Copyright is owned by the Author of the thesis. Permission is given for
a copy to be downloaded by an individual for the purpose of research and
private study only. The thesis may not be reproduced elsewhere without
the permission of the Author.



The influence of shifting Pacific identities in
learning: The experience of parents raising

children of mixed Pacific ethnicities

A thesis presented in partial fulfilment of the

requirements for the degree of

Master of Arts
in

Education

at Massey University, Palmerston North,

New Zealand

Rachael Violeti Leafe
2017



Abstract

Identity construction for the Pacific population in Aotearoa/New Zealand
remains a politically and contextually contested arena that shifts according to
the socio-cultural interactions within the immediate and external environment
of an individual. This study views parents as agents of change and explores
ethnic transmission and cultural identity development through the eyes of

parents raising children of mixed Pacific ethnicities.

This qualitative study employed both Western and Pacific methodologies to
collect and analyse data and used the talanoa method to engage the insights
and experiences of five couples. Social constructionism and Bronfenbrenner’s
(2005) ecological systems theory provided a framework to explain the
dynamics of social interactions and external conditions that influence the
constructs of peoples’ lived realities. This study found that families, peers, and
schools influence interactions that shift and impact the cultural identity
development and resiliency of children with mixed Pacific ethnicities. In
addition to this, societal perceptions, racism, and stereotypes are external
environmental conditions that further impact cultural identity development and

resiliency.

The metaphor of a balancing act illustrates the challenges and strategies
parents use to manage family and cultural expectations as well as the efforts
required to maintain access and opportunities to cultural knowledge, values
and practices. The findings suggest that a culturally responsive education can
work to minimise intolerance, exclusion, and racism experienced by an
individual. Key recommendations include the promotion of identity
development education that serves to empower individuals and parents to

nurture positive identities and resilience in the mixed Pacific generation.
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Fa’a Samoa

Hui Aranga

Kakala

Kapa Haka

Kohanga Reo

Kura Kaupapa Ma3aori

Lavalava

Luva

Malie

Mafana

Moepr

Mokopuna
Pakeha
Palagi
Poly club

Talanoa
Tapu
Tangi

Te ao Maori

Glossary

The Samoan way of life (of doing things)

Easter gathering — refers to the annual Maori
Catholic gathering held during Easter

Fragrant flower used in the making of a Tongan
garland. The context of kakala used in this
research is in the Kakala research framework

Maori performing arts — refers to a group
performing Maori song and dance

Maori language nest for young children (birth to
five years of age)

Maori language immersion school (primary to
secondary school)

A printed material worn as a wrap-around
garment for both sexes

Giving away of garland; refers to the presentation
of findings stage in the Kakala research
framework

Good, to agree; refers to the relevancy and
worthwhileness of a research project

Warm; refers to the application and
transformation purposes of a research project

A slang/derogatory word used by older people to
refer to younger people generally when they
misbehave

Grandchildren
Maori term for white/European people
Samoan term for white/European people

Abbreviation for Polynesian Club — a group
performing Pacific song and dance

Discussion; to tell a story
Sacred
Funeral

The Maori world



Te reo Maori

Teu

Teu le va

Tikanga Maori

Toli

To'onai

Tui

Urupa
Whakapapa

The Maori language

Refers to the preparation stage of the Kakala
research framework and considers

A directive expression to cherish and look after
the space (nurture the relationships)

Maori customs, method, traditions, general
behaviour guidelines

Selection and collection of flowers; Refers to the
data collection stage of the Kakala research
framework

Generally refers to a Sunday lunch/feast
considered important in bringing family together

Weaving of kakala; refers to the data analysis
stage of the Kakala research framework

Cemetery

Family genealogy/bloodlines
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Chapter One: Introduction

From Whom do | Descend?

Adorning the wall in the living room of my home are precious photographs of
grandparents from whom my husband and | descend. Photographs of five —
not four — sets of grandparents form the centrepiece and pride of my home. My
father, who was adopted by close friends of his birth parents, was eventually
connected with and remained close to both birth and adopted families, which
gave me an extra set of grandparents and even more relatives to form strong
bonds with. The photos emanate a legacy of life lived, survival, and
endurance, and give me a sense of grounding from where | can draw
strength. The display of photos serves as a storytelling board reliving tales to
my children, teaching them who they descend from and the value of honouring
and respecting the memories of loved ones. Despite the political currents that
influence how I perceive my identity and the world around me, the centrepiece
of photographs gives me a sense of belonging from which | can continue my
journey and mission in life. The centrepiece of photos is my personal place of
refuge where despite the opinions of others, or what research findings tell us,
my mixed Pacific identity is God-given, absolute and incontestable. My
identity is not in a state of confusion, neither here nor there - | belong - and the

photos give me comfort in knowing who | am.

This research stems from an on-going personal identity journey of pondering
the world and how | fit within it. Being of both Maori and Samoan descent has
seemingly placed me in a juxtaposition, where in many instances others have
judged and questioned my authenticity as Maori or Samoan, based on my
knowledge of cultural values and family connections and my ability to speak
either language. My thoughts transcend to the growing New Zealand-born
generation of mixed Pacific ethnicities that includes my own children who are
of Maori, Samoan, and Tokelauan descent. What must it be like for this
generation to negotiate and develop a strong sense of identity that connects
them to the ethnic communities to which they truly belong? How do parents

1



raising children of mixed Pacific ethnicities manage the task of maintaining and

passing on cultural values, family traditions and languages?

This research relates to my own experiences of being a “half-caste”, “half-
Maori and half Samoan” “Maori Fob”, “Hori”, “Bonga” and “Coconut” all labels
which | have variously been called, referred to or self-defined. My own life
identity story is enriched with both negative encounters and proud milestone
achievements that celebrate the beauty of both te ao Maori (the Maori world)

and Fa’a Samoa (Samoa way of life).

It is important to acknowledge that the Pacific population in Aotearoa/New
Zealand is diverse. Pacific diversity is not confined to the unigqueness of
traditional culture, beliefs, values, and languages that define each Pacific
nation. Itis youthful and intergenerational and characterised by intermarriages
and the Pacific migration experience. Statistics indicate that the proportion of
the population identifying with more than one ethnic group has steadily
increased from 9% in 2001 to 11.2% in 2013, with 37.2% of Pacific peoples
identifying with two major ethnic groups (Statistics New Zealand, 2014).
Pacific peoples have the highest proportion of children and 62.3% are New
Zealand-born. Furthermore, younger people in the age group —those between
0-14 - are most likely to identify with more ethnic groups (Statistics New
Zealand, 2014).

For children of mixed Pacific ethnicities, the notion of shifting identities reflects
the reality and challenges of the boundaries that they live, learn and grow
within. The challenge of negotiating their identities, how they perceive
themselves, and how others see them is often highlighted in literature on New
Zealand-born or second generation Pacific peoples (Anae, 2001; Mila-Schaaf,
2010; Tiatia, 1998; Tupuola, 2004). For many New Zealand-born Pacific
peoples, the challenges are highlighted through stigmatisation whereby they
are not seen as being either authentic New Zealanders or Pacific
peoples. Others struggle to embrace their cultural identities and Pacific
heritage based on their experiences and social interactions.



Authenticity — you’re not a real islander.

Directed by Stallone Vaiaoga-loasa, the movie “Three Wise Cousins” which
made its debut to New Zealand cinemas early in 2016 illustrates authenticity
issues between New Zealand-born and Island-born Pacific peoples. “Three
Wise Cousins” is a modern interpretation of the value and place of culture and
identity in society today. lItillustrates the power dynamics of societal influences
that can impact how individuals/groups internalise both positive and negative
experiences. The plot of the movie is centred on Adam, a 22 year old New
Zealand-born Samoan, who sets off to Samoa to learn how he can impress
his crush Mary. Mary is overheard telling friends that she is only interested in
meeting ‘a real Island guy’ and this leads Adam in pursuit of his two Samoan-
born and raised cousins to teach him the ‘real ways’ and how to ‘be a real
Island guy’. The film brilliantly captures the contrast in the lives of Adam and
his cousins — portraying life in Samoa as simple and grounded firmly on
church, culture, language and traditions of Fa’a Samoa, a world far removed
from the hustle and bustle, noisy, technology laden country of Aotearoa/New
Zealand. The underlying themes took many Samoan viewers on a nostalgic
trip down memory lane and for many other viewers it was an introduction to
the Samoan culture. Perhaps another underlying message that the movie
portrays is the perception that “Islanders” born and raised in Aotearoa/New
Zealand — or anywhere outside the island nations - are ‘plastic’, not ‘real’ where
in order to be considered real “Islanders” they need to seek the skills,
knowledge and practices only found in the homelands. Yet for an increasing
number of the New Zealand-born generation, many have never been to these
Pacific homelands and are only connected through stories and memories

relived by the older generations.

Research objectives.

The rationale for this research is concerned with the future of the dynamic New
Zealand-born Pacific population that is projected to be further diversified
through ethnic intermarriage, migration and globalisation. Recognising
parents as first teachers and key influencers in their children’s education

(Maclintyre, 2008), this research explores the way in which parents manage
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and value the cultural identities of their children. If a healthy cultural identity
contributes to educational outcomes — what does that mean for the New
Zealand-born generation of mixed Pacific ethnicities? What value do they
place on their Pacific identities if they themselves are not valued and/or
accepted by those within and outside their own cultures? This research also
explores the associated challenges as well as the strategies parents’ use that
influences the transmission of culture and Pacific identity development of their

children.

Research questions.

This research seeks to address the following questions to discover the

experiences of parents raising children of mixed Pacific ethnicities:

. How do parents raising children of mixed Pacific ethnicities value
Pacific identity?

. What influences parents' decisions and practice of Pacific identities in
their children's learning?

. What are the challenges faced by parents raising children of mixed
Pacific ethnicities?

. What strategies do parents use to encourage positive Pacific identities
for their children's learning?

An example that impacts the decision making process for my own family is
deciding which culture to commit to due to an unfortunate clash in the timing
of cultural events. The traditional biannual Tokelau Easter tournament brings
together Tokelau communities in Aotearoa/New Zealand and across the world
to celebrate the culture and language through religious observations and
sporting/cultural dance competitions. It is considered to be a pinnacle event
that celebrates Tokelau pride and identity particularly for the New Zealand-
born generation. Our family also had the privilege to partake in the annual Hui
Aranga (national Maori Catholic gathering held over Easter) event for the first
time in 2015. This is also an annual gathering over Easter for Maori Catholics
to celebrate the Catholic faith and being Maori. It is also made up of events
throughout the weekend which include Kapa Haka (Maori performing arts), a
4



religious quiz, speech competitions, sports day and a choir competition. Both
my husband and | enjoyed and experienced the value of being involved in both
events as they enable a rich experience for the whole family of learning,
connecting and being Maori and Tokelauan. Itis perhaps even more essential
for our children to participate as we do not have the cultural capacity to teach
our children the language or cultural aspects of the Tokelau and Maori
cultures. The dilemma is that we cannot be in two places at the same time
and will eventually need to make a choice. What will it come down to? Is one
more important than the other? Will it be determined by choosing the ‘easiest’
option in terms of fewer practices to attend and less fundraising/meetings to
commit to? This research explored the perceptions and experiences of
parents when addressing such questions related to Pacific identities and

learning.

Pacific, Pasifika, Pasefika...we are not all the same.

Given that this research focuses on identity issues, a discussion on the terms

used to refer to and classify Pacific peoples follows.

Following the waves of Pacific migration to Aotearoa/New Zealand, several
terms have been used by the New Zealand Government to group people from
a number of Pacific nations under one umbrella. The terms ‘Pacific Islands’
‘Pacific Peoples’ and ‘Pacific Nations’ were terms of convenience that blurred
the uniqueness and diversity of cultures and languages of peoples from the
different regions of Polynesia, Melanesia and Micronesia. The introduction of
the terms ‘Pasifika’ and "Pasefika’ follows an assertion of power by Pacific
peoples to self-determine an identification category, that is inclusive in its
representation of the Pacific nations. Samu’s 1998 study (as cited in Ferguson
et al., 2008) views the term ‘Pasifika’ as empowering and a mechanism of
power stating "the fact that as a term, it 'originated’ from us, is of no small

consequence because being able to define ourselves is an issue of control"
(p. 5).



An article written in the New Zealand Herald titled ‘Pasifika - Identity or illusion’
(Perrott, 2007) draws on the experience and opinions of Pacific people, some
of which includes high profile Pacific musicians, actors and leaders on the term
“Pasifika”. In this article, Tongan academic ‘Okusitino Mahina, outlines his
concern that the term Pasifika is homogenising, with a tendency to reflect the
Samoan culture and values given that Samoans make up the largest
contingent of the Pacific population in Aotearoa/New Zealand. Conversely,
Mila-Schaaf (2010) prefers Pasifika to capture the experience of the Pacific
population born and located within the various contexts of Aotearoa/New
Zealand. This example brings to light the multi-layered politics of labels
created and perpetuated by both Westerners and Pacific peoples. Despite the
efforts of the Ministry of Education to use a term that is inclusive and
representative of Pacific peoples, its usage, like all terminologies, will likely be

contentious and marred by undertones of power and inequality.

Anae (2010) asserts the need to note the context and the shifts in the
demographics of the Pacific population in Aotearoa/New Zealand as the
development of most Pacific research guidelines and models are targeted at
Island-born peoples or communities. She argues that future Pacific research
should be inclusive and consider the diverse realities and multi ethnic
specificities of New-Zealand born and Island-born Pacific peoples. Moreover,
Anae (2010) calls for acknowledgement of the intra-diversities within each
Pacific group so that Pacific focussed research, policy and service delivery is
not limited in effecting positive change for Pacific peoples. Context, in
particular, is identified by Anae as important when undertaking Pacific
research noting that “Pacific research in New Zealand should explicitly
address the context(s) of the research and research stakeholders when
designing research questions, methods and approaches” (2010, p. 4).
Furthermore, because labels often impose meanings that are far removed
from the realities of those being labelled, the need to specify who is being
researched is important as by being explicitly clear acknowledges that Pacific

peoples are not homogenous as such terminologies and labels might imply.



As Earth's largest ocean, the Pacific Ocean is a vast, dynamic space that is
home to many nations located in the South Pacific. Thus, for the purposes of
this research “Pacific” is used; it is a far reaching definition that reflects the
complex and varied construct of the mixed Pacific population. It also avoids
the tendency to represent and resemble one Pacific nation more than the other

as echoed in the concerns of ‘Okusitino Mahina (Perrott, 2007).

The use of the term mixed Pacific ethnicities in this research, refers to an
individual or persons who are of two or more ethnicities. This includes a
variation of Pacific/non-Pacific, mixed Pacific, and mixed Pacific/non-Pacific.

Thesis overview.

This thesis is organised into six chapters. The introduction chapter sets the
scene and contextualises the shifting dynamics and diversity of Pacific
identities within the Aotearoa/New Zealand landscape. The research
objectives are outlined and the positionality of the researcher (Chu, Abella &
Paurini, 2013) including the motivation for undertaking this study are provided
in this chapter. Chapter Two reviews relevant literature and unravels concepts
that continue to evolve over time with each emerging generation. The chapter
also discusses the role of parents in their children’s learning and identity
development. Chapter Three describes the methodological framework and
methods used to carry out the research. A discussion on the selection of
participants, data collection, data analysis, ethics and research limitations is
also presented in this chapter. Chapter Four is an account of the findings from
the talanoa with parents and identifies the following themes: Identity, Family,
Peers, School and Environment as significant factors in the identity
development of mixed ethnic children in this study. Chapter Five discusses
the findings and highlights the voices of the participating parents. Finally,
Chapter Six concludes the thesis with a summary response to the research
guestions and offers recommendations to address the research findings and

future research opportunities.



Chapter Two: Literature Review

Shifting Landscapes and Emerging ldentities

There appears to be a dearth of research examining parents’ perspectives on
the value of Pacific identity and the transmission of cultural knowledge and
practices to their children. In recent decades, literature on Pacific identity has
highlighted the political process that the New Zealand-born Pacific population
experiences (Anae, 2002; Mila-Schaaf, 2010; Taule’ale’ausumai, 1990; Tiatia,
1998; Tupuola, 2004). There also continues to be an expanding pool of
literature that links culture, ethnicity, identity, and learning together, articulating
how a strong sense of self and cultural identity enhances educational
outcomes (Durie, 2006; Fairbairn-Dunlop, 2014; Fletcher, Parkhill, Fa’afoi,
Taleni & O’Regan, 2009; Mila-Schaaf & Robinson, 2010; Nakhid, 2003). This
literature review predominantly focuses on identity development within the
Aotearoa/New Zealand context and illustrates social interactions and sites of
identity construction that influence the shifting identities of the mixed Pacific
generation. This chapter discusses how the perceptions of others and
structural and contextual factors influence the way individuals or groups
maintain their identities. This chapter also considers the role of parents as key

to cultural identity development.

The Aotearoa/New Zealand landscape and Pacific peoples.

The social and economic position of Pacific peoples in Aotearoa/New Zealand
continues to depict high unemployment, poverty, and poor health and housing
conditions (Education Counts, 2016; Sorenson, Jensen, Rigamoto, &
Pritchard, 2015; Statistics New Zealand, 2014) and, as a consequence, Pacific
research has focussed on addressing barriers and inequalities in order to raise
and improve the standard of living conditions. While for many Pacific families
education is important, educational outcomes in terms of patrticipation,
retention, and success rates across the education sectors remain at the lower
end of the success scale, highlighting the disparity between Pacific peoples
and other ethnic groups (Chu, Glasgow, Rimoni, Hodis, & Meyer, 2013;
Ministry of Education, 2014; Statistics New Zealand and Ministry of Pacific
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Island Affairs, 2010). According to Gorinski and Fraser (2006) the learning
behaviours and expectations important in the school environment are vastly
different to the cultural values of many Pacific family homes. Furthermore, the
gap between the values and expectations of the school and home
environments brings to light cultural differences that appear to affect Pacific
learners and the value of their personal and cultural identity in the learning
environment (Gorinski & Fraser, 2006). In her research on New Zealand-born
Pacific youth, Pasikale (1999) states that understanding identity issues is
critical to paving positive outcomes for the future New Zealand-born Pacific
generations, as it can determine the “difference to continued academic failure
and educational success” (pp. 11-12). Furthermore, according to Pasikale,
identity is central to understanding the correlation of failure and success of
Pacific learners based on the idea that a confident sense of self and cultural

identity can influence educational outcomes.

Identity.

The literature and research on Pacific identity in Aotearoa/New Zealand has a
significant focus on youth identity construction (Fairbairn-Dunlop, 2014;
Pasikale, 1996; Tiatia, 1998; Tupuola, 1998 & 2004). While this present
research has a focus on parents, understanding the literature and research on
youth identity construction is useful to comprehend the influences and
interactions impacting a generation who are now parents raising children of
diverse ethnicities. The issues of inauthenticity (Mila-Schaaf, 2006; Tiatia,
1998) and marginalisation (Webber, 2008) continue to resonate with both
parents and children and reflects the dynamics of factors that impact child-

rearing decisions.

The common viewpoint emerging from identity theorists is that identity
formation and development is dynamic, relational, situational, and constantly
evolving depending on the context an individual is situated in (Hereniko, 1994;
Keddell, 2006). Identity is an abstract and dynamic concept that is fluid in
nature and as is apparent in Mackley-Crump’s research (2015) fluidity is
evident when the identity of an individual shifts as their life circumstances

change and evolve. From the relational perspective, identity is acquired

9



through the interaction with others where family is the primary influence on
early identity formation (Manuela & Sibley, 2012). Further, “it is within the
context of relationship that self-identity is formed and is continually affected”
(Mila-Schaaf, 2006, p. 8). Mila-Schaaf (2010) refers to the New Zealand-
born/second generation as children of migrants and asserts that relational
identity construction is often viewed as counterfeit and opposes traditional
notions of what a Pacific person is perceived to be. In her study she identifies
the relationship with both Pakeha and Maori as significantly influencing the
identity construction of the second generation as it “recognises that the way
that we imagine and experience others, impacts upon the way we imagine and
experience ourselves. These are on-going relationships, influenced by
material conditions, historical trajectories and shaped by power” (2010, p. 154-
155).

The identity formation of an individual is commonly considered to be situational
(Hereniko, 1994) where identities continue to be created and reshaped as life
circumstances change. In her research, Keddell (2006) highlights situational
ethnicity and uses the micro, macro, and meso levels of Bronfenbrenner’s
ecological model to understand how Samoan/Pakeha participants construct
their identities. Keddell (2006) posits that for the mixed Samoan/Pakeha
participants in her study, situational ethnicity is “intrinsically tied to the social
dynamics which force that choice, in particular, that of being seen as legitimate

or ‘authentic’” (p. 54). The process of shifting their identity and behaviour
according to who they were with and the situation they were in also signals the
identity tension that often occurs for the mixed ethnicity cohort, where they

perceive they are not seen as an authentic or legitimate Pacific person.

Erikson (1968) has pioneered much of the Western discourse on identity
formation, viewing identity as a subjective wholeness achieved through the
adolescent stage via the experience of an identity crisis. Adolescence is
marked as a tumultuous period for young people where in order to feel
wholesome they “must feel a progressive continuity...between that which he
conceives himself to be and that which he perceives others to see in him and

to expect of him” (Erikson, 1968, p. 91). An identity crisis, according to
10



Erikson (1968), develops as a result of identity confusion because an
individual fails to achieve a secure identity. This makes it difficult to gain a
sense of purpose and clarity around what their role is in life. Thus, the identity
crisis an individual experiences involves a period of exploration and
experiment which then leads the individual to make a decision or commitment

to their cultural identity and background.

Tupuola (2004) refers to achieved identity status models to understand and
consider how second and third generation youth of Pacific descent in
Aotearoa/New Zealand and other locations worldwide achieve their identity
status. These are predominantly Western models that “accentuate a universal
expectation of youth to reach an ultimate sen