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INTRODUCTION 1.

The writing of history consists in the complementary activities
of anzlysis and reflection. 4 study of the school cadets in New
Zesland from their evolution in the old established colleges till
1914, provides an opportunity for both these activities to be
attempted through the wmedium of &z relatively small but highly
defined toric.

As an institution, the cadets provide an interesting study
in thewselves, for by minutely observirg the specialised activities
of a large section of New Zealand scciety, namely its children
together with those especizlly concerned with the cadets through
education or defence, it is possible to gain a detailed under—
standing and insight into their beliefs and assumptions. The activ-
ities and attitudes of teachers, concerned wilitary wen, articulate
mewbers of the general public and where possible pupils, will each
provide a slightly different vantage point from which to reconstruct
this picture.

One also learns sowething of the values people wanted their
children inculcated with, for children then as now went to school
amidst certain social, civic and moral assumptions possessed by
scciety at large, and wore especially by their educators the
teachers, inspecters znd administrators. The books they read, the
activities they took part in, beceauwe necessarily infused within the
cadet systew itself, for it was after ell but a practical extent-
ion of classroow activity. To wany New Zealanders,'"the good
schoolboy", "the good cadet" and "the good future citizen" were
identical.

Tezchers for the wost part seem to have shared these assump-—
tions whilst like teachers today, being somewhct suspicious of any
dissipation of their teaching time inte extra-curricular activities,
It is when "teacher" singular is substituted for the plural form
that difficulties appear, for what did the individual teacher who
was often apathetic towards departmental directives believe of
the cadet movement?

Again, one can assuredly discuss the value systems and frame-

work in which the teacher taught though an acquaintance with contewp-
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orary school bcoks and journals, but tanis is not to say that all tea-

chers zctually taught these idezls.

Inspectors' reports contained in the Appendices to the Journals

of the House of hggﬁgsentativas provide the opinions of wen who were

well acquainted with the latest in educational and pclitical develop-
ments whilst being teachers themselves, for the most part practical
and realistic enough +to gauge the educational process rvom by room

through their district.

Cne can question still; whether such wmen were representative
of the average classroom teacher, whose views for the mcst part
seemed to neve remained inaudible. Today the New Zealand Educational
Institute provides a forum for the teacher but frow 1883 when the
institute was formed, till 1913, the crgenisation pursued its
original aim: that of improving the teachers' working conditions and
striving to gein official recognition of its work as a prerequisite
to broader interests. Only after 1613 did the Institute begin
to tzke an active interest in tune aims and philosophy of educsaticn,
but by that time the orgsnisuztion and basis of the cadet wmovement had
fundementally ohanged.1

Newsp.pers provide infrequent and indirect, though often
tantalising indicaticns of teachers' views on such specific issues
as cadet camps and Saturday instruction. Quite often the passing of
an imporiant act concerning cadets, such as the Defence Awendment Act
of 1910, provided the occasicn for editoriazl analysis, but editors
could be equally provoked into comment by such comparatively trifling
events as the success of a locezl school in shoosting or the publicat-
ion of a reader's letter on cadets. Thus newspaper evidence even more
than other sources can depend cn luck as well as judgement.

Une is therefore left with two questions. Firstly, did
teachers see cazdets as an important part of &z child's education, oxr
as just another chore? Secondly, given society's emphasis on patriot-
ism and imperislism espscially frow the 1890's to 1914, did such sen-
timents provide a veil through waich teachers unguestioningly looked

at the world, or were they &after &ll a convenient halo to be cast

1

J. Caughley, Inauguration Address, New Flywouth, January 1913,

in Reports of the Annual Meetings of the Council of the Institute.
Wellington 1958.
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aside after infrequent inspectoral visits? We shall probably

never know.

Among the military, a detailed analysis of what cadet inst-
ructors believed themselves to be accomplishing can elucidate their
attitudes towards New Zealand's defence and how education could serve
this goal. Although it wmust e remembered that such men could well
be atypical soldiers, the comparatively small numbers of them
invclved make their attitudes somewhat less obscure than those of

teachers.

The advantages of such winute observations become particularly
important when one turns attention to the high schools and colleges
of the period, for here any sweeping generalisation can be dangerous.
Their peculiar tlend of pioneer hardiness and English public school
exclusiveness gave each school a different character which helped

determine the distinctiveness of each high school corps.

Although such detziled eznalysis has obvious merits, it does
possess certaln disadvantages. Firstly it raises as many questions
as it sclves znd the answers tend to lie outside the immediate
fremework of the topicy, either within the field of New Zsaland
education or wider still in the nationzal and international situat—
ion. Becondly, history is not a static process: it contains
movements and trends that need to be explained if possible. Thus
along with snalysis there must be reflection. The school cadst topis
can also be used as a springboard from which to investigate specific
problems within New Zealznd educstion or society in general, for
such an activity is perxdnent to an understanding of this age. In
addition events occurring within the school cadet situation tend to
wirror complementary processes in education, and to a lesser extent
in the developument of New Zealand and other western states. In

this sense they are all related aspects of & single theme.

Aceordingly the thesis follows four somewhat arbitrarily
chosen chronological periods, each revezling a distinctive phase in
the history of the school cadets. To wmatch this, events within the
field of New Zezland education hazve been similarly periodised as
have (to a lesser extent) events in the development of New Zealand
itself. This is perhaps to strengther the telescopic value of

the topic at some expense to its essential continuity, but provided
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the limitations of such an approach are realised, the advantages

outweigh 2ny faults.

Although the 1877 Education Act made provision for cadet corps
or detachments to be set up in schools, the various education boards
were left to their own discrction. Thus developncnt was rather uneven
with the richer boards tending to chow more intcrest than the poorer
borrds, struggling with hcevy financial and administrative problems.
Between 1877 and about 1896 however, the cadets mde fairly rapid, if
sporadic progress determincd more by unrclated cvents cxternal to
them, than by specific action of the government through the education

department or boards

Some parallels can be found within the sphere of education
itself during this period. The 1877 Education Act had in general made
education frce, secular and compulsory, ~nd rcal progress was being
made towards the building up of a national system of education,
though the quality of that cducation was extremcly uncven throughout
the colony, ranging from the Melson Board which had operated a
system not much different from the national system itself and
accordingly possessed a micleus of traincd pcrsonnel, to Auckland
which suffored from its excessive arca, poorly trained tecachers and

. . £ . 2
otherwise slipshod administration.

Just how far New Zcaland was from the goals implied by the 1877
Act was illustrated by the prolifcration of local power at the expemse
of the centre., Throughout the colony sclary scales for teachers
differed from board to board, c~ch of which stringently maintained
its own classification scheme for the appointment of teachers, while
school appointments remained in the hands of local school committees.
The period from 1877 to 1696was therefore one of spectacular advance,
hampered by much inertia and lingering anachronisms for cadets and

education generally.

- Prom 1896 to 1902 the ground work for rapid develdpment was

laid, Public opinion, supvlemcnted by the cxpert advice of cducation

2‘M.D. Hontherton, "The History of Fnglish Influcnce on Bducational

Thought and Practice in lcw Zealand," M.A. thesis, Canterbury
University; 1932, p.56.



and defenca spokesmen was in sccord with the wishes of pearlizment-
erians, particularly of ths Liberals for an effecctive centrzlised,
end therefore departmentally controlled cedet schewms, zll of which
culminated in the gezetting of explicit rsguleticns for the
formation znd control of the public school oorps:3
At least part of the develcpment can be explained by the zppoint-
ment of George Hogben to the pousiticn of Iwspector-Generzl of

Schocls in 1899, for by 1901 he had helped initiste & rapid psriod

of reform with the pazsing of the Public Schocl Teachers Szlariss
Act, which msde salaries standard throughcut the colony, nd by lend-
ing his support to a schewe of supcrannuation for teachers.4 The
pericd 1902 till approximately 1910 saw & continuaticn of reform
within the educstionsl system, and perhaps not surprisingly this was

the heydey of the cadets as well.

Perhaps two-thirds of the mele children in public schocls
betwsen the sges of twelve and fourtesn, supplemented by & somewhat
nigher proportion in the high schools, douned cadet uniforms and took
pert in wsekly drills, target practices, and warches in forwetion for
the benefit of distin uished oversess visitors. Some of this
extraordinary zctivity egein cah be explzined by considering
parallels in educational administration znd philesophy during these
years, for this period saw atteupts tc wake ths boards and their
employess the inspectors less sutcnowcus znd more responsible to
the Education Departrent. At the szuwe tiwe endezvours wers mede to
widen the scope of secondzry education tc allow as meny children as
pcesible to enjoy its bensfits. It is interssting tc consider what
influence this latter effort wight have had upon the concept of the

high school cedets ss an zlite cadre.

By 1900 John Dewey had esteblished himself as a leading
Auerican educationalist whose ideas were noticed both in Europe znd
in Australasi®, Dewey taught that schools wers simply ewbryonic
societies, and as such should reveal to society's ycung members the
intracacies of industrizl production, science znd technology, and

citizenship cf & wodern state in winich most would tzke their place

326 No 37, pp1058-1059.

4A.H. sicLintock (ed) An Bucyclopedia of New Zczland fellington 1966,
Vol 1 p.523,
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not as professors or clergymen, but as factory workers, faruwers,
and carpenters., Again it is worth considering the effect of such
a philosophy on the cadet wovement. Were the ideas that produced
New Zezlznd's first technical colleges connected in eny way with
those that helped produce the cadet system after 19027

The 1910 to 1914 pericd naw the decline of the Junior Cadets

and the integraztion of the Senior (High School) Cadets into & nztional
defence system. OUnce agein there are parallels with educational
administration in particular, zs this period showed signs that prog-
ress had gone too far, too fezst. hethinking occurred in educaticnal
theory (though this is better discussed zlong with internztional
influences), which in its turn led to a resolution at the Inspectors
Conference of 1910 asking for the demilitarisation of the Junior
Cedets.5

There is therefore little doubt that much of wkat was
ha.pening in the school csdets cin be sxplsined through a parallel
study of educesticn itself, ncting its philoscphicel, edministrative
gnd financial changes. Nor wust one neglect the possibility that tue
cadet mwovement itself, orce underway as a national movimsnt, previdec
its cwn internal c¢ynamic,

Nzvertheless it is probable that the answers Yo wany questions
lic outside the sphere of formasl sduceticn, in whet was occurrirg
in society at large. The educzticn systew is rclated in e similnor
wey to these events as the cadsts were to education. zzin the
meve is from the specific to the genersl, and again a similer

pericdisatien is valid thcugh peruaps not to ths ssms cxtent.

H.C.V. Jeffreys nas written, "Sducation is in fact nothing

other than the whole lifs of & cownunity, viewed from ths particular

v
standpoint of learning to live thet lifs.“6 Although he wrote for &
wodern audience with three generstions of mass education behind it,
it wes true that by 1877 sowething of this view wzs influsncing

New Zealand adwinistrators, concerncd with consolidating the process

of naticnal development.

Baefore the 1870's New Zoalend was little wore then a collsct-

ion of rather isoleted frontier settlements,; tenuously linked, with

O4JHE 1910, E-ID, p32.
Q.C.V. Jeffreys, Glaucon, in AKC. Ottoway, Education and Society,
Plywmouth, 1962, p.T7.
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great locsl variations. Vogel's developmsnt pclicy of the 1870's
led to the abolition of the provinces (1875) which in its turn nec-
essitated the Bducation act of 1877. Although to sowe extent the
impact of Vogel's policy helped turn New Zealznd intc a single
community, loczl rivalries wers still strong and the 1877 Act itself
was coxpectsad to provide a decentrslised system of public school
cducstion with the belence of pewer nsld =qually betwseen education
boards end school committces.7 Together with the long dopression
which begen frouw about 1881, this state of affairs affected both

educztional and cadet progress adversely.

By the 1890's the cclonists had becowe more acutely aware of
possessing specific national cheracteristics which in scme way
differentiated them frow Englisnuen. At the scms tiwe successive
Imperial Confsrsncus warked thewm clearly as pert of & world emwpire.
New Zealanders were ths better part of the British rees that nad
chosen to live in the southern hswmisphere. The itwo ssutiments were
not necessarily idncowpatible znd the course of ths bouth African war
intensified both. The 1902 rsgulections concerning cedets warked the
culmination of this process, and in its turn influenced the school
cadets.

Fromw sbout 1909 till 1914, New Zeslend society feced a critical
period cf rezdjustment on the politicel snd philosophical levels.
kising intern-ticnel tension nccessitzted tha growth of serious New
Zezland wer preperations after 190C; end tc some extent it appears
that the criginsl concseption of ths cedets hecame z cesuzlty of this.
Crgenised protests against the introduction of partial conscription
grew markedly from 1909 znd the cadets sufifsred frow this, though
comparatively little ¢ffort wes directed specificelly 2t thew by

enti-militarists.

By about 1910, cducationzl philosphy was egain, like defence
thinking. undergoing great changes and this wes particularly svident
in the field of pnysicel education. Lvidence frow the Inspectors

Conference of 1910 and the hoyal Commission on Education (1912),

75 H. MeLintock (ed), 4n Encyclopedia of New Zealand, Wellington 266,
vol 1.




suggests @ new emphasis on the developing child with both physical
and wental processes being seen as couplementary. It might well
be asked to whet extent thsse iueas were deciscive for the cadets,
for according to these views military drill could not only be

rogarded gs worthless, but perhaps even harmful to the growing child.

Overseuas developments, particulzrly in the fic:lds of educeat:
ion and dofence wsrs very imgortant in influcucing chenges
within New Zeuleznd. Couscripticn by ballet hzd bucome common
dwong the Buropean powsrs excepiing Britsin, by the 1880's and by
the early 1900's the size of zrwies had grestly increased. From
the time of the drezdnought scare (1909). the Grsat Fowers
inexorably begzn to wsigh numbers end resources agsinst probabls
wilitery oponents, for wzr was Lscoming to bz rocognised s a
test of factories and resourcas zs well os of armies. Such svenis
explain the nevw seriousnsss in New Zezlsnd's dofencs prsparation
after 1909, end the discardinz of wezll or inefficien' wilitary

units,

Cversess developmonis we : 2lsc ¢f importence in educational
philosophy. Britain, Amcrices gnd Hwitzerland provided mndels for
New Zzalend to emulate. In the cerly 1)00's, Dewey's condemnation
of the ¢ld almest wedicvel scuocl curriculum as it then existed in
many countries did not pesss unnoticed in New Zoeleznd znd helpad to
inepire the wodsrn view of educction as en zotivity of the whole
community. By 1900, howecver educstional phileosophy like defence had
reached a point where drastic re-snslysic was uecessany. Working

"modesls were nseded and hsre the English Boar! of iducztion's 1909
Syllabus of Physical Exercisss beacumz influentisl, egain wekirg

itself felt during tue 1912 hoyzl Commission on dducatisn.

This brief Synopsis dewonstraztes some of the vzlues and
perhaps somwe of the dangers of relating a smell topic first to
its immedizte field and then to broader historiczl thesmes. Of course
there are relevant questicns which, while not exectly lending them=—
selves to such periodisestion, cen be pvrsusd from the topic basis.
In this category are certain less definable more fluid movements
within New Zealand society such ss pairioiisu, racial attitudes,
drunkeness, and larrikinism. It is possible if not entirely

probatkle, to l¥k thesc fluid movements togethsr in order to ses the
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school cadets zs a rslszted aspsct of a single theme running
throughout New Zealand history; tnat of plurging the gep between
reality end zspireticn. In ths minds of the pionesrs, the ideal

cf building ¢ utcpizn society wes very strongly entreuched. However
the 1890's s:zw the second generatiorn of colonists scutely aware of the
disjunction (symptomised by wentsl and physicel discase, larrikinism
and drunkenness) between the drsawms of their fathers end cclonizl
actuality, for which they cnvisagsd two soluticons. TFirstly they
could turn the utopian prcpositicn into 2 rationsl proposition:
sccendly they could =zmend the envircnwent in order to heal the dis—
junction.B The first sclution wus provided by the sloction of the
Liberals in 1891 end their ensrgetic use of the state in the scchncuwic
sthere. One espect of the second scluticn was ths formstion of a
colony wide systewm of school cadets. FEerhans the cadsts theuselves,
like defence preparaticns; reprssenterd z=n over-reaction to crisis,
for they were not wercly 2 mass wovemsnt but 2z "cordon sanitairs"
dirscted sgzinst the new gnd unbisslthy fe-tures in the snvironuent
which sesmed tc¢ thresten zny propression towcrds a utoplen society.
oeen this way, the czdets becsms & nstural, evst necessary plruoueron
that warked Kew Zealand's progrsss from z rurel ircutier orientated
comnunity to a sizeble, urban aznd partially industrial socisty, wbsre
the individvalism of the nineteenth csntury hzd tc conform to the
Term-factory-hearth orgionisstion of the itwentisth ceniuxy.

4,

Thus in exawining the progiess of the scaool cedets frow
their beginnings till 1914, two purpcses will be ssrved. Firstly,
by placing one facet of New Zezlund rociety under the uicroscops it
should be possible to clossly excwin: New Dszlaonders of sn esrlier
time involved in an activity which bty its very nzture -eveals their
beliefs znd assumpticns. Seccendly, in crder to bs aware of all that
comes within and bsyond the topic's scope, it will be necessary to

turn a telescope upon the whole of New Zeazlend soclety between these
years, znd in soc doing tep the wain thewes running through the history
of & developing nstion.

81 am indebted to Prefessor W.H. Uliver of the lizssey University
History Depariment for suggesting this line of ingliry.
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