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Abstract 

Migration entails adjustment and change, a process crystal l ized in the way language use 

patterns, proficiencies and identifications change. Although migrants are often bil 

multilingual, their language proficiency tends to be associated with fluency in the host 

language. S uch a monolingual approach is fundamentally at odds with the ethnolinguistic 

diversity in migration contexts and has prevented a more holistic approach to the dynamic 

realities of bilmultilinguals. It has also perpetuated a view of linguistic proficiency as technical 

skill, judged according to idealized monolingual norms. Little is known of speakers' own 

notions of proficiency in their existing migrant languages (ML) and the impact on their social­

psychological makeup as their linguistic repertoire undergoes changes in use, function and 

status. This research investigated proficiency as a matter of conceptualization through its 

users, including its role for migrants' continued sense of self in the face of sociolinguistic 

discontinuities. A three-phase research design involving focus groups, a postal survey and 

fol low-up interviews was used with a sample of migrants from a wide range of ethnolinguistic 

backgrounds. The study found evidence for a multidimensional conceptualization of migrant 

language proficiency (MLP) with a complex range of underlying motivations and a strong 

emotional attachment to ML, revealing ML as a linguistic resource crucial for self­

construction. The present study aimed to provide a deeper understanding of the dynamic 

. nature of these matters to contribute to a socio-culturally grounded view of proficiency and 

self-concept to help reveal some of the complex processes associated with migrants' social , 

cultural and psychological wellbeing. The study proposes bi/multilingualism as a settlement 

target to faci litate this outcome and to foster a sense of self that accommodates multiple 

identities. Investment in languages promotes an inclusive society of global citizens and 

complements New Zealand's official MaorilEnglish bilingualism. 
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Abbreviations and Terms 

ML 

MLP 

Bilmultilingual 

Host language 

& host society 

L2 

SLA 

Migrant language(s), that is any language or languages other than English 

or te reo maori. The term reflects the transitory nature of both linguistic 

and social-psychological dynamics associated with the migration 

expenence. 

Migrant language proficiency, as conceptualized by the respondents in 

this study. 

A collective term that encompasses bilinguali sm, trilingualism and 

multilingualism, either at the individual and/or societal level. This 

composite term avoids possible confusion, particularly in the New 

Zealand context where a common connotation exists in relation to Maori/ 

English bilingualism. 

The majority language spoken in the receiving country, for example, 

English in New Zealand in the case of the present study. 

U sed to refer to any additional language learnt formally, including cases 

of multilingual speakers, who may have more than two languages already. 

Second Language Acquisition. 
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Preface 

The issues 

Migrants' typically expenence changing patterns of language use and proficiencies, 

fluctuating orientations towards their languages as well as the emergence of new and possibly 

multiple identities. Their languages are associated with their past histories and have the 

potential to connect them with their future being and becoming in the new sociocultural 

context. All too often, however, there are expectations that migrants will shift completely to 

the language of the host society to facilitate acculturation. 

Studies of minority languages have typically investigated language maintenance or language 

shift, involving the assessment of speakers' discrete skills through methodologies conceptually 

and practically informed by the Second Language Acquisition (SLA) paradigm, where 

proficiency is defined by the idealized native speaker (NS) benchmark. This approach may 

have little relevance in relation to the languages of migrants (ML), which tend to be either first 

languages or heritage languages, with different needs and patterns of use emerging from new 

cultural and sociolinguistic contexts. Treating proficiency as a discrete construct can have far­

reaching consequences as it determines access to and participation in society, particularly in 

terms of social integration and employment, where bi/multi lingual proficiencies and patterns 

of speech may be disregarded or greeted with suspicion (Human Rights Commission, n.d.) .  
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The approach 

The present study employed an investigative framework that draws on socio-cultural theory 

(Lantol f, 2000; Norton, 200 1 ), an ecological view of language use and learning (Van Lier, 

1 996, 2000) and insights from social psychology. This contextually grounded theoretical 

perspective was adopted to explore migrants' own notions of proficiency and to develop an 

alternative explanatory model ,  which takes into account actual practice and functions of 

language in use (pragmatic) as well as normative notions that possibly underlie such practice 

(autonomous). 

The emphasis on perceptions of proficiency in ML to the exclusion of the host language may 

represent an artificial separation at variance with a holistic perspective, and it appears 

inconsistent with the notion of bi/multilingual proficiency. This emphasis was adopted partly 

for the purpose of limiting the scope of the study. More importantly, the specific interest in 

ML aimed to provide insights into ML-related issues and to complement the one-sided focus 

of applied linguistics on SLA (Johnson & Johnson, 1 998). The approach adopted here is not 

intended to reinforce the notion ofbi/multilingual people as multiple monolinguals. 

How do proficiency and self connect? 

Both notions, proficiency and self, are a matter of self-perception, and they are l inked in the 

sense that language contributes to self-construction. In situations of flux such as migrant 

contexts the question arises what impact changing linguistic repertoires and diminishing 

opport;mities and rights to speak in ML have on people's sense of self. Much is known already 

about the role of language for identity, but the notion of identity is closely associated with 

labels such as nationality or ethnicity and may not be broad enough to explore a deeper, more 
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essential perception of self constructed through language. The notion of self was adopted as an 

overarching concept that incorporates speakers' identities to create a more interesting research 

angle, which integrates socio-cultural, linguistic and psychological dimensions. The study 

therefore sought to answer what proficiency in ML means to its speakers in the first place and 

to what extent migrants' self-knowledge and their continuity of being (Fishman, 200 1 )  relies 

on the use and functional ability in ML. 

Thus, a key assumption underlying the thesis is that ML proficiency ultimatel y  involves 

subjective evaluation, particularly from the perspective of the speakers themselves. Speaker 

perceptions may not necessarily match a monolithic four-skills model, particularly if reading 

and writing abilities have become less relevant in contexts where ML remains primarily a 

means of oral communication or one of symbolic importance, rather than functional value. 

After all, language facilitates agency through which individuals construct their subjectivities in 

social interaction, and the feeling that one is proficient may in fact be more important than 

actual technical skills measured by proficiency tests. It is therefore important to understand the 

extent to which ML may be an element of what defines a person, beyond labels of identity. 

The purpose of the study 

The purpose of the study was to achieve the following objectives: 

1 .  To investigate respondents' normative orientations to MLP in relation to functions and 

uses deemed to be relevant in the New Zealand context. 

2. To identify context-specific dimensions of MLP (notions of proficiency). 

3 .  To explore the affective dimension of ML and its role for self-construction. 

4. To develop a user-based research design to promote an emic perspective. 
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The overall research design and methodology adopted to achieve these objectives are 

explained in detail in Chapter 4;  this includes the research questions (4.2 . 1 ) . Approval for 

conducting the research was obtained from the Massey University Ethics Committee in 

February 1 999. 

The scope of the study 

The current thesis is limited in the sense that the investigation pertains to the specific New 

Zealand environment. However, there may be similarities, which allow for comparison with 

other migration contexts. The scope of the investigation was expanded in terms of multiple 

ethnolinguistic representation in the sample, which increased the range and depth of views, 

rather than being l imited to a specified community . Also, the integrated perspective 

contributed to a cross-disciplinary approach that enriched and helped broaden the examination 

of issues and the interpretation of data. 

Outlook 

An overall recommendation of the study relates to a shift in thinking towards an increased 

recognition of the world as a bi/multilingual context and, associated with that, investment in 

bi/multilingual outcomes. One of the challenges for investment in languages in the New 

Zealand context arises from a situation where policy making is committed to MaorilEnglish 

bil ingualism under the provisions of the Maori Language Act 1 987 (Maori Language 

Commission, n.d.). This situation presents an opportunity too in that the social, cultural and 

l inguistic gains of knowing more than one language have already been acknowledged, 

although cultural sensitivities, first people' s  rights and the potential for resourcing constraints 

are l ikely hurdles. Given the complexities of increasing ethnolinguistic diversity within New 
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Zealand society, there is an urgent need to address language issues in the long term, which 

also requires political input and will have to be dealt with as part of a debate on integrating 

bicultural (i.e. MaorilEnglish) and multi cultural realities. 



XlI 

Acknowledgements 

The pursuit and completion of this research has been possible with the help and input of a 

number of people. 

I am indebted to the migrant community and agencies or organizations involved with migrant 

issues, who assisted me with gaining access to participants. I extend my particular gratitude to 

all the individuals who took part in the study for their time and willingness to share their 

experiences, thoughts and aspirations. I also acknowledge the voluntary interpreters, who 

enabled me to . reach the thoughts of those who responded with comments in their own 

languages. 

I wish to thank the New Zealand Federation of Ethnic Councils (NZFEC) for their support by 

giving their approval for the project and for facilitating access to the regional ethnic councils. 

I am grateful to my supervisors, Associate Professor Cynthia White and Professor John 

Newman for thei r  professional and personal support, constructive criticism and 

encouragement to develop new ideas and directions. In particular I wish to thank Cynthia 

White for her guidance, her patience and her detailed and practical feedback on chapters, 

while never missing a positive angle. 

My institution, International Pacific College, provided research time as well as generous 

financial support to cover fees and operational expenses, including the use of facilities and 

College staff to assist with the survey administration. 



xiii 

My husband John's never-ending support, encouragement and love gave me confidence and 

helped me keep up the belief in myself. I am grateful for his friendship and for being my own 

personal trainer for critical thinking. 

I thank my parents, Kurt and Gerda, for spending many summer vacations providing 

sustenance and keeping my life organized. 

Robyn Martin provided expert support by inputting the survey data into Excel files and setting 

up the original data set. 

Duncan Hedderley, formerly of Massey University, assisted me with statistical advice and 

consultation. I thank him for his patience and comprehensible input. 

I thank Anne Henderson for the many hours spent proofreading. Her critical comments, 

questions and suggestions were immensely valuable. 



XIV 



Contents 

ABSTRACT 

ABBREVIATIONS AND TERMS 

PREFACE 

ACKNOWLEDGEMENTS 

CHAPTER ONE INTRODUCTION 

1.1 A WORLD OF DIVERSITY - A WORLD IN CONTACT 

1.1.1 Bilmultilingualism - a common state of affairs 

1 .2 LINGUISTIC DIVERSITY - GAIN OR LOSS? 

1.2.1 Physical dislocations 

1.2.2 Demographic dislocations 

1.2.3 Sociocultural dislocations 

1.2.4 Economic dislocations 

1.3 THE CASE OF NEW ZEALAND AS A DIVERSE SOCIETY 

1.3.1 The ethnolinguistic make-up of New Zealand 

1.4 THE LANGUAGES OF IMMIGRANTS - OPERA TIONALISA TIONS 

1 .5 AN ECOLOGICAL PERSPECTIVE 

1 .6 METHODOLOGICAL APPROACH 

xv 

i i i  

v 

vii 

xi i  

3 

6 

8 

8 

9 
9 

1 0  

1 3  

1 5  

1 6  

1 8  

19  



XVI 

CHAPTER TWO LANGUAGE PROFICIENCY: 

ISSUES, PRACTICES AND CHALLENGES 

23 

2.1 MIGRANT LANGUAGE PROFICIENCY (MLP): A USER-BASED RATIONALE 24 

2.2 ORIGIN, MEANINGS AND INTERPRETATIONS OF LANGUAGE PROFICIENCY 29 

2.2.1 Components a/language proficiency 

2.2.1.1 Language skills 

2.2.1.2 Fluency 

2.2.1.3 Communicative Competence 

2.2.2 A cyclical model o/proficiency 

2.3 PROFICIENCY AT THE INTERFACE OF NORMS, MEASUREMENT AND 

LINGUISTIC VARIATION 

2. 3.1 Norms versus models 

2.3.1.1 Measuring proficiency 

2.3.2 Norms and standards versus linguistic variation in multilingual contexts 

2.3.2.1 

2.3.2.2 

MLP and NS norms 

Linguistic norms: shared, weakening or in conflict 

2.3.2.3 Linguistic norms as a function of power 

2.3.2.4 Linguistic repertoire 

2.3.3 Bilingual Proficiency 

2.3.3.1 Bil ingualism in second language learning research and practice 

2.3.3.2 Assessment of bilingual proficiency 

2.4 PRESENT AND FUTURE APPROACHES TO MLP 

2.4.1 MLP - caught in the academic trap? 

2.4.2 Alternative conceptualisations and measures 0/ MLP 

2.4.2.1 Strengths and weaknesses of self-reporting 

2.4.2.2 New Zealand studies of migrant language use and proficiency 

2.4.3 A dual model o/MLP 

2.4.3.1 The autonomous/pragmatic continuum 

2.5 SUMMARY OF ARGUMENTS AND RATIONALE FOR A USER BASED 

APPROACH TO MLP 

31 

31 

3 3  

3 4  

3 7  

3 8  

3 8  

40 

41 

45 

46 

48 

50 

50 

57 

60 

66 

66 

68 

71 

75 

79 

80 

83 



CHAPTER THREE SELF-CONCEPT AND IDENTIFICATION THROUGH 

MIGRANT LANGUAGES 

xvii 

87 

3.1 INTRODUCTION 87 

3.2 WIDENING THE FIELD OF INQUIRY: AN INTERDISCIPLINARY APPROACH 90 

3.3 SELF-CONCEPT AND IDENTITY -THE INTERFACE 94 

3.3. 1 Labelled identity 

3.3.2 Notions of self-concept 

3.3.2.1 The academic self-concept 

3.3.2.2 Conceptualisation of selfhood across cultures 

3.4 AN ECOLOGICALlSOCIOCULTUKAL FRAMEWORK FOR A LINGUISTIC 

SELF-CONCEPT 

3.4.1 The connections between language, human agency and self 

3.4.2 A socially constructed self-concept 

3.4.2.1 The l inguistic self-concept 

3.5 SELF-CONCEPTUALISA TION OF BILINGUALS 

3.5. 1 The dynamic nature of self-concept 

3.5.2 Post-migration challenges to the self-concept 

3.5.3 Stability in the face of change 

3.6 KEY ASSU MPTIONS AND IMPLICATIONS 

3.6. 1  Self-concept - summary and relevance to this study 

94 

96 

97 

98 

101 

101 

103 

107 

113 

118 

120 

123 

124 

125 



xviii 

CHAPTER FOUR RESEARCH METHODOLOGY 

4.1 PRELIMINARY CONSIDERATIONS: TOWARDS CULTURALLY SENSITIVE 

RESEARCH 

4.1.1 A complementary research design 

4.2 RESEARCH DESIGN 

4.2.1 Key concepts and research questions 

4.2.2 Independent variables 

4.3 PHASE ONE: FOCUS GROUPS 

4.4 

4.3.1 Focus group procedure 

4.3.1.1 Advantages 

4.3.1.2 Sampl ing minority groups 

4.3.1.3 Sample frame and group composition 

4.3.2 Focus groups in the current study 

4.3.2.1 Recruitment 

4.3.2.2 Participants 

4.3.2.3 Ethical aspects 

4.3.3 Pilot focus group 

4.3.4 Focus group questions 

4.3.5 Focus group moderation 

4.3.6 Questionnaire design: items developedfrom focus groups 

4.3.6.1 Limitations 

PHASE 2: POSTAL SURVEY 

4.4.1 The questionnaire instrument 

4.4.1.1 Design and purpose of the instrument 

4.4.1.2 Questionnaire pilot 

4.4.2 Sampling 

4.4.3 Sample size, response and completion rates 

4.4.4 Non-sampling errors and limitations 

4.4.4.1 Non-response, incomplete or inaccurate responses 

4.4.4.2 Response editing 

4.4.5 Description of the survey sample 

4.4.5.1 Origins outside New Zealand 

129 

129 

131 

133 

135 

137 

139 

139 

140 

143 

143 

144 

145 

146 

148 

150 

153 

154 

155 

157 

158 

159 

159 

163 

164 

167 

170 

171 

171 

173 

173 



4.4.5.2 

4.4.5.3 

4.4.5.4 

4.4.5.5 

4.4.5.6 

4.4.5.7 

Ethnicity 

Languages represented in  the survey and extent of i ndividual 

bilmultilingualism 

Respondents' location in New Zealand 

Educational background 

Length of stay 

Age 

4.4. 6 Data handling and processing 

4.4.6.1 Difficult questions 

4.4.6.2 Coding 

4.4. 7 Validity and reliability 

4.4.7.1 Content validity 

4.4.7.2 

4.4.7.3 

4.4.7.4 

Construct validity 

Internal reliability 

External reliability 

4.4.8 Measurement errors 

4.4.9 Methods of data analysis 

4.4.9.1 Scales 

4.5 PHASE 3: FOLLOW-UP INTERVIEWS 

4.6 LIMITATIONS 

xix 

1 74 

1 75 

1 77 

1 78 

1 79 

1 80 

1 81 

182 

1 83 

1 84 

1 84 

1 85 

186 

1 86 

1 87 

1 88 

189 

190 

19 1 



xx 

CHAPTER FIVE QUANTITATIVE DATA ANALYSIS 

5.1 RELEVANCE OF ML 

5.1.1 Between-group comparisons: relevance by independent variables 

5.1.1.1 Age 

5.1.1.2 

5.1.1.3 

5.1.1.4 

5.1.1.5 

Length of stay 

ML family 

Ethnic category 

Educational background 

5.1.2 Other relevant ML functions and uses 

5.1.3 Summary: ML relevance 

5.2 SELF-REPORTED ML PROFICIENCY 

5.2.1 Total overall proficiency 

5.2.2 Proficiency sub-variables: ML uses andfunctions 

5.2.3 Comparative proficiency 

5.2.4 Group comparisons and tests of association 

5.2.4.1 Proficiency and educational background 

5.2.4.2 

5.2.4.3 

5.2.4.4 

Proficiency and ethnic category 

Proficiency and age group 

Proficiency and language family 

5.2.4.5 Proficiency and extent of multilingual ism 

5.2.4.6 Proficiency and length of stay 

5.2.5 Summary 

5.3 NOTIONS OF PROFICIENCY 

5.3.1 Proficiency dimensions: descriptive data 

5.3.2 Between-group comparisons 

5.3.2.1 Age 

5.3.2.2 Ethnic category 

5.3.2.3 ML family 

193 

193 

194 

195 

198 

199 

202 

204 

205 

205 

206 

206 

209 

210 

213 

213 

216 

218 

218 

220 

224 

225 

226 

226 

230 

230 

233 

236 

5.3.2.4 Length of stay 242 

5.3.2.5 Educational background 242 

S.4 ORIENT A TIONS TO ML PROFICIENCY: AUTONOMOUS AND PRAGMATIC VIEWS 244 

5.4.1 Autonomous versus pragmatic orientations: descriptive analysis 244 



5.4.2 Between-group comparisons by independent variables 

5.4.2.1 Ethnic category 

5.4.2.2 Length of stay 

5.4.2.3 

5.4.2.4 

5.4.2.5 

Age group 

Educational background and ML family 

Length of stay 

5.4.3 Summary of between-group comparisons patterns 

5.4.4 Factors determining AutPrag 

5.4.5 Correlations between autonomous and pragmatic orientation 

5.4.6 Responses to individual AutPrag variable 

5.4.6.1 

5.4.6.2 

Responses to autonomous indicator variables 

Responses to pragmatic indicator variables 

5.4. 7 Between-group comparisons of AutPrag indicator variables and independent variables 

5.4.7.1 

5.4.7.2 

Autonomous and pragmatic orientations by ethnic sub-groupings 

Autonomous and pragmatic orientations by age group 

5.4.7.3 Autonomous and pragmatic orientations by length of stay 

5.4.8 Perceptions of changes to ML proficiency 

5.5 IDENTIFICATION AND SELF-CONCEPT 

5.5.1 Group or personal identification 

5.5.2 The role of ML in relation to self-concept 

5.5.2. 1 Self-concept dimensions 

5.5.2.2 Self-concept in relation to length of stay 

5.5.2.3 

5.5.2.4 

Self-concept dimensions and ML proficiency 

Self-concept and identity: two corresponding processes? 

5.6 SUMMARY OF RESULTS 

5. 6.1 Relevance 

5.6.2 Reported ML proficiency 

5.6.3 Notions of ML proficiency 

5.6.4 Orientations to ML proficiency: autonomous vs. pragmatic 

5.6.5 Role of ML for self-conceptualisation 

XXl 

246 

248 

249 

250 

252 

252 

254 

255 

256 

257 

258 

260 

262 

264 

265 

266 

268 

272 

272 

274 

276 

278 

280 

281 

283 

283 

284 

284 

285 

286 



XXII 

.CHAPTER SIX QUALITATIVE DATA ANALYSIS 

6.1 PRE-SURVEY FOCUS GROUP DATA 

6.1.1 Notions of proficiency 

6.1.2 Linguistic skills 

6.1.3 Norms and expectations 

6.1.3.1 Dynamics of language contact and time 

6.1.4 Socio-cultural aspects 

6.1.4.1 Language and culture - a mutual dependency 

6.1.4.2 A sense of membership and belonging 

6.1.5 Psychological aspects 

6.1.5.1 Multi l ingual identity 

6.1.5.2 . ML as part of oneself 

6.1.5.3 Emotional wel l  being 

6.1.6 Focus group data: summary of key aspects 

6.2 QUALITATIVE DATA FROM POSTAL SURVEY 

6.2.1 Orientations to ML proficiency: the next generation 

6.2.1.1 

6.2.1.1.1 

6.2.1.1.2 

6.2.1.2 

6.2.1.2.1 

6.2.1.2.2 

6.2.1.3 

6.2.1.3.1 

6.2.1.4 

6.2.1.4.1 

6.2.1.5 

6.2.1.5.1 

6.2.1.5.2 

6.2.1.5.3 

6.2.1.5.4 

6.2.1.6 

Autonomous orientation: practical reasons 

Communication and education 

Bi l ingualism as a career advantage: ML as a resource 

Autonomous orientation: symbolic reasons 

Cultural maintenance: a l ink with cultural heritage 

Self-identification 

Autonomous orientation: normative reasons 

Avoiding humiliation and maintaining standards 

Autonomous orientation: Sociocultural reasons 

Continued group membership 

Pragmatic orientation: ecological reasons 

The dominance of English 

Reduced relevance of ML 

Geographical/cultural separation 

Basic knowledge in ML is sufficient 

Pragmatic orientation: reasons of fairness 

289 

290 

290 

291 

295 

298 

299 

299 

301 

302 

302 

303 

305 

307 

308 

309 

310 

310 

312 

312 

312 

314 

315 

315 

316 

317 

318 

318 

319 

321 

323 

324 



6.2.1.7 Theory versus practice: ideal expectation versus real behaviour 

6.2.2 Summary 

6.2.2. 1 Self-concept 

6.2.2.2 A sense of self 

6.2.2.3 A sense of identity 

6.2.3 Summary 

xxiii 

325 

326 

327 

328 

330 

337 



XXIV 

CHAPTER SEVEN DISCUSSION 

7.1 AN INTEGRATED PERSPECTIVE 

7.2 ML PROFICIENCY 

7.2.1 Relevance: it is all relative 

7.2.2 The affective dimension of relevance 

7.3 WHOSE NORMS, WHAT PROFICIENCY 

7.3.1 Self-reported proficiency in ML 

7.4 NOTIONS OF ML PROFICIENCY 

7.4.1 Nature and critical dimensions of MLP 

7.4.1.1 The affective qual ity of MLP 

7.4.1.2 Literacy 

7.4.2 Orientations to MLP: not a matter of either/or 

7.4.3 Autonomous or pragmatic or both 

7.4.3.1 Autonomous and pragmatic orientations - help or hindrance for language 

maintenance? 

7.5 EMERGING SELVES: "IT'S LIKE CREATING A NEW PERSON" 

7. 5.1 Labelled identity 

7.5.2 Identity and self-concept: two corresponding processes 

7.5.3 From migrant language to community language: future generations 

7.6 INVESTMENT IN LINGUISTIC DIVERSITY: ENHANCING SETTLEMENT 

7.6.1 Language matters are settlement matters 

7. 6.2 Adaptation in more ways than one 

7.6.2.1 Towards an inclusive definition of b i l ingual ism 

7.6.2.2 Investment in multi l ingual ism as investment in settlement 

7.6.2.3 Education and language teaching 

7.6.2.4 

7.6.2.5 

Configuring local multil ingual ism in the context of international isation 

Language maintenance and language pol icy 

3 3 9  

340 

342 

344 

346 

348 

349 

351 

352 

353 

354 

355 

356 

361 

363 

368 

3 7 1  

373 

374 

375 

378 

383 

386 

388 

390 

391 



CHAPTER EIGHT CONCLUSION 

8.1 THE NEED FOR A SHIFT IN THINKING 

8.2 CONTRIBUTIONS OF THE STUDY 

8.2.1 Another view of proficiency 

8.2.2 A key connection: proficiency and self-concept 

8.2.3 A key distinction: self and identity 

8.2.4 Interdisciplinary 

8.3 IMPLICATIONS 

8.3.1 Implications for the individual 

8.3.2 Implications for stakeholder communities 

8.3.3 Language maintenance 

8.3.3. 1 Language maintenance: some small steps in the New Zealand context 

8.3.3.2 Being pragmatic - survival strategy or vicious cycle? 

8.3.4 Implications for society 

8.3.5 Settlement, integration and productive diversity 

8.3.6 Implications for theory and practice 

8.3.6. 1 Schoo ls 

xxv 

395 

396 

396 

397 

398 

398 

399 

399 

400 

401 

402 

403 

406 

407 

408 

4 11 

4 13 

8.3. 7 Implications for policy 41 5 

8.4 LIMITATIONS OF THE STUDY AND FUTURE RESEARCH 4 17 

8.5 TOWARDS AN INCLUSIVE SOCIETY VIA A MULTILINGUAL OUTCOMES 420 

REFERENCES 

APPENDICES 

DECLARA TIONS 

42 1 

463 



xxvi 

Tables and Figures 

Table I Ethnic Groups with Growth Rates above 500% (1991-200 I )  15 

Table 2 Languages Most Widely Spoken After English 16 

Table 3 Phases of Linguistic and Affective Loss and Recovery 115 

(Pavlenko & Lantolf, 2000) 

Table 4 Composition of Focus Groups 148 

Table 5 Questionnaire Items Derived from One or Both Focus Group Sources 156 

Table 6 Ethnic Groupings Derived from Self-Identifications 175 

Table 7 Language Fami l ies Represented in the Sample 176 

Table 8 ML Uses or Functions in New Zealand Ranked by Level of Relevance (N=370) 194 

Table 9 Most Relevant ML Uses Function Across Age Groups (N=370) 196 

Table 10 Variation in Relevance of ML by Age Group 196 

(Sign ificant differences only N=370) 

Table 11 Variation in Relevance of ML by Length of Stay 198 

(Sign ificant differences only N=346) 

Table 12 Variation in Relevance of ML by ML Fami ly 200 

(Significant differences only N=311) 

Table 13 Variation in Relevance of ML by Ethnic Category 202 

(Sign ificant differences only) 

Table 14 Variation in Relevance of ML TertiaryINon-Tertiary Educational Background) 204 

Table 15 Relevance of ML Functions and Uses Identified by Respondents Categorized 

by Type 205 

Table 16 Associations Between Total Proficiency Measure and Independent Variable 208 

Kruskal-WalIis (K-W) Test and Eta 

Table 17 Ranked Mean Values of Self-Reported Proficiency Levels 209 

Table 18 Reasons Given for Self-Assessment Compared to Other ML Speakers 212 

Table 19 Self-Reported Proficiency Levels  for ML Functions or Uses by Educational 214 

Background (Kruskal-WalIis Test) 

Table 20 Proficiency Level s  for ML Uses and Functions by Ethnic Category 216 

(Kruskal-WalIis Test) 

Table 21 Proficiency Levels for ML Uses and Functions by ML Family 219 

(Kruskal-Wal l is Test) 



Table 22 

Table 23 

Table 24 

Table 25 

Table  26 

Table 27 

Table 28 

Table 29 

Table 30 

Table 31 

Table  32 

Table  3 3  

Table 34 

Table 35 

Table 36 

Table 37 

Table  38 

Table 3 9  

Table 40 

Table 41 

Table 42 

Table 43 

Table  44 

XXVll 

Reported Average Proficiency in Survey ML by Extent of Mult i l ingualism 22 1 

Proficiency Reported for Individual FunctionslUses by Extent of Multi l ingualism 222 

ML Proficiency Dimensions Ranked by Mean Level ofImportance 229 

Association Between Proficiency Dimensions and Independent Variables 231 

(Kruskal-Wal l is Test) 

Group Variation in Evaluation of ML Proficiency Dimensions by Age 232 

(Significant Differences Only, Mann-Whitney Test) 

Group Variation in Evaluation of Proficiency Dimensions by ML Fami ly 237 

(Mann-Whitney Test) 

Individual and Total Measures of Autonomous and Pragmatic Orientations 245 

to MLP 

Total Autonomous (Autall)  and Pragmatic (Pragall) Measures by 248 

Ethnic Categories 

Total Autonomous and Pragmatic Measures by Length of Stay 250 

Total Autonomous and Pragmatic Measures by Age Group 251 

Effect Size (YJ) of Length of Stay on AutPrag by Ethnic, Age, Education 253 

and Language Fami ly SUbpopulations 

Individual AutPrag Indicator Variables by Independent Variables 

(Kruskal-Wal l is Test) 

Variation in Responses to Autonomous Indicator Variable by 

Ethnic Sub-Groups 

Variations in Responses to Pragmatic Indicator Variable by Ethnic 

Sub-Groups 

Variations in Responses to Pragmatic Indicator Variable by Length of Stay 

Reasons for Concerns About Perceived Changes to ML (N= 150) 

Reasons for Not Being Concerned About Perceived ML Changes (N=169) 

Comparison of ML Orientations by Level of Concern About Perceived 

ML Changes 

Frequency of Self-Identification Labels 

Self-identification Labels by Length of Stay 

Preferred Language Choice Counts For Self-concept Variables 

Mean ML Proficiency by Four SC Dimensions 

Code Preferences for Self-concept Dimension (Be Oneself) by Preferred 

SelfIdentification Labels 

263 

264 

265 

267 

269 

270 

272 

273 

274 

275 

281 

282 



XXVlll 

Table 45 What It Means to be Proficient - Or Not 291 

Table 46 Reflections on Norms and Expectations 296 

Table 47 Views on Code Mixing 297 

Table 48 Connections Between Language Proficiency and Culture 299 

Table 49 A Link with Cultural Heritage and Ancestry 300 

Table 50 Chi ldren's Communicative Needs in the Country of Origin 310 

(e.g. Fami ly, travel, job) 

Table 51 ML Affords A Sense of Self 329 

Table 52 ML Use for Personal or Emotional Functions (Thinking and Feel ings) 329 

Table 53 ML as Personal Identity Marker 330 

Table 54 Identity Through Group Membership With Other ML Speakers 331 

Table 55 ML as a Life Sustaining Force 332 

Table 56 A Sense of Loss Without ML 334 

Table 57 A Sense of Guilt without ML 335 

Table 58 No Concerns over the Loss of ML 335 

Table 59 A Multiple Identity of Self through Bi l ingual ism 336 

Table 60 Phases of Linguistic and Affective Enrichment 388 

Figure 1. Proficiency across Linguistic Studies: Relevance and Issues 25 

Figure 2. Factors Influencing MLP Measurement and Interpretation 39 

Figure 3. A Dual Perspective of MLP: Between Autonomous and Pragmatic Views 80 

Figure 4. Autonomous - Pragmatic Continuum of ML Speaker Notions of Proficiency 81 

Figure 5 .  Knowing and Being as Objective and Subjective Correlates of  Migrant 90 

Language Proficiency (MLP) 

Figure 6. Language, Identity and Self-concept as Outcome of Linguistic Investment 106 

Figure 7. A Relational Model of Language Identity (Lanehart, 1996b, p.236) 109 

F igure 8. A Dynamic Model of the Process of Self Construction through ML 126 

F igure 9. Research Phases: Stages of Data Col lection 134 

Figure 10. Birthplace by regions 174 

Figure 11. Ethnic Categories Represented in the Sample (N=370) 174 

Figure 12. Number of ML Reported by Individual Participants (N=355)  176 



Figure 1 3 . 

Figure 1 4. 

Figure IS .  

Figure 16. 

Figure 17 .  

Figure 18. 

Figure 19. 

Figure 20. 

Figure 21. 

Figure 22. 

Figure 23 . 

Figure 24. 

Figure 2S. 

Figure 26. 

Figure 27. 

Figure 28. 

Figure 29. 

Figure 30. 

Figure 31. 

Figure 32. 

Figure 33 .  

Figure 34. 

Figure 3S . 

Figure 36. 

Figure 37. 

Figure 38. 

Figure 39. 

XXiX 

Location of Respondents in New Zealand (N=370) 1 78 

Educational Background of Survey Participants (N=370) 178 

Length of Stay in New Zealand of Overseas-Born Subjects (N=346) 179 

Age of Respondents (N=370) 180 

Arrival age of Overseas-Born Respondents (N=334) 180 

Relevance of Rel igious and Cultural Functions by Age Group 197 

Relevance of Reading and Writing Functions by Age Group 197 

Relevance of Rel igious and Writing Functions by Length of Stay 199 

Relevance of Reading and Writing Functions by ML Fami ly 201 

Relevance of Religious and Cultural Uses by M L  Family 201 

Relevance of ML for Formal Writing by (a) Ethnic Category and 203 

(b) Ethnic Sub-grouping 

Dispersion of Total Proficiency Scores Across S-Point Scale 207 

Self-Assessed Proficiency in Comparison to Other ML Speakers 211 

Examples of Proficiency in  Four ML Uses/Functions by Educational 215 

Background 

Examples of Reading and Writing Proficiency by Ethnic Category 217 

Examples of Reading and Writing Proficiency by ML Fami ly 220 

(Major Groups Only) 

Proficiency in Three Oral FunctionslUses reported for Survey ML by 223 

Total Number of ML Spoken (N=249) 

Proficiency in Four Literacy Functions/Uses reported for Survey ML by Total 223 

Number ofML Spoken 

Hierarchical Cluster Analysis of Proficiency Uses and Functions 225 

Mean Values Representing Level of Importance Attached to Dimensions of MLP 227 

Distribution of Values for Low and High Ranked Proficiency Variables 228 

Examples of Writing and Listening Ski l ls by Age Group 233 

Importance of Technical, Receptive and Productive Proficiency 234 

Dimensions by Ethnic Grouping 

Importance of Personal Proficiency Dimensions by Ethnic Grouping 235 

Importance of Pragmatic Proficiency Dimensions by Ethnic  Grouping 235 

Importance of Technical, Receptive and Productive Proficiency Dimensions 238 

by ML Family 

Importance of Personal Dimensions of ML Proficiency by ML Fami ly 238 



xxx 

Figure 40. 

Figure 4 1 .  

Figure 42. 

Figure 43. 

Figure 44. 

Figure 45. 

Figure 46. 

Figure 47. 

Figure 48. 

Figure 49. 

Figure 50. 

Figure 5 1 .  

Figure 52. 

Figure 53 .  

Figure 54. 

Figure 55 .  

Figure 56. 

Figure 57. 

Figure 58. 

Importance of Pragmatic Dimensions of ML Proficiency by ML Fami ly 

Importance of Writing as a Proficiency Dimension by Self-Reported 

Personal Writing Proficiency (N=279) 

Importance of Writing as Proficiency Dimension by Self-Reported 

Formal Writing Proficiency (N=226) 

Clusters of ML Proficiency Dimensions 

Distribution of Scored for Autonomous and Pragmatic Orientations 

Probability of AutPrag Orientation by Educational Background 

Pattern of Relationship Between Total Combined AutPrag Measures 

Responses to Autonomous Indicator Variables 

Responses to Pragmatic Indicator Variables 

View of Perceived Change(s) in ML (N=3 10) 

Tokens of ML Related Self-concept Choices by Ethnic Category 

Tokens of English -Related Self-concept by Ethnic Category 

Manifestation of Self-concept Through Code Choices Across Individual 

Self-concept Dimensions (N=370) 

Manifestation of Self-concept Variables through Code Choice by Length 

of Stay (N=346) 

Dimensions of ML Proficiency (MLP) 

Changing Orientations to MLP and Their Underlying Reasons 

Under the Influence of Time 

Factors Involved in Shaping MLP as Part of a Linguistic Self-concept 

An Integrated Model of ML Proficiency Dimensions 

Process of Merging Dimensions of Identity within Overall Self-concept 

239 

240 

24 1 

243 

246 

255 

256 

259 

26 1 

268 

276 

276 

.277 

279 

308 

327 

341  

352 

364 



XXXl 

Appendices 

APPENDIX A Population Characteristics in New Zealand: Census 200 I Top 50 Ethnic ity 463 

Categories at Leve l  4 of the Classification 

APPENDIX B Summary of Most Common Languages Spoken in New Zealand 464 

and Non-Engl ish Speakers 

APPENDIXC Language Spoken in New Zealand: Total Responses for the Census Usually 465 

Resident Population Count, 200 1 

APPENDIXD Van Lier's ( 1 996) Cyc lical Model of Profic iency 467 

APPENDIX E Partic ipant Comments on the Survey 468 

APPENDIX F Focus Group Invitations 469 

APPENDIXG Focus Group Infonnation Sheet and Consent Form 47 1 

APPENDIX H Focus Group - Written Feedback Sheet 472 

APPENDIX I Focus Group Discussion Schedule 473 

APPENDIX] Post Pi lot Changes to Survey Format 475 

APPENDIX K Survey Instrument - Questionnaire 477 

APPENDIXL Profic iency Dimensions Derived from Foc us G roup Written Feedback 489 

APPENDIX M Survey Cover Letter 491 

APPENDIXN Survey Follow-up Letter 492 

APPENDIX 0 Open-Ended Survey Data Translated from L anguages other than 493 

English (Question 8) 

APPENDIX P Se lf-identified Ethnic Background (Ite m  2) 494 

APPENDIXQ Composition of Three Major Ethnic Categories: Se lf- identified 495 

Ethnic Groups 

APPENDIX R Migrant Languages Represented in Survey 496 

APPENDIX S Master Code L ist for Qualitative Data Set Generated in HyperResearc h 497 



" Massey University 
COlLEGE QF HUMAN11ES. SOCIAL SCIENCES 

CANDIDATE'S DECLARATION 

School oIlMgu-se Studies 
Private Bag 11 222. 

Palmerston North. 

New Zealand 

Telephone: 6.( 63569099 
Facsimile: 6,( 6350 2271 

This is to certify that the research carried out for my Doctoral thesis entitled "Language, 

Migration and Continuity of Being: Notions of Migrant Language Proficiency and Self-Concept 

among Multilingual Migrants in Aotearoa-New Zealand" in the School Of Language Studies, at 

Massey University, Turitea, New Zealand is my own work and that the thesis material has not 

been used in part of in whole for any other qualification. 

Candidate's Name: 

Signature: 

Te Kunenga k.i Purehuroa 
Inception to Infinity: Massey University's commitment to learning as a life-Iongjoumey 



" Massey University 
OOI..LEGE OF HUMANT1ES. SOCIALSCENCES 

SUPERVISOR'S DECLARATION 

School of LangUlIge Studies 
Private Bag 11 222. 

Palmerston North. 

New Zealand 

Telephone: 6. 6 3569099 
Facsimile: 6. 6 350 2271 

This is to certify that the research carried out for the Doctoral thesis entitled "Language, 

Migration and Continuity of Being: Notions of Migrant Language Proficiency and Self-Concept 

among Multilingual Migrants in Aotearoa-New Zealand" was done by Ute Gerda Walker in the 

School Of Language Studies, Massey University, Turitea, New Zealand. The thesis material has 

not been used in part of in whole for any other qualification, and I confirm that the candidate has 

pursued the course of study in accordance with the requirements of the Massey University 

regulations. 

Supervisor's Name C8'vt��s lJ�2t( 
Signature [�;;�0 (;, (L7sc 
Date ;;&; ).104- ' 

Te Kunenga ki Purehuroa 
Inception to Infinity: Massey University's commitment to learning as a life-long journey 



" Massey University 
COU£GE OF HUMAN1'ES. SOCIAL SCIENCES 

CERTIFICATE OF REGULATORY COMPLIANCE 

Private Bag 11 222, 
Palmerston North, 
New Zealand 
Telephone: 64 6 3569099 
Facsimile: 646 350 2271 

This is to certify that the research carried out in the Doctoral Thesis entitled "Language, 

Migration and Continuity of Being: Notions of Migrant Language Proficiency and Self-Concept 

among Multilingual Migrants in Aotearoa-New Zealand" in the School Of Language Studies, at 

t0assey University, New Zealand: 

(a) is the original work of the candidate, except as indicated by appropriate attribution in the text 

and/or in the acknowledgements; 

(b) that the text, excluding appendices/annexes, does not exceed 100,000 words; 

(c) all the ethical requirements applicable to this study have been complied with as required by 

Massey university, other organizations and/or committees, which had a particular association 

with this study, and relevant legislation. 

Please insert Ethical authorisation code (s) here:'_-4J_V1..1..\ �U.£....Lt-\-+-!=E=-�G:::::..' __ 9_' .L..Ol�jl-/-=b=----__ 

Candidate's Name: Uk Wo..\ \6L� 
Signature: lAk U� 
Date: lA S-+<'b� �cctr 

Te Kunenga ki Purehuroa 
Inception to Infinity: Massey University's commitment to learning as a life-long journey 




