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Abstract
A growing body of research indicates that reflective thinking is an
important element of professional practice. At the heart of the concept
of reflective thinking is the belief that professionals must maintain an
open mind to different perspectives in order to challenge their own
knowledge, values, beliefs and understandings of any situation they
encounter. The present study examined how Ministry of Education,
Special Education MOE (SE) psychologists use reflective thinking in
their practice, how the use of reflective thinking can be enhanced, the
effect of enhancing reflective thinking on practice, and the effect of
the psychologist’s reflective thinking on the services they provided to

nominated clients. The study was undertaken in two phases.

Phase 1 involved identifying individual and organisational factors that
enhanced or restricted reflective thinking by psychologists. This
phase involved a literature review and a questionnaire completed by
MOE (SE) psychologists. The questionnaire identified the factors that
psychologists believed enhanced or restricted their use of reflective

thinking.

Phase 2 used an action research approach to examine the effect of
providing scaffolding to assist psychologists to engage in reflective

thinking, the influence of reflective thinking on their practice, and the
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outcomes of their reflective thinking for nominated clients. This
phase of the study involved two psychologists working through three
cycles of action research and completing weekly reflective journal
exercises, based on the Gibbs (1988) model of reflective thinking.
Additional data on the psychologists’ reflective thinking processes and
their practice were collected through semi-structured interviews with
the psychologist, parents/caregivers, and classroom teacher who were

involved with a nominated student.

The results of Phase 1 identified the factors that the MOE (SE)
psychologists believed enhanced and restricted their reflective
thinking processes. A thematic map of the key factors identified as
enhancing reflective thinking was developed and the concept of

reflective thinking used in the questionnaire was defined as:

An adaptive metacognitive and emotional process, which is
facilitated through social dialogue, within the context of
multiple environments that support, value, and promote

opportunities for reflective thinking.

The results from Phase 2 found that when appropriate scaffolding was
put in place to enable opportunities for reflective thinking at the

individual, peer, and organisational level, the psychologists’ reflective
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thinking could be rapidly enhanced. This was observed within a

relatively short timeframe of only twelve weeks.

The study found that through providing opportunities to engage in
reflective thinking, psychologists were able to reflect at different
levels depending on the situation. In addition, that psychologists’
reflective thinking influenced their future thoughts, actions, beliefs,

and emotions, which lead to a more client focused service.
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