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ABSTRACT 

re Rerenga 0 te Ra, Autonomy and Identity: /t.'iiiori Educational Aspirations explores 

the many factors that impact on Miiori educational aspirations. Both historical and 

contemporary trends and patterns are analysed including comparative case studies of 

two other indigenous peoples, in order to identify the reasons why there is disjunction 

between educational policies and Miiori aims. The first part of the thesis comprises an 

historical and contemporary analysis of the relationship between Miiori and the State, 

including a comparative exploration of indigeneity. The second part comprises a 

critique of Miiori education research and argues for an indigenous methodology for 

understanding the lived reality of Miiori 'at school'. The third part comprises critical 

policy analysis and draws conclusions as to Miiori educational aspirations. A n  

extensive examination of policy, together with interviews with forty Maori men and 

women formed the basis of this research. 

Major educational policies are reviewed alongside wider policies and politics in order 

to demonstrate the connections between the position of Maori within A otearoa - New 

Zealand, and the likelihood of meeting educational aspirations. The use of narrative is 

a standard method of information transfer in a Maori cultural context and was 

deliberately chosen as a research method for that reason. 

The stories about education from participants, about their own times at school, and 

about the pursuit of their own goals, add a personal element that bring life to the 

findings and spirit to the inferences. 

There is no single factor that will predictably lead to the fulfilment of aspirations but 

several major conclusions have been drawn. The first is that any analysis of Maoril 

educational performance requires a consideration of the wider policy frameworks 

within which educational practice is conducted. It is of limited value to assess 

classroom interaction without being cognisant of the context that gives shape to the 

practice. The thesis draws a strong link between the degree of Miiori enthusiasm for 

education and the extent of the state's recognition of Miiori in its policies and the 

legislation. 
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The second major conclusion is that socio-economic standing, while an important 

measure, is not by itself a sufficient indicator of Miiori aspirations. A ttention is drawn 

to the difference between attaining socio-economic parity with non-Maori and being 

able to live as Miiori. The third is that the retention of a cultural identity is a critical 

detenninant of Miiori satisfaction and the abil ity to determine directions for the future 

is another. Both identity and autonomy are seen as significant prerequisites for the 

development of an education system that is aligned with Maori objectives. 
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He Mihi 

Titiro 0 mata ki Hikurangi maunga, ki te toka whakairo e tiI. ake nei 

Whakarere iho ki te riutanga 0 Waiapu ki ngii miitiikurae 0 Te Tai Raw/,iti 

Porourangi tipuna, Porourangi tangatal 

Whakawhiti atu ki Te Whetumatarau, ki Te Kawakawa mai Tawhiti 

Kei nga maunga korero, pari karangaranga puta noa te motu, tena koutou katoa Koia 

tenei ko te kupu whakamihi atu i runga i te karanga whiinui 0 tenei kaupapa rangahau 

e kiia nei ko 'Te Rerenga 0 te Rii '. Ko te tiimanako ia, ma nga whakaputanga 0 tenei 

kaupapa rangahau, e iihei ai te iwi Miiori kia eketia nga taumata teitei 0 te miitauranga, 

kia tit rangatira ai tatou katoa i roto i te Ao Marama 

Tenei ano te tuku rnihi atu ki nga puna korero, otirii ki a koutou katoa i tautokohia ai 

tenei kaupapa mahi. Ko koutou ano te take i whakatlnanahia ai nga wawata 0 roto i te 

kuku 0 taku manawa No reira tern rawa atu koutou. 

Ko te matauranga hoki he ara tika hei whiiinga ma tatou katoa Ko te piitake 0 enei 

korero he arahi i a tiitou i runga i tenei ara. 

'Ko te pae tawhiti whaia kia tata, ko te pae tata whakamaua kia tinii' 
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GLOSSARY OF MAORI TERMS 

Ahikaa 

Akoranga Miiori 

Apiti hono 

Hiihi 

Hapii 

Hawaiki 

He Wbakapiltanga 0 te 

Rangatitatanga 0 Nil Tirene 

Huarahi 

Hui 

Iwi 

Ka Awiitea 

Kainga 

Kapa Haka 

Kaumatua 

Kaupapa Maori 

Kawanatanga 

Kawenata 

Kingitanga 

Ko 

Kohanga Reo 

Korero 

'Ko te pae tawhiti 

whaia kia tata, ko te 

pae tata whakamaua 

kia tina', 

Kura 

Kura Kaupapa 

Mahi Rangahau 

retention of a territorial right by continuing occupation 

Miiori learning and teaching 

joining together 

church or religion 

tribe 

a homeland in the Pacific; point of origin for early 

voyagers 

the Declaration of Independence 

road, pathway, direction 

a gathering, seminar, or conference 

tribe, or people 

title of a report for the Minister of Maori Affairs, 

signifying a new beginning 

home, village 

performing arts 

older person, elder 

Maori agenda; Maori focused activities 

the government 

covenant (used to describe the Treaty ofWaitangi) 

Maori king movement 

a digging implement 

Maori language nest 

talk, discussion 

'Seek out the distant horizons and cherish those you 

attain', 

School 

Schools where Maori language and values are practiced 

research activity 
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Mahinga kai 

Mana a iwi 

Mana Moana 

Mana Motuhake 

Mana tangata 

Mana whakahaere 

Mana whenua 

Marae 

Marae atea 

Matauranga Maori 

Mate 

Nga ahuatanga -

noho-a-tangata 

Nga Matatini Maori 

traditional food sites 

the standing of a tribe 

tribal authority over water 

autonomy 

personal dignity 

rights to undertake an activity or process 

traditional rights over land 

tribal or community gathering place 

ceremonial gathering place 

Maori knowledge 

sickness or death 

social policy 

Maori diversity 

Nga -Whakanekeneketanga change over time 

Ngakau Maori a research method based on commitment to Maori 

o ratou taonga katoa 

Paihere Tangata 

Pakeha 

Pangarau 

Putaiao 

Rangahau Maori 

Rangatiratanga 

Roopu Maori 

Runanga 

Taha Maori 

Takatakahi mana 

Takiwa 

Tangata whenua 

Taonga 

Taonga katoa 

Tapu 

Tatai hono 

Te ao Maori 

all their possessions 

collectivity and common bonds 

New Zealander of Anglo-Saxon descent 

mathematics 

science 

Maori research 

authority 

a Maori group 

tribal or community council 

a Maori component 

disrespect for authority 

region, district 

indigenous status 

valued possession 

all valued possessions 

system of prohibition 

joining together 

the Maori world 
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Tena koutou 

Te reo Maori 

Tikanga 

Tino rangatiratanga 

Tipuna 

Tupu 

Turangawaewae 

Waitohu 

Whakakotahi 

Whakamana 

Whakapapa 

Whakatauaki 

Whanau 

greetings 

Maori language (or tongue) 

rules, regulations 

absolute authority 

ancestor 

growth 

ancestral land 

indicator 

unity 

create pride, esteem 

geneology 

proverb 

extended family, or a group behaving as if it were a 

family 
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