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ABSTRACT 

This interpretive phenomenological study examines the experience of registered nurses 

who returned to study for a baccalaureate degree in nursing at polytechnics in New 

Zealand. Although there are substantial numbers of registered nurses undertaking a first 

degree in nursing in the polytechnics, little New Zealand research exists related to this 

particular student group. The purpose of this research was to describe some of the 

common meanings embedded in the registered nurse students' experiences, in order to 

reveal new possibilities for teaching and learning in registered nurse education. 

Eleven registered nurses who had graduated from baccalaureate nursing degree 

programmes provided data, ten through interviews, and one through a written narrative. 

The transcribed interview texts and the written narrative were analysed using interpretive 

methodology based in a background philosophy ofHeideggerian phenomenology. 

Two major themes, Experiencing thinking, and Experiencing community, emerged. 

Closely interwoven, these themes describe how the registered nurses understood their 

degree experience as impacting on their thinking, and how sharing learning with other 

registered nurses contributed to changes in thinking. For registered nurses, clinical 

practice always constitutes the background to their degree studies. For some registered 

nurses, learning to think questioningly, opens up new possibilities in nursing practice and 

is a significant feature of the degree experience. For others, the degree is a reawakening 

of their expertise and understanding of their practice world as it is shared with others. 

The study describes how the common teaching and learning practices of reading, writing, 

and dialogue can contribute to students' thinking and understanding are described. The 

central importance of learning with other registered nurses as part of the degree 

experience is explored. Contrary to the conventional notion of learning as an individual 

endeavour, these registered nurses describe how learning is a shared experience. The 

findings of this study are discussed in terms of the possibilities for teaching and learning 

in nursing.education. 
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