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"Proa the ec:onom1c and social at.andpoiAt a country's 
educ:at1onal sy tem J.s it.s Nin means both of perpetuating 
th values and akllls of its population and preparing it 
for~• changes wh.icb progreaa require••• 

(Phillipa 1964) 

one of the mainstays ~ a country• a educational ayat 
ia ita teachers and therefore much of the reaponaibility for 
the f'uture welfare of a aociety reat• on their ahouldera. 

Fro• such a basis thJ..a atudy att pta to ezua1D• • 
group of teachers f a segment of New zealud•a teaching 
force with the a1a of cOAtrll,uUng to a 110re empirically 
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baaed analysis of secondary teachers in thU country. A.a this 
inveatigation is concerned with teachers 1n their occupat:1.onal 
rolea, rather than with teaching, the cone pt of profea­
si.onalis 1a used •• the main structuring element 1n th 
research. 

An att pt is mad to justify the baaic preai .. that 

&11 teachers should be professionally orientated. Such an 
orientation ls conceiv d •• having thr basic e1 enta1 
technical co-..petuice, autonomy and service ideal. A 
pro~easional teacher is a as one who haa a feeling~ 

ezpertiae in bia occupat:.iona\ role (cmr&Pet e); want the 
freedom to do the job the vay he thinke it ought to be do 

< autoaomy) 1 and considers hi.a basic loyalty to 1>e to hia 

pupils rather than the inatimtion < MJ:TJ.ce). index of 

prof' esaionalism ia cal cu.lated for ch re:apcmaent on tbe 

baaia ~ the era to 1teaa 1n a C011pOdte eatJ.on-set 
<- que•tion 33, Appmdix). 

The le c:ompriaed hundr d and eighty-six 
t her froa t sc:boola situated 1n around a light 
1nduatr1al d aerri.cillg centre 1a th lower lf ~ tile 
North Xal • Thi.a nua1>e.r reprea ted a reapanM rate f 



juat over fUty percent. Re pansea were coded on to x.:a.M. 
cards for analyai.a, and calculation of statistical s1gn1.ficanc 

(using chi.-square) was done by computer. The more specific 

purpose of the re.search is to exaaiJle aoma of the possible 
background correlates of a proi'eaaional role perception in 
teaching by investigating the relaU-.onahip between profes­
a1onal1-a and sex-role, socio-economic badcground, advanced 
tre1n1ng and occupatioa&l position. 

A further intenti.on 1.a to see what possible consequence 
prof esaionali.sm has on other el enta ~ th• t.eacbJ.DcJ 
aituati.on by .lookJ.ng for r lat1onah1pa t>etve.n it and te-.chin9 
style, extra-cu.rricu.lar act1Yi.ti •• percepti.ons of aima of 
educa~, external exuainaUona, eaphaaia 1n education, 
teacher saU.facti.on and part1.ci.patJ.on 1D profeaaJ.onal 
aaaociationa. 

Much of the value o~ thi• research 1a 1n terms of the 
lack of significant findings, pointing to one or all of the 
following:-

(1) the aethodical inadequacies 1n tbe operational.1.ntioa 
of the concept of profe~s!.onalisin; (U) the inappropriateness 
of the concept for teachi.nq; (111) the distinc:ti.on which must 
be lllade between a professional role perception and 
profeaaional behaviour. 

However _... aign!.ficant findings do emerge in relation 

to sex-role and arital. status. emphuea 1n teac:hing style, 
eaphaaea 1n other el•enta ~ education, out.aide ezaainationa, 
interest and activity in the Poat Primary Teachera • 
Aasociat1.on end saUS'facUon in teaching. Moat of these 
r aul ta are conaJ.a~ent w1 th the concept of a pr~ easioul J:Ole 
or1entat1on (especially the •ervke eleaent>, but.,.. point 
to the d1apar1ty between a pmfeaaional orientation and 
profeaai.onal bebaYiour. 

Altboup only limited gtmeral.1aationa can be drawn from 
~• dataa t.hla abldy has .alue 1n that it IMlgSn• reaearch 1n 
an area of Mew Z..leaact educat.iGD ao far little lnve•Ugated. 
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PART I 

THE BACKGROUND OF THE RESEARCH 

This Part comprises four chapter which give the 
general background of the atudy. 

Chapter I outlines the aima of the study and the r asons 
tor .ita undertaking. 

Chapter II is a theoretical conaideratJ.on of the major 
cone pts of the investigation, these being 
profesa.ionali and role perceptions. 

1'.n Chapter III the m jor hypotheses are outlined and 

Chapter :IV is a survey of the thodology. 
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CHAPTER I 

TH£ AIMS AND PURPOSE OF TlllS I.BVESTIGATXO 

"Masa education la one of the ajor revol­
utionary fo.rc of the TventJ.eth Century". 

(Dewey 1.943) 

Pew would delly the truth and force of the above atate-
nt, therefore it 1.a 1ncwllbent on governanmta, educational 

adminiatratora and teachers to sure that thJ.a reYOlutionary 
force 1a chamlel1ed 1n the right dJ.rection. le recopiai.ng 
that the over.all stat mt of educatiollal policy la a phil­

osoph1.c:al and social queaUon and therefore out.side th range 
of thJ..a iovestigation, the operationaliu.t.ioll of such a state­
ment 1n the claaaroom 1.a the dJ.rect reaponaibi.lity of the 
teacher. 

Teachers are the educators 1n our school• and therefore 
interpret for t:be l)enefit of' theJ.r pupils the educational 
policy•• laid down ~Y t:he edUcational bureaucracy, govera­
• ent and aociety u a vhol.e. Thua the occupatJ.onal attitudea 
and role orientations= teachers are likely to have con­
siderable idluence on the way they put into practice a 
society•• educational policy. P\lrther it 1a argued that 
teacher• theuelve, u educational pracU.tionera, should have 
a great d 1 of inf'luence 1a the eatahliahm t of educational 
policy. 

UDd rlyiag propoait.ion of this research 1a that 
teacher• should perceive their occupaUonal rol • 1D a 
professional way. 'l'be concepts of role orientat.iona, 
p~eaa1ona11nt, u well •• the underlying proposition -1)c)v•• 
are d1.scuued fully 1D Chapter ll and it mdfice• 1n tbia 
brid J.ntroduc:Uoa to sia,ply set tbe probl_.. 1n J.ta ·coat;ex~. 

2 



The aaln :purpose of th1 inv atigation thea la to see 
to what extent a aampl of teachers perceive their occupa­
Ucmal rolea 1n a professional auner. Although the 
question could be asked of any section of the teachira9 body 

the present research spec:if'ically exu1D~• a auaple of 
econdary teachers. In add1t.1on to profeaa.1onal1•, other 

varJ.ablea examined are some of the background correlatea o~ 
a professional. role perception and the implicationa of the 
latter for selected teaching operations and certain teacher 
attibldea. 

The general purpose of thi• study 1a to ex-1.ne the 
pro~essional characteriat.ics of a •-pl• of secondary 
teachers. Specific:ally :-

(1) to mu.lyae the relationahip between cert&i.n back­

ground correlates (nam ly, a.ex-role, aoc:1o-ec:onoa1c badt­

ground, advanced training and occupational poaiilon) and 
profeasionalia, and 

( 11) to investigate poaa.11:>le relationahipa between a 
pro:f aaional role perception and t..ching style, extra­
curricular ctiv1t1ea, percepUona of the aima ol educaUon, 
external ex !nation.a, empbaaea in edw:ation and teacher 
aat:iafaction, and participation 1n professional association•• 

Many atat ts, uaually w11:hout the benefit o£ aupport-
i.ng data, he:• made about aecondary teachers 1ft thu 
country and people outaide t.eacbin9 have a idea of a 
teacher stereotype vhJ.ch could well · inaccurate. Apart 

fr, the queati of prof-•1oaa11.._, the preaent .r:ueerch 
ahoul.d contribute t:o a more eapJ.r-S.c:allY-baaed analya1• of 
aecondary teachers 1D •ev zeal.and. 

3 



CHAPTER ll 

THEORrnCAL COHllOERATXOJi.S 

Prof saJ.onalia 

Confuaion has arisen over the term professionalism 

because it has been used for two different purposes. 
Traditionally the term vaa uaed to both label certain 
occupationa and to describe th in a aorally evaluative 

se. More rec Uy aocial acient.1ata want the 
expression to be neutral evaluaUvely• aimply denoting a 

t of objective criteria vhi.ch can be u as a measuring 
rod when exam.1ning certain occupaUonal groups. 

Traditional usage 

As ly a.a 1711 Addiaon ref' rred to the "'Three gr t 
profeaaiona of D1vinity, Lav, and Physic•, indicating by the 
uae of the word great th aluatlve aenae added to the 

objective eniog of the tera. These oecupat.iona hav enjoyed 

a hi9h social preatiqe for a l u..e. Other occupations 

such as dent.iatry ba cnly acquired this prestige faJ.rly 

recently. 

Traditional u age ea the term re aa an ethical 

concept rather than a acJ. 1f1c one. As well aa bej.ng 

thical, the concept ?>e<xmes rather vb t Turn r (1957) call d 

re by it J.s an honorU1c Utl a 
au of this rally sirable 

co tation of prof sJ.onal.1 raany groups triv to win for 

ldu:aiut-elves thi Utle. 

Att: t.1ng to derive a useful aociol ical 
inam.11111111t. ll8DY wri~• have poatula a 110re utral• 
~ic de~1a1U.C. of the t prdeas1 . 11 , but not 
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only 1• there lack~ aqreeaent vith regard to the object.lve 
c:r1tuia of a pro.feaaioa (Cagan 1953) th definiticma them­

aelvea have IIUUly operat.lonal diff'ic:ulti •• 

The firat .. Jor at pt to e profeaaionaliaa a 
acieatific concept was that of Fleener (1915) 1n his paper 

"Xs Social Work a Pro~eaai.on?". H postulated ai.x esaenti.al 
characteri.stica. 

(1.) :Iba act.J.viUea are essentially i.ntellectuel. 

(ll) There 1a a large J.ndi.vidual respons1h111ty. 

Ciil)The raw -terial is gathered frOIII science and leaming and 

Ci.v) tbJ.s 1-a .-orked up to a prac:Ucal. and def1n.lte mid. 

( > There 1.a an educatioully comm,1n1cal>le technique. 

(v) Practitioner• become 1ncreaaingly altruiatically 
motivated. 

PlacJ.Dg the eaphaai.a aoaevhat differently Carr-Saundera 
(1933) ddined a prof'eaaion as •An occ:upatJ.on, baaed upon 
apecialiaed intellectual study and training, the purpose o.f 
vhJ.ch 1• to supply a ald.lled service or adYice to otb rs for 
• f'ee•. 

Tyler (1952) aav only two esaenti.al characteriatJ.c:s ~ a 
prof'eaaion. 

(i.) The existence of a eode of ethka. 
CU.) Th baaing at operations on g eral principles. 

A high degree ~ c:omnd t to an ar ~ spec:JAliaaUo 

waa elao thought to be a g eral charact.eriati.c: of all 
profeulona by Geratl (1967). 

The abo defill1.t1ona point to the lack ~ agre4111eot u 
to the objectJ.ye criteria. 

vu added by Fl er (1915) 

/ vho11 dter po•tul•Un; the a1x cbarac'ter1atS.c.a alr••~-
-i,u,t d'ter al-1 9 vhat: 
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matters moa~ 1• profuaS.onal spirit.•. Tbua the term 
profeaaional 1a be1nv givea t:tlO qlilite di.st.1nc:t. job•• do: 

( 1 > to describe an occupation according to certain 

ol>jective criteria and 

(11) to descril>e a parti.cular role orientation of 
pracUtioners within an occupation. 

con:tua1on baa arisen bec:aluJe many writers do not make 
clear vh1.ch connotat.1.on of the tent they are using. 

Th1s point 1.a carried ev further by HUghea (1960) wbm 
b stated that profeaslonalism waa a atate of mind, not a 
r ality. 

Becker (1962) recognJ.aed this lack of reality and. saw 
dJ.atinction betv the •ayabol' and reality. He attempted 
to reaol ve the coni'lict be·anaen the folk concept and the 

aci ULi.c concept by detend..ning vhat varioua groups .. ant by 

the term and how they used it. 

He drew up an idealiaUc liat of criteria•• a symbol 
agaiaat which occupational groups can be aaured to • to 
what extent they approech the 1d of a prof eaaioDJ no group 

be1ncJ fully profeaai.onal. The symbol, conu1n1n9 fourteen 
el11:P111:uta, 1.a by far the moat coaprehena1Ye deacrl.ptive 

ddim.Uoa of profeas1onal1aa. 

The Spbol 

To fully p.&'Of'e sional occupatiOA • ld have the 
following c:haracterlsU.C.. 

ledge 

(1) A ly of so e eaoter1c: and dit'f1cult body ~ 

knowledge neceaauy for the continued ction!ng ~ society. 

Cll) sc.t.i U11c pr11lc1.plea logical analysis are the• 
o~ deri.v the set fd ••tract pr1nc1pl- 1cb aonaUtute 
th1a kllowledcJe• 
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T:ra1p1ng and cantrolled EaffX 

(llJ.) The acquJ.dtion ~ thia knovled9e r qui.res a lea.gthy 
educational proceaa leading to a qualification which only the 
most able can attain. 

(iv) Snt:ry into the oecupaUonal group i• thus controlled. 

A Pro#easional oganisati.on wi.t:h Internal control 

(v) A profead.onal aaaoc1at1.on to enforce a code of ethics. 

Characteriatic of personnel and work?9 copditlona 

(vi) Freedoll froa lay control. 

(vii) Mellmera vho are privet practitioner; the-re being no 
1nat1tution to compete vi.th c11 ta for tbei.r loyalty. 

(vi.il)Prac:titionera who are altruutically aoUvated. 

(ix) Members vho have aisabl 1Dcoaea, hJ.gb c:cmarunJ.ty preatige 
and a Yoi.ce 1n COIIIIIWlity af'faira. 

Although theae criteria are at COlllprehenaiYe froa the 
point of view of describing the id al o£ a p~eaaion th re 
are innediate di.fficulti s 1f thy are to be used operationally; 
the criteria be-1ng only relati e aot absolute. For ~ ..... pl at 

what tage vben measured agai.nat these cr1.ter1a does 
occupation beco e a profession? How long DNat the educational 
process be? hat proportion of the popul tion 1a the moat able? 

The answer to thee and other similar question• 1• 
presumably that the •aymbol• simply enables aoc:iologiata to 
rank occupaticaa accordJ.Dg to the ext•t to vhicb th ---e 
up to the criteria. Hown-er. does this fttAJltft then that all 

oc:cupaUona ar more or 1••• of u1onal, or 1a th • still 
... point at 1c:b occupaUOD cu be Aid to be non-
prol' sional.1' Aa a CODS qwmce of th probl- y vr1~• 

find th:ellllti a forced to recc>Qll~.a u profeaa1ona y 

occ:upaUaaa for which the tera doea not .... appropriate 
( Becker 1962). 

Pl er < 1915) recocpllaed ~t the concept IIIUR be kept 

relat:J.vel.y excl.uaive. oti.nd- it d lo it.a aign11'1cance. 
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Why th • do soc.tologi t.s 1as1st on ua.tng thia tel.'III with 
ali its iguiti.e? 

The Importance of the Concept of Pro:fesaional.1 

CorvJ.n (1964) • • profeu1onal1 
as competing ways o-f organising an 

beJ.ng fundamental developments 1n thi. 

and bureaucratisation 1 

ployee society; botb 
century. 

He st.ates that a bureaucracy and a profession are t-.o 
id al types having thr t.al dUferences :-

(1) the degree of atandard1aation of taaka and procedures; 

(ll) the degree of authority peraitted; 

(Ui) efficiency and standards. 

Th conflict l:>ebie these forms of organ! atioft 1.s a 
source of tension in many occupations. Chart X illustrates the 
di.fference between loyee expectations ccordiDg to whether 
they work within a profeaaional or bure.aucratic structure. 

The organisational climate of an occupation influenc • to 
a considerable extent the bah Yiour orientations of the 

loyees 1n that structure (Moeller and Charters 1966), but 

Corwin (1961) found it meaningful to speak of a professional 
loyee within a bure ucratic org.aniaation,although he found 

auch people to have mor conflict than those with a bur au­
eratJ.c ori tation vi.thin the same organiaat1on. Th 
c:U.atinction 1• aad h r bebr p.a,~esaional uuc:turea and 

pr~eaaJ.onal. role ori. tat of prac:titioa ra. Therefor 
1~ 1s possible for practi.tio ra to hav rol or1 ntation 
which ar profes J.anal while working ld.thln • organJ.aat1on 
wh1c:b 1a bur crat.1cally atruc:t.ur • 

This point 1 c tral to the pre t study for, althou9b 
th 1:ructur oft c:hlng could be said to be bore crati.c 
rather ~an profeasional, the writer contends that not only 1a 
it po aibl , but 1n f'act ec: sauy, for teachers to ,bave a 
p.s:of eaatona1 role p c it.ioD. eceasary becau of the D4Mm 

to eguard the welf'are of pupil tdthin th b .~ aucratic 

atructur of tb school sy • 
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CHAT I 

CO RAST$ Di THE BUREAUCRATIC PRO?&SSXONAL EMPLOYEE 

OrganJ.sati.onal 
Char ct ristics 

St:AndarcU.s tJ.on 

Routin of work 

Conti.n~ty of 
Procedure 

Sp ificity of 
Rules 

Speci.ali sat1GD 

Basia of 
Division of 
wbour 

B sis of Skill 

AUthority 

R sponaibil 1 ty 
for Declaicm 

ing 

PRINCIPLES OF ORGANISATIO 

Bureaucratic-Employee 
Expect Uons 

streaa on uniformity 
cu cli t probl s. 

Stress on records 
d files. 

Rule tated as 
wuver ala 
spt1eific:. 

Strea on efficiency 
of techniques; task 
orientation. 

Skill baa d pr arily 
on practice. 

isi.o concerning 
application of rules 
to rout.ift probl • 

lea sanc:~ .. ~--­
th public. 

Loyalty to t 
or9 uti and t 
Sllperviaora. 

thoriey f'raa office 
Cpoa11:ion). 

Profession 1-Employ e 
Expectations 

Strea on c:onaequenc s 
of clients probl • 

Str ss on research 
and c:hang • 

Rules stated u 
alternatives and 
dif'fua • 

Stres on achievement 
of go ls; client 
orientation. 

Skills ba ed pri­
arily on IDOJIIOCOly 

of' kD ledc;ie. 

o iaion concerning 
policy 1D profaasJ.onal 

ttera end unique 
probl s. 

1 a sanc:tiOMd by 
1 lly sanctioned 
pro~•••i.orus. 

Loyalty to P~•­
•i ••90CJ.•1on• 

cli t.a. 

k. thority froa 
pr 1 coarpetenc•• 



Here again on i r-.. ....... ivd o~ lexner• ivocailon 
< 1915) but no confuaion need arise if writer are quJ.te clear 
aa to whether they want the ter11 profe sionali to be 

descriptive of occupational tructure or d ote a particular 
role perception. >.a this tu y J.a pri.Jlarily cone d with a 

role erception it is to this t t the term usually refer. 

The SYlftl?ol and T!fSN:pg 

Becker ( 1962) did not se hia symbol as appropriate for 
teaching. He thought it unrealiat1e and stated that t acbers 
should work o t tba.1.r own ayllll:)ol; one better suited to the 

li.f situ tion of t aching. Thu aay well be the case with 
regard to certain objective criteria~ the structure of 
t iDg al though need not be so if mle p ceptiona are 
considered. 

It is of interest at this stag to see to what ext t the 
symbol 1 inappropriate. 

That the official teaching body do a not have a monopoly 
of so esoteric d difficult body of knowledg is evidenced 

by the nwnber of te&c:hing operations perfo ed by groups such 

aa the family , the churdi 9 and the poat-achool work situ t1on. 
From this it woul.d a that t ching operation do not 

necesaitat practit~nera being highly qualified. (Certainly 

within th o~ficial body~ econdary school t achera 29.3~ 
have leas than a university diplcma - P.P.T.A. 1967). 

Ho ver, it st be r ogn.1.a t at al though d ic 
qual1ficat1.ona in t:h lv a not e th pr ctitioner a 
good t cher a thorough vledg of au.bject trial ia 

n saary if that subject ia to be adequately taught. 11 the 
writer agree• th&t a aor or leas fo l training in teaching 
str tegi.ea And techDique i al.so nee saary, it 1.a recognhed 
that tbi.a 1d is not c: ·~ by all 111e1111:>etra o~ th o ary 

teaching body in thia country. 

10 



Further, 1n sociallsing agencies, such as family and 

church informal rather than for al trai.nJ.ng program.a are 

probably ftlOre appropriate. Therefore the non-posseaaion of 

ac demic qualliicationa does not necessarily imply lack of 

training for th particular teaching operations involved. 

With regard to the first criteria of a monopoly over 

some esoteric body of knowledge, the teaching body is no leas 

professional than say the medic:al profession, as nurses, 

radiographers etc. all have claim to some share in edical 

knowledge, yet they are not usually considered to be memb rs 

of t hat profession. (They are not, for example, embers of the 

N.Z.M. A.). The same would apply to accounting, architecture 

and many others. This points to the fact that many occupational 

groups which are usually accepted as professions have no more 

monopoly over the appropriate body of knowledge t han teaching. 

Also with regard to the first criteria, it is beco111ing 

increasingly recognised that an adequate education system is 

necessary for the continued functioning of a modern society, 

both socially and economically, especially the latter. Nev 

Zealand is, at the moment, exp riencing a shortage of qualified 

personnel which is world wide. The "brain drdn" is a serious 

problem in many countries. 

Th s cond criteria of the symbol is perh ps harder b:> 

rel te to teaching for in general terms ther are two 

discipline involv d. First, subject material; it could be 

argu d that a unJ.v r ity degree, in a y &ngli h, is not 

nee ssary tot ach that subject t the third form level. 

However few would qu stion t:he necessity of a university 

training 1n English to adequately teach that subject in th 

upper school. The same appli to other subjects and th more 
advanced the level of training the b tter able th teacher 

probably is to pr s t th t subj ct at any level. econd, 

a discipline which for th~ purpose of thi study will b 
\ ) 

c lled educatJ.on. This involves a knowledge of the total of 

dynam1.ca which operate in a learning situation. However th 

nee sity of this dJ. ciplin for teacher h s been queati d 

11 



by --~~, teachers inc:luded, who maintain that any required 
training in this direction can be gain on the job. ver 

ducationalista, th experts on the le ming situation, 
would prol:,abl y agr that even if a fonaal tta1DiD.g in 

'education• ia not vital, it ia certainly o£ great benefit to 
a teacher and acre illportant, to the pupi.la. 

Th t the jority of secondary teachers do not haYe auch 
training, in fact a large ainorit.y haTe very little or no 
uni.versj.ty training, does not k thi criteria in the 

bcl inappropriate, although th lack of uch tra.1ning 

points to on non-prof saional aspect of teaching. It goes 
wit ut eying that if t achera ar to t ach ad quately C and 

~ter al 1, with r er e again t:.o th c prof ssi.on, 
yl:>ody can use 'Gran<:Dll&' r dy•), th y r quire training in 

both subj eet teri.Al • ucat •. uch. training w.111 

require a leng •'J educational proc s (this b partially 

r ogniaed in the primary servj_c s the trd.ning period has 

been increased fr tvo to thr ara). Even in th 

service a minimum quali.ficatiori ha been rec:ognJ.s 
d irable when the supply of teachers pennits. 

s :eondary 
by i1 •• 

Because 0£ the well establish d principal of atate 
ducaUon ther is no po :sibi.lity that the jority of 
econdary teachers will ver be rivate practitioners. This 

is not to y, bowev r, that a strong t cher body could not 
have control over try into tbe •prof salon• d thus be able 

to exerci. 1.oternal control o er its .. ""''""""_.a. 

Al though all , both pr ary d seccmcary, in 

stat schools are loy by lay rda in thi co try, th 
latt r have 11ttl or influ the..1.r 

occupaU rol •• (Ag t d 1 ~r• c trol J. rcia 

by t inspector t ) • In eff t, t chera ha e free<:1011 f'rCIII 

lay control. 

Poat Pr Teachers• Aaaoc:1at1on does bav a cod 

f tbic ut DO me,ans of orcin i.t not all t hers are 
maal>Etra d th a tio baa no t 1 -y-- try. 

12 



Therefor 
tho ult 

lthough it could make rec.ouw~cuda.ti sit 1 denied 
t m s of diac:ipl.ine, debarment from the 

•profe sion•. 

Te cher do not hav s1 le 1ncoaas d high c unity 
pr atige2 and although they do not at the DIOlll•t have much of 
a voice inc unJ.ty affairs t 1s 1 not prevent d by the 
structur of the occupational group. 

Al though Becker ( 1962) ea no att pt to d aJ.gn te 
priorities in hJ.a crit ru, such pr1or1tiea ar r levant when 
using the c,ri teria a yardstick to m sure t ching as an 
occupation. ec ary teachin-g in spects looks 

surpri gly prof sionel ( .g. The eziatenc: of a professional 
association (P.P . T.A.) , a cod of ethi.c:s , a hi.gh proportio of 
peopl with ed training. pr titJ.on a who ar 

ltrui tically ti ted) but th may not be th important 

on • Becker (1962) u t have had thing like thi in 
h n he sa.1.d that the professional el was not an appro riate 

on fort ching . 

0th r studie r inforce the id of the non-prof sional 

nature of t ching. Sm.1th ( 1957) could not find unifo 

code of ethics, but did find variat1o in standards of entry. 
"Educa ti. al as!SOC ti.on are veak, financial rewards low d 

autonoay i.a l ted" (Ger U 1967). The high tur er of 
t cher coupl with th h.1.gh proportion of untraJ.n 

tr t d t f ct th t t h g 1a a vet icl or upward 

social b111ty (for at l t) -~ao it aec aary to 

c:o aol t pro.f s al outl.ook 1n g • ( aett 
1957) . 

au o~ t e f t that 1n d st , li 

not 1, aoc:1 t.y y gr t 
d loft io 1 ctiviU..s, th. re 1 not th 

ur to cl re 1.s to a octor•s 
surgery or court of la. 11.a are hard to 
d to a 1 y aud1 1n f t ar V c:ll.f f ic:uU: 

to phisticat o • rver. 
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Lastly the American ation.al dueation ociaUon ( 1963) 

found that adlftin1strativ chores con.sum 15% of ate cher• 
time ad y and 2S~ to SO of a teacher's time is spent 1n 

activities unralated to classroom work. Although no specliic 
study has been de, it is not unreasonabl. to as that 
simJ.lar conditions pr vail 1n Nev Zealand. 

It would seem th t, 1n many respects, the symbol is not 
very appropriate for teaching. This is not to say however 
t hat t aching should not be more professional than it is at 
the mmaent. Because of th bureaucratic structure of schoola3 

th teaching occupation has any bureaucr tic ele ent but th 

next ection att pta to how that in fact t ching bould be 

re professional. 

Should T aching be a 

Marshall (1939) s w profe ions a, in effect, with e 
character! tics, those occupations in which •caveat Emptor • 
cannot be allowed to pr vnl , i.e. the cli nt must be assured 
of comp tent service as he docs not have sufficient knowledge 

to ss ss the worth of the service for himself. 

rn en occupation vher 
for, but not to, th client, 
necessary to ensure that th 

the pracUtioner 1 
a high degree of 

responsible 

utono ~ i 
cli nts intere tg ar served 

C Becker ~962) • 

rther, occup tion which hav th ir pr 
general social welfare, also n ed autono 

erious social controversy when necessary 
Benn an derson - 1956). 

to gag 
(Stanly, 

Th pr ctJ.U er ls th expert in u field. 

1n 

1th, 

L stly, lack of pro.feaaio i tion t s to l d tot 
tr 11.aation of o.fficial uthority 1D the hands of a 

relativ ly f manag rs. indinga • gg t th t a c traliaed 

utbority t.ructure, whil ing 11 auited for th 

co-ordination of tasks .into le routiAe , 1.a t itable 
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~ r the o galaatJ.on ol taaka which involve profeau.onal 
ap41Cial.1t1•• (Blau, eydeb and st:~f'er 1966). 

Thu• it is evid t that c: rtain oc:eupaUoaa requJ.r t he 

preat1ge, au.~rity t:onc,ay to elUll)l• th to carry out 
theJ.r task• properly and to fulfil t.ha1r o~llgationa to 
aocJ. q-. It la th• vrltar • a contention that teaching 1.a such 

an occ:upat1oa. 

AdaJ.ttedly c~ of leer•• criteria (1962) can ney r 

be -t but teacbing c:ou1d 1d becoa• re prof .. s1ollal 
with regard to qu.alif1cat1ona, lateraal control of standard• 

aoclal reapcmalblllty. 

"Proa the ec,ncDJ.c aoc.1.al a~andpo1Dt a c try•• 
ucatior&al ayaUIII la 1ta 1181a -.an.a ~h of perpetuatiag the 

val.ues and akllla of ita populatloa, of preparing it for 
the cha119ea which progr••• require•• (Phillipa 1.96'). Tberdor• 
it ld haYe prior clailla, through a aaluy atrucbare and 

prestig, on the aoat able 1n aoc:lety. 

Practltiollera 111 al.l other profesaJ.on.a and 1n fact 1110at, 
if not all workera, in a clety ch aa oura are detM1m.a••t 

receJ.ve the arc:und work for, further • iall.sation 1n the 

elaaentary and aecondary achoola. 

atlon Departaeat c:ou.ld do ch to raiae th p~•••1onal 
ata • o~ t..ac , <••CJ• raiae salarl•, illlprove IIIJ.nJ.aua 

alUlcat • et.c.) U teac: is cec:oai.e more 
prof'easJonal th• b of bl• n f'roa cber a 
t --1~ •• % 1a 11kely tbat this illpetua will be related 

to • extent to 1cb sy are pmi' .. alollally rient&Ud. 

tut people rather 
'UIIC:ler d.lacltu 

lenta rather 
OC4Clllltat1e. 

• are 
eui! l rafua to a J:01 

jec:UYe • tun 

• 
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H ving examined the extent to vhic:h teach.ing as an 
occup ticm is profe ional~y structured tte.nU.on 1a now 
tu.med to teachers t selvea. To v text tare c:hera 
prof as1onally or.1 t ted7 

To answer i:hi. question it 1 first necessary -to 
digress and survey rol orientations as such. 

Role 

Tb term role baa b uaed to denote prescription, 
de.cr1pti.on, evaluaUon Atld acU.on. Coafuaian h 1a 

aua, •• v.itb th t pr~ asionAli , it has~- aalced 
to do too 11111c:h. Xt ia iapoaaible to equatel.y describe the 
dJ.Yeraity and c:oaplexity o£ a person• behaviour - tr1z4 

with a aiaqle CODCept such aa role (Thcau and 81.ddle 1966). 
ecauae of tbia there baa been a prolifer tion ~ t sand 

d f1.nitiona uaed by writers .ither to denote the total 
behaviour or egmenu of .1.t. 

Definition of Role 

Rol d as link betve culture and 
peraon lity (Tbomaa Biddl. 1966). It represent the 
dynamic: sp t of statua5 and the term 1• used to designat 

t • total of culture patterns aaaoc:iated w.ith a particular 
status. Rol thus includes th . att1 tudea, valuea and 
l>ehaYioura ascribed by society to uy and all perSODa 
occupying thJ.a atatua (Lin 1936). 

or .sarg t (1950) •• rol.e is a pattern or type 

of aoc:ial :t>eh&YJ.our which ae situationally appropriat to 
h1a in ten. .f the an and up t t.ions of tho 1n hi• 
group. t perbap• th aost c:a111111C111 c1 1n.1 1a. that ,:ole 
is tb at of preac:r1pt1o efioSng wat the !)eha;v1our o~ 
position &elll>etr abould Bidell 19-66). 

dd1n:1t cited far app to give aphasia to 
• presc.ripUTe el ta t • aore per ent lanat of 

the tena role f'or th.la stlldy is that ~ Rb11!'4!mlft (1953) AV 
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that a person• role in a given situation will be determ.ined 
by 11 impinging social norm , demands and rule • the role 
perfo nee of others. the observance and reactions of others, 
and by the individual• a particular capabilities pg personalJ.ty. 

Hes w the genesis of role growing through two stages; 
role perception and role enactment. The major variable 1.n 

this r earch is a particular role perception. 

ThQ writer's empha is does not deny the crucial portuce 
of situational d terainanta (prescriptive ele nta) but rather 
sees the individual a primarily actlrui not reacting. 
1.ndividual ia abl to anipulate the external pr scr1pt1ve 
elements of hia status ao as to be able to eD&Ct the role 
which he pereei.vea to be most rel ~ 1n a g1 situatioa. 
This is not to aay of course that hJ.s perception of ~e role 
is not influenced by other preacr1pt!.ve elememta prior to the 
particular status situation involved. 
will have been int ised and bee 

Meny of the el enta 
part of th individual.ta 

personality. 

In a teaching situation three broad groups of el 
may b ident1f1 d:-

ta 

(1) the objective situation of the school etting itselfJ 

(U) th subj ctJ.ve perception of that 1tuatiol1 by the 

iftdivid.Ual concerned (th.1.a percept1on will be 

influenced by th individual• total past experi.ence)-
The Rol :Rerception; d 

( 111) a r 1 t of the 1nteract1 of th above two the 
individual's haviour 1n at ch ai~tio. 

Th S1tuat1on - Set 

For Meri:oD (1957) th cone t of ole t 1.a c tral. 
Xt rcers t:o the parU.c:ular aega•t of beb&Y2. tr1x 
rel• t to a part1.cw.ar social • tus. 'It 1a d ined a 
the c pl~ii::aa~ of role rel U-•---Ps ich per hav by 

virtu of oc pyincJ 1)11rticul r social at tus. F"}r ple 
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the rol of a public school teacher has its distinc:ti e role 
set rel ting th teacher to his pupils, to c:oll•-"'-- • the 
school principal and employing authority, local organ! ation.s, 
professional organisations , parent teacher organisation ,etc. 

Element of the role set can and oft do create role 
conflicts for the status occup t. He may be subjected to 

differing role expectation of differing interests from others 
in hi.a rol set. Howev r the s.atus occupant can minimi.se 
their influ c 1n a number of different way • If he can 

conflict! seQ!iaenta of hi role set against each other h 
fortun te gh to be l to act as an influential 

by:stander whi.le the oth r lve the1..r confl1ct. 

Another v y is for th struc:tur of a status altuation 
to insul te the st b.ls occupant from obaerv tian by th role 
set and give him th nee: sary autonomy to adopt th role be 

thi.nka be t uited. (Thia is sp J. lly th c e wh . that 

status is one involving a high degr e of technical competence, 
or speciali ed knowled9eJ. 

Without this insulation the tatua occupant will be 
forced to behave at the level of the low st on d inator 

of t..~e pectations of the rol et. There is, however, an 

o bvi.ous danger in too great an insulat.ion especially in 

oce1.1patlonal statuses d ling vi.th sod.al welfar • Th re is 
an op-:IW,III d ree of obaervebillty by melllH~ of the role 

et, but •• thi.a will differ cording to the status concV4~•~• 
and as this op-- 1 el i very di.f icult, if not 1mpo ibl , 
to UR:lll:UM.i~ , th wbol stioD t left largely to rt 
1t eJ..f out. 

A third an of l er g llc:ta 1.s for the 
st tu occup tJ. to l oJ.n _,... ........... 1D 

iailar social tatu , with similar difficult! 
1th unint grat Mt. '.rh1a bee ~ 

th fo tion nf org a t .... v~ and no 
tho occ:upyJng similar social tab.asea 

of copl.ng 

l ads to th ... r ence p ea1D1111111.1. codea vlllcb ue 
4u1 to 1'Ute 1a :ruce llha- tbe aoc:ially aupport.ed 
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&Yiour of the st tua occupant should be6• 

All of the preceding tion Js directly r levent to the 

teaching sJ.tuatJ.on. 1' her• at face the conf'lict1ng 
expectations of their role set ( o~ the element of which 

have giv in the ~unpl cited) and att pt to ruolv 
these conflict 1n one or all of th ways indicated. An 

individual•• particular role perception will probably 

determine the 1:1 he ua to do th.is. In th case of 
prof ion rol perception resource to a prof ssional 

a iati.on. th mo t likely• It 1.s the it\dividu l who 

aak the 1n1 ti&l v toward joini.ng such an socJ.ation 
d therefor such p ple are likely to be predisposed by 

th 1.r particular rol. p eepUon to resol their role 

conflicts in tbi Y• rthele s ly joining an 
appropri te associati d t iv at tua occ:upant 
professional rol perc ption; ther J.ng oth r 

ch acteri tics of such a rol perception. 

Role Perception - A ProfessioDal Ori tation 

Ate her 1n hi.a occupatJ.cmal tatus 111 ha a llUJl!ber 

of 1!1c role 

111 be influ e 

p rcept1on involv 
er tic outlook (car 

h1s ct:snnt of these rol • 

c tion. u.ch role 

. 1 out1ooJt • ther • bure -

• been ind.ic:at.ed there are 
manv r aaons why a pr £ea..--~ role p rception ia t 
• ropr1ate, 1n fact eceaaary fort: her ( e pg 1 ). 

ihat th c rl prof rol perception? 
Al.though g ral COlllCC!IUIIUS 

a~ia...~;iiM.l ..... 1 , following 
C tall, d initi • 

l that th k. o.f of 

body of 1 g. It intell 

al be virtu 

ptmwo,ra.u....:111...r. cl u Y' 1 .f:ield. 
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To gain the nee sary knovledg a lo period of 
apec:1&11 training ia n e ary and 1:hia to most: 
professionals rep seats an 1.mre nt - 11.f •s work. As 

result of this d di.cation• professi.onals identify strongly 
wi~ their professional groups (if these do in fact operate 

as professional groups and are not Just such in name only) . 

·They a.re also mu.ch mor cone: med over the effec:Uve-

nesa of their rol ( bearing in adnd that t aching 1• a client­
centred occupation) and the ju g t of the.tr effectiveness 

l:>y other pro£ ssional.s, rather than with 

evaluation by the bureaucratic structur 
ar status occupants. 

vourabl 
within ~ich they 

Further, becau.-..e of thei.r a vanced tr ining, they wi11 

have a feeling of eJQertise in carrying out thei.r occu a­

tional functions. such feelings of expertise will be likely 
to eng er constant revision of occupational beh iour 

a to be able to cat r for th n eds of pupils to the best ~ 
their ability. 

Autonomy 

Because 0£ th teclulic: 1 nature of th work a.ch • 

are pr aumed to be co etent to else authority and make 
iai in th 1r occupational c&pacity. Thu it 1 

n e ar:y, structu lly, to 9iv th &Uffici. t isolation 
f th conflicts of the lay aecmaanta of their role t to 
al.low th to carry out their pr feaa,"'"'-A-... duUea 1n an 

aporopriat --•r. They alone have the skill to dec.1de what 
1a roprl.a • 

unl the l pr·etM1u:e.d to e.cd.a hi. 

prof h&a ficJ. t t~a1oiag to 
f inaulat.1 f thi rol twill 

e --~liy. an import t asp 

of a prof'VA,D.1.1.MUI ..... • nle perc ption 

pra-cu;.c:~ to act '11.l~ClOll~lal.Y • 

that b ..1s abl d 

able 

t 
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Serv1.c:e Xdeal 

A third eu tial ei- of a ~••aJ.oaal role 
perception 1• c .tred 1n the generally accepted cr:itera 

of t.he client-centred nature of profeaaiona. The ~ar• 
of the client should come before prof'it• aelt'-int:areat •d 
1AaUtution. 

The concept of a p~•••ional orientation or a 
professional role perception ia a J or variabl 1n thia 

study. It has thr eaa tial characteristic: • To be 

cona1.dered professionally ori tated a teacher must see 
h.1.mseli as : 

(1) 

(11) 

an expert in Ma field (technical etence) 1 

trust and use hJ.a judg •t in occupatJ.oaal 

(autoncmy); 
ttera 

(111) be pr par to giv service, con idering the welfare 

of pupils to be above any other status interests 
(service ideal). 

Colombotoa (962), from whom the criteria were adopted, 

fouad them to be IIOderat.el.y intercorrelated (up to .38 
betve au1~l011-y and COD1pet items) 1Dd1cating that they 

are not al together diatillct dim aiona. They r-~ 
auffid.. tly di. t.lnct, however, tom e worthwhile the 

analyaJ.a of th criteria separately, u well u together to 

give a proleaalon.al illdez. Xt 1• to be expected that 
1Dd1Y1d\lala wlll rate dilf-.... ...... tly on tbe cll1fermt crit ta. 

St:udie of Role Percept,1oftt 

haY been used, 
-,nc:r ~era, a prof •••J.onl 

1n Chart 2. 

w1iena1ty•• prafeuJ.onala (1.956) ver .of two • but 
had follotd.D9 feature• 1D COllll011l. Tbe-ir priaary 

1dent:UJ.cat1on was with their prof aatoa their a1D 
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interest vaa ia doing a Job which would t th approval of · 

their colleagues. The main dli~erenc• betv the be> types 
was that the "Progr Professional• also bad an interest 1n 

parti.c:ula.r pmgr-• supporting union goal•• whereu the 
"Tecbaid.an P~eaaJ.oaal• pushed the noru of prof'eaaJ.onal 

neutrality and objecilvi~ t.o ~ extreme and had lJ.ttle 
1atu at 1n the 1apact of bJ.a role on the orga1aat1ona1 
prc»(Jraa. The "M1 aioaary• of VilemPtY' a study, whoa• a.Sa ia 
to refora, ha• aoaie relevance to the criteria o~ senic 
ideal. 

In the eJ.JI at.udy (1948) ~ state civil aerv 
two rol o tationa correapond 1» the profeaa1oDal. 
•Functional Burem.acrat" J.ndentJ1iea ldth outside 
prof aaiola and •just hap to be world.D.g for the Gov 

t•• while th "Sped.alist ~ c:rat• ident.liiea with both 

th profession and the agency. 

Marvic•a "Specl.al.J.at• (1954) also identifies with an 
outnde profession and Bl u (1955) found that "'Protea 1onal.a" 
were more conceJ:Ded with raising standards than m•x:1m1s1ng 
produ-ctJ.on. 

:In a study~ nursing rol a by Habellstein end Chrl.at 
(1955), both the tfProf aaioDalJ.aer• vho focuses upoA 11104 a of 

o raU.00. based on acJ.entUic Jcnowledge, and ia ca•­
or1entated, d tbe "TradJ.tional.1-er" who focuaea on the 

ae.r:Yice ideal d 1a more pa -c4111tred, ha'• role 

perc: ptioaa ... 1"1.a.Yti t t:o the pr -1ona1 ~ th1• abldy. 

Xn d1.atin ablag· between -C:Oaopolit • 
cc• nzn!ty rol • Mar (1.957) dd the f 
low Oil loyallt.y the e11ploy11lg atJtlllCY• 

t to p~-..J4UlfM14 a:ole .Uh 
witb t•id• 

"loca1• 
.. .. being 

The rof"eaatonally Orientated Welfare u-• ~ o la'• 
study ( 5 > vaa cl1 t - c tred,vhlle the -Protec:U: • hJ t" 

• l•al t De'biNMm the welfare of • cl.1 :t and 
t:I.Y ection. 
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CHART 2 

PRQP§SSXOffAL aou P§HCQTXOJ!§ xogrxF:r:y, IM p:p:rEREN'l' STUOms 

A\ltho# occ:upatlcmal G.roup Name q1ven to Role Orientation Character1at1ca Saidied 

1lenaky Labour Oniona (a) Pro9~• Profeaaional (a) Haa 1ntereat in union 9oala, 
(b) Technical Profeaaional (b) EXtreme proteaaional neu• 

trality. Both identify with 
outside p.rofeaaiona and 

(c) Miaaionary (c) 
seek coll•~• approval. 
Aim• at ao · al reform. .. , .... state Civil servaa\• <a> Functional Bureaucrat (&) No identi.fic•tion with 
agency "Just haPP4Nl• to be 

(b) (b) 
workin; for the Govemment• • 

Spec1a11,t Bureaucrat. Xdeati.fi•• with a9ency •• 
well •• outside profeaaion. 

(c) Seni.ce BUr"'1crat Cc) cerreaponda to Mlaaionuy 
abov•• 

Man'ic wuacua 1ft Military , (a) Specialiat (a) Identifies with out114e 
. enuch profeaaion • 

(b) Hybrid (b) Zdentifi•• with both ••r-
vice and out.aide prof•-
ion.. 

Blau Worker• 1n Government (a) Profead.cmal Ca) concemed with raiai:y 

(a) 
standards not produn vity. 

Ceute.tn Nur••· Profeaaionaliaer Ca) Focuaes on raodea of 
and chrut operations and ia ca•• 

orientated. 
(b) Tradi t1onal iaer (b) Focuses on service ideal , 

more patiant-c:tlftued. 
<•> Coamopolitan Ca) High c:oiamitment to p,:ofe• 

aional .a:ole &ftd aJcilla • 
Identifie• with outside 

Ohlln •t Ill. Welfare Workers (a) Profeaaional <•> 
profeaaion. 
Client cent.red. 

(b) Protective Ag•t (b) Vac111aUon between helping 
the offender and protecting 
the community. 

to• .,~. (a) Profaaa1onal role 
orientation 

(a) Technical competence, 
Autonomy, Serv1ee ideal. "" 
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(Chart 2 ahova the corr spondence of the a1,ove p,:of &aaional 

role orientations). 

The tucu .. • reviewed allcwe did identify xole ori.eat.ations 
other than tho- mentioned, some of wh.icb (i.e. car eriat) ar 
relevant to a atUdy of t achera. The current tudy vas not 
d signed to identify thos other types but thi.s 1a not to y 
that there wuld not. be great value in utJ.liaing these other 
orient&ticma 1n a sillJ.lar study. 

Ev though achool.s are 1'ureaucrat.1c C idwel.l 1965) , one 
of the baa1c premi.m ~ th1JI amdy 1a that t acbera thansel,ru 

should hav p~•••ional role perc tiona. To what ~ t. 1• 
thia poaa1ble? 

The l:JureaucraU.C structure of' schools is likely to 
1afluence the role percept.J.ona of teachers. However, though 
Corvin ( 1961) dJ.d not thim: that the concept of indl.vidual 

dif:ferem: • could hav much meaning for teacher• who• ton 
hundred and fi.fty or r pupil• a day, he did recognJ.ae that 

1n tber occ:upati hmraing) prac:tltioaara could be prof' -

a1onally ori tated within th bureaucratic atructur of that 
occupation. 

Davia (1964) found teacher• not b> be highly co erned 
with th opporbmity to be original and c:r Uve-. They have 

litt.le cm111e:e to concmtrate 8'df1cieatly on aspect ~ 
1r sul>ject specialiaat1on to be or1g 1 and er tive • 

The at: ardi.aation ~ cow:aea 
hool.a in tbl• ~.utry 1 
th.la reapect. 

... 1net1ona 1n 
,a littl ZOCIID for 

that their ~1• 1• more dlffu.. ---~·- ot:her •••~ ...... 
(Par 195 >. Pr1111ary t achera tted1y ~ 

t tbe:lr ro1 1•• 1 • dU.fuae. 
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"The bu inea o£ aoc:J.al1s1ng c:h.1ldrene of tivaUng, 

inspiring and encouraging , of tranami tting values to th • 
avv-mSog in thea respect: for facts and a • of crit1c:al 
appreciat.1..oa; all tbi.a 1a uaapecific• (Wilaon 1962). 

Teachers are mre concerned vi.th techniqu r ther than 

aims of edue&tion. A great aajor.lty do not take educ ti.onal 

theories aeriou ly but pruer to •get on with tbe jol>" (Bassett 

1957). T y consider it 1a only necaaaary to know what to 

te -d haY 11t-tle coacern over til why dhow. They prefer 
to leav it to the central adm1n13t. tion to state th 
obJecU••• of educatloa. Thi• 1a aore so 111 secondary 

educaUon u curricular ar largely atructur by external 
ex•1natlona. 

However on the poa1 tint side, Colomboto• ( 1962) found 441. 
of' hia Nlllpl ol 545 secoadary teacher• to be highly profes­
sional when measured against the criteria of technical 

competence, autonomy and service ideal. 

The id 0£ priorities in th crlt . 1a of prof 

has lready been t.ioned and the priorities ay 
r l.ev t wnem studying prof esd.o rol perceptio 

the obj ecti: e st:ructure of occ:up Uon. 

aiona.l:1.sm 

ll be 
11 

T findings ou far t d would to 1.nd.1.e•te that 
the Jori.t:y of teacher• ar not highly profesaJ.onal but again 
this 1s not to y that th sltuaUon should r ·c:141C...._... unc:h ed. 

Ohvioualy 1.f' there 1- a aata ~or the occupation to be re 
prof' aelonal al.ao t:be prac:tJ.tionu:a. 

ld teac; era be re P.ro£ff!1opa17 

U t:.--.. a,i, J.s to· »a::mie •in-e p2:0f eaa1onal th th first: 

t ia ~or cbera therrulel.'v, to ~ a e poaJ.tiTe r le 

perc:epUon 1a th1a direct.ton. 

Aa teaching 1.a a client-centred occupa~J.on -• .. aUDg withSn 
DW~lll!C:r.atJ.c ~t:ut:J.oa. prof•~-.a.u,; ......... y '1 t.abd ~eachera 
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ar much e lil: ly to consider and prot t the int;erests of 
pupils as againat the intereat.a ~ the 1nat.1tut.1on (Corwin 
(1964). 

'l aeher must establiah th selves a.a ezpert.s 1n their 
field and exercise th offic of educational stat amen. They 

mu t lead the community 1n educational muters (stanley,Sm.1.th, 
Da.i:IHC and And4!rson 1156) • 

Th.1 1a the f'irat. step 1n creating public iaage of 

professional body, u th folk concept at have developed from 

what the layman aaw of individual practition a rath t..~an t. he 

OCC\l tioftal group. 

Te chera iDdividuala at st.riYe for prof'e aJ.onal out-

look it 1a th individual not the group who must act profes­
aioaally 1n the t.each1ng situatJ.oa. 

"But after all it 1a th prof sional spirit that tters• 

{Flexner 1916). 

Professional Role Perceptions this Study 

Th: aim of this study is two-fold. 

(1) To esudne the concept of profeaa1ona11 as applied to 

teacher• to f'ind out,if poasible, acme of the anteced • of 
profesai 1 rol perc Uon. 

(11) To ex•Sae the couequenc:ea on certain performenc:e and 

att1.tu ve.r1abl o~ a pmf easional role perception wtdch ao 

far bu only -- Juatil1ed on g al theoretical gxounda. 

t 

(1) In bur acy t:ber 1 diviai of labour, a hierarchy 
of thor.ity with .,._,,,,.,. lly pr 

ay ·~ of rUl.ea policy, imperao 
it aellll>C~. l.t!JV'l,,Ullft: 

r pon.aib.UJ.t.1•• a 
1 ty 1n th inter ctioa ~ 
tecbnlc .l quel.Uic ti 

et£J.c:J.A...,..., ~:ro a technJ.ca1 ~lndli,o.11:tt (P .M.81 -

!!!F:SES!!EX .f:e • Y. R.:mac:,:m HL,11\,,UR:1' 1956) • 
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(2) Por comparimn. s COD.gal ton and H ~1.ghw:at ( 1954). 

The.1.r ranking plac • secondary teaching 1n the t:hird of en 
categor • The accepted p:o~ iona ~ d1c1 law etc. 
being in the f 1r t cuegory (CompariSODa of inc are .iao 
91v ). 

(3) :tn hool there 1a a func:tional division of labour, a 
hierarchical ordering of offices and thy oper te according to 
rules of procedure - (atdv 11 1965). 

(4) The ueiW1Yiour atrix :la the total of persona influencing 

the tot.al. of b viours o~ an individual. Xn part.icular 

bebaviO\lrs only a ae<:iment of the matrix 1s operativ • 

( 5) A atatus 9 .. dJ.atinct fro the individual vho ay occ:upy 

it, i.a simply a collection of rJ.ghta and tie. 

(6) Tl'.J.s dJ.acgas1on of vaya of -.......--1.ng rol conflict is 
based an that of Merton (1957). 
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CHAPTE Ill 

'l'llE RESEARCH HYPOTHESES 

Prof•• lonelima, Ula jor variabl in this 1nveat1-
gatioll yr fer to dUfer t attribut J (i) th structure 

of an occupations (11) the rol ori tati of practitione:a, 
althou9h it J.s the latter which ie th aaJ.n subj ct of thi 
1nveaUgaUo • 

a deacript.J.on of occupational atructur 1t y be 
coast.cu 4 ·u An 1d type<, er•a aymbol) against vhich 
the irical r fer ts of giv oc:c:up t1on y compared. 
Th sec:ond usag r fers to the attitudes d perf'ormanc of 
pr ctitionera within an occupational group. 

Bee-au oft portanc:e secondary t ch s tt ch to 
th at-.. •. u,111~t o£ p -:ofessJ.OD&l status, thi.s tudy is concerned 
vi.th the tent to vbJ.ch th y are 1n fact prof sional in their 

rol perceptions. Vhi.le recogn.1 1ng t.bat th structure of 

teac:b1ng aa an oc:cupaUon ll have a g t luence 
teilCl'llftrS I role pen: ptioD• it 1• Wlliltely that 1.t w.111 

bec:oll profession unleaa th t ac:hera are prepared to act 
in a proi'eaaional maimer. 

The fi.rat section of imreat1gat1on 1 concerned with 

the or.1 of prol sii alJ. amc,ng t a; 1 tar sect£ • 
exua\ne the '-Uli;aa•Riwence ~ a pr ~ualonal rol.e perc:epU for 

ael-ec:ted pe.donun attitude var1ahl • rel t to th 

te•::nJ~ aimatioD. Due to th large IWJllber f wu:ieblea 
1 el.y to b tiDeR to th.la ~ield of J.mreat1gat • 

badtobe eofth e ich-ed~b 

~ n. 1t• of otb •tudlea. 

lJ.• 1 
ieb could be ua t 

OCC\lp 

y of several 
eco dal:y acbool 

any other 
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rel ant r sea.rch should t:Ontd.but to a re 

analysis of th.ls fi ld 1n thi.a country. 
1r1c:ally baaed 

Wher the hypothe a are conc:arr1•d wJ. th the analysis of 

pro£esa1ona11sm, profesaionaliua itaeli may t,e desigaa~ed a 
dependent varl.abl. • 

The first ti.cm of th inveat:J.gation exam1nea the 
relatiarulhip betwe pro£ aional role perception and the 

followJ.ng antecedent vari&blea. 

Soci.al Orig!na 

(1) sex Role. 
(11) Socio- o 1c background. 

Teaching situet:ion 

(lii)Advanced traini.Dg. 
(iv) Occupational position. 

Exaainati.on of the ~ r laUonship s should reveal some 

of the correlates of professionalism among secondary teachers. 

However of more cons quence frca a practical point~ view 
will be the findi.ngs from the next sections of the inv ati.ga­
tion, vhere professionalism 1a conceptualised as an independent 
variable. Her the hypothe es are concerned with the relation­
ships between profeasional. role percept.ion and the foll 1ng 

el ents of teaching:. 

Perfonumce 1n the Te bing Situation 

(v) Teac:h1Dg Style. 

(vi) &ztra-aarrJ.c:ular acUYitiu. 

P rcept.ion o~ the T acher SJ.t.ua 

Cvii)Aills of Educati • 
Cv111) External 1natlons. 

(ix) hash 1a EdUcati.on d T char Satiafac:Uo with the 

System. 

P~ aaSonal Act1vit1es Ext to the School S1tua~lan 



The Major Variables El.aborated 

Profeaai.onali • Much haa already been said about profes­
sionali (Chapter 2) and here it suffices to aay that the 
following operational defin1t1.on will b uaed in th.J.s 
1.nv stigation. 

A profession 1 role percepti.on 1.a seen 
thr el eat. 

(1) 

(11) 
(1.11) 

Technical competence. 

Autonomy. 
service Ideal. 

compriai.ng 

The mo t important of th el t 1 th last, aa th 

c tral ingredi t of a profe ional orient Uon .is concern 
for the client above all othe r con l derations. The index us 

to measure p rofessional role perception is fully explain 

in Chapte r IV• 

Sex Role 
The major par t rs of this variable a.r 

early socialisation and v lue sy t. aasociat 
di.ff rences in sex role. 

SOcio-Econondc 9round 

patterns of 

with 

In this inv t.1gat1.on, ft.hers' occup,aUon w a taken aa 
an 1ncllc tion of soci.o-ecoaomi.c ckground. The rank~ of 

occupation follows that of Co l~ Havighur t (1953). 

anced Training 
Thi include tertiary ducation ther it 

-.~-...ically t••~•ne,~ training t a tra.ining univer 1ty 
coll g. Al. inclu are tra training other qu lif 1-

they ar pertinent C t1 'such L.T.C.L., L.R.s ••• wh 
to th teachinq 1tuation1• 

•-:ift'-'"• here i to th 1:horit.y tructw:-e of sc la 
d t pos.1.t held by reap,c:mclen·t.a within thJ. thorJ.ty 

at.ruct.ure. 
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T !5b1pq Stxl• 
The perfonaance ~ teaching is highly indJ.rldualiaUc 

but neverthelua ao 
atudy a DWDl>er of' dieeaelona have been uUllaed to ex•ha• 
patterns of t.eechJ.Dg style.. Then 1Jlc:lud• aucb el•enta as 
progres•ive versus tra.ditlonalJ pupil planning veraua teacher 
planning etc. <see Question 35 Appendix). 

Extre-Curr1c:ular ActiYit.i.ea (E.c.A.) 
Tbaae include any activities outai.de of classroom 

teachiag and not directly J.nvolved with th day to -day rwming 

of the school. They will be ulnly to do with sport•• 
coac:bing end cultural activi.tie• such drama and 1DUaical 
production.. teachers share their personal inter st.a 
with pup11• b-J foraiD; c1uba eng11giaq 1n a wide vari ty 
~ other act.iviti •• (Tr in9, Cheas, 31.ldo,etc.). Thia 
imreatig tion does not differ tiate between kinda of E.C.A., 
but aiaply records t. achera•eatiaatea of their tJJa. involved. 

Me, of Educatiog 
A two-fold claaaification of a1aus of education baa 

used 1n this study; namely subject-centrednea and cbJ.ld­
centredneas. on the one band a teacher who perc:e1Yea the ales 
of education frc,m a aubJ~entred 1ewpo1Dt. will tend to see 
•• hi.a reaponaibllity only the intellectual trainiag of th 
pup11, leaving other aocialiaatlo to agenc:1.ea such as fudly 
and Church. on the other had teachers, who•• u- of 

educat:ioll include a concept of the whole chU.d, will be 

concerned with hia part 1n the total IIOCial1aation of bi• 
puplla. 

The abo • repreaenta only al g whi.cb 
catlonal aJaa can be -ped. 

exualnat101u referr to are School Certif'J.cate, 
UllJ.vernty bt.r •• aary and to lesser ext.et Schol.arshJ.p. 

) 

Ref~mc:e 1a also Jlad to 1:.eillCl..ra stiaau. o~ pu 11 

achlev• t to actaool tul..M~I.Mll.4.a• 
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E pha sin &ducation and Teacher saU•faetion 

Teacher were a ed to give their opinion as to whether 
certain c ommts of educ:at.ional practice in •econdary 
schools• (homework• preparation for job, cultural ectiv1t1 
etc.) should be given more or les emph sis than at the 
present. (See Question 36 Appendix). 

Related to thJ.a 1• the questiaa of aatiafactJ.on. Leas 
aaUafied teachers will pro1Mb1y v~ more change, therefore 
from respond ta replies to J.t in queatJ.on 34.B an iadax 
of aat.iafaet.1.on waa derived (the next c:Julpter provide• a re 
detailed account of thia iDdex). 

Pa.rticJ.paUon in Protea iopal .yaod..UOQS 

The uaoc:J.ation mainly referred to 1a the Poat Priaal:y 
Teachers• Aasoc:iation (P.P.T.A.) and although a ~ aeeondary 
teechers are mem:>era ~ the llalional u.1on ~ Teachers <•.u.T.) 
~• organJ.aation dJ.d not ex.lat when the queatiormaJ.rea ware 
eo11pleted. Other aocietiea related to a t achers subject 
specialiaUon are also pertinent. 

As well as participation and interest 1n profesaional 
associations t ache.rs were asked to give their op1fti.ons to 
t eff t.ivenes of the 1n secondary t acher body; P.P.T.A. 

Chart 3 1a a 

relatJ.onshJ.ps. 
of the j or variabl a and theJ.r inter-

s Role and Profeaaional1-

Bureaucrat:1c and profe aional b Uthetic:al 

(Con,1111965) because oft bureeucr•tic structure~ 
achoola (Clar 1964) p~•••1onal1y or1. tated t.-~ ... • ar 

1~ ly to baYe re conflict 1:he1r teaching d.tuati 
(Corvin 1961). 

The pursuit: of • career wJ.thill the ~emacr. aU.C atruc:t.ure 
of tte .1 ayfttlll 1a likel.y to adopUoD of a 
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Role 

AdYanced Tralnln 
Oeeui:,ation.al Poa.t.Uoa 

CHN'!t 3 

THI MAJOR VARIABLES li!! IRIS STUDY 

Profeesional 
Role 
Perc:eption 

Teachipq Profeaaiorial Variule• 

Teachin9 atyle 
Extra-curricular act1v1t1ea 

Teaghe.r ptrc!Ption varJ.glep 
Aim• of education 
EXtemal examination• 

,phuia in education and 
aat1afact1on 

ExteEPfl P£ofea•iopfl Activ1t1ea 

Participation in Profeaaional 
Aaaociat.iona 

w 
w 



p.rof as.ional n>le percepUon l,y caraui.a teachers we 
difficult, because oureaucr•tic behaviours rather than profe.s­
aiollal beb.avioura are we likely to • t v1tb cc ••• 
-career" teac ra will. tend to pay greater heed to tho• 

leaw!IKa of teac:h1ag vhJ.ch will enhaace career proap ts. 
They will be leu willing to act auto~ JTO\laly in the beat 
inter ata o£ the pupils where such actioas may b antithetical 
to career aspir tioas; the school and the ayat will claim 
the.ir loyalti a r th r th.n the pupils because it 1 the 

ayst wbicb pro.mot •• 

Ma reault of ~be ecollmd.c and atatwa atructure of our 
aoci.eq, there i• 9reater preaaure on to• • •, to 

cceed la their cu--r. ua ~iDg• 1101t only atatua bat 
also financial reward which ia important to aen as 'p.an-1dera•. 

Hence teachers are 110re lJJc:ely to l>e career ori 
tated and upwardly mobile IICMllen t.eache.ra (Clark 1964). 

Relatively fev of the latter int uJd.119 teaching a career 

when they ter th service; arri ge and child bearing being 

more dominant aspirations. Not being ao concerned with career 
prospects thy are more fr to dopt profe ional rol 
p rception. 

H.1. their teaching role 

WatSOD (1966 (1) enterl.ftg the priaary service 
to be aor 00,nt'!lllr'Tl~ with auak:lng a car • T y cone trated 

• 90!.nq for a a1U1catioD beia teres~ 1n 
iaau ~ t tua working itian, 

waa · :by ar (1942) t.o be • .......... 

,.tJ'daw.J.I ......... M~ t ly ¥ early ro1e 
training but also by the r-=t that tbey will hue to act u 
prov fo wife and faaily. SUC:ctt.aa .fulfUa 

'"°'".M,Mi~ o£ sod.ety al provJ.des 
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The in rol orientation of en 1n iety on the 

other is aa vli and mother with early role training 
hasising kindneu and nurtw:aace (Paraoaa 1942). Thea 

el nt of the f ale sex rol are very much akin to the 
client-centredn as of a profeasional role perc Uon. 

Colombotoa (1.962) found that a role perception wich v&lu s 

k1.ndness and nurturance (the ther houaevi.fe role) 
appeared to support a profe slonal. rol perception in 

teaching. However th d ds in te of time and energy 

of a mother and hou ife rol ae d to con1'11ct with the 
demand~ of professional! • 

Most vaiH!D enter the oc:cupatJ.onal worl.d only aa •abort 
adventur " bet.w school d arriage or to auppl--.-t t 
f udly inc • For them teaching 1• a conting t career; U 
they do not marry, until they have children. (Wat 1966 
(2) ). Aa • reault they are l••• likely to be c~'l.&,tted to a 
career. Thia, coupled with the n rtur t aspects of their 

early aocJ.alisation, could well prediapoae th to ard 
perceiving their teaching role more prof'esai.onally. support 
for this reaaoning 1.a found in the Coloabctoa atudy (1962) 
where older aingle _......... tho making teaching car r, were 
less prof ssio 1 than younger .singl , or married, wmnen. In 

the case of old ingle W011U1D, an initJ.al pred1spo ition 
(arising f early socialiaation) tcvards profeaaionali.aa is 

counteracted by a career orientatJ.on. 

To conclude, becaua• of the t1thes1.a of career and 

profeaa1onal1 are l likely to be profeaaonal as a 
re 1 t o~ th J.r probable car ori waum. tj ted 

t:o ideal ~ marturaac --- are aor lJ.kely to 
adopt a profeasJ.cmal rol.e perc 

D is 
haveexllllined 
patterns tv 
that ddl 

r llpOIISlbU1ty 

Havigtmrat (19 >. Davia (1.952) (1953), 

the dJ1ferenc:es in Yaluea IIOCiallaaU 

iddl d vorkJ.ng clan f~11••• They f 

clua huiaes 1nr:iei;,e1ld1mc:e, i.e'Y- t 
c:bild-r lag pracU.c:ea. 'tbeae val•• wh• 
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translated into adult t:1.vaUo ar similar to the dimensions 
of a professional rols perception: techn.1cal competence,autonomy 
and servJ.ce. 

Colombotos (1962) found that teachers trom 1ddle class 
background• w re .re prof e ional and gave as one explanation 

for this the above reaaoning. 

Further support for the relationship between aoc1 l cla s 
background and professional.1 c ea from findings vith regard 
1:o the sod.al mobili.ty oft: her. The• Uonal. Opinion 
Reaearch C tre {1953) c:aa•ider teaching ad.dell clasa 

occupaUon th fore an av e of upward social mobility 
for tr ts fr lower clas bac:kgroun~. Ent.rants fr · 
middl claa background will hav less c:oncern for soci&l. 

mobility as if they were upwardly mobile tm.-y M>Uld not h 

tered teaching. Recruits to teaching who a.re upvardly 1.1 
will be more concerned with career aapirationa which ar anti­
thetic l to profeaaional.t • (Teach ra f'rom J.ddle class back­

grounds, free from concern over improved mobility, and 
predispos d l1y early socialisation towards adopting a profes­
sional. or1 tation, should perceive their t ch.1..ng role more 
profe sionally). 

However the findings f'ro. the research• Uoned abov 
lllaY well not. be applicable to Zealand ccadiUona. Firstly, 
bee.au•• ot inappropriat. s of the cl .. aliication of social· 
elaas d aec:oadly, bec:au.• the equival nt social classes in 

• Zeal , if they do mdat, y not hav th aoc1a11a-
atioa pat.tern.a and values. 

In Zeal 4, Watson ( ~966 ( 1.) > found that entrant.a to 
tra5n1ng coll99e <• pecJ.ally •> came f .... ._....,1 l:,ackgro •• 

st who ~-....... 1D priury aa~IOA • ....,.ll_,.,g are $ 

of .ual vork • clerks 1 tCND ID9.E,j:JH1nt.a. They ha e 
f&thera . baT usually not had mor tbara t y a• fo.naal 

acboolillg • 

Ilg VCllise.D " . ts th ttern 1a lJ.ttl dUf"er t. 
third oft _, .lmreatl.gated ill that atudy had at least 



one parent th univ rsity training. overall the W011nen. c 
from b.igher oc1o-econ ic backgrounds, although in the 1957 
intake (which wa the ample studied) t.'iorc were no sons or 

daught • of doctors, lawyers. architects, sci tiat:s or city 
busine en. Many en entrant r , th first in their line 
to enter an occup&tion of supposedly prof ssJ.onal. status. Xn 

the Congaltoo and Havighurat (1953) ranking of occupat.iona in 
Nev ze land secondary teaching is given a r .ting of three. 
There.fore for entrants whose fath ra' 
than th1.a s«:ondary teaching would 
mobi.11 ty • 

occupations rate lower 
a mean.a of upward 

on the basis of the finding• of Watson (1966) (1) > it 
could be aaa,umea that ~or a large proportion of entrants, 
secondary teac:hJ.ng would aean a ri- 1n aocio-econorai.c status, 
although such an a aumptian ia 1nconcl~v becau- of lack of 

detail gJ..v 1n the pul,liahed report. 

Al though there 1 a lack of prec1. inform :ti.on from a 
ew Zealand context it seems likely th t where entrant to 

t aching have or1gins 1n lower socio-economic level than 
econd ry teachi.ng itself then, because of their probable 

interest 1n upward social b111ty1 they will be leas profea­

sion.l. 

H • 2 • ,!T~~~!...!aB!.!.~~~:!£e9!~ic~_!o~rlii,gi~ns~L!ar;~e;...C£,!lf8!5!.:~1~f~1~dL.,!1nf! 
l prof' ssJ.on.al than t 

J.tuatlonal Factors 

11• 

Moat writers would agr th t th of highly 

qualliied pract.itionara ia one~ th cdteria ~ a prot'eaalon. 
Xn th cas of th older re e tabliah prof es 1o118 ( i.e .. 

1c:1ne1 lav) it 1a to be .-v1:"~t ~ t training for that. 
prof ui ld in 

perceptJ.on. T 

po a1bly an extllllPl of tb1 • 
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Training for the professions cit d abov 1 organised a 
an intogr ted whole but this is not th case with secondary 

teaching . The unt and kind of training for secondary 
te ching in H zealand varies a great d al from no tertiary 

education at all ( there being no minimum qualifications for 

entry into s on ry teaching), to H sters• degr a (and even 
some Doctorates) in a wide range of subjects. Teach rs may or 
.n y not have had training sp'!cifically designed to prepare th 

for the.1r occupat.ional tasks • 

.Basically two kinda of training can b U t1f1 d . 

(1) Training in subject aatt r; the •what• of t ching. 

(11) Te cher training as such at training college; the •how' 
of teaching. 
secondary teac rs y have had neither, one or both. 

Common among secondary teachers 1s th ide that training 
in subject matter is all that is required; th~ means of •putting 
it aero s' can be g thered on the job. Educational theory is 

not to be taken riously , the a.in thing being to •get on with 
th job'. ( tt 1957). How r, incr J.ng nu.hers of 
teachers, especially in locations near univ rsities, are 
becoming more interested in educational ~eory. 

In terms of quantity of training it 1a very diffi.cult to 
progno ticate u to the probabl r latJ.onsh.ip betw n such 

training and profea 1onal1 • 

the hand adv traSn1ng y w 11 t d to alee 

t achers re profess.ional t,by th s tok , career 
or~ t t d t cher will also purau qualificatio to enhance 
their car r.r prosp ta. the al)ov it would Ju t •• 
likely for highly qualifi d teac:11era to be car orientat d • 

prof 

oth 

cl. 

ly ori tated. 

High allfic ti.on, how 

1 prof saionally ori 
to expert! • 

• er c h •ttit 

er, 1n th c:a oft hrs 

ta ld b acc. anied by 

r lt of thi. ds for 

s hould score 



high on th criteria of technical competence and utonomy, but 

not necessarily service. 

In the caa of car r orientated t eachers , autonomy, 
especi ally within the bur aucratic tructure of th school 
syst , wil l not b such an important factor. Confo ~ ity to 
rule rather t han autonomy is the bureaucratic 1'1\0de (Corwin 

1964) . 

Although botb career and professi.onal teachers will aeek 

higher qual.J.f 1cat.ioas, because of other factors mentioned above 

it was hypothe:siaed that:-

H.3 Teachers vith Bachelor' degree or higher 
gual if 1c ation ar re prof e• a.ional than teachers vi th 

l Sf than Bachelor•a degree. 

Not only aul;.Q.IIQ{jly but servi.ce is likely to be a ore 

pertinent d.iff renti ting factor between the •careeri t• 2 and 
the •profe sional •. The loyalty of th car 1 twill tend to 
be to the organ1aat1on , whereas profess!. l loyalty is centred 
on the client. 

It' a teacher hu tud1ed in 

then it u uftl1lte1y that these 
bject tter field• only, 

~- will have y gr t 
influence on his personal orientation (whether it be 

pro essional or non-prof asional) to his work. However, if a 
bacher' s tudie bav includ of th r huiuani.ty-

c tred d1 ciplina 3 then there 1s l.ikely to be a po itive 
rel t1on h.1.p betw t: e e tudi s prof s al 

( specially the servic el t) ~or or both o£ t'MO r aaona. 

(1) It can b fai.rly •~HI\ARK.:ru that at a un.1vera1ty lev 1 

personal 1nt:ereat playa a large part J.n th 1.ection of 

jects for study. specially those ~at are ad uc • 
Stud u o~ study in such p le-c 

y etc. probably 

p,: ate inter peopl • Xf th 
ha twill t to r 

tred 

ter• 
1spoae 

th towar ri atJ.o ic ls 1n this 
tudy the C t of pro~ • lo iall. 
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(J.1.) The tudie mentioned above should hance an initial 
interest in people and int sify the feeling for, and loyalty 
to, clients rather than to the inanimate structure of the 
employing organisation. 

H.4. Teachers who have undergone QtUraea of atudy in people­

c tred disc:J.plinea are more prof saional than thoae who 
have not. 

Teacher trainJ.ng at a training college is likely to b 
even ore pupil c tred (1 f ct wholly so) than tucU s at en 
university wher much of the terial is only p iph ral and 
bar nor 1 tion 1.p to the classroom itu U.on. 

Becau of t 1s teac ers who have b to tr inlng college 
(and there are gr t number of secondary teach rs w o hav 
not) and therefore have a trained t chers certific te should 
be o prof ssional. 

H.S. C rtifi.cated te chers are more profe sional than 
uncertiticat d teach r. 

Occupational osition and Prof ••1onal 
UDder this c:U.ng there 1• again a coaplete lack of 

evidenc: whJ.ch a19ht auggeat what relati.onahi.p, if y, might 
ex.iat .betw these t"° var1al>lea. Th qu t.ion ho ver .is 
illportant one. as \Uldol.lbt. ly teachers in positions of reaponai­
bJ.lity bav a gr t deal of influence on both pupils and re 
j um.or taf f meJDlH!tra. 

peculation 
l d to the post latl 
aucces in progr aaJ.ng 
prof lonall • succ 
prob ly r ult f 
perform e thi 1 
19 S) • (The dif'f rence 

od of behaviour 

of car vithln a bur cracy would 

of a negativ r latioaship between 
through the hierarchy of ~ority d 

• in a bur ucrat1c org J.sation would 
d1 l ry of approved bur aucraUc 

tith tie 1 to rof a 1o 1 (Corwin 

bur er tic d professio 
1 1n C art I, 9 9). 
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The f or going discussion suggest th t th hl{Jher the 
position of autl\orlty a r pondent holds th ,or bureaucratic 
and th r fore the less prc,f &ional will be his ori ntation to 
his occup tional statu. This ould be especially the case 
with regard to loyalty to organi aUon (bur aucr tic) ver ·ua 
loyalty to client (profess onal). 

How er there are two factors which may v 11 result in 

evidence contradictory to what might expected from the above 

speculation. 

(1) The judg ent o'f merit aa a teacher, and ther fore the 

meana to pro ti.on through the authority structure of the 
secondary chool syat , 11.e outside o-f tho authority 

atructur of school as uch. In pec:tors are d par ental 

of fie and not board employ a aa are mo t teachers. Al though 

th appoi.ntment to po itions of r pon ibility lies 1n the 

hand of th board, such appointm ta are d on the ba is of 

grading v ~ch is in th hands of th inspectorate (undoubtedly 

headmasters do have a great de 1 of influence both on gra ing 
and on ppointments). 

Ther fore, lthough schools are bureaucratic organisations 
(Clark 1964) approved t aching p forn'll~-~ s n d not necessarily 
be bureaucratic. If ins ctors con.sider th selv s to be 

bers of a profess.ion then it i more likely that they will 

r ard prof e ional behaviours r ther than bur ucratic 

beh iViours. As r sul t 1t 1 lik ly th t it ia th st 

profes io l teach r ho ha a gr ter opportunity, through 
hig gr ding, to r c:h position of responsi.bility. 

(il) If• a Corvin ( 1961) postulates, profe sio l t ai:hera 
bav 11c:t 1n t 1r t t a 
prof si.onal t cher , th it lC>Uld a logieal that they 

uld tak asure tor duc:e this c 11ct. They could 
ther 1 e teaching altogeth (as undo ly :y of th 

do) er they could repr ••• to a certain ext , ~s 

rof ttitud s which 1• ria to conflict. SUch 

repr ssion n t ss 11y a 1 chan f a 
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prof u1onal to a bur aucratic orientation, but rather these 
professtonat aspiration• would lie dormt until 8UCh Ulle u 
the teacher coacerned is 1n such a poa.ition of thori ty aa to 
be able to exerci.aa them more fully. A Ponti.on oE lleaponsi­
bility aay in :tact engender more profeuional IIOdea. SUCb 
could be the cas of a dedicated, far sighted teacher, th 

revolutionary aiaaionary who day hopea to see the fulfil-
• nt of hia ducaUODal ideals. 

Although the above co j.:t:uring ia contradJ.ctory.the 
writer apecu1at•• that the reaaoning vbich conc:l.udea Id. th a 
positJ.ve r lati.oaahip be'tve t:be holding d a Poa1Uon of 

Responsibility and profeaaion&U.. 1a more real1at1.c: than that 
whi.c:b concludes with relationshJ.p. 

!!:.§.• Teachers occupxing Position• of Reapou1bi11ty are _,re 
pro:fNaional t.haa uslatant teachers. 

The fore(Jolng hypotbesea c:oaplet the sect.1oD of the 

investigation where prof aai 11• 1a perceived as a depen­
dent variabl • The rest o:f the study ezud.nes some of the 
con equencea ~ a protead.onal role perception on aJ.tuatl.onal 
and attitude variables. Hence pro.feaa1ona11• 1a concept:­
ualis aa independ t varicle. 

Because o:f the need for teachers to be professional (aee 
Chapter XI, Page 14) it is iaportant to a• what patterns of 
t aching perf'ormanc• and atti.tudes to other pertinent el--t• 
of the teaching utuat.1.oD are li.kely to - e 1~ 1n :tact 

e p.rof'esaional. 

Perforaaac:e 

Pro~ •1ontl1- and Teaching Style 

Olwloualy 'the QY vh1ch • t:acber l)UCUY- h1• 
oc:c:upational role will baY• an W1tNac:e Mat-.. ,. .... ...,. atyl•t 

but t:here 1a evldellce to tJWJ9fla1: what eff~ thh .lnf'luence 
will baYe. Bec:auM f • -ea for tt1tac:11er• tu adopt• prof'u­

aional o.ri•tatt it J.a 1llport to fiad out ~ pattem < if 

any) o1 taching style 1• likely to eur9e a.a a result: o~ aucb 
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a role perc:epti.oa. It amat a recognised that teach.1Dg 
p~ormanc:e is a very peraonal thing and that a teacher'• 
bias in any of the t achJ.ng atylea uaed in thi• atudy will 
be a product of personality f ctora other than role 
perception. However, from the client--c:entred nature and ~• 

ideal of service of a professional role perception, the 
following prediction ca be de with aome reasonableness. 

H. 7. The.re 1a aignif icant differ e between the' t ching 
agl of high 1.ow pro.t asJ.onal •• Hiqh profeadonal 
te.ec.hers will plac: qrpter emphula than low prof s­

sipl teachc• on the followi.ng apecta~ . 

•• Child-centredneaa 
b. Guidance 

c. Diacuaaion 

d. Pupil p:tpn1!!9 
e. Insight 1 apinq 
f. Pupil grawth 
g. Indirect control of children 
h. Progreaaive education 

1. S\lbJectlvlty 
j • Personal freedoln d ind pendence 
k. Obligat.ion to aoc:lety 

Professional and Extra-curricular Ac:tivitiea ( ECA) 

Participation 1n ECA 1a very controversial 
secondary t ch rs theuelvea, eapecially vb ·.1t involves 

tiJD s turday-. y consider that taking part in F.CA 1a 
l 

part of a t-.uera Job, otb.era 'lli,iU£ll,D1.der such actlvltJ.ea to 
non-prof a101l&l. Of' there .l.a 00 .1.d able f Ung galmt 

the Ulldo\lbtecl coercJ.cm that occurs 1D 1Da ••• or 
many, teac:h1ag 1• their lif EC.A. 9!.ves opportwuty for 

~ tension of their pr.t ate int uta and int at 1n 
young p pl t. th u.e. robably ¥ rea t the 

int.r:uaion of school Un.tis into their t1ae but 
part.1d. t 11e1;0\l1ZJ1 poasll>l 1nf'l.uenc• or mcb 

parUc1p t1 
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How will the prof sat 1 tand 1n regard to this question 1 

Geratl ( 1967) aaw high degree of COlaELILtJ!ent to an ar o~ 

specialisation as a general c:harac:ter1st1c of all profesaiona. 
But are ECA- part of a teacher area of specialisation? 'l'his 
would to be the crucial issue. 

>.gain th cli 1:-centr dneaa service aspect of a 
professional role perception 1• lJ.kely to outveight more 
personal cons.1derat1ona with the professional teacher. He 1.a 

re likely to coasider the educati.on of the vhoJ:- child as 
h1.s respon ib:Lll ty C ee hypothea1a 9) and therefor: consider 

ECA- to be part of ate hers ar of apecialJ.sation becau.ae of 
th 1r relevance for aoc:J.al and pbyaical edw:atioa. 

11.s. High profea 1on•l teachers ar 
lov professional teachers. 

active 1n §£A.than 

Perc:ept1ona of the T,s:hipq Situat 

siona11 of EducatS.on 

one of several d1a aJ.ona al.ong which a1lla of education 

iftaY be classified 1• that o~ child-cartred vwaua aul:>ject­
centred (page 31) or the lif adJ\1E?!!9$ school~ thought•• 
compared with the intellectual tr•1n1pa school tho ght. 

Proponent• of the life adjuatalelrt achool will tend to be more 
conceffled with th whole ch11d, wherm the teacher• who follow 

the intell tual tra1D1ng school vlll t d to be we subject 
apec:ialiata. 

Colorabo1:oa (1962) fo d that ch • cl&asified 1D th ae 

c tegor1ea w ~ diff r t1.ally dJ.stributed g high 

edium d 1 •• 

'1'vo tactor 
ch could 

tos. 

, however, oper.-1:e 1n thU 1mr tlqa 
,mama·t dif'f t fin a t:ha tho 

(1) Ia J:OaCh the • ol child' 1a conaJ. el:\ to l:Je 

r·ea1,oaa1l>Uity of ~-•na,.- with gr ter WIIIQ~IHl-.i..S ebUd-

cen~tdllteaa9•"- th intellectual. t.c-•1nf ng approaeh J.c 
to plac gr ter haaia subject t.erial . The piro1eaaloaal 
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index of thJ..a study vu wei.gbted by 'client-c: redneaa• • 
whereas that m Col011bot.os ( 1962) was weighted by technical 

competence. Because of this d1£ference 1D w ghtiAgs 
prof'ea•ionall• 1.a much aaore likel.y to be rel ted to th life 
djuatment a roach 1n thJ.s inve tigation than 1n that of 

Colombotoa. 

(U) Because of the differences 1n t cher training 
procedures in the u.s. . z., c :=a1.tment to the3e s:hools 

of thought may • e different meanings fer t acbers in the 

two countries. 

In t.he u.s. moat teacher tra10SD9.,or traSP.ing for lb 
occupation of teaching, involves _..---..,. fora o£ ucational 
atudi s which are pupil-cent.red rather than subject-catred. 
ID .z. this 1a not the case. Here y teachers have had 

formal training 1n aul>Jec::t matter cmly, teacher training 
coming on the job. 

Because of th pupil orientation of educatJ.onal course 
such studies will t d to reinforc th adoption of a 
philosophy of edUcat.loD c•tred on the whole c:hild. U af:ter 
auch studies a teacher ati.11 decJ.ded that hi.a responsihility 
ext da only aa far a intellectual tra1.ning such a deciaioD 
is made froa a somewhat different standpoint from the s e 
decision de on the basla of foraal tra~nlng 1n subject autter 
only. Th dor th adopt!. of aJ.aa of education haa1aJ.ng 
in.t:ellec:tual ttaining could have a dilf t _,.IM,U.ug for 
.z.teachera, f those 1n 

Ollly of eral f tora 
1n what ain111 of em.acat.1 

or the above r ... auu. 

u foll 1 

). 

trainSng ia 
~t.el'l.e.r 

J.s stat 
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t first gl e this hypoth a.is ay appear to be .. 1r 

evid t 
s1-onal th 

in term of 

circular. U c:hild-centr d tucher profes-
profea.sionals ar ch11d-ce.Dtr (whol child tc.) 

of education. 

Bearing 1a ind how er that child-centredaeaa 1s only 

one of the 1 ts of pr~es.a1onal role perception and th 

fac': th t othu- factors raay operate to influenc: the adoption 
of st point 1th regard to aims of educ t.ion, th hypo­
~sis 1• worth 1nv ti.gating becaus of the f ta 
particular phllocophy of • of edUcatJ.on y on a 
teacher• perfo,raull'IC:e 4111d tt.itud a. 

There is -nod ying th t t gre t part of 11.z. 
sec:ondaq ed!ication is g towarda outside exa1111nat1ons; 
namely School Certificate, University Entrance raary. 
Theae exaaa, 1 though they come f the third year of 

secondary schooling arda, structur 1:he syllabi of t 
aubj ecta f roa th third form. 

of~ reaulta of auch atructurin9 J.a tb t h of 
th ter1al 1• propriat fr y puplla. T ach a are 

t tr to adopt terial to cater for individual ne d 

which, 1f they ar prof esaional , vi.11 likely to be a naore 
import t. consid pr aring up11a :for ina~tona. 

To be .l&lr lt at; recognised 
r re t&tiv .. do ahar 1n the writinq 
41XN1ple the ool Certific:at lsi 

body. 

expects 11 

t 

y 

th 1ndlv al cluaroan 
ils to re a 0011111:IOD •~aug,O,ln 

atruc 

era• 
or 

v1th :fall 

s gr .. ~~~-r ll1Ullll>e.E'8 to gain 
IIOID81thl~, but it does 

JA1Jau111rv through pr ria 



Professional teachers will also tend to resent both the 

assessment of their ability as teachers and the assessment of 

pupil achievement by an outside agency through the medium of 

examinations . As professionals they are the experts . They 

will want the autonomy to select and modi£y material to cater 

for individual needs (their primary consideration being the 

education of the pupils they teach) and will consider them­

selves and their colleagues to be the best judges of how 

successful they have been in fulfilling their occupational 

responsibilities. 

It may be, however, that professional teachers consider 

that , as examiners in public examinations (especially School 

Certificate) are selected from among the teaching body , this 

constitutes assessment by colleagues . Therefore they will 

consider that pupils' marks in outside examinations are 

adequate and fair measures of their teaching ability . 

Especially, also, if they see as their major responsibility 

towards their pupils getting them through these examinations. 

But bearing in mind the fact that teachers recognise the 

importance to pupils of the systems assessment of their ability , 

professional teachers will want the most direct influence 

possible in such assessment. There£ore they are likely to 

consider that a school testimonial (teachers usually co-operate 

directly in the wording of these) is a more important and 

meaningful assessment than marks in a public examination. 

Unfortunately the public at large and especially the 

occupational world , while giving some weight to a school ' s 

assessment , still attach the greatest importance to examination 

results . 

Because of this the professional teacher is faced with 

two conflicting demands . As a result of his loyalty to his 

pupils he must try and compromise between catering for 

individual needs and the preparation of students for public 

examinations . The more contiguous the latter , the more bound 

by them.:will be the teacher . Perhaps the professional more so 

than the non- professional . 
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xn thia invut.igat:io it: 1• expected that ther wJ..11 be 
a dUference bet:we teacher•• asse mt of the ayatan •• it 
is and vhat: it ahould be. Zn other words t achera, apecially 
hJ.gh profesaiona.l.a ay be exaaination-o.rientated at the 
present but voul.d prefer not to be li the ayste11 were ~fer t:. 

H.10. £9!pared u, low-profession.al teachers, high-
orofe si.on&l teachers wi.11 be leu likely to consider: 

( i) •-1nations to l:>e adequate aur-es ~ either pupil 
achiev t. or t}leir own ab111ty as teachersa 

cu> school t 
aide 

1 •• iaportpt: than out­
• pupil•• achieve-

t. 

Teacher 

Satisfaction 

The second part of this inve tigation examine the con­
sequence of a profea 1.onal role p rception on specif ic 

l enta of the t: aching aituatioft. under the present headin9 
the study ailDa to round off, somM1nAt:, t:he picture ~ the 

professional teacher in hi occupational at:atua by . 1.ning 

the relationship betw en prof ionalism end the phases he 

consid~.r• should be placed on el nt.a of second ry education 

not already dealt with. Theae el enta are giv 

36 (App dix) d can be • ariaed .. :follows:- ic 
bject s, cultural ct1.v1t1ea, d.1.acipli.n , upila' work habits, 

and edueatio for l iwre occupation. 

Although sic: qu t1on is rthy of lnv ti-
g tion, pre hue• 1n achool on the el nts 

tioned above la likely to b moJ::e p rlin t th th• .role 
perc t.1 a of t-.... -r • Tb. reapanae of J:"e or lea• will 

be in teraa o~ what a articular t-.-c~•r cone 1v s to be the 

pr--....... t WIIJPll411»41illlie 

Xt 1a poaail>l • h0111e1J•ar• to giv 
bypotb aJ.a t e Q .~c:KIIKI.a of the cli 

p 1onal rol perception. 

so dir ction to the 

t-cen1:red b.lr• of a 



H.1.1. Aa ~ with low-pi:of' aaianal t acbera1 high­

pEOf'es&on.al• wlll want !5?hu@f u follOVfl-

( > the aw as at present oa basic aw>Jecta 
(b) IIOt'e on cultural acUv1Uea 
(c) more on reaaoniag •• a ew ~ dJ.acipl.1.ne 
(d) more pupil participation 1A pupil activities 
(e) re education for leiwre 
Cf) the same aa at prea t on occupational education . 

Associated wJ.th the question of chaDging empbaa • 1• 
t.be queat.ion of teacher aatiai'action with the pre ayai:ea. 
The bureaucratic structure oE th achool ayata a likely to 
eatJender more c~i.ct 1n hip prof'essional teach • (Cond.n 

1.965) than low prof'eaa1.onala. This codlic:t will probably 
•en1feat itself 1n hi9h proEeaaionala d1aaat1af'acticm with 
~system. 

H.12. High profeaaional t ache.rs vlll be l • atiafied with 

their prgent t ching situatio1l than low prof sa1onal 
teachers. 

This question 1a answered by s ~ an .index of 
sat.1af'action baaed on answers to queati.on 348 (see Appendix). 
Ttda index will be more fully explained 1n Chapter I.V. 

Profeaaipnal Acti itJ.aa Extexnal but Rel t 
$9 t.ha SChool Situation 

The tb1.rd part ~ th!. iareati.gaU conaiat• of the 

e:a• tl'&Uca of a apb of teach activity ldd.ch 1a axteml 

but perUnent to occupational poai.t~ 

PuUc:lpatioA 1a prof aalonal uaoc1a~1oaa will 1Dfluenc:e 
~IICD!era 1n tbe.1r occupational rolea • th 9h such parti.c:J.-

patlon occur• taid d Khoo1 u.e. 
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P£9fessional lam d Part.1.cipfUgp 1n Professional Aaaociat.torss 

Speaking 9enerally a professional assoc:1.atioD hu four maSo 
functiolUI: it 

(1) acts u a mutual aid aocJ. ty for its menmers; 

(ll) fosters and advances the welfare of that occupational 
group in a aocletal ccntext; 

(ill)ac::ta as the organ through which the a-perts may have a 
voice in coa111in1 ty aff aira I md 

(iv) ts as a AICGP,a of intamal control over ita member• by 

foster1no a profuaional ori4mtation. 

For professional teachers these will, or ahoul.d be, 

iaporumt aspect• m their occupational atatua. certain of 
th se functions will alao of interest to non-professional 
teachers•• w 11, especially the advancement of the wel:fare 
of practitioner• and to a leaser ezt•t the occupatio. l 
security arising fro interaction with other• in aiailar at.atu. 
However they are unlikely to feel the .... obligation with 

regard to a voice in COIIIDDlUU.ty affair• and the fostering of a 
professional orient.at.ion. 

The asaociaUOIUI relevant to secondary teacher• are the 
Poat Primary Teach rs• Aaaoc:1ation (P.P.'1:A.) and to a leaser 
extent the HaUonal tJnion of Teachers (11.U.T.). Unfortu tel.y 
at th t1lle the data of th.1.a study vu collected th latter 
dJ.d not exist. Bee ae of the diff erencea between the two 
aaaociaUona <••9• .u.T. ha.a rtkJiatered •• a trad 
camn,arJ.son of mmllDfltrab1.p would have --- very inf 

uaton) 

t1ve. 

One ali t fctor 1n teachers• attitude• wards th 1r 
uaoc:1at.1ona 1a the type of bodiaa they p rcelv to be. 
Prof ••,Mi,NUIIA, teaclleE'S will be n aeU 1n the as iation 
1, fact it acts as a professional body ta diagulaed 
trade unson. 

evut:.beleu, •• aon taach ra aapire to prof'•••1ona1 
atatu•, it 1a logical to •• they w111 have created a 
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profeaaJ.onal body -aa their official aaaociation. 

H.13. High ProfeatJ.onal teachers will be ~ and 

active .1n theJ.r professional asaoc:iati.on th.an low 

professional teachers. 

Footnotes 

1. Nursing qualif'icatioaa were al.so included (there beJ.ng 
four respond ts 1n this category) because of th cli t­
c: tr d natur of the training. 

2. In this tudy the careerist ia s aa that person who 
at t • to ris a high aa poasll>le 1n teaching. Thia 
would pr ably imply obHn'ance of bureaucrat.le IIIOd • 
of b haviour aa schools are basically bur ucr ti.cally 
structured. (Pora camnariaon m bureaw:r t1.c: and 
professional ezpectations, see Ch.art I, p.9). 

3. By h anity-centred di.ac1.pl1n sis m ant such aubj eta 
as educ ti.on, psychology, soc:J.ology,etc. 
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CHAPTER XV 

METHODOLOGY. 

ThJ.s chapter describes the saaple, the method GI data 

c:ollecU.on, the operationaliaation of variahl • requJ.rJ.ng the 
use of indices, and the statistical procedure• uaed. 

The Spple 

The 1 of hundred and eighty-eight secondary 

teach rs vaa drawn f roa schools •1 t ted in or surrounding a 
light induatrial and servicing centre in the lower part~ the 
North Island. Altog ther t ac:hools were involved; four city 
schools and th r st situated 1n 1 prov1nc:1al tovrus. The 
• lection of school vaa not r ·IID(x,m but dictat by their 
proximity to th centre in which the research vaa und tuen. 
Two of the school• were single sex (one of each sex) and the 

re t co-educational. 

Individual a volunt ed IIDd this y ake ~or a po ai.ble 
biu in the le (Borg 1963). 

TABLE X 

• RESPOND SAS A PERCENTAGE OF '1'llE T01'AL POfU'LATIOII 

52 

school _T_o_t_al ___ No ___ ._d ____ T_eacheri,iii,iii•.,;;,,_,--

A 49 

tag of Total 
24 

8 43 
C 25 
D 5 

G. 
H 
I 
J 

TOT-ALS 

50 
25 
19 
37 
42 
36 

317 

• Six r:upond.nt:e had ~ 
y did t C0111Plet.e 

1.ada. 

11..5 
63 
64.5 
56 
60 
80 
53 
82 
39.9 
50.67 



Although th reapona• r te a only just over 5~ th1 is 

bett than is u ally obt ined fr atucll.es which have de u e 

of ailed queat.1onnaire1• 

T.abl 2 c:omp res the aampl with the nati.onal total of 

t achers with regard to sex and qualificaUcma. !'lo national 

figures for age re available. 

TABLE 2 

CO ARISOX OP SAMPLE WITH RATIONAL TOrAL 

Sex -

9!!al.i..f .f.c:ation.s 

le 

M.A. orb tar 
B.A. 

41 at1oaal 

60.91 
39.09 

27.8 
33.7 

Diploma or Equivalent 9.2 

Ls 29.3 

• ! saa2l• 

s~.u 
38.87 

.72 

35.10 

30.84 
5.34 

• source of ltatioaal Fi.gurea - Rev zeal Poat-Pr.iaary Teachers• 
Aaeoc:iation - Loat Oppo£tunit1 .. - Secc,ndary school Staffing 1.967. 

Since both sex role aad qualificat.iona are illportant 
varJ.ab1ea 1n thi.a study it ia fortunate ~t the diatribut.1.on 

of th •• var1ol in the ple so cloaely resemble the 
natJ.onal dut.r11:ut1on; th only exception being the diatributi 
of al1f1cat1ona at th Dlploaa or equJ.val t leYel. 
higher proportion 1n t.hJ.a category in the le 1• probably du 
to .....,.......,,.ty ~ a university. Th licaUon o£ this 

re is eai;,cmLSe rate vea not hi.gb 

as on ght: this --.....•<w not nee aaarily det the 

g a11aab111ty of t:he results obt d 1D the pre ·t: res arch. 

-le lJ.ea within the 35 to 44.9 
years t, •• bu J:>een prev:ioualy stated• there is way 

of eoi~ar.J- thi with tJ.onal figures u. latter • not 
...Uable. 
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D&ta Collection 

Data for thJ.a study was collected by means of a 
queatiannatr:-4 (see Appendix). 

As a result of a pilot abady carried out 1:n one partic­

ular school certain questions were modified befor the 

questionnaire vu sent to other schools 1n the sample. A copy 
w as also sent to the executive of the Poat Pri.mary Teach rs• 

soc:iation; th Pr aid t of which wrote a letter rec end­

in.g to 11 concerned support of the study. 

Wher poasible the principals of schools were pp1:0ached 

personally and thi occurred 1n f'our in.Stances. O~end.• th 
questionnaires w aent out under a covering letter describing 
the nature purpose ~ the inv atigatJ.on. 

Teachers were given the queatiaanalre to ccmpl ta in their 
own Uae and aoat wer returned by the school r ther than by 

individual t ach s. 

Th questionnaire itself took a half to three-qu.artera of 

an hour to eomol t and answers were COD1pletely anoayaoua. 

Reapon.aea were coded on to x.a.M. card and d t 
done by C puter. 

y 1a 

The question th selves c:a11 fr thr rc:ea. Mally 

qu atioru wer mod 11 don two previoua qu tionnur-ea J.n this 
field. (1) That giv 1n th report by Col t.os (1962); (11) 
Xnt l Study of "l'i h rs. Th r alning stJ.ona were 
baaed on th writer•• eight year• exp 1 
teec r. 

dJ.vi.ded in 
gori • 

(1) Pr sent Teachlng Poa1t1 • 

•• sec:ondary 

eral jor cat 

Queatl 1 - d 21 - 22 .,. .... concerned with details 

of aching position. 
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(11) Background Material. 

Que tiona S - 12 rel t to th general. background o~ 
r spondents, physical• social and acadeaic. 

(111) T chi.ng Career. 

Question 13 - 17 and 23 are concerned vit.h the cour 
of the respondents teaching career. 

(iv) Attitudes to, and social effect of, teaching 

career. 
Questions '18 - 20, 25-28 a.re r leYant to t.hJ.a category. 

(v) Atiltud t.o ct.a of Teaching. 
(e) Paper work; Question 24 

(b) t1ons 30-32 
(c) 

(d) F.mphaaia in edUc:ation; Qu tion 36 

(e) Extra curricul.ar acUviUea; Quealion 29 

( v i) Profes 1ona1 Orgenisati.on • 

Qu st1ons 38 - 41 asked about the respond ta m rshJ..p 

and attit\ldea to rel vant profeaaional organi tion • 

(vll) saU.faction with Tuc:hln9. 
Question 34 provides terial for th c:alculation of an 
index of s Usfaction a d scribed later 1n thi.a chapter. 

(viii) Profeas1onal1-. 
Responses to Qu ation 33 ar th b 1 for cal.c:ulatJ.on 

of the pro~ aio al. inc:U.c: a al o scribed lat 1n this 

ch pt • 

this Study 

The Indices of 
The prirlci a-tu , profesaionalia, ia 

measured by two • to Lt-• hich are 
part of a a1xt ••Uozl 33, Appendix). 

T 1 conc:erned eorreSl)Ol'ld to each of the thr- -jor 

prop ties o~ a p~u al ,:ole perc:ep J ly9 coameumce. 
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autonomy and service. 

QueaUon 33 reada:-

In t.h table belov please check ~f each itc ac:c:ording 
to hov important it 1a to you in yow: Job nov. (The scoring 

wu as follows:- "Eaaent.ial• - 1 point; -Very Important"' - 2 

points; "Fairly Important" - 3 points; "Hot Very Iaportant" -
4 point•; "Xnc:U.fferent• - 5 points). 

(1) A chance to help pupils get on 1n life. (Serv1ce) 2 

(li) Be your own boa-a in the clas.sroom with suff'icient 
tree to do the job the wa:y you think it ought to be 

don (Autonomy). 

(111) A chance to influence young people and therefore have 
some 11 part 1n creating a better world (Service). 

(iv) A chance to use new ideas in teaching tec::hAJ.quea 
(Competence). 

(v) A chance to become recognised end respected as a good 

t cber by other teachers (Competenc ). 

Th1t two prof eas.1onal indJ.cea were coaputad by "adding• 

the import c as igned to each it 1n the index. on index 
was weighted 1n favour of c etence (aft r Colombotos (1962) ) 

by using two items corresponding to this property. The other 
index wa vei.ght d 1n t vour of service 1n the sam way. 

Colomboto• felt that c0111petenc:e was th central el ent 
of a prof aaional role perception :but it 1• the cont_.tJ.oa of 
this s dy th•t, •lthou9h comp t • d aut:owy are 
esnntial 1 .. en·t• of profeaaionali .. , it 1a cli t-centred­
neaa Caervic) that is c tral to• profe slonal role 
perc:epUon. 

Although the original inten~ian waa to tricbotoaise the 
acor a into hJ.gh professional (4 point.s); medium prof'es­

aioDal (8-1.2 po~•>; and 1ow prof' .. aional. (12-20 lnts) J 

the lov, or in any instance nil cell f requenc:iea in th• J.aat 

category neceaaitat;ed the col~•paing of the mediua aDd low 
categories. 
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TABLE 3 

DIOXCES OP PROFESSIONALISM 

Pro£eaaJ.onal Index 1 (Weighted by TechDJ.cal Competeace) 

Grade 
High 
Low 

Profea 1.onal 

Grade 
High 
Low 

Index 2 

Number 

94 

88 

182 

(Weighted by Servic 

Numb r 
114 

68 

182 

Percentage 
51 
49 

100 

Id al) 

Percentage 
62 

38 

100 

As canoe seen the ve1ght1Dg by servi.c:e aakea the sampl~ 
look more pro-f essional, al though th intercorrelation betw.een 
the two was quite hJ.gh (.78) indicating a po itive relationahJ.p 
whi.ch waa to b expect d bec:auae of the comaaon l 

The overall picture indicates that. the respondent.a may 
not be representative of a national sample. It is suggested 
th t w re the r sponse rate 1oos, the percentag of high 
prof' saionala would be much lower aa it is likely that there J.s 
a positive rel11tionahJ.p between profeaaJ.onal.i and lrldf'icient. 

interest to answer th questionnaire. Ho st of' the non­
responding ection o:f th sample would prol:>ably £all into the 
ca~ gory of low pro:fesaional.. Th f1guraa ahow a higher degree 

of profesaionalialll ~an 1n the Colorabotoa study < 1962) where 

the response rate vu aes (Even taking into account the 
di.f'f'er e 1n wnghting). 

Th correlaUon c:oef:f1cienu between the it 1n the 

professional indices in icate that the it a are tapping a aet 
o:f (to SOiie ext t) f'unct.t lly interrel.at:ed diaenalona ~ 
pro-fe sional.1 ( a Table 4). However coefficlenta near r 
a ro could indicate that cert.aJ.n it•a quJ.te diatiDct aad 
h e yJ.el.d a mor valW ind of profeu1-onali•• 
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TABLE 4 

Dff&Ri-CORRELATIONS B&TWEDI n'DIS DI THE PR ESSXOIIAL DIDEX 

Competence • 25 • 56 

Autonomy • 1.8 

Service 

ProEeaaJ.onal 
Indu:1 

.72 

.46 

.SB 

(Kendal.la Rank CorrelaUon 
waa used) 

Protea 1onal 
Xlldex 2 

.77 

.43 

.63 

The correlationa are ---.rbat the rn-erae GE t:hose foUD.d 
by ColOllbo~• ( 1962) where the.re vaa • greater relat.lonabip 

l>etween c:capetence and -.atonaay 1:han between the .. two and 
service. He interpreted his findlll9 to suggest the exiatmc:e 
of a diatinct profeaaional subtype, the aerYic:e ori•tated 
aiaaionary. In this study there 1a alao obv1oualy a aubtype 
but it is the l&bellJ.ng of such that prov•• difficult at this 

stag. 

The very low correlations between aut.on<my and the other 
bo items could ind1cate that independence among secondary 
t achera is a charac:ter1at1c vhJ.ch may or may not be 
associated with other criteria of profesalonaliaa. Freedoll 
from direct supervision 1n th wotit aimation ..,uld appear to 
be an 1.Jlllportant e1 .. mt of the -,rk.lng c:onditiona for other 
than otherwiae profesa1.oaal teachers. 'I~ it wu 9enerated by 

feelings of expertJ.ae (ccapetence) one would a;pec:t the 
correlation. betveal c:011petwe and autonomy wuld be higher. 

At this stage J.t la au:ffici•t. to note that the 
dJ.f fereac.. in the aboY• correlaUona Mk• 1i0rthwhlle the 

coaputaUoa oE the 1Dd1.vidual el...at.a of p~uatonali•• u 
well. u a bl.anket index• w.ith ot:bu variables 1D tlda study. 

The other illtenat:J.Dg findlng in Table, la that the 
h19haJlt corralat.1ana vere babr• m C011Petellc• aad tba blo 
l.Ddicea. Tb.la would SUCJ(Jeat t:bat: 1:n __. ways COlOll!:lotoa (1962) 
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was correct in deaiguting coaapetence aa the most illportant 
el••nt of a profesaional role perceptJ.oa. 

Th illp11.c:at.1on of the aboYe correlati.olla for the 
configuration of a profeaaJ.onal role perception and posaible 
professional subtypes will becolle clearer when o~ varial:>lea 
are considered. It vouLd seea likely that for tile study of 
secondary teachers a blanket index of profeaaionaliall would 
obac:Ure much illteru~ and idoraative data. 

The :IAdex of Soc1o-Econoa1c Background 

The aoc:.1.o-econom1c baekground ~ re-apondenta vaa coded 

according to his or her father•• occupation• ••• occupational 
level 1a the beat aingle predict.ioD of social status• 
(Havighurat 1954). 

xnitially 1n th.1a study a aeTenfold claaaJ.f1cat1.on va• 
uaed. 1. Labourer, 2. Trad aman, 3. Tecbn.1c:J.an, 4. Adm1n1a­
trator, s. Profeaaional, 6. Farmer, 7. Clerical, •hop 
asaiatant etc. However this is OJlly a very rough meaaure at 
beat as no ~ormation vaa aTailable u to father•• income 
which ia an important factor 1n the Congalton-Havighurat 
sca1e (1954) upon vhich the ratings 1n this study are baaed. 

Aa th categories in the abov'e scale were too t'ine ~r 

the purpoae and n\lllbera of th.la atudy, three ~d categories 
are du1CJIUlted aa follOllfa 1-

Lev-el I 

Level J:I (MedJ.ua) vu der1Yed by coe>:d nSng catego.riea 4 and 5. 

LeYel UX (Low) vu derJ.Yed by ccab1n.lncJ categories 6 and 7. 

The l:nda of Teacher S&tidaction 

Aa ind of ~•acher aaUaf'KU.C. vu derived froa 
m.aaerical Yaluea g.i•• to anavera to Question 34 (Appendix). 
The 1.talla 1a thJ.s queatiOD were exactly the - aa thoM 1n 
Question 33 on which th• prof'eaalonal 1nd1c .. were based. 
HoveYer in QlleaUon 34 teacbera were asked to r:upond accord1ng 
to how satidied they were Id.th these el• ta of tbdr job. 

The four categorJ.ea were I Very saUsf ied ( 1 po11\t) ; Fairly 



setisfied (2 point•>1 Not Too satisfied (3 pointa)J Mo•t 
unaatisfi.ed (4 points). 

By adding the points for ach it respondents were 

cl ssified in one of thre lev l of satisfaction. High (0-

20); .Mediwn (21-32); Low (32-64). 

Stati 1cal Methods Us d 

All statist.ical analyai.s in this invest1gat1.on (except 
for the correlation of the eletnenta of th professional index) 
was done by the application of ch1-squar. Thi st ti.sti.c 
provides a sure of' the discrepancy between observed cell 
frequencies in a contingency table and those expected on the 
besis of ind pendence (Ferguson 1959). The null hypothesis is 

that no differ ce exists between the ob erv d md ected 
fr quencie (1 •• the two vari.abl a are ind pendent). ::tf thJ.a 
can be rejected at a particular aignificanc level (.OS in 

th18 study) then tl\41 alternative hypotbeaia that the two 
variables are assoc:1 ted y b accept d. Where th expected 

frequencies wer less than s, either cella were collapsed or 
Yatea•s correction for continu..1.ty vaa applied. 

ed that chi-square, wh.1.1 eatablishJ.ng 
the existence or non-exist ce of a relationship betve two 
variabl , dos not abov t tone causes th other or 1n which 
directioA the diff rence y lie (J.Peatm.an 1936). Dir tional­
ity was stablished by an exami.nation of the coating cy tabla• 
and t.eoretical inference 1 th basi. for any explanation of 
a relationship. 

Finding that ar only incid tally r l ant to th main 

analysis ar not tested for at tiatical dgaificance,altbough 
obvious t:.r d .. ay u to lp explain other phenc)lltma. 

Footnotes 

,._ 
Fo.t' a diacu• of the 

Kerlin.ger < 196 > • 
• rates to questionnaires 

2. The lllC>rda 1n pareth a1a i.d ti~ie• t 
proi'e s1o 1 to w ich th it essxmLOa. 

J. The categoriea 1,-7 
H . lghurat (19S ). 
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PART I:I 

BACKGROUJID CORRELATES O ·:- PROPESSIOJfALXSM 

Th.ta section exani.naa aoaa oft.he possible background 
corr latea of a prof aaional rol perception to see to vb.at 
tmbmt they promote a profeasJ.OAal ori talion towa.ra the 
Job. The variables aelec:Uld are o-t course not the only onea 
relevant but they are llk.ely to be the aost 1nfluenUal. 

Chapter v look• at the relaUonshipa Ntveen two back­
ground variable• ( aex role 
and profeaaionaliaa. 

Chapter vx examln a auch work context v-ariabl•• •• 
advanced training and oc:cupatJ.oD.Al position. 
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CJIAP'.tER V 

SOCXAL BACJCGROtJlll) ANO PROPESS:COJIALI.Sl'l 

Tb social origin of p ple recruited into teaching 1a 
of undoubted importance t.o the understanding of teachers as 
people within their occupational a tti.Dg. Thia chapter 
c:oapriaes therefore an investigation ol the relati.on.ship 
between bo ba::lc;growld variables (sex role and ac,c:J.o .. ec:onowdc 
background) and profeaatonalia. 

Lhd.tJag a cho.ic:e d badcground Yariable• t.o these two 
1• not to say that .other ,rar1al:>lea have no ~lwmce on en 
iDd.lvidual•a percaptJ.on ~ bia role. •everthel•-• the 
pervaaiYe influ•c• ~ aez-related rolea and experiences 
-anating from a person•s aoc:ial-cl&•• hackg.round suggest 
that the salience of these tvo variables cannot he ignored. 

Thia seci:ion of th 1Dveat19ation ia, then, concerned 
vltb analysing the extent: to which MX and aocJ.o-ecoaoaic 
origins are r lated to teachers• perc Uou ~ their 
occupational role. 

sex of Rupopdanta and Profess1oaMli 

In Chapter Xll it was poatulded tilat _,.. -,uld 

perce.1v tbeJ.r teaching roles -,re ~enionally th 
Th following r: aaona were giv • 

• 

(1) N a.re more lik ly th IICl!IN!ll to be career or1entuedJ 

an orJ.ctat:ion vh1cb 1• aat.1thet1cal. to pr~ad.oDali•• 
(Condn 1.965). 

(il) The early aoci.a1J.sat:1on esperlmcea ol WOllleD 

eaphadaiD.g kiadaeaa and nurturanc:e, MIUld p~- th­

towarda tile adopUcm o~ • profeaa10llal role percep1:1on 
(~Lally the aUTic eleaent) 1~ they entered • 
appropriate occupation {Paraoaa 1 42). 
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The Coloabotos atu-dy ( 1962) S'Upport• the hypothesis 

that vomen are aore prof'eaaional than-. and be found that 
older single women, those more c:oanitted to a career, were 
leas prof'eaaJ.onal than younger or aarri.ed wcaen. 

Table S abawa that. the ob•erved difference.a ar 1n t.he 

hypoth.esi.sed direction but. ar not atatut1cally aigni.ficant.. 

TABLES 

S&X OP RESPO S BY PROFESSXORALXSM1 

Pro~ aaionali.am 

Sex Hi.qb "°' N - -
61 (69) 39 (44) (113) 

woaen 65 (-&5) 35 (24) ( 69) 

Totals (114) (68) (182) 

2 
X - .163 dfl na 

P\.trther, when th individual items of the profeaa1onal 

index are examined vith regard to sex diffarencea there are 
again no a1gnif icant findi.nga. 

TABLE 6 

SERVXCE 
ibtxt 

Tecbn~c•l egapetmc:e Autonomy Servi.Ce Xdeal 
Sex High Low High Low tiqh Lov - - - -

Men 65(73) 35(40) 78(88) 22(25) 79(89) 21(24) 

VOlleD 55(39) 45(30) 8.5(59) 15(1.0) 77(53) 23(U) 

'lot.ala (112) (70) (147) (35) ('142) (40) 

2 x ••86Ml na x2-1.s}ln na 2 
X ••01~1. na 

The lack of aignif icJmee 1n th• r..ulu, though unapected, 

can lugely be explained in teraa ~ the-relaUGUhip beween 
pro~•-lcma!taa and •car_.. 1n • Zealand aecoaduy teachJAg. 
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Analy .ia of the car er plau ~ reapond-ta suggest that 

are acre co tb!d to careers 1n teaching tbaa WOiian ( •­
Table 7). But u well. as being aore career orientated • 
greater proportion were also c:o1111.ltted to teaching•• auch 
(w1.thout concern for prolllOtion). 

TABLE 7 

CAREER PLARS BY SEX OF RESPOMODITS 

Career Plans 

Teach w.itbout concern for proaotJ.on 
Make a career of teaching 
Leav for f ly th rat:urn 
Leave te c:hing but stay 1n education 
Leav teaching altogether 

Men Wom N - -33(36) 24(16) (52) 

51.(57) 27(17) (74) 

0 20(15) (15) 
7(8) 9(6) (14) 

9Cto> 2oc1,> <24J 
10~(112)10~(67)(279) 

x2a32.26 M4 p•.01 

or aany of the woaen 1n the aaaple, taaching was not 
goi g to be a permaneM occupation (c:.f. atson 1966). 

Thea results (aJ. fie tat the .01 leY 1), coupled 
vltb an observed tendeacy in the relatJ.onab1p betv career 
plans and profeaa1onalima, (Tabl 8) help to explain th lack 

of a1(JD1f1cance in sex di.fferencea with regard to profea­
sioaali... Alt.bough• would seem to 1>e auch more c:oacerned 

vi~ upward ao!>Uity than WOINII., t.bi• does not appear to 
c:~11ct with the adoption of a p,:ofuaJ.ollal role perception. 
(:Ill fact, almost alqnJ.fi.cantly p • .09, quite the re,rerae). 



TABL 8 

CAREER PLAJIS BY PROF"&SS:t:OHALXSM 

career Plans 
HJ.gh 

Teach without concern for promotion 54(28) 

Make a career of teaching 72(53) 
Leave for family th n return 40( 6) 
Leave teaching but stay in education 71(10) 
L ~et achl.ng together 62(15) 

x2-e.01 df4 

Low -
46(24) 
28(21) 

60( 9) 

29( 4,) 

38( 9) 

• -
(52) 

(74) 

(15) 

(14) 

(24) 

(119) 

Th reason for the abov t'J.ncU.nga probably lies 1n the 

fact that a car 1n t clung• 1A ew ze&land at 1 aat, doea 
not, nee ssarily • take a p sota out of the claaaroom. Only 

hHdllaaters of large achool haYe purely adm1n1str Uve 
positions and, more oft than not, en they h e regular 

teaching assignments. Thus it may be posaibl to r coacile 

plans for pr ti.on within t aching with a pi:of 11aional role 

perception of teaching becaus such plans need not preclude 
continued and direct cl sroom participation. 

These rewlts f..U to support th findin of Colombotos 
(1962) 2 ; nevertheles, this disparity may be explained by the 
fact th tin the Onited States pr ticm within t ching 

uaually involves -r-ent into purely admiaist.rativ positions. 

The factor • ing for inter-aex di.ffe·rtM!'ll!e in th 

Colcaboto• study iJa st likely to h ~e bea'l the ti. thesJ.a 
of pro.fesaiOllaliaa d career. f WOl!lell in t t study 

opted for a c:ereer 1n teaching that 1:he c utati n o-f 
al911lfic:anc • at UQl.&-a1~ of bo~ the 
lack of car the part of W011Dell• th career 
or1 tat of WOiien ...,.,... prof• 1onal. 

xn 
proteas 
of prof 

Zeal there la confli.ct be career 
al1am and no ~erencea 1n th adopti 

.r-ol peric:eJ~JkOl:lS are appar t. 

65 



When intra-sex differences are examined (Table 9) some 

interesting findings ar disclo d. Single men are 
significantly less professional than hoth married men and 

single vomen (at the .o~ level). 

TABL& 9 

PERCENTAGE HIGH PROFESSIONALS BY SEX A.ND MARITAL STATUS 

Marital Status Men w N - -
Single 23(15) 2 

X •8.48 71(34) (49) 

dfl PL-01 

2 x -s.aa 2 
X ••257 

Ml PL-01 dfl na 

Married 66(98) 62(34) C 132) 

H (113) (68) ( 181) 

The significance of the above findings with regard to 

intra-sex differenc s could mean th t socialisation patterns , 
or rath r t.~c as ociated values of kindness and nurturance 
m y hav som relevance 1n explaining such differ ncea. The 

early aocialisaUon pattern of women and the l~ter socialis­
ation patt ma of married men (as husbands and f thers) ay 

engender th p rsonal values of kindnesa and nurturance. 
Thea valu s are phaaise 1n th early sociali tion 
patterns of vo en (Parsons 1942). Thus wo en an arri d en 

are more professional than single , possibly a a result 

of the internalis tion of th values by the fo er and the 
lack of opportun.ity of the latter to ssimil t th • thou9h 
t~ Arly soc.ialis tion experi nee of phasise. the 

v lues of kin •• and nurb.1.rance, it that aarried 
• will have gr t f'eelinga ~or these values than single 
m becau e of former•s experiences a sociated w.ith the 
buaband father ro-1. 

It is necessary to ha ls th t the findings discussed 
at>ove are restricted to role p•.rcept1ons, inc it is poasi.bl 
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that in term of other aspects of p.tofessionalimn (e.g. 
advanced traSn1nt;, participation in prof ssional aaaoc:1at1ons 
etc.) Ja&le teachers ay be more professional than f ema.le 

teachers. W.ith regard to attendance d interest in the 
P.P.T.A. (Poat Primary T achera• Association) the present 

dat suggests that this is indeed the cue (Table27p.106 ). 

For this reason it is probably vise to distinguish between 
professional role perceptions and professional behaviour. 
such a distinction may conceivably resolve the apparent 
contradiction between the pr ent findings and accounts which 
argue that a preponderance off le practitioners aay 
constitute a barrier to the full prmeasionalisation of an 
occupat1on (Caplow, 1-954; Lieberman, 1956). 

Soc1o-Ec:onomic Background and Professionalism 

Th hypothesis i.n this section states that teachers from 
a level I socio-economic baclcground are more professional than 
those froaa levels II and III3• 

Although most oft infoJ:"IUtion concerning the socio-

economic origins of teachers c es from foreign sources and 

may therefor be of" limited r levance in a Nev Zealand context, 
it ia worth rev1.,-1ng aa a starting point for th investi­

gation of the hypothesis 1n this chapter. 

several studi. (viz. Davi a and Havighurst 1946; Davies 

1952; and Hyman 1953) have exandned the aoc:ialJ.aaUon pattern• 
of the aiddle cl ss 1n the United States. Th ir finding• 

point to en emphasi• on achiev nt and r sponai.bility in 

chJ.ld rearing pracUc••• Tb ae attri.butea when translated 
lnto dult motivation may w 11 pr dispose bers ~ this 
class toward the dopUon of prof saional rol perception 
(if .they ent ran appropriate occupation) becauae of the 

aiailarJ.ty between th••• valuaa md the di.Mnaiona ~ a 
professional outlook. 

From another point of view, secondary t ching in this 
inv atigaUon ia cla•aified in level I and 1 therefore a 

aeana of upward mobility for t achers with level IX and III 
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origins. such upward mobility and pre-occupation w1th economic 
rewards and prestige baaed on occupational position 1a incom­
patible with professional norms (Colombotos 1962). For teachers 
with level I origJ.na entry into secondary teaching doe• not 
mean a step upward and theref'ore they are not likely to be 

upwardly mobile. People from this :background who are upwardly 
mobile are not likely to enter teach1ng4• 

The middle class of the stud~es reviewed above could be 

transl ated into the level I of this investigation. Therefore 
teachers from level I backgrounds are more likely to be free 
f'rom concern over upward mobility and thus are more free to 

adopt prof asional norma for which class socialisation patterns 
have prepared them. The weakness 1n th above reasoning .ia 
that the socialisation pattern• of the u.s.181.ddle claaa may 
not (in fact probably do not) have relevance to New Zealand. 

But first, a brief look at the overall distribution of 
the socio-economic background of respondents. 

TABLE 10 

SOCIO-ECO O C ORIGINS OF RESPONODITS 

Socio-economic level Men Women Total -
Level I 38 65 48 

Lmrel II ss 35 48 

Level III 7 0 4 

10 100S 10041 

Tabl 10 shows that while the jority of men have level 
II. backgrou.nda the greater proportion of woaen have origina 1n 
level I. Thia inter-aex d.1£ference is conaiatent with the 

findings from both Coloabotoa (1962) 1n the Ullit.ed States and 
Watson (1962) 1n thi.a country. 

However, although the above data may be conai.at t with 
other fJ.lldinga, Table 11 s o a that the hypothesis is noc 
supported. 



TABLE 11 

PERCElffAGE HIGH PROI-'ESSIONALS BY SOCIO-ECONOMIC ORIGINS 

Socio-econotti.c lev l Hen Women If - -
Level I 61(31) 63(30) (61) 

Level II 65(45) 62 ( 16) (61) 

Level III 83( 6) 0( 0 ) ( 6) 

x2 -1.03 df2 ns 2 
X •.006 df2 llS 

Bea.ring in mind that, while fifty-two respondents either 

di.d not complete thia section or their socio-economic origins 

were ot scertained, the v ry high probabilities in th abov 
t.l:>le exclude the possibility of any relationship between 
aoc:1o-economic b&Cltground and professional! in this study. 

The probable reasons for the lack of significance in the 

above table are not difficult to deduce. 

In the previous chapter, upward mobility (career ot1Tea) 

vu found not to conflict with professionali • Therefore 
teachers with level II and XIX backgrounds, while thy may well 

be upwardly mobile, are not precluded from adopting a profes­
sional role perception for thia reason. 

Further , it is likely that early aociali ation patterns 

1n the nited St.ates are not those of New zealand. 

~en th ac demic car ers of parents of r spondents we.re 

ex ind there ere again no significant relationships with 

pro~e 1on.11Dl. 

s ary of Chapter V 

Neither fd the hypotheses 1n thJ.s chapter were aupported 

but it is worth noting other st tistically s1gn.ificent findJ.n9a. 

(i) M were aore co t:t to teaching than 1«:> and a 
greater proportion of' th w e concerned with making a career. 

(11) Career plans do not necessarily conflict with th adoption 
of a pro~eaaional role pre ptio. 
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(U1) Single men were much less profession l than ei.ther 
women or marri d m • 

The research r sults liated above suggest the reason for 
the lack of significance 1n the f.1ndings with regard to the 
major hypotheses. 

Ci) B~ause there is no conflict between career and 
professionalism, men , who are more career orientated than 

women, need not be less profession 1 for this reason. 

(ii) The valu -s of kindness and nurturance internalised by 

women when young through socialisation patt ms, and s ed 

by men in thei.r roles as husbands and fathara; could well 

predispose all these towards the adoption of professional role 
perceptions. S~gl men are less professional probably 

because these values have relatively less personal aning 
for them. 

(iii) Teachers with level II and IXI origin& are not 
significantly leas professional as although th y m y b more 

upwardly mobile this doea not conflict with the adoption of 
a professional role perception. 

Footnote• 

1. l.n all tabl s, unl otherwise 1.ndicated, the f1.rst 

figure i. ... a perc tag and th figure in parenth si,s 
th total of respond ta in that category e.g. of 113 
m n, 69 ar high profe sional d this is 61S. 

2. Although the profeaaional ind of this investigation 
had a d1.fferent ve1.ght1ng fr, that of ColOllbotoa, 
c putation using the latter•• wei.ghtillg alao f&lled to 
reveal y significant rel.ati.onahip between aex and 

prof aaional1•• 

3. The soci.o-ecooomic l vel used in this inveatig tion 
vere adapted froa Congal.ton and avJ..gh\lrst (1954) (aee 
Chapter Ill). 
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4. Although secondary teaching 1a this study is claasif'ied 

1n level l: 9 1n fact Cong&lton and Havighurst (1954) 

recogniaed seven categori a, and 1n their claaa.1.f'icatj,on 
aec:ondary teacbing f 11 1n level IX:t; tilereEore it ia 
still poaai.ble for people who 1'0Uld be c:laaaUied as 
having level I or1g1na 1n thi.s study, to be upwardly 

mobile. 
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CHAPTER VX 

Thia chapter is concern vi.th blo other po aible origi.na 
of pro.teaaionaliJlm; advanced tra1nSng and occupaUonal position. 

Friedson (1964) found that th re vu some very persuasive 
ev1.dence to suggest that the OCCJania&tion ~ th work en.viroll­

aent explained elea ta ~ prectitioaer• • behaviour better 
than do other factors, such as aoc1alisat1on 1n a professional 
ac:hool. In another study ( .._ and Evans-1'61) individual• 
1D a boapital were found te behave d.lfferentl.y when the quality 
of auperv1a1on varied. HcnMYer, Moeller and Cbartera (1966) 
and ColOllbotos (1962) could find notbincJ of alpJ.ficance vben 
e:ueln1ng the 1 gtb of aer,ic:e within di.tferentl.y organiaed 
Khool Yiromtenta. 

Although P'riedson (1964) conaidered the wodt environment 

a very 1aportant iafluenc ill fondng role orientations aost 
writers would agree that the ed.atenee of highly qualified 
practitJ.onera 1a also of the criteria of a p~•••ion. 

Probably both aoc1a11•at1on 1n a prof atonal school and/ 
or the acqui.altion of r levant quallficaUou, md the 
orqanl.sati of the occupatJ.onal situation, are J.ni'lu•tial 
1n fo.1:'11Wl9 prof .. donal rol.e perceptiona. Thu chapter 

reports th exMina of these antecedent f'actora. 

Al 9h it vu bypotheua that tucbera w!:th h19 er 
qual1f1catlona (a,t leut a de9ree) would l:te aore profes•ional 
than teacher• with leas 1;11,1111 a deg.re, it 1111at ~ 
a1nd tbat aoc1aliaat1on la a profeu1onal schoGl 1• not the 

I -- .... thing •• advanced training per ae.- The above hypotheaJ.a 
cltu only QJ,ttaaUty of tr-...i~I\I vi no dUf'er-,~~i wlt:b 
regard t'o ty • .., zeal tber la a vJde, Yad.aty ~ 

b-a1n!mJ •1119 aac:ondary teacher•• r 1ng f'roa aeecDCSary 
edUcaUon at, all to h.D.leYel. 
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Table 12 abowa that there ia no signlf'.icant relat1oaah1p 
between cpant1q- of advanced traintng and prof'e:saiomt.liaa. 

PERC&lff'AGE HXGH PROF&ssrONALS BY AOVA»CEO TRAXJIXIIG 

Advanced Training Men Women R - -
Up to Diploaa. or Equivalent 71.( 34) 73(33) (61) 

B.A. 55(38) 57(28) (66) 

M.A. 47(19) 62( 8)• (48) 
Higher 72(21) 

• Th last two categori.ea were combined 1n the caae ~ women 
because of lov cell frequencies. 

The probable explanation for the lack of algni.f'icance in 

these findings 11ea in the fact o~ the difference between 
' advanced traJ.atng aa a quanUUti,re measure and process of 

soc~iaatlon 1.n a prof esaional school. Al though a teacher 
may hold a f Lrat clua honours degree in a particular subject 
(e .g.French),the study involved 1n the acquiring of thia 
qualification would bear no relaUan to~• adoption of a 
particular role perception 1n a teaching context. Theref'ore 
it waa hypothesised that teacher• who have undergone eour-• 
of study in people centred d.laciplJ.aea are • profea•Son•l 
than those vbo have not undergone such •~dy. 

However., Table 13 ahowe tilat 4We wben qualilJ.caiona 
are differ U&ted w.1.tll regard to kind of atudy there 1a 
atUl DO a.1gnif'icent relailoaab.1p. .Ia t:bJ.a 1Datance quall-
f 1cat1ona were differenU.ted accordlag to whether tbey were 
of t.h bumiu .. or of the arta and &Ciencea. Grouped under 
the }\\men1U.ea were such 41sc::ipllnea as edU.catioft. paychology 

and aociology with the iAtenUon that• becau• or the 

buaenlter.laa b~• of tl\eae aubject•• they were more likely to 
re-eaforee a pre<U.apoa.tu.oa toward• 'the adDpUon ol a 
pi:ofeulonal role peneptioll (upecially the 411aunt of elieat­
c:eartredaua). 
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TABLE 13 

KDID OF ADVIJk:£0 TRADDIG DY PROP'ESSIOMALXSM 

Advanced Training High t.ow II -
Huaan!U. • 59S (W) 41.S (7) (toO'-) (17) 

Arts and ScJ.encea 6441 (105) 36,. (60) (1.0~) ( 1.65) 

x2•1.546 dfl ns (182) 

Men and women were not computed •~•tely because of , 
some low c 11 frequenc:J.ea. E'v'en so, such atud.1.e •• th-oa 
design ted under the heading of the bwaanitie• do not 
conatitute soc1al1aation 1n a profua1ozaal IIChool. The 

cloaeat to such a achool 1n thJ.a country 1a of courae a 
traSn1ng college. 

It vaa further hypothesised that certi.f1cated teacher• 
(those vho have atteaded t.ra1DJ.n9 college) -,uld be more 

profe•sional than uncertif1cated teach rs. 

Thi.a hypothesis 1a not supported either by the f indinga 

of this study. Table 14 shows that while ther u po• ibly 

a stronger relationship for than women either 1a 

significant. 

Certification 

Certificated 
tJneerllfieated 

TABLE 1.4 

Mm -
66(70) 

53(43) 

Vea 

69(49) 

55(2.0) 

., -
(119) 

( 63) 

(1.82) 

Why then does adTanced tratn1ng not appear w f'o11ter a 
feeling of exp rtiae among teachers and u a reault ~ thia 

d•and• f'or autonomy to do th job the way they i'eel 1t. 
ought to be done? Or vhy do huaanity cent.red atudiea not 
appeaar to ~ore• a cli.ea"t-c:eatred ori.entatian ev• when tiles• 
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studies are speciticallr teacher tra1nin9 as 1a a training 
c:oll.«.J•• The anawer probably ilea 1n a c:oab:lnaUon ol two 
factors. F.1rat, alt:bough a career orimt.ation does not. appear 
to conflJ.ct with profeaa.1onaliam, both prof-•ional ad non­
prof .. ai.onal t.eachara vill pursue hi.gber qualliicaUona in 
order to ad ance within th ducatianal hierarchy as vell u 
equipping themselves vi.th the •tools of the t.rade". Therefore 
advanced training as such vi.11 not dliferent.1ate high and low 
profesaionala. Second, probably aore pertinant 1.a the 11k ly 
lack of any design in the above t1oned courses of study to 
fa.ter a professional role p rcept1cn. tl'Afortunately an 
analysis o-1 the context of uacber training c:ouraea (eapec:J.al.ly 

at tre1n1n9 college) 1.a out.aid the scope of thl J.lweat.igation. 

Oc:cupational Poaition and Profeaaionaliam 

Qualliication, at l st 1n.., zealand, do not appear to 
be a significant factor 1n the formation of professional 
role perception 1D secondary t hers. Friecuon•a (196-1) 
surmise would aee to hav pertinence for the training 

of teachers 1n N. z. The question then rema1na as to what 
r laUonshJ.p exist betw occupational s.1tuation and 

p~ aaionali•? 

Although thJ.a inYeat.1gau.oD vaa not specially dedgned 

tot at thi.a qu at.ioa 1n deta.11 certa1ll relnant tactora 
erge. 

(1) Length~ c:h1ng service J.a not a siCJDUicant f acb>r 

1.n the fo tion of • pro.fesaional role perception (p L. 70). 

(11) IIO sure vu tu of either the orlenbtJ.on 

(bureaucrati.c or profuaional) of the p&rtlcular achool 

syat ex-....aoi:NI or the r lat-tonahip i,e.,t.vt~ 1 th of 

aerviee vithiD particular .achoola pn,f•••1cnait But 
what vu mminad was the r lat.ionahip betvea1 aucce.a in 

teachJng mad prof' aionali • Thou9h not d.gnJ.fJ.cant, 

evidence vi~ regard t:o e holding of a PoaJ.t.1on of 

Reapon.ibllJ:ty 1a in the hypotbea1.aect direction. 
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It w•• hypotheaiaed that teachers occupying Poai.tiona of 

ReaponaJbil:S.ty are mor profeuion&l than ... utanta. 

Table 15 ahowa that there 1• a atrong tmdency for this 
to be the case. 

TABLE 15 

THE HOLDING OF A POSITION OF RESPOBSDllLrtY BY PRO ESSIOWALISM 

Profess1onalim 
Level of Responsibiliq 

P.R. 

High Low 

59(80) 41(56) 

74(34) 26(12) 

x2-2.73 dfl p • .09 

N -
(136) 

( 46) 

(182) 

Although only a non s.ignificant trend ia di.acernable the 

probability is low enough to warrant further speculation. 

Ther are two reaaona vhy the above finding could be ao. 

(1) The respon ibility, authority and autonomy of a oaiti.on 
of ResponsU>ility ( specially, fir t aasiatant or headah.J.p) 
eng ers a prof' ional role perception. 

And/or 
(il) the grading system promote• the moat profeaaJ.onal 
teachers. 

Th que.Uon ariaea aa to whether a9• 1a a fctor 1n the 
above relat1onah1p because holders ~ Poa1t1•• c4 Reaponsi­
bJ.lity are likely to be teachers vith l0119er aerYiee and 
therefore older. 

Table 16 ahova that while a trend aay be ol>aened for 

men the probel>ility for IIOINll ia very h19h. 
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TABL£ 16 

PERCER'lAGE Hl:GH PROFESSIONALS BY AGE 

Age in Year• 11!9. women • -
Ullder25 45( 9) 62(21) (30) 

25 - 35 50(34) 61(23) (57) 

36 - 45 76(41) 73(15) (S6) 

46 over 57(28) 75( 8) (36) 
2 

X •6.19 df3 p • .01 2 
X •1.06 df3 na (179) 

Al though en in the 36-45 year age gn,up are the mo t 
profeS- umal, when the sexes are collbin d th 46 years -d 

over ag group contains th highest proportion of Positiona 
of espon ibllity. 

It ase 11.kely then, that, there is probably a 
relationship betv en prof e 1.onal.1 d both age ( for naen) 

and th holding of a Position of R pon ibility. 

While bearing 1n mind that these r ulta do not r each 
the required .os level of confidence the probabilitie s being 
l as th .10, both trends are worth noting. 

The apparent contradJ.ctJ.on 1n the alxffe finding• ay 

not be so strange in th light of the findings whi.ch suggest 
that there 1• no ant1the•1• be·tv.i!@n a career or1.entation and 

profess1.ona.11 in Zealand secondary t achin9. 

Poaaibly teachers tend a beco- we pro*• • tonal with 

career aucc ••• Up to th• 119• of 45 ara, ~r n l aat. 
caceer succeaa b either being atulned or 1• at111 a 
posaibili~y. But beyond thia age, if a t acher • not 
advanced eareer-w1 , the poaaih111ty o~ doing ao deer sea 
and poaa1bly the d!.alllusio 

SUMary o~ Chapter VI 

.sJ.gnifJ.cant result 
the 1ack of J.gnific:anc 1 

r found 1n thla chapter but 
1n 1tJJelf illWJU1i.Uating• 
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(J.) No advanced tta1.ning for secondary teaching, whether it 
be at university or at traiaSng college, bears any relat.J.on­
ship to th adoption of professional role p rception. 

(il) Neither does aerv1ce, as such, within the system appear 

to enforce profesaionaliMl. 

BUt:-

(lli) there,~ a tendency, in the ce.se of men, for age to be 

a factor 1n the adoption of a prof saJ.onal role perception 
alt.bough the relationship 1 not monotonic. Thia may have 

some bearing on 

(iv) the fact that succes either (a) r inf'orce a 
professional orientation or (b) engendere it l>ec:aus of the 

responsibility involved or (c) o a only to teacher with 
professional role perceptions. 

Background Correlates of ProfeaaionalJ.aa 

SUJD1W1rY Part Il: 

lione of the variables examined in this section appear to 
have any great influence on the adoption of a profesa1onal 
role perception. 

In Rew Zealand s«:ondary teaching
1 
profeaaiona11 .. doea 

not appear to orig.lnate to any great extent in sex-related 
factors, aocio-eco 1c background, dYanced tra1n1ng or 
aituatioaal detend.nanta. 

However significant findinga may be observed. 

(1) The possible 1a~1aatioa ~ the values of kindness 

end nurturanc:e by waaa\ and married sen could explain the 

relat:.1• lack of prof'eaaionali.am among aiagle • Ca e page 
66). 

(11) Car r aucc sa m y gender a profeaslonal orientation 

by the a _.pt1on o"f re.spooaibllity, although it J.a ju•t u 
likely that profeaaiaa.al teachers are reward with succes•• 
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The relativ lack o£ ignifieant ~ l tionahip 1n this 
section. rt from tho Pl tioned abov • is not surprJ.si.ng 
c:ona1der1ng role percepti.ons are -,-..1i>ion of personality 
and s auch their origins are likely to be 1 gion. 

To conclude t:hia aection it would seem r""'-"""""'"' 

suggest that vhi.le training and occupational 
professionally atructured) may well r inforce a professional 
mode of conduct. the 1a.1t1&1 crucial pred.i.apoait1on coaea 
prJ.or to these. eaa all intending pzact.itionor an 
appropr1ate pred.iapo 1t1o ( t edenta o£ which are -••"' 

and varied) then no ..-.l'YUt of training and appz:opriat.e 
occ:upat10Nat atmosphere will reault in th adoptJ.on. of 
profeaal<mal role perception. 



PART llI 

P&RCEPTXOH m ELEMEll?S O THE TEACBDG SITUATXOJf. 

A great deal o~ evaluative work ha been done oa teacher 
performance, and this 1nveat1gat1on, though also an evaluation 
of teacher performance, starts not with the performance itself, 
but rather the teacher. 

Earlier, an att pt vas mad to Justify the prem. .. 
that teachera should be prof ssional 1n their outlook. The 

following analy examin the co equenc:e of such an 
or.1.entation on aelec:ted performanc and atUtud within the 
oc:cup&Uon&l a.1 t.uation. 

The section ia di.vi.ded up into four chapters. 

Chapter V1I - Professionalism and Selected erforma.nce 
Variables. 

Chapter VIII - Professionali and Teacher Attitude to 
Selected Si.tuational Pactora. 

Cha ter IX - Professionalism end 
Education. 

hases in secondary 

Chapter x - Profeaalonali• and XDtereat and 

Part1cipaUon 1n Profes•lonal Aaaoc:ialiona. 

An i&lportait factor to bar 1n ind v conai.deri.ng 
the variables in thia section ia that aost of t:be responses 
ar• aw>jecU.ve ••l~ reports -and t:herd re auat l>e swaJ.uat.ed 
accordingly. 
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CHAPTER VIX 

PROF SSXOJIALXSM AND SELECTED PE1lFORMAliCE VARIABLES 

'lhia part of the study examine• the conaequence of 
prof saional rol perception on teacbiag atyl and exua 
curricular acUv1t1e. 

~eacbing Sgtle 

There ia a CG1Dplete al>aence of evidence bearing upon 

any posaible relationship be:~Mm profesaioaal1• and 
teaching style. Hov er. the direction of thia hypoth aJ.a 
c:an J>e traced m the serrice el t 1n that high prof•-
aiaaala w.1.11 be aore conaciou• of the beat iatereata of theJ.r 
pupil• than low profea•1onala. Conce.rn for pupils is likely 
to lead to a gr ter avar ••• of pupil - teacher 1nteract1.on 
and a aore inforaal atmosphere•• the baaia for a greater 
understanding of pupil needs. Thus children ill a clusrocm 
.DeC::ollle active participant• 1n th learning aituat1on for the 

hJ..gh profeaaional teacher, rather than pualve rec:1.pienta of 
Jcnovledge. The -phases ill thia hypothe ia • the pupils, 
ra~m: than the knowledge or m thod, u the crucial el• • 

1n th cluarooa aituaUan. Therefore, becau .. of the 
el--t• of a prof saional role perception (especially client­
centr eas) it was hypo~uised that hJ.gh p,:ofeaaional 
teacbe.ra, as compared wit:h low professional teachers, would 
place~ ter haaia oath follovillg •l-41lta. 

•• Child-ceD~ •• CJ• Indlr t control of 
i,. Gu1.danc childr 

c. DJ.acuaai h. Progrea&i.•• educat.1.on 

d. pU p 1. Jec:tiYi.ty 

•• Xnaight 1 J. Per ~- Pupil g.rowth d • 
,:. OblJ.gation society 

T era were aaa~ to ••-•• their teac:h1nlJ atyla 
according to the mpbaa1a th l.d puce the ei.amta 
91 (... uUoa 35 Appc1Cl0-1, ... 
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Table 17 showa that several par'ta of the hypotbeaia are 
aupported. 

Sumarised, the following tab1e reveals a aigni.f~cant 
relationship between hi.gh profesaiGDalla and an -phaaia on 
child-centredlleaa (p L•01), guidance (p L.01), use 0£ 

discuaaion (p L,.01), pupil growth (p £.OS), progreaaiveneaa 
in education (p L•01) and subject1.v1ty (p • .OS). 

Also tendencies may be noted vith regard to pupil 
planning (p ••07) and emphaai_a on 1na1ght leaming (p ••19). 

Before <U.acua&lng the foregoing aignilicant reaul.ta, it 
ia observed that where no a1.gnilic:ance was found ~• 1.a 

little evidence to auggeat that there ahoul.d have been any 

relaUonahip betw en profeaaioaelt.sa and the element of 
teach1.ng style CODCer:ned. The queatioa aalced was largely 
eaploratoey and tb lack of aignificuac:e is not the least 
au.rpr.1a1ng. 

The significant results can be largely accounted for 1n 

terma of th client-centred nature of a professional role 
perception. 

The p1cblre that •UCJ•• 1a that of high profeaa1.onala 
who structure their teaching style u-ound the pupil• aa the 

central element: 1n the teaching aituat:.ionJ the pup1.l rather 
than t.he aubjectJ gu,1.d&Dce rather then 1natJ:uc:t1on1 

discussion rather than lectur a; CJDNt,h rather than acbi-•­
aent; progreaai•• rather than tra~all aubjectivity 
rather than o.bjectivityJ all these emphases st- from an 
orim-tation lddch bolda that the pupil 1• the primary 
canaideration 1n the educati:ve proc•••• 

AD a•2nats.an ~ Table 18, however, indicatu that 

pro~easionalJ. .. 1• pmhably only one o~ aany factor• relat:ed 
to aphuu in teaching at;yle. Tab1e 1.7 ahows poull>le 

J:'&llationships bet:v•• high pi:ofeulon_al1• and eleaent.a d 

t;•ach5ng style, b1lt: Table 18 91vea a ...-rbat. di1*ert1Dt 

pie~• vba the reapoiuea of h19h prdeu1onala only are 

analysed. 
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TABLE 11 

!C:EJITAGE HIGll PROFfSSlortAL BY TEACHDIG EMPHASES 

1--t o~ T9ch1,.Dg Style 

c~ld-cenued 
a •11.506 dl2 p J..01 

Elmhaai••• ;u.10anc 
x2•tt.1J9 df2 

U•~ 4lac:uaa1• 
• • a.su .u2 P L.01 

P J..07 

High Nntral ~U.9.n Eleaeot. of Teac:b1Jlq Style 

76(72) 69(16) 51(87) Subject-centred 

76(82) 54(26) soc,•> &apbaauea iaatrw:tioa 

16(82) 60CJ7) 49(47) Uaea lecture type teaching 

82(28) 69(16) 60(124) Teacher planning 

If -
(175) 

(172) 

(171) 

(168) 

a;baai. ... iaa19h~ laanwl9 11(U6)48(23) 57(2t) Eaphaalaea rou lean:uJlg (170) 
• i.,os ctt2 p L· -

1••· pvp11 ~ .... s.u, ua p 1..os 
14(66) 61(28) 55(75) baaJ.au pup1.l achiev--t: 

~uol• childr• 1.ncUrec:tly 70(60) 70(28) 
a• 2.,1, 4112 u 

57(82) ContA>la children dicectly 

P.S'OQruaJ.v• 
x2; 14.81 dfa p L_.Ot 

,11aa1... aw:>J ecUY1t.y 
••• ,.,oa df2 P L.os 
,, •tr.a• oa peraoaal 

l'pedoll ad illdueadeac:e 
~- .1'4 df2 a. 

15(93) 39(2)) 51(53) Tradit.loaal 

70(71) 70(JO) 5t(72) EllphulHa ol,JecUYity 

5(52) 61(l9) 63(82) Put• aueu Oft group loyalt.y 

(169) 

(170) 

(169) 

(173) 

(173) 

brnba-1aff lnd1Yidual rlgh~• 64(28) 72(29) 61(112) &npb&ai ... ol>li9ation to (169) 
• 1.111 dt'2 u society 
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TABLE 18 

S$:IQl!IAJ.$ Ql!ILX~JIJ _TUCQDIG $TYL 

n..,.. ~ !!ISN:99 stut B19b ... al !!1ih Elegt of T9,s;t;tn, Style • &J L -
3ud-c•tnd S1 '10 19 SQJ ect.-eent.ced (110) 
• • 28.59 df2 o L-01 

...._ia_ pldaDC• 57 13 )0 Eapnau••• J.Aat.ruc:t.10D (10)) 
x-• 32.66 dl2 p .£•01 

S9 20 21 U••• lecture type teachiD9 (109) 
L.01 

69 10 21 Pupil plml119 ( 1.08) 
J..O't 

huiaea 111.S.91\I 1......s.nc, 77 10 13 t:apbaa1au rote leuaimJ (107) 
• tl.26 df2 p l,.01 

••1.••• pupil 91:owtb 47 15 38 Eapnuina pupil achl•v-ent (107) 
• u.ss 412 , L.01 

trola cblldr• ~ladirectly 44 17 39 CODtrols children directly (108) 
a&• u.,a ctt2 , L.Ot 

... 1 .... 66 8 26 Trad1t1oml (106) 
• 55.60 df2 p J..01 
Jlui•ea S\lbjecUY1ty 47 19 34 Ellpbaai .. a obj ect1v1 ty (108) 

•"• tt.'72 df2 p J..01 
PU)• •tr ... on 9roup loyalty 48 21 31 Puta atreaa oa peraonal (110) 
a • 10.98 df2 p L,.01 freedoa and independence 

:pbaa1••• uligaUon ~ 63 19 18 Eapbaa1 ... individual r1pta ( 107) 

,=1•t • u.o, df2 p 1..01 

• • 
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Por ex.mnpl.e9 r4 the teachers who see th el:vea as child­

centred rather than subjec:t,..centred. 16' are hi.gh profs­
sionals, but 491. of h.tgh prof saional t;eachera see themselves 

as not being particularly child-centred. This ad other 
apparent contradict.ions are brought to light by Table 19. 

TABLE 19 

A COMPARISON OF PERCElffAGE HIGH PROFESSIO&\LS JllGH 

PROFESSIONALS om.,y WITH REGARD TO TEACHING STYLE• 

E\em9t o~ T'9:d1n9 
Stvle 

Hgfb Profeaalon•~I 
aa 11 o To&i Reaponent, 

Cbild-c tred 

Elllpbasiaa. guidanc 
Osea discussion 

haaise.a pupJ.l grorth 
P rogreaaive 
Emphasises aubjectiYity 

76 

76 
1, 
74 

75 

70 

~gf at.gb 
P ~ easlonala 

51 
57 

S9 
47 
66 
47 

• only s1.gn.1f1cant reault:a from Table 17 are included in 
Table 19. 

The st likely xplanation of theae appar 

diction lies 1n the distinction which must be 
t. contra­
de between 

a profes 1o.nal role perception and professional behaviour. 

Thia distinction WU pointed out in Chapter V (p.67). They 

are t:wo quit di.stiact concept • Obviously a role perception 
will influence the behaviour 0£ status occupant. but a 
per • rol perception wlll not be tb only influence as 
tber will. also be the rol expectations of th other 
oc:cupant_s 1n his role aet. such !.s the case with teach1ag 

styl • A professional role p c:ept1cn .ls only one 0£ several 
feet.ors likely to influence the teachiDg atyle of high 
profusionala. 
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Although a1gm.f'1eant: rel t1onsh1p vaa found between 

profasi.onallsm and certain l.ements oft aching atyl viz: 
chU.d-cent.redness, guidance, use of diac:uss1oo, p-upil growth, 

progressiv sin educatJ.on and subjectivity, DO reall.y 
distinct pattern of teaching tyle is evident among hi.gh 

professionals. Certainly &11 th reaulta in 'fable 18 were 
aigni.ficent wt perc:ent&ge• were in.a\dficient to allow a 
pattern of teaching style to be t.ablJ.shed for high­
prof"easional teachers. 

&xtra CUrd.cular Ac:tJ.yitJ.ea (E.c.A.) 

Al tboup 1~ vu hypotbeaiaed that hJ.gh-prot'eaaional 

teachers are we active in ECA than low-prof' .. aional 
teacbera, it 1• recognj.aed that ... Y t'actora, o~r than a 
profeaaioaal role perception, -Y influence the ext t to 
whJ.ch teachers will participate in £CA. such factor• a. 
peraon-al int rest, home eircwnatances, school pre surea tc. 
aay all condition a teacher's involv t 1n ECA. 

Havner the c:U.ent-c tredne.aa of a pr~eaai.onal role 

perceptioD 1• likely to outveigb more personal considerations 
with hJ.gh profeaionala, although this is not to ay that low 

profess! will t b ju t as active in ECA for siailar 

and dif'ferent r sons (e.g. pe-rsona1 int rest., gr ding tc.) 

Table 20 sbowa that the hypoth a iaaot: supported with 
regard to ~..,,. mt in 

Hourat>er eek 

D,aree ~ Profeaaionali.p 0 - 3 4-9 10 9"1 over • I i -

86 

B.lgb 38 45 17 (1.12) 

Low 46 45 ' ( 6 ) 

.2.3. 1 ctn u (178) 



F.aaatning the queati.on further it was found that vhll.e 
there waa no ~ferenc. between high and low pJ:.'Of'eaaionala, 
tho majority of the respondents agree with the following 
atat .... ta. 

(1) 
(il) 

(ill) 

OCA ar part of a teachers job. 

Teachers should aot be requ.lred to take par~ 
Teacher pa.rtJ.cipaUol'l 1n £CA should 1.nfluence 
grading. 

(iv) Teacher participation 1D Jr.CA doea influence grading. 

TABLE 21. 

(a) &CA ar part of a t.eachera Job Yu tJlldecide -
Hi.gh Profosaionala 66~ 4% ~ 
Low Prof ss1ona1-a 6SJ. ·~ 3U 

x2 •• os7 df2 ns 
N (115) (9) (55) 

(b) Teachers should 
I 

be regt1ired to take ECA 

H1.gh Profusionala 2~ 4% 73,:, 
Low Professionals 32S s~ 6~ 

x2c1.932 df2 ns 
N (48) (8) (1.25) 

(c) i>arUciation in £CA aho\lld 1nfluenc 9:radinq 

High Profession.ala 611t 3" 36J. 
Low Pro~ea•ioDala S4J. OJ. 6J. 

x2 •1.139 df2 DS 
ll (101) (4) (67) 

(d) P5ti~J.2at15S in ECA d 
High Profeaaionala 1ni 
Lov Prof eaaionala 10% 

2 II (12) (24) 
x. •1• 781 ~2 na 

From th above t 1 .it would th t ore 11k y 
infl.uenc:es on teacher•• partic1 tJ.on 1n FJ:.A pr~•a-
aJ.onallal ar s-

(1) they ccndder £CA to 
reaponaih111Uea; 

part~ their oc:cupational 

(11) the ef'fect of ucb part1c1p tion on grading. 

-(111) 
C 68) 
(179) 

(113) 
( 68) 
(181) 

(108) 
( 64) 
(172) 

(104) 
( 60) 
(1.64) 
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%n the writer• s exporJ. .nee personal. interest is also a 

determ1ning f'ac:tor. Many teachers ext.end their paraoaal 
inte.ruts ( apec.1.ally aport.1,J:ag d cultural) , where 
appropri ta, into sc:bool. ac:UviU and in fact vel.come 
pupil cont.act outside of the cluarooa because of the 

!:>eneficlal influence this has on teacher/pu.p.11 rel.ation­
ahips in th classroom. 

Ho sign.if'icant relation.abi.ps were found between 

professionalism and a participation in, or at:titud to, 
extra curricular acUv1t3.es and th.is was probabl.y du to 
th many other 1.nf'luencea on such parUci.patJ.oa and attitudes. 

Profeaaionali 
e. 

hasis in teaching 
related to certain 

, namely:-

(1) 

(il) 

{111) 

child-centredness rather than aubjec:t-centr dneaa1 

guidance rather than illatrucUon; 
dJ.acuaaJ.on rather than l ·tunas; 

(iv) pupil growth rather than pupil chi vement; 
(v) progresaiven s rather than traditional.1 ; 

(vi) subjectivity rather than objectivity. 

However J>e~ise of th relat:1vely high proport:l.on of 
high prof esa.tonala who do not profess such h e , 
professional role perc ption is obvJ.owsly only one of y 

factors in determiraetion of U1A1;nui1.:1e in teac:hin<J tyle .• 
0th r factors could be:-

(1) th control of a.1.·~wr;,;uu. elEllllUJJIBUODS ov currl.cular and 

teaching time 1.a likely to 1 d to te c:her planning ratl 
than pupil pl,mning (ea1;,ec:1ally 1a ~• 31.1> cbool}; 

(ill larger claaaea coupled 'Id.th Imposed curricular are 
likely tor~°"• ray tendeo.cy tovuds direct c:oatrol over 
pupil•1 
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(111) 

on wh ther str as 
aad Uldep dence; 

in social ideals would have its influence 

i.s laid on group loyalty or personal freedom 
obligation to society or individual rights. 

Ila signi:fic:ant relat..ionsbips exist betw en prof sionaliam 
and partic:i:pation 1n and attitudes to extra curricular 
activiti a. Again ther are likely to be many fa<:tor under­

lying teacher • activity ~ Uds c:U.rection. such factors aa 
personal interest, influence on gradiAg and the fact th t F.CA 

are considered part of at acher's occupaticmal duties are 
&11 lJ.kely to relevant 1Af'l.uenc 1D thi.!' directl.on. 

ootnotes 

1. Xn this and moat 0£ the following tables the origiDal 
croasbr a.ks hav oeen ecmd.ensed for th sake of 
presentation. Tbua t:ha f1gure in parenthesis giv s the 
total number of respondent:• in the cell and th figure 
outside of the paren~eaia, the percentage of the total 

in that cell vho were high prof' • J.onals e.g. ill the 
f 1rst continuum o:f chlld-c•tred veraua subj ect-c:ent.red 
a total of 175 t achers gave a r aponse; of these 72 

hasised child-c trednese, 16 were neutral and 87 
emphasised subject-c tredness. Of the 72 respondent• 
who Ultphas1se child-centredness 76~ were high 
professionals, 691. o~ the 16 neutrals alao 9 and only 
5 of the 87 who ha~ d subject centredn aa. 

2. :tn tables here h~h low p~•••1onals are sholm 

1n dUfer cell only percen-tag ar given • the 

ar suff icJ. t to low eo1ap,11r.iaona to 1>e •• 
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PROFESSXOllALXSM TEACHER ATTITUDES TO SELECTED 

The first part of this sec:ti.on of the study examined the 

consequence of professionalism on certain perform-me: 
variaJ:>les, but to fully map the CODfJ.guratJ.on of profea­
ai.onal teacher it is necessary to •-Sne teacher atUtudea 
to other aelected aspect o~ the teaching e1tuat1.on. These 
attitudes are likely to influence aot only teacher perfoJ:"llaDC 

but alao direcUy the pupil a. 

Therefore tbi.s part of the inveatigatiola is d igned to 
investi.gate the possible rel.atioaahi.p which may exist betw 

profeas1onaI1am and 

(i) 
(il) 

(111) 

t ac:hers' perc::eptiolla of the aims o£ educ:ation; 
t achers• attitudes to ezte.tnal examinations; 
teachers• ccnc:eptJ.on of re<pdred chaAg a in emphases 
1D ed\lcaticrl. 

Pro~e aionali. a of Educ tion 

Obviously the way 1 vluch a person conce1Y • the end 
product of a particular ......... ,i;;.vour 1.Dflu es th meana h us 

to that d. 

:In • dary teaching• n though ch of t currieu1 
is iP&pO ta teacher•• perception o£ the alma o caUoD 
wJ.11 :v-e • great aring an the ay in wbi.cb he aadJnJ:fti.atera 
that eurr1culwa. 

The.re are aeveral d1Jlens1olla alOD.Q wh1ch edUcational aims 
could be c:l sif'led but the one used in t.hJ.a study 1• 'Uf 
adj atm~!!ftt• veraua 'intell al trauing• or 'vbol ch.1ld1 

ve.raua •1n~elleet.ual dwel.opi~~ only'. 
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Al though Coloal»toa ( 1962) found tbeae not to be 

4Uferen~1ally distributed uaong h19h and low profeaaioaala, 
it vu auggeat.ed in Chapter :Ill~ thu atwty ~t, because 
of the c:U1fereecea 1n training procedures in Rev Zealand and 

the unJ.ted stat:es, t.hu aay vell not be the c.aae 1n this country. 

Therefore it vu hypottlesiaed that high profeaaionala, 
more ao than low professionals, will see the edu.c:ation of the 
whole cbi1d as their reaponsib111ty rather than juat the 

The relat.ionshJ.p above was postulated on the basis o~ the 
client.-centr d nature of a professional ro1e perception, 
al though such an orieatation 1a recognJ.sed as being only one 
factor. among many, which could iafluence the adoptioft of a 
putlcular poiat of viev with regard to a1aa of education. 

Table 22 shows that ~ 1a no aignUi.callt d.lfference 

between hJ.gh and lov profeaa1onals with regard to perc: ptioaa 
of aa. >of educat.ioa. 

Aills 

PERCDTAGE HIGH PR.OFES§XONALS Br PERCEPTXON OP AIMS 
Q EDu::ATlOR 

Men Woaea • -
Iat llectual training only 56(34) 7?(17) (51) 

Whole c:hJ.l.d 60(65) 68(40) (105) 

• - (99) (S7) (156) 

x2 •• 005 df'l na41 

Pl!Ofea•Jona11• ~ not therefore appear to N related 
1n any ~abable way to teache.n• pereeptioft of th ~ 

d ed\lcaUon were then .S.. ue c1UaUJ.ad eccnrd1.ng t:o ~ 
d1.tllena1-. Uae4 ill tb1a at:u.dr• fld.a does not IIIND to MY that 
teacher•• percept1cma la tb.t.s 41.rec:Uon are not illportaat wt 
ftlrtbc im'•atlgat.J.oa oE this part1c:alu tear:~ d.2aenaloo 1• 
ou-tude tb9 .cope of. th1.s 1n' ••Ugatioll. It h 1Atereating to 
aoh ~~ft of t!1e rupoadenta faTOW: ~ vboh chil4 approach. 
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secaus of the pervadi.ng influence of external examinat:1.ons 
in the secondary education system of Bew zealand, teachers• 
atti.tudea (especially t.hoae of high prof asicmals) to these 
exam1nat.1ona are an important variable v:lthin the context~ 
thia invesUgation. 

The eaaence of the three el anta of a professional role 
perception u contrary to the lJ.mltationa of an illpoaed syllabus 
leading to a public uam1naUOll. As the expert.a, high profes­
•1.onala especially,~ likely to want sufficient autonomy to 
atruc:tur ad nlect approprl.&te -tcJ.&1 for the puplla they 

are currentl.y teach1ng. 

tl\dar the o1d ayataaa ~ gradJAg SCbool Cert.ificate candJ.­

datea, only about 381. fd aec:ondary achool entrants eYefttually 

obtained theJ.r School CerUficate, yet moat of the inat.ruc:tion 

all puplla received vaa geared 1:owards their sitting s.c. at 
the •d of three or four years secondary educat.ion. Allowing 
for the small percentage who lef't school at the end of the 

fourth fo.rm, this ant tbat the majority of pupil• vere beJ.ng 

educated by a ayatea vbicb vaa ooing to f'all them according to 
the only nationally .recognised criterJ.a of aucc •• at secondary 

school. The Dev system o£ single aubjac:t puses will &11ov 
greeter numbers to gain aoaNl meaaw:e of sueceQ but it doe.a not 
a1lov for the fact that many pupil• are probably still pushed 
through an inappropriate course of inauuctioa. 

Purtber, high profes•1oml teachers ar alao likely t:o 
re.at both the •••••am......, ~ their ability u teachers and 
the ua••--t of pupil ~eV411181lt by an outalde .;ency(~ 
EducaUon Departaat alld UA1..-uait1ea) through tbe aedlura o# 

ex•!nauoaa. 

(.1)- ld.9h proteaaicnala (1&1Dre ao than low pro_t ... s.anala) will 

not cou!.de.c- atema1 .. 1nat1ou to he adequ&t. wres of 
eJ.t.har pupil Aeh1...-411181lt or their own ab.U.1ty u te.chee•• 
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At the same tiae9 rec:og,a.1.nng the importaace to the pupils 
of .,.. fora~ aaa.. t, high profeasioaaia are alao likely 

t:o want as di.rect a11 iaflu on that aaaeasment as poaai.ble. 
The ediwa for this 1s the school teat1.monial. Therefore it 
waa further hypotl-.iesl.aed that 

(ll) high profesa10Aala (more so than lov profeaaioaala) vi.11 

c:on.d.der a school teatimon.tal ahould be 1110re important than an 
out.aide examination a.a an uaea t of pupil achieve t. 

I:n the light of the above .rationak Tabl 23 shova one 

sw:pr.iaing r aul t. 

TABLE 23 

PERCENTAGE H:CGH PROF&SS:t ALS BY TEACHERS• Affr.t'UOES TO EX'l'ERRAL 
EXAMDIATXOBS 

Re·• Qg•Uon Ye Ulldec No N - - -
(a) Marka in outside exam-

inat.iona are ad quate 
aea.-ures of pupil 
achl.evement? 59(56) 60(8) 69(114) (178) 

x.2-2.958 df2 u 

Cb) Mark• 1n outside ex-
1nat1ona are adequate 
measures of teaching 
ability? 72(104) 36(11) 52(54) (169) 

.2.9.962 d1'2 ~.01 

(c) overall edllc:ational 
•tandarca would suffer 
1~ there ver --blrnal exaaSnation•? 59(125) 66(53) (178) 

x2• .572 Ml as 

(d) Teac:bu can u.ea• 
pupils . cational. 
aeri.t we reliably 
than outside aamina-
Uons? 61.( 122) 64(48) (170) 

x2• .040 dfl s 
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The only ai.gaificant difference between high and low 
pro1'eaaionala 1a in a most unexpected direction. A lar9e 
proportion of hJ.gh profeaaJ.onala consider pupils• aarka in 

outai.de examinaUoaa to be adequate measures of theJ.r teaching 
abili.ty. Although thl.s result ia contrary to the ratJ.onale 
uaderlying the first hypothesis 1.n this section there are two 

poss1ble logical explanations for it. 

(1) High professionals y not consider external examinations 
(especi._ally s .c.) as a form of aa sment by an outude agency. 

The ett.ing and marking of s.c. 1a done,on the whole, by 

secondary t achera. '!'he majority of succesllf'ul candidates for 
University Entrance are assessed by secondary teachers Tia the 

edium of the accrediting system. Therefore in the light: of 
the above• the major external exMiaations Cs.c. and tJ.E.) may 
1n one sense conatitute asaes nt by colleagues. This is one 
of the criteria of a professional outlook. 

However the reaulta 1D Table 24 Ca) are somewhat contra­
dictory to this aa the majority of teachers do not consider 
marks in an out.side exu1nation aa adequate • eaau.rea of pupils 
achievement. There va.a no si~i.cant dif~erence beu,een high 

and low prof saionala,, although in Table 26 there waa a tendency 

for high profe aJ.onala to want leaa ai.gnilicance gi.ven to 
exte-mal examJ.natlona (pa.07). 

This points to the :tact that vhJ.le teachers aee •-ination 

results u illlportant they do r~•• lillitationa in the aystellt. 

(il)l'.n th . light of this, possibly a more likely explanaUon 

of the only sJ.gnUicant fJ.ad1Dg. in th1a aecUoc (Tele 23 (bl> 
is that b19h pro:feas1ona1.a beiag 110re pupll-centr d 9 rec::ogn.lae 
tbe ueHftdo\la .laportaDce to pup1.1s or aucc •• 1n ext-e.rnal 
a:mdl'lations and theref'oc-e -• their own. ability u teachers 
1n terlaa of bow well they aerv thei.r pupils la preparing them 

for these exniaetiona. Th&1.r jor purpo••~ u teachers• they 

probably conceive to be, eQabling and helping their pupUa to 
9ain recognised qual1~1c:nion•· 
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queaUona in thi.a part ~ the J.DYe.UgaUon are very 1ntereat1ng 
but 11.e out.aide the scope of the prea•t report llhicb La 

primer-Uy concerned nth th dJ.f'ferenti.al• of high and low 
profesnonal • 

U teachers do not appear to c:onaider exutnationa to be 

adequate measures of pupil achieve ent, what are their opinions 
concerning another form of asa-esament;the school testimonial? 

Table 24 shows that vhJ.le the jori.ty of teachers conai.der 
a teat:imonial should be more important than an exaainaUon 
r aul t 9 hypothesis 10b .is not supported as there is no 

aignifi.c:ant dUference bet:w high ad low professi.onals. 

TABLE 24 

PERC&HTAGE HIGH PROFESSXO ALS BY~• OPilllOHS OF TH& 
:IMPORTAHCE OF EXA.MDIA'l'XOHS AND TESTIMOJIXALS 

KtWll1a of Aueaam t 

Exminatioaa 
T atlmoniala 

Both 

Frm the Pupils Point of View 
.1a ~fflonn should be Gportant. 

61 ) s§<U> 
68(22) 65(80) 
71(14) 

(166) 

SU1ama£Y Ch pter VIll 

63(19) 

(143) 

x2•1.788 df'2 Ila 

Puticlll.ar aims al educ t.io (1.. 1 child veraua 
intellectual_ training) r found not to be dUfer ti lly 

dist:r.tbui; J>e'iDN!N!D hi_9h and l l>J:O~,.i;: ... ~ .... la• many other 

factor involved 1n th option of particul.ar -- prol)ably 
be1nt;J reapoQslble for the lack of ign,ificmt f1ftd1ng. 

Attitudes to ternal e>CA!UU.n&tiona do AOt dUfer Uate 

high •d low p~eaa1onals, except t. a hJ.g proporUon of 
bi.qh prof .doaal• ap to Coo;~.D1;1S ~ theJ.r r:espoaat­

bllit!.ea towards their pupi.la in ayatem damiDaud by 
faUlll1natiolla to the ezt.ent that they tad Judge their awn 
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ability as teachers accord.iug to the succ: as of theJ.r pupila 
in outside exMinationa, prol:>ably considering such success to 
be not ao lllUCh a criteria of a good education as probably the 

way they can beat serve thei.r pupils under the present 
structure of secondary education.. 

Footnote 

1. Although only a combined x 2 was c:alcu1ated it is obvious 

from the data that any inter-sex di.fferencea are most 
unlikely to be a1gnif1cant:. Heither a1gnif1.cance 

found when intra-sex ~f'erencea were exa-1.n~. 



PROPESS:XOHALXSM Al1D EJ?HASES D SECONDARY EDUCATIOB 

Although there 1a no evidence to suggest what relatJ.onsh.1.ps 
may exist between pmfesaionalism and teacher emphases in 
secondary educ:ati.on, it. vaa hypothesised, mainly again on the 
grounds of the cl1mt-c:entred nature of a prof'eaaional role 
perception, that hi.gh profeaaionala IIOUld giva aaphasia •• 
follows on the lezatmts given in th qu au.an. 

{i) The nzne as at pr t on b&ai.c aubjects1 

< 11) More on cultural act.1v1u .. , 

( ill) more on reaeoning a a aeana of' disd.plinet 
(iv) More education f'or leisure; 
(vi) The aaae aa at prea•t on occupational education. 

Table 25 shows that there is a significant relationahi.p 
between profeaa1onal1 and emphases on some of the elements 
aentioned. 

From Tabl.e 25 the s1gnif'1c:ant result• (p L•OS) may be 

summarised aa follows. 

There 1• a significant. relaUonsM.p betv 
and 

prof'eaaionaliam 

<•> we used reama u • ..... of' diac:1pline; 
(l:J) 1 ... corporal puni.iment 1 

Cc:) IIH'e adult orgui.ala; rd child.Na'• leisure U... 

1fben 1a al.80 a tendency (p L.,.20) ~or a relat ahJ.p to 
exlat bet.llND, prot' .. a1ona11• end 

(d) ac,re ac:Uve c:1 ... rooa putJ.c:J.pation 1a · kl 

(e) ..,. pnpu-•Uen ot cbildreD ~« ~tare Joll>•J 

( f) l•• eaapbaaia on outside exMSnationa. 
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TABLE 25 

PERCEJffAGE Hl:GH PROF&SSIORALS BY EMPHASES DJ EDU:ATXON' 

El en.ta of Education 
Basic subjects 

2 x •.136 df2 ns 

Cultural aubjects 
2 

X •2.59 df2 n.a 

Regul•r homework 
x2-.S35 dt2 n• 

EaphaaJ.s 
More s-, 

65 ( 68) 62 ( 10 3) 

66(91) 62(74) 

67(36) 65(12S) 

Leas 
60( S) 

38( 8) 

69(16) 

N -(176) 

(173) 

(177) 

Active classroom participation 69(1.08)57(63) 40( 5) (176) 
in work 
x-2-3.467 df2 p•.17 

Uaint re&90Ding with pupils 
•• a aeana of ob~aSnSng 
desirable conduct 
x2-11. 766 df2 p L.01 

U•• m corporal punJ.shaent 

x2-6.S27 df2 p-.01 

Preparation of chlldr 
Eor ~t\tr joba 

x2•5.415 M2 p•.06 

Adulta o&-9aniaing 
cbJ.ldren • s leJ..au.r the 
x2-1.2 5 df2 p•.02 

outside .... saat:iona 
x2-S.26l df2 p•.07 

73(102) 53(60) 37(1.6) (179) 

47(1S) 57(94) 74(66) (175) 

71(85) 52(52) 56(39) (176) 

81(37) 60(12) 55(62) (171) 

63(11) 55(94) 73(73) (178) 
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These reaulta, all :but orwt, are 1n the bypotheai.sed 
dJ.recticm end are coaaiatent VS.th both the concept of a 
profeaaional role perception and the significant results 1n 

Chapter Vll (Teaching Style) and Chapter VXII (AttJ.tude to 
outside Examinationa). 

Before discussing -the above results one very important 
factor muat be realised. A teacher•• reaponsea to this 
question 'i!IOUld have been, to a considerable extent, influenced 
by the existing emphases given to the elements ntJ.on.ed within 

the school wherein that respondent teaches. In this regard, 
schools may be conceived of as lying at points along a 
continuum vith the older, • ore traditional, more formal, 
single-sex schools at one end and the newer, more liberal, 
co-educational 8Chools at the other end. Thia 1a not so say. 
hove-ver,that all older single-sex schools are a,re ~ormal and 

traditional. Aa the atmosphere of schools differ, so will the 
attitude to, and practice of, many of the el ents of th.is 
queat-1.cn. Por exurple, 1n a traditional boya• ac:hool corporal 
puni.ahment 1s likely to be, not only accepted, but considered 
to be the moat sensible eana. of dJ.sc:ipline. xn a mor liberal 
school it may vel.I have l:>een &bol.l.ahed. 

Therefore it IIUft be recognised that 9 1n t.hJ.a at.udy, as th1a 
f'actor vu not cont.rolled and•• the achools surveyed included 
all typea, at least one uueaauc-ed bias 11ay have confounded the 
reaulta. The responses ot more or lea• may 1ua in terlll8 of 
elt:her the c:urr t prac:Uc:e 1D a par1:1cul.ar school or what 
teacher• c:once1Ye to be the c:urrmt practice 1n aec:onduy 

education throughout the countrr. 

With regard to~ ruulta tbemselTu• the cli t-cenued 
nature of• prof'eaaloaal ~1• perc_,uon 1.a lllcely to bias a 
hJ.gh profesaional teacher towards reuoning rather then 
~t aa a means o d1cip11ne. The majority of bJ.gh 
profeu1onala like to thiak of th elves aa prograuive 
rather than traditional (p.83 >. and current opinion :both in 
education tmd aoeieqr u whole 1a winging qay fr:ca the 
traditional u,ae of the cane. Aleo f'.m11 the PoiAt or •J.• o~ 
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the welfare of the child, r ning rather than corporal 
puni. ent is desirabl , although be it r ember d that the 
question only tat d las corporal punishment, not its co lete 
abol1t1on1• 

The oth•r a1.gn1f1cant relation hip (more adult di.rection 
of children's leisure time) 1s harder to expla.1.n unles again, 
because of their concern for pupil•• high professional have 
a greater de.sire to protect nd direct their charges in an age 

when the morality of young people appears to b undergoing 
change. 

Al~gh not a1gni.f1cant at the .os 1 vel of confidence 
certain other ten.denc:J.e.s lend support to explanations given 
elsewhere. The t:endeacy for a relationship to e,cist betw en 

profeaaioDali. and acti.ve claaarOOfll participation 1n work 
points to a teacher orientation whi.c:h eea pupils as active 
rather than pasa.lv rec:1p1 :ta of knowledge. This is 

consiat.eot vith reasoning u a •eans of disc:iplin, progress­
iveneaa, phasis on aubjectivit.y, uae of discussion, entphasis 

on guidance and emphasJ.a on pupil growth, all of which are 
aignificant f1.ndi.Dga and at• from a pupil-centred orientation. 

The tendency ~or profeaaionaliaa to be related t.o more 
prepa.r tion of pupils for future jobs and at the same time 

lua emphaaJ.a on out.a1de ezuinations, reinforce• an 
explanation given 1n the prev1ous chapter. In Chapter VI:tI it 
vu t'oUAd that h.lgh pr:ofeaalonala cons1dered puplla• aarks in 

an out:aJ.de examination t:o be adequat:e measures of ~ei.r 

teacb.in9 abllJ.ty (p £.01). A po sible explanation waa ~t 
t.heae teacher•• realiaing the 1~w• ~ these mainationa 
for pupil • future occupational w l~ar: • ju4g d their ability 
1n t:e.nus o~ bow S\IC:C adul they wer 1n preparing their pupila 
for these ~~.naUona. Th f illdt.ng in th1a chapter tend to 
support tbi interpretation u bi.gh pro£ua1oaa1s appear to 
consider that seco ary 9Chools aholl1d bee· mor• orJ.entated 
towards oceupetloaal traintag. The tendeftcy for les• eapbaai.a 
on outside ~.....,.a,Mllti points to the fact. that what 1a of 

concern to th high profeaaioaala are the puplla, 11c;>t. the 

••!nation.a. 
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Coupled with the question of changing eapbaai• in 
seeonduy education 1a the queation of teacher satisfaction. 
The gr-ur the change thought neeeaaary the leas aatisfi.ed 
teachers will be with the present s.i'tuation. 

Further, because of the bureaucratic structure of the 
school system, high pi::ofesai.onala are likely to experience 
more conflict and be leas satiafied (Corvin 1965). 

Therefore it vaa hypothesised that high prof'esaicmals 
would be leas satu~ied with their present teaching situation 
than low prof esdoa.al a. 

Tul.e 26 abova that the.re ia a si.gnif'ic :t dJ.f'f ermac:e.. but 

in the opposite d.irecUOfl to that hypotbesJ.nd. 

TASt,£ 26 

P&!£Dl'tAGE JllGH PROF&SSIOJIALS BY SAT:ISFACTIO 

ProfeaaJ.onal ratJ.nq 
High 
Lov 

Satidac:Uon 
High Mediwa Low 

68(33) 63(64) 46("15) 
12(11) 37(37) 

.! (.f,4) (1.01) 

54(18) 

(33) 

x2-7 .075 df"2 p L.02 

• -
(112) 

( 66) 

(178) 

Thia monoi:on1c relationsh1p between hi.9h pro:feaaiona11all 
and bi.gb aatiafection 1a rather surpr.laJ.ng. 'fllO quutioas 
Smmedi&t.ely ccae to 111nd. 

(1) AN.., zeai.d aecoadary acbools ~ bu1ca11y buNal­

cratJ.eally structured? 

CU> Do hlgb prof'unanala not er1111ee tbe .... conflict 
u their CO\lll~erp&rta in tbe Um.ited S1:atu? 
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Aa there was no conflict bet.ween profesa1onal.1 and 
ambition J.n teaching, it seems likely that the second qu ation 
is more pertinent. 

High profesaion&l.1Pl teachers 1n Hew Zealand may simply 
not feel the impact of a bureaucratic structure, or if they 
do, are largely able to ignor it. The majority of high 
profeaaionala (SU) considered serv1ce as the most import.ant 
aspect of teaching (111110ng low profeaai.onals serv.ice was the 

moat important eleaemt for only 39S). H.igh prof'esaionals 

therefore may feel that they are able to giv adequ te s•rvice 
to their pup.ils within the pre•ent structure of secondary 
education. 

Further there vu el.so a tendency for prof .. alonal.1• to 
be related to the holding of a Position of Responsibil.ity 
(p •• 09, ~ter VX) and tbi.a ay point to a procl.ivity for high 
profea.d.onal.a to be more succeaaf\al 1n career spirationa and 
therefore 1n this respect more satisfied. 

Summ!fY of Chapter rx 

A aignJ.ri.cant relatJ.onship vu found between profeaaional1• 
and 

Ci.) more uae of rea. with pupils as a means of obt.1ning 
dea1rab1e conduct; 

(11) less ua o~ corpor-1 punishment.. 

Theae blo results a.re c:OAais~t with ch other and point 
to mle percept.ioD 1D teaching which i• c:11 t-c tred end 

v.1ewa corporal punlahlleat a.s an out.actded ---• of malnt•Snlng 
di.ac:J.pliua. 

There 1s alao • aignif ic:ant. c:orreapondenc:e betw..,, h1gb 

prof"eaalonalua artd 

(U.1) a deaJ.re for aore organiaation of childnll•a leiaure 
U.. by adult.at 
(iv) high AtiafacUoa ill teachJ.Dg. 
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The third relaUoaahip 1.a moat llkely due to the aervice 
aspect of a prof•••ioaal role percepilon 1n that bi.gh p.cofea­
aioaal• want to serve their pupil• evm outside the claasroolll. 
The high aatiafactJ.on is prol>al:>ly due to ttie fact that high 

professionals have plenty of opportunity for service wich ia, 

to the majority, t:he most i,aportant aspect of teaching. High 
professionals tend also t.o 1)e more aucc::eaaful careerwiae. 

1. Pora further dJ.acuaaiort of corporal punishment, aee Redl 
and attenb rg 1.959. 
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CHAPTER X 

INTEREST AHO PART:tCI.PATl:ON I PROFESSIONAL ASSOCX>.TIOH 

To conclude this J.nvestig ti.on, one other poaaibl.e relation­
ship is examined; that of profesai.onal.18111 and interest and 
activity in profeaaional usocl.etJ.ons. In Chapter II it was seen 
that professional aasociat.i.ona play a major part in the form tion, 
and continued function.1.ng of all professions and, within the 

cont.est of this research, i.t i.a of intereat to look at the 
fUAc:Uoa of a teacher organ.1aat.ion. 

The relev.nt aaaoc:J.at1on 1a the Poat Priaary Teacher•• 
AasocJ.at.ion (P.P.T.A.) and as t achera consider th ael...-ea 
memb rs of a prof'aaai.on it is log1cal to think o~ P.P.T.A. aa 
serving the functions of a professional aaaoc:i.ation. Such an 
aa.ociation ha.a four main ~unctions. 

(1) To act as a tual aid aocJ.ety ~or 1ta members. 

(11) To foster and advance the welfare of that group 
ec:obOllically and aocia1ly. 

(111.) To act •• the organ throw;h which its ember• may 

hav • voice in coanuru ty af f aira. 

(iv) To act •• • means of internal control over ita members 
directly and indirectly by :Eoatering a profeaai.onal 
orientation. 

SUcb as90C1atiaaa t have evolved out of eabera ds 
their funct::J.ona must ful~ll those fteeda .if' t.hey are to ftmc:Uon 
~fec-t:J.vely. 

Altboug all teachers vJ..11 be interested 1D the first two 
functions, high profeaa.ionaJ•~ rather than low prof ••1on•1•, 
are more likely to vat a Toice ill 00•1mi.ty eff a1rs and to 
fo•ter a prc,E•••1onal o.r tat.ion. ~it••• hypo­
theeiaed that h1gb pro~U810Glll teachers vill be r 
interested ad act.lve in their pro"f .. a1au1 as-,clatloD than 
low profesdonal.a. 
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Table 27 ahowa that the hypo"tbeaia is only very partially 
supported. High-profeaaional men are aipificantly aore 
interested 1n P.P.T.A. than low-profeaa1onal • However 
vben Table 28 is examined (high profeaaionala only) a rather 
contradictory pattern emervea. Of the men who are very 
interested 1n P.P.T.A., 81J are high professionals but only 
38'. of high-professional are very interested. The 

majority of high-professional are only derately 
interested. A a1n a distinction must be made between a 
professional rol perc ption and prof sJ.onal be vlour. 
Other results in '!'able 28 also point to this di tinction. 

Although of r sults are not significant definit 
tr .is discernabl • All reapond ts are moderately to very 

inter ted; however, partj.clp ti.on is anot:her matter, 
apeci ly at regional level. 

The re&SOft for the drop in ac:t1vity at. r ional level J.a 

not hard to deduce. All branch meetings would be held at a 
m,..,,,,..,.__....,.r• s school during, or shortly after, the school day. 

Regional meetings, howeYer, are generally held 1n th eTening 
and often require consJ.derable trouble on the part of aany 

f!llb • to t.tend. 

:tt is important to not at t.hJ. atag, that all the 
respondents of this study w re drawn frOII th a P.P.T.lu 

region and that. the l v l of activity and inter st 1n P. .u . 
var1 a f 

'1'he qu at.ion aUll r..___,~ 

on the vhol , pport • 
to why the hypot:hesi ia not, 

explanation lii • 111 the w y 1n vh1cb R •91ber• 
vi their uasoc:1at1on. ra ft-I:~ in t a prof a1onal 
body or ju t a di.sguiaed trad ,mion? That any te h ra 

support the r istration th ti 1 TD:lion ~ Tcm;nci~.• 

u uni.on suggests that ~•• p le found ""-..,.JO.. t. radical 

--9h in th! direction. TaJ:ue 29 all - for a closer 
4tX4111U.n&tion of thi.a quesU ft. 
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TAIIL& 27 

PERCENTAGE HXGH PROFESSIOJfALS BY Dl'l'ER&ST AIID ACTXVXTJ1. 
D P:,P.'r.A. 

(a) Inte.z:-est 1a P.P.T,A. Men w en Jt - -
Only proc edings 
are o~ direct c:onc:ern 44( 9) S5( 9) (18) 

Hodor tely 57(66) 69(42) (1.08) 

Very 81(32) 70(10) ( 42) 
(1D'> 

2 
X •7. 671 2 

X ••654 
M2 PL-02 M2 na 

(b) .T.A.Branch 

Never 42(12) 71(17) (29) 

Irregular 56(66) 62(34) (100) 

Itegular 67(21) 75(16) c,.H> 
2 

X •1.963 2 x •• ,es 
U2 na df2 as 

Cc) Attendance E P. P.T.A.R51onal 
Meeting• 
Never 48(25) 70(27) (52) 

Irregular 76(21) 83( 6) (27) 

Regu1ar 64(33) 53(17) (50) 
i'PJ 

2 
X •3.91.3 x2-2.325 
df2 P••U U2 na 
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TABLE 28 

Dft'EUST A1ID N:'..TXVITY. Df P .P • T .A. BY lilGH PROFESSXOIIALS ORI.y2 

<•> xntereat in P.P.T.A. Men Women -
~ s 

Only when proceeding• 5 12 
are of direct coacern 
Moderately 56 71 

Very 39 17 

100S 1O~ 
(68) (41) 
2 

X •26.23 x2-2s.9S 
df2 p£.01 d.f2 PL•O~ 

(b) Attendance at P.P.T.A.Branch 
iieetliigs · 

Kever 12 27 
Irregul.ar 20 46 

Regular 68 27 

10~ 100~ 
(66) (45) 

x2 ...«.4S x2•3.600 
M2 PL-01 df2 ms 

(c) Attendance at P.P.T.A.R!91onal 
Hiiilii• 
llever 47 69 
Irregular 30 20 

egular 23 11 

1.0~ 10~ 

• (49) (33) 

x2-2.489 x2-t.454 
~2 .. M2 PL-01 



TABLE 2! 
£DCRf'l'ACffl HXGH PROF§.SSI2J!ALS BY PERC§fT;lONS OF P.,,,.A. 

!1!!!. womm l! 
Ye• lteutral !it. Ye• H5trf!A !.t. 

(a) Sho\lld btl 110r• coacemed 
With COAd1tiona of 'WOrk 
and Mluy ( trede um.on 
act1viti••> 61(75) 30(10) 79(14) 57(32) 71( 7) 18(14) (151.) 

2 x .s.190 2 
X •2.295 

df2 p•.05 df2 na 

(b) Sbo\lld be more concerned 63(87) 50(40) 55(11) 69(48) 0 63( 8) (158) 
with proteeaioaal 1aauea x2-:sss 2 

X ••003 
df2 na dt2 ftS 

Cc> Doe• • good Job -1:c. 66(77) 58(12) 43(14} 73(40) 0 57(18) ('161) 

x2-,.834 2 
X ••940 

d.f2 na df2 na 

(d) Should act llOH directly 58(67) 57(14) 77(U) 16(21) 76(17) 40(10) ( 1.42 > 
1ft laportat iasu•• 2 

X •1.681 2 
X •4.860 

df2 na dt2 pe.08 

~ 
0:, 



Before d.1scuasiag the above results it. ia worth noting 
that no inter-sex differenc aw re :significant. 

Although there is a significant. relationship between 
prof' ssionalism and not wanting PPTA to b more concerned 
vith conditions of 'WOrk and salary (men only), the numbers 
in this category are so 
not very important one. 

las to make the &ignif1cance 

Table 30 shows that by far the greater proportion of 
prof saional think PPTA should be more concerned with 
condi.tiona of work and sal.ary. 

The results l«>Uld ae to indicate th thigh profe sional 
women, while being le concerned with coz:ad1 tions of work and 

salary, are aaore • ilitant than INll. 

However none of these rea.ulta give any clue to why th 

hypothea1s ia not supported and a-gain it would seea that a 
diaUAc:tion 11Uat be de between a profeaa.ional rol 
perception and pro~eaaional beh&vi.our. 

£X Chapter X 

Teacher aasoc:J.ationa in general do not measure up very well 
against the ideal type o~ protea.sional aaaoc:iatJ.on which •acts 
a guardian of esoteric knowledg and tec:hn1ques,a inist 
professional t,-atntng. controls try into the profession, sets 
up standards of vork performance. dJ.sc1pl11'1es the aembera, 
foatera the growth o~ t.edtlnjLque info tum sharing, 

promotes the prof ssiona.l ideology of ervice and ideal.Ls s 

its aocial r sponsibllitie " (Wilensky 1956 9 p.107). They 

reflect th low at ard of teaching as a profession• but th 

history of pro:f eaa.t.ons r eals the tact that th t il.1 ed 

p.rofeasioaa ~• had to at:rive ndlit:a~ ~or 1r 

prof es ional st:&tua. The reaedy as far •• tell!Chlag 1• eoncerned 
11ea 1n tbe hand• o~ ~ achera theme l v-es. 
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TABLE 30 

PERCEPTION QF J>.P.T.A. BY HIGH PROFESSIONALS OHL)( 

Men N Women - -
Yea No -rr Yia p 

(a) Should be more concerned with 
condition• of work and salary 76 24 (59) Sl 47 

2 x -so.s2 2 
X •7.47 

df2 PL-01 df2 PL•02 

Cb) Should be more concerned vith 81 13 (63) 87 13 
professional iaaues 2 

X •82.95 x2•49 
df2 PL-01 df2 PL-01 

Cc) Doea a good job 80 20 (64) 74 26 
2 

X •82.95 2 
X •24.69 

df2 PL-01 df2 PL-01 

(d) Should act more directly in 68 32 (57) 88 1.2 
important iaauea 2 

X •31.68 2 
X •44.36 

df2 PLe01 
df2 PL-01 

1! 

(34) 

(38) 

(39) 

(33) 

I-' 
I-' 
0 



practi.tioners, but are supported wholly by public funds. This 
however 1s the case to a considerable extent with the medical 

protesaion in this country. 

The jority of high prof'es ionals o1 both sex s want 

P.P .T.A. to be more concerned with professional issues, but 
they also thin.le it does a good job at the moment. High­

profess.1.onal women, especially , tend to want P.P.T.A. to be 
more mi.litant, but all these results re somewhat in conflict 
with the low level o£ activity at regionel level. It would 
seem that really active participation in the affairs of P.P.T.A. 
isl ft in the hands of a comparative few. 

Ia conclusion it could be noted that theae results vere 
collected late in '1967 and there has been gr t deal of 
eYidenc 1.n 1969 of inc.reasing militancy on the part of 
teachers and P.P.T.A.. This do a not nee asarily mean that 
profesai.cnalism has much to do with such militancy but it doea 
indic tea greater interest and activity in P. P.T.A. among 

teacbera. Many r its passed at the last annual conference of 

P.P.T.A. (1969) vere concerned vith professional issues as 
compared with tr de union-like activities ( .g. these r ita 

covered such i sues•• the abolition of qr ding and school 
Certificate, buildings, cla sroom material etc. as well as 
issue• concern vith conc:U. Uon of work d salary). 

Footnotea 

1. The low res se rate_s especially 1n C can be f irly taken 

aa lack of activity. 

2 • Ats wt th 'fabl 2? low re.lo#'~­
taken u lack of activity. 

can r aaonably 
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CHAPTER XI'. 

CONCLUSXONS ABO GENERALXSAJllLXTY OF FDlDDfGS 

Th aa1n purpo.ae ot thJ.a 1nveatJ.gaUon vas to study a 
•-ple of R.z. secondary school teachers in their occ:upational 
roles. There are many such studies (few~ Rew zealand 
cond1Uons however) but moat have been concerned with claas­
rooa practice and schools etc. rather than vith teacher• 
theaaael vea. Th••• studies have aimed at examining teaching 
op rations•• theJ.r raw data. Thi.a imrestlgatJ.oa takes a 

soaewhat dU'fe.rent approach, that of the rol orientations of 
teachers. 

Aa it is necessary to structure any piece of research this 
study uses for thi.a purpose the concept of profesaJ.onaliaa. 

The basic preadae of this investigati.on 1• that teachers 
should have a profesa.ional role perc:eptJ.on of their occupa­
tional status. This premJ.ae vas rationalised on both ethical 
aDd empirical grounds uad then the study itself proceeded to 
investigate three basic issues. 

(1) The extent to which teachers are p,:ofeaaionally 

orientated. 

(11) SOIN of the J.m.tial correlatu of profeaaional role 
perceptiOll. 

CJ..J.1) The relat.1onah1p between prof-aional role percepUon 

and certaiD •uiablea COIIIMICted vi.th the teaching 

aituatioD. 

A p.roreaa1anal role percapUon 1n tbJ.a amdy ... ddined 

1ft tenaa of thr• be.ale •1--ta. 

( 1) Tecbll1cal cmapetmc:e 
(J.1) Alltoeay 

(J.11) Sen1ce 
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Teachers vere ranked on a scale of profeas1onal1•• 

according to how t hey scored items corresponding to the t.hree 

elements above in a 111Ulil-it question (se Question 33, 

Appendl.x) • 

Having calculat. d an 1.ndex of professionali f or each 

teacher some of the poasibl background correlates of a 

prof esslonal role perception were exuined. The background 

variables selected were:-

(a) sex differences; 

(b) aocio-econoaic: background; 

( c:) advanced training; 

(d) occupational posit~on. 

Then, because of the .importance tot aching operations 

of a teacher• rol perception, relat.ionahipa between auch a 

role perception aDd the following ware examin d. 

(e) Teaching style; 

Cf) Teachers• perceptions o:f the aillla of educationi 

(g) External exudnationa; 

(h) Emphases 1n education and t..:ber sati.sfac:Uon; 

(i) Part1.cipat1on 1n professional associations. 

Tole 31 S1!ffllarisea t.he signi:fic.nt. :findi.nga. 
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TABLE 31 

SUMMARY OF SIGNIFICANT FINDINGS IN THIS INVESTIGATION 

Cp L.os > 

A significant positive relationship existed between 
professionalism and 

Background variables 

(a) Married men (as compared with single men) 

(b) Single women (as compared with single men) 

Teaching Style 

(c) Child centredness 

(d) Emphasis on guidance 

(e) Use of discussion 

(f) Emphasis on pupil growth 

(g) Progressiveness in education 

(h) Emphasis on subjectivity 

External Examinations 

(i) Marks in outside examinations are 
adequate measures of teaching 
ability 

Emphases in Education 

(j) More use of reasoning with pupils 
as a means of obtaining desirable 
conduct 

2 
X •8.880 
df1 PL-01 

2 
X •8.48 
df1 PL-01 

x 2a11.506 
df2 PL-01 

x 2
a 11.139 

df2 PL-01 

x2-8.382 
df2 PL-01 

x2=5.889 
df2 PL-05 

x 2•14.88 
df2 PL-O1 

x 2-6.408 
df2 PL-05 

2 
X •9 .962 

df2 PL-01 

2 
X •11.766 

df2 PL-01 
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(k) 

(l) 

' Less use of corporal punishment 

:Mor organisation of children's 
leisure time by adults 

Satisfaction with Teac:hipg 

(m.) High aatiafaction 

Interest and activity tn P.P .T.A. 

(n) High interest (men only) 

Attitude to P . P.T.A. 

Co) P.P.T.A. should b aor concerned 
with conditions of vortc and salary 
(aen only) 

2 
X •6.527 

df2 p• .03 

2 
X =7.245 

df2 p•.02 

x2-7.075 

d:f2 p•.02 

x2•S.790 

df2 PLaOS 

11 a 



Al though the above r sul ts were aign1f 1cant, because of 
the drawbacks ot the mailed questionnaire reaearch technique, 
cautkm is required when attempts ere made to draw conc1usiona 
from the finding • 1 

Xn thia 1nvest1g.t1on only 53,. of the total sample 
responded. Thi however is considered quite a reasonable 
return (Kerlinger 1964). Further the study relied to a great 
extent. on self report, especially of attitud •• and result• 
therefor are open to a serious response biaa. No follow up 

was possible and the non-response of 4~ of th total a le 
make for a large gap 1n the r sul ta2• 

While it waa recopJ.sed that. the research technique 
chos was subject to such short comings, it. vaa the o 1y 
feasible thod and the im,est.lgation was thought: worthwhile 
because it began research in an ar a of zeal.and education 
so far little investigated. 

Other M thodolpgical Problems 

The Concept of Profeesional.i 

Becker (1962) did not see the symbol of profe•aionaliam 
aa an appropriate model for teaching. This study has to a 
large extent supported tids content.ion. t: so ch perhaps 

bec:auM it is not appropriue for teachers to l> prof ea ional, 
but bec:a either the concept as def'ined 1n this iaveaUgation 
is too arrow to provide a -,rklng hypo1:hed.a of teacher 
beh&v!.our or tbe me.aau.rea a.ed war tao reatrktiv. Too y 
factors 1n the teachiag aJ.tuatJ.on vue t •compassed by the 
concept aa Lt was ua 1a thia atudy. Tbla could voll be due 

to the d1f'ficulty of op alil all tbe theoretJ.cal c truct 
ef' prof'eaai liaa. Th dJ.sUnction made ..,._.al times betveea 

a prot .. •J.onal ml• percep'tJ.on and irdeaaJonal l>ebaYi.our po1Dta 
to tbS.a dif'f.iculty. 

115 



Certainly t:he configuration of a prof aaional role 
perception 1a likely to be much more complex than the con­
struct which was oper t1onalised in this investigaUon. 
However thia does raise a very important 1aaue. Whether it 
ia the model itself which la inappropriate or the operat1on­
aliaat.1on of that model•• in this study. 

An Apprgpriate Model for Teacbing 

Most of both Becker•• (1962) and Wilensky'• (1956) 
erit•ria are appropriate for teaching. However, bee: use of 
the e lex nature ad importance of education 1n a em 

society (Phillips 1964) l!IO • modifJ.cat.tona to th del are 

necessary. 

Th large m.tllbera of persoDD 1 involved make so f orJ:l of 

centraL·direction and control neces ary to aur equality of 
standards and opportunity. The length and requisite 
continu1ty of the educative proceaa make some fora of bureau-

cratic structure t the me.nag t level inevitable. 

Perhaps ideally edtu:ational sy t should have a 

bipartit structur , with nag-...... t and teaching separate, 
but in very cloae l lalson. Wee there such a cll.c:hotomy, 

teaching• aa cllvorc f'ro= adminiatratJ.on, could and should 
be prof'easionally structured, enabling and encouraging 
teachers to adopt prof eaaional rol. ori tations. 

The Value cd t.b.1a Study 

Th r 1 value of thi.a ilweatiga1:ioo is twofold. 

< 1) Very few sb.ldi- baYe bNll eoaducted of a-=ondary 

teacher• 1n Rew Zealad and any reaaonal:>l.y atruc:tw:ed research 
1n. ttda f'1eld v!.11 cont.ri.bute aoaething 1a an alwoat uakaDwn 

field• 4mlft ir this kllowledge ia largely 1n tarma ~ what 
1sn•t rather than ti 
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(11) T'he many question• pointed to and not answered. Among 
such questiona are puazling sex dUf'erem::u 1n .-any variables 
and 1ncona.lstenc1ea between a professional role percept.ton 
and profesaicmal behaviour. 

Many factors can contribute to negative r ults and one 
or all ol the follovln9 could have been operative in thJ. 

research. Incorrect theory and hypothesis, inappropriate or 
incorrect methodology, illadequate or poor aurement and 
faulty aaelyais. •u we can be fairly sure that them thod­
ology, the meawreaumt and the analyaia ar adequate then 

negative rasu.lta can be def'iaite contrilmtiona 1:o sc:1ent1f1c 
advance" (JCerlinger 1964). 

J:n this lnveatigatioa it is 111ore likely that iaappnpriate-
neaa rather ti1 lDco.rrec:meaa 1a • aajor fct.or aad in the 

light of the curreat striving by •a, Zealand secondary teachers 
for prof eaa1onal atatua the De9aUYe reaulta of t?da study ba..-e 

a real and practical iapl1cat1on. 

Probably one or l>oth of the following fac~rs muat he 

recognised u pertinent 1n a teachillg situation. 

(1) Prof'easi.oDal.1. 1a to a certain extent an inappropriate 
model for ~hers (Becker 1961). 

< 11) T achera hav too narrow a conception of the el and 

are 1n fact striving for lUd.nly aoc:ial an.d economic .status 
without fully real.!.alng the reapoaaib1.llt1u involved in 
becoming we profesa:lonal. HeDce the diatincUca .found 1n this 
atudy betvea profwlanal mle perception and p~e .. 1.oraal 
behaviour. Be 1~ noted• bowwe.r,. tba~ there appears to be a 
very •1:.r:ollt el . ~ of aenlc: MODg ~r•• -.pecially with 

.-egard 1:o p11• iD school.a• wt S1o1Ch an •r1entat.1ola. with uny 
~•• doea -~ - to extend to the hmader lames ~ 
oduc•tion ill aoclety. 

Foo1?Jetn 
1. "Thus u • r• . ·t of the· low ~ 1n ad.1-1 ~••• 

•alld CJfllUrallaatloaa caaot a aaa• (XerlJ.ager 1964). 

2. For• turtlMltr dJ..aaaaai of aallecl •Uonnaire• w Port.-
19S0. 
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APPEHDIX 

Questionnai.re 



oepartaent of &duc:ation 

A Sbtdy of Secondary - Teacher Characteristic• 

Many tat ent , usually without benefit o~ acbial 

d ta, hav llllld about secondary teachers 1n Wev Zeal 
and many people out~d the profeaaioa have an idea of a 
teacher a eotyp which c:c,uld well be aaccurate. 

:ID thJas study as pl 0£ secondary teachers la being 

a ed to co-op te d compl t qu st1onnaire eo that 

e att. t can be d to g.1ve a mor f'actual account of 

the characterisatioa of secondary teachers. 

Your replies Ul be C:OtAplet ly confid•Ual and the 

reault v1ll. be reported 1n ary fora only; no individual 
teac er or schools will be id t1f1ed. 

Th val of tbJ.s research tudy des,ttno.a upon the 

f ranlmeas and c: e vith vh1cb you anaver the queatlona. 

1.t 



Please do aot write your 
quest1onnd'ri. 

e anywhere on this 

2. Please anaver .Ill. quut1ona that apply to you. 

3. Many questions can be an.verad with - or more check 
marks. Please f l fr to add any explaaat.ion or 
eoaaent. 

4. Please enawer: frankly., according t.o your own opin.lon. 
s. Where questions allow for a ra119e of reapoasea along 

a contJ.nuwa th vhce you place your check marlt will 
1.ndicat th trimgth of your response. 

1. 

e.g. agree dJ. gree 
* 

Strongly a-gree 

ABOUT YOUR P &SENT POSITIOB t-

In your preaent position 
sped.alls 1.n? 

(a) £Dgl1sh 
(b) Langu ge 

Cc) Social Stud! s, 
Geography, 
Hiatory etc. 

(d) lal 
(e) Math t.ica 

• . w at aubje<:t 

(f) Sci nces 
(g) Physical 

education 
(h) Music 
(1) Art 

(j) General 

(k) » 

do you 

2. The majority of your claa ares 

3. 

( a) Thi.rd• Fourt • 
(b) Filths d Sixt.ha 
(c) y diatri.but 

Your pr; sent lev 1 of resoc,na1b111ty las­

(a) Auist.ant 
(b) .R. 

(c) 

(d) 

(e) B•dm-ter/H ad-
mutre 
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4.A. Your extra-curricul r activities are:­

(a) Sports in sports period. 

s. 

6. 

Cb) Sports outside of school hours. 
Cc} cultural activities in school t.1me. 
(d) Cultural activities outsi.d of school 

hours. 

( e) Teacher 1n charge of extra-c:urricular 
activity. 

(f) Other (Please expl in) ••••••••••••••••••••••••••••• 

•••••••••••••••••••••••••••••••••••••••••••••••••••• 

B. E:rtra-curr1.cul.ar actJ.vit1es outside of hool hours take 
up how much t1me per week? (Rough average ~r the year) 

Ito tia 

Ca) 0 - 3 hours 

(b) 3 - 6 hours (d) 9 - 12 hours 

(c) 6 - 9 hcurs (e) over 12 ho-Jrs 

SOMETHING ABOUT YOUR BACKGROUND:-

Age? 

(a) Ullder 24.9 y ara (d) 45.0-S4.9 y ara 

(b) 2s.o -34.9 yea.rs (e) ss.o-64.9 y a.rs 

Cc) 35.0 -44.9 years (f) 65.0 and OV r 

Sex? Male Female 

7. Maritai Status? 

Ca) S.1ngl 

(b) Harri 

(c) Separat • divorced or w1.dawact 
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8. If Marded. 

(a) Hov Long 

(b) 8'.Ullber ~ children 

9. Your Academic Qualifications? (Tick all appropriate ones) 

<•> u.E. 
(b) 8\arsary or ScholarahJ.p 

(c) Teachers Certificate 
{d) univeraity Diploma 

Ce) Partial pass in your 
Fi.rat Degree 

Cf) Bach lor•• d gree 
Cg} Master•• degree 
(h) other {plea e ecify) ____________ _ 
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10. Your Father's Academic car er? (Tick all e ppn,priate l vela) 

Ca) Primary education 
(b) Secondary education 
Cc) tricul etion 
(d) Teache rs• College 

(e) Some unJ.v raity 
(f) Bochelor•s dagrae 
(g) Mast r•s degre 
(h) Other (pleas ~pecliy) 

11. Your Mother•• Academic career? (Ti.ck all appropriate levels) 

<•> Priaary education 
())) Secondary education 
(c) ttatr1culatiort 
(d) Tecbera• COl.lege 
Ce) oae uniTersity 
(f') helor•• egr 

(9) Mastera• degree 
(h) other (pleas apeci1'y) ____________ _ 



12. Please de ribe. 1n a sentence , your tt;her•• 
occupaUon and position (for moat of Uia-e> when 
you were under 21. 

'l'HDIJCDfG BACK 1-

13. When did you decl.de to beco ea secondary t.eacher7 

{a) At school as a p"1pil . 
(b) After having b en away from school 

for IIIOJlle time in outaide earployaeart 

(e) At university 
Cd) n univ rai ty studies completed 

Ce) Mter returning from the var 
( .f > When t aching at the pr illary level 

(9) Other (Please specify) 

14. Method of entering into secondary teachJ.ng? 

(a) T aching Bursary at university, t:h n 
Training College, than coll99e. 

(b) Training College to Primary UMtehing 
to Secondary t c:hing 

(e) university then teaching (Ho train.J.Jlg 
college) 

(d) "Pressure cook r" course 

Ce) Univeraity to outsJ.d 
t aching 

_loyamt to 

(f) Straight from out 1 loymmt to 
teaching fstUd.lct• ~equeat to 

tering into t hing) 

Cg) Straight •rosa out. de eiaployment to 
teaching (BO utdversity •tDdi•• bef r 
or aft ) 

(h) 0th (pleue specify) 
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(a) Jilly marriage mld f'uaily lif'e 

Cb) My 1ftttli: 

Cc:) Engagement in SOc:ial Welf'are activitiu __ _ 

(d) My leisure time activities 
Ce) Other (Pleas ,sr,«:Uy) ____________ _ 

16. When you firat began to teach what aain p.robl • dJ.d 
you• t? 

(a) Pupil discipline 
It 

(b) Teaching Mtbod and subject material 

(c) St~f relations 

(d) Authority struc:ture o~ the school 

(e) other (pleue specliy) ____________ _ 

t7. Whm you atart.ed your teachinq career what were your 
plans for the future? 

Ca) Tot.each until retiranent without 
too auch concern OTer proaoUOD 

())) To llak a career :f teac:hlng and 
ri•• aa high •• pouible 

(c) To leave t-eac:hing for reuona of 
f...Uy~enre~ 

(d) o leave teaehiJlg but atay 1n ti'le 
*leld ~ ed\ac:a·Uon 

(e) To leoe teaehlftq ~or r...,.• ~ 
f..Uy and ~ r.-tw:11 

(f) <to leave the t.eacb1ng ~1eld altogether 
at __. ~tw:• U.e 

<t> other (pleu• apec:lfy) ___________ _ 
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1.8. Have you ever thought of leaving teaching? Yea_ No __ 

U Yea, then:-

(a) Just. thollght 

(b) Looked for other joba 

(c) Appli d for other jobs 

(d) Did leave, and came back 

19. (a) What kind of work 1110uld you like t.o go 1n 
for if you left t aching? 

(b) Would you leave teaching U thie Job c e up? 
Yea __ No __ 

20. 1~ you could begin your career all ov-er again, 
what would be your first c:ho1.c: of •career? ____ _ 

21. 

BACK TO TEJ\CHDrG 

1. Income other than salary s 

2. From whence 1a your ineme, other than aalary 
derived? 

(a) From other work related 
marking) 

(b) Holiday eaployment 
(c) Employment during the chool year, not related 

to your job .. a teacher 
(d) other {please ap cJ.fy) 

3. !teaaona Eor •outside' eapl.oyaent1 
(a) Of neceuit.y to auppleaeiat teac:hlag aalazy 
(b) l'.nterest 
(c) Occupy long bolW.ya 
(d) other (please apecliy) ____________ _ 
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YOUR QUALIFXCATXORS AGADl:-

22 .A. Pl ase li t the teaching subjects 1n your degrea( s) 
or partial degree, 1111d indicate the university at ge 
and hour pent 1n teaching that subject p r week. 

Time in teaching 

Sul>jec::t Stage under s S to 10 10 to 1S 15 to 20 over 20 
houra hours hours hours hours 

B. Pl • liat t non-teac:hing subject.a ill your degree( s) 
or partial degree the univer 1 ty st ge coaplet.ed. 

Stage 

c. Pl e 11at y other qual.Uk&tiona r 1 ant to 
teechin9. 

23. Ca) How any years bave y :been teachiDg? 

Cb) 

(c) 1. o'I your 

iJ.. Af'ter · rear• teaching aperlenc• 
41.d you hold th.la po.a1Uoa1 <••9• dter 
10 y •• aervic:e) 

(d) At what at: 
YOU &hi.ft ~~Id 

10 yeara• aerY1ce) 

~lc:tlk.Ulg career did 
ba1t:.wl!!N!!!ft s to 
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24. (a) Do you think that •pap.- work• and school 
dutiea {e.g. lunch hour mperviaion,etc.) 
make you leaa ef'f'ective as a teacher bec:auae 
they take time vbJ.c:h could be spent 1n marking 
and preparati.on. 

Yea __ _ Ho __ _ 

Cb) Do you think that an increase 1ft ancillary 
ataffing to cover the above duties "10Uld 
increase tb effid.ency of• school because 
of the above re aons. 

Tea __ _ ----or 
Cc) Do you thiuk that aome paper wo.dt and school duti.ea 

are a part of a te-acher•s job even if ancillary 
aud'fing vere increased. 

y ·--- -
M AY FROM SCHOOL 

25. (a) Do you fe 1 marrl. ge hd.tb or without a f'..Uy) 
haa eff'ec:t on your career as a teache r? 

Yea ---
{b) Ift Yest then Helped Hind red ---- ----
(c) Brief'lyt how? ________________ _ 

26. ( ) 

(b) 

1.. 

2. 

3. 

,. 
s. 
6. ,. 
8. 

Do you feel that be.ing a teacher place• 
on your famil.y? Yea ---
u, Yes, bow? 

W1.th regard to u.. ukeD 1n school 
act.ivitiea 

lb energy le1t for yow: own childr 
dt.er teachtng all day 

Tak work ""...,_ .. 

C •t. atop being a teachu at boa• 

L of flnanee 

1f taken to rove qgal.Ulca.tlona 
The .laolatloD ~ eountry ....-1a. 

burden 
Ro __ _ 

other (pleaee apecliy) __________ _ 
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(c) Do you feel that being a teacher places a burden 
on yourself? Yes ___ Bo __ _ 

If yea, how? 

1. can•t thi-nk or talk of anything else but school __ _ 

2. Makes you soc1.ally dUll 

3. Lack or time for reading and keeping up-to-date 
with teri&l both relevant to teaching and 
relevant to personal interests 

4. Lack of time for personal interests 
s. other {plea specily) _____________ _ 

27. C )Di d you, or would you, recommend teaching as a 
career to your 

ovn daughter/a Yes --- Ho __ _ 

ovn son/ Yea --- flk> ---
(b)What are your reasons ______________ _ 

(c)If No - wh•t would you r-=-nd? ________ _ 

28.A.Your social contacts, are they -

(a) 

(b) Matnly with people out. ide of teac:hJ.Ag? 

(c) About half' and half? 

Cd) Wha-t 18/er the occupation(a) of your 
social contacts other than teac:bera:-

a.rour c:l.oae.R friend•• ue ~ey -

(a) Malnly t••c:hua? 
(1:>) -.aSnly people o t.aide ot teaching? 
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(c) About half and ha1f? 

(d) What is/are tbe oceupation(a) of your 
cloaeat. friends other tban te.ac:hera:-_______ _ 

29. (a} Do you think sport coaching and supervision, and 
other extra-curricul.ar ac:tivitiea outside of school 
time are part of a teacher•• job, 

Yes Xo 

{b) Do you think teachers should bo required to take 
extra-curricular ac:tivitie when they do not want 
to? 

Ye 

(c) Do you feel that a teacher• exi:ra-c:urricular 
activitie should have an influ ce on hi.a gradin9? 

Ye 

(d) 00 you think t.h&t • t.eachu•a extra-c:urrJ.c:ular 
ac:Uvitiea do, in fact, illfl.uenc:e his rad1ng. 

Yea 

30.A. 

No 

< > Do you coaaider that 
Ubiveraity Entr 
school career? 

1n School Certillcate or 
aG41.CAllAte uu,~ure of pupil I S 

Yes lfo 

I 
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(b) Do you consider that the s your own pupi.la 

attain in SChool c rtificate or university Entrance 
are reflection on your alulity u a teacher 
(accepting the fact of the range of abilitiea and 

attitud s of your pupils)? 

Ye-s 

a. 1. Which do you consider ia mor important f ram the 
pupil'& point of viaw7 

(a) paaa in an exte.rnal exAlmiaat.ion 

(b) A good testimonial fr 

(c) other (ple se specify) 

th school 

No 

2 . which do you corud.d r should be the at iaport.nt, 

(n) A p in an external ex ination 

(b) A goo te..sti.monial from the school 

(c) Other (please peeify) 

31. iJO you thuak overall ee1.1CA·t.iona.l atelldards W0Uld ffer 
li th re w.-r• no ext rnal exuainailona? 

y. ___ ., __ _ 

32. Do you f you cow.d • a .s pupil' ducational merit 
nor reli 1y • t 1de e&11JB1:Datio ? 

Yea ---
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THlllKING ABOUT YOtJRSELf' AS A TF.ACtmR 1 

3. A. zn the table below pleaae check off each item according to how 1.Jnportant it 
1• t.o you in your job now,-

(a) A chance to teaeh 
aixth forms or th 

st academic cluses 
(b) A chance to r11e to 

• P.R. and eventwally 
to firat asaiatant 

(c) A chance to work in 
a school vith a good 
cadanie reputation 

(d) A chance to help 
up1ls get OJ\ in 

life 
(e) Hava a aecure job 

out.aide of the 
,usinua ••rat-race 

(t) Have a jol> wJ.th 
eocial pre•ti9 

( g) Have plenty of Ume 
for personal pur suit• 

(h) aeceive favow:.--1»1• 
recognition•• a 
teacher fr0at ·auper­
viaora within the 
achool 

Essen~ial Very J:"a1rly Not Very 
Important Important Important Indifferent .... 

~ 
t-) 



33.A. (continued) 

(1) Get g ,adiftg. 

< j ) Kake enough money to 
live comfortably. 

(1) 

(1ft) :W 

(n) 

d 

(o) A chanc• to ria• to 
the po.tu 
riftctpal. 

(p) other <ea•ential or 
very important). 

Very Fairly Not Vory 
essential :Important Important Import&nt Indiff erent 

~ 

t: 
N 



Please go back to those 1tema that you have checked 

"Heceasary" or "Very Important" and Circle that item 
which is -,at neceaaary or important to you now. 

Questi.on 34.8. (see over) 
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34.s. Hov aaUd:1•d are you with tbe:.se things 

Please ch4!1Ck each t:4 the sane item• belO\l aecording to ho'·"' nt;isfJ.sd you are 
wi~I\ these things in you~ pream t job as " teacher. 

<•> A chance to toach sixth 
or the best 
1c: claases. 

(b) A chance to r1s& to a 
.a. and eventually to 

first ass1atant. 

(c) 

{d) 

(e) 

( t' ) 

(g) 

to work 1n 
:cmeol vi th a good 

reputation. 

:ure job out­
basin 

1th soc.ial 

or 

(h) Receiv• favouramle 
·recognit.1.on es a 

itncher from auperviaora 
within the ac:hool. 

very r a1.r1y Not too Most 
Satisf ied satisfied satiafied Satisfied 

t: 



.a.<contllwed) 

(1) Get good grad.lag. 

(j) Nade eno\lgh llOMy to 
11ve coadortably. 

(k) Be your OV11 boaa 1n th 
clu ... z:oom with 
wtf1c1ent freedom to dO 
·the jot, the way you think 
it ought to be done. 

(1) A chance to influence 
YO\lAO people Md ther 
fon have aome ... 11 
art 1n creailn; a better 

world. 

Cm) A chanc:e to uae new ideas 
1n tMChillg tectd;\1u. 

(ft) A cbenc:e to bee:Ome 
recop,1Nd and reapected 
•• a ;ood teache.r: by 

,the teacher•• 

(o) A cl'laace to z-1 .. to the 
poa.it..loa of principal. 

(p) other (eaMrttial o.r very 
ilrpo.c'tant. 

Very Fairlr llot too Most 
satiafied saUaf ed Batiafied. satiafied 

t: 
UI 



35. A JlWl1'er of d acript:iona have been givea to the vaya 
1a WbJ.c:b a acher approaches the job~ teachJ.ng. 
Taking your CND teaching s~yle into account. where dO 
you think J.ndependeat observer IIIOUld place on 
each scale. 

The cloaer yow:- check aark u t:o d. th end the more 
the phrase at that of the scale would t to 
deacribe your teaching styl. 

(a) Child-centred 

(b) 

(c) u lecture-~ 
t ching 

(d) Pupil planning 

(e) baa.2ses 'insight• 
learning 

(f) Empbaais•• pupil 
growth 

(9) ConUola cbildrm 
indirectly 

(h) Tradlt 

(1.) hul.aea 
JecUvel.y (:feellDCJ•• 

11l1G118•ai:Utudea) 

{j) Pata •tre•• on y 
(clan '1 
1 ty 

{k) ba&d..sea obll9a 
t.o 1 I 

.subject 
Centred 

&nphaaises 
guidance 

• disc:u•aio-A 

Emph&&isea 
rol 
le.arn.iAg 

r..phuises 
pupil ach1 

t. 

COl'ltro 1 s 
ddldren 
directly 

P.rogreuive 

al.au 
lnd1Yldual 
right 
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36. %n )'Ol,lr judg t ahould tbeae be given more or leae 
ellpba-•1• th.. daya 7 

(a) 8aa1c: subjects 

(b) CUltural eubjecta 

Cc) Giving rk 
regularly 

(d) Active ci.a.arooa 
partJ.cipati.on in 
work 

(e) Using reallOIUll9 
Id.th pupil• aa a 
method f~ obtain-
1ng de ir&ble 
conduct 

(f) Uae of corporal 
pualshaeat 

(9) Pr pa.ration of 
children for 
future jobs 

(b) 
Ot.ltaida ---1.Dationa 

(1) Adults or9anla 
cbllclren'• 1•1-.r 
tJae 

(J) t:rening 
1mportaac of 
bardwon 

l7. Bri.efly -
secondary 

Mor• About the Leas Don•t - know 

1dc to 
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38. Plea.se indicate wheth r YoU agree with the following :-

(a) Teachers are born not made 

(l>) Some can be llade, others 
never 

(c) Te ching J.. a prol'-aion 
involving blo d.iac.iplinea, 

bject atter and teach­
ing techniques 

(d) KnowledCJ of subject 
tter 1 more iaportant 

for a secondary teacher 

(e) tcnowledge of teaching 
t hniquea 1• e 
iaportaat for a 
secondary teacher 

Cf) They are both equally 
important 

Agree Disagree 

39. Are you a mmntM!tr of any or-ganiNUon other than the 
P.P.'1'.A. connected ·vith the acadtl!IJ.c aid ~ your 
teaching? (e.g. •.z.Gaoqraph1cal SOC:iety) 

U Yea, th•:-

What organuatJ.cm? 

lfov often do you •tt 

<•> EYery meetiag 

(})) Moat eeUn;• 

<c) SGae aaetinga 

(d) Very ae1doll 

Ce> --

Yea ___ No __ _ 

• eetlngs? 
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40.A. Are you a y 

x~ Yea, then: 

Hov often do you attend aeetinga? 

Branch Reaional 

(a) &very meeting 
(b) Moat tJ.nga 

(c) m etinga 
(d) Very •eldoa 
Ce) Never 

40.B. How in~ereated are you 1n tbe activitie of the P.P.T.Ai 

(a) Very 
(b) ~eratel.y 

(c) Only when th proceed1n9• 
concern • clirectly 

c. Have you h ld any office in the P.P.T.A. 

I..f Yes, then:-

( ) At branch level 

(b) At regional level 
(c) At conference lev 1 

(d) At exec:uti e 1 el 

41. Do you think that U\e P .P • T .A. 

Yes No - -

(a) ld lle a,r concern with condit~ .. ot' work d 
Nluy? 

Yea 

(b) Should be more concenae v1tb 
prof'•••~la4" 1•.au•• such •• 
t:ra1n1119 ol teacbera an 9reaur 
coauol ot standard with ~h• 
aenice. 

(c> Ooea a good j ? 
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(d) :Is not vorth bothering about? 

Ce) Should act more d.1.rec:t:ly in 
.important 1ssuea? 

{f) Are there any other issues to 
whJ.cb P.P.T.A. ahou1d gi.Ye 
emphasis (please spec1f'y) 

Yes 
I -I 

1. The origJ.na.l questionnaire was on foolscap and the layout 

here 1a not exactly the same bee.au e of the difficulty of 
putting it on amaller paper. content baa been changed. 

lfo 
I 
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