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AB ST R1\CT 

The value of Continuing Ecucation i s increas ingl y be ing r ealised 

throughout New Zealand . Th e;• e ducationa l i ns titution t e r med t he 

Community Colle ge is one facility bein?, E'.S t ab lished i n orde r to furthe r 

the principl es associa t ed with life long l earning . 

This thesis presents an exploratory stuc1y r r: lat ed to t he fi r :3 t such 

college built in this country, the Hawke' s Bay Community College . The 

central pur~os e guiding the study was an att emp t to di s cove r h ow members 

of the Hawke 's Bay re gion conce ive this new institution. Here, what 

was envisa ged as important , was not only th<:: kinds of und erstandings 

r evealed about the college , but also the attitudes and evaluations 

expressed by Hawke 's Bay citizens r egarding it. ·~ o this end , the 

dissertation is divided into a numbe r of parts. 

Firstly, there is consideration given to som,~ of t h e r,hilosophical 

i s sues unde rlying any r es earch 11rocess pursued with in the socia l domain. 

On the b as is of this , a theor e tically justi f i able approa ch to th P. 

probl~m pos ed ,. is e l abora t ed . The t heore tical per snec t i ve of Symbolic 

Interactionism , and !!tore particularly , t he construc t of the De finition 

of the Situa tion, are dis cussed. 

From s uch a base, r e fe r ence is made to the link~ges anc tnmslation 

process r equired when moving from theore tica l to me thodological issues . 

Included in this s ection of the thes l s, is a descri ption of t he dat a 

collection t e chniques employed for the study. 

The results obtained as a cons equence of the investifation ar e th en 

given , along with some discussion r e l evant to the Coil"ITlunity Colle~e ' s 

operations. 

Finally , the thesis pr es ents 2 s eries of t entative hyr, otheses and 

questions emer gent from t h0. r esearch carrie d out. It concludes with a 

reconside ration of th~ exploratory nature of the problem posed , and 

the theoretical perspective ,lithin which it was couched. 



ACKNOf<lLEDr,EMENTS 

I wish to t hank the numerous people who have he lped rne, in one way 

or another, while writin [? this thes is. In particular , I am appreciative 

of the valuHb l e advice and criticism Professor R. S .Adarc,s gave me 

throughout. My thanks also to the Education Department in Wellington 

for the financial support they provided for this study. 

I am very zrateful t o those ~:awke 1 s 13ay residents• willinf to take 

the time to discuss the Hawke 1 s Bay Community College with mer thereby 

allowing me to carry out this r esearch. t4y thanks to Evan, Michelle, Rhys 

and Bryn for makin?, my visits to the Hawke's Bay so enjoyable. 

Finally~ I am inci~bted to Colin whose encouragem2nt and patience, as 

well as hard work, enabled me to complete this thesis . 



LIST OF CONTENTS 

Introduction 

Chapter 1 : Philosophical Unde~pinnings 

Approaches to the Social Sciences 

The Notion of ' Social Reality 1 

A Tenable Position 

IIT1plications 

Chapte~ 2: Theoretical Considerations 

Syw.bolic Interactionism 

Human Action and Interaction 

The Meaning of 1 0bject' 

The Definition of th2 Situation 

En•ergence 

Relativity 

The Interpretative Schema 

Conclusion 

Chapter 3 : From Theory to Method 

1 

1 

2 

4 

6 

7 

7 

7 

10 

12 

13 

14 

15 

17 

19 

The P_elationship between Theory and Methodology 19 

Sensitizing Concepts 20 

Exploration 22 

Inspection 23 

Qualitative / Quantitative Nethodology 23 

The Research Problem 24 

Problem Specification 24 

Transition from Theory to the Empirical Sase 25 

The Interview : A~ Overview 26 

The Interview Design 

The Interview Group 

The Interview Guide 

Interview Guide 1 

Interview Guide 2 

Discussion of the Interview Guid~s 

27 

30 

32 

33 

38 

41 



Chapter 4: The Results 

Page 

43 

The Int e rview Group and t hr· Interview Content 4 3 

I. General Description of the Interview GrouD 43 

The Interview Content 44 

Definitions of the Cornmunitv College 45 

An Overview 45 

The Collc'. ge Defined as a 1 Technical Institute' SO 

The College Defined as a 1 Vocational Training 

Centre' 52 

The College Defined as a 'Community College ' 54 

The Colleve Defined as a 1 University 1 56 

The Colle ge Undefined 56 

Inter-Relationships 57 

The Descriptive Variables 57 

The Definitional Components 58 

Chapter 5 : Discussion 60 

60 

64 

66 

Appendix 1 

Bibliograµhy 

General Comments 

Hypoth :2s8s 

Emer?ent Ouestions 

Conclusionc 68 

71 

79 



rnTRODUCTION 

If socie ty is t o mee t th e a cceleratinp. pace of social and econ omi c 

change in t oday's world , Education needs t c• be viewe d as an adj ustment 

process , continuing t hroufhout life , r a ther t han as a pr enar.'.".t ory 

process termina ting durin~ or shortly a ft e r adolescence. The notion of 

Continuing Educa tion aspires t o s uch a position " 

" The a ims of life l on? Education . of which Continuing 
Education is a part , a r e t o assist a ll meIT.be r s of the 
community t o adj us t t c continual l y chan ging pe rs onal , 
social and e conomic circumste.nces throup.hcu t t heir lives ; 
to control by c o111mon decision and action th os e circumstances 
which a r e controllable , and t o achieve t~eir maximum 
per sona l po t ential. " (New Zeale.nd National Commission f or 

UNESCO , 1972, p .1J2) 

Continuing Education is t hus not to be s e en as a rroduct , a series 

of packages, or even as a pr og raIT': but r a ther , as a process that attempts 

t c involve society at larp.e con tinucusly , in t he development of 

educational goals. It strives t c co-ordinat e e fforts intended t o meet 

the needs and wants of the peop l e , requiring interaction and ~eneral 

involvement by the community as a whc l c . Central ~r ob lems inherent in 

the Con tinuing Education pr ocess then are. , t o i dentify accurately wh et 

people want , think they want _ and actually do need, and then t o 

structure thes e into a r ealistic and conce rted s ~ries of significant 

educative activities. Communication , r-articularly be tween the educator 

and the community seems t o b e the key t o the r es olution of such 

problems. 

It is within this framework that t he New Zealand Education 

Der ,'.l['tment h as introduced Conm1unity Colle~es. Such institutions are to 

be concerned with : firstly , mob ilizing the community's resources 

(particularly people , places and equipment), and linking them with the 

educational process and existing agencies ; secondly, r espcnding to 

the educational, welfare, cultural and recreational inte rests of ~eople 

of all ages in their co::ununity ; and thirdly , providing advice and 

guidance to both colle ctivities and individuals s o that their interests, 

aspirations and consequent lines of action can be appropriately realized.(cf 

Renwick, 1974) In this way the Community Colle~e is both a focal 

point and a facilitating institution for the already existing learning 

networks. At the same time it is to develop new facilit1es , thereby 

leading to the creation of a new learning community, with the 

Community College becominp the peop les ' c ollege . 
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The first New Zealand Ccrrrmunity College was set up in Hawk~s Bay at 

Otatra, just s ou t h of Taradale. The first students were admitt e d in 

January ,. 1975. The college is intended to p r ovide vocati0nally-cricnted 

services and ,;:hat has been t ermed ; Cc.r.ununity Studies' services, 

particularly in those ar eas not cat e r ed for by es tablished institutions. 

Emphasis is to be given to ckve l op ing faciliti es designed t o s e rve t he 

expressed needs c,f the Hawkes Bay r er i on. 

In res ponse t o an invitc tion fr orr, th e New Zealand Education 

Department, Massey Universit y a gr eec. t o unde rtake an 1 indenendent 1 study 

of the Hawkf!s Bay Ccmmunity College durinf its early years of development. 

The study r eported here is cne component cf the r esulting r esearch 

project. It is concerned with an ex'.)loratory study of what concer,tions 

of the Community College are h eld by r eople in the 1, awk~s Bay re gion. 

The prj_ncipal reas on f or the study was, that as _,articipaticn in the 

Community College activities must be largely voluntary , unless members 

of the community become aware of , and t o SOitlE extent committed to its 

philosophy, then the Community College will be l ess able to realize its 

objectives. In shcrt , the ccnce;:-tion 0f what the C0r!:munity College is, 

requires some control by its prop oundE rs . Its philosc~hy needs t c be 

understood and accepted by the community . But such unde rstanding and 

acceptance may be difficult t o achieve . To a large extent t hey are 

dependent on the ,'(:~gn.~e t o which members of the comn;unity and the 

Community College come to Sl_)eak each other 1 s language, cornnrehend each 

other's meanings, and s ee through each other's ';- lasses'. However, if 

incompatabilities are t o be ov~rcorr.e, they Eust f irst be r eco gnized. 

The central pur?ose guiding t h is dissertation then, is to attempt 

to discern the nature o f the conceptions held and to surface whatever 

differences, if any , do exist. To this end , it is aiming to ; 

(1) Develop a theoretically justifiable ap,roach t o the problem posed. 

(2) Pursue the necessary investigation. 

(3) As a result of the research , provide information which could be 

beneficial to the Community College's functioning in the future . 

With such objectives in mind , the study has been structured in the 

followinb way. Chapter 1 is a brief exposition of the philosophical 

issues which underly the theoretical rosition taken throughout the 

study , and which are relevant to a scientific exercis~ in the social 

domain. In Chapter 2 , consideration is given tn. the theoretical 

perspective em~loyed, that of Symbolic Interactionism, and more 
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particularly, to the theoretical model which guided the investigation 

undertaken . Chapter 3 provides a discussion of the linkages and 

translation process required when moving from the theoretical to the 

methodological issues . It also ~resents a description of the data 

collection techniques which were used in the investipation. The r esults 

of the investigation are P. iven in Chapter 4. The final chapter consists 

of a discussion of t ~ese results, alonp with a r e consideration of the 

study as a whole . 



Chap t e r One 

PHILOSOPHI CP_L UNDERPINNINGS 

Given th.:i t t he r e sea rch :.1 rob l em is c oncPrned with t he hur::an b e in i:> in 

the social context , ,,,he r e t he !Hime ir:.t e r es t i s f or the person an d his 

interpre tati on o f 1 s ocial r calitv 1
, the r e a r e two nhilcs onhical issues 

that nee d to b E:! e xar.ii m)~l be f cre any elab or a tion o f t h e prob l em can 

proce ed . Firstly; if on e c1esir2s t o t a lk a.h out ' s oci a l r e ality' , the n 

is concep tunlizatio:1 or r a ti onale r.ust be conside r cc:1 . So:: c on dly, and more 

particularly $ the the or2tical frarrework T,,ithin which th,-:; r e s e arch problem 

is to be couched , clearly ? r e suppose s a s pe cific philosophic2l stance 

which ne e ds to be rcacle exp licit . Nat anson mak es the :--,oint a;ii:-,ropriate ly 

about Head : 

"rAe;:i<l is n o t , th i2n , a philosoph e r first an d a soci a l scientist 
second , h is r,hi L ,sor,hy an d soci a l science nre inextricably 
bound un in the style o f his tho ur ht an r. i n the pers•1asion of 
his metho<lolopy. ''' (1973 , p .3) 

This char ter then , isive s spe cial attention t o the nature of the s ocial 

world anc~ app r oaches t o t he Social Sciences , in the p rocess a rri vinP. a t 

a de fensibl e foun dati on f o r the study as 2 vhol e . 

App roaches t o the Social Sciences 

In th ;~ history o f t he s o cial science s two distinctly opposed 

philosophical attitudes h a ve ten de ~ t o o r e v ail - tha t o f ' Naturalisrn v 

and that of 1 Phe nome n olo~y • . The y hcL'e in turn, emp l oy f' two diffe r ent 

kines of concep tua l schenes t c portray the social world within the 

scientific fraP.ework . This is n o t t o imp l y tha t thes e two n0siti0ns 

c orrespond to any ;:-articular s-:h ool o f th ought within the r e alms of 

science today, but r a the r , that as a way o f see inf th e s ocial world , as 

fundamental conce ptions n f th£ 'socia l' itse lf, they are useful a s 

general rationales. The t e r rr ' Naturalism 1 as it is b e in ;, use d h e re , 

e ncompasses Beh aviourj_s m, Ewpi r i cism , anc. Positivism, whe r e particular 

concern is p. iven t o cb tainin _q 'hard da ta ! ass 0ciated with the exact 

measurement of s ocial phe nomena throup.h sf!nsory obs e rvation, while 

'Phenomenolopy ' is b e in~ us e d to include all th ose positions that stress 

the prirr,a cy of consciousness and subjective meanine in the interpre t a tion 

of social action. 

On the one hand , 1 Naturalism 1 tends to suggest that the methods of the 

natural sciences are not -only ade quate f e r the understanding of social 

phenomena but in fact . tha. t such methods constitute an appropriate 

paradigm for all enquiry in the scientific field. The imolicat:½>n of this 
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position is that a qualitative continuum exists between the problems of 

the natural s ciences and the social sciences. On the other hand, 

'Phenomenology ' holds that the phenomena of the social sciences are not 

qualitatively continuous with those of the natural sciences and that 

different methods need to be employed in order to study ' social realtiy 1
• 

This approach argues that giving primary consideration to the intentional 

structure of human consciousness , thereby stressing the ~eaning that 

social acts have for the actors who perform them and who live in a reality 

built out of their subjective interpretation, is of central importance. 

The Notion of 1 Social Reality' 

In order to discuss the relative usefulness of either of these 

approaches, some attention must be directed to what is implicit in the 

notion of 'social reality'. Accepting that there is 'social reality', 

the crucial question requiring deliberation is how people have chosen to 

define it. 

Social reality as defined by Schutz is : 

" the sum total of objects and occurrences within the social, 
cultural world as experienced by the commonsense thinking of 
men living their daily lives among their fellowmen, connected 
with them in manifold relations of interaction. It is the world 
of cultural objects and social institutions into which we are all 
born , and with which we have to come to terms. From the outset, 
we , the actors on the social scene, experience the world we live 
in as a world both of nature and culture , not as a private but as 
an inter- subjective one, that is a world common to us all ; either 
actually or potentially accessible to everyone ; anJ this involves 
intercommunication and language .' (1970 , p.5) 

So , basically, ' social re2lity 1 here is to be regarded as a consensual 

view of 'our' world. It is grounded , from this perspective , in the 

notion that man q...8 a social being, is capable of sharing the same object 

from differing perspectives , and that such sharing (inter-subjectivity) 

involves the meaning intended and grasped in the acts of communication. 

Take for example , the handshake that finalises a business contract. 

In physical terms , it is seen as no more than a series of mechanical 

movements of muscles , tendons , bones etc., but from the point of view 

of the social world , or in this case , more specifically the 'business 

world' , the handshake is symbolic , signifying or meaning that something 

has been agreed upon by the people involved. Thus, the 'what' of social 

reality in this sense , is the meaning (grasp ed by each of us) of what is 

signified by external events. The implications of this approach are 

that human action is to be considered as being composed of both aspects, 
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overt and covert , and that the distinctive feature of man 7 s being in the 

social world is that he may and does reflect on his meaningful action, 

that he is able to regard meaning in a re f lexive manner . 
1 

Such is not t Le 

case in the world of physical phenomena - the distinction between 'bodily 

movements' and1 human actions 1 can be seen, only if one takes into account 

the construct of meaning and the human being' s capability to reflect 

upon any such meaning. The nature of the phenomena being studied in the 

social sciences is seen from such a perspective as that of 'subject' 

while in the natural sciences it is seen as that of 'object'. A 

distinction between the 'social ' and 7natural 7 systems is being made 

through acknowledging man's capacity to invoke meaninSs and to reflect 

upon it. 

Thus , the argument is given from such an approach that, in order to 

understand 'social reality' as it has j'l'leaning to the social actors, the 

primary focus needs to be on the meaning J~herent in any given act, and 

that such understanding is l ess likely to be attained if attention is 

directed just to the externally observable components. Intention and 

meaning ; from this perspective , are seen to go beyond mdterial 

presentation. The handshake , in the above example , if regarded in purely 

physical terms 9 would be indistingushable from say an introduction to a 

new acquaintance , or the ceremony of receiving a degree. What is meant 

in each case , from the phenomenological approach , is something rather 

different. The handshake , from this approach , can be COL~eived as a 

social act composed of both covert and overt aspects. Without some 

consideration for those covert features, such an event may remain at an 

'infra-social 7 level of understanding. 

"The world of nature , as explained by the natural scientist, does 
not 'mean 1 anything to molecules, atoms and electrons. But the 
observational field of the social scientist - social reality -
has a specific meaning and relevance structure for the human 
beings living, acting and thinking within it. ~ (Schutz, 1970, p.11) 

The postulate of a 'human consciousness' , 'mind 1 or in Znaniecki's 

terms, a 'humanistic coefficient', is necessary in order to accomodate 

to the inte:ntion , meaning and reflection of which man is capable. Those 

approaches ~sstuning the phil osophical attitude of empiricism or 

positivism, which identify experience with sensory observation thus may 

exclude some fe:· tures of social reality. Such an exclusion may or may 

1. If we couldn't s Philosophy would be incomprehensible. 
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not have important co~sequences for any particular r esearch problem. 

A Tenable Position 

The position taken here , is not t hat either of such approaches is to 

be regarded as the more ·,correct ' or 1 absolutely 1 r igh t . Rather , in 

accomodating t o Heehan ' s argument regar ding such problems , it is a 

question of the r elative usef ulness of such approaches 9 dependent upon 

the specific purpos e s inherent in inves tigating any particular sphere. 

To regard the hand.shake in a 1 naturalis tic' pe rspective may be quite 

appropriate in some circv?1.1-:tances while in others , unless explicit 

reference is given to its meaning , it may be totally inadequate - the 

usefulness of either approach is dependent upon the problem at hand, 

"All expl:mations butcher reality in some degree . • •. The 
important question is the de gree to which oversimplification 
influences t he purposes for which the explanation is used. 
Purpose makes distortion or incomple teness tolerable , and at 
the same time provides criteria for defining what 1~. ] J be 
tolerated. ~ (Meehan , 1968, p.90) 

Given that the intention of this study is t o explore just what kinds 

of meanings hlllllan be ings have construct ed regarding ~ particular objec~ , 

and the natur~ that the resultant action-orientations may take, the 

kind of conceptual ization taken as t he mo re adequate is that which 

acknowledges such di mensions as t hose elucidated above, Such an approach 

allows explicit recognition to b e given t o covert features which may be 

of great import ance in such an expla :1ation . 

As Schutz cte~ons trates , human action , from the phenomenological 

approach , can be regarded as entailing what he has termed ' negative 

actions ' ; in other words , 'intentional re f raining from acting ?. An 

approach centring on sensory observation would disregard such aspects 

of human action . Not to vote may be as political as ,- •' to vote . 

Also , at another lcve] ,there is the question of taking into 

consideration , beliefs and convictions which are real because they are 

so defined by the actors. Sensory observation would not include such 

dimensions of social reality , but as has been shown for example, in 

Evans-Pritchard's (19 36) study of members of the Azande culture, 

witchcraft and oracles were not a delusion to the inhabitants, but a 

very important , central feature in their social reality and , as such were 

open to investigation by the ~ocial scientist. 2 

2. Elaboration of this aspect will be given in the next chapter, for it 

is an intrinsic component of the ' def1 nition of the situaiion v. 
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Given such conceptualizations of the nature of social reality , the 

phenomenological approach would seem appropriate for providing a 

framework within which the problem u:ider investigation can be organized. 

"The conceptual framework , the linked set of concepts that serve 
as a selecting mechanism for the observer , functions in the same 
way that spectacles serve the man who is blind without them. What is 
seen depends on the characteristics viewed through the spectacles. 
The facts do not lie beyond the obse rver ; immutable and unchangeable. 
What a fact 'is' depends on the conceptual framework through which 
perspections are screened. 11 (Meehan ~ 1968 , p . 41) 

The argument is not being advanced that the social sciences are 

'en toto ' different from the natural ~ciences - the attitude of the 

scientist in both realms is the same ; nor is a different kind of 

knowledge necessarily involved in t he two. Rather , it is recognized that 

the object of such knowledge may need to be conceptualized in various 

ways. As Luckmann points out : 

"The domain is the domain of human action and its objectivated 
results. It is the constitution of the domain and the explanatory 
aims that are bou~ d to it, rather than the logical form by means of 
which the domain is explained , that account for the difference 
between social and physical s cienccs . " ( 19 75 . p .1 72) 

The nature of the phenomena with which the scientist has to deal is 

often qualit '-'1:ively differ.en t from the natural scientist , and thus, may 

involve the possibility of a different set of techniques with which to 

explore that realm. This does not preclude the possibility of prediction 

and control , nor the es tablishment of general laws. Rather, it points to 

the idea that th e social scientist , in order to pursue his task, may 

have to undergo two socialization processes. Firstly , he has to be 

socialized into the community of science as does the natural scientist. 

Secondly however , depending upon what he is attempting to study , and 

how he conceotualizes his problem, he may have to be socialized into 

the rules and meanings of the social system being investigated. The 

subject matter o f the social sciences is conceived by the 

phenomenological approach as being defined by the actors' criteria of 

significance and not by the sctentist 1 s. Thus , what is to be discovered 

is the logic of the social order in question, as seen by the encumbents , 

and not an order which is imposed by the investigator. To the 

phenomenologist , this is where the social sceintist's enquiries can 

logically be said to begin , but of course, not necessarily where they 

shall end. 
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Implications 

The implications of this discussion are that the mono useful theory 

for the purposes at hand , is that wh ich accepts the ptL~offienological 

approach to the nature of the social world and social reality. As will 

become evident in the following chapter ~ the theory of Symbolic 

Interactionism3 and mo r e specifically , that of the 'Definition of the 

Situation ' • do this, demanding that the scientist emt eds himself in the 

subject's perspective , while at the same time be committed to moving out 

of that world into thnt of sociological theory . (cf.Schutz 's (1970) 

conceptualizin? of Sociology as being of a second order nature) 

3 . One point requ1.r1.ng clarif ication before proceedin~, concerns Mead 
(rerarde rl as the ' father ' of Symbolic Interactionism), having been 
t ermed a ' Social Behaviourist' by a number of writers. Such a 
classification is totally inappr0~r{ at e (if one follows the above 
conceptualizations) , for he insists on t he existence as such of a 
mind or c0nsciousness. The problem confronting him , is how t o develop 
a theory of the fundamental nature of social r eality that takes into 
a ccount the necessarily ' subj ective 1 quality of mind and yet describes 
it in such a way that can be objectively verified. 



Chapter Two 

THEORETICAL CONSIDERATIONS 

Given the philosophical a ttitude taken in the pr evious chapter, 

attention can now be dire cted toward s t he theoretica l perspective within 

which the problem is to be considered. It is the purpose of this chapter 

to discuss Symbolic Int er a ctionism , and t he i P1portant construct emergent 

from that perspective - the Definition of t ~e Situation. 

Syr.1bolic Interactionisw. 

Central to Syr1bolic IntE'rnctionism and in congruence with the general 

phenomenological approach consider ed above , is the view that the human 

being , as an organisrr., can be r egarded as having cl ' s e lf ; . Such an 

assertion conceives of t he human being as a sp ecia l k ind of acto~ and 

stresses the idea that he can be an object of his own a ctions - h e can 

act towards hims elf as h e mi ght act towards others. In short , he can 

engRge in a proce ss of self-int eraction. This ab ility is the centra l 

mechanism with which the hurNm b e ing approache s and deals with his 

world , enablinf him t o make i ndica tions t o hims e lf of objects 1 in his 

environment and chus zuidinr: his action by what he not es . The human 

being is conceived as not being merely a p~ssive r e cep tor or r esponder 

to stimuli froQ the environment , bu t as capable of acting on , r eacting 

to , and interpre ting such stimuli , and cons equently organizing his 

action on the basis of this interpre t a tion. 

Human Action 2.nd Int eraction 

Such a construct has r amifications for the conceptua liza tion of 

human action and interaction in the socia l world. By makinf indications 

to hims e lf c: nd by interpreting wha t he indicates , the human being has to 

construct or for~ a line of action. Action is not conceive d as a 

product of factors that play u~on or throur h t he hu~an a ctor. Rather , as 

Blumer (1969) illustrates , action can be considered in the following 

manner : 

" In order to act , the individual has to identify wha t he wants , 
establish an objective or goal ~ map out a prospective line of 
behaviour , note and interpret the actions of others, size up his 
situation , check humself at this or that point , figure out what 
to do at other points , and frequently spur himself on in the face 
of dragging dispositions or discouraging settings ." (1969. p.64) 

1. The ccncept 'object' has a particular meaning within the Symbolic 
Interactionist's perspective. and will be elaborated on in the latter 
'is c tif' ~.ion. 
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In brief , prior to nny self-de termined act of beh2viour , there is a 

always a period of ex2mi.naticn, scrutiny and deliberation which 

culminates in what has been t e r med hy Thomas as the 1 definition of the 

situatj_0 n . · It j s on the basis of this definit ion or meaning which the 

human being has constructed ~ tha t he acts in one nann c! r n1ther th.:1.n 

ano ther. :r: t is this construct which is the pri.ne focus of the pr oceeding 

discussion ~ but f urt t,e r explanation of the gener al perspective is 

requir~d prior to any e laboration of this. 

This self-interaction process inherent in the construction of human 

act i on does not 0ccur in a vacuum . :Ra t her, it operat es within a social 

context, through the medium of social inter~ction ( or i n t e r-action). 

Such interaction can occur a t two levels - that of the non-symbolic 

(Mead's ' conversation of gestures'), and that of the symbolic (Mead' s 
1 use of si~nificant symbols'). The former refers to those situations 

in which human beings respond directly t o one ano t hers' gestur.;>s or 

action., while th o latter encompasses thos e situations in which human 

beings int erpret each others ' ~es ture s Qnd act 0n the basis of the 

meaning or definition resulting from the inter~retation . 

This was Mead's princinal argUJT1et1t for differentiating human beings 

from t)ther forms of life. Gestures. e. t the infra-human or non-linguistic 

level , do not carry the connotation of conscious meaning or intent , but 

serve r -- rely as cues fer the appropriate resuonse of oth ers. Tht'. 

boundary delineation between the two leve ls is r a ther blurred , but 

gener ally it is conceived that communication 2t the non-symbolic l evel 

occurs i mmediately .. without t he m2di.?.tion of a definition er meaning, 

and accordingly , an 0rganism's behaviour is l ar gely a series of direct 

automatic responses t o s t iwuli . Communicntion at the second level 

however , invol v .e.s responding -\o one another on the bas is of the 

meaning of ges tures . The gesture becomes symbolic - a symbol to be 

interpr eted by the participant , encomnassing an imaginative completion 

of the act. Such a precess necessarily involves ' taking the role of 

the other'. To complete imaginatively the t otal act which a s=ture 

symbolizes, the individual has t o put himself in the position of the 

other person (either the role cf one particular person or the r ol~ of 

the group, i.e. the 'generalized other'). 
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.. [Meaning] arises in experience thrciuvh the indivi dur1l 
stimulatinp- himse lf t o take th e r o l e of the e t he r in his 
r e action towards th e object. Mcaninp is th ? t whi ch is indica t erl. 
to others while it is by the same ;:- r ocess indic .<1 t 0d t o the 
i ndicatinf individual. ' ' (t1eac. , in l.~o rris ( Ed .) , 1944, p.89) 

The inc ivudua l constructs and a rnmf!eS his m,m action rn the basis of 

such interpretation of t he nets of othe rs. The 'se lf ' the r efor e, is 

s een as n social pr oces s cornr•oBe,~ of twc phases , the 'He I anc th e 'I'. 

The settin 1:, within whid1 t his symbolic int e r action occurs is s een as 

influencinp, the nature c-,f ac tion , particularly of an associationa l forn, 

which may or may not evcntu;, t e. Human as s ociation is conceived as a 

process of inter;:, r e tin::, and de finin g t he acts, r 2marks , e tc. , o f others, 

:md it is through this proc2s s tha t partipants fit their mm acts t o 

one anothe r ancl ?,uide othe rs in doin!? sc. Thus , within thE Symbolic 

Int eractionist persnP.ctive, social action ( or joint action) is viewe0 

as bein~ lod~ed in actin r:: individuals wh c. fit the ir r es pectiv£ lines of 

action t o cne another throuph a process cf intP.r!'lre t ation. The 

or ~anization c f a human aociety ( or c olle ctivity in any f or m, eg. an 

orpanization or e r oup) is considered as the framew ork within which 

s ocial action takes pl ace, but not as t he de t e r minant of that action. 

Such or ganiza tion enters into the situation t o t h~ ext ent that it shapes 

the situation in which vec:-c l e act r an r! t o the ext (m t t hat it supplies 

fixed s ets of symbols which peor, l e emr. loy in inte r r r e tinP- their 

situation. The nctin g unit (whe th e r i. t b1=: an indivi dual or colle ctivity) 

remains the pri~..ary focus however. 

It must be r e cognized that joint action cannot b e ' r educed' solely 

into individual lines of action. J oint action, while ~a02 up or dive rse 

component acts that ente r into its formation , is c'lifferent frow any one 

of these, and from t heir rr.zr e a~grer,ation . Y..]hen peop l e cnme top;e ther 

with the aim of accomplishinp some task , be it eating a mea l, havine a 

dance., making. a decision or what ever , mor e is involved than the 

intentions and meanings brourrht into that situat ion. Wha t is involved , 

is ' interaction' (the central f eature o f joint action) , which is 

an emergent quality tha t may not have existed prior t o the parties 

conce rned cc~ing toge ther. 

''The fitting tog.e t he r of indivi0ual lines of action ;:,rovides 
the basic feature of the joint a ction. In<lividuals fit lines 
of action t oiether by i centifying the actirn they are going to 
engage in, and then by fittin ;; these c1efinitions around the 
other's definitions and inte r~re tations . ~ence, the joint 
action becomes more than the mere ju~gling of definitions - it 
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is t he f itting 0f dis~ar a t e, c onf l i ctin p , and oft en incomp l e t e 
p l ans a. f e.ction int o ci ;:,nckaf'8 of r.,ean in7-s t ha t , a t least for 
the .roD~~it cf ac tivity, provi.r~e th e basis of int eraction. 01 

( Denz i w, 1969, p, 24 ) 

Therefor e, therf may act only be in~ividuel i~efinition ~ o f the 

situaticn 1 but 2..i.so c o llect ive 'definition s o f t he situc1..tion ' . Jr.-int 

a ction 2nd soc i ety is possible t0 th2 exte n t t hat t h e r e is s ome k ind of 

cons '- ··'.sus .'1.nonf ':".l1,? r-2rt1. c:ii'c:n ts o.b0ut th e c'.8 fini tir,ns or meanin1rn 

of a ny r e l e v ~~t obj~ct. 

The Meaning of bL, i ec:: 1 

Of s ome s i eni ficD.-ice ttcn), is just wh2.t this n otion of 'object ~ 

encompassec:-, :tor 11'.1:'iao. beit: ?S livE'. in c1. worlLl nf ob iects and form their 

activities ::1.r ou,v' t:;1CIT'. .'.n : e-b j ect' :ts t aken to m2an anythinf which 

can b e ind .i..ci'.lt ed o :: r efe r r ~2d t o . Thus , a s Mead illustrate s , this 

cons truct doer. nee ('nly enc or.,pass phys ica l en t i ties, b ut also s ocia l 

objects such a~ th0 del f nnd ins titutions , and abstract objects such as 

moJ:"al p:r incirl,~ -_; er r,h ilos o':'h ical 1:::onc ei:- t s . What is b e inf asserted, in 

accor dance wit~ :.he r cneral f r 2~ework, is that objects a r e n o t se lf­

existing en~ities i~th int rins ic n at u!"e s, but ar~ r rimarily h uman 

c ons truct s. Blu~Er (106), p.68) 1 in his e lnbora t irn o f this construct , 

makes a nirnb2-:.· o:f: ;:,c;h,ts <iP. s ervinf ;_,e Ption . 

"l. The nal1_· r e c, f a n ob j 2ct is cons titut ed b y the r.1eaning it 
h .:rn for t t·. -2 person or ne rs c ns for wh om i t is an object . 

2 . Th:;_s r:-:ec1:1.in_g is cot intrL.a ic t o the object '_; ut a rises from 
b u;., tb c, N?-.:-s0,, is ir.:i ti a l ly rr27"-arec1. t o .1. ct towa r d it. '' 

Thus, objects d~ LO~ 2Yist fo= the indiviau 2 l in any nre-e stab lished 

f o r m, but arc cie;~o.,r:1.en~ on t he ex::ier:.ences of tr. 2 a ctor. Objects can 

v a ry in their nec:1;:11.ng. /\. ~c~wc l for 0.xc'.nri l e 1 r::ay no t b e t!i e same object 

for a pupil , ;::eac:1e:: o r '"'lE·c,1t . 

" 3 . • Ul cbjecLr; ,::~re social n rcduct E· in that t h e y a r e formed 
ai"1d trc.ns J:ormed by the oe fining r e cess that takes r: l a c e 
in soc:::.al :i..1t e r a ction. :, 

For example , the hu.':.f.!':l b<.?.in g is not born with a 'se1 f ' . Ra the r , it is a 

s ocial p rodur.:t, nn e:n ·•r ger, t cf t he kind of environment within which it 

is b e i n g fo,:-m.::d . 

:1 4. T-eor, ::..e are prepar ed to act t owards objects on the basis 
of t h,"'l ::!lcanin~ of the objects fo r them . n 

Individuals m&y h::i,;e c:'..f ferent 'definitions of the situa tion ' and thus , 

act towards the sc,me object in varying ways. 
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'' 5, J ust b ecaus e an object is something t ha t is designA.t ed , 
one can or ganize one's act i on t oward• i t. Ins t ead of 
r esponding i mmed i a t e l y t o i t , one can inspect t h e object , 
think ab out it , wor k out a r l a n of action t oward i t , or 
decide whe t her or not t o a ct t oward it . : 

The objects wh ich constitu t e t he individual' s experienced environment , 

are established by the pers on ' s activit i es. To the extent th a t his 

activity changes , his environff•ent changes ; o r stat ed i n a diffe r ent 

manner , objectcl alter their meJnin~ as activities t ow~rds them chanrc . 

This is not t o claim tha t t he n : cl!.n be no sh nred obj ects. As Mead is 

careful t o expound upon , sha r ed ob jects a r e poss ib l e by virtue of th e 

fact that objects a ri se, and are pr es ent in exper i ence only in the 

process of be ing indicat ed t o onesel f , a nd henc·.> , i mplicitly or explicitly, 

t o others. The individua l , t h r ough livin~ in a social world , acquires 

a ce rtain commonality of oerspectivc with othe rs by learnin~ the 

symbols (and t heir de finitions) by which others ·esigna t e aspects of 

the world (and thus , t he emphasis r,n social in t er action). A 'perspec tive' 

is t a ken as r e f e rring t o : 

''an or ganized view of one' s wor ld , wh a t is t aken f0r gr ant ed 
about the attributes c f ot,j ects , of events , and of hum:m 
nature . The envirorunent in which m,".n live is an orde r of 
things r emembe r ed and expect ed a s wel l as of t llinr; s actually 
perceived. It includes assum~ ticns of whc?.t is plausible a nd 
what is possible . · (Shibutani , 1962 , r-. 130) 

The concept of 'culture ' is but one example of a perspective that (a t a 

certain l ev e l) , is shared by t he members in a particula r gr oup. 

Generally , Symbolic Int8r actionism is postulating a conceptualization 

of 'social r eality ' within the ph en omenological app roach considered 

in Chap t e r 1. It does this in so far as it focus es on the meaning and 

intentional charact e r of human existence, and claims tha t the social 

world is constructe d through human action and interaction. Such a 

position conceives tha t 'reality ' is s ocially emergent in that 

meanings are created and acted upon through the process of symbolic 

social interc>.ction. Acting units (whe ther individual or collective) , 

through such processes , come to develop s imilar or different worlds , 

and thes e worlds may alter as the objects that compose them, change in 

meaning. 

In essence then , such a theoretical orientation r ests on three 

assumptions ; nar..ely , tha t human beings a ct towards ob jects on the b asis 

of the meanin is that these objects have for them ; that the meanings 

of such ob jects is de rived from, or arises out of the s ocial interaction 
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-ne has with other human bein~s ; and, t ha t thesE'-. meanings are handle d 

in , and nodifiPc. throw:h, an intert'r ,., tc1tiv1~ ;') r oc2ss erql0ye~ by the 

person d,:::n ling with the objects h e e11ccunters. These .::!ssur0rticns , 

inherent in the a;)cve c1 iscussion , ;i.n:- t ak en a s unccrlyin :-,; this entire 

study. 

The De fiuiti on of the Situation 

Giv,:'n the <'-!b0v,~ ;1e r s~ e ctive, the foll uwin ,;;r stuc'.y fo cm:;es on one 

aspect of th c.o nh2.s e s inherent in th t' construct:i. n;:1 of human action in 

the social worlr1 • 'i'he intere i::t is tUrect Pc' t C'l,rnr,1s that r.hr:1se t e rmed the 

'definition o f the situatL,n ' s o r !!ceaninp on which the: in ri ividual b8ses 

his conduct with r 2ea r <ls t o R r articular ohj ect . The er~h;i.sis cf the 

study is ., sitt:aticnal 1 in s c- far as be inF c on c e rneri. with on e physical 

anct social-cultural environment with which the act o r may have 

conne cti(,ns. /, ccordinr, l y • e l aborati on o f the asr.ects of this theoretical 

construct will now b e e iven. 

Th.:, r rime c once rn here is wit~1 rnicrosociology rather than with 

macrosoci0 l ory . The f o cus is 0n the 'ryr ~up f l eve l 1 0f th~ sccirlcrical 

disci~, line, in t l!e St!ns e of viewin1c n r der fr on t he base u . rfacrosoci;:il 

ideas , conCfT tS , and .'.'lnalys e s are r er3.rc1E~r1 as beiniz c re- c0ndi tioned 

by the mi crosocinl. 

The i mplic~tion o f the , hrase ' de finiti on nf the situction' is that 

sor.1e t hi.ng interv'2nes when pe:cp l e an,·1 obj ects come to fe the r 9 which makes 

possible a v2riety of int e r n r e tations. The sa~e ob ject can have varying 

meanings for different inr1ivi ,~uals. It follows that whether one is 

res pone.in f t o fr=nture s ir. n.<iture, t c, other selves; or t o one' s own 

self , one i:1 res por..ding t o ri.ee.nin r s. In other word s , the human being 

is always dG fining situa t ions r,n,', r e s 11on(l.in f.: t o such situations on 

the basis of the Je finiti on he creates. \ s Pe rinbanayaf Am (1974) 

comments , .. one j s c on demrn1::~l, s o t o spenk , t o a world of meanings ' ; . In 

adherin.P.; to such a position it is thus arirned, that the theory 

proposed ~y St ebbins (1967) , of the 'definition of the situation 1 is 

in error in SC' far as making a distinction between I sub.i <'!Ctive ' anc 

'objective' coITnonents of any ?iven situatior.. As already shown, objects 

are human constructs i and not self-existing entities with intrinsic 

natures. Mead spent his lifetime elaboratinf on such e conception and 

refutinf the pcsition St.ebb ins accepts. Actually , Stebbins (1967 , p .150) 

does admit that the ' 'epistemological question raised here of whether or 
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not a truly 1 objective v view is possible is bein~ sidestepped" . What is 

of crucia l irr.portance throul'hout this study is the world es s een by the 

actor . 

What St ebbins (196 7 , 1969) d0es do however, is t o r e cognize t hr1 t 

any such meaning or definition can be s een as havin?. va rious 

components. As Merton et al (1956) 6emons tra t e, t h e vmeanin~' of an 

object can be conside r ed as b e ing made ur or three inter-related 

components , comprisinc , firstly , a cognitive factor (a levE: 1 of 

understanding) : secondly , an ~ffective factor (2n at titude or f ee ling) ; 

and thirdly , an evalu~tive factor (a judgement or n•, pr aisnl) at some 

l evel of articulation. What such features will be corr.posed of, is still 

an open question however, and thus , it is of some cnnsequence to give 

mor e specific examina tion t o those features inherinf in the construction 

of such a definition. It was Mead wh o has provided twn constructs -

Emergence and Relativity, within which the contours of the 'definition 

of the situation' can be mor e clearly explicated. 

Emergence 

Emergence refers to th e t emporal dimension of meanings - the 

inter-relationship between the past , pr e s en t , and futur e . These three 

phases of time may be analytically distinct but nt th e same time, as 

Mead illustrates , a r e convergent , for they ar e not correspcn :i ingl.y 

distinct in their influence on hu~an meaning and action. Things or 

events do occur in chronolo p. ica l time, and a temporal differentiation 

may be of value in some circumstances. But in this context , t o assume 

that there is no influence of the past upon th e present, and both upon 

the future , would make it impossible t o explain soci :'!.l intera ction. 

Take for example , the idea o f academic success. A person may, at 

fifteen, succeed in an examinati0n such as school certificate, and 

then at twenty-five , have achieved a doctorate. If et fifteen, h e 

anticipates future academic success , this person's school certificate 

will hold a different meaning for him than if he expects that the 

school certificate will be his highest academic achievement during 

his lifetime. Th~ meaning of an object can differ during these three 

phases of time, but each phase will necessarily influence the other. 

It was Sigmund Freud who expanded such a view , bringing into stark 

realization the inter-relationships th.::t may exist. As Pelz (1974, p.17) 

points out : 
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' Freud understocd t he human r eality as constitutinr: itse lf 
in a kind of s~ace-continuum. In human life , as ne rhans in 
al l life , t he past is neve r ~ast. It is th t' continuings fluic 
substra tum or substance 0ut c f which the r1resent with its 
demands f or nr escnt r e s ponse is continuous ly constitut ed and 
1 ?E'S t a lt ed ' . ' ' 

From anothe r point on t he continuum , Duber man (1972) , i~ his att empt to 

c onstruct an account of the birth , gr ow t h , anc" fina l deat h of an 

innovat ory community educa tion pr oject in th e Unit crl States during the 

1930' s and 1940' s , elucidat e s the enormous n. ifficulties , in fact , the 

impossibility of e limj_nating the influences that the pr esent (i.e. the 

1970 ' s) have on the participants ' r ecollections of that Dast. }fore 

generally , wha t is bein~ claimed he r e is tha t ; 

" the past influences t he symbolic de finiti on o f the present , 
the definition of the pres ent is influenced by infe r ences 
about the future, and the events of the futur e will r econstruct 
our de finiti on of the past. ' (McHugh , 1968 , p .24) 

Chronological time has been transformed into sod.al time . 

Relativity 

This temr;oral cl imension of Eme r p.ence , involvinp, the olcl and the 

new is not suf f icient alone however. One a ls o r equi r es sor.ie kind of 

r e f e r e nce t o the a ctors life-sr,a ce in or de r t c gai n s0me understanding 

of the nature of the Je finiti on which human beins s coP.struct r egarding 

the past , present, and future . Mead has creat ed ~not her construct use ful 

here - that of Relativity, which is a s natia l dimensi r n c~aracte rising 

an object and its r e lationship t o othe r ob jects acr oss the boundaries 

of s pace. 

"The s patialj tenporal and t>nergic characte r of ob j e cts vary 
with the velocity of .notion in r e lation t o the world which 
is at r est • .• . But the cons entient s e t which is moving may be 
r egarded as maving with like ve l ocity and in an opposite 
sense . • •• The r eality of motion does not lie in the change but 
in the r e lative position of things, r egar<led as events, with 
reference to each e ther. ' · (Mead, in Murphy (Ec1.. L 1932, p. 39) 

As with Symb olic Interactionism generally , Relativity indicatas the 

absence of any ultimate reAlity. Rather, there can be varying schemes 

of interpretations 1 perspectives, or in Schutz's t erms 'multiple 

realities' which result in tht possibility that the same object may 

have a different meaning for diffe r ent individuals. It also makes 

explicit the idea that the meaning of any given situation can change 

over time. Situations are not to be r egarded as a static set of 

conditions. As they are experienced by individuals anc P,roups they are 
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fluid and dynamic, permitting the entrance of new stimuli which may 

effect their definition and the resulting beh~~iour. As Thomas (1923, 

p.42) elaborates : 

,;Every new invention , every chance acquaintance, every 
new environment , has the possibility of redefining the 
situation and of introducing change, disorganization or 
a different type of organization into the life of the 
individual or even of the whole world. 11 

Such a construct is also of value in another sense, pointing to the 

inter-relationships between the various spheres er areas of activity in 

an individual's life-space ~ or inter-connnetions between the significant 

objects in the person's environment. 

The Interpretative Schema 

Of central importance here is the delineation of the categories 

inherent in any such schemes of interpretation. An individual coming to 

giv~ meaning to any particular object,d 0 e 5 not go through such a process 

in isolation. The manner in which he defines any object depends upon his 

interpretative schema or organized perspective, which in turn, depends 

upon what he has taken as significant in his surrounding environment. 

And, as already stated, the meaning of an object arises out of the 

experiences that one has in the social world. Thus, one way of discovering 

an individual's definition of the situation, is to explore the make up 

of his interpretative schema with regards to a particular object, through 

examing what he has deemed as 'significant' in such experience. 

It is recognized that, as Schutz proposed, such an interpretative 

schema in relation to any r,articular object, can be regarded as being 

hierachically ordered in terms of zones of relevance, going from that 

of 'primary relevance' through to that of 'absolute irrelvance'. 2 

However, in order to take full cognizance of what has been regarded 

as 'significant' when such 'zones' are composed, it appears that the 

Symbolic Interactionist's approach provides a more clear 

conceptualization within which such examination can occur. 

From such a perspective it seems that 'significant' experiences 

can be differentiated into three crucial categories. It must be noted 

here that the primary focus is on the 'social' dimensions of such 

experience, emphasizing those elements in the social world with which 

2. For further discussion of this, refer to Heeren's article in 
Douglas, 1971. 
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the individual bas particular interes t, rather than concentration 

on, say psychological or physi ol ogical ccmponents. In doing this, 

explicit acknowledgerr:.e.nt is being gi.ven to Mead 's precccupation with the 

social world. Meaning is pri~arily es t.ablisli ed 0 r created in responsive 

discourse between actc rs - it is socially ener gent. 

Signifcant Others. Firs t l y , there a r e " Significant Oth ers', those 

people who the individual t akes cogni zence of . when r- iving rr.eaning to 

any object. The tern 'Ref er ence Group ' cAn b e e!!'p l oyed here, if it is 

assumed to refer t o : 
11 that group whos e ou t look i s usc~d by t he actor as a frame 

cf r efer ence in the crganiza tio!1 of his perceptua l field. 
All kinds of gr oup::.ngs, wi ~-: l gr e c1.t vari at:::.on3 in size, 
composit i on, and structure, may becone r e f er ence gr ou ps. Of 
great import r-mce fc,r most r eople are thos e groups in which 
they part ic i pate dire c t ly - y1hat hav e been called membership 
groups - es pecially thos e containing c1 nu::J.be r of pe rsons with 
whom one standc in a primary r e lationsh i p . " ( Shibut:ani, 1967, p.163) 

'Significant Oth ers 1 in Mead I s t erms , may be cor,cej_vQd of a s the actors' 

'generalized other ' - that pers pective assumed by th e actor and shared 

with his signifcant othe r s in a tran3 a c t i on. 

Significant Interaction. Secondly , t her e i s 'Significant Interaction', 

referring to actua l inte r a c-:ion s ?quences which th 2 individual regards 

as playing importance in hi s cle fin:::..ti on of any obj ec ·.: , or as being 

infleuntial in t he meaning tha t he cons tructs. As Volkart oemons trates 

in his Introduction t o 1 Socic>. l Beh aviour and Personality ' (195 1), an 

individual's per-s pectiYe with r e gards t o a srecif:i. c ob j(:.: t may be 

affected by a singl e cri t ica l experience ; say the r eading of a book, 

an accidental obs ervat:i. c,n of F.n ever..t, or an i ncident with another 

person or group , and t hu3, r equ:l~es inclu,, i on in the perspective taken. 

(Thomas employed the <:erm 1 cr i sis 1 t o r e fer t o such types of experience.) 

Such a sequence ( or s equeuces ) may or may not involve those the actor 

regards as his ' s i gnifica~t c ~her s' . 

Included within this category flust a lso be 'Significant Non-Interaction' 

in order to cover thos e situations where the individual may perceive that 

there is (to him) , an important interaction sequence (seqeences) which 

has (have) been absent during the construction of his definition of 

an object. 

Significant Information. Thirdly , there is 'Significant Information'~ 

referring to information which the individual has s elected and taken 

into account when forming his definition. Here, the foc~s is on the 
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content of the information which the individual r egards as influencing 

his definition of an object (no matter whether such informa tion is 

'factual' or ' imaginative') , rather t han t he source of such information , 

or the medium through which it is expressed. This domain has been shown 

t o be of some cons equence in a numb e r of spheres. One s tudy or relevance, 

was carried out by Br aginskly , Br aginsky , and Ring (1969) and conc erned 

schizophrenic patients in a mental hospit2l. Th ey investigated 

hy potheses about the r elationships tha t exist between t he patient's 

attitude , his acquisition of hospital infonnaticn, and the length of 

h os pitalizat i on . What was perce ived by the patient as ' significant 

information ' was shown t o have i mportant effects on such r elationships. 

As with the second cater,ory , acknowledgement must be given to what 

could be termed 'Significant Non-Information ;, in order t o include 

those situations where the individual regards it as important that he 

has not perceived s cme information relevant to him , regarding the 

object in question. 

Conclusion 

Toge ther thes e three categories wi ll be termed 'Personal Context", 

referring generally t o what in the environment the indivi dual has taken 

as significant in inf lue ncing his definition of the situation. They 

are also seen as referrinr- t o what in the environment, a collectivity 

may have taken as significant and thus > affecting the consequent 

definition. 

Sociological ~nalysis of thc definit i on of the situation does not 

stop with the study of individual meanings . It attempts to show that 

intersubjective understanding r equires the acquisition of shared 

meanings. For example , one of the essential functions of cultural 

norms is to provide members of a group or society with th.cse shared 

definitions of the situation without which, social living would be 

impossible. If the scientific observer is able to penetrate the typical 

definitions of the situation prevailing in particualr groups, strata, or 

societies , he is able to make predictions as to the probable responses 

of members of these groups in future situations. 

It must of course be realized that , these are analytical 

distinctions - in the experient:lal world, inter-relationships will 

exist. Also, it can be seen that this construct of Relativity is 

intertwim:cl with that of Emergence. The nature of experience ( in terms 

of Others • Interaction s,:quences and Information), that one has had in 
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the past will influence his exo2riencing in the present and also , any 

contemplated ex~erienc2 in the future. 

Essentially them, the above discussion has been concerned with 

de lineating a th eor e tical schema within which one can discover the 

actors' categories of meaning and what in f luences the ir construction . 

" If men define situations as real, they are r eal in their 
consequences. " (Thomas , 1928, p.584) 

Meanings are not simply r regiven. They possess the r arameters of 

Emergence and Rela tivity . In other words , meanings are never complete 

(for example , the meaning of an cbject a lters wh2n viewed retrospectively), 

and are r e l :1tive to certain environments and the unique contexts of the 

actors involved. 



Chapt e r Three 

FRm~ THEORY TO METHOD 

Th e us e of ~; ymbolic ln t er~ctionism carries ~,lith it cert air. 

methodol o?,ica l cons equences that ne~ r: t o bP ciscus ~ed. This chant er 

is concerned wi t !-, e l ab 0r a tinF t hern , in narticul ar with r efe r ence to : 

raP1ifications c f Symbclic Intcr acti0nis r:1 f or studyin.:_c t he socia l world ; 

and the two principl e pr oc0,~ures tha t e!!lerp,~ frori such a nersnective. 

The chapter a lso consic:ers th P. nature of t he rne t hodol o6ical procedures 

el'.!lployed in this study~ in the nr ocess ciscussinf. the i;: roblems inherent 

in the transition from thE~ory t o enoirica l action. 

The Relationship Between Theory an<l Me thodclop,y 

The relationship between Theory and Methodology is contentious. On 

the one hand, there are those who claim that methods should ~-.e regarded 

as 'atheoretical' tools 9 while on the other hand , there are those wh o 

argue that theory and method should be intimately r.elated . Symbolic 

Interactionism admits only the latte r position. 

'
1We can and I think mus t , look uoon human life as chiefly 
a vast interpr e tat ive process in which peoplej singly and 
collectively, guide themselves by defining ob j ects, events 
and situations which they encounter .... Any scheme designed 
to analyze human grour life in :lts general character has to 
fit this process of interpretation. •· (Blumer, 1956, p .686) 

The implication cf such a statement is that the scientist is required 

to devise theoretical and r esearch designs that attempt to reflect and 

ca~ture what Symbolic Interactionism regards ns the special features 

of human action and human interaction. 

It is evident that there are implict problems here. If one accepts 

the Symbolic Interactionists' argument, then the scientist is no less 

subject to using an interpretative procedure in arriving at meaning 

than are the actors he is investigating . The scientist, as a human 

being, can have a particular 'dt~finit:icn of the situation' just as any 

other human being can. From such a perspective, it is necessarily 

impossible for the scientist to enter any given situaiton in a 

'tabula rasa' state. Rather , the meaning that he arrives at will be 

influenced by his interpretative schema. The dilemma inherent here, 

is that if one accepts the Symbolic Interactionist's emoh~sis of 

attempting to capture and reflect the actors' view of a situation, one 

has to overcome the problem of there possibly being two very 

different, incompatible orientations to that situation - the actors' 
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and the scientist 1 s. 

Essentially 1 what is r equired is a way of diminishing the 

pr edot:1inance of the scientist vs definition of t he situai oons while 

increasing the pr edominance of t h e actor 's definition, er m0r e generally , 

the actor 's view of tha t aspect of the s ccial world unde r scrutiny. In 

one sense, th e ab ility t o achieve such a stat 2 is circuns cribed by the 

fact that any investigation is t he scientist ' s rrc.h l em , not the actors 1
• 

The scientist may conce ive of a phenor:tenon as a pr ob l :::m worthy 0f 

study while the actors do not. To this extent one cannot ~enetrate 

entirely into the actors 1 world. In another sense however , it is n 

question of compromise , of attemptin~ to bricge the f ar between the 

scientist's and actors 1 int e r pr e tations cf r eality as much as is 

humanly feasible. The extent t o which this is achieved will determine 

how adequately the scientist has pursued his task fr om a Symbolic 

Interactionist position. 

Sensitizing Concepts 

In th£ attempt t o pr ovid~ such a linkafe , Blur~e r (1969) has put 

f orward the idea of 8mr l oying t heor e tical concepts from an orientation 

which is sensitizing rathe r than definitive. He. points to the problems 

which have been present in this area , particularly those concerning 

the separation between conceptual usage and empirical investigation, 

and the often ambiguous nature of the concerts used. In his effort to 

rectify such difficulties, he proposes the notion of 'Sensitizing 

Concept' • using it t o r e fer t o t~os e concepts that a r e not transf ;rmed 

immediately into operational definitions (through , f or example, an 

attitude scale). In operationalizinf a concept , one makes it 'definitive' 

in so far as providing presumptions of what to see. By contrast, using 

it as a sensitizing concept , one merely suggests directions in which 

to look. Blumer (1969) takes the notion of 'Intelligence' as an 

illustration. If one gives an operational definition for 'Intelligence' 

one may , as an example , define it as the score received on a 

particular I.Q . test. But , if one chooses a sensitizing ap~roach, one 

would leave it non-operationalized until after ~-. nterinP, the empirical 

world and having learnt the proceeses repr esenting it and the s necific 

meanings attached to it by the actors being obRerved. 
11 Sensitizing a concept ?ermits the sociologist to discover 
what is unique about each empirical instance of the concept 
while he uncovers what it displays in common across many 
·ifferent settings. Such a conception allows, indeed forces, 
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the s cciologist t o pursue his inte racticnist view of 
r eality tn th'::\ empiricnl instance . " 

(Denzim , 1970 , p .J 5) 

Wh ile it is acknowledf! f' G tha t it is the scientist , by way of the ory , 

wh c c•r2c1tes the: concent ~ it is contended tha t by doinf s o, one cP.nnot 

necess ·.1rily define wh2t meaninf this concept will involve without 

first enterinp into t he omr irical cas e unde r CC'nsi c1en:i tion. It is h e r e 

primarily , where whe t could b e t e r m..::c.~ t he cardin2. l nrincir.le of 

Symbolic Interactionis1n comes t c the f c r c . 

" Respect the n~ture of the emr irical world end or ganize 
a me thodological stance t o r e fl ect that r es pect. ·· 

(Blumer , 1969 , p. 60) 

In order to exami.ne what thc>.t m,2aning may b e . the scientist, from 

the Symb olic Interactioni3t rerspe ctive , nee ds t o investif ate human 

conduct , or some face t of it , from t he p0int of viP-w of thos e he is 

studying, this requiring him in concre te situations t o 'take the role 

of the acting other'. (DenziTTl, 1970 , p .8) This i mplies that the 

scientist needs to l earn the everyday conceo tions of tha t reality (or 

that aspect unde r study) .::is the act0rs h ol e thern, Lt t he s ame time, 

however , the scientist needs to mi:'. irit: a in the ~istinction 11etween 

everyday and scientific concPrti ons of tha t r eality , interpr e ting these 

conceptions from the stance of his s ociological theory . It is s een then, 

that the notion of a s ensitizing concept, o·r mere J?enerally , e 

sensitizin~ mechaniS!'!l s provides the means by which th f:: linkage be tween 

eve rycay and scientific worlds can be attained. ~n1 ~le it is the 

scientist who creates the r es earch pr oblem t c be studied and its 

theoretical conceptualization , from the Symbolic Interactionist 

approach ~ it is the actors in the s ocial world who provide the 

meanings that the problem may encompass. 

In the context of the r es earch nroblem here the meaning comrcnents 

being considered (i. e . the c ognitive , affect :1-ve, ~ n · 2valuative 

fact 0 rs), and the interpretative schema within which such factors are 

constructed (i.e. 8i gnificant others , significant interaction, and 

signficant information , together termed 'personal context'), are to be 

regarded as sensitizing mechanisms , providing the means through which 

the definitions of the situaiton (in relation t o a particular object) 
. . 

can be studied. While the conceptualization employed is that designed 

by the investigator (by way of the theory of Symbolic Interactionism), 

tkis 'definition of the situation' hes beens ~ ordered as to direct 
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emphasis to t hat which , in the ac t ors ' experience , i s t ~ken e s 

si~nificant , r a ther than whet may h2ve been prece t ernined as sienificant. 

Me thooo l ogical Pr ocedures 

Given such an orienta ticn , t h e T.i •c.: thodological :r, r ncedure s whereby 

th · notinn of sensitizinfi 1:tech2.n i s ms can most ap~ropriate l y be :,ursucd, 

r equires discussi on. Bl~er (1969 ) i n this r ep.:ar c! , h;:,_s nut f orwa r d two 

pr ocesses , which he has t e rmed Exnl e, r a tion and I ns pe ction. 

Explor a tion 

Ex9loration , as de fined by Blumer , pr ovides t he weans of a ch i eving 

simult ane<'usly , t wo CO:P-? l er.icn t ary and inte r - linkec1. objectives. Firstly, 

it pr ovides a way by which the inv2s tigc1 t or can bl:: come mo r e close ly 

acquainted with tha t pr eviously s omewhat unfamilier spho=re of life 

being studied . Se condly , it enab l es the invest i ga t or t o ccve l or and 

sharpen his i nquiry , s o tha t the dimensionalizA t i on c f the r, r nblem, the 

direction of inquiry , the <la ta , analytica l rela tions nnd inte r pretations 

are emer gent from, and r emain ~r ounded in, t h e ewniri ca l spherP of life 

unde r scrutiny. By definition , it i s seen gs ~ flex~! r r ocec1ure, 

not being pinned down t o any narticuL~.r s et cf techniqu .. ,s. Ra the r , it 

may involve direct obse rva t i r,n , int e rvi ewin~ , cons ulting r ubl ic 

r ec or ds , question~ires , or m0rc, gene r a lly , any et h ically all t'we.b l c 

pr ocedure which will help t he investigat or t o pene tra t e into the 

actors' views of reality. It is ne c c>s s a rily vague i n t he s ense tha t 

any specific empirical i nvestigation is cirums cribed by its own 

r;pecial p r oblems and limita ti ons. The general a i m hc,weve r , 0£ such 

exploratory r es earch , is t o deve l op and fill out as compr ehensive 

picture of the area o f study as conditions pe rmit , 

The main conside r a tion is t o empl oy a t echnique ( or s e t o f 

t echniques) which has (have ) as a c entral f ocus , the P.ctors' perspective s 

rather t han th 1:: inves tigator ' s. One can see t hf~ c0mpatibility of such 

an a?proach with that pr oros ed by Glas e r and Strauss (1967) , and also 

with the general Particirant-Obscr vation stance, r efl ected f or exampl e, 

by Bruyn (1966). The essential focus is in the !ire ction of moving 

towardG a depiction of the socia l world as s een by the participants. 

One reason evident he r e f or employing s ensitive r a ther than de finitve 

concepts is that the us e of the f orme r ,•nab l es the investir, ator t o 

recognize explicitly , and t ake into account , features of any given 

situation which may have not been pr eviously conside red . 
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Insnection 

The second phas e inherent i n Blumer' s ~f'T.' r oach is tho. t o f InS}"'Ection. 

"By 'inspection 7 I mean en in rensive f ocus ed exeninnt ion 
of the empiric~] con t ent (i f whateve r analytica l e l ements 
are us ed f or t he pur ryos es of anal ys is , anf t h is sa~e kincl 
c f examina tion of t h~ em1 irica l nature of t he r c l Rtions 
b e tween such e l 2ments. " (Blume r , 1969 , p. 43) 

Some explanati on is r i2q_ui r ed :1erc . ' !~nalytical el r.~roents r e fer t o 

whatever ca tegorica l items ~r e used as the k~y t e r ms in t he ana lysis , 

e g . inte:•r ,:tion , ass i r,1ila ticn , me r ale, a ttitudes , er institutional 

commitment. As such examples suggest , ana lytical elements .r efer 

t o various types cf r:hen,.1r.en.::i ,. nnd may be of dif f e rinF degre(,s of 

generality. The pr ocedure of Inspection is t o subject s uch a na lytical 

elements t o intense exar.1ine ticn by c e.. r e ful but flexible scrutiny of 

the empirical instances cove r ed by th em . Wh ih~ the Rnalytical elements 

themselves may be devis ed by t he investigatnr, in a ccor dance with 

his theor e tical or ient a tion 9 their inte r pr e t a tion is f r ounded in the 

empirical case. 

Specifica lly , the rrocedur e of Ins pect ion consists 0f examining the 

given analytical e lements by apr, roachin~ t hem in .'.'1 var i e ty of wc>.ys , 

viewinf them from dif feren t an? l e s • askinf various ques ti ons about 

them, and r eturning t c t heir scrutiny f-t.-om the s t Em dr,oint of such 

questions. I t is through such analysis tha t one can overcome t he 

rossibility of having been captive c f one' s ririor i mafe or concer, tion 

of the elements of the pr ob l em. 

Togethe r , these two 0r ocedur~s are t aken as the CTOS t appropriate 

for the given r es earch pr ob l em in s o fc!r as they a ttempt t o r e s pect 

and remain close t o the ear,irical wnrlc , t o the world as the 

participants define it . 

Qualitative/Quantitative ¥e thodology 

Generally s such an ap;-roach is more qualitative than quantita tive; 

that is , if quantitative methodology is viewed as b eing partict11..a .rly 

concerned with 'hard data 7 , with the r e lationships betwee n 

s pecifically defined variable s and the testinr, of preconceived 

hypotheses, and, qu.alitetive• 11'-l' th0dolo gy is taken as referring to 

those human process of interaction not readily reduced to quantified 

data. It is not being claimed that one methodological type is 

necessari l y bette r than the othe~ Ra ther , it is a r r ued t hat s just a s 

the usefulness of a r articular conceptualization of the social world 
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is relative . dependent upnn one's our pos Es ~ s o t oo is me thndo l ogy. As 

the prime concern here i s with discovery , wi t h dev e l.or, ing hy; ,othe sffi 

r a ther than t E.s tinp; t h err,, it s eems t ha t the rne thcdo l cR; ice. l nr ocedures 

put f orwa r d by Blume r are. a1: pr cpriate. 

The f-.es earch Prob l em 

The particular pr obler:r. being investir a t ed will new be consic!e r E:d . 

Linkage of the ,rene ral tl iscussio!'. on me thcdol ogy t c' the s r;ecific 

context relevant herfl wil l b_e mac1e, and r.10r e s i::ec i ficRlly, sane 

explanation of t he expl or a t ory n~orle l ~esigned f or the actu~ 1 r es earch 

? r oc ess will be gi v en. 

Problem Specification 

The ph enomena t o be s tudi e d a r e the perce!"' ti ons of a Community 

Colle •.,e held by memb er s of t he community . In Symbolic Interactionist 

t e rms , this institution is t c- b e s een cs the ' obj ect I t o which 

refe r ence is beint' made . The per cep t inns of t h i s cb j ect unde r 

examina tion a re thos e o f r,ot entia l clien ts , r,c t ential in the s ense o f 

being eligible t o r,~rticina t e i r. the col.lege: s ac tiviti~s. This has 

been t aken ~r.: pr b 1erily r eferrinr- t o thos e ov e r the a ge of fi f t -·,-,n :,n' 

residin~ in the Hawkes Bay r egi nn. 

Th e notion of C1;mmunity College is new t o Uew Zea l and . There may be 

various O? inions , or conceptua lizations of what r ol e this t e rtiary 

institution is t o pe r f orr.,, wh c. it is t o s erve , hew it is t o operete , 

and s o on. Or , from t he theor e tica l star.ce t aken above, there may be 

various de finiti ons of the o1, j ec t t ermed Comrr.unity Cc lle3e . It is 

these which ar 2 the prime focus of the study . 

Such definitions an:? of crucia l consequen ce f0 r a number of reasons , 

the primary one be ing that j oint action does not occur merely from the 

existence of a Community Colle~e in the a rea, Rat her ~ 

•
1by identifyin~ the socia l act or j oint action the rarticipant 
is able t o orit:-n t hims elf , he has the kc:y t o interpr e ting 
the acts of e t hers and a guide for directing his action with 
regards to ther,l . Thus• t o act al)-propriately , the participant 
has t o i dentify a marriage ceremony as e m2.rriage ce rmony, a 
hol dup as a holdup~ a debate as a. deb a t e, a war as e war, and 
so forth . " (Blumer , 1969 , p. 71) 

Thus, in order for joint action to occur in the Community College, 

there must be s ome congruity of definition on the part of potential 

clients and the institution . However 1 the testing of such e r e lationship 

presumes a prior condition ; name ly , that the definitions const r ucted 
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by the pot eniia l clients a r e known t o t he r esea rcher . It is with this 

prior condition tha t t he pr esent stu~y i s ori~arily i n t e r e sted 9 in 

which an ,·,~:::nin ,,ti '"nof def inition s "'til (: their i m;=iac t on the structure of 

human action t owar ds the C,)mmunity Cc l l~ge i s ;,ursued . 

In brie f , the cb j ectiv<~s of t h i s study ar 2 " ( 1) t u exn l or e j us t wha t 

kinds of de finiti r ns of t he col l 2~,e exist thr ow;hcut t he r e f.l ion ; (2) t o 

analyz e wha t f e;~tures may be i nhe r ent i n t hese defin i t ions , i n order t o 

a rrive at s cme hy; ot hes t: s and :,1: ene r a l t yrn l ngies r er2r clinp, t hose asnects 

of the environmE:nt t he pot c.n t ial clients may have ;:: iven i mp0rtance t o in 

their construction ; and (3) t o concep t ual i se gene r a l f 2a tur~s the 

Commur.ity Colle3e could pr,)f itably t -':lke i nti~ consi r1e r e tion in maki n?­

decisions related t o t he f unctioninp of t he colle Re , 

Trans iticn fr :.:r., Theory t o the Empirica l C;:ise 

Essentially 9 t he intention i s t o compr ehend t he a ctor 's view c f 

r ealityth .:- t ' is ' the Community CnlleP-e. r~ecming or de finitinn is t aken 

as problematic. Thus . the sensitizing mechanism t o be us ed is not 

designed t o pr ovide any 'a ::: ri ori ' de finit ions or t c t e- t hypn t ltes e.~· 

abC'ut wha t particular definiti ons me.y enta i l. Rat her , i t i s included 

in or de r t o prc,vide broad cont0· .. 1rs wi thin which t hr: exn l cr a tic,n of 

definiti ons can or oceed . The exr, l or a t ory mode l i s t o be v iewec1 in this 

manner , pr oviding t he res earche r with a gene r a l s ens e c f r e f e r ence and 

guidance f or appr cachinE the empiri ca l cas e . It is be ing used as a 

linkage t o enable a trans fe r t o b e made f r or:: t he t heor e tica l construct , 

the t~f' fi r, itirm r f the situa tion , t o the emriri cal w0rlcL Th e analytica l 

e lements i nclude d in this c onstruct indica t e t he 0r de r or structure 

imposed by the r e s earche r on the res earch ~r oble!'.1 , devis ed primarily 

from the theor e tical per ~pective d iscussed above . They do not however 

de ftne , in any pr ecis e f or m, what na ture t hey will t cke in the 

empirical situation. To discover such f or m is one of the purpos es of 

the research. 

However, t o pr es ent a theo r e tical approa ch t o a s pecific study is 

one thing ; to translate tha t a pproach into empirica l action is anothe r. 

Th~ features inherent in the l a tte r situation now b e come ve ry 

important. Fundamentally .. the problem r equi ring confronta tion was t o 

gain an understanding of t he way in which t he Hawkes Bay Community 

Co:. lege was perce ived in the community it was established to serve. 

Given tha t the college' s catchment area encompasses a popula tion of 
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over 49 ,000, f a irly cle.?.rly on ly an i ncomple t e s e.mnlin 8 of r-erceptinns 

was possible . Gi ven alsn, t h.::: scatte r 2c' na turr-: of th is r npu Ja tion $ and 

the consequent pr c,b l en: 0f Recess and data acq~d.sit i 0n s t lie mPans for 

o'....t aining percec t ions were a ls c circunscribed. In c1ddit ion , the time 

available fnr pursuirn; t h2 fic l c ,J0r k was li~itetl , as w2.s the. av.qilablc 

manpower. Th e resultan t l o~istic pr oblems nec2ssarily h2. J a cons i derab le 

effe·ct on de t e r roinin.:: th 12 way i n which t h e the c r y was operaticna li ze d 

into data gathering Dr l'l~ tice . Recopnizing such pr ob l ems , it r emains 

to discuss what me tho,lol og icl'll pr ~) cedur e s we r e ef'lpl oye(\, and t o 

consider their r a tionaliza t i on. 

The Intervi ew ; An Ove rview 

For a number of r easons th r; Inte rview t echnique was t aken as the 

most suitable for a chievin;: th e o ',j ectives c f t his study. At a gene ral 

l evel , in t e rms of man bein~ a s ocie.l animal , such .-1 t e chniqm.? can be 

justified in th e s ense tha t it is inextricably bound ur with living in 

a s ocia l \v0rld . Ho r e particulnrly , an Interview , ,rovided t he mns t 

s a tisfactory means fo r dealin~ wj_ th th e pr ob lem a t h .'.'! nd, ;:dven the 

pr a ctical limi t a ti ons which were Of'e rati.n r. , As a fi e l d t e chnique, it 

h as advantaf~ S cv2r any experimenta l desi[ n in s ~ far as bein£ 
1 naturalis tica lly-oriP.T'~t erl 1 

• The uot entir2l cl:i.en t s I t1.efini tions were 

assumed t o be :l r. ter twined · wi th t he r e2li ties of t heir ev eryday l ives, 

and thus it was s een as appropria t e t o e:,;r l or e t her· wi thin that r ea l m. 

Also, b eing a dial ogue situntion , it woulc1 nr ovid,, th e ::'cans whereby 

exploration of t he a ctors 1 r e s~onses could occur , th e r eby a i ding the 

r esearcher t o comp r eh end t ~e actors ' i nt e r ~r e t a tive schema. Stebbins 

(1967) f or exampl e , h~s us ed the Interview ~s his da t a collection 

technique in various studies of t he definiti on 0f the situation. 

The types of interview stra t e1?; i es are various , ::-angi n~ fr om the 

structured t o the unstructured . Each has adv~ntabes and disadvantages 

compared with the other . For examnl e~ t he latter ' s orientation is 

congruent with the stated problem ( one of discovery) , and the 

theore tical perspe ctive within which it is c ouchec . The unstructured 

interview give s the interviewee an opportunity t n expr es s himself 

about matters of central i mportance t o him rath,n th-an those presumed 

to be important by the inter.viewer . 

With either strategy h owever, the problems of validity and reliability 

require s ome s olution. As Cicourel (1964) illustra tes , while the 

validity comi:,onent is maximized through t he exercise of 
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gr eat freedom or. the part of t he interviewee ; th e r eliability 

component is maximized t i1r ou8h the s t andar dization of pr ocedure . I n 

the instrument desi~n1;:d fo r t he pur ~os es of t his stu<ly 9 s uch 

considera ti ons we r e t aken i nto account , a l ong with the pract i ca l 

ccndi tions i!!ipirtginp on t he empirical cas e un c1.e r exA.mina t i cn . A s emi ­

structured interview was constructed , wher eby a ba l ance could be 

n1Aint;,in~d be tween th~ validity anc1 r e liability fac t ors. An i nte rview 

guide 9 consisting of a ser ies of general and s ped .fie cues was empl oyed, 

while concomitantly , t he means Wt r e ~r ovided whe r eby the interviewee 

could initiate any !"att er which 1' e t hought r e l evant . 

Ihe Inte rview h3s been t e rmed by some as a ' conve rs ation with 

purpose ' , implyini t hat in a sucessful interview: 

''Not only does corrn,unica tion take n l ace fr ankly and freely, 
but the cont ent of tha t corrnnunication is s o focus ed and so 
controllable tha t t he lnitial purpos e of the inte rvi ew is 
achieved .:, (Kahn and Ce.nnell , 1957 , n .97) 

The purpos e of the inte rvi ew is thr.1t defined by t he r es earche r and t hus, 

its design takes th~ f orm appr opria t e t o attain this end . On the one 

hand , the design requir es ad"tl erence t o t he t heor e t i ca l r<~r spective 

being empl oyed , while on t he oth er hand , it needs t o t ake intc 

consideration the E:mpirica l con r itions tha t may l:,2 orer a ting . Tc this 

ext ent , the r esulting interview is a conpr omis e, confirming t o 

Symb olic Interactionism at s omr., points , ,.~hile devia ting from it a t others . 

The Interview Design 

As stated in Chap t er 2 , t h r ee as pects of meaning we r e t o be examined 

- the cognitive , affective and evaluative. 

The Cognitive Aspe ct . With the cognitive factor , the centra l inte r est 

of the r es earch is in the l eve l of unde rstanding or awareness that the 

actors may have of the Community College . As an analytical strc.tegy, 

one may envisage a ccntinuurn ranging fr om issues whe r e the public may 

have little iterest , t o issues whe re the public may be gr eatly 

concerned. As the enti re range of possibilites could not be practically 

investigated , those issues thought t o be of most pub lic concern were 

chosen. These are conceived in terms of the Connnunity College·' s goals , 

and the means f or a ttaining such goals. Specifically , attention was 

given to the actors' internretations of : wh o the college is f e r ( the 

catchment group) 5 what kinds of s ervices it is pr oviding , and how these 

services are to be realized (for exampl e, the timing, l ocality , and 

cost of the services) e tc. While the areas of inte r est have been 
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determined by the r e s earcher , the content they P1ay have r emaine •~ t o be 

explored. 

The Affective Aspe ct . Th e a ff ective fact or involves an attitude or 

feeling towards the Ccmmuni ty College . Her e; two ;,i rea.s wen· r erar ded as 

i mportant : firstly ; t he c<:• T1 tent of the a ttitude exrressed by the actors, 

and secondly , the r easons given f0r such content. Rtcogr.i tion is given 

here to the fact tha t any such a ttitude may be of diffe r ent l evels of 

articulation (ranging fr oM a vague) non-c ommittal attitude through t o 

a definitive a ttitude of n ~0sitive or neg~tive di r e ction), and tha t 

its nature is to be discover ed fr cm the e~ririccl cas e. 

The Evaluative Asncct . The third fact or , the cvlua tive, is conce rned 

with the actors ' acti r.n- nrienta ticns in r e l a tion t n t he Community 

College, and is seen as b ~sically r ef .rring t o the question of 

participation or non-na rticipation in college activities. Here, 

attention is directed t owar ds the question of use er non-use , and 

a consideration of the r eas ons given by the actor s f or stating either . 

The Interview s ought t o e licit a statement ::ihou t the respon clents' 

co q.1ition, f ee ling and eva luation of the Community Coll ege . St ebbins 

(1969) for examr l e , a r gues f or the inclusion in any study of the 

definition of the situation , such factors as the actors ' perce " ti r ns 

of the goals or intentions of the object, und their Dl ans of action 

in relation to that c.b ject. Because the meaning components which are 

of concern in the pres ent study have been defined by the researcher, it 

could be argued that the r es earch instrument deviates from Symbolic 

Interactionist postula t es. But, inevitably sowe compr omise is 

necessary when enterir.g the empirical fi e l d . 

However, such a desi ~n is incomol e te, for as indica ted in Chapter 2, 

the responses to such factors will be dependent upon the actors' 

interpretative schema , or more generally , will be intertwine ,' with 

what the actors have s elected as significant from their environments. 

So, it is here that the constructs of Emergence and Relativity 

become very important. In orde r to explore the construct of Emergence ~ 

attention needs to be given to the impact of experitJ1ces, both past 

and present, to which the actors have given significance in the kinds 

of definitions they construct of the college. It seems that such 

factors can be considered within the f .ramework of Relativity, so long 

as social time is explicitly included. As evident in the earlier 

discussion, three areas of the actors' experi~nce are of crucial 
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consequence. 

'Significant Others ! . Here , t ~e f ocus is nlaceJ on th ose pecpl e within 

the actors ' life-space who may have served as r 2f e r ence points in the 

respondents I constructing a definition c1f the ccllE.> f'.I'.: . Whi le , from a 

Symbolic Interactionist ri ers pec t ive, such 'ethe rs' shc ul d not be 

predetermined by the r esce_rcher , t o avoi d some s•~ e cification was not 

r ractically possib le. Sc the gr our ings of the Fe.mily , Fr iends , Work 

Ccllea~ues , anc. Club J>~embE:rships were exl' lici tly includec her e. This 

was seen as justifiobl~ i n s o fa r as other studies ( especially those 

related t o 'Reference Groups 1
) have demcnstra t ed t hn t s uch 1 others' 

are of considerable i m?ortance for a given individuP.. l . It is not being 

3r gued that t ~es e cs te r ories a r e sufficient. Rathe r ) they were seen 

as necess ary components nf t he Interview as sensitizin[ mechanisms. The 

i mportant point is that , while such gr oupings were seen as requirin~ 

inclusion in the research t e chnique, the manner and ex t ent to which 

they were significant r emained an open ques tion t o be discovered from 

the empirica l situe tion. 

'Significant Inte r action' (a nd ·~0n-Int eraction 1
) . This s ensitizing 

concep t is being us ed t 0 r efer to thos e interacti ons ;::ictors have had 

in the past 1sm cl the r,resent , and which have been irr,p ortant in the 

construction of their definiti ons. Af ain , there were practica l 

limitations operating here which required some s pecification to be 

given. It was taken t ha t any pas t 0r pr es ent intera-cti c.n ( or non­

interaction) with an educationa l institution woul<l have major r e l evance 

here . This was assumed mainly b ecause the colle g~ is en educational 

institution , and the a ctors may ccneive it as similar or dissimilar 

to those with which they have been, or arE associated. This concept was 

also designed to sensitize the r e s earcher t o exrlore any situations 

where the actor m :ry have inte racted with a cclleg:e steff member, and 

may have regarded such a sequenc~ as important in the definition that 

he constructs. 

The inclusion of I Significan t Non--Interaction ' s erves to point 

towards two different sets of circumstances ; firstly, when the actor 

may consider he has ha<l no relevant interactio~ sequences and thus feel 

able to ~ive only a ' superficial ' definition of the colle ge; an<l secondly, 

by .ncluding this concept 9 the problem of th e actors' 1 needs ' can be 

given attention. Non-interaction in this sense , may be s nlient , for it 

may affect whether the actor sees t he college as r e levant to mee ting 
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his 'needs '. Als o , the r esulting information was thou~ht like ly t o b e 

of some value to the .'ldministrators n f th t cc llefe. 

'Significan t Inforn:ation 1 ( 2nd' !Jon--I n formati on ' ). This con cent r 1;;fars 

t o information which the :1ctors have interna lizen in the r,ast and 

~r esent and have rega r d~c. as significant in constructinr their 

de finiti ons, Fr om the Symbolic Int i=,racti cn1s t :Jers pective what is 

relevant here is not 1 ob jective' inf 0rrna tion , but rathe r , any 

informa tion t !1e a c tors have t ;:,.1~en -0.s signficant. Such informa tion may 

or may not be 'factua l 1
, and is t c bt;.e disccwere,i fro'll the ernr,irical 

situation . The purpos e of includinr 'Significant Non- Inte r a ction' is 

t o sensit ize the r es earche r t o exr l or e those situations wl1er e the 

actrrs may feel 'unenlightened' about the college . 

Summary 

One needs t o be aware tha t whet is be ing expl or ed is th e actors' 

definitions at one point in ·time, t h e pres ent. Any snch de fin iti, n 

may change over time in the a ctors' ' ~ffective' envir0nmcnts alter ; 

for exampl ~~ if further rr.o r c! exnlicit and significant infonnation 

is gained. In a sense s uch an assumn ticn is i nplici t in the stu<ly in 

s o far as that orovi c.inp f eedba ck t c the college i s one c f the obj ective s 

of the investigation. What the college does with such f eedback 

subsequently , may alte r the potential clie nts 1 definiti ons of the 

college . Furthermore , through the r es earcher ' s contact with the a ctors, 

their definitions may also undergo change . 

Generally , given the theo r e tical perspective , and the pract i cal 

limitations i moinging on the field work . the strater.y of having an 

Inte~view provide s the means for e~~l oying the sensitizing mechanisms 

through which potentfal clients ' definitions of the Comnunity College 

can be explored. The di mensions of the a ctual interview will be 

discussed later i n this chap ter. Her e, consideration will be given 

to the composition of the gr cup to be inte rviewed . 

The Interview Groun 

The fact that there were ove r 49,000 peopl e ol der than fifteen years 

residing in the Hawkes Bay r egion, posed problems when sampling was 

considered . The Interview was estimated t o take up t o one hour to 

complete . 1Given the constra ints of time, trave l , and finance, only 

1. Often , it took conside rab ly l onger . 
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ab out e i ,:,h t y inte rviews c oul t: be unc~ert aken. The p r nbler., was t o 

rationalize wh o t his ~?:rouv was t o be c nmn0ser1 o f. 

The emphas i s in this study W '.l S en. ~;en e rntinF ~ thec r y in n 

particular subs t an tive e_ree rather thnn on V("" rifica tion. It ~.;es assumed 

th rt t mor e inte n s ive. cefinitive inves ti p;-; ti ons .,.:.u l J n c: e<1 t o f e llow 

this study . The mai n n r. bleP: w."!s t c obtain .:i ':,,~n e r e.l p icture' of what 

definitic.ns may exist an c~ i1h 2 t t l1ey :n.2y i?ncnIT> ~J ass . ~:ence, th e p ri ncipal 

~oncern was t o emp l oy n. s 2l:'n linv T'rt'ce<lur,J which c ould a cco:io<la t e t o 

such purposes. 

" The resea rcher c hoos es any c; r c,ui,s th .q t will he. l ·' '"'c::n e rate, 
t o t he fulles t extent ; ::1s rr•any ;-, r orertie s c, f the categories 
as r ossible , and t h a t will r t: la t e catc- goriPs t c each o t h e r 
an d t o the ir p r cperties . " ( Glas Qr anc S trauss .. 1967 , n .49) 

Giv e n this orientation , t h e Interview Gr 0 un chos en wns t o b e one 

which would a llow for th e rr- ax i ~um ran°e o f /ossible cefinitions o f t he 

Community College to b e included . Fou r crite ri a we r e used t c creat e a 

stratified I n t erviai Group : S0x, Ag~, Ethnic Origin . anrl Distance fr om 

th e C0lle ge . Each was selectet: bt:: caus e cf its fa c e value si ;mi f icance 

and its p r e sumerl r e l ev.c1nc :.: t o the cc l l ep.:e's funct i nnin p, . The cat ego ri e s 

for each wen" a s f o ll ows : 

Sex . Half of th <:: int e rview Crou-:• wa::, t o be comi,osC:~ e: f f e rnale s an d 

the ether half was t o be comryoserl o f males. 

Age. For p ractical i,urposes this critc rin w2s divided intc three 

c a t e~ories , p e.ralle lin? wha t has cornmortly b een nc1med t he 'Yr)Un g 1 

1 Mic1dl e-aged' a n c'. the ' Ol c1 1
" (1) the fift 2en t c t hirty-five ace 

bracket ; (2) the thirty-five t o fif t y - five Rfe bra cket , and ( 3) the 

fifty-five p lus age bracket . One third 0f the int erviewec:S were t o come 

fr om eac h of t hese thre2 c a t e~ories . 

~E t hnic Orig in. This crite ria was d ivi~e rl into t wo Pcn e ral categorie s : 
2 

that of Pakeh a and the. t of any oth " r r a c e, such as J1aori , Po lynesian , 

In,1.i an or Chinese. It was s r. ~-.n here tha t , as the proportion ,) f t he 

Pal:eha population i s higheT t lian t he o t her [! roups in the n2wkes Bay 

region , so too would the p rooortions included in the Inte rview Groun . 

Distance From the Colle~s . F0r convenience, this crite ria was 

divided into three cateeories: (1) l ess than fivA miles from the colle?,e : 

(2) between five and ten mile s fr om t he c o llef e ~ anc (3) mor e than t e n 

miles from the c o llege. One third of the Inte rview Gr o un was t o come 

2. Whil~ this t erm has di ff e r ent connot~tions in various s pher e s , it is 
b e ing used her e to r e f e r generally , tn the s e neoµ l e of eur c~ean desc ent. 



- 32 -

fr om each catego r y. 

Together , thes e cri t e ria po int t o the structur~ o f the I n t e rview 

C::roui~ . On the bAsis of t hes e crit1.,ria , the n e oT'lC: int ,, rviewec' we r e 

r arnloml y se l e ct ed . This was .:1ch i t::vec1 by tr ::!v e llinf t o v -::ri nus a rea s , 

be th rura l a n d urban• th r 0u ?hout the n :vi on . Av)rc,ad ;,:!s we:r::e t h 2n mac!e 

t o a s amp l e o f t he dwelli n r.-s within thnt a r en , t h ;:. s,~mr le size 

cc:nendin g on the number n f r cs i c1i:-:nces es t abl ishe <..l :i.r, ,=my of the s e 

ar --=as. 

As can be s een , the Int e rview Grou'"' wo.s n o t e.. r er r csL~ntativc s 2.mr:,l e 

of tht t otal ;_:iopulo.tion r e levant t o this study. 1t0T1Jeve r , g iven t he a ims 

ef the r es 1:,arch , t his ,,ms nGt r eg~r detl as a mo.jo r ;1e ficiency. 1!or e 

i mpo rt antly , it was r e c eo~niz ed t hat , i n D0ving from t he th eory t 0 the 

me th ojc l <Ji;ica l consic.eratic ns , devi a tions fr om SyU'b olic Int e r.acti onisrn 

h ave occurred. But this is t aken as n e c essa r ily the cas e when on e 

enters the empirica l wc_.rld. The ex t ent t o wh ich it vic lat e s Symb olic 

Inte racticnis~ in any t.'lajo r wny L)mains , bat ov eni ll , it is an•uef 

that the instrument riesi pn e<l, e n d t hP. samr linp nroc e<lure s 3<lo~ t ed were 

a ppr op ri a t e,given the err.r.irical c ondition s one r a tinp . The Int e rview was 

c onstructed as a s ensitizin j:! rrech -?n ism within which fe:nsibl c ex~ lcrat ion 

of de finitions of the Community Colle r,t.• coulc! t ake 1:13c8, and th e 

Interview Groun was desi? ned s v<::cifica lly for the D'Jr 1) c-s e cf !c!aking 

such exploration as wide as vossib l e . 

The Dat a Cc llecti cn Instrume nts 

The pur~os e o f this s ~ction o f t he ~r e s ent chapt e r is t o describe 

the instrument u3 c d t o obtain th2 <lata r e l e vant t c this study. 

The Interview Cuice3 

Two Interview Guides ,,,('r e cons tructecl on the basis of the Interview 

Design discussed e a rlie r in this chant er. Interview Guide 1 yras used 

with those interviewees sta ting 'Yes ' t o the first question ' Eave you 

h~ard of the Community College ? ' , qhile Int e rvi ew Guirle. 2 ~as :1ursued 

when t he rer ly to this question wa s 'No 1 • In ooing this . it was ::issumi2d 

that a continuum might exist -with r crarcis tc i;,o t c·ntia l clients definitions, 

3 . The term ' Guide' rather than 'Schetlul-2 1 is us ed h e r e t o imp ly the 
semi-structured nature o f the Interview. This diffe r o.ntiation is in 
accordance with the way in which thes e terms are empl oyed in general 
discussions regarding Inte rviews. 
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ranging from t h e s itua t ion ,;he r e vir tua lly n o t h i ne we.s kn0wn about t he 

c o l le a:e, t o whe r e c onsic 2rnl ·· l e c0mmunica t i. nn wi t b th e c 0 l le gt""! mcl y heve 

taken p l a c e. 

It was teken t het an I r; t erv i cw wi th th0se p~opl e r e s f'cnt1inc: ne f,a tive l y 

t o t he firs t ques ti on woul ,:1 b e. cf s or.f~ v a l u ,~ f o r r: numbe r o f r eascns . 

Firstly , it would 2n Gb l 1e: the 1>,SC"l. r che r t o inc l ur12 t h0st• r: .:•or, l e whr, , 

while r e s poncing negat:i.v ~~l y t o the fir ,3t ques tion 5 d i.t' h <1v e s cme 

knc,wledge (b e it vagu e: ) of the Conununity Co l L ·ge. S.::c,:,nc1 l y , it WPul d 

a llow t he r e s earcher t .:, t:.xamine whe th e r or n ot an in t,:, rviewee ~ on c 2 

give n s ome infor matior. a.1 c> u t the c ollege, woul c be like l y t o make use 

o f its s e rvice s . The r0 f c r e , an initia l s t i r•ulus con t Ai ning i n fo r maticn 

about t he c 0lle ge was f! i v en t o t hes e peop l e, c1 n d. t h.:: n t lw Int e rview 

pr oc eeded i n a s i mila r r:ia nn e r t o I n t e rview 1 , in wh i.c l! t he quest i0ns 

o f whe the r or no t the I n t e r vier,1ees an c:1. th2i r 's i p-ni fican t o the r s ' 

would b e like ly t o make use of t he c c llege , and s o 0n , we r e exn l 0r ed . 

The f o r ma t of the s e t wo I n t e rvi ew Gui (l(' S wer e a s f ollows ; 

Int e rview Gui de 1 

I 1
1.., Jennifer Taylo r flnd I ';· ryart c f a r e s e arcli. t ean t r y inr! t o fin r 0 u t 

wh a t people know an d f ee l 2bout the ;1Awke's Bay Communi t y College . I 
s hould like t o ask y ou a f ew questions if I may, t hey s h cu l dn · t take 
t oo long. Of course any thing t ha t you t e ll me wi ll b P s tri ctly 
condi.dentia l - 1 will no t e v e n r e co r d your name". 

1. Hjv e y ou he ard o f t h e Hawkes B'1y :::ommunity Cc lle17e? 

-- i f 'No' , then p r oc e e c:1. t o Int e rvi ,iw Guice 2. 

2 . What do you v.n ow e.bout it ? 

2 : 1 Wh e re is it l oc a t e d ? 

2 : 2 What s ort of service s i s i t tryin~ t o ~r ovide ? 
Prob e: 2 . 21 Voca tiona l 

2 : 22 Cultura l 
2 : 23 Erlucation a l 
2 : 24 Welfare 
2 : 25 Recn~a tional 
2 : 26 Othe r 

2 : 3 Where are the service s likely t o b e ava il.::it- 12 ? 
Prob e · 2 : 31 At t h e Co llege only 

2 : 32 At s pecified p o ula tic n centre s 
2 : 33 Anywhe r ~ r e quired throughout the r egi on 

2 : 4 How ar t peop le 2xpecte<l to ge t t o whe r e the service s are? 
Probe : 2 : 41 Own ~~e .'.l ns 

2 : 42 Means provided 
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2 5 i~t wh a t times do you t h i nk the s e rvi ce s will b e r rovi c1e d ? 
Pr ob e ,: 2 : 51 Mor n inc: / Aft e rnnon / Ev c n ing 

2 :52 Days cf the We£k 

2: 6 Uill t her ~ be a ny cos t f rJr t lw s t~ a tt.:mc i m:? 
t' r c,b ,~: 2 : 61 Fr ee 

2 : 62 Fee 

3 . In wh ose i nte r es ts do y ou t hinic t hP c oll -2r:e hHs b1::\en se t u ,~? Wh c 
a r ~ it s s e rvice s sup~os e d t o be f or? 

3 . 1 Geogr a ph ica l Ar ~~ 
Pr c~e : 3 :11 ~a Di e r 

3 : 12 Na pi e r/H a s tings 
3 ·. 13 Th r 0ugh ou t t he r c ? i cn 

3 : 2 Age Gr our s 
Prob e : 3 : 21 Youn •: Adults (15- 35 ) 

3 : 22 i"'i c1d l P--ag:ec1 (3 5-- 55 ) 
3 ; 23 Ol d (55 an ~ ov 2r) 

3 .. J Sex 
Prob e '. 3 : 31 Pr edomJn ['nt ly Feuia l -~ 

3 : 32 Pr e domin ~nt ly Mal e 
3 ; 33 Bo t h 

3 : 4 Ethnic Gr oups 
? r 0be , 3 41 Some Gr 0 ur, s -~ S, .-_ cify 

3 : 42 All Grou ns 

3 : 5 Occura tion a l Gr o up i n ~s 
Probe · 3 : 51 H.:muz.1/Trades 

3 : 52 Of f i ce /Cle rica l 
3 '. 53 Semi-·Pr c- f .-;gs i ona l 
3 : 54 Pr o f essi ,.-,ual 
3 ; 55 .t.11 Grou!') i n s s 

3 · 6 Ed uca tion a l Back ~:r 0 und 
Prob e ; 3 : 61 Peopl e with ce rt :-t i n e ct ucat i cma l qu:1 l if i c a t i c•ns 

3 : 62 Anyb ody 

3 : 7 :;ec p l e with Sped a l Ne er~s 
Prob e ~ 3 : 71 Ye s - wh a t needs? 

3 : 72 Ne 

3 ; 8 City /Country 
Probe : 3 : 81 Ur ban Dwe lle r 

3 : 82 Rur a l Dwt lle r 
3 : 83 Bo th 

3 ; 9 Any othe r Ca t e 3ories 

4 . What sort o f peop l e a r e most l i k e ly t o us e the c olle ge? 

- use same s pecific cues cm cl "p r0b ~s as i n the abov e t ci)ic a r e a 

5. Wha t do you feel peop l e in general , t hink about the c ollege? 

5 : 1 Attitudinal Ccntent 

5 : 2 Re asons for Content 

We ll , I ' v e asked y ou s orr:.e gen e ral questions ab out this college . Now , I 
would like t o 7- 0 on a nc enquire a b()Ut wha t y0u think specific rieop l e 
f e~ l ab out the Community Colleie . 
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6 , Ar E. any of your clos e fri ends enthusi,rntic about t h r: c0lle~e? Wh a t 
do your fri en~s t hink ab out the colleg~ ? 

6~.l Attitudinal Content 

6 : 2 Reascns f o r Cc ntent 

7. Ar e they likel y t o ma~ ~ use of its s 2rvices ? 

-if 'Yes' , then : 
7 -1 Which cn2s / 
Erohe : 7: 11 Vocationa l 

7 ;12 Cul tural 
7 . 13 Educational 
7 ; 14 We l far e 
7 : 15 Recreational 
7 : 16 Other 

7 : 2 Reas ons f or Us e 

- if 1 ,.ro ' , then '. 
7 · 3 Reasons f e r Nnn-UsE 

8. WhAt does your Family think ahcut t lw college ? 

8 : 1 Attitudinal Content 

8 : 2 Reas ons f or Conten t 

9. Ar c any member s of y ::mr family like ly t o make us P o f th e s ervices 
of the colleg(:! ? 

- if 1 Ycs 1 
• th en : 

9 : 1 Wh ich one s ? 
Probe : 9 : 11 V0cati ona l 

9 ~12 Cultural 
9 . 13 Educationa l 
9 : 14 We lfare 
9:15 ~ecreational 
9 ; 16 Oth e r 

9 : 2 Reasons for Use 

- if ''No ' • then : 

9 . 3 Reasons for Non-Us e 

10 . Do you have 2. r,art- time or full - time job? 

- if 1 Yes', then: 
10 : 1 Nature of the job 

- if 1 No 1
, then procsed t0 ques tion 14. 

11. What do peopl e at wor k think about the colle~e? 

11 : 1 Attitudinal Content 

11 : 2 Reas ons for Concent 

12 , Do you think any of your work colleagues would use the services of 
the college ? 

- if ' Yes' , then · 
12 ~ 1 Which ones? 
Probe : 12 : 11 Vocational 

12 : 12 Cultural 
12 : 13 E~ucational 



12 : 14 We lfa r e 
12 : 15 Recreationa l 
12 · 16 Other 

12 ; 2 Rens ons for Us e 

- if ' No 1
, t her, : 

12; 3 Reas c,ns f or ~on- Us e 
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13. Would your emc l oye r like ly t o be inten .•stec if you us ec1 the services 
of the colfr,g._, ? 

- ' if ' Yes ', then : 
13 : 1 W!-iich nnes? 
Prohe . 13 · 11 Vocation~l 

13 : 12 Culturnl 
13 ; 13 Education a l 
13 : 14 We lfare 
13 : 15 Rec r eati:mn l 
13 ; 15 Other 

13 : 2 Reas ons for Int e r est 

- if ' No ' , t h en : 
13 : 3 Reasons f c1 r :'.,.on-Inten~st 

14. Do you b e l cng t c any cluhs _, r~ r ouns s o r or r.aniza ticns ? 

- if 1 Yes 1
• then : 

14 . 1 Which ones? 
Probe , 14 : 11 Vocationa l 

14 : 12 Cu ltura l 
14 : 13 Erluca tional 
14 : 14 W2lfa r t~ 
14 : 15 Recr~aticna l 
14 ; 16 Othe r 

- if 1 Nc 7
, then pr oceed t o question 17. 

15. What do y0u f ee l s the mebb .,, rs of these grour-s think about the 
college? 

15 : 1 Attitudinal Content 

15:2 Reasons f or Content 

16. Do you think any of t hes e f• roups , as a whole, would be likely t o 
use the s~rvices of the colle~e? 

- if ' Yes '• then : 
16 ; 1 Which ones? 
Probe : 16 ~11 Vocational 

16 : 12 Cultural 
16 : 13 Educational 
16 : 14 We lfare 
16 : 15 Recreati , n~l 
16~16 Other 

16 '. 2 Re.aspn8 f or Use 

- if 'No '~ then : 
16 : 3 Reasons for Non-Use 
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17 . How do you s ee the C:::r:i"',uni ty Cr, ll2ve in r elation t o es t ablished 
educat i r,na l f E: cil.iti e.s in New ZeaLmc'., such as Sec ondnr y Schoo l s, 
Unive rsities, anc1 Technj cal I ns titutes? Do Y·=''-t s~e t he ':>.,nur.unity 
Col l ~~~ trying t c ach i ev0 s i roiJar 0 r ~iffc r ent s 0Yts of thinPs 
t o t h ~s e f acilities? 

17 : l. Si milarities 

17 ; 2 'Ji f fe r ences 

18. De- you t hink that you '"'ers r n <'l lly wc11.tld ~akt2 us e of t he; colle:,e ? 

- if 'Yes ' , t hen · 
18 ·· l ~·lhat fo r ? 
Probe : Voca tiona l 

18 ·. 12 Cultural 
18 ; 13 Educati r~al 
18 : 14 Welfa r e 
18 :15 Recr~a tiona l 
18 : 16 Other 

18 ; 2 Rer1son s f or l:s e 

- if ' No' , t hen · 
18 : 3 Reas ons for Non-Us e 

18 :4 Wha t abcut in th .? futurt!,. if t he s i tuation changes? 

19. What do y ou ne rs onally t h i nk e.bc ut th e t::ollege? 

19 : 1 Attitudinal Con t ent 

19 ; 2 Reas ons f or Content 

20. "Who ._lo ycu think , r1~0 c i r1cs what a ctivities ar e t o he :ielr1 ? 

20 '. l Th e Conrrmni t y C,.:- 11E: fl2. s t aff 

L' 1 : 2 Member s of t he Pub lic 

21. How h e.v e ycu 0btaine(1
. y r:- ur i nfor mati on abou t the CcTI1munity College ? 

21 : l Fri ends 

21 : 2 Family 

21 ; 3 Work Collea ~ues 

21 : 4 Medi a - T.V., Ra di e, N2ws r aper , Magazine 

21 ~5 Dire ct from the college 

21:6 Other means 

22. Do you see the Community College becoming a part of your life in 
any way? 

22 ; 1 How? 

22 : 2 Unde n wh nt circumstances? 

23. Generally, is there anythin?, in particular that you would like t o 
do with your life which yot: cannot do now? 

- if 'Yes' , then : 
23:1 What? 

23 : 2 Do you think with a bit of i magination , the coll ege could be of 
any help in these areas? 
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24 . Is the r e any thing which we have not al r eady discussed., ~1hich ycu 
woula like t o ~enticn? 

Ag"" 

tducational Backgr ound 
Thank Yr.u 

Interview Gui de 2 

Well , you can still b1:: o f ccms i dc r ab h : h e lT' t o me. I h c!.V<?. h e re a short 
suDIDa ry about the C;c rnnunity C:-:; llt:!£C which I woul c1 like to r~ad t o y ou, 
and then we can <li~cuss a number cf pcints. 

The Hawlr:e's Bay Community Co llege has b E:en built a t To.ra:la l c and is the 
first o f six such educa tional f acilities t o b e built through out NE!w 
Zealand. ThE: i dea '_.c hine stn.rtins u~ th ese colle1_w s is tha t people , 
throughout their lives , neec and should b e ab l e to hav e vari ous sorts 
of educational services beyon d those which a r e f ive n in the ordinary 
school an<l unversity s e t-un . So, this Community Colle ~e is s e en as 
b~ing a rather different kind of thing t c the education a l facilities 
we have already. 
The Hawke's Bay Community C>Jll2r:= h;:,s been built with the aim of p r ovidin?; 
a g rea t ran£e o f activities f o r any ~ers on ( ov e r the afe of fifteen), 
n o matte r who t hey ;:,re , living in the Fawkes B~y r eg i on. Thes P activities 
a re to include not only C'n e s · r e l c. t e ':: c o:1e ' s j ob, \)11 t .::i. ls o a nost of o ther 
~ctivitie s c onne cted with what a oerson may like t o clo in his or h e r 
s rare time, and ones Ct'ncernec with helping us in cornmunity livinr . TherG 
may b e activities conce rned with our i.nt e r es ts or h obbie s , eg. Drama , 
Sport , Vintage Ca r R•---st oratio-::i , or activities r e l a t ,::,, i_ to our family 
life , eg . activities conce rned with beinp 3 ~ar nnt, o r activities 
related to our living in a community , such a s pollut icn o r social living. 
The possibilities er e vE:ry ~r eat. 
Now, the important ?Oir:t is tha t such activities a r e goin~ tc• be start sd 
depending t'n what the pt=;::p l c in Hawke's ee.y want and n e•?..--1 . Already cours e.s 
for s e cre taries , hair-dr ess ers h a v e be gun. Also , ~12r e hav e been activities 
in such a reas a s Drnma, an t' Yc:uth Lf!n.d ,~ rship . One of the main aims is 
to r,ive opportunitie s t (' t h ese who may have n issed out in the ordinary 
school set- ul_) ,, and also t o widen or:-,ortunities into n r e as wh e r e no 
activities before may have been awtilable . 
:Jaw , these activities are n -:i t just goi nr. t o be f o r pecp l e wh o can go 
full·-tiT!le. but e.specially for part-timers , s o the t activities may be 
run during the day , ev ening e r weekend , depend ing en wha t's most suitable 
for the public. Also, the idea is that these activities will be held at 
various pl[-1.ces through out Hawkes Bay depending where the peo le who want 
to get involved , may b e living . The college is run by a council who are 
~embers of the public in Hawke's Bay , who are the r e to help see that this 
college r,rovides a great range of educational service s which are wanted 
and needed by the Hawkes Bay people. 

Are there any questions you w0uld like t0 ask me ab out wha t I ' ve said? 

Well, I now have a numb e r o f questions which I I d like t o ask y ou , if 
you don't mind. 
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1. As I said in the summary ; thP. Hawke's Bay Conm:unity Colle'!e is trying 
t o provide a wide r anPe of s e rvies f 0r th e peonl e livine in t he 
Hawkes BA.y . De you t hink any , .f your clos e f riencs woul r.1 t- e 1 i.ke ly 
co make us e of any c• f th ese :::.e rvices ? 

- if 'Yes', then: 
1 , 1 Which cnes? 
Probe · 1 .11 Vo ca t iona l 

L 12 Cultural 
1 ; 13 Zduca ti ona l 
1 , 14 We lfare 
1 : 15 Recreationa l 
1 : 16 Other 

1 :. 2 P_E.3Sons f 0r Us e 

- if ' No', then : 
1 ~3 Reas ons f or Ncn- Us e 

2. What ab cut your f a·.!!ily? Do you th ink memb e rs of your fan:ily would 
b e like ly t o use the se rvices of the college? 

- if ' Yes ! , then . 
2 ; 1 Which ones? 
Probe . 2 : 11 Voca tional 

2; 12 Cultura l 
2: 13 Educa ti on a l 
2 : 14 We lfa r e 
2 · 15 D.ecren t i on-".l l 
2 : 16 Othe r 

2 °2 Reas ons f or Us e 

- if ;No 1 
9 t hen ; 

2 : 3 P.eascns f or i:;!_m-Us e 

3 . Do you have a , art- time or full - time job? 

- if ' Yes '. t hen : 
3 : 1 Na ture of the jcb 

- if ' No 1
, then pr oceed t c questi0n 5 . 

4. Wbat about your work r;-,ates? Do you thin~ they would t.e like ly t o 
use the services of the college? 

- if 'Yes' , then : 
4 : 1 Wriich ones? 
Probe ; 4: 11 Vocationa l 

4: 12 Cultural 
4: 13 Education a l 
4: 14 Welfare 
4:15 Recreational 
4 ;16 Other 

4 ; 2 Reas ons for Use 

- if ' No' , then : 
4 : 3 Reasons f or Non·-Use 

5. Do you belong to any clubs, groups er o rganizations? 

-- if 'Yes' , then·: 
5 ; 1 Whi ch one s ? 
Probe: 5 : 11 Vocationa l 



5 '. 12 Cultural 
.5 : 13 E".ucation2l 
5 · 14 ;Je lfare 
5 '. 15 Recreational 
5 : 16 Othe r 
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- if 1 No 1
• t hen p r oceeJ t o que s t icn 7. 

6 , no y cu t hink any c f the.s ,.> g r our:s _, a ::.-"! wh c l t~ , wcu l ct be l ike ly t o 
use the s e rvices uf the coll r,c ? 

- if ' Yes ' , t hen : 
6 , 1 Which ones? 
Probe : 6 :11 Vocational 

6 ; 12 Cultural 
6 ; 13 Educaii onal 
6 : 14 Velfar 2 
6 : 15 R~creati0nn l 
h _: 16 Other 

6 : 2 Reasons for Us e 

- if 'No', the n ·: 
6 ; 3 Reasons f or Mon- Us e 

7. We ll , I have g:iv~n y ou so~e inf0 rmation al.out t!:iis new c ollere -
~ m1 could you nb tain r,1o r r.: informat i rn about it ? 

7: 1 Frien ds 

7 : 2 family 

7: 3 Work Cclle a gues 

7 ; !• Medi a -- T. V. , Racli c', newsr,aryer , ~ra f!a ziri e 

8. Do ycu think t ltet you pers on al l y, now that you h ave sor.1e informatin 
about t :, is c c, llegt: , ~,:cul c. make us e of its services? 

- if 1 Yes 1
, then : 

8 ; 1 What fo r? 
Probe : 8 : 11 Vncational 

8 : 12 Cultura l 
8 : 13 Lciuca tio:ic:.l 
8 : 14 Welfare 
8:15 Recreation a l 
8 : 16 Othe r 

s: 2 Reas ons f er Us e 

- if 1 ~fo ', then : 
8 : 3 : '.easons f o r Non-Use 

8 ~4 What abo·1t iu the f uture , if the situation changes ? 

9. Do you s ee the C0I!lmunity Colle i;;-e beco!ning a na rt of your life in 
any way? 

9 : 1 How? 

9 : 2 Underwh~t circumstances? 

10. Generally , is t he r e anything in particutar that you woul n like to 
do with your life which y ou cannot do n ow? 

- if 'Yes ', then : 
10 ; 1 What? 
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10 ; 2 Do you t h ink with a bit rf i mA ~ina tio~ the co l .l c ~e c ould he 
any help i n t hes e ar~as ? 

11. I s the re any thinr wilic:·, w,~ h ave n0t a lren-iy cliscussec , which you 
would lik e t c rnentirn? 

Educatirnal Back Fr ound 
Th2.ni·_ You 

Discussion o f th~ I nte rview Gui~e s 

The qu~s tions were ord2red in the Int e rview Gui ::es s o t h.:it they 

would r;,ake r.iost sens e t ~~ t he i n t e rvi t::wces. I1<2u t r;;l quGsti0ns came first , 

while t hos e o f a mo r e S'-'-OSit ive cha r .'lc.t e r fol lowe d . I n t his way, 

r a-rpo r t and trust '•70L•l c1 r eadily be bui l t un durinp, the In t e rview . 

Howev E: r , in the a ctu;:il Int12rview s ituation , the onl y ? r c-<lc t e r minec~ 

o r de rinF,:: was the first questicn. Th e r ~~fter, how the In t,2 rvi,~w 

pr oceedec1 d2pen cte(: un c n h ow the interv h :wee n ,s pon0ed t o this question , 

us ing the a,p r opriat e Int erview Gui de . ln b ot h ty pes nf i n t e rview 

situations p.ene r a lly , the a u.:: st. i on nr cer de T'l c nded 0n th e: int erviewees; 

r es ponses r a the r than on wh ~t was the ne x t que sti0n in t h e In t e rview 

Guice. The onus was on the i n t e rv:i.ewe r t o rn.:: b =: •.1s ,~ c f a ss0c i a tion of 

i deas intitia t ef by the iat ervi~1ee in o r de r t o ~Ak~ a cue ~ transiti cn. 

The Inte rview Guides n r :wic1 E'.rl t he t opic -3.reas t o be c o'1-2. r e c1. within the 

inte rview situa tion. The or .-jer in which t hese were c onsidc.-- r ecl wa s 

rJe termined hy wha t the int e rviewees s e.i c'. . 

Supp l ement a r y p r obes werr:. us e (~ in the Inte rvie1, Guide s t c f acilita t e 

fur the r r 2sponse and to r r 0vi ~2 Rr ca t er de t ai l . The r r cbcs we r e used t ·• 

(1) e nha nce , e r at lea st I!1aintain , the inte r ;'ers onal r P. lationshi i1 

bet~een inte rviewee and interviewer . 

(2) enable the interviewer t o mo t ivatl:' addi tional c r.mm1.mica tion on the 

required topic . 

(3) accomplish both t hes e Duroos2s without introducinp b ias or modifying 

the meaning of the ;_)rimary qm:.,stions . 

Kahn and Cannell (195 7) stress the i mportanc2 o f such factors being 

taken into account in a ny interview situation . 

Generally , the questions includ~d in the Interview Gui0es wer e s e en 

as ne cessary c cmpone nts , given the Inte rview Desi1>n di s cussed earlier 

in thi3 chap t e r. However , the need to purs-ie any .interviewees' 

comments or r ~marks di v er:g.in_gf: r cin the guides was g iven im_gortance. 

Such an acc omodation illustrates one of the merits of th~ s emi- structured 



Interview, its flexib l e ada:i t a tion t o 2m0 r ;c inf new .-ia.t a . 

The i nt f~ rviewees' f'2.rsrect.ives we r e taktri ns c ~n t r ::i l . an d t hus 

2nything that t hey ste t c<: was r er,a r de ,! a s hevinf r e h'vancc in th e: 

c~x r- l oraticm ;.J f th e.ir -::10fir.itions c f the Community C-.: llc 1-,~ . The '"'Urpos e 

of the Inte rview Gui des w,qs n ,, t t c a ch i ev ,, a tid, tly structurer! s e t 

of questions , bu t t: r) ri r c-v ~_._:c the, intervi e~J C' r with .'.1 list c f t opics , in 

the f o r m o f questi ons .<tnc:1 cue s t o be sure t 0 c ove r during the interview. 



Chapter Four 

THE RESULTS 

The purpose of the preser. t chapt ."" r is to report the results. It 

begins with a general description of the Interview Group in terms of 

the variables used for determining it , and briefly r econsiders the 

interview content. From here, an inspection of the nature of the 

definitions discovered during the. research process is pursued from 

various perspectives. 

The Interview Group and the Interview Content 

A General Description of the Interview Group 

Two weeks were spent in the Hawke's Bay region contacting the 

Interview Group and carrying out the interviews. While a considerable 

number of dwellings were visited (over 300) , a total of 79 interviews 

were completed. Those who refused to be interviewed gave various reasons 

for this, ranging from 'bein~ too busy' to 'beinp uninterested'. Such 

people were scattered throur,hout the region, residing both close to and 

some considerable distance from the college . 

Of the 79 people finally interviewed, 49 completed interviews using 

Intervie,1 Guide 1 and 30 people were inte rviewed using Interview Guide 

2. Once 30 interviews were completed with the latter. Interview Guide, 

interviews using this guide were discontinued because of time and 

financial con-, traints . 

The distribution of the 79 int erviewees in terms of the four variables 

dimensionalized in Chapte r 3 , were as follows : 

Sex. Forty people inte r,iewed we re females , thirty-nine were males. 

Age Range. Of the total number of interviewees, thirty were between 

the ages of fifteen and thirty-five, thirty-one were between thirty-five 

and fifty-five years , and eighteen were over the age of fifty-five. 

The older Hawke' s Bay d .tizens were harder to contact. 

Ethnic Origin. A total of ten interviews were completed with Maori 

people, while the r emaining sixty-nine were with those of European 

origin. 

Distance from the College. Twenty-nine interviews were carried out 

with people living less than five miles from the Connnunity College, 

twenty-seven with people living five to ten miles from the college, and 

twenty-three with pcepl e r esiding more than ten miles from the college. 

An attempt was made to include both rural and urban dwellers in each of 



these three cat2gories. 

Initially , approaches w,~re made to the peoµ les ' homes where the 

interviews were carried out. In a ;1.umber of cases hov ever , particularly 

with male interviewees, it was necessary to make contacts in work 

situations due tc, absence frorr their residences during the day (when 

the interviews w2re completed). 

Three other sets of descriptive infor mation about the Interview 

Group were obtained durinr data acquisition. They we r e as follows : 

Educati ona l Bac1 ·.fround , Of those interviewed, 21% had completed 

primary school only , 44% had com~leted up to three years of secondary 

school without achieving any academic qualifica• i ons, 26% had gained 

s 0me academic qualifications whil at secondary school (eg. School 

Ce rtificate or University En trnnce) , and 9% had attained a University 

de gree . 

Occupational Groupings. A simple five-category classification system 

was used here. 9% of the L,t e rviewees were empl oyed in Trade and 

Manual type occapa tions, 25% in Clerical type occupations, 13% in 

Semi-Professional t ype occupations, and 10% in Professional type 

occupations. The remair.in f! 43% were not employed , be_in8 e ithe r 

housewives or r e tired. 

Group Membership. Th e groups, clubs ~ or organizations interviewees 

stated they beloneed to , were classified into three categories 9 and the 

distribution ,,.-,a,: as follows : 16i'd we,:-2 r:iembers of educP.d .onal or welfare 

groups, 19% were members of cultural groups, ancl 35% were members of 

recreational groups. 30% o f the interviewees di d not belong to groups 

of any sort. 

This descriptive dat a indicates the extent t o which a broad range 

of Hawke's Bay citize:ns were included in the Interview Group , and provides 

a general ba ckgr ound of information about t hose peorlc contacted and 

interviewed during the data collection. They will be r e-introduced in 

the later discussion in cor: ~ction with the information gained from 

the interviews. 

The Interview Content 

As already stated 1 the ordering of the questions ipcluded in the 

Interview Guides was determined on the basis of the interviewees' frames 

of reference. However, in the following inspection of the results.1 the_y 

are grouped according to the r esearcher's purposes. The questions 

themselves were used as cues to gai n understanding of various f eatures 
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of the actors' perceptions. They will be studied in terms of the more 

general t0pic areas with which the researcher was int0r c sted, coincirlin.; 

with the coP,Ditive , affective , and c11aluative definiti cna l. coroponents. 

Hence, th e central. fo cus is n,: t so tl'uch on t he response t o each 

incividual question , but with the gener a l kinds of r espons es given to 

the topic areas includ ecl in the inte rvi ews, all of which were viewed as 

aspects of the interviewees 1 definiticns 0f th e Co1'lmunity Cc lle~e. 

Definiti ons of thG Con.munity College 

The remainder of this chapte r is dividE:n into three parts. Firstly, 

there is a brief , ~eneral discussion of the nature o f the responses 

given by the interviewees t 0 t he cues included in t he interviews. 

Secondly , there is a specific , more detailec stu<ly of these r esponses 

in terms of the interviewees 1 definitions of the colle8e , While the 

former part involves mainly a classific · tion of th e actors' responses 

by the researcher , th e latte r part focuses on the actors' perspectives 

within that framework. Thirdly , a tt ention is viv~n t o the 

inter-re lationships th a t were discovered from the da t a, with r egards t o 

b oth th e definitional components, and t he c1escrintive variables 

dimensiona liz e<l above. 

An Overview 

Predictably , diverse kin<ls cf understandinf s of the CoUL~unity College 

could be discovered from the cl.a t a, each with t heir own i di osyncracies. 

One could however, classify thes e into five fenc ral proupings, ranging 

from a total unawar eness of the Community Colle~e , through t o an 

awareness compatible with the collep.e' s expressed i de" l ogy . Admittedly, 

the boundaries between such p, r o1.1p in5<s could not b e specified in an exact 

manner, but overall , the inte rviewees ' cognition of the Ccw.munity 

College was of five kinds. 

Firstly , there were t hos e oeopl~ (30) who expressed unawareness of 

what the colle p:e was , havinSJ e ith er I neve r heard of it ' or were 'i1morant 

as to what it was ' . These people complete<! interviews us1ng Interview 

Guide 2. 

Secondly , there was the rers on (1) who perceivGd the college as a 

new ' University' for New Zealand, structured in a similar manner to 

those already established. 

Thirdly , there was a group of peo•Jle (11) who unde rstood the college 

to be a 'Technical Institute' . Some statec that it was a new Technical 
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Institute :for t r-2 Rc:,1ke' s B2y; while others called it a 'Trade s Tr a ining 

Centre' . Genera ] l y, thes~ intervie,-~ees e::tpha.sized t he i c1ea tha t the 

college was providin" services in th~ areq of Technical Educ a tion, 

e spe cially facilities foz che trades sector of Go cei ty . 

Fcur t hly 9 the r0 ~2re those peoole ( 20 ) seein~ the college a s a 

'Vocational r:: r ainir, e. Centre 1 • Th0s2 i nterviewees di(1 not r esard the 

college as a Technicu: Inst~tute in the tradi tional sense in s o far as 

they s aw it pro-.:idi.ng jcb·- t 1dinj_nt: service.s foJ'.' any s ort of occup···tion , 

They also t:-'.our;ht tr;p;:: '.:hf' c;:illeg,2 rnight ~roviC::2 subsidiary activities 

conne cted with lwt,b::.e:, &nd in t eres ts. Hm.evt,r , t hey a ll s tre ssed that 

its p rir::ary fL·.~1c:tio".l ur:s as p_ jo;:i--train:i.nz c f:!n~rc. . 

Fif t hly, ther~ wer~ scm2 people (17) who perceived th e college in a 

manner simila'i'.' to the co l lege 1 s exi:irc:,s sed ideology. They eraph asized 

tha t the ccllege ,_,;as -rrimarily im.-olvcd with Corn.munity EJ.ucation, and 

with exte~Jing e~ucation into all spheres of life . S000 neop l e stated 

here tha t th ~ collere w~s a t otally o~c~-ended institution as t o the 

kinds of service~ i ~ would offer . 

Th i s tnen , wa::; the f'(0 ,12.r2l range r,f 0 2i:ccr,t:;.ons of che Community 

Ccll2p.;~ cxr-.:c.,.3C:c b:- t.i c Intenrie~-r G,:-0u:_J (hcncefc. r th abbreviated t c 

1 Unaware', ''J.1iv2rsity' : 9 'Te:chnical Institute''~ 'Voca tiona l Trainin2, 

Centre ' , FtnJ. 9 Co!~n:.m~ ity Collep:e'). T11e rrore <l~:to.iler! " ST1ecific 

perception,.; th., i:,c~r-.;iG~·,ecs exp r esser! ir. relation t o these cognitions 

will be elaboret e~ in letcr dis cussi<~ . Here, a~ pAr t cf this ?en eral 

overview , :::;e l:~.nds of -.:-cs;:,0nses cfiereo by t: ·te :::.u-;:erviewees in the 

a:'.""fective .::n,d evalue.tivc c1.i;ncnsio:i.s wi l l be exnr,,i11 2c1 , The pur ?os e o f 

this section is :.:o cle::..:i.·.:.t~ i;.,:iat the range of t hese responses were. 

It is not to L1dic.:1L(:; \•1:1P,t t yr e.s of n,s;,onJes were cr.1:-hasize.cl in the 

intervi ews. 

I n the affe.:tive do,:,ai,·,, tL ... , majo r fo c u::; w.:i.s en t'!.·e interviewees' 

own atti tude:; ·::rn,2.rds t h e ccller-:e, and their i nterpretation of other 

peoples' atti"i:udes '.:owar ds it. The topic areas relevant here were seen 

to cons i st of , tl1e content of the at t i tude and the reasons given for 

tha t c o .. 1tent. 1',:e conseque:i.t inspection wo.s divided a ccording t o these 

two s e t s of factors. ·~:on:! specifically , in order t hat sor:i.e exploration 

of the iater·· re]adonships possibly exi s'.:ing, c oul <l occur, each set of 

r esponses w;;.:: il;spected and clasBified according t o the same classification 

system. The reseltm1t ca te_!;tor i es constructed, requTrl.:! s om2 explanation . 
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Attitudinal Content. .An examination of the r es pons e s n~vealed a 

continuum of a ttituces Gxistin ;?: wh ich c ould be di mensionalizec1 in thE: 

f ollowin g way : 

1. 'Enthusiasm': SoTie peopl e pave su cit expressions as 'the collefe is 

the best thinr t hat has ha1•penec1 t o the Hawke ; s Bay' , 1 it is a s;,.r ea t 

asset t o the col!ITT'unity', or 1 it is a verv worthwhile fa cility'~ in 

res pons e t o t he cues r iven. 

2. 'Potentia l Interest' : Th ese inte rviewe.es expressinf D positive attitude 

ab out the c,-:i llegc , but q1J.'.llifylng it in s ome way such as 1 I 1 m very 

interested in its ~o t 2ntia l ' . 

3. ' Minor Consice ration ' : Unawareness o r little knowledge of the college 

w·s sta t ed by so~e . 

4. 'Uncertainty' : Those inte rviewees statinP, that they could not respond 

to the cue given 9 and. included such statewents as ' I wculdn 1 t know'. 

5. 'Reservation' : Thos e inte rviewees expressing some di f fidence or 

suspicion about the collere . 

6. 'Not Applicab l e': For s 0 1'le , the cues ab out attitues were ina'flpror, ria te. 

For example , s ome inte rviewees di i1 not work or wer e self-empl oyed, and 

s o t he cues ab out wnrk were irrelevant. Similarily , the questions ab out 

gr oups were not app licab l e for thos e not belon f in r- t o any, while the 

questions ab out the Fami ly we r e irre l evant f or those wh os e families 

hed left the a r ea or we r e ~eceased . 

Reasons for th e Attitude. The r eesons P,i ven by t he inte rviewees f or 

any particular .e tti tudinal cont 2nt varied , and cnulcl be classified int0 

the followin g catchories that range from positive t o negative positions. 

1. 'New Op~ortunities ' : All those reasons give n by the interviewees which 

were of a general, i mpers onal , positive orient2.tion, inv0lving such 

r esponses r'ts ' because the c0llege wil l pr ovide new opportunitic,s for 

Hawke ' s Bay ' • 

2. 'Job Training' : Some interviewees p,ave r easons of an impersonal, 

specific, positive nature r e lated t o occupational training . 

3. 'Keen to Learn' : Some gave reasons of a pers onal, ~eneral and 

positive orientation , including such responses as 'because learning is 

a gqod thing ' • 

4. ' Interested' ; Those reasons given o f a personal , 8ene ral and positive 

nature , referring to an ac tivity. Such remarks as 'because they're 

interested in tnat sort of tning~ were stated here. 
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S . 1 Pr ovi de a St in,ulus 1 
: Thos e! ,-,,,h os 2 r eason s we r e pers on a l , s p ecific 

and positiv e , lrnt r,;c.r e rath e r ,J i ffe r e n t t o t hos e inclu '.-1.ed in category 4. 

Ee r e , th.2 f o ,:un u 11s o n t h e person, whe r e a s in t h2 a b0v,-: ca t erory it was 

on the a ctivi::y . Such c m:nnents a s 1 b c c aus e it will rrcvide us with 

orr,e th ing t ri do ' we r e r;,a c.1:,, h c r G. 

G. ' Inc.dequ a t "' P:.ib l :!. c.ity ' : Th c-e 0 giving ne p·e_ tive t y rKl r e s rons es 

r e f e rrin g s peciflcnlly t c a l eek of pub lic ity on t h e pa rt o f the college . 

7. 'Ina<le qu~te ln t e res t 7
; Thos e wh0E e r e a s ons wer e n~a in n, ~ative , 

referring to the p ot ent i al cl i ent not b ein f inte r ested in t he college 's 

a c tivities . 

3 . 'Neve:- Disc1..:ssed 1 
'. Th ,--- s e rea s ons st.:1 t. erl. r t"; fe rrin:. ' t 0 2v pr h:,ui ng 

tal ked ab out t h e c o llc;gc·. 

It c an be s ~en L~nt chc a ttitudes gi ven Ye r e varied and involved 

di f f e r e r. t p ,':! r cn.:~.::t i ves . SoIPc i n terviewe es r c s vonrle d t o t he nttitudina l 

c ue s wi th i n a ;) 0 ·~211 ::Lll clien t ' s fr e.r;c: of n ,fe r ence f o r e~rnmp l c , while 

ot he r s ;:e s por,ded u..s:.'_ :1 ,· t h~ cnl l el' ,--' itsel f 2.s t h , , r -2f cre nce point f or 

.·he i r r e.rr:flrks . 1-h,:· a :,10:1cts t t h e lnte r-·•iew Gr oup µ,av e wh :=>.t k ind o f 

r CST'0ns 2 in t hi s <l: ",! '.:1 ~.i J_l b e:: s '.:udi2cl :~::1 1-'l t e r dis cus sion. I n this 

-.: e ctio:"1 C'f .: },..:> ;-, r o~J' n'.: c:h a T1 t e r, i t r ema ir,s t o h a ve a s i mila r survey o f 

wh a t ~i n~s of r e~pca~cs wer e made i n t h e eva lu~tive doma in. 

in t r,:i_s n::e .:...; c: ', e f o "us ~-7,"7.3 on t he j ud gements macl c by the inte rviewee s 

a1-)o u t the i ;_· ff-in p ,_·s s).b1 \ .1s 2, anc ~hei r ~valua t ion o f othe r nenples' 

possib l -2 u: -~ of' ':ht.' c-o l J "-'r_::.: v :; s e rvic es. 1 he ques tion o:i. participation 

or no:1·-pa rticir: a t. :~c-n wa~, c e ntral. As with t h e ,! ttitmUn2l e l ements ,all 

-relev an t to ;::, :; . .:: i:'."i. eas ';Jere· ins pect ed f o r c lassifice_t o !-v purposes with 

t m .1 s et 2. of f a cto -...::.: b<..:in i~ conside;:-.=,d : th o::; e a.bout th e question of use 

o r non-us e a nd thos l~ ab ou ~ t he: r e asons S?,:!.ven f o r the sta t e ments made 

h e r e . 

Use. The f o l 2. owir1.[: c las sificn '.:io,1 was de rive d from inspecting the 

resul ts : 

1. 'Use of J ob-·,._·e l ,:> l: E:0. T c1 cilities' : Thos e peop l e wh o stated that they 

'..:h emse l ves or s pec i f :i.ect o t hers would use the c ollep,e 's s e rvices 

conr.ected .. ;:i. t h j ob t raini n g . 

~- ' Use of Cul i:ural P,n d Re cre ationa l Facilities' : Those saying that 

i:hey th12:nse]..vc~s o::: spec i fied o t h e r s would use e ither the college's 

cultural f e ci lities , s uch as cours es r e l a ted to hobbies or interests, or 

the college 's physica l p l ant ai.l d e q_ui rment , snch ::.1s the Library. 
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3. 'Uns pecified Us e 1 ~ Thos e who envis aped therrselves 0r specified others 

usin~ the c olle ge I s facilities s but were. unab l e t o state exactly what 

f or. 

4. 'Conditiona l Use', Thos e wh o claimed t hat t hey t herrs e lvE:-~ s er 

specified o t hers Ii:A.Y use s ome o f the college' s ser vices , but tha t any 

such us e would depen d on what the c r llege was offering er . th e 

frequently r-iven r esponse 1 if t he servic2 is g€ nr ed t o their inte r ests'. 

5. 'Unce rtain t y 1
: Th c,sc wh o r es pcnded with ' I don ' t know:or its 

equivalent. 

6 . 'No': A de finitive, ne ga tive r esoons c . 

7 . 'Not Applicabl e': As befor e, t he r e were peopl e f or wh om the cues 

about the us e of the collcpe wer e irre levant ; eg . inte rviewees wh os e 

families di d not r es i c1e in the Hawke I s Bay. 

Reasons. A classi f icatory system was ccnstructed fro~ the comments 

made by the interviewees about their r eas ons for cxpe cteo use or non-use 

of the c olle ge 1 s services. A;:rain , they can b e s een t o ran~e from 

positive t o nefative. 

1. 1 Job Trc>.ininc· 1 
: Those, peop l e wh o st ated tha t the r e as ons f or the ir 

own er specified ot hers 1 us e r:-f t he colle?,e was t o obtain j ob training . 

2 . 'Knowl edge ' : Thos e wh os e r eas ons for use of the collefe was so tha t 

th ey coul <l 1 learn m0 n :' 1:r I p.: 2in r;,ore kncwleclge 1 
• 

3. 'Interests 1
: Thos e wh ose r e as cns for ant ic i ~ated us e wer e bas ed on 

the desire t ~ exnand an area o f int erest , what eve r tha t may have bQen. 

(Res ponses h e r e t ended t n be mor e s pecific than t hose in the ab ove 

cat egories.) 

4 . 'Socialize 1
: Thos e wh os e r easons wer e positive, as wer e th e above 

three , but Wt' r e in the fr amcwC' r k of such comments as I t o become 

involved in soci el activities 1 e r ' t o n r ovide s omething t o do outsic!e 

the home'. 

5. 'Available Facilities 1
: Those who r e f e rred either t o using the 

colleg~ 's physical p l ant and equipment, or participating in activities 

provided by the college simply becaus e they were there . 

6. ' Uncertainty 1
: Those whose r e asons refe rred either to expressions 

such as ' do not know wha t they' re interested in ' or 1 00 not know what 

is available' . 

7 . ' Too Settled' : Those whos e reas ons were negative and included such 

comments as ' content with life ' or 'already have a joh'. 

S, 'Too Busy 1 ~ Those who said they we r e either ' t co busy' or 'have 

too many other things t o do ' to be able to take part in any of the 

college's activities. 

9. 'Too Old '; Those whn said they we r e too old t o participate, 
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10. 'Uninte r ested': Thos e wh os e r eas ons for not participatin? involved 

such corr.men ts as I n0t th2 t ype 1 or 1 the Cn!!'.rnun ity Colle gt> is conside r e r!. 

irre l evant' . 

11. 1 Uo t Anp lic2.b h ,1
: 1\ s with the ,::-, ther l'l r e as , t hi s catepory was 

included t o accomocl r1t0 extraneous circumstancQS r e l evant t o s ome. 

inte rviewees' r easons why t hey answe n ~d ' fir.' t o the gene r n1 cues ~,i ven 

here .. such as illhe1J lth . 

Given that t he clas siiication system d2scriben above w2s 'riistillec: 1 

from th e actua l r 2s ~ons es , it is evident that vari ous r e rspective s and 

r eas ons were ex1_) r esse<l by the actc rs. F0r example ; whilst some 

r es ponded t o thes e cues within an impersonal , peneral framework, others 

were more pe rsonal and s pecific in their r emarks. Fro~ this base, it is 

now possible t o i nspect the actors' r esponses t c the cues given from 

within the c ognitive gr oupings discovered . T~ do s o r2~uires the use 

of selected cat egor i es to define the class of actors. In the first 

instance, such de finiti on is in terms of t he actors ' views of the 

college its e lf. The catebories used b e low , were constructed on the basis 

of wha t the actors s ai d about the college, im1icating their peneral 

inte rp retatio~s of i t. 

The ColleQe Defined as a ' Technical Institute' 

Those peopl e de fining t he collepe as a 'Te chnical Institute ' 

predominantly (90% ) 
1 

s aw its s e rvice2 oper a ting at the college only, 

during the week, bot h day and night , essentially in a we.y similar to 

the conventional Technical Institute . The others (10%) understanding 

the college as a ' Te chnica l Institute ' envisaged some training courses 

requiring visits t o appr op riat e work places for nractical experience 

in addition t o the on-campus activities. 

Given this preconception, a ll the interviewees saw the college 

functioning for the whole r egion, f or memb <': rs of both sexes (apart from 

one interviewee stating that the services were primarily for males), and 

any ethnic group. Use rs of the college were s e en to come from the younger 

age bracket , especially school leavers interested in trade and manual 

type occupations. They thus envisar-e d no entry r e quirerr.ents . P.ather • 

participation was vie·wed as the me ans to achieving such things as a 

1. The data which the percentages given throughout this chapter were 
derived from, ls incl uded in-----nITs EF esis as 1ippena1:x 1. 
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Trades Certificate. Whi lst some wer e un certa in (13~0 as t o who would 

decide wha t ti1es e activities would be , othe rs sta t ed that the college 

officials woul d wo r k in with t he r ubl ic here (18%) , t hPt the members of 

the public would clec i de (9 %) , c-,r t rat t he collE: f.e nl0ne would make th P. 

decisions (SSr) . 

Accordins t 0 thes e inte rviewees , they hacl 1rnined their i nformation 

about the college ma inly f r om th e newspape r (64%) , and throuf h 

discussion generally ( l8% ) s or fro~ the ir friends (18%). 

These actors inte r preted t he attituclf:! S of othe r rieon l e towa rds the 

collegE: in var i<:-us ways. Fo r ex.s.rnple, s o:re (55%) felt the general public 

to be enthusiastic about the colle?e 's es t ab lishment becaus e o f the new 

opportunities which would become availab l e . However , othe rs (18%) 

believed th ,:! general pub lic t o be s omewhat r eserved about the whole 

thing becaus e, a ccording t c them , there had net been enough publicity 

abc.ut the col l e (:·,~. 

Nonetheless ~ a nu~be r of these inte rviewees were unce rtain about th e 

a ttitudes t owards the colle ge of t heir friends (45%), work colleagues 

(36%), and membership pr cups (55%). They !)ointed cut tha t the college 

h ad neve r been discussed aIT.ongst t hem, 0r th a t they th ou~h t t hese 

peop le were not very much inte rested in the Community C0llege at all. 

The inte rviewees ' inte r pr e t at i ons of their f amilies ' a ttitudes were 

more positiv~. The r.-iajority (55%) perce ived their families t o be 

enthusiastic about the collepe because of the new o~rortunities it 

c ould offer, p~crticula rly in the _job tra ining are:-,. 1~h e ther employers 

(where apprr pria t e ) wo uld h f! interes ted if the intervi ewees thems e lves 

.::-articipated brought a var:!.ed r esponse. Some (40%) felt their employer 

would be if such participation was r e l evant to their j obs. The e thers 

(60%) wer e unsure about this b e.caus e such matters had never been 

discussed. 

Similar trends surfa ced in the evaluativ0 domain, thoueh they were 

more r,egative. Whilst s ome interviewees (33%) envisaged their frien ds 

using the college, mainly f or job-related activities , others did not~ 

mainly because they a l n"ady had jobs, or generally, had 'se ttled 

down 1
• The primary reasons f or stating uncertainty over whether members 

of their families or work collea gues would participRt e., were either 

that they were unaware as to what was being offered, or that they were 

t oo o l d . 'fheit evaluation " f their membership groups' involvement 

was more definitely neg2tive~ either because they were uninterested in 
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the collef~ activities (36%) or b~cause thes e gr 0ups were not aware of 

what was available (55%) . 

Many of the intervi~wees Jefininv t he cc,ller,e as a 1 Technical 

Institute' did not i mcs i ne thems e lves using the college (55%) , nainly 

becaus e they r egard~c themse lves as . t oo ol c . They cert a inly J id not see 

the college be c oming a ,ar t of th e ir lives in eny wey (73%) p rincipe lly 

because they were too busy, t oe old o r t oe setlled . Few inte rviewees 

(27%) felt th ey hac any l 0arnine nte<ls which could have been catered 

for by the college . The r e~aince r (73%) die not perceive any such neeo s 

whatsoever. 

This th en , gives a sunrrna rized ~icture of what these actors <lefining 

the college as a 'Technical Institute ' had to s .-,y about the t o?ics 

included in the interviews. Generally , it seems as if they t ook the 

college s omewhat f or 8ntnt ed , as anothe r training institution t o be used 

if or when n:•quired. They .'.'.f!r:•ea r t o consider it r a the r irrelevant for 

the older person or for thos e 9eople alreacty pursuin~ s ome sort of career. 

The College D~fine d as a 'Vocationa l Training Centre' 

The peop l e defini n~ the c2llege as a ' Vocational Training Centre ' 

were somewhat ambivalent in their interpretati ons of roany asr2cts of 

1:he college . For exampl0, whilst some (35%) thnur;ht the s e rvicE:s wculd 

be provided ~t the colle ge only , s ome (40%) imar inec them to be available 

also at other specified centres 1, whi :.~ others (25%) tli ,--, ught t hey would 

be anywhere throughout the r (~g ion as require d. Most envisaged thes e 

s ervices operatinp durin~ the week , both daytime and evening (75%). The 

remainder howeve r, wer e e ither uncertain about this question or thought 

that timing would depend on the convenience for both thE college staff 

and the members of t he public involved. 

While most of the interviewees visualized providin:. their own 

transpcrt t o ge t t o the college activities s one oerson defining the 

college as a 1 Vocatiene.l Tr aininf Centre' and two defining it as a 

'Conununity College' stated that trans port should be supplie0. All three 

responding in this way hac no trans port of their owm, and although 

living within city boundaries, they pointed out some of the difficulties 

involved in using public transpor t. 

All of th e interviewees except thr,~e wh o were unsure about the 

question o~ cost, anticipated paying some f ee in order to participate. 

These interviewees were also ambivalent about who the college' s 

services were for. There was complete agr eement that t h£ college would 
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cater for both s exes any et~nic group, and any occupational grouping . 

Age however , was a discreriant variable . For s ome (65%), the services 

were seen as being for all a re gro~ s because ~ apparently , job training 

or re-training may b€ n2cessary at different stages throur,hout life. 

For the others though , (35;.'.) , the services primarily were for young 

people. A sim:Uar discrepancy was discovered when educational 

background was cons i dered. Wh ilst most (90%) did not perceive any 

educational qualifications b~ing required for entry into col_lege 

activities . the oth~rs (10¼) did, pointing out that job-related courses 

often assur;:e some previous educational achievement. 

It is pertinent to no t e here , that only three interviewees defining 

the college in this way, made definite remarks about the college 's 

s ervices be ing for 9 ordinary people'. One of thes e comra n t e d on th e 

need for the college to vle t the public know that t he ordinary person 

can go. They have to dispe l t h e conviction that i t is an academic place'. 

Whether or no= the collepe was regarded in t he same way as other 

educational institutions was a ma tt,; r of some disagreement. Many (60%) 

viewed t he college as bein µ_ 'diffen~nt to some ex t ent 1 from those 

already es t ablished in ·1·Tew Z..:- aland. Othe rs either saw it as similar (20%) • 

or could :i.ot answer this cu,~, ( 20%). According to s ome ( 50% ) , the college' s 

services would be de cided on by both the public and the college . Others 

(30%) said that such decisions would be made by t he college alone. The 

r es t either thought that t he public would make t he de cic;ions (10%) • or 

were uncerta i n (10%) as to what would occur here . 

As with all the other interviewees, t he newspa per Pas the major 

source of informat~on about the college (55%), although obtaining 

information dire c t fro~ the college was mentioned by some (30%) , as 

was friends (15%) , 

This group sho-,,ed c. t Gndency to express attitudes ;: awards the college 

much the same as thos e dl, fining it as a 'Technical Institute'. There 

were some pertin~nt differences howeve r. The r easons gi ven for 

enthusiasm tended to cc of 2. more general nature,. couched in terms 

such as 'it will give new opportunities to the area'. Job training 

was seen as an important r eason for having e favourable attitude 

towards the college , particularly when the question about employer 

interest was rais ed and when the interviewees' personal attitudes were 

examined. Wben nocertointy was exoressed in this area , it W<l,S mainly 

because the college had never been talked about. 
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Again , when the question of us e wc1s brough t up , the responses 

became more negative. Wh ilst some envisaged the ir fri ends using the 

college 's s e rvices , e ither fo r cultural (25 1~ ) or .iob-rclated (20%) 

activities , others we r e eith ~r unce rtain about s uch participation (10%) , 

o, did not anticipate any involverncnt (35% ) , sayinr that they were too 

old , ousy , s c ttle cl or simp ly unin t e r es t ed in th e colle?,e . They were 

more positive about their faIT-ili es ·• exp e cted us e of t he college . 

With r egards to their own us ,'" of the coll('r;e, thes e who an t j cipa t ed 

involvement were pri~arily inte r ested in job-re l a t ed activitie s ( 30%). 

Some inte rvi ewees (15%) sa i d t hey would b£come involved so as to 'mee t 

people' or 'get out of the h ouse'. Those who believed they would not 

t ake part saw thems elves as too old, too bus y or not inte r ested. 

When the cue about the college be coming a part of the ir live s was 

presented , t he r<?.s ponses bPcame more negative ( 60%) , with the usual 

r easons such as too old f eaturing. Similar trends were f ound when 

the interviewees cons idered th '-'i r l e arning neec!s. Soi:n ( 50% ) fE-lt that 

they had none. Oth ers did see ' inadequacies ' in t he :.ir eas of Practical 

Skills (201~ ) , Hobbies (15X ) and Gene r a l Educa t ion (15~0, which the 

Community College could possibly he lp o•,crcome . 

Gene r a lly . t hese i nte r vi ewees t ended to concep tua l iz e the college 

within a broader perspective t han those defining i t as e. 'Technical 

Institute' . Fo r exampl e , they perce ived th e colle r:c· ca tering for a 

wider r ange of pur poses . Howeve r , it still was s een es sentia lly as 

a ' tra ining 1 insti.tution ra th P. r t han as an 'educationnl ' one. Similar 

trends surface d in t he a ff ective and evaluative domains as thos e found 

with the interviewees already stuidec . 

The Colle ge Def ined as a 'Cemmunity College' 

The interviewees who defined the college as a 1 Community College' 

saw it as different from any already cxistin i? e ducation-'.:l l institution. 

While some anticipate d its s12rvices being available a t the college and 

other specified centres (30% ) , most (70%) bel::. ev ,~d the services would 

operate anywhere throughout the region. Such services, according to 

some (55%) , would not only be offere d during the week but also at the 

weekends. Th(;~.y we re viewed as being for all areas of Hawke' s Bay, people 

of any age? sex> ethnic origin , or occupational grouping . h lso , the 

interviewees imagined no prior educational qualifications would be 

needed for particiEation. Who they_thought would mak2 the decisions 

about the college brough t a varied response. Most (76%) felt that the 
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college in con j unction with t he public , would r each any de cision , othe rs 

(18%) i magined t hat t he puhli c would , while t h e r em,3.inde r (6%) did not 

know what woul d happ t:!n he r 2 . 

Again , the predominan t means by wh i ch knowledge ::ib out t he colle ge 

h ad been gained was t !1r ough th e rn..cdin (7 6%) . The other s ( 24%) ha cl 

found out about t h e col :Pge f rom their fr i ends , t he coll P.gc itse lf , or 

through gene r a l discus sion . 

Whilst t hes e inte rvi ewees ~-:ive simil2r a ttitudes towards thf:. college 

as t hos e people rlefini ng the college in othe r ways , s oI11c f eature.s 

r equire mention. The r e was a more. de finit 12 t endency f or these 

inte rviewees to s ay t ha t the ir famili es we r e enthusiastic about the 

college (54%) , not only be caus e of the new oppor tuni ties the college 

would offe r gene rally , but also be caus e they personnl ly we r e keen t o 

learn. A simila r trend was found in their interpre t a tions of the ir 

T!lemb ership groups 1 a ttitudes , as with their own a ttitudes towards the 

college . 

When it came to cons i de ring usin g the colle ge, the findings w2r e 

paralle l with thos e evident amoP.gst th~ othe r inte rviewees ' r e s ponses. 

On the pos i tive side h owEvcr , the co l l e:e was viewed as b 1::: ing use d for 

a wirle r s pectrum of act ivitie s , particula rly by the i r families and 

thet:Jselve s. Activitie s such as cultural and r e crea tiona l pursui ts we r e 

ment :i. oned he r e more often than job-associate d ones . On the negative 

side , it was aga in a prot l em o f be in6 too old , or simply uninte r ested 

in what the colle~e had to offe r. 

As with t he othe r inte rviewee s , when the cue wns pr es ente ·· about t he 

colle ge becoming a part of their live s , the orienta tion was more 

negative . Some of th e interviewees (18%) commented that it would 

become a part o f the ir lives, others (41%) r £:i d t hat any involvement 

would depend on what W/JS offc, red , and thP r est (417, ) s t a ted that it 

would not. 

Generally, these pe o?l-= by definition, conce ive d of the college in 

a way congruent with that put forward by the colle ge 's propounders. 

The inspection of the r esults has indicated however , that even when 

the Hawke' s Bay citizen is imbued with the Community College's 

express ed ideology , and has a positive attitude towards it , the 

question as to wheth e r he or she is going to make use of the institution 

is a deba table one. 
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The Collei,e Defined as a ' University' 

There was only one person de finin p- the college as a ' University', 

include d in the Inte rview Group . Thiu i n terviewee'a int ~rpretation of 

the colle~e wa s , according to hPr , a r esult of involvement in past 

educational developments in the Hauk e 1 s B.-:i_y r egion. As such , this 

definition could be s een as rethe r insignificant in t e rms of t he study 

as~ whole. Hence , no elabora tion will be given to t he n~ture of her 

responses to the interview topics. Howeve r, it does des e rve mention in 

so far as there may be other citizens who , because of historical events, 

and not perceiving anything to the contrary , interpret the college in 

this way . 

The Community Colleg~ Undefined 

These findings come from the thirty interviewees , who at the 

beginning of the inte rview had no (or little ) knowledge of the 

Community College. They followed aft e r a smnmary statement about the 

college's activities had been provided by the interviewer. 

In response to th~ cue about how they might obtain more information 

on the Community Colle f.e:, some (45%) s p2cified the news pape r, others 

( 45%) state d the college its e lf , and th e rema inde r (10: ) were uncert a in 

about this. 

When the c,.uestions e.bout using t h e college were n , ised , thes P. 

interviewees tended to make the jud2- ement that their friends would 

not participa te in any of the college's activitie s (64%), e ither because 

they were too old, too busy , had s e ttled down , or w0r e not inte r ested. 

Similar responses we r e giver- to the cues about use by work colleagues 

and membershir grouµ s . Judr.cments about their faITJilies 1 use of the 

college were slightly more positive. He re they sta t ed that members of 

their families would us e the college either to gain job-related skills, 

or simply to further their knowledge. generally. But; when their own 

anticipated use was discussed , the emphasis was a f ain in the negative 

direction (60%), stressing particularly that they were too busy to 

become involved. The cue about the college becoming a nart of their 

lives resulted in responses reinforcing this situation, with most 

(67%) replying in the negative. As with all the other interviewees, many 

(53%) perceive d that they had no learning needs at ~11 . 

So, even when an initial stimulus was presented about the Community 

College • tile responses to t e questions aoout us1n;~ it t ended to be 

either negative or neutral. 
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Inte r -Rel 2tionshins 

Moving fro~ th e above approach t o studying the r esults ~ attention 

is now directed tow:::rds inspec ting t",,e r esults from a 2 "l the r ' i ffe r cnt 

pe rspective. He r e , the interest is with the inte r - relatjonships which 

we r e discovered f rom the da t n. Firstly, there is A~ examinatioP. of the 

emer gent r e latiom:hir1s b0t,.7een the d.:-:scri ptive v::i.riab l es (ment ioned 

earlie r in the chq,t er) :i.c:.d the various definitions of t he college . 

Se condly , t he linka.ges between t he interviewees' unders tandinc,s, attitudes 

and evalua tions ':'. re inspe c tc:: cl. 

The Descriptive Vari ables 

/,ge. Generally~ it was discovered tha t , th e olde:r t he actor , t he 

gr eat e r th~ likelihood of a discrepancy b ~tween hi s or her unde rstanding 

of the Community Collegf! ;:ind the propounders'. While 31% of those 

inte rviewees aged betwCc!en fi.fteen and thirty-five defirn, d the college 

e ither as a 'Vocat~onal Tr~ining C~ntre', a 1 TAchnical Institut e' or ~s 

a 'Univerc i ty', the corresponding proportion for those 2ged between 

thirty-five and fifty-five was 36%, and for thos e over t he age of 

fifty-five it was 40t . 

Ethnic Origin. The s mall number of cases involv12d do no warrant 

any definitive remed:s hen-' . 

Dist ance froro t he Colle9e. There s eems to be evjdcnce of a t en t a tive 

trend in the r2lationshir be t ween th , definitions of t he college given 

and the p l ace of r 0s icenc<:! of the interviewee. Little significant 

difference was s urfaced between thos e actors re2sidjn -- l 2s s than five 

miles from the collefe and t hos e living five to t en mi l os from the 

college in how they definE:d it (with 24% of thos e frmr. the former 

group de fining i t as :1 
1 Community College', and 2s ;t of those from the 

l a tter group ~iving ':l. si• i l 2r definition). However ~ j_f these two 

nisults are together compared with those people livinz, mo r e than t en 

miles from the colle ge: (12% of whom def ined it as a 'Co!Ilffiunity College') , 

it appears t lw.t t hose residing at some distance from the college were 

more likely to be either totally unaware of the college or to have 

de fined it as something other than a 'Cormnunity Colle~e'. 

Educational :Jackground . The only appropriate t ent f\ tive trend found 

here was that those defining the college as a 'CoIP.munity College' 

t ended to have comp l e t ed more formal 2duc;ition than any of the other 

ac tors (55% of thos e vi ewing the college in this way h::-.vin~ cotTJ.pl G: ted 

some tertiary education). 



-· 58 -

So that an exploration of the int e r - r e lationships emergent in the 

affective and evaluative dor:1,2ins could occur , it was n,:cessary to 

simplify the relewmt classificcltion systems. The c a!.:e~ories f eatured 

ab ove were therefor e, grouped into those of a pos itive. neutral and 

negative orient a tion . 

It is of little significance thoug,:1, to consickr the interaction of 

the descrintive variab l es wfth the P- ttitu<le s expressed by the interviewees, 

for only one ?erson ; liviMr, fi v e to ten miles froE1 the college, aged 

about forty , (whilst def:i.n ing the college e.s a ' Community College 1 ) , 

stated 2 negative att i tude towards it. The r es t of th e interviewees , 

no matter what ege , "C-'x, e thnic origin, or are/! of r es idence, vi.:!wed 

the college favourably . 

Some intrig1~ng results w0r e revealed when these descrirtive 

variables were linked wlth the responses given about use of the college. 

For example , it was mon~ the younger ~e rson than th e: older person who 

was positively disposed towci rds participating. (Of those interviewees 

b e tween the a. es of fift een ~nd thirty- f ive , 51% gave a positive 

res ponse , 27~ a neutrnl resrons e , anf 22% a negativ0 r esrons e . The 

comnarable figures for thos e aged betwc:: c n thirty·- fi,, .:: c1.nd f ifty-fiv2 

years were 42%, 23% and 35% r e spectiv~ly , while thos e ove r fifty-five 

years of age either gav2 neutral r espons e s (17%1 or nega tive (83%) 

responses.) 

Also, when considerinp- the actors a.nd where they lived , it was 

found th a t thos e residing further away from the collep.e were less 

inclined to envisage p.<:1rti.d.pating (57% of those living more than ten 

miles from tr,e college giving; a negative r esponse) , t h?.n local people, 

(31% of those living less than five miles from the collc:ge giving a 

negative r esponse). 

The Definitional Components 

The data was examine<l to discove r whether any inter-relationships 

might exist between the interviewees' interpretations of other peonles' 

attitudes and the ir mm a ttitude. 
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Tab l e 5 : 1 

Ot her Peopl es ' Attitudes - IntE~rviewees 1 Atti t udes 

Cat egory Fr i ends Family_ Wor 1, Group Pers on 

a. Con t en t Positive 42 51 18 28 9 8 

Neutral 58 49 82 72 0 

flegati ve 0 0 0 0 2 

Tote,l 100 lOG 100 100 100 

b . Reasons Positive 42 71 54 39 98 

Neutra l 44 29 46 56 0 

1'legativ12. 14 0 0 5 2 

Total 100 100 100 100 100 

From this table it can be s een th a t , while the most of t en st a t ed 

attitude r egar din~ friends , wor k collea r-ues ~ and memberships groups was 

neut r a l , t he i n t e rviewee him3elf generally viewed t he college posit i vel y . 

The groupings which t ended to be gi ven 2 paralle l orient ation to this 

were the Family and Friends. 

A simila r t able was cons tructe:d i n r e l a tio.i t c the inte rviewees' 

inter pr e tations of ot her peopl es 1 like l y us e of th e colle g~ anG t he i r own. 

Table 5 : 2 

Othe r Peopl es ' Us e - l nte rviewes::s ' Us e 

Ca t egory Friends Fami l y Wo r k Gr au!) P~"rs on 

a. Us e Posit iv~ 25 36 19 10 30 

Neutral 23 42 53 57 33 

Negative 52 22 28 33 37 

Total 100 100 100 100 100 

b. Reasons Positive 38 62 38 20 36 

Neutral 16 14 32 41 21 

Negative 46 24 30 39 44 

Total 100 100 100 100 100 

It is evident he r e , thct the gr eatest amount of agr eement between 

interviewees and othe r people, when the question of use was broached, 

was between the Family and the interviewee. 

Overall, this chapt er has pr ovided a description of the information 

that emerged from the inte rview data . As such , it gives a picture of wha t 

was said in the inte rviews and who s ai d it . Discussi on of this infor ma t i on 

will be onP of the purpos es of the next chapter . 



Chapter Five 

DISCUSSION 

Within this final chapter, t wo broad areas are examined. Firstly, 

the results presented in Chapter 4 are discussed. In particular here, 

reference is made to these findings within the framework of the 

definitional components that were explored during the study. Also , 

hypotheses and questions emergent from the inspection are considered. 

Secondly , a final cow~ent is made about the investigation as a whole. 

A Consideration of the Results 

This section of the present chapter involves a consideration of the 

results within the perspective of Symbolic Interactionism. 

General Comments 

The Cognitive Domain. As has been shown, in some cases no information 

was selected by the actors as significant from their environments about 

the Community College and hence, these people \vere unaware of the 

college's existence. In other cases , the information selected as 

significant, has resulted in four rather i" ifferent kinds of understandings 

of the college . The college was certainly not viewed by all the actors 

in the same way as its propounders. Rather, the understanding varied, 

depending on what information the actor chose. and interoreted (in his 

own way) from what was available. 

Whilst those understandini the college to be a 'Community College' , 

a •1 ~chnic~llnstitute' or a 'University ' were fairly definitive about 

the correctness of their conceptions , it seems that those viewing it 

as a ' Vocational Training Centre' were in a state of uncertainty. This 

apuears to be evident ic r esponses given by these actors to the specific 

cues presented about the sorts of services the college was offering 

and who these s arvices were for. 

What has been selected as significant information by the actors 

has influenced the kinds of res 9onses they gave. On the one hand, there 

are those actors who have given salience to information congruent with 

that expressed in the Community College ideology. On the other hand, 

there are those actors who have selected information and interpreted 

it within the confines of other educational institutions. 

The study has shown that a number of factors may be involved here. 

Age is one, with the older citizen being more inclined to view the 
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Community Colleg:e wi thin the framework of another previously 

es tablished educational institution, th an the younger citizen. This 

finding may be a consequ,.::nce of significant past inforI"lation and/or 

interactj_on. The older Hawke' s Bay r es i dent may have had gr eate r a ccess 

to information about , an<l contact wi th , suca organizations as Technicc,l 

Institutes than the younger r esident . To this ext ent 9 until thP 

differences bet.ween such facilities and the Community College a r e 

internalized , an<l seen as i mportant by pot entia l cl j_ents , the college 

may be conce ived in a s i milar manner . 

/ _noth:: r factor r evealec: as influential here was where the actors 

lived in r e lation to the colle ge . Perhaus the trend surfaced he r e is 

indicative of the extent to which ap propria t e information ab out the 

Couununity Collep.e has per meat ed throughout the region and been viewed 

as of some consequence by its citizens. 

The r e lationship between the educational background of the actors 

and the ir conceptions of t he college. discovered f rom the data, r aises 

anothe r point. The expl Rnation of the trend r evealed here could be 

associated with th e idea t ha t it is the 'educa t ed' pe r son in t he 

community who is intereste0 in, and concerned about , any educational 

developments such as the Comnunity College. 

It is a lso n e cessary here~ to look a t what information sources the 

actors mentioned , for this may have ha<l some effe ct on the definitions 

they gave . But, the primary way of finding out about t he college was 

through the media (or edominantly the news paner ). Al l othe r inte raction 

sequences commented on (such as the Community College itself or Friends) 

were far l ess impor tant. The intriguine point then , is how the actors, 

although using primari l y the s ame medium to gain their information, 

arrive at rather differ ent understandings of the colle ge . It seems that, 

as Symbol ic Interactionisrn postulates , what is s e l ected and interpreted 

as significant • even from the s lu11 ,2 source, can vary in some way, resulting 

in various definitions. 

This brings up the question of public relations generally, between 

the Community College and the public. One publicity t e chnique may not 

be 'appropriate' for all members of the catchment group . It is 

pertit!••nt to note here, tha t during the data ac<1uisition period, a 

number of the people contacted remarked not1 that someone (the interviewer) 

had talked to them about the Communi ty College, they would discuss it 
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further with the ir fa~ily and friends. Also, it was evident from the 

study t hat quite a numb e r of the catchment P, roun do not be l ong to any 

associations. Hence, discuss ion abau~ the Community Coller,e at clubs 

or group mee tings may not reach such citiz2ns. C~nerally , it s eems that 

t his s pher e of t he Community Colle ge 's deve lopment is of 1Jarticular 

importance, especially giv,~n the fact t h2.t ther,::- are dis crepant 

inte r pretations of it exi s ting in the r e gion. 

The Affe ctive Domain. On t he affective side , many of the a ctors , 

if they were not merely 'sa t isfying ' the interviewer , were positive ly 

inclined cowards th t:: colle p:e . While both the actual a ttitude s and reasons 

stated vari ed , r an g, ing from an impersonal, fenera l viewpoint through to 

a personal, s pecific viewpoint, t his trend was evident. Also , r e ?,ardless 

of how they perce ived the college , the actors had f~vourable attitudes 

towards it. 

By including the actors' interpr e tations of other ~eoples' a ttitude s 

towards the college , t he s ensitizing concep t o f rSignificant Others' 

could be considered. The Family , fr i ends ~ Work Colleagues, and 

Membershi? Groups were explictly included as r ot ential r efe r ence points 

for th e actors when t hey were defining t he colle~e . However, from t he 

r esults it can b e inte r pr e t ed that the Family and Friends we r e more 

likely to be positive ly significant in r e l a tion to such definitions. 

Either t he other two groupings were not applicable to some of the 

actors , or, it appears tha t ve ry few significant int~raction sequences 

occurred between t he actors interviewe d and t heir work collee.~ue s or 

membership groups. The r e s ponse was often given , tha t the Cow.munity 

College had neve r been talke d about amongst thes e peopl e . The consequence 

was that the majority of a ctors inte r pr e t ed the s e two groups' attitudeR 

towards the college as being neutral. The same trend did not occur to 

the same extent with Family and Friends. Rat her , it can be neen, in 

following Symbolic Interactionism, that t he actors' internretations of 

their Family and Friends' attitudes towards the college were of some 

importance for their own a ttitudes. 

Such a situation perhaps could be accounted for, if it can be argued 

that the actor is more like ly to conside r his frLends and family in 

r elation to euucational pursuits, than his work colleagues or membe rship 

groups (unless they are spe cifically involve d with educational activities). 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 
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The Eva luative Doma in. The inspection of r esults in the evaluative 

domain indica t ed tha t the actors v2ried to a r reate r ext ent ove r t he 

question of T'articipation. Whil P. approximately one-thir0.. e nvisaged 

involvement ln sone colle;;-e a ct i v i t y , or, e --tl i r d wer e non- committa l , and 

the r emainde r ncfa tive . The combinerl totals of the latter two grou~s 

imply tha t t he Community Colle ge was not seen as very i mport ant t o the 

majority of actors , a su~ges tion r e inforced by the responses given to 

anticipa ted future us ~ of t he college . 

It is of some int erest t o examine the r easons given for the negative 

replies in this area. Pre dominantly, they r e fe rred t o being ' too old', 
1 too settled' , or 'uninterested'. As such, t hey r a J se questions about 

the degree of commitmen t by membe rs of Hawke's Bay to the Continuing 

Education philosophy. Such kinds of responses s eem to indicate that 

some r e-dire ction of the ca tchment group' s ide as as to when education 

begins and ends, and its value s may be required. Howeve-r , such notions 

have inhe r ent probler,1s and dilemmas. The question as t o whether the 

Community Colle ge should i r nore such or ient ?.tions or a tt empt to alte r 

them , is of consi derable importance. When one a ls o t akes into account 

the topic about t he actors 1 l earnin? needs , such a problem is anplified. 

The majority did not perce i ve any. 

It seems tha t while actors may h ave a positive attitude towards the 

Conununity CollegP. , this rloes not necessarily imply tha t they will be 

inclined to us e it. The overcoming of such f ee lings as being too old 

is required if this situation is to be changed . In ,q sense, these 

findings can be cccounted for partly in t e rms of sip,ni f icant 

information . Whilst some actors have internalized the gene ral philosophy 

of the Community Colle ge, especially the idea tha t it is for all BBC 

groups, the information having least impact was in r e lation to their 

own involvement. The Hawke 's Bay citizen inte rviewed, particularly the 

older person , did not s eem to vi ew the Community College as a potentially 

important 1)art of their lives. The finding that the actors' place of 

residence was related to the participation issue, imp lies another 

factor relevant here. Perhaps the college 's services, in practical 

terms , have not been adequat e ly understood to be operating throughout 

the region. 

By examininB t he interaction between the actors' stc tements about 

using the college themselves and the ir interpretations of other peopl es ' 

use of the college, a similar trend to that evident in the affective 
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domain was found , although it was not as definite. Family and friends 

were more likely to be given a similar orientation about use of the 

college to the ac tors themselves th,m were work colleagues and groups. 

It must be not~d however , that when some signif cant cornwunication had 

occurred with any of these r, roupin gs abou t the college, the actors <;:·" 

it as ve ry important. 

An example r e l evant he r e, was with an actor belonginf to a Geology 

Group. Throughout th e interview , this gr oup was t aken 8S the reference 

point, and the cues r e l a t ed particularly to the affe ctive and evaluative 

domains were answe red in t erms of what the college coulc offer to this 

group. To this actor ; the Community College was po t entie lly ve ry 

significant to her life-space . Another example, of a slightly diffe rent 

nature, was with a woman who stated, in no uncertain terms, that she 

and her friends had both a positive attitude towards the college and 

anticipated making use of its facilities. The Community College was 

of considerable importance to them all and had, Accordinr, to the 

interviewee, been talked about a t s ome length. Together~ the y felt that 

their education in t e rms c f job tra ining hncl been insufficient. The 

college was seen t o be the m2 ans through which such 'inadequacies' 

could be overcome. Hcwever the problem , said the interviewee, was one 

of approach. Since t he interviewee and friencs h2J compl e t ed primary 

school only, they were unsur~ of their acceptablity by ' that academic 

place'. Even when the person is positive ly disposed tow2rds the college, 

there may still be constraints or barriers cc be overcome prior to 

actual participation in a Community College activity. 

Jlypotheses 

Generally , frow this ciscussion of the results , the following 

tentative hypotheses ar c put forward about the definitions which may 

be held by Hawke's Bay citizens of the Hawke's Bay Community College: 

1. that some citizens of the Hawke's Bay region have internalized no 

significant information about the Community Colle~e and hence, are 

unaware of its existence. 

2. that thos e citizens of the Hawke's Bay ~ selecting and internalizing 

some significant information about the college~ will make various 

interpretations of such information, and hence, heve various 

understandings of what the college is. 
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More s pecifically : 

a . that the ol der citizen is more like ly t o have an understand in~ 

of the collepe discrepant with the college, than is the younre r 

citizen . 

b. that the citizer. livinf some dist8nce from the coll~ge is more 

like ly to be unaware of , or uncertain ab cut , what the college is • 

than is the citiz r.:!n resicling closer to the college . 

c . tha t the citizen who has corc.p l e ted the most formal education is 

more likely t o have an understandi ng of the college compatible 

with the colle ge itse lf , than is the pers on wh o has less formal 

education. 

d. that the citizen underst anding the college t o be a Technical 

Institute or a University, is mor~ like ly to conceive of its goals 

and means for achieving them as of a similar nature to those 

appropriate educationa l institutions already established, than is 

the citizen und1'! rstandin g the colle gE! in a wav compatible with the 

college itse lf. 

3. that those citiz0ns inte rnalizing S Ol!12 significant information about 

the college, are more likely t o stote tha t such information comes by 

way of the family ~ fri ends or meadia , th an by any e the r kind of 

intera ction s equence. 

4. that the citizens of Hawke 's Bay , awar e of the Community College, 

are more likely to have a positiv~ rathe r than a negative attitude 

towards it. 

More s pecifically : 

a. that the kinc1s of attitudes expressed by such citizens will range 

from thos 2 of an impersona l , ?eneral orientation t hrough to those 

of a personal , s pecific orientation. 

5. that the citizens of Hawke 's Bay , awar e of t he Community College, are 

more likely to regard their f3mily and frien ds as significant others 

in relation to their own attitudes , than their work colleagues or 

groups to which they may belong. 

6. that some of those citizens , a;,ar e of the Comm.unity College ~ will 

not conside r participation in college activities as having any 

relevance to their own life-spaces . 

More specifically ~ 

c1. --rtrat the younge r citizen ts more likely tu b-e pesitively inclined 

towards the college, than is the older citizen. 
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b. tha t the citizen r e siding within close pr 0xi mity of the college 

is raore like ly to b e positiw0 l y incline d to rarticipn t e , than 

is the citizen living a t n gr eat e r distance from the college. 

7. tha t thos e citizens h2vinp h~d si pnificant non- interaction se~uence s 

with si gnificant c-,thers ;:;.bout the Community College, a r e mo r e likely 

t o be positive ly dispos ed townrds it , than a r e thos e who h ave h r1d n0 

such s e quences. 

Eme r ~ent Questions 

Arising from the infornat icn obtained in this study and the 

consequent: hy;·-c th c.·s e r·, 2.r e £t nul'lber c f broad questions which warrant 

r e cognition. 

It became obvious from t he study th a t the citizens of Hawke ' s Bay 

did not perceive j i.nte r r, r ,:: t and cons equently cefine the se_me 'reality' 

cut there . For some , the Ccmmunity College liter~lly di d not exist. ~or 

others it did. However thee l a tte r group of peopl e inte r pr e ted and 

defined this 'reality' in va rious ways depending on wha t they had taken 

as significant from t heir environments by way of infor r-,~tion, inte r action 

.?.nd other people. So, on t he one h an,', th e r e a r e questions r aised here 

about why some peOI)le di d not perceive the Corr.TTlunity Colle ?,e at all. 

There is a ls o the question i ~plicit h er e as to wh ~the r the re is any 

onus on the Community Collc~ve t o initiate those 'ipnorant' citizens 

i n to becominE awere o f the -:::ollege' s existence. On the other han .' , the r e 

is the dilemr:ia as t o \.Jh e t her the Community College should attempt to 

ge t th0s e citizens awa r G of the college,. underst~ndin~ it ~ithin a 

particular perspective . To what extent is there a need to dispel 

divergent conceptions of wh F. t the Community Colle ge is e.11 about? 

The inspection of the r esults has indicated tha t such divergent 

conceptions can in fact exist , even when the same information source 

is used . This opens up the nroblem as t o what publicity about the 

college is appropriate, ;:is we ll as the form such publicty should take. 

People selectively perceive any given information about the college ~ 

taking out what is si~rnifice.nt to them. Consequently , they interpret it 

and define the Community College in various ways. Whethe r or not the 

college needs to do anything about this situation derends on the extent 

to which it places importance on its catchment group conceiving of 

the college in the way that its propounders do . 

As a result of such divergent conceptions of the Co~.rnunity College, 
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there are va ious ramifications for how the Rawke's Bay citizens 

approached the questi on of particip!ltion in any college ac tivity. 

Considerinf, first thos e citizens contem~ latin~ usin~ t h~ college, it 

became evident t hat such us e would be for num<?. r ous n~as ons. Some wou l d 

participate in orde r t o furth er t heir knowle rl ge in vari ous a r eas. Ot!-l e rs 

however , had social ~oals in ~ind , whilst othe rs anticirat ed usinp, the 

college for j ob tra ining purr os es. Still others envisaged involvement 

as the means for s olving s om2 particula r problew . Can the Community 

College accomoda t e such a r ange of objectives? Does this imply that 

any service offe r ed by the college may need t o take various forms , 

depending on th e motivations of thos e participating? 

WI.en looking at the pot E:ntial 'non-·users', again questions are 

raised. Most of the r easons given f or such non-involvement were couched 

in a perspective rather contrary to the entire Continuing Education 

philosophy. How for exampl e 0 does the Community College overcome such 

f eelings as being past the age of needing to learn anything new, or the 

idea tha t the Community College is an 'academic institution'? I+ s eems 

tha t such problems ar e ver y deepseated in the s ens e tha t s o many of the 

Hawke's Bay citizens interviewed d i d not even r egarc. themselves as 

having any learning needs whats oever. Should the Community College 

initiate citizens into a different a ttitude here, or should it ignore 

such factors? 

The inspection of the r esults related t o the issue of participation 

in th e college 's activities seems t o i mply gene rally, thnt perhaps 

what the college, as a Community Colleges is a ttemotinp to :-,rovi de for 

the region , is taken as rather insignificant by ite ca t chment group. 

The fact that so many people were uninteres ted in discussing the colle p.e, 

whether or not they knew any thin r, about it, makes one wonder about the 

desirablity of such an educational ent e r pris e f or t he ~eneral -public. 

J>-- rha-;-•s thC:! Hawke's Bay r es idents need :edu-::ating' as to just what the 

concept of 'community Education 1 me ans and involves? Then again, ~aybe 

it is just a question of time? 

All the problems and questions rais ed here, which emerged from the 

information gained by the investigation, have implicit implications 

for the Community College. Thes e it seems, are centred around the 

communication that takes place between the Community College and its 

catchment group. Whilst not attP.mpting to provide any rationale for 

such implications , it appears that the key to any communication is 
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diversification. 

Dive rsi f ication seems t o be important no t only in the kinds of 

activities of f e r ed by the college anc the forms t hat such activite s t ake, 

but also in the Linds of publicity us e,:l b y the Community CcllF:f!-e fCnerally. 

He r e, persona l contact may be vita l. h:, rh ar.: s the Community Ccllegc, 

being such a new and ' confus 2d 1 institution , may neec the ' personal 

touch' in orde r to se t the I1 2.wkE: 1 s Bay citizens cor.:i.lilitt ed to its 

r:·hilosophy and motiva t ed t o 1Jecon11~ involved ? Commun ica tion through 

friendship and kinshii; ne t works coulcl be one means for a chieving such 

ends? 

However , in viewin f1 what has b een s a i d in this chapt er , a number o f 

f a ctors need t o be t aken into a ccount . Firs tly , throuehout this study 

t he researcher has ~ade t he assum~tion tha t her inter ryre tation of the 

Co~munity College is 'corr~ct', coincidinr with the college' s. Such an 

inte r i:--retation has be ,Jn based on discussions with college officials and 

r e l evant information r ead by the r es earcher. But , the fact nust be 

recognized th a t the n .'SeRrcher may hav2 some ' f a l se' conceptions about 

the nature of the CC"'mJPunity Colle r-:e , If this is sc, 9 vnrious a spects 

of the inspection of t he r 2sults anc' cons equent comments, may have been 

'coloured' by what thes e are . Any judgement o f whe t her or not this has 

happenec1 is for the r e.:ide r t o make. 

Secondly, in evalua tin r:: what has been saic1 , one has t o reco r nize 

b oth the nature of the resra:ch problem t ackled an d. the theoretical 

framework within which it we.s couched. Hence , this chc?.nt e r concludes 

with a brief r e conside r a tion of the investiga tion '1S a wh ole. 

Conclusions 

The problem pos e c.~ for this investiga tion was of an exploratory nature. 

No previous research has b een pursued which centred on finding out 

wha t Hawke' s Bay citizens know ab out the Community Collep-•:!, feel about 

it, and how they are willing to act towards it. This study attempted 

to gain some knowledge about such features by concentrating on exploring 

just what kinds of definiti ons of the Hawke' s Bay Communtty College have 

been developed by its catchment group . The extent to which this has been 

successfully achieve d is contingent on a number of factors. 

Firstly, there is the question of whether Symbolic Inte ractionism, as 

a theoretical perspective, has been Appropriately arplied in this study. 

Because of practical limita tions operating in the field, such as time 
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constraints , the scatte r ed nature of the population involvec. and dat a 

acquisition prob l e~s. necessarily the r e ar e defici~nces inherent i n the 

investigati on and t he cons equent r eE'ults. Such con t infP ncies har! to be 

accep t ed and ~1ave been acccunt?d f or where r e l a t ed t o t he di s cussion . 

There i s alsc the Droble~ of whet her th e me thodol or:Y enml oyed by t he 

r es earcher adequately r espects Syr..1b olic Interacti onism. Tl:-le suitab ility 

of a semi-structured interview is centra l here. Ar guments for its use 

were pr es ent ed i n Chap t e r 3. As was demonst rat ed. both theoretical and 

erurirical factors had t0 be taken into a ccount when rle cidin[. 

methodolofical issues. I t was a r guec t hat the Int e rview was a justifiable 

compromise here. But, t he f4ct r emains tha t the r e s <'archer may have 

'abus ed ' Symb olic Interactionism by makin rc use of such pr ocedures. 

Thirdly , there is the question implicit as t o t he aprr opria teness 

and adequacy of SymboU.c Interactionism, and more particularly the 

construct of the Definition of the Situation , for this investigation. 

On the one hand, it could be a r gued that s ome other theory would have 

provided a more definitive rationa le for directing this study. Symbolic 

Interactionist' s p0s tulates could be viewerl as t oo I vague' and 

'openended' . But , on the o thc- r h 2.nc, such feature s w2re congruent with 

the aims of the study. 

The point was not t o pr ed2 t e rmine the nature of th e social world 

prior t o entering the empirical f i e l d . Rather, the ob j e ctives focused 

on exploration , in t he atte~Dt to gain understandin~ as t o how a ran~e 

of Hawke's Bay citizens define t he communi ty CollGge, and what f eature s 

within their environments ~~y have influenced such conceptions. Such 

understanding was s een t o b8 o f value for two pr i ncipa l r easons. Firs tly , 

it may aid the college t o i nvoke gr eate r control b oth over future 

conceptions of the Cor.imunity College, and cons equent c~is 1:'ositions 

towards it. Se condly, it cculd provide impetus fo r further res earch in 

this area. Therefore ; t he discussion , hy~x •theses and questions included 

in this chapter are not t o be s een as definitive or conclusive. Rather, 

they are to be viewed as factors emer gent from an exploratory study, 

indicative of environmental e lements inhecent in the inte raction 

between the Community Colle ee and its catchment group. The study as a 

whole is a startin? point , not a final product. All that has been said 

in this thesis is to be interpreted frorr such a position. 

The principal feature justifyin~ Symbolic Interactionism a-s the 

theoretical perspective most apt for a study of this nature, seems to 
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be that it allowed the exploration t o proceed about a ctors' understandings, 

feelings , nnd anticipa t ed behavi0ur on the basis of what the actors 

said. The explorati on was grounded i n the emoirical case . For example, 

this study has demonstrated tha t th,:'! r e exists a continuum of meaninrs 

in relation t0 th e Community Collefle . It is not simn ly a Community 

College because it is so ce.lled . Re ther , it may be perce iverl in 

different ways. The success of communicati on between the c olle ge and 

its catchment ~roup i s contingent on s u ch meanings bcin~ made explicit. 

Not only that , but e.ls o, i f the conniunicatic,n is t o achieve appropriate 

ends, such meanin gs wh ere inconp. ruent ~ may have to be r econstructed. 

Through using Symbolic Interactionisrr., the researcher was able to 

direct the examination towards trying t o discover the actors' definitions 

of an aspect of s ociRl reality , rathe r than have r,receterPined such 

de finitions t c any l a r ge extent. Admittedly , ce rt A in cc,mpromises were 

necessary, when transfcrrinf! from the theor e tical t .0 et.1rirj cal world. 

Generally howeve r, the theor,.'. tical perspective WAS r e s pected as much as 

feasible , taking int•'l specL:! l consideration th e Symbc lie Interacticnist' s 

pos tulates about huBan Lein~s living in a social context and the resultinr 

neture of their action and interaction. 

But , in the en d it is r ecognized that what has been s 2.id in this thesis 

is subject to various inter,retations, and that: 

A the ory is a theory , not a reality. All n 
theory can dr. is r emind me of ce rtain 
thoughts tha t Wl--, r e a part of my reality 
then. A statement o f a 'fact' is an 
emphasis - on~ way of l ooking at somethintr . 
At worst it is a kine of myopia. A name 
is also just one way of seeing something. 
I can't make e statewent about a reality 
without omittinµ many other things which 
are also truC\ about it. Even if it were 
possible to say everything t hat is true about 
a reality, I still would not have the reality ; 
I would only have the words. In fact, the 
reality changes ev~n as I talk about it. 

When I outgrow my n.:=mi.es anc facts and 
theories, or ~hen r eality leaves them behind , 
I become dead if I don't go on to new 
ways of seeing things. 

(Hugh Prather) 



Appendix 1 

THE INTEFVIEW DATA 

This Appendi x gives a descripti on of the cata that. was 'distilled' 

from the Interviews ca rried out. It is divioed according to the 

general topic a r e as included in the Inte rview Guides. Thes e are 

presented in tabul a ted form , dimens:!.onalized in terms of the res pons es 

given and the cognitive grounings th a t wer e constructed . The a ctual 

fi 8ures in thes e tables provi oe a r ecord of the frequency each responses 

catef,ory was mentioned by the Int erviewees. 

For simplicity , thes e gr oupings have b een numbered in the following 

way: 1 Community Colle ge ' '. Gr0up l; ;Vocational Training Centre' : Group 2 ; 

'Technical Institute' ; Group 3 ; 'Unive rsity' : Graul) 4 : anc! , 'Unaware': 

Group 5. 

Overall , the presenta tion of thes e tables is or ganize d into four 

parts. Those topic areas rela ted to the cognitive domain are considered 

first, those connected ~ith t he affective domain s e cond , and those 

related to the evaluative do!T'.ain third. The fourth :.1art consists of 

the data concerned tJi th the inter- relationshir,s tha t we r e discovered 

from the information include d in the interviews. 
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L The Coenitive Domain : 
Table 1 : 1 

Knowledg~ about th e Community College ' s Services 

Place : 

Heans to : 

Time f : 

Cost of : 

C<"!t egory 
Collep.e Only 
College & 
Specified Centres 
Anywl,er e 
Own Trans r,ort 
Transoort provide d 
Day & Ni eh t 
Day , Ni ght & 
Weekends 
Deoends 
Unce rtain 
Fee 
Free 

Gp 1 
0 

5 
12 
15 

2 
5 

9 
3 
0 

17 
0 

Gp 2 
7 

8 
5 

19 
1 

15 

0 
3 
2 

18 
2 

Table 1:2 

Services for WhoM 

Category Gp 1 
Arca : Throughout r 8?ion 15 
S-.2x : Both 15 

Primarily Mal es 0 
Age : All Ages 15 

Young ~Re Group 0 
Et hnicity :: All Groups 15 
Occupation: All Occupa tions 15 

Trades /Manual 0 
Educational Some qualifications 0 
Background : None 15 
S~ecial Needs:Yes 14 

No 1 
Rural/Urban Both 13 

Other 
Responses : 

Mainly Urban 2 
Those wr .--;tin r. t::> 
Learn 
Ordinary People 

5 
2 

Table 1: 3 

Gp 2 
18 
17 

0 
13 

5 
18 
18 

0 
2 

16 
15 

0 
18 

0 

1 
1 

Go 3 
9 

2 
0 

11 
0 

11 

0 
0 
0 

10 
1 

Gp 3 
10 
10 

1 
0 

10 
1(. 

1 
9 
0 

10 
4 
1 
9 
0 

1 
0 

Gp 4 
1 

0 
0 
l 
0 
0 

0 
1 
0 
1 
0 

Gp 4 
1 
1 
0 
1 
0 
1 
1 
0 
1 
0 
0 
0 
1 
0 

0 
0 

Tntal 
17 

15 
17 
46 

3 
31 

9 
7 
2 

46 
3 

Total 
44 
43 

1 
29 
15 
44 
35 

9 
3 

1,1 
33 

2 
41 

2 

7 
3 

Similarities/Differences with Established EducationE'. l Facilities 

Category 
Similar 
Somewhat Different 
Totally Diffe rent 
Uncertain 

Gp l 
0 
7 

10 
0 

Gp 2 
4 

12 
0 
4 

Gp 3 
11 

0 
0 
0 

1 
0 
0 
0 

Total 
16 
19 
10 

4 
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Table L4 

Decisions : Community ColleP"e /1.c ti vi ties 

Ca tegory Gt' 1 Gp 2 Go 3 GD 4 Total 
The Colle gE: 0 6 6 1 13 
The Public J 2 1 8 6 
Colle ?e & Public 13 10 2 0 25 
Uncertain 1 2 2 0 s 

Tab le 1 ~s 
Information Source 

Category Gp 1 Gp 2 Gp 3 Gp 4 Gp 5 Total 
Friends 

,, 
3 2 0 0 8 .) 

Media 13 11 7 1 14 46 
College 4 6 0 0 14 24 
Discussioo 1 1 2 0 0 4 
Uncertain~ 2 2 

* This category was applicable to r.roup 5 only , whose responses in this 
area were in terms of antici~ated information sources. 

2. The Affective Domain : 
Table 2 ~1 

Interviewees' Inte:ror e tations of the General Public's Attitude 

Category Gp 1 Gp 2 Gp 3 GD 4 
I 

Total 
Content: Enthusiasm 7 6 6 0 19 

Minor 
Consideration 7 8 3 0 18 
Uncertainty 2 6 1 1 10 
Reservation 3 0 2 0 5 

Reasons : New Opportunities 7 6 4 0 17 
Job Trainin~ 0 5 4 0 9 
Inadequate 
Publicity 6 5 3 0 14 
Inadequate 
Interest 3 1 0 0 4 
Never Discussed 1 3 1 1 6 
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Table 2 : 2 

Interviewees' Inter;)retations of Friends' At titudes 

Cate~ory GJ2 1 Go 2 Gl) 3 Gp 4 Total . 
Content : En thusiasm 5 6 3 1 15 

Potential In t e rest 2 2 1 0 5 
~inor Consideration 2 0 1 0 3 
1Jnce rtainty 8 12 5 0 25 

Reasons : Ne-w Opportunities 5 6 3 0 14 
Job Trai:-1 ing 0 2 1 0 3 
Keen to Learn 2 0 0 1 3 
Provide Stimulus 0 1 0 0 1 
Inadequate Publicity3 0 0 0 3 
Inadequate Inter :- s t 0 1 3 0 4 
Hever Discussed 8 10 4 C 22 

Table 2 : 3 

Inte rviewees' Inte r pr e tations cf Fcll)lily Is Attitudes 

Category G'. 1 GJ2 2 GE 3 Gn 4 Total 
Content : Enthusiasm 9 8 6 0 23 

Potential In t e r es t 1 1 0 (' 2 
Minor Cons ide rat ion 1 1 0 0 2 
Uncertainty 3 8 3 0 ll• 

Not A1212licable 3 2 2 1 8 
Reasons : New Opportunities 8 8 5 0 21 

Job Training 1 1 3 () 5 
Y.:een to Lea rn 2 1 0 0 3 
never uiscut,serl 3 5 4 () 12 

Table 2:4 

Interviewees' Interuretations of ~lork Colleap.- ues 1 1\ ttitudes 

Category GJ2 1 Gr; 2 Gp 3 Gp 4 Total 
< 

Content : Ent hus iasm 3 5 1 r, 
\.,; 9 

Minor Consideration 2 1 0 0 3 
Uncertainty 4 4 4 () 12 
Not AE£1icable 7 11 6 1 25 

Reasons : New Opportunities 4 4 0 0 8 
Job Training 1 2 1 0 4 
Interested 1 0 0 0 1 
Never Discussed 3 4 4 0 11 

Table 2 : 5 

Interviewees 1 Internrctations of Emnloyer's Interest 

Category GE 1 Go 2 GJ2 3 GJ2 4 Total 
Interest ; Yes 4 7 2 0 13 

No 2 3 0 0 5 
Uncertain 1 2 3 0 6 

Reasons : Interest Education 2 1 0 0 3 
Job Training 3 6 2 0 11 
.8..e..en as. Irrelevant 0 1 0 0 1 
Never Discussed 1 2 3 0 6 
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Tabl~ 2 : 6 

I n tE:rviewees' Ir1terpr e tations of Membershiu Groups ' Attitudes 

Content : 

Reasons : 

Content : 

Reasons : 

Category Gp 1 
Enthusiasm 6 
Minor Consideration 1 
Unce rtainty 4 
Not ApDlicable 8 
New Opportunities 5 
Inte rested 2 
Inadequat e Puhlicity0 
Never Discussed 4 

Gp 2 
5 
2 
9 
4 
5 
0 
2 
9 

Gp 3 
3 
0 
6 
1 
2 
0 
0 
7 

Table 2 : 7 

Interviewees' Pe rsonal Attitudes 

Category Gp 1 
Enthusiasm 16 
Potential Interest 0 
Reservation 1 
New Opportunities 13 
Job TraininR 0 
Keeu to Learn 3 
Provide Stimulus 1 
Inadeguatf' Publicityl 

Gp 2 
19 

1 
0 

]3 

6 
1 
0 
0 

Gr, 3 
11 

0 
0 
4 
5 
0 
0 
0 

3. The. Evaluative Do'.i1a.in : 

Table 3 1 

Gp 4 
0 
0 
0 
1 
..L 

0 
0 
a 
0 

GD 4 
1 
0 
0 
1 
0 
0 
0 
0 

Total 
14 

3 
19 
14 
12 

2 
2 

20 

Total 
47 

1 
1 

31 
11 

4 
1 
1 

Interview('"es ' Evaluation of Friends Use 

Use : 

Reasons : 

Ca tegory 
Job-related 
Cultural/Leisure 
ConditionA. 1 lfs e 
Uncertainty 
No 
Not Applicable 
Job Trainino 
Gain Knm,1led~e 
Further Interests 
Socialize 
Unawareness 
Too Settled 
Too Busy 
Too Old 
Uninterested 
Not Applicable 

Gp 1 
3 
4 
0 
1 
6 
0 
1 
4 
2 
1 
0 
0 
2 
1 
2 
1 

Gp 2 
4 
5 
2 
2 
7 
0 
4 
2 
3 
0 
3 
3 
1 
1 
2 
0 

Gp 3 
5 
1 
0 
0 
4 
2 
4 
1 
1 
0 
0 
2 
1 
1 
0 
0 

G;:i 4 
0 
0 
CJ 
0 
0 
l 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

Gp 5 
1 
4 
0 
5 

19 
1 
1 
3 
1 
0 
5 
4 
6 
2 
6 
3 

Total 
13 
14 

2 
8 

36 
4 

10 
10 

7 
1 
8 
9 

10 
5 

10 
4 
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Tab l e 3: 2 

Interviewees 1 Evaluation of Fuil'ily's Use 

Category Gp 1 Gp 2 G£ 3 G::; 4 Gn 5 Total 
Use'. Job-related 2 4 1 0 4 11 

Cultural/Leisure 5 4 1 0 5 15 
Unspecified Us e 2 1 1 1 0 C: 

J 

Conditional Use 3 5 2 0 0 10 
Uncertainty 5 7 3 0 11 26 
No 2 1 3 0 10 16 

Reasons : Job Training 0 4 1 0 4 9 
Gain KnowledgP 7 3 1 1 11 23 
Further Interes ts 2 2 0 0 0 4 
Socialize 1 2 0 0 0 3 
1Jse Facilities 1 4 1 0 2 8 
Unawareness 3 4 4 0 2 13 
Too Settled 1 0 1 0 1 3 
Too Busy 1 0 0 0 5 6 
Too Old 1 1 3 0 3 8 
Uninteres ted 0 0 0 G 2 2 

Table. 3 : 3 

Int erviei-1ees 1 Evaluation of Wo rk Colleagues ' Use 

Category GE 1 GJ2 2 Gp 3 Gp 4 Gr 5 Tote.l 
Use ; Job-related 3 4 2 0 1 10 

Cultural/Leisure 3 0 0 0 2 5 
Unc,3r tainty 2 2 3 0 5 12 
No 2 3 0 0 5 10 
Not t-.pi:licable 7 11 6 1 17 42 

Reasons : Job Training 2 4 1 0 l 8 
Gain Knowl edge 3 0 1 0 0 4 
Further Interests 1 0 0 0 1 2 
UnawarE:ness 2 2 3 0 5 12 
Too Busy 0 0 0 0 1 1 
Too Old 0 3 0 0 2 5 
Unint er ested 2 0 0 0 3 5 

Table 3 : 4 

Interviewees ' Eva luation of Membershir Groups' Use 

Category Gp 1 Go 2 Gp 3 Gp 4 Gp 5 Total 
Use : Cultural/Leisure 3 4 0 0 3 10 

Conditiona l Use 1 4 2 0 0 7 
Uncertainty 4 3 4 0 5 16 
No 2 5 4 () 12 23 
Not Applicable 8 4 1 1 10 24 

Reasons : Gain Knowledge 1 1 0 0 1 3 
Use Facilities 2 3 1 0 2 8 
Unawareness 5 8 6 0 5 24 
Too Busy 0 1 0 0 2 3 
Too Old 0 1 0 0 1 2 
Uninterested 2 2 4 0 9 17 
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Table 3 : 5 

Int e rviewees ' Evalua tion of the ir Own Us e 

Ca t egory Gp 1 G£ 2 GJ2 3 Gr 4 Gp 5 To t a l 
Us e: Joh- r e lc1ted 1 6 3 0 1 11 .... 

Cultural/Leisure 9 3 0 0 4 16 
Conditi onal Us e 4 4 l 0 1 10 
Uncertainty 5 5 1 0 6 17 
No 3 5 6 1 18 33 

Reasons : Job Trainin)? 1 4 2 0 1 8 
Gain Knowl ed}'.e 9 3 1 0 5 18 
Socia lize 2 J 0 0 0 5 
Un.'.lwa r eness 4 4 2 0 6 16 
Too Settled 0 0 0 0 2 2 
Too Busy 0 1 0 0 7 8 
Too Ol d 2 4 6 1 4 17 
Uninterested 1 l 0 0 3 5 
Not Anplicable 0 0 0 0 2 2 

Table 3 : 6 

College Becoming a Part of the Interviewees ' Life 

Category Gp 1 CJ:: 2 Gr 3 G£ 4 GJ2 5 Total 
How Job- r e l a ted 2 3 0 0 1 6 

Cultura l/Leisure 1 0 0 0 3 4 
Uns pecified Us E' 5 1 0 0 1 7 
Conditiona l Use 2 4 3 0 4 13 
No 7 12 8 1 21 49 

Reasons : Job Tn~inin p 2 3 0 0 1 6 
Gain Knowl edgP. 6 1 0 0 3 10 
Too Se:ttled 4 3 3 0 5 15 
Too Busy 3 6 3 0 6 18 
Too Old 2 7 4 1 5 19 
Unint er este d 0 0 1 0 3 li 

Not Applicable 0 0 0 0 2 2 

Tabl-= 3 : 7 

Re ] evance o,~ the College t o Interviewee 1 s Ne,::!ds 

Ca t egory GJ2 1 Gp 2 Gp 3 Gp 4 Gp 5 Total 
Needs : General Education 2 3 1 0 6 12 

lie l p Community 2 0 0 0 0 2 
Practical Skills 1 4 2 0 2 9 
Hobbies 3 3 0 1 5 12 
None 9 10 6 0 17 42 

College Yes 5 6 2 0 0 13 
any Hel ',-..: No 0 0 0 0 2 2 

Unce rtain 3 4 1 0 11 19 
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4. Inter-re l a tionships Table 4 :1 

Interact ion be tween Dcscri 11 tive Variables and Cognition 
Catego ry Gn 1 G£ 2 Gp 3 GJ2 4 G[ 5 Total 

Age Range : 15 -· 35 ye2rs 8 8 " 0 12 30 ,._ 

35 - 55 yea r :'3 6 8 3 0 14 31 
Ove r 55 years 3 4 6 1 4 18 

Distance Les s them 5 . 1 mi_es 7 7 5 1 9 29 
from 5 ·- 10 miles 7 8 3 0 9 27 
Ccllege : Mo r e than 10 mi les "l 5 " 

.,, 12 23 _, .) V 

Sex : Femal e 7 6 6 1 20 40 
Hale 10 7 3 0 19 39 

Ethnic Maori 3 1 2 0 4 10 
Origin : Pakeh 2. llf 19 9 1 26 69 
Ed•1cational Primary 1 6 1 0 2 10 
D ackground : Secondary 7 8 6 0 16 37 

2ndry & S . C. l 2 2 0 6 11 
2ndry & TJ.E. 5 3 2 0 5 15 
Tertiarr 3 1 0 1 1 6 

Table 4 : 2 

Interaction be tween Descriptive Variables nnd Eva luation 

Ca tegory Positive Neutra l Ncgati,1e 
1\ge Range ; 15 - 35 ye2 r s 16 8 6 

35 ·- 55 years 13 7 11 
Over 55 years 0 3 15 

Distance Less thar.. 5 miles 12 6 11 
from 5 - 10 miles 11 8 8 

College: More than 10 miles 6 4 13 
Sex : Femal e 16 7 17 

Male 13 11 15 
Ethnic Maori 6 3 1 
Origin: Pakeha 23 15 31 
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