H.5,
with marks in practical teaching and the theory of education examination of
two groups of students. The findings show significant relationships between
the M.T.A.I. and end-of-year theory examination and also between the M.T.A.I.
and practical teaching assessments. There was no signifiecant difference in

intelligence between the most successful students and the least successful
in teaching practice.

The limitations in the relevance of this study appear to be that:

(1) it concerns Chinese graduate students in the Department of
Education in the University of Hong Kong so that conclusions
may not be wvalid cross—culturally, and

(2) the tests used were administered without translation or
adaptation and the scores translated to American norms.

In addition to the above there are many studies that examine teacher
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personality characteristics.

G“. (1964, p.506) says,

"fhe studies falling within the scope (of teacher personality
and characteristies),., are too numerocus for individual
mention, much less for adequate treatment”,

However, the literature relating to teachers in training is mmeh less
voluninous and reference will be made to selected studies at appropriate

times.,
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2. - Lyp olhescs

GENERAL HYPOTHESIS

That there are significant differences in intelligence, personality,
age and sex between students who are successful and those who fail in the
Language Curriculum course teught at Palmerston North Teachers College in
1969.

(i) SPECIPIC HYPOTHESES

/2 _Z " Students wvho are successful have significantly higher scores on the

Hinnesota Teacher Attitude Inventory than those who fail.

2. Students who are successful have significantly higher scores than
those who fail on both the pre and post test results of the Self

Evaluation Form for Language Teaching.

3. Students who are successful heve significantly higher seores in
the amount of change in a positive direction in the pre and post
test of the Self Evaluation Form for Language Teaching, than
students who fail.

hﬂ, Students who are successful and those who fail have significantly
different scores in each of the factors of the Sixteen Personality
Pactor Questionnaire with the exception of Factor B (intelligence).
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Students who are successful have significantly higher scores on
the Group Test of High Grade Intelligence A.H.5, than those who

fail.

Students vho are suecessful are older than those who fail.

Vomen students are significantly more sueccessful than mem.

Students wvho are successful have a significantly higher

practice teaching rating than those who fail.

Students who are successful have a significantly higher
College rating than those who fail.



(ii)

1.

2.

6.

DEFINITION OF TERMS
For the purposes of this study:

"College™ shall be defined as the Palmerston North Teachers College

during the 1969 academie year.

"Success" shall be defined as students who were more than one standard
deviation above the mean of the total score of the Language Curriculum
course results. These results comprised course work marks which
received a 40% weighting, and final examination results which received
a 60% weighting as shown in the table below. The course results

were used to ealculate the course "rating”.

Course Vork (40% weighting)

Course Voxi | Number During | Merking Course
Course Secale Haghs
Essay 2 1-10 50
Minor Test 8 1-10 30
Lesson Plan 2 1-10 20
Total 100

Einal Examination (60% weighting)

Multiple Choice

Short Answer

E

o 8] 8
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3. "Failure"™ shall be defined as students who were more than one standard
deviation below the mean of the total score of the Language Curriculum

Course results (defined above).

4, "Course Rating” shall be defined as the official College resulis of
the academic courses on a 1 - 5 point seale of which 1 is the

highest score and 5 is the lowest score.

5. "College Rating" shall be defined as the overall assessment on the
1 = 5 point scale, of academic work, calculated from all course
ratings for each student in that year, and supplied to the Palmerston
North Teachers College Council and to the New Zealand Department of

Edueation.

6. "Practice Teaching Rating"™ shall be defined es the final result for
practice teaching work ealculated by the Principal Lecturer in
Charge of Practical Training from 15 independent ratings for each
student made by College Lecturers, Head-teachers and Class-teachers

over the two year period.



3. The Cowrse

Palmerston North Teachers College requires that all students undertake,
and complete, a study of the teaching of language in the primery school,
this course being known as a Curriculum Study in Language. A senior staff
member has responsibility for the writing and teaching of this course whiech
is moderated by the Head of the Education Department who also appoints a

team of four lecturers to assist in the teaching.

Since all students undertake the same course, it may be considered as
the independent wvariable, and factors that contributed to success or
failure, other than the teaching methods employed by the College, may be

sought.

A copy of the objectives of the course, the topies for study, and

methods of teaching, obtained from College records, is supplied in

Appendix “A",

METHODS OF COULSE EVALUATION

Since the course rating is used as the basis of the selection of the
samples it is appropriate to describe the methods of evaluation at this

point.

1. Course Vork
Course work, which received a weighting of 40% in the rating, was made
up ofs

(a) Two essays - all were marked by the senior lecturer in charge of



the course.
{b) REight objective-type tests ~ set by the team as a group, admin-
istered and markhed by the leecturers in charge of seminar groups.
(e) Two lesson plans — all students were interviewed individually by

one lecturer who assessed the work during the interview.

2s Examination Work

At the end of the course students sat a three-hour examination during
which they were required to answer:
(a) 50 multiple—choice items
(b) 20 "short answer” questions

(e) 2 essay question, selected from 5 options

All essay eanswers vere marked by the senior lecturer in charge of the
course and the remainder of the examination by the lecturers in the team.
The compiling of the course rating was carried out by the senior lecturer

in charge of second-year studies.

LIBRARY
MASSEY UNIVERSITY
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o i Sanvple

On February 10th 1969 the second-year group of 244 students began a
curriculum study, "Language Teaching in the Primary School®™., During the
course seven students left the College, reducing the total number to 237

who fulfilled all course requirements and offered themselves for examination,

Following College procedures, students were allotted a course rating
in wvhich there was a weighting of 60% for the examination work and 40%
for course work. Using the total score of the course results from which
the course rating was obtained the mean and standard deviation were calcu-
lated. Students more than one standard deviation above the mean were
selected as group one (success), and those more than one standard deviation
belov the mean were selected as group two (failure). Group ome contained

33 students wvhile there were 32 in group two.

Age
The age range of the students in group one is from 18 yrs to 39 yrs
(mean 22 yrs), and the range in group two is from 18 yrs to 22 yrs (mean

19 yrs)

Sex

Of the 33 students in group one, seven are men and 26 are women.

Of the 32 students in group twe, 16 are men and 16 are women.





