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Abstract

The research contributes to school leadership literature considering the role of formal and informal
learning. In particular, the diverse modes of learning, varied pathways to principalship and the need
for on-going learning, to include the ‘novice’ phase of being a principal. Urban New Zealand

principals, through a purposive sample case study, identified why and how learning was meaningful

to them.

An email survey was triangulated with fifteen principals’ narratives and four individual interviews to
determine the access to and value of principals’ professional learning. The findings support balanced
modes of direct and indirect learning. An articulated principalship learning pathway is required using
both explicit and tacit learning approaches. Principals determined that formal learning is paramount
to their professionalism and their ability to be effective in the role. They equally valued peer
networks as learning environments. Mentoring at all phases of principalship provided invaluable

support.

Despite the importance of developing and evaluating curriculum and student learning, principal
leadership included growing future leaders, change management, day to day leadership, and
management tasking. This created a work portfolio that could conceivably diminish a leader’s
personal time for learning. Seemingly, this was inaccurate. Principals are self-motivated adult
learners challenged to study in order to improve what happens in their schools, for students,
teachers and, for some, the wider community. Data analysis revealed that principals exhibit an on-

going moral commitment to learning, their staff, and students.

There is no one course or method of learning that teaches all. Principals learned on the job, through
reading, contact with other principals and through degree-type programmes. The First Time
Principals’ Programme provided consistency but insufficient recognition of experience or link to
qualification status. In New Zealand, principals with educational leadership qualifications are not

fiscally recognised.

The research contributes to the body of New Zealand leadership literature through the rich and real
descriptions of principals’ experiences. The findings identify a range of suitable learning
methodologies that could be developed for principals. The research opens opportunities for further

New Zealand research that develops the principals’ voice.

Page | 2



Statement of Originality

This work has not previously been submitted for degree recognition at any university. To the best of
my knowledge and belief, the dissertation contains no material previously published or written by

another person except where due reference is made in the dissertation itself.

Anne Sutherland Malcolm

Dated: 23.4.2013

Page | 3



Acknowledgements

Ehara taku toa i te toa takitahi. Engari taku toa he toa takatini

A warrior never stands alone, but stands with many.

Maori believe leadership is about sharing success, accepting responsibility and being visible. This
study combines the stories of many school principals, their ‘Te Kete Tuauri’ (real world). | believe
their knowledge interpreted through my researcher’s lens provides a powerful voice. It was my
responsibility to honestly reflect their thinking. | have learnt a great deal through their openness and
candour. | have an unequivocal appreciation of the multitude of ways school leaders ensure they

access learning. | am thankful to a good number of people for their support.

Firstly, to my supervisors Professor Wayne Edwards and Dr. Jenny Poskitt, | have appreciated their
professional expertise, and most importantly their encouragement. At times, it would have been
easy to give up and take back my weekends but these two people, along with Dr. Marian Court,

supported the load.

My sincerest thanks go to the group of New Zealand principals who agreed to be part of this study.
Their time, their love of learning and their life stories are the thesis. | hope their beliefs support

future principals in their quest for effectiveness.

My staff and Board of Trustees saw the commitment it takes to carry a full time school leader’s role
and study. Their belief in me was a driving force. My deputy principals, Cindy Walsh, and my friend
Belinda were always there for me. My family was never failing in their belief that one day | would

finish. Finally, a huge thank you to my incredibly supportive husband Brian, for his sustained support.

What will we do with our weekends now?

Page | 4



Glossary of Acronyms
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Glossary of New Zealand Terminology
Ako & Awhinatanga: Maori language terms that translate to learn, study, instruct, teach, advise;

guide and support.

Contributing School: A primary school, catering for students from 5 years of age through to the end
of year 6. Children start school on their birthday. A child starting after June is classified as year O.

This student begins year 1 the following year, moving to intermediate at year 7.

Decile: A socio- economic rating for funding schools. A school's Decile indicates the extent to which
it draws its students from low socio-economic communities. Decile 1 schools are the 10% of schools
with the highest proportion of students from low socio-economic communities. Decile 10 schools

are the 10% of schools with the lowest proportion of these students.

Kura and Kura Kaupapa Maori: A state school where the teaching is in Te Reo Maori. Learning is
based on Maori culture and values. Kura Kaupapa caters for students from years 1-8 or years 1-13. A
key goal of Kura Kaupapa is to produce students who are equally skilled in both Maori and English.
Full Primary School: A school that begins at year 1 and includes years 7 and 8. Year 8 is the final

primary school year before a child begins secondary school.

Independent School: Is governed by their own independent boards but must meet certain standards
in order to be registered. They do not have to follow the New Zealand Curriculum but must follow a
learning programme of at least the same quality. Independent schools may be either co-educational

or single-sex. They charge fees, but also receive subsidy funding from the government.

Integrated School: These schools are part of the state system. They teach the New Zealand
Curriculum but keep their own special character (usually a philosophical or religious belief) as part of
their school programme, for example the Catholic schools. Integrated schools receive the same
government funding for each student as other state schools but their buildings and land are privately

owned so by law they can charge attendance dues to meet their property costs.

Intermediate School: A year 7 and 8 school set up in the depression as an alternative to 4 years

middle schooling. The intermediate model is for students to attend a school for 2 years at ages 11

and 12. In June 2006, a middle school strategy was set up to consider the value of a school
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transitioning students for two years. There has been no nationalised policy on this as at November

20009.

Manaakitanga and Pono: Maori language terms to express how a community cares for one another

and ‘Principals work together, goodness, righteousness and all things moral.

U Rating: The school’s ‘Grading Roll’ as seen in this table determines the principal’s salary grade.

This salary data relates to July 2009 Principals in decile 1-4 schools a

Principals in decile 1-4 schools are paid an amount in addition to base salary (NZEI Collective

agreement)

Roll Grade Salary

50 students U1 $76,288
51-100 students u2 $82,260
101-150 students u3 $89,090
151-300 students u4d $96,071
301-500 students us $103,052
501-675 students U6 675 $107,042
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