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ABSTRACT

The value of Continuing Education is increasingly being realised
throughout New Zealand. The educational institution termed the
Community College is one facility being established in order to further
the princirles associated with lifelong learning.

This thesis prresents an exploratory study related to the first such
college built in this country, the Hawke's Bay Community College. The
central purpose guiding the study was an attempt to discover how members
of the Hawke's Ray region conceive this new institution. Here, what
was envisaged as important, was not only the kinds of understandings
revealed about the college., but also the attitudes and evaluations
expressed by Hawke's Bay citizens regarding it. To this end, the
digsertation is divided into a number of parts.

Firstly, there is consideration given to some of the philosophical
issues underlying any research nrocess pursued within the social domain.
On the basis of this, a theoretically justifiable approach to the
problem rosed, is elaborated. The theoretical persnective of Symbolic
Interactionism, and more particularly, the construct of the Definition
of the Situation, are discussed.

From such a base, reference is made to the linkages and translation
process required when moving from theoretical to methodological issues.
Included in this section of the thesis, is a2 description of the data
collection techniques employed for the study.

The results obtained as z consequence of the investigation are then
given, along with some @iscussion relevant to the Cormunity College's
operations.

Finally, the thesis presents a series of tentative hyrotheses and
questions emergent from the research carried out. It concludes with a
reconsideration of the¢ exploratory nature of the problem posed, and

the theoretical perspective within which it was couched.
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INTRODUCTION

If society is to meet the acceleratine pace of sccial and economic
change in today's world, Education needs tc be viewed as an adjustment
process, continuing throughout life, rather than as a prenarctory
process terminating during or shortly zfter adclescence. The notion of
Continuing Educaticn aspires to such a positionm.

"The aims of lifelong Education. of which Continuing
Education is a2 pvart, are tec assist 211 members of the
community to adjust tc continually changing personal,
social and economic circumstences threoughcut their lives;
to control by common decision and action those circumstances
which are controllable, and te achieve their maximum
pversonal potential.” (New Zealand Hational Commission for

UNESCO, 1972, ».102)

Continuing Educaticn is thus not to be seen as a pnroduct, a series
of packages, or even as a pregram. but rather, as a process that attempts
tc involve society at larpe continucusly, in the development of
educational geoals. It strives to co-ordinate zfforts intended to meet
the needs and wants of the pecple, requiring interaction and general
involvement by the community as a whele. Central -~roblems inherent in
the Continuing Fducation process then are, to identify accurately whet
people want, think they want. and actually do need, and then to
structure these intc a realistic and concerted series cof significant
educative activities. Communication, particularly between the educator
and the community seems to be the key te the resclution of such
problems.

It is within this framewcrk that the Mew Zealand Education
Der artment has introduced Community Colleges. Such institutions are to
be concerned with: firstly, mobilizing the community's rescurces
(particularly people, places and equipment), and linking them with the
educational process and existing agencies: sccondly, respending to
the educational, welfare, cultural and recreational interests of neople
of all ages in their community: and thirdly, providing advice and
guidance to both collectivities and individuals sc that their interests,
aspirations and consequent lines of action can be appropriately realized.(cf
Renwick, 1974) In this way the Community Cecllege is both a focal
point and a facilitating institution for the already existing learning
networks. At the same time it is to develop new facilities, thereby
leading to the creation of a new learning community, with the

Community College becoming thc necoples’ college.
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The first New Zealand Community Collepe was set up in Hawkés Bay at
Otatra, just south of Taradale. The first students were admitted in
January. 1975. The college is intended to preovide vocationally-criented
services and what has been termed ‘Community Studies' services,
particulerly in those arcas not catered for bv established instituticns.
Emphasis is to be given to developing facilities designed to serve the
expressed needs of the Hawkds Bay regionm.

In response tc an invitation from the Mew Zealand FEducation
Department, Massey University agreed tc undertake an 'independent' study
cf the Hawkds Bay Community Ccllege during its carly years of development.
The study reperted here is cae component cf the resulting research
project. It is concerned with an exnloratory study »f what conceptions
of the Community College are held by people in the I'awkés Bay region.

The principal reason for the study was, that as rparticipaticn in the
Community College activities must be largely voluntary, unless members
of the community become awarc of, and to souwe extent committed te its
philcosophy, then the Community College will be less able to realize its
cbjectives. In shert, the cencepticn of what the Compunity College is,
requires some control by its propounders. Its philoscrhy needs tc be
understood and accepted by the community. But such understanding and
acceptance may be difficult to achieve. To a large extent they are
derendent on the .‘¢pree to which members of the community and the
Community College come to sneak each other's language, comnrehend each
other's meanings, and see through each other's ’'plasses'. However, if
incompatabilities are to be overcome, they must first be recognized.

The central purpose guiding this dissertation then, is to attempt
to discern the nature of the conceptions held and to surface whatever
differences, if any, do exist. To this end, it is aiming to:

(1) Develop a theoretically justifiable approach to the preblem posed.
(2) Pursue the necessary investigation.

(3) As a result of the research, provide information which could be
beneficial to the Community College's functioning in the future.
With such objectives in mind, the study has been structured in the
following way. Chapter 1 is a brief exposition of the philosophical

issues which underly the theoretical position taken throughout the
study, and which are relevant to a scientific exercise in the social
domain. In Chapter 2, consideration is given to the theoretical

perspective emnloyed, that of Symbelic Interactionism, and more
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particularly, to the theoretical model which guided the investigation
undertalen., Chapter 3 provides a discussion of the linkages and
translation process required when moving from the theoretical to the
methodological issues. It alsc nresents a descriotion of the data
collection techniques which were used in the investigation. The results
of the investigation are siven in Chapter 4. The final chapter consists
of a discussion of these results, along with a reconsideration of the

study as a whole.



Chapter One
PHILOSOPHICAL UMDERPINNINGS

Given that the.research nroblem is concerned with the human beine in
the social context, where the nrime interest is for the rerson and his
interpretation of 'social realitv’, there are two nhilesenhical issues
that need to be examine?d befere any elaberation of the preblem can
proceed. Firstly, if cne Jdesires to talk about 'social reality', then
is concentualization or ratiomale rust be considered. Saceondly, and more
particularly, the theoretical framewerk within which the research problem
is to be couched, clearly v»resupposes a specific philesophic2l stance
which needs to be made explicit. Hatanson makes the roint apvropriately
ahout Mead:

“Mead is not, then, 2 nhilosovher first and a social scientist
second; his rhilosorhy and social science are inextricably
bound un in the style of his thought and in the persuasion of
his methodology.” (1973, p.3)

This chapter then, pgives special attention to the nature of the social
world and approaches to the Social Sciences, in the process arriving at

a defensible foundation for the study 2s =z vhole.

Approaches to the Social Sciences

In the history of the sceial sciences two distinctly opposed
philosophical attitudes have tended to nrevail - that of "Naturalism’
and that of 'Phenomencloey'. They hare in turn, employed two different
kinds of conceptual schemes tc portray the sccial world within the
scientific framcwork. This is not to imply that these two nesitions
correspend to any particular school of thoueht within the realms of
science today, but rather, that as 2 way of seeing the social world, as
fundamental concentions of the 'social' itself, they are useful as
eeneral rationales. The terr 'Naturalism’ as it is beiny used here,
encompasses Behaviourism, Eupivicism, and Positivism, where particular
concaern is given to chtainine '"hard data’ assnciated with the exact
measurement of social phenomena through sensory observation, while
'Phenomenclogy’ is being used to include all those positions that stress
the primacy of consciousness and subjective meaning in the interpretation
of social action.

On the one hand, 'Naturalism’ tends to sucpest that the metheds of the
natural sciences are not only adequate for the understanding of social
phenomena but in fact, that such methods constitute an appropriate

paradigm for all enquiry in the scientific field. The implicatien of this
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position is that a qualitative continuum exists between the problems of
the natural sciences and the social sciences. On the other hand,
'Phenomenology’ holds that the phenomena of the social sciences are not
qualitatively continuous with those of the natural sciences and that
different methods need to be employved in order to study ‘social realtiy'.
This approach argues that giving primary consideration to the intentional
structure of human consciousness, thereby stressing the meaning that
social acts have for the actors who perform them and who live in a reality

built out of their subjective interpretation, is of central importance.

The Notion of 'Social Reality'

In order to discuss the relative usefulness of either of these
approaches, some attention must be directed to what is implicit in the
notion of 'social reality'. Accepting that there is 'social reality’,
the crucial question requiring deliberation is how people have chosen to
define it.

Social reality as defined by Schutz is:

"the sum total of objects and occurrences within the social,
cultural world as experienced by the commonsense thinking of

men living their daily lives among their fellowmen, comnected
with them in manifold relations of interaction. It is the world
of cultural objects and social institutions into which we are all
born, and with which we have to come to terms. From the outset,
we, the actors on the social scene, experience the world we live
in as a world both of nature and culture, not as a private but as
an inter-subjective one, that is a world common to us all; either
actually or potentially accessible to everyone: and this involves
intercommunication and language.’ (1970, p.5)

So, basically, 'social reality' here is to be regarded as a consensual
view of 'our' world. It is grounded, from this perspective, in the
notion that man @s a social being, is capable of sharing the same object
from differing perspectives, and that such sharing (inter-subjectivity)
involves the meaning intended and grasped in the acts of communication.

Take for example, the handshake that finalises a business contract.
In physical terms, it is seen as no more than a series of mechanical
movements of muscles, tendons, bones etc., but from the point of view
of the social world, or in this case, more specifically the 'business
world', thc handshake is symbolic, signifying or meaning that something
has been agreed upon by the people involved. Thus, the 'what' of social
reality in this sense, is the meaning (grasped by each of us) of what is
signified by external events. The implications of this approach are

that human action is to be considered as being composed of both aspects,
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overt and covert, and that the distinctive feature of man's being in the
social world is that he may and does reflect on his meaningful action,
that he is able to regard meaning in a reflexive manner,l Such is not the
case in the world of physical phenomena - the distinction between 'bodily
movements' and human actions’ can be seen, only if one takes into account
the construct of meaning and the human being's capability to reflect

upon any such meaning. The nature of the phenomena being studied in the
social sciences is seen from such a pergpective as that of 'subject'
while in the natural sciences it is seen as that of 'object’. A
distinction between the 'social’ and 'natural’ systems is being made
through acknowledging man's capacity to invoke meaning and teo refject
upon it.

Thus., the argument is given from such an approach that, in order to
understand 'social reality' as it has meaning to the social actors, the
primary focus needs tc be on the meaning inherent in any given act, and
that such understanding is less likely to be attained if attention is
directed just to the externally observable components. Intention and
meaning. from this perspective. are seen to go beyond material
presentation. The handshake, in the above example, if regarded in purely
physical terms, would be indistingushable from say an introduction to a
new acquaintance. or the ceremony of receiving a degree. What is meant
in each case, from the phenomenological approach, is something rather
different. The handshake, from this apprecach, can be corceived as a
social act composed of both covert and overt aspects. Without some
consideration for those covert features, such an event may remain at an
'infra-social’ level of understanding,

"The world of nature, as explained by the natural scientist, does
not 'mean' anything to molecules, atoms and electrons. But the
observational field of the social scientist - social reality -
has a specific meaning and relevance structure for the human
beings living, acting and thinking within it.? (Schutz, 1970, p.1ll)

The postulate of a 'human consciousness', 'mind’ or in Znaniecki's
terms, a 'humanistic coefficient', is necessary in order to accomodate
to the intention, meaning and reflection of which man is capable. Those
approaches assuming the phiiosophical attitude of empiricism or
positivism, which identify experience with sensory observation thus may

exclude some fertures of social reality. Such an exclusion may or may

1. If we couldn't, Philosophy would be incomprehensible.
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not have important consequences for any particular research problem.

A Tenable Position

The position taken here, is not that either of such approaches is to
be regarded as the more 'correct' or 'absclutely’ right. Rather, in
accomodating to Meechan®s arpument regarding such problems, it is a
question of the relative usefulness of such apprcaches, dependent upon
the specific purposes inherent in investigating any particular sphere.
To regard the handshake in a "naturalistic' perspective may be quite
appropriate in some circumstances while in others, unless explicit
reference is given to its meaning, it may be totally inadequate - the
usefulness of either approach is dependent upon the problem at hand.

"All explanations butcher reality in some degree,...The
important question is the degree to which oversimplification
influences the purposes for which the explanation is used.
Purpose makes distortion or incompleteness tclerable, and at
the same time provides criteria for defining what will be
tolerated.™ (Meehan, 1963, p.90)

Given that the intention of this study is to explore just what kinds
of meanings human beings have constructed regarding a particular object,
and the nature that the resnltant action-orientations may take, the
kind of conceptualization taken as the more adequate is that which
acknowledges such dimensions as those elucidated above. Such an approach
allows explicit recognition to be given to covert features which may be
of great importance in such an explanation,

As Schutz demonstrates, human action, from the phenomenological
approach, can be regarded as entailing what he has termed "negative
actions’: in other words, ‘intentional refraining from acting’. An
approach centring on sensory observation would disregard such aspects
of human action. NHot to vote may be as political as -~ to vote,

Alsc, at another level  there is the question of taking into
consideration, beliefs and convictions which are real because they are
so defined by the actors. Senscry observation would not include such
dimensions of socjial reality, but as has been shown for example, in
Evans-Pritchard's (1936) study of members of the Azande culture,
witchcraft and oracles were not a delusion to the inhabitants, but a
very important, central feature in their social reality and, as such were

open to investigation by the social scienl:ist.2

2, Elaboration of this aspect will be given in the next chapter, for it
is an intrinsic component of the 'definition of the situaiion’.
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Given such conceptualizations of the nature of social reality, the
phenomenological approach would seem appropriate for providing a
framework within which the problem under investigation can be organized.

“"The conceptual fremework, the linked set of concepts that serve

as a selecting mechanism for the observer., functions in the same

way that spectacles serve the man who is blind without them. What is
seen depends on the characteristics viewed through the spectacles,
The facts do not lie beyond the observer, immutable and unchangeable.
What a fact 'is' depends on the conceptual framework through which
perspections are screened.” (Meehan, 1968, p.41l)

The argument is not being advanced that the social sciences are
'en toto' different from the natural =ciences ~ the attitude of the
scientist in both realms is the same: nor is a different kind of
knowledge necessarily involved in the two. Rather, it is recognized that
the object of such knowledge may need to be conceptualized in various
ways. As Luckmann points out:

"The domain is the domain of human action and its objectivated
results, It is the constitution of the domain and the explanatory
aims that are bourd to it, rather than the logical form by means of
which the domain is explained, that account for the difference
between social and physical sciences." (1975. p.172)

The nature of the phenomena with which the scientist has to deal is
often qualitotively different from the natural scientist, and thus, may
involve the possibility of a different set of techniques with which to
explore that realm. This does not preclude the possibility of prediction
and control. nor the establishment cof general laws. Rather, it points to
the idea that the social scientist, in order to pursue his task, may
have to undergo two socialization processes. Firstly, he has to be
socialized into the community of science as does the natural scientist.
Secondly however, depending upon what he is attempting to study, and
how he conceptualizes his problem, he may have to be socialized into
the rules and meanings of the social system being investigated. The
subject matter of the social sciences is conceived by the
phenomenological approach as being defined by the actors' zriteria of
significance and not by the scientist’s. Thus, what is to be discovered
is the logic of the social order in question, as seen by the encumbents,
and not an order which is imposed by the investigator. To the
phenomenologist, this is where the social sceintist's enquiries can
logically be said to begin, but of course, not necessarily where they
shall end,



Implications

The implications of this discussion are that the mor: useful theory
for the purposes at hand. is that which accepts the ph nomenological
approach to the nature of the social world and social reality. As will
become evident in the following chapter, the theory of Svymbolic
Interactioni$m3 and more specifically, that of the 'Definition of the
Situation’'. do this, dewmanding that the scientist em eds himself in the
subject's perspective, while at the same time be committed to moving out
of that world into that of sociological theory. (cf.Schutz's (1970)

conceptualizing of Sociology as being of a second order nature)

3. One point reguiring clarification before proceeding, concerns Mead
(regarded as the 'father' ef Symbolic Interactionism), having been
termed a 'Social Behaviourist' by a number of writers. Such a
classification is totally inappropriate (if one follows the above
concentualizations), for he insists on the existence as such of a
mind or consciousness. The problem confronting him, is how to develop
a theory of the fundamental nature of social reality that takes into
account the necessarily ‘subjective’ quality of mind and yet describes
it in such a way that can be objectively verified.



Chapter Two
THEORETICAL CONSIDERATIONS

Given the philosophical attitude taken in the previous chapter,
attention can now be directed towards the theoretical perspective within
which the problem is to be considered. It is the purpose of this chapter
to discuss Symbolic Interactionism, and the important construct emergent

from that perspective - the Definition of the Situation.
Symbelic Interactionism

Central to Symbolic Interactionism 2nd in congruence with the general
phenomenological appreoach considered above, is the view that the human
being, as an organism, can be regarded as having a 'self’. Such an
assertion conceives of the human being 25 a special kind of actor and
stresses the idea that he can be an object of his own actions - he can
act towards himself as he might act towards others. In short, he can
engage in a2 process of self-interaction. This ability is the central
mechanism with which the huwman being approaches and deals with his
world, enabling him to make indications to himself of objectsl in his
environment and thus puiding his action by what he notes. The human
being is conceived as not being merely a passive receptor or responder
to stimuli from the environment, but as capable of acting on, reacting
to, and interpreting such stimuli, and consequently organizing his

action on the basis of this interprectation.

Human Action and Interaction

Such a construct has ramifications for the conceptualization of
human action and interactior in the sccial world. By making indications
to himself aund by interpreting what he indicates, the human being has to
construct or form a line of action. Action is not conceived as a
product of factors that play unon or through the human actor. Rather, as
Blumer (1969) illustrates, action can be considercd in the following
manner :

"In order to act, the individual has to identify what he wants,
establish an objective or goal, map out a prospective line of
behaviour, note and interpret the actions of others, size up his
situation, check humself at this or that point, figure out what
to do at other points, and frequently spur himself on in the face
of dragging dispositions or discouraging settings.” (1969. p.64)

1. The concept 'object' has a particular meaning within the Symbolic

Interactionist’s perspective, and will be elaborated on in the latter
‘iscussion.
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In brief, prior te any self-determined act of behaviour, there is 2
always a neriocd of examination, scrutiny and deliberation which
culminates in what has been termed by Thomas as the ‘definition of the
situaginsp. It is on the basis of this definition or meaning which the
human being has constructed, that he acts in one manpner rather than
another. It is this construct which is the prime focus of the proceeding
discussion, but further explanation of the zeneral perspective is
required prior to any elaboration of this.

This self-interaction process inherent in the construction of human
action does¢ not occur in a vacuum. Rather, it operates within a social
context, through the medium of social interaction (or inter-action).
Such interaction can occur at two levels - that of the non-symbolic
(Mead's 'conversation of gestures'), and that of the symbolic (Mead's
'use of significant symbols'). The former refers teo those situations

in which human beings respond directly to one anothers'

gesturas or
action. while the latter encompasses those situations in which human
beings interpret each cthers' gestures and act on the basis of the
meaning or definition resulting from the internretationm.

This was Mead's princinal argument for differentiating human beings
from other forms of life. Gestures, et the infra-human or non-linguistic
level, do not carry the connotation of conscious meaning or intent, but
serve 7 rely as cues for the appropriate response of others. The
boundary delineation between the two levels is rather blurred, but
generally it is conceived that communication =2t the non-symbolic level
occurs immediately. withcut the moediation of a definition cr meaning,
and accordingly, an organism's behaviour is largely a series of direct
automatic responses to stimuli. Communication at the second level
however, involves responding 1o one ancther on the basis of the
meaning of gestures. The gesture becomes symbolic =~ 2 symbol to be
interpreted by the participant, encomnassinpg an imapginative completion
of the act. Such a prccess necessarily involves 'taking the role of
the other'. To complete imaginatively the total act which a gosture
symbolizes, the individual has tc put himself in the position of the
other person (either the role cof one particular person or the roir of

the group, i.e. the 'generalized other').
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‘[Meanine] arises in experience throurh the individual
stimulating himself to take the role of the cther in his
reaction towards the cbject. Meaning is that which is indicated
to others while it is by the same process indicated to the
indicating individual.” (Mead, in leorris (Ed.). 1944, p.89)

The indivudual constructs and arranpes his own action cun the basis of
such interpretation of the acts of others. The 'self' therefore, is
seen as a social nrocess comroses of twe phases, the 'Me' and the 'I'.

The settine within which this symbolic interaction occurs is seen as
influencine the nature of action, particularly of an associational fornm,
which may or may not eventuate. lluman association is conceived as a
process of interpreting and defining the acts, remarks, etc., of others,
and it is through this process that partipants fit their ovn acts to
one ancther and cuide others in doing sc. Thus, withiy the Symbolic
Interacticnist perspective, social action (or jeint action) is viewed
as being lodeed in acting individuals whe fit their respective lines of
action to cne another through a process ¢f internrcetation. The
oreanization of a human aociety (or ccllectivity in any form, eg. an
organization or group) is considered as the framewcork withir which
sccial action takes place; but not as the determinant cof that actiocn.
Such organization enters into the situation to the extent that it shares
the situation in which pecple act, ane to the extent that it supplies
fixed sets of symbols which peorle emnloy in interpretine their
situation. The acting unit (whether it be an individuel or ccllectivity)
remains the primary focus however.

It must be recognized that joint action cannot be ‘reduced' sclely
into individual lines of actien. Joint actieon., while made up or diverse
component acts that enter into its formaticn, is different from any one
of these, and from theilr more aggrepation. When people come together
with the aim of accomplishing some task, be it eating 2 meal, havinp a
dance., making a decision cor whatever, more is involved than the
intentions and meanings brought into that situaticn. What is involved,
is 'interaction' (the central feature of joint action), which is
an emergent quality that may not have existed prior te the parties
concerned coming together.

“The fitting together of individual lines of action provides
the basic feature of the joint action. Individuals fit lines
of acticn together by identifying the actiecn they are going to
engage in, and then by fittiny these definitions around the
other's definitions and internretations. Hence, the joint
action becomes mcre than the mere juggling of definitiomns - it
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is the fitting cof disnarate, conflicting, and often incomplete

plans af action inte a2 packape of meanings that, at least for

the monsnt cf activity, provide the basis of interaction.”
(Denzim, 1969, p.24)

Therefore, theves may nct only be individual 'definitions of the
situaticn’ but 2iso collective 'definitions of the situation'. Jeint
action and society is nessible to the extent that there is some kind of
cons_~sus among the particirants shout the definiticons or meanings

of any relevant objeci.

The Meaning of ©Ohiect’

0f some significaice nere, is just what this notion of ‘cbject’
encempassac, ror human beings live in a world of objects and form their
activities arouad ther. ‘m ‘cbject' ies taken to mean anything which
can be indicated or referred to. Thus, as Mead illustrates, this
construct does not cnly encompass physical entities, but also sccial
objects such as the self and institutions, and abstract objects such as
moral principles or vhilosorhical concerte. What is being asserted, in
accordance witl: Lne general frarmewerk, is that objects are not self-
existing entities with Intrinsic natures, but are rrimarily human
constructs. Blumer (1565, 1.68), in his elaboratien of this construct,
makes a number of points desevving wertion.

“1. The natvre of an object is constituted by the meaning it
has for the person or nerscns for whom it is an cobject.

2. Thie mesaning ic wot intriisic to the object Lut arises from
how the perszeoo is initially rrerared to act toward it,"
Thus, cbjects do rnot exist for the individuzl in any pre-established
form, but are dexcuadent on the'cxaeriences of thz acter. Objects can
vary in their meanine. 2 scliocl for exomple; may not be the same object

for a pupil, teacher or pavent.

"3, A1l cbjecis are social nroducts in that they are formed
and trancformed by the defining rrocess that takes rlace
in social iateraction.”

For example, the human being is not born with a "se] f'. Rather, it is a
social product, an emcergent cf the kind of environment within which it
is being formad.

4. Teople are prepared to act towards cbjects on the basis
of the meaning of the objects for them.”

Individuals may have Jdifferent 'definitions of the situation’ and thus,

act towards the came object in varying ways.
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"5. Just because an cbject is something that is designated,.
one can organize one's action toward it, Instead of
responding immediately to it, c¢ne can inspect the object,
think about it. work cut a plan of action toward it, or
decide whether or not tc act toward it.

The objects which censtitute the individual's experienced environment,

are established by the person‘s activities. To the extent that his

activity changes. his environment changes; or stated in a different

manner ., objects alter their meoning as activities towards them change.
This is not to claim that there can be no shared obiects. As Mead is

careful to expcund upon, shared objects are possible bv virtue of the

fact that objects arise, and are present in experience only in the

process of being indicated to oneself, and henc:, implicitly or explicitly,

to others. The individual, through living in a social world, acquires

a certain commonality of perspective with others by learning the

symbols (and their definitions) by which others esignate aspects of

the world (and thus, the emphasis c¢n gseocial interaction). A 'perspective'

is taken as referring to:

“an organized view of one's world. what is taken for pranted
about the attributes cf ohbjects, of events, and of human
nature. The envircnment in which men live is an order of
things remembered and expected as well as of things actually
perceived. It includes assumpnticns of what is plausible and
what is possible. (Shibutani, 1962. n.130)

The concept cof 'culture' is but one example of a perspective that (at a
certain level), is shared by the members in a particular group.
Generally, Symbolic Interactionism is postulating a conceptualization
of 'social reality' within the phenomenological approach considered
in Chapter 1. It does this in so far as it focuses on the meaning and
intenticnal character of human existence, and claims that the social
world is constructed through human acticn and interaction. Such a
position conceives that 'reality' is socially emergent in that
meanings are created and acted upon through the process of symbeolic
social interaction. Acting units (whether individual or collective),
through such processes, come to developr similar or different worlds.
and these worlds may alter as the objects that compose them, change in
meaning.
In essence then, such a theoretical orientation rests on three
assumptions; narely, that human beings act towards objects on the basis
of the meanings that these objects have for them; that the meanings

of such cbjects is derived from, or arises out of the sccial interaction
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-ne has with other human beinzs: and, that these meanings are handled
in, and modified throuch, av interpretative nrocess employed by the
persen dealing with the cbjects he enceunters. These assumrtions,
inherent in the abeve discussion, are taken as underlyinz this entira

study.
The Definition of the Situation

Given the above nersnective, the followinz study focuses on cne
aspect of the phases inherent in the constructicn of humwan action in
the social world. The interest is directed tewards that rhrase termed the
'"definition of the situation’, or meaning con which the individual bases
his conduct with reeards to a rarticular object. The errthasis cf the
study is 'situaticnal’ in sc far as beins concerned with one physical
an social-cultural environment with which the actor may have
connections. /cecordinegly, elaboration of the asrects cof this thecoretical
construct will now be given.

The prime concern here is with microscciclogy rather than with

Poround level'! of the sceieclesical

macrosociclorv. The focus is on the
digcipline, in the sense of viewins order from the base un. Macresccial
ideas. concerts,; and analyses are rerarded as being cre-conditioned

by the micresocial.

The implication of the ohrase 'definition ~f the situction' is that
somet hing intervenes when peeple and chjects come torether, which makes
rossible a vaeriety of interrnretations. The same cbject can have varying
meanings for different individuals. It follows that whether one is
respondine te features in nature, to other selves, or teo one's own
self, one i3 responding to reanings. In other werds, the human being
is always defining situaticns an? resnondine to such situations on
the basis of the Jdefinition he creates. As Perinbanavagam (1974)
comments, ‘one iz condemmed, so to speak, to a world of meaznings™. In
adhering to such a position it is thus argued, that the theory
proposed by Stebbinsz (1967), of the 'definition of the situation’ is
in error in sc far as making a2 distinction between 'subjective’ and
'objective' comnonents of any given situatiorn. As already shown, cbhjects
are human constructs, and not self-existing entities with intrinsic
natures. Mead spent his lifetime elaborating on such a2 conception and
refuting the pcsitien Stebbins accepts. Actually, Stebbins (1967, p.150)

does admit that the ’epistemological question raised here of whether or
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not a truly ‘cbjective’ view is possible is being sidestepped”. What is
of crucial importance throughout this study is the world 2s scen by the
actcer.

What Stebbins (1967, 1969) does do however, is to recognize that
any such meaning or definition can be seen as having various
compenents. As Merton et al (1956) demenstrate, the ‘meaning' of an
object can be considered as being made up or three inter-related
components, comprising, firstly. a cognitive factor (2 level of
understanding): secondly. an affective facter (an attitude or feeling):
and thirdly, an evaluative factor (a judgement or anpraisal) at some
level of articulation. What such features will be composed of, is still
an open question however, and thus, it is of some consequence tc give
more specific examination to those features inhering in the construction
of such a definition. It was Mead whe has provided two constructs -
Emergence and Relativity, within which the contours of the 'definition

of the situaticn' can be more clearly explicated.

Emergence
Emergence refers tc the temporal dimension of meanings - the

inter-relationship between the past. present, and future. These three
phases of time may be analytically distinct but at the same time, as
Mead illustrates, are convergent, for they are not correspcndingly
distinct in their influence on hyman meaning and action. Things or
events do occur in chronological time, and a temnoral differentiation
may be of value in some circumstances. But in this context, to assume
that there is no influence of the past upon the present, and both upon
the future, would make it impossible to explain social interaction.
Take for example, the idea of academic success. A rerson may, at
fifteen, succeed in an examination such as school certificate, and
then at twenty-five, have achieved a doctorate. If at fifteen, he
anticipates future academic success, this persen's school certificate
will hold a different meaning for him than if he expects that the
school certificate will be his highest academic achievement during

his lifetime. The meaning of an object can differ durinpg these three
phases of time, but each phase will necessarily influence the other.
It was Sigmund Freud who expanded such a view, bringing into stark
realization the inter-relationships thzt may exist. As Pelz (1974, p.17)

peints out:
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"Freud understocd the human reality as constituting itself

in a kind of space-continuum. In human life, as nerhans in
all life, the past is never rast. It is the continuing, fluid
substratum or substance out ¢f which the present with its
demands for present resronse is continuously constituted and
'eestalted’ "

From another point on the ceontinuum, Duberman (1972), in his attempt to
construct an account of the birth, growth, and final death of an
innovatory community education project in the United States during the
1930's and 1940's, elucidates the encrmous Aifficulties, in fact, the
impossibility of elimjnating the influences that the present (i.e. the
1970's) have on the participants' recollections of that nast. More
generally, what is being claimed here is that:

“the past influences the symbelic definition of the present,

the definition of the present is influenced by inferences

about the future, and the events of the future will recenstruct
our definition of the past.' (McHugh, 1968, p.24)

Chrenological time has been transformed into scocial time.

Relativity
This temroral dimension of Emergence, invelving the cold and the

new is not sufficient alone however. One also requires scome kind of
refercnce to the acteors life-srace in order te gain scme understanding
of the nature of the Jefinition which human beines construct regarding
the past, present, and future. Mead has created another construct useful
here - that of Relativity, which is a sratial dimensicn characterising
an object and its relationship tc other objects acress the boundaries

of space.

“"The sratial, temporal and energic character of objects vary
with the velocity ¢f motion in relation to the world which
is at rest....But the consentient set which is moving may be
regarded as moving with like velccity and in an opposite
sense +-+. The reality of motion does not lie in the change but
in the relative pesition of things, regarded as events, with
reference to each cther.” (Mead, in Murchy (Ed.), 1932, p.39)

As with Symbolic Interactionism generally, Relativity indicates the
absence of any ultimate reality. Rather, there can be varying schemes
of interpyetaticns, rerspectives, or in Schutz's terms 'multiple
realities' which result in the possibility that the same cobject may
have a differgnt meaning for different individuals. It also makes
explicit the idea that the meaning of any given situation can change
over time. Situations are not to be regarded as a static set of

conditions. As they are exrerienced by individuals and proups they are
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fluid and dynamic, permitting the entrance of new stimuli which may
effect their definition and the resulting beh-viour. As Thomas (1923,
p-42) elaborates:

"Every new invention, every chance acquaintance, every
new environment, has the possibility of redefining the
situation and of introducing change, disorganization or
a different type of organization intc the life of the
individual or even of the whole world."

Such a construct is alsc of value in another sense, pointing to the
inter-relationships between the various spheres cr areas of activity in
an individual's life-space’ or inter-connnetions between the significant

objects in the perscon's environment.

The Interpretative Schema

Of central importance here is the delineation of the categories
inherent in any such schemes of interpretation. An individual coming to
give meaning to any particular object,d~es not go through such a process
in isolation. The manner in which he defines any object depends upon his
interpretative schema or organized perspective, which in turn, depends
upon what he has taken as significant in his surrounding environment.
And, as already stated, the meaning of an object arises out of the
experiences that one has in the social world. Thus, one way of discovering
an individual's definition of the situation, is to explore the make up
of his interpretative schema with regards to a particular object, through
examing what he has deemed as 'significant' in such experience.

It is recognized that, as Schutz proposed, such an interpretative
schema in relation to any particular object, can be regarded as being
hierachically ordered in terms of zones of relevance, going from that
of 'primary relevance' through to that of 'absolute irrelvance'.2
However, in order to take full ccgnizance of what has been regarded
as 'significant' when such 'zones' are composed, it appears that the
Symbolic Interactionist's approach provides a more clear
conceptualization within which such examination can occur.

From such a perspective it seems that 'significant' experiences
can be differentiated into three crucial categories. It must be noted
here that the primary focus is on the 'social' dimensions of such
experience, emphasizing those elements in the social world with which

2. For further discussion of this, refer to Heeren's article in
Douglas, 1971.
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the individual has particular interest, rather than concentration

on, say psychological or physiclogical ccomponents. In doing this,
explicit acknowledzement is being given to Mead's precccupation with the
social world. Meaning is primarily established or creatocd in responsive
discourse between acters -~ it is sccially emersgent.

Signifcant Others. Firstly, therc are "Sienificant Others', those

people who the individual takes cognizance of., when givingz meaning to
any object. The tern 'Reference Group’' can be employed here, if it is
assumed to refer to:

"that group whosc outlook is used by the actor as a frame

cf reference in the crganization of his perceptual field.

All kinds of grourings, with great varviations in size,

compositien, and structure, may become reference groups. Of

great importance for most people are those groups in which

they participate directly - what have been called membership

groups =~ especially those containing a number of persons with

whom one stands in a primary relationship.” (Shibutani, 1967, p.163)

'Significant Others’ in Mead's terms, may be conceived of as the actors'
'generalized other’ - that perspective assumed by the actor and shared
with his signifecant others in a transacticm.

Significant Interaction. Secondly, there is 'Significant Interaction',

referring to actual interaction saquences which the individual regards
as playing dmportance iun his definiticn of any cbject, or as being
infleuntial in the meaning that he constructs. As Volkart demonstrates
in his Introduction to 'Sccial Behaviour and Perscnalitv' (1951), an
individual's perspective with regards tc a specific cbicztmay be
affected by a single critical experience. say the reading of a book,

an accidental observatiocn of zn evert, or an incident with another
person or group, and thus, reculires inclu ,fon in the perspective taken.
(Thomas employed the term 'crisis' to refer to such types of experience.)
Such a sequence (or sequences) may or may not invelve those the actor
regards as his 'significaat cthers’.

Included within this category must also be 'Significant Non-Interaction'
in order to cover those situations where the individual may perceive that
there is (to him), an important interaction sequence (sequences) which
has (have) been absent during the construction of his definition of
an object.

Significant Information. Thirdly, there is 'Significant Information',

referring to information which the individual has selected and taken

into account when forming his definpition. Here, the focus is on the
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content of the information which the individual repards as influencing
his definition of an object (no matter whether such information is
'factual' or "imaginative'). rather than the source of such informatiom,
or the medium through which it is expressed. This domain has been shown
to be of some consequence in a number of spheres. One study or relevance,
was carried out by Braginskly, Braginsky, and Ring (1969) and concerned
schizephrenic patients in a mental hospitazl, They investicated
hypotheses about the relationships that exist between the patient's
attitude, his acquisiticn of heospital infermaticn, and the length of
hospitalization. What was perceived by the patient as 'significant
information' was shown to have important effects on such relationships.
As with the second catepory, acknowledgement must be given tc what
could be termed 'Significant Non-Information’, in order to include
those situations where the individual regards it as important that he
has not perceived scme information relevant to him, regarding the

cbject in question.

Conclusion

Together these three categories will be termed 'Personal Context',
referring generally tc what in the environment the individual has taken
as significant in influencing his definition of the situation. They
are alsco seen as referring to what in the environment, a collectivity
may have taken as significant and thus, affecting the consequent
definition.

Sociological analysis of thedefinitien of the situation does not
stop with the study of individual meanings. It attempts tc show that
intersubjective understanding requires the acquisition of shared
meanings. For example, one of the essential functions of cultural
norms is to provide members of a group or society with thecse shared
definitions of the situation without which, social living wculd be
impossible. If the scientific observer is able to penetrate the typical
definitions of the situation prevailing in particualr groups, strata, or
societies, he is able to make predictions as to the probable responses
of members of these groups in future situations.

It must of course be realized that, these are analytical
distinctions - in the experientlal world, inter-relationships will
exist. Also, it can be seen that this construct of Relativity is
intertwined with that of Emergence. The nature of experience (in terms

of Others, Interaction g;quences and Information), that one has had in
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the past will influence his experiencing in the present and also, any
contemplated experience in the future.

Essentially them, the abcecve discussicn has been concerned with
delineating a theoretical schema within which one can discover the
actors' categories of meaning and what influences their construction.

"If men define sityeticns as real, they are real in their
consequences.”’ (Thomas, 1928, p.584)

Meanings are not simply pregiven. They possess the parameters of

Emergence and Relativity. In other words, meanings are never complete

(for example, the meaning of an cbject alters when viewed retrospectively),
and are relative to certain environmments and the unique contexts of the

actors involved.



Chapter Three
FROM THEORY TO METHOD

The use of Symbolic Interactionism carries with it certain
methodological consequences that need to be discussed. This charter
is concerned with elaberating them, in narticular with reference to:
ramifications cf Symbelic Interacticonism for studyino the sccial world;
and the twc principle procodures that emerg= from such a nerspective.
The chapter alsc considers the nature of the methocdnlogical procedures
employed in this study, in the nrocess discussing the rroblems inherent

in the transition from theory to erpirical action.
The Relationship Between Thecry and Methodelopy

The relationship between Theory and Methodolopy is contentious. On
the one hand, there are those who claim that methods should '€ regarded
as "atheoretical' tools, while on the other hand, there are those who
argue that theory and method should be intimately related. Symbolic
Interactionism admits only the latter position.

"We can and I think must, look upon human life as chiefly
a vast interpretative process in which pecple, singly and
collectively, guide themselves by defining rbjects, events
and situations which they encounter....Any scheme designed
to analyze human grour life in Jts general character has to
fit this process of interpretation.” (Blumer, 1556, p.686)

The implication cf such a statement is that the scientist is required
to devise theoretical and research designs that attempt to reflect and
canture what Symbclic Interactionism regards as the special features
of human action and human interaction.

It is evident that there are implict problems here. If cne accepts
the Symbolic Interactionists' argument, then the scientist is no less
subject to using an interpretative procedure in arrivine at meaning
than are the actors he is investigating. The scientist, as a human
being, can have a particular 'definiticnof the situation’' just as any
cther human being can. From such a perspective, it is necessarily
impossible for the scientist to enter any given situaiton in a
'tabula rasa' state. Rather, the meaning that he arrives at will be
influenced by his interpretative schema. The dilemma inherent here,
is that if one accepts the Symbolic Interacticnist's emphasis of
attempting to capture and reflect the actors' view of a situation, one
has to overcome the problem of there possibly being two very

different, incompatible orientations to that situation - the actors'
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and the scientist’s.

Essentially, what is rcquired is a way of diminishing the
predominance of the scientist's definition of the situaiocon, while
increasing the nredominance of the actor's definition, cr meore generally,
the actor's view of that aspect of the sccial werld under scrutiny. In
cne sense, the ability to achicve such a state is circumscribed by the
fact that any investigation is the scientist's prchlem, not the actors’.
The scientist may conceive of a phencmenon as a problem worthy of
study while the actors do not. To this extent one cannot penetrate
entirely into the actors’ werld. In ancther sense however, it is a
question of compromise, of attempting to bridge the gap between the
scientist's and actors’ interpretations of reality as much as is
humanly feasible. The extent te which this is achieved will determine
how adequately the scientist has pursued his task from a Symbolic

Interactionist position.

Sensitizing Concepts

In the attempt to provide such a linkage, Blumer (1969) has nut
forward the idea of employing theorctical concepts from an orientation
which is sensitizing rather than definitive. He points to the problems
which have been present in this area, particularly these concerning
the separation between conceptual usage and empirical investigation,
and the often ambiguous nature of the concerts used. In his effort to
rectify such difficulties, he preposes the notion of ‘Sensitizing
Ccncept', using it tc refer to those concepts that are not trans f.rmed
immediately into operaticnal definitions (through, for example, an
attitude scale). In operationaliziny 2 cuncept, one makes it 'definitive'
in so far as providing presumptions cf what tc see. By contrast, using
it as a sensitizing concept, one merely suggests directions in which
to look. Blumer (1969) takes the notion cf 'Intelligence' as an
illustration. If one pives an operaticnal definition for 'Intelligence'
one may, as an example, define it as the score received on a
particular I.Q. test. But, if one chooses a sensitizing approach, one
would leave it non-operationalized until after :nterins the empirical
world and having learnt the proceeses represeﬁting it and the srecific
meanings attached to it by the actors being cbserved.

""Sensitizing a concept permits the sociologist to discover
what is unique about each empirical instance of the concept
while he uncovers what it displays in common across many
‘ifferent settings. Such a conception allows, indeed forces,
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the scciologist to pursuc his interacticnist view of
reality to the empirical instance.”
(Denzim, 1970, ».15)

While it is acknowledeed thet it is the scientist; by way of theory,
whe crzates the concent. it is contended that by deing sc, one cannof
necessirily define what meaning this concept will invelve withcut
first entering intoe the emrirical case under censideraticen. It is here
primarily. where what cculd be termed the cardinal nrincirle of
Symbolic Interacticonism comes to the fere.

"Regpect the nature of the empirical world and organize
a methodological stance to reflect that respect.”
(Blumer. 1969, p.60)

In corder to examine what that meaning may be. the scientist, from
the Symbelic Interactionist perspactive., needs to investigate human
conduct, or some facet of it, from the peoint of view of those he is
studying, this requiring hir in concrete situations teo 'take the role
cof the acting other'. (Denzim, 1970 p.E) This implies that the
scientist needs to learn the everyday concentions of that reality (or
that aspect under study) as the acters held them. Lt the same time,
however. the scientist needs tc maintain the distinction hetween
everyday and scientific concentions of that reality. interpreting these
conceptions from the stance of his sociclogical theory. It is seen then,
that the notion of a sensitizing concept, or mere generally, 2
sensitizing mechanism, provides the means by which the linkage between
everyday and scientific worlds can be attained. Vhile it is the
scientist who creates the research problem tc be studied and its
theoretical conceptualization, from the Symbolic Interactionist
approach, it is the acters in the social world who provide the
meanings that the problem may encompass.

In the context of the research problem here the meaning compecnents
being considered (i.e. the cognitive, affective, -n  evaluative
factyrs), and the interpretative schema within which such factors are
constructed (1.e: gignificant others, significant irnteraction, and
signficant informaticn, tcgether termed 'perscnal context'), are to be
regarded as sensitizing mechanisms, providing the means through which
the definitions of the situaiton (in relation to a particular object)
can be studied. While the conceptualization employed is that designed
by the investigator (by way of the theory of Symbolic Interactionism),
this 'definiticn of the situation' has been s~ ordered as to direct

\
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emphasis to that which, in the actors' experience, is tzken as

sipnificant, rather than whst wmay have been predetermined as significant.

Methodelogical Procedures
Given such an crientaticn. the nethodological nrocedures whereby
th - notion of sensitizing mechanisms can mest aprreorriately be nursuad,
requires discussion. Blumer (1969) in this regard, has put ferward two

processes, which he has termed Exnloration and Inspection.

Exploration

Exnloration; as defined by Blumer, providas the means of achieving
simultanecusly, two complementary end inter-linked objectives. Firstly,
it provides a way by which the investigator can become more closely
acquainted with that oreviovsly somewhat unfamiliar sphere of life
being studied. Secondly, it erables the investigator to develop and
sharpen his inquiry, so that the dimensionalization cf the rroblem, the
direction cof inquiry, the data, analytical relations and interpretatiocns
are emergent from, and remain grounded in, the ewrnirical sphere of life
under scrutiny. By definition, it is seen as = flexill rrocecdure,
nct being pinned down to any particular set cof techniques. Rather, it
may involve direct observation, interviewing, consulting public
records . questionaires, ¢r wmore generally, any ethically allewable
precedure which will help the investigator to penetrate into the
actors' views of reality. It is necessarily vapue in the sense that
any specific empirical investigation is cirumscribed by its own
special problems and limitations. The general aim however, of such
exploratory research, is to develop and f111 out as comprehensive
picture of the area of study as conditions permit.

The main consideration is to employ a technique (or set of
techniques) which has (have) as a central focus, the actors' nerspectives
rather than the investigator's. One can see the compatibility of such
an anproach with that prorcsed by Glaser and Strauss (1967), and also
with the general Participant-Obscrvation stance, reflected for example,
by Bruyn (1966). The essential focus is in the !irection of moving
towards a depiction of the social world as seen by the participants.
One reason evident here for emplcying sensitive rather than definitve
concepts is that the use of the former :(nables the investigator to
recognize explicitly, and take into account, features of any given

situation which may have not been previously considered.
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Inspection
The second phase inherent in Blumer's anrrcach is that of Inspection.

"By 'inspection’ I mean en inrensive focused exeninaticen
of the empiric=1 content of whatever analytical clements
are used for the purnoses of analysis, and this same kind
cf examination of the empirical nature of the relations
between such elements.'” (Blumer, 1969, n.43)

Some explanation is required here. 'Analytical elements refer to
whatever categcrical items are usced as the kay terms in the analysis,
eg. interr-tien, assimilaticn, morale, attitudes, or institutional
commitment. As such examnles suggest, analytical elements refer
to variocus types of then~rena. and may be of differing degrecs of
generality. The nrocedure of Inspection is te subject such analytical
elements to intense examinaticn by careful but flexible scrutiny of
the empirical instances covered by them. While the analytical elements
themselves may be devised by the investigateor, in accerdance with
his theoretical orientation, their interpretation is grcounded in the
empirical case.

Specifically, the procedure of Inspection consists nf examining the
given analytical elements by aprroaching them in a variety cf ways,
viewing them frem different angles, asking various questions about
them, and returning te their scrutiny frem the standroint of such
questions. It is through such znalysis that ope can overcome the
possibility of having been captive f one's rrior image cor conception
of the elements of the problem.

Together, these two rrocedures are taken as the most appropriate
for the given research problem in so far as they attemnt to respect
and remain close to the emrirical world, teo the world as the

participants define it.

Qualitative/Quantitative Methodclogy

Generally, such an aprrcach is more qualitative than quantitative;
that is, if quantitative methodology is viewed as being particularly
concerned with 'hard data’, with the relationships between
specifically defined variables and the testing cf preconceived
hypothese 8, and qualitative methodology 1s taken as referring to
those human process of interaction not readily reduced to quantified
data. It is not being claimed that one methodclogical type is
necessarily better than the other. Rather, it is argued that, just as

the usefulness of a particular conceptualization of the social world
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is relative., derendent urcn one's purroses, so too is methodelegy. As
the prime concern here is with discovery, with developing hypotheses

rather than teasting them, it scems that the wmethedelesical nrocedures

put forward by Blumer are appreopriate.

The Research Froblem
The particular prohlem being investigated will ncw be censidered.
Linkage of the general discussion on methodelogy to the specific
.ccntext relevant here willl be mace, and more srtecifically, some
explanation of the exploratory model ‘lesigned for the actu-] research

process will be given.

Problem Specification

The phencmena tc be studied are the percenticns of a Community
College held by members of the community. In Symbelic Interactionist
terms, this institution is tc be seen a2s the 'object' to which
reference is beiny made. The perceptions of this cbject under
examination are those of rotential clients, nctential in the sense of
being eligible to rarticinate in the college’s activities. This has
been taken s= primarily referring to those over the age of fiftecn an’
residing in the Fawkes Bay region.

The notion cf Cemmunity College is new to Uew Zealand. There may be
various opinicns, or conceptualizations of what role this tertiary
institution is to perform, whe it is to serve; hew it is to operate,
and sc on. Or, from the theoretical stance taken above, there may be
various definitions of the chject termed Community Ccllege. It is
these which are the prime focus of the study.

Such definitions are of crucilal comseguence for a number of reasons,
the primary one being that joint action does not cccur merely from the
existence of a Community College in the area, Rather:

'‘by identifying the sccial act or joint action the participant
is able to oriint himself, he has the key to interpreting

the acts of cthers and a guide for directing his action with
regards to then, Thus, to act apnropriately, the participant
has to identify a marriage ceremony as a2 marriage cermony, a2
holdup as a holdup, a debate as a debate, a war as 2 war, and
sc forth."” (Blumer, 1969, p.71)

Thus, in order for joint action to occur in the Community College,
there must be some congruity of definitien on the nart of potential
clients and the institution. However, the testing of such 2 relaticnship

presumes a prior condition; namely, that the definiticns constructed
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by the poteniial clients are known to the researcher. It is with this
nrior conditicn that the present study is primarily interested, in
which en ¢xoninati nef definitions and their impact on the structure of
human acticn towards the Communitv Cellege is pursuad.

In brief., the cbjectives cf this study are: (1) to exrlore just what
kinds of definiticns of the college exist throurshcut the region; (2) to
analyze what features may be inherent in these definitions, in erder to
arrive at scme hyrothescs and zeneral tynologies regarding those asmects
of the environment the potential clients may have civen importance to in
their constructicn; and (3) tc conceptualise general features the
Community College could Prcfitablv take intc consideration in makine

decisions related to the functioning of the collece,

Transiticn from Theory tc the Empirical Case

Essentially, the intention is to comprchend the actor's view cof
reality th-t 'is' the Community Crllece. Meaning or definition is taken
as preblematic. Thus the sensitizing mechanism to be used is nct

'a oriori' definitions or tc te t hypothese:

designed to provide any
abcut what particular definitions may entail. Pather, it is included

in order to previde bread contours within which the exnleration of
definitions can oroceed. The exploratory model is teo be viewed in this
manner, providing the researcher with a general sense cof reference and
guidance for apprcaching the empirical case. It is being used as a
linkage to enable a transfer to be made {rom the theorctical cconstruct,
the definitiomcf the situaticn, teo the emrirical werld. The analytical
elements included in this copstruct indicate the order or structure
imposed by the researcher on the research problem, devised primarily
from the thecretical perspective discussed above. They do not however
define, in any precise form. what nature they will take in the
empirical situation. To discover such form is one of the purposes of
the research.

However, to present a theoretical arproach tco a specific study is
one thing. to translate that approach into empirical action is another.
Th. features inherent in the latter situation now become very
important. Fundamentally. the problem requiring confrontation was to
gain an understanding cf the way in which the Hawkes Bay Community
College was perceived in the community it was established te serve.

Given that the college's catchment area encompasses a population of
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over 49,000, fairly cleariy only an incomplete s2mnlivg of percentions

was pessible. Given alsn, the scatterad nature of this population; and

the consequent problem of access and data acgquisitien, the means for
¢_taining percerticns were zlsc circumscribed. In additiern, the time
available for pursuing the field work was limited, as was the available
nanpower. The resultant lopistic nrcbleme necessarily had a considerable
effect on determining the way in which the thecry was operaticnalized
into data gathering nractice. Recepnizing such problems, it remains

to discuss what methodological nrocedures were employed, and to

consider their rationalization.

The Interview: An Overview

For a number of reasons the Interview technigque was taken as the
most suitable for achievins the ol.jectives cf this study. At a general
level, in terms of man being a social animal, such a technique can be
justified in the sense that it is inextricably bound up with living in
a social world. More particularly, an Interview rrovided the most
satisfactory means ifor dealing with the nroblem at hand, ziven the
practical limitations which were operating. As a field technique, it
has advantages cover any exrerimental design in so far as beine
‘naturalistically~oriented’, The potential clients’ definitions were
assumed to be Intertwined' with the reslities of their everyday lives,
and thus 1t was seen as arprorriate to exrlore ther within that realm.
Also, being a dialopue situation, it would provide the means whereby
exploration of the actors' resnonses could occur, thereby aiding the
researcher to comprehend the actors' internretative schema. Stebbins
(1967) fer example, hes used the Interview as his data collection
technique in various studies of the definition of the situation.

The types cof interview strategies are various, Tanginz from the
structured to the unstructured. Each has advantages and disadvantages
compared with the other. For exemnle, the latter's orientation is
congruent with the stated problem (one of discovery), and the
theoretical perspective within which it is couched. The unstructured
interview gives the interviewee an cpportunity te express himself
about matters of central importance to him rather thdn those presumed
to be important by the interviewer.

With either strategy however, the problems of validity and reliability
require some sclution. As Cicourel (1964) illustrates, while the

validity component is maximized through the cxercise of
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great freedom orn the part of the interviewee, the reliability
compeonent is maximized throuph the standardization of procedure. In
the instrument designced for the purposes of this study, such
considerations were taken inte acccunt, along with the practical
conditions impinging on the empiricalcase under examinatien. A semi-~
structured intervicw was constructed, whercby a balance could be
maint.ined between the validity and relizbility factors. An interview
guide, consisting of a series of general and specific cues was employed,
while concomitantly, the means w, re nrovided whereby the interviewece
could initiate any matter which he thought relevant.

The Interview has been termed by some as a 'conversation with
purpose’, implying that in 2 sucessful interview:

“Not only does ccrrunication take nlace frankly and freely,
but the content of that communicaticn is so focused and so
controllable that the initial purnose of the interview is
achieved.” (Kahn and Cannell, 1957. r.97)

The purpose of the interview is that defined by the researcher and thus,
its desipgn takes thé form appropriate te attain this end. On the one
hand, the design requires adherence to the theoretical perspective
being emrlcyed, while on the other hand, it neceds to take into
consideration the emrirical confitions that may Le operating. Tc this
extent, the resulting interview is a conpromise, confirming to

Symbelic Interactionism at some points, thile deviating from it at others.

The Interview Design

As stated in Charter 2, three aspects of meaning were to be examined
- the cegnitive, affective and evaluative.

The Cognitive Aspect. With the cognitive factor, the central interest

cf the research is in the level of understanding or awareness that the
actors may have of the Community College. As an analytical strategy,
one may envisage a continuum ranging from issues where the public may
have little iterest, to issues where the public may be greatly
concerned. As the entire range of possibilites cculd not be practically
investigated, those issues thought to be of most public ccncern were
chosen. These are conceived in terms of the Community College's goals,
and the means for attaining such goals. Specifically, attention was
given to the actors' interpretations of: who the college is fer ( the
catchment group), what kinds of services it is providing, and how these
services are to be realized (for example, the timing, locality, and

cost of the services) ctc. While the areas of interest have been
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determined by the researcher, the content they may have remaines to be
explored.

The Affective Aspect. The affective factor involves an attitude or

feeling towards the Ccmmunity College. Here, twcareas were regarded as
important: firstly, the content of the attitude expressed by the actors,
and secondly, the reascns given for such content. Recogrition is given
here to the fact that any such attitude may be of differcnt levels of
articulation (ranging from a vague, non-committal attitude through to

a definitive attitude of a nesitive or negative direction), and that

its nature is to be discovercd from the empirical case.

The Evaluative Aspect. The third factor, the cevluative, 1s concerned

with the actors' acticn-orientaticns in relation to the Community
College, and is seen as b-sically referring to the question of
participation or non-narticiration in college activities. Here,
attention is directed towards the question of use or non-use, and

a consideraticn of the reasons given by the actors for stating either.

The Interview sought to elicit a statement ahout the respondents'
comition, feeling and evaluation cof the Community Collegpe. Stebbins
(1969) for example. argues for the inclusion in any study of the
definition of the situation, such factors as the actors' perce~tirns
of the goals or intentiocns c¢f the object, znd their rlans of action
in relation to that cbject. Because the meaning components which are
of concern in the present study have been defined by the researcher, it
cnuld be argued that the research instrument deviates from Symbolic
Interactionist postulates. But, inevitably some compromise is
necessary when entering the empirical ficld.

However, such a design is incomplete, for as indicated in Chapter 2,
the responses to such factors will be dependent upon the actors'
interpretative schema, or more generally, will be intertwined with
what the actors have selected as significant from their environments.
So, it 1is here that the constructs of Emergence and Relativity
become very important. In order to explore the construct of Emerpence,
attenticn needs to be given to the impact of experiences, both past
and present, to which the actors have given significance in the kinds
of definitions they construct of the college. It seems that such
factors can be considered within the framework of Relativity, so long
as social time is explicitly included. As evident in the earlier

discussion, three areas of the actors' experience are of crucial
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consequence,

'Significant Others!. Here, the focus is nlaced »n these pecple within

the actcrs' life-space who may have served as reference points in the
respendents’ constructing a2 definition of the ccllesc. While, from a
Symbolic Interacticnist nerspective, such 'cthers' should not be
nredetermined by the rescercher, to avoid some snecification was not
rractically possible. Sc the groupings of the Fanily, Triends, Work
Cclleagues, and Club Memberships were exrlicitly included here. This
was seen as justifiosble in so far as other studies (especially those
related to 'Reference Crours ') have demenstrated that such ‘others'
are of considerable imrortance feor a given individual. It is not being
argued that these categeries are sufficient. Pather, they were seen

as necessary components nf the Interview as sensitizing mechanisms. The
important point is that, while such prouvings were seen as requiring
inclusicn in the research technique, the manner and extent to which
they were significant remained an open question to be discovered freom
the empirical situaticn.

'Significant Interaction' (and 'Won-~Interaction’). This sensitizing

concept is being used to refer te those interactions actors have had

in the past 2nd the rresent, and which have beer important in the
constructicn of their definitions. Again, there were practical
limitations operatinz here which required some srpecification to be
given. It was taken that any past or present interaction (or non-
interaction) with an educational institution would have major relevance
here. This was assumed mainly because the college is an educational
institution, and the actors mway ccneive it as similar or dissimilar

to those with which they have been, or are associated. This concept was
alsc designed to sensitize the researcher to explore any situations
where the actor may have interacted with a ccllege staff member, and
may have regarded such a sequence as important in the definitien that
he constructs.

The inclusion of 'Significant Non--Interaction' serves to point
towards two different sets of circumstances; firstly, when the actor
may consider he has had no relevant interaction sequences and thus feel
able to give only a 'superficial' definition c¢f the collepe; and secondly,
by ncluding this concept, the prcblem of the actors' 'needs' can be
given attention. Nen-interaction in this sense., may be s, lient, for it

may affect whether the actor sees the college as relevant tc meeting
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his '"needs'. Also. the resulting infermation was thourht likely to be
of some value tc the administrators of the ccllege.

'Significant Informaticn' (end'lion-Information'). This concent refors

to information which the actors have internalized in the rast and
rresent and have regarded as significant in constructine their
definitions, Freom the Symbolic Interacticnist nerspective what is
relevent here is not ‘objective' information. but rather. any
infermation the actors have taken 2s signficant. Such information may
or may not be "factual', and is tc be discovered from the empirical
situation. The nurpese of including "Significant Non-Interaction' is
to sensitize the researcher to explore theose situaticns wiere the

actcre may feel "unenlightened' about the collerc.

Summary

One needs to be aware that what is beins explored is the actors'
definitions at cne point in time, the present. Any such cdefinitin
may change over time in the actcers' 'effective' environments alter:
for example, if further’ more exnlicit and significant information
is gained. In a sense such an assumnticn is implicit in the study in
so far as that providing feedback tec the college is cne of the objectives
of the investigation. What the ccllege does with such feedback
subsequently, may alter the potential clients’' definitions of the
college. Furthermore, through the researcher’s ccontact with the actors,
their definitions may also undergo change.

Cenerally, given the theorctical perspective, and the practical
limitations impinging on the field work, the strategy of having an
Interview provides the means for emnloying the sensitizing mechanisms
through which potential clients' definitions of the Cormunity College
can be explored. The dimensions of the actual interview will be
discusged later in this chapter. Here, consideration will be given

to the composition of the grcup to be interviewed.

The Interview Group

The fact that there were cver 49,000 people clder than fifteen years
residing in the Hawkes Bay region, posed nroblems when sampling was
considered. The Interview was estimated to take up to one hour to

com%lete,lciven the constraints of time, travel, and finance, only

1. Often, it took considerably longer.
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about eipghty interviews could be undertaken. The preblem was to
rationaliz« whe this erour was te be comnesed of.

The emphasis in this study w2s on generating a thecry in a
particular substantive area rathev than on verification. It was assumed
that more intensive, definitive investications -sould need to follow
this study. The main py.blem was tc obtain ¢ 'weneral picture' of what
definiticns may exist and whet they may encomnass. Hence, the principal
concern was to employ a sarnling rrocedure which could accomodate to
such purvoses.

"The researcher cheeoses any erouns that will helr ccnerate,
to the fullest extent, as many rroperties cf the categories
as rossible, and that will relate categories te each other
and to their »reperties.” (Claser and Strauss, 1967, n.49)

Given this orientation, the¢ Interview Grour chiosen was te be one
which would allow for the maxivum rance of nossible definiticns of the
Community College to be included. Four criteria were used tco create a
stratified Interview Grour: Scx, Apge, Ethnic Origin, and Distance from
the Ccllege. Each was selected because cf its face valuc significance
and its rpresumed relevanc: to the ccllege's functirominp. The categories
for each were as follows:

Sex.Half of the interview Crour was to be comnesc? of females and
the cther half was to be comnosed of males.

Age. For practical purpcses this critcria was divided inte three
categories, parallelirc what has commonly been named the 'Young'
'"Middle-aged’ and the '01d°- (1) the fifteen tc thirty-five age
bracket; (2) the thirty--five tc fifty-five age bracket: and (3) the
fifty-five plus age bracket. One third of the interviewees were te come
from each of these three catesories.

‘Ethnic Origin. This criteria was divided inte two ecneral categories:

that of Pakehaz and that of any other race, such as Macri, Polynesian,
Indian or Chinese. It was sc-n here that, as the proportion of the
Pakeha population is higher than the other groups in the 'lewkes Bay
region, so toc would the preopertions included in the Interview Groun.

Distance From the Colleg=. For convenience, this criteria was

divided into three categories: (1) less than five miles from the college:
(2) between five and ten miles from the college. and (3) more than ten

miles from the college. One third of the Interview Grour was to come

2. While this term has different connctations in various spheres, it is
being used here to refer generally, to thcse reople of eurcrean descent.
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from each category.

Together, these criteria roint to the structure of the Interview
Croup. On the basis of these critevia, the peorle interviewed were
randomly selected. This was achieved by travelling te Varinus areas,
beth rural and urban, throuchout the reyrion. Apnroaches were then made
to a sample of the dwellings within that area the somnle size
denending on the number of residences established in any of these
arcas.

As car be scen, the Interview Grour was net 2 rerresentative samele
of the total population relevant te this study. liowever, given the aims
of the research, this was not regnrded as a major deficiency. Hore
importantly, it was receognized that, in moving from the theory te the
methodological consideraticns, deviations from Sywbolic Interacticnism
have occurred. But this is taken as necessarily the case when one
enters the empirical wcerld. The extent to which it viclates Symbolic
Interacticnism in any major way rzemains, but overall, it is areued
that the instrument designed, and the samrline nrocaedures adorted were
appropriate,given the emnirical conditicns orerating. The Interview was
constructed as a sensitizing mechonism within which fecasible ex-leration
of definitions cf the Community Colleze could take nlace, and the
Interview Grour was desipned specifically for the nurncse of making

such exploration as wide as nossible.
The Data Ccllecticn Instruments

The purrose of this section of the present charter is to describe

the instrument used to obtain the data relevant te this studv.

The Toterview Coide’

Two Interview Guides -wre constructed on the basis of the Interview
Design discussed ecarlier in this chanter. Interview Guide 1 was used

'T"ave you

with those interviewees stating 'Yes' tec the first question
heard of the Community Collepge?', while Interview Guide 2 was nursued
when the reply to this question was 'No'. In doing this, it was assumed

that a continuumr might exist with ropards te potential clients definitions,

3. The term ‘Guide' rather than 'Schedule’ is used here to imply the
semi-structured nature of the Interview. This differcntiation is in
accordance with the way in which these terms are employed in general
discussions regarding Interviews.
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ranging from the situation vhere virtually nothing was known about the
collepe, to wherc considerable cemmunication with the collepe mey have
taken place.

It was tzken that an Interviow with these people resnendine necatively
to the first gquestion would be cf score value for 2 number of reascns.,
Firstly, it would enable the researcher te include these neorle who,
while responding negatively to the first question; did have scme
knowledge (be it vapue) of the Community College. Sceondly, it weuld
allow the researcher to examine whether or not an interviewee, onca
given soma informatiorn about the college., woul? be likelv to make use
of its services. Therefcre, an initial stirulus containing informaticn
about the collece was given to these peerle, and then the Interview
proceeded in a similar ranner to Interview 1, in which the cquesticns
of whether or not the Interviewees and their 'significant others’
would be likely to make use of the ccllege, and so on. were exnlored.

The format of these twe Interview Cuides were as follows:

Interview Guide 1

1',, Jennifer Taylor and I'+ part of a research tean trying to find out
what people know and fecl about the ilawkes Bay Community College. I
should like to ask you a few questions if T may, they shouldnt take
too long. Of course anvthing that you tell me will be strictly
condidential . 1 will not even record vcur name.

1. Hive you heard of the Hawkes Bay Community College?
- if "No', then proceed tc Interview Guide 2.

2. What dc you know about it?

2:1 Where is it located?

2:2 Vhat sort of services is it tryinpg to nrovide?
Probe: 2:21 Vocaticnal

2:22 Cultural

2:23 Educaticnal

2:24 Welfare

2:25 Recreational

2:26 Other

2:3 Where are the services likely to be availatla?
Probe: 2:31 At the College only

2:32 At specified pcopulatien centres

2:33 Anywhere required throughout the region

2:4 How are people expected to get to where the services are?
Probe: 2:41 Own Means
2:42 Means provided
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Z 5 At what times deo you think the services will be rrovided?
Probe: 2:51 Morninz/Afternnon/Evening
2:52 Days cf the Weck

2:6 ¥Will there be any cest for these attendine?
Probe: 2:61 Free
2:62 Fee

3. In whese interests do you think the collepe has been set un? Whe
arc its services sunrnsed to he for?

3.1 Gecgrarhical Arza
Preohe: 3:11 Wanier
3:12 Napier/Hastings
3:13 Throughout the regzion

3:2 Ape Grours

Probe: 3:21 Young Adults (15-35)
3:22 Middle-aped (35-55)
3:23 014 (55 and over)

3.3 Sex

Probe: 3:31 Predomuncntly Female
3:32 Predominantly Male
3:33 Both

3:4 Lthnic Greups
Probe: 3 41 Some Groups -~ Stecify
3:42 All Groups

3:5 Occurational Groupines

Probe: 3:51 Manual/Trades
3:52 Office/Clerical
3-53 Semi-Prcfissiona
3.54 Professiumnal
3:55 A1l Groupines

36 Educational Background
Probe: 3:61 Pzople with certain educational qualificaticns
3:6Z Anybody

3:7 vecple with Special Needs
Probe: 3:71 Yes - what needs?
3:72 Mo

3:8 City/Country

Probe: 3:81 Urban Dweller
3:82 Rural Dweller
3:83 Both

3:9 Any cther Catepories

4. What sort of pecple are most likely to use the college?
-use same specific cues and ‘probes as in the zbove tenic area
5. What do you feel pcorle in general, think about the college?
5:1 Attitudinal Content

5:2 Reasons for Content

Well, I've asked you scme general questions about this college. Vow, I
would like to zo on and enquire about what you think specific neople
fecl about the Community College.
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Are any of your close friends enthusiastic about the collepe? What
do your friends think about the collepe?

¥

6.

6:1 Attitudinal Centent

6:2 Reascns for Centent

7. &Lre they likely to make use cof its scrvices?
-if "Yes', then:
7-1 Which cnes/
Brobe: 7:11 Vocational
7:12 Cultural
7 13 Educational
7:14 Welfare
7:15 Recreational
7:16 Other
7:2 Reasons for Use
- if ‘o', then:
7°3 Reascns for Nen-Use
8. What deces your Family think abcout the college?
8:1 Attitudinal Centent
8:2 Reasone for Content
9. Are any members of your family likely te make use of the services

of the ceollepe?

if 'Yes’, then:

9:1 Which ones?

Probe: 9:11 Vecational
9:12 Cultural
9.13 Educaticnal
9:14 Welfare

9:15 Recreational
9:16 Other

9:2 Reasons for Use

- 1if "No', then:

9.3 Reascns for Non-Use

10. Do you have a nart-time or full-time job?

~ 1if 'Yes', then:
10:1 Nature of the job

-~ if 'No', then proczed te question 14.

11. What do people at work think about the college?
11:1 Attitudinal Content

11:2 Reascons for Concent

12. Do you think any of your work colleapues would use the services of
the college?

- if 'Yes', then

12:1 Which ones?

Probe: 12:11 Vocational
12:12 Cultural
12:13 ¥cducational
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12:14 Welfare
12:15 Recreaticnzal
12-16 Other

12:2 Reasons for lise

- if 'Ne', then.
12.5 Reasons for Non-Use

13. Would your emrloyer likely to be interested if you used the services
of the college?

='if "Yes'. then:

13:1 Which ones?

Probe. 13-11 Vocaticnol
13:12 Caultural
13:13 Educational
13:14 Welfare
13:15 Recreational
13:15 Other

13:2 Reasons for Interest

- if 'No', then:
13:3 Reasons for Non-Interest

14. Do you beleng tc any clubs., grouns, or organizaticns?

- 1if '"Yes', then:

14.1 Which ones?

Probe: 14:11 Vocational
14:12 Cultural
14:13 Educational
14:14 YWelfare
14:15 Recreaticnal
14:16 Other

- if "¥We', then proceed to question 17.

15, What do you feel; the mebbers of these groups think about the
college?

15:1 Attitudinal Content
15:2 Reasons for Content

16. Do you think any of these groups, as a whele, would be likely to
use the services of the ceollepe?

- 1f 'Yes', then:

16:1 Which ones?

Probe: 16:11 Vecational
16:12 Cultural
16:13 Educaticnal
16:14 Welfare
16:15 Recreati. nal
16:16 Other

16:2 Regscns for Tse

- if "No', then:
16:3 Reasons for Non-Use
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17. llow do you see the Community Ceollece in relation to established
educaticnal fecilities in New Zealand, such as Secondary Schocle,
Universities, and Technical Institutes? Do you sce the Community
College tryving to achieve similsr or different sorts of thines
tc these facilities?

17:1 Similarities
17:2 THifferences
18. Dc you think that you rerscnally would make use of the cecllese?

- if "Yes', then:

18:1 What for?

Probe: Vocational
18:12 Cultural
18:13 Educaticnal
18:14 Yelfare
12:15 Recrzational
18:16 Other

18:2 Reasons for !'se

- if “No', then-
18.3 Reasons for Non-Use

18:4 What abcut in ths future, if the situaticn changes?

19. What do you nersonally think about the college?

19:1 Attitudinal Content

19:2 Reasons for Content

20. Who do ycu think, decides what activities are to be held?
20:1 The Community Collepc staff

212 Menbers of the Public

21. How have ycu obtained ycur information about the Cemmunity College?
21:1 Friends

21:2 Family

21:3 Work Coclleagues

21:4 Media - T.,V., Radioc, Newspaper, Mapazine

21:5 Direct from the cecllepe

21:6 Other means

22. Do you see the Community Ccllege becoming a part of your life in
any way?

22:1 How?

22:2 Unden yhat circumstances?

23. Generally, is there anything in particular that you would like to
do with your life which you cannot do now?

- 1f "Yes', then:
23:1 What?

23:2 Do you think with a bit of imagination, the collepe could be of
any heln in these areas?
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24. Is there anything which we have not =zlready discussed, which ycu
would like to moenticn?

Ag a2

sducaticnal Baclkground
Thank You

Interview Cuide 2

Well, you can still be of considerable help te me. I have here a short
surmary about the Ccomunity College which T would like te read to you,
and then we can discuss a2 number of points,

The Hawke's Bay Community College has been built at Taradalce and is the
first of six such educational facilities to be built throughout New
Zealand. The idea‘chindgtarting un these colleges is that pecple,
throughout their lives, need and shcould be able to have various sorts

of educational services beyond those which are given in the ordinary
scheool and unversity set-up. Sc, this Community Ccllese is seen as

being a rather different kind of thing to the educaticonal facilities

we have already.

The Hawkes Bay Community Cecllege has been built with the aim of rproviding
a great range of activities for any rerson (over the age of fifteen),

noc matter who they are, living in thc Tawkes Boy region. These activities
are to include not only cnes related to eae's jeb, bt a2lso a host of cther
wctivities connected with what a person may like to do in his or her
spare time. and ones concernad with helping us in community livine. There
may ke activities concerned with our interests or hocbbiles, eg. Drama,
Sport, Vintage Car Restoration, or activities relate? to our family

life, eg. activities concerned with being 2 rarent, or activities

related to our livineg in a2 community, such as polluticn or social living.
The possibilities are very creat.

Noew, the imrortant peint is that such activities are goine tc be startad
depending c¢n what the pecple in Hawkes Bay want and ne=s?. Alrcady courses
for secretaries, hair-dressers have begun. Also.there have been activities
in such areas as Drama, and Ycuth Leadcrship. One of the main aims is

te give opportunities to those who may have missed out in the ordinary
school set-up, and alsc to widen ernortunities intec areas where nc
activities before may have been available.

low, these activities are not just going to be for pecple who can go
full-time, but eSpecially for part-timers, so that activities may be

run during the day, evening cr weckend, derending cn what's most suitable
for the public. flseo, the idea is that these activities will be held at
various places throughout Hawkes Bay depending where the peole whe want
to get inveolved, may be living. The college is run by a ccuncil who are
members of the public in ilawkes Bay, who are there to help see that this
college provides a great range of educaticnal services which are wanted
and needed by the Hawkes Bay people.

Are there any questions you would like to ask me about what I've said?

Well, I now have a number of questions which 1'd like to ask you, if
you don't mind.
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1. As I said in the summary. the Hawkes Bay Community Cellene is trying
to provide a wide ranpe of servies for the neople living in the
Hawkes Bay. Dr you think any of your close friends would be likely
to make use of any of these =ervices?

~ if 'Yes', then:

1 1 Which cnes?

Probe: 1.11 Vocaticnal
:12 Cultural

:13 .fducaticnal
114 Welfare

:15 Recreaticnal
.16 Other

[ I SR S

122 Reasons for Use

- if 'Ne', then:
1:3 Beascns for HNen-—-Use

2. What abcut your famnily? Do yeu think members of your family would
be likely to use the services of the cellege?

- if "Yes', then:

2:1 Which ones?

Probe. 2:11 Vocaticnal
:12 Cultural

:13 Educational
:14 Welfare

*15 Pecreational
2:16 Other

[S T LS I oS I o ]

2:2 Reasons for lUse

- if "Ne', then:
2:3 Reascns for Yon-Use

3. Do you have a part-tirme or full-time job?

- if "Yes', then:
3:1 Nature of the icb

-~ 1f 'No', then proceed tc question 5.

4. What about your work mates? Do you think they would te likely to
use the services of the ccllege?

- if 'Yes', then:

4:1 Which cnes?

Probe: 4:11 Vocaticnal
4:12 Cultural
4:13 Educational
4:14 Welfare
4:13% Recreational
4:16 Other

4:2 Reasons for Use

- if "No', then:
4:3 Reasons for Non-Use

5. D¢ you belong to any clubs, groups cr crganizations?

- if '"Yes', then:
5:1-Whiech ones?
Probe: 5:11 Vecaticnal
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12 Cultural

213 Educaticnzsl
«14 Welfare

:15 Recreaticnal
:16 Other

W Ut Ankn

-~ 1f "No'. then proceed to guesticn 7.

6. Do ycu think any of thes2 grouss. as 2 whele, weuld be likely to

¥ =

use the services of the collpge?

- if "Yes'. then:
6:1 Which cnes?
Probe: €:11 Vocaticnal

6:12 Cultural
6:13 Educaiional

6:14 Velfare
6:15 Recreaticnal
h:16 Other

6:2 Reasons for Use

- if "No', then
6:3 Reasons for Mon-Use

7. Well, I have given you some information about this new collepe -
How could you obtain more informaticn about 1t?

7:1 Friends
7:2 Family
7:3 Work Cclleapues

7:4 Media - T.V., Radic, Hewsraner, Magazine

8. Do you think that you perscnally, new that you have some informatin

about this ccllege, weuld make use of its services?

- if 'Yes', then:

8:1 What for?

Probe: 8:11 Vecational
8:12 Cultural
8:13 CEducaticnal
8:14 Welfare
8€:15 Recreational
8:16 Other

8:2 Reasons feor Vse

- if "We', then:
&:3 easons for Non-Use

8:4 What aboat in the future, if the situation changes?

9. Do you see the Community Cocllege becoming a nart of your life in
any way?

9:1 How?

9:2 Underyh-t circumstances?

10. Generally, is therec anything in particutar that you would like to

do with your life which you cannot do now?

-~ if 'Yes', then:
10:1 What?
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10:2 Dc you think with a bit cof imagination, the collere cculd be
any help in these arecas?
11. Is therc anything which we have not already discussed, which you
weuld like to mentien?
A:"-' L

Educaticnal Backeround , ;
; Thank. You

Liscussion of the Interview Guides

The questions were crdered in the Interview Guifes so that they
would make most sense tu the interviewees. !eutral questions came first,
while those of a more sensitive character follewed. In this way,
rapport and trust would readily be built up durinpg the Interview.
However, in the actual Interview situation. the only »redetermined
ordering was the first questicn. Thereafter, how the Interview
proceeded depended uncn how the interviswee responcded te this question,
using the a-propriate Interview Cuide. In both types of interview
situations penerally, the quistion nrder denended on the interviewces'
responses rather than on yh-t was the next questicn in the Interview
Guide. The onus was on the interviewer to make usce of asscciation of
ideas intitiated by the interviewee in order to maks a cued transiticn.
The Interview Guides nrovided the tepic areas tc be covered within the
interview situaticn. The order in which these were considered was
determined !,y what the interviewees said.

Supplementary probes werc used in the Interview Cuides to facilitate
further response and to provide preater detail. The prcbes were used t
(1) enhance, cr at least maintain. the interrersonal relationshin
between interviewee and intervicwer.

(2) enable the interviewer te motivate additiconal communication cn the
required topic.

(3) accomplish both these rurposes without introducing bias or modifying
the meaning of the orimary questicns.

Kahn and Cannell (1957) stress the importance of such factors being
taken into account in any interview situaticon.

Generally, the questions included in the Interview Guides were seen
as mecessary ccmponents, given the Interview Desien discussed earlier
in this chanter. However, the need to pur sue any .interviewees'
comments or remarks diverginefrom the guides was given importance.

Such an accomodation illustrates one of the merits of the semi-structured
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Interview, its flexible adantation tc emerviny new data,

The interviswees' rerspectives were taker as cenrral . and thus
anything that they stated was rerarded as having relevance in the
exploration of thelr definitions of the Community Cu:llepe. The ~urpese
of the Interview Guides was not to achieve a tichtly structured set
cf guestions; but ko nrovile the interviewer with a list cf topics, in

the form of questicns and cuces te be sure to cover during the interview.



Chapter Four

THE RESULTS

The purpose of the presert chapt:r is to report the results. It
begins with a general description of the Interview Group in terms of
the variables used for determinine it, and briefly reconsiders the
interview content. From here, an inspection of the nature of the
definitions discovered during the research process is pursued from

various perspectives.
The Interview Group and the Interview Content

A General Description of the Interview Group

Two weeks were spent in the Hawke's Bay region contacting the
Interview Group and carrying out the interviews. While a considerable
number of dwellings were visited (over 300), a total of 79 interviews
were completed. Those who refused to be interviewed gave various reasons
for this, ranging from 'being too busy' to 'beine uninterested'. Such
people were scattered throughout the region, residing both cleose to and
some considerable distance from the college.

Of the 7% people finally interviewed, 49 completed interviews using
Interview Guide 1 and 30 people were interviewed using Interview Guide
2. Once 30 interviews ware completed with the latter Interview Guide,
interviews using this guide were discontinued because of time and
financial conitraints.

The distribution of the 79 interviewees in terms of the four variables
dimensionalized in Chapter 3, were as follows:

Sex. Forty people interviewed were females, thirty-nine were males.
Age Range. Of the total number of interviewees, thirty were between
the ages of fifteen and thirty-five, thirty-one were between thirty-five
and fifty-five years, and eighteen were over the age of fifty-five,

The older Hawke's Bay citizens were harder to contact.

Ethnic Origin. A total of ten interviews were completed with Maori

people, while the remaining sixty-nine were with those of European
origin.

Distance from the College. Twenty-nine interviews were carried out

with people living less than five miles from the Community College,
twenty-seven with people living five to ten miles from the college, and
twenty-three with people residing more than ten miles from the college.

An attempt was made to include both rural and urban dwellers in each of
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these three catzagories.

Initially, approaches were made to the peoples’ homes where the
interviews were carried out. In a number of cases howvever, particularly
with male interviewees, it was necessary to make contacts in work
situations due tc absence from their residences during the day (when
the interviews wzre completad).

Three other sets of descriptive information about the Interview

Group were obtained during data acouisition. They were as follows:

Educational Bac! ground. Of those interviewed, 217 had completed

primary school only, 44% had completed up to three years of secondary
school without achieving any academic qualifica ions, 267 had gained
some academic qualifications whil at secondary school (eg. School
Certificate or University Entrnnce), and 9% had attained a University
degree.

Occupational Grounings. A simple five-category classification system

was used here. 9% of the iatcrviewees were employed in Trade and
Manual type cccupations, 25% in Clerical type occupations, 13% in

Semi-Professional type occupations,; and 107 in Preofessicnal type

~-

occupations. The remaining 437 were not emploved, being either

housewives or retired.

Group Membership. The groups, clubs, or organizations interviewees

stated they belonped to, were classified into three categories,; and the
distributien was as follows: 167 were members of educetional or welfare
groups, 197 were members of cultural groups, and 357 were members of
recreational groups. 30% of the interviewees did not belong to groupns
of any sort.

This descriptive data indicates the extent te which a bread range
of Hawke's Bay citizens were included in the Interview Group, and provides
a general background of information about those pecple contacted and
interviewed during the data ccllection. They will be re-introduced in
the later discussion in cor 2ction with the information gained from

the interviews.

The Interview Content

As already stated, the ordering of the questions ipcluded in the
Interview Guides was dctermined on the basis of the interviewees' frames
of reference. However, in the following inspection of the results, they
are grouped according to the researcher's purposes. The questions

themselves were used as cues to gain understanding of various features
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of the actors' percepticns. They will be studied in terms of the more
general topic areas with which the researcher was interested, coinciding
with the cognitive. affective, and ¢valuative definiticnal comronents.
Hence, thz central focus is not sco much on the response teo each
individual question, but with the general kinds of responses given to
the topic areas included in the interviews, all of which were viewed as

aspects of the interviewees' definiticns of the Community Ccllege.
Definitions of thc Ceormunity College

The remainder of this chapter is divided into three parts. Firstly,
there is a brief, eeneral discussion of the nature of the responses
given by the interviewees to the cues included in the interviews.
Secendly, there is a specific, more detailed study of these responscs
in terms of the interviewees' definitions cof the college. While the
former part involves mainly a classific tion of the actors' responses
by the researcher, the latter part focuses on the actors’ perspectives
within that framework. Thirdly, attention is given to the
inter-relationships that were discovered from the data, with regards tc
both the definitional compenents, and the descrintive variables

dimensicnalized above.

An Overview

Predictably, diverse kinds of understandings of the Community Cellege
could be discovered from the data, cach with their own idicsyncracies.
One could however, classify these into five peneral proupings, ranging
from a total unawarcness of the Community Colleece, through to an
awvareness compatibla with the collepe's expressed idenlogy. Admittedly,
the boundaries between such groupings could not be spccified in an exact
manner, but overall, the interviewees' cognition of the Community
College was of five kinds.

Firstly, there were those peoplez (30) who expressed unawareness of
what the college was, having either 'never heard of it' or were 'ignorant
as to what it was'. These pcople completed interviews using Interview
Guide 2.

Secondly, there was the person (1) who perceived the college as a
new 'University' for New Zealand, structured in a similar manner to
these already established.

Thirdly, there was a group of peenle (11) who understcod the college

to be a "Technical Institute’. Some stated that it was 2 new Technical
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Institute for tre Hawke's Bay, while others called it a '"Trades Training
Centre'. Generally, thesc iunterviewees emrhasized the idea that the
college was providine services in the area of Technice! Education,
especially fecilities for the trades sector of scceity.

Teurthly, there ware these pecple (20) seeins the college as a
'"Yocational Training Centre’. Thece intervieweez did not regard the
college as a Technical Tustitute in the traditicnal sense in so far as

they saw it providing jecb-tiail

o

ing services for any sort cof occup ticn.
They also thought the: the college might provice subsidiary activities
connected with heobles zud interests. However, they all stressed that
its primary function waeg as a job--training centre.

Fifthly, ther: were scme peeorle (17) who perceiwved the college in a
manner similar to the college’s expressed ideology. They emphasized
that the ccllege was rrimarily invelved with Commumity Education, and
with extending education into all spheres of life. Some people stated
here that the celilege was a totally oren-ended institution as to the
kinds of services it would offer.

This then, was the peaeral range of nzrcertions of che Community

+

Ceollege cxpressed by tue Interview Group (hencefeorth abbreviated to

"Unaware’, ‘Uaiversity’. "Technical Institute', "Vocational Training
Centre'’, and ‘Cownunity College'). The more detailed. snecific
perceptions th: incervieiees axpressed in relation to these cognitions
will be elaboratad in later discussica. Here, as part ¢f this general
overview, the luinds of respenses ciiered by thie interviewees in the
alfective and evaluative dimensions will be exawined. The purpose of
this section is Lo desciibe wiat the range of thest responses were.
It is not to iundicate waat types of responses were emrhasized in the
interviews.

In the affective dovain, the major focus was on tle interviewees'
own attitudes towards the ccllege, and their interpretation of other
peoples' attitudes *owards it. The topic areas relevant here were seen
toe consist of, the content of the attitude and the reasons given for
that coutent. Tne consequent inspection was divided according to these
two sets of facteors. More specifically, in order that some exploration
of the inter-ralationships possibly existing, could occur, each set of
responses wzz iuspected and classified according to the same classification

system. The rescvitant catepories constiructed, requlre some explanation.
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Attitudinal Content. An examination of the responses revealed a

continuum of attitudes existing which could be dimensionalized in the

following wayv:

1. 'Enthusiasm’: Some peonle gave such expressions as 'the collere is

the best thing that has happened to the Hawke's Bay', 'it is a great

asset to the community', or 'it is a verv worthwhile facility', in

response to the cues given,

2. 'Potential Interest’: These interviewees expressing 2 positive attitude
about the college, but qualifying it in some way such as 'I'm very

interested in its notential’,

3. "Minor Consicderation': Unawareness or little knowledge of the college

w5 Stated by some.

4. 'Uncertainty': Those interviewees stating that they could not respond |
to the cue given, and included such statements as 'I wouldn't know'.

5. 'Reservation': Those interviewees expressing some diffidence or ‘
suspicion about the cecllere.

6. 'Not Applicable’: Fer some, the cues about attitues were inappropriate. ‘
For example, some interviewces did nct work or were sclf-employed, and

so the cues about work were irrelevant. Similarily, the questicns about

groups were not anplicable for those not belonging to any, while the

questions about the Family were irrelevant for those whese families

had left the area or were deceased.

Reasons for the Attitude. The reasons given by the interviewees for

any particular attitudinal centent varied, and could be classified into
the fellowing categories that ranpge from positive to negative positions.
1. 'New Oprortunities’: All those reasons given by thc interviewees which
were of a general, imperscnal, positive orientation, involving such
responses as 'because the cnllege will provide new orpportunities fer
Hawke's Bay'.

2. "Job Training': Some interviewees gave reasons of an imperscnal,
specific, positive nature related to occupational training.

3. 'Keen to Learn': Some gave reasons of a personal, czeneral and
positive orientation, including such responses as 'because learning is
a good thing'.

4.'Interested': Those reasons given of a personal, general and positive
nature, referring to an activity. Such remarks as 'hecause they're

interested in that sort of thing' were stated here.
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5. "Provide a Stimulus’: Those whosz reasons were personal, specific
and rositive, but were rather different to those included in category 4.
Here, the focus was on the person, whercas in the above category it was
on the activity. Such comments as 'because it will rrovide us with
_omething tn do' were made here.
6. 'Inadequate Publicity®: Theee giving nesative tyne responses
referring specifically tc & lack of publicity on the part cf the college.
7. '"Inadequate Interest’, Thosze whose reasons were 2gain n pative,
referring to the potential client not belng interested in the ceollege's
activities.
8. 'Never Diccussed': Those reasons stated referring to | ever hoaviag
talked about the colliege,

It can be seen taat the attitudes given were varied and involved
different perspectives. Some interviewees resnonded to the attitudinal
cues within a votential client's frame of reference for examnle, while

nthers responded usine the cellepz itself as the roference point for

cheir remarks. Wio amongst the Interriew Group gave what kind of

regsponse in thiz ares will be studied ia later discussion. In this
section of che prescnt chanter, it remaius to have a similar survey of
what kinds of respeonles were made in the evaluative domain.

in this azez. the forus was on the judgements made by the interviewees

(g M

about their cwn presibl use, and their evaluation of other neeples'
pessible aca of “he collepe’s services. The question oi participation
or non-participaticn was central. As with the attitudinsal elements,all
relevant topic siz2ag wers inspected for classificatory purposes with
tyo sets of {actors beiny considered: thege gbout the question of use
or non—use and those aboui the reasons given for the statements made
here.

Use. The followinp classification was derived from inspecting the
results:
1.'Use of Jcb-velsted Tecilities': Those people who stated that they
“hemselves or specificd others would use the college's services
connected with job training.
2. 'Use of Culirural and Recreational Facilities': Those saying that
they themselves or specified others would use either the college's
cultural facilities, such as courses related tc hobbies or interests, or

the college's physical plant and squipment, such as the Library.
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3. "Unspecified Use': Those who envisaged themselves or specified others
using the college's facilities, but werc unable te state exactly what
for.

4. '"Conditional Use': These who claimed that they themselves cr
specified others may use some of the collepe's services, but that any
such use would depend on what the ccllege was coffering eg. the
frequently given response 'if the servic: is peared to their interests'.
5. 'Uncertainty’: Those who respended with "I don't know'or its
equivalent.

6. 'No': A definitive, negative responsc.

7. ‘Hot Applicable' : As before, there were neople for whom the cues
about the use of the cellege were irrelevant: ep. interviewees whose
families did not reside in the Hawke's Bay.

Reasons. A classificatory system was constructed from the comments
made by the interviewces about their reasons for cxpected use or non-use
of the college's services. Azain, they can be seen to range from
nositive to nepative.

1. "Job Traininc': Those people who stated that the reascns for their
own cr specified others’ use ~f the college was to cbtain job training.
2. "Knowledge': These whese reasens for use of the college was so that
they could 'learn more' or ‘gain more kncwledge'.

3, 'Interests': These whose reascns for anticipated use were based on
the desire tr~ exrand an area of interest,; whatever that may have been.
(Responses here tended to be more specific than those in the above
categories.)

4, 'Secialize': Those wheose reasons were positive, as were the above
three, but were in the framewerk of such comments as 'to become
involved in social activities® or 'to provide something to do outside
the home'.

5. 'Available Facilities’: Those whe referred either to using the
colleg=2's physical plant and equipment, or participating in activities
provided by the college simply because they were there.

6. "Uncertainty’': Those whose reasons referred either to expressions
such as 'do not know what they're interested in' or "do not know what
is available'.

7. 'Too Settled': Those whose reasons were negative and included such
comments as 'content with life' or 'already have a job'.

8. '"Too Busy': Those who said they were either ‘tco busy' or 'have

too many other things tc do' to be able to take part in any of the

college's activities.

9. "Too 01d'; Those who said they were too old tc participate.
I P
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10. ‘Uninterested’: These whose reasons for not participating involved
such comments as 'not the type' or "the Community Crllege is considered
irrelevant'.

11. 'liot Anpliceble': As with the other areas; this category was
included te acceomodate extraneous circumstances relevant to some
interviewees' reasons why they answered "Neo' to the peneral cues given
here, such as illhealth.

Given that the classirication system described above was 'distilled'
from the actual rosponses, it is evident that variocus perspectives and
reasons were expressed by the actcrs. For example, whilst some
responded to these cues within a2n imperscnal, general framewcrk, others
were more personal and specific in their remarks. From this base, it is
now possible to inspect the actors' respenses tc the cues given from
within the cognitive groupings discovered, Te do so requires the use
of selected categories to define the class of actors. In the first
instance, such definition is in terms of the actors' views of the
collepe itself. The categories used below, were constructed on the basis
of what the actors said about the college, indicating their general

interpretations of it.

The Collepe Defined as a 'Technical Institute!

Those people defining the college as a2 'Technical Institute'
predominantly (902)1 saw its servicecz operating at the college only,
during the week, both day and night, essentially in a way similar to
the conventional Technical Institute. The others (10%) understanding
the college as a 'Technical Institute’ envisaged some training courses
requiring visits to appropriate work rlaces for practical experience
in addition to the cn-campus activities.

Given this preconception, all the interviewees saw the college
functioning for the whole region, for members of both sexes (apart from
cne interviewee stating that the services were primarily for males), and
any ethnic group. Users of the ccllege were scen to come from the younger
agge bracket, especially school leavers interested in trade and manual
type occupations. They thus envisaged nc entry requirerments. Pather,

participation was viewed as the means to achieving such things as a

1. The data which the percentages given throughout this chapter were
derived from, is included in this thesis as Aprendix 1.
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Trades Certificate. Whilst some were uncertain (13%) as tc whe would
decicde what these activities would be, cthers stated that the college
officials would work in with the public here (18%), that the members of
the public would decide (9%), or that the college alone would make the
decisions (557).

According to these interviewees, they had gained their information
about the college mainly from the newspaper (64%), and through
discussion generally (18%), or from their friends (18%7).

These actcrs interpreted the attitudes of other neonle towards the
college in varicus ways. For exzmrle, some (55%) felt the general public
to be enthusiastic about the college's establishment because of the new
opportunities which would become available. However, cothers (187)
believed the general public to be scmewhat reserved about the whole
thing because, according tc them, there had nct been encugh publicity
abcut the collese.

Nonetheless. a number of these interviewces were uncertain about the
attitudes towards the collere of their friends (45%), werk colleagues
(36%) , and membership groups (557%). They pointed cut that the college
had never been discussed amengst them, or that they thought these
neople were not very much interested in the Cemmunity College at all.

The interviewees' interpretations of their families' attitudes were
mere positive. The majority (55%) perceived their families to be
enthusiastic about the collere because ¢of the new onrortunities it
cculd offer, particularly in the job training ares. Whether empleyers
(where apprrpriate) would be interested 1f the interviewees themselves
narticipated brought a varicd response. Some (40%) felt their employer
weould be if such participation was relevant to their jobs. The cthers
(60%) were unsure about this because such matters had never been
discussed.

Similar trends surfacced in the evaluative domain, though they were
more megative. Whilst some interviewees (33%) envisaged their friends
using the college, mainly for job-related activities, others did not,
mainly because they already had jobs, or generally, had 'settled
down’. The primary reascns for stating uncertainty cver whether members
of their families or work collcagues would participate, were either
that they were unaware as to what was being offered, or that they were
tso old. Their evaluation of their membership erouns' invelvement

was more defimitely negative, either because they were uninterested in
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the collese activities (36%) cor because these groups were not aware of
what was available (55%).

Many of the interviewees defining the ccllege as a 'Technical
Institute’ did not imagine themselves using the college (55%), mainly
because they regarded themselves as too old., They certainly did not see
the college becoming a vnart of their lives in any way (73%) »rincipally
because they were too busy, toc eold or toc setlled, Few interviewees
(27%) felt they had any learning needs which could have been catered
for by the college. The remainder (73%) did not perceive any such needs
whatsocever.

This then, gives a summarized nicture of what these actors defining
the cocllege as a 'Technical Institute' had to say about the topics
included in the interviews. Generally, it seems as if they tock the
college scmewhat for granted, as another trzining institution to be used
if or when required. They spnear to consider it rather irrelevant for

the older person or for those neople already pursuinyg some sort of career.

The College N=fined as a 'Vocational Training Centre'

The veople defining the college as a 'Vocational Training Centre'
were somewhat ambivalent in their interpretations of many asrects of
the college. For example, whilst some (357%) thoucht the services weould
be provided at the cellese only, some (40%) imarined them to be available
alsc at other specified centres, while others (25%) th-ught they would
be anywhere throughout the region as required. Most envisaged these
services operating during the week, both daytime and cvening (75%). The
remainder however, were either uncertain about this question or thought
that timing would depend on the convenience for both the college staff
and the members of the public invelved.

While most of the interviewees visualized providing their own
transport to get to the college activities, one persen defining the
college as a 'Vocaticnal Training Centre' and two defining it as a
'Community College' stated that transport should be supplied. All three
responding in this way had no tramsport of their owm, and although
living within city boundaries; they pointed out some of the difficulties
involved in using public tramsport.

All of the interviewees except thr~me who were unsure about the
question of cost, anticipated paying some fee in order to participate.

These interviewees were also ambivalent about who the college’s

services were for. There was complete agrcement that the college would
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cater for both sexes, any ethnic group, and any occupational erouping.
Age however, was a discrepant varisble. For some (65%Z), the services
were seen as being for all are grou s because, apparently, job training
or re-training may be necessary at different stages throughout life.
For the others though, (357), the services primarily were for young
people. A similar discrepancy was discovered when educational
background was considered. Whilst most (90%) did not perceive any
educational qualifications being required for entry into college
activities, the others (107) did, pointing out that job-related courses
often assume some previous educational achievement.

Tt is pertinent to note here, that only three interviewees defining
the college in this way, made definite remarks about the college's
services being for 'ordinary people'. One of these comm nted on the
need for the college to ‘let the public know that the ordinary person
can go. They have to dispel the conviction that it is an academic place'.

Whether or not the college was regarded in the same way as other
educational instituticns was a matter of some disagreement. Many (60%)
viewed the college as being 'different to some extent’ from those
already established in tlew Ze¢aland. Others either sagy it as similar (20%),
or could not answer this cuz (20%). According to some (50%), the college's
services would be decided on by both the public and the college. Others
(30%) said that such decisions would be made by the college alone. The
rest either thought that the public would make the decisions (10%), or
were uncertain (10%) as to what would occur here.

As with all the other interviewees, the newspaper was the major
source of information about the college (55%), although obtaining
information direct from thc college was mentioned by some (30%), as
was friends (15%).

This group showed 2 tendency to express attitudes owards the college
much the same as thosc defining it as a 'Technical Institute'. There
were some pertinent differences however. The reasons given for
enthusiasm tended to te of 2 more general nature. couched in terms
such as 'it will give new opportunities to the arca'. Job training
was seen as an important recason for having 2 favourable attitude
towards the college, particularly when the question about employer
interest was raised and when the interviewees' personal attitudes were
examined. When uncertainty was exnressed in this area, it was mainly

because the college had never been talked about.
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Again, when the question of use was brought up, the responses
became more negative, Whilst some envisaged their friends using the
college's services, cither for cultural (25%) or job-related (20%
activities, others were either uncertain about such participation (10%),
or did not anticipate any involvement (35%7), saying that they were too
old, busy, settled or simply uninterested in the college. They were
more positive about their families' expected use of the college.

With regards to their own use of the collepe, these who anticipated
involvement were prirarily interested in job-related activities (30%).
Some interviewees (15%) said they would become involved so as to 'meet
people’ or 'get out of the house'. Thosc who believad they would not
take part saw themselves as too old, too busy or not interested.

When the cue about the ccllege becoming a part of their lives was
presented, the responses became more negative (507%), with the usual
reasons such as too old featuring. Similar trends were found when
the interviewces considered their learning needs. Som (50%) felt that
they had none. Others did see 'inadequacies' in the areas of Practical
Skills (20%), lobbies (15%) and General Education (157%), which the
Community College could possibly help overcome.

Generally, these intervicwees tendad to conceptualize the college
within a broader perspective than those defining it as a 'Technical
Tnstitute'. For example. they perceived the collepe catering for a
wider range of purposes. However, it still was seen escentially as
a "training' institution rather than as an 'educational® one. Similar
trends surfaced in the zffective and evaluative domains as those found

with the interviewces already stuided.

The College Defined as a 'Community College'

The interviewees who defined the college as a 'Community College'
saw it as different from any already cxisting educational institution.
While some anticipated its services being available at the college and
other specified centres (30%), most (70%) bel-evzd the services would
operate anywhere throughout the region. Such services, according to
some (55%), would not only be offered during the week but also at the
weekends. They were viewed as being for all areas of Hawke's Bay, people
of any age, sex, ethnic origin, or occupational grouping. Also, the
interviewees imagined no prior educational qualifications would be
needed for participation. Who they thought would make the decisions
about the college brought a varied response. Most (76%) felt that the
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college in conjunction with the public, would reach any decision, others
(18%) imagined that the public would., while the remainder (6%) did not
know what would happen here.

Again, the predominant means by which knowledge about the college
had been gained was through the media (76%). The others (247%) had
found out about the college from their friends, the college itself, or
through general discussion.

Whilst these interviewces rave similar attitudes towards the college
as those people defining the college in other ways, some features
require mention. Thiere was a more definite tendency for these
intervicwees to say that their families were enthusiastic about the
college (54%),; mot only because of the new opportunities the college
would offer generally, but also becausec they personally were keen to
learn. A similar trend was found in their interpretations of their
membership groups' attitudes, as with their own attitudes towards the
college.

When it came to consildering using the college, the findings ware
parallel with those evident amongst the other intervieweces' responses.
On the positive side however, the collere was viewed as being used for
a wider spectrum of activities,K6 particularly by their families and
themselves. Activities such as cultural and recreational pursuits were
mentioned here more often than job-associated ones. On the negative
side, it was again a problem of being too old, or simply uninterested
in what the colleze had to offer.

As with the other interviewees, when the cue was presente’ about the
college becoming a part of their lives, the orientation was more
negative. Some of the interviewees (18%) commented that it would
become a part of their lives, others (417%) <&id that any involvement
would depend on what was offcred, and the rest (41%) stated that it
would not.

Generally, these people by definition, conceived of the college in
a way congruent with that put forward by the college's propounders.

The inspection of the results has indicated however, that even when

the Hawke's Bay citizen is imbued with the Community College's

expressed ideology, and has 2 positive attitude towards it, the

question as to whether he or she is going to make use of the institution

is a debatable one.
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The College Defined as a 'University'

There was only one person defining the college as a 'University',
included in the Interview Group. This interviewee's int:rpretation of
the colleze was, according to her, a result of involvement in past
educational developments in the Hawvke's Bay region. As such, this
definition could be seen as rather insignificant in terms of the study
as 2 whole. Hence. no elaboration will be given te the nature of her
regponses to the interview topics. However, it does deserve mention in
so far as there may be other citizens who, because of historical events,
and not perceiving anything to the contrary, interpret the college in

this way.

The Community Collegze Undefined

These findings come from the thirty interviewees, who at the
beginning of the interview had no (or little) knowledge of the
Community College. They followed after a summary statement about the
college's activities had been provided by the interviewer.

In response to the cue about how they might obtain more information
on the Community Colleze. some (45%) spzcified the newsraper, others
(45%) stated the college itself. and the remainder (10! ) were uncertain
about this.

When the questions ebout using the college were raiscd, these
interviewees tended to meke the jude ement that their friends would
not participate in any of the college's activities (647), either because
they were too old, too busy, had settled down, or were not interested.
Similar responses were giver to the cues about use by work colleagues
and membership groups. Judgements about their families’ use of the
college were slightly more positive. Here they stated that members of
their families would use the college either to gain job-related skills,
or simply to further their knowledge generally. But, when their own
anticipated use was discussed, the emphasis was again in the negative
direction (60%), stressing particulerly that they were too busy to
become involved. The cue about the college becoming a nart of their
lives resulted in responses reinforcing this situation, with most
(67%) replying in the negative. As with all the other interviewees, many
(53%) perceived that they had no learning needs at all.

So, even when an initial stimulus was presented about the Community
College, the responses tc the questions about using It tended to be

either negative or neutral.
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Inter-Relationshirs

Moving frcm the above approach to studving the results. attention
is now directed towards inspecting ti.e results from a zather "ifferent
perspective. Here. the interest is with the inter-relationships which
were discovered from the data. Firstly, there is an examination of the
emergent relationshins between the descriptive variables (wentioned
earlier in the chapter) and the various definitions of the college.
Secondly, the linkages between the interviewees' understandinegs, attitudes

and evaluations =2re inspected.

The Descriptive Variables

Age. Generally, it was discovered that, the older the actor; the
greater the likelihood of a discrepancy between his or her understanding
of the Community Collepe¢ and the propounders'. While 31% of those
interviewees aged between fifiecen and thirty-five defined the college
either as 2 'Vocational Training Centre', a 'Technical Institute' or =s
a 'Univerzity', the corresponding proportion for those aged between
thirty-five and fifty-five was 36%, and for those over thes age of
fifty-five it was 40%. ‘

Ethnic Origin. The small number of cases invelved do no warrant ‘

any definitive remerks here.

Distance from the College There seems to be evidence of a tentative

trend in the relationshir between th: definitions of the college piven
and the place of rosidence of the interviewee. Little sipgnificant
difference was surfaced betwecen those actors r=zsidin~ lass than five
miles from the ccllege and those living five to ter miles from the
college in how they defined it (with 24% of those frow the former
group defining it as = ‘Community College', and 25% of those from the
latter group piving a similar definition). However, if these two
results are together compared with those people living more than ten
miles from the collegce (12% of whom defined it as a 'Community College'),
it appears that thosce residing at some distance from the college were
more likely to be either totally unaware of the college or to have
defined it 2s something other than a 'Community College'.

Educaticnal Jackground. The only appropriate tentative trend found

here was that those defining the college as a 'Comrmunity College'
tended to have completed more formal education than any of the other
actors (55% of those viewing the cellege in this way havine completed

some tertiary education).
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So that an exnloration of the inter-relationshins emergent in the
affective and evaluative domains could occur, it was necessary to
simplify the relevant classification systems. The catepories featured
above were therefore, grouved into thosc of a positive, neutral and
negative orientation.

It is of little significance though, to considcr the interaction of
the descrintive variables with the attitudes exrressed by the interviewees,
for only one person,; living five to ten miles from the college, aged
about forty, (whilst definins the college 2s a 'Community College’),
stated 2 negative attitude towards it. The rest of the interviewees,
no matter what age, ~c¢x, othnic origin, or area of residence, viewed
the college favourably.

Some intrigying results wore revealed when these descriptive
variables were linked with the responses given about use of the college.
For example, it was morc¢ the younger nerson than the¢ older person who
was positively disposed towards participating. (Of those interviewees
batween the a es of fifteen and thirty-five, 517 gave a nositive
response, 274 a neutral resnonse, and 22% a negative response., The
comparable figures for those aged between thirty-five and fifty-five
years were 427, 237 and 357 respectively, while those over fifty-five
years of age either gave neutral responses (17%) or ncgative (837%)
responses. )

Also, when considerin; the actors and where they lived, it was
found that those residing further away from the collepe were less
inclined to envisage participating (57% of those living more than ten
miles from the college giving a negative response)., than local people,
(31% of those living less than five miles from the collige giving a

negative response).

The Definitional Comronents

The data yas examined to discover whether any inter-~relationships
might exist between the interviewees' interpretetions of cther peonles'

attitudes and their own attitude.
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Table 5:1

Other Peoples' Attitudes - Interviewees' Attitudes

Catepory Friends Family Work Group Perscn

a. Content Positive 42 51 18 28 98
Neutral 56 49 82 72 0
Megative 0 0 0 0 2
Total 100 106 100 100 100
b. Reasons Positive 42 71 54 39 98
Neutral 44 29 46 56 0
Negative 14 0 0 5 2
Total 100 100 100 100 100

From this table it can be seen that. while the most often stated
attitude regardinz friends, work colleasues, and memberships groups was
neutral, the interviewee himself generally viewed the college nositively.
The groupings which tended to be given 2 parallel orientation to this
were the Family and Friends.

A similar table was conmstructcd in relation tc the interviewees'

interpretations of other pecrles’ likely use¢ of the ccllegs and their own.

Tabhle 5:2

Other Peoples’' Use - Interviewees' Use

Category TFriends Family Work Crour Person

a. Use Positive 25 36 19 10 30
Neutral 23 42 53 57 33
Negative 52 22 28 33 37
Total 100 100 100 100 100
b. Reasons Positive 38 62 38 20 36
Neutral 16 14 32 41 21
Negative 46 24 30 39 44
Total 100 160 100 100 100

It is evident here, that the greatest amount of agreement between
interviewees and other people, when the question of use was broached,
was between the Family and the interviewee.

Overall, this chapter has provided a description of the information
that emerged from the interview data. As such, it gives a picture of what
was said in the interviews and who said it. Discussion of this information

will be on~ of the purposes of the next chapter.



Chapter Five
DISCUSSION

Within this final chapter, two broad areas are examined. Firstly,
the results presented in Chapter 4 are discussed. In particular here,
reference is made to these findings within the framework of the
definitional components that were expnlored during the study. Also,
hypotheses and questicns emergent from the inspection are considered.

Secondly, a final comment 1s made about the investigation as a whole.

A Consideration of the Results
This section of the present chapter involves a consideration of the

results within the perspective of Symbolic Interactionism.

General Comments

The Cognitive Domain. As has been shown, in some cases no information

was selected by the actors as significant from their environments about
the Community College and hence, these people were unaware of the
college's existence. In other cases, the information selected as
significant, has resulted in four rather /ifferent kinds of understandings
of the college. The college was certainly not viewed by all the actors
in the same way as its propounders. Rather, the understanding varied,
depending on what information the actor chose. and intervreted (in his
own way) from what was available.

Whilst those understanding the collese to be a 'Community College',
a "Tcchnical Institute’ or a 'University' were fairly definitive about
the correctness of their conceptions, it seems that those viewing it
as a 'Vocational Training Centre' were in a state of uncertainty. This
apvears to be evident in rcsponses given by these actors to the specific
cues presented about the sorts of services the collepe was offering
and who these cervices were for.

What has been selected as significant information by the actors
has influenced the kinds of responses they gave. On the one hand, there
are those actors who have given salience to information congruent with
that expressed in the Community College ideology. On the other hand,
there are those actors who have selected information and interpreted
it within the confines of other educational institutions.

The study has shown that a number of factors may be involved here.
Age 1s one, with the older citizen being more inclined to view the
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Community College within the framework of another previously
established educational institution, than the younger citizen. This
finding may be a consequence of significant past information and/or
interaction. The older Hawke's Bay resident may have had preater access
to information about, and contact with, such organizations as Techniczl
Institutes than the younger resident. To this extent, until the
differcnces between such facilities and the Community College are
internalized, and seen as important by potential clients, the college
may be conceived in a siwilar manner.

‘noth=r factor revealed as influential here was where the actors
lived in relation to the collece. Perhans the trend surfaced here is
indicative of the extent to which appropriate information about the
Community College has permeated throughout the region and been viewed
as of some consequence by its citizens.

The relationship between the educational background of the actors
and their concerptions of the college discovered from the data, raises
another point. The exnlanation of the trend revealed herc could be
associated with the idea that it is the 'educated' person in the
community who is interestec¢ in, and concerned about, any educational
developments such as the Community College.

It is also necessary herc to loolk at what information sources the
actors mentioned, for this may have had some effect or the definitions
they gave. But, the primary way of finding out zbout the college was
through the media (vredominantly the newspaner). All other interaction
sequences commented on (such as the Community College itself or Friends)
were far less important. The intriguing point then, is how the actors,
although using primarily the same medium to pgain their information,
arrive at rather different understandings of the college. It seems that,
as Symbolic Interactionism postulates, what is selected and interpreted
as significant, even from the game source, can vary in some way, resulting
in various definitions.

This brings up the question of public relations generally, between
the Community College and the public. One publicity technique may not
be 'appropriate' for all members of the catchment group. It is
pertip -nt to note here, that during the data acquisition period, a
number of the people contacted remarked noy that someone (the interviewer)
had talked to them about the Community College, thev would discuss it
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further with their family and friends. Also, it was evident from the
study that quite a number of the catchment groun do not belong to any
associations. Hence, discussion about the Community Collepe at clubs

or group mectings may not reach such citizens. Cenerally, it seems that
this sphere of the Community Collegc's development is of narticular
importance, especially given the fact that therz are discrepant
interpretations of it existing in the repion.

The Affective Domain. On the affective side, many of the actors,

if they were not merely '

satisfying’ the interviewer, were positively
inclined ctowards the college. While both the actual attitudes and reasons
stated varied, ranging from an impersonal, g¢eneral viewpoint through to

a personal, specific viewpoint, this trend was evident. Also, regardless
of how they perceived the college, the actors had fzvourable attitudes
towards it.

By including the actors' internretations of other peorles' attitudes
towards the ccllege, the sensitizing concept of 'Significant Others'
could be considered. The Familyv, Triends, Work Colleagues, and
Membershin Groups were exvlictly included as potential refereace points
for the actors when they were defining the collece. However, from the
results it can be interpreted that the Family and Friends were more
likely to be positively significant in relation to such definitions.
Either the other two grourings were not applicable to some of the
actors, or, it appears that very few significant interaction sequences
occurred between the actors interviewed and their work colleagues or
membership groups. The resronse was often given, that the Community
College had never been talked about amongst these people. The consequence
was that the majority of actors interpreted these two groups' attitudes
towards the college as being neutral. The same trend did not occur to
the same extent with Family and Friends. Pather, it can be seen, in
following Symbolic Interactionism, that the actors' internretations of
their Family and Friends' attitudes towards the college were of some
importance for their own attitudes.

Such a situation perhaps could be accounted for, if it can be arpued
that the actor is more likely to consider his friends and family in
relation to euucational pursuits, than his work colleagues or membership

groups (unless they are specifically involved with educational activities).



- 63 =

The Evaluative Domain. The inspection of results in the evaluative

domain indicated that the actors varied to a greater extent over the
question of rarticipation. While approximately one-third envisaged
involvement in some collece activity, one-thirdwere non-committal, and
the remainder necgative. The combined totals of the latter two grours
imply that the Community College was not seen as very imnortant to the
majority of actors, a suggestion reinforced by the responses given to
anticipated future use of the college.

It is of some interest to examine the reasons given for the negative
replies in this area. Pradominantly, they referred to being 'too old’,
"too settled', or 'uninterested'. As such, they raise questions about
the degree of commitment by members of Hawke's Bay to the Continuing
Education philosophy. Such kinds of responses seem to indicate that
some re-direction of the catchment group's ideas as to when education
begins and ends, and its value, may be required. However, such notions
have inherent problems and dilemmas. The question as to whether the
Community College should ipgnore such orientations or attempt to alter
them, is of considerable importance. When one also takes into account
the topic about the actors’ learning needs, such a nroblem is amplified.
The majority did not perceive any.

It seems that while actors may have a positive attitude towards the
Community College, this does not necessarily imply that they will be
inclined to use it. The overcoming of such feelings as being too old
is required if this situation is to be changed. In a sense, these
findings can be cccounted for partly in terms of significant
information. Whilst some actors have internalized the general philosophy
of the Community College, especially the idea that it is for all ape
groups, the information having least impact was in relation to their
own involvement. The Bawke's Bay citizen interviewed, particularly the
older person, did not seem to view the Community College as a potentially
important wart of their lives. The finding that the actors' place of
residence was related to the participation issue. implies another
factor relevant here. Perhaps the college's services, in practical
terms, have not been adequately understood to be operating throughout
the region.

By examining the interaction between the actors’' statements about
using the college themselves and their interpretations of other peoples’
use of the college, a similar trend to that evident in the affective
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domain was found. although it was not as definite. Family and iriends
were more likely to be given a similar orientation about use of the
college to the actors themselves than were work colleagues and groups.
It must be noted however K that when some signifcant communication had
occurred with any of these groupings about the college, the actors s
it as very imnortant.

An example relevant here; was with an actor belenging to a Geology
Group. Throughout the interview, this group was taken as the refercnce
point, and the cues related particularly to the affective and evaluative
domains were answered in terms of what the collegc could offer to this
group. To this acter, the Community College was potentially very
significant to her life-space. Another example, of a slightly different
nature, was with a woman who stated, in no uncertain terms, that she
and her friends had both a positive attitude towards the college and
anticipated making use of its facilities. The Community College was
of considerable importance to them all and had, 2ccording to the
interviewee,; been talked about at some length. Together, they felt that
their education in terms of job training had been insufficient. The
college was seen to be the mzans through which such 'inadequacies'
could be overcome. However the problem, said the interviewee, was one
of approach. Since the interviewee and friends had completed primary
school only, they were unsurc of their acceptablity by 'that academic
place'. Even when the person is positively dispcsed towards the college,
there may still be constraints or barriers tc be overcome prior to

actual participation in a Community College activity.

liypotheses
Generally, from this discussion of the results, the following
tentative hypetheses are put forward about the definitions which may
be held by Hawke's Bay citizens of the Hawke's Bay Community College:
1. that some citizens of the Hawke's Bay region have internalized no
significant information about the Community College and hence, are
unaware of its existence.
2. that those citizens of the Hawke's Bay, selecting and internalizing
some significant information about the college, will make various
interpretations of such information, and hence, have various

understandings of what tle college is.
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More specifically:

a. that the older citizen is more likely to have an understanding
of the collepe discrepant with the college, than is the younger
citizen.

b. that the citizern living scme disteance from the college is more
likely to be unaware of. or uncertain abcut, what the college is,
than is the citizen residing closer to the college.

c. that the citizen who has complezted the most formal education is
more likely to have an understanding of the college compatible
with the college itself, than is the person who has less formal
education.

d. that the citizen understanding the college to be a Technical
Institute or a University, is more likely to concelve of its goals
and means for achieving them as of a similar nature to those
approrriate educational institutions already established, than is
the citizen understanding the college in a wav compatible with the
college itself.

that these citizens internalizing some significant information about

the college, are mcore likely to state that such information comes by

way of the family, friends or meadia, than by any cther kind of
interaction sequence.

that the citizens of Hawke's Bay, aware of the Community College,

are more likely to have a positive rather than a negative attitude

towards 1it.

More snecifically:

a. that the kinds of attitudes expressed by such citizens will range
from thosez cf an impersonal, general orientation through to those
of a personal, specific orientation.

that the citizens of Hawke's Bay, aware of the Community College, are

more likely to regard their faomily and friends as significant others

in relation to their own attitudes, than their work colleagues cor
groups to which they may belong.

that some of those citizens, asare of the Community College, will

not consider participation in college activities as having any

relevance to their own life~-spaces.

More specifically:

a. that the younger citizen is more tikely to be pesitively inclined

towards the college, than is the older citizen.
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b. that the citizen residing within clese proximity of the college
is more likely to be positively inclined to rarticipate, than
is the citizen living at a creater distance from the college.

7. that those citizens heving hod significant non-interaction secuences
with significent others =bout the Community College, are more likely
to be rositively disposed towerds it, than are those who have had neo

such sequences.

Emercent Questicons

Arising from the information cbtained in this study and the
consequent hyrctheses are a number cf broad questions which warrant
recognitien.

It became obvious from the study that the citizens of iHawke's Bay
did not perceive, interprot and consequently define the seme 'reality'
cut there. For some, the Ccmmunity Ceollege literally did not exist. Tor
others it did. However, the latter group of peorle interpreted and
defined this 'reality' in various ways depending on what they had taken
as significant from thelr environments by way of information, interaction
and other people, So, on the one han<, there are questions raised here
about why some peonle did not perceive the Community College at all,
There is also the question imnlicit here as to whether there is any
onus on the Community Tollese to initiate theose 'ipnorant' citizens
into becoming aware of the college's existence. On the other han ', therc
is the dilemma as to whether the Community College should attempt to
get those citizens aware of the college, understandinge it within a
particular perspective. Tc what extent is there a need to dispel
divergent conceptions of whsat the Community College is 211 about?

The inspection of the results has indicated that such divergent
conceptions can in fact exist, even when the same information source
is used. This opens up the nroblem as to what publicity about the
college is appropriate, as well as the form such publicty should take.
Pecple selectively perceive any given information about the college,
taking out what is significant to them. Consequently, they interpret it
and define the Community College in various ways. WYhether or not the
college needs to do anything about this situation denends on the extent
to which it places importance on its catchment groun conceiving of
the college in the way that its propounders do.

As a result of such divergent conceptiocns of the Community College,
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there are vaious ramifications feor how the Hawke's Bay citizens
approached the question of particiration in any college activity.
Considering first those citizens contemnlating using the college, it
became evident that such use would be for numerous reasons. Some would
participate in order tc further their knowledge in various areas. Others
however ; had sccial goals in mind, whilst others anticipated using the
college for jeb training rurpeses. Still others envisaged involvement
as the means for solving some narticular problem. Can the Community
College accomodate such 2 range of objectives? Deoes this imply that
any service offered by the college may need to take various forms,
depending on the motivations of theose participating?

When looking at the potential 'non-users', again questions are
raised. Most of the reasons given for such non-involvement were couched
in a perspective rather contrary to the entire Continuing Education
philosophy. How for example. does the Community College overcome such
feelings as being past the age of needing to learn anything new, or the
idea that the Community College is an 'academic institution'? I+ seems
that such problems are very deepseated in the sense that so many of the
Hawke's Bay citizens interviewed did not even regard themselves as
having any learning necds whatscever. Should the Community College
initiate citizens into a different attitude here, or should it ignore
such factors?

The inspection of the results related to the issue of participation
in the college's activities seems to imply zenerally, that perhaps
what the college, as a Community College, is attempting to rrovide for
the region, is taken as rather insignificant by 41tg catchment group.

The fact that so many people were uninterested in discussing the college,

whether or not they knew anything about it, makes one wonder about the
desirablity of such an educational enterprise for the general public.
P rha-s the Hawke's BPay residents need ‘educating' as to just what the
concept of 'community Education’ means and involves? Then again, maybe
it is just a question of time?

All the problems and questions raised here, which emerged from the
information gained by the investigation, have implicit implications
for the Community College. These it seems, are centred around the
communication that takes place between the Community College and its
catchment group. Whilst not attempting to provide any rationale for

such implications, it appears that the key to any communication is
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diversification.

Diversificatior seems to be important not only in the kinds of
activities offered by the college and tha forms that such activites take,
but also in the liinds of publicity used by the Community Cecllepe generally.
Here, personal contact may be vital. Ferhaps the Community Cellege,
being such a new and 'confused’ institution, may need the 'personal
touch' in order to gct the lawke's Bay citizens committed to its
rhilosophy and motivated teo become invelved? Communication through
friendship and kinshijp networks could be one means for achieving such
ends?

However, in viewing what has been said in this chapter, a number of
factors need te be taken inteo acccunt. Firstly, throughout this study
the researcher has made the assumntion that her internretation of the
Community College is 'correct', coinciding with the college's. Such an
interpretation has beoen based on discussions with ccllege officials and
relevant information read by the researcher. But, the fact must be
recognized that the researcher may have some 'falsc' conceptions about
the nature of the Cemmunity College. If this 1s sc, various aspects
of the inspection of the rasults and consequent comments, may have been
'coloured' by what these are. Any judgement of whether or not this has
harpened is for the reader tc make.

Secondly, in evaluating what has been said, one has to recognize
both the nature of the resfazch nroblem tackled and the theoretical
framewcrk within which it wes couched. Hence, this charnter concludes

with a brief reconsideration of the investigation as a2 whole.

Conclusions

The problem posed for this investigation was cf an exploratory nature.
No previocus research has been pursued which centred on finding out
what Hawke's Bay citizens know about the Community Collese, feel about
it, and how they are willing to act towards it. This study attempted
to gain some knowledge about such features by concentrating on exploring
just what kinds of definitions of the Hawke's Bay Community College have
been developed by its catchment group. The extent to which this has been
successfully achieved is contingent on a number of factors.

Firstly, there is the question of whether Symbclic Interactionism, as
a theoretical perspective, has been appropriately anplied in this study.

Because of practical limitations overating in the field, such as time
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constraints, the scattered nature of the population invelved, and data

acquisition problems, necessarily there are deficiences inherent in the
investigation and the consequent recults. Such contingencies had to be

accepted and have been accounted for where related to the discussion.

There is also the problem of whether the methodologpy ewpleyed by the
researcher adequately respects Symbolic Interactionism. The suitability
of a semi-structured interview is central here. Arguments for its use
were presented in Chanter 3. As was demeonstrated, both theoretical and
empirical factors had tc be taken intc account when deciding
methodological issues. It was argued that the Interview was a justifiable
compromise here. But, the fact remains that the researcher may have
'abused' Symbolic Interactionism by making use of such procedures.

Thirdly, there is the question implicit as to the aprronriateness
and adequacy of Symbolic Interactionism, and more particularly the
construct of the Definition of the Situation, for this investigaticn.
On the one hand, it could be arguad that scme other theory would have
provided a more definitive raticnale for directing this study. Symbolic
Interactionist’s postulates could be viewed as too ‘vague' and
'openended'. But, on the other hand, such features were congruent with
the aims of the study.

The point was not to predetermine the nature of the social world
prior to entering the empirical field. Rather; the objectives focused
on exploration, in the attemrnt to gain understandineg as to how a range
of Hawke's Bay citizens define the gommunity Collcge, and what features
within their environments may have influenced such conceptions. Such
understanding was seecn to be of value for two principal reasons. Firstly,
it may aild the college to invoke greater control both over future
conceptions of the Community College, and consequent disnositions
towards it. Secondly, it cculd provide impetus for further research in
this area. Therefore. the discussion, hyrnrtheses and questions included
in this chapter are not to be seen as definitive or conclusive. Rather,
they are to be viewed as factors emergent from an expleratory study,
indicative of environmental clements inherent in the interaction
between the Community College and its catchment group. The study as a
whole 1s a starting point, not a final product. All that has been said
in this thesis is to be interpreted frow such a position.

The prineipal feature justifying Symbolic Interactionism as the

theoretical perspective most apt for a study of this nature, seems to
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be that it allowed the exploration te nroceed about actors' understandings,
feelings, and anticirpated behaviour on the basis of what the actors
said. The exploration was grounded in the empirical case. For example,
this study has demeonstrated that there exists a continuum of meanings
in relation to the Community College. It is net simnly a Community
College because it is so called. Rather, it may be perceived in
different ways. The success of communication between the ccllege and
its catchment g¢rour is contingent on such meanings being made explicit.
Not only that, but a2lsc; if the conmunicaticn is tc achieve appropriate
ends, such meanings where inconprusnt. may have to be reccastructed.
Through using Symbolic Interactionism, the researcher was able to
direct the examination towards trying te discover the actors' definitions
of an aspect of social reality, rather than have predeterrined such
definiticns te any large extent. Admittedly, certain compromises were
necessary, when transferring from the theorstical teo ewmpirical world,
Generally however,the theorutical nerspective was respected as much as
feasible, takine int~ special consideration the Symbelic Interacticnist's .
postulates about human Leincs living in a social context and the resulting
nature of their action and interaction.
But, in the end it is recognized that what has been seid in this thesis
is subject to various internretations, and that:

A theory is 2 theory. not a reality. 211 &
theory can de is remind me of certain
thoughts that were a part of my reality

then. A statement of a 'fact' is an

emphasis - one way of looking at something.
At worst it is a kind cof mycpia. A name

is also just onc way of seeing something.

I can't make 2 statement about a reality
without omitting many other things which

are also truc about it. Even if it were
possible to sey everything that is true about
a reality, I still would not have the reality;
I would only have the words. In fact, the
reality changes even as I talk about it.

When I outgrow my names and facts and
theories, or when reality leaves them behind,
I become dead if I don't go on to new

ways of seeing things.
(Hugh Prather)



Appendix 1
THE INTEFTVIEW DATA

This Appendix gives a descriptien of the data that was 'distilled'
from the Interviews carried out. It is divided according to the
general tcric areas included in the Interview Guides. These are
presented in tabulated form, dimensionalized in terms of the responses
given and the cognitive grounings that were constructed. The actual
figures in these tables provide a record of the frequency each responses
catepory was mentioned by the Interviewces.

For simplicity, these groupings have been numbered in the following
way: 'Community Collepe®: Group 1l; ‘Vocational Training Centre': Group 2;
'"Technical Institute': Group 3; 'University': Groun &4: and, 'Unaware!
Group 5.

Overall, the presentation of these tables is organized intoc four
parts. Those topic arecas related to the cognitive domain are considered
first, those connected &ith the affective domain second, and those
related to the evaluative domain third. The fourth nart consists of
the data concerned with the inter-relationshins that were discovered

from the information included in the interviews.
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1. The Copnitive Domain:

Table 1:1
Knowledges about the Community College's Services
Category Gpl Gp2 Gp 3 Gp4& Total
Place: College Only 0 7 9 1 17
College &
Specified Centres 5 8 2z 0 15
Anywhere 12 5 0 0 17
Means to: Own Transnort 15 19 11 1 46
Transport provided 2 1 0 0 3
Time f: Day & Night 5 15 11 0 31
Day, Hight &
Weekends 9 0 0 0 9
Depends 3 3 0 1 7
Uncertain 1) 2 0 0 2
Cost of: Fee 17 18 10 1 46
Free 0 2 1 0 3
Table 1:2
Services fcr Whom
Category Gpl Gp 2 Gp3 Cn 4 Total
Area: Throughout repion 15 18 10 1 44
Sox: Both 15 17 10 1 43
Primarily bales 0 0 1 0 1,
Age: All Ages 15 13 0 1 29
Young Age Group 0 5 10 0 15
Ethnicity: All Groups 15 18 1f i 44
Occupation:  All Occupations 15 18 1 1 35
Trades /Manual 0 0 9 0 9
Educational Some qualifications 0 2 0 1l 3
Background:  None 15 16 10 0] 41
Snecial Needs:Yes 14 15 4 0 33
No 1 0 1 0 2
Rural/Urban  Both 13 18 9 1 41
Mainly Urban 2 0 0 0 2
Other Those we:iting to
Responses: Learn 5 1 1 0 7
Ordinary Feople 2 1 0 0 3
Table 1:3
Similarities/Differences with Established Educational Facilities
Category cpl Gp 2 Gp3 Co 4 Total

Similar 0 4 Xl 1 16
Somewhat Different 7 12 0 0 19
Totally Diffcrent 10 0 0 0 19
Uncertain 0 4 0 0 4
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Table 1:4
Decisions: Community College Activities
Category Go 1 Gp 2 Gp 3 Gn & Total
The Collapgc Q 6 6 b 13
The Public 3 2 1 0 6
College & Public 13 10 2 0 25
Uncertain 1 2 2 0 5
Table 1:5
Information Source
Category Gpn 1l Gp2 Gr3 Gp 4 Cp5 Total
Friends 3 3 2 0 0 8
Media 13 11 7 1 14 46
College 4 6 0 0 14 24
Discussionp il i 2 0 0 4
Uncertain% = 2 - - 2 2

% This category was aprlicable to Croup 5 only, whose responses in this
area were in terms of anticipated information sources.

2. The Affective Domain:

Table 2:1

Interviewees' Intcroretations of the General Public's Attitude

Category Gp 1 Gp 2 Gp 3 Gn 4 Total
Content: Enthusiasm 7 6 6 0 19

Minor

Consideration 7 8 3 0 18

Uncertainty 2 6 1: 1 10

Reservation 3 0 2 0 5
Reasons: New Opportunities 7 6 4 0 17

Job Training 0 5 4 0] 9

Inadequate

Publicity 6 5 3 0 14

Inadequate

Interest 3 b i G 0 4

Never Discusscd 1 3 1 1 6
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Tahle 2:2

Interviewees' Intevnretations of Friends' Attitudes

Catecory Gp 1 Cp 2 Gp 3 Co 4 Total

Content: Enthusiasm 5 6 3 1 15
Potential Interest 2 2 1 0 5
Minor Consideration 2 0 1 0 3
Uncertainty g 12 5 0 25

Reasons: New Opportunities 5 6 3 G 14
Job Training 0 Z 1 0 3
Keen to Learn 2 0 0 1 3
Provide Stimulus 0 1 0 0 3
Inadequate Publicity3 0 0 0 3
Inadequate Intey:st 0 1 3 0 4
Hever Discussed 8 10 4 C 22

Table 2:3

Interviewees' Interpretations of Family's Attitudes

Category G 1 Gp 2 Gp 3 Cn 4 Total
Content: Enthusiasm 9 3 6 0 23
Potential Interest 1 i 2 0 g 2
Minor Consideration 1 1 0 0 2
Uncertainty 5 8 3 0 14
Not Applicable 3 2 2 1 8
Peasons: New Opportunities g 8 5 0 21
Job Training 1 1 3 0 5
Feen to Learn 2 1 O 0 3
lever Discussed 3 5 4 0 12
Table 2:4
Interviewees' Intervretations of orl Colleagues’ Attitudes
Category Cpl G 2 Gp 3 Gp 4 Total
Content: Enthusiasm 3 5 1 0 9
Minor Consideration 2 ik 0 0 3
Uncertainty 4 4 4 9 12
Mot Applicable 7 11 6 1 25
Recasons: New Opportunities 4 4 0 0 8
Job Training 1 2 1 0 4
Interested 1 0 0 V] 1
Never Discussed 3 4 4 0 11
Table 2:5
Interviewees' Internrctations of Employer's Interest
Category Gp 1 Gp 2 Gp 3 ©Gp 4 Total
Interest: Yes 4 7 2 0 13
No 2 3 0 O 5
Uncertain 1 2 3 0 6
Reasons: Interest Education 2 1 0 0 3
Job Training 3 6 2 0 11
Seen as Irrelevant O 1 0 0 1
Never Discussed 1 2 3 0 6
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Table 2:6
Interviewees' Interpretations of Membership Groups' Attitudes
Category Cp 1 Cnp 2 Gp 3 Cp 4 Total
Enthusiasm 6 5 3 0 14
Minor Consideration 1 2 0 0 3
Uncertainty 4 9 6 0 19
Hot Aprlicable 8 4 1 i 14
Hew Oprortunities ) 5 2 0 12
Interested 2 0 0 0 2
Inadequate PublicityO 2z 0 0 2
Never Discussed 4 9 7 0 20
Table 2:7
Intervicwees' Personal Attitudes
Category Gpl Gp 2 Gr Gp 4 Total
Enthusiasm 16 19 11 1 47
Potential Interest O 1 0 0 1
Reservation 1 0 0 0 1
New Opportunities 13 13 4 1 31
Job Traininge 0 6 5 0 11
Keeu to Learn 3 1 0 0 4
Provide Stimulus 1 0 0 0 1
Inadequate Publicityl 0 0 0 1

. The Evaluative Domain:

Uses

Reasons:

Table 3 1

Interviewszes' Evaluation of Friends Use

Category Cp 1 CGp 2 Gp 3 G 4 Gp 5 Total
Job-related 3 4 5 0 1 13
Cultural /Leisure 4 5 1 0 4 14
Conditional Use 0 2 0 a 0 Z
Uncertainty 1 2 0 0 5 8
No 6 7 4 2 19 36
Not Applicable 0 0 2 1 1 4
Job Trainine 1 4 4 i 1 10
Gain Knowledge 4 2 1 0 3 10
Further Interests 2 3 1 0 18 7
Socialize 1 0 0 0 0 i
Unawareness 0 3 0 0 5 8
Too Settled 0 3 2 0 4 9
Too Busy 2 1 1 0 6 10
Too 01d 1 1 1 0 2 5
Uninterested 2 2 0 4] 6 10
Not Applicable 1 0 0 Q 3 4
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Table 3:2

Interviewees' Evaluation of Family's Use

Category Gp 1 Cp 2 Gp 3 G: 4 Gn 5 Total
Use: Job-related 2 4 i 0 4 11
Cultural/lzisure 5 4 1 0 5 15
Unspecified Use 2 1 1 1 0 5
Conditional Use 3 5 2 4] 0 10
Uncertainty 5 7 3 0 11 26
Ne 2 1 3 0 10 16
Reasons: Job Training 0 4 1 0 4 9
Gain Knowledge 7 3 1 1 L 23
Further Interests 2 2 0 0 0 4
Socialize 1 2 0 0 0 3
se Facilities 1 4 1 0 2 8
Unawareness 3 4 4 0 2 13
Too Settled 1 Q 1 0 1 3
Too Busy 1 0 J 0 5 6
Too 01d i 1 3 0 3 8
Uninterested 0 0 0 G 2 2
Tabla 3:3
Interviewees' Evaluation of Work Colleagues' Use
Category Gp 1 Gp 2 Go 3 Cp & Gr 5 Total
Use Job-related 3 4 2 0 1 10
Cultural/Leisure 3 0 0 0 2 5
Uncertainty 2 2 3 0 5 12
No 2 3 0 0 5 10
Not Aprlicable 7 11 6 1 17 42
Reasons: Job Training 2 4 1 0 1 8
Cain KXnowladge 3 0 1 0 0 4
Further Interests 1 0 0 0 1 2
Unawareness 2 2 3 0 5 12
Too Busy 0 0 0 0 1 1
Toc 01d 0 3 0 0 2 5
Uninterested 2 0 0 0 3 5
Table 3:4

Interviewces' Evaluation of Membership Croups' Use

Category Cp 1 Gp 2 Gp 3 Gp 4 Gp S Total
Use: Cultural/Leisure 5] 4 0 0 3 10
Conditional Use 1 4 2 0 0 7
Uncertainty 4 3 4 0 5 16
No 2 5 4 0 12 23
Not Applicable 8 4 1 1 10 24
Reasons: Gain Knowledge I} E 0 0 1 3
Use Facilities 2 3 1 0 2 8
Unawareness 5 8 6 0 5 24
Too Busy 0 1 0 0 2 3
Too 01d 0 1 0 0 1 2
Uninterested 2 2 4 0 9 17
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Table 3:5

Intervieweces' Evaluation of their Own Use

Category Gpl Gp 2 Gp 3 Gr 4 Gp 5 Total
Use: Jeh-related 1 6 3 0 1) 13
Cultural/Leisure 9 3 0 0 4 16
Conditional Use 4 4 1 0 1 10
Uncertainty 5 5 1 0 6 17
No 3 5 6 1 18 33
Reasons: Job Training 1 L 2 0 1 8
Gain Knowledge 9 < 1 0 5 18
Socialize 2 3 0 0 0 5
Unawareness 4 4 2 0 & 16
Too Settled 0 0 0 0 2 2
Too Busy 0 1 0 0 7 8
Too 01d 2 4 6 1 4 17
Uninterested 1 1 0 0 3 5
Mot Applicable 0 0 0 0 2 2
Table 3:6
College Becoming a Part of the Interviewees' Life
Category Gpl Gp2 Gpr 3 Gp 4 Gp 5 Total
How Job~related 2 3 0 0 1 6
Cultural/Leisure 1 0 0 0 3 4
Unspecified Use 5 1 0 0 1 7
Conditional Use 2 4 3 0 4 13
No 7 12 5 1 21 49
Reasons: Job Training 2 3 O 0 1 6
Gain Xnowledge 6 1 0 0 3 10
Too Sattlad 4 3 3 0 5 15
Too Busy 3 6 3 0 6 18
Too 01d 2 7 4 sk 5 19
Uninterested 0 0 1 0 3 4
Not Applicable 0 0 0 0 2 2
Table 3:7
Relevance o the College to Interviewee's Heazds
Category Gp 1 Gp 2 Gp 3 Gp & Gp 5 Total
Weeds: General Education 2 3 E 0 6 12
help Community 2 0 0 0 0 2
Practical Skills 1 4 2 0 2 9
Hobbies 3 3 0 1 5 12
MNone 9 10 6 0 17 42
College Yes 5 6 2 Q 0 13
any Heln: No 0 0 0 0 2 2
Uncertain 3 4 1 4] Xl 19
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4. Inter-relationships Table 4-1

Interaction between Descrintive Variables and Cognition
Category Gp 1l Gp 2 Gp 3 Gp 4 Gp 5 Total

Age Range: 15 -~ 35 years & 8 2 0 12 30
35 = 55 years 6 8 3 0 14 31
Qver 55 years 3 4 & 1 4 18
Distance Less than 5 miles 7 7 ] ik 9 29
from 5 - 10 miles 7 8 3 0 9 27
Ccllege: More than 10 miles 3 5 3 o 12 23
Sex: Female 7 6 6 1 20 40
Mals 10 7 3 0 19 39
Ethnic Maori 3 1 2 0 4 10
Origin: Pakeha 14 19 9 i} 26 69
Edncational Primary 1 a 1 0 2 10
Background: Secondary 7 8 6 0 16 37
2ndry & S.C. 1 2 2 0 6 11
2ndry & U.E. 5 3 2 0 5 15
Tertiary 3 1 0 1 1 6
Table 4:2
Interaction between Nescriptive Variables and Fvaluation
Category Positive Neutral Mapative
Age Range: 15 - 35 years 16 8 6
35 - 55 years 13 7 11
Over 55 years 0 3 15
DMistance Less than 5 miles 12 6 11
from 5 - 10 miles 11 8 8
College: More than 10 miles 6 4 13
Sex: Female 16 7 17
Male 13 11 1%
Ethnic Maori 6 3 1
Origin: _Pakeha 23 15 31
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