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Abstract.

The purpose of this educational research was to discover
the relative influences of a child's family and the
controlling educational authority upon the college
vlacement of pupils and the degree to which this was
related te family status and previous schooling. .

uring the year preceding their entry to college, T
interviewed fifty-one families of children in two Form
Two classes. One class was chosen from a State school and
the other from an Independent Anglican school.

The ethnogranhic nature of the research was firmly
placed in the Intervretative pvaradigm of the New sociology
of HAducation. The families were questioned about their
motivations for choosing a particular school and this
information was related to the structural provision of
educational facilities. The stated preferences and reasons
were noted and related to an underlying theory of social
class and status. The system of zoning within the &ducation
Board area was considered in relation to the exmeriences
of families from a range of social strata zand the degree
of importance that was placed upon the selection of college
and the ultimate choice was seen in a context of a

socially rerroductive society.
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SUnasrninings of the

The motive for carrying cut a piece of grounded research
such as this‘, surely must be the use to which the findings of the
research can‘bé put. The sxplication of the workings of societal
processes, must lead to a greater understanding of the reality of
the world in which we 1live and must present the nossibhility of
the creation of alternative universes. At the level of macrc-social
research, one can only stand in awe of the multiplicity of problems
that face the potential researcher. If the findings of the research
are to have any validity or predictive power, they have fto be
structufed into an explanatory theory that has withstood the rigorous
claims and counter-claims of theoretical analysts and the researcher
must be fully cognizant of the potential pitfalls and the research
quagmires that path the way forward into useful research.

Once the researcher has come to terms with the theoretical
basis of his work, he then has to make sense out of the mass of
complexity that evolves from research in the area of human
interaction. The problem of truth and validity is not only philosophic
if is also intensely practical, When one finds that the answers
given to the researcher by respondents in an interview situation
are biased or couched in intentionally misleading ways, it becomes
difficult to accent the literal responses as realistic when the
interpretatioms that can be placed upon them are multifarious.
Peovnle give the answers to questions according to what they think
vou will want %o near. They deliberately avoid areas of their lives
that are ‘probably the most telling and explanatory as far as the
interviewer is concerned. It is not unsurprising that people wish
to appear in the best possible light.

The third area where the greatest misinterpretation could
occur is the area of researcher bias. We all have a world view that
has been expanded through experience intc a composite personal
interpretation of how the world functions and the major factors

that bring about change. Although there may be a fair degree of
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unanimity amongst people as to exactly how this operates, there
is certainly no general agreement and the mecst difficult area to
research can be precisely at this point where the gquestion of

values and personal and public morals,conflict.

Wvery plece of research is carrie” out within the researcher's
logical framework of explanatory motives and in the next sub-section,
I intend to make cleagﬁy own theoretical vosition and my own
methodological approach to the study. The enquirer, is not only
engulfed within the theoretical debate that forms the basis for
his practical work, but is also immersed in the practical problem
of making sense of his findings and presenting a valid interpretation
of them that forms a composite picture useful for others who are

working in the same field.

anyone who tries to conduct research in field settings
is continually impressed with the complexity, emotionality
and pressure that exists in everyday 1ife'.(1)
The complexity of field research, is further complicated
by the necessity to relate it to the theoretical perspective that
best explicates it. |
theories must be judged ultimately for the adequacy
they display to the understanding of the phenomenon

(2)

they purport to explain- not to themselves .

Finally,when one has brought together the most useful
theoretical model with the fundamentals of the research, an inter-
pretation is presented that may have some relevence for current
socinlogical theory and may, additionally have some predictive

importance for vractical application and social intervention.

1. Cris arsyle

in YInner Contradictions of Rigorous Reseach®
dcademic FPress 1980 New York Page (n

ne.

. willi=s - Learning to tahour pace 194,
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¥v own Theoretical Stance,

My own research was firmly aligned with the ethnomethodologist
tradition of loaking at a problem at grass roots level and using
the respondents contributions as valid interpretations of the world
(Garfinkel, Sacks and Teiter). As researcher, I was starting at
the sorial base where the decisions were taking place at a practical
level, the hope being that by améssing this type of personal
explanation at the family level, I would perceive trends and
purpose behind the social frameworks K that would somehow relate to

an explanatory social theory.

The sensitivity of British sociologists to the negotiation
of everyday life within schools and classrooms has
tended to obscure relationships between schooling and.

local culture, local social structure and so on. (3)

By observational study and by looking at the minutae of
social situations, my research was closely allied to the anthropolog-
ical tradition of social science research, that has been a determining
force behind much of the American research for example in the works
of Murray, Wax and Dumont (4, I have also kept in mind the socio-
logical tradition as epitamised in the ethnology of classroom studies

currently in vogue in the work of British sociologists. (Lacey, Stubbs

and WillisSSj Willis' work especially seemed to hold the most promise

of interpretative accuracy, and my research is in the style if not

the theoretical completeness of Willis' work. There is a firm

grounding of the theory in the practical participant observer tradition

with specific examples chosen tc emphasise a point and tendancies

and trends _explained thr ug i a i

3. Sara Delamont. Brit % urﬁ%fm% ooé%o %%%?%@J?%%C%%%%ﬁx%§§%7““*‘”“
Volume one Number two. page 148.

4, VWax, Murray, T. et al eds "Anthropological Perspectives of

mducation" Wew York. Basic Books 1971.

5. See Sara Delamont and Paul Atkinson, British Journal of Sociology

of ®ducation. Vol. No. 2 1980 " The two traditions in Educational
ethnography - sociology and anthropology compared".



In this way the study is closely allied to the suggested approach
ddvocated by Glaser and Strauss(6) » however, it is not true grounded
theory, as my research was not wide scale encugh to go beyond

the ctare of generating theory from the grounded research. 4 more
powerful study may weli have generated the theory and then gone

back to the research to select more examples to corroborate the
generated theory and would have gone back into the field to provide
more supportive examples. In my case, I went into the research
knowing theseﬁlimitations and hope that the critics of this research
will recognise and understand the small interpretative scale

of this investigation.

In particular, the ethnogranhic account, without always
knowing how, can allow a degree of the activity, creativity
and human agency within the object of study to come through

(7).

into the analysis and the reader's experience’

Tt is this statement by Willis that T find consoling and
hope that this 'creativity' and 'human agency will be apparent in

my study.
Although T was concerned with vparental decision making,

I could not exnlain this without a systematic intervptetation of
the societal forces that were acting upon parents to lead them to

make certain cholices.

“ducational sociologists of the neo-Marxist leaning

could have a fieid.day in this study by showing the results as

6. esp. as outlined by Barney Glaser in "Theoretical Sensitivity"-
advances in the methodology of Grounded theory" University of
lolrio)

California 1978.
7. “illis 'Learning to Tabour' cage 3.



providing evidence that there is a determinism behind educational
vlacement and that this supports the thesis on reproduction theory.
Structural functionalists would probably say that we have known

all along on a societal level that this is the case i.e. that

noor families get the worst deal at school. Others of a more liberal
persuasion may ask some deeper‘questioﬁs as to why the statué quo

is important to all levels of society ( a factor that was apparent
in my research) and may aSk some nertinent questions about the causes
and the necessity for change. T don't want this study to be a
propounding of Marxist doctrine, although it could he used as such.
I intend it mainly as the presentation of the views of fifty one
individual families all trying to make the best of their worlds

and as an accurate statement of the way that families interoret
their choices of school for their children. 1In a limited resource
world of imperfection and competition, it is difficult to see
alternative arrangements that would prove to be a benefit to all
society. I have tried not to place these value-judgements upon the
outcomes of my eesearch. Personal jealousy or sympathy would not
enhance an explanatory essay of this sort. As mentioned in the third
point made about the difficulties of this type of research, the
researcher can be threatened by competing theories, but a far more
disasterous fate can lie in the realm of vnersonal judgements and

the the transference of ones own svstem of bheliefs and values onto
the lives of others. .

Although I used participant observation technigues, the
central data was obtained through interview and rather than only
standing back and observing, I was also required to be invclved
with the respondents in an interaction situation which had the votential
of sullying the puritys of my results.

This interactional analysis makes an interesting corollary
or alterna%iis to vositivistic and statistical analysijof systenms.

The arnrosach used by wany current theorists is to conceniraie
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firstly upon the gross impression and the grand theory and then
expect the smale scale research to correspond with the predictions
made. Bourdieu, in 'School as a Conservative Force', is concerned
with the larger considerations of inequalivy and injustice and the
generalized reproductive nature of society. Boudon has moved away
from this stance into a consideration of behavioural science and
a critical analysis of the forces acting upon peopnle within the
given structure of society. It is this area of the actions of
individuals and groups within the constraining structures of society
that has the most relevance for this type of research, esvecially
the way that social policy can be related to educational change.
Well meaning actiona either in the form of remedial
activities and positive discrimination has sometimes led to adverse
reactions within the system and the hoped for results are not
always as wished. The precclivity to place trust in large scale
educational interventions has not resulted in the improvements
projected. This can be witnessed for example by the relative
failure of the "Sesame St.," type remedial programmes that even
with massive injections of state and private funds, produce
results that unfortunately do not measure up to the initial hopes
held by their instigators. There is a danger of extravolating
the findings of small scale research into societal analysis and
it is simplistic to relate small scale educational interventions

to societal change.




Other Research on the Tovic of Zchool FPlacement,

There has been a great deal of research at the level of
classroom interaction and at the level of classroomsthnography. .
Participant observers like Sfbbs, have recorded the intricate
cadences of classroom language and have made comprehensive
transcriptions of the interchanges between pupils and teachers.
Bernstein has transposed these findings onto perceived differences
between pupils. Cther educational sociologists like Willis, have
related what goes on in the schools to the wider social melee and
have investigated the inextricably intertwined nature of the social
processing that goes on inside the school. In recent years, this has
evolved through4papers like Bowles and Gintis 'Schooling in
Capitalist America' and is seen in the work of Passeron and Bourbieu
on Class structure and reproduction. I found the social theory
of Bourdieu and the social action theory of Boudon as pafticularly
influential upon my own thought development on this topic.

‘Individual action and the product of individual action

constitute the only and ultimate reality with which a

sociologist has to deal'(a)

Boudon's book'fhe Unintended Consequences of Soci.l Actidn'
was especially influentiai and I was at all ti@es aware of the im-
plications for my study of nis belief in reasoned choices within
the interactionmlist paradigm and his view that the key to ¢~
educational opportunity lies out of the school. The perverse
effects of social change, made an interesting foil for the, at

-

times, pessimistic neo-Farxist interpretations that I was

8. Raymond Boudon - 'Individual Ac*tion and Social Change' nage 14.
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irresistably dra@n towards during my research. It is easy to share
his belief that 'meaningful analysis will only come through
interaction typé paradigms' (9).

Background readings in the Karabel and Halsey volume were
influencial in the direction of the research in this study as it
includes many examples of the current interest shown by sociologists
in the reproductive tendency of educative agencies. The concern with
how ruling class ideologies are transmitted and peppetrated through
the schooling system and through the wider social structure are /
of crugial importance in this study which concentrates upon the

comparison of a prestigious elite Private school and a State school.

‘The reproduction from one generation to the next of the
social relations of production and the cultural symbols
ordering those relations are as essential to the main-

tenance of society as biological reproduction itself’(1o)

Apart from the work of the American and English sociologists,

there is very little that is available in the Pacific region.

‘Sociological Research into Education in New Zealand

is virtually non-existant (11).

Recent work by Connell in Australia has been the most
useful and I am certainly in concordance with him when he is discussing
the themes of cultural domination and heirarchy in their

historical contexts.

9. Raymond RBoudon"Individual Action and Social Change" page ¢<Z.
10. Roy Nash "Education"-"A Wew Z=aland Sociological Perspective'p.60.

11. R. Bates - 'Directions for Research in New Zealand' page 17.



Groups within society do act to maintain their relative
positions of status and power and his historical account that
emphasises this link was worthy of consideration in assessing

the current situation.(12)‘

In this sense , he is close to the
true Marxist analysis, when he links the historical evolution of
socliety into conflict situstions generated through internal
contradictions. There are *owever many contradictions within
histericism and any naistoricad internretatinn is inevitably
value-laden.

In New Zealand writings we have a few works on social
class as shown in David Pitt's edited volume ' Social Class in
New Zealand, Richard Bates ' New Sociology of Education - Directions
for theory andd research and more recently the work of Richard
Harker ' On Reproduction, Habitus and Bducation', where we find
a New Zealand sociologist using the work of Bourdieu to propound
structural theories in society. Up till..now however, there is a
pronounced ahsence of any works in New Zealand that actually
tackle the problem of the way that new Zealand schools are
inter-connected with the wider social structure. How is the 'habitus'
(the culture embodied in the individual) inculcated through the
school system? How is this related to the choice of schools?

I

e

esearcn on the long term effects of schooling unon the social
structurs are snafse and it'is only in America with large scale
research like Coleman's that we are présented with demographic
evidence that can be used to support the theoretical sccial

interpretations of society.

flass Striucture in australian History!
(espe

2. Connell and irving - !
cially the introduction).



Recent longitudinal studies in =ngland have heen very
much in the structural functionist mode and can be faulted on the
grounds that they are dated by the time they are presented.(jg)

It is not difficult to see why this type of study is sparse,as the
results that prove large scale jnequitvaould certainly not advance

the cause of the academic who propounded these views.

‘You may search the textbooks in wvain for penetrating
empirical studies of the motives, attitudes and persohality
* hang-ups o7 those who have great power to do damage to

our society ..... these are guite exempt from such

'scientific' probing and assessment (14)

It has proved to be safer to operate on the theoretical
level using the ideas of major theorists to propound a viewpoint.
Richard Harker does precisely this for example in interpreting the
work of Bourdieu.

‘the school he (Bourdieu) argues, takes the cultural capital

of the dominant group as the natural and the only proper

sort of capital (15)

This sort of appraisal at one remove avoids the dangers
that have been well outlined in Alex Carey's work. The research
at primary levels is therefore avoided with the end result that there
is a paucity of supportive evidence fotr the Grand theory.
Compardative studies o§ education provide another source
of information for theoretical work. Writings by Holmeg“%n London,

and other ipndividuals commentating upon their own countries are

13, F. Rutter et al ( 1979) Secondary Schools and their effects
on children, (Fifteen thousand hours), London, O-en Books.

14. Alex Carey - 'The Lysenko Syndrome' Had interesting discussion
with Alex at McQuarie University in 1982 regarding the difficulty
of access to the power elites of society. See also Australian
Phychologist. Volume 12 No. 1 March 1977 page 29).

15, Richard Harker - ' On Reproduction , Habitus and Education' pge 2.
16. "Politics and =ducational Change” ed.Yatricia Broadfoot,

Colin Brock, Tulasiewitcz - pub, Croom Helm London 1981.
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another source of insightful analysis that can demonstrate the
cross-cultural nature of the heirarchical structures across
societies and cultures.

What research there is in New Zealand of thé participant
observer type, for example Vellecoop, Baldock, Webster (1973),
Prenter and Stewart(1972), show e tendency to operdte solely
within the school setting. There is no New Zealand research that
relates the school with the society in a way that moves the +

participant observer from the classroom out into the family of

the pupil.
Apart from two books by Royston Lambert and an article on
the Ritual Nature of Caning in Private schools(17), there was no

other available research that focussed directly in an ethnomethodol-
ogical way upon life in Private schools. Even this type of work

is severely limited by the containment of the research within the
échools and the absence of any relationship cf what goes on in the
school to what goes:ron in society or more especially in the families
of the children who attend these schools. Royston Lambert, does
however provide accurate transcriptions of the discourse and the
routines within this type of school in ¥®ngland and it proved
interesting reading for this study. There is a distinct lack of
participant observation of this type of school in Yew 7ealand.

The ethnographic style that I uesed, zalthough of a similar
tyve to that used by Stubbs, ilelamont and Atkinson(ﬁg), is located
in a different area of the educational matrix. I made use of the
technigques proposed by Hammersly and Wood (13576) and Damid Hargreaves

albeit in a simple and small scale way; I directed my focus on

. J. Megnrio.&Christchurcﬁ}ﬁew Zealand thesis..

~ o -
. See Delamont. Footnote 5 nage 3.



the reported thoughts and feelings of the families with pupils

in the school system.

Socizl Class Tactors and 3chool Choice.

The 'embourgeoisement' of the mass of society to accent
differentiated schools for different class groups is another inter-
esting consideration. Thorsten ¥eblen (1931), emphasised that in
many societies in the past and in the present, the working class
and the lowex orders have tended to sunvort the upper classes,
emulating fashions, activities and lifestyles and even providing
political support. The elitism within New Zealand sociéty, although
apparent in many of the pressure groups, political organizations,
'boss and worker' mentalities and income statistics, is conspicuously
absent in the research literature of New Zealand life. Bven though
it is kﬁown for example that many of our politicians and leading
figures in the economic life of the country are ex-pupils of a
select group of Private schools ( this has been better researched
in England and America. - see footnote = ) There is still a
belief commonly accepted by the population of New Zealand that
we are an egalitarian state. My interest came with a wish to know
how parents at an individual level accomodated their ideas on
wa nting the best for their children (which over 90 percent of
my respondents claimed they wanted),with the fact that many of
their children were already failing within the education system.

mlites perpetuating themselves shown in'The 7ivil Servant’ 1980
-Peter Kellner.
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I found out that parents do not realise that their child
is failing until it is too late to intervene in the situation.
(A1l the families thought that their child was performing to the
best of their abilities in my sample and therefore judged the
school experience as being successful for their child. One child
wasdoing well in the special remedial cl-ss").

When children are segregated off into elite schools early
in their careers, the parents of other children rationalize this
by saying that the State schools are egually as good and that the
parents paying those high schéol fees are really wasting their
money as they have the belief that the education given in those
schools is the same as that givén in the Private schools. The children
who begin to fail in the course of their education in the state |
schools are generally those from the lower strzte of society.
These are the children who leave school at the earliest stage. Their
families have little recourse to blame the system,as the:schools
have continuously emphasised the fact that the child is at fault
and the parents are led to believe that their child has not got
what it takes for success within the educational system. Later, the
children of the more vociferous families are 'cooled out' through
the examination system and by this time, the childrebd have been
thoroulBhly inculcated with the ﬁdea‘of‘success’and failure in terms
defined by the school. Parents, in general, maintain their belief
in their children until the last moment and when the failure
eventually comes, the final rationaligation is made, which is, that
the child has been successful in relation to the family norms and
in relation to the education of the parents. The children are
weaned away from the school system at the level where they can be

-
€

successful in their own social group, in the work place zand with
their friends. Zoci 1 siuccess and job success at this nocint talle aver

h) - o - R PN
o ave Desn

from the acaderic criferia of =uccess, vose PRITven who
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along their separate track having success at school without the

197]

hurdles and competition that are a natural part of the State education
process. (This is not to say that there are not other obstacles

and problems for the private schocol vupils to face,~but that they

are different).

Blzsu and HDuncan claim tnat

.

superior status cannct be anymore be directly'inherited

but must be legitimated by actual achievements that are

socially acknowledged (19)

The échievements they refer to are however made much
more accessible through the convolutions of inheritance. When 100%
of the families in my sample whé had parents who had both attended
Private school alsc had a child at a Private school and when the
wealth of many of these families has been traditional in most
cases for generations, we cannot ignore the fact that the school
must facilitate the transmission of cultural capital, or at the
very least not take part in altering the heirarchical nature of
our society. In one Private school, Vellecoop in 1968 says only
1% of the boys were from Working Class homes between the years
1918-1968.(20) The vposition would not have changed today from
my small éample. The whole area of Socizd ~lass research becomes
intimately tied up witn the findings of my research, in that,
although I was looking at the choices that the families were making
when selecting secondary education, it was impossible to ignore

the obvious eelationship that became anparent between the type

of school chosen and the class and status of the family. o
20, C. Vellecoop "Sccial Stratification in Wew Zealand" 1968, Ph.D

Canterbury Thesis., .
9. Peter Rlau and Ctis Duncan : 'The American Occupational Structure'
]

A e
= Wiley, Yew York 13567,
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The information that T was uncovering was an area difficult to
substantiate with other supporting evidence for as David Pitt
says:
Poor groups and the very wealthy do not readily appear
in the income statistics either for census or income

(21)

tax returns, which show overall an egalitarian structure’ .

Pitt goes on to say on page 13 of the same chapter that:

“Residential segregation was also reflected in school

éegregation and Private FBducation was (in the late seventies)

becoming an important part of the upper class lifestyle,

even if the rationale for the parents was the better education

and academic record that cape with smaller classes and

better equipment. The elite Private schools were run

by the churches, especially the Protestant church ( which

resisted integration), and there were also a small

number of elite state schools or classes., The alumnae

of these schools often moved on through the 61d Boy

network into prestige jobs' . (21,

This situation seems to be unchanged in the 1980's. The
concept of what I term 'clout' which I use as refering to the influence
and vower that is available for the potential use of a person,
surfaced as an iméortant factor to be considered. The political
and social 'clout' of the most powerful families seemed to have
a direct influence upon the type of school the child of the family

attended and probably more importantly upon the persuasive force

21 Dlavid Pitt 'Social Class in low Zealand' page 8.



that the family’could bring to bear upon the school organization’

and the school controllers.

Some of the most influential families were able to make the life
of a headmaster very difficult, if he did not conduct his school
and the education of the parent:s children in the manner that the

parents wished,

School Choice and Parental Influence in practice.

The effectiveness of the intervention of the parent in
the running of the schools came out in two particul..r instances,
onejwhere the parents said that they were trying to get the head-
master of the local country primary school shifted into one of
the town schools and two; the private school parents who said that
they were able with the support of other parents, to have a large
say in the length of tenure of the headmasters of one of New Zealand's
most prestiéious colleges. The threat of withdrawing their children
and the withdrawal of the financial support that this represented,
would be a big blow to the school board and if a group of parents
did not see eye to eye with the headmaster, they could bring very
effective force to bear upon the school governors to get things
changed., In this respect, the Frivate schools were in a completely
different situation to the State schools, where the unpopularity
of a particular school does not bring the same degree of condemnation
upon the ¥eadmaster. The State schcool has an immobile clientele and
therefore there is not the same drastic effects upon ;.- the school
through unpopularity. The head can be paid and his interests protected
beyond the wishes of the parents, especially if the school represents
the well-disciplined, authoritarian and more conservative aspects
of the community. The liberal Headmaster in the State school, who
is progressive in his approach to learning and who is also unpopular

with the most influencial members of the community is in a different
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position and Rising Hill school in London and the recent demise of
the Christchurch 'Four Avenues' school show that headmasters in

the State system can have pressure brought to bear upon them by
higher authorities, however, it is not as immediate as the Private
school ekperiences, because the Private school is not buffered to
the same degree by the delaying factors of Inspectorates, Education
Roards, Unions and the Department of Hducation.

Avart from the obvious factor that most of the families
who sent their children to Private schools were richer and . _=o
better positioned in life than those families whose children went
to State schools, I also wanted +to know&hat constituted the most
important differences between the familyp*g philosophy and their
differing lifestyle that could relate to the ultimate choice
of college. It soon became apparent whilst carrying out the research,
that my original title using the word 'choice' was a misnomer
as there was no effective choice being shown, so I altered the

title to include the word 'allocation! rather than 'choice!.

The recent controversy over the placement of pupils in
the Palmerston North area, the ensuing court case and the successful
outcome for the plaintiff (five parents who were dissatisfied with
the schools allocated to their children), is an interesting corollary
to my study, as the Palmerston North #“ducation Board effectively took
away all choice from the parents as regards the pitacement of
pupils in different schools. The parents who sénd their children
to fee paying schools are exempt from these procedures. My study would
predict that (without knowing these individual parents) they
would be the ones who found that their child was not being allowed
to attend the school that is mostklike the one that the parents
attended, in terms of being single sex, well disciplined or

close to home., RBecause the area in which T carried out myv study

I3 ~ —~ oy v Aty e e £ 3 s /3 e y v AN Tt vy
Gid not operate this same tyve of rigid placement, there were no



really dissatisfied parents. This w s allied to the fact that
the possible schools available in my sample were valued as being
very much like each other by the parents and therefore the level
of discontent was reduced. There were no other types of school
and no great variation of standards across school to provide a
comparison for the parents.

As a general statement, it seemed that the families of
all the children in my sample were quite accepting of the way the
system was operating in Napiler. This corresponds with the comment
by Ramsey,Sneddon, Grenfell and Ford(22), that

we did fiﬁd in our interviews with parents, conducted
subsequent te the observational section of the research

reported here, that they placed an almost pathetic faith

in the ability of the school to promote social mobility-

In my study the parents exhibited a general feeling that
the system was organized in the best way possible and the similarity
in what the schools had to offer made the move into secondary
education a non-controversial issue. Most of the families in the
Nepier Intermediate sample did not know how the enrolment procedure
was organized and had not made any specific enairies as to other
possible schools apart from the one that they had assumed their
child would be attending. There was no realization oz the part of
these families that there was a differentiated private school
system of any consequence and no stated awareness of differentiated
class-based 1life chances. There was no voiced resentment about the

better chances that were available to some children who were

o

page 9 in same journal 'Talking toc Tamilies"

and there was anlnherent faith
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shown in the’school system in 1its present form. I have to emphasise
that the sample was not typical or representative of other areas

in New Zealand, as there was a strong bias towards the stable family in
a fairly prosperous area of the country, ~ith nc unemployed
breadwinners in the families interviewed. 1% canndt be said

that the research results could be interprited’ as being

representative of the rest of the country.
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Some General Theory and related comments upon the research.

As the research progressed some preconceived ideas as
to what the results might have been,needed to be revised. The belief
that there might be some dissatisfaction expressed by the parents
‘about the school system provéd to be unfounded. There was no
resentment about the way the allocation of places to secondary
school was organized. I believed from my experience teaching in
other more'deprived'area of Xew Zealand, that there would be an
increasing resentment of the system the further down the social
heirarchy a family was placed and I thought that thsre would be
a much greater mobility and varience between the educational
experience of the parents and the educational experience of the
child. In fact this was not the case, there was very little
vertical or horizontal mobility and I found that the majority of
the parents had attended the same school as their child. There
was very little’geographical mobility in this sample of families.
There was a general feeling of all being well with the educational
systemﬁs it was arranged at the moment. The schools, they felt were
doing the best for their children and there was no feeling of
animosity towards the more successful families even those with
children at the fee paying schools. Most state school parents had
no knowledge about the workings of the Private school system.

During the research, I found that there weresome clear
'differences between the families with children at State school
and families with children at Private schooi. The Private school
varents had givén more thought over a much longer period to their
childs education and were attributing their child's eventual
success 1to the school and wer?éxhibiting an air of personal

responsibility for the childs educational experience. It is pertinent

i}

to mention Sharp and Gresns s+atement that success accrues to chllidren

i

i



of well-informed families.
the good parent must be knowledgeable about the way the
school operates... and .. the successful parent is one
who 1is interested in the child's education and is motivated

for his child to succeed (23)

The Private school families were more likely to say that
the school was providing an education in line with what they
philosophically.required for their child. This was not exclusive
to the Private school parents however. I also found evidence to
support Sharp and Green's comment that:

“Wwhilst a very high proportion were pleased that their

children were'happy'at school, only a very small minority

regarded the happiness of the child as a measure of the

schools effectiveness* (24).

About one quarter of the families mentioned the factor
of'happinesé as being a significant indicator as to the success
of the school in my sample. Whereas the State school parents tended
to ®wiew happiness and academic success as an 'either', 'or', Private/

school parents considered that both factors were equally essential

in the school and saw to it that therr children received both.

23, R. Sharp & 4. Green - 'Rducation and Social Control! pub
Routledge and Kegan, London. Page 198,

24 As above page204.
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Private schools in the New Zealand Context and their

Pertinence to the study. ‘

Although there is no readily available research about the
Frivate fee paying school inNew Zeal-nd,there have been many
comments made about the nature of this type of education, its
societal implications and its relative merits and faults. It is
difficult to evaluate these comments without specific research on
the tovic. As it is impossible to justly evaluate this type of
edugetion without this information, much of the criticism, that
is aimed at the schools is in the form of value-judgements about
the philosophy of education in general and the effect that these
schools have upon the egalitarian goals of society . There is
no research of the form and content of Private school education
in New Zealand. The assumption that abolishing this type of school
would lead to greater egalitarianism is also speculativer and even
if the connection between schooling and social structure could be
proved, there is still the societal and governmental attitude

that fosters and supports these schools.

The Commission feels ¢hastrained to state from the beginning
that the ultimate resolution to this prcblem.. is to be
found rather within the realms of politics and of community

attitude and belief -than of pure logig or eduqatignal
(25)

theory

There is still no real desire on the part of government to
be seen either supporting or disbanding these schools. The high

tuition fees are said to make them socially exclusive and they are

25. The Commission on Education 1962 page 6398.
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accused of sectarianism and fostering privelege:

" Public schools in New Zealand have never stood for a
particular form of learning, but for a particular form
of environment (26)
In the same volmme page 61 they point out that in February 1970,

'the joint cabinet caucus committee on state aid for Independant
schools stated financial assistance was increased from 1,000,000
dollars to 2,500,000 dollars from 1st February with further per-
centage increases over a seven year period. This would take the

form of cheap loans, teacher training, capitation grants and part

of the pay for teachers',

The continued growth of the Private schools in the
intervening years and the present unsatisfied demand for places
at the top independant schools bears witness to the fact that
there has been no real effort on the part of governmental agencies
to incorporate the Private schools into the public system. There
is a reticence on the part of the governmesit to intervene in the
present structure where it represents- deeper class divisions .

Many writers have argued fcr *he abolition of Private
schools on the grounds that they are class maintaining institutions.
The fact that there is a correspondance between the two factors
does not however mean that there is a dependance of one upon the
other.

“The type of 8econdary school attended, remains important

as a determinant of the length of one's school career
24 e L3,

"~ 26. Baror in 'Aducation in a Small Democracy by lan MG, laren p.o7.

and 137.
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and hence on one's examination success

It is also claimed that having different types of school
adds educational to class rigidity and that the private market
starves the state schoocls of the resources they need to attain
high standards. Assumptions of this type, for which there is no
factual proof, typify the often impassioned response that some
commentators use to discredit or support Private schools

Jencks says that

" the difference between state and private prima?>y schools

seem to have little measurable effect upon any measurable

attribute of those that attend them'.

At a higher level in the system this may not be the case
however, as attributes are certainly not all measurable and the

qualities of personality and character that Private schools

wn bt
profess to inculcate, may not be noticeable jf later in the educational

career of the pupil. If we are to have greater social eqﬁality
as an aim and I have sympathy for that outcome, then I tend to
agree with Hauser that :
reductions in societal and economic inequality are not
likely to be accomplished by such indirect means as the

equalization of opportunities for schooling*(ZB)

will not be eradicated through the acticns of the schools,
especially as these inegualities are not viewed as a social ill by
a large percentage of the population. (4t least in the 51 families

in my sample). o

Halsey, Heath and Ridge -'Origins and “estinations', Cxford 19R0.

Hauser, Robert - '"on Roudon's model of social mobility' page 911
’ y Dpag

American Journal of Sociology Vol. 81 No.4 1976.
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Despite the emphasis on equality, there exists in

New Zealand, as everywhere, social strata and membership
in a social stratum had serious consequences. Available
data sha¥ that occupation, education and income are
closely inter-related and determine an individual's
position or social stratum membership. This in turn

has an important effect on an individual's ability

to achieve the tangible and the intangible rewards of
1ifer (29)

The Private schools are part of this system of inequality
and can be shown to support particular class groups within society.
This is not to say however that they do this to the detriment

of other groups necessarily and it could be shown that the sel~

ection of children into schools suited to the wishes of the
parents was a good policy for all schools and worked to the
effect of reducing class conflict. The private schools are
entrenched within the society and are synptomatic of it. Change
will only come through societal action. The parents of the
dominant families will, at all costs, fight to retain their
relative status, no matter what the system.

"In an open society, the possibility of downward mobility

for their children, galvanize high status parents into

frenzied activityw(30)

My research supported the view that upper strata parents

spent more time time considering the investment potential of

29. Collette and Webb 'New Zealand Society - Contemporary
perspectives' Wiley and son Sydney 1973.

30. Musgrove - 'School and the Social Order' 1980
quote from 'The Family, iducation and Society' page 3. 1971.
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education and began the planning for their child's education
at an earlier age. The parents with children at Private schools
were more concerned with the end product of education and the
part that their son was to play in the world. If the Private
schools déd not exist there would bhe other alternatives for
these families. One parent said that he was seriously considering
broadening his son's education by taking him on an extended world
trip. Some would engage private tutors and others would be
educated outside the country. It therefore seems quite facile
to try and attempt a reduction in class priviiege through an
attack on the Private school system.

A well-placed family unit will on the other hand, strive

(I ought to add; more often than not) to push the child

so that he does'nt fail (even if he does'nt enjoy a great

success). I am therefore led to &d¥anee as quite central

to the explanation the notion that the social situation

of the family effects the structure of the system of
preferences*<31)

All families however make a ratioral and considered
appraisal of the value of education to their child. In its
most obvious form, this is seen in @he decision as to whethet
they should allow their child to stay on longer at school. The
decision making process is more in the form of a constant
appraisal, in most cases, where increasing failure experiences,
convince the family and the child that he is not achieving well
enough to carry on in the system. Some families, with the

resources to do so, will transfer their child into ancther

N

31, Raymond Boudon ' The Unintended Consequences of 3Social Action'
pub 1977 Machillan 1982,
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track that will lead to more successful outcomes eith
Private school system or in different schools in the state
system.
If previous performance at school does not bode too well
for the future, a child's family may well decide that there
is too much of a risk involved ...... faced with a decision
about schooling, a family have at least some notion as
to how useful of valuable the different options are, it
will consider the risks involved in choosing one or other
of the paths and will also apéreciate the risks involved
in basing such a decision, more or less decisively on

thefgrioxalerformance'of the child at school (32)

4

The éomplex relationship between society and education
is highlighted in Boudon's recent work, where for example he
considers the problem of the ‘Prisioner's Dilerma. He tries to
show that the actions of individuals may produce societal results
thagérove to have outcomes that are in direct opposition to
the desired outcome, This idea is further developed by Musgrove(30>
where he shows a move to try and achieve greater egalitarianism,
for example abolishing the 11plus examination,can lead to even
greater inequality. It is not a simple matter of altering the:
the eduéational opportunity arrangements, the families with the
advantages of economic and cultural capital will make the best -
informed choices.

In the case of families sending their children to

Private colleges there is very little risk. They know, as they

32. Boudon ibid page 190.




themselves attended this type of school, that the school will
he a successful experience for their child., The investment in
this type of education has been a part of the family life of
the upper stata of New Zealand society since the schools were
first established in this country. Some of the families in
my sample had had four generations of their family attending the
same private school. One family that I recorded said that the
éreatﬂgreat grandfather had been a foundation mmmber of Christ's
Cnllege Christchurch and as the owner of one of the largest-
sheep stations in Canterbury had provided a large part of the
initial funds for the initial setting up of the school. The
invegtment for these families goes fér beyond the provision of
school fees. They are very often patrons of the school, providers
of special funds for building purposes and financial memhers
of 0ld Boys Associations. They have a strong belief in the value
of this type of education and want the schools to give their child
a2 thorough grounding in that strange mixture of co-operativeness
and competitiveness that constitutes the 1life of Private schools.
The college where two thirds of the private school class were
transferring (Janganui Collegiate) was part of the family
tradition in all of the cases.

The children at the state school were also attending the
sage school as their parents and it is as well not to lose
sight of this fact when considering the force of ftradition in
school choice. All the parents in the sample were in fact
sending their children to the traditiomal family school. It would
have been unlikely for a child to go against this trend whether
he was at 3tate or Private school. There is as little antipathy

towards the Frivate schools by 3tate school parents as there

67}

antipathy by Private school parents towards the State school

. Tre reference made to 'alienation'and ' Talse
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in this research. In trness interviews, the famiiiess were aware
of socinl differentiation and their own limited social opportunities,
but the overall impression was that they liked the system as it
was and felt that they were makiﬁg real decisions hased upon
their experiential view of the world. ( whether that experiential
view 1is any less accurate or realistic than the view of the
elite members of society is questionable). The ‘false consciousness
can often be a simple lack of inde¥efgnding about something
that is common knowledge to the social science researcher. Perhaps
this comment from Roudon needs further consideration:
‘Many contemporary analyses of the relation between social
I
origins and aspiratinns has recourse to deterministic models
which consider family behaviour patterns as false choices
imposed by social structures which are described as being
lived as authentic choices by introducing the more of

less complex complex hypothesis of 'alienation' or'false

consciousness-

He continues:
‘ese.the same vulgate has it that socis-professional
status or the professional level reached by a particular
individual are the result of social determinisms. But the
usually weak statistical correlations upon which this
interpretation is baséd do not in any way imply an

elimination of the notions of choice and freedom (33)

Explaining why people do not make the choices that are available

to them is a difficult task. It may not be enough to say that

3%, ibid page 191 and 201 Boudon.
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cause of a2 lacw of real understanding

H
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hey do net make a choice b
of how the world operates, or because they have bveen misled to
believe the inevitability of the capitalist system as it is. There
ceems to be more inveolved as to whyfar’examplersome people who

send their children to Private

ct

have large resources do no
schools ( there were two in my sample) and why three parents
who were in poor financial straights sacrificed there own 1ives£y}e
to enable their children to attend the Private school.
The resource factor and the personal wealth of the .
narents was a major determinant in the vplacement of a child
at a private school, but it was not the only factdrd. Some rich
people sent their children to State schools and some poorer
people sent their children to Private colleges.Do these examples
justify saying that the Private schools are exclusive and
encouraging of sectarianism as claimed in 'Class and Destinations'y
or is there sufficient evidence to allow us , along with Salganik
and Karweit for example(34) to .88y that,
““Other factors besides social class, however, also
differentiate public and private school students, so that
social class is at best an imperfect control. More importantly
even if one were able to determine and measure all the
factors leading parents to choose a Private education,
the comparison would still be problematic. Choice effects
not only the population of the private school, but also
important characteristics of the school environment’

34, Salganik and Karweit Sociology of #ducation Vol 55 No. 2/3
April/July 1982 page 158. 'Voluntarism and Governance
in ®ducation' This journal is devoted to this topic as a
response to the latest Coleman Report on Private and

Public Schools.
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education',we find arother statement

essential difference between

exnlains why the two types
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other even without social class dlflerenceé{/?ﬁe arsument

hinges on the fact that Private schools have a choice in who

they educate:

"Publiec schools are different from Private schools

hecause they must tak

d

a1l students including the

disinterested and the unmotivated and those for whom

schooling seems to hold little valme or purpose. rFublic

schools are different from Private schools because they

have an unwilling clientele, a lack of role commitment

and fragmented authority for establishing and maintaining

social order within the school. Public¢ schools are also

different to Private in that they lack the effective

neans of eliminating those students who won't or can't

learn within the system. ( page 159)

35. James Coleman, Thomas
OQutcomes in Public and
Sociology of Education

Ecoffer and Sally Kilgore 'Cognitive
in Private Schocls. See page 65
April/ July 19382 Vol 55 No. 2/3.
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“A Relational analysis of school

foud
mn
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becomes meaningful only

7

if it is accompanied by an understandine of how vower and
xnowledge link schools tc the inequalities vproduced in the larger

(36)

social order

A study of this kind which is concernsed with the differential
provision of education is sure to become enmeshed in the defin-
itional problems of class and power. Some writers have tried
to define these terms}others yincluding Marx and Gramsci do not
give such definitions but allow the meaning of these terms to
arise from the discussion of the machinations of social and
economic life that form part of the capitalist society. It
is ,in practice very difficult to assign a particular family
to a particular class according to any of the definitions. I
used the word 'clout' as an element that is intricately tied
up with the placement of puvils in Private or Public schools
and T think that this is valid as I s2e in ﬁhis word, a

N

the deberian idea of power which is the stratification

by

comhbination o

notion that in theory could nlace neonle in a heirarchy one

-t

n »ractice, it is what is done with the nower

above another.

that is of prime importance. The word 'clout' refers to the

combination of potential and kinetic power, the latent possibility
76, Y. Givoux -'Schooling ard the Fyth of Chjectivity'. MeGill

SN A

Journal of =ducation XV, % page 294.



and investiture of power within the nerson combined with the

practical use and interpretation of that vpower. In this sense,

—
o)
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h

'clout'! relates to the concepts of iichael Apnle and

consideration of the importance of economic as well as nolitical

ot

forces exerted by pressure grouns and individuals within the
society. It refers to those people who are 'determining'of
their Tife status compared with those who are vresented with
more ‘'predetermined' 1life chances.

Also within this notion of 'clout' there is a belief that
constraint mechanisms are at work. The ideology of the ruling
elite being superimposed over the ideologies of other groups.
This may be as willis describes a working class recreating
itself in opposition to the capitalist order,or it may be a
broadly based conflict of interests throughout the system. I
tend not to place emphasis upon the proposition that the division
is a conflict between classes so much as to view conflict as
the product of human nature as well as a conflict between
dominant groups (not necessarily only of the Capitalist order;
In the interviews of this research, the greatest conflict of
interest was often within the top echelons of the power elite.
There was also the same type of conflict hetween the less mowerful
families. Twis leads me to wonder about the practicality of
the definitions of class that rely upon the concept of class
self-identity, a concevrt that pervades #illis' work for exaénle.
It may be that one way to avoid the vessimism and fatalism that
can be engendered through a befief in self-verpetuating socizal
risidity is to underplay this definition of class, in favour

"

of the economic and power definitions. 41t least the economic

SRS nave the rronensity for change

itical

e

jole!
be more rapid than the deevly.embedded sccial vredetermination

theory. The idea of power accounts for the actions of indivicuels



and groups, 1t does not necessarily explain social change
or change within the social structures as a wnole, as this can’
be the result of perverse effects and counter moves by other
individuals and groups.

In accepting Michael Young's interpretation cof power
and ideologyy nerhaps more emphasis could be placed upon the
practical implications of the exercise of power and the relation-
ship of power to social change.

dialectical relationship between access to power and

the opportunity tc legitimise certain dominent

categories, and the process by which the availability

of such categories to some groups enable them to assert

power and control over others (37)

How do tues mass of the population rationalize power
relationships? Is there a reasoned acceptance that is not
only historical in its modern manifestations, but also
advantageous to society ir general? In true Mannheim tradition,
education can be seen as part of wider society. The socializing

of pupils into the ideologies of the dominant elites often

=

esults in conflicts with numanitarian and egalitarian principles,

"
41

4

b

form/context distinction made by Dale for instapce is

9}

important to this study as the consideration of the diverse types
of school and the social reproductive function of education,

underlies most of

the research.

7 ¥.T, D. Young 19771 page %,
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Kichard Harker savs:

‘there are emerging distinctive life styles between

certain groups in New Zesnland scciety and ....socilal position
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ingly dependant uvon occupation, and occupation

is increasingly dependant upon educational achievement,

-

wnich in turn, is loaded in favour of children from
homes which already have high status, then the scene
is quite clearly set for the emergence of a class system

o . . 3 i (33)
of stratification in New jealandi‘s"

My research supports the existance of social class in
the more crystalized form that is predicted by McGee but would
show that the phenomenom is a stable structure and not a form
emergent from an egalitarian past. It is also rather simplistic
to relate these class differentials to occupational structure
as the upper elite are seldom part of the occupational statistics
and if they are, they are recorded with occupational groups that
are misleading as fto the families true social position, for
example, 'deer farmer' or 'land agent'could signify that b
were involved as workers in the labour process. The fact that

gao ne Directors of large companies and owners o

ad . - oy dm o -
vast resourcesz is & factor lost in the staftistics,
. Ty - ~ .y
inmother noint to consider ig tThat peonls have a view

of reality and ideologicdl assumptions that are in accordance

v e

with their own exneriences. we must not underestimate the

: P e 3 3 T ~ P T Vo Pl - 4
logical and reasoned deductions of all classes of peonle to select
%3, ' Seoial Jifferentixtion and Sehsdlingt
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TALKING TO THE FAMITLIES : 33.

SECTION TWO

Personal Thoughts on Approaching the Studv & Methodology.

In the first section of this study, T tried to explain my own
particular theoretical stance and to explain how my interests in this
topic evolved. In this second section I will write up the method-
ology that I used for the study, outline the preparation and

pr=sent the results.

My intention was to make an ethnographic study of the families
of two classes at Form Two level and through a process of personal
interviews in the homes of the children, attempt to produce some
findings that would uncover the major factors involved, when the
family gave consideration to the choice of college for their child.
I had a personal interest in finding out exactly what was occurring
at this important time of the child's educational careei as my own
son was transferring to college at the end of the 198% year and I
realised the important soul-searching that many families had to go
through in making this choice. Ny own readings in educational
studies and my own teaching experience (ten years at this level
of schooling), had led me to believe that there were many possible
factors that would be operative in this decision making vrocess.
Exactly what these factors were in practice and how much they were
determining factors was an objective of the study. I had surmised
that economic factors, class power and status relationships,
religion, tradition and the knowledge and exnerience of the parents
would all be important factors in the final choice of school.

I wished to discover the relative imvortance of these factors in
parental decision making. The absence of related empirical

research in the fi2ld of the family's contribution to school

o

selection was a mobive for this study,
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There seem toc have been many assumptions made by the providers
of education services about exactly what parents are looking for
in college education. These are mostly expounded by media comments
and often do not go beyond the newsnaper letter tyve factors such
as uniforms, discipline and corporal nunishment, sex education and
so on. [ believed that there were much more important fundamental
factors that were underlying the choices being made by parents
and that these choices were in reality not sensaticnalist, but
were more firmly rooted in an underlying social theory. Wwas there
then a common factor that was a detefminant of parental choice,
that lay outside of purely school considerations?

Another reason why I decided to tackle this study in this way
“was that I consider there is a decided lack of any similar research
that actually involves the researcher going into the home of the
informant to discuss the schooling of their children. Generally
this research can be shown to be questionable in that it is either
carried out by those with a special interest in svoonsoring a
4particular system, or the research is limited by the fact that it
concentrates on one particular section of the population and does
not include representative elements of various races, classes or
gender.,

In my study, I tried to overcome some of these difficulties by
selecting two classes, one from the local Intermediate school and
another from a vrivate school. I certainly do not claim that the
study was representative as it was limited to fifty-one families,
but it does have the advantage of being one of the only studies
that T have come across that actually includes in-depth interviews
with some of the families of the 'elite' members of society.
Generally sociologists look 'down' rather than 'up' - empirical
research 1is more common amongst lower social orders. As a piece

of grounded research it »roved %o be effective in that it asked

-

aguezstions of
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armilies that were already being considered by family
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upprermost in the minds of the respondents. To many of the families
interviewed, the thought that they had given to the choice of college
was very apparent, even though in many cases the actuality of the
outcome was almost a foregone conclusion. Most of the families
considered that they were involved in a conscious decision-making
process and were happy to assist with my questionnaire. In fact

my major problem with the interviews was restricting the length

of interview. I calculated that an hour would be long enough to
discuss the points raised in the questionnaire. 1In most interviews
I had to consciously think about the passing of time, as many
families were quite willing to participate at length and encouraged
the discussion to continue for two to three hours. As well as
noting the responses made to the questions, I also wrote out notes
at length about the family environment, family commitment to educ-
ation and other factors that I thought seemed to have a relevance

to the choice of college. In one or two cases these factors arose
out of the research and were incorporated into the succeeding
interviews. PFor the first half of the interviews, I also made

a tape recording of the last gquestion on the questionnaire, which
was a genera’ summary question. However, I found that this was not
a particularly satisfactory thing to do because it tended to inhibit
the rest of the interviewjhaving a tane-recorder present/and also
the surmary question invariably turned out %o become an addition
to what had already been said. Together with difficulties that I
exnerienced with the technical asmects of recording and the making
of notes from the replay, I came to the conclusion that it was bhetter

to conecentrate upon the written summary of the interview that T
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that were made the "~llowing day. This tend to coalesce some

he factual answers given
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final result was an overall picture of the families objective and
subjective views, a combination of the reasons that the family

nad for choosing a particular school, as well as a consideration

O

£ the structural factors, possibilities and limitations that were

acting upon the family as it made the choice.

Preparation for the Study.

Initially, I spent some time reading recent writings in the area
in which I was to conduct the study and the first term was snent
organising my own ideas as to how to carry out the research. I
looked at various possible approaches to the study and decided that
an@thnographic, participant observer approach would probably provide
the most fruitful results in the time at my disposal. In this
sense I was limited in that the study was to be completely self-
financed and was to be very much of a lone exercise. If there had
been others involved in the work, as there often are in observational
studies, it may have enhanced the study by allowing a greater cross-
flow of ideas. As it was, I had to read thoroughly and ﬁope that
my perspective and grounding were based in a generally acceptable
tradition. The help and assistance of Dr. Roy Nash, who conferred
with me during this initial stage should be mentioned at this point
as being of the upmost importance for pointing the study in the
right direction. At times when T began to doubt my own theoretical
sensitivity, 1t was stabilizing to have the feet firmly placed back
on the ground and'to be guided into the essentials of my study area.
When I had decided how to tackle the study, I set about arranging
the practical details of conducting interviews. In the first place

s

vermission was obtained from the District Zenior Inspector of schools

for the Hawkes Ray region, permission was obtained from the principals

]

nf both the schools where the research was based and contact and

assistance was made with the teachers of the two classes that T

would he using for the atudy, It was then a matter of writing %o

. . e ~ e e e
tha rarents ~Ff smel anitd in the clmes, an introductory letter
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that explained the purpcse of the study, my credentials and
telling them that I would bhe making phone contact with them

during the following month to arrange more specifically when it
would be convenient for me to call and see them in their homes and
to explain any further queries they had at the time (Appendix 2).
I felt that it was very important to reassure the parents that

the information was being used for a purnose that was not official
in the sense of a compilation of statistics, but was more a talk
with them, during which they could respond to some guestions

and which would provide me with the ideas that would generalise
with the other interviews into a composite picture of the thoughts
of families as to the chbice of Secondary school.

The two classes chosen were the Form Two class ét the local
State Intermediate school and the Form 24 Class at an Independent
school. Both were located in the Napier/ Hastings area. Both of
the schools were very glad to assist me with this research and
were very helpful in the compiling of class lists and addresses
of all the pupils in each class. Both the teachers were personal
acguaintances of.mine and this made this part of the work much
easier. I then proceeded to mavp out the locations of all the
children on the two maps of Napier and Hawkes RBay. Two maos were
needed as scme of the nunils were from well outside the immediate
‘Navnier confines, The Navpier man included the residential lccation
of most of the State Intermediate nomes anart from a few at Clive
(a small village five miles towards Hastings) and Bay View (which

is a coastal village ten miles to the North of Napier). The ~ther
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its pupils from a wider geographical area although there were a

large number living within the zone that extended ten miles from

the

&)
o

’/)

ol. Some of the punils at the Triv:te School were travelling
over 100 miles from their home to attend this school.
Once the locations of the pupil's homes had been plotted on the mavps,

it was easier to tackle the interviews as they could be grouved into

‘-.J
b
St

-

geogranhical locations. For each batch of interviews ( five or si
I could then phone the family, have further discussion with them
about the guestionaire and a convenient time when they would be

available for interview was arranged. During the next week or two,

N

/ould then interview all of these families. The questionaire that

-

T used as a nrompt sheet for the interviews can be seen as Appendix

Cne of this study.

Some Notes Concerning the Questionaire.

In designing the gquestionaire, T had in mind that it should be
concise, relevant to the precise information that I required from
the analysis of the answers and also capable d%;providing starting
points for any further discussion that the parents thoughf necessary
in reporting the factors that were affecting their family in choosing
a college for their child. In this, I tried to shane the guestienaire
so that its eight basic items were developed from the first straight-
forward choice selection, increasing inin?@¢$$Wﬁtaﬁd complexity
until the last guestions that required a viewpoint or ovinion tn be

given.

~
W

The Questions - Th&ir “urnose and Correspondence with the Thesoretical

]

Model as well as Comments upon Trends in the Resnponses.

Question One was designed primarily to discover the colleges that

e for the child. The list
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had been considered as
included all the nossibilities in the Hastings/Napier area. There were
15 schocols in all, including the Catholic Colleges and the Rudolf

Steiner school., The list did not include the various Private schools
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that the State Intermediate had a choice of the five Yapier Colleges.
Tor a boy this meant either 'Tamatea'’, 'Napier =oys High', 'Colenso!
or 'Taradale' and for a girl, 'Tamatea', 'Navier Girls High', 'Colenso!
or 'Taradale'. The parents then had a choice of either co-educational

schools or single-sex colleges and a choice between the older established

]

Napier High schools or the Wew Tamatea college. 4 study of the prospectus
of each of the colleges shows that there is a remarkable uniformity
between the subjects offered by the schools and great similarity in
the ways that the colleges are run (Appendix 3). The NWapier Roys
college was a boarding facility but the total £ducational package
would not prove to be significantly different from the day boys education
and is certainly not to any degree different when compared with the
Private school offering. The boarding aspect of the Private education
system was an important consideration for the elite members of society
who chose this type of school for their child.

None.of the State Intermediate families interviewed were going to
send their son to a college outside of the five that were offered by
the local education authority, even though two families had said
that at some time they had seriously considered ‘St. John's' college for
religious reasons and‘Rudolf Steiner’ for the different kind of
education offered.

The fact remains that all of the families chose from a very limited
sample of the possibilities and by far the majority chose the school
that was the closest - in most cases, the same school that they them-
selves attended. The parents seemed to have a fair knowledge of the

local schools as far as which had the best academic record, but this

[@]

did nct seem tc effect their choice in practice.
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colleges was important to discover the amount of thought that the
family had attached to the choice, how long the fTamily had been
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was also a good starting voint, as all the members of the family

nresent at the interview could air their views and hegin making

contributinons to the research resvonses. It was also a guide to

n

wno would he making the major resmonses to the guestions; who was
keen to discuss the choices, and what restrictions were nlaced upon
the family members hy other membhers of the family as %o how much
they could contribute to the discussion. 48 a warming up qguestion
Guestion Cne worked well although 1t was largely irrelevant for
most of the families in the Private sub-sample as their choices
lay nutside of the list presented, and no consideration had at any
time bheen given to any of the schools mentioned. The fact was that
the chalce given by the ¥ducation Board in Napier had no relevance
to the parents of the Privaté §0fSMilies and in the light 6f the
subseguent analysis the 'choice' was not a real one for the families
of the local Intermediate and it seemed more a case of democracy
being f@@@araﬁﬁa - freedom~of choice being seen as a vossibility
and pfesenting an appearance of guiding the placement of children
in the various state colleges.

All the research with the families was carried out during the
middle term of the 1983 year and so all the families were in a
position where they were going to have to make a choice of college

for their child within the following two months. The families, T

“h
o

discovered, were in various stages of readiness For making this

)

decisian, with some saving that they were going to make up their
rinds after the school had held its vearly 'Cven <“vening', when
parents could go along to each of the colleges and see what sort

of propramme thev were offering. (%ee appendix4..) This, in the
case of the Yanier Intermediate narents who gave this sort of answer,
in fact, meant going and sittine in an assembly hall whils®
headmaster and staff renorted to the parents en masse ahout the
offerines at their co’lege. Uther narents were not even considering

v
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the matter consciously as they had rade the assumnticrn that Tneir
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move through the school system along with the largest zroup of
children who move straight from the Napier Intermediate to the
Napier Girls or Boys High or the Colenso College. These three
colleges in practice, were the only choices that the parents made
in the total sample. Location and tradition seemed to be the major
factor for the narents of the children at the local Tntermediate.

In the case of the Frivate school the choice was a much more
consciously thought about decision and although the choice of college
was still very much a tradition, I felt that there was more room for
negotiation., If the school that had heen chosen from birth for
example, was in the doldrums, the varents had hedged their bets by
having their sons booked into an alternative prestigious college.
This would have been a last ditch move however, as the first
alternative for the parents who saw their chosen school on the decline
was to get things changed at the school either by getting a new
headmaster or generally putting pressure on the school for change,
something they could easily do by their influence in the community
and through the '0ld Boys' networks, the school governors and the
trustees. There was no sense of the parents of the Intermediate
school pupils having this effect apart from in one case where the
father was an older vparent with grown up children and where he had
developed a thriving building business in Wavier. We, through his
revnresentation on the =igh Scheool Bosrd in Hapier, could exercise
some influence and in this case 1t had obviously paid off, as his
elder daughters had been very successful at school, had verv good
jobs in banks and local government and the family had a strong

-

personal friend

b

hin with the headmistress of the Nanier Girls College

43

and had direct access to her at all times. This family was one o
the most aware as far as knowing the revutations of the various
High schools were concerned and were well encugh informed to say

that the best school was the Girls Hish., 1t had been hest

nlde~ dauvehters in! had the hest diacinltine and academic standards.



each school was rarer in the families of children at the Intermediate
than it was in the families of the puvils at the Private school.
The Private school families as a group were very aware of fthe status
and standing of the schools that their children were most likely +to
attend even though they may have resided hundreds of miles away.
It was still a fact that none of the Private school families had
altered their original choice of college in practice.

From the very start of the interviews, it became apparent that
there was developing a necessity to define terms exactly. Many
of the current cliches about education that refer to sex differences,
attainment levels and tyves of discipline &control were in need
of specificity. The definition that each family had of these terms
and what exactly was 'good' education, almost needed fifty-two
differing definitions. The need, often expressed for firm discipline,
for instance, could mean anything in the range of the severest
corporal punishment regimes to being given extra prep., fairly
innocuous duties, or 'a talking to. The other point that became
more apparent as the interviews continued was the fact that discipline
over work habits was very different from the other interpretation
of discipline over behaviour. In general, working class parents
saw discipline in terms of behavioural problems that they had at
home with the child, whereas higher status families tended to see
discipline more as an encouragement of good personal academic and
social work skills. 3Success in fthe competitive fields as laid
down by the school was of paramcunt importance to the upper class
parents whereas staying out of trouble and compliance within a
failure situation seemed to be more the punishment criteria for the

werking class families.

In the case of the two families living in Clive there was ar
interesting choice decision being made, in that the family nearest
to Havelock were actually in the zoned area for Favelock High School

{the most prestiginus state school in the area) and yet their son was
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other side of Clive were within the catchment area for Napier Boys
High, yet the parents really wanted their child to be able to go

to the Havelock North High School because the child's local friends
were going to that school and because of its better reputation.
This family had written to the ¥ducation Board several times about
this possibility but were not having much success at the time of
the interview. They were seeking other ways of circumventing the
rules by using the Grandmother's address in Hastings for example
and were quite determined to succeed in their endeavour to get the
school they wanted. It would be interesting to see if they actually
did get their choice at the time of enrolment.

As a consumer of the system myself, T decided to ask the local
Bducation Board for enrolment forms for my own son who is in Form
Two, and to apply for admission to the Private schools that were
chosen by the parents, so that I had covered all the available
schools mentioned and chosen by the vparents. As a parent rather
than purely a researcher, it became apparent that completely
different criteria applied to the admission to the private school
system than to state schools. The letters from the individual
private schools were personally addressed, were offering a service

that was acknowledged as a consumer/parent choice and were presented

[9)]

in the form of a full account of all the sncial and sporting as

well as academic and traditiconal attributes »nf the schools, As a

requested. Three were sent from the “ducation Board with a note
that the other could be’obtained from the college concerned. The
prospectus forms were remarkably similar fto each other in their
offerings and the application forms in mnarticular seemed to be more
a legal signing over of parental rights to the administration of
the schools concerned. They created fthe impression that the punil
'was subservient to the school's rules and discipline urocedures

and that the rarent took a haclground vesition in this regard, once

W AN e Ty w9 % —~ e~ v ey oyt
the Torms had heon signoed.
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"It is our intention that our daughter/son be
enrolled at .....c..eu..... High school and I/we
agree that I/we and my/our child will abide by the
conditions of entry laid down by the High School
Board and the Principal of the school selected.

seesessssss Mother
sesssessess rather

Pate .... 1€ .. seseasseese uardian M

-

(This was no% so obvious in the Tamatea College Prospectusiwhich
was not issued by the Zducation Board and obtained directly from
the school.)

The phrasing of the prospeeﬁuﬂsare decidedly more authoritarian
in the case of the State schoolé, a fact which may set the tone of
all parents considerations of the schools.

'¥e are prepared to allow ....' ‘'cannot be accepted....'

'must be worn....' ‘'must take a signed note ....'

'we expect that..' Tparents will exercise formal

control, support the school.....' and so on.
These were all taken from one prospectus of one of the state colleges
at just a casual glance. I think that the point is made however.
The parents of state school pupnils are expected to have a completely
different relationship with the scheool than are the parents who send
their children to Private Colleges,

"the children of managers and professionals are

taught reliance withirn a broad set of constraints;

the children of production workers are taught obedience"

PLNLT,

and
FPootncte 1. Samuel Bowlss - Unequal Bducation /the Reproduction

of the Zocial Jivieion of Labour.
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This also has repercussgions in terms of total parental involvement
which was much higher for Private school families. The Private
schools utilized the resources of its parents more comprehensively
than the State school.
"The successful schools had also developed harmonious
home-school relations (p290). Successful schools had
utilized community resources very fully. This was
reflected in the higher rate of parental involvement
than was achieved elsewhere." F.N.2.
This two way inter-action between school & home probably has
important implications for the relative success of each type of
school.

Some of the parents who said that they had at some stage giveh
thaught to another school were generally those who had some years
before moved to a different area and planned the education of their
children along with their overall family plans some time in the past.
None of the parents had given any real consideration to the choice
in the last year and therefore the choice was a fait accompli and
non-controversial. A pattern that started to come out of the study
even at the earliest stages, was that most parents were satisfied
with the system and there was very little criticism of the present
structure. DMost parents work under the assumption that all the
schools offer the same, therefore their child has an equal chance
‘with every other child of that age group. “ven with the two parents
who said 'every school is as bad as another', there was still that
tacit assumption that the educational offerings were basically
egalitarian. There was very seldom a criticism of the school, even
when the particular child was failing in the system. It was generally

explained as a failure because of the lack of dedication of the

Footnote 2. P. Ramsey, D. Sneddon, J. Grenfell and I. Ford -

Successful & Unzuccessful Jchecole, 1.290.
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pupil and it was often expressed that a good school was one that
would make the child buckle down and work and that the individual
effort expended by the child was the only factor that had any bearing
upon the academic success and life chances of the pupil.

Kven the parents who had failed within the school system themselves
and who at the present time had children failing comparath%;with
other children, would voice the opinion that it was an explainable
and unavoidable failure and in general had an accepting attitude
towards the situation. This could be part of a 'false consciousness!
or a matter of psychological 'self-deceit'. Probably the poorest
family that I visited for example, even though they lived in very
basic conditions in the worst part of Napier and even though the
father was often out of work at the freezing works and two of his
daughters had been unemployed for some time (though not at the
moment), The father was still able to 'swear by' the Napier Girls
College. There was no connection made between the time spent in
school and the experience of later life éhances on the part of the
majority of parents. This of course did not apply to the families
who were sending their children to Private schools or families
that had very successful children within the state system. One
interpretation of my findings could be that amongst the Working
Class families, who were precisely the ones that were going to
produce most of the children to fill working class Jjobs, there was
no sense of the schnol reproducing society in its present form and
there was no thought given of the heirarchical structures that
were emphasised within the school system. The higher status families
probably had a better understanding of the possibilities within the
structural arrangements o: society and it was precisely these
families that were able to guide their children into’the success

channels of the societal structure.
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Question Two. . Who Decides?

The second question asked of the parents was, 'who influenced
the choice of college!. I had assumed that the mother, father,
the child itself, relations and friends would have the say and
that I would be able to distinguish who had the most say. As it
happened - I found that there was an important category that I did
not specify and this was the influence in the choice of brothers
and sisters. Older brothers and sisters were quite influential in
assisting in the decision making although they were not the final
arbitrator. As a general rule heré} I found that the parent who
had most éf the say at the interview seemed to be the decision-
maker, although in nearly all cases the decision was not arrived
at without some discussion with other members of the family. The
parent who had the most successful education themselves seemed to be
the person at the interview who contributed the most to the discussion.
In other respects this seemed to be an arbitrary factor. Some of the
families were able to say immediately who made the decision, for
example in the case of the long distance truck driver, the father
was away from home and the mother made the decision for the children
without any recourse to the husband. In other families there was
some discussion about the matfer with an agreement along the lines

of the mother making the basic decision, but with the father being

N

able to over-ride her if he wanted to (which he never seemed to

In most of the upper class families, it was a decision made by the
father or mofher and both parents were glways in agreement about
the decision. It prroved to be impossible to grade the contribution

each family member to the decision making process. WMost of the
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from other
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advice that was received int- thz family came as hearsay

neighbours and friends in the ~ase of the wnrking class families
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& difference here too, in that the
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and there seemed to be a stat
responders in the yprivate scnool group were more likely tn say that
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zion made strics iy within the family or with =nome



tadvice from the wider family’— namely the grandparents. 73+

The role of tradition and the previous educational experiences

Qf the parents is discussed later in the study. I agree completely
with the account given by Connell in 'Making The Difference’
concerning the logical complexity of the choice made by upper class
families and am in agreement with him as to the importance that the
choice of college has tc the continuation of the status position of
the family, the concept of cultural capital and the ideas of
maintenance of hegemonic tradition.

"Her father's account of the decision revealed a

remarkably sophisticated analysis of the merits and the

recent histories of the two schools, in which the

decision finally went for the Private school because

he felt the push for egalitarianism in the state

system resulted in less of a commitment to the very

brightest students.” F.N. 3.

One of the parents who was very lucid about what his ‘philosophy
of education was, expounded this view in great detail. As one of
the few parents who had been upwardly mobile from the upper middle
class to the elite class, (he was Paediatrician for the Hawkes Bay
with a prestigious private practice,) made it quite clear that the
schools of recent years had pandered far too much to the less able
children and to those children who were not prepared to make a real
effort and make‘personal sacrifice. The remedial programmes of
the state school were a complete waste of the tax payer's money
and the thrust of educational provision should, in the country's
interests, be in the direction of the pursuit of excellence.

This belief in the value of rigid streaming and concéntrating of

Footnote 3. R.w. Cennell, D.H. ishenden, S. Kessler & G.W. Dowsett -
"vaking the Difference" Schools Families and Social

Sivision. p.135.
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the kids in the top stream were symptomatic of the views of many
parents in the elite group that T visited.
After I had looked at who made the choice of college, I then

turned my attention in the third question to the factors influencing

the decision,

Question 3. Pactors Influencing the Decision

The three broad categories of:- economic considerations,
geographic location, and social considerations were used in the
questionnaire as a basis for discussion with the parents. I tried
to determine which of these factors was most important and in many
ways this question proved to be the crux of the interview as the
family could expand the question into detailed discussion of each
of the factors or concentrate on the one particular factor of
importance to them.

In working class families, the economic factors were discussed
within the choice-possibilities that were realistically open to them.
For instance, it waild not have been a consideration to a family té
consider the opportunity cost of private school fees when they were
discussing economic problems in providing a school uniform at the
state school, or being able to afford the bus fare to send their
child an extra few miles down the road to an alternative school.

The economic factor was on a more basic, but none-the-less
just as determining level, in working class families, as it was in
families with greater economic means, who were discussing economic
factors in terms of the problem of having four or five children at
Private school at the same time and facing a cost of over twenty
thousand dollars per year, or one family's consideration of whether
it waild not be better to send their child on‘a round-the-world
trip'which would cost about the same as the school fees, an ex@erience
which they thought might provide a more relevant education. Other
families who were marginal to the elite class were in the process
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fees at college be avoided by using the state system and thereby
having the extra resources later on, when their child reached the
seventh form and then being able to use the finance to support
their child through tertiary education.

The third question concerned general factors influencing choice
of college and the second part of this gusstion asked about the
importance of the geographic location of the college in relation
to their home and whether this had any bearing upon making a decision.
In the case of many of the families of girls there was comment made
that the family liked to have their daughter cleose by as the dangers
of getting to and from school were an important factor. It seemed
important that the school was at least within biking range and in
all cases the family chose the college that was geographically
closest for their daughters. It would have been interesting to
have interviewed some elite families and to have found out what
they had decided for their daughters. As it was, I could not make
any comparisons here, only to say that lccation played a more
significant part in choosing collegés for working class girls than
it does for boys. For the boys, location was only important to the
working class families due to its connection with the cost of
transport to and from school (the bus fares would be higher) and the
fact that having to travel further reguired more time and where the
boy had a part-time job on a milk run or delivering papers,then
ﬁravel could interfere with the more important task of keeping his
job. In a couple of cases it seemed that schcol was just an
unavoidable activity that interrunted the part-time work as far as
the child was concerned,

With thé children of upper class parenﬁs; geogravhical consid-
erations were of relatively minor import. The decision as to which
college to attend had often heen made many years before and the

transnort arrangements had to he organise’ ftc complete the school

J

choice already made. 3Some families were =zending their children to

{
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Christs College in Christchurch, others to Auckland Grammar.

Many had considered both of these and the geographical location
had little part to play in the choice. The only relevant factors
about location for these families were if there were any relatives
or family back-up in the area in which the school was bhased. Cne
family said that they had sent their first child to Wanganui
Collegiate and had relatives in that area but would quite like to
visit a different area for their son, as they spent a lot of their
time going to the school for exeats and social and sporting functions.
They had seen and done everything in Wanganui. If they actually
make the choice of Rathkeale which was their second choice, it
would be an interesting example of a family that does not abide
by the rule of sending their child to the traditional school. I
don't think they are likely to finally make this decision and if
they do, I believe that there were other factors operating within
the family that én even more in-depth interview might have divulged.

The locational choice of the mass of families however is shaped
by the zoning provisions of the local education board. ;Although |
offering more choice than some Boards around the country, they still
tended to blinker the eyes of parents to the other alternatives
outside of the four schools offered. I think they would do well
to consider -

"#hat 1s a zone to the Department is an educational
life sentence to a working class child." F.N. 4.

For the great mass of children,they are fed into a system at an
early age and are stamped from the start with a route until they
are fed out of the other end of the educational system. It is
the exceptional child that manages to run the race without blinkers

and it is the elite who xanage to run the inside position.

~

Footnote 4. R.+. Connell, D.J. Ashenden, S. Kessler & G.%. Dowsett.

"Making the Sifference” Schools #amilies and

71,

Social Givision. n.
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"Among students whose parents have attained a high
education level school achievement is not a very
sensitive indicator of aspiration level. The

lower the educational level of the parents (hence

on average the lower the social status,) the greater
the sensitivity of the aspiration level with respect

to school achievement." P.N. 5.

#ithin the third area of gquestion three, I looked at the social
considerations that might have a bearing upon the ultimate choice,
and I found this to be the most interesting area of study of the
three considered. The question brought strong responses from some
families and in working class families brought some eloquent
contributions from some of the girls especially. The upper class
families saw these considerations as of great importance, but here
it was the judgement of the parents that was important. With some
of the working class girls there was a definite tendﬁhcy for them
to want to go on to college with their friends and Qheré the split
had developed between Colenso and Napier Girls High because of the
geographical considerations, there was a strong pull for the child
to want to go to the school where most of her friends were going
or vhere two or three of her best friends were going. In all cases
the parents also thought that this was an important consideration
and thought that their daughter would be 'better-off' and 'happier'
with her friends. Other girls chose the college on the basis of
older friends whom they associated with and who were already

attending a college and could tell them about it.

Footnote 5. Raymond Roudon. - Education, Opportunity and

Social Inequality. pp 26/27.
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This factor did not seem so important to the boys in the sample
and only two mentioned the fact that they had thcught about the
college where their friends were going. The fact that the school
was single-sex or coeducational did not seem to concern any of the
children, although it was difficult to judge this when the child
was making comment in front of his parents. The question of single
sex or co-education assumed more prominance when the parents were
explaining their social reasons for choosing one school rather than
another. The generel feeling was that the single-sex school had
more to offer the child educationally and that the fewer distractions
of that type of environment was better for the child's academic
progress. Also the discipline was seen as stronger in that type
of school (also a prerogative of better work standards in the eyes
of most parents). One or two parents put forward the view that
the social benefits of co-education were good for their child -
in both cases the family had all male children and the school was
seen as a way of their children getting a balanced introduction to
members of the opposite sex. This was not a very important
consideration however in choosing the college. By far the more
important consideration was choosing the college that would make
the child buckle down to concentrated school work and work to the
best of their ability, and this favoured the Napier Girls High
and the Napier Boys lligh schools. |

In the interviews with the upper class families, it became apparent
that the social factor was probably the most important consideration
in choice of school. All the parents knew where all the other
children in the class were going the following year (the parents
of the working class children mostly did not even have an acgquaintance
with more than three other pupils in their child's class). The
parents of the elite group were very knowledgeable about what the
various private and state colleges had to offer their child socially.

In the cases whers the son was going to leave the private school




59.

system and go state, the parents were very concerned about the
influence that other pupils at the state school would have upon
their child. They had checked up to make sure that the discipline
and control system within the college was sufficient to enable their
child not to be bothered by 'rabble-rousers' and they had checked
to see that there was a system of 'streaming' that would allow
their child to @veid assoctating  too much with the 'riff-raff’
and the children who are 'not at school to learn'. It became clear
that these parents would soon move their children back into the
private system if they found that their wishes were not being met
(some had done so before at Contributing school level, others at
Intermediate and others said that they would do this if necessary).
Private school is very much a system of people of the upper group
in society being able to remove their children from the influence
of the 'slacker' members of society.

Some upper class parents expressed this as a way of protecting
their children from the 'fourth form toughies'. It is a.notable
factor that the private school that I surveyed had no violence of a
physical kind between the children. The parents would have been
very outspoken in preventing any of this type of aggression or
bullying. Aggression had always to be formally channelled through
organized contact sports and was generally frowned on by staff,
parents and pupils alike; ‘'self-control' being the operative words.
In choosing a private cocllege, the parents were very concerned that
their children should be amongst others of aylike kind, who shared
the same value system; T™wo parents voiced the opinion that they
had been corfirmed in their choice of Wanganui by virtue of the fact
that that college had a pupil intake which was from a wider strata
of occupational groups and from broader backgrounds than the pupils
of Rathkeale for instance. They thought that Rathkeale concentrated
more on vroviding a good education for those with a more agricultural

background., Fost of the pupiisz at that college came from wnat they

=5




considered a rather limited area of the economy. It was important,
they thought, that their child should be introduced to children
whose fathers were business people, professicnal pecople and city
people, as well as the farmers whom they already knew. There was
still a strong sense of the 'Townies' and those from the country
being different races of peonle, who had to be introduced to'each
other and made aware of the needs of the other. This was expressed
by the farmers, who constituted ninety percent of the private school
parents. It was not expressed by the 'townies'. The townies in

the sample alsc wanted their children to meet up with the professional
class at the college level of education. This process seemed
important to them for the prime purpose not of ;joining the ranks

of the professionals (as they had no need to lower their status),
but purely to give them a range of contacts through the '0ld Boy
Network' and to establish themselves amongst the social strata in
their rightful position. The 'Old Boy Network' still has some
influence on the every-day affairs of the ex-pupils of prestigious
colleges. This fact was seldom mentioned, althought it became
obvious at the social functions to which parents were invited and where
the parents had very strong social networks and associations. One
mother said that her husband had ‘maintained three good friends

since leaving 'Christs' twenty years ago, who called in to see him
when they were in Napier and whgmhe called to see when in other

parts of the country. The biggest benefit of this network seemed

e}
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to be when the parent moved to another area of the country and could
contact ex-school friends and immediately have influential contacts
in his new area. It was unusual for these families to move very
much, so this process never became a burden on the generosity and
friendship of schdol 'chums'.

The other aspect of friendships for upper class families was that

the private school was very cften =seen as an extended family
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schools were on very different terms with the families of pupils.,

The staff were sometimes considered friends of the family or at least
as persons well known to them, especially, as often happens, the
staff retains members who were at the school whilst the father or
mother was there or were pupils at the school themselves. The school
is therefore a much closer knit community for the upper class families
whereas when considering the friendship patternsof children in state
schools, it is more a question of friends within guite small peer
groups. There was certainly nothing like a family relationship
between the staff of state schools and the families of working class
children.

It can be seen from my comments made on the three sections of
question three that all the factors had a certain degree of influence
upon the choice of college, but that the choice was in effect a
complex amalgamate of them all. They could not, however, be
regarded as the main factors influencing the ultimate choice, as
there were over-riding factors that were intimately tied up with
the social melee'. These factors as discussed at the interviews,
were really those that applied after the major choices had been made.
Finance decided the choice between fee-paying or state schools in
combination with the force of tradition and the parents experience
and understanding of the societal structures. Once this over-riding
decision had been made, then the parents made some sort of choice
within their available options. As a general rule however, the
choice,even within the limited offerings for each level of society,
was limited by what could be called the extreme conservatism or
avoidance of change that all families seemed to exhibit to a high
degree.

At this point in the interviews the discussion tended to broaden
out into wider issues and often the personal situation of each family.

Many families were extremely open about their status and their hopes
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although in the upper class families there seemed to be an important
emphasis upon the success of the father and the enterprise in which
he was engaged. This area, of how much emphasis the family placed
upon the schooling of their children, would I feel be another
illuminating area of study, as I came to the opinion, that although
the upper classes in absolute terms placed much emphasis upon their
child's education, than did the working class families, I sensed
that invcomparative terms, in relation to the other calls for family
concern and effort, they attached less importance to education than
to their entrepreneurial enterprises. This point is, however,
very impressionistic and I would certainly not like to support the
claim based upon the limited evidence that I have. It could be an
interesting area for further research if it did show that the best
way to gain benefit for your child educationally is to raise the
status of the family and improve its goals and aspirations in other
areas (for example by the parents ebtaining more status through a
more prestigious job). As Boudon says (p.114) stratification
determines peovple's decision 'parameters' for education.

"A policy of economic and social equality might

contribute toward reducing the effects of stratification.

Bven if economic inequality is but one dimension of

social stratification (those other dimensions being

prestige, power, etc.,) it is correlated with most

of the others ." F,N. 6.

This again takes us back to the gquestion of definitions of concepts
and words, as in this sort of research, it becomes apparent that
what some families mean by 'devoting all their efforts %o the child's
education'; can be’quite different from another family's definition.
When the researcher goes inSide the share definitions of various
groups within society, it is difficult coming out of the experience

with findings that might nave relevance to the shared realities
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Trotnote f. Faymond Foudon, - LIUCATION, LNDOTTUNILITY anda
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of clearly defined and separate groups within society. Two families
whose raison d'etre stand in direct conflict to each other, may

very often share language but not meanings.

The fourth gquestion was concerned with:-

The Ixtent tbwhvhthe =ducation of the Parent had a Direct Influence

upon the Hducation of the Child.

In most cases the parents had no complaints about their own
education and so there was no impediment to the child being able
to go to the same school as the adult. In fact the only criticism
that came out of the study was one parent saying that his parents
were to blame for not sending him to a private school when his
father had attended one. He said that if he had had firmer guidance
and an insistence from his father against his own wish to go to the
state school, then he would have achieved much more. He saw this
as his mistake as well as his fathers. The schooling was never-
seen to be at fault by any of the parents. The parents all seemed
to consider that they had got their just deserts at school and that
any explanation of relative failure was a matter of them leaving
early, or their own lack of effort and ability. To this extent
they were, as a group, guite happy to send their child to the same
- school, something which was done by the majority of all the parents
interviewed, whether they were part of the state system or the
private school system. The parents who exwnressed views on this
question seemed to consider that the colleges were the same as when
they attended them. They were not aware of any curriculum changes
or any major changes in the organization and discipline systems
within the schools.

The parents of the children at privaté school seemed to have a
better and more up-to-date knowledge of patterns of change within the
private school to which they were sending their child. This was
prorably due to the fact they had kent up contact with the school

during the time sinne when trey left ani when their child starts
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nccasions, The Teadmaster of wanganui for instance made freguent
trips to the Hawkes Bay area and spent secme time there talking to
parents individually and at social 'wine and cheeses', as well

as addressing functions at the bovs and girls private schools. He
seemed to foster stronger and, I would suggest, more humble inter-
actions with the community from which his prospective pupils would
come than was the case with the state school headmasters. The state
school headmasters come across to the public at large as almost
godlike figures who are not really answerable to anyone but the
Zducation Bo-rd and that they are in lifetime positions that are
beyond any threat of replacement. On the other hand, the private
school headmasters seemed more gware that their jobs were dependent

upon results. They were out to foster good relations with the

clientele as well as their individual school boards. The feeling

was that they were providing a service to the consumer and were
in a competitive market.

Thelparents in my survey, were not conscicusly considering their
own schooling when making a decision for their child., There was,
if anything, a positive incentive for this factor to encourage the

family to send their child to the same school they attended.

Question Five

Would the Parents Prefer their Child to be Attending a Different School

Question Five for many of the parents was irrelevant, as in the
case of private school pupils they had complete freedom of choice
and although some of the parents expressed a wish that their child
could be exposed to certain offerings of other schools, it did not
counteract the fact that they thought that they were getting the
best deal at the school they had chosen.

Cnly one parent said that finance was a factor in not being able
to send their son to the school that they would have 1ikéd. These
parents were Catholic and they would have liked their son to attend

the St John's College in Hastings, but because of the bus charges

and the extra uniform expenses they could not afford it.
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Cne or two of the parents said that they liked some of the attributes
of other schools but it was a matter of choosing the college that
had the best composite advantages. This was apnarent when some
parents said that they would like their child to be studying
Computer Studies in the third form, but found it was not offered
at the school they had chosen. As most of the core subjects were
identical in all the state colleges there was no need to desire a
different schobl because of the subjects offered. In the very
narrow range of options offered there was some element of choice
needed, but because of the over-all similarity between the state
schools in curriculum areas, this was not a factor in choire of
college.

The social area was a stronger factor in making parents and
children consider alternative schools, but the strongest reason for
actively considering another alternative school was the location and
the reputation that the sohool had with neighbours and friends whose

judgements they trusted. .

Question Six.

How Important do the Parents Rate the Decision Relating to

Choice of School?

Question six asked the family how important the decision that they
were making would be for their child's future. Ve discussed how
their choice would effect their child's progress at college and what
effect the choice of college woull have upon the later 1life chances
of their child in terms of career and life satisfaction. All parents
had  strong views on this question. Some were cynical about the
school having any effect on their child's education and job, others
saw the college exverience as being crucial to the life chances of
their child. With many of the upper strata families there Was an

accevntance that theirchild was going to be successful in whatever
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field he chose and that by application at the'right' school he would

achieve his goals. There was no sense that the child could ever
experience any form of downward mobility. Other families had child-
ren who had already decided upon a career. This was more common

in working class families and they had an idea of what subjects they

would regquire at school and were aware of the knowledge that had to
be obtained to reach this goal. The careers were stated as
Veterinarian, Marine Biologist, Fisherman, Post Office, Government
Department Officer, Engineer and Teacher. ©None of the upper class
families seemed to have a career mapped out although one said that
their son was currently Hawkes Bay Tennis champion and they thought
that he could revresent New Zealand and become a professional tennis
player. Even when the child eXpressed an interest in one field,

the parents saw this as é passing phase unless it was farm relatéd
and they assumed that career choice would be made at a later stage
when the qualifications and the 'right' schooling process was completed.
Many of the upper class families assumed that their son would be
going on to University. One family said that they expec%ed their

son to finish at private college and then go on to Lincoln 'Marriage
Guidance University'. However the entry to university seemed a
foregone conclusion and it was assumed that their child would attend
one of the universities even though there was no specific career in
mind. It was more a matter of getting a full education. The lower
class tended tc talk about further education after school in terms

of leading to a specific job or éareer and as a vpossibility rather
than a foregone conclusion. The 1ldea was often expressed by these
families that you need higher and higher qualifications to get into
any 'good' job. Some of the working class families were‘well aware
that the relevance and practical necessity of these qualifications was
suspect, but realised the necessity for obtaining the 'bit of paper'.
Cne father who worked in the Fost Cffice said that he thought it was
ridiculous that some of the new enftrants that they were getting into
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part of their entry requirements and he said that some of the girls
he was getting with French and German degrees were useless and
1anguages'were irrelevant to the skills needed in the type of jobs
that they were training for. Working class families do know about
the forms of knowledge and in this survey tended to like those that
were practically linked to a specific job and tended to want these
available to their children earlier in the educational system. The
parents of upper class families also wanted the practical skills

nf a career taught to their child but were more prepared to wait
until later in the child's education. M~st of these children were
getting the skills in farming as they grew up in the holidays and
at weekends from their parents and therefore these same children

were able to sail through the agricultural courses at university

~ level. The working class child is not exposed to the father's work-

place in the same way and therefore does not have much prior knowledge
about the chosen job when they start. The occupation for upper class
families is often an integral part of their 1life. They often live
in a farm atmosphere and are immersed in agriculture experience
whereas many of the working class children are not exposed to the
father's job simply because the father has usually had quite enough
of it at work without bringing his problems home with him,

Overall there was an acceptance by all families that the choice
that they were making this year for their child's college education

was a crucial one, and many were aware that their children were

~already in a mould that wes shaping their futures. The ones whose

children were in the right mould were quite happy about the situation.
(This represented ninety percent of the sample,) the others were not
in a position to be able to do much about the situation and exhibited
a resigned acceptance. There was a general acceptance of the system
and structure of society as it is, but some of the families Xnew how
to use the system to their advantage and to make upward progress

through the heirarchical structures of scciety for their children,




TFormally we can say that any school system whatever
its apparent feasibility forces the individual, at

x times in his-schooling, to decide whether to
remain on the royal road to college, to aim for

the meore prestigious institutions of higher

education and =o on." »N. 7.

The upper-class families also seemed tc have a better under-
standing of the way that subject-choice acted as a barrier to

cademic ztructure. The subjects that the

W

Tuture vrogress in the
children would be studying at University level required certain
pre-requisites that the parents of some of the children were well
aware of. The skill of keeping options open for as long as possible
and making sure that their children had the academic pre-requisites
was all part of the advantages available to some children by parental

£

advice and knowledgable guidance through the academic curriculum.

Questinn Seven

Wwhat should College Provide for the Pupil?

Question Seven asked about what the college should provide for the
child educationally and socially. By the time we arrived at this
question, the interview had usually taken well over an hour and the
parents had already put forward their views on this matter in
answering the previous questions. In exvlaining why they had preferred
one school more than another for instance, they had recorded their
views on what sort of things the colleges should be offering. Eost
parents did not see the conllege as offering any more than they did
at the moment. The parents of the state school system did not want
the social or academic offerings of the private school system and
the private school varents did not particularly desire that their
children should be exvosed to the offerings of the state system.

The private school parents were looking for a social content to

Footnote 7. Raymond Bougon - Education, Opportunity & Social
Inéquality.(p. 108)
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education that emphasised the whole child and its all round develop-
ment, They saw the school as eqgually responsible for the inculcation
of attitudes and acceptable behaviour patterns. This seemed to take
precedence over the academic (so long as the academic was up to
par, - which they all thought it was). The state school family
tended to regard the schools as a means to a job and to this end
the prime requirement was for the school to inculcate the work
habits that were imvortant for work and the attitudes that would
be best for obtaining a job in the first instance. One parent said
that he thought that it was important for the school to be up-to-
date with the job market and as he himself was working in a new field
(video electronics), he thought that it was importaht for the child
to be exposed and trained in the latest technology. He said that he
would be inclined to send his daughter to a different school if he
found that the staff of the nearest school were made up of 'old
biddies'., The importance of young staff who were in touch with the
rapidly changing world was important for his daughter's education.
Other parents of working class children emphasised the need to have
a firm practical base for education and said things like 'I think
sewing and cooking are important for my daughter to learn at school'.
This was more prevalent in families with daughters although some of
the boy's families also mentioned the need for work skills and
'survival skills'., "Its a tough world out there" said one father,
"and nobody is going to give you anything.¥ The competitive nature
of life was well understood by many families. This particular father
mentioned above, was torn between advising his son to get out of
school and go for the big money in the oil rigs, or to plod on
and increase his qualifications)un to U.Z. level so that he counld
get a secure Government job. They knew someone whom they said had
made a lot of money in a few years by taking risks, but they themselves
were sitting securely in Government jobs, which they had held for

the nast sixteen years.




The over-all irvresczion of the razznonses to this guestion was

L3 A

®

that the schools were providing what the narents wanted for their
children and although some parents could think of marginal areas
that could be modified within the school organization and curric-
ulum, there was a general air of almost Complacent contentment

in the provision of educétional and social learning within the

colleges.

Question 8.

Occupation and Status.

The last question on my prompt sheet asked the parents their
occupation., Although this was a necessary question for the parent
of children at the State Intermediate school, it was almost
superfluous for many of the Private school families. With the
Private school families, the basic occupation was obvious in
most cases, for they were clearly farmers, and the environment
in which they lived bore witness to this. Often they lived in the
old Homesteads that were a part of the farm and the talk always
gravitated to agricultural topics long before I came to this
gquestion. It was, in another way, more difficult to place these
parents in an occupational group as some of the parents had
other sources of income with private businesses as-well as farms,
investments to manage, leased proverties and so on. It was cleare
in the case of the few professidnal fathers, as they were simply
'orthopazdic surgeon' dr ‘chartered accountant'. I was surprised
that in the whole sample there was not one person unemployed as
the unemployment figure for the Napier region is very high ( appr
10%). From this figure, I would have expected to find at leawat
five families faced with unemployment. The answer to this is
that the sample is obviously biased in that half the sample were
from the monied classes and the pupils from the State Intermediat:
are drawn from the Hill area which is a prestigious residential
area. There were very few families from the estate areas like

Maraenui and Tamatea and therefore the sample cannot be said to b

renresentative of the range of population classes, as the
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working class was significantly under-represented statistically.

As I have said, it was easier to pin down the occupations of
the parents of the Napier Intermediate pupils in that they could
often tell you in a few words what they did. This could range
from groundsman, and Whirinaki labourer to Probation Officer and
Pensioner. It was usual for the occupation to fill the basic 40
hour working week for these parents. In the case of the ﬁ%iwa&uschooL
parents, the occupation was much more difficult to pin down in that
although -many werekfarmers, there were resvonses like:-

'T work this hobby farm in the Havelock foothills and have a
National employment bureau and control a property development
company in Taranaki.'

From this it seemed not to be a very good guide to status to
use the occupation of the father unless it was fully explained in
each case, which would be very difficult to do in a research project
of this nature. I come back to this point in -the discussion of the
interviews in the next section where I suggest a'possible alternative
breakdown of status and power relationships which are not on purely

occupational grounds.

Overall Consideration of the Effectiveness of the Questions

The questions that I first formulated proved to be a good start-
ing point for my study, but were found to be more inadeguate as the
study vrogressed and the neéessity for finer tools toc unravel the
complex influences that go into making a family choose a particular
type of schoolrfor their child. I came to realise more and more,
that the answers to the questions that the family was providing
were a product of the family's view of reality. It was often
difficult to distinguish the borderline between what the parents
were saying as being important and what they actually did. The
practical action in making a choice was one act that was at the end

of a line of theoretical and vrzctical rezlli ties ior that family
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and which were idiosyncratic to that particular child in many

respects and yet had connections through societal structures to

the world in which they lived.

In analysing the data, I often felt the need for other information.
As the study showed up the connections between the selection of
school énd the status and power of the families, it would have been
useful to have had information on whether each family had connections
with social, political and community organizations. I had this
information in many cases (although very little on political
associations), but4it would have assisted my research to have had

a response to this question from every family. In the same manner,

when I found that the phrése 'firm discipline' was frequently
cropping up in the interviews, I would like to have had more inform-
ation available about what they considered as firm discipline.

To this end it would have helped me to know if they used corporal
punishment in the home and what other forms of control the parents
used on their children. I beiieve that this would have proved
another fruitful area for categorising families' choice of schools.
Most of the other factors that were required for my interpretation

of the research were generated from the responses to the gquestionnaire
through the extemded questions and answers and overall, I believe
that the questions I chose were well selected and produced the
answers to the basic question I set out to investigate. The next
section is concerned with the discussion of the interviews as a
whole. By interviewing the parents in their homes, the environment
and the interview situatin often provided/gsgsinent food for thought
than the gquestions themselves., +shat was said was often not as

important as what was left unsaid.
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Some Comments on the Interviews of a General Nature.

An important factor in my research was that I made strenuous
efforts to obtain interviews with all the parents of every child
in the two Form Two classes. 11 believed this to be important because
I was concerned, after reading other research statistics,that many
of the projected samples had to be omitted through non-resmonses to
questionnaires., I feel that an analysis of these non-responses would
show that many were omitted to the detriment of representative
accuracy. I felt that some families at the extremes of the social
scale (for example class 1 and six on the ®lley scales) were the
ones who were choosing not to make responses. With my study, I was
determined that I would interview all the sample in their own homes.
This I managed to do. The only families left out were two from the
Intermediate class who had moved out of the district during the year
and two of the!ﬁdn@@anhkPrivate school class who because of their
location (North Gisborne and Taihape) proved to be too remote for me
to arrange visits within the time available for the research. The
Interviews were all carried out in the middle term of the 1983 school
year and I was able to complete 51 interviews in that time. Some
of the arranging took considerable time especially when two or three

phone calls were needed to find a time suitable to visit the house-

"hold. A number of visits needed to be carried out at weekends,

during the week and during the evenings when it was possible to
interview the whole family. In many cases it was only possible to
obtain some of the immediate family, but in most interviews at least
two members of the family were present. TLater in the term I had
trouble arranging times with farming families due to lambing and
docking which was a time consuming activity for some fathers.
However, the interviews were all compnleted by the end of Sentember.
Cctober and November were used for collating the research findings

and writing up the results.
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I had read widely on the topic of class and various ways of grouping

research respondents according to social class position. I was not
happy with any of the breakdowns that depended solely on occupational
status and this proved to be agﬁpinion supported by my research,
which found families with high status in lower vpaid positions and
some families with low status in higher paid positions. Wealth

and Class vosition were not always in correspondance with status.
For zxample, a well respected tzacher at the Private school
referred to one of the richer members of the farming community as

a 'turnip trotter'. Another parent was a rich builder but was not
really an accented part of the elite structure because of his lower
class origins. It seems to take at least three generations for a
family to be mobile between status groups within Hawkes Bay.

It is sociologically convenient to be able to place people into
class and status groups for ease of reference, and in fact, I
continually refer to the Upper and the Lower class during this study.
I found that a good working definition of the Upper Class, was that
group of the population who felt that they shared a style of 1life
similar to others in their class and for the purposes of this study,

could be classified as having resources that were sufficient to

-H

provide for them and their families into the forseeable future
without having to get a job. In fact, I would place ten of the sample
that I researched into this category as they held assets of well

over a Million dollars. The rest of the population who needed to

work for a living at a paid employment ( even if the
not have been destitute for scme time even without a
for the purmpose of this study I term <orking Class. I found it

-

difficult te try and distinguish a middle groun within my samonls that
might have bheen termed Middle Class and therefore I do not use this
term in the study. It is important to remember that thare are as many

different families as there are children in the samnle. There are
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important differences hetween all families and in tryving o groun them
into classes, i7 is really a rracens of ~roupine Tamilies Togetner or
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between the lifestyle of families in different classes as there are
differencés. Economic factors are certainly a constraining variable
for many families but there are many other constraining variables
such as age, physical health, family support and so on, The economic
factor was important as a predictor of choice between private school
an& state school in this study, but it was not an absolute predictor
that could lead you to state that only rich people go to private
school or poor veopnle to go state school., There were cases where
this was not so. However, the tendency was that the above statement
would be accurate in most cases.

After visiting many families in their homes, it became easy to
predict the type of school that the children of the home were
attending from my first contact with the family's home and environ-
ment. The contrast was obvious after having driven along two or
three miles of private roads to reach the house and to be welcomed
into an atmosphere of handcrafted and antique furniture, drawing
rooms and quiet stability, compared with the welcome at ﬁhe.m@ﬁgaged,
state-styled home where the interview took place in the only living
room with kids watching T.V. and the mothewsmoking, with hair in
rollers. These are extreme examples but they do exist in the real
world and these were actual cases in the study. I mention this
not in a peremptory sense but only as an example of the range of
household tympes.

From the first phone call, it was often apparent which type of
family I was dealing with. The 'educated voice', the reference to
the appointment book and the list of directions to the home were
often a good hint reflecting the status of the family. An example
of a typical telenhone conversation with a private sthool family
went like this:-

"Ah yes, T do recollect the letter that aAndrew brought
home from school last exeat. I have it amongst my
papers, 1t certainly scunds to he a very interesting

N : . o z LT : 42 43 >
study, Jhat is the exagct purnesse ol the investiganlons ..
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I'm sure I can arrange a time when we would be

able to have a chat., I'll just check in my
appointments diary." (pause) "Well I'm attending
some meetings in Taranaki for the rest of this week.
I think next week could be fine. We could make it
one morning next week perhaps. Perhavps you could
ring me next Monday and we could firm up a time
then." (Transcrint of Tape)
On the Monday the phone response would be:-

"Yes that's fineé. My wife will be here and I
think that I might be able to be around on Wednesday.
Now, directions - you drive five miles out along the
Te Awanga Rd. until you see the turning to Haumoana.
On the left you will see a private drive with the

NAME «+eeseesees Turn up here and carry on until you
have crossed five cattle stops. Its about five miles.
The house is set amongst trees. Just ask if you get
lost, most people know the place. See you next
Wednesday then.....Looking forward to it. Goodbye."

(Transcript of Tape)
A response to another family was:-

"Hello# {'Is your mum there?") "She's here. MUM:"
(A few yells. "There's someone on the phone." (after
another wait, the mother cnmes to the phone.) "Hello -
Interview. No I don't know nothing about that. Did
you bring a letter home from school Sharon? You want
to talk to us? About college for Sharon? Yes. Dad's
away all this week on a long distance delivery. 6.00p.m.
on Tuesday will be fine. JSharon just wait a minute.

0.¥X. Rye." (Transcript from tape)

I cite these two interview phone calls, nct to cast aspersions
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on one family or another, but to emphasise the point that there

are differences in homes that are apparent from the first contact
with them and these differences are intimately related to the
success or failure of the child of the family in the school system.

"The level of cultural and material provision

in the home has a major and long term influence

upon children's school progress s...s.... and on

their scholastic motivation and social adjustment." F,N,8.

The interviews themselves, only served to highlight these differences.
The broader experiences that were integral to the upper class
families contrasted markedly with the paucity of experience in
many of the working class households. Clearly home and school
factors in interaction, become very powerful determinants of the
course of children's education development and given a suitable
curriculum, adequate resources and a policy of activéipartnership
with parents, there is every hope that school can significantly
alleviate the handicappiné?gﬂerf?icts of cultural disadvantage.
I realise the difficulty T am faced with here in describing a
'paucity' of experience, but it relates to the lack of contacts
outside of a small cirole of geographically and hereditary close
families; a limited second-remove social exchange via the T.V.
and not having the educational guidarcs =r1 support within the
home, A situatinn that is typical of many ~»f the working class

families in the sample.

1
ds in Journal

Footnote 8., Theo Cox - 'Disadvantaged 15yr o
of Wducation Studies Vo. 2, To. 1 1982, p.11.
See alsok Marioribanks, 1372 - 'lational Children

Development Ztudy' - Fogelman 1978,
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The interviews themselves were all of great interest not only
for what the families did in making a cheice of school, but also
for being able to see the rticture that the Tamily presented of their
own social reality. The rationality cof them making choices within
a constraining system and the way that the family made the choice
its own. In some of the interviews I sat in a sitting room and
listened to a tirade of educational philosophy and personal beliefs
about the meaning, purpose and the way to live life., 1In another
interview, I might be kept standing in the hall and have to conduct
the interview there with a rather annoyed family member who was
missing a good T.V. programme and we had to stand in the hall so
as not to interfere with the viewing in the other room so that we
could be héard away from the din of the kids, T.V. and other house-
hold noises. An important difference between the upper class |
families and the working class families households (at least when
I was present) was the air of order and quiet discipline where
people took turns to speak and the adult always had preference.
In some working class households the kids held sway in the house
and had equal rights to join in the conversation as they chose.
The parents of upper class children were more inclined to invite
their child to say a few words and jshowed the respect to hear them
out. When the child had a say in some other households it was often
a case of interiecting a few words, or when asked to speak, the
parent often finished off the child's ideas for him. The linguistic
exchanges would have proved to be an interesting study in their
own right and the different linguistic styles were as predictive
of college choice as any other factors. I did not include this
factor in my research but recognise this area as being crucial to
any definitive study of choice of educational career.

Farents exhihited differing attitudes towards the interviews,
althoughkthere was an overall willingness to participate, especially

when thev could fully exnress their feelings about education matters.
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In some houses, I was welcomed with a beer or spirits, in others
we had tea or coffee as we talked. Some were formal until the
interview had progressed some distance, others were relaxed and
informal from the beginning. Many families made a point of all
being present at some stage of the interview, with the parents
often introducing the children individually, others gave clear
instructions to the children to close the door and to go to another
part of the house as the interview was a parental activity only.
Some parents saw the interview situation as an ideal sounding
board for their own ideas on education and others confided personal
thoughts that they considered as being matters of the utmost secrecy.
Some acted as if their views were almost heretical, like "I don't
go along with the feeling of most of society that there are shades
of right and wrong. To me, everything is either black or white.
I don't like grey areas",
or "I've been trying to get the headmaster of that local
school shifted out of our rural area into Hastings
as he is too old."
This very often took the form of criticism of the state school
or more accurately, the way the séhool was being run. Others
expressed a disenchantment with society at large and one parent said,
"We have had enough of New Zealand. As soon as we
can save enough money for the fares for us and the
four kids, we are going back to England.”
Although there was this tyvpe of criticism, it must be emphasised
that the criticisms formed a very small part of the total interview
time, and was often added as an aside to a question. The questions
were designed in a positive way so that the level of discontent
could ndt be judgedifrom the results of this survey.
The interviews required a great deal of sensitivity, as entering

a situation cold, 2ne had to he careful nct tn interfere with the
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natural communication rnetworks of the familv., Tt was intsresting
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conversation, who seemed to have the casting vote in the household
and who introduced new topics into ‘the conversations. In this
respect, the interviews were a mine of social information. I was
only able to scrape the surface of these complex social interactions
that were so varied between homes.

Children were often invited to speak on issues that directly
affected them, such as what career they were considering or the
importance of friends in choosing a college.

There was a difference in the degree to which families tried to
answer questions in the way that the interviewer wanted, or they
thought he wanted. This was more prevalent in the lower status
families,as in the elite families, the parents were certainly
confident enough to give their own ¥iews and to be relatively
unconcerned about how much their comments were in agreement with
the interviewer or how much they were in agreement with the orthodox
views of society at large. There was a greater willingness to |
‘express views on wider social issues in some of the elite families
and at the same time try to determine the views of the igterviewer.
The impartiality of the interviewer was important in these interviews.
I hope I maintained this impartiality.

Another point that became apparent as I progressed with the
interviews, was the way that I had grouped the interviews geographi-
cally, showed up the relationship between the area in which a family
lived and the class and status of the family. There were clearly
defined areas where working class families lived and there were
country areas near Havelock and out on rural farms where elite
families lived. A researcher whce made use of a finer class and status
measure than I used, could probably have placed people accurately
into six classes based upon the area and type of accommodation in
which the family lived. My simple division of class into elite
upper class and working class showed this distinction clearly and

it was noticeable that apart from two of the Private school ZTQUD,:

the houses ocecupiled by these famnilies were larger, set in large
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grounds and better furnished than all but one family of the Napier

Intermediate sample. (F.N. 9)

I completed the interviews before the start of the third term
1983 and had probably travelled over 1,000 miles. Some of the:PriVate
School  interviews needed me to travel to farms in Central Hawkes
Bay, others 50 miles south down the East Coast from Napier and West
as far as Cheltenham in the Manawatu area. Others were in Waipukurau
and I travelged North to Patoka. The Napier interviews were mostly
in the central area of Navier and on the hill, although there were
some at Clive and north‘of Napier at Bay View.

The greatest problem that I encountered was at the mid point of
the middle term when the Headmaster of the gﬁ%ﬁﬁiqlntermediate was
replaced on retirement and the District Senior Inspector also retired§
both of whom had given good support to me in the preliminary arrange-
ments for the study. The replacement Headmaster of the Intermediate
had a different attitude and I had to repeat my arrangements more or
less from the start as he was not happy about the study and the inform-
ation it could reveal or the knowledge that might be exchanged which
might reflect upon his school. The»Eﬁiﬁﬁi@_§§h9§%y§g§§9r§tig§ were
extremely helpful at all points and another factor thafrI realised
from carrying out this study was how easy 1t was to operate a
research programme with the co-operation of the Private school
authorities and how difficult it was contacting and arranging to
carry out research in the Government #ducatinn Department and the
3tate school., I was required to have lengthy interviews with six
officials of the schools in the state system béfore I could proceed.
I only had to arrange with the one headmaster in the case of the

Private school research.

Tootnote 9. R.W. Connell - p. 67 on Social Class Arrangement of
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City and Houses.
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What ther did T learn from the study and can I make any inferences
about the choices that are made by parents at the “orm Two level

when choosing a college for their child? Has the information gained
anyvrelevaﬁce to the way that the ¥ducation authorities and the
schools arrange and conduct this crucial changeover time in the

life of the children in its schools? These questions, I try to

answer in the next section.

The Practical Tmplications of these Findings.

It became apparent from my study that the EBducational establish-

ment whesh the child attended in-so-far as it was private or state,

was closely related to the home environment of the child., The
families of the private school child were richer and better educated
than those of state school pupils. The parents had generally been
to privgte colleges themselves and had stayed on at school much
longer than the parents of state school pupils. Most of the parents
of the private school pupils had graduated from New Zealand Universitie
were of private means and showed great interest in their child's
education.

"It is one of the most firmly established findings

of the sociology of education that parental interest

and encouragement effect a child's academic attainment." F.N.1
These two groups can be seen as distinctly different within the
total educational structure. Within the state school system there
was a professed choice being made between the various state schools.
This was related to demographic and organizational criteria. There
was a difference between the number of colleges that were an actual
choice for parents and this depended upon the area'in which they

lived.

Footnote 10, Heath & Clifford - 1981. p.33 'The Measurement
and Explanations of School Differences,' in

Oxford Review of Bducation. pp.33-40.
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The Havelock North parents only had the one state college in the
‘area and so their real choice was limited to this school. The
parents in the Hastings area had a bigger choice but were not
allowed to choose Havelock High which was the college in the area
with the best reputation.‘ In the case of the Napier parents, their
choice was restricted to four colleges which were, Nspier Boys/Girls
High, Colenso, Taradale and Tamatea. The travelling distance between
the colleges and the difficulty that pupils would have commuting
between the colleges restricted these effectively as real choices.
None of the Napier parents had chosen the 'Tamatea' or 'Taradale'
colleges which were the furthest away.

As a general rule the familieé chose the college that was the
easiest to travel to. This may have been in terms of distance,
but was more 1ike1y/§g 2§rms of safety, especially if the two
colleges were equidistant from the family home. The parents could
- be seen as not really exercising &ny real choice within the state
system and‘the'tendency was for the child to go to the same ;type
of school as the parent attended, without much thought about any
changes in the educational practices that may have occurred in the
school since the parents had attended it as pupils. The tradition
and conservative factors were strong throughout the private and
state system with very little movement of pupils between the two
types of education. Parents were happy with the system as it exists.
The upper class families who were more prepared to make choices
between private schools or at least were prepared to let it be known
to the school authorities that they were preparing for this eventually,
were able to influence the college of their choice through this
type of threat withdrawal, It rarely eventuated this way in practice.
The state colleges were not exposed to the same veto effect, as
the by-laws defined the structure in which they were to take part,
e.g. zoning. However, there was the mediating action of reputation

to an extent that the parents who were active in school politics
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could bring some pressure to bear through school committees and by
withdrawing their children from that school over time and weakening
the reputation of the school - these tended to be the academically
inclined pupils, and therefore there was the possibility of a
creaming-off effect. Coleman plays down this aspect in his recent
study of private and state schools. F.K. 11.

Where there is a particularly well thought-of college in the area
there is a greater tendency for this to happen. In the Napier sampl e
there seemed to be an agreement that all the four colleges woffered
about the same education, with only minor differences that were not
dc do with the basic curriculum or teaching proficiency. NWone of

the parents said that the teachers were anyi better at one particular
college. The impression was, that teachers were good at all the
schools. The differences were seen in the way that the schools were
run. The headmaster being the most important factor along with
knowledge about the type of child attending the school.

The 'best' area was Havelock North as far as guality of housing

and general standard of living and it was symptomatic that this area
had the college with the best reputation. There was great community
support. For example the community has Jjust completed an Olympic
swimming complex development at the school) and there is great parent
involvement in the running of the school. The poorer the area in
which the college is situated then the.lower the reputation. The
parents of the area in which the college is located very rarely
complain about the college as they must realise that their own
ghild's education is intricately tied up with the reputation of

the school and as there is very little real effective choice of
college for the parents, then it is in their interest to maintain

the good name of the school.

Footnoete 11. J.Coleman - Cognitive Outcomes in Public and Private
Schools by James Coleman, Thomas Hoffer and Sally K;lgore;
in Soc. of Zducation p 65. April/July 1982 Vol.55 No. 2/%

and Public and Private 3chools Report - Spring 1381. National
“entre for Tducational Statistics - University of Chicago.




college and these are published in the local raper each year. The
headmasters often write to the letters columns of the papers on
igssves like discipline and school tone, and this is a major source
of the public's impression of tﬁe college., The other major source
of public awaréness is the network of informal talk that goes on

in the community about incidents at the colleges. These often trivial
enisodes that may be a very émall part of the activities of the
college are often magnified by parents as being symptomatic of the
school's effectiveness. One parent for example said that she did
not want to send her son to a certain college because she spoke

to a class at the school for part of a lesson and found them to be
unruly. Another father said that he had seen a certain college

turn out at a rugby match and was put off by their untidiness, so

he wnuld not send his son there. Many of these instances could have
been in effect a psychological Justification for a decision already
made, as if there was no obvious reason for choosing a particular
school, it is sometimes eésier to emphasise a negative aspect of
another school which in reality would have been as good a choice for
their child.

The college placement/selection system for children in Napier is
potentially parentally chosen. Although there is a potential to
choose another college within the state system, very few parents
actually take part in a decision making process. The parents are
generally accepting of the system as it is and there was no feeling
of resentment that some members of the community were able to send
their children to private colleges. Whether this was a question of
awareness being un—developed, or an acceptance of the status guo

was difficult to decide.




"The real mechanisms at play ... d4re

covered over and mystified and hidden from

view by the way in which the‘dominant ide&logy
and the meritocratic view of what happens in
schools for instance really do seem to assume
that all are trying to achieve broadly the

same aims in 1ife." F.H. 12,

Most parents did not consider any other college apart from the
nearest and the bhest known. T did not enquire whether the family
had thought about private education if their child was at the state
school, as the new headmaster (of. Napier Intermediate) wés concerned
that some parents might interpret this sort of questioning as
stirring up matters which were best left unquestioned. ZLven the
richer end of the working class group did not show any desire to
choose a private school for their child. The clientele of private
and state schools remain very much separate groups of people in
the community, with very little movement between the two systems.
Where there is an example of a parent moving their child out of
the traditional state school sector into the private school sector,
it is usually only for a part of the child's education as an avoid-
ance of what is seen as a poor state school. By-and-large the
families who have spent their educative years at exclusive private
schools are the same families that send their children to these
schools. In this way the separate system is very much a part of a
ruling class hegemony that is in accordance with systems of class
privilege.

The last statement concerning private schools being bastons of

class privilege, does not infer that there is a better type of

Rootnote 12. ¥illis - ‘"Learning the ILabour."™ p.147.
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gualifications, (although that position could be argued, as 1
bv Coleman,) - it is more a case of the segregétion of a certain
type of motivated child -with supportive families. The system may

be no better in egalitarian terms by having all the children at

one type of school, however, because the advantages that ensure the
continuance of class position are generated withih the larger social
and economic framework of society. In the cases where upper class
children of my study were being shifted intc the state system, it
was only in the cases where the parents were sure that their child
was going to benefit fro@ that system; where they had contrel over
the organization and philosophy of the college and where their

child was very very likely to come out on tép of the state system.
If the child was not going to reach the top in the state system,

the parent of the richer group would not send their child to that
type of school. It therefore does not seem to matter in which way
the system is structured, the predominant factor influencing the
success or failure of a child in the educational structure, is

the status and class of the family to which he/she belongs.

Changing the school through enforced structural change would probably
not alter the situation. Allowing mobility in practice between
schools for all children would be a movement at ground roots level
to make the system more egalitarian, (if for example the government
paid school fees for children no matter which school the parents
chose). The finance that this would require would not make this

a cost-effective measure to bring about greater equality, as I
believe (as did Coleman in 1966) that schoolskthemselves do not
mediate to any extent in the societal sifting that goes on to place
people into occupational and social groupings. Greater egalitarian-
ism, would only be attained through societal and governmental action
of a radical kind that was engendered through changing public

awareness and the public's philosophy towards equity, fairness,
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freednm and other nriderlyineg values that are the

of our everyday existence,

The schools can be seen as a preserving force

class and status relationships, and the findings

building blocy
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in maintaining

of this study

seem to be general support for the view that people are supportive

of education as it is, or at least acquiesce to the status quo,

and are content with the activites of the colleges in carrying

out their._present societal function.




This research was about the enrciment of pupils into
secondary colleges at the age of twelve years. It was concefne%
with the thinking of parents as they considered the placement of
their children into different schools. I have considered how this
transfer process is related to a general theory cof education,
(albeit often simplistically and superficially) and T have thought
about how the resultant plicement of the pupils is part of the

broader structural arrangements of cur society. The main factors

i"Q

uncovered, in what is admittedly a small scale Sguay, are that
parents who are better plazced in the society as regards wealth and
status made an active choice to avoid the state system of education.
The lower the social ranking of the family, the more likely they
are to make use of the state provided education. Once the decision
as to private or state is made however, it is a matter of tradition
which particular school is chosen.

Most parents are prepared to allow or actively make the decision
to send their child to the same type of school as they themselves
attended. In my sample, the majority of children went to exactly
the same school as their parents. The rest wént to the school that
Qas closest to the tyr: of schocl that the parents had attended.

The factors preferrsd by the parents as to why they were

1

her than another were: -

m
c}'
iny

inclined towards one type of schoo
(a) LOCATION - being close to the school was a reason given
by most parents. In the case of the girls this was

especially sc. There was an obvicus wish to avoid travel
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attemrs amongst the children
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were important in the families where the children had an
active say in thelr own lives and girls more often than

boys said that they chose 2 school because their friends
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(e)

TRADITICH = The school that the chil? eventually

attended was the same 2s the paresrts in most cases.

......

line families vacillating on the dividing line between
state scheooling and private schooling.

OTHER PFACTORS - Factors like courses offered,size of
school, single sex or co-education, had 1little effect on
the eventual placement.

DISCIPLINE - Discipline was mentioned by 30 percent

of the parents as being important, but the parent's
definition of what was meant by discipline and its

practical enforeement varied widely.

Some of the Research findings about Private Schools.

(1)

(2)

(3)

(4)

(5)

(6)

Only the top four private colleges were considered by the
parents of the private school group.

Over ninety percent of the pupils going on'to private
college had been booked in to the school before two
years of age. Most were booked in from before birth.
Two thirds of the class from the private school were
going on to Wanganui Collegiate.

Most of the mothers had attended private school. Several
had attended the same college.

In every case, if both parents had atfended an elite
boarding college, then the son would be attending
"Wanganui Collegiate' or 'Christs College'.

The private school pupils were in the main happy to go
along with the wishes of the parents who had made the
choice of school for them. There was a general air of
agreement between the son and the adults of the family

as to the benefits of attending an elite boarding college.




The children of this group had an overall attitude of
responsibility and gave the impression of self reliance

and formal manners in their home environments.

Some of the Research Findings in Relation to State Schools.

(1)

(3)

Girls and Boys in the State school went to the same
school as their father and mother if it still existed
and they lived in the same area even when theoretically
there was a choice available.

Parents are 90 percent satisfied with the schools as
they are.

The parents are essentially conservative in both types
of school and there was no real sense of change being
necessary apart from two families with children at the
the state school, who considered one school to be as

as bad as another.

With the predictability of school placement and choice,
it is probably wise to ask if there is really a practical
and viable choice available. Is the fact that there is
no choice being exercised sufficient justification to

say that thare is no effiective choice available?
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(a) There will be periods of gradual

change and refinement.

(b) At times there will be periods when
the total existing structure is

overthrown.

(c) That research development, theory
construction, the entire act of thinking
about problems takes place and is conditioned
by our social, economic and historical

environment.

Due to the significance of these factors, that knowledge
is not objective, and that man cannot avoid his/her

own subjectivity, the application of Kuhn's work to
accounting will be discussed in more detail.

The Application of Kuhn to Accounting

Traditional views of theory development have argued

that the development has been evolutionary "the

- 7 e s iy as o0, N iy Fe o 4 [ S S, AP A R P
gvolutionary view of accounting theory formulation
Fias wonnddevabio appaal. 270 The thrust of ifhic

approach is that the accepted methods and structures

respond to change and anomaiies via the resclving of
r

i - —

e
issues and incorporation into the old stiructure. inis

L e . - e 3 g o b o oy P ‘f
O7 an existing theoratical

B P | S . o ey -
is based on the acceptanc

structure and res

must be constantly chancing and responding.

ociation, Statement of

heory Acceptance, A.A.A.

A

(57) American Accounting Ass
>

Accounting Theory and
1977, p.4l.




The American Accounting Association®® has argued
that the fundamental structure may change in such a
way as to no longer provide the foundation for the
achievement of its original goals. The response will
then be a series of ad hoc adjustments to meet
anomolous positions. Clearly, examples of this are
seen in depreciation allocation techniques (see NZSA
SSAP No. 3). Due to these problems the American
Accounting Association looked beyond the traditional
boundaries of accounting in search of a better
framework for development. The result was an embracing

of Kuhn's thesis.

Kuhn maintains that knowledge does not advance through
accumulation but via a number of 'tradition shattering
revolutions' when an established theory is discarded

in favour of a replacement that is incompatible with

the first.

Thus new structures are considered unique with respect
to the previous ones and are not an additive factor but
a replacement factor; "... seldom or never

just an increment to what is known.'">?

The movement from one complex of ideas to the next is

via a specific series of steps. Wells®? outlines these
as:-

(58 Ibid.

(59 Ibid,p. 7

(60 Wells, M.C. op cit, p. 472



“({1) Recognition of anomalies.
(2) 4 period of insecurity.
(3) Development of alternative sets of ideas.
J J
(4) Identification of sehe

o
IS I3 A .
{5) Domination of new practices or 1deas.
E 4

There are alternative pathways from (2) above, these

being:-
(a) Continue via, (3), (4), (5) above.

(b) The old disciplinary matrix may take
account of the chnanges and incorporate

within the existing structures.

(c) There may not be the development of
alternative schools of thought and/or
if there is, dominance may not be achieved.
This results in the breaking down of the
discipline and the period of competing

paradigms continuing into the future.

If change does occur it will only be after the old
disciplinary matrix is shaken to the core by fundamental
change and problems. However, the basis of Kuhn's
thesis is the revolutionary nature of change rather

than the idea of the disciplinary matrix.

The key to the concept of the disciplinary matrix 1is
found within the individual's own perception of his/
her reality and relationship to their environment. Kuhn

says that the individual perceives reality via a



val perspective which determines in

Tk

... cone

cep
large part which questions are worith investigating

and what sorts of answers are acceptable; the

perspective provides a way of thinking ..." o1 It

is for this reason that Kuhn is considered a weltanschauungen

analyst.b2

Different accounting writers have considered accounting
to be in different stages of the process, and some
accounting writers do not even consider that it is

applicable.

Wells considers that accounting is in a state of

crisis with well defined alternative structures, and is
thus approaching a revolutionary phase. He argues -

that the period of accounting principle formation saw

the establishment of a normal science of accounting.
Since then there has been a gradual building and growth
of the basic model since the work of writers such as
Edwards and Bell, Chambers, Baxter, Gynther, Jones et al.
Today we have several competing paradigms in the form
of:-

(61)
(62)

Suppe, F., Op cit, p. 138.
Several severe criticisms of Kuhn's methodology have been made and these
include:-

(1)

(2)

Kuhn confuses the three forms of relativism (subjective, group and objective
and although this does not undermine his theory it does raise questions over
the reasoning,

Kuhn uses historical justification to support his thesis which may also be
used to counter it.

His model is considered as a process structure with causal elements, however
it might be maintained that it is in fact merely correlative.



Price-level cdjusted accounting,
( Replacement cost accounting,

(3) Deprived value accounting,

( 1n6 3

4) Continuvously contemporary accounting.

which Wells argues can only be accepted as a matter

of faith based on the underlying assumptions.

The American Accounting Association (SATTA)®" agrees
with Wells that there are substantive divisions in
the views of accountants with respect to the
historical cost model. However, they say that
competing paradigms are not sufficiently defined.
They do, however, make a plea for accountants to
"... accept one of the competing paradigms and begin
to do puzzle-solving and mopping up operations of

- v o
normal ccience.!®®

‘ Hhe
Peasnel1%® 9s unsure of/fit and considers that the
discipline either fits into the pre-paradigmatic
stage or that Kuhn's thesis is not applicable at all

to accounting.

What can be said of Kuhn and Accounting? The arguments
for a revolutionary nature of accounting are not
convincing® 7 and other writers besides Peasnell share
this view.5 8 In fact, Danos argues that accounting
cannot even be discussed as part of the Kuhnian model
as what is being observed is a development within

proto-science,® 9

(63 Wells, M.C., op cit, p. 478.

(64) A.A.A. op cit.

(65) Ibid, p. 45.

(66) Peasnell, K.V., "Statement on Accounting Theory and Theory Acceptance - A Review

Article, Accounting and Business Research, Autumn, 1978, pp 287-297.

(67) 1bid, p. 218.

(6g) - Tilley, I., "Accounting as a Scientific Endeavour - Some Questions the America
Theorists Tend to Leave Unanswered", Accounting and Business Research, Autumn
1972, pp 287-297.

- Danos, P., "A Revolution in Accounting Thought? - A Comment?" The Accounting
Review, Yolume 52, No. 3, 1977, pp 746-747.

(6g) 1Ibid, p. 746.




However, this writer maintains that Wells and
others have missed the essential ingredient of

Kuhn's work that is applicable to accounting, that
being the concept of the paradigm or disciplinary

matrix.

The disciplinary matrix implies a cultural setting
that goes beyond the material of the discipliine
whether it be physics or accounting. The setting,
elements of which are quite unrelated in a strict
sense to the discipline, provides a much wider

model with which to perceive accounting. The model
is of society itself with accounting being determined
by (and to a small extent determining) societal
presence in the general sense. Thus, when Solomons 70
and Gerboth 7! discuss accounting as being no longer
non-political but subject to the naticnal and local
political and economic structures due to the
importance and impact of accounting information, there
is an implication of accounting being more than an
arms length reporting mechanism. Solomons said on

the political implications:- 7%

"Accounting rules therefore affect human
behaviour ... It is then only a short step
to the assertion that such rules are

properly to be made in the political arena,

by counting heads and deciding accounting 1ss

o
<
Q
a3

by some voting mechanism.

Solomons, D., "The Politicisation of Accounting"”, The Journal

of

Accountancy, November 1978, pp 65-72.

Ibid, p. 65.
Ibid, p. 72.



From this and other writers it is seen that accounting
must act within the goals of society just as the
institution within which accounting operates must do so.
Does this imply however that accountants should do what
politicans require them to, as the pociitican may argue
that he/she is the mouthpiece for the majority wishes?
Solomons sees no choice at all in that the long run
survival and good of the professiocn is what is
important, and in his view this can only be fostered
(using a cartography example) when accountants:-

make the best maps we can. It is

3

some other capacity, to use those maps to

steer the economy in the right direction.””?3

It is a nice idea that the role of accountants should not
be constrained by the political environment, as if we
were physicists dealing with 'fixed' relationships;
however, the writer considers that this approach is

avoiding questions of reality and we are not ostriches.

Clear indications in other writings?" indicate a level
of increasing social involvement and concomitant with
this, increasing political and economic interaction.
Thus accounting theory construction must be seen in
light of its political, social and economic parameters,
and can no longer be perceived as existing in vacuo.
This view will cbviously constrain the outcome of

epistemological methods and research.

) Ibid, p.

) Examples include:-
ALACA.  SATTA op cit
Watts, R.L. & Zimmerman, J.L. op cit.
Kelly-Newton, L., Accounting Policy Formation the Role
of Corporate Management,Addision-Wesley Publishing
Coy, Reading, 1980.

R




SUMMARY AND CONCLUSIONS

This paper has addressed the question of alternative
approaches to accounting theory formulation with the
view to recommending an appropriate approach for the
future. The writer would not pretend to be able to
force closure on an area that has attracted a plethora
of writings from some of the finest minds in the
discipline. However, there is a need for a statement
of future direction and-of 1ikely avenues for future

research.

It has been seen that there 1s no single accepted
approach to the establishment of a conceptual base

for accounting, in fact many writers have argued that
this is not relevant, due to the nature of the discipiine
(Littleton (1956) 1in particular). However, there are
theoretical aspects of accounting that cannot be

avoided, and no matter how practical the discipline,
there must be conceptual matters and considerations.

Once it is accepted that there are conceptual matters,
then the question of how best to deal with them should

be raised.

In the accounting context there have been many approaches
which for the purpose of this paper were classified under
five broad headings. To some extent these categories

are an abstraction and do not do justice to the large
number of writings that fall within them. It should also
be noted that some works have been classified in one area
when a strong argument could be mounted for inclusion

in another. This 1is found especially in the following
twWwo groups: conventions and rules, and, induction and

deduction.



Mone of these approaches has been able to establish

its credibility as the appropriate vehicle for
accounting theory development, and in many ways these
alternatives have polarised writers and resulted in
clearly alternative camps being perceived. In this
sense the development of appropriate methodologies
in'acceunting better fits the Kuhnian model of
competing disciplinary matrices than does the competing
methods of price level adjusted accounts, (as argued
principally by Wells?7® and SATTA).7%

Few accounting writers have argued for a composite

approach to the methodology formulation problem with

the exception of Goldberg’’when he maintained that a

mix between induction and deduction was necessary. The
criticism of Goldberg is that researchers had been mixing
the two approaches, covertly if not overtly for some

time. Nevertheless, Goldberg's approach was an improvement

over that of the pragmatists.

The pragmatic approach is seen most clearly in the

rules and standards setting area where a specific
response is made to a specific problem, and particularly
in the Accounting Research Bulletins, Accounting
Principles Board Opinions and later in the Financial
Accounting Standard Board Statements and Interpretations.

To a large extent this approach has been successful
in the setting of desired practice and in establishing
benchmarks for the industry (accounting). The approach

is not born out of a striving for a more integrated

(75) Wells, M.C., op cit, entire article.

(76) SATTA, op cit, entire article.

(77) Goldberg, L., "An Inquiry into the Nature of Accounting
A.A.A. Monograph No. 7, 18965.




theory or structure of accounting, however, but
arises from specific anomalies and/or problems. To
many this approach is ideal and all that is necessary
- yet severe criticism of it may be raised, and

these include:-

(a) that rules and standards typically do
not lay a framework for the future since
they respond to present and past problems;
thus they do not help to direct change
and merely attempt to keep up with it;

(b) the setting of rules and standards takes
place in a political environment whereby
decisions may be made more for political
reasons than for rational reasons

concerning the practice of accounting,

per se.
"... an accounting rule making body
will not succeed on its technical

e
competence but rather on its political
1”78

competence.

(c) Since rules and standards are problem
specific they do not provide a sound
conceptual structure but tend to be
fragmented with few linkages between

different standards.

Notwithstanding these criticisms, the raison d'etre

of accounting lies in the business environment and to
succeed there it must cope on a day tc day basis, and
in this respect a rules and standards setting approach
for all of its problems (and conceptually they are
great) fulfills an essential role.

(78) Gerboth, D.L., "Research Intuition and Politics",
Review, July 1973, p. 479.

Accountin




The conventions and principles approach was one
step more abstracted from that of rules and
standards, and involved the statement of more

general relationships:-

Practice --- Rules --- Conventions --- Theory”?
&
Standards

This approach was invariably based on a review

of practice and derivation of conventions from
practice. The principle benefits of this method

were that general statements could be derived and

used as benchmarks against which practice and/or

rules could be judged:; in other words, a series

of criteria were established. Secondly the determining
of conventions demonstrated to many in the profession
that there remained very real problems in the theoretical
structure of accounting. These problems resulted

from the derivation of conventions prior to the

specification of overall goals and aims of accounting.

Thus conventions were drawn up as distillates of
practice, but in vacuo of goals and fundamental
structure. This meant that anomalies were evident
and that conventions could result in contradictions
when applied to practice as in:-

(79) It is realised that this diagram could be more detailed
via tighter definitions and the inclusion of such terms
as postulates; however, the purpose of the diagram
is merely to show the place of rules and conventions
in the practice-to-theory progression.



- conservatism and objectivity clashing when
inventory 1is valued, via the lower of cost

or market rule.

- objectivity and cost conventions clasning
when term assets are considered for
vatuation under inflationary times.

This second pragmatic approach has received strong

support from practicing accountants as they perceive

it to be a theoretical basis and to provide justification
for their actions. However, this is not so, conventions
were derived in similar fashion to the work of Sanders,
Hatfield and Moore®? and were no more than generalisations
from practice. The question must be raised that if
conventions were to provide some theoretical basis due

to the inadequacies and problems of practice, then any
derived conventions must embody these same inadequacies

but at a more generalised level.

The principle of conventions as benchmarks for practice
is undoubtedly sound; it is the derivation of these
conventions that has not been sound. Instead of deriving
convention from practice they should be derived from a
cohesive conceptual structure. Thus if meaningful
conventions can be derived then they would be of

enormous benefit to practitioners.

The inductive approach, essentially a method of

research based upon "scientific" methods, was

espoused as a way of defining accounting in a more rigorous
manner. There is no question that the scientific approach,
as a method, has yielded extremely rewarding results,

yet many of the claims made %or it are unjustified. It
might also be suggested that some accountants saw the use

(80) Sanders, I.H., Hatfield, H.R. & Moore, U., op cit.




of "scientific" techniques as a way of lending
credibility to accounting, i.e. borrowing 'mana'’
from such areas as astronomy and physics.

Unfortunately accounting moved to the "method of
science"” at a time when within the traditional
sciences, the method was largely refuted as having
any rational basis. Thus accounting took it on
board when other areas had already, or were in the
process of, rejecting it. The major criticisms

of the method itself are briefly contained in the
text, but it must be stressed that although the
method of science is itself not rational (and can
only be accepted as a matter of faith) the use of
the method is justifiable on rational grounds as it
is the best method we have available for research.

Popper has said:-

"knowing full well that science often errs
and pseudoscience may happen to stumble

on the truth.!"%1

This statement is considered by the writer to go

to the essence of the debate around the use of the
"scientific" approach.

The real benefit for accounting has been an

upsurge in empiricism and hard nosed research?®?
seen particularly in finance, management accounting
and investment analysis. Increasingly, therefore,

the view seems to be one of research, measure and

(81) Popper, K.R., Conjectures and Refutations, 1974
p 33, op cit.

(82) The writer would not argue that the upsurge was
entirely due to the espousing of "scientific" methods
in accounting but that it was of some contributory
effect.




quantify, wherever possible. O0f all the approaches
this one can offer paybacks via an increase in our
stock of knowledge. However there are many areas
where an empirical approach is not readily amenable,
due to the complexity of the variables and it is here
that the deductive method has had real benefits.

Hendriksen has defined deduction as the "... process
of starting with objectives and positulates and, from
these, deriving logical principles that provide the

bases for concrete or practical applications. 83

i

And Nelson has described the 1960s as:-

"4 golden age in the history of a priori
research in accounting ... certainly no ten

year period has brought f

o

orth an outpouring

7 : L) p 1
comparable to that of the 1960s.78%

The normative deductive approach is characterised by
two writers in particular, Chambers and Mattessich,
who advocated an approach based on the initial
statement of goals and aims followed by the derivation
of specifics. This approach sets aside existing
practice and states what shouid be, or what one 1is
tryfng to achieve. In other words, it makes a break
from existing extrapolation of practice to theory

and derives practice from theory and this is its

major advantage,

(83) Hendriksen, E.S., Accounting Theory, 3rd Ed., Irwin,
1977, p.7.

(84) Nelson, C.L., "A Priori Research in Accounting", in
Dopuch, N. & Revsine , L., Accounting Research: 1960-
1970: A Critical Evaluation, Centre for International
Education and Research in Accounting, Monograph No 7,
University of ITlinois, 1973, p.4.




This approach has been criticised for being
abstracted and not in touch with reality, but to
deny the use of conceptualisation is to deny

the use of thought itself, since by definition
thought is conceptualisation. These criticisms
are onty valid if the structures concerned

are so abstracted as to be worthless 1in practice,
and only 1in this case would the writer give
credence to the critics' views. The normative
approach has meant a fresh Took at accounting,
its aims and its role, resulting in such works

as Chambers' continuously contemporary accounting
and Mattessich's works on axiomatised foundations.
Leaving aside technical criticisms of the method
(see section V "The Normative Deductive

School") the approach has provided few

tangible benefits: 1t has nevertheless produced
many new ideas and much debate, in short it has
made some accountants think anew about problems.
This must be in the long-term interest of the

profession as a whole.

The other major result has proceeded from the deductive
approach itself. Deduction begins with a statement

of objectives or goals which are gradually refined
until operational procedures are constructed. This

a priori need for a statement of goals resulted (in

the financial accounting area) in several alternative
ideas as to the goals. For example, the goals of

an area that had apparently 'obvious' goals of merely
producing financial information for unspecified

users. Thus the work of Trueblood®®and later the

(85) Study Group on the Objectives of Financial Statements,
Objectives of Financial Statements, New York, AICPA, 1€




Financial Accounting Standard Board %% attempted

to produce a definitive statement of the aims of
financial reporting. When these aims are coupled

with efficient market hypothesis we are left in an
interesting position with respect to a priori methods,
that is, if a premise is unsound then the conclusions
may be incorrect. Thus the normative statements on
aims of financial statements may not be in line with
what empiricism would suggest. (This area has yet

to be resolved).

Thus deduction has the benefit of starting wilhoul

an existing structure, from a clean slate, and

building a fresh and new structure. This approach

has had real benefits, in that it has provided a

'breath of fresh air' in an area that has traditionally
been somewhat stultified by an overemphasis on practice.

The final approach in this study of epistemology is

the weltanschauungen view. This says that accounting
exists within a social matrix, and cannot be considered
as objective, 'arms length', nor absolute. It is only
recently that this view has begun to gain some degree
of Timited acceptance. Kelly-Newton®’ when discussing
standard and policy formation argues that standard
setting is increasingly becoming a political factor

and not the result of accounting arguments, per se.

(86) FASB Statement of Financial Accounting Concepts No.

Objectives of Financial Reporting by Business
Enterprises F.A.S.B. Stamford, 1978.
(87) Kelly-Newton, L., op cit.

1
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Thus accounting standard setting in the U.S.A. (and
the author maintains, internationally), is subject to
political considerations of a direct nature. It is
also a product of the cultural, social and economic

environment.

Mankind exists within his own subjectivity, experience
and perceptions (see Heidegger and Kierkegaard)®? and
therefore cannot treat any item as objective, rational
and at 'arms length'. ‘'Reality' can only be perceived
via participation and involvement of the individual,
and the individual is to a large extent the product

of his/her upbringing. This beinyg the case then a
‘social science' type discipline like accounting must,
to a large extent, be moulded by the cultural and
economic base of society. A conceptual structure of
an absolute nature cannot exist, since any <£ructure
will itself be a product of the same cultural and
economic base. The writer would not go so far as to
advocate the total acceptance of a Marxian model of
accounting theory development despite the many
similarities. In particular, accounting concepts and
structures, in different countries and cultures, seem
to be very much a functicon of the economic base of that
culture.

(88) Ibid, p.7.

(89) See Russell, B., History of Western Philosophy and its
Connection with Political and Social Circumstances fron
the Earliest Times to the Present Day, Allen and Unwin,
1957,




The result of these obhservations must be that:-

(a) No single conceptual basis exists in
what could be termed an absoiute sense,
since accounting 1is the product of the
cultural, economic and political
environments of the particular country.

(b) Given similarities between cultures,
for example, Australia, United Kingdom,
and U.S.A., the methods adopted in these
different countries will have many
similarities, but at the same time will
have differences that will tend to take on

a cultural distinctiveness.

(¢c) There are many ways of improving the
performance of accounting, one of which
is the striving for a conceptual framework.
The movement towards the framework has
taken several forms, none of which has been
able to force closure on the area. Each
of the approaches however, has made
significant contributions to the development

and practice of accounting.

(d) The scientific~-empirical approach for all
of its problems provides the greatest
advantage to researchers, and must be

recommended.

The position is thus reached where accounting must

be viewed in a cultural context, that accounting theory
construction methodology has taken several forms,

from a very pragmatic to a highly conceptual, and, that
each of these approaches has provided practice with real




benefits. Finally accounting does not have any absolute
nature nor principles, and is in a constant state of
flux. The question posed at the beginning of the paper
is repeated, 'what methodological prescriptions are
recommended for the future?' The answer can only be
that no one method of theory construction can be
absolutely recommended, however the scientific approach
is the 'best' tool available. In the past, accounting
knowledge has been derived from numerous sources and

it would appear that it will continue to do so in the
future. Thus methods should be evaluated on their
output 'the goods that they produce', and as long as

a method is useful, whether it be normative or
pragmatic, borrowed or derived, then this must be the

criterion.

There will in the author's view be methods of
knowledge-gathering that will tend to be more

productive than others, in particular, empirical research
and the scientific approach. However, in the foreseeable
future accounting must draw from whatever sources of
knowledge it can, so as to best meet the needs of the
marketplace and in the longterm society as a whole,

thus a weltanschauungen view of accounting is advocated.




APPENDIX ONE

Periods of importance of the various approcaches to theory

formulation.
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Appendix One.

Questionaire Prompt Sheet for the Interviews.
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Fassey University, =ducation Department.

Thesis Investigation. Parental and pupil considerations made

in choosing & secondary college education.

Juestionaire:

Have you considered any of these schools for your child next year?

Colenso

considered g%ggggﬁ%rious chosen

Havelock North

Lindisfarne

Iona

Napier Bovs High

Napier Girls College

St Johns College

Karamu High

Hastings Boys High

Hastings Girls High

St Josephs Maori Girls

Tamatea High

Taradale College

Sacred Heart Girls College

Rudolf Steiner School

Others. Please name.

2.

2!

Who influenced the decision as to choice of school?
Little influence 1 10 Nost Influence

Mother 12 3 456 78 9 10 (please circle)

FPather 12 3 45 6 78 9 10 "

child 12 3 456 789 10 1"

relations 12 34 56 78 9 10 "

friends 12 3456 789 10 "

ceperonics o Slo foblan £ s5ertor

Which factors most influenced decision about choice of school?

Not important 1 10 Very important

Economic/Money considerations 12 3 4 5 6 78 9 10
Geographic/location of school 1 2 34 56 78 9 10

Social considerations
(friends, single sex etc.) 123 456 78 9 10 .

(please)
(circle)



D

T you as parents had the greatest influence on the choice

‘of school, was your decision based upon your own experience?

In what way? -

Would you prefer your child to be attending a different school?

Which one and why?.

How important do you think the decision made now will be upon
your childs future educationally and in later life? Will it
have ahy effect upon his/her career etc.?

R T e . » e

What should college provide for your child educationally/and
sociallyin your estimation?

Occupation of adult members of family —<’§§iy




Appendix Two.

Letter to Parents.




Massey University

>

" PALMERSTON NORTH, NEW ZEALAND TELEPHONES, 69-099, 69-089.

In reply please quote:

Department of Education

Dear Parents,

I am hoping that you will be able to assist me in an investi-
gation I am conducting into your child's future college education.
I hope to visit all the parents of F.2 pupils in your child's
class during the next two months. Your assistance, will be of
benefit to all children. I will telephone you in the near

future to explain further details and to answer any questions that
you may have.

The interview will be informal and anonymous and will be
arranged at a time that is convenient to you. We could discuss
this over the telephone.

Thanking you in expectation.

Yours faithfully,

D. Scott
(Researcher)

April, 1983,
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Prospectuses of the Colleges and FEnrolment

Form for the State Colleges.




Appendix Four.

Newsclippings: Open evening for Parents of Third

FPormers. Intake Procedural change.




- High schools alter
intake procedure %3

Enrolment
procedures for next
year’s third form
intake at Napier’s five
secondary schools
have changed.

Last week the principals
of Napier Boys’ and Girls’
High, Colenso, Taradale
high and Tamatea High met
to find a formula for
enrolling third formers.

In the past, each high

!

I e e

e I

school had its own system
for recruiting pupils,
sometimes resulting in
friction between the schools.

Tamatea principal Mr
John Ryan, who hosted the
meeting, said five schools
would hold public meetings
in late July and early

August with parents amdi

pupils.

In that two week period,
parents and pupils can visit
all five high schools.

“People can shop around
for a high school to send
their son or daughter to,” he
said.

A standard application for
enrolment form will be sent
out to intermediates. After

filling in details of the child, .
the parent then nominates a '},

secondary school.

Mr Ryan said application
forms would no longer have
information about options
available to each school “‘so
people do not make
Judgments about schools
before they have a closer
" look at them”.
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NAPIER STATE SECONDARY SCHOOL
ENROLMENT INFORMATION
MEETINGS

" Parents of Form I students are odvised thot

" meetings to provide parents with information relating

to secondary education in the school concerned will
be held on the following dates:

Tomoteo High School — Tuesday, July 26, 7.30pm
(Library)

Cey

' ry
Nopier Boys’ HS — Wednesday, July 27, 7.00pm

(Hall)
Colenso High School — Thursday, July 28, 7.30pm
(Hall)
Napier Girls’ HS — Tuesday, August 2, 7.30pm
: ) (Hall)
Yaradale High School - Wednesday, Auvgust 3,
7.30pm (Hall) ‘

° The Principal and senior staff from the appropricte
school - will explain  course structures and
-.administrative routines and then operate os a panel
i to answer questions from parents.

The relevant school prospectus or information sheet
~will be available at the meeting for those parents
who have not yet obtained one.

Parents may of course oftend more thon one meeting
if they wish.

NOTE:

copies of the relevant prospectus or information
sheet and these are available on request.

2. The actual application for enrolment form will be
issued by the Form Il teachers on August 8, ond
then should be completed and returned to 1hem by
Fridoy, August 12.

Tols g pts Tty B
“ryt T

1. Eoch High School or Intermediate School Office has




#eep the Gov-

. the association, it

awumbent to ensure that

school students were taught, in-

structed, helped, guided and as-

sisted in accordance with New
Zealand’s statutes he said.

“Therefore, whatever action \

the teachers opt to take pext

year the Government will ¢
-ensure that the University En-

'trance examination is roperly
aeeordance with Parliament’

TN Wellfngton

teachers wanted to convert
classrooms into factory floors
they could try — but would not

y succeed. - <k
“I say that because in the
eventofanaeoelerationofmch

approe&es and tacdcs “ X il

MASTERTON

Wil be a commensurate ac-
celeration of movement by pa-
rents to send their young people
to pnvate schools,‘

o the contrary the balance be-
rivate integrated and

evitably alter if the association
and its docile membership con-
tinues to shuffle along
blinkered and cloth-capped.

said if some _

FOE it does, but not Because

of government action, it wil
wan. ‘.:! ‘A.

DETAILS
PAGE 23
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- 3RD FORM ENROLMENT, FUND

ATTENTION parents of present and future 3rd formers. !
Parants who are tighting to change the present 3rd form )

enrolment system have opened o public fund w help them
fight & court appeal.

Qn December 20, 1983, High Court decisiun deemed the
present High School Enrolment Scheme invalid and an
appeal has been lodged by the High School Bourds. Unless
the appeal is contested the present system and all s
anomalies will continue. -

This is your opportunity to have a say in your child’s
secundary education.

| TEAR OFF Ter g3






