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ABSTRACT 

This investigation r eports an inquiry into the needs 

within N.Z. literacy programmes for new teaching materials 

and describe s t he writing and testing of five s tories 

develope d to cater to these needs . 

Two questionnaires were used to establish the re­

qu irements ; one of which was sent to twenty - s ix individuals 

associated with literacy schemes as tutors, programme 

directors or educationists, while a second ques t i onnai re 

was comp le ted oy sixty -eight adul t stu dent s in three 

separate literacy programmes to ascertain their interest in 

reading leisure or functio~al material s. 

There was found to be a need for N.Z. oriented leisure 

reading materials at the reading age B level prepared 

specifically for the adult new reader . 

In vi ew of this information, five sto r ies were written 

with recognized readaLillty factors and the characteristics 

of adult new readers as a p r ime cons i deration . 

Five areas of relevance were established i n light of 

current readinf researc~. 

The~e ar8as were a0 follows: 

1. 
') - . 
J. 

5. 

Setting objectives 

Simplified a nd origina l writing 

Words and word lists 

Illustrations 

Format 

Nine adult n ew readers in Palmerston North were used 

as subjects for testing the materials as they were de­

veloped. 

These same adult students and six standard two child­

ren, who had also read the materials, were asked a set of 

questions pertaining to each story, It was found that 

while the children could read orally more fluently, their 

comprehension of the stories was markedly inferior to that 

of the adult students. 

The materials were further tested through the use of 

the Dale-Chall, Fry, Fog and Spache readability formulas 
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which resulted in scores of plus or minus one grade from 

the target 8 year reading level. 

The stories were p rinted as four boo klets and were 

sent, a long with questionnaires, for independent testing 

to tutors and adult new reade rs in Napier , Auckland, and 

Christchurc h . 

A s i ze 12 point type was found to be satisfac tory 

while a smaller size 10 point type was unsatisfactory as 

it wa s judged to be too small for the adult students. 

The five stori es were rated by the f i fty -five s tudents 

who used the boo ks in the fina l form as average , high 

average, arid above av erage interest, with a particular 

appreciation for the humour, factual information, use 

of N.Z. spellings and the local orig in of the stori es . 
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1 . 

CHAPTER I 

I NTRODUcrr I Of\ 

The Illiterac v Problem: ''------
Overseas and in New Zealand 

Illiteracy problems in third world countries are 

well publicized, although the nu~hers and needs of adult 

illiterates in developed countries has received attention 

only in th e past tei: to twenty year2 ( t~yan , 1977 ; brown 

and ~ewman , 197G). 

This thesis deals not d i rectly with illiteracy it­

self , but with the pr eparat ion of reading reatcr i~l for 

adu l "t literacy students in develop~J countries , particularly , 

:'-iew Zealand . Yet , in. order to rt.ake this topj.c IT,Dre re­

levant, an exami~atian of the extenl of the illiteracy 

pr oblem and "the :.;u?~i::3 that are uein,:c ta"k:en to meet the 

needs of adul t students i n developed countries is neces -

Gathering accurate s tati stical infor~ation concern­

ing the numbers of illiterates is difficult fo r want of a 

universal definition of literacy; each country's definition 

is a reflection both of its l evel of development and of its 

cultural expectations . 

Literacy in third world countries suggests basic 

survival skills while in developed countries, literacy 

includes not only the ability to read and write , but the 

expectation that the individual will contribute towards his 

c ommunity (Harper , 1975 ), 
The U. S. A, illiterate is defined as ••• " rrhose who 

are unable to read and write a simple message either in 

Engl ish or any other language" ( Ryan , 1977, p . 4 ). 



2. 

In New Zealand 

Literacy refers to those competencies which 
any person brings to the tasks of unders t anding 
and using what he reads , and conveyin g what he 
means in writing , sc that he can engage effec­
tively in those act i vities which he is otherwise 
equippert to undertake . These competencies vary 
f or any individual ac cor ding t o the task and to 
the context in which they are used . (Report of 
the Litera cy Project 1,forking Farty , 1976 , p. 8) 

In addition , class ificati ons within the term 

• literate ' als o require defining, e . g . illiterate, semi­

literate , funct10nal l iterate, survival literacy or 

exliterate. These terms us ua lly relate to s cho ol grades 

or read i~ f ages which in turn are based on chronologi cal 

age ancl reading ability . For exampl.e , a nine year old 

child would have a r eadi n g oge CLA .) of nine i.f he i s 

an ' averar:;e ' reader . For adult nev, readers , i . e . adults 

in literacy prcgramnes , reading ages a r e best reserved 

for programme planr:ing e-.uides ar.d selectin g or writing 

mat.erials for specific re,:;.din ,r-: levels (Longley , 1975) . 
Nevertheless , adult literacy ter~~ are defined in 

readinc ages ~nd grade levels. 

Jn 1.95('. , th~ Briti ,.:;h Llepartrnent of Edu cation 

sugges~ed the illite~2t0 had u reading age of less than 

seven years while the semi-literate ' s reading age was 

between se ven 3ncl nine years (Harpe r, 1975). 
The British definition of an ill i terate remained 

the same in 1975 , but the se~i-literate was redefined as 

one who read between reading age seven and read i ng age 

thirteen (Longley , 1975 ). 
The f unctionally literat e i s defined as having 

a reading age of thirteen years and as such, possesses 

only basi c skills ; lacking the sophi s ticated r eading and 
writing abilities necessary to pa rtake fully in his 

culture (Longley, 1975) . 
It is estimated that over 160 , 000 adul ts 

are illiterate in Britain while research suggests the 

number of semi-literates would surpass several million 

(Longley,1975 ). 



J. 

The U.S . A, functionally illiterate is defined 

as havin~ five years or less of schooling ( Ryan , 1977). 

The 1970 Census reported 1,44J,OOO Americans in this 

category with over twenty mi llion Americans classified 

as semi-literate . 

In moneta ry terms , functionally literate 

Americans earn $4 , 000 average le ss per year than 

literate workers, and in 1970 the bell Telephone System 

estimated they spent twenty-five million dollars on 

employee literacy education ( Smith & Fay, 1973). 
Australian figures indicate approximate ly 

10-20% of their fifteen year old school-leavers have 

less than adequate reading skills ( Hart & Richardson , 

197 3) . 
There are no officially recognized statistics 

concerning New Zealand ' s illiteracy problem (Harper , 

1975). ~evertheless it has been suggested that 

approximately 10( of school-leavers fail to learn to 

r ead and write adequately ( ~rabyn , 1976b) and withi~ 

the past year, a newspaper article entitled ' Read On 

... There ' s Go ,ooo Who Cannot' outlined a new literacy 

prog:ramrne in We 11 ington ( Don'inion , 19'? 6 ) . Lav id ..:'ame s, 

director of the ~ational Cou~cil for Adult Education, 

suggests that between 50 ,0 00 -1 00,000 ~ew Zealand adults 

may have reading ages a t or below that of a nine and 

a half year old, based on estimates extrapolated from 

school P . A.T. scores (Dominion, 1977), 
Information ga there d from school - leaving records 

are less than accurate predictors of later adult 

standards since some students become motivated to im­

prove their literacy skills of their ovm accord. bu t 

it is also known that literacy skills that are not 

initially well established tend to lapse without 

continued practice (Longley, 1975 ) . Most semi-literate 

teen- agers become semi-literate or totally illiterate 

adults. 



l.j . • 

Catering for the Needs of Adul t Illiterates : 

Overseas and in New Zealand 

How are the needs of these illiterates being 

met? In the U.S . A. , the Laubach Literacy International 

Programme was f ounded in 1955. In addition to train­

ing tutors nationwide, materials are developed and 

published through the New Read0rs Press Publishers. 

Other l a r ce scale tJTterican programmes have included 

"The ~tight t o Read " and "Operat i on Alphabet ". 

In 1975 , the BBC Adult Literacy Project was 

launcht2d Emd in cluded rad i o and t e levis ion programmes 

for trainin g tut ors and teachinc adult students, tut or 

and tut or trainer fri f orma tic!1 pa cl-::s, student workbooks , 

tapes , etc. Additi onal ly , the Br itish Jational Institute 

of Adult Educati on publishes a literacy newsletter 

t.hr ou gh t he Adult Literacy Reso urce Agen cy ( A LRA) • 

l'l ev: ZecJ land i-ias adult J _Lt era cy programmes 

or gan i ~~ed in approximately ~ixteen centres in the ;'Jort h 

and South IE:;lands (Brabyr1 , 19771>) . This estimate 

does not include service~, pr·,-;vicled by the Ps ycho logi cal 

Serv ic e , rc1foc:n l 1EUtut:Lons 1 t;riv.1t.e tutors , t he 

Ccrrespondence Schoel, and m2ny programmes of fe red a t 

colleges and techn ical instjtc.1tes . 1~nd , in August, 1976 , 

the N. 7, . A.du1t ileading Assistc_rnce Newslett.Gr , AHAI'J , was 

first pulil.ished (Br.:1byn , 1976a) . 
Pressures on the adult illiterate vary, 

dependin~ u pon hi s country of re s idence , whether he is 

a rural or urban dweller and the educational level of 

his family and friends (Ryan, 1977) • Yet his chances 

of continuing to get by without literacy skills in an 

industralized nation are diminishing . 

Forty years ago in Ne w Zealand one out of 

four jobs was filled by unskilled labour . Now , only 

one out of twenty jobs requires unskilled labour 

(Ryan, 1977 ) . As populations increase and nations 

be come more technologically advan ced, t he number of 



jobs open to illiterate adults drops sharply; 6ne 

result being a mushrooming of literacy schemes to meet 

increased demands for li teracy skills, 

5. 

In 1965, the state of Texas in America made plans 

to provide literacy classes for adul ts and the response 

was ovc~r.vhe .lming. In every case, the final enrollment 

was two to three times what was expected. In Brownsville, 

Texas, 600 students were anticipated yet 1,600 enrolled 

for the classes. The scene was repeated in Houston, 

Texas, with the enrollment of 2,500 students though 100 

students were expected (Cooper, 1967). 

In spite of the initial enthusiasm and the adult 

student's recognized motiv a tion, literacy classes in 

Americ a face a staggering 5h% dropout rate. The U.S. 

Department of Commerce attributes this to (1) the lack 

of professional tutors, (2) t he l ac k of correspondence 

between tu toring and learners' needs, and (J) the lack 

of suitable adult learni~~ material (~icc inati , 1977). 

Thou~t nationwide statistics are unavailable for 

New Zealand attrition rates, six literacy programmes 

reported t hei r losses at 1-151 ( ra tional Counci l of 

Adult Education, 1976 ). 

In New Zealand as elsewhere, tutors are usually 

volunteers and are professional or non-professional 

teachers . 'l'r ~-:1. ining pro grammes las t anywhere from eight 

to twenty hours ( Hrabyn, 1976b). Non-professional tutors 

plus the lack of correspondence between tutoring and 

learners' needs may be partially overcome in New Zealand 

by the large numbers of individual tutoring programmes 

as compared with American group classroom programmes 

(Bhola, 1977). However the lack of suitable adult 

learning material is a continuing problem both here 

and abroad . And hence, the basis of this thesis. 



6. 

Materials for the Adult New Reader : 

Overseas and in New Zea land 

Wh ile speaking at the I . R. A. Conference in 

Palmerston North (1 977) , Dr. Harbans Bho la (19 77 ) sta ted 

t ha t there are no special materials developed and publish­

ed for adult new reade r s nor for new li ter·ates i n New 

Zealand , Dr . Bhola likened th e situation to a ladder mis­

s ing a ll rungs except the bo t to~ and t he fifteenth rung. 

Primary pro g rammes are available where the basic alphabet 

and sight words a re introduced , but even thi s ma t erial is 

pirated from childrens' reading programmes . Following 

this, materials in any large quant ity are those for the 

adult genera l public, e . g . newspapers , magazines and 

books, many of which have a reading age difficulty level 

of 12-15+ (Brabyn, 1976a) . At the same conference, Dr. 

J ohn Ryan (1977) agreed with Dr. bhola when he added that 

a bridge is needed between beginning material and that 

which is readily available for the literate. 

At a conference held by the tationa l Council of 

Adult Education (1976, Section 4, Item 12), it was stated 

that . .. " Infcrmation should be disseminatecl on suitab le 

reading ma t erial s which are available for use by adults 

with reading difficulties, and New Zealand materia l s 

should be developed." 

At a further conference in February (1977) con­

cerning the supply of suitable read i ng mate r ials it 

was stated that, •. "Selection of suitable materia l at an 

adult l eve l of interest and at varied r eading levels 

is a constant concern'' ( Nat ional Council of Adult Ed­

ucation, 197 7 , p.40). 

New Zealand is not alone in a deficiency of 

materials for the adult new reader, as early studies 

in America also reported this need (Smith & Fay , 1973; 

Hall & Coley, 1975; Olsen, 1965). While the general 

lack of materials in America is now less apparent, t here 

remains a gap in certain types of materials for specific 

levels of difficulty. 



The need f or materials at the reading age a level 

is apparent from a review of several .American 

annotated bibliographies . This same review illus­

trates the lack of leisure reading materials , e.g . 

sports, r oman ce, hobb i es, as opposed to f unctional 

~aterials, e.f . childcare & tax forms . The 

7. 

New Reade r s Press Cata l a~ (1977) had a total of ninety----- ------ ~ 
three entries of which only six teen were for reading 

ages 8 or less (Table I) . Five of these selec ti ons 

were for le i sure read i ng . The three books entitled 

'Correlated Readers ' had stories of approximately four 

pages in length . The two selections enUt led 

'Suppl ementary Reading ' had eighty- one stories of less 

than twG pages each, in cludinr illustrati 0ns . This 

raises the question as to whether or not these 

sele cti0ns , because of lheir lenpth, can be classified 

as stories. 

An article entitled ' l~e,,,, ~-'Tater i als on the ffarke t' 

( Qt t~f ._, au ___ er , 

first tirne 
1 )77) 
since 

reviewed materials published for the 

June 1, 1975. Cf 146 ite~s , thirt een 
were fo r adult intere ~; t~ . Fr:,ur ,Jf v,1hich wei~e f or 

pa::c.rn k--; of eh i ldren \v':-10 were po,::,r rcadc~rs. The remain­

in g n:i.ne series '1Jer.~ even1y distri'."n.:.~ed between Prirn0.ry 

( ) 
I /" ) 2:rade 1-4 , In tcn[ledia te un·.J.de Li-D an cl ,J uri i or High 

(grade 7- 9) difficulty levels . 

Though poetry and fiction were not included in 

this re view, much of the ne\·1 fiction mat erials for 

1975 , 1976 , would be reflected in the Free Library of 

Philadelphia Bibliographies (Forinash, 1974 , 1975, 
1976). This association compi l e s a Reader Development 

Bibliography for literacy tut ors and this list was 

first published by the New Readers Press in 1974, with 

supplements for 1975 and 1976 . The decrease in the 

amount of material reviewed for 1975-76 as seen in 

Table II reflects newly published material suitable for 

adult new readers . Of the t otal 431 items reviewed 
for the three year span, fifty-four were for reading 

age 8. While this appears to be a large number, it 

must be remembered that as the individual's reading 
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skills improve , he can read not only his own reading 

age material but also all of that whi ch is below his 

readin g age. Thus, while the reader with a reading 

age of 11-12 years has 431 items from which to choose, 

the reading age S student has only fifty-four selec­

tions. Of these fifty-four it ems , only six were fo r 

leisure reading. 

An Australian publication (Hart & Ri chards on, 

1973) listed 142 series , four of which contained 

seventeen books for leisure readin g at the reading age 

8 level with a child and adult combined interest 

rating. 

The BBC Adult Literacy Handbook (Longley, 1975) 

listed 167 reading ser ies, tr:i.rty-four of which 

included materials at a readinF are$ level for leisure 

reading; the majority were childrens' or adolescents' 

interest levels . 

Tut ors ' comments in the British AL1?.A 

newsletter point to the" acute shortage of s tructured 

reading materj_,:.t l that cater~ fo r ndult interest" 

(Devereux , 1976c, n.~) and contin ue b} su ~ges ting that 

there is plun ~y of i uncti on~ l materials prov i ded 

by ~he twc literacy news papers , special sections in 

regular newsp~pers, and ge neral printed matter , but 

what is lackinf js cood fictional materials for adults. 

(Devereux, 1977a, 1977b) . 

Factors Affecting Material Development and Availability: 

Overseas and In New Zealand 

Why is there a lack of leisure materials 

particularly at the reading age 8 level for adult new 

readers? Economic fa ctors are the main reasons . Adult 

literacy programmes are for a fragmented market and are 
not as profitable as are primary and secondary school 

pr ogrammes (Olsen, 1965). The managing director of a 
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large international educational book company in 

New Zealand sums up the situation •• • "While there 

is a great need for this sort of mat erial, sales 

are not known to be particularly high . However if we 

could get a spin- off of sales in secondary school as 

well it is possible that the market could be a 

reasonable one" (Heap, 1977) . A second problem is 

that few trained writers c1re i.,:i lling to h 1Ti te in this 

field (Ryan, 1977; Devereux, 1977b ). Thirdly, for 

those who wish to write, t here :Ls little to guide 

them, as evidenced by a review of such materials. 

Two excellent oublicatjons, entitled Readabi lity - ------..,.A..-
( Gilliland , John, 1972) and Printed Media a0d the 

Reader (Davies, 1973) are directed at writi~g and 

:-eadability, but nei t her deaJ directly with writinf: 

material f or the adult new reader. Literacy 

newsletters are also a scurce of puideJines, but these 

are .senerally found in the form of critl.ci~3m or praise 

in book rev ie,·1 columns. A Brit, ish a uthor , 1,'.)rll ie 

Leete-Hodge, i•fo.S ask(.,d tc; rewrite a po-riular crime n ovel 

for the literacv market. The v,rriter , ;.ever havinc: 

literacy tucors, but her difficulties were only con~ 

pounded with the diversity of adv ice she received 

(Brabyn , 1<)77b). 

Most books dealing w:i th the teaching of reeding 

include a section on readability, but again , writers 

must read between the lines t o apply the informa tion 

to adult new readers. The Newhouse School of 

Communicat ions, Syracuse University , U.S.A., offers a 

gr aduate prograrrune in literacy journalism . Courses 

taught by Dr . R.S. Laubach (Laubach Literacy 

International) provide training in teaching methodology 

and preparation of adult-oriented mater i als at low 

read i ng ages . The extent to which the programme 

deals with writing for adult new readers is unknovm. 
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There a r e two booklets publ ished by the New Readers 

Press dealing with the preparation of materials for 

adults. The description of the first book , How to Take 

the Fog Out of Wr it ing (Gunning, 1977) mentions 

nothing about adult new readers. The second publication, 

Using Readability (Laubach & Koschnick , 1977) is a 

guide fo r writing and evaluating materials for arlult new 

readers and is based on the GuGning (1952) and 

Fry (1968) readability fornulas . Yet writing to the 

requirements of a formula and not the needs of the adult 

new readers is not recommended as there are many 

intrapersonal variables wh ich must be considered . A 

lart:;er publication by Gunning (1952) , The Technique of 

Clear ~ritinf, is un excellent book for writers, but 

cloes r"ot consider ti1e adult new reader . C,ne rnay read 

n number of Zducational resenrch journals and piece 

the inf orrr.?. ti en together , b1,;. t, f (' r most as pi ring writers 

this is a daun~ing experience . 

Ideally , those who write for adult new read er s 

should have --· 

1 . experience with various methods of teaching 

reading; 

2. awareness of readabi lity research a,1d factors 

affecting the diff i culty of reading materials ; 

3, experience of working with, if not teaching 

reading to adult new readers; 

4. vriting experience; 

5 , an awareness of the extent and variety of 

needs within th e literacy market. 

It would be impractical t o expect writers of 

adult materials to fulfill all of the proposed qualifi­

cations as materials will continue to be written and 

published as the literacy mar ke t expands. The quality 

of these materials will vary as it does now. Then 

again , writers may continue to i gnore lower reading 

levels not only because of t he restrictions of having 

to write within a limited vocabulary, but because of the 

misconception that writing at lower reading levels re­

quires word repetition and that easy to read materials 
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are f or the simple minded, e.g . too many series •.. 

"equate limited reading ability with limited intel­

ligence ... " (Nolan, 1976 , p. 7). While it may be true 

that some illiterates are below average I.Q. (Palmer , 

1967) this does not mean that they cannot learn to read 

or that material for them must be simple in both con­

cepts and subject matter in addition to vocabulary . 

The main concern should be that while the materials are 

at a low reading level , they are also adult in concepts 

and format and of interest to the reader. 
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The Purpose of Literacy Pro~rammes through the Interests 

of the Adult New Reader: 

Overseas and in New Zealand 

I t has been suggested that literacy schemes use 

materials of interest to the student to susta in motivation 

and reduce t he attrition rate from literacy programmes 

(Bhola, 1977; Ryan , 1977; Mi ccinatti , 1977; Alesi, 1967; 
Brovm, 1967). But what o.re the interests of adult new 

readers? The answers to this ques tion are far from clear. 

While vast amounts of research exists concerning childrens' 

interests (ew g . A.S . Artley (1968 ) summarized seventeen 

studies alone), far less information is available concerning 

interests of t he adult student. There ma y well be differ­

ences not only from one individual to another, but from one 

country to anothero In se veral progra:nrnos for American 

inner-city illiterates, students have indicated a desire to 

learn to read for ut ilitarian and religious reas ons and 

have suggested that reading the Bible and getting a better 

job are of high pr i ority (Brcwn,1967; Cooper, 1967) . 

D1 the state of New York~ U.S.A. , 180 adult education Gtudents 

rated material in caterories of interest from the most to the 

least interestin g. ' People ' and 'functions of the body' were 

rated hi ghly t followed by ' animal life ~, ' history ' and 

'environment' (Fitzgerald, 1975). Other studies also h av e 

shown that adul t s are interested in t he topic of personal 

health (Dale & Tyler, 1934). 
'While interesting, these limited studies do not 

illustrate adequately the primary goal of the American 

literacy programmes, which is to produce better citizens 

(Smith, 1967). The emphasis is on functional materials to 

meet the immediate needs of the student, but whether this 

emphasis actually coincides with the student's interests 

is largely unknown. The programme director ' s concept of 

'irmnediate needs' may be altogether different from that of 

the student. The A~erican Government considers educational 

materials to be a major weapon in the war on poverty. 

"Without academic and job skills, the disadvantaged adult 

is doomed to poverty and social isolation" 

(Olsen, 1965, p.276). 
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American journal articles l isting materials 

to be used fo r teaching illiterates i nvariably include 

fun ctional needs and interests such as child care, the 

mi litary , car care, menus , consumer buying, heal t h, 

family relationships , responsibility , co~nunity and world 

affa irs , and suggest materials which integrate learning to 

read with general occupat i onal learnino- ( Alesi , 1967 ; 
Brown, 1967 : Palmer 1 1967; S:n.ith , 1967 ; Holder , 196? ; 
Luke , 1967; Jennings , 1967 ; Hall, 1975) . The sele ctions 

of available materials , as eviden ced by the Amer ican 

annotated bibliographies, also reflected "this functional 

goal . 

To date , IIei:r Zeal and does not have the large 

numbers nf illiterates nor the levels of poverty as 

exist in the U,S . A. Thus one ~ay question the necessity 

of using functional materials if they are not of hi gh 

interest. to the Etuc.er,t. 

''Ji:ile it has been ~·u::rre'.:ted tLat there :Ls a 

need :'or a 1:.rc·ater exchar,vc' r,f in:'·) r~nation and matcr:inls 

betwc~en developed cou:·i trie~~ concerning tr.e adult ne·,v 

reader (;;:ya·1, 1977) , it \·rutild £,1,o apr,e:or thCtt culturctl 

diffe rencGs mi ti. 0a.tc ,.,7,a in~:, t!1e mutu;:il u~e rJf interest 

research hctween countries (GiJ .l iland, Jack, 1.972) . 

:Cad: c utmt.ry mm; t :Je a·.vare of s pe c if' i c needs 

and intere~;ts of its own stuclentt:. The educational 

slogan ·-- 'fit the programme t o the ~·tudent , and not 

the student to the programme' is critically important . 

Since i n most New Zealand literacy programmes , 

individual tuit i on is encouraged (Bhola , 1977) , the 

needs and interes ts of the New Zealand adult student 

can be more easily catered for . 
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Sunnnary 

It has been shown in the introduction that the 

increased nurnbers of illiterate and s emi-literate adults 

in l iteracy schemes have resulted in a growing demand for 

teaching materia ls both in quan~ity and quality. The review 

indicated a special need for adult leisure materials 

particularly at the reading age g level. It was further 

suggested that writers need guidelines for the adult literacy 

market in order to encourage them to enter this field and 

produce quality materials at low reading ages. Such guide-

1 ines would al~;c benefit the many volunteer tutors who will 

countinue making their m·m materials for individual students. 

Objectives 

The objectives of this the s is were therefore twofold: 

, 
..L • To ascer t ain the needs of students in New Zealand 

literacy programmes, and , by examining factors 

affecting readability and the adult new reader, 

2. Develop a selection of materials in an attempt 

to cater to these needs. 

These objectives would in turn generate guidelines 

for ot hers writing for the adult literacy market. 
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Questions to be Answered Through Researc~ 

This project generated several qu e stions, the 

answers to which would directly affe ct future product i on 

of materials for adult new reade rs. 

The se were: 

1. To what extent and at what levels is there 

a need for materials developed specifically 

for adult literacy progranmes in New 

Zealand? 

2. Are New Zealand adult new readers more 

interested in readin ~ functi onal mate ri als 

or leisure materials? 

J . ~ill the ad~lt new reader ' s comprehension 

of more c omplex Glot~ necessar ily be 

:1:indcred by his l cwE:T read:i.nt~ abili -r:,y? 

~ormat prefer~nce? 

5. ls it r;e ct>.1::;sary for o.clul t new r eade r s t o 

use 2 print size '1f laq~e as that ':Jh ich is 

n ormally used in children's beginn ing books? 

G. I s it possible to wri t e interesting material 

for adult new readers on a topic that has 

been previously rated by them as 

uninteresting? 

Questionnaires and Sample Groups 

In order to answer these questions and to 

facilitate development of the materials , the following 

questionnaires and experimental groups were used: 

1. A questionnaire was sent to 26 people 

associated with New Zealand literacy 

schemes to establish --
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a . the need for adult literacy materia l s 

in New Zealand; 

b . the reading level a t which more 

materials are required; 

c . factors which make ad1tlt materials 

different from teen-age or childrens ' 

materials; 

d. kr10wledge of currently used materia l s 

in New Zealand literacy programmes. 

2. A second questionnaire was sent to adult 

~,tudents in New Zealand literacy programmes 

to establish --

a. their preferences for format style; 

b. their level of interes t in thirty 

sugeested t opics ; 

c . their ')lt.'Tl persor..::-.1 ' high ' interest areas . 

3. ~ine adult new reade~s with reading ages 

ra.nrine-: .:·roiil 6:"· t o 12 were u~ed as an aid to 

t(~stine: comprehension, style, readability 

nnd interest of thE; rn.:tter L ls t o be developed 

for this n,se:1rch. 

I,. Sb: standard t,\'iO p11r,ils from a local primary 

school were used co compare the childrens• 

comprehension of the ~'.tories aga. in!:.t adul t. 

stude~ts ' conprehension of the stories. 

5. The stories that were developed in the 

project were printed by the Massey University 

Pr~ss and were sent to three adult literacy 

programmes in New Zealand for independent 

testing with tutors and students . The 

tut ors and students each completed a 

questionnaire concerning various factors 

related to the stories . 
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CHAPTER I I 

QUEST IONKAIRES 

Survey of ~aterials f or Ad u l t ~ew Rea der s in Ne w Zea land 

Introduc tion 

It has oeen stated ~hat materia l s should be de ­

veloped fo r \ew Zealand ad11l t new r eaders ( Nat i onal 

Counc i l o f Adu l t Education , 1976) , yet the pauc i ty of 

re sea rc h as to the dif ficu l ty levels a ~d types of 

materials actually required ir hew ~ealand Jiteracy 

programmes negated the dev e lopment of any new materia l s 

until suc h ques~ions were answere d. Hence , a questior1-

na ire was deve l oped and sen t to tuto r s , prograrr~e 

d irectors and educationis~s associated wi t h adult 

litera cy studer t s i n ~ew Zea l ard . 

T h e quest ionna i r0 was used t o estab l ish the 

folJowi ng : 

1 . t he ne e d fo r adult literac y ma terials i n 

New Zealand; 

2 . t he dif f iculty level at which new materials 

were required, if indeed new materials were 

required1 

J . fac tors which would make any new materia ls 

more appropriate than materials pre sently 

i n use ; 

4. Know l edg e of mate r ials currently in use in 

New Zealand l i teracy progr ammes . 
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Method 

In order to investigate the need fo r materials 

for adult new readers in New Zealand , an open-ended 

questionnaire was deve l oped (Appendix I) with the 

assistance of \r f.' artin Harrison , Director of the Auck­

land WEA , and trs Rosalie Somerville , Organizer of the 

Hawkes Day Adult New Readers Prog ramme , Hawkes L)ay Com ­

mun i ty Co ll ege . The questions reflected the specific 

areas i n the New Zealand literacy situation which re­

quired examining pr i or to the development of any new 

materials for adult new readers. The questionnaire was 

sent to nine men and seventeen women who were assoc.iat­

ed with literacy pro,; ramrnes in ;;e·w Zealand as either 

directors, tutors or educationists (Appendix I) . They 

were selected from ~he list of the original supporters 

of the first ARA~ . 

Pesults 

Of the twenty - six questionnaires, twenty - one were 

returned by seven me~ and fourteen warren . There ~ere 

three additional unsolicited returns from one man a~d two 

women who were also working in literacy programmes and had 

r ec e ived xeroxed cop i es of the original questionnaire 

from friends. Of the total twenty-four returns, twenty­

two stated that there was a definite need for new materia ls 

to be developed for New Zealand adult new r eaders. 

One respondent stated that there was no need for 

new materials as there is a grea t quantity of readily 

available printed matter, e. g . road code, menus, car 

repair manuals and the daily newspaper. A second respon­

dent suggested that a ny material could be used since 

highly motivated adult students will learn with anything , 

whether or not they find it interesting. 
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The second question con cerned the approximate 

readin g level at which t here was a deficiency in teach­

ing material s f or adul t new r eaders . The r eplies 

usually s uggested a span of ages , e . g . readin g ages 

5- 8 or reading ages 7- 9, yet it is obvi ous from Fi gure 

1 tha t the greatest need centred in the reading age 

6-9 level with a concentration a t the read i ng age a 
level. 

The t hird question asked , was wha t should be 

t aken into consid erat i on i n the development of new 

mater i a l s for adult new re aders whi ch would make 

such materials more appropriate than ex i s ting materials. 

Aside fr om the factors whi ch would affect genera l 

readabiJity, e.e . sen tence length , po l ysyllabic words 

e tc., several ad ult needs were listed . These in cl uded. 

adult main cha.rc.1cters , con cept.s , situat i cn s, intere:::ts 

and the use of simple sentence structures familiar to 

adults . /\lso ~,uJ?:zested wa~ the u::~e of aJult vo cabul.ary 

and f ormat , jncluci.ing a sr:1.::;l.ler pr int size than is 

ncrmally u2ed in beginning re ad in~ materia l s for 

ch i ldren , Le . JL. poj_n t tyre (Tinker , 1965) . In addi ­

tion , s i xty- six topics were sur~ested as poss i ble read­

i~g waterials for adult new readers (Appendix I). Twenty­

f i ve of these were for function~l materials wh ile fortv­

one suggestions were for leisur e r ead in g , e.g . play~ , 

hobbies, sports , romance , racing , et c. 

Responses t o the final question il lustra t es 

the lack of New Zea l and materials pr epar ed specifica lly 

for the adult new reader. Of the forty-one books and 

series listed ( Append ix I) , the only material prepared 

specifically for adults was the daily newspaper, four 

novels for literate adults , and the Reader's Digest 

books for Adult New Readers. Of those six , only the 

Reader ' s Digest books begin at a low reading age, 

i. e. R.A . 7. Newspapers , School Journals, and P .M. 
books were the only pulications suggested which were 

mainly New Zealand oriented , but were either above 

reading age 8 level or were obviously childrens' or 

adolescents' stories. 
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Discussion 

According to the responses to this ques tionnaire 

there is a definite need for materials devel oped specifically 

for the New Zealand adult new reader . One respondent suggested 

that there was an abundan ce of printed material already 

available, i. e . general pr in ted matter. Yet it is wel l known 

that these material s often have a re ad in g age of 12+ which 

force s the adult student to use childrons' and teen-agers' 

material until he reaches near i ndependence i n readin g , or, 

it requires the tea cher to person ally con s truct her own 

appropriate mater ials for the student . A se cond suggestion 

was that motivated adults would use any prir1ted mat t er whether 

or not they found it interesting . But one must ask how long 

any adul t, literate or illitera te, will persevere with a 

di ffi cult task if he or she does not find it interestin g and 

rewarding? And how !TIUCh of the learning task 1.vill be 

comprehended and retained? Some illiterate adults remain in 

reading programmes for several years before literacy is 

a ch ieved and interest plays such a large par t in learning 

and motivation that it cannot be i gnored (Gillil and, 1977; 
Dale, 19JL~ ; Klare, 1972; Shayner, 19c9; Fitzgerald, 1975; 
Gilliland, Jack , 1972 ). 

All of t he s uggest i ons for developing new, more 

appr opr i ate li t era cy materials pointed to the fact that the 

material should be adul t in all as pects except t he level of 

difficulty. It is obvious through these suggestions that 

the material s used at present are considered inadequate. 

In additi on , there was a fu rther i ndicat ion of a ne ed 

for leisure reading materials with 62% of t he suggested 

topics for materials in this cate go ry. 

A variety of materials is being used in New Zealand 

literacy programmes according to the responses to this 

questionnaire. The use and awareness of any particular book 

or series by a tutor usually depends upon what is available 

locally, as evidenced by the numerous series which were not 

mentioned yet have been located incidentally through this 

research project. 
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The majority of thes e additional materials are for 

a higher reading level, i.e. 10+, and none are New Zealand 

oriented. For example, the He inemann Guided Readers ha ve 

forty-s even titles , ten of which are recormnended for the 

beginning level. The Essar serie s has nine titles 

recommended f or a reading age of 8+, although personal 

experience suggests these books are for more advan ced 

readers$ I t is perhaps the format and syntax rather than 

the vocabulary wh ich creates the diffi culty, s ince the 

students' most common complaints are t he lack of leading 

(space between the lines), too fe w pictures and that the 

stories are too l ong . Neither of these two ser ies include 

stories in New Zealand settin gs . 

A selection of short s t ories by New Zealand authors 

are contained in My New Zealan d 'Senior' (Gadd , 1975) and 

My New Zea l and 'Juni or ' (Gadd, 1976) . The Juni or volume would 

be appropria t e for adult s tudents reading a t a reading a ge of 

approximately 12-lJ, yet the frequently difficult sentenc e 

structures and a Jack of pictures prohibits its use at the 

8 year r eading level . 

One series suggested as havint; a low diff iculty level 

and New Zealand i nterests was Stories for Yo~ by Joy Colin. 

But contact with Reed Publishers indicates t hat this is now 

out of print. 

In May, 1977, the W.E . !1 . vrri te rs group in Taranaki 

was making plans to write stories of appr oximate l y four­

hundred wor ds on subjects of i n terest to individual students 

in that area, but further information on this project is 

unavailable. 

A more complete annotated list of materials us ed i n 

New Zealand literacy programmes is being compiled by the 

organizers of the Hawkes Bay Adult New Readers Programme. 
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Adult New Reader Interest Questionnaire 

Introduction 

To date, there have been no studies of the interests 

or format preferences of adult new readers in New Zealand. 

For this reason, the Adult New Reader Interest Questionnaire 

was developed and sent to adult students in four separate 

literacy programmes in New Zealand in order to ec:tablish 

1. their preferences for format style; 

2. their level of i nterest in thirty suggested 

topics; 

3. their ovm personal 'high' interest areas. 

The first question concerning format preference v:as 

included in this questionnaire in light of the increased 

promotion of the paperback fo:-mat for books for remedial 

or rreluctant' readers. The popularity of paperbacks tends 

to rely on the fact that they are (1) i ndistinguishable from 

the literate adult's materials, thus increasing motivation, 

and that (2) they are sold in a variety of place s where 

hard-cover books are unavailable, e . g. supermarkets , ana 

that (J) paperbacks are cheaper than hard-cover books thus 

encouraging students and tutors alike to buy them 

(Gray & Rogers, 1956; Lewis, 1972; Reading is Fundamental, 

Inc., 1976). Smith and Fay (1973) suggest that paperback 

popularity with poor readers may be psychological in that 

these students unconsciously relate paperbacks to successful 

experiences with comic books, one of the few materials they 

may be able to read. 

In Sections II,III and IV of the questionnaire, the 

students' interest in 30 suggested topics and their own 

'high' interest areas were used to ascertain whether the 

students were interested in leisure or functional materials. 
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Method 

The Adult New :=teader Interest Questionnaire ( Appendix 

II) was developed wi th Mr Martin Harrison, Direct or of the 

Auckland WEA, and Mrs Rosalie Somerville , Organizer of the 

Hawkes Bay Adult New Readers Programme, acting as consultants. 
1:Jith the assistance of the tutors, questionnaires were 

completed by students in the Auckl and WEA Programme , Hawkes 

Bay Adult New Readers Progrmnrne , the Re:ned ial Read ing and 

Vlriting Programme at the Christchurch Technical Institute and 

by nine adult new readers assisting in this research in 

Palmerston North. 

Th e directors of the Auckl and , Nap ier ar.d Christchurch 

programmes agreed to distribute and co llect the que~·:; tionna i ret3 

in their 01tm areas as it was felt that thi s woul d increase the 

response r ate. 

The Auckland pro gramme had 130 students whi_le the 

Napier programme had 85 students :including 20 ' English as 

a second language' students . The questionna ires for the 

Auckland progran@e were not dis tributed until two mont hs 

after t hey were received, due t o the director attending an 

overseas confe rence and to an unexpected illness. By the 

time the tutors received t he que s ti onna ires it was past 

the requested return date. As a result of this, Mrs 

Elizabeth Martin , Director of the Remedial Read in g and :.vri ting 

program.me in Christchurch was contac te d and agreed to have 

her students complet e the interest questionnaires. It was 

specified that the questionnaires be used only with adult 

students having reading problems. This resulted in fifteen 

questionnaires being sent to the Christchurch programme. 

Section I of the questionnaire was used to examine 

the students' preferences for four different formats, i.e. 

magazine, hard-cover book, newspaper or paperback. The 

students ticked the box which indicated their level of 

interest in each format. For scoring purpo~es, both 

Section I and Section II of the questionnaire used the 

following ratings: 

' Little'= 1; 'Below Average' = 2; 

'Above Average'= 4; ' High' = 5. 
'Average' = 3; 
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Section II of the questionnaire listed thirty 

topics includin g three New Zealand sub jects which were 

under consideration as possible topics for materials 

devel opment , i . e. #4 ' Maori Legends ', #7 ' New Zealand 

Settlers in the 1800's' and ¥13 ' Manris in the 1800 ' s '. 
The thirty t opics were c amp ileJ frcm the replies to the 

first ques~ionnaire, i~om reading jour~al articles, and 

from suggestions by the nine adult ne1v readers in 

Palmerston :Jcrth . 

In Section III of the qt.:.estionnaire the 
student was asked t o list any t opic he had marked as 

'hi gh ' interest in Section II, and t o spe cify the area 

in that t cpic he found as ' high' interest. For example, 

if #16, 'cars' was rated as 'high ' interest in Section 

II, the student with the assist~nce of the tutor may 

have written 'mechanical repairs ' or'rally cars' in 

Secti :::,,n III 2s his spec.:i.a1 int:,e:::·est in cars. 

SectiGn I1 was fi:.ff student;;,. t.<: list., t.heii:-- own personal 

' h.ir;h' interest topics that 1-,1enJ net among th e thirty 

suggest.ed t opi cs in Section II. 

The quest i.cnnili re re:5ul ts '.·ii 11 or~ dis cussed in 

terms of avera;e cc~bi~ed crnup inLsrests and as 
average hl-:t.wc>en sex j_nter·e~;t~). 

Results 

Forty- four of the eighty-five Napie r questi on­

naires were completed for a 52% response rate. Two 

questionnaires of the 130 were returned from the 

Auckland group. The Christchurch students completed 

and r eturned all of the fifteen questionnaires; two 

of which were incompl ete and thus considered invalid. 

These in combination with the nine questionnaires 

from the Palmerston North students gave a total of sixty­

eight questionnaires completed including thirty-four men 

and thirty-four women in the sample (Table III) . 
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As shown in Table IV, the highest rating was 57% 
for ' average ' interest in paperbacks. If the ' above average ' 

and 'high' interest ratings are combined for each format, 

only 21% of the adult students had more than an 'average' 

interest in paperbacks, 31~ in both magazines or hard-cover 

books and only 17~ in newspapers. 

In Section II of the questionnaire, the students were 

to rate thirty suggested topics ac c ordin g to five interest 

levels. Each of the thirty t opi cs had at least one person 

rate it as 1 higl/ interest. None of the thirty-four men 

rated 'fairy tales' , ' Maoris in the J. 800 's' or 'sewing' 

as ' high' interest subjects and none of the women rated 

' horse racin g fonns ' as 'high ' interest. 

The subject 'M&oris in the 18DO ' s' had one person, 

a woman, rate it as 'high ' intereE,t . 'Politi cs' had 

'high 1 jnterest ratings from one woman and one man, and 

'horse racing forms ' had two men rate it as 'high ' interest. 

These individual r a tinfS reflect the combined general low 

interest in these topics. 

The womens ' averaged ratings were all lower than the 

mens' ra tJngs as a whole . The men3' highest average 

was 4.2 t vs. 3.37 for the woman, while the mens' lowest 

average \vas 1. 27 vs. ]_.. ll~ fo r the women . It is obvious from 

Figure 2 that ther e are vast differe~ces in interests between 

the sexes. 

Of the top five ratings for men and women, only 

'humour ' , 'travelling ', and 'animals' were selected by both 

sexes. The combined ratings placed 'travelling', 'animals' , 

' humour' , ' job related material' and 'cars' as the top five¥ 

The womens' interests shows the top s i x as being of 

only 'average' interest. Of these, only 'sewing' and ' child­

care' could be considered functional topics. These were 

interspersed among leisure topics , i.e. 'humour', 'travelling', 

'mysteries' , and ' animals ' . 

Of the mens' seven selections rated as ' average' or 

higher, only 'cars' , ' job related materials ' and 'money 

management ' could be considered functional , and were combined 

with i nterests in 'animals ' , ~ravelling', ' humour ' , and 

' books from films or T .V. '. 
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The urge to read the Bibl e does not appear to 

be as strong with the New Zealand adult new r eader as 

with American inner-city illitera tes. The t opics , f/4 
'Maori legends' , #7 ' rew Zealand Set tlers in the 1800 ' s ' 
and # 1 ) ' Maoris in the 1800 ' s ' were all rated as 

'below avera ge ' interest except for ¥13 which th e women 

rated as ' little ' interest. 
Five o f the six:ty- eir,ht s tudents had no ' h i gh ' 

interests in any of the thirty suggested topics in 

Section II . Ye t they all listed pe r sonal ' h i gh ' 

interests in Section IV . There were a further f our 

students who not only had no ' hifh ' interests in 

Secti on II , but alsc had no personal ' high ' interests 

in Section IV . 

The other fifty - nine students r ated an a verage 

of 4. 6 t opi cs ea ch a::, ' hi[,h ' interesL in Section II. 

Of these fifty- n i ne , twenty students hao pers onal 

' high ' interests :in Sect :L o ri T .r 
~ . . The total twenty-five 

students v::i th T)Crsc,nal I r1 i[!h ' interests had an avorc.tge 

of ?. . 21+ f-to.ted interests each . The ~tudents ' 

int.erest s frcm the suggested i:,r,pics anJ the lr ov..-n persor1c:. l 

'hi gh ' jnterests varied en 0r~~usly , yet it is interest­

i ng t o note that onJy five stude~ts' personal ' hifh ' 

in t 0rests were c'.f a fun et ion al nature ( Append i x I I) 

i. e . farming , family medicine , readini:; problems , maths , 

human behavi_our , emotions and law (as it affects 

the average cit izen) . The rest of the personal ' h i gh' 

interes ts were for leisure or h obby activities . 

Discussi on 

Section I of the Adult New Reader Interest 

Questionnaire illustrated that , as a group, these adult 

new readers had no overwhelming desire to use any 

particular format from the four suggested. The size 

of the study prohibits any generalization as to 

whether one f ormat should be used in place of another, 



yet it was apparent from the individual rat i ngs 

t hat age and sex may affect format select i on . The 

teen-agers tended t o like paperbacks and magazines . 

',1/omen over 20 years c,ld tended tn 1 Urn marazines and 

hard-cover bonks whilE-1 men ·: ver 20 tended to prefe:r 

newspapers and paperba cks. Sevc:r·al students summed 

up the situation by statinf that 1.1hat 1r1ds :nore 

inportant 1::as that they cnul·~ read the ma tori:-i.l, and 

not whether the fC'rmat war !)npe:-·~ack , hc1rd - cover , 

magazine o~ newspaver. 
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It may be noted that tt.e mens ' interest in cars 

h'aS not c'f n functic)nal nature , :iut wa::: ri::ither an ir.1~erest 

in rac.ini'. cars , vir1~,·1r-c ca"- r ' anythinr: with a motor-

in it' , :,ikv.-:i ~e , fer the in.,i j vidu~l wo:ner, who ra t.E?d 

'cocki~r: ' u:-=: 'r,i[h ' intere~t , t.'.r~t.?r ·e \'IC:ts i:l desire to 

cook f\S.strie:- ar.d r-c:urrnC:'t foc-1 , 

It v;:, uld L>e easy tt1 f'fh,culate fr ,,m the ~~esu.l ts 

r f Secticri II , ITI a:1d IV (~·;li.; cl'. reflE=;c~ a d-2~;:ire fer 

renden:: C"'"ll11rle 'T>" ur\ I il~ '" ..,r,p "f)rnc-cure;c ,< ... "•·· . ' t-,- ' . /' " c.;.\.J t.J ........ ..,c;,.__..,, -.J 

requirea tc i'unction ·1.dt::.>(~'J.:Jt•'l·,r ii-.. I:c\·1 Zca:.ar:d ,fft: r:c--t­

as complex GS tt csc ir: .\mecic:; (..._,U[[:Ostir.r psrrwp:" tho.t 

.A.meri c,rn~ lL vc a ~r.- ire cc:!") 1 ex , rr-e~ ~.ured life sty le) . 

It c0u l d also be sucre:=; tee! t hrit the :~ ev: ZAo.l and 

Govern~ent is just beginnin~ t0 fully recognize the 

problems associated with laree numbers of adult illiter­

ates , and as yet , does net have the American Government ' s 

desire to make ' good citizens ' of adult new readers 

through an emphasis on functional materials . 

While these hypotheses are probably true to a 

limited ext ent , one point thi s quest i onnaire does 

illus trate is that certain interest trends are 

visible bot h between sexes and as group total s , and 

this, combined wit h the students' personal ' high ' 
interests show that New Zealand adult new readers have 



a wide var iety of i nt er ests , most of whi ch are for 

l e i sure activit i es . 
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Stud i es such as this can only prcvide crude 

eu i des to the readinr interests s f adult new readers 

as a gr oup and caution should he uGed when applying 

such findings to indiv i duals . Such research may be 
mor e useful for discovering what students are not 

interested in rather than what they are int erested in , 

especially since S() few c, f the ~:uggested t opics in 

t his study had ratings of 'averare ' or hirher , and n one 

as 'high ' by combined group aver':l.ges . 

It is aJs o possible ttat what a student states 

as an in teref: t, t:1 ay bt, qui tc dif r erer.t fn.m what he 

would act.ud.lly read ·r:he:--1 r,.iven the CPf'Ortunit:.y , and na:r 

differ g, r .. ,_. i:. fn1m what t:18 tut nr third-c~ the s tucient wants 

tc1 read . :' yan (1977) cited c.1 c ·JS \~ i;, Iran where v i 1.lagers 

U :ey v,:cul.d 

:ruterial:-; \·:1iilc th<:) t.1.:tc,r r:1d expect8d that 

:=elect rnateri;:1Lc: f ,i r recrc.:,tion:1l r:~,,din,~ . _, 

.,h:1 t 

a re 3der c'-100:::":o t " re;c,J r:.'lY r.·n1 .:! a r-reat deal t0 do 

with whet he car: rend . 



Conclusions 

The res ults of the first questionnaire which 

surveyed the needs within the New Zealand literacy 

programmes indicated tha t t here was a need f or n ew 

mate rials at approx imately the reading age 8 level 

developed specif ically for the :Jew Zealand adult new 

reader. It suggested that the need be fulfilled 

mainly throug.h leisure readin~ materials , and tha t . u 

these materials be adult in c oncepts, interest and 

format . 

The results of the New Reader In t eres t 

Questionnaire illustrates that a paperback format is 

not as import an t t o the New Zealand adult new reader 

as suggested by ove r seas r esearch . While there ma y 

be further reRsrns for using a paperback format 

(,:::..g. cns t), the desire to use paperba cks over 

magazine, newspape r and hHid-cover books was not 

apparent . 

It was fnund that New Zealand adult new 

readers, whilP having some fun ct ional reading 

interests, were mainly i r1tere8ted in reading leis ure 

mated.a1s. 
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C::APTZR 1 I I 

Introduction 

fhe ter~ readability is ~sed to suggest the 

reading difficulty level of ~rit~en Materials. Read ­

ability is not a product of the pri,,-·-::;ed mate r ia l alone , 

but results fro- sever2l interacting factors oetween the 

i ndiv idual and thG ~aterial . Klare (1972) reports that 

as 0 '.J.rJ.y as the 19th cer:t:iry, educ::tio:-1ists related 

r eadabili~y to vocabulary counts and famil iar words. 

Da]P and Chall (19~~ . p~ . 12 - 13) prcvide this definition , 

In thf' lT02dcst sense , readability is the 
s1:rr. tot'.J.l ( ir:ciwJj>,£1' interD.ctions) of all 
those cle~ents within~ given piece of 
printed r.a t erial that affects the success 
which a ~rcup of readers have wi t h it . 
Tbe success i s the extent to whic~ they 
understand it , r ead it at optimuffi speed 
and fi ~d it interesting . 

Readabi li t y can be measured in several ways, 

e . g . through subj ective estimates , questions and 

answers, tables, charts , cloze tests or formula 

techniques . Th e last of these is becoming an increas­

ingly more accurate method and will be discussed in 

further detail in a later section of th is study. 

Until recently , interest i n r eadability has 

been reserved for rating school mate rials and reading 

prog rammes for ch i ldren . With the increase in adult 

literacy programmes , it is of paramount importance 

that established readability factors be used in 
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conjunction with recent r eading r esear ch as it r ela tes 

to the production of material s for adults l earni ng t o 
rea d. 

~ence , the remainder of th i s thesis describe s 

the development and testing of five stories for ~ew 

Zealand adult r.ew readers . Five areas of re levance 

were established and taken i~to cons i deration f o r thi s 

purpose . Eac~ of the areas inclurte the fol lowing : 

1 . The relevant r esearch affecti ng that a rea , 

and 

2 . The applica t ion of such r esearch as it 

re l Rtes to the development of the mater i a l s . 

The fjvc areas are : 

1. Jettinc objectives 

2 . Si~plified and ori~inal writing 

J . Words and wo~d lists 

4 . illustratj ons 

5 , Po rm3t 

Tbe followir[ four sections describe the test ­

i~~ of the ~aterials durin2 aevelo1·~ent and in thei r 

completed form : 

1 . Sy~tax, style and predicta Qility 

2 . Adult concept s and comprehension 

3 , Readability fo r mulas 

4 . Independent testing 

All of the areas d i scuss a n attempt to i mpr ove 

t he readabili ty of materia l s developed f or the New 

Zealand adult new r eader i n an effo rt to more closel y 

match the adul t s t udent an d his reading materials . 

Prior to this di s cussion , i t i s necess ary to 

f i rst examine t he character i s tics of the i ntended read­

er , i . e . the a du l t s t uden t , and to introduce the sample 

group of adult Palmer ston North students used in the 

init i a l deve l opment of t he ma t eria l s . 
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Characteristics of the Adult New Reader 

Consideration of the characteristics of the intend­

ed reader i s essential for writing specialized materials 

developed for a particular group. 

Adult illiterates, as with most populations , differ 

cons iderably not only individually but also from country 

to country. Illiterate adults in third world countries 

often see little need to learn literacy skills since read­

i ng materj.als are frequently unavailable even if literacy is 

achieved (Ryan, 1977). 
In the U. S.A ., an overwhelming number of illi terates 

are from lower socio -econo~ic groups ., .the ~inorities, 

migrants and i ~m i g rants with social, cultural or racial 

backgrounds compounding their proolems (Olsen, 1965). 
Limited ed~cation and a lack of self-respect have often 

been ingrained fo r generatioris (DerrJyshire, 1966) . Educators 

are dealing not only with ill iteracy but with poverty 

(Axford, 1969) . 'l'h is ::iituation i~' 1.mfortunc~tely repeated 

in many Western na tion s and is not particular to A~er ica 

al one, 

With the increase in literacy programmes , a third 

type of illiterate is beginnin~ to e~erge . These come from 

various backgrounds and are joining lite rac y programmes 

not so much from the desparat ions of poverty but from the 

embarrassment and inconvenience their lack of literacy skills 

create. ~any are encouraged to seek help by their families 

and friends while others come of their own accord . Few of 

them are totally illiterate; most are semi or functionally 

literate to varying de grees. All initially have one thing 

in common, . , motivat ion (Hall & Coley, 1975; Ulmer , 1969) . 
Motivation may stem from a desire to obtain a driver's 

license, to get a better job, to read to their children or 

simply as a self-improvement urge ( Longley, 1975). 
Though individuals in their own right, there are 

certain characteristics that these students have in common. 

As adults, they have a wide range of experience with which 

to relate learning . 'l'hey also have greater self-control and 

longer attention spans than children . 
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Under s t andably , many adult new readers are embarrassed a t 

their lack of literacy skills and experience anxiety from 

past school failures. They also may have poor vocabulary 

and language skills and lack competence i n daily consumer 
activities. The adult new reader often has had little 

experience with the environment oeyond his ovm immediate 

neighbourhood or town . He may be ni'raid he cnn 't learn 

because he is older; yet r esearch rhows adults can learn, 

but often at a different rate than younger students 

(Olsen , 1965) . 
The adult ' s ability to learn declines at a rate of 

about 11 a year from the age of forty-five to seventy years 
(Thorndike, 192B). Neverthelc~s , this is counteracted by 
his motivation and ability to concentrate for longer periods 

than children . Hence, it is not un comr.ion for an adult student 's 

reading ability to ~how an incre~e~t of Eeveral years after 

just a fe~ months of classes . 

Tte adult learner is different fr om the child learner 

in the immediacy of h i s need to le~rn t o read (~itzel, 1966) 

and the effects illiteracy has had on his life style and ways 

of t,hinkin.t; (!3r·o\'v.1, 1967) . 

We know very little about how an Rdult new reader 

a c tu a 11 y 1 ea rr! s to read h owe v er (Fa 11 & Co 1 e y, 1 97 5 ) • 
Adults and children who read proficiently usually de code new 

words through clusters or groups of familiar letters and 

attempt various syllable accents combined with context clues 

(Walcutt , 1974.). Though lackinfr these skills , the adul t new 

reader can freq1.rnntly replace unknown words with a near or 

exa ct word simply through his language experience. But just 

as wi th the child who has failed to learn to read, the adult 

new reader needs to learn word attack skills from the beginning 

in a controlled manner with each skill building on the previous 

one (Mcilroy, 1976; Holder , 1967) . 

For the adult student , some things mus t also be 
un l earned as well as relearned . For exampl e , one of the adult 

Pal mer ston North students was unable to de code t he word 

' bacon '. 
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'ivhen told what the word was, he was quite confused. When 

the matter was elucidated, it was found that the student had 

frequently seen a bacon del ivery truck wi t h the company's 

brand name painted on its side above the picture of a package 

of bacon. He had l ea r ne d through association that th e word 

on the truck was ba con. Sin ce the br and name be gan with a 

'K' it re quired many l essons before this s tudent stopped 

associat ing the s ound of ' b' with the letter 'K'. The 

r ema ining letters in the word were not as diffi cult to 

unlearn and relearn as was the in itial cons on an t. Teaching 

an adult to read is not vastly d i f f e rent from teaching a 

child t o read. It is the experience that the adult brings 

to the learning situation which makes th e difference . It 

i s t he vvTiter ' s task to supply t~e reader with as many cues 

as possible and to avoid creatin g false cues or mislead in g 

the s tud ent , as for example with the ' bacon ' incident. 

Many adult new r eaders think in concrete terms , may 

find abstract thinking difficult and are 'today' orien t ed 

with fu t ure goals being :1onexistent or unrealistic 

(Derbyshire, J.966; Palmer, 1967). This is not t o so.y that 

a more competent new reader cannot experience and enjoy 

abstract concepts. But here again, even a difficul~ concept 

can be more easi l y understood if it i s written i~ the 
s i mples t of terms. 

Some adult new readers enter litera cy programmes 

not really un ders tanding wha t reading is all about and must 

learn an entirely new cognitive skill; the skill of obtaining 

meaning from the printe d word. The wr iter who uses words 

and phrases that conjure up concrete images will go a lon g 

way to helping the adult new r eader . On the other hand, 

there is no need to be patronizing. Be cause an adult 

can't read, it doesn't mean that his learning material 

must be childi sh or that he knows nothing about the subject 

in the material (Devereux, 1976d). Adult new readers 

need to be treated as adults and the knowledge they bring 

with t hem must be recognized and used to their advantage. 

Even the most basic material with a structured simple 

vocabulary is acceptable to the adult new reader if the 
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topic is adult and the material looks adult through for­

mat and pictures or illustrations (Ryan, 1977) . There is a 

need for materials which not only allow for tea ching 

reading but to also .furn i sh a base to extend communication 

and thinking . 

Sample Group of Nine Adult New Readers 

The n i ne adult students used in t h i s programme were 

all Europeans with English as their first language . The 

group included six men a~d thr ee women , with ages ranging 

from eighteen t o thirty-ei rht. 'fhey were enrolled in a gr oup 

adult literacy night class at a local college . The research 

project was explained to the s tudent s a t one of their class 

sessions and the following day the eleven students were 

c on tacted by phone . Two cf tne students declined to take 

part . The remainder received .free pr ivate reading instruc­

tion . They attcn1ed the individual expe~imental classes for 

1-l i hours eact week whil e also con~inuing their weekly 

two hour g~oup classes at the coJlerco In the individual 

experimental periods the student~ we~e e l ven reading lessons 

usin g stories develoued in this research nrogramr'i1c and ·1vere 

as ked t o e valuate and criticize each story . Though a 

friePdship grew between the r esearcher and the s t udent s t hey 

nonetheles s became very honest and a t times harsh critics. 

The students also completed a cloze test, answered questions , 

explained concepts and phrases and indicated their interest 

level for each story. Transcripts were kept of their reading 

errors to further locate areas in the books which needed 

rewriting. Each student took the Burt and Holborn reading 

tests and read the Dolch sight word list (Table V). This 

information was used to place the students at an approximate 

reading age in order to evaluate the difficulty level of each 

book . 
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The amount of time each student spent in the programme 

depended upon his or her reading ability as those who were 
better readers finished the material in less time than the 

slower readers. For students# 5,6,8, and 9, the material 

was too difficult a t times . This was explained to them 

but they chose to remain in the prograrr~e. 

Evening classes were held since all but one of the 

students was employed full time. Six of the students came 

to the researcher's home for classes. Classes for students 

#8 and 9 were held in the students ' home as neither student 

drove. Student #6 also did not drive , and was collected 

and taken to Teachers College where classes were held in 

the librarian's office . 
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Practical Application 

Settin~ Cb j ect ives 

Introduction 

In addition to f amiliarization with the character­

istics of the intended readers, writing objectives a.nd how 

they will be accomplished must be established, as clear 

goals and objectives help produce better materials 

(Ulmer , 1969 ). Several questions mus t be answered before a 

dis tinct picture of the t ask is formed. 

1. At what l evel of difficulty will the material be 
written? This level must remain constant throughout the 

:nateri al. 
2 . Whc::.t type of material will be writte.:1? This 

.includes fiction/non-fiction for leisure reading , or 

functional materials for im~ediate needs. The needs in the 

adult li teracv market and the in tereti c.s of adult new r eaders 

will influence this decision. 
J . Nill the adul t student be expe cted to identify 

with the author by sharing a humourous or dramatic s ituation 

or will he ident ify with the main characters in the material 

( Devereux , 1976a)? 
4. Will the material provide an immediate cognitive 

reward such as that provided by crime, accident, sports , 

social events and human interest stories? Or will the 

story be more difficult to comprehend and provide delayed 

rewards as with public affairs , social problems, economic, 

education and health materials (Swanson, 1972)? 
5. What can be gained from the materials in addition 

to learning to read? Materials can provide vast amounts of 

peripheral information, e.g. days of the week, numbers in 

writing, sequence of events and general knowledge. 



6. Can the material fill a variety of needs? Can 

it b e used by both professional a nd non - professional teach­

ers? Would it be appreciated only oy adult literacy 

students? While adults generally don't appre ciate teen­

a g e materials, teen-agers are often quite willing to read 

adult materials! 

Objec t ives onc e set, must no t be conflicting . It is 

unreali s tic f or examp l e, to attempt to write with a care­

fully controlled vocabulary, r es tr ict i ng th e nu mbe r of 

words and repeating words frequently a n d expect such 

ma terials to r eflect natural conversa tion and to have a 

h i gh literary quality (Olsen , 1965) , In s tea d of keeping 

th e reader at a comfo rtable distance , well written material 

creates i nterest and 'pul l s ' the student i n .. . involving 

him with the learning p r ocess , enhancing compreh ension, 

i mprov ing retention and susta i ni ,g motivation . 

Prac ti cal Application : Ob~ectives of the writer 

The main objective of this study was to develop a 

selection o f Kew Zealand ori ented mate rials to cat er t o t he 

New Zealand adult new reader's needs, as es t ablished 

through t he results of the two quest i onnaires . The g reatest 

need was found to b e for le i su re read ing materials at the 

reading a g e 8 level. 

In spite of the low ratings for · ~aori legends', 

• New Zealand Settlers', and ' Maoris in the 1800 ' s ', these 

three topics were chosen as subject matter for the materials 

to be developed . There were several reasons for this 

decision. 

1. A large number of Maori legends are published 

each year and used in schools, e. g . Education Department , 

School Journals, Reed Publishers. 
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Though Maori legends are frequently abstract and generally 

not written with a controlled vocabulary, such material is 

nonetheless in large supply and coul d be usefully adapt ed 

to adult literacy programmes . It is poss i ble t hat adult 

new reader s would enjoy Maori legends if they were written 

with a controlled vocabulary. 
2 . Since New Zealand materials were to be developed , 

it appear ed sensible to use t hese materials t o allow the 

s tudents to ga in a greate r awareness of their own country . 

If this cou l d be accomplis hed through leisure reading 

ma terials , then dual purposes would be fulfilled. 

3. Legends and historical materials do not become 

out dated as do materials using contemporary subjects 

and character s . Thus the ' life- span ' of such materials in 
an adult literacy programme would be extended . 

One of the goals set for the development of 
materials in this research pr oject was to provide the 
student with a topic he could discuss with the teacher on 

an equal footin6 , as one adult to another . Hence , t he r e 
was a need for materials in authentic settings and for 

cha r ac ters with whom the adults could identify . 
It was decided that be t ween three t o se ven stories 

would be written , as this could provide a variety of moods and 

approaches to the materi als . Cur ren tly, f i ve stories have 

been writte n and printed as four books . 
Material which would appeal to both sexes and which 

would include humour and drama were sought . Thus, cogn itive 

rewards would be immediate to increase motivation with 

allowance for delayed rewards through adult discussion with 

the tutor. 
The material was designed t o look as little as 

possible like remedial reading books, e.g. there are no 

vocabulary lists or questions after each chapter. Nor are 

the senten ces grouped into thought units. I t defeats the 

purpose if one writes an adult story but prints it like a 

child's book (The Times Educational Supplement, 1977) . 
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The books were written at approximately the reading 

age 8 level. The vocabulary was guided through word lists 

and readability formulas, but not s trictly controlled 

since most of the word lists and formulas used were 

originally intended for use with childrens ' materials . The 

main evaluation of the materials was through their use with 

the nine adult new readers assisting in this research. 
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Simplified and Original Writing 

Introduction 

Once objectives are outlined, writers can either 

simplify a previously written work, attempt original writing 

or use a combination approach. 

Simplified material is in wide use for ESL students 

(West, 1967; White, 1975; Broughton, 1962 ; Davies, 1973), 
childrens' reading series and more recently, for adult new 

readers. The originals have often been 'classics', and as 

such simplification had met with mixed reception . 

Simplified classics are often said to promote distorted 

versions of the originals, but research suggests that 

simplification aids in comprehension, increases enjoyment 

and promotes growth in reading i nterest (Spache, 1974). 

Simplification is carried out on three levels; situationa l, 

syntactic and semantic. Situational simplification omits, 

modifies or adds to the content of the story as scenes and 

a ctions are sur:mlarized, des cription is cut, and in poorly 

simplified materials, characters become stereo-typed . 

Syntactic simpl ification deletes or alters archaic words, 

inverted sen tences , repeated elements or appositions. At 

the semantic level, difficult or unusual words are re­

placed by easier, shorter synonymous expressions, which at 

times also result in syntactic modifications ( Davies , 1973). 

The difficulty in simplifying material lies in 

retaining the quality of the original story while making it 

easier to read and understand . The simplified version 

should be as worthwhile to read as the original. The 

technique of simplifying is useful not only with classics 

but with any difficult reading passage. 

The differences between the spoken and written word 

produce several difficulties for the writer. The para­

linguistic advantages of spoken language, e.g. tone, eye­

contact, posture, gestures and feedback from readers are 

not available to writers. 



It is therefore imperative that the writer express himself 

clearly to ensure that the reader understands the written 

passage as the writer intended, Punctuation, repetition , 

use of definitions, expanding explanation of difficult 

concepts a nd final summarizing sentences are ways of over­

coming the limitations of the written word . book titles, 

chapter heading s and initial pa r agraph sentence s prepare 

the reader for what is to come and also aid comprehension 

(Davies, 1973). Writing literacy materials ma y be com­

plicated b y psychological and lingui stic factors or by 

literary immaturity of the adult student and must be 

considered at all times ( b rough ton, 1962) . 
The writer seldom comes from the same socio ­

economic backg round a s the adult i lliterate (Axford , 1969) , 
and ther efo r e must avoid insinuating h is own values 

b etween t he lines . Si milar l y , the student himse l f ma y 

bring prejudices to the mate rial through his own experiences, 

Above all , the story must be credible and make sense to 

the student (!!older , 19G7) . ?he writer must be well in­

f ormed on the chosen topic prior to writing and sho uld 

make ev ery effort to ensure factual material is correct , 

The adult new reader sometimes knows more about a subject 

than his tutor or the writer and will quickly detect such 

err ors. Interest soon lags on ce credioility i s lost. 

Practical Application: Title selections 

One difficulty in adult literacy prog rammes is 

finding material with which the student is unfamiliar, 

especially if the student is a recent school-leaver 

(Jenning, 1967), To avoid this problem, it was decided 

the materials would be orig inal or composed from a variety 

of unusual sources, 
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Numerous New Zealand books were read and sixteen 'ideas' for 

stories were developed. These were narrowed to nine well 

outlined stories of wh ich five were finally completed. The 
titles of these books in order of their development were 

(1) Hau, (2) Te Rauparaha , (3) New Zealan d Adventures 
(two short stories, i .e. Jimmy O' Hara and Hi s Dan cing Horse 

and Jack the Gen tleman Sailor) and (4) Tahi. Copies of -------------- ' -
the s e books are included with th is thesis . 

A tota l of fifteen different books on New Zealand 

history were used in combination t o develop the stories. 

Three source s were us ed for the legend of Hau 

(Petersen, 1952 , 1973; Buic k , 1903 ), the main one bein g 

T.L. Buick' s (1903) Old Manawa tu, wh ich summarized the 

legend in a few paragraphs . 
Te Rauparaha was devel oped from nine sources 

(Buick, 1903; Adk in, 1948; Carkeek, 1966; Gerard , 1938; 

Mc Donald , 1929; Pet er sen , 1952, '1965 , 1973; 1.va kefield, 184-5 ), 

and relates the exploits of Te Rauparaha, a Maori chie f in 

th e 1800's, as he moves his tri be from Kawh i a to the Ohau 

River. It is based on a ctual even t s i n the chief ' s life 

with each chapter as an event . These se ctions were chosed 

f or their excitement and unusual quality . 

The idea for Jimmy O' Ha r a and Hi s Dan cing Horse 

was found in Pe t ersen , G. C. The Pioneer in g Days of Palmerston 

North (195 2) in the form of an arti cle r eprin t from the 

Manawatu Herald, J une 1890. Informati on from ei ght add i ­

tional sources was used to embellish and lengthen the story 

(Petersen, 1965 , 1973; Warburton, 1954; Adkin, 1948 ; 
Buick, 1903, Bradfield, 1956, 1962; Mc Donald, 1929). 
Jack the Gentleman Sailor was rewritten f rom The Adventures 

of a Survexor by John Rochfort (1853), with factual 
information from four further sources (Peterson, 1973; 

Lloyd, 1961; Leitch, 1975, Parsons, 1975). 
The fourth book,~, used eight sources for reference 

(Adkin, 1948; Buick, 1S03; Bradfield, 1956, 1962; 

McDonald, 1929; Petersen, 1965, 1973; Warburton , 1965). 
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Tahi comes the closest to being totally original. The 

story was built around the fact that Maoris living at Lake 

Horowhenua raised pigs and drove them to the beach to s ell 

to butchers from Wellington . The historical material 

concernin g Cobb' s Coaches, McDonald 's Coach house and the 

stable boy's fishing pig joke are true , although the human 

and animal characters are fictitious. Though on the s urface 

this story appears to be for children, the wealth of factual 

historical material makes it excellent for adult discussions. 

It was fully intended that the reader sympathize and relate 

to the boy and his pig , since most adults had pets as 

children. 

Jack the Gentleman ~ailor comes the closest of 

any of the stories t o being a simplified version. The 

original story is generally followed with the exception 

of the endin g when Jack is dipped in the water once in the 

original but twice in thi s version. Far more description 

and character development has been written into the new 

mater i al however. 

Hau was difficult to wri t e because of conflictin g 

versions of the Maori s ' 'Great Migrati on ' from Hawaiki to 

New Zealand. In some sources , several canoes left Hawaiki 

together, in other sources one boat would be mentioned but 

not the others, and names f requently had different spellings. 

It was finally decided to follow the legend as in Old 

Man awatu but to use a more accepted version of t he spelling 

of 'Takitimu'. 

It was felt that it was ne cessary to tell the 

reader that New Zealand Adventures and Te Rauparaha were 

true stories. This was accomplished by a short preface 

to each story in New Zealand Adventures. The fact that 

Te Rauparaha was a true story was revea.led at the end of 

Chapter 6 with the date of Te Rauparaha's death. Further 

credibility was added by the description of the dragging 

of Lake Horowhenua for Maori artifacts. 
Tahi was a mixture of fact and fiction and was never 

intended to be construed as a true story. 



Hau and Te Rauparaha were adventure stories . 

New Zeal and Adventures was an attempt at unabashed 

slapstick, a form of humour which is enjoyed by many of 

the potential readers . 
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Tahi was a mixture of slapstick, adventure, suspense 

and 'tongue in cheek ' jokes . All of the s tories were 

written with the adult new reader in mind . 

A few students found it difficult to remain unbiased 

when asked to read a Maori s t ory and stated before they read 

the story that they weren't interes ted in Maoris. Some of 

the students changed their minds and found the stories 

interesting, others did not . 
Maps indicating the stories ' locations were placed 

in all of the books not only to help teach directions and 
map read in g but to involve the student more closely with the 
story . Some of the nine adult students did not know wha t a 

New Zealand map looked like nor where any of the story 

locations were in relation t o Palmerston North . 
By developing the stories with the Palmerston North 

~tudents, the author was able to receive ' feedback ' as to 
whether or not the students were understanding the stories 

and to what ext ent they were understanding more than was 

first suggested by the surface s tructure. 

The researcher ' s American background produced two 

immediate difficulties. One was the differences in British 

and American spellings . This was corrected through the 

use of an English dictionary. The second problem was 

syntactic and semantic, or the different ways of express­

ing the same idea , e.g . a New Zealand pig begins to 

'quieten down ' while an American pig 'gets quiet 1
• This was 

corrected through discussions with the students and 

associates who read the manuscripts . 
Difficult passages in the writing were simplified 

in the manner outl ined at the beginning of this section . 



Words and Word Lists 

Introduction 

Words, like sentences frequently become more 

diffi cult with length. Long words tend to be abstract 

and suggest concepts, qualities or relationships while 
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short words tend to be concrete, e.g. persons, acts, objects 
and places (Gunning, 1952). Likewise , long words are found 
more in print and shorter words in conversations 

(Gilliland, Jack, 1972). Another distinction can be made 
between types of words, i.e. content words and structure 

words. Content words are words which convey meaning, 

e.g . 'tree', 'food ', 'think'. These are s ometimes called 

interest words and are usually derived from Greek and Latin 

(Gilliland, Jack, 1972)~ Structure words, sometimes called 

'glue' or relational words (El ley, 1975 ), serve a 

gr ammatical function and indicate the relationship between 

content words. Structure words tend to be short and of 

:\nglo-Saxon origin, e. g . 'of', 'arid',' but' , and are usually 

conjunctions, articles, pronouns and prepositions . The 

reader's ability to use structure words affects his fluency 

and rate of readin g . McRae (1976 ) found poor readers made 
more errors with structure words and sugges ted this is so 

because structure words have a minimum of definable meaning. 

With the passage of time, a culture's structure words remain 

constant, yet content words may be come outdated and are 

replaced by new content words. Thus, a woman's 'bonnet' 

has been replaced by 'hat' in common language usage. Other 

content words have been created for which there was no 

previous word, e.g., Teflon, Xerox. 

Writers and educationists are interested in the 

relationship between the reader and the printed word . For 

this reason, structure and content words are grouped into 

word lists for testing or writing purposes, and are 

selected on the basis of familiarity or unfamiliarity to a 
particular group of people. 
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Familiar words increase readability, hence those words 

that a re familiar are placed on the list and further divid­

ed into high- frequency and l ow- frequency words. Hi gh­

f r equency words are those which are used most often . Low­
frequency words , though used more often than wor ds not on 

the list , are not as familiar as high- f r equency words . 

However, words which are on lists, especially low-frequency 

words, will not necessarily be familiar to every reader . 

Conversely , because a word is not on the list does not mean 

it will not be familiar to a r eader (Gates , 1961) . 
In addition , t hough increased exposure to a word may 

make it more familiar to an individual, t he indiv i dual ' s 

backgro und and interests will limit the word's effective ­

ness (Gilli land , Jack , 197 2) . Using words which are mean­
ingful to the reader will have a greate r effect than words 

which are not meaningful . Word l ists are made fro~ group 

studies and should be treated accordingly when the individual 

is concerned . 

The use of word lists when writing material or select­

ing material for students suggests that familiar words 

make reading easier and that the more unfamiliar wo rd s there 

are in a passage, the more difficult it will be t o read . 

Thi s i s general ly the case , but not always , for fami liar 

words used metaphorically or symbolically become unfamiliar 

once more (Dale & Chall , 1948) . 
No formula has as yet been devised to control this nor 

shifts in word meaning through different contexts (Granow­

sky , 1974). The inexperienced reader may be familiar with 

' May I leave? ' but unfamiliar with 'He lef t in May.' Some 

unfamiliar words, such as new technological terms cannot 

be replaced with simpler words from word lists and must re­

main as interest words (Dale & Tyler , 19341 Gilliland, Jack, 

1972). 
How relevant are words on word lists to the real 

vocabularies of students and how do the lists compare with 

one another? Most word lists are developed from word counts 

taken by intervi ewing a particular group or by samples of 

writing from selected individuals. Because of this, word 

lists tend to be biased towards a particular source. 
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There are word lists for children and word lists for adults , 

both distinguishing between spoken and written words . 

There are technical and non-technical lists as well as 

those for middle class white children and disadvantaged 

black children, Some lists have a rural bias, e.g. milk, 

pig , cousin . Others are textbook biased , e . g . area, English , 

number. Childrens' word lists have a bias towards children , 

e . g . mummy , pretty , puppy . Furthermore, there are dif­

ferences in lists from childrens' spoken vocabulary, 

childrens' written vocabulary and the vocabulary used by 

adults who write for children (Hillerich , 1974; Durr ,197J). 
Word lists have also been created specifically for adult 

new readers (Emans , 1969; Mitzel, 1966), and to date, 

include only functional words; functiona l in this sense 

meaning survival words such as 'emer gency', ' stop' , and 

' exit '. These lists are not developed from the written 

or spoken vocabularies of adult new readers, but are words 

selected from a variety of literature printed for literate 

adults; the purpose being to give the adult new reader an 

instant sight vocabulary to help him survive in his own 

culture . 

The usual criticism of a word list is that it may oe 

dated , yet Hillerich (1974) says that the source of the 

word count is more important . Hunter (1975) has compared 
both old and new word lists and concludes that any spoken 

or written word list will correspond to a high degree with 

other lists especially in structure words which tend to 

remain constant while content words vary depending upon the 
source of the study. Lists with a greater number of words 

are more likely to vary in their low-frequency words especi­

ally the nouns and verb tenses . Hunter also found that 

words taken from interviews were unrealistic if conversations 

were prompted by a list of questions or pictures as the 

words tended to reflect the restricted conversations . It 

was further suggested that no word list should ever be con­

sidered complete. Of their own word list, Dale and Chall 

(1 948 ) state that assuming the student knows the J ,000 words, 

there is no need to adhere strictly to their list, and that 

if only one in five words is outside the l i st , the sentence 

will remain easy if sentence length is kept under twenty words. 
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On writing and using lists, Lefevre (1 963) com­
plains that content words are i gnored in favour of structure 

words by writers who use basic word lists for developing 

beginning materials . He points out that of the 220 Dolch 

Sight Words, 107 are structure words and that Fry's JOO 

Instant Words has 129 structure words . This he concludes , 

makes learnin g to read more difficult because structure 

words, unlike content words , are r.ot descriptive and are 

difficult to remember. by focusing on structure words 

the language patterns and vocabulary of the stuaent is 

i gnored and by relying on word lists, sentences tend to 

become stilted and artificial . Word lists should be used 

only as a guide for writing and should be chosen with full 
consideration of variables within the target group 

(Ulmer , 1969 ; Hillerich , 1974) . 

' 
Practical Application: Word list selection and application 

Four sources of word and vocaoulary lists were used 

as guides for developing the five stories . These were the 

Dolch Sight Words (1942), ~itzel's Functional Reading Word 

List for Adults (1966) , The Ready to Read vocabulary list 

from the Price - ~i l burn (publishers) Ready to Read series, 

and the noun list from Elley ' s (1975) readability formula. 
It would have been more relevant to use a word list for New 

Zealand adult new readers, but no such list exists. The 

Dolch list was chosen because , in spite of its age , it is a 

reliable list of basic structure words ( Hillerich, 1974) . 

Mi tzel ' s list was chosen because it is a list specifically 

developed for adult new readers , It was compi l ed from 

500 , 000 words taken from fifteen sources of reading mater­

ial that literate American adults read daily . These ranged 

from government pamphle ts, newspapers and application forms, 

to store signs , T .V. commercials , political literature 
and packag ing lables. 



57, 

The l i s t is d i vided into four parts with the first pa r t 

consi st i ng of the 500 most necessary words fol l owed by 

1500 words in each of parts II, III, and I V. 

The applicability of this list to the New Zealand 

adult new reader and its usage in the writing of the stories 

was limited . It was felt that to use words simply because 

they were on this list would cause the stories to be st i ff 

and unnatural . ·rhis list was therefore used mainly as a 

second checkinf device . The Ready to Read vocabulary list 

was used for t wo reasons. Firstly , the list is very close 

to be ing a New Zealand list as the Ready to Read stories 

are written and published in ~ew Zealand for ~ew Zealand 

children , although the stated difficu l ty leve l of some of 

the stories in the series has been questioned (Price , 

1975) . Secondly , though the list is for children, it 

was felt that since the ~eady to qead series firs t came 

out in the early 1960 ' s , many of today 's .. ew Zealand adult 

new readers will have used some of these cooks and may be 

fam iliar with r.\ar.y of the words on the list . 'l'he list 

contained all words in the Renay to Head series which takes 

children to an approximate reactin~ a~e of 8 years . 

'l'he r.oun list used for :Slley ' s readability formula 

was chosen uecause it too is a ,,ev, Zealand list . :\Jouns , 

according to Elley , are hy far the most important and dif ­

ficult words to replace in cloze tests (where every fifth 

to tenth word is removed from a passage and must oe re­

placed Ly the reader) . As content words , nouns carry mean­

ing in a passage, and the inaoility of the student to read 

and understand nouns inhibits the understanding of material . 

In this lis t , 2,000 nouns are graded by frequency of usage 

into eight levels . Use of the formula involves averaging 

the assigned frequency levels of the nouns in a passage to 

ob t ain a level of readability . The list on which Elley 

bases his frequency levels is the N. Z. Alphabetical Spe l l ­

ing List , Book 2 , prepared by G. L. Arvidson for the 

N.Z. C.E .R . This list of words is a New Zealand adaptation 

of a word list prepared for the Board of Education of the 

city of New York , which in turn was based on Rinsland ' s 

bas ic vocabul ary of el ementary schoo l chi l dren . Elley 
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suggests that as a readability formula the noun frequency 

method is be st used with materials for eight to sixteen 

year olds, and should be used with caution in view of the 

many other readability factors affecting reading. This 

list was considered the most relevant of the four lists 

mainly because it is New Zealand adapted and contains 

eight levels providing the opportunity to check a wide 

range of words for approximate difficulty . All of the lists 

were used mainly as gu ide s and to aid selection of the 

easiest word if there was a choice between two words with 

the same meaning. The words on Elley ' s noun list were 

selected from levels one to three inclusive, An average 

rating of J . 2 or below according to Elley ' s formula would 

equal level one on the F . .A . T . corr.prehens ion tests. Th is 

equals an approximate reading a~e of 8½ years . 

None of the lists were strictly adhered to, par­

ticularly when adding suffixes . lt was felt that even 

though adult new readers may not recognize endings such 

as ' ed ', 'ing ', or ' est', with any greater success than 

children , the adult's more extensive language experience 

would he lp him make better word predic t ions . Por example , 

the word ' work ' has a level one rating in ~lley ' s list. 

~ut in the sentence ' Te Rauparaha ' s pla~ had worked', 

adding the ' ed ' did not make it any more difficult for the 

nine adult students oecause they realized that saying 

' Te Rauparaha ' s plan had work' did not make sense. 

A further consideration was that these were 

childrens ' lists, and no data existed on words familiar 

to New Zealand adult new readers. It was through actually 

using the material with the adult students that final 

decisions were made as to whether a word would remain or be 

deleted from a passage. Structure words were not directly 

changed, but were simplified by rewording a difficult 

sentence following suggestions from the students . The 

criteria for removing a content word was that if more than 

four of the nine students made an error with that word , it 

would be replaced with a simpler word which sometimes also 

necessitated a change in syntax , 
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Words that were not changed were the special 

i nter est words , e . g . punt , and names of places and people . 

With the exception of Mitzel's list , the use of the 

l ists proved to be very satisfactory as guides for writing 

for adult new readers in New Zealand. If leisure material 

for this group is going to be produced in any volume a 

word list based on New Zealand adult new readers ' vocab­
ularies would be most helpful . 

Yet , even this would present problems since the gap 

between t he difficul ty of beginning reading materials for 

children and a child ' s spoken vocabulary is not as great 

as the gap between beginning readin g materials and the adult 

new reader ' s spoken vocabulary . For example , the nine adult 

students frequently replaced bla~ks in the cloze test with 

content words that were far more difficult t hat the words 

which were orieinally intended. Thourh the more difficult 

words were in the adul t s ' vocabularies, they were not 

recognized in print as r eadily as were th e easier words . 

If a New Zealand 3dult new reader spoken word list is 

compiled, it should be used as o ther word lists are , that is , 

as a guide only for writing . 
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Illustrations 

Introduction 

The use of pictures as a source of mot ivat ion for 

readin g has long been recognized by teachers. Resear ch as 

early as the 1930's pointed to the importance of pictures 

for motivating children to read (Spache , 1974) . Since t hat 

time , a volume of research has been.devo t ed to the use of 

pictures, focusing particularly on the relati onship between 

attention and comprehension and the effects of pictures on 

reading ab ility (Mc Rae , 1976) . 

Much of the research to date concerns children who 

ar e poor readers and examines the effe cts of pictures 

vs. no pictures , c olour vs. black and white , and photographs 

vs . drawings . 

Educationists who promote learn.ing to read by phonic 

methods suggest that pictures distract from the printed 

symbol of the word , while linguists are opposed to pictures 

used to introduce names of unknoi.,m obje cts not already in 

the l earner ' s vocabulary . 

Samuels (1967) reports that while pictures or no­

pic ture situations have little effect on good readers , poor 

readerf are more easily distracted by pictures and learn 

a gr eater number of words with no picture present , suggesting 

perhaps that poor readers focus on pictures for assistan ce 

with an unkn own word r a t her than on t he word itself 

(Underwood , 1963) . 

Denburg (1 976- 1977) however, suggests that while 

skilled readers rely on a wide variety of cues to decode 

words, including syntactic informa tion, beginning readers 

are restricted by their lack of familiarity with print, 

thus havin g fewer cues to aid decoding. Pictures may be 

an additional source of information to encourage poor 

readers to use, rather than i gnore , any incomplete 

information they have from their limited knowledge of print. 

Pictures may provide redundant information and should be 

designed to make explicit the information in the text. 
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Results from further studies suggest the effect 

of pictures on an individual's reading may be closely re­

lated to the individual's age , intelligence and education; 

the young and less intelligent be ing more easily distracted 

by pictures than older, more sophisticated readers. 

Several recent r eme dial series , particularly those 

designed for teen-age rs, rely on novelty pictures and 

bri ght colours to maintain the reader's attention, e . g . 

Trend Series. While possibly increasing attention and 

motivat ion , they may , as previously suggested , distract 

from the text. Publishers reco gn izing this possibility 

use full pictures on facing pages in order to retain 

pictures in the text, yet to prohibit their distracting 

from the prin~ed page, e.g. Deep Sea Adventures Series , 

~and and Tinker (1973) state that whil e there is a 

possibility of the overuse of pictures, where pictures are 

so complete they distract or leave little to the imag ination 

or discovery by readin~, a well illustrated book builds 

expectanc i es and the habit of ariticipat i ng words ard 

concepts . 

Concanr1on (1975) reviewed fifteen studies and con­

cluded that pic~ures as a ~otivational factor do not add 

significantly to the reader's decoding ability, He indicates 

the need for further research. 

This need is reiterated by ~cRae (1976) when he 

suggests additional research is required for not only 

pictures vs , no-picture , bu t for picture placement, 

pictures and texts with and without coloured borders and 

to ascertain the age groups of readers most affected by 

pictures. 

Research concerning the effects of pictures on the 

reading ability of adult new readers is minimal. Available 

information has gene rally been based on research with 

children or on subjective judgment on the part of pub­

lishers, tutors and artists. 

It would appear that the adult new reader does not 

need pictures as a motivational source to encourage him 

to learn to read initially, as he has already indicated 

this desire by coming to the programme. 
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P i ctures as a motivat i onal source for adults however , may 

prov i de the extra incentive required to mere l y compl ete a 

book . Pi ctures may also serve a psychological function 

by breaking up page after page of unrelieved print 
(Devereux , 1976d) . For example, adult student #6 invariably 

examined each new book for the number of pictures prior to 

reading, and recounted the pictures at the beginning of 

each new chapter. He was relieved to discover that 42% 

of Te Rauparaha had partial or complete pages of pictures. 

'.v'here the adult may not wish to admit he is tired or reading , 

pictures offer a chance to vary the learning task by trans­

ferring from readin~ to discussioD . 
Amid the contr over sy cor..ccrninp: the use of pictures , 

it is indisputable that if pictures are used , thsy must 

parallel the text and not mislead the reader (Hart & 

Richardsor1, 1973). Additionally, with well designed pictures, 

the unimportant feat ures fade into the background while 
the important features of the text are emphasized. This in 

itself assists the poor reader in learning to attend to 

the correct cues in the text . 
The AL1A ()evereux, 197(a) Guidelines to Publ ishers 

contains suggestions concerninr illustrations for adult new 

readers. 
1. Illustrations should be forceful and clear. 

2 . Photographs are preferable to drawings . If 

cost factor~ prohibit this , then line drawings 

should be clear and unambiguous. 

J . It is preferable t o place illustrations on the 

left hand page of a book or above the text on 

each page . 

Pictures are generally not placed on the right hand page, 

since it may interfere with the reader ' s left to right eye 

movement (Price, 1975) . The pictures themselves should be 

adult i n nat ure (Ulmer , 1969) and as with childrens ' illus­

t rations , they should cl osely parallel and help to 

expl i cat e the text (Ol sen, 1965) . Pictures must be as well 

planned as sentence syntax . 
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Practical AEplication: Illustrating the materials 

Black and white line drawi ngs were used in the five 

stories as the cost of photographs or colour pictures would 

have been prohibitive. 

It wa s anticipated that the line drawings would 

provide enough information t o the student without over­

whelming the text as may some colour drawin gs . 

The pictures were dravm by the researcher, ini t­

ially with indian ink and pen . Felt tip pens were later 

found to be more satisfactory. The illustrations were 

dravm to their curren t size in an effort to reduce the cost 

and time involved in reductions by the printers. 

New Zealand history books we r e consulted for clothing 

and scenery and general authenticity of the content of the 

illustrati ons . The Massey Pig ~esearch Centre prov id ed 

pigs for general models in Tahi, while pictures of wild 
pigs in New Guinea were used for the type of pigs raised by 

the Maoris in the 1800 ' s. Pictures of early Palmerston 

North and Cobb's Coaches were found i n the archives at th e 

Palmerston North Public Library. 

Hau and Te RaupardJ ~- ',~·e re printed prior to an 

awareness of the picture placemen t suggestions . The~efore, 

the pictures in these books were placed where it was thought 

they were required to compliment the text based on subjective 

judgrnent. For New Zealand Adventures and Tahi, efforts were 

made to place pictures on the left page although this was 

frequently prohibited by the flow of the text and placement 

of previous pictures. 

It was felt that to have an abundance of pictures 

would make the stories resemble a child's picture book, 

hence there was an attempt to place a picture at approximately 

every third page . 

The nine students were not asked their opinions of 

the pictures as it was felt their answers would be biased. 

However , students who used the books in Christchurch and 

Napier were asked to comment on the illustrations. These 

results are reported in the final section of this thesis 

entitled 'Independent Testing'. 
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Format 

Introduction 

Readability, as it applies to the term format, 

includes consideration not on ly of the shape, size and 

general make-up of a book, magazine, etc•, but also of the 

material's le gibility . 

The s cope of le gib ili ty includes visibility of 

letters, digits and symbo J. s , various type faces, type sizes, 

line width, leading (space between the lines), unit spacing 

(space between the words ), c olour of pd.nt and paper, 

printin g surface, and illumination (Gilliland, Jack , 1972). 

Each of these factors affe ct legibili~y singly and in com­

bination and in t urn, affect r eadability. 

Tinker (1 965 ) established l imit s or ' saftey-zones ' 

whi ch in combinations of type size , type fa ce , line 

width and leadine, affect the legibility uf a passage . 

Prin ted matter outside these optimal limits produce a 

disorgani zation of the r eader ' s oculomo t or system. An 

inadequat e formal reduces legibility and makes reading 

more diff i cult , part icul&rly for poor readers . 

Tinker states that children, by the a ge of ten 

years , react simi l a rly to adults t o variations in print, 

as by this age, children have s uffi ci ent ocul omot or develop­

ment. Beyond this age , children can use t he same optimum 

format s as us ed by literate adults and established by 

Tinker. 

Available research does not i nclude optimum 

legibility conditions for adult new r eaders however. As 
adults, they have sufficient oculomotor development for 

reading, yet their unfamiliarity with print suggests a need 

for a format different from that of the literate adult and 

from the beginning child reader. 

Other findings by Tinker (1965) are more applicable 

to the adult new reader. He suggests that for chapter 

titles, combined upper and lower case letters are preferable 

to all uppercase, as the latter lack the distinguishing 
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outline as do lower case letters. In add ition, the 

outline of the type face or style should be s imple to 

enhanc e discrimination between letters such as ' p ', 'q' 

and ' g' . A mode r ately dark type face is required to 

produce optimwn contrast between the prin t and paper. The 

use of i t alics should be minimized, with the subs t itut ion 

of bold face type for e~phasis, yet this should also be used 

spar in gly. The less experienced reade r requires generous 

leading to promote greater a ccura cy in t he return sweep 

e ye-movement to the beginning of each line, thus helping 

the reader maintain his place in the passage . 

Tinker (1965) also found th a t readers disliked very 

short or very long lines and heavy or solid set tyoe, which 

caused pages to appear crowded . Slightly tinted paper 

produ c ed little loss in legibility, although off wh ite or 

cream coloured paper did not avoid eye- strain as f r equently 

thought. Of more importance is the quality of the paper and 

the bri ghtness of contrast between the ink and paper . 

A mat o r rough surface paper minimizes glare and 

should be opaque enough to prevent print on t he reverse 

side f rom showing through . 

Spache (1974-, p .19) curnrnar .izes the question of 

readability and legibility by stating that .~·readabili ty and 

legibility a r e promoted by a modera te length of line , 

adequate leading , and the use of short paragraphs and a 

moderate size type . " 

There are noticable variations in l i ne length in 

remed i al readers, particularly the more recent publications 

for teen-agers. The format occas ionally is such that the 

'paragraphs ' are three to four lines long with double 

spacing between each paragraph. Other formats are arranged 

so that each senten ce begins on a new line. An addi tional 

style utilizes unit phrasing or thought units , e.g. 

The man 

sang and wh istled 

as he worked 

in his garden, 
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Morton (1964) suggests thatthoughtunits are the 

highest level of cognit ive organization below the level of 

meaning. One thought unit, 'The man', builds expectations 

for the next, 'sang and whistled', hence each separate 

line is a unit of wholeness of syntax and meaning. Never­

theless, complete meaning cannot be gained until the whole 

sentence is read. The use of thought units suggests the 

student is forced to see and read in phrases . The forced 

pausing at the end of a unit removes the need for the student 

to piece meaning together within units and from one line to 

another (Devereux, 1977b). 

Bond and Tinker (1973) state that for poor readers , 

thought unit formats discourage word by word reading and 

inappropriate word groupings which interfere with comprehen­

sion , thus suggesting that unit phrasing promotes 

comprehension. Cromer (1976 ) found that for students who 

~ere good readers but poor comprehenders, unit phrasing did 

fa.cil i tate comprehension . But for students ',vho were both 

poor comprehenders and poor readers, unit phrasing did not 

increase their comphrehension . BoGd and Tinker (1973) add 

hov{ever , that once basic sip;ht worck:: are established t he 

reader himse lf can ph~ase passa~es and forced un it phrasing 

as a format is unnecessary# 

Unit phrasing may bl: helpful. in -:he earliest stages 

of learnin g to read but students need to use ordinary 

material as soon as possible ( Devere ux, 1977 b ). 

In the ALRA (Devereux 1976a) Guidelines to Publishers 

it was stated that format considerations are important for 

adult new readers since the cost of materials is a significant 

factor, Thin paperbacks of high quality, with adult interests, 

illustrations, artwork and lay-out are preferable to expensive 

hard-cover books. They also note the paucity of research 

on the effect of print and reading development which generally 

results in subjective judgement by publishers as to the best 

formats . They add that materials for beginners should start 

every sentence on a new line and the type size should be 

'large'. Also suggested was the need for more research into 

type size related to reading levels, for a standardized 

type-face in beginning books, and for attention to leading 

particularly for adults with visual problems . 



One further point is the importance to the adult 

new reader that the books other adults see them reading 

look like adult materials 

(The Times Educational Supplement, 1977). 

Pract ical Application : Forma t design and printing 

An important function of the books developed 

through this research was to rive the student s confidence 

through the notion that the material they were readin g 

looked like a 'real book' . 

Gunning (1952, p.11+4) states that " Clinging to any 

printed page are the side-si gns that may speak louder than 

the words of the imm ediat e me~-:;sage ." The ' side-sign' to be 

avoided was that these books were remedial readers . 

In li~ht of this objective, extra-large print, i.e. 

JI+ point type, unit phrasing, vo cabulary lists and questions 

at the end of chapters ~-1ere avoided . 

A constant line width was used throughou~ the s tories 

following Tinker's (1965) suggestion that once students have 

some reading proficiency, i.e. reading age 7-a, it is best 

to use the same line width through the whole book. 

Other features considered were 

1, adequate margins; 

2. short paragraphs with first line indentations; 

3. high quality paper to enhance visual appeal; 

4. mat surface paper to reduce glare; 

5. a variety of sentence and paragraph lengths to 

avoid visual boredom; 

6, an attractive mature looking cover for all the 

books (The Maori motif on the covers was 

adapted from the New Zealand aerogramme). 

The cost factor to the researcher was a consideration 

in printing the books for experimental use. For this reason, 

the University Printery was used and the materials were 

printed as booklets. 
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Obtaining the correct type si ze was a major 

printing difficulty. Effort s were made to adhere to the 

limits set by Tinker (1965) for optimuJr1 legibility , ye t 

the printer's I.B.M. off-set typewriter could not comply 

with any of Tinker's specifications . A size 12 point type 

was requested, but was not available in conjunction with 

generous leadin g and adequate lfflit spacing . To w.=:;e the 

12 pt. type as it was available would have resulted in an 

over- crowded page . In order t o increase the leading 

and unit spacing , a size 10 pt. type was necessary, though 

this still did not me et any of Tinker's established limits. 

A seccnd difficulty was that the printer, though well 

qualif ied in his own field , was unfamiliar with the format 

requirements for ma terials of this nature . Following 

considerable effort t o obtain an acceptable type size, 

leading and unit spacing, entire pages of print were reduced 

in size to make them ' fit the pa~e' better. Th i s not only 

produced minor vr.iriat:i.orrn in type ~; ize but res ulted i n some 

of the printed pages being lighter than others. Two picture 

pc,sitions were also al t ered from above the text to below the 

t e~.;. t and the cha.pt er titles in Hau and Te Raupara.b.a were 

typed in all U~'pe r case ratr:er them in combination upper and 

lower case letters as requ0sted . These difficulties were 

compounded by a thi rd problem. The printery was preparin g to 

cease operating for ~everal weeks in order to shift to new 

premises, and because of this and an already heavy printing 

schedule, were unaole to type- set New Zealand Adventures 

and Tahi. It was agreed however , that the books could be 

printed if they were typed elsewhere. Hence, these two 

books were typed double space on an American electric 

typewriter with a 12 point type size. Though rated sixth 

in comparison with nine other type faces for legibility in 

experiments by Tinker (1965 ), American Typewriter 10 pt. 

was rated third for visibility and first for perceptibility . 
Though American Typewriter is read significantly slower 

than other type faces, speed of reading was not a con­

sideration in this instance. 



Testing the Ma terials 

Syntax , Styl_e and Predict_a.bi li ty 

Introducti on 

Many readability formul as, e . g . Fry, Spache, 

Dale-Chall, us e sentence len gth as one measure of syntax 

diff iculty . Yet ljngu istic ana l ysis indicates that 

reading cl i f h cul t y does not Lie solely in sentence 

length. '!Ihile sentence length is important , ot he r 

senten ce fact ors must be examined (D~le & Chall, 1948; 
Gilliland, Jack, 1972 ; Kaiser, et a l., 1975; 
Mo ir, 1970) . For ex-:1mple, Cc1eman (1 965 ) used technical 

materialr ~ith ninety un iversity studen t s and corr elat ed 

sentence len~th with comprehen s ion scores . As expected , 

the re sults showed s i gnificantly tha t shor t er sen ten ces 

pro~ct ed bet t er comprehension , but surprisingly , t he 

significance was r e l at ively small . Coleman oostulates 

that while rnc-st sent,ences becnme more comprehensible 

when shortened , not all do s0. Read ing diffi cul ty may 

lie more within gramrnatical c0mplexity t han with 

sentence length , yet one cann ot be ipn ored in favour of 

the other (Dale & Tyler , 1934; Gunn i ng , 1952; 

Granowski, 1974). Gilliland (Ja ck, 1972) sugges ts that 

a measurement of grammatical complexity reflects the 

reader's lin guistic maturity while measures of senten ce 

length reflects the readers memory. There is a 

growing awareness of the significance of the relationship 

between the reader's oral lan guage patterns and the 

patterns found in reading material (Moir, 1970; 
Ruddell, 1965). 

However, the match between oral language 

patterns and written language patterns may not be as 

crucial for the good reader (i.e. a linguistically 

mature reader) as it is for the poor reader (i.e. the 

reader who has poor language skills). 



Meaning or understandin g is not found in 

strings of i ndiv idual wor ds , otherwise , ' tree+ cat 

+the + up + jwnped + the' would ~ake as much sense 

as ' the cat jumped up the tree '. Rather , meaning is 

found in the underlying or gan izati on and the 

syntactially expressed relationsh i ps between words , 
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e.g . subject •• • verb .•• obje ct (;Jew,6rth, 1976). Though 

an almost inf inite number of senten ce styles are 

available , these styles are restricted by syntax rules . 

In th e sentence , ' He down from the fence ', there are 

many words which may be used, yet a ll are re s tr i cted 

t o a certain type of word by the remainder of the 

sentence , Cne could r,:iy I He jumped ' or ' He cl irnbed ' 

but not ' He house dov.rn f:!'orn t,he fence '. Good readers 

have internalized syntactic cues (word order and t heir 

1 t • \ t K ( 1 •· h • 1 • -t . l l I re a 1.ons 1 , pn ~tern war .ers 1., is 1::, inc uc ef . • , • 

o r ••• ' in ccnc.:1.usion ' ) , and punctuation cues . Eac.:h of 

these cue~; arc recur:r-cnt anJ rrt::di ctablc in prin t 

(Neuwirth, 197C) . A good reader used hts knowledge of 

syntax to .c;roup words ir..tc understi.rndable units or 

phrases . lie then :c.imulat-:;.r:e(·u.sly decic.ie:s the 

gramrnaG i cal reJatLc,n~:,Lip bet 1.,reen tl:Gc3E; units. Until 

t he proper relatinr.ship if kr:r,-.vn , the uni(,::; must remain 

in the re3.der ' s short. term rr e:nC'rv . In other v..-ords , n.J.rts 

of t he sentence rnw·, t be held in liri1bo . The rel.J. t i on­

sh i p between units i s often temporCtry o.nd requires 

r eassigninE as the sentence is completed 

(Wisher , 1976) . 
Long sentences are more diffi cul t because they 

have more words, thus more units , resultin g in more 

relationshi ps between the words (Gunning , 1952). 
Nevertheless there are cognitive limits t o 

what a reader ca n store and how quickly he can assign 

and reassign relationships . The ability to correctly 

anti c ipate the sentence syntax reduces the amount of 

storage and decision time , thus requi ring less eff ort 

from the reader (Wisher , 1976) . A reader who is 

fami l iar with sentence structure and language usage 

(linguistically mature or literate reader) will have 



less trouble reading a senten ce be cause he will be 

able t p pr ed ict t he sentenc e s t ructure and certain 

words. 
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Some grammati ca l structures are more easily 

predicted t han others ••• ' John hit Bill', compared 

with ••• ' Bill was hit by John'. Sentences t hat are 

short and Eram.rnatically s i mple are easier to pred ict, 

read and understand . 

Studies have shown that adult new readers have 

less advan ced syn t acti c abili~ies than literate adu lts 

(Cox, 1976) and are less able to predict word 

sequence or use inferential read in g skills (Wes t , 1967). 

Research also indicates that students who s core highly 

in compr·ehens i on arc aware of intentional syntact ic 

and se~antic errors in experimental sentences, while 

students of low comprehension abil iti es are less aware 

of such errors (Isackson & riller, 1976). For 

low comrrehendirtft , ] in[Ui:-;tic::illy .i :nmeture readers , a 

l ong grammatically co~plex sentence produces an 

informat:Lcr: overload 1:,dth ton 1;.u c h for the student t o 

retain in f hort term :nerno-r·y and toe many unit relation­

ships to catccorize. The student then tends to i 0nore 

context cues in fav0ur of isclated vmrds (Isackson , 1976; 
Arnrnon, 1975). Foc usin g on isolated words en courages 

wo r d by wo rd rend:L:tg , overreliance on phonics or sight 

methods and lessens sentence comprehension. Good 

re aders , on the other hand, use a varie ty of decoding: 

methods which produces overlapping and redundant 

information and enables them to predi ct unknov,TI words 

more accurately. Wisher (1976) fo und that students 

who knew th e syntactic structure of a sentence before 

readin g it were better able t o generate expectancies 

about the sentence which made reading easier . 

Experiments by Ruddell (1965) show higher comprehension 

scores when children read passages in which ¼Titten 

language patterns resembled t he ir own oral language 

pat t e rns . He ~lso found tha t comprehension scores were 

higher when common oral language patterns were used 
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rather than uncommon oral language patterns such as em­

bedded sentences were used, e . g . 'The book , that the boy 

liked, was on the table '. Nonembe dded sentences are 

easier to predic~ ... 'The boy liked the book that was on 

the table. ' 

The connection between lingui stic ability , read ­

ing ability and comprehension has led some researchers to 

suggest that beginning teaching materials used wi th poor 

readers should closely approximate the reader ' s own 

language . The reader would then be able to use his own 

language knowledge to increase sentence predictability 

(Gilliland, Jack, 1972). However, writers should not 

produce mat e rials that are grammati cally incorrect except 

perhaps in the case of character development or for 

special effects. This wo uld not prepare the student 

for sentence structures in ma t erials that are g en e rally 

av a ilable to the literate adult . The emphasis should be 

on materials that are simply and c l early written. Uotel, 

Dawkins and Granowsk i (1974) developed a syntactic com ­

plexity for~ula which sugfests essentia l ly the same idea 

.. . t hat simpler sentence structures are easier ~o read 

and promote better comprehension . Their forffiula , 

developed for primary material, ~ssigns 0 -3 points to 

various grammatica l structures within the sentence. 1r :1e 

total points are then averaged for the complexity score 

of the passage tested . Though the complexity formula 

would be useful and has many possibilities , it is far too 

complex itself to be used to any g reat extent by writers 

who are not also excellent g rammarians. 

Aside from using short, grammatically simple 

sentences, how can the writer's style help the linguisti­

cally immature reader to generate expectancies? Firstly , 

a writer can begin by using phrases that are colourful 

yet self-explanatory, and can be easily pictured in the 

reader's mind, e.g. ' He took off like a shot!' and avoid 

veiled references, e.g. 'smiling like a Cheshire cat,' 

or 'disap.pearing into the sunset. ' 

The use of clear opening sentences also create 

expectancies for what is to come in the remainder of 
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the passage. 

Referring to one character by several names , 

e . g . Mrs . Sally Moore, Nrs . Moore, Sally, Sal , John ' s 

wife , should be avoided. 

't/riters a~tempting to create graded readers 

through the repetition of high frequency words, often 

create monotony instead (The Times Educational 

Supplement , 1977; Devereux, 1976d) . High repetition 

need not be within one paraeraph, but may be 

accomplished through the studen~s reading of large 

quantities of material. Lefevre (1963 , p . 37) states 

that the chj ef error of vrri ters is to con centrate on 

vocabulary rather than l anguage structure and denounces 

the • •• "fractured English and idiotic story l ine built 

i nto cont r o2.J.ed vocabulary j_n pr ima ry reading." Look , 

Jack, l ook v.nd jmnp , jump, ju;np are n ot grammatical 

patterns normal to anyone (~erritt , 1969) and 

certai nly nut to adult~ .• \'h.Lle there may be a place for 

this type of materi·l with so~e spe cial cases of adult 

new readers , sue~ material does no t alJ.ow the adult to 

use his la.ncuage experience to anticj_pote words or' 

sentence structures . 

It is also unnecessary t o strictly follow 

subje ct ••• verb ••• obje ct patterns (Olsen , 1965) . 

A variety of sentence types and structures should be used. 

Ques ti ons , exclamations , conversat i ons , description , 

narration all add interest, but must remain simple 

(Gunning, 1952; Ulmer, 1969 ). The more difficul t the 

grammatical structure, the shorter the sentence should 

be. Likewise , the two sentences "1 went home." and 

"I saw my mother." a re not any easie r than "I went 

home and I saw my mother " (Cranowski & Botel , 1974) . 

Two simple clauses joined by ' and ' is one of the more 

common sentence patterns learned early and used by 

children (Granowski & Batel, 1974; Strickland , 1974). 
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Lively conversat ion should be used and reported 

spe ech avoided (West, 1967). Chan g ing 'He said that he 

was hungry' ••• t o "I' :n hun gr y ! " he shout ed ', livens the 

story, a dds interest a nd s hortens th e s entence. 

Gunnin g; (1 952 , p. 101) says t hat mos t v,rr iting suffers from 

a "poverty of stron g verbs ", and t hat grea t writers 

(H emm in gway , J oyce, e t c.) ave r age t hirte en strong verbs 

t o 4 , 5 adj e ctive s , and t hat whil e ad j e ctives qualify, 

descri be an d l im it, verbs show act i on and pr oduce vivid 

images in the r eader ' s mind, Co l eman (1962) f ound t ha t 

sentences tran s f orme d t o us e acti ve verbs produce a 

sign i f ica nt inc rease in compr ehensibilit y , He als o f ound 

tha t r eaders tend ed t o r e code pass iv e verbs into active 

v e rbs \vhen res t a ting l ong compl ex sen t e nce s . ' She t oo k 

a st roll acr oss t he Squa r e wh ile t hey we r e engaged in 

the are:ume n t ' hr~comes ••• ' She s tcolled a cross the 

Squa r e wh i le t hey ar r;ued . ' 

The writer ccrn a.ls c help t h e r eader by us i ng 

familia r collocates , or words \\[hi ch th r ou gh grarmnar or 

other r eas ons t end t c frequently appear t oge t he r. ~o r ds 

s uc h as ' ci. c g ', ' sh c·w ', ' hcuse' , 'fl ea ', 'walk ', and 

' col l a.r' are al J cc,l.1,,cEte:" . • C,:-,Jlo cates he l p r:ene r ate 

e.x pe ct or. cics c1nd "t . .rnw-ua l coll ocate~; cr en te i nt eres t or 

s ur pri se , but the over use of u~usual c0llo ca t es 

red uc es pred ictabil i t y (Mo i r , 1970 ; Gilliland , J a ck, 1 972 ). 

A f urG he r seman tic e l emen t t hn t affe cts s tyle is t he 

'set ' or t enden cy fo r collocates t o overl ap 

(Spenc e r , 1961~). For ex ampl e , t he word ' boat' is a 

s hared c oll ocat e between t he t wo sets ' river ' and 

'house ' implying a boat on the river and a houseboat . 

This, Spencer says , takes the writer beyond plain style 

and in to an awareness of the language use and cultural 

patterns of his readers . The writer ' s style must 

consider the adult new reader's background and 

linguistic ability. 

Finally, there should be as much concern for the 

gradual introduction of various sentence structures as 

there is for vocabulary control and sentence length 

(Strickland, 1974; Neuwirth, 1976) . 
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Method 

In order to investigate the predictability of 

the materials developed through this research, each of 

the adult Palmerston North students took five cloze 

tests, one for each story . The cloze test was developed 

by Wilson Taylor (1953), the term cloze coming from 

the Gestalt concept of closure, a tenderccy to form 3. 

complete whole by fillinr in raps in a structure . 

Cloze is a. text in which every .fifth Lo tenth word has 

been syste~atically deleted from a passage . The 
stuaent supplies a word for each blank depending upon 

his understanding- of the remaininP' cc-ntext and the 
syntactic and ~.ema11tic constraints ,f the sentence . M; 

gaps are filled , C!.osure is att-~ined . ·:·he cl oze may 

be specia.li~~ed by rle1etinc ')nly certair. T)ar.:.:s c,f speech , 

e . g . verbs or nc~ns , and c3n be scored f0r exact or 

near wcrd substitutes. nernre th0 claze section , 
the ~tuc~ent j s o.llow·tl to re,~ 1 sc:vc~r.J.l 1 i nes or pc:i.ssag:es 

to establish t:1e theme e,f t:,)' e p:·ose . !\nrnon (1975) pojnt,s 

out thcit n re:.tder ca:1.n 0 t be e}.pf:ctcd tr, r,r c,duce e.ccurate 

resronses if t.r.e v0c;1bu.1a.ry of the scffLenct~ is tno 

difficult • 
. \s :, teaching d evi c(~, the use of t.':le cloze can 

train students to use cor1text as an a~n for predicting 

unknown word[: . As a measurinr device , it ca:1 test 
(1) the readability Gf m.:iterials , (2) general reading 

skills, (3) comprehension of a specific passage , 

(4) the amount learned throufh passages and (5) 
general verbal ability (Porter, 1976) . 

The cloze test was used in this instance as a 

measuring device , yet it served additionally as a 
teaching device as the students learned to rely on 

con t ext to aid word prediction . 
The passages were selected from : Hau , p. 1; 

Te Rauparaha , p. 3; Jimmy O' Hara , p. 6; Jack the Sailor 

p . 20 ; and Tahi , p . 3; and were taken f r om d i fferent 
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se ctions in the books in order to vary the amount of 

information the s tudent would have prior to taking 

each test. The section from Te RauEaraha however was 

selected in order to test that particular passage f or 

readability. 

For each t est , the student was given the 

passage typed on a separate piece of paper with every 

fifth word deleted (Append i x III) and wrote in his 

answers with the researcher's assistance . It was felt 

that with only four words be t ween each blank (the 

minimum suggested), the student's l anguage ability and 

the predictability of the stories would be teE,ted to the 

maximum.. If the student could not gj_ve the exa et word 1 

he could request the first letter of the word . If 

further cues were required he asked to see the entire 

word. Acceptable word substitutes bad t o be syntactically 

and semantically correct. The student continued working 

to find the exact word either by cuesses , ~ir~t letter 

cues, or by seein g the complete word and saying it. 

Results 

Eight categories developed from the students ' 

answers . Tables VI , VII, VIII , IX, X, show these 

cate gories and the number and type of responses from the 

students for each s t ory . For example, student #1 gave 

five exact words on the first try for the Hau cloze test 

(Table VI). He gave an acceptable substitute but 

requ i red the first letter of the word for the exact word 

on four occasions. For one blank he was Wlable to think 

of any word and required the first letter for the exact 

word. 

Students #2, 4, 5, 6, and 9 were not required 

to finish the first cloze as it was too difficult and 

be came unnecessarily frustrating for them . 
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After the first cloze tes t (with the exception of 

student #9) the students' general ability to predict 

the exact word or to g ive an acceptable word improved 

substantia lly. There were a total of 450 blru1ks ; fifty 

for each student. Of these, 264 or 59% of the total 

450 possible answers were the exact word on the first 

t ry . If this count were to include exact words on 

the second try follo~ing an ac ceptabl e word, and 

exact words from the first lett er of the unknown word 

(whi ch is a more realistic reading situation) , th e 

percentage r i ses to 82',t. In other words , for 82% 

of the blanks , the students would ha ve had no difficul ty 

decodin g the wo r d were it written in the blank . A 

fu rther 3:;,; of the stur:lents ' first uns',11/ers were syntac­

tically and semantically correct even thoueh they were 

not the exact word and the student eventually needed to 

see the complete word . 

Di s cussi on 

Though according t o reading age scores , the 

stories were too easy for students# 1 , 2 , and 7, it 

was student fJ , with 82~ , who had the greatest total 

number of exact words fer all stories on the first try. 

He was followed in descending order by students #7 
(76'fo ), #8 (66 ;~) , #1 (647~) , #6 (58%) , #2 (5frf,), #4 (46%) 

and #9 (26%). 

Students #8 and #6 scored s urpris in gly well 

considering both were at the beginning of reading age 7 

and relied heavily on a few s i ght words . Student #6 

is especially n otable with a score of 58% correct 

inspite of an incomplete first test . His own English 

was extremely substandard and he used many colloquial 

phrases, e.g. 'me mates', yet he managed to predict 

words with accuracy. 



The score by student #4 wa~ much lower than his reading 

age would have indicated, suggest ing perhaps that this 

student is a 'word caller' and uses very little context 

to decode unknown words . It is obvious that student 

8J . 

#9 was hav ing great difficulty predicting words and thus 

would hav e low comprehension of the stories. 

It has teen sugrested that if 45% of a stu d en t ' s 

answers are corr ect on a cloze test , he is ur.derstanding 

75% of the materi al , but this is regarded as minimal 

understanding. A sc ore of less than 45% would indicate 

that very little was being comprehended from the passag e 

(jjormuth, 1973), 

Table XI shows the students ' percentages of 

correct answers with the criteria for a correct answer 

being the exact word on the first or second try. Dis -

counting Hau ( . t d ,, ') I 5 . since s u er.ts ff,_ , -l- , , b , and 9 d i d not 

complete the test) it is still obvious that the students 

were comprehending the stories and that t he predic t abil ity 

of the passage s was very h i~n . rn e percentages correct 

for s tudent #9 remained below 45/4 for the five stories. 

The combined total percentage correct for each 

story shows a steady increas e fro ~ t he second story 

( discountin g Hat~) to the last story . 

There was no attempt to write materia l s which 

approximated the students' own language. Rather , there 

was a concerted effort to write in a simple style using 

a variety of simple sen tence structures and lengths . 

After the legend of Hau , vivid , less abstract phrases 

were used whenev er possible. 



Student 

1 

2 

J 

4 

5 

6 

7 

B 

0 
/ 

CoJTlbined 
Averages 

TABLE XI 

Percentage of Exact Words on First 

or Second Attempt for rive Cloze Tests 

Story 'l' i tles 

Te J in:my Jack the 
Hau Rauparaha o·:-:a ra Sailor 

501o 801& 100% 90% 

20i, 80% 40$** 7ol1c 

70% 80;;, 1 0 0?{ 100% 

1 o;:o: 50:-'.~ JQef,-ia 80fo 

2oi;1 40 /,** 60){ 90% 

O~* 60:i~ 90{ 70}& 

r.10,'.;, 80¾ 90% 90% 

50:·'.: 50;; 100%, 701~ 

1 0 Joi;· 20/0'¾ * 20.l~.;H 40%*-I:· 

331~ Go~: 70~~ 7 f:,.;/ 
-1C 

* Test incomplete 

** Be low 45% level for minimum comprehension 

Tahi 

80% 

100% 

100% 

60-% 

100;,'o 

80fa 

100½ 

90/4 

40%-lH,· 

83% 
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Conclusion 

The results of the five cloze tests completed 

by the nine adult students indicate that the sentence 

structure and style of the last f our stor ies was 

predictable tc a great extent and that the students 

( except #9) could not only gu8ss unknm,.;n words with 

accuracy but the additional first letter cue provided 

enough information for the students to read the 

passages with success. 

Five students did not complete the cloze test 

for Hau, hence this test ·was considered invalid. 

With the exception of student #9 , and three 

additional separate instances , the percentages of 

correct answers were 501 or be tter, with the majority 

of scores at So~ - 100% correct . 
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Adult Concepts and Comprehensj~ 

Introduction 

All reading material is comprised of two levels , 

the workinp level and the di~cuss i on level. The fo rmer 

is used for lear~ing how to reaJ words , the latter is 

reading to prcmote ~nderstandinp, expans.ion of c oncepts 

and self-express ior. ( :Jevereux, 19760) . TL is corresponds 

to what is referred to as the fUrface structure and the 

deep structure of spcken and written language. 

Tl•e o'oili~.y t o read ,vr-rr1.s, i. e . surface structure , 

does not necessaril? incluce the ability to extract the 

sentence •::- full mear~inrr , i.e . deep stn:cture. 

(197l , ( ) p . ,. ,..,,;~rns that . .. 
BerinninF readers nePd a mnximwn of visual 
inf 0rrna t i or, and from it. lc1 t,our iousl v deduce 
the deep st ructure me.:n:i11r . Tne danr:er is 
tl~·i t :.:i-:ey may w"'rk so ~ lo·:,l y Hi.:, t they °::et 
l 'St in th 1~ surface structure a:d nsver do 
rras~) t~e 'TlC&.ni'1p: . Thu.-, thev Leco:ne 
'wo:·d- ~:,ar;<sr·s f ,;r 1 \"/>~~d callers 1 instead of 
fl ue:1 t re:1,i er~ . • 

Sc,;nc :naterials have a si:npl e r,urface r,t ructure , 

ye t are diff'icult t 0 undP:r~tc\nd because 0f the deep 

structure or meaning ana con cepts behind the words. 

Cther materit1ls have s1mple ideas clouded by 

unnecessarily abstract words a i.d sentence patterns 

(Dale 8- Chall, 194~) . 1.)hat is familiar to the writer 

may be inco:npreheDsible to the student . 

Poor readers frequently don 1 t understand that 

meaning can be derived from print . It is the 

responsibility of both the teacher and writer to help 

the student find meaning in his reading. Nevertheless , 

reading for meaning is frequently ignored in favour of 

extending sight vocabulary and phonic skills in the 

early stages of learning to read , thus inhibiting 

a ttempts at meaningfui or appreciative reading in 

t he process (Devereux , 1976b) . It can also be 

suggested that much of the leisure reading material 



used by beginning adult new readers , i.e. reading 
1 . . age 7~+, has little to offer in story depth or plot, 

thus i gnoring the vast amount of experience the adult 

brings to the programme . Me~rning is in 

sen tences, passages and individua ls and not in words 

and sounds. 

Method 

In order t o further examine the effects of 

reading ability 2nd c 0.mprehenE; i c,n , th nine adult, 

students answered detailed quest ions concerning ea ch 

of the stories (Apnenctix IV). 

The questions I tr.ough neither -;,retes ted nor 

selected accordinr ta s tatistic~l meaGure, represented 

s pee if ic areas whi eh were i n c1 ud ed i.n the s t c,ries for 

ad ults. The ques ti on~ were used to measure the extent 

to which t he student,s under~tood the story as well as 

to test t he 2r:1ount of 'c on cept, loacUr:e: ' ctn adult 

student c ould successfu11y cope wit..h in one story. 

It h1.s bee:-1 suggesteci th a t poor readers are 

confused by pronouns such as 'he' or 'they' and that 

characters' names sh ould be used more frequently t o 

aid comprehension (Bond&· Tinker, 197J; Brabyn , 1976b; 

West, 1967) . In order to ascertain t o what extent this 

was true, the students were asked to identify who 

certain pronouns were referring to in the stories. 

In an effort to establish whether the stories 

did reflect adult concepts and experiences , the 

stories were also used with children on the assumption 

that if the materials had a readability level of 

reading age 8 (as suggested through the application of 

readability formulas), then they could be successfully 

read by children who were approximately 8 years old 

with a reading age of 8 years. 

Standard two children in three classes from a 

local primary school were tested with the Burt, Holborn, 
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and Dolch words , (as had been t he adult students). 

Six ch i ldren were selected on the basis of their 

chron ological age and reading scores (Table YII) and 

the subjective estimates of their teacher s that these 

students had at least ' average 1 or better comprehe~sion 

skills in relation to their peers . There was no 

attempt t o match the childrens 1 reading abi lity with 

the adults' ability since, alth0uph t he chi ldren 

scored near the reading age S- 9 level on t he reading 

t t ( +- }' r) th • l d • ' • 11 ·es S excepv 4) ,, .e1r OI'~i rea~ 1ng SKl S surpassed 

even the best of the adult students. Th ough the 

children had the ad vanta ge of being be tter readers, it 

was felt that to se!ect children who had as much 

difficulty reading as the adulc s tudents 15 , 6 , 8 , 
and 9, would have further obstructed any comprehensi on 

th e children may have had of t he stories . 

The s i x childr en read the stories and were 

as ked the same questions as t he adu lt s tudents. The 

ad ults and children re spr_)[Jded or0 U .y to the questions 

and were no t required t o read a~ything other than th e 

s t or i es th 1:,mse lves . 'I'he n::se.J.rc:her ' s s ub jective 

jndge!nent wa~; used as te: v,h(~t.,Ler t he answers were 

correct . 

Bo t h the adult s and chiloren indicated th eir 

level of interest i n the f ive r~ories in th e foll owin g 

manner: 

Little=l; Pelow Average=2 ; 

and High=5. 

Average=] ; Aboye Average =4; 

The acceptable difficulty level for teaching 

purpos es was se t at one error per twenty-five words 

(Bond and Tinker , 1973); an error being defined by the 

researcher as the inability to self- correct or to 

de code unknown words without assistance . 



TABLE XII 

SAMPLE GROUP OF SIX PALMERSTON 
NOR'l'H S'rANDARD TWO CHILDREN 

STUDENTS 

Ma le JV:a le ,'.ale Female 
#1 #2 #3 #4 

Chrono logical age 8 ,JO 8 , JO 8.50 8 . 60 

0urt reading test 9 ,50 8 . 80 7 , 70 8 . 80 

Holborn reading 8.09 8 ,00 E .00 8 . 09 
test 

!~umber of Dolch 220 220 220 220 
words correct 
out of 220 words 

Female .Female 
#5 #6 

8 ,JO 9 , 00 

8. 1 O 8 . 50 

7 , 06 8 . 00 

123 220 
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Results 

Adult students # 1, 3 , 4, and 7 made no p r onoun 

e rrors in any of the five storie s , while s tudents #2 , 5 , 6 , 
8 , and 9 had an average of 2 , 5 errors each f or Hau, None of 

these students (except #9) made any further pronoun errors 

in the re~aining stories . Student #9 had an ave rage o f J 
errors for each of the remaining stories. The children 

ma d e an average of 1 . 3 pronour. errors each in t{au , 1. 7 i n 

Te Raupa raha, 1. 2 in Jimmy O' Hara , 1 . 8 in Jack the Sailor 

and 1,7 in Tahi . 

From Table XIII, it is obv ious that the adult stu­

dents (except #9 ) understood the stori es to a h i gh degree . 

Hau, with a combined average of E:'J% correct answer s , was 

the least understood , while J i mmy O'Hara received the high ­

est percentage of correct answers with 97%, Wi th the e x­

c eption of student //9 and student i12 ( for Eau only) , the 

o ther individual percentages of correct answers for each 

of the stor i es were 821 or aoove. 

While adult students #5 , b , 8 , and 9 were the poor­

est readers, only student #9 cor.tinued to experience com­

prehens i on difficulties with all except one of the stor i es , 

Jimmy O' Ha r a, but even on this her comprehension was min i mal , 

i.e . 77%, It was thought that the student' s poor read i ng 

ski lls may have contributed to the lack of comprehension, 

thus Tahi was read to the student . Yet on l y 37% of the 

questions were answered correctly in this manner. 

Table XIV shows that for the ch ildren , Jimmy O' Hara 

had the highest comp r eh ension a v erage of 71% , The story with 

the lowest compre h ension average for the c hildren was Jack 

the Sailor. Th e lowest individual child's score was 24%(#4 ) 

while the highest individual comprehension score was 89% (#5 ). 
Figure J compares the adults' comb ined comprehension 

scores and the childrens' combined comprehens ion scores 

and illustrated the childrens' general lower comprehension 

of all the stories. 
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Fig . J. Comparison of adults ' combined 
comprehension scores and childrens ' combined 

comprehension scores for five stories . 



The combined intereQt r at ings f or the two 

groups can be se en in Figure 4. The children rated 

Te Hauparaha as h ighe s t i n t erest and J a ck the Sailor 

as the l east interesting,while the adults r a ted 
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Jirruny Q'Hara and Tah i as th e mos t intere~ting and Hau 

as the least i nte r es ting . 

For adult students #1 , 2 , and 7 the mater ia l 

wa s considere~ too e asy as it presented little reading 

or c omprehension d i fficulty (less than one read in g 

error per t wenty-five words ). For students #3 and 4, 
the mat erial was the correct leve l of d i ff iculty for 

t each in g reading (approximate ly one error pe r twenty­

five w0rds). They also had n o comprehens i on problems . 

For students 45 , 6 1 8 and 9, the storj_es Hau , Te Rauparaha 

and Tah ~ were judged t c be ton diff ic~.ilt for teachin g 

readin p (more than c,ne er1·or i:1 twenty-£'ive words) . 

The stories were too casv for the children as 

thev all made les,0 than one readinv error j_n twenty­

f ive 1t1ords. 

Discussion 

It is apparent that adul t s tuden t ¥9 had more 

d ifficulty with the pronouns than either the other 

adults or the children . I t is unkn own t o what ex tent 

the childrens ' difficulty with the pronouns affected 

their comprehensi on of the r ema inder of the s t ory. 

Yet it is obvious that the other eight adults had 

minimal difficulty with the t otal c omprehension of 

the materials. 

When the childrens' combined comprehension 

scores for each story were compared with the adults' 

combined scores for each story, it was apparent that 

the children underst ood considerably less of the 

stories than did the adults. 
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Fig . 4 . Comparison of adults' combined 

interest ratings and childrens ' combined interest 

ratings . 



There was a noticeable difference between the 

children and adults in their comprehensi on of 

Jack the Sailor . 
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Furthermore, there were differences in the 

types of err ors the children made as compared t o those 

of the adults. The children s 1 errors ~ere not only 

wrong , but also naive . F'or example , several of the 

children d id not understand that Te Rauparaha actually 

killed hundreds of people. 01e littl e girl said the 

reason the ladies shouldn't see Jack in Jack the Sailor 

was not because he wa~., naked, but be cause they might 

fall in love with him! Cther children ~uggested the 

reason people might ret lost in the Square after an 

evening at the hotel (drinkinr) was that t hey either 

wen t out the wroni door or that it was da rk and they 

couldn't see their way. 

An 0ther difference between the two groups was 

that the .:,dult.r; made:: '.=,arca.E.?,tic cc,mme11ts about Hau as he 

stepped c:i.cr css stars , t.urninr pe:-·plc into stone J.nd 

.c omnared the l e&:·end t o a fairy tale . Yet the children 

made no cc,n,: 1tents c· );:c,3rni:1F :i 2 u ' ::; ma.rrical a'uilities . 

Ees:.il t~c: frcin b ,:,th the c~! i ldrens ' and adults ' 

re ad in r tran: .. ,crj_pts nn:i ccmbineo cc:nprehcnsion sco:"'es 

indicate tr.at .Jim.my C ' liar.'.:l_ wc1s the easie3t, story for 

both crnnprehension and readi~g. 

It was evident in Figures J and 4 that the 

children and adults were cl ose r in their comb ined 

interest ratings than they were in their combined 

comprehension of the stories . Wh ile they generally 

agreed on the interest level for~, Te Rauparaha 

and Tahi, their s cores were further apart for 

Jimmy O'Hara and Jack the Sailor. Wit h the exception 

of Jirruny O'Hara , the combined interest ratings for the 

children and adults followed the same pattern differing 

only in degree. 

For adult students #5 , 6 and 8, Hau, 

Te Rauparaha and Tahi were judged to be too difficult 

for teaching reading, yet the comprehension scores of 

these students did not reflect this difficulty. 



The stories were too diff i cult fo r both readin g and 

c omprehensi on fo r adult s tuden t #9 . 

Conclus i ons 

One po i nt c lear ly i llus t rated in t h i s se cti on 

of th e research was t hat the thr ee reading tests , 
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i.e. Burt, Holborn and Dol ch sight words , were less than 

reliable measures of the readjng abil i ties of bo t h adults 

and ch i ldren . Though plRcing the studen t s at r ead ing 

l e vel s , there was no ind icat i on 2s to how eas i ly t he 

mat er i als \vould be to read nor the ext,en t t o wh ich t he y 

wou ld be comprehended . 

It is apparent that while the children could r ead 

f luently their comprehension of the deep st r ucture of t he 

stories was limited . C0nversely , the adu l ts understood 

~he stcries (except #9) though they could not read as 

wel l as the chi 1Jren . This 1.-1.:::.s particularly apparen t 

wi th adult sLudents 15 , 6 and G whose comprehension was 

affected very little by their lack a f readi~g abil i ty . 

I t is obvious that these adulcs were capabl e of 

unders t and i nr more difficult concepts in t he i r read i ng 

material provided that the words and syntax r ema i ned 

s i mple . I t can be suggested t hat t he ch ildr ens ' 

mater i al s wh ic h a r e frequently used in adult l itera cy 

programmes , though perhaps easy t o read, do no t 

challenge th e adult' s mental capacities s uffici ently, 

nor make use of t he adult' s experiences . 

Students such as adult #9 pres ent an entirely 

different probl em and require material tailored to 

their specific n e eds. 

The lack of difficulty t he remaining eight 

adults experienced with the identification of pronouns 

should not be construed as a suggestion to forgo the 

frequent use of characters' names throughout materials. 

It is rather, an indication of the need to avoid 

ambiguous references to ensure that the reader fully 
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understands the intended meaning. 
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Readab ility Formulas 

Introduction 

Subjective judgement is perhaps the most c ommonly 

used method of assessing a book's readability . Though 

frequently used by librarians , teachers , publishers , and 

writers, subjective estimates by indi vj_duals are of t en 

far fr om accurat,e and research indicates that even 

estimates by groups o f experts, whi le more consistent 

than those by individuals , are apt to be inconsistent 

and unreliable (Chall , 1972) . 
Spache (1974, p. 31) 1 referring to book lists 

compiled from opinions of reading experts , states that ••• 

The ;T!assing of opinions may tend to reduce 
the rrossness of the error of estimate. But 
there is no guaranty of inhe rent ac curacy in 
eroup oDin ion. The same human errors of 
jt:d .~~ernent, the tendei.cy to gross discrim in&ti ons , 
to broad reneralizJtlons are present in a list 
cc~mro:,ed by o £:Tour or experts . 

A secnna method f0r e~tinatinr readability which 

has been incre~sin r ly promot~d is the reaJability formula . 

A readabilitv formula is a mathe~atical equation 

usually derived by rep:res~,ion analys i~ which expresses 

the relati onship between two variables, i.e. a measure 

of the difficulty experienced by people readin g a given 

text and a measure of the linguistic features of that 

text (McLaughlin , 1969) . 
Spache (1974) suggests that the superiority of 

formulas over other methods lies in the fact that 

1. Formulas provide finer discrimination of 

reading difficulty whi ch is especially 

Decessary for primary and poor readers' 

materials . 

2. Formulas provide non-experts with a 

reliable tool to evaluate materials for 

which no readability level has been 

supplied. 

MASSEY UNIVEltSITI 
LIBRAAX 

/ 
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3. Formulas can be used when publisher ' s 

gr a de level des i gn ati ons are in questi on 

or fo r r e - eva lua ti on of tex t books . 

4. Formulas ca n be used t o es timat e t he 

r eadab i lity of suppl emen t ary clas sroom 

ma teri a l s , e . g . magaz i nes , news papers . 

5. Fo r mulas can be used i n any are a whe re 

clear commun ication i s essential, e. f, . 

Journal i sm , i ndustry , t h e Arm ed Services . 

Th ough ali ke i n t hei r bas ic pr emis e, f ormulas 

differ in t he i r me t hods of appl i ca ti on. The us e of most 

formulas invol ves s el ecting a g i ven number of wo r ds fr om 

a t ext a n d count i ng easily i dent i fiable char a cteristics, 

e . g . polysyJ. lo.b ic ·!'lords , syJ.la bles o r the number of ' ha rd ' 

wo r ds outs i de a s pecified word list . These r esults a r e 

fur ther ca l culated wi th overage sent ence l eng t h and 

addi ng ' constants' to predict the readabil i ty o f t he 

tested pass a.~:e . 

The greater percentare of the book t ha t i s t es t ed , 

th e mor e a ccura~e wil l be the fina J. est i mate . Pa s sages 

are usually cho~en fro: ,1 the be 1~·inninv , mi ddl e and end 

of t he mater i nl , t.hour-11 if short , the ent ire se lec~i or1 

ma. y be t es t ed . 

The ma in f eature of sorne of the n e\,·er f orrnulas 

i s t he ir ease of appl i cat l on , yet th i s i n itself, 

cont end t he i r cr itics , cas t s doub t on t he r e liab ility 

since f ewer synta c t ic componen ~s a r e con sidered in t he 

readabili t y es timat e . Other f ormul a s, thou gh reliable , 

are frequent l y t oo time con s umin g fo r the clas s r oom 

teacher's use (Paulk, 1969) . 
However, no formula should be strictly adhered 

to as they are simply statistical devi ces used to 

estimate readability (Dale & Chall , 1948 ). Formulas 

cannot account for the individual's previous knowledge 

or interests, different meanings of the same word , 

concepts or relations of words to each other or the 

specialized vocabulary of an occupation. 
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They are restricted to use with prose and cannot be 

applied to poetry or ' classified' ads 

(Brunner, 1959; Kingston, 1967) . 
The use of any particular formula necessitates 

not only .familiarity with the background of that formula , 

but also an awareness of the use for which the formula 

was originally intended. Formulas which were designed 

for use with primary materials are less than accurate 
' predictors of the re ading diff iculty of intermediate 

materials and vice versa. 

A second point to consider is the manner in which 

the readability score is reported. mne~ican formulas 

produce readability scores i n grade levels wh ich may c, r 

may not be universally familiar to all teachers, i . e. 

Chronological 
Age 

5- 6 

/ ,..., 
U- I 

7- 8 

8- 9 

9-10 

~~eadin r; 
AE,C 

5. 0 -- 5 .1. - ' ,· . () 
) ;; -lJ . ' 

(; . 0- C\-
; 1 ,... ,·, 
D;_ ·- ( .u 

7.0-?r 
?::- -8. 0 

8 . O- Si-· 
Fi} - 9 . 0 

9 . 0 - 10 . 0 

r~ 0 z • 
~c u i v2len t 

l 

U. S. 
Grade 

l~t yr. Infants iindergarten 

2nd 'ff . Infc1n ts 1 

Standard .L 

Standard 2 3 

Standard 3 

Formulas also vary in the exactness of the 

reported score. For example, scores from the Fry formula 

are reported in full grades, e . g . grade one . Further 

discrimination may be made by estimating from the Fry 

Graph whether the score appears near the beginning, 

middle or end of the grade . However , if the original 

sample data is unavailable, i.e. number of sentences and 

syllables per 100 words, it is impossible to further 

estimate the level of difficulty beyond the reported 

grade level. 
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The Spache, Dale-Chall and Gunning formulas, 

whi le als o reporting scores in grade level terms, 

utili ze a decimal f orm, e . g . 3.1 (beginning Jrd grade) 
which provides for closer estimates of the tested 

material 's difficulty level . The Dale- Chall formula 

must be further adjusted through the use of a 

'corrected ~rade level chart'. For example , if the 

formula score appears between 5.0 and 5.9 the material 

i s then suitable, according t o the chart, for grades 

five to six . For primary materials, if the formula 

score i s 4.9 or below , the corrected grade level suggests 

the ma t erial is suitable for grade four and below . 

Formul as in which s cores are reported in decimal 

form are not only useful for a!'l average estimate of 

difficulty , but als o provide fer examination of the 

d ifficulty range within a book . It is net only 

important that the total average estimate of diffi culty 

is within the sLudent ' s readin~ ab ility , but that the 

book ' s mc.:,t difficult pa.:3st2pc~- ;:ire also \.Jithi!l his reading 

ability . 

Spache (197L-) ~ur.rre:-t~; that 1st grad e books which 

vary more thac six m,)nt,h::,, arid ?nd and 3rd ~:rad e books 

varyinr over eirht monLh:-; ten0 Le discourage poor readers 

and may be judged as uninteresting. It is therefore 

i mportant th~t the d i ff iculty level does not fluctuate 

greatly from ~ample t o sample within the tested materials . 

A final point is that formulas , as a method for 

approximating readability, offer but one means of 

enhancin g the match between the individual and the book , 

and should not be used as a style guide. Attempting t o 

'write-to ' the requirements of a specifi c formula by 

shortening senten ces , replacing polysyllabi c wo r ds, et c., 

does little in itself towards lessening the actua l 

difficulty level of the material . Though the resulting 

text may reflect the desired reading level or grade 

score, t he language becomes disjointed and stereotyped 

withou t becoming easier (Bormuth, 1967) . 
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Method 

The Fry (196a ), Spache (1974), 
Dale-Chall (194 8 ) and Gunning (1952) formulas were 

applied to the five st ories and were selected for the 

foll owin g reasons : 

1. The Fry f or.nula includes a graph to 

facilitate the assessment of readability and is promoted 

for its simplicity anci ease of applicati on . It may be 

used with materials fr om primary t o univers ity levels 

and is estimated t o be a ccurate t o within approximately 

one grad e level (Fry, 1969 ). 

2. The Spache formula wa s developed specifically 

f or use with primary materials and incorporates the use 

of a revised word list whi ch, a ccording to its author, 

reflects the curren t vocabulary found i n .Arneri can 

primary r e a.dinf mater ials (Spache , 1 9'/4) . It is 

questionable whether the use of this word l ist would 

r esul t in ;,; b j_as a 0ainst the ·~c·,,.r Zealc.nd !naterials , r,hus 

ma ki.n g th em c.q:mea.r m0re d ift i cult:. than they may a ctu2.lly 

be for t he :Jew ZenLmd reader , since the f ive st:.(,ries 

contain snme '.rrords cnm;n<,n to '.Jew Zealand readers yet 

perllaps less ccrn;:ion jr, ,\r;icric,,r1 t:·i·nary books . For 

example, the word ' islanci ' hos H level J rating (reading 

a ge 8{ - 9}) in Sl ley ' s >Jm\' Ze::,.larid Noun F'requency formula 

(1975), yet the same word is considered ' hard ' according 

to the Spache formula , as 'i slc,nd ' is not included in 

the revised word list . The Spache formula, a ccordin g to 

its author, has a probable error in predictin g grade 

level of J.J months (Spache, 1974) . 
J. The Dale- Chall f ormula, in addition to 

utilizing a word list, was selected primarily because it 

was designed for use with grade four or above materials. 

If the five stor i es were markedly beyond reading age 8 

difficulty , i.e. reading age 10 +, this would reflect 

in the Dale-Chall results. 
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This formula has a probable error of one full 

grade or 8- 10 months (Dale & Chall, 1948) . 
4. The Gunning Fog Index was used since 

'hard' words are determined, not by those outside a 

word list, but through counting the number of poly­

syllabic words (with some exceptions ) in a passage. 

It has been suggested that the Fog Index tends to over 

estimate the difficulty levels of materials 

(New Readers Press, 1977; GillilaDd, John, 1972). 

The five stories varied considerably in length, 

hence the formulas were applied to four passages from 

the long stories , i.e. Te Rauparaha and Tarli, and three 

p2s2&ges from the short stories , Le. , Ha1-;~, Jimmy O'Hara 

and Jack the Sailor. The passage~ were selected from 

nea~ t~he beginning , :niddle 3nd end of ea ch story 2 ... nd 

the results were calculated to provide an average 

readability estimate , 

Table :·v repe..1 rts both the original PJ:1erican 

grade level scores and the approximute reading age 

scores fer ea.eh of the tive stories . While the converted 

reading age scores are only approximate , it was felt tha t 

grade leveJ. scores reported in terms nf 'beginnin~ , 

' middl~ and ~n~ and ' converted grade levels' would have 

lit tl.e mean frig to those un fa.mil iar with the fJTieri can 

system. 

Results 

It is obvious that the four formulas differ 

considerably in their estimates of the materials' 

difficulty as the scores range from reading age 7 

to 9 years. 



Fonnulas 

Fry 

Spache 

Dale-Chall** 

Fog 

TABLE XV 

READABILITY SCORES .FOR FIVE STORIES 

CALCULATED FROM FOUR READABILITY FOFMULAS 

Hau 

( end) 

2nd grade 

R . A. 8* 

2.1 

R .A. 7* 

1~. 3 

R. A. 9* 

3. 8 

R .A. 9* 

Te 
Rauparaha 

(middle) 

3rd grade 

:t A tV-* • • 2 

2. 5 

1-1 t. 7* ........ 

4. 5 

R.A. 9} * 

4. 3 

R .A . 9* 

Story Titles 

Jirnmy 
O'Hara 

(end) 

2nd grade 

R.A . f* 

2. 3 

R .A. 7* 

1 ... 2 

It . A. 9* 

4.2 

R. A. o* / 

Jack the 
Sailor 

(beginning) 
2nd grade 

R .A. 7* 

2 .1 

R .A. 7* 

4.4 

R .A. 9* 

3.9 

R .A. 9* 

* American grade level scores converted to approximate reading age 

Tahi 

(end) 

2nd grade 

R.A. 8* 

2.2 

R. A. 7* 

4 .1~ 

R.A. 9* 

4 .0 

_q .A. 9* 

(R.A.) scores. 

** Corrected grade level chart indicates scores of 4.9 or below = grade 4 and below. 
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According t o the American grade leve l scores 

in decimals , Te Rauparaha was judged to be the most 

difficult st ory by a ll four of t he f ormulas yet even 

these scores ranged fr om read i ng a ge 7 to 9 years . 

In or der t o examine the difficulty r an ge 

within e ach boo k as shov-1n in Table '!. VI, the i ndividual 

sample r esult s f r om the Spach e fo rmula were used . It 

can be seen t ha t the vari a tions rema in within the 

recommended 8 months fo r a l l of th e stories a s suggest e d 

by Spa che (1974), with t he ex ce pti on of Te RauEaraha in 

which the di f fi cul t y of the fin a l pa ssa ge rises one full 

grade l e vel. 

Di s cus :::.:; i on 

Arproxima t ely 33~ of the ma t er ia l in ea ch s hort 

s t or y and 1 1~:0 of t he material i n t he lon g s t or i es was 

u s e d f or test i ng pu r roses . 

The fi ndings from t he Dale- Chal l and Fog 

fo rmulas are qG. es ti onabl e in li 0h t of t he use of t he 

st ori es with bot11 chi ld r en and adul t students . Th ese 

t wo f or mulas pred ic t ed a ll the s t or ies to be a t a n ine 

yea r reading age l evel, ye t t he children , wh ose reading 

ages we r e est ima ted to r a n ge from 7} to 8½ r e ad the 

materi a ls fluently . Likewi se , the s t ories could be used 

for teachin g purposes with adult s tudents #3 and 4 whose 

readin g ages were approxima tely at the a year level. In 

addition, Jack the Sailor an d Jimmy O'Hara could be 

used for teaching purposes with adult students #6 and 8 
with readin g ages of 7 years. 

As noted previously , the Dale-Chall formula is 

intended for use with intermediate materials and the 

Fog Index was suggested to over-rate the d i fficulty of 

materi a l s. This suggestion was made by Dr. R.S. Laubach 

(1977) when explaining the use of Gunning 's formula with 

materials in the New Readers Press catalog. 



Sample 

ff 1 

r ft 2 

4 3 

If I+ 

TABLE XVI 

DIFFICULTY RANGE WITHIN FIVE STORIES 

ACCORDING TO THE SP ACHE READABILITY FORMULA 

St o ry 'l' it le s 

Te Jim.my Jack the 
Hau Rauparah a O'Hara Sailor 

1.27 2o06 2.18 2.29 

2.12 2.10 2.39 2.26 

2.1+4 2.32 2.25 1 . 86 

* * * 3. 32 

Tahi 

1.80 

2.54 

2.20 

2.23 

* Indicates only three samples tnken from short stories. 
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The Fry formula , by estimating the materials 

to be at the reading age 8 - 8½ level (with the exception 

of Jack the Sailor,i.e., reading age 7 years), appeared 

to be the best predictor of the difficulty levels 

of these materials for the adult sttldents. This conclu­

s ion was established through consideration of the British 

adapted version of the Fry scores to reading ages (Longley, 

1975), the students' estimated reading ages as indicated 

by the two reading tests, the Dolch s i ght words and the 

adult students' actual use of the material with t he cor­

rect teaching level set at one error in 25 words. 

The ?ry formula was not a valid predictor of the 

materials when used for the c h ildren, as it over est i mated 

the difficulty of the materials suggesting that they were 

the same approx imate level a s the childrens ' tested read­

ing ages. It was found however that the children read the 

storie s fluently and t he materials offered little c hal ­

lenge to the ir reading skillG . 

The Spache formula, by rating th e stories at the 

beginning of reading a~e 7, underestimated the d ifficulty 

of the materials for use with the adult students , as those 

students for whom l::'._§.U , Te _ _Bal}paraha and Ta hi were judged 

to be too difficult, i . e. students #5, 6 , 8 , and 9 had 

reading ages estimate d to be a t 7 - 6 years. 

It was previously questione d as to whether the 

Spache formula, through the use of an American based 

pr i mary word list, would rate the books as more difficult 

than they truly were for Ne w Zealand students. This does 

not appear to have been the case, suggesting perhaps that 

though some of the words in the New Zealand stories may be 

more familiar to New Zealand adult new readers , e . g. island , 

in reality there was not a g reat difference in the word s 

used i n these beginning materials for New Zealand adult 

new readers and those in American pr i mary materials. 

The results indicate however that the Spache 

f ormula may be a more valid predictor of the difficulty 

of these materials for children , as was the Spac he f ormulas ' 

intended purpose. 
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The for~ula scores suggesten that the stories would be 

too easy for the ch i ldr en , which was in fact a val i d 

es t imate . 

Prior to any fi nal c on clusi ons as to the 

val i dity of one formula over another for use with 

materials for adult new readers, it must be po i nted 

out that these formulas were applied to on ly five 

stories. A much larger s~mple would be necessary for 

any true measure of thei r applicability. Furthermore , 

the t ests used to establish the readin g ages of the 

sainpl e groups must be questioned on the basis of thei r 

applicabil ity to both children and adults . 

There are obvious l y numerous variables which 

affect the readability of any materials and this 

became very apparent in thi s oor tion of the resear ch . 

There was a concern f0r the lack of story plot 

in chilctrens ' ~a terials when used with adult new readers , 

ye t the onpnsite effect w~s creaLed whe n the more 

complex adult plct~:; ',.;ere used v:j_th the children. ';.Jhile 

the children enjoyed the ~tories, their comprehension 

level waf'. fay· from satisfactorv . 

Finally , tho'c.lf_'h it w,.1c sup:gesteri that the Fry 

f ormula in this inst2.nce may be a rnore valid predictor 

of the difficulty of these rarticular materials for 

New Zealand adult new readers , the estimate yielded by 

the Fry formula in full rrade levels is far fr om 

satisfactory. The use of a de cimal score as used by 

the Spache formula is far more desirable as it prov i des 

not only the average readability of the entir e book , 

but t he i ndividual passages can be examined for 

difficulty ranges within the book . 
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Con c lusion 

The readability formulas used to t es t the 

five stories were s t ated to have a probable err or in 

predictability ranging from 3.3 months to approximately 

a year . It was shown that although .fo11r d ifferent types 

of formulas were used, i . e. graph , primary wo r d list , 

intermedia te word list and a polysyllabic word count, 

tha t al l of the stories were rated to within one grade 

level on either s i de of the target reading age of 

8 years . 
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Independent Testin~ 

Introdu ction 

Jn addition to thoroughly testing the stor:Les 

as they were developed . there was a further need for 

independent testing of the materials by tutors and 

students not associa.tecl with the immediate prograrnme 

(Devereux, 1976a; Ul:ner , 1969) . 

Me t hod 

Five books of each title were sent to the 

Auckland, Christchurch and t:apier literacy programmes . 

These were a ccompanied by a tutor's questionnai.re, 

includinr a fGneral explandtory cover sheet , and a 

student ' s questionnaire .for those who woulci use t he 

material s (Appendix V) . The only directions supplied 

were that the books be used ~ith adult new readers, 

i.e. s chool- leavinc; age + ( fly::.n , 1977) , and used as 

frequently as possible in the four week time allotment . 

The stories were used in both gr oup ar.d 

i ndividual classes and in one instance , were recorded 

on tape for students to take home with the books. 

It was not expected that the tutors or s tudents 

c omplete detailed analyses of the stories , hen ce , the 

questionnaires were used to ascertain the general 

acceptability of the books as teaching materials for 

adult new readers. The student's questionnaire was 

designed so that the student himself could read and 

complete it with minimum tutor assis t ance . 
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Results: 

There were thirty- fnur student returns from 

Christchurch , includin g twenty-five men and nine women. 

The students were taugh t by eirht tutors who comple ted 

a t u t or questi onna ire regarding each of the thirty- four 

students . The tu t ors and students in Nap ier were paired , 

resulting in return s from twerity-,,ne tut ors and t wen t y­

one student s . The s t udent froup included ten men and 

eleven women . This ga ve a comb ined t ot a l of f if~y-five 

student and twen t y- nine tut or returns . There were no 

returns fr om the Auckland prc)rr2:-n:r:1.c . The r esul t.s will 

be d i scussed in most instances as g~oup t ot als . 

Cne of the mn:--e imrortant quest i ons asked of 

the tut ors and studen~s concerned th e r:r-int s iz e in the 

books . _t!__au alld Te ;:?auDarah2 ha,J a s i ~:;e 10 prJint type 

while N •21t1 Zealand .l\dventure~- an.J Tahi ·,.,e re prin ted in a 

larger typewriter 12 point tyoe . 

CJ' the se'rento2C1 1 st,w3·.::':ts ,:t:td s:i. xtee:1 tutors 

l :1 t ' · 1 n · ... t 1 1 ,- 0 ,., · · •-J he t d t w10 U!::.E:l. n,':! siz e ,, T',)l !,1., ,ype ,ioc,_ts , ) ,'o O.!. , s ,U ' sn s 

E'.nd 56-~ c,f t.Le tutors thnurht tne T'rint ~;ize 1r;as 

sa t i~.f o. et cry . 'T~c i ,' t y-- :· even ," t nc cm t~, nnrl thirteen tut c,rs 

used the ;~ point typcvff itten h<vJks of which 95-0 and 

100,/4 of the ;-=t ude 1, ts a1:.a tutor.s respectively , f ound t he 

print adeq uate . 

As a total , the s t or i es were judged to be a 

satisfa ctory lenfth by ~O~ of the students and 86% of 

the tutors . In addit i on , the tut or s were asked if the 

chapters were t oo l on g , t o whi ch 3% stated they were . 

Ninet y- f ive percent of t he s tudents and 93% of 

the tut ors appr oved of a map in each book . 

The tutors were asked if the Maori names in 

Hau, Te Rauparaha and Tahi presented any diff iculty t o 

the students, and if so , how did the tutors handle the 

problem. Of the thirty-seven responses to this question, 

twelve students definitely had problems, fourteen had 

on ly a little difficulty and eleven had no problems. 

When examined separately, 11% of the Christchurch students 

were said to have definite problems while 63% of the 
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Napier students had a definite problem with the ~aori words. 

'l.'he tutors suggested several for:nat and story 

alterations . 

1 . Re~ove the f irst chapter in Ji~my O'Hara as 

it contributes little to the story . 

2. Place pho~etic pronunciation after ~aori words 

or at the end of c~apters. 

J, Have the books professionally illustrated ; 

more illus~rations; use colour photographs . 

4 . Use a higher quality paper as the ivory pages 

look cheap. 

5, Include more action in Te Rauparaha . 

6 . Incorporate questions and answers after each 

chapter. 

7 , Lengthen sentences ; shorten sentences ; use 
a ' thought unit' format . 

8 . lncludc both ~or~h and South Islands on all 
maps of ~ew Zealand . 

9, Place more emphasis on personalities in re 

Raunaraha , and less on tribes and villages . 

10 . Gr-eater elaboratio:1 of scenery 8.nd emotional 

reactions: more direc~ sreech. 

11 . Divide !'-e w Zea1and AJ•,·enturcs into two 

separate books . 

12. Change Rewi (in rahi) to an adult character . 

Eighty- six percent of the tutors stated that the 

books were acceptable materials for adult new readers 

with a positive reaction to the humour, factual information, 

New Zealand spellings and the local origin of the stories. 

Based on tutors ' estimates , the books were too 

easy for twenty- eight of the students with reading ages 

of 9+ (it is unknown how these reading ages were estab­

lished ) , ?or four students with reading ages of 7 years , 

Tahi was judged to be too difficult , as was New Zealand 

Adventures for one student with a reading age of six to 

seven . For a further fifteen students with r eading ages 

ranging from seven to nine, the books were estimated to 
be the correct level of difficulty . 



There were seven occasions where this question was 

unanswered . 
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Figure 5 shows that the se students , in conjunction 

with the Palmerston North students rated all of the stories 

at ' average ' or ' aoove average' interest with the exception 

of Hau ( Palmerston ~Jo rth group) , and Tahi , ( Napier group) . 

The combined averages frorr all three groups indicate that 

the stories were of ' average ' or atove interest . 

Jimmy O' }!ara was rated as ' above average ' (4 . 06), followed 

by Jack the Sailor (J .87) , Te Rauparaha (J,7J), Tahi (J , 70) 

and Hau (J.12) . 

The remaining questions asked of the students 

in Christchurch and ~apier concerned the co loured pages 

and illustrations . T~irteen pecce~t of the students 

thought t~e pa~es should ~ave been w~ite rathe r than ivory 

colou red. Sixty- four percent of the students liked the 

pie tures , 6 5.., thought there were eriou.g~ pie ture s , yet only 

271 stated t~aL ~hey used the pic~ures to help decode 

unknown words . '1'r.is last ,~roL,p wz:s ec;_u2.lly d :ivided amon c.'.. 

t~ose for who M the books were judred to oe too easy , too 

aifficult and the right level for teac~ i~~ . 

·rhe students ' corr;r,ents ir.c luJ.ea ger:eral sta terr:ents , 

both fa~ouraole a~d unfavourab!e , 8nd forQa t a~d style 

suggest ions . 'l'r1 ere were an equal n!.l.J"'te r of positive ar.d 

negative state~ents , the majority of which were incom­

patable with one another , e . g. ' l didn ' t enjoy history in 

school , but I really enjoyed this story ,', ' Who wants to 

read about somet~ing that happened a century ago !', ' The 

ivory pages make the cook look expensive .' and ' The ivory 

pages made the book look old!' 



5 , 00 -

........... .. ,. ... ~ ............ ·. . . .· . 
4 . 00 - .• ~··· .· 

j ... ····· 
r.i::i 
> ;:,J -, 
r-1 

·· ··· NapiPr 

2 . 00 - ......... chri:-1tchurcr. 

1 • 00 --

Hav Te 

Rau para ha O' Lara 

STORY ·rI'l'LES 

Jae\.'; the 

:::iai l or 

. . . . . . . . . . 

Tahi 

Fig. 5 . Average interest levels for f ive 

stories as rated by adult students in three reading 
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Discuss i on 

The pi l ct testinf brrurr:t to J ight several 

i mportant po i nts . Firstly, thoup:h the majority of 
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the s t udents a~d tutors whn used tbe 10 pain~ t ype 

books stated that the type size was adequate , t here 

r emai r.ea the ld < of the studen t !'" and LI..,~, 0f t he tut ors 

who found the print s:i ze u,-1,:;acisfacto:r-y , even wi t h the 

gener ous lead j_ne; and unit, spacinrr . 1\ny .:urther 

pr oduction of thes~ books i.•:cald use a type size of 12 

pc) i nt since the typewr i ter print v-:ei.s foun d t o be very 

sati sfac t ory . Far a smal l percen t age of students with 

vision difficulties u lurre- tyr·ewriter ~culd he 

necessary . The stnrje~ and chaPLers were an ac ceptabl e 

lenrth and tr•e ·u.~e of c1 r:1ap in e2.ch be ck •,,as favourably 

received . 
rl if.t" i cult y v,i th l0nr ~1.:v,ri •,ri r ds j_s fa r from 

solved f or t::.is ty:,c c f .11::;_teri~:l . I t _i r:. ar,pa1·ent. that 

:1c1rnec; ·,1ei·e :;i ore cf:;;. difficultv than tl1 ... ~ Chrj::;tchurch 

[rour . 
1 1:·' c•i t-~:e :-;Vudenv na.d de!'ir,it,: nrr1ol1:::-.. i; , tr,e Nc:tfier 

. j ' ·3 , ~ I t l ' 1 ~ "' . . t . ] t,Utnr-::: Scl1 C t•_ ·, n1 t,,"!8 s·i.tc,..,nt~, fld•, ,., (.llt'l1Je pr'>O_ems . 

A1 1 of the F.::i.lmer~.t,Pn ::c,~·t.t :atude;1t,:, h3d difficulty v.;ith 

the ?fac,ri words . This di rrer·~nct~ ma:i reflect c1 

e-reater concern i n the t'.Prth frlrrnd for c orrect ;,:nnri 

pronun c i at.ion since a r,re~.:1ter rrororticll o.f the Mc1o r·i 

popul a tion r es i des in the ~ort.h Is l and . It is not 

known how man y 7J!aori students , if a ny , were i n t he Napier 

gr oup , but t her e were none i n t he Palmer s t on North and 

Christchurch gr oups . 
The tutor s handl ed the problems with Ma ori names 

in various manners. Some completely s kipped the wor ds 

or didn ' t f o rce the issue , letting the s tudent say the 

words as bes t he c ould . Other s tudents were told the 

word each time it appeared , while many teachers present­

ed the words before the lesson and dec oded them syl l able 

by syllable with the s tudent . Some studen t s were 

distressed at just the sight o.f such long words as 
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' Mauaupokos '. One student th0ught ~1aori words were 

easier to prc,nounce than Enf lj sh word~. and one tutor 

couldn't pronounce the Maori names herself and so 

cculdn't help her student . There wa~ also some 
confusion bet,ween Hawaii , the American island state , 

and Hawaiki , the i.sLrnd in i!au . The problems that 

the student~ experienced with these w~rds are not 

reflected in the r0adc'.lbili ty .t or•nulas , thus indicatinr 

a certain amnunt of suojective judrement en the par~ 

of the tutor is necessary . Since Macri words are 

abundant in r,ew Zeala:1d print in everything from town 

names t<' newsnaners , a ,:radual introduction of such 
words tr the 1 • ei·; ,_E:,al:ir:d ,id1.l l t new rean.-.;r w0 uld appear 

necessary . The [!:!''eu te:!" expc}sur2 the s tnJ en L hnd to 
f-'iac,ri •::",...'1S in his ~c'irly rearlirw, the easie:- 1r1ould be 
his tr2n:-it.i ()n t0 nrr:'l<'l i~e'.v ::e1.la:1d readinv matericJ.ls . 

<; ,·He o f t~1l' tut "' r~ · ~u r 1-t!St.iu,s fer f ormat c.1.w.i 

stcry a1tc-r:.:1 ti )f:S \ •112~ · 2 ·.-:c. Y"thy r i' c::in~·ich·raticn , i . e . 
l ~ 1 , ,, ' 

con.t'lict,i.ir 1.)r ·,·:cu1.d add sur:f·t .:111tially t o the cont of 

~he ' ' :.) 0 (' K .... ' 

The ~,tnr-ies wer~ .f c·Ut.<1 t·) \)e :.:.cct:pt.:-"jble us 
teach::.1rg rnateri.:: 1 ,.. :·c, r· t11e adult n~·.,, ~~eari.e: \vith t!-.e 

hu.rnour and hh~t,rr:ical asnect.s p.'.:lrticular appreciated . 

\ccorctinp t0 LutGr juJrernent , tne c~rrect 

instruct:i.nr:c:1 l lev81 for these onoks w0uld be with 

students having reaiinF a~e~ fr 0~ 7-9 years . 

The ivory c0loured pares , though intended t o 

increase the asthetic value of the books , occasionally 

had the opposite effect , yet were acceptable to the 

majority of the students . 
The illustrations require re- evaluating . Not 

only do some of the pictures need to be replaced with 

better drawings , but they need to be re- examined to 
ensure that they follow the text closely and can be 

used as an additional aid t o decoding unkn own words • 

.vhile the combined interest ratings from the 

three groups of students placed all of the stories at 
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'average ' or ' above average' interest , the individual 

group ratinrs showed that Eau and Tahi were rated 

' below averG.f!e' interest by both the Pal::1erston North 

and Napier groups . In an car] icr section of this 

thesis, it was stated tbat the Falmerston North students 

equated legends with fantasy stories . In this instance , 

the Napier students suggested t'·:::i.t Tahi was childish 

and lacked excitement . 

01e further point is that Eau had the lowest 

rat. inf, i . e . J .12 in the combined interest rat in 2:s and 

' legends' were rated aE 'Jitt le' interest en the 

~ew Reader Interest Questicnnaire . 

Conclusicr: 

':'he results fro,n the ir.dc pe:-ide:--: t. test in .2' of 

the mate1~j ::;l;-: hy fifty--f'i vc ~t1...11ents 8riO t;·1e:--1ty--n ine 

tutors l:1·!ic:-1Lt tlt.Jt c1 J.1 ) pin,, type \·:,;.s lc~s lhc.111 

satisfact,(~·y \,::ile a 1;'. p()int ty-:--,c si:c \·Jc",.:- :=-· .. tisfactc;ry 

for tt:e ·:1<..1j<,r'ity 'Jf t~1e ;7..dult 't.,wlent.!" . 

':/hile the SUf .. ~estior1s f ::; r fcrr:1a.t C'!' st.ory 

a1tera t i ~r:s :i 11 Uf-: tr.:i. te a l ·1ck of arree:nen t a:none- tutcrs 

as tn wh~t ~utcriuls r~r adult new readers shnuld 

include , the addition of a m:.:p in the hooks was 

favourably accepted . 

The use of lonf ~aori words in the storie s 

produced problems for many students and suggested that 

the level of concern for correct pronunciation may 

affect the difficulty experienced with Maori words . 

The students comments concerning the stories 

varied considerably , yet the combined interest rating 

for the Palmerston North , Napier and Christchurch 

s tudents placed Jimmy O' Hara at ' Above Average ' interest, 

Jack the Sailor , Te Rauparaha and Tahi at a very high 

'average ' interest and Hau at an ' Average ' interest level . 
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CHAPTER IV 

CONCLUS I C:'J 

It was stated in the introduction that sever al 

questions had developed in the initial stages of this 

research , the answers t o which ~ould directly affect 

future production of mater i al~ for adult new readers . 

The first question soufht to examine the needs 

within '.-Jew Zec. lc.n:d liter.s.cy oro£ramrnes and throurh the 

use of t wo questionnaires , produced results indicating 

a need for new materials in tJow ~ea l and setting:s at a 

readin r, age f\ le,re l which •,-.:C'uld be adult i n concepts , 

format and interest . It was fJrthc r sugpe~tcd by both 

student~ and tutor~ th.::. t t he ·1e 1d ::.e:1L.:11"1d adult new 

-reader s ' i nterests lies in lci~;1-rc r eadinr mr1 terials 

and not in functionol i:1ateri2..l~ as indicated through 

exarnir~tjcn of nve~sens research . 
In li{ht of t nis infor;-;1ati r;n, five :~ew Zealanri. 

oriented stories were written in an attempt to ca ter t o 

the stated needs within New Zealand adult literacy 

prograrn.mes . 
Thrcugh the development of the five s t ories, 

several other questions were answered and a reas for further 

research became obvious . 

One important point was that the New Zealand 

adult new reader can use materials with a more complex 

plot than is found in much of the primary ma terials 

used in literacy pr ogrammes at the moment and that even 

the adult students who had difficulty reading the 

materials still had excellent comprehension of the 

stories ; far more than children who could read the 
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materials fluently . This indicated that the adult's 

experience does play a larte part in his learning to 

read and should be used to a greater extent through 
new teaching materials developed specifically for the 

adult studLnt . 
It was 2lso found that, t: e,.-, ?:ealand adult new 

readers arc not particularly interested in a paperback 

format, suggestinr th~J.t motivation may steri more from 

the interest level of the material an~ through the 

self- rewarding act. of be in g ublc to reao., rather than 

whether a paperback , newspaper , magazine or hard-cover 

format is used . 

A further question examined was the type size 

requirer:2·1 t.,2 .:or adult new readers . .!hi1e a size 10 

point tyre with generous leading and unit spacing was 
found to ue acceptable to a rnaj ()rity of students :ind 

tut. n·, it :; t, ill mu.s t be cc '1S i.d ered uno. ccepta t,le as 

there re:n,l'i:!ed <1 larrc nu:nbe r of c:tudents wl1r, thou.£Tht 

the t~1pc 'v:;_s ina.dcquate . .\ size J 2 "!")')int type was 
. or ' I' Dy ';J)'o Ol 1CO·~ 0f tLe tutors , 

f:nigger-:t"Lr.g ;-1erhaps th2t t.Lourrh :! L1.rrer print size may 

initial2.y be Y'"'qDired '.J ,, stud1.?11Ls wr.o have 110 readirlf 

ezneric!1ce, once t.l'H.: adu]t ~r..udent renches a rendin.r- are 

c~i' 8+, a 1 2 rioint type i s ~,atis:·actor:.1 t1nd shoulrl. be 

cnnsidered as an additional !1'Jr,t.i.vatj.ondl source for 

produc i nr; a more adul t·- lookin r· book. 
01e 0f the main fepturcs illuPtrated t.,hrough 

this research \vas that it \·:as possible to write 

interesting material for adult new readers on historical 

topics which they had previously rated as ' below a verage ' 

and ' little' interest . It should be noted however 

that the Maori legend was generally the least popular 

story , though the Napier group of students found it 
interesting as did many individual students . 

It should be taken into consideration that 

some of the students ' opinions may have been influenced 

by their tutor's opinion which in itself is an important 

point since the materials used by students are usually 
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sel ect ed by t he tutor . It is essential that the 

s tudent ' s opinion of tre materials is always 

considered . If he is go inf to enter the world of the 

]iterate , he needs t o develop constructive criticism 

for the nrinted matter l.e will be reouired to read . . 
in the future . 

A further findin g wns thc'.lt thou gh no attempt 

was made to oversimplify the c;tories or to im.rn itate 

the adult students ' speech patterns , the words and 

sent ence syntax of the ~torier were highly predictable , 

which emphasizes the necessity of writin[ in a simple , 

clear style using a variety of basic sent8nce 

structures . 

The results of ~he questions raised through 

this research point to several ~reas which require 

further ccnsideraticn . 

1. The possE1ilit:, of developin,.r a :iew 

ZeA.lc'.lrtd ,idult np·:; 1·audnr- ~·:-:ioken 

7~caLulary list t c lrcrcaru rea iah ility 

anJ pr eJict3Jilit · o~ lliat~rials 
develcpe,i i:i U.c 1't1 ture . 

') ·- . ~1rther investif:1t-i. c,::. into findir.p:; 

i'ro::: re~;earcr1 C''r.ccrnl:1r chilnrens I 

readit:P- 3.!ld tlic extent te, vihicn these 

ccnclusi0ns arc tran~ferrablc t o the 

adult nc·:; reader ' s lea.ri1 in g: s ituation . 

3 . The need for further rn11rket !"esearch 

to ascertain the materials available 

that would be appropriate for use in 

literacy programmes in New Zealand . 

4. An annotated bibliography of materials 

currently in use including not only tutor 

opinions but also student opinions . 

This l ist is essential i n order to lessen 

t he tutor ' s total dependence upon sales 

persons of local book stores to select 
and make avai lable materials for adult 

new readers . 
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5. Publ ic l i br a rians , publ i shers, writers 

and t hose a s sociated with l i te r a cy schemes 

need to work t owards de velopi ng and 

produc i ng the types of mater i als 

needed , and to make the~ easily 

accessible to the tutor and the new reade r 

to not onlv teach the student the 

read i ng skill , but to keep him reading 

once he has lear~cd. 

6. There is a need f or a standardizat i on of 

terms used for rating lit eracy programme 

materials , as the mixture of 'read i ng ages ', 

' gr ade le·1els ', ' primar y ', 1 beg i nning ' 

' level J ', and ' n ot bad ', do l i ttle to assist 

the tutor in selection of materials a t the 

proper level cf difficulty for the s t ude nt . 

7. Li teracy schemeP in New Zeala~d , though 

ret3ininE their individual identit i es , 

must funct.i.Jl! t ,-,f~ethe r if they expect 

pub1 i~~hers to re cc r-ni ze literacy prorrammes 

If not , the materials 

.~eaL,mJ will firsc l;e (; ffcred fer use in 

secnidarv sch()cls Zi!Hl s ccnndly tc" 1 Lteracy 

pro.r;ro.mmes as were the five stor i es developed 

through this re~earch . 

The questions raised throurh th i s research 

have been answered to a limited extent , ye t it must be 

rem ember ed t hat not on l y we r e the sample groups s mal l , 

but al so t he quest i onnai r es and pr o cedur es were no t 

validated i n a ny ma nner other t han t hr ough exam i nati on 

of previ ous research f ind i ngs and consultation s with 

individual s working with adult n ew readers in New 

Zealand. 

There was n o attempt t o examine the findings 

for statistical significance , and any attempt to 

generalize the effectiveness of the five stories 

towards improvin g the Palmers t on North adult s t udents ' 
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read i ng ability would have been invalid since the adult s 

were attending two reading programmes simultaneously. 

It must be emphasized that while combined ratings 

and between sex ratings of th e students' interests in 

suggested topics may help writers select topics that 

are of general interest, there are still gross dif­

ferences in individual preferences . 

The students ' comments concerning the books 

varied considerably, which again suggests that adult 

new readers , like many other populations , are composed 

of individuals, each with their own interests . 

It may be said that the succe ss or failure of 

most materials li es with the teacher (GilJ.iland , 1977) , 
but good teachers may be made better teachers if they 

have better materials ( Roug hton, 1967). 
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r:ay lb , 1977 

Dear 

I am writing- t.o you re.uarairn-. t~ie availability and use 

of teaching materials for adults l earnin~ to react in 

~-.iew Zealar.d . I an currently OGt~ini~g my Sduca1; ion 

a,: ~. assey I.Jn i versi ty with '.'r . Clive t:arper as r,y super­

visor . 

The emphas is of my thesis will be to develop a series 
of short stories with a low reading age require ment , yet 

with an adult. interest level ar,a ::-ot·-:r.at . 

1eforr t~is project can prodress , I ~ust establish 

( 1 ) w h et !·1 c r or not "t r. e re 1 s a r. e e d !'or s .1 cl" ( afore :r: en t ion e d ) 

books here in Jew Zealard ~nd if s0 , (2) ~aterial of 

w~at readin~ aFe diffi.cu lty is mos t. required at this ti~e? 

uations tr·ere ~:re no <.1r;"i7"lite sep:irate levels of profi.cier.cy 

anci tf1a t react in£:· ci 

ea te.?."orie~, a::.~ l :v 

. ' co ... .,1.at~.!:'aL1.,v , su1..:r: 

ir oraer to pi n;)o.:..r. c the area or ·i:·eas w;;icr. a!'pear to ~ie 

i:. t.Lc ,':.re::i.1.,es ~ r.0ed of 1:eachi:1? :-~a teri2.ls .. 'o r aaul t; r.ew 

reauc:r-s , i ~~ i r,cieeu , a r-esource nrot.:;.eri J,Jes exi.; t . 

l<'or this p:1cpo~se , a que::n i.CJm.'1ire ;;.:.. th ar. 8-CCor:.panyinR" 

f,tamped , self-2.ddrcsscd. e:welope ha:; been enclosed . 

Your CO'T.:r,cnt::, or. tt is !-5t.: ... ,:ect are ?'reatl:_; 2.q.,reciat.eci . 

Respectfully , 

r: . '? . 
)!_;. r) ,l.µl--J_ / 

~:rs. Delinda J . Hui z 

Education Department 

Massey University 

Falrnerston North 
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SURVEY OF MATERIALS 

FOR ADULT NEW READERS IN NEW ZEALAND 

Space has been provided following each question for 

your comments . Please feel f r e e to elaborate further if 

necessary on the reve rse s ide of the quest io nnaire or on 

separate pa.per. 

1 . Do you t h in k t:le re is a r:eed i:1 !·,ew Zealand for read ­

ir1g material prepared specif ic a lly for adult new readers? 

Please state yes or no and co rrment on vo_ur answer . 

2 . If you feel there i s~ ~reater need for adult o riente d 

mate rials, p lease state the a prroxirna te read i.n,; ·u r, e at 

w~·i c h you think t11is need t:xists . 

J . If re8dinF cooks are to be developed spec i f j cal l y for 

adu l t ij ~here should be so~e ~otiea~Je differences between 

such -. .. ooks and r1a·ter·.i2.ls curre1 tly in use. What , i n 

yo ur opinion , should be taken into cons ideration in the 

development of new ~aterials for adu lt s which would mak e 

such mater i als more appropriate than existing t each i ng 

materials? 

4 . Please list three titles ( series or books) and their 

publishers, which are most frequently used in the adult 

literacy programme with which you are associated , 

TITLES PUbLISHER 

a . 

b . 

C • 
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QUESTIONNAIRE RECIPIENTS 

baker I r:: rs. P 
SPELD (~utt Valley) 
Petone 

Barne tt, Vrs. A. 
Frankton 

:t-o\vden, flir . S . 
:

1iormandale 

i:\ rabyn , Audrey 
Ind.iv .i.dual Pro ?,:ramme Section , 
Correspondence School and 
r-f on. Ed . AR Ai : 
'de llington 

Carson, Dulcie 
Dept . of Justice 
I\ e lson 

Cooper, l":r . [· .. 
Djstrict Advisor for Pre­
school , also Tut or-- .Stuo.ent 
co-ordinator , W.E.A. 
r· ev, Plymouth 

Gates , Ms . B. 
?utt '._falley 11 e:r1ori2.l 
Tec~nical Colle£e 
Petone 

Giese , ~·.rs . i· • 
Sa turd2.y II" orr1inr; ;\eali ing 
Clinic 
We llington 

Gilby f!is . K. 
SPELD 
Hami lton 

Gregor, MS . J , 
Remedial reading teacher 
Mana College , and 
Adult private tutor 
Tawa 

Griffiths , Ms . E . 
Hawkes Bay Adult New 
Readers Programme 
Have lock North 

Gr.i.ff iths, 1U', :: . 

Distr ict Adviser on 
Reading 
Dunedin 

Hall, ~. ·~ s . J . 
Wairarapa Adult Read ing 
Assistance Programme 
r,·.asterton 

Earrison , Mr . ~ . 
Director , Auckland WEA 
Adult Literacy Programme 
Auckland 

:-{ooker, j,·;rs. 0. 
l.1:-:arning Exchanee 
Taranaki WEA 
.ew P lymount 

: CUrit::S , !.-. r , [i . 

.uirec tor- , :<CAS 
\i' e 11 inr,;t on 

cTcHr:es , Ms, J . 

~airarapa Adult Readers 
Assistance Pro~ramme 
:'e,:i. ther3ton 

J O\V it t , • S, )If. , 

·{,'airarar;a Adult Readir.g 
Assistance Programme 
I a~, terton 

K enrp, !:. s • D. 
~awkes ~ay Aault }ew 
Reade r s Programme 
:~apie r 

Mcllroy, Mr . K, 
Educat ion Dept . 
Mas sey University 
Palmerston North 

Bennett , Ms. L . A. 
Acting Educational Officer 
Arohata Girls' Borstal 
Wellington 

continued •.. 



l'fart i n , N: rs . E . 
Reading teacher , Christchurch 
Technical Institute 
Christchurch 

r.:i lligan , r, rs . V . 
Rehabi litation Lea~ue 
Christchurch 

Patten , r,:r . ?. 
Adult Literacy Evening Classes , 
Queen Elizabeth College 
Falmerston ~orth 

Somerville , r~.rs . :L 
Organizer,~awkes Day Aault 
~ew Readers Fro~r8~me 
Hav:ke s J:iay Cc;r1m,:ni ty Colle2t~ 

'! an lJi j k, r, r'.~. ::; . 
f,'elson Adul 1, Heat.iirw rroFra:i::ne 
:,elson 

'fiale s , -, s . D. 
Waikato Adult ~eaainP ~cheffie 
~1a:i:il ton 

Wilson , ~r . A. B. 
Tutor-in- charre anJ 
Secretcry , v:amrar.ui 
Citizen ' s ~eadirc~ Aid 
'dar;P:ami i 

Anon . Corresponderice 
Hamilton 

128 . 
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SUGGESTI ONS FOR 

ADULT IITERACY YATERIALS 

?Ui~CT IONAL: 

Child rearing (twice) 

Job oriented (twice) 

I ncorne t a x 
Road code (twice) 

}ur chasin~ a ~o~sc 

Pilling in forns ( twice) 

Cnusua l occuLatio~s 

Current events 

:Sex 
Aco rtion 

L,rusrs 

.Jri·J in.g 

S,1opJ.;ins 

T'inetables 

v;ritirw ard srellin£>, 

( tw i <' e) 

Faniily life (twic e) 

C o s t o f 1 iv i nr 

Strikes 

Elections 

LEI!::i\,;RE : 

Kon - fiction ae1ver,ture 
(three tir;,e...,) 

,;;,iction (twice) 

Cars (four times) 
:: otortikes 

Cartoons (three times) 
Curr·en t :-:-.1.;rder cases 

E i s Lo 1 · y of r~ . Z • 

., ew t ealanci V. I . F . ' s 

folitical skeleto~s 

fhe occult 

Colour phocos of . 
Jokes 

f 08 1r1s 

'i . ...., . 

~hLr- stories (twice) 

AJt..lr trageiy 

Travel 

J1.n.:.. s 

' !'ow ·ro ' houuies (twice) 

K~ittin£ instructions 

{twice) 

fishing 

0iographies 

Plays 
Classics 

N. Z. footbal l books 

Love stories (twice) 

N.Z. outdoor life (twice) 

Hunting 
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MA'rERIALS PRESENTLY USED IN PROGRMiU,~ES 

Action books 
Scholastic uook Service 
En2:lewoocJ Cliffs 

Adu l t headers 
Reader ' s Dieest Services , Inc . 

Annie Oates Series 
Yacmillan Educational 

Ashton Scholastic Paperbacks 

.:'.ull s-Eye :,oo~s 
1-futch inson, J.or don 

Checkers Series 
~vars Lrot~ers , Lta . 

Cowuoy S2n 

r,er1efic Press 

uisco lJooks 
Cassell 

0r , ::.ieuss t.ooks 

Explorifi~ the Fast ~eri0s 
) a cmil J iRr. 

FaJcon 
i\' ac~ni llian 

I nner Ring Series 
Earnest benn Ltd . 

In swingers 
Hulton Educational 

Lively Reade rs 
Nelson Series 
Thomas Nelson &Sons . 

Longman Structural Readers 
Longman 

Moonbeam Series 
Benefic Press 

Yotivation qeaders 
YcGre,rnr 

\ew }ractice Readers 
'Heuster 

~aily newspapers 

Old scnool supplimentary 
books 

Oruit 
f .c,ni lliar: 

rhe Phenix ~eadinY Serie~ 
Gartle~ and ~erditt 

F . ::: . Se a£ Ll 11 s 
FriC'e \ilburn 
.• , e l 1 i r. er t On 

'l:-o t ted ' C la8sic s 

~~~aing Jkill Luilders 
;;( ader ' s :Jigest 

;,~'.:lay to ;<t"?ad 
F r· 1 c e Vi L,u rn 
'r','ellinFton 

~ea a~d rlue ~ooks 
J, us tralian 

0tarters 
~acdonald Educat i onal 

The Starter Series 
Si lver , burdett Co . 

Schoo l Journals ( N. Z . ) 
Dept . of Educat i on 
Wellington 

They were the First 
Oliver and Boyd 

Topliner 
Macmi llan 

continued • •• 



Trend (Approach) 
Ginn 

•r rend 
Ginn 

Tro g 

Books by established 
authors for literate adults : 

Cheaper by th e Dozen 
Eskimo Boy 
Old Man and the Sea 
Papa, You ' re Crazy 

Teacher constructed ~aterials 

1.31, 
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ADUL'l' l\'EW READER INTEREST Q:.JESTIONNAIF.E 

Instruct i ons for Tutors 

133, 

Dear Tu t or, 
Th e purpose of th i s questJ onnain, is to survey the read i ng 

ma t e rial format prefe r ence of adult new r eaders and the r eading 
i nt e r es t s of th i s adult group . _E l e~§!":; wori-: with vour student 
t o complete the form , reading it t o him/her if necessary. 

I NS'l'RUCT IO NS 1 

SEC TIO N I . 

Section I i s a survey of material format preference , 
( not subject pref ere nce) , and suggests paperback , 
magaz i ne , hard - cover books or newspapers as four 
d iffe r ent formats through which an individual may be 
presented wit:1 the sa:ne re2.ding material . 

Bes i de each forma t auostion th8re are boxes und8r the 
i nterest lev el head{n~s : LITTLE , BELOW AVERAGE , 
AV ERAGE , ALOVE AVERAGE , and :-iIGH . Read each question 
and tick the box under the descr iption which would 
mos t nearly describe your student ' s (not tutor"s) 
l eve l of inte r est in that partic~lar format . ~ake 
sure that your S-':t;dent undcrStc",Y idS t!'; e. "t it is the for ­
mat he is judgi~g , and not the rea ding conten~ which 
may be ass~ciated with any of the suggested media . 

SECTION II. 
I n section II of the questionnaire , you will find 
listed thirty topics. Read e~ch topic with your 
student and ~ick the bcx under the description which 
wou l d most nearly d~scri~e your student ' s level of 
interest in that topic. po not skin a ny topics . 

-SECTION I II . 
Complete Section III only if your student has r at ed 
any of the thirty suggested toyics as being of high 
i nterest . Please list t he topic number, topic name , 
a nd then ask your student to specify th e particular 
a rea of that topic which he finds "to be of high in­
t e r est . (e . g . #1 , An i mals , different kinds of dairy 
catt le and race horses . ) 

SEC TION I V. 
Complete Sect i on I V o nl¥ i f your stude nt ' s main in­
terest s have not been l isted in any of the t hirty sug­
g es t ed to p i cs in Secti on II . Briefly desc ribe a ny 
topics wh i c h your stud cmt wou ld f ind on l y of high 
i nter est. 

The c ompletion of this ques tionnaire by you a nd you r s tude n t 
is great l y appreciated , 

SinBi:1~ /(my 
Mrs , DeLinda Ru iz 
Mass ey Univers ity 



ADUl,T :-.E\'/ READER r:·TERES'l' QUES'!'JO:,l\AIRE 

STUDENT ONLY ,, I Man ••• • • _ 
Wor:ian • • . 

'Age . •. .. - : -, 
SECTIOt; I : JNTEJ~EST LEVELS 

BELOW ABCVE 

1.34 . 

LI'l'TLE A'ISF:AGE AVERAGE AVERAGE HIGH 

1.) Do you like reading 
material prirted in 
paperback forni? . .. .... 

2.) Do you like re"'d inr: 
material pr.i.nt0d in 
magazine for:ri? . . . . .. . . 

3. ) Do you like ruadinG 
material ,:,rintcd ir. 
hard-cover book form? . 

4. ) Do yo.; like rNtding 
material print(1d in 
newspai:,....,r for?~.? . .. . . .. 

SECrlo:: II : 

TO?ICS 

1. Anif'.'lc:.l s . , , .. .. .. ..... . 

2 . r,1usic . ......... . . . .... 

J. Scicr.ce F ic tior. .. .. ... 

4 . Less well-known. , , , . .. 
Maori legends 

5 , Fairy Tales .. . ... , .... 

6. Photography .•......... 

7. New Zealand settlers .. 
in the 1800 ' $ 

I J 

I I 

--, 
_: _I 

n 

D 

~ 
_, I 

D 

D 

LJ 

D 

[J 

(1) 

0 

n 

r-, 1_, 

n '--

L.J 

CJ 

D 

D 

n 

CJ 

n L-, 

1-1 
'--

n 

0 

n -· 

D 

~ I 

CJ 

n 

D 

n 

I . D 

LJ D 

n D 

C n 

n LJ 

LJ u 

D 0 

C L] 

D II 

D n 

D ' 
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BELOW ABOVE 
LITTLE AVERAGE AVERAGE AVERAGE HIGH 

8 . Po l itics in ..... , ..... . n L...! [J ,-, !-1 

New Zealand 

9 , Love sto r ies . ... , .. . . , . [J LJ Q LJ r----
L-' 

1 0 , Humour . .... , , .. . , , . ... . n LJ n 1_ i 11 L-...; 

11 . Art ,.,, . . ,,. , .,, ....... C 
,--. !I ,.., 

CJ LJ I , L. 

12. War, ,,., .. , • • , ., , .. •••. , r1 l_J ,-1 D CJ '---' 

13 . Stories about the ...... D u D fi D 
Maoris i n the 1800 's 

14. Cooking l8ssons for ... , LJ D n D n 
beginners 

15, Tr aveling outside ... • .. i-. D u LJ n ._ J ,_ , 
New Zealand 

1 6 . Cars .. , . , ...... , ,, ... , . 0 D [J L: LI 

. 
l j D 0 17 , Child care ,.,,, , . ... ,,. :I D _I _, 

18. Life stories of t I I I It I I ii LJ n L_J D 
famous people 

19 , Gardening .. .. . .. . . • , ... 0 :l L, 
- , 
I • u D 

20, Sports . . , , , . , ... , . , . . , . n D LJ 11 r-1 
~ 

_ __, 

21. Sew i ng ., .. , , . , , , . , . . , . , =:] D [J D D 

2 2 , Mysteries ... , ...•..•..• D D 0 D D 

23, Bi bl e stori es ., . , , ..... u D n 0 D 

24, Comic books I. I • I • I ••• I. II 0 CJ n n 
:---' !..._i .__ 

25. Money manageme nt. , ., . • • n LJ n D D __. .__ 

(2) 



BELOW ABOVE 
LITTLE AVERAGE AVER1\GE AVERAGE HIGH 

26. Horse r ac i ng forms ,., .. . n 0 " Ci C 

27. Poetry . .... , .. .. ...... , . '._j n 11 0 n 
L........; 

28 , Books from films or ., .. [J 0 D LJ 0 
T. V. programs 

29, Job related mate ria l. ., CJ 0 n 0 D 

JO, Daily newspaper s ..... ,, [J n D CJ I I 

SECTION III . 

List any topics which you have mar ked as high interest , 
Give a short description of the areas in t~at topic that you 
find high ly interest ing . Please use the back of this quest i on­
naire if you need more space for your a~swers , 

Nl1:V1DER TOP I C DESCHI?TION ---

SECTION IV . 

Describ e any topics which you wou l d find of hi gh interest 
to r ead about which have not been included in Section II . 
Please use the back of this quest ionnaire if you need mor e 
space for your answers . 

TOPIC DE SCRIPTION 

(J) 

136 , 
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Personal ' Hi ~h ' Interests 

of Twentv- Five Adult \ew rleaders 

r,aths (twice) 

Family medicine 

Readin?, problerr:s 

Farming 

Human behaviour 

Emot i ons 

Law (as it affects the 

avera~e citizen) 

:.iang glidirlf 

Rad io trar:srr.j_ttirw and 

receivin~ (for hanv 

flidin~) 

Fot"t,ery 

Kni tt.ir:g (twice) 

Love stories (ni storic~l , ~wice) 
:.Jis torica.l , 3i;-:-,})] ified clsi,s~:;ics 

/-.ircraf t, r u i. hl ir ,, 

' ::is horJ'uJ' (twice) 

Pc. rtrid?e ~ a.:!i ly 

Astrono~y (twice) 

Electronics 

A~erican ~ester~s (1:wice) 

,.. in La~e mac hir~er., 

True adventures (historical 

or modern) 

De t ect i ve stories (twice) 

Engi neer i ne: 

Ae ro pl anes 
How ~aeries cooked the i r 

foods 

Engl i sh Period Literature 

Astro logy 

Yoga (twice) 

Astro - projection 

) otoruikes 

Crafts 

L'nderwater world 

!-: o r r or " tor i e s 

l-ollu1:ion 

C lear.i n~r and bor:ir,g 

fish 

Cil and oil exploration 

and ir'·por tat i on 

~au i ~atJral ~as fielcs 

: :wri langua£e 
,~untjr:,.z 

u ~ t. do o t' · .• Z • 1 i f e 

:::xcerei..;;.i.r:,.. 

S:'"! !!lisn royalty 

.Scott ish :7 istory 

l' rue adv er, ture 

r itanic , A~tarctic 

Australian outtack 



1J8 . 

AFPE;\DIX III 



C LOZE 'rES'I' 

~tory : 1-{av 

'.'a11e :______________ ____ Uate : __ _ 

So~e of the people were leavi~g Hawaik i . The 

others lad come to say ~ooJ - ~y. ;a~y years aEo , 

~awa~ki ~as a good place to live . There was food 

and land for everyo~e . i 1.,.t r:ow , there v,ere 

139. 

mar,y peo1, 1 e . 

---·-, ,~.r:d too cr.uc!: 

liltle land , too 1ittle 

had to be 

dor.e ! far away 

f ro;'J :-faw8 i ki . 

a canoe . He came 

an.:l tuld nu; ~or.:; ~1:--.u t:1ey tolu tr.eir sons . 

; 



I''.arne: 

140 , 

CLOZE TEST 

Story : Te Rauparaha 

JJa te: ----------

There was food in the forest and fish in the sea. 

His tribe would never oe ~ungry. 

It woula rot be hard to push the people who 

lived here out of the way . 

One day , ·re J,a upa ra.h2. and friend 

stood on a and looked out to 'l'hey 

2'N a 'Nf;alf:rS 1 sailhia south . Fer white 

flyi~ ~ in the wind. 

looked at the tJoa t a long t irne. 

fr ie nd said to r.i:n , " _____ , do yoL. 

see the sailin~ o~ the sea? 



14 1. 
CLOZE TEST 

Story: Jimmy O' Para and His Dancing Horse 

:~a.me:------------------ ua te: _________ _ 

The horse was afra id of everythinF that moved . 

It was afraid of every-chinG that didn 't move , too l 

'l'hat morning , Jimrr.y -cieo tin pots and 

pans his horse's Lack . Then 

pulled ~i~self up and off. 

A dirt road around tl ie Square . 

took t~e s:.ort cut ~he Square . 

already and jus-c wanted 

. ,g;et things O'.rer w.i.-.::r., 

____ horse p~shed ir~o the tall Frass, 

dancinR all t~e way . 



fl; ame : 

142. 
CLOZE TEST 

St ory Jack the Gentleman Sailor 

Date : ------- - ----

.Jack took off his clothes . He l et him sel f down 

a rope and over the side of the sh i p . 

When Jack was almost to the water, he 

chan£ed his mind. Now he was really 

_we held on to .r·ope as long as 

could , The n r,e droppe d the water like a 

l'he Ca ptai11 sent three to see that 

Jack drown . They let ni~ _____ a little . 

Then the~; _____ him into a coat W2.S tied. 

next to the ship . 



14J. 
CLOZE TEST 

Story : r['ahi 

i'Jarne : ____ _ ____ Date : 

Rewi took an old rag and soaked it in mi l k. 

Every few rr.inutes , he gave this to the li t tle pi g 

to suck on . 

At ni2:ht , the ~i£ between ~ewi and hi s 
.t- -----

That was fine for 

his ~ut it didn ' t ~ake 

the pig and 

mother very 

happy , .LiUt knew how lfUCh Rewi 

the pig to live . 

" can stay for 2 :rio r e days ," 

sh.e saic..i , " it sleeps outside ! " 
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.APPEhDIX l'/ 



CO~PREHE~SION QUESTIONNAIRE 

Story : Hau 

Pronouns (identify from the story): 

1 . They were quiet ar.d watched eve rythin f<: . 

2 .... and they told the ir sons. 

J . They for~ot who he was . 

4. Someone would pay . 

5 , '.Jlhey were afraid and could not loo k at h i m. 

6 . At night , he ran qu i ckly acros s the stars in the sky. 

7 , It sank quickly into the b lack wa~er. 

Exula i n according to the storv: 

8 . The older people sat off to one s ide . 

9 , And you can 20 t here , too ! 

10 .... with fire in h i s eyes . 

11 .... stopped lapr,ing the teach . 

1 2 . . .. te ach the:r a lesson they w i 11 [~ot f'o r £e t ! 

1 J ... , were ;riusic to their ears ! 

11+. . .. fell away ir, t he w i r,d .. . c2rr.e uac k ... as a low sad cry . 

15, .. . no roof!: in );is hc8rt . 
1 / -~ 0 . ... made thei r way to the Leach . 

17. They forgot w~o they were. They forvot who he was. 

18 . ~any miles passed under che canoes on those days . 

19, ~u t because t hey had looked so rrany times befor e , 

they didn't see any thin~ . 

20 . The people were s ick a~d weak, but they oegan to 

paddle the canoes . ( How can they padd le if they are 

sick and weak?) 

21 . Then they could see the mountains ... now they could see 

the hills, and the trees and the beach .. . and Hau. 

(Why would they see things in that order?) 

22 . "Loo k at you , see where you are now!" 

23 , ••• remember your place, 



COMPREHENSION QUEST IO NNAIRE 

Story : Te Rauparaha 

Nam e :_________________ Ua te: 

Pronouns ( identi fy from the stor:.yL 

1. 'l'hey were called whalers . 

2 •• • • !_hey were not safe in their own hories . 

J. Tl':~..Y. would live at the Ohau iHv er . 

4 . When he came to their v illage ... 

5, ... hi_:~ po·,ver , his wives, and hi~ place ... 

6 . stood i n their way ... 

7 , . .. taki!)g them to be with the rest . .. 

8 •••. not with the others . 

9 , ... r.1any of them jum-ped into the water . 

1 O. . . , !_hey also found .. . 

Explain accordin~ to the story: 

11. 

1 2 . 

lJ. 
14. 

15 . 

people 0 id not 

. . . sails f 1:/ in.rt in 
E' .. lS rr.ind was nade 

would soon be 

could not ·oe lieve 

see 

the 

up. 

.gone, 

·their 

16 ... . to take the village , 

17 . . , .with this in mind . 

"t;hie . 

wind. 

ears ! 

18 . . .. paid over and over ... 

19, Was he mad? 

20. But they did no t know Te Rauparaha . 

21 .... the mouth of the stream. 

22 ..•. the mist began to clear. 

2J • .•• quickly cut down. 

24 •..• like shooting birds in a pen . 

25 .... not all of the tribes, . . could trade for guns . 

(why not?) 

2p . But this did not stop Te Rauparaha. 

27 ••.. it was not his place. 

146. 

28. Why did Te Rauparaha dress the women like men? 
continued ... 



147. 

29 , ,,,looking for the enemy behind every tree and hi l l . 

JO , Why didn ' t he put all of ~he women and children around 

the fire? 

Jl , Why would the fire make the enemy run faster? 

J2 . . .. wanted him away from their lands (ju~t Te Rauparaha 

or his tribe also? ). 

JJ . Why didToRauparaha lau? h when his friends said it was 

too dangerous to go see the :<uaupokos'? 

J4. Why should the fuaupokos have killed Te Rauparaha first? 

J5 , Describe how the islands were made, 

a . cut trees 

b, posts w/points 

c. pushed into mud 

d. outside of island 

e . stones in middle 

f . sand oy canoes 

f; , DU i. l t h U t 8 

h . ~ore trees/ wooden 

deck , over water 

i . wall arourd island 

J. post with points 

k. push into mud with 

tops under water 

1. posts were defense 

2,:::-ainst canoes 

rr: . n;:.n-row path to 

thrOl.lf.:h posts 

. 1 ·, lS;..anas 

n . <Jr,ly : .. uaupokos knew 

tr,e way throu gh 

36 , Why couldn't the canoes be carried aver land? 

37 , , , , began fallinu down ana cryin~ out . 

J8 . . . . each ~roup wanted to Le first ! 

J9 , .. . the water turned from blue to red. 

l+O •••• ~.~ uaupokos were not t he or,l.Y people to know 

Te Rauparaha 's anger . 

41, Why look for ~aori things where figh ting had taken 

place? 



COMPREHENSION QUESTIONNAIRE 

Story : Jimmv O' Hara and His Dancing Horse 

!':ame : ------------------

Pronouns ( identifv from_ the story)~ 

1 . Wast of them were farmers . 

2 . They didn ' t live very fa.r . 

J , It had a funny way of walking. 

4 . I~ was so big . , .. . 

5, His head went down . .. 

Explain accordinP; to tr.e _!3tory : 

Date : ---

6 . Why did the peo~-ile co~e to FaJ:r.erston :-:orth 

by boat ·? 

7 , What is a cle&ring in the Lus~? 

8 , -Why would a~ everin~ at the hotel ~ake people get 

lost ir. -:he 3quare at ni~h t? 

9 , ,,, c1imrny Wcl.F, '10in2; alJ. ri.:oht 

10. What time of the year was it? 

11 . What are the real seasons of the )ear? 

12 . Why would tooacco leaf s~oke kill mosquitos? 

148. 

lJ , J immy was just like people are today(how are we today 

according to the story?) . 

14 . Was the horse really dancing? 

15. What is a short cut? 

16 .... took off like a shot . 

17 . How could you tell by looking at it that the cow had 

been dead for a long time? 

18 , ,,.j ust some things a man cannot do , 

19 . why did Jimmy sail over the horse 's ears? 

20 . How did the cow save Jimmy's life? 

21 •.•• he couldn't see at all . 

22. Why did it take so long to find the horse? 



COI"t.PREHENSI Of\ Q lfESTIONNAIRE 

Sto r y : Jac k the Gentleman Sailor 

Name : ·----- ______ Date : ____________ _ 

Pronouns ( i dentify f roru the story) : 

1. He was a tig sailor . .. 

2 . He was looking for a fight . . . 

J, Some of the crew picked them up in a small boat . 

4 . When tj~x se.w somet'r.inF. was €:Ding on ..• 

5 . Ee_ pushed the men out of t:1e way . •• 

Explain a.c c o.::-d) rw:: to the stOF.Jl...:.. 

6 . Why di d the crew wan t to go to shore? 

7 , Why was i t hard to keep fro~ laughing? 

8 . This was going to De one of those days ( explain) . 

9 . They did their oest not to s~ile and rowed like 

mad ! (expl8.ir:) 

10 . Why was the boat ro e kin,:;: and .-;o iri e; .i.r: c ire l e s? 

11. What was coming? 

12, Wh y was Jack not himse lf today? 

lJ. Why would it make Jack feel bette r to throw 

the first mate ' s dog overboard? 

14 , Why would a swim do Jack good? 

15 , Why was Jack really sorry now? 

16 . Why was a rope needed to get Jack up the side of the 

ship? 

17 , Why was it i mportant that th e ladies didn ' t see Jack? 



COMPREHENSIO'.'J QUES'rIOi,NAIRE 

Story : Tahi 

:~ame:______ ·---- ______ Date : __ _ 

Pronouns (identifv from the stor.2{l_ : 

1. No one could if they had wanted to anyway ! 

2 . Some of them cou ld carry twenty -four passengers. 

J . He slid straisht into Ta~i . 

4. But the_y were laugh in!?" and talk: ing .. .• 

was ~bout to add to his story , ... 

Exnlain accordinr.:: to the stor_:y: 

6. . .. sii-! kin.::\ :ee lin 2" 

7. Then I' 11 sh ow -r~he tr: ( wh c'c t?) 

8 , How did he k~ow the pi« would live? 

9 . Stop hi m from what? 

10, Why sell the ni;:rs at the ·oecir,ninr:, of winter? 

11 . Why was it hard for ;ewi to look at his father~ 

12. Why stop every ten miles to chn~~e horses? 

13 , What is ma iz e? 

14. Why g ive the horses spec i a l food ? 

15 , You did a go od jot wit h him ( wh a t dia she mean?) 

16 . Noana wa s cut short . 

17, Why didn't uata have more money to buy more pigs? 

18 , Did all of the people tie ropes to their wrists? 

19. Running into a b rick wall at full s peed. 

20 , Looked like a batt le fie ld. 

150. 

21 . Untied the rope before he wi ped the mud from his face . 

22 . What did Puki 's eyes say? 

23, Puki had a lot of practice . 

24. ,,,saw he had taken the wrong turn somewhere. 

25, What is a fresh team of horses? 

26. Were the headlamps on? 

27. "Th ey're late" Tom thought and smiled , (why smile). 

continued ..• 



28 •... straight face . 

29 . couldn't pass up something like this . 

JO . hook, line and sinker. 

Jl, Why was he hav ing fun? 

J2 . Why did th ei r fa ces turn white? 

33 , What i s a f i sh story? 

J4 . Why did he look like a chicken eat ing corn? 

35, What is meant ~y 'winter bacon and Christmas hams? 

J6 . Days were over ... 

J? . Is this the same repor ter? How do you know? 

J8 , Why did Rew i' s fathe r change hi mind and think 

a l o t about i t? 

39 . Why did I'ahi run v,:hen he saw Puki? 

40 . Why did he choose these names :'.:'or the littJ.e p i gs? 

41. Why cl.id Tahi smile? 

151. 
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AfPE~mix -; 



Dear Tutor , 

Th is book is one of four books in a series of New 

Zealand stories written for adults learninE to read . 

15.3 . 

While the stories have already been pre-tested wi th 

nine adult students, there is a need for the books to oe 

used by s tudents and tutors w}:o are not directly involved 

with the programme. For this reason , you have been asked 

to use t~is book and to fill in a questionnaire . Any 

comments and su17.2estions you or your student may have will 

be grea tly appreciated . 

Please familiar i ze yourself with the story and the 

accompany i ~g questionnaires before you use the material 

with your stude~t . Help your student fill in his/her 

part of the questionnaire a fter he has fi~ished the book . 

'l'he ti:ne re r1u ired to complete the ::;tories will vary 

depending u~on the boo~ you ~ave been eiven to use and your 

student ' s reading abi lity . \eve rt~ eless , a t i me limit 

must be imposed upon this sta~e of the testing . Please 

return the 0ook ana the tutor's/stuJent ' s questio~naires 

to your pro2-r.3mrr.e d irector 1Jy Au":r1,.:3t Jlst at the _latest . 

· Thank you once aFain for your co - operation and interest 

in this programme. 

Sincerely, 

DeLinda Ruiz 

Gradua1:e Student 

Massey Univers ity 



154 . 
INDEPENDENT TESTING 

Questionnaire for Tutors 

Tutor's name: 

Bo ok title: 

1. Do you think the print size in this bo ok is too 

small for your s tud er.t? 

2 • Do you think the story was too lo ng? 

3 . Do you think the chapters were too long? 

4. What is your opinion of havin2 a map in the boo k? 

5 , Did your student have any major difficulty with the 

~aori names and place names in this book? If so , 

how did you hand le this proolem? Skip this question 

if you are usir.&- ·t.,\~e book ::e\\ Zea land Adventures . 

6. Descri'oe 1riefly ar•y suf2;estic,r,s you ::iay have for 

chang es in the book forw·1t o~ scory . 

of tr.is pa2e if necessary. 

r;se the back 

7, Do you think that this story 1s acceptable as material 

for adults learning to read? Please state ~ or no 

and comment briefly on your answer . 

8 , If your student has been tested for a reading age , 

please give his reading age and state whether this 

book was too easy , too difficult or just about the 

right level of difficulty for him/her . 



Student: 

!\~an 

Woman 

Age 

INDEPENDENT TESTING 

Ques tionnai re for Students 

Please Circle Your Answers 

1. How interestin£ do you think thi- story was? 

;\Jot 
Interesting-

Below 
Average Averae-e 

A!Jove ---

2 . Do you think the print size ir this book 

Very 
Interesting 

155, 

was too small? . ......... .........•. .... . .... YES ;..,o 

3 , The pages in this oook are ivory coloured . 

Do you think the pa~es should have been white? .. YES GO 

4 , Jo you like the pictures in thi~ Gook? ......... . YES ~O 

5, Were thece enoue-h pictures in this book? ........ YES ~O 

6 . Did you use the pictures to help you 

decode words 1~ the story? ...........•.......... YES NO 

? , Do you think the stocy was too lor1.g-? ........ , .. YES \0 

8 . Do you like havin~ a maµ in the oook? .......... YES ~O 

9 , Please use ~his space if you have anything 

that you would like to say (good or bad ) 

about this book . 

Thank you for reading this book and filling out 
the questionnaire. 

Sincerely, 

J!f~ 
DeLinda Ruiz 
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