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Abstract

This study had two main objectives:

1. To describe the population of nonteaching female primary school
teachers in terms of demographic and professional variables.

2. To explore the conditions under which these women might return to
teaching.

To achieve the above objectives, a nation-wide, randomly-selected
sample of 110 nonteaching female primary school teachers was sent a
self-administered postal questionnaire. There were 79 usable responses,
and the data from these forms the basis of this report.

The findings of this study indicate that nonteaching female primary
school teachers fall into three distinct groups. One group is comprised
of female teachers who do not want to teach ever again. As a group, they
are older, their children are older, and they have given more years of
service than women in the other two groups. As well, those of them who
are not in the paid workforce do not intend to return to paid employment.
As a group they represent about a quarter of the sample.

About ten percent of the sample intend to return to teaching. They
have young children and had left the classroom to be at home with their
children. These women are generally under 35 years of age, and their
children of preschool or early primary school, age. They indicated that
they would return to the classroom when their children are older.

The third group of teachers comprising about two thirds of the
sample, are of the opinion that it is possible that they may return to
teaching. They too have husbands and young children, but many of them
feel unsure sbout a return to any paid work.

Respondents were asked why they are not currently teaching, and the
great majority indicated a strong commitment to the roles of wife, They did
not want to +take any employment which would interfere with their
fulfilment of these roles. Generally, the women in this study 1liked

teaching, particularly the involvement with children and the fostering of
their development.

An important outcome of the study is the advancement of a theory of
commitment, in which people are seen to commit themselves to certain
values. These values may be expressed in many different 1lifetasks. The
women in this study 1liked the nurturant role in teaching, and once they
had their own children they felt that the needs of these children of
theirs should come before other considerations.
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Introduction

There was a time when women teachers were obliged to choose between a
career in teaching, or marriage. Nowadays women teachers may marry and
continue their careers. However, the evidence is +that most women
nevertheless leave the classroom for a time at 1least, to raise their
children. Criticism has been 1levelled at them for taking this time out
from the classroom , and often they are labelled as uncommitted. It would
seem clear on the basis of this study, that women teachers are committed
to a role of nurturing the development of children. The objectives of
this study were to find out something about the pool of nonteaching female
primary school teachers in New Zealand, in terms of +their demographic
variables, and their professional characteristics. It was also hoped to
be able to describe the conditions under which they might return to the

classroom.

The report of this study consists of five chapters. The first
provides background information about women primary scheool teachers in New
Zealand. The second chapter reviews the literature on commitment, and
suggests an advancement on a theory of commitment. Rarely has the concept
of commitment been adequately specified, but as an outcome of this study
an attempt is made to understand the complexity of the term. Chapter
Three details the methodology of the study, and Chapter Four sets out the
results that were obtained. In the 1last chapter, the findings are

d iscussed.



Chapter One

Women in Teaching

Introduction

Information on women in primary teaching in New Zealand has been
collected systematically since the 1920's. Although much of this
information has been collected by way of studies which have varied
considerably in design and quality, an overall picture of the career

patterns and performance of women teachers can be formed.

This chapter describes some more recent patterns, and highlights the

need for research into the 1large pool of women who are not currently

teaching.

Training of Female Teachers

More than 75 percent of those entering primary school teaching from
New Zealand teachers colleges are female. Indeed, as Table 1 shows, the
percentage intake of women into the primary service has 1increased since
1977. Over this period there has been a proportional decrease in the

number of males entering teaching (Whalley, 1978:1).



Table 1: Primary Service Intake from Teachers Colleges

Year Male Female % Female of total
1976 432 1427 76.8
1977 405 1213 74.96
1978 367 1211 T6.7
1979 331 1238 78.9
1980 303 1180 79.6

(Source: Department of Education)

Some general patterns seem +to emerge from studies focussing on
trainee teachers which have been carried out in New Zealand primary

teachers colleges.

1. A considerably greater number of females than males apply for

positions at teachers college' (Purdie, 1977; Ussher, 1977).

1. The Department of Education has a ten percent reserve quota for
special categories of students, including males, in an attempt to redress

the balance.



2. A slightly smaller proportion of females as compared with males
is selected for entry to primary teacher training. Purdie (1977) provides
evidence of this, (as shown in Table 2 below) from data collected at the
Wellington Teachers College. From this Table it can be seen that not only
were there more female applicants for entry to the college but that a

lower percentage of them were selected.

Table 2: Acceptance rates of female and male students

Wellington Teachers College

Year Men Women

Applied Accepted Applied Accepted
1972 174 86 49.4% 501 222 4%.8%
1973 218 89 40.8% 508 199 37.2%

(Source: Purdie 1977:110)
More recent data on acceptance rates at New Zealand teachers colleges is

not available.
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3. The entry standards for women in primary teaching in New Zealand
are generally higher than those for men. Whalley (1978) found that women
entrants score higher on personal gualities than men. Along with Freyberg
(1977), Wnalley says that women entrants had also performed better than

men on the School Certificate examination.

4. A greater number of women than men with University degrees enter
one-year primary training courses at New Zealand teachers colleges. In
1979 there were 86 women and 33 men with degrees in these courses

(Department of Education, 1980).

5. As a group, female primary teacher trainees perform significantly
better in their academic courses and on classroom practice teaching
ratings than do their male counterparts. Malcolm (1977) cites 1975
figures for the Palmerston North Teachers College to show that female
students as a group achieved superior University examination pass rates.
Similar findings were reported by Freyberg (1977:6) on a cohort of
students at the Hamilton Teachers College. Freyberg also found that
“older women [were] significantly superior to all other groups in
curriculum studies'. At the Wellington Teachers College Purdie (1977) and

Ussher (1977) report that female students attain higher ratings for their

teaching practice than do males.
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6. During their first year of teaching, women as a group are
adjudged to be more effective teachers than their male counterpartsf'
Findings from the studies of Purdie (1977) and Freyberg (1977), and

Norman's recent (1981) Department of Education survey support this

contention.

In summary then, when compared with males as a group, females as a
group enter primary teacher training with higher ratings for academic and
personal qualities; during training they achieve better academic results,
and higher teaching practice ratings; more graduates enrolled in primary
teachers colleges one-year courses are female; and that “Inspections' of
Year One teachers indicate that female teachers as a group are adjudged to

be more effective.

In view of the foregoing, it might be assumed that in New Zealand the
career performance of female teachers might be predicted to be at least

equivalent to that of males, and the discussion which follows focuses on

this issue.

2. In New Zealand, the first year of teaching for Primary school teachers
is officially regarded as their final year of training.
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Career Patterns of Female Primary Teachers in New Zealand

Despite their superior initial qualifications and performance, female
primary school teachers as a group in New Zealand seem to fare 1less well
than males in terms of promotion in their subsequent teaching careers.
Indeed, within the education system as a whole, very few females are
employed in the higher paid and/or higher status positions. This is shown

in Table 3. Several observations can be made about Table 3.

1. Generally, 1less than one +tenth of all the highest status

positions mentioned (e.g. professor, principal), are held by women.

2. While the student populations of the universities and teachers

colleges are made up of over 50 percent females, less than a quarter of

all permanent staff are female.

3. In the hierarchy of positions in each of the institutions cited

in Table 3, women cluster in the lower positions.

4. There is a predominance of women over men employed in the lower

status institutions (for example, primary schools).



Table 3: Women at Different Status levels of given Educational
Institutions

University 1979 Number of females % Female of Status level

Professor,

Associate Professor 129 &6 3

Senior Lecturer, Reaader,

Lecturers 129 17. 1

Junior Lecturer., Tutors 87 29 .3

Parttime staff 271 17 1

Students, fulltime 2919 36. 7
parttime 1850 701

[Source. Education Statistics of New Zealand 1980 99]

Teacher olle 1981 Number of females % Female of Status level
Chairmen, committee

members 9 10 3
Principals,

Vice Principals 1 0.9
Dean, Head of

Department

Principal Lecturer 21 24 &
Senior Lecturer

Lecturer B4 27 0
Student 2454 RO 5

[source: Department of Educatinnl

Secondary 1978 Number of females % Female of Status level
Principals, Deputy Principals &7 12. 5
Senior Assistant : 180 b&. &
Position of Responsibility 4,3 102 11. 4
21 6514 28 4

Assistant Teacher 3191 45 B8
Students 113570 49 1

[(Source K. Roper 197%1]
Primary 1979 Number of Females % Female of Status level
Principals 101 4 7
Deputy Principals 126 2. 2
Supervising Teacher of

Junior _Classes 789 85 4
Senior Teachers 1105 53. 1
Scale A, Year One 9310 78 &
Students 240859 48 &

[Source. J Whitcombe 19791]
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On the basis of the above, one could conclude that the higher the
status of the institution, (e.g. university compared with primary school)

the lower the proportion of women to be found in the upper echelons.

So far this study has considered briefly evidence relating to the
training of female primary school teachers , and the career performance of
females in the education system. Attention will now be focussed on the
years of service offered by women in the primary teaching profession.
From an analysis of Department of Education statistics, (e.g. Teacher

Movement Surveys), several patterns become obvious:

1. The 1loss of women teachers from the primary service is
significant. For instance, of 2399 resignations in 1980, over three
quarters were women (77%)? This resignation rate for women has remained

at about this level for the last five years.

2. Approximately three quarters of the women who resign from

teaching each year are under 30 years of age.

3. In 1980 there were 15993 teachers in the primary service.
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3. The most commonly recorded reason for women resigning from the
primary teaching service is ~domestic occupation' and more than half who

resign give this as a reason. (Teacher Movement Surveys) .

From the sbove it appears that there may be some basis to the
commonly-stated view (see Watson, 1957; Muldoon, 1976) that female
teachers represent a poor return on the investment made in them:* However
the amount of recorded service given by women teachers is frequently an
underrepresentation of the amount actually given. For example, Ilongterm
relieving teachers are sometimes employed for several years in the same
school and take full responsibility for a class. This service 1is not
recorded by the Department of Education. Similarly, parttime and casual
daily relief teaching service is not recorded. Yet, over 70 percent of
the teachers giving these forms of service are female. Moreover, recent
figures from the eleven Education Boards in New Zealand (NZEI, 1981)
indicate that certificated relief teachers hold 1181 (10.9%) of all

teaching positions in primary schools.

4. Of all New Zealand educational institutions in 1979, the highest cost
per student overall was expended in teachers colleges. For example, in
that year, the cost per student in schools was $764; in universities was
$4260; in teachers colleges was $9430. The greatest expense is the
payment of allowances to students. (Department of Education, 1980).

5. Teachers are awarded a New Zealand Trained Teachers Certificate after
one year of successful teaching.



lLarge numbers (about 2,000) of women leave teaching each year.
At the same time about the same number of women enter teaching from
training college courses (approximately 1100) and from other sources
(approximately 1100). The 1latter are certificated teachers re-entering
the service, and about half (600) women come from “domestic occupation'
(Department of Education, 1981). These women are called by the Department
of Education “married women returners'. Records have been kept on this
group since 1965. From these Departmental records and other sources

(Smith, 1969; Renwick, 1975) it can be shown that

1. About a third have been away from the classroom for less than

five years.

2. Most had taught initially for 1less than five years before

resigning.

3. Despite their break in service about one quarter of re-entrant

women go on to attain positions of responsibility.
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In view of the number of women re-entering teaching, along with the
fact that the recorded service given by women is probably not an accurate
assessment of their service, criticism may be levelled at the assertion
that women represent a poor return on the investment made in them (Ogilvy,
1970). However, it is clear that there is an imbalance between the number
of women resigning from the primary teaching service each year and the
number who return, thus creating a pool of trained women teachers who are
not currently teaching. This pool was reflected in the 1976 census which
showed 56,000 New Zealand residents whose highest qualification was the
New Zealand Trained Teachers Certificate. About 20,000 of these would
have been employed as primary teachers in state schools in that year.
Even allowing that some of the remaining 36,000 would be employed in
kindergartens, secondary schools, and private schools, and that some of
those not teaching would be men, it can conservatively estimated that
there were at least 20,000 nonteaching female teachers in New Zealand in
1976f There is no reason to suppose that this estimate should be

radically changed.

€. This estimate was validated in the course of locating the sample for this
study. It was assumed that the popualation from which the sample was
d rawn numbers 20,000. The market research company, McNair, sampled 250

randomly-chosen households each week. If the estimate 1is correct,
randomly sampling 250 households per week will produce, on average, six
eligible potential respondents. (This calculation is made using

probability theory). In fact, six subjects were located each week, which
supported the initial assumption.
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While there have been studies on female primary school teachers in
training, and their subsequent career performance (Malcolm, 1979;
Whitcombe, 1980), 1little information about re-entrant women teachers
exists and almost nothing is known about the pool of nonteaching trained
female primary school teachers in New Zealand. This has been corroborated
by McDonald (1979), the New Zealand Educational Inststute (1979,1980), the
Department of Education (1979), and most strongly by Ramsay (1979) who
suggests it is now timely for a research study to yield hard data on the

availablility of teachers currently not employed in teaching.

This lack of information on re-entrant women, and more particularly
on the pool of nonteaching women teachers, was the impetus for the present

investigation, which had two major objectives:

1. To describe the population of trained women primary teachers who
are no longer teaching, in terms of demographic and professional

variables, such as length of service; and

2. To produce information concerning the conditions under which a

return to teaching might be possible.
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Summary:

In this chapter, an overview has been given of the position of women
teachers in the primary teaching service in New Zealand. It was suggested
that female primary school teachers in training are a well-educated group;
are evaluated on selection ratings as more suited to teaching than men;
and as neophyte teachers they perform better in the classroom than their
male counterparts. Yet in career terms, despite their relative high
quality, they are underrepresented in the senior positions in the teaching

service.

It was also shown that large numbers of female primary teachers leave
the service each year for “domestic purposes', that most of these were
under 30 years of age and with less than five years service.While it was
found that a proportion of these women return to teaching, little is known
about them, and less about the relatively 1large pool of +trained women
teachers who are no longer teaching, and on the conditions under which a

return to teaching might be possible.

The chapter concluded with a statement of the objectives to the

present study.

In the chapter which follows, the term commitment, as it is wused in

reference to female teachers, is described.
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A tentative theory of commitment is advanced which may go some way towards
explaining the chioces that are made by female primary school teachers who

are no longer teaching.
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Chapter Two

Vocational Commitment and Women Teachers

Introduction

In the previous chapter the two research objectives for the present

study were stated as follows:

1. To describe the population of trained women teachers who are no

longer teaching, 1in terms of demographic and professional variables; and

2. To produce information concerning the conditions wunder which a

return to teaching might be possible.

Related to these objectives is the notion of commitment. In other
words, do the 1large number of women who leave teaching each year, and
those who belong to the pool of nonteaching women teachers, lack

commitment to teaching?
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The answer to this question may depend on the way commitment is
defined. A theory of commitment may provide a means of explaining the
choices made by women teachers who have left the classroom. In the first
part of this chapter +this proposition will be considered. This will be

followed by a discussion of studies on commitment to teaching.

Commitment: A Background

There is a wide range of sociological and psychological 1literature
that makes reference to the concept of commitment, some of which will be
reviewed in this chapter. Consideration will first be given to Becker's
(1960) seminal work on the concept of commitment. This will be followed
by a review of studies which have focussed specifically on commitment to

teaching. These studies can be categorised as

1. Studies on professionalism and status

In these studies it is claimed that teaching has a low status 1in
relation to other professions. This is held to be partly due to the lack
of commitment of teachers. Specifically, the supporting evidence for this
lack of commitment is the short period of service given by many women

teachers before they leave teaching.
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2. Studies on the length of service given by teachers

This second category of studies uses statistical analyses of
longitudinal or crosssectional data on the 1length of service given by
teachers. Here, commitment is again measured as the years a teacher has
remained in the profession. Usually, attempts are made to find
correlations between various demographic characteristics and the length of

service given.

3. Commitment and values

Studies in this category reflect the position that teachers remain in
the profession because of a sense of vocation. Income and conditions of

service inter alia are valued less than the fulfilment of an ideal.
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Becker and the Concept of Commitment

Becker's (1960) paper, "Notes on the Concept of Commitment" was the
first attempt to bring together social science theory to explain the
concept of commitment. Becker argues that commitment is often used by
sociologists and social psychologists to explain “consistent lines of
human activity' (1960:33). According to Becker, this consistency in an

activity (e.g. holding a particular job) is characterised by

1. Persistence of the activity over time (e.g. remaining in a

job).

2. Involvement of other interests in the activity (e.g. by

joining a work-related superannuation scheme).

3. The rejection of alternative activities (e.g. not taking

another job).

Becker then outlines the theories in social science (e.g. social
interaction theory) which have been advanced to account for consistency,
and argues against each one. Becker maintains an opposition to any theory
based on immeasurable concepts - such as values and needs. Instead he

argues for an operational
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definition, of consistency in terms of observable human behaviour. He
attempts to demonstrate that commitment can be specified independently of

the consistent activity that is its consequence:

"The committed person will follow a consistent course.
Commitment is synonymous with the committed behavior it is supposed
to explain. .... You hypothesize people are committed from the way
they behave." (1960:35)

He then lists three characteristics of “committed people':

1. They make feasible alternatives unavailable by staking other
things of value on the committed action (e.g. refusing another job
offer on the basis that years of service in the present Jjob will lead
to promotion).

2. They consciously make this decision themselves;

3. They do it knowing the consequences.

These three conscious actions in tandem constitute what Becker calls

“sidebets'.

In summary, then, Becker says that commitment is a concept which
refers to ~consistency of human activity' and that a person's commitment
is maintained by sidebets. Moreover, Becker rejects the proposition that

- o L] - .
social values or psychological needs influence or change a person's

commitments.
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Contrary to Becker's view the position taken in the present study is that
individuals are committed not to an activity per se but rather to certain
beliefs which find expression in a range of particular activities. For
example, two teachers may have a belief in the importance of nurturing
children's development, and a wish to be involved in it. One of these
teachers may see her best contribution to their development through an
administrative role, and seek promotion until a top position 1is reached.
The other may value daily classroom contact with the children more highly

than any administrative position.

In this situation, both teachers have a commitment to a similar
belief, but this commitment manifests itself in different directions for

the two teachers.

This commitment to certain values can be expressed in a wide range of
activities, and may subsequently influence behaviour. The literature on
occupational choice, and in motives for choosing teaching, displays this
quite clearly. (Tudhope, 1944; Trussell-Cullen, 1967; Kelsall and

Kelsall, 1969; Ramsay, 1979).

This type of commitment may also explain why a person moves from one
job to another (e.g. from being a teacher, to a social worker); or
returns at intervals and despite obstacles, to the same profession (e.g.

women returning to teaching).
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Commitment is not the same as “consistent lines of activity'. In this
light, “sidebets' or the personal investments people make in a job (e.g.
purchasing tools of the trade, joining a union) may have less influence on

commitment than do one's beliefs and values.

It can be seen from the foregoing that commitment is a complex
concept, and in turn, that Becker's understanding of commitment as merely
consistency of a human activity, is too narrow. Rather, the view of
commitment that is posited in the present study is that people do show a
commitment to certain values, and that these influence the activities they
choose to do. It may be realistic to suggest that women who have trained
as teachers but who are no longer teaching, may still be highly committed
to the same values, or a similar set of values (e.g. the nurture of

children) held by their counterparts within the teaching profession.
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Professionalism and Status

In their 1969 paper "Women and Bureaucracy in the Semiprofessions”,
Ida and Richard Simpson argue that teaching, along with the other
semiprofessions (nursing, social work, librarianship) is more bureaucratic
than the high-status professions of medicine and law because of the
prevalence of women. They maintain that "the female composition
strengthens these forces of bureaucratic control"” (:199) and inhibits
professional autonomy. They suggest that occupational motivation among
women is low, primarily because women want an easy job (:231), and are
subservient to men (:232). In their paper, the Simpsons describe the
demographic characteristics of women in the semiprofessions and include
statistics relating to marriage rates, childbearing, years of service and
level of education. On the basis of their data, they suggest that women
in occupations such as teaching have a low commitment. Similar
argumentation and conclusions are reached by Lieberman (1956), Etzioni

(19%69), levesque (1969), and Braithwaite (1975).
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These writers, in attempting to explain further the lack of
commitment of women, make reference to characteristics attributed to
women, including their deference, desire for sociability, lack of
ambition, compliance; and in so doing appear to imply that women ought to

be different.

On the basis of this, it is concluded by the Simpsons that a woman's
primary attachment is to the family role; women are therefore less
intrinsically committed to work than men and are more utilitarian and less
intrinsically task-oriented than men, they may require more control. Yet
Tudhope (1944) and Levesque (1969) have found that the choice of teaching

for women was based on intrinsic factors, and for men, extrinsic factors.

This group of studies 1links the concepts of professionalism and
commitment, yet the term commitment is never defined or analysed by the
authors. It is used narrowly to imply that commitment can be measured in

terms of years of service.
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Studies on Length of Service given by Teachers

The second broad category of literature on commitment is that which
conceptualises it according to years of service given by teachers. Here
the work of Kelsall (1963) is prominent. In 1963 Kelsall surveyed 7200
British women who had +trained as teachers. He gathered data about them
classified by age cohorts of those trained in certain prewar and postwar
periods. His study is largely concerned with the 'wastage' of women
teachers. Kelsall found that the most influential factor responsible for
this wastage, and in turn the low level of commitment of women teachers,
was married women having children and deciding to remain at home +to care
for them (see Watson, 1965; and Charters, 1963; for similar findings).
He also concluded that the majority of women had no intention to return to

the classroom and therefore there was no substantial pool of potential

teachers among these people.
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A similar type of study to that of Kelsall's was undertaken in the
United States by Mason, Dressel and Bain (1959) who asked student
teachers, and beginning and inexperienced teachers what plans they had for
their future careers. These researchers found that about three quarters
of the women expected to 1leave teaching for domestic purposes but more
than half of these thought they would return. On the basis of this study,
Mason and his colleagues claim that women do not have a strong commitment
to their job. While they do not define commitment, Mason and his
colleagues imply that it refers to the years of service given, or the

intention of a teacher to remain in the classroom.

This same conceptualisation of commitment was employed by Walker
(1963, 1967) in his partial replication of the Mason study in Australia.
Walker asked a cohort of 1959 teachers college graduates (n=225) their
intentions with respect to teaching. They were approached at graduation,
after nine months service, and after five years of service. Walker used
his data to conclude that women teachers were not committed, on the basis
that some wanted to be homemakers for a while. Like Mason and his
associates, he does not define commitment and concludes that years of
service and intention to teach represent an adequate measure of
commitment. Indeed, perhaps the most notable outcome of Walker's research
is the realisation that +the stated intentions of teachers may not be an
accurate guide to the number of years they actually stay teaching

(Ollerenshaw, 1973; Ramsay, 1979).

More recently in Australia, Coulter's (1972) work on the commitment
of beginning teachers has come into prominence (Coulter, 1972) but as with

Walker, Coulter assumed that teachers who say they do not intend to remain
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in the classroom demonstrate a lack of commitment.

The above studies, then, consider commitment in terms of the years of
service a teacher gives, or the intention of teachers to remain in the
profession. This meaning of commitment is rarely expanded on by the
authors of these studies, and little attention is given to any conceptual
framework which may explain more fully a teacher's commitment. However,
the final group of studies on commitment as a value, which are discussed

below, go some way toward achieving this end.
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Commitment as a Value

This final group of studies conceptualises commitment in relation +to
a person's values. Watson (1971) for instance, in his case study of 23
female beginning teachers in New Zealand, reported that their expressed
central problem was deciding which roles should demand their commitment.
According to Watson, young women teachers value the experience of teaching
as 'preparation for the childrearing activities of motherhood', and as
such, show a commitment not necessarily to teaching per se but rather to
the values associated with the mother - surrogate role of the teacher.

Watson concluded that

"Commitment may be measured by the time you remain, but this
does not indicate the nature or strength of the commitment..."

(1972:n.p.)
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Another study in this group is that of Loftis (1964) who investigated
the commitment of a sample of Home Economics teachers in the United
S tates. Loftis attempted to devise a scale to measure commitment, by
hypothesising that highly committed teachers had a devotion to the values
of the profession and were serious in their intention to remain teaching,
while the noncommitted teachers had major interests not focussed on
teaching. While the scale that was developed has been criticised on
methodological grounds (see Aldridge-Sutton, 1981) Loftis does,
nevertheless, emphasise that commitment, while encompassing an intention

to remain teaching, is more importantly characterised by a devotion to a

set of values.

While going some way toward a conceptual understanding of commitment
in relation to a set of values, Loftis' work remains incomplete, in that

her scale has not been validated and her study has not been replicated by

o ther researchers.

More recent investigations into the commitment of teachers have Dbeen

carried out by Ramsay (1978) in New Zealand and Nias (1981) in England.
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In his longitudinal study of a cohort of student teachers Ramsay
found that the best measure of commitment was obtained by a self-report
method where student teachers were asked periodically how committed they
were to teaching. He found, among other things that a high degree of
expressed vocational commitment was closely linked with congruence between
the reality of a situationand the ideals and perceptions student teachers
had developed in relation +to this situation, and that people become
committed to teaching for a variety of reasons, including their commitment

to a set of values (e.g. altruism).

A more recent study on commitment is that of Nias' (1981). She asked
a sample of 93 British primary school teachers what they understood by the
term commitment, and from their responses four different themes emerged:
caring; a concern for competence; personal identification as ~teacher';
and an intention to remain teaching. According to Nias, each of these
themes reflects a type of value commitment which results in teachers
associating different priorities to the role definition of teacher. Nias
concludes that this multi-dimensional approach to understanding the
concept of commitment may better represent the ways teachers themselves

give meaning to the notion of commitment.
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In each of the above studies an attempt is made to move beyond the
conventional approach of viewing commitment as merely length of service,
and to provide a framework in which the concept is seen as being linked to
the values held by teachers (e.g. altruism; a concern for competence;
the importance of motherhood). In this way, the above studies, despite
their methodological weaknesses, contribute to the concept of commitment
posited earlier in this chapter. That is, that teachers show a commitment

to values rather than activities, and these values manifest themselves in

various behaviours.
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Conclusion

In the preceding chapter, an overview of the position of women in the
primary teaching profession in New Zealand was used as a preface to two
major research questions on the pool of nonteaching women teachers, which
the present study addressed. At the beginning of +this chapter it was
argued that the choices some women teachers make (e.g. to be at home

rather than in the classroom) may be explained by a theory of commitment.

After focussing on , and highlighting shortcomings in, Becker's
seminal work, it was concluded that the concept was both complex and
multi-dimensional and that people have commitments to certain beliefs and
values, and that these may find expression in a range of activities.
Using this conceptualisation, women who have trained as teachers but who
are no longer teaching may still be highly committed to a similar set of

values as those of their counterparts within the teaching profession.

In view of the conceptualisation of commitment arrived at in this
study, a series of investigations which have focussed on commitment to
teaching, were reviewed. Most of their investigations considered

commitment as merely the 1length of service given, or the intention to

remain teaching.
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The studies fell into three groups and were found tc be methodologically
and/or conceptually inadequate, although the work of Watson, Loftis,
Ramsay and Nias were found to have links with the present study in that
each of these researchers conceived of commitment to teaching in terms of

a set of values to which teachers may be committed.

In the first two chapters, then, the research questions have been
described, and the concept of commitment and the way it relates to these
two questions, has been elaborated. The next chapter outlines the

research design which directed the collection and analysis of data.



Chapter Three

Research Design

Introduction

The research design for the present study was dictated by the need to
be able to describe the population of trained women teachers who &are no
longer teaching, in terms of demographic and other variables, and to
produce information concerning the conditions under which their return to

teaching might be possible.

It was decided that these two objectives could be met by using a
randomly-selected sample of nonteaching women, and to collect data from
this sample via the questionnaire method. The mechanics of selecting this

sample and of developing the questionnaire are discussed below.
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Sample Selection

Before making the selection of a sample of women for the present

study, four decisions were made concerning the nature of the sample:

First, it was decided to select only women. Men and women leave the
c¢lassroom for quite different reasons and at different points in the
lifecycle (see Charters, 1967). Furthermore, despite the fact that male
attrition is high, it is women who form the pool of potential teachers.
It is almost exclusively women who give relief teaching service, and they

make up the greater proportion of those who re-enter the classroom.

Second, only primary school teachers would be included in the sample.
The nature of their training, and the service given in primary schools,

marks them as being distinct from teachers in kindergartens and secondary

schools.

Third, only those women under retirement age entitled to apply for a
permanent position in New Zealand state primary schools would be included.
Those who have given uncertificated service would be excluded, as would
those trained at a Primary Teachers College but whose employment was in

insitutions other than primary schools, such as kindergartens.



40

And last, it was decided to select a sample of nonteaching women
teachers nation-wide, in order to avoid some sources of bias (see Shipman,
1972). For example, it might have been possible to use some of the eleven
New Zealand Education Board files to locate nonteaching women teachers,
but each Board has different powers and policies with respect +to their
employment practices. These could impose unique characteristics on a
sample chosen from individual Boards. Bias may also have been produced in
samples chosen from areas varying in ethnic composition, or being either
predominantly rural or urban. Thus, it was decided to select the sample
for the present study from the total New Zealand population of nonteaching

female primary school teachers who were eligible for selection.

In selecting this nationwide sample, several ideas were investigated
and subsequently rejected in the course of the selection process, and

these are outlined below.
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1. Advertisements in magazines

(e.g. The New Zealand Woman's Weekly, the Listener, or professional

journals such as Education). When subjects are recruited by means of
advertisements there arises bias because of self-selection.
Self-selection has been found in some studies to locate those who have
very positive or very negative attitudes to the topic. To some extent
this can be moderated by making available easy means of informing the
researcher of the wish to take part. Instead of simply publishing the
researcher's name and address, reply-paid postcards can be included.
These greatly increase the cost of the advertising. On the other hand,
advertising in professional journals was free. Indeed, this method was
trialled, and in eighteen months a total of 20 respondents voluteered +to

take part. It is most 1likely, therefore, that this is by no means an

unbiased group.

2. The Massey University rolls of Extramural Students

The source of past and present teachers who could be directly

appealed to or 1located by the snowball method are again likely to be

unusual.
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3. The Files of the Department of Education

It was found that these files only recorded

a. The resignation of teachers from permanent positions. Many
teachers have never held such a position, but instead have been in their
certification year, relief teaching, on limited tenure for two years, for

example.

b. The name of the school from which the teacher 1left, with no

residential address having been recorded. As well,

c. Files were not purged of those who had re-entered the service, so

that in fact many are back in the classroom.

d. Home addresses are not recorded, and as a result teachers who

shift house are soon untraceable.
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4. The Files of the 11 individual Education Boards from which

appointments are made, and resignations recorded. These files are not
standardised between boards and some of the difficulties associated with
the Department's files are replicated. Practical difficulties arose here
because - although the boards would have given permission for their files
to be wused - no services were provided, and the researcher would have had
to search them individually. Travel and accommodation expenses would have
been considerable. Additionally, those most able to be traced would be

the people who are less geographically mobile, or those only recently

resigned.

5. School Principals

Only those women already within the relief service, recently

resigned, or personally known to the principal, would have been locatable.

Women outside these networks would not be found.
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Because each of the above methods proved unsatisfactory, and due to
the difficulties in locating women who have resigned from teaching it was
decided to employ the services of a market research company to obtain a
nation-wide randomly selected samplej Every Saturday throughout New
Zealand, market researchers knock on doors of randomly selected
households, with an omnibus questionnaire. A researcher can purchase the
right to have a question asked in the course of the survey, and pay for
the weekly service. The major disadvantage was cost, but in the event,
the cost was about the same as the charge for advertising in the popular
nationally-distributed magazines. However, there were advantages which

made the cost worthwhile, these being:

1. There are particular difficulties in locating women who have resigned.
They may change their name, for instance. They also may follow a
husband's change of occupation, and be obliged to resign because they have
no job to go to. Unless they are leaving a permanent position, their loss
is not recorded by either the national or local authorities. Those whose
loss is recorded may provide a forwarding address, but subsequently move
again without a further contact address. Finally, it is not mandatory on
teachers to inform the board of their movements. (See Kelsall, 1963 for a
summary of the difficulties experienced in this regard).
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a. Respondents agree to have their name forwarded to the researcher.

b. The person is ascertained to be within the criteria of the study

- in this case, a non-teaching, certificated, primary school teacher,

female, under 60 years old.

c. The name and address of the subject are correct. Postage,

questionnaires and time are saved. Attrition due to change of address

does not occur.

d. The sample is randomly selected on a nationwide basis. In this
case it 1is assumed that confounding variables such as those mentioned
above (rural and urban bias, ethnic mix, and others) will be randomly

distributed also.

Having chosen to employ a market research company, the next decision

to be made concerned the sample size.

Sample Size

It has been the practice in social science research to use large
samples, sometimes of several thousands. However, as Roscoe (1969:184)

aptly puts it:
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"there are few occasions in behavioral research where samples
..larger than 500 can be justified. The use of samples of size 30 or
larger usually insures for the investigator the Dbenefits of the
central limit theorem".

It was decided that in terms of sampling theory, and in view of the
the major research questions a randomly selected nationwide sample of
approximately 100 - assuming a response rate of 80 percent - would be
adequate (Ferguson, 1971). An important factor in the choice of this
sample size was the rate at which potential respondents would be located.
The market vresearch company was paid 375 per week, regardless of how many
eligible people turned up. It was calculated that an average of six
subjects per week would be found (and this proved to be the case) bringing

the cost of locating 100 people to more than $1000. A final sample of 110

was located by the market research company.

It is important that a sample be representative of the population
under study. To +this end a low rate of refusal is essential. It is
significant that there were only four people (3.5%) who declined to allow

the market research company to forward their names to the researcher.
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The Development of the Questionnaire

There were several phases in the development of the final postal
questionnaire to be sent to the final sample. Before outlining these
phases, it should be stressed that the questionnaire method was adjudged

to be the most appropriate for the present study because

1. All respondents receive an identical copy of the instrument. In

interviewing, for example, changes occur from one interview to another.

2. Subjects complete the questionnaire in their own time.

3. A large amount of factual data can be collected quickly.

4. A nationwide sample can be covered at only the cost of the

postage.
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On the other hand, it should be remembered that postal questionnaires

do have limitations:

1. Analysis can only be made on the basis of written responses.

Answers cannot be clarified, and further questions are not possible.

2. Respondents may be flippant and rushed and could misunderstand

questions, fake responses, and omit questions.

3. Only certain kinds of information can be gleaned from

respondents. At times, it may be superficial and unpondered.

Despite these limitations it was decided to proceed with a postal

questionnaire for the advantages outlined above.

Phase 1: Developing Questions

Before data collection commenced, relevant literature on women in the
workforce, and in particular, women in teaching, was reviewed (see
Aldridge, 1979; Aldridge-Sutton, 1980, 1981). This review highlighted
questions that needed to be asked, and indicated those factors which have
been found to have an influence on women out of the workforce, especially

women teachers (e.g. reasons why women leave teaching and for their

nonreturn).
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This information was shaped into a series of questions (see Appendix
1). To assist with the drafting of these guestions into a questionnaire,
and to counter possible researcher bias, six nonteaching women teachers
were approachedand subsequently interviewed? These interviews were based
on the initial series of questions that had been developed. During these
individual interviews, each woman was encouraged to broach issues not
covered in the schedule of questions, if she thought it be appropriate to
her own situation. As an outcome of these interviews, which ranged form a
half to three hours in duration, a second draft questionnaire was

designed.

Phase 2: Draft Questionnaire

The draft questionnaire was constructed using the interview schedule
and the responses it generated (see Appendix 2). It was circulated to 14
nonteaching primary school female teachers? These teachers were asked to
complete the questionnaire, noting the time it took and any difficulties
they had. The questionnaire was also circulated for comment to a group of

yre.
ten colleagues with expertise in questionnaire design.

2. These six women did not form part of the final sample.

3. These 14 women did not form part of the final sample.

4. They were Education lecturers, Departmental Research Officers
Sociologists, and Market Researchers.
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Phase 3: Pilot Questionnaire (Part 1)

Improvements based on the outcomes derived from administering the
draft questionnaire were incorporated into a pilot questionnaire. During
this phase, the focus of the questionnaire was narrowed from one which
considered the dual roles of women and had asked questions about their
homelife and use of time, to one which was more specifically concerned
with the woman's teaching experiences, her reasons for leaving teaching,

the conditions under which she would return, and biographical data.

Again the questionnaire was discussed with and scrutinised by
colleagues, and also by personnel from the New Zealand Educational
Institute. Subsequently, minor changes were made to the questionnaire.
One of these changes concerned the format of an item (item 7), on
educational attainments, and experience. As a consequence, two forms of
the questionnaire were +trialled. In one form, respondents were asked to
enter information on a grid. In the other form, &a time-line was

presented, and respondents were asked to mark dates and details along it.
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Phase 4: Pilot Questionnaire (Part 2)

Two forms of the modified pilot questionnaire (see Appendix 3) were
then trialled with a sample of 57 nonteaching women teachers who had
recently resigned from the Wanganui Education Board. From an alphabetical
list of this pilot study sample, alternate subjects were sent the
time-line version of the questionnaire. Replies were received from 47 of
these women (82.5%). While the actual results of the pilot study are not
central to the present investigation they do, nevertheless highlight
significant outcomes, and because of this a full report on the pilot study

has been included in Appendix 4.

The methodological advantages from the pilot study were fourfold:

1. The data collection methods which were used proved to be

efficient and well- organised.

2. The questionnaire appeared to be worded clearly.

3. The responses to the open-ended questions enabled a precoding of

some items on the final questionnaire.

4. 1t was discovered that an important question (what was liked and

disliked about teaching) had been accidently omitted.
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5. A trial analysis of the data, using the Statistical Package for
the Social Sciences (SPSS) computer programme proved successful, and
resulted in a formulation of a method of coding the data for the major

study.

The final questionnaire was compiled after responses to the pilot

questionnaire were read and analysed.

The Major Study:

The final questionnaire (see Appendix 5) was an outcome of the
preceding four phases. Most of the 40 questions had precoded responses
where subjects were asked to choose one or more responses from those
offered. Every set of responses was followed by an ~other' category,

where respondents could add their own comments. For instance, item 6 was

How long was the course for which you were enrolled at

T eachers College?

one year ()
two years ()
three years ()

more (Specify).ceeccccaces semamaak. o
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Like the earlier forms of the questionnaire, this final form focussed

on the following three themes:

1. Teaching experiences and why women left teaching

2. The intention to return to teaching, and the conditions under

which a return would be possible

3. Biographical data.
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Response to the Questionnaire

On October 28, 1980, questionnaires were mailed to the sample of 110
nonteaching women teachers, with a covering letter which asked them to
complete and return the questionnaire within two weeks. Three weeks
later, 76 questionnaires had been returned. A further copy of the
questionnaire was sent to the 34 who had not returned the first
questionnaire, with another covering letter asking for their cooperation.
A month later, a further 24 had returned their questionnaires. The
remaining ten women were sent another copy of the questionnaire, and three
of them returned them. In total, then, replies were received from 103

subjects giving an overall response rate of 93.6 percent.

Overall Shape of the Study

By the completion of data collection in January 1981, it was possible
to retrace the various stages of the research, and these are shown in

Table 4.
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Table 4: Overall Shape of the Study

Date Procedure
1979 March to November Review of the literature
1979 November Interviews
1979 December to Draft questionnaire trialled

1980 February

1980 June to October Pilot questionnaire paosted

and analysed

1980 May to September Final sample located by

market research company

1980 Octaober to Final questionnaire posted

1981 January and returned

It can be seen from the above Table that the study was planned and
carried out over a period of two years. In that time, the research
questions were refined, the data collection instrument was +trialled and

administered, and a sample of 110 nonteaching women teachers was located.
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Summary

In this chapter the design adopted to meet the research objectives of
the present study was described. Both the sample selection process, and
the piloting and development of a questionnaire were carried out
rigorously to ensure, as far as possible, that a randomly-selected sample
of nonteaching women teachers was obtained, and that the data collectian

instrument would provide the required information.

The two chapters which follow focus on the analysis of the data, and

the results which were obtained.
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Chapter Four

Results

Introduction

In the previous chapter, attention was focussed on the design and
implementatiom of the present research study, to meet the two research
objectives outlined in earlier chapters. These abjectives were: ta
describe a sample of nonteaching female primary school teachers in terms
of their demographic and professional variables, and second, to explore

the conditions under which they would return to teaching.

This chapter presents the major findings relating to bcth these
research aobjectives. In the first part of the chapter details are given
of the response rate to the questionnaire, and an overview of the
demographic characteristics of the sample and their teaching experience is
presented. These characteristcs are considered in some detail, as they
relate to three subgroups within the sample: those who say they want to
teach now (r=7), those who will possibly teach again (n=53), and those who

say they never want to teach again (n=19).
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In the second part of the chapter, the conditions wunder which the
women in the sample might return to teaching are discussed. These

conditions are considered in terms of the three subgroups mentioned above.

Response Rate to the Questionnaire

0f the 110 women who were sent a questionnaire, 103 (93.6%) replied.

However, not all these replies were usable, as Table 5 shows.

Table 5: Number of Usable and Unusable Questionnaires

Category Number % of Total returned
Incomplete 2 1.9
Ineligible 22 213
Usable 79 T6.7

Total 103 99.9
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It can be seen from the above Table that about three quarters of the
returned questionnaires were usable. Of the remainder, two were not fully
completed, while data from 22 of the questionnaires was deemed unusable
because the respondents concerned did not meet the selection criteria of
the study. For instance, about half were currently teaching and the rest

had not had teaching experience in primary schools.

In summary then, 79 of the 103 women who returned questionnaires
provided usable replies. This sample of 79 women represents approximately
77% of respondents, and the analysis which follows is based on
questionnaire data obtained from these 79 women, who will now be referred

to as ~the sample’'.

An Overview of the Sample

This sample of 79 nonteaching women teachers ranged in age from 23 to
59 years, with over half the sample being 34 years of age or younger.
Almost all the women were married (95%), and the occupations of their
husbands clustered in the upper ranks of the Elley and Irving scale
(19?2}! Only 15 percent of the sample did not have children. Of those

who did, over half had children of preschocl age.
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Three quarters of the women were not in any paid employment. Of the
22 women who were engaged in paid work, nine worked less than 20 hours per
week, and five worked a 40 hour week. The 22 women in paid work were in
jobs such as seasonal farm work, household help, laboratory technician,

librarian, and teachers aid.

Thirty of the women in the sample completed a three-year Teachers
College course; 42 had undertaken two-year training prior to the
introduction of the three-year course; one woman had pursued specialist
teacher training (speech); and five women had completed a one-year

2
course. Of these, four had completed bachelor's degrees.

1. The Elley and Irving (1972) scale is an objective ranking of male
occupations based on a composite score of average education and income
levels of holders of these accupations. Included in the upper three ranks
of the scale are occupations such as (1) architect, (2) primary school
teacher, and (3) occupational therapist.

2. Most of the women in the sample who had paid work were in occupations
ranked 3 on the Irving and Elley (1977) scale (e.g. laboratory
technician). Nearly all the remainder were in lower ranked jobs such as
shop assistant (4), waitress (5), school cleaner (6). The Irving and
Elley scale of female occupations is constructed in the same way as the
Elley and Irving scale, and it is an c¢bjective ranking.

3. One woman did not provide a response to this question.
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Thirteen of the women (16.5%) entered teacher training with School
Certificate, while for about half the sample, University Entrance or
Endorsed Schoecl Certificate was the pre-entry qualification. As well, 11

(13.9%) of the sample had university degrees, while 13 (16.5%) had

achieved part of a degree.

The range of teaching service given by the women varied: 14 percent
gave less than three years, about half (49.2%) gave between three and six
years, and the remainder (36.8%) gave more than six years service. In one

case 23 years of service was reported.

Most of the women (94%) resigned from teaching as teachers on List A,
the basic teaching scale. Five women had been inspected and graded and
advanced to List B, which entitled them to apply for positions of

responsibility.

While 57 percent of women had left teaching on one occasion, the
others had returned to the classroom and had left at least a second time.

The meost commonly-given reason for leaving teaching on each occasion was

pregnancy and/or a wish to be at home to care for children.

Nearly two thirds of the women (60%) said they 1liked teaching very
much, and said they valued the opportunity teaching gave them to be

involved with the development of children.
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The sample as & whole alsc indicated their dislike of nonteaching duties,
and constraints (such as large classes) which prevented their giving

individualised attention to children in need of their help.

The above details, then, provide an overview of this sample of
nonteaching female primary scheol teachers. In the next section, a more
comprehensive description is given of this sample in terms of demcgraphic

characteristics and professional variables.

Demographic Characteristics and Professional Variables

To facilitate both a comprehensive description of the sample, and
provide a base for generalising the data to the population of nonteaching
female primary school teachers in New Zealand, the sample was divided inte
three groups. These subgroups emerged as an outcome of the responses the
sample made to the question: Do you want to teach now?

It was decided that this particular question, more so than any other,
provided an insight into the intentions the women in the sample had
concerning a return to teaching. Thus, on the basis of this question it
would be possible to delineate the sample into subgroups according te
their intentions, to describe the women in each subgroup in terms of
demographic characteristics and other variasbles, and then to explore the

conditions under which women in each subgroup might return to teaching.
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Table 6 provides a breakdown of responses to the question:

Do you want to teach now?

Table 6: Do you want to Teach Now?

Response Frequency % of Total
Yes T 8.9
Perhaps later 53 67.1
No, not ever 19 24.0
Total 79 100.0
It can be seen from Table 6 that those who answered ~Yes', (the

“Intending Returners') form less than ten percent of the sample; those
who said “Perhaps'), (who will be called “Possible Returners') form about
two thirds of the sample; and those who said “No', (the “Nonreturning'),

form about a quarter of the sample.

The Tables and the discussion which follows elucidates the
characteristics of each of these three subgroups, and particular attention

is given to demographic and c¢ther factors which differentiate each of

these subgroups.
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Two kinds of statistical test were used in the analysis of questionnaire
data. The chisquare test is a technique for comparing the frequency of a
response between two or more groups. The Fisher test is wused when data
may take a range of values. Again, two or more groups are compared to see

if they differ (Hardyck and Petrinovich 1975:139,119).

The relative percent frequency of respondents in given age-groups 1is
shown in Figure 1. A one-way analysis of variance showed that the three
groups are significantly different ( F = 6.95 df = 2, 76 p<.01). The

Nonreturning group is, on average, significantly older.

2 Marital Status:

Almost all the women in the sample have a spouse, but as can be seen

in Table 7, there are proportionately fewer women in the Possible group

who are without a spouse.
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Table 7: Presence of a Spouse, by Response group

Spouse Present No % of Total Group Yes Total

Response Group

Intending 1 14.3 6 T
Possible 2 2:5 51 53
Nonreturning 1 Ba s 18 19
Total 4 75 79

(Too few in each category for statistical analysis)

3. Paid Employment:

The three groups were not able to be distinguished by a consideration
of the number of hours a week worked, including those working no paid
hours (Chisquare = .62 df = 2 p<.7) ;3 or by using a work/nonwork

dichotomy (Chisquare = 1.99 df = 2 p<.4).
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It was decided that a question which may exist prior to any
consideration of a possible return to teaching, was the question of
whether or not a woman who was currently not in paid work, intended to

return to the paid workforce at all.

The intention to return to the paid workforce of those women

currently not in paid employment, however, does distinguish the groups, as

shown in Table 8.

Table 8: Intention to Return to the Paid Workforce, by Response group

Will Return No Yes Total

Response Group

Intending 0 4 4
Possible 4 36 40
Nonreturning T 6 13
Total 11 46 57

Chisquare = 13.49 df = 2 p<.001

Half of those women who say they do not want to teach again are

unlikely to return to the paid workforce at all.
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4. Job Status Ranking:

a. Irving and Elley Ranking of the Women's Occupations:

There were 22 (27.8%) women in the sample who were in paid employment for
at least six hours per week and on the basis of the type of employment in
which they were engaged a ranking on the Irving and Elley scale was
obtained. Table 9 shows the frequency of respondents in each rank of the

Irving and Elley scale.

Table 9: Irving and Elley rank, by Response group

Irving and Elley 1 2 5 4 5 6

Response Group

Intending 1 1 1 3
Possible 1 2 T 1 1 1 13
Nonreturning 5 1 6
Total 1 2 12 1 2 2 22

(Too few in each category for statistical analysis).
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When the scale is dichotomised into ranks 1 to 3, and 4 to 6, there
is some statistical evidence to show that there is some relationship
between those whe said they do not wish to teach and those who were
engaged in the more highly ranked jobs on the Irving and Elley scale. The

results are shown in Table 10.

Table 10: Irving and Elley rank, by Response group

Rank 1 t0 3 ¢ of Total in 4 to 6 Total

Subgroup

Response Group

Intending 1 o T T 2 3
Possible 10 75.0 3 13
Nonreturning 5 83:3 1 6
Total 15 6 22

Chisquare = 2.62  df

]
no

p<.25
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b. Elley and Irving Ranking of the Spouses' Occupations:

Husbands' jobs were ranked according to the Elley and Irving scale, and

unemployed husbands were ranked as 6.

is shown in Table 11

The frequency of jobs in each rank

T able 11:

Elley and Irving rank, by Response group

Rank 1 2 = 5 6 Total

Response Group

Intending 1 2 1 3 T

Possible 4 19 21 2 53

Nonreturning 2 4 7 3 3 19

Total T 25 29 3 8 79
Chisquare = 25.49 d4df = 10 p<.O1
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Table 11 shows that Possible returners are much less likely to have
husbands whose occupations are in the lower ranks. While a contingency
test was carried out, and the chisquare value recorded, such values should
be interpreted with caution, because the expected cell frequency in some
cases is less than 2. If the ranks are collapsed into ranks 1 to 3, and 4
to 6, it can be seen from Table 12 that most women who are uncertain about
a return to teaching have husbands whose jobs are in the upper ranks, but

here the statistical relationship is not significant.

Table 12: Elley and Irving Ranking Of Husbands' occupations,
by Response group

Elley and Irving rank 1 - 3 % of Total 4 - 6 Total
Subgroup

Response Group

Intending 4 5T 1 3 7
Possible 44 8% .0 9 53
Nonreturning 13 68.4 6 19
Total 61 18 79

Chisquare = 3.45 df = 2 p<.2
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5. Children:

a. Number of Children:

Most women (81%) in the sample had at least one child at home, and Table

13 gives a bregkdown of the number of children of those women in each

response group.

Table 13: Number of Children, by Response group

Number of children O 1 2 3 4 17 Total
Response Group Frequency

Intending 2 1 4 7
Possible 5 "7 494 13 3 1 53
Nonreturning 8 5 4 1 5] 19
Total 15 23 22 14 6 1 79

(Too few in each category for statistical analysis)
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When the groups are dichotomised into those women with children, and

those without children, the groups are seen to be differentiated.

Table 14: Presence of Children, by Response group

Children present No % of Total in group Yes Total

Response Group

Intending 2 28.6 5 T
Possible 5 9.4 48 53
Nonreturning 8 42.1 11 19
Total 15 64 79

Chisquare = 10.16 df=2 p<.0O1

It can be seen that Nonreturning teachers have proportionately fewest
children at home, and that Possible returners on the other hand, have

proportionately the greatest number of children at home.



b. Preschocl Children:

The presence of young children

is
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often thought to be one of the more

salient factors in the workforce participation of women. Table 15 shows

the frequency of preschool children for the three response groups.

Table 15: Number of Preschool Children, by Response group

Mumber of preschocl children 0] 1 2 Total
Response Group

Intending 4 2 1 T
Possible 20 24 8 53
Nonreturning 14 3 2 19
Total 38 29 11 9

(Too few in each category for statistical analysis)
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When the preschool children variable is dichotomised into women with
ne preschocl children, and women with some preschocl children, the groups

are distinguished by this factor, as Table 16 shows.

Table 16: Presence of Preschocl Children, by Response groups

Preschool children present No % of Total in Yes Total
Subgroup

Response Group

Intending 4 5T.a1 3 7
Possible 20 BT 5% 53
Nonreturning 14 T3.7 5 19
Total 38 41 79

Chisquare = 7.49 df = 2 p>.02
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Excluding their teacher training qualifications, the education 1level

of the sample

ranged from School Certificate to full University degrees.

Table 17 shows the frequency of each category of educational attainment

for each group.

Table 17:

Education

Response Group

Intending
7
Possible

53

Nonreturning

19

Tctal

9

SC

Educational Level, by Response group

UE or Endorsed SC

21

44

Part degree Degree
1
9 6
4 4
13 10

(Too few in each category for statistical analysis)



78

When the education variable is dichctomised inte women with no
university experience and women with some university experience, there is
a slightly significant statistical difference between the groups, as shown

in Table 18.

Table 18: University Experience, by Response group

University Experience Neo % of Total in Yes Total
Subgroup

Response Group

Intending 6 85.7 1 7
Possible 38 T1 AT 15 53
Nonreturning 11 57.9 8 19
Total 55 24 79

Chisquare = 2.2 df = 2 p>.3

While there is not a high level of statistical significance, it seems
that there may be a relationship between having some university experience

and the stated wish to never return to teaching.
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As well as the above demographic factors, an analysis of data
relating to the teaching experiences of the sample was carried out. Three
factors were examined: 1length of service, years break since last taught,

and liking for teaching.

7 Length of Service:

The length of service given by teachers in each group is shown in
Figure 2% A one-way analysis of variance gives a statistically
significant result: proportionately more women who say they never want to

teach again have given longer pericds of service.

F=13.349 d4f =2, 76 p<.05

8 Years Break since last Taught:

Using a one-way analysis of variance, it is seen that women who left
teaching most recently are those who say they wish to teach (Intending

returners), while Nonreturning women have had longer breaks.

F=6.119 df =2, 76 p<.01
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9 Liking for Teaching:

Using a yes/no dichotomy, the extent to which teaching was

the women in the study is shown in Table 19.

liked

Table 19: ILiking for Teaching, by Response group

Said Liked Teaching No

Response Group

Intending 0
Possible 5
Nonreturning 3
Total 8

48

16

7

Total

53
19

79

Chisquare = 1.49 af = 2 p<.45

81

by

Although this is a statistically nonsignificant result it can be seen

that all the Intending returners liked teaching, while

were divided in their liking for teaching.

other

groups
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The factors considered so far, which relate to the first research
objective of the present study, fell into two groups: the first group
included the demographic variables of age, marital status, Elley and
Irving rank of husbands' occupations, number of children age of youngest
child, hours in paid employment, Irving and Elley rank of woman's
occupations, and level of education; the second group of factors were
those relating to teaching experience and included 1length of teaching

service, years away from the classroom, and liking for teaching.

Some of these factors were found to differentiate the three subgroups
of the sample (i.e. the Intending returners, the Nonreturning, and the

Possible returners).

Summary: Nonreturning women (n=19) are significantly older (p<.01) than
the other two groups; they have significantly fewest (p<.01) children at
home, and significantly fewest (p<.02) preschool children. The nonworking
Nonreturning are significantly less likely to return to the paid workforce
($X.001), including teaching. Their husbands were more likely (p<.01) to
be in upper ranks occupations. Nonreturning who were employed (n=6) were
more likely to be in upper rank occupations (p<.2). More of the

Nonreturning group had university experience (p<.3).
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In considering the teaching experience factors, it was found that the
Nonreturning had given significantly (p<.05) mere teaching service, and

had been away from the classroom significantly (p<.01) longer than either

of the other two groups.

The discussion now focusses on the analysis of the questionnaire data
relating to the second cbjective of the present study, namely, to explore
the conditions under which nonteaching female primary school teachers
might return to the classroom. The sample were asked to nominate the

corditiens under which they would return to teaching.

A Return to Teaching

This section deals with the responses subjects made to the item:
Below is a selected list of conditions under which a teacher might

return to teaching. Please tick the appropriate column for the
conditions that apply to you.

There were two parts to the item, one for fulltime teaching, and one for
parttime teaching. Subjects could also add comments, and five said they

would not return to teaching, although this option was not offered.

The conditions under which women would return to teaching will be
considered first, and then the conditions which distinguish the three

groups will be outlined.



Fulltime Teaching
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Table 20 lists the conditions under which women say they might
consider a return to teaching, and the frequency with which they were
mentioned. It should be noted that subjects could nominate as many

comditions as they chose.

Table 20:

Condition

When my children start school
If I had to support myself
Nearby job

Specialised teaching

Smaller classes

Daycare available

Health improves

Better pay

Better conditions

When family can do housework
Better promotion opportunities
I will never return

Non-response

Teaching

Frequency

32
29
20

1"

Conditions Under Which Women Would Return to Fulltime

¢ of Total sample

40.5
36.7
25.3
13.9
11.4
6.3
5.1
3.8
3.8
2.5
1.3
6.3

24.0
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There were five respondents who wrote that they would not return, and
they all came from the Nonreturning group. It is very significant

(1X.001) that of the 19 whe did not respend to this item, 12 were

Nonreturning.

It can be seen froem the above Table that the most frequently
mentioned condition relating to their return to teaching was provision of
childcare, either in school or in daycare. A third of the respondents
indicated that if +they ever had to support themselves or their children
they would return to fulltime teaching. Moreover, a quarter of the women
said they would take a position if there were one nearby, and some women
(13.9%) said they would teach fulltime if they had a specialised teaching

job, such as remedial teaching.

Some of the more prominent conditions under which women would return
to fulltime teaching will now be discussed in terms of the three subgroups

, Intending returners, Possible returners, and Nonreturning.



a. Children in Care:

As Table 21 shows, this

factor

distinguishing the three groups.

is

statistically significant

Table 21: Children at School, by Response group

Response Group

Frequency ¢ of Total in Subgroup

Intending 5 T1.4
Possible 27 50.1
Nonreturning 0] 0.0
Total 32

Chisquare = 17.75 df = 2  p<.0001

86

in
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For most of the Intending returners, and half of the Possible
returners, having their children at schoel is an important condition
governing their return to teaching. The differences between the three
subgroups become even more marked when the condition “provision of

daycare' is included, as shown in Table 22.

Table 22: Children in Care, by Response group

Response Group Frequency % of Total in Subgroup
Intending 6 85.7
Possible 31 58.5
Nonreturning 0 0.0

Total 37

Chisquare = 23.88 df = 2  p<.0001
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b. Self-Support:

A frequently-chosen condition that would prompt some women to return to
fulltime teaching was "If I had to support myself or my family' but again

there was some variation between groups, as seen in Table 23.

Table 23: Need to Support Myself, by Response group

Response Group Frequency % of Total in Subgroup
Intending % 42.9

Possible 24 45.3
Nonreturning 2 10.5

Total 29

Chisquare = 7.397 df = 2 p<.02

Nonreturning women are significantly less likely to say they would

return to teaching if they had to support themselves.
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c. Smaller Classes:

In another item in the questionnaire, many women said that the most
disliked aspect of teaching was large classes. Table 24 shows how many

selected smaller class sizes as a condition of their return to fulltime

teaching.

Table 24: Smaller Classes, by Response group
Response Group Frequency % of Total in Subgroup
Intending 1 14.3
Possible 8 1541
Nonreturning 0 0.0
Total 9

Chisquare = 3.2 df= 2 p<.19

A few women said that “conditions’' would have to improve before they

would return te teaching. There were too few for statistical analysis.
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d. Specialised Teaching:

Some women wrote that they would teach fulltime if they could specialise
in, say, remedial teaching. These responses are outlined in Table 25,

although the statistical significance is slight.

Table 25: Specialised Teaching, by Response group

Response Group Frequency % of Total in Subgroup
Intending 1 14.3
Possible 9 17.0
Nonreturning 1 5.3

Tctal 11

Chisquare = 1.603  df

"
Mo
o
e
.
=
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e. Nearby Job

For some women, having a nearby job was an important condition
to be met before they would return to fulltime teaching,

and Table 26 details the significance of this factor.

Table 26: Nearby Job, by Response group

Response Group Frequency % of Total in Subgroup
Intending 1 14.3%
Possible 17 Z2:1
Nonreturning 2 10.5

Total 20

Chisquare = 3.93 df = 2  p<.1

Having a nearby job seems a significant factor for +those who are

potentially willing to teach again, particularly for the women in the

sample who live in rural areas.
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Summary: There was a wide range of conditions under which women might
consider returning to teaching, such as childcare provisions, specialised
teaching jobs, and the need for self-support. These conditions were
examined for relationships with the three subgroups Intending , Possible ,

and Nonreturning teachers.

For Intending and Possible returners, having childcare was a
significant (p<.0001) condition under which they said they might return to
teaching fulltime. These two subgroups were also significantly (p<.02)
more likely tc say the y would return to teaching if they had to support
themselves. Possible returners are significantly (p<.1) more likely to

say they would return if there were a nearby teaching job.

The following section discusses the case for a return to parttime

teaching.

Parttime Teaching

The conditions that were given by the sample for a return to parttime

teaching are listed in Table 27.
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Table 27: Conditions Under Which Women would Return to
Parttime Teaching

Condition Frequency % of Total sample
N =179
When my children start school 38 48. 1
If I had to support myself 10 129
Nearby job 21 26.6
Specialised teaching 16 20.3
Smaller classes 2 2.5
Daycare available 8 10.1
Health improves 3 3.8
Better pay 2 2.5
Better conditions 2 25
At my old school 1 1.3
I will never return 3 3.8
N on-response 13 16.5

It can be seen from this Table that the most frequently mentioned
factor was childcare, either in school or in daycare. Some of the more

salient conditions cited in the above Table will now be discussed.
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a. Children in Care:

Having children attending school is a factor which is statistically
significant in distinguishing the Intending and Possible groups, and this

is demonstrated in Table 28.

Table 28: Children at School, by Response group

Response Group Frequency %€ of Total in Subgroup
Intending 4 57.1
Possible 53 62.3
Nonreturning 1 5.3

Total 38

Chisquare = 18.45 df = 2  p<.0001
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When the figures for daycare are included, the results are as shown

in Table 29.

Table 29: Children in care, by Response group

Response Group Frequency % of Total in Group
Intending 4 57.1
Possible 41 T7.4
Nonreturning 1 5.3

Total 46

Chisquare = 29.89 df = 2  p<.0001

For a large number of women in the Possible group, and over half
those in the Intending group, the provision of childcare appears to be a
significant factor allowing them the opportunity to take up parttime

teaching.
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b. Self-Support:

One item offered in the 1list of conditions was worded: "If I had to

support myself or my family' and 10 women chose this condition, as
Table 30 records. Having to support herself (and possibly children) is a
less significant means of differentiating groups. It is possible that a

woman in such a situation would require fulltime employment.

Table 30: Support, by Response group

Response Group Frequency % of Total Subgroup
Intending 0 0.0
Possible 6 1.3
Nonreturning 4 21.1

Total 10

Chisquare = 2.3 daf = 2 b L]
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There were variables which, while not giving statistically significan

t results,

were mentioned only by Nonreturning women.

They include better promotion opportunities, specialised teaching,

nearby job, better conditions, and an improvement in personal health.

A1l of the five who wrote that they would not return were members of this
group

(Chisquare = 16.86 df = 2  p<.0002).

Daily Relief Teaching

The above sections have considered the cconditions under which this
sample of nonteaching female primary schoocl teachers would return to
fulltime and parttime teaching. The conditions were similar for ©beth
kinds of teaching. In the following discussion consideration will be
given to those conditions under which teachers said they would undertake
daily relief teaching. Whereas fulltime and parttime teaching require a
regular time-commitment, relief teaching may be sporadic. Because of
this, teachers have a quite different set of conditions under which they

say they will teach, and these conditions are listed in Table 31.
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Table 31: Conditions Under Which Women Would Undertake
Daily Relief Teaching

Condition Frequency % of Total sample
N =179
Asked the day before 30 38.0
At regular schools 29 36.T7
My children are at school 22 27.8
On regular days 16 20.3
At my previous school 2 2.5
At my child's school 2 2.5
My health improves 1 1.3
If I lived rural 1 1.3
Only if no other work 1 13
If school desperate 1 1.3
I am willing any time 1 1.3
I never will 6 T.6
Non-response 8 10.1

From the Table above, it may be seen that the two most often cited
conditions relate to the nature of the work, namely, women want tc be
asked the day before they are needed at school (38%), and they want to
teach at regular schools (3%6.7%). The next most important conditiens
concern the provision of childcare (27.8%) , and the next tc be able +to

teach on regular days (20.3%).



99

Some ¢f the conditions under which nonteaching women teachers say
they will accept relief teaching are different for each of the subgroups

that have been described. These conditions will now be outlined.

In analysing the questionnaire data on relief teaching it was found
that there were six women who said that they would never relief teach,
although this option was not offered. At least one from each subgroup
responded in this way but Nonreturning were slightly more likely to give
this response (p<.18). Eight non-responses were given by women in the
Possible and Nonreturning subgroups and when these non responses are
combined with those responses fron women who said they did not want to
relief teach, the results achieved are statistically significant, as Table

32 demonstrates.
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Table 32: Said will Never relief Teach, or gave No Response,
by Response Group

Response Group Frequency % of Total in Subgroup
Intending 1 14.3
Possible 5 9.4
Nonreturning 8 42.1
Total 14 17.7

Chisquare = 10.3 df = 2 p<.005

In other words, Nonreturning are more likely tc say they will never
relief teach, or to decline to state any conditions under which they might

do s0.

However, for some Nonreturning there are certain conditions wunder
which they would relief teach, and one of these is teaching at the school
they have previously taught at, a condition not chosen by either of the
other two subgroups (p<.03). Furthermore, only Nonreturning said they
felt obliged to teach if they were needed even when they do not want +to

(.2).



There were some conditions relating to relief teaching which were

mcre significance

to Possible

returners than women in

subgroups. One of these is teaching at a regular school,

gives the responses to this condition.

the other

and Table

Table 33:

Regular school, by Response group

Response Group Frequency % of Total Subgroup
Intending 1 14.3
Possible 26 32.9
Nonreturning 2 1045

Total 29 36.7
Chisquare = 10.599 df = 2  p<.005

101

of
two

23
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It seems that Possible returners are much more likely to relief teach
if they have regular schocls at which they can they teach. They are also
the most 1likely group to agree to relief teach if they are asked the day

before they are needed, and Table 34 shows the response tc this condition.

Table 34: Asked the day before, by Response group

Response Group Frequency % of Total Subgroup
Intending 5 Tiad
Possible 21 39.6
Nonreturning 4 21.0
Total 30 519

Chisquare = 5.697 af

]

2 p<.05
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Two other conditions are significantly more important for this
Possible group. They prefer to have regular days on which they teach, as

Table 35 shows.

Table 35: Regular days, by Response group

Response Group Frequency ¢ of Total Subgroup
Intending 0 0.0
Possible 14 26.4
Nonreturning 2 10..5
Total 16 20.3

Chisquare = 4.137 df = 2  p<.1

When the conditions, having regular days, and being asked the day
before, are combined, the Possible group are very significantly

differentiated (p<.005).
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Moreover, it was found that the Possible group could undertake relief
teaching if their children were attending school (one person mentioned
daycare) and this condition was slightly statistically significant as is

seen in Table 36.

Table 36: Children in care, by Response group

Respense Group Frequency % of Total Subgroup
Intending 2 28.6
Possible 18 33.9
Nonreturning 2 10.5
Total 22 27.8

Chisquare = 3.8 daf = 2 p<.15
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Summary: In summary, then, whereas Nonreturning were more likely to say
they did not want to teach, there were two conditions under which some
said they would give relief service, and which were not mentioned by the
Intending or Possible returning subgroups. The conditions were to teach

at a school they had taught at before, and they would teach if a school

needed them.

However, the group most likely to say they would relief teach if
certain conditions were met is the Possible group. They were
significantly more likely to say they would relief teach if +they had
regular schools (p<.005), and regular days on which they could teach

(pK.OOB). They were alsc more likely to teach if their own children were

in care (p<.15).

Summazz

In this chapter, a description was given of this sample of
nonteaching women teachers in terms of +their demographic and other
variables. It was found that the sample as a whole tended to be young,
with most women under 34 years. Nearly all were married with children at

home, and about half had preschocl children. Some were in paid work, but

most worked for less than 20 hours a week.
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Three subgroups were identified in terms of their stated intentions
with respect toc a return to teaching: Intending returners, Possible
returners, and Nonreturning. These groups were different from each other
with respect to certain variables. For example, there were women from all
groups who were in paid work, but Nonworking Nonreturning women were more
likely to say they did not intend to return to +the paid workforce.
Nonreturning women with jobs were more likely than the other two subgroups
to be in the higher-ranked jobs. When husbands' jobs were considered, the
husbands of Possible returners were more likely to have jobs in the upper

rank of the Elley and Irving scale.

Possible and Intending returners were more likely to be younger, to
have children at home, and in particular, to have preschool children at
home. A smaller proportion of Possible and Intending returners have had
University experience than Nonreturning. As well, they had taught for a
shorter period, and had more recently left the classroom. All the women
in the Intending group 1liked teaching, and the great majority of the

Possible returners did also.
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The conditions under which this sample of Nonteaching female primary
teachers would teach were outlined for three kinds of teaching: fulltime,
parttime, and daily relief teaching. It is clear that the conditions for
a return to teaching relate to two broad areas. First, the situation that
exists in the personal life of the woman. Here, for example, certain
factors constrain women, such as having children for which they are
responsible. Also important is the level of household inccome, and her
level of education. Second, there 1is the range of factors related to

teaching, and those aspects of it that are liked and disliked.

Teaching on a regular basis (fulltime or parttime) is different from
casual relief teaching, and this difference is reflected in the conditions
under which wecmen will teach. In the first case, childcare is an
important condition, whereas for casual teaching on a daily basis, the

woman with children may be able to organise childcare on an ad hoc basis.

Similarly, certain features of ongeing classroom teaching were
highlighted in the conditions some women demand if they are to return to
regular teaching. For example, some require smaller classes, specialised
teaching work, or a nearby job. None of these conditions was mentioned

for relief teaching.
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On the other hand, some conditions necessary to encourage women to
relief teach reflect its transient nature. A commonly-disliked aspect of
casual relieving is the lack of relationships in the classroom and the
schocl. This concern is reflected in the condition that some women
impesed: that they teach in regular scheols or their previocus one. Some
require warning that they will be needed (perhaps so that childcare can be

arranged), either the day before or by having regular teaching days.

In the final chapter, the foregoing results will be reviewed and
discussed in the 1light of the relevant 1literature on women teachers

teaching commitment, which was reviewed in an earlier chapter.
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Chapter Five

Discussion

Introduction

In the first part of this chapter, the findings of the present study
will be summarised, and their significance will be discussed in the
context of the two earlier chapters on Women in Teaching and Commitment to
Teaching. This will then be followed in the second part of the chapter by
a discussion of the implications these findings have for policy, further

research, and for theory develcpment.

As a preface to the summary and discussion that follows, a case will
be argued for extrapolating the findings of the present study to the

population of nonteaching female primary teachers in New Zealand.

The Generalizability of the Study

In the previous chapter, the sample of 110 nonteaching primary
teachers who were subjects in the present study, were described. For
obvious practical reasons, which were outlined in Chapter Four, the
population of interest, +that is, all nonteaching female primary school

teachers in New Zealand, could not be studied directly.
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However, it can be shown that statistical inferences may be drawn from the
sample under study, to the whole population, and with a defined degree of

confidence.

Statistical inference is the means by which conclusions are drawn in
the face of uncertainty. The validity of statistical inference rests on
the assuption that the sample chosen is genuinely representative of the
population that, theoretically could have been studied. Statistical
inferences are always subject to some error, since each sample from a
given population might be expected to have different characteristics and
yield different results. However, statistical inference uses the
mathematics of probability te provide means of stating quantitatively how
much confidence can be placed in the outcomes of a study. It requires the
use of randomly selected samples. Generally, researchers are unable to
randomly-select samples because the population of interest is either too
large or tooc inaccessable. In the case of nonteaching female primary
teachers this has certainly been the case, and conventional methods of
selecting samples have prcduced samples which are 1likely to be very
biased. (This was true of the pilot study to the present study. The
members of that sample were all recently-resigned teachers, and details of
them may be read in Appendix 4). However, in this study use was made of a

market research company which randomly-selected respondents from the

population.



In randomly-selecting a sample, it is assumed that confounding
variables are randomized. However, invited respondents may decline to
take part in the study and these nonrespondents may introduce bias if they
represent a group with special characteristics. Thus, a 1low rate of
nenresponse is a very important indicator that confounding variables in a
sample are randomised. In this study, four people declined to be sent
questionnaires (3.5%) and seven did not return questionnaires (6.4%).
This rate is sufficiently 1low tc indicate that the final sample is
representative of the population from which it is drawn (Roscoe
1975:21,155-159). That is, the findings which emerge may be generalised
to the population of female nonteaching primary school teachers in New

Zealand.

A Review of the Findings of the Study

There were two major research objectives in the study. The first
objective was to describe a sample of nonteaching female primary teachers

in terms of demographic and professional variables.
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The second objective was to describe the conditions under which women
might return to teaching. Beth these objectives were fulfilled. As well,
a key question was asked of respondents which made it possible to describe
the sample in more specifiec terms. This question asked respondents if
they wanted to teach now. The responses to this question enabled three
subgroups to be formed. These were Intending returners, Uncertain
returners, and Nonreturning teachers, representing ten percent of the
sample, a quarter of the sample, and almost 70 percent of the sample,
respectively. The findings of the study were subsequently elaborated in
relation to these subgroups. The first series of findings related to a

desciption of these subgroups in terms of democgraphic and cther variables.

Demographic and Professionsl Variables

Almost all the women in the sample had a spouse; Uncertain returners
are mere likely to have a husband whose job is in the upper ranks of the
Elley and Irving scale. Intending and Uncertain returners tend to be

younger, and they are more likely tc have preschool-aged children at home.
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Relatively few of the women in the sample are in any paid employment,
and most of those in paid employment have parttime casual work. While
some women in all three subgroups are empleoyed, women from the
Nonreturning group are slightly more likely to have jobs ranked at the
upper end of the Irving and Elley scale. Women who were not in paid
employment were asked if they intended to return to the paid workforce at
some time and it was found that Intending and Uncertain returners are much

more likely to say that they dec intend to return to the paid workforce.

While all trained teachers have a level of education that is above
the average of the general population, some of the women in the present
study entered teacher training with school certificate, while others had,
or have subsequently obtained, wuniversity qualifications. Nonreturning
teachers tend to have had more university experience than the other two

subgroups.

As to teaching experience, Intending and Uncertain returners have
given shorter periocds of service, and have left teaching more recently,
and relatively more of them said they liked teaching than those in the

Nonreturning subgroup.
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A Return to Teaching

Teachers were asked the conditions under which they might return to

three kinds of +teaching: fulltime, parttime, and daily relief teaching.

1. Fulltime Teaching:

Both the Intending and Uncertain returners said they are unlikely to
teach until their children are attending school. If they had to support

themselves, or their family, they would consider a return to teaching.

Uncertain returners said that having a nearby Jjob would be an

important condition of their return to teaching.

2. Parttime Teaching:

A smaller proportion of Intending returners said they would teach
when their children were attending school, but a large proportion of

Uncertain returners chose this condition.
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3. Daily Relief Teaching:

Uncertain returners were different from the other two subgroups in
their demand for a regular school at which they teach, and alsc in wanting
regular days on which they could teach. Intending returners required that

they be warned the day before they were needed for teaching.

From the above summary of the findings there are certain themes which
emerge and are worthy of further discussion, namely that most nonteaching
female primary teachers are married, with children, and are nct in paid

employment. The significance of these factors will be discussed below.



116

Marriage

It was stated in Chapter Four that 95% of the women were married. There
were four women without a spouse, one of them widowed. This rate of
marriage is much higher than that in +the general population for this
age-range of women (see Tables in Appendix 6). The significance of this
for the teaching profession resides in the social roles which are
associated with female marriage. (There is an extensive literature on
women in the workforce, and their dual social roles. See Aldridge-Sutton
1979). In New Zealand society, being married carries with it a set of
powerful social and personal expectations, which influence the decisions
women make about their lives. Most young female teachers express a hope
that they will marry (Mason et al 1959:280; Walker 1963:71; Watson
1971 :Chapter 5) and expect to bear and raise children. As well, they
often plan to leave teaching, for a time at least, in order to be engaged
fulltime in their home role. (02 cit). Whatever value- judgements are
made about this state of affairs, it is a social reality. Indeed, there
is a body of 1literature that deals specifically with women in teaching,
which supports this phenomenon. For instance, in their research, Fogarty
et al (1971) found that 70 percent of married graduates reported
themselves as having been “very keen to marry' (1971:252), while Kelsall
(1963:12) describes marriage and bringing up &a family as the biggest

single cause of female attrition from teaching.
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Information on the New Zealand situation is provided by the Department of
Education in The Teacher Movement Survey (1981:7) which shows that 39.3%
of all teachers who left in 1980 did so for “domestic occupation'. These
findings are validated by the present study in that 7.5% of the sample
left teaching for the first time when they got married, and a further 40
percent left when they were pregnant. The fact that a high percentage of
women do leave teaching to engage in “domestic occupation' suggests that
they may have a primary commitment to their home role (see Lloyd-Thomas
1975: 231-248). This commitment to what may be called the traditional'
role of women - to care for the needs of husbands, children, and take
responsibility for the management of the home - is the result of 1lifelong
primary socialisation of women. (Hill 1979:50-105). Indeed, it was shown
in Chapter Four, that most women in this study were not in paid
employment, and many said that they were at home either because they had
children for whom to care or they wished to be housewives. Moreover, for
a number of the women the care of children and the role of housewife, were

but two of a wide range of expectations held for them.
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For example, an extension of their role as the one responsible for
the househcld and its members, is that women subordinate their personal
wishes to those of the family. This may mean in practice +that a woman
lives in the location that suits her husband, and moves when he decides to
move. She may have to resign her job, and be unable to find another. The
evidence provided in the present study is that for some women this is
indeed the case. Some of the women (5%) did first leave teaching because
at marriage they went to live in rural areas with nc teaching vacancies,
and another ten percent said they first left teaching because there was no

job for them at the time they needed ocne.

If on the other hand, a woman teacher does take paid employment, then
it does seem that the home role is still a first priority, and work is
taken that can be fitted around house and family care. For most women,
taking a position of responsibility was out of the question. In addition,
it is impossible to pursue a career, since this may require a shift +to
anocther town for promotion. Husbands do not resign from their employment
to enable women to compete for increased status and women teachers
therefore, do not seek it (see Malcolm 1977:90; Caplow 1954:230-290).
Under these conditions, whatever commitments they hold, women are unable

to act apon them freely.
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Regardless of their initial orientation towards a teaching career,
married women workers are apt to find that the family role competes with
the work role (Simpson and Simpson 1969:206) and this is well-documented.
Charters (1967:183-193) regarded the discontinuity of female careers as
being an ~obvious fact': for most women, the lifecycle includes marriage
and children, and most women give up their paid work at least for a time,
in order to raise their children. John Watson (1966:149) actually
analysed the rate of marriage of his cohort of female teachers, and
concluded that rather than deferring their marriage plans (a common belief
about the well-educated) New Zealand female teachers married at a younger
age than most of the population. Mason et al (1959:281) found that 70
percent of their sample of young women teachers planned to marry and teo

leave teaching at least for a time, in order to raise their children.

In summary, it is significant that a large proportion of these
nonteaching women teachers are married because this will directly
influence their availability tc the teaching profession. Indeed, for the
married women in this study it does appear that certain expectations were

in operation when they married.
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These were: they will have children; they will undertake the
responsibility for the household; they will relinquish their job if their
husband wishes to move to another location; their husband's occupational

or career wishes have priority. (See Barrington and Gray 1981).

Nevertheless, most of the women in this study said they were at home
because they wished to be there, or because they had responsibilites to

fulfil, and this is the subject of the next section.

The implications of the role of marriage for the teaching profession
are clear. Most young female teachers marry, have children, and leave the
classroom. On the other hand, many of them want +to return to the

profession, and if they do so the return on the cost of their training is

increased.

There is ample evidence that married women returners give valuable
service (Renwick 1975). However, there are others who would teach if the
conditions were provided that would enable them to do so. For instance,
there are women with children who vrequire some support for their dual
roles. Children who are ill may require mother at home, and some women
have suggested that they use their sick leave to provide for their sick
children. As well, women with household responsibilties may not seek, or
even want promotion. Nevertheless, they may make a valuable contributicn

to the teaching profession.
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Children

It has been noted that 95% of the sample are married, and getting
married was a reason given by 5% for first leaving teaching. It should be
realised that until recently, women were obliged to resign from teaching

if they married.

Most of the women in the study (85%) had children at home. Just over

half of them had pre-schocl children.

The influence of children on the workforce participation of mothers
is complex (see Hoffman and Nye 1975; Rapoport et al 1977). But clearly,
children have some effect. The women in this study gave many reasons for
not wanting to teach now, but the most frequently-mentioned was their

responsibility for children (30.4%).

It was noted earlier that mest women teachers marry and have children
and that their socialisation is such that they expect to take the major
parenting responsibility. Women who work must do so in the context of
childcare, housework, and wifehocd. (Nye and Berardo 1973; Weitz 1977).
Taking on a paid job such as teaching often constitutes taking on a third
job: employment added to housework and childrearing. (See Williams 1969;

Moorsam 1975; McDonald 1976).
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Demecgraphic studies on the New Zealand family show that it is usual for
women with preschool children to take no paid work, or to have parttime or
casual work (Gilson 1969) and many studies have highlighted the
disapproval that some women feel if they have preschool children
(Lloyd-Thomas 1975; SROW 1982), and engage in paid employment. Women
with children who de¢ work carry a very heavy workload, with overseas
(Williams 1969; Moorsam) and New Zealand studies (McDonald 1976)

attesting to this peint.

In “Two Demanding Jobs' McDonald (1976:17) highlights the great
burden carried by women who work both inside and outside the home. Not
only is the workload heavy, but women experienced conflict when for
example, they had sick children with whom they wanted to be at home, or
school-related events that overlapped with family time. In this study,
over a fifth of the women said they found teaching too demanding. Some
women observed that there were very few occasions when headteachers, for
instance, acknowledged the dual roles of women. There are several
implications, then, for the staffing of schools if women teachers with

children are to return to the classroom.
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1. Women with children need to be able to care for their children

when they are sick, and to take them to appointments when necessary.

2. More consideration needs to be given to the scheduling of school
meetings if women are to attend them. Those hours from after schocl to

dimnmertime, for example, are particularly stressful for women with

children.

3. Women with home and children to care for may experience great

stress, such that they require relief from the classroom from time to

time.

4. In order to reschedule family responsibilities women need warning

before they are required at school so that they can organise the help that

is needed.
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Paid Employment

It has been observed by writers such as Hill (1979) that women in New
Zealand society have been socialised to value the roles of home makers,
wives and mothers} This view is reinforced by the data found in the
present study. To +this extent, their first duty is to these roles.
Indeed, it might ©be suggested that women teachers are particularly
well-socialised to wvalue the childrearing role. Their values are such
that they will decide to remain at home when they have preschool children.

When their children are older, however, they may take some paid

employment.

1. There are some grounds for considering classroom teaching as a
secondary labour market with +these characteristics: low-paid work,
insecurity of tenure, high invountary labour turnover, lack of promotion
opportunities and “social values (which) define the group as having a
weaker claim on scarce Jjob c¢pportunities than other groups...when
unemployment rises they are expected to make way for workers with a higher
claim on jobs' (Barron and Norris 1976: 54). The Minister of Education,
Mr. Wellington, said in January 1982 that only those teachers with
centinuous service could expect to find jobs. That is, married women who
have 1left teaching to raise children have no claim on employment
cpportunities.

2. For a discussion on the reserve army of 1labour, see Hill (1979:
1-19).
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It is usual for some level of financial support to be provided by
husbands for wives. Women with a husband and children are latent reserve
workers. What this means in effect is that they provide casual labour as
they are required by schools, as, for example, daily relief teachers who
are employed intermittently; they are not invariably supplied with work
whatever their personal quirements might be. They will only find work
when schools have money to employ them %o release regular classroom
teachers for in-service courses and the like. When there is known to be a
scarcity of jobs, such women may be actively discouraged from seeking
work. There are two explanations for this: they are socialised to be
financially dependent on their husband, and to feel that any claim on paid
employment is invalid; they are socialised to believe that they are

required to devote their energies to the home role.

Nearly three quarters of the women in this study were not in any paid
employment at all, and of those who were, about six percent worked a
forty-hour week. This is an unusually low rate of employment when
compared with the national average, and probably is a reflection of the
youth of the sample and their having pre-school children. It is more
interesting to note that a fifth of the “nonworking' women do not intend
to return to the paid workforce at all, and these were, generally, the
older women who never wished to teach again. It appears that the
Uncertain returners are nevertheless inclined to return to the workforce
at scme time in the future. This is the group of women who have the

greatest number of children and the most preschoolers.

Women with children can sometimes combine home and labourforce roles
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by taking parttime work. In this sample, 95 percent of those in paid jobs
worked less than forty hours a week, and many had jobs requiring little
skill. Beauchamp (1979:51) found that women reenter the workforce to jobs
of lower rank on the Irving and Elley scale than their previous
employment, and this was observed in this study. Moreover, Lloyd-Thomés
found (1975:110) that two thirds of women who had had children had not
worked while their children were of pre-school age, but the other third
took paid work that could be done at home (sewing, e.g.) or in the
evening (“twilight' shift in factories, e.g.). Many women in this sample
in paid work had jobs of this kind or jobs to which they could take their

children (e.g. rural mail delivery).

There would seem to be a double bind that applies to women teachers.
If they do not marry, they are assumed to be less than fully female, for
being “unable' to find a husband. Having married, they are assumed to
want children, and women without children are pitied: it is rarely
thought that childless women have chosen this state. These social
expectations act as powerful and pervasive socialisers. Most women
teachers do marry and de¢ have children, and many would even say that this
state was their choice. However, when they leave their jobs to raise
their children, or follow a husband to another city in the interests of

his career, women are denigrated for being “uncommitted'.
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Wnen they leave the classroom, their loss is called “wastage' whereas such
negative terms are not applied to the attrition of men. While it is said
that the teaching profession will not attract and keep men until the rate
of pay is improved, such arguments are not made in favour of keeping women

teachers in the profession.

Given their socialised expectations, women teachers have a special

relationship with paid employment:

1. Women with children take work that can be fitted arcund the care
of those children. If they are attending school, it is easy for women

teachers to be employed, from the point of view of their childcare roles.

2. Some older married women choose to never return to the paid

workforce at all.

3. Some women experience conflict when there is a scarcity of work,

if they take a position.

It has been suggested in Chapter Two that women teachers, far from
being uncommitted, are in fact highly committed. The findings of Chapter

Two are briefly summarised.
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Commitment

In Chapter One, the research on women in teaching was reviewed, and
several conclusions were drawn. These were, that New Zealand female
primary school teachers enter training with good academic credentials,
acquit themselves well in their college courses, and are highly rated on
their teaching practice. Despite this, they do not advance in terms of
the teaching career structure, and indeed most of them leave the service
within five years of certification. It was observed that women are
frequently labelled as uncommitted because they leave the profession with

a relatively short period of service.

In Chapter Two, the notion of commitment was explored more fully.
The research that refers to commitment was reviewed under three headings,
and from this review four themes emerged. In the present chapter, these
four themes will be discussed along with the findings of the study. The
failings in the research to date, with respect to the concept of commiment
will be specified, and the proposed alternative view of the present thesis
will be outlined. The four themes that will be discussed are sidebets,

professionalism, length of service, and value.
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Commitment and Sidebets:

It was pointed out in an earlier chapter that the first major work on
commitment from a sociological perspective was Becker's "Notes on the
Concept of Commitment"” published in 1963. 1In this paper Becker attempted
to define commitment in terms of the investment (e.g. time in training)
that pecple make, that bind them to an occupation. These investments he

called sidebets.

The main failing with this theory is two-fold. First, there is a
conceptual failure in that a person whe remains in an occupation because
they have made investments in it, may be more committed to the investments
than to the occupation. A committed person remains in the job because
there is some intrinsic resason for doing so. Second, this theory fails
on practical grounds in that despite the fact that primary teachers make
very heavy investments in +their +training and career, many of them
nevertheless leave in large numbers within five years of qualifying. The
theory advanced in the present study holds that women in primary teaching
in New Zealand value their association with children, and they are
committed to the role of child care. This commitment may be fulfilled in

teaching, and in marriage and motherhood.
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Commitment and Professiocnalism:

Sociologists have concerned themselves through the question of
occupational status, with the classification of certain jobs as
“professions’', and have attempted t¢ describe and to stipulate the
characteristics of the professions. Despite the fact that many
professions do not conform to this criterion, the notion of career is
often used as a benchmark, along with the tied concept of commitment.
Teaching is thus labelled a semi-profession because of the large turnover
of its members. As it is used here, the concept of commitment is taken to

mean long service in the pursuit of promotion.

It has been shown in the present study that most female primary
schocl teachers who are no longer teaching indicate that the aspect of
teaching that they most valued was its focus on children. They disliked
those aspects of teaching which made it difficult to provide for children
the best possible environment for learning and development. It is in the
role of the classroom teacher +that one is nearest to the day-to-day

involvement with children.
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It was found that most of these teachers were married with children
at home, and while eighty percent of them said they may return to
teaching, they did not want tc do so until their children were attending
school. Many said that they did not have paid employment because they

wanted to be at home as housewives and to care for their children.

The theoretical perspective taken as a result of the present study
proffers the view that people are committed to certain values; in this
case, female teachers value children, and this is later expressed in the
fulfilment of their role as mothers. With respect to the literature on
professionalism, the relevance of the findings of the present study centre
on the place of the professional ideal. A teacher may seek promotion, and
remain in the profession for a long period of service. It is not this
fact alone that characterises the professional, for such a person may not
behave "~ professionally' at all. Rather, the central issue of
professionalism is the relationship of the practitioner to the client.
Women teachers who value children and work to bring about the best
education that is possible for each child, demonstrate that which is

central to being professional.
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Commitment and Length of Service:

In view of the foregoing, there is little +that needs to be said with
respect to this theme. Researchers who have taken length of service as a
measure of the commitment of female teachers have adopted a view of
commitment that is both narrow and barely relevant. (Watson 1966, e.g.).
The values that are expressed in “vocational' commitment are those
expressed by women in this study who wish to be at home. In other words,
they are committed to the childrearing role. Sometimes this is expressed

in teaching and sometimes in mothering.

It has been noted by Charters (1963) that women's entry to, and exit
from teaching is predictable in terms of their lifecycle and social roles.
In Chapter One, reference was made to the role that married women
returners play in staffing New Zealand primary schools. While their first
duty is to their children, they may at times give teaching service if they
are needed, and if their children can be cared for by somecone else. As
well, some women are entering training as mature students, and the
evidence to date (see Norman 1981) indicates that they are exceptionally

competent students and teachers.
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The deduction to be made is that those skills developed during the

mothering phase of the lifecycle prove to be valuable to student teachers.

Commitment as a Value: The findings of the study

Most of the women in this sample were married and had children at
home. About eighty percent said they may return +to teaching in the
future, but not before their children are attending school. Their

attitudes were well-expressed in responses to the questionnaire:

"I want to care for my children'

“Family life is more important than a job'

“The female responsibility is to live with her husband
and to provide a comfortable and happy home for him'

Many of the women in the sample said that they 1liked being a
housewife, and they wanted to be at home with their children. For these

women, the home rcles of wife, mother, and homeworker, take priority.

Most of the sample left teaching because they were pregnant and
wanted to ©be home with their children. But some left because at marriage

they moved to another town where there was no teaching position for them.
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Women were asked to state the one aspect of teaching they most liked,
and the one most disliked. Over three quarters of them wrote remarks
about the pleasure of seeing children develop,of their mastering some
difficulty, or simply the joy of establishing rapport with children. No
person mentioned children as an aspect of teaching that was disliked,
except one women who was unhappy at seeing children who came to school
apparently mneglected. A much wider range of disliked aspects was
mentioned (19 compared with eight) and they concerned such things as

nonteaching duties, large classes, and the stress of teaching.

It is clear that these women teachers valued their involvement with
children. The things about teaching they disliked were those things that
prevented clese relationships: paperwork, large classes, and so on. The
comments made by women about daily relief teaching strengthen this

conclusion. For instance:

“You're only a babysitter'
“You dont't see results for your efforts'
“You don't get to know the children'

For most women, primary teaching is rewarding Dbecause relationships

are formed with children, and this 1is not possible for daily relief

t eachers.
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Theoretical Implications of the study:

1. Studies on the teaching profession have typically concluded that

a. Teaching is not a true profession because there is a high
turnover of practitioners, and its membership is young and inexperienced.
It is strongly suggested in this thesis that the hallmark of +the
professional is her commitment to the intrinsic aspects of the profession,
namely the role of the teacher and her relationship with her pupils. The
extrinsic aspects, such as promotion oppcrtunities, status, and income -
while they may characterise the professions - are not the reasons for
choosing or remaining in the profession. Thus, it is the fulfilment of

the professional ideal which is central, not the length of time spent in

service.
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b. Women are contingently committed to teaching - they will remain
in the classroom if they de¢ not marry, if they have no children, or if
their husband does not move to another city. This is undoubtedly true,
but this does not make the actions of women wrong. For such a situation
to change, the expectations that are placed on women will have to change.
It is worthy of comment for another reason. Although writers such as
Kelsall (1969) say that the home role is a valid option for women teachers
to chcose, the tenor of the research is such that women who leave teaching
to be at home appear to be devalued. The fact is that the work that women
do at home is socially useful. It is unfortunate that only work for which
payment is received is felt to be genuine work, something commented on at
length by Ann Oakley (1970). Home work frees a worker for preductive
labour outside the home, and is itself productive (in that raw materials
are used to produce consumables, as in cooking). It is an obvious truth
that childrearing is a critical social function carried out almost

exclusively by women for, often, no remuneration at all.

c. The experience gained by a teacher as a result of time spent in
childrearing could not be assumed to have no professional value (Smith

1969).
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Policy Implications:

It was found in this study that many women are willing to wundertake
relief teaching under certain circumstances. There are frequently times

in the teaching year when relief teachers are badly needed. The following

recommendations are made:

1. All teacher movements should be recorded by the Department of
Education. At present it is only +those who resign from a permanent

position whose leaving is noted.

2. There should be an attempt made to keep in touch with

ex-teachers, especially those who liked teaching and wish to return.

3. Women who leave teaching for childrearing should be allowed to
remain on the Teachers Register. It seems to be important that women
continue to think of themselves as ~teacher' in order to maintain an

intention to return.

4. It was found in this study that older women expressed a 1loss of
confidence in their ability to return to the classroom since they had been
away for some years. Women willing to take relief teaching should be

offered this where possible, as a means of "keeping their hand in'.
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5. Some women are willing to give relief service wunder certain
circumstances, and there would seem to be no reason why these cirumstances
should not be provided. Such circumstances include: teaching on certain
days only; teaching at particular schools where relationships with staff

and children may be formed; being warned the day Dbefore they are

required.

Further Research:

Further research on commitment may take the form of longitudinal
studies into the values held by those who enter the professions. It is
possible that these values reflect the choice of a particular profession,
and also that those who remain for 1long periods hold different

orientations from those who leave after a time.

There is a wealth of research into teacher role, from two major
perspectives. Some research considers the role of the teacher in the
social system in which education takes place. Other research looks at the
objectives of education, in terms of the child, and asses the role played
by the teacher in achieving these objectives. Yet somehow these two paths
rarely cross, so that teachers are seen by some to be at a certain
position in the status hierarchy, while others consider the needs of
children. It seems appropriate to bring the two together, and to evaluate
the concept of commitment in terms of the act of teaching and in terms of

professionalism and long-service.
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Another avenue for further research is the attitudes of society to
those who remain in one occupaticon till the end of their working life. So
far, there has been a positive evaluation of such workers, but current
changes in employment patterns may make this an inappropriate attitude to
maintain. What may become increasingly important is the adherence of a
worker tc certain values, and a willingness to change occupations as the

reqirements of society dictate.

Summary:

The aim of this final chapter has been to summarise and discuss the
findings of this survey of nonteaching female primary school teachers. In
this chapter a new perspective on the concept of commitment was offered,

which highlighted the complexity of the term.

The findings of the investigation, and the tentative conclusions
drawn about the nature of commitment, have significance for the staffing
of primary schools. Accordingly, policy implications were suggested and

areas for further research were outlined.

A brief concluding statement to this thesis follows. A Dbibliography
of the literature consulted in the course of this study is provided, along

with a set of appendices of material referred to in earlier chapters.
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Conclusion

This study had two main objectives: the first was to describe a
population of nonteaching female primary school teachers in New Zealand in
terms of their demographic and professional variables. The second was to

find out under what conditions they might return to teaching.

To fulfil the above objectives, a postal questionnaire was sent to
110 randomly-selected nonteaching female primary school teachers. There
were 79 usable responses, and these were analysed. It was found that most
of the women were married and with children at home. While the greatest
proportion (about two thirds) thought it was possible that they would
return to teaching, they did not want to do so until their children were
attending school. About a tenth of the sample intend to return to

teaching when their children have started school or kindergarten.

Those who never intend to teach again are older than the women in the
other two groups. Those of them who are not currently in paid work at all

do not intend to return to the workforce.

A common theme that emerged in the study was the commitment that
women expressed to their home roles of wife, mother, and homeworker.
These roles were regarded as deserving of priority. Thus, although
respondents had liked teaching, and enjoyed the involvement with children,

they did not want to teach again until their own children were less

dependent on them.

It is suggested that further work on the concept of commitment should



141

explore the relationships that exist between the values held by a person,

and their choice of activities.



142

Bibliography

Acker, Sandra 1981
"No-woman's land: British sociology of education 1960-1979"
Sociological Review
1981 29(1):77-105

Aitken, Judith; Noonan, Rosslyn 1979
“"The politics of resource allocation in education"
Politics in Education Conference
Wellington: 1979

Aitken, Judith 1980

A Woman's Place? A study of the changing role of women
in New Zealand

Auckland: Heinemann Educational

Albrecht, Maryann 1978
"Women, resistance to promotion and self-directed growth"

Human Resource Management
1978 17(1): 12-17

Aldridge-Sutton, Jacque 1980
"Women Teachers"
New Zealand Association for Research in Education Conference
Palmerston North: 1980

Aldridge-Sutton, Jacque 1981
"Vocational commitment and Women teachers"

New Zealand Association for Research in Education Conference
Hamilton: 1981

Allen, George R. 1976

A graduate students' guide to theses and dissertations
London: Jossey-Bass

Allsopp, Ann; Moisier, Jenny 1975
"Parttime teaching as a subversive activity"
Education and the Equality of the Sexes Conference
Wellington: 1975

Anderson, Archibald W. 1961
"The teaching profession: An example of diversity in training and
function"
in Henry, Nelson B. (ed) 1961
Education for the Professions: 61st Yearbook for the National

Society for the study of Education
1961: 140-167




143

Anderson, C. Arnold 1961
"A sceptical note on the relation of vertical mobility to
education”

American Journal of Sociology
1960-1961 66(6): 560-5T70

Anderson, Lester G. 1961
"Professional Education: Present status and continuing

problems"
in Henry, Nelson B. op cit
1961: 3-26

Anderson, Lester G.; Ertell, Merton W. 1961
"Extrainstitutional forces affecting professional education"

in Henry, Nelson B.op cit
1961: 235-253

Anderson, Rosemarie 1978
"Motive to avoid success"
Sex Roles

1978 4(2): 239-248

Andrew, Robyn; Rigler, Lynda; Young, Kath 1975
"Women and education: Physical education”
Education and the eguality of sexes Conference
Wellington: 1975

Ashley, Jo Ann 1976

Hospitals, paternalism, and the role of the nurse
New York: Teachers College Press

Babbie, Earl R. 1973
Survey Research Methods
California: Wadsworth

Baldock, Cora Vellekoop 1971
Vocational choice and opportunity
Christchurch: University of Canterbury

Barker, Diana Leonard; Allen, Sheila (eds) 1976

Dependence and Exploitation in work and marriage
London: Longman

Barney, N.; Dutton, S.; Diack, E 1975
"Sixth form girls' perception of the relative status and social
contribution of several types of teacher"

Education and the equality of the sexes Conference
Wellington: 1975

Barron, R.D; Norris, G.M. 1976
"Sexual divisions and the labour market"
in Barker and Allen op cit
1976: 47-69



144

Battersby, David 1979
"Beginning teachers: Modern day Robinson Crusoes”
New Zealand Association for Research in Education Conference
Wellington: 1979

Battersby, David; Battersby, Kennece 1979
"The supervised and the supervisors"
New Zealand Association for Research in Education Conference
Wellington: 1979

Battersby, David 1981
The first year of teaching: A grounded theory study
Waikato University: PhD thesis

Beauchamp, Hazel 1979
The re-entry of married women into the workforce
Waikato University: unpublished M Soc Sci thesis

Becker, Howard S. 1952
"The career of the Chicago public school teacher"

American Journal of Sociology
1951-1952 57(5): 470-477

Becker, Howard S. 1953
"The teacher in the authority system of the public school"
Journal of Educational Sociology
1953 27: 129-141

Becker, Howard S. 1956
"The development of identification with an occupation"
American Journal of Sociology
1955-1956 61(4): 289-298

Becker, Howard S. 1960
"Notes on the concept of commitment”

American Journal of Socioclogy
1960-1961 66(1): 32-40

Becker, Howard S. 1961
"The nature of a profession"
in Henry, Nelson B.op cit
1961: 27-46

Becroft, H. 1960
Manuka
1960:9-13%

Beilby, Denise Del Vento 1978
"Maternal Employment and Socioceconomic status as factors in
dauwghters' career salience"
Sex Roles

1978 4(2): 249-265



145

Bell, Marie 1975
"Sexrole stereotyping in early childhood education"

Education and the equality of the sexes Conference
Wellington: 1975

Bell, Marie 1981 "The open door"
Education
1981 1:17-18

Ben-David, Joseph 1964
"Professions in the class system of present-day societies"

Current Sociology
1963-1965 vol 12(3): 247-330

Bentzen, Mary N.; Williams, Richard C.; Heckman, Paul 1980
"Mult experiences in schools"
Phi Delta Kappan
1980 61(2): 394-397

Bernbaum, G.; Noble, G.; Whiteside, M.T. 1969
"Intra-occupational prestige differentiation in teaching”
in Paedagogica Europae
European Yearbook of Educational Research
The Changing role of the Professional Educator

London: Chambers 1969 5: 41-59

Blau, Peter; Duncan 0. 1967
The American Occupational Structure
New York: Wiley

Bottomly, M. 1977
"The case of the female principal: Sex role attitudes and

perceptions of sex differences in ability"
Australia and New Zealand Journal of Socioclogy

1977 13(2): 137-139

Bose, Christine E. 1973
"Jobs and gender: Sex and occupational prestige"

United States Department of Labor
Manpower Administration
1973 September

Bose, Christine E; Talbert, Joan 1977
"Wage-attainment process: The retail clerk case"
American Journal of Sociology
1977-1978 83(2): 403-424

Bradley, Judy; Silverleaf, Jane 1979
"Women teachers in further education"
Education Research
1979 22(1):15-21




146

Braithwaite, Eric 1975
"Teaching as a profession"
in Ramsay, Peter D.K. 1975
The family and the school in New Zealand society
Carlton, Victoria: Pitman Pacifie
1975 212-323

Broadley, Kathleen M. 1970
The Perceptions of teaching held by teachers, student-teachers and
teacher-educators
Massey University: unpublished MA thesis

Brockway D. 1975 "A woman in teaching"

New Zealand Post Primary Teachers Association Journal
1975 May

Brown, Gary D. 1978
"Discrimination and pay disparities between white men and women"
Monthly Labor Review
1978 101(3)

Brown, Patricia; Davies, Hopkin 1975
"Sexism in Education: A review of the ERIC Data Base"
Journal of Teacher Education
1975 26(4): 356-359

Brown, Richard 1976
"Women as employees in industry"

in Barker and Allen op cit
1976: 21-46

Bucher, Rae; Strauss, Anselm 1961
"Professions in process"
American Journal of Sociology
1961 66(4): 325-334

Bullock, Marie 1973
Why employ women?
Johnsonville: Society for Research on Women in New Zealand

Bunce, Jenny 1979
"Far from the ivory tower: A review of research on women and
Education in New Zealand"

New Zealand Association for Research in Education Conference
Wellington: 1979

Bunkle, Phillida 1975
"Women as teachers"

New Zealand Post Primary Teachers Association Journal
1975 April:40-43




Bunkle, Phillida 1975

147

"Women in the New Zealand Education profession"”

Education

1975 24(9): 8-9

Butterworth, Ruth 1970
"Education and politics"
in Bates, Richard J.
Prospects in New Zealand Education
Auckland: Hodder and Stoughton
1970: 53-66

Buttle, Francis 1981
"Identification of practical problems in
Socio-economic Indices"
New Zealand Journal of Educational Studies
1981 16(1): 28-36

Byrne, Eileen M. 1978
Women and education
London: Tavistock

Cain, Glen G. 1966
Married women in the labor force
Chicago: University of Chicago Press

Calvert, Barbara 1970
"Education of women"

in Bates op cit
1970: 199-212

Cameron, Carol 1975
Transition from school to work

using the Elley- Irving

Wellington: New Zealand Council for Educational Research

Caplow, Theodore 1954
The Sociology of Work
Minneapolis: University of Minnesota Press

Caplow, Theodore; Mcgee, Reece J. 1958
The Academic Marketplace
New York: Doubleday

Carmichael, G.A. 1974

"Post-war trends in female labour force participation in New Zealand"

Pacific Viewpoint
1974 15(1) and (2): 1975 16(1): 78-81

Carr-Saunders, A.M.; Wilson, P. 1964
The Professions
London: Frank Cass




148

Charters, W.W. 1956
"Survival in the
Profession: A criterion for selecting teacher trainees"
The Journal of Teacher Education
1956 7: 253-255

Charters, W.W. 1963
"Social composition and social class background of teachers"
in Sieber, Sam S.; Wilder, David E. (ed) 1973
The school in society
New York: The Free Press 1975:

Charters, W.W. 1967

"Some 'obvious' facts about the teaching career"”
Educatiobal Administration Quarterly
3(2)Spring:182-193

Chase, Ivan D. 1975

"A comparison of men's and women's intergenerational mobility in the
United States"
American Sociological Review

1975 40: 483505

Clark, Alice 1968
Working life of women in the Seventeenth century
Lodon: Frank Cass

Clark, Margaret 1981
"The role of women in teachers' organizations"

World Confederation of Organizations of the Teaching Profess-ion
Conference

Wellington: 1981

Coleman, Bernard Ross 1978
Inservice Training in the Hutt Valley
Wellington: Hutt Valley Principals' Association unpublished paper

Coulter, Frank 1972
"Commitment to teaching and occupational mobility among Dbeginning
teachers"

Australian Journal of Education
1972 16(3): 283-245




149

Counts, George S. 1925
"The social status of occupations”
School Review

1925 33- 16-27

Congalton, A.A.; Havinghurst, R.J. 1954
"Status ranking of occupations in New Zealand"

Australian Journal of Psychology
1954 6:

Crothers, Charles 1978
"Education researchers in universities"
The Social Organization of Educational Research in New Zea- land
C onference

Wellington 1978: unpublished paper

Croy, Barbara Jean 1968
Correlates of education to occupational aspirations of adolescent
girls

Canterbury University: unpublished MA thesis

Daniel, Ann 1979
"Prestige of occupations - Assessment of power or reward for socially
important functions?"

Sociological Association of Australia and New Zealand Conf- erence
Canberra: 1979

Davies, Sonja 1979
"Women in management: The reward structure"
Federation of Labour Conference
Wellington: 1979

Davis, Fred 1960
"Uncertainty in medical prognosis, clinical and functional"

American Journal of Sociology
1960-1961 66(1): 41-47

Dearsley, Mervyn 1980
"The immobile teacher is a big problem"
Palmerston North Evening Standard January 22 1980

Deckard, Barbara 1975
The women's movement
London: Harper and Rowe

Deem, Rosemary 1978
Women and schooling
London: Routledge and Kegan Paul




150

Deem, Rosemary 1981
"State policy and ideology in the education of women, 1944- 1980"
British Journal of Sociology of Education
1981 2(2):131-143

Dunedin Collective for Women 1973
First sex, second sex
Dunedin: Collective for Women

D'Urso S.; Smith R. (ed) 1978
Changes, Issues and Prospects in Australian Education
Queensland: University of Queensland Press

East, Catherine 1972
"The current status of the employment of women"
in Katzell,Mildred E.; Byham, William C. (ed) 1972
Women in the workforce
New York: Behavioral Publications 1972: 7-14

Edgell, Stephen 1970
"Spiralism"
Brtish Journal of Sociology
1970 21 September: 314-323

Edwards, Richard C.; Reich, Michael; Gordon, David M (eds) 1975
Conference on Labour Market Segmentation, Harvard University 1973
Lexington: Heath
Harvard University

Eggleston, S. John 1969
"The role of the professional educator”
in Paedagogica Europae op cit
1969: 5-14

Eichler, Margrit 1980
The Double Standard: A feminist critigque of feminist social science
New York: St Martin's Press

Eillebrecht B.J. 1973
"Preparing graduates for primary teaching"

New Zealand Teachers College Association Journal
1973 10(3): 21-22




Ellenburg, F.C. 1975
"Elementary Teachers: Male or Female?"
Journal of Teacher Education
1975 26(4):329-334

Elley, Warwick B; Irving, J.C. 1972
"Socio-Economic Index for New Zealand"

New Zealand Journal of Educational Studies
1972 7(2): 155-167

Elley, Warwick B; Irving, J.C. 1976
"Revised Socio-Economic Index for New Zealand"

New Zealand Journal of Educational Studies
1976 11(1): 25-36

Elliott J.G. 1974
Improving Teacher Selection
Auckland University: unpublished MA thesis

Epstein, Cynthia Fuchs 1970
Womean's place
California: University of California Press

Estler, Suzanne E. 1975
"Women as Leaders in Public Education"
Signs
1975 1(2):363-381

Etzioni, Amitai (ed) 1969
The semi-professions and their organization
New York: The Free Press

Evans, Kathleen M. 19852
"A study of Attitudes towards teaching as a career"
British Journal of Educational Psychology 1952 22: 63%-69

Falk, William W.; Slater, Nancy J. 1978
"The stability of status orientations among young white rural
Journal of Vocational Behavior
1978 12: 20-32

Farrell, Jean n.d.
Influences on Women in employment
Britain: wunpublished paper

151

women"



152

Fenwick, Penny 1977
Teacher Career and Promotion Study: Literature review
Wellington: Department of Education

Femwick, Penny 1979

"The irresponsibility of women or the irresponsibility of science?”
Australia and New Zealand Association for the Advancement of Science
Auckland: 1979

Ferguson, George A. 1971

Statistical analysis in Psychology and Education
New York: McGraw-Hill

Fogarty, Michael P.; Rapoport, Rhona; Rapoport, Robert N. 1971 Career,
Sex and Family
London: Allen and Unwin

Frank, Robert H. 1978
"Why women earn less"

American Economic Review
1978 68(3):

Fransella, Fay; Frost, Kay 1977
On being a woman
London: Tavistock

Friedan, Betty 1971
The Feminine Mystique
London: Gollancz

Freyberg, Peter S. 1977
Beginning Teaching
Waikato University: Occasional Papers in Education no.4

Fuchs, Victor 1971
"Differences in hourly earnings between men and women"
Monthly Labor Review
1971 %4 May: 9-15

Garlick, Mary 1981
"Why isn't the boss a woman?"
Eduation
1981 1: 9-11



153

Gavron, Hannah 1966
The captive wife
London: Routledge and Kegan Paul

Geer, Blanche 1966
"Occupational Commitment and the Teaching Profession"
The School Review
1966 T74:3%1-417

Gilson, M. 1969
"Women in employment"
in Forster, John (ed)
Social process in New Zealand
Auckland: Longman Paul 1969: 29-48

Gilson, Miriam 1970
"The changing New Zealand family: A demographic analysis"

in Houston op cit
1970: 41-65

Good, T.L. 1973
"Effects of teacher sex and student sex on classroom inter- action"

Journal of Educational Psychology
1973 65(1): 74-87

Goode, William J. 1961
"Norm commitment and conformity to role-status obligations"

American Journal of Sociology
1960-1961 66(3): 246-258

Gosnell, John W. 1977
"The relation between work experience and occupational asp- irations,
and attrition from teaching"
Clearing House

1977 51(4)

Grace, G.R. 1972
Role conflict and the teacher
London: Routledge and Kegan Paul

Grambs, Jean Dresden 1976
"Women and Administration"
Theory into Practice
1976 15(4 ):293-300

Gray, Alison M. 1981
"Women and class: A question of assignation"

New Zealand Journal of Educational Studies
1981 16(1): 37-42




154

Gross, Neal; Trask, Anne E. 1976
The sex factor and the management of schools
New York: Wiley

Group for the Advancement of Psychiatry 1975
The Educated Woman - Prospects and Problems
New York: Charles Scribner's sons

Gusfield, Joseph R. 1961
"Occupational roles and forms of enterprise”

American Journal of Sociology
1961 66:571-580

Hall, John; Jones D.Caradog 1950
"Social Grading of occupations"
British Journal of Sociology
1950 1(1): 31-55

Hancock, Mary 1981

It doesn't seem to matter what happens to women
New Zealand Working Women's Council

Hardyck, Curtis; Petrinovich, Lewis F. 1975
Understanding research in the social sciences
London: W.B.Saunders

Harper, Jan; Richards, Lyn 1979
Mothers and working mothers
Harmond sworth, Middlesex, England: Penguin

Harvey, A.J. 1978

The Work commitment of married women teachers in South Aust-ralia
Flinders University: unpublished MA thesis

Heist, Paul 1961
"The student"

in Henry, Nelson B. op cit
1961: 211-234

Hill, Roberta M. 1979
Women, Capitalist crisis, and the Reserve army of Labour
Canterbury University: unpublished MA thesis

Hilsum, Stuart; Start, K.B. 1974
Promotion and careers in teaching
Great Britian: NFER

Hoffman, Lois Wladis; Nye, F. Ivan 1975
Working mothers
London: Jossey-Bass




155

Holland, John L.; Gottfredson, Gary D. 1976

"Using a typology of persons and environments to explain careers"
The Counselling Psychologist
1976 6(3): 20-29

Holmes, Frank (Chairman) 1976

New Zealand at the turning point New Zealand Task Force on Social and
Economic Planning

Wellington: 1976

Houston, Stewart (ed) 1970
Marriage and the Family in New Zealand
Wellington: Hicks Smith

Hundleby, E.R. 1973

An examination of the factors operating in the choice of teaching as
a career

Canterbury University: unpublished MA thesis

Irving, J.C; Elley, Warwick B. 1977
"A Socio-Economic Index for the Female Labour Force in New Zealand"
New Zealand Journal of Educational Studies
1977 12(2): 154-165

Isherwood J. 1975
Attitudes, Interests and biographic data of teachers and students in
relation to tenure
Waikato University: unpublished M Soc Sci thesis

Hyman, Herbert 1955
Survey design and analysis
New York: The Free Press

Jones F. Lancaster 1979
"Status attainment and earnings among the other half in Australia:
The cost of being a woman"

Sociological Association of Australia and New Zealand Conf- erence
Canberra: 1979

Julian, Rae 1977
Brought to mind
Wellington: New Zealand Council for Educational Research

Karabel, Jerome; Halsey A.H. 1977
Power and ideology in Education
New York: Oxford University Press




156

Kanter, Rosabeth Moss 1977
"The Impact of Hierarchical Structures on the Work Behavior of Men
and Women"
Hierarchy and Work Behavior
1975:415-429

Keir, Marie 1979
"Women in Science"
New Zealand Science Review

1979 36(3): 20-23

Kelsall, Robert K. 1963
Women and teaching
London: Her Majesty's Stationery Office

Kelsall, H.M.; Kelsall, R.K. 1969
The Schoolteacher in England and the United States
Lomdon: Pergamon Press

Kelsall, R.Keith; Poole, Anne; Kuhn, Annette 1970
Six Years After
Sheffield University: Higher Education Research Kennedy, L.M n.d.
A study of the education of girls in New Zealand

Wellington: Vocational Guidance Service, Education Department
unmblished paper

King, R.J.R.; Logan, John R.W. 1973
Teacher education objectives: Perceptions and assessments of
students, staff, and teachers
Dunedin Teachers College: unpublished paper

Klein, Viola 1964
"Industrialization and the changing role of women"
Current Sociology
1963-1964 12(1): 24-34

Knowles, Gillian 1980

"Review of socic-economic status social class, and prestige scales"
Wellington: Department of Statistics

Koopman, Peggy G 1971

Role consensus and job satisfaction in the educational organisation
Massey University: unpublished MA thesis




157

Kramer, Marlene 1974
Reality Shock: Why nurses leave nursing
Saint Louis: C.V.Mosby

Labour and Employment Gazette
November 1969

Lakoff, Robin 1975
Language and woman's place
London: Harper

Lauder, Hugh 1979
"On the rational 'use' of basic theories in Education"

New Zealand Association for Research in Education Conference
Wellington: 1979

Laws, Judith Long 1976
"Work aspirations of women"
in Blaxall, Martha; Reagan, Barbara 1976
Women and the workplace
Chicago: University of Chicago Press Lee, Wendy; Steedman, Don 1975
"Barly childhood Education - A women's movement?"
Education and the Equality of sexes Conference
Wellington: 1975

Leeming, Robyn Janet 1970
Home role and the work behaviour of married women
Canterbury University: wunpublished MA thesis

Levesque, David R. 1969
Professionalism and Secondary Teachers in New Zealand
Massey University: unpublished MA thesis

Lieberman, Myron 1956
Education as a Profession
Englewood Cliffs: Prentice-Hall 1956

Linden Play Centre 1966
The changing role of women
Wellington: Linden Play Centre




158

Lindenfeld, Frank 1960
Teacher turnover in public elementary and secondary schools 1959-60
U.S. Department of Health, Education and Welfare.

Livingstone, Ian D. 1973
Educational Qualifications in the labour force
Wellington: New Zealand Council for Educational Research

Lloyd, Cynthia B.; Niemi, Beth T. 1979
The Economics of sex Differentials
New York: Columbia University Press

Lloyd-Thomas, Margaret R. 1975
Labour Force Participation of married women
with particular reference to attitudes and work commitment Otago
University: unpublished MA thesis

Loftis, Helen A. 1964
"The study of commitment to teaching"”
Journal of Home Economics
1964 56(3):157-163

Logan, J.R.W.; Robinson, G.W. 1978
Impact of a Teachers College course on teaching competence
Dunedin Teachers College: unpublished paper

Lopata, Helen 1971
Occupation: Housewife
New York: Oxford University Press

Lortie, Dan C. 1969
"The balance of control and autonomy in Elementary school teaching"
in Etzioni, Amitai 1969 op cit
1969: 1-53

Lyon, Catherine Dillon; Saario, Terry N. 1973
"Women in Public Education: Sexual discrimination in Promot-ions"
Phi Delta Kappan
1973 55: 120-123




Malcolm, Margaret S. 1974
"A visit to Alwick College of Education"

New Zealand Teachers College Association Journal
1974 11(1): 12-15

Malcolm, Margaret S. 1977
The Executive role of women in New Zealand Educational Ad -

ministration
Armidale University: unpublished MEd thesis

Malcolm, Margaret S. 1978
"The almost invisible woman"
Set 78(2)
Wellington: New Zealand Council for Educational Research

“Married women returners"
Education

1970 19(2):17-21

Marsh, R.W. 1970
Pre-entry characteristics and university performance
Victoria University: unpublished MA thesis

Mason, Ward S.; Dressel, Robert J.; Bain, Robert K. 1959
"Sex role and the career orientations of beginning teachers"
The Harvard Educational Review

1959 29: 370-383

Mayo, Florence 1975
"How far can women go?"
Eduation and the Equality of the Sexes Conference
Wellington: 1975

McDonald, Geraldine 1976
"Two demanding jobs"
Education

1976 25(6):17-22 and (7):22-26

McDonald, Geraldine 1976
Two windows on research
Auckland Institute for Educational Research
Auckland: address

159



160

McDonald, Geraldine 1976
A review of research and present trends in preschool educat-ion
Canterbury Institute for Educational Research
Christchurch: address

McDonald, Geraldine 1979
Personal correspondance

McIntosh, Janet 1974
"Differnces between teachers women who do and do not seek promotion"
Journal of Educational Administration
1974 12(2): 28-41

McMillan, Marvin R. 1975
"Leadership Aspirations of prospective teachers - A comparison of men
and women"
Journal of Teacher Education

1975 26(4): 323-325

McNamara, D.R. 1972
"Women's Commitment to Teaching"
in Chanan, G. (ed) 1972
Research Forum in Teacher Education
Bristol: Arrowsmith
1972:89-101

Meade, Anne 1979
"Research on Early Childhood Education: It has come of age"

New Zealand Association for Research in Education Conference
Wellington: 1979

Mednick, Martha Shuch; Tangri, Sandra Schwartz 1972

"New Social Psychological perspectives on women"
Journal of Social Issues
1972 28(2):1-16

Meikle, Phoebe 1975
"Women and men in New Zealand"

Post Primary ngchers' Association Journal
1975 May: 28-33

Mepham, G.J. 1974
Equal opportunity and equal pay
London: Institute of Personal Management




161

Meskin, Joan D. 1974
"The performance of Women School administrators"
Administrators Notebook
Chicago: University of Chicago

Michelotti, Kopp 1977
"Educational Attainment of workers"
Monthly Labor Review
1977 December: 53-57

Middleton, Sue 1979
A phenomenological perspective for the classroom teacher and its
application to the education of women
Victoria University: unpublished MA thesis

Middleton, Sue 1981
"The homeless mind and the mindless home"

Sociological Association of Australia and New Zealand Conference
Christchurch: 1981

Middleton, Sue 1980
"The covert curriculum as a source of inequality for women in schools
and higher Education"
Delta
1980 :

Miller, Jean Baker 1976

Toward a new psychology of women
New York: Beacon

Minogue, W. 1973
"The teaching profession in New Zealand"
in Robinson G.; O'Rourke B. (ed) 1973
Schools in New Zealand Society
New York: Wiley
1973: 262-273

Moorsom, Sasha 1976

“Children and a job - How women manage both"
Education

1976 25(1): 16-20

Moir, Hazel V.J. 1977
"Segregation in the New Zealand labour market”
Pacific Viewpoint
1977 18(1):104-109

Mori T. 1965
"Structure of motivations for becoming a teacher"

Journal of Educational Psychology
1965 56(4): 175-183




162

Mulcaster, Angela D. 1974
Women and work: Sixth form girls' attitudes
Auckland University: unpublished MA thesis

Muldoon, Robert D. 1976
"Centennial of teaching"

New Zealand Teachers College Association Journal
1976 12(1):2-6

Murdoch, R.T. 1975
An evaluation of the 1973 one-year graduate course for primary
teachers at Christchurch Teachers College
Canterbury University: unpublished MA thesis

Muscio, Allen Walter 1976
The systematic allocation of teacher to task in education systems
Massey University: unpublished MA thesis

Musgrave, P.W. 1965
The sociology of education
London: Methuen

Myrdal, Alva; Klein, Viola 1968
Women's Two Roles
London: Routledge and Kegan Paul

New Zealand Post Primary Teachers Association Journal
1975 May
Wellington

New Zealand Educational Institute 1979 -1981
Personal correspondance

Nias, Jennifer 1981

" “Commitment' and motivation in primary school teachers"
Educational Review

1981 33(3): 181-19

Neuman, Stephanie G. 1978

"Role conflicts of a female academic"
Intellect
1978 106 February: 302-315

New Zealand Educational Institute 1981
Role of Women in Teachers' Organisations
Wellington: New Zealand Educational Institute

Noman, Helen 1981

"Evaluation of Two-year primary teacher training course for mature
entrants"

Wellington: Department of Education Research and Statistics Bulletin
no.8



163

Novitz, Rosemary 1976
The Priority of the Mother Role
Canterbury University: unpublished MA thesis

Nuthall, Graham 1969
"Research note: Sex differences in the ratings of the occupational
status of teachers”
New Zealand Journal of Educational Studies
1969 4(2): 170-174

Nye, F.Ivan; Hoffman, Lois W. 1963
The Employed mother in America
Chicago: Rand McNally

Oakley, Ann 1974
The sociology of housework
London: Martin Robinson

Qakley, Ann 1974
Occupation: Housewife
London: Penguin

Ogilvy, B. 1970
"Cost-Benefit study of Education in New Zealand"
New Zealand Journal of Educational Studies
1970 5(1): 33-46

0'Donnell, J.A.; Anderson, L. 1978
"Factors influencing choice of major and career of capable women"

Vocational Guidance Quarterly
1978 26(3 ): 214-221

0 'Donnell, Carole; Sharp, Rachel 1982
"Sexism and Dr.Partington"
Australian Journal of Social Issues

1982 17(1):30-33

Ollerenshaw, K. 1973
Returning to Teaching
University of Lancaster
in Partington, G. op cit




164

0'Neill, C. James; Ramsay, Peter D.K. 1979
"Educational Futures: The implications of demographic change for
educational policy"
New Zealand Journal of Education
1979 14(2):

Oppenheimer, Valerie Kincade 1968
"The sex-labelling of jobs"
Industrial Relations
1968 7: 219-234

Oppenheimer, Valerie Kincade 1969
The female labor force in the United States
University of California Berkely: Population Monograph Series no 5

Openshaw, Roger 1980
" “Feminism', Sex roles, and the Concerned Parents Association"
New Zealand Association for Research in Education Conference
Palmerston North: 1980

Orden, Susan R.; Bradburn, N.M. 1969
"Working wives and marriage happiness"

American Journal of Sociology
1969 74 (4 ):392-407

Parris, Judith 1963
"Parttime Teaching"
Times Educational Supplement
1963% June 28

Partington, Geoffery 1976
Women teachers in the twentieth century
Great Britain: NFER

Partington, Geoffrey 1982
"Discrimination against Women Teachers"

Australian Journal of Social Issues
1982 17(1):12=-29

Paske, Helen 1981
"Making the grade in teaching"
Listener
1981 October 17: 30-33

Pinder, Pauline 1969
Women at work
London: Political and Economic Planning

Psathas, George 1968
"Toward a theory of occupational choice for women"
Sociology and Social Research
1968 52: 252-268




Purdie, Betty 1975

"The changing student intake"
Education

7975 24(7): 14-15

Purdie, Betty 1977
Evaluation in a Teachers College
Wellington Teachers College: unpublished paper

Purvis, June 1973
"Schoolteaching as a Professional Career"
British Journal of Sociology

1973 24:43-57

Ramsay, Peter D.K. 1974
"To seek, to strive, but not to yield"
Sociological Association of Australia and New Zealand Conference
Armidale: 1974 unpublished paper

Ramsay, Peter D.K. 1975
The family and the school in New Zealand society
Carlton, Victoria: Pitman Pacific

Ramsay, Peter D.K. 1978
The Vocational commitment of student nurses and student teachers
Waikato University: unpublished PhD thesis

Ramsay, Peter D.K. 1979 "Why teach?"

New Zealand Journal of Educational Studies
14(1):23-37

Ramsay, Peter D.K. 1979
Personal correspondance

Ramsay, Peter D.K. 1979
"Having your cake and eating it as well"
New Horizons

1979:n.p.

Remenyi, Andrew; Fraser, Barry J. 1977

"Effects of occupational information on occupational perceptions"
Journal of Vocational Behavior
1977 19: 53-68

Renwick, William L. 1975
Women in Education
Wellington: New Zealand Educational Institute

Remwick, William L. 1979
"Education today and perhaps tomorrow"

Politics and Education Conference
Wellington: 1979

165



166

Renwick, William L. 1979
Towards the Year 2000 in Education
Wellington: Commission for the Future

Ridgeway, Cecilia 1978
"Parental Identification and Patterns of Career Orientation in
College women"
Journal of Vocational Behaviour
1978 12: 1-11

Richards, Llewelyn 1981
"If it's worth saying..."

New Zealand Association for Research in Education Conference
Hamilton: 1981

Richards, Lyn 1978
Having families
Harmondsworth, Middlesex, England: Penguin

Role of women in New Zealand Society
Report of the Select Commitee on Women's Rights Wellington:
Government Printer
1975 June

van Rooyen, J.C. 1978
Women in Medicine
Wellington: Department of Health Occasional paper no.9

Roscoe, John T. 1975

Fundamental research statistics for the behavioral sciences
New York: Holt, Rinehart and Winston

Rosenberg M.J. 1957
Occupations and Values
Glencoe: Free Press

Rossi, Alice 1964
"Equality between the sexes"
Daedalus
1964 93: 638

Routh, Guy 1965
Occupation and pay in Britain )
Cambridge: Cambridge University Press




167

Saville-Smith, Kay; Novitz, Rosemary 1979
"Women and employment: The impact of economic crisis"
Canterbury University: Sociology Department unpublished paper

Schwarzweller, H.K.; Lyson, T.A. 1978
"Some plan to become teachers"
Sociology of Education
1978 51 January: 29-43

Seear, Barbara N. 1971
"Re-entry of women to the labour market after an interruption in
employment"
Employment of Special groups
Paris: OECD

Selltiz,Claire; Jahoda,Marie; Deutsch,Morton; Cook,Stuart 1959
Research methods in social relations
New York: Holt, Rinehart and Winston

Sexton, Patricia 1969
The Feminized male
New York: Random House

Shipman, M.D. 1972
The limitations of social research
London: Longman Paul Simpson, Richard L.; Simpson, Ida Harper 1960
"Correlates and estimation of occupational prestige"
American Journal of Sociology
1960(2): 135-146

Simpson, Richard L.; Simpson, Ida Harper 1969
"Women and bureaucracy in the semiprofessions”
in Etzioni,Amitai (ed) 1969:196-265 The semiprofessions and their

organization
New York: The Free Press

Sobol, Marion G. 1963
"Commitment to work"
in Nye H.I., Hoffman L. (eds) 1963
The Employed Mother in America
Chicago: Rand McNally

Society for Research on Women 1976
Career, Marriage and Family
Wellington: Society for Research on Women




168

Stafford, D. 1975
"What women do in Technical Institutes"

Education and the Eguality of the Sexes Conference
Wellington: 1975

Stein, Peter J.; Richman; Hannon 1977

The Family
London: Addison Wesley

Smith, C.L. 1969
The special course for mature trainees, Auckland Teachers College

1949-1959
Auckland University: unpublished MA thesis

Smith J.A. 1962
Encouraging Women to enter administration
NASSP Bulletin May 1978 62(418): 114-119

Social Science Department, London School of Economics and Political
Science 1960

Woman, Wife and Worker

London: Her Majesty's Stationery Office

Society for Research on Women 1972
Urban Women
Johnsonville: Society for Research on Women

Society for Research on Women 1981
Women and Money
Johnsonville: Society for Research on Women

S pencer-Hall, Dee Ann 1981
"Teachers as persons: Case studies of the lives of women teachers"

American Educational Research Association Conference
California: 1981

Steele, Jill 1981
An evaluation of In-service Training
Massey University: unpublished MA thesis




169

Super, Donald E. 1957
The psychology of careers
New York: Harper and Rowe

Super, Donald E.; Bohn, Martin J. 1970
Occupational Psychology
London: Tavistock

Sweet, James 1973
Women in the labor force
New York: Seminar Press

Tait, David 1981
"Exploring socioeconomic status:
Grouping occupations with cluster analysis"
Sociological Association of Australia and New Zealand Conference
Christchurch: unpublished paper

Taylor, A 1949
The Board and its teachers
Victoria University: wunpublished MA thesis

Taylor, Suzanne S. 1973
"Educational Leadership: A male domain?"
Phi Delta Kappan
1973 56: 124-128

Taylor W. 1969
Society and the education of teachers
London:Faber and Faber

The New Zealand Educational Institute 1978
The NZEI as a participant democracy
Wellington: New Zealand Educational Institute

Tiger, L. 1969
Men in groups
New York: Random House

Tittle, Carol; Denker, Elenor 1977
"Re-entry women"
Review of Educational Research
1977 47(4): 531-584

Tobias, Sheila; Anderson, Lisa 1973

"Whatever happened to Rosie the Riveter?"
Ms

1973 June:92-94



170

Treiman,Donald J.; Terrell, K. 1975
"Sex and the process of status attainment"

American Sociological Review
1975 40 April: 174-200

Trussell-Cullen A.R. 1967

An investigation into the reasons for choosing teaching
Auckland University: wunpublished Dip.Ed

Tudhope, William B. 1944
"Motives for the choice of the teaching profession by training
college students"
British Journal of Educational Psychology
1944 14(3):129-134

Ussher, John S. 1977

The occupational socialization of Beginning teachers in New Zealand
Armidale University: unpublished M.Ed.Admin thesis

Van Meir, Edward J. 1975
"Sexual Discrimination in School Administration Opportunities"
Journal of NAWDAC
1975 Summer:163-167

Walker, W.G. 1963

"Future occupational plans of a sample of Beginning teachers"
The Australian Journal of Higher Education
1963 1(3): 66-T4

Walker, W.G. 1967
"Occupational commitment in a sample of Australian teachers five
years after training"
The Australian Journal of Higher Education
1967 3(1): 20-32

Waller, Willard 1932
The sociology of teaching
New York: John Wiley and sons




179

Walsh, W. Bruce; Horton, Joseph A.; Gaffey, Robert L. 1977
"Holland's Theory of College degreed working men and women"
Journal of Vocational Behavior
1977 10: 180-186

Watson, John E. 1966
"Which students become permanent teachers?"

New Zealand Teachers College Association Journal
1966 3(1): 8-12

Watson, John E. 1966
"Marriages of women teachers"”
New Zealand Journal of Educational Studies
1966 1(2): 149-161

Watson Len 1971
The Beginning Teacher
New Zealand Council for Educational Research:unpublished manuscript

Weber, Max 1942
The methodology of the social sciences
New York: The Free Press

Webster, Lenore 1975
"Women in Secondary Education"
The Journal
1975 May: 36-37

Weill, Mildred W. 1961
"An analysis of the factors influencing married women's actual
planned participation"
American Sociological Review
1961 26(1): 91-96

Weitz, Shirley 1977
Sex roles
New York: Oxford University Press

Whalley David G. 1978
"Recruitment and selection of male students for primary teacher
training"
Palmerston North Teachers College: unpublished paper

Whitcombe, Judy 1979
"A comparison of career patterns of men and women teachers"

New Zealand Association for Research in Education Conference
Wellington: 1979




172

Whitcombe, Judy 1979
"The politics of women in the teaching profession"
Politics in Education Conference
Wellington: 1979

Whitcombe, Judy 1980
Teacher Career and Promotion Study
Wellington: Department of Education

Whitcombe, Judy 1981
"Career comparisons: Some patterns followed by men and women
teachers”
Education
1981 1: 34-36

Whyle, I.J. 1976
"Inservice training and the budget”
New Zealand Teachers College Association Journal

1976 13(2):1-3

Wild, Ray; Hill, A.B. 1970
Women in the Factory .
London: Institute of Personnel Management

Williams, Pat 1969 Working Wonders
London: Hodder and Stoughton

Wilson, Bruce 1979
"Education and work: A reappraisal of the contribution of schooling
to placementon the job market”
Sociological Association of Australia and New Zealand Conference
Canberra: 1979

Women and Employment
Wellington: Committee on Women

Women back to work
Wellington: Vocational Training Council

Women in Higher Education
Wellington: Women s Rights Committee submission

Worsley, Peter 1971
Introducing Sociology
Harmondsworth, Middlesex, England: Penguin

Wright, Dinah 1975
"Distribution of men and women in New Zealand Teachers Colleges"
Education and the Equality of the Sexes Conference
Wellington: 1975




Appendix One

Interview Schedule




Appendix 1

Interview Schedule:

Age
Marital status
Number of children
Ages of children
. Year teacher training began, ended, certificate gained
Age on entry to college
Education on entry to college, gained at college,
gained while teaching,
gained since resigning
8. How long taught after certification
9. Reason for leaving
10. What was the attraction of a career in teaching
11. Length of time out of the workforce
12. Present occupation, income
13. Husband's present occupation, income
14. Hobbies and interests
15. Was mother at work when subject was young?

-what was her job

-what age was subject
16. Father's occupation when subject was 12 years old

. .

ooV un =

17. Do you know how you would go about getting a teaching job?
-how did you find out?

18. Are you aware of any retraining requirements?
-what are they?

19. What are your thoughts on this?

20. Looking back, did you enjoy your teaching experience?
21. What class level did you teach?

22. What did you enjoy? not enjoy?

23. How would things be different now do you think?



24. Tell me if you want to return to teaching
-why?
25. llow do you think parenting has affected you with respect to this
occupation?
26. If you could have any position you chose 10 years from now, what wo
uld
it be?
27. Does your husband know your thinking on this?
-is he discouraging?
-uninterested?
-supportive?
28. Would you consider living in a different town while maintaining
your marriage, in order to have a permanent position?
-why?

29. 1 am interested in the things that would cause you to decide not to
teach again...
Consider practical matters first.

%0. What would make it difficult for you?

31. What is there about teaching itself that would discourage you?

32. What other thoughts do you have on the matter?

33. If you could have anything you chose, what could be provided that
would induce you to return to the classroom?

34. Any other comments



Appendix Two

Draft Questionnaire and Cover Letter




Dear

Thies questionaire is de:igned to find out eomething about
those people who have a primary Teaching Certificate but have
resigned from teaching and ere currently not teaching, The
study is partly funded by tts N.Z.E.I. '

I appreciate that there are many demands on a woman's time,
However I feel that you have a worthwhile contribution to make
to this study. This is your chance to give your personal

views on many of the issues surrounding your teaching experience.

Part of the study is e:deavouring to find out what kind of
aspirations women have, and what facilities would make it
possible for them to teach, I would he grateful if you would
complete the guestionaire aid return it in the prepaid envelove
by .

To ensure that results are valid, a reply is needed from
each person contacted. The information received through this
questionaire will be regarded with the strictest confidence and
only used for the purposes of thie study. No Departmentel or \
Institute member will be party to your name or comments. ‘

1f you have any queries about the guestionaire please feel
free to contact me.

Yours sincerely,

J. Aldridge,

Research Co-ordinator,
Department of Education,
Messey University,
Palmerston North.



A survey of women who have
trained as Primary School tesachers
and are ocurrently not teaching

INSTRUCTIONS: Please answer this questiodnaire by
either marking the appropriste box
or - wniting in the space provided.

Feel free to eppend separate sheets if
you have any other comments to make.



Leachin- Gervice

1. Where di¢ you dc your teacher training?
Teacher's Oollege in New Zealsnd [[] name the college
Teacher's College overseas D name the country
2. How o0ld were you when you began?
3. In what year did you begin training?
4. In what year did you comﬁleta your certification requirements?
5. Length of cdourse ©one year D 2 yeare D 3 years D
6. If your course had a title, please indicate
7o How long were you employed as a teacher hefore first resigning
from the service?
8. What was your actual reason for resigning?
9. What was your designeted teaching vposition at the time of resigning:
S8cale A teacher D ' Deputy Principal D
Senior teacher [] Principel D
8.T.J.C. D Other (specify)
10. Have you given any teaching service since first resigning?
No
Yes D Please describe
11, I ar interested in eny formal study you have done and when you did
Qualification | Before asttending |While at | While Since

please specify | Teacher's College] T.C. teaching | resigning

‘Indorsed S.C. 1

U.E.




-
&

13.

MNAa pou en )0y yvur teschiug experience’

Yes, very muct 1
On the whole U
Neutral feelings D
Peel more negative than positive D
Mo, not at all D

Looking back, what were the thinge you
(a) did enjoy?

(b) did not enjoy?




Gungral tiow

2. HNaritel Btatus

never married [:I

The informatior in this questionaire is
confidential snd seen only by the researcher

Married [:l
defacto O Bo %o Q.4, 9
living epart E]
divorced []
widowed Ej
3. Are you & parent with dependent children?
o [ |
yes Please list their ages, beginning with the youngest

4. Whaet does your husband do for a living?
Pleese describe as fully as possible

5 + Are you in paid employment?

ne [}

yes D What do you do? Please describe as fully as possible

6. I am interested in how you spend your time in an average weeko
Mark the time eategcry for each item.

childcare

il O=4

Eours per week

410

-10-20

over 20

housework

etudy

voluntary work

paid employment

intereste

other (specify)




7

8.

9.

10.

Yar your wOther ever in paid employwmesl before you left school?

C

yes [[] Describe as fully as possible the job she held lohgest

How 0ld were you when she first went out to work?

What wae your father's occupation
when you began high school?

when you began teachers college?
Describe as fully as possible.

If you hed to live in another town ip order to have a Jjob, woulc
you considar living apart from your spouse (while maintaining
your marriege)?

yes [}
no l:]

Which statement is clpser to expressing your feelings sbout paic
employment? )

I would only want to work for a bit of extre moneyv[J

I would want to commit uyself to my job and work []
towards promotion



For those who are not in paid employment

e Do you think you will want to return to the classroom at some

stage?
Definitely Probably Meybe Probahly Definitely
not not will will

0 o O O

Plezse indicate your reasons

2o Do you think you will refurn to the workforce at some stage?

Definitely Probably Maybe Probably Definitely
not not will will

- 0 O O O

3 Considering your life as it is at the moment, what prevents you
from holding a Jjob? Here aere some possible reasoms, but you are
free to add others that affect you.

Indicate the extent to which these reasons affect your decision.

: i g Very To some No%p
A. Practiceal Con51Qerat10ns e 4 eviant at all
Housework
Childcare

No transport
No suitable Job
Other (specify)

B. Attitudes

I believe I should be at home
My husband disapproves
Other (specify)

C. Life Satisfaction

I like being at home

There is enough money

There are other things I prefer to deo
Other (specify)




Reentry to the Classroom

What could be provided that would
(1) enable
(ii) persuade you to teach?

Feel free to comment on anything thet would facilitate your
the classroom on a casual or fulltime basis.

(1)

entry to

(i)

For thoee who are in Paid Employment

1s Do you want to teach?
yes Please say why you are not teaching.
no Please indicate your reasons.

Write your reasons here




Appendix Three

Pilot Questionnaire

Two forms of the Pilot Questionnaire
First Cover Letter
Second Cover Letter



Massey University,
PALMERSTON NORTH

This questionnaire which has been designed to produce information
about qualified women teachers who are not currently teaching,

is part of my M.A. thesis which is being partly funded by the
N.Z.E.I. In particular, it is concerned to discover what aspirations
are held by women and under what circumstances a return to teaching
might be possible - even attractive.

1 appreciate there are many demands on a woman's time, but I hope
this opportunity to express a personal view, and to clarify some
of the mystery surrounding the 'reserve army of women teachers who
are not employed' will appeal to you.

To ensure that results are valid, a reply is needed from everyone
contacted. The information received through this questionnaire will
be regarded in the strictest confidence and only used for the purposes
of the study.

I would be grateful if you would complete the questionnaire within
two weeks and return it in the pre-paid envelope.

If you have any queries about the questionnaire, please feel free
to contact me.

Your sincerely,

J. Aldridge,

Research Co-Ordinator,
Department of Education,
Massey University.



Massev University
Palmerston North
July 1980

You may recall receiving a copy of my questionnaire on
women teachers. So far we have not had the good fortune
to receive it back - perhaps there has not been opportunity
to complete it yet or perhaps it has been mislaid.

Because the success or failure of the study depends
on the responses we receive we are particularly anxious to be
able to include yours.

Accordingly, I have taken the liberty of enclosing
another copy of the questionnaire in the hope that you will
be kind enough to complete it and return it.

I hope vou will not be too much inconvenienced by
mv recuest. Rest assured that your help will be very much
aopreciated.

Yours sincerely

J. Aldridge

Research coordinator
Education Department
Massey University



INSTRUCTIONS :

A survey of women who have
trained as Primary School teachers

and are currently not teaching

Please answer this questionnaire by ticking
the appropriate box and/or writing in the
space provided as indicated.

Feel free to append separate sheets if you
have any other comments to make:

TEACHING SERVICE

e

Where did you do your teacher training?

e R T R W Teachers College (in NZ)
csessssssssassssessssses Teachers College (overseas)

In what year did you begin that training? 19 -

How old were you when you began that training? ..... years

In what year did you complete your certification
requirements? 19 ..

How %ong was the course for which you enrolled at college?
one year [:]
two years [
three years D

If your course was for other than three years, please
indicate why, eg graduate, mature training, etc.

Please note the appropriate year(s) for each section of this
question:

(a) Details of service since leaving teachers college
(ie begin with PA or Year 1 appointment)
Place X in CS Column for Country Serviee or
Equivalent Country Service

ICS

-

Position Type | Scale School

Board From To Actual
Years Months




TEACHING SERVICE i

7.(cont)

) 1. Where did you do your teacher training?
i ifications (years
(b) Academic qualifica

feeessseuteiisesaisanas Teachers College (in NZ)

Terestenscatusensansess Toachers College (overseas)

2. In what year did you begin that training? 19

(c) Attendance at Inservice Courses (years)

3. How old were You when you began that training? ..... Years

4. In what year did You complete your certification
reguirements? 19

5. How long was the course for which you enrolled at college?
one year D .
two years [:J
three years ]

(a) Stud; courses at present being undertaken

6. If your course was for other than three Years, please
. indicate why, eg graduate, mature training, etc.
holarships (years) i
(e) Awards and/or Sc

; ; .
(£) Original treatises and published articles (vears)




7. Below is a time line. On it note your entry to college,

forma]'. study you have done, qualifications gained, your 8. (a) wWhat specifically were your main reasons for leaving
teaching service and any event significantly related to teaching -
your career. For each item, please note the appropriate First time

year.

Second time

Third time

entered teachers college (19 ..) Subsequent time(s)

(b) Please state your "officially recorded" reasons for
leaving teaching,

9. (a) what list are you on in the teachers register?
A [ i
3 O
e U
o O
(b) What is the highest position you have held?
Scale A teacher [_|
Senior teacher D
STJC ()
Deputy Principal (I
Principal D
Other (specify) d

10. Taking your teaching experience as a whole, to what extent
did you like it?

Alrernale vemion Liked it very much J
Qg. Queskon T. Liked it moderately D
Neither liked nor disliked [ ]
Disliked it moderately [:]

Disliked it very much J



11.

For

Are you currently in paid employment? Yes [:]

No |[j

If yes, please go to Q.14
If no, please go to Q.12

those not in Paid Employment

12.

13.

For

Do you think you will return to work at all, whether to
teaching or not, at some stage?

Definitely not Ej

Probably not [:]

Possibly « 1

Probably will  [_]

Definitely will [:]
Would you please indicate why you are not currently
employed? We appreciate that the reasons can be many

and varied, and would welcome an elaborated statement
if you care to make it:

Now please move to Q.17

those in Paid Employment

14.

15.

16.

How many hours do you work in an average week? hours

What specifically is your job? Please described as fully
as possible, eg "pay clerk Health Department” not "public
servant”.

Do you want to teach?

Yes, I would like to teach now [ ]
Not now, perhaps later ]
No, not ever []

If you answered yes, please say why you are not teaching

16.(cont)

If you answered no, or not now perhaps later, please
write your reasons here eg salary, hours of work,
leave provisions, etc.

All respondents

17.

(a) Wwe would like to know the prospects, taking everything
into account, of your returning to full time teaching
within the next two, five or ten years.

For each of these timespans, please circle the code
corresponding to how likely you are to return to
full time teaching.

Within the next:
Two Five Ten
Years Years Years

Certain, practically certain (99 ?n 10 10 10
100

Almost sure (9 in 10) 9
Very probable (8 in 10) 8
Probable (7 in 10) 7
Good possibility (6 in 10) 6
Fairly good possibility (5 in 10) + 5
Fair possibility (4 in 10) 4
Some possibility (3 in 10) 3
Slight possibility (2 in 10) 2
Very slight possibility (1 in 10) 1
No chance, almost no chance (1 in 100) O

O N WA UONDOW
O N WA ULMO N ®WY



17.(cont)

(b) Using the same basis as for (a), would you consider

(c)

part time teaching.

For each of these timespans, please circle the code
corresponding to how likely you are to consider under-
taking part time teaching?

Within the next:
Two Five Ten

Years Years Years

Certain, practically certain (99 in 10 10 10
100)

Almogt sure (9 in 10) 9
Very probable (8 in 10) 8
Probable (7 in "10) 7
Good possibility (6 in 10) 6
Fairly good possibility (5 in 10} 5
Fair possibility (4 in 10) 4
Some possibility (3 in 10) 3
Slight possibility (2 in 10) 2
Very slight possibility (1 in 10) 1
No chance, almost no chance (1 in 100) O

O FHF N WL UL N OO
O H N W & UL O DY

Would you consider a "paired" position, eg you teach
every morning, partner teaches every afternoon?

For each of these timespans, please circle the code
corresponding to how likely you are to, consider under-
taking a "paired" position?

Within the next:
Two Five Ten

Years Years Years

Certain, practically certain (99 in 10 10 10
100)

Almost sure (9 in 10)

Very probable (B8 in 10)

Probable (7 in 10)

Good possibility (6 in 10)
Fairly good possibility (5 in 10)
Fair possibility (4 in 10)

Some possibility (3 in 10)
Slight possibility (2 in 10)
Very slight possibility (1 in 10)

O FH N WbHd U oS 0w
O H N W e OO N O
O H N W Bk LA N O W

No chance, almost no chance (1 in 100)

17.(cont)

(d) Would you consider returning to teaching on a day

relief basis, eg fill in at short notice for a sick
teacher?

For each of these timespans, please circle the code
corresponding to how likely you are to consider under-
taking teaching on a day relief basis.

Within the next:
Two Five Ten
Years Years Years

Certain, practically certain (99 in 10 10 10
100)

Almost sure (9 in 10) 9
Very probable (8 in 10) 8
Probable (7 in 10) 7
Good possibility (6 in 10) 6
Fairly good possibility (5 in 10) 5
Fair possibility (4 in 10) 4
Some possibility (3 in 10) 3
Slight possibility (2 in 10) 2
Very slight possibility (1 in 10) 1
No chance, almost no chance (1 in 100) 0

O H N Wk U DY
O FH N WhR WO oW



18. (a) Whatever your inclination at present, under what 20- {a) ;g gogthave dane any-dally-zelief: teaching; didyou
reasonably favourable circumstances might you find il

yourself returning to the profession? In other words, very agreeable E]

what changes in your lifestyle or in the profession :

might influence your decision? quite agreasble ':j

Ariswar hers for full time tesching neither agreeable nor disagreeable |:]
gquite disagreeable |[]
very disagreeable [:]

Please write the reasons for your response here

(b) Answer here for part time teaching

(b) If you have done any daily relief teaching, did you

find it
(c) Answer here for daily relief teaching (also please very convenient [:j
indicate if you would be interested in pool relieving
ie you signify availability every Tuesday and Thursday quite Sonvénisat [:]

and would be employed in one of a group of schools neither convenient nor inconvenient[:J
every week on "your" day(s))

quite inconvenient [:]

very inconvenient D

Please write the reasons for your response here

21, Do you know the current retraining requirements laid down

Relief Teaching by the Department of Education for those seeking permanent

19. (a) Have you done any long term full time relieving teaching? appointments?
Yes I don't know [:]
No [:] I think they are
(b) Have you done any long term part time relieving teaching?
Yes

No i

22. (a) Do you agree that teachers returning to the profession
(c) Have you done any daily relief teaching?

should have to retrain?

Yes Agree strongly
No ] Agree
No view
Disagree

Disagree strongly
(b) Do you agree that you should have to retrain?

Agree strongly
Agree
No view

Disagree



CLASSIFICATION DATA

The questions in this section are necessary to enable respondents
to be categorised. In asking you to provide this important

information may we state again that all answers will be treated
in complete confidence.

23,

Age years

24, Present marital status

25.

26.

27.

28,

29.

never married

married and living with spouse
de facto

living apart

divorced

_widowed

00ooad

Do you have children living at home with you? Yes []

No [:]

If yes please state age(s) starting with youngest

If you have a husband or a de facto partner please describe
his job fully eg "electrician, Railways" not "tradesman"
or "public servant"

What was your father's job

(a) when you began high school

(b) when you entered teachers college
(please describe fully)

If yor mother was in paid employment at some time before
you left school

(a) please specify the job she held for the longest period

(b) how old were you when she first went to work?

Whether or not you are married at present would you ever
consider a "commuter marriage" for yourself, ie in order
to hold a job of your own choice would you live apart
from your spouse going home at weekends, etc. to maintain
your marriage?

Yes I:]
No [:]

30. The extent that a person works for financial gain varies
between individuals. Ignore for a moment the other satis-
factions afforded by having paid employment. Consider that
some people work from "grim financial necessity" while
others would work almost regardless of how little they were
paid, because they could comfortably exist without their
wages. Please indicate your attitude to paid employment as
it relates to your circumstances.

=10 0 +10

grim financial necessity extra mone

31. How ambitious are you? Irrespective of what work you might
undertake, how important would it be for you to gain promoti

-10 0 - +10
work would be one of many work is very important a
satisfactions in my life a means of achieving
and would not interfere personal satisfaction an
with the present balance I would pursue a career

with dedication

Thank you for your co-operation. Please fed free to append extr
comments if you wish.

J. Aldridge
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PROJECT

Survey of Non-Teaching Female Teachers.

Interim Seport: "'o.1
The Pilot Study.

Jacque Aldridae
and Professor R.S.Adams.



Contents:

The Objectives of the Major Study.

The Purpose of the Pilot Study.

Design of the Nuestionnaire.
\dministration of the Pilot Study.
Response to the Questionnaire.
Characteristics »f the Samnle.
Proposed Changes to the Cuestionnaire.

T i i M udy .

The major nroject attemnts to discover some of the reisons why

qualified female teachers who are currently not teaching have not
returned to the service.

It also attempts to discover the circumstances under which some would
return to fulltime or daily relief teaching.

Nhy do female teachers leave the profession? Under what inducements
will they return? What prevents a particular woman from serving in the
classroom? Is there a relation between educational attainment,maternat
employment, parental status, and those who become returners? Do those
who have young children present a different case from those isolated in
rural areas, or the women who were dissatisfied with the job itself?

The most commonly stated official reason for leaving teaching is to
'domestic occupation'. Under this category come those who gave marriage,
maternity, childcare, and responsibility for elderly parents as a reason.
No man is recorded as having given this reason, but last year over one
thousand women did.

The cost of training a orimary teacher is high, and the return on invest-
ment in many cases seems to be low. Of 11l women who have left the
professisn in the last six years, 795% are aged unier thirty, with the
mode under 7?5, If trained, currently non-teaching women could be attracted
back to the classro>m, the return on the training investment could be
imoroved.

B e Pj .

The data to be gathered in the main part of the research is to be by
postal survey, but in order to facilitate the main study a pilot study
was undertaken. There 'ere several speciflc intentions behind the pilot
study: 1. To try out an alternative method of sample selection.

2., To trial the administrative procedures involved

(eg mailing material. recording returns, etc)
3. To trial the questionnaire as a research instrument.
4, To discern any weakness in the research design,.



Desian of the Questionnaire.
The ruestionnaire to be used in the main study has been developed in a
number of stages.

1. Rationale

It seems likely that teachers will leave the profession for either of

two main reasons. Firstly, some teachers will have left because of their
experiences as teachers. Secondly, some teachers will consider themselves
unable to teach because of other responsibilities they hold. There is a
large amount of research on the employment of women with children, and
married women. This research suggests certain factors that influence
whether or not a married woman will work outside the home. They include
her level of educational attainment, the number and age of her children
and her mother's emnloyment history.

Nbviously in considering a return tn teachina many factnrs are involved.
It is hypothesized that amona these is alternative emnloyment that is
better pald, less stressful, offers tenure, or is more intellectually
challenging.

These were the considerations on which the nuestionnaire items were built,

?. Procedures

Interviews: As a nreliminary to the development of the postal ouestionn-
aire to be used in the main study, interviews were carried out over a
neriod nf weeks, beginning in November 1070,

An interview questionnaire was written. It sought the information that
research suggests is relevant in considering a person's return to teaching.
Six women were ‘nterviewed. They were all personally known to the
researcher. Interviews took from 20 minutes to three hours, and resnond-
ents were free to make any comment they wished about the profession, their
feelings, and other substantive matters in the interview.

Interviews raised some new nuestions. Resnondents commented that they had
found more interesting or less sterssful work to do that was better paid.
Several remarked that they had been unable to find a permanent position
and had made a change of occupation. This introduced the idea of commuter
marriages as being an alternative to being tied to a locality because of

a husbands career. Some chose to speak about the retraining requirements
and their negative feelings about these.

Draft questionnaire: From the interview information, items were constructed
to form a draft self-administered questionnaire. This was circulated to

14 peovle, friends of the researcher, or stangers included by the snowball!
method. Resnondents were asked to comment on ambiguous questions, or when
categories nrovided were unsatisfactory, and to note the time taken to
complete the aquestionnaire.

From this pretest, faulty questions were located and rewatten.
Questionnajre: 1In collaboration with Professor Adams, the guestionnaire
to be used in the pilot study was written and submitted to the NZEI in



Aoril 1980 for apnroval. Following negotiatinns some minor changes were
made, notably to a question that attempted to provide a chronological

view of resoondents' teaching service and educational attainment.,is a
consequence however it as decided to have two forms of the questionnaire.
In one this auestion took the form of a time line, In the second,the time
line was replaced by a set of structured questions including a grid on which
was to be marked details of teaching service.

Administration of the Pilot Study.

1. Samole Selection

The Yanganui Educati-n Board made available two files of the records of
teachers who had resigned. These files did not record every teacher who
had resigned: those undertaking daily relief teaching and those on leave
of absence were not included, for examole. The files yield 1R0 names. To
select the final samole, names were ordered alohabetically in case there
was some systematic variation in resignation, and every third teacher
selected. This nrovided a nosting samnle of 57 peoole. This onrocedure
varied from the main project in that the main project emnloyed random
selection. This was undertaken by a market research company in conjunction
with the omnibus surveys it conducts every week. On Saturday, inter-
viewers are sent to households randomly chosen throughout New Zealand.
Included in the ruestionnaire was an item to locate teachers who fulfill
the criteria of this survey. The procedure has already been used and
yielded a samnle of 111 names, permitting the main sample to be comoared
with the sample resulting from the nilot study.

The differences between the samples centre on the selection method, The
pilot sample, from one of the 13 N.Z. Education Boards is localized whereas
the main sample, randomly selected, covers all New Zealand. The pilot
sample teachers all left within the last three years whereas the main
sample teachers are oresumed to be spread across the periods of time since
resignation, The pilot sample are in a narrow age range (most under 30)
and left for domestic duty, in the main. The main sample spreads across
all working-ages.

The pilot study produced a diminished number of usable auestionnaires,
because some women were overseas, untraceable, or had returned to teaching.
Two resnondents had to be exc'uded from analysis because they had trained
at Auckland Secondary Teachers Co'lege. Resnondents chosen for the main
sample do not fall into these categories. Furthermore, resoondents in the
main sample have agreed to complete the questionnaire. In the nilot,

seven did not resnond.

2. Response %o the Questionnaire

The vosting sample consisted of 57. Of the two forms of the questionnaire
29 with a time line, and 28 of the alternative form were sent. The
alphabetical list of names was divided by putting every second name on
another list,.The rates of return and the conditions of respondents are
shown in Table 1,



Table 1: Frequency of Return of Questionnaires for Given
Categories of Respondent.

Category Number Percentage (¥)
Overseas 3 7
Teaching ¥/ 12.3
Address Unknown 1% 8.8
Secondary Trained 2 3.5
Completed it 56,1

No Response 7 123

ivtal Sent &7 100,0

Because only orimary trained, non-teaching teachers are required for tn
study, nine resoondents( seven currently teaching and two secondary

trained teachers) were excluded. Eliminating these, and excluding the
untraceable and those overseas, and assuming that the seven nonerespondents
were all eligible for inclusion, the response rate is 82%

The responses to the two forms of the questionnaire are shown in Table 2.
Given the same exclusions as above the response rates were ic.pective'v:
A9Y for the time line and 75¥% for the alternite form.

Table 2: Frequency o° Respon-e to the two forms o” th~ Questi~nnaire,
for gicn categuries of Respondent.

Category Number of Time line Number of ilternative
Overseas 1 2
Teaching 7 0
Address Unknown a 3
Secondary Trained 0 2
Coiipleted 17 i5
No Resoonse 2 1)

Total Sent 29 28




Characteristics of the Sample.

Thirtytwo respondents retirned usable questionnaires. The age range was
from 23 to 47, the median being 28, There were only two respondents over
32, one aged 39 and one 47,

All teachers colleges excent Auckland were represented. There was no
discernable age-group imbalance, most women having begun their college
careers aged 17,

"able 2 shows the number of women from each college.

Table 3: Number in the sample from each Teachers College.

College Resnondents
Ardmore 1
Christchurch 2
Dunedin 2
Hamilton 3
North Shore 3
Palmerston North 2-1
Wellington 2
Total /'8

The ranae of educational nrualifications was wide., There were three BA
and two B.Ed degree holders, Additionally, 12 peoonle held a range of two
to 16 University degree napers, the mode being 10. A further three neople
held the L.T.C.L. qualification.

All but two of the samnle had held only Scale A positions. One was a
Senior teacher with a B grading. She had four Stage 1 units and was a
long-serving teacher of 16 years. The other, with eight years service,
had been a relieving principal at a two-teacher school for one term.
Taking the group as a whole,the modal period of service was four years,
however several longserving teachers raised the mean to six years.

With regard to marital status, there was one divorced person, and one
living in a de facto relationship. All others were married and living
with their spouse. All but five respondents had children.

Table 4 shows the number of women in the sample for given numbers of
children.



Table 4: Freauency of Women for given numbers of Children.

Children Number of 4Yomen
No Children 7
Pregnant 1
Pregnant and one pre=- 5

school child

One preschool child 12

Two preschool children 6

One preschool and nne 1

school 3ge child

One preschonl and two 2
school age children

Adolescent children 1

Total Uy




Proposed Changes to_the Questionnaire.

The nilot study revealed that several ~uestions reauired aliteration.
Ol "In what year did you comnlete your certification requirements?"
Some respondents anneared to confuse "certification" with "college
diploma". The new nuestionnaire asks two separate questions:

"In what year did you gain your Teachers College nualification?"
"When did you complete your probationery period (eg PA year or

Year One) and gain your certificate?"

77 This is the nuestion by which the alternative forms of the quest-
ionnaire were differentiated. Both forms oroduced similar results,
with full details on teaching experience. However less other data
was provided on time lines. This should be balanced against the fact
that more of this form of the guestionnaire were returned more
auickly. The new questionnaire has structured but less formal
nuestions.
"N¥hat cualifications and awards have you gained?"
"For each year since your 1Rth birthday please indicate in the matrix
below the tyne of service you gave"
"What Teachers Courses have you attended since completing your
training?  [)none

()Inservice Residential

()other

()Teachers Refresher Course Committee"
"Have you done any country service?"

The pilot study had several openended aquestions where reasons for
decisions were sought. For examnle,

QBa "What specifically were your main reasons for leaving?"

The new cuestionnaire is precoded:

"Listed below are some reasons teachers gave for leaving teaching.
Nhat specifically were your main reasons for leaving?"

Allowance was made for the fact that the samnling method biased the
sample by drawing on recently resigned teachers. Additional
expected responses were offered for those in other circumstances.

Q23 ""hat list are you on in the Teachers' Register?" 1In about half
the ouestionnaires the resoomse was a aquery mark. The amendment reads
"There is a Teachers' Register which lists all teachers in one of

four categories. List A records the names of basic scale classroom
teachers. List B teachers have a green reoort: they have aoplied for

a grading inspection and found eligible for particular positions of
responsibility, eq STJC. Similarly, Lists Cand D indicate eligibility
for appointment to higher paid positions. What list are you on in
the Teachers' Register?"



Q11 "Are you currently in paid emoloyment?" gave no definition of

work. Three respondents said yes when in fact their work was most
irregular and of few hours. The new questionnaire provides a definition
of employment as "work outside the home for more than 6 hours/week",
This particular definition of work was chosen on the grounds that a
woman taking these hours could in fact teach for a day a week.

What is now seen as a serious oversight is the loss of any direct
question on what teachers liked about teaching - and disliked. A new
question is included.

" If you were asked to indicate the one thing you most liked about
teaching, what would it be?" and "....disliked....."

28 "If your mother was in naid employment at some time before you left
school,." drew many ambiguous or non-responses. An additional question
now aoppears.
"Did your mother ever work before you left school? Yes()

No ()
1f 5005

There were minor changes in format or wording of several other questions.

Conclusion.

The characteristics of the pilot study sample show quite clearly that
the sample is biased. The more expensive but random sampling method
to be used for the main study is well-justified. The administrative
procedures trialled in this study have no apparent weaknesses, and the
questionnaire quite satisfactory. 4s a result of the pilot study, the
»evised questionnaire has been precoded, and a choice made on the two
forms that were sent out.



Data Analysis

1) Demcgraphiec Detail
a. Age

Respondents were asked to give their age. The mean age was

28 years, with the range from 23 to L7 years.
b. Marital Status

There were six categories of marital status provided for
respondents to code themselves. Two had never married, one divorced
and one lived in a de facto relationship. All others (88.2%) said

they were married.
c. Children

Asked if there were children at home, 76.5% said there were, and
17.6% gave unasked the information that they were pregnant. Children
ages were listed and 96% of children were under age 2%.

Table One shows the number of women having given numbers of children.

Table 1 : Numbers of Women having given Numbers of "hildren.

NUMBER OF "HILDIEN NUMBER OF WOMEN % CF TOTAL WOMEN
o] 7 20.6
1 17 50.0
2 7 20.6
3 3 8.8
TOTAL 34 100.0
da Employment

One item asked about paid employrent and 76.5% said they were not
currently employed. Of those working, four worked less than a

4O hour week. Those unemployed were asked if they planned to return
to work, and 10 (4O%) said definietely, 9 (36%) said probably and
6 (24%) 414 not know.

From the job descriptions given, a ranking on the Irving and Elley
scale was possible.

No woman worked in the two lowest ranked of Jobs, and six of the

seven employed were in rank three or above.

e. Socioeconomic Status

One item asked the husband's occupation, and over 80% were in the

top three of the Irving and Elley scale.



) vareer inrormacion

Table 2 3 Years of Teachling Service
a, Teachers College

Most people (55.9%) attended ralmerston North Teachers College

YEARS NUKMBER # OF TOTAL
(which is in the catchment of the Board whose files yielded the
sample) and none were overseas trained. For LO% of the sample, 2 L 12.1
training began between 1968 and 1970 when they were 17.5 years. 3 5 15.2
Two graduates did one year courses and nine did two years L 9 27.3
training before three year training was introduced. 5 1 3,0
b. Educational Qualifications J 4 121

7 3 9.1

There was a wide range of educational qualificatins, although 8 In 12.1
32.4% 414 not respond to this question. There were five degree 11 2 6.1
holders (14.7%) and 12 (35.2%) had eome university credits. There 13 1 3.0
were three L.T.C.L. and three Diploma in Teaching gualifications.

TOTAL 33 100.0

Ce Teaching Service

Respondents were asked how long they had taught.
A further item on teachers' courses found that 11 (32.4%) of

Table Two shows the years of service given.

respondents had been to in-serviece courses.

To the item "what list are you on in the Teachers Register ?"

15 (44.1%) gave no answer or said they did not know, while

17 (47.1%) said List A. There were two (10.53) on List B.
NTomment

To achieve List B status teachers must have applied for a grading
inspection. It is likely that the non-respondents are on List A,
giving 32 (89.5%) of the sample on List A.

Asked about the highest position ever held, 27 (79.4%) said scale A
teacher, 3 (8.8%) senior teacher and 3 S.T.J.7. or relieving

principals.



Table 4 : How much Teaching was Liked

NATEGORY HUMBER a 0¥ TCTaL
Liked very much 19 55.9
Liked 13 38.2
Neither liked nor disliked - -
Disliked . 2 5.9
Disliked very much - -
TOTAL 34 100.00

Table L shows that most respondents liked teaching very much.

An item asked whether respondents had done relief teaching, and

22 had been daily relievers, while 17 had done long term relief
teaching,(note that respondents could eome into both categories Y
From responses ranging from 'very agreeable' to 'very disagreeable'
3 chose negative and 12 (57.1%) cnose positive categories.

One item invited respondents to give reasons for relieving being
agreeable or disagreeable and scme gave more than one reason. Of
all reasons, 20% said the fact that classroom routines were unknown

made the job disagreeable, and 164 that the children misbehave with

an unknown teacher. However 20% said relieving was agreeable becausz

they enjoyed the children, and for many of these the children
or the school were known to the teacher.

Two simllar items were concerned with the convenience of relief
teaching, and ( 52.4 %) responded positively while 9 ( 42.9 %)
said relieving was 'quite' or 'very' inconvenient. Of &ll the

reasons given, 20% concerned the problem of organising the family
so that the teacher could go to srhool. In finding relieving

d. Ressons for Leaving Teaching

Teachers were asked why they left teurhing, for every orcasion on
whirh they left, and these reasons were aggregated.

One person had left three times, and eight left twice.

Table Three shows the frequency with which a reason for leaving

was cited,

Table 3 : Reasons for Leaving

REASON NUMBER % 0Ff TOTAL
No desired job L 9.3
Moo frustrating 6 14.0
Marriage 1 2.3
Maternity 28 65.1
Travel L 9.3
TOTAL 83 100.0

On a first occasion of leaving teaching, 58.8% left for

maternity reasons, and cn a second occasion 88.9% for that reason.
e. Liking for "eaching

Respondents were given precoded alternatives to indicate their

liking for teaching.

Table Four shows the percentage falling int each category.



convenient, 20% said that they could choose the days on which

they went to work.

r. Returning to Teaching

Reepondente were asked to list the conditions under which they
would return to teaching, &nd many gave several conditions. COf
all conditions cited, in 23 (25.0/%) cases teachers said their
children would have to have begun their schooling &nd 10 (11%)
begun kindergarten. Eleven women did not respond, and ¢ said "I
don't want to teach".

Teachers who are presently in other paid employment were asked
why they were not teaching. Of these eight people, three eaid
there wag no job available that suited them, snd two said they

liked their present job &and did not wish to change.

g- Retraining

Teachers are required to retrain if they have not held a permanent
nosition for five years. One item asked respondents if tn{; knew the
requirements for retraining. Ten said they did not, and 23 cited

them incorrectly.
Two items acked teachers to indicate the extent to which they

agreed that teachers, and they themselves shculd have to retrain.

Table Five shows the regonses to these two ltems.

Table 5 : Extent of Agreement into Retraining Requirements

TATEGORY TEACHERS SHOULD

I SHOULD

HAVE TO RETRAIN % HAVE TC RETIAIN 4
Agree,
Agree very much 22 ey.7 i L1.2
Neutral 2 5.9 3 8.8
Disagree,
Disagree very much 10 29.4 17 50.0
TOTAL 3L 100.0 3L 100.0
h. The Intention to Return to Tearching

Four iteme asked respondents about the liklihood they would return
to teaching within two, five and ten years. A choice of ten
responses from " 9 chances in 10 , almost certain " to " O chance,
almost no chance at all" was offered. The four items referred to
rfulltime, parttime. paired and relief teaching. For all four

types of teaching position, there is a significant increase in the

intention to teach, as the timeepan increaces.

Comment

The sample included 27 women with young children, most of whom

would not return to the classroom until their children had begun
their schooling. As 17 women had only begun their families it is
clear that some years must pass before these teachers will again

be ready to teach.



j I General Comme nts

It is significant that the more recently csne wse trzined, thne
less service a teacher has given. The guection is raiced, is
there a historical trend for tearhers tc give less service
befcre beginning a family?

lespondents were asked to give the age they were when tneir
mother took paid employment outside the hcae. It is significunt
that the more recently trained the recp.néent, tne oider she wa:
before her mother worked.

Furthermore, the younger the respondent when ner motner wvent
out to work, the more hours in a week she hercelf is employsi.
The more hours in a week she works, the less rnznre there is
she will return to fulltime teaching in five or ten years.
MToncerning the amount of service given, tne ycunrer tne
respondent was when her mother began in vsi® emrloyment, the more
tearhing service she gave. This was statistirully nigcaly

significant.



Lppendix Five

Final Cuestionnaire

Firal Questionnesire
First Cover Letter
Gecond Cover Letter



Massey University,
PALMERSTON NORTH

This questionnaire which has been designed to produce information
about qualified women teachers who are not currently teaching,

is part of my M.A. thesis which is being partly funded by the
N.Z.E.I. In particular, it is concerned to discover what aspirations
are held by women and under what circumstances a return to teaching
might be possible - even attractive.

I appreciate there are many demands on a woman's time, but I hope
this opportunity to express a personal view, and to clarify some
of the mystery surrounding the 'reserve army of women teachers who
are not employed' will appeal to you.

To ensure that results are valid, a reply is needed from everyone
contacted. The information received through this questionnaire will
be regarded in the strictest confidence and only used for the purposes
of the study.

I would be grateful if you would complete the questionnaire within
two weeks and return it in the pre-paid envelope.

I1f you have any queries about the questionnaire, please feel free
to contact me.

Your sincerely,

J. Aldridge,

Research Co-Ordinator,
Department of Education,
Massey University.



Massey University
Palmerston North
July 1980

You may recall receiving a copy of my questionnaire on
wvomen teachers. So far we have not had the good fortune
to receive it back - perhaps there has not been opportunity
to complete it yet or perhaps it has been mislaid.

Because the success or failure of the study depends
on the responses we receive we are particularly anxious to be
able to include yours.

Accordingly, I have taken the liberty of enclosing
another copy of the questionnaire in the hope that you will
be kind enough to complete it and return it.

I hope you will not be too much inconvenienced by
my request. Rest assured that vour help will be veryv much
abpreciated.

Yours sincerely

J. Aldridge

Research coordinator
Education Department
Massey University



A SURVEY OF WOMEN WHO HAVE
TRAINED AS PRIMARY SCHOOL
TEACHERS AND ARE NOT
CURRENTLY TEACHING



A survey of women who have trained as primary

school teachers and are not currently teaching

Instructions:

Please answer this questionnaire by ticking the
appropriate box and/or writing in the space
provided.

Feel free to append separate sheets if you have
any other comments to make.



Teaching Service

1. a. Where did you do your teacher training?
Ardmore
Auckland
Christchurch
Dunedin
Hamilton
North Shore

Palmerston North
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Wellington
b. Teachers College (overseas)[ ]
2. In what year did you begin that training? 19
3. In what year did you gain your Teachers College
qualification? 19
4, When did you complete your probationary period

(e.g. P.A. year 1, etc.) and gain your certificate? 19

5. How o0ld were you when you started Teachers College?
6. How long was the course for which you were enrolled
at Teachers College?
one year
two years

three years

e el hmed

more (specify)

7. If your course was for other than three years,
please indicate by ticking the appropriate box;

graduate

mature trainee

I had part of a degree

I had relevant qualifications

— e e S e
el el el e el

other (specify)




What qualifications and awards have you gained?
Please tick as many as apply. Year

School Certificate [
University Entrance [
Higher S.C. [
A, B Bursary [

[

et e et b d

Studentship

Incomplete University Degree (years not required)
up to and including 1/4 [
up to and including 1/2

e e e e

[
up to and including 3/4 [
[

more

University Degree (specify)

What did you major in?

University Diploma (specify)

Diploma in Teaching
(Education Department) [ ]

Advanced Diploma in Teaching
(Education Department)

L.R.S.M.
1 T.G.L.
in Music

Speech and Drama
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Playcentre Supervisor's Certificate

Other (specify)




For each year since your 18th birthday, please indicate in the matrix below, the type of service
you gave. To do so, put one tick in each column under the appropriate number of years.
Start with your probationary or Year One appointment, and tick the row labelled 'Limited Tenure'.

Year (1 2 3 456 7 89 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35

Permanent Position

Part-time

Limited Tenure

Longterm Relieving

Daily Relief Teaching

Not Teaching

(e.g., if you began teaching when you were 20 years old, tick Not Teaching
under Years 1, 2 and Limited Tenure under Year 3 and so on.)



10. What teachers courses have you attended since completing
your training? Please tick as many as apply.
a. None [ ]
b. Inservice Residential (e.g. Lopdell House,

Hogben House) [ ]

Please specify the courses and the years

G Other (e.g. at a local School or Teachers
College) [ ]

Please specify the courses and the years

d. Teachers' Refresher Course Committee [ 1]
(held in the long vacation, and paid for
by the individual teachers attending)

Please specify the courses and the years

1l.a. Have you done any country service?
No [ ]
Yes [ 1
b. If yes, how many years did you do? [ ]



12,

Listed below are some reasons teachers gave for leaving
teaching. What specifically were your main reasons for
leaving? If there were several occasions on which you
left, please provide answers for each occasion. If there
were more than four breaks please use a separate sheet.

Year of Leaving

I could not get a permanent position in
my town

Declining or poor health

I wanted to be athome to care for my
family

I felt obliged to care for my children

My husband was convinced that a wife
and mother should be at home

I live in the country and it was too
far to travel

My husband was transferred and there
was no job available

My husband earned enough for the family

I found teaching too frustrating and
demanding

I preferred to be in other paid employment

I became pregnant and decided to stay
at home

I became pregnant and wanted a less
demanding job

I got too tired

Overseas travel

Study

To care for elderly parents




13.

1“.

15.

The official "reason for leaving' categories used by the
Education Department are listed below. Please note the
year of your leaving by the appropriate reason, for
every occasion you left.

Year of Leaving

Travel

Study

Husband on transfer

Maternity

Marriage

Domestic duty

Health

Childcare

Change of occupation

Other (specify)

There is a Teachers Register which lists all teachers in one of
four categories. List A records the names of basic scale class-
room teachers. List B, teachers have a green report: they have
applied for a grading inspection and been found eligible for
particular positions of responsibility, e.g. S.T.J.C. Similarly,
Lists C and D indicate eligibility for appointment to higher
paid positions.

What list are you on in the Teachers Register?
List A
B
C
D

What is the highest position you have held?
Scale A teacher
Senior teacher
S.T.J.C.
Relieving S.T.J.C.
Deputy Principal
Relieving Deputy Principal
Principal
Relieving Principal
Other (specify)

p— e e e e P~
et e e e e e hd e




16. Taking your teaching experience as a whole, to what extent
did you like it?

Liked it very much

Liked it moderately

Neither liked nor disliked it
Disliked it moderately
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Disliked it very much

17. 1I1f you were asked to indicate the one thing you most liked
about teaching, what would it be?

18. If you were asked to indicate the one thing you most
disliked about teaching, what would it be?

19. Are you currently in paid employment?
(For the purposes of this questionnaire this means
working outside the home for more than 6 hours/week)

Yes [ 1]
No [ ]
If yes, please to to question #22

If no, please go to question #20

For those NOT in paid employment

20. Would you please indicate why you are not currently employed?
Please tick as many as apply.

There are no suitable jobs

I am pregnant

There are other things I prefer to do

I live in the country and travel is too demanding
I am studying

I feel obliged to care for my children
I/we do not need the money

My husband wishes me to be at home:

et el e e b e e e e

[
[
[
[
[
I like being a housewife [
[
[
[
[

Other (specify)




21. Do you think you will return to work at all, whether to
teaching or not, at some stage?

Definitely not
Probably not
Possibly
Probably will

Definitely will
Now please go to question #24
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For those in paid employment

225 How many hours do you work in an average week? hours

23. What specifically is your job?
Please describe as fully as possible, e.g. ''pay clerk,
‘Health Department' not "public servant"

24.a. Do you want to teach?

Yes, I would like to teach now E 1]

Not now, perhaps later [ 1]

No, not ever [ 1]
b. If you answered yes to question #24 a please indicate

which of these reasons apply.

There are no permanent positions available

[
There are no other positions available [
Too far to travel [

[

Other (specify)

c. If you answered 'nmot now' please indicate which of
these reasons apply.

Poor health

I have children to care for

I want to be a housewife

I have sufficient money

Teaching is too demanding

I am studying

I want to travel

Classes are too large

I cannot get the class level I prefer

Other (specify)
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24.d. If you answered no, please indicate your reasons.
I can earn more at another occupation [ ]
I prefer to do other work [ 1]

There is not enough support for the average
teacher from the senior staff [ 1]

1 take it too seriously and become exhausted
and frustrated

I dislike the non-teaching duties

[
[
Children today are too undisciplined [
Teaching is just too stressful [

(

e d e b

Other (specify)

All respondents

25.a. We would like to know the prospects, taking everything
into acocunt, of your returning to full time teaching
within the next two, five or ten years.

For each of these timespans, please circle the code
corresponding to how likely you are to returm to
full time teaching.

Within the next:

Two Five Ten
Years Years Years

Certain, practically certain (99 in 100) 10 10 10
Almost sure (9 in 10)

Very probable (8 in 10)

Probable (7 in 10)

Good possibility (6 in 10)

Fairly good possibility (5 in 10)
Fair possibility (4 in 10)

Some possibility (3 in 10)

Slight possibility (2 in 10)

Very slight possibility (1 in 10)

No change, almost no chance (1 in 100)

o = N W P oy N W
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10:

25.b. Using the same basis as for (a), would you consider
part time teaching?

For each of these timespans, please circle the code
corresponding to how likely you are to consider
undertaking part time teaching.

Within the next:

Two Five Ten
Years Years Years

Certain, practically certain (99 in 100) 10 10
Almost sure (9 in 10)

Very probably (8 in 10)

Probably (7 in 10)

Good possibility (6 in 10)

Fairly good possibility (5 in 10)
Fair possibility (4 in 10)

Some possibility (3 in 10)

Slight possibility (2 in 10)

Very slight possibility (1 in 10)

O H N W POy oW
o H N W H L OO N WO

No chance, almost no chance (1 in 100)

c. Would you consider a '"paired " position, e.g. you
teach every morning, partner teaches every afternoon?

For each of these timespans, please circle the code
corresponding to how likely you are to consider
undertaking a "'paired" position.

Within the next:

Two Five Ten
Years Years Years

Certain, practically certain (99 in 100) 10 10 10
Almost sure (9 in 10) 9 9 9
Very probably (8 in 10) 8 8 8
Probably (7 in 10) 7 7 7
Good possibility (6 in 10) 6 6 6
Fairly good possibility (5 in 10) 5 5 5
Fair possibility (4 in 10) 4 4 4
Some possibility (3 in 10) 3 3 3
Slight possibility (2 in 10) 2 2 2
Very slight possibility (1 in 10) 1 1 1
No chance, almost no chance (1 in 100) 0 0 0



25.d.

26.

Would you consider returning to teaching on a day relief
basis, e.g. fill in at short notice for a sick teacher?

For each of these timespans, please circle the code
corresponding to how likely you are to consider
undertaking teaching on a day relief basis.

1L

Within the next:

Two

_Five

Ten

Years Years Years

Certain, practically certain (99 in 100) 10
Almost sure (9 in 10)

Very probably (8 in 10)

Probable (7 in 10)

Good possibility (6 in 10)
Fairly good possibility (5 in 10)
Fair possibility (4 in 10)

Some possibility (3 in 10)

Slight possibility (2 in 10)

Very slight possibility (1 in 10)

Q = N W P U0 N o WO

No chance, almost no chance (1 in 100)

Below is a selected list of conditions under which a
teacher might return to teaching. Alongside are two
columns for answers which relate to full time and part
time teaching respectively. Please tick the appropriate
column for the conditions that apply to you.

10
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Full time

10

O = N W & oYy o O

Part

time

When my youngest child attends Kindergarten

When my youngest child is in the primers at school
When my youngest child is in the upper standards
When my youngest child is at Intermediate

[
[
(
[
If I had to support myself or my family [
Classes became smaller [
Creches were provided at school [
Good daycare was available [
Better chances for promotion existed [

If I could get a specialized job, e.g. remedial
reading

There was a job near home
If T could return to my old school
Better pay

P pe— e

Other (specify)
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26. b. Under which of the circumstances listed below would you
take a daily relief teaching or 'pool' relieving job?
Please tick which apply.

Only at my old school

Only on certain days

At certain regular schools

If I were warned the day before

When my children are at school

P— e P e e
e e b e hd

Other (specify)

Relief Teaching

27.a. Have you done any long term, full time relieving teaching?

Yes [ 1]

No [ ]
b. Have you done any long term, part time relieving teaching?

Yes [ ]

No [ ]
c. Have you done any daily relief teaching?

Yes [ 1

No [ ]

28.a. If you have done any daily relief teaching, how
agreeable did you find it?

Very agreeable
Quite agreeable

[
[
Neither agreeable nor disagreeable [
Quite disagreeable [

[

et et bt

Very disagreeable

b. Below are some aspects of daily relief teaching
which some people find disagreeable. Tick those
which apply to you.

You are only a babysitter
You do not know the children or class routines

It is too tiring

The children misbehave

[
[
[
You see no results for your effort [
[
There is no respect for a reliever [

[

It is unsatisfying

ot e e e bt d e

Other (specify) {




28.c.

29.a.

b.

c.

Here are some aspects of daily relief teaching some

people find agreeable. Tick those which apply to you.

You have no responsibility

It is a good change from housework

No preparation or marking

[
[
You can leave at 3 p.m. [
[
No staff meetings [

[

Other (specify)

How convenient did you find daily relief teaching?
Very convenient
Quite convenient

[
[
Neither convenient nor inconvenient [
Quite inconvenient [

[

Very inconvenient

Below are some reasons people give for finding it
inconvenient. Tick those which apply to you.

There were other things I wanted to do [
It required a great deal of family organization]
The notice was too short [
It was too far to travel [

Other (specify) [

Below are some reasons people give for finding it
convenient. Tick those which apply to you.

No preparation or marking [
I can decide when I want to teach [
You can leave at 3 p.m. [

It filled in time while I waited for a
permanent position [

Other (specify) [

et et bl e b el
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30.

31.a.

Do you know the current retraining requirements laid
down by the Department of Education for those seeking
permanent appointments?

I do not know [ ]
I think so [ 1]

If you think you do know, please indicate which of
the conditions below are correct.

One week at a residential centre, expenses paid [ ]
At your own expense [ ]

Only if you have not done 2 consecutive terms
long term relieving

Only after 3 years away

Only after 5 years away

Study 3 courses by correspondance

Three months full time at Teachers College

Three weeks in observation at school

ot d e el R d

You have to win a permanent position first

Given your own conditions, would you want to have some
retraining before re-entry to teaching?

Yes [ ]
No [ ]

If yes, would you please indicate what you would
regards as the bare minimum needed

In general, how much retraining do you think ex-teachers
who have been away from teaching for varying lengths of
time ought to have before re-entry?

Retraining Away from teaching
time

More than

Up to 3 years | 3-5 years| 6-10 years 10 years

A few days

A few weeks

A month

Two months

Three mths

14.

More than
three mths




Classification Data

The questions in this section are necessary to enable responses to
be analysed into different categories. In asking you to provide
this important information may we state again that all answers will
be treated in complete confidence.

32.

33

3“.

35.

36.

37.

a.

Age _____ years

Present marital status
Never married
Married and living with spouse
De facto
Living apart
Divorced
Widowed

et bt fd et hd led

Do you have children living at home with you?
Yes [ 1]
No [ ]

I1f yes, please state age(s) starting with youngest

If you have a husband or de facto partner, please describe
his job fully, e.g. "electrician, Railways' not "tradesman"

or "public servant"

What was your father's job

a. when you began High School

b. when you entered Teachers College

(please describe fully)

Was your mother in paid employment at some time before
you left school?

Yes [ 1]
No [ ]

If yes, please specify the job she held for the longest period.

How old were you when she first went to work? years



38.a.

39.

40.

Whether or not you are married at present, would you ever
consider a commute marriage for yourses, i.e. in order to
hold a job of your own choice you live aprt from your spouse,
going home at weekends etc. to maintain your marriage?

Yes [ 1]
No [ 1]

Do you wish to make any comment on this idea?

The extent to which people are motivated to work because of
financial reasons varies according to circumstances. Some
are obliged to by grim necessity, others (no doubt enjoying

a measure of personal security already) are little influenced
by the money involved. Would you please indicate, by putting
a tick on. the continuum below, where you stand yourself

1 1 1 1 1 i 1 I i 1 ]
¥ T 1

grim midway financial
financial reward quite
necessity irrelevant

Similarly, people display differing attitudes towards gaining
promotion. Some consider it as quite unimportant while others
regard it as extremely important. Would you please indicate
to what extent you regard gaining promotion as important for
you

i 1 1 { 1 1 1 1 i \ |
I T 1

extremely neither important extremely
unimportant nor unimportant important

Thank you for your cooperation.

Please feel free to append extra comments if you wish.

J. Aldridge

16,



Appendix Six

Additional Data




Table & Grouped Ages

Table 1} Marital Status a) of sample subjects
F % of Total
Category Frequency % of Total Gl e ERSERIEY
. 20-24 < | 3.8
Never married 3 3 B 25-29 26 33.3
Married 73 g2 30-34 15 19. 2
De facto 2 2.6 3%-39 12 14. 1
Widowed 1 1 3 40-44 12 15. 4
45-4%5 S &. 4
Total 79 100 0 S6-34 3 3.8
8559 3 3.8
Tatle : Age distribution of married women Total 79 99.8
al of the sample
Age group Frequency % of Total b) of women in the general population
<0-24 2 27
%g"gz %g gg 3 Age group Frequency % of Total
£ : 20-24 131990 17.1
35-3% 12 14. % 25-29 120700 15. &
40-44 12 16. 2 30-34 119310 19. 5
45-49 5 6.8 35-39 94370 12. 2
50-54 3 4.1 40-44 84850 11.0
. = 23 3188 33
Total 74 100. 0 5559 72560 9 4
b) of the general population Totul JZINTE 1099
Age group Frequency % of Total From these figures it can be seen that the subjects of the study
. are clustered in a lower age group. This is a statistically
20-24 67290 11.4 cignificant difference
gg—gg ggézg {2-8 (chisq 13.76 df(l) _gc_btlion _—— " —
- T
38-30 80610 13 & Comparable data is not available on the population of women teachers
2345 40960 16 3
45— ; oy : : F
S0-94 £0250 103 Table Distribution of husbands’ jobs on the Elley and Irving Scale
S55-59 55260 9.4 Rank Frequency % of Total
Total 388040 100. O 1 8 10. 8
2 19 25. 7
_ 3 3z 41.9
The distribution of married womern is skewed towards the younger 4 & B. 1
aat groups _in the teacher sample This is statistically significant 5 4 5 4
(Chisq 9. 02 df (1) p<. 003) & & B.1
Total 73 100.0




Table 3 Hours worked in an average week

Heouts Frequency “ of Total
Under 10 3 13. 6
10-20 & 27.3
20-30 S 27
2040 3 13. 6
Cver 40 9 22. 7
Total 22 9.9

Table 4. Highest academic qualifications

Qualifications Frequency % of Total
Echool certificate 12 15 4
Unlveriltg entrance 30 a8. 5
Endorsed 5C 14 16 7
Part degree 15 19.2
Legrees a : 0 e
Tctal 79 100. 0
Tatle & Reasons for not working

Category Frequency % of Total
Family rTeasons b2 54.9
Frefer other activities 22 198
Other reasons 27 24. 2
Total 111 100. G
Table & Intention to return to paid employment
Intention Frequency % of Total
Definitely will 12 211
Frobably will 14 24 6
Possibly will 21 3&. 8
Probably not 9 15. 8
Cefinitely not 1 4.9
Total 7 1G0. O





