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ABSTRACT

The investigation presented here explores the use of audic +esdback in the

review stxas of 1 Microl

Fi1]

aching sxercisa,

The investination imvelving Year Twro buosic Tescher

a1

glf-gvaluation ratings made in response {0 three feedback conditions;

m

memory, audio, and video; and atiemplsd to suplain any difference in
retirgs by changes in the source of fesdback. The three self-ratings were
compared to an sxpart rating of sach microlesson 1o investigets any other
gtfecis feedback had on rating. The dezign of the study xlzo allowed for a2

mpzrizson to be made between two different teaching condiiions. one

teaching puplls in & classroom setting, amd the other teaching peers ino s

+

Althouwoh guestionnaire responses indicated & prefsrence  for video
fzedback, nore was actually little change betwesn auvdio and video ratings.
Meither of theese ratings were as accurste as the initizl memory rating
when all three were compared to the sxpert rating. The video feedback
appearad to generste & posifive image which resulted i trainess

cver-rating themselves, Most imporiantly, there was no signiticant

ditference betweer audio and video ratings.

oy the geer—itzaching
setting appeared 10 encourage an unrealistic view, with traingesz in this
group over—rating themselves more than those teaching pupils 21 school.

Questiornaire responses indicated that the oroup teaching in the school

(mR

setting tended to regard the Microlesson, although limiting, to be a

lowwzr tham the

in

valughle experiermce. Thiz group’s wmitial reting wa
peer—teaching ogroug. Dut they were mobre responsive 1o changes in

feedback.



Despite zevere limitations to the gererality of the study due to design
shortcamings: the {findings provide enough material for 2 generel
discuzsion on the differsnces in mode of feedback. Severzl issues are
rzised: including the idea that an audic stimulus gensrates & higher level
respinee thar & visual stimuluse, The discussion includes reference o an
informal study which was undertaken to explore this notion. (That it is not
dirgctly supporied by the findings i= probably due to design issuee which
failed to account for the superice status of videa in the eves of
inexperienced self-raters, and by the use of = rating scale which was not

sensitive to issuss of aural and visual perception.)

The discussion takes place within the content of Teacher Education,

preparing for a2 profession which 1s continually making demands on &

teacher’s adaptability to change and her ability i reflect on issues

£
T

s

regarding the pace and dirsction of those changes. The feedback stage o
Microteaching cycle iz seen 2z a place where such reflective activity cam be
ercouraged, especially by the use of a varisty of modes of feedback:
imcioding the activity of listening withoot viswual cues, or in other words,

audio teediack.
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TERMINGCLOGY

Students snrolied in pre-service traimirng for Primary School teaching are
referred 1o as trainees, (n the present study, trainees in their =second

wEAD)

The Schaol group refers o drainees who taught lessons o pupils {(children
of age 7 ar 19},

The Colleas group refers o irainees who taught leesons to geers {(trainees

of the same vear groupl.

Feedback refere to zny informatiom received oy the traines about past
teaching experience. In this study, feedback conditions include immediate

r

]
g

a1l (no zssisted feedback), audio (Unouided listering to & soundtrack of 2

gzaord, and video {unguided viewing of a film, with soundiraclk; of a

[—

le==zon). Feedbacl conditior, feedback mode, anmd tvpe of feedbaci are

interchangeabie terms.

Teaching condition refere to the snvironment for geitinngl where the

microlesson tool place, amd thersfore the tvpe of puptl involved i the
microiesson, either at School or at College, Supervisor refers to the
person implementing the music course, and carrying out the present study.

xgpert pating is the evaluation grade given by ths supervisor for gach

11}

microlesso.

The terms Microlesscn amd Microteaching exercise reter to the same

activity and are wsed interchangeably. The sbhrevisation MT i=s used in

places to stand for “Microlzaching. The terms Raiing scale  and

Evaluatior form are also used intsrchangeahly.

viil



CHAPTER 1. INTRCDUCTION

An Bducation System, liKe most examples of social organization responds
to change. For survival, the integral parts of any organieed group of
pumar activity are required o corrtinually adapt. Education; with a direct
respoansibility to children and their perents, iz perhape more vulnerable
tham other disciplines 1o pressure from external forces, be thev marl«‘ét

demande, community requirements, or technological developments.

Teacher EBducation is a specialised +aget of the discipline of Educations.
It is a vouthful facet, with sttention to precisely how best one person can
encourage learning by ancther person being the thrust for only the last
certtury. 11 has become accepted now that the possession of Knowledge
itself is simply not sufficient toc make a teacher, certainly nat alwaye a
‘good’ teacher, Teachers’ Colleges and University Education Depariments
epecialise in research and educating students of teaching im ways of
imparting that Knowledge, of creating =uitable learning ervironmernts, of

enquiry and discovery irn the classroom, and in later life.

Age oz young discipling, Teacher Edoczticnm is particularly responsive to
pressure and change. Schon (192%), in 1zlKing aboui preparing
professionals for the demands of practice, swggests that pressure from
the commurity often focuses on
"such izsues az the ouwality of teaching and the in—service
education of teachers. Teachers; who often resent becoming
targets of klame for the perceived failures of poblic
education, tend nevertheless to advocate their own versions
of the need {for profeesional development and rerewsl.
Critics inside amd outside the schools have argued in recert
vears that we must foster and reward development of the
craft of feaching” (Schon. 1985, pis)h
it iz in such am eager atmosphere of responsibility and professional

development that the growth of Teacher Education flourishes, Issues such

as; for sxample. the oper-plare classroom, the teacher as "reflective



professional”. microteaching, discovery learning exemplify the varisty of

concerns which challenge teachers and Teacher Educators.

Whern "Microteaching” was first introduced at a University Education
Department, it emerged 28 2 responee to a challenges in this case fram
within the profession - student teachers were disillusioned with the
relevance of their methods couree. (Allen zrd Ryans 1969, And as
Hicroteaching developed in various countries and in varied teaching
eonditions, it both responded to, and in tuen, challenged, thes principles and
practices of the teaching profession.

"Teacher trainers who had become dissatistied with previous

approaches to the practical training of teachers regarded

microteaching 35 & breath of fresh air in the clouded arga of

eftective teaching. With the imtroduction of microteaching

with ite associated emphasis on teaching behaviour,

edutatinnalizts hegan to examine gther wicer perspectives i

egucation. A= a result, there developed movemenis

advocating the total retorm amd restructuring of teacher

education itself" (Hargie and Maidment, 1779, plid),
The initial development and subsequent growth of Microteaching provides
ar example of what Schon was referring in as the Ydevelopment of the
craft of teaching” (Schon 1988). In its 23 vear development, Microteaching
hias been analvsed and adjusted by marmy sources and for many rFeascns;
being accepted by some and discarded by others. Allerr and Hyan
anticipaied this in the early days at Stanford, 2 primary locus of MT
development,; when they warned that;

"Hicroteaching currently has the same promize, and the same

danger,; that newly devised research and training techrioues

have always had; the promise of opening up entirely rnew

avermes; perepectives and slternatives to human sxploration;

the dangsr of locKing in ioo early on & first alternative which

arnse purely out of chance and convenience” (Allen and Ryans

1949, preface iii).
For some; the behaviour modification model of Microteaching proved to be
etther unworkable or unwanted in the Teacher Education process.  They
"locked in too early". For others, the flexibility of Hicroteaching was

seen as an advantage; and adaptations were made to suit various needs

and requirements, This has resulted in 3 refinement of the Microteaching



principles into various conceptual models (see Chapter 2)y an indication of
Microteaching both responding to, and being responsible fory changes in

educational thimking.

One such conceptual model has focused on the reed for tzachere to he
zansitive ta the changing needs of pupils, and to ke flexible in their own
teaching strategies. Souch a "reflective” model of Microteaching echoes the
ideas of Schon, who when writing about "Bducating the Retlective
Practiticrer”; talks of the professional engaged in & "Kind of
improvisation, inventing and testing in the situation strategies of her own
deviging” (Echon, 1942, pd). The way that Microteaching cam encourage such

a percpective forms the basis of the discussion in Chapiter & of this paper.

The initial developers suggested early in its development that;
"Hicroteaching a5 a teacher training technigue must proceed
vig & cargtul investigation of the contributicn of each of its
components”. (Allen and Ryan, 1967, pi3)
it is therefore the sim of this study io discuss how & manipulation of the
components of the Microteaching process can hest encovrage the growth of
reflection. In particular, the feedback component of the process is under

review; with both the main study and the follow-up study contrasting the

use of audio feedback with viden feedback. (Chaplers 4,5 and &)

The development of video recording and playback has undoubtedly had a
strong influence on the growth and acceptance of Microtzachings which is
itself evidence of the level of rezpunse which the Teaching profession
makies 1o technolopgical developments cutside the school., That videro has
dominated and influenced the growth of Microtsaching iz a reality ignored
by many writers., Of central importance in this paper ic the theciz that
audio tape can also he evfective in providing feedbacl; for general
classropm situations and especizlly for muosic teaching.  In fact, the
suggestion iz made that the absence of visual cues or images allows for

arid indeed sncourages & degree of concentration and attention at a despar



level, listening resulting in & more thoughifol response, and providing &

greater opportunity for the growth of reflective thinking.

Chapter 2 describes the evelution of Microteaching; and reviews some of
the literature contributed since 1983, the year that the MT programme at
Stamford was first introduced. It also brisfly ocutlines tihe development of
Music Bducation and the training of muszic tsachers. Finally, it combines
these two topics and discusses the place of Microteaching in the training

of Music Teachers.

Chapter & discusses the influences the literature has had on the preserd

thesis and cutlines the hypotheses which shape the design of the resesarch.

Chapter 4 explaine the procedure adopted for the main investigative study,
backgrounding the subjectz and recording insirumernts used. As well as
contrasting modes of feedhbacky the siudy was able to contrast two teaching
conditions {ieaching pupils and teaching peerel; a comparizon made

possible by design factors, but one secondary to the main thesis.

Chapter 5 reporits the results of the study, and analyses data collected
from the evaluation forms and guestionnazires completed by the subjects,
The results are integrated in & general discussion of the findings, with

reference to the earlier literature review.

Chapter & continues the dizcussion, and .repmrts the findings of an informal
follow-up study, undertaken to explore & notion of reflective
Hicroteaching which emerged from the main study. The chapier then
syrithesices findinge from both studies and with refersnce itoc material
from a related discipline, the psychology of hearing, draws sOme
conclusions. The foruz of the discussion is returnsd back through iszues
of listening,; of feedback, and then of Microteaching, to the more general

implications for Teacher BEducation.



