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ABSTRACf 

Patricia Benner's seminal work, From Novice to Expert (1984), can be considered 

the starting point for ongoing nursing research that has sought to describe and 

understand expert nursing practice. 

A review of the nursing literature revealed a gap in the research based knowledge 

relating to expert nursing practice from a New Zealand and community health 

nursing perspective. 

This study used Heideggerian phenomenology, as this methodology has been 

interpreted and utilised by Benner, to examine the phenomenon of expert public 

health nursing practice within a particular New Zealand community health setting. 

Narrative interviews were conducted with eight identified expert practitioners who 

are currently practising in this specialty area. Data analysis led to the identification 

and description of themes which are presented as the research findings, supported 

by paradigm cases and exemplars . 

Four key themes were identified. These seemed to capture the essence of the 

phenomenon of expert public health nursing practice as this was revealed in the 

practice of the research participants . The themes describe the finely tuned 

recognition and assessment skills demonstrated by these nurses; their ability to 

form , sustain and close relationships with clients over time; the skilful coaching 

undertaken with clients; and the way in which they coped with the dark side of 

their work with integrity and courage. It was recognised that neither the themes 

nor the various threads described within each theme exist in isolation from each 

other. Each theme is closely interrelated, and integrated into the complex tapestry 

of expert public health nursing practice that emerged in this study . 

Although this research supports and elaborates upon many of the findings from 

published studies that have explored both expert and public health nursing practice, 

differences were apparent. This suggests that nurses should be cautious about 

using models or concepts developed in contexts that are often vastly different to 

the New Zealand nursing scene, without carefully evaluating their relevance. 
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EXPLANATION OF TERMS 

The following conventions have been used in the presentation of these research 

findings. 

italics 

It " 

names 

client 

gender 

the words used by the study participants themselves, including 

paradigm cases, exemplars and quotations longer than two lines 

single words, or short phrases/sentences used by the research 

participants that appear in the body of the text. 

words developed by the researcher or other authors. 

intervening material within a paradigm case or exemplar that is 

omitted because it is not directly related to the issue being 

discussed. 

this denotes a cultural group, language or place used in the 

paradigm or exemplar that, if used, would have had the 

potential to identify the research participants or their clients . 

personal names of research participants or of the people 

whose stories the nurses used to describe their practice, have 

been changed, and pseudonyms used. 

an individual person, family or school who are the 

focus of the interactions with the public health nurse in a 

particular situation . The text clarifies the meaning of the term. 

throughout the research report the feminine pronoun is used 

to refer to the research participants because all the 

participants were female. 




