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ABSTRACT

This thesis seeks to identify how institutionalised teaching and learning practices and
processes - ‘the way we do things around here’ - have led to successful teaching and
learning with information and communication technology (ICT) at a large contributing
New Zealand primary school. The research findings are considered against the backdrop
of the international literature, historical trends, and current educational conditions for
New Zealand schools in relation to ICT. Consideration is also given as to whether
elements of teaching and learning with ICT at the case study school can be correlated
with the Key Characteristics of Effective Schools identified by Sammons ez al, (1995).

The research is conducted in three stages. Stage One considers national requirements for
ICT teaching and learning and how the school has fashioned its operating guidelines to
ensure the school-wide implementation of ICT. The ICT perceptions and experiences of
staff, students and parents at the case study learning community are also presented. Stage
Two examines actual ICT teaching and learning practices and processes throughout the
school and in five selected classes in particular. Stage Three is a reflective review of the
school respondents’ views and experiences of teaching and learning with ICT.

The research establishes three important questions which must be asked (and answered) if
successful school-wide implementation of teaching and learning with ICT is to be
achieved: Why does the school believe it should teach and learn with ICT? Whar student
learning with ICT is proposed to occur? How can the processes and practices of teaching
and learning with ICT be put into place?

The research questions are designed to uncover the elements of teaching and learning with
ICT at the case study school. However, these questions lead on to others concerning
funding for, and research into, teaching and learning with ICT in New Zealand schools.
A major contention of this research is that Government funding for ICT in schools should
be linked to demonstrable improvements in student learning outcomes. The research also
contends that immediate adoption of ‘practised and proven’ approaches already existent in
some New Zealand schools would help many other schools improve teaching and
learning with ICT in their respective learning communities.

Outcomes of the research identify and emphasise: an agreed school-wide philosophy on
teaching and learning with ICT; focus on ICT pedagogy; a student-based approach;
school responsibility for teaching and learning with ICT; shared leadership and
management through a specific and responsive ‘human infrastructure’; a sound
technological infrastructure; school-based and student-orientated teacher professional
development; confident and competent staff; and regular review of school and student
performance/achievement in teaching and learning with ICT.



The thesis concludes by noting that change, and how this affects people, presents the
greatest challenge for schools attempting to implement teaching and learning with ICT. It
is the hard work, determination and coordinated efforts of the people in the learning
community that will bring about successful learning with ICT for students.
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