Copyright is owned by the Author of the thesis. Permission is given for
a copy to be downloaded by an individual for the purpose of research and
private study only. The thesis may not be reproduced elsewhere without
the permission of the Author.



ITINKRANT MIGRANTS - A CASE STUDY OF TH: CHARACTERISTICS
AND ADJUSTMENT OF MALAYSIAN STUDENTS
IN NEW ZEALAND

A Theegis iresented in Tartial Fulfilment of the Requirements
for the lLegree of laster of Arts in Geography
at liassey University

By

ANN MEAN LEO
Massey University
1973



ii.

ABSTRACT

The world today is witnessing a rapid breskdown of
cultural barriers as more people migrate, either temporarily
or permanently, from one society to another. The study of
this phenomenon is of special interest to social scientists,
For geographers the study of the process of migration and
immigrant communities has long been a major branch of inquiry.
Relatively little however, has been done on temporary forms
of migration, This thesis is concerned with one group of
itinerant migrants in New Zealand - Malaysian university students.

An attempt was made to examine the characteristics of
the selection process, the cultural, sociological and personal
background of the student migrants, and their distribution and
other characteristics in New Zealand. These characteristics
were compared with those of other groups of migrants, foreign
students, local students and people in the society of origin
and the society of study. The study also examined the
adjustment of the students in New Zealand and the relationship
between the characteristics of the students and their adjustment.

The main tool of investigation was a postal questionnaire
developed specially for this study. It was supplemented by
personal observations and experience as an oversecas student
in New Zealand. The questionnaire was administered to a
random sample comprising 30 percent of the total Malaysian
student population in New Zealand universities in 1973. Out
of 415 questionnaires posted, 285 were returned. Four were
not completed and one rejected, leaving 280 respondents in the
final analysis.,

A number of hypotheses were made on the characteristics
and the relationship between the characteristics and the
adjustment of the students, based on personal observabtions,
migration studies and previous researches on overseas students,
in New Zealand and overseas. The hypotheses on the
characteristics include an expectation of the predominance of
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young, male and single student migrants who are privately
financed and come from urban areas and middle socio-economic

class backgrounds. The results indicated that the
characteristics were as predicted and were therefore similar

to other migrants in general though there were several differences
which were expected due to the very specific nature of the
migration, viz. for educational purposes.

Fredictions on the relsasfionship between the characteristics
and ad/justment cover characteristics such as religious back-
ground, rural-urban origin and socio-economic class. It
was predicted that those with backgrounds closest to the
New Zealand norm are best adjusted, for example on religion
Christians were expected toc be best adjusted, followed by

those with no religion and non-Christians being least adjusted.
For situational characteristics such as type of accommodation,

duration of stay and friendship with New Zealanders it was
predicted that the more exposed the students were to the New
Zealand society the better would be the adjustment made. IMost
of the predictions emerged as expected.

The study is exploratory and the findings tentative. It
is only one approach to a complex research area. Its significance,
if any, lies in its illustration of the potential of research
in this field.
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PREFACE

One of the mo=t striking developments in FKew Zealand's
educational institutions in the last decade has been the
growth of the overseas student population. From 960 in
1959 the number had risen to 4374 from 52 different countries
in 1572, Overseas students have become a feature of the
way of life in New Zealand, especially in the university cities.

With a group from such diverse cultures and backgrounds
the oversecas students provide a useful research area for the
gsocial sciencees. In addition to learning more about the
cultures, the selection processes, cross-cultural contact and
adaptation, attitude change and re-adjustment, the information
uncovered may be of assistance in helping foreigners adapt to
their host countries.

This study attempts a geographical apuroach, viewing the
process a8 an itinerant form of international mirration. It
examines the characteristics and adjustment of one particular
group of overseas students. Their characteristics were
compared to those of micrants in general, other student migrants,
the home society and the host society. The study also
investigates the adjustment of the students to the new environ-
ment and attempts to relate the characteristics of the students
to their pattern of adjustment,

The comparison of characteristics between the sample group
and the other selected groups was limited by the availability
of data and the measurement of the adjustment was carried out
with the aid of a scale designed specially for this study.
Statistical checks were made to determine the significance of
the relationship between the characteristics and the adjustment
pattern.

The present study is only a pilot survey and the investi-
gator is well aware that the findings are only tentative.
If it could stimulate more detailed studies of overseas students
in New Zealand then its purpose is amply fulfilled.
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CHAPTER I

INTRODUCTION

Growth of overseas study

The migration of students across national boundaries
has a long history. As early as the 4th century B.C. there
were groups of foreign students at the schools of philosophy
and rhetoric in Greecc.1 Likewise Rome reported students
from Gaul in 370 A.D. and Chinese historical texts mentioned
that in the year 639 A.D., the emperor T'ai Tsung established
and institute of higher education to which students from the
'barbarian peoples' came until the number was more than 8,000.
The migration assumed more significance after the foundation
of the first European universities in the 12th century A.D.
It then developed from the journeys of the medieval scholars
to the 'grand tour' of the 18th century.5

2

It was only in the 20th century however, that the flow
increased greatly and the migration of students abroad acguired
nuch more importance, especially after the 2nd -orld War when
nations in Asia and Africa aspired to be modern states after
attaining political independence. The social and economic
development of the new states requires administrators, engineers,
doctors, teachers and a whole host of other trained personnel.
The training facilities within the new states however, were
inadequate and many students therefore went overseas for training,
especially to their former colonial power for these countries
had trained some of the indigenous people when they were under
their rule. J

®

It was after the 2nd World War too that there emerged
a greatly strengthened belief thatethe advanced nations have a
duty (which could be in both moral and self-interest terms) to
assist the underdeveloped nations. Programmes of assistance,
both bilateral and multilateral, were established in all fields,
one of the most important being education. New Zealand played
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her role, especially to South-east Asian countries and the
Pacific islandl,4 through programmes such as the Colombo Flan

and the Pacific Islands Scholarship Training Scheme. Frogrammes
of assistance contributed significantly to the increased flow

of students overseas for educational purposes.

The expansion of aspirations for higher education in the
underdeveloped world, or the developing world as the new nations

prefer to call it, and the consequent increased flow of
students to Great Britain, France, the Netherlands and the
UeeAe resulted in these countries being unable to meet the
demand as they once did. Admission to the universities there-
fore became more difficult, partly due to the great expansion
in their own student numbers. Partly for political reasons
and cultural ties, countries outside those to which the students
once flocked, began to attract students from the developing
nations, a few examples being Germany,5 Australia and more
recently liew Zealand. This redirection of the flow of students
was further facilitated by the offer of scholarships under the
aid progremmes which attracted the new generation of aspirants
who often come from classes in society which cannot afford to
support overseas study from their own resocurces,’

New “ealand is one of the wWwestern countries which has
received an increasing number of overseas studont56 for these
reaaons.? There were a few overseas students in the country
before the 2nd wWorld wWar® and it was only after the war that
there was a significant increase in numbers when the aid
programmes were introducod.9 Table I shows the increase in the
number of overseas students in New Zealand from 1959 to 1972,
the bulk of the increase in recent years being due to private
students (Figure I). - Even though the private students pay
fees they are considered as an indirect form of overseas aid
for their education is highly subsidised by the New Zealand

5overnnant.10

Motives for stu broad

At the individual level various reasons have been put
forward for studying ovor-aal.11 The most usual aim is a
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personal one, to obtain credentials to ensure satisfactory
employment in terms of prestige, financial gain and congenial
living conditions. [Many do state the official motive too,
especially assisted students, that is to further the develop-
ment of their country. There are other motives too, singly
or in combination which apply in particular situations and
countries, Some go overseas because they were unable to

gain entrance to universities and technical colleges at home
because of the heavy demand for education and consequent strict
selection, Others go abroad to pursue certain courses not
available at home and for some there is a genuine interest in
the foreign countries. For some the motive is social, for
there is status and prestige value in having spent a few years
overseas even without final success in achieving an occupational
qualification. This attitude is frequently found among
wealthy families whose sons are earmarked for positions in
private business after their stay overaeaa.qz

Overview of studies done

Research on overseas study attracted wide attention
only when the post-war influx of students, particularly in the
United States, gave rise to s mass of administrative and personal
problems which require intensive analysis and evaluation of the
exchange progranmen.13 Most studies were done in the United
tates and were carried out on behalf ol governments and
official bodies. The Social tcience Research Council was a
major contributor by sponsoring the series of studies on specific
national groups in the United Statuq4 which established some
important bases for an understanding of cross-cultural learning
processes, Numerous dissertations and theses too were written
on the problems of foreigners studying in the United States.

Research in Europe, compared to the wide range of American
research is minimal, Several studies were done in Britain15
and a few in the other uounzriol.16 Research in Australia is
of particular interest for the process is similar to New Zealand's
in many ways. The major research studies are Hodgkin, Keats
and Nooajirvln27 There are a number of periodical articles
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too covering a variety of aspects of overseas students in
Australia.18

In New Zealand there is relatively little literature
and research on overseas students but the list is a growing
one. Besides a number of official statements, reports,
periodical articloa19 and numerous short articles in public
and student newspapers, there is one popular book which
covers some aspects of overseas student life in New Zealand.
Several theses and dissertations in a number of disciplines
were written, each focusing on aspects that are relevant
to the respective disciplines though all touched on the
problems of overseas students in New Zealand.aq None of the
studies however, were conducted at the national level. The
present study attempts a nation-wide study of one particular
group of overseas students,

20

There is sufficient literature therefore, overseas and
in New Zealand, to which the present study can refer.

Objectives of this study

This study attempts to examine a special form of inter-
national migration - the flow of students from Malaysia to
New Zealand. The charzcteristics and adjustment of this group
of overseas students are viewed within the theoretical frame-
work of itinerant migration. The students are temporary
migrants or sojourners for they all set off with the intention
of acquiring a foreign education and then returning to the home
society. Their characteristics are specifically compared on
the one hand to other Malaysian students overseas, students in
liglaysia the Malaysian population as a whole, and on the other
to students in New Zealand, other overseas students and migrant
groups in New Zealand and the New Zealand society (Figure 2).
Characteristics such as ethnicity, age and sex, marital status,
religion, rural-urban origin and socio-economic background are
examined in Chapter 2, the selection processes including chain
migration in Chapter 3 and in Chapter 4 the distributional and
other characteristics such as course of study and accommodation.
These characteristics are examined to ascertain the extent to
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Figure 2

Itinerant Migrants — Theoretical Framework for the Study of Malaysian Students in New Zealand
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which the Malaysian students in New Zealand differ from or
are similar to the groups stated above.

Based on migration studies and previous researches on
overseas students, in New Zealand and overseas, and on my own
observations, the following hypotheses were made with regard
to the characteristics:

Ae DLike most migrants and students, both local and
foreign, the Malaysian students would be:

1. predominantly youthful

2. predominantly male

%« predominantly single

4, of urban origins

5. financed by their own resources

6. live with their own kind

7+ concentrated in certain areas in the country and
within the city

be Unlike mi~rants but like most students, both local
and foreign, thz Malaysian students would be:

8. largely of upper or middle socic-economic class
origin

Ce Unlike mi-rants and many local students, but like
other overseas students, the lalaysian students
would be:

9. pursuing courses of study in fields which are
especially needed in the home country.

De Like many migrant groups studied the Malaysian
student population would consist of:

10. a considerable number of chain migrants.

Like most migrants they have to adapt to the host society
but the asdaptation required of overseas students is not referred
to as acculturation or assimilation but as adjustment or
temporary adaptation due to the sojourning nature of their
migration. Chapter 5 deals with the adjustment of the students
to the New Zealand environment. It also includes an examination
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of the relationship between the characteristics of the
students and their adjustment, It is hypothesised that the
closer each characteristic is towards the New Zealand society
the better will be the adjustment made. The Malaysians were
chosen for three reasons, They are the largest single
national group among the overseas students in New Zealand
(Appendix A).22 They come from a wide variety of backgrounds
in an essentially plural society whereas most previous studies
in the United Otates concerned students fror homogenous
societies. Finally, I was born and bred in Malaysia, caught
up in the migration to New “ealand as a student and hence have
personel experience of life in New Zealand as an overseas
student, as well as having the advantage of being zble tc make
ure of my own knowledge of Malzysia and her inhabitants, in the
studye. An additioral adivantage was that the respondents to
the survey knew that the rescarcher was a lialaysian student
and this may have produced a higher rate of response and more
honest and open reliss,

Aims, metrod and response of the survey

Alms
As an adapted ui-ration study, the survey aimed to:

1e “xamine the selection processes and investigate the
role of chain migration as a factor in the selection.

Ce Provide data on the cultural, socioclogical and personal
background of the students.

3 Analyse their distribution, course of study, type of
residential accommodation and other characteristics in
New Zealand.

4, Discover how the students were adjusting themselves to
life in New Zealand, and finally,

Se Determine the relationship between factors in the
students' background, situational factors and their
adjustment in New Zealand.
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Method

The study is based mainly on the results of a survey
of a random sample of Malaysian students, by means of a
postal questionnaire. It is supplemented by participant
observation, having studied at three university centres and
visited most of the others during the course of a five-year
stay in New Zealand. The findings are compared where
relevant, with those of previous researches in New Zealand
and oversesas, The questionnaire is a structured type,
consisting of closed questions mainly but with a few open
questions as well to seek more detailed information (Appendix B).
Several items are based on previous rasearches,a5 the majority
however, are my own., 1t was informally pre-tested on
several Malaysian students at Massey and Victoria Universities
and found to be adejuate.

A random sample comprising 30 percent of the Malaysian
students enroclled at each of the 7 universities in New Zealand
in 1973 was selected using a table of random numbers,24 from
lists of names supplied by the Registrars of the universitiea.25
Luestionnaires accompanied by introductory letters and stamped
envelopes for returning completed questionnaires were posted
to the students by the Registrars, for it is university policy
not to release the addresses of their stuients. Completed
questionnaires were returned directly to me. :

Reponse
Out of 415 questionnaires posted, 285 were returned, 4
of which were not completed. This leaves 281 completed ones,

a response rate of 67.7 percent which is satisfactory for a '
postal survey. [Excluding the smaller unitersities, the reppontg
from individual universities does not vary too widely, ranging |
from 5.5 percent to 84,7 percent (Table II),

One questionnaire was rejected. A number were not
fully completed but were included in the analysis because the
information given was useful. The final analysis therefore
covers 280 students out of the 1384 attending universities in
New Zealand in 1973, which amounts to 20.2 percent of the total
population.
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Table II

Fercentage Response of Survey Sample

University Total Sample Number rercent-  lNumber who
Number Size who age responded
of Mal- (30%) respond- Tresponse as a ;. of
aysian ed total no.
students of Malaysian

students

Auckland 236 71 38 53«5 16.1

Waikato 50 15 13 86e7 26.0

Massey 88 26 16 61.5 18,2

Victoria 287 86 54 62.8 18,8

Canterbury 443 133 94 7Ca7 21.2

Lincoln 39 12 5 41.7 12.8

Otago 24 72 61 84,7 253

Total 1384 415 281 677 203

Tables III - V show that the sample is representative of

the total Malaysian student population in New Zealand
universities in 1973 in terms of ethnic origin, sex and
financial status.27 It is ascumed that the sample is
characteristic of the total population in other variables as
well for a random sample should be representative if there is
no sampling error. The representativeness of the sample

in the three characteristics above partly suggests that there
is little sampling error.



Table III
Ethnic Origin of Semple and Total Population
Total Popu%ation Sample
Oe il Ho. %
Chineﬂ. 1250 88.9 247 88.2
Malay 95 6.9 17 6.1
Indians and
Ceylonese 38 2.7 10 3.6
Others 21 15 6 21
Total 1384 100.0 280 100.0
Table IV

vex of Gample and Total fopulation

Total Fopulation Semple
No. % Noe. o
Male 1121 81.0 221 78.9
Female 263 15,0 59 211
Total 1284 1000 280 100.0
Table V

Finasncial -tatus of Sample and Total Population

Total Population Sample

No. % Noe. %
Assisted 127 9.1 25 8.9
Private 1257 90.9 255 91.1

Total 1384 100.0 280 100.0

12.



13.

Footnotes

Te
2e

S
4,

Se
Ge

7e

Ee

e

10.

Breitembach, 197G, 70.

Mandelbaum, 1956, 45.

bBreitenbach, 1970, 70

In the case of certain island territories New Zealand

had constitutional responsibility for administration

and hence her involvement in the development of education
there has been particularly close.

Aich, 19¢3, 440,

Throughout this study 'overseas students' is defined as
students coming to New Zealand specifically for education
and are not normally domiciled in New Zealand. Tho term
is also used synonymously with 'foreign students'. The
former is more often used in Commonwealth countries while
in other countries the latter term is preferred.

wome of the more specific reasons for students coming to
New Zealand will be discussed in Chapter 3.

These were mainly Fijian students who first came as early
as the 1920's when the Deed of Covenant was established
between the New Zeesland and the Iiji Governments.
Thompson, 1963, 17.

The llew Zealand ! acific Islands {cholarship Training cheme
was started in the them trust territory of ‘estern Lamoa
in 1945, extended to the Cock Islands in 1946 and Niue in
1947, Pacific lslands Education, October 1570, 51. The
Colombo Flan Technical Assistance .icheme was introduced
in 1951 when the first Asian students were btrought to

New /ealand and under the Zpecial Commonwealth African
Assistance Plan the first African students arrived in

New Zealand in 1961,

According to Mr Coleman, Minister of Immigration, The
Evening Post, 1973, October 3, "The cost of their education

in universities and technical colleges is estimated at
$3,500,000 a year over and above the fees they pay. This
figure does not appear in any published overseas aid
statistics but represents, nevertheless, a substantial
contribution to development in those neighbouring countries
from where the students come."



"\':‘"x{‘b{

11.
12.
13.
1"’.
15,

16.

17
18.

19.

' 20.

1.

23
o4,
25

26e

27

14,

See Hodgkin, 1962, 23%; Singh, 1966, 42, and Klineberg,
1970, 33, from where the points here are extracted.
Hodgkin, 1962, 23.

Smith, 1956, quoted by Breitenbach, 1970, 71.

Eennett, Passin and McKnight, 1958; Feals and Humphrey,
19573 Gewell and Davidsen, 19613 Morris, R.T., 19563
Selltiz and others, 1963,

Livingstone, 19603 Gingh, 1963; bBurns, 1965; Morris, B.,
1967, and 5en, 1970.

Aich, 1963, on Asian and African students in West German
universities is one.

Hodgkin, 1966 and 1972; Keats, 1969 and Noesjirwan, 196C.
Hodgkir, 1958, 1962, 1964, 1.68 and 1.69; Keats, 19693
Campbell, 19683 Lawson and Fhillips, 1971; Chann, 1972,
and “ebb, 1973,

Thompson, 1¢63; George, 1965; Haas, 19653 Ussher, 1570;
trasad, 1970; kennie, 19703 Gomith, 1970; RBorrie, 1973;
L.ythe, 197%a and 1973b; Barrington, 1972, and Hines, 197%,
Trinh, 1968.

Ng, 19623 Noor, 19683 Tan, 1969; Gellars, 1970, Hwang,
1971; Chew, 1971, and Ridzwan, 1972,

In 1973, of the overseas students attending universities
in New Zealand, 56.6 percent were Malaysians.

Lspecially Singh, 1963,

From Jonnacott and Wonnacott, 1969, 360.

ILxcept for Massey University where the kegistrar was unable
to provide the list for reasons not stated. A list was
supplied by the Fresident of the Malaysian Association of
Manawatu instead. This list is accurate due to the
relatively small number of Malaysian students at Massey
University, and was checked and confirmed by me personally
being a student there.

The low response rate for Auckland and Victoria could
possibly be due to the fact that the survey coincided with
the mid-year examinations at these two centres.

Financial status is here divided into 'assisted' and
‘private’. Assisted refers to students under the Colombo
Plan and M.A.R.A. only. All others holding other
scholarships are included under 'private'. University
records of students under scholarships consist of assisted
students only, for they are paid by or through the

New Zealand government,
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CHAFTER II1
THE SBLECTION FROCESS

Overseas students are admitted into New Zealand either
as private or as assisted students. The selection process
for the two categories of students differ in many ways and
hence will be dealt with separately.

Assisted ._tudeuts

These are students who come to New Zealand under New
/ealand Government Aid I rogrammes such as the Colombo Flan,
the Special Commonwealth African Assistance llan, the .estern
Samoa Aid Frogramme, the Commonwealth Fducation ‘icheme and the
Tacific Islands Scholarship Training Scheme. The selection
of these students is made by the New 7ealand Government through
its dirlomatic representatives overseas, from among candidates
selected and nominated by the governments of the countries
concerned. The fxternal Aid Division of the Ministry of
Foreign 4Affairs and the Islands Fducation Division of the
Department of Education handles all the admission requirements
and are responsible for the welfare of these students while
the,; are in lew ‘ealand. The departments take responsibility
of the students' financial needs and assist with all the
arrangenents relating to accommocaation, holiday tours,
hospitality, study courses and all matters affecting the general
well-being of the students while they are in New Zealand. '
Almost all assisted students from Malaysia come under the
Colombo Flan and are hence looked after by the Extermnal Aid
Division.

There is a special category of students from Malaysia who
do not come under any of the New Zealand Government Aid
Programmes but are nevertheless considered as assisted students
for they are managed by the External Aid Division while under
training in the country.  These are the MARA® students who
are financed wholly by the MARA governing body and managed by
the New Zealand Government under a special arrangement between
the two countries. These students are selected by the MARA

governing body in Malaysia.
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Assisted students are selected on a competitive basis
based on academic merit as well as other factors such as
ethnic origin, socio-economic background, extra-curricular
activities in school, and personal character. These students
are therefore highly selected by both the Malaysian and New
/ealand governments.

Assisted students are like assisted migrants in many ways.
Both are more highly selected and receive much more assistance
than those who migrate to New 7ealand on their own account.
Both are selected on the basis of national, ethnic and cultural
origin, or skills possessed. The difference however, is that
in the former it is to meet the needs of the sending country
whereas in the latter it is to meet the needs of the receiving
countrye. Their fares are usually paid for by the New 7ealand
sponsors and they receive much assistance in adjusting and
settling down to the new environment.

irivate ..tudents

I’rivate students are those who do not come to New Zealand

under any of its aid programmes. They include individuals
sponsored by their own government, state, private foundations,
churches and other bodies, The majority however, are students

financed by their own families.

Compared to the assisted students, private students are
not so highly selected. The lMalaysian government does not
regulate the migration overseas of private students. It does
however, look after the welfare of the students through its
diplomatic representatives overseas and in countries where there
are substantial numbers of Malaysian students the government
runs a Malaysian Student Department specifically for this

purpou5.

The admission of private students to New Zealand comes
under the control of the Immigration Division of the Depart-
ment of Labour. It does not extend similar treatment as
the External Aid Division to the students under its responsibility,
Its function as regards overseas students is basically an
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administrative one, to ensure that the students comply with
the country's immigration regulations as stipulated in the
student permit. Before student permits are issued an
application on the prescribed form must be supplied, supported
by certificates of birth, health and character, a letter of
acceptance from the educational institution concerned, a
guarantee of maintenance and repatriation, a guarantee of
accommodation and photographa.4

Students intending to study in New Zealand universities
must be accepted by the governing body before permits are
issued by the Labour Department. fdmission into New Zealand |
universities at entrance or undergraduate level is controlled
by the Overseas i tudents Admissions Committee whilst admission
at graduate level or with credits is the concern of the ‘
individual universities. Besides meeting the minimum academic
qualification, overseas students must pass an English language
test. The courses for which students are admitted are
determined by various factors such as the possibility of
excluding New ’‘ealand students, the availability of similar
courses in the home country and the scope for employment in
his country for the qualifications which a student seeks to
acquire.

Reasons for choosing New Zealand

For several decades Malaysian students have been migrating
overseas to study. It was only recently that New Zealand
became a popular destination (Table VI Figure 3). The reasons
are well known, to the authorities and the students concerned
but it has never been fully rocordod.s One of the aims of
this study is just to do that, and in the process to hypothesise
that, like the many migrant groups in New Zealand studied by
soographora,7 chain migration plays an important role in the
choice of New Zealand as the destination by private students.
Part of the continuing movement of students from Malaysia to
New Zealand can be attributed to a modified form of this
process which has been defined....
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Table VI

Malaysian Students at Universities in Malaysia, Sinzapore,

New 7ealand and other Commonwealth Countries, 1962 - 1971,

Country 1962 1763 1964 1965 1966 1967 1968 1969 1970 1971

Malaysia' 1334 1726 2217 2822 3438 4469 5701 6860 8251 10118
Singapore® 2132 2414 2542 2841 682 654 756 630 733 1035
New Zealand 191 238 294 358 387 471 590 870 1242 1379
Australia 2034 2113 2182 2266 1869 1939 1997 2070 2231 2437

Britain 481 541 609 721 561 597 664 697 820 ces
Canada 133 211 262 350 ... 413 425 382 434 456 |
India 414 481 592 716 eee 959 1096 1206 e cee |
Note: From 1962 to 1965 figures are of students from Malaya, !
singapore, abah and Carawak but from 1966 onwards
students from Oingapore are excluded.
Te "rom 1962 to 1968 University of Malaya only but from
1969 includes Fenang University.
Ce University of _ingapore only. Nanyang University
excluded because the medium of instruction is not
Englishe The fipure for 1962 includes a very small
number of students from lLrunei.
De Includes a small number of post-graduate students from

overseas (estimated to be around 15)

Sources: Compiled from:-

16 of Malaya Annual Report, 1962-70.

2e
sducation Statistics of New Zea s 1964-71,
Tducation Department records, New sealand

De

4,
Se Oonnonuoalt% Universities Yearbook, 1964-55.
6. ucation Dep ent reco s Australia,.
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Figure 3

Malaysian Students in Universities in New Zealand and

other Commonwealth Countries, 1962—1971

0
1962

I I 1 T T T T -
1963 1964 1965 1966 1967 1968 1969 1970 1971

Year



20.

"as that movement in which prospective migrants
learn of opfortunities. are provided with
transportation and have initial accommodation
and employment arranged by means of primary 8
social relationships with previous migrants."

A considerable number of students are known to have
followed in the wake of brothers, sisters, cousins and other
relatives, friends, class-mates and other primary ties, to
New Zealand.g Modifications to the definition above are
necessary due to the slightly different nature of the migration.
Frospective students do learn of the opportunities first-hand
by correspondence and home visits by earlier students and are
aided in transportation in ways such as arranging student
discounts,10 being met at the airport on arrival and having
their initial accommodation and enrolment at the university
arranged by means of primary social relationships with previous
students.

Results from the survey rsvealed that chain migration is
the second most important reason for choosing lNew 7ealand
instead of the other traditional countries of study (Table VII).
Typical replies to this question are:

"My brother was in New 7ealand then."

"Becausze my sister is here.”

"I have cousins here in New ealand.”

"Friends (old class-mates) would help in many ways."
and even "I have some frienis who have some friends
here."

The most frequently quoted reason is that it is cheaper
to study in New Zealand. Unlike in Britain and Australia,
private students pay the same fees as local students and are
hence subsidised by the New Zealand Government to as much as
four-fifths of the total cost of their education. '

All the major reasons stated agree with Ronnic12 except
that she did not mention chain migration for she was more
concerned with the academic aspects.



Table VII

Reasons for Choosing to Come to New Zealand

21,

Reaaons

ance

Reascng in order of
yels)

18t 2nd 3rd 4th

Total

Leonomic - lower cost of living,
ees are lower, vacation jobs
easier to get, nearer to home
and 6th form one year only and
free too. 105

Kin and other prim ties -
member orl fanin, relatives,
friends and classmates
studying in New Zealand. 41

social and cultural environment in

!'ﬂew HQBIBD.E - Bm&II' QEBE. pﬂﬂc.-
Tul country, friendly people
and racial tolerance. 31

.cademic - easier entry due to
ess stringent academic
qualifications, good reputation
of course and degrees are
recognised, -1
Timi - term starts earlier and
T?rst to accept, can apply
prior to getting H.:.C. results 23

Scholarship - awarded scholarship,
rno choice. 24

aical environment in New Zealand
er.c ate, scenic

boauty and hcalthier environ-
ment. S

Others - taught b{ New Zoalunderl,
popular with Malaysians, no
particular reason, parent's
wish, not too many Malaysians,etc. 13

Not ttated 5

eo

25

22

11

10

15

15

11

185

83

67

59

24

23

22

Total 280

160

10
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FPerhaps one respondent sums up the situation very well
when he wrote:

"Matter of choice-England:too far, too expensive,
racial problems,
Australia:not accepted, racial problem.
Canada:too far, too cold, some degrees
not recognised.
UeSeAatbad society,”

New Zealand therefore was perceived as the most attractive.
“everal however, expressed some disappointment as seen in
statements such as:

"Under the impression that there isn't any racial
discrimination in New Zealand." and

"Apparently it is the cheapest place, cheapest to
exist - not now of course!l"

Cther Manifestations of Chain Migration

The process of chain migration has resulted in the
concentration of migrant groups from the same extended family,
village or town in certain centres in the country.15 This
occurs too in the case of Malaysian students in spite of the
fact that coice of university is strongly influenced by the
courses offered. The observation of Noor.qn my own experience
and data from the survey supports this well recognised feature
of the effect of chain migration on the locational distribution
of migrants. Appendix C shows that a disproportionate number
from the same town in Malaysia are concentrated in certain
university centres in New “ealand, for example students from
Malacca Town in Victoria University, from Ipoh in Otago and from
5ibu in Canterbury. An examination of the responses of these
students revealed that the reason they chose New Zealand, and
the particular university or city was because members of their
family or relatives or friends were there. This was stated
by 4 out of the 7 students from lMalacca Town at Victoria, 4
out of the 8 from Ipoh at Otago and 8 out of the 10 from Sibu
at Canterbury. This illustrates the importance of kin and
other primary relationships as a factor in the choice of their
destination in New Zealand.

Another indication of the effect of chain migration is
that of the students who have another member of the family,
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relative or friend in New Zealand, a high proportion have
these primary relationships in the same university or city
(Tables VIII and IX). 24.1 percent have at least one other
member of the family in New Zealand, 73 percent of whom are in
the same university or city. About the same proportion is

the case for relatives, As for friends from home most have
at least several in the country, a high proportion of whom are
in the same centre es themselves. Only a small nuamber have

no friends from home at all,

Applicants to study in New Zealand must have a guarantee
of accommodation before they are issued with a student permit.
This is done for assisted studente by the linistry of Foreign
Affairs. Frivate students have to write in for a written
guarantee through contacts in New Zealand. Here primary ties
in Kew “ealand are made use of to meet this requirement. 11.8
percent of the guarantees of accommodation for the students
were acquired through primary ties, most of these students
being chain mi-rants (Table X).

This section thus reveals the operation of several aspects
of chain migration on the selection process and the distribution
of the students in New Zealand.



24,

Table VIII
Other lembers of Pamily StudyingOverseas
Other Overseas New “ealand Same City or
Countries UﬂIvara!¥ in
No. of Frequency Lo. of Frequency Lo A gn
mexbers members zgﬁhgrs £Toquency
e 27 2 16 2 9
3 and 15 3 ‘. 3 1
above
108 62 %8
None 149 195 219
Not stated 23 23 23
Total 280 280 280

Table 1X

felatives tudying Overseas

Other Cverseas

llew “ealand

ame ity or
UEIVGtBi% in

Countries
ew . ealan
No. of Frequency NKo. of Frequency [FRo. of ¥requency
relatives relatives relatives
1 21 1 20 1 18
2 20 2 16 e 5
3 18 3 10 3 3
4 1" 4 4 4 1
5 and 29 5 and 4 ) 1
above above
109 64 28
None 148 193 229
Kot stated 23 23 23
Total 280 280 280




Table X

Guarantee of Accommodation

25.

Directly From

or Through: Frequency
University Accommodation Officer or

other officials 106
3chool Headmaster/lHeadmistress 54
Family, relatives or friends in N.Z. 32
lMinistry of Foreign Affairs 23
LeZ. friend, landlady and guardian 21
MeGeAe/MeGeSeAe 16
Teachers' College, iolytechnic 2
Church 2
Bank Manager 2
Rotary Club 2
Oeielale ¢
Hostel .arden 2
Malaysian High Commission to !.Z. 1
University itudents' Association 1
Others (Mr so-and-so, stranger, etc.) 6
Not Stated 8
Total 280
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Footnotes
1 Handbook for Students and Trainees under New Zealand

2e

Ze

4,
Se

Ge

7e

8e

9'.

10,

1,
12,

13.
14,

Government Aid Frogrammes, 1972.

MARA stends for Madlis Amanah Ra'ayat or Council of Trust
for the Indigenous People. It is a government statutory
tody set up in Malaysia to encourage and subsidise training
and commercial activities among the indigenous people.

The Malaysian student Department was established in
Wellington in 1970. Prior to that the general welfare

of the students was looked after by the Malaysian Student
Department in Australia and New Zealand which had its office
in Canberra.

Smith, 1970.

Smith, 1970,

C. Hennie of the University tntrance Eoard did mention some
of the reasors in a paper presented to the Overseas‘ﬁtudent
Seminar held in May 1970 at the University of Canterbury.
Burnley 1970, Trlin 1370, Curson 1970, Taher 1970, and
«walsh and Trlin, 1973,

Macdonald, J.>. and Macdonald, L.D., 1964, quoted in Trlin,
1970, ©67.

Observed by Noor, 1968, 21, for overseas students in
Christchurch and Huck, 1968, 50, for Chinese Secondary
school students in Victoria and Hodgkin, 1966, 103 for
Malaysian students in Perth.

Air New Zealand offers a 25 percent discount for students
under 26 years of age. A concession form must be completed
and signed by the Principal or Kegistrar and this is often
arranged and done for prospective students by their primary
contacts in New 7ealand.

Smith, 1970,

Rennie, 1970,

Burnley, 1970; Trlin, 1970; Ourson, 1970; and Taher, 1970.
Noor, 1968, 21.
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CHAPTER III

BACKGRCUND CHARACTERISTICS

Migration is a selective process. when it is for
academic purposes it becomes even more selective, as we
shall see in the case of the Malaysian students studying in
New Zealand.

Age and Cex

Migrants are nearly always youth.tul1 and in this respect
the students in the sample are no different for, as predicted,
the majority are young adults aged between 19 and 26 (Table KI)Q.
They ere, in general, older than their New Zealand counterparts
(the majority of whom are aged between 17 and 25)3, mainly
because they start school later, usually at the age of seven.

Table XI
Distribution of Sample by Age and Sex

Lex Male Pemale Total
Age
19 1" 4 15
20 22 10 32
21 38 16 o4
22 38 10 48
23 31 6 37
24 29 9 48
25 22 2 24
26 10 0 10
26+ 8 2 10
Not stated 2 0 2
Total 221 59 280
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The students are predominantly male, with a sex ratio“
of 375 (the figure in 1971 for New Zealand students was
only 195)5. This pattern agrees with the general fact that
males predominate in international migration specifically
when distances are great.ﬁ However, the high sex ratio in
this case is largely due to home background and cultural
influences., Noor believes that it is a reflection of the
educational pattern in the home country, where there is a
tendency for more males to be in higher education than females
for a variety of reasons even though the opportunity is equal.
However, the figures for 1971 (Table XII) show that the sex
ratio of Malaysian students in universities in New Zealand
and other overseas countries is about twice that of the students
in universities in Malaysia.

?

Table XII

Some Characteristics of Malaysian Jtudents Attending
———lniversitiss in Malaysia and Overseas louniries

Country Year TIotal ‘Yomen Sex Post iepisted As a Rank
Ratio Gradu~ of all
ate overseas
No % o studmts
mm 197‘ 10118 3015 235 321 3.2 sew ese ewe se e
Hew Zealand 1973 1379 252 447 261 18,9 127 9.2 5646 1
Australia 1971 2437 513 375 ese ees 529 21.7 39.1 1
Singapore 1971 1035 ses esse see see see see 90.8 1
Im 1969 1025 181 566 eee ona® (XN} "o 1406 2
Britain 1970 820 119 589 287 35.0 571 45.2 4.4 5
Canada 19M 456 85 436 178 39.0 ees see 1.6 8
mu 'm 5‘7 LA A LE X ] ae® asaa LEDR ] aee 0.‘ 4‘

States

1 Rank of Malaysia as contributor of overseas students
from any one country.

Sources: 1. Commonwealth Universities Yearbook, 1972 and 1973
2. Registrars of Universities in New Zealand.

3. Education Attache, FMalaysian High Commission to
New Zealand, Wellington.

4, President, Malaysian Association of Manawatu,
Palmerston North.

5. Research and Flanning Unit, Department of Education,
Wellington.
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A more accurate explanation would probably be the traditional
attitude in most Asian cultures that men are superior and are
more valued than women and therefore families tend to invest
in the education of males in the family and to send them
overseas for higher education. This attitude is conditioned
in their children, as can be seen in the answer of a female
student to the question 'why did you choose to come to
llew Zealand and not go to other English-speaking countries such
as the United Kingdom, Australia, Canada or the United States?':
"Cheaper compared to the places mentioned above
because a) give my brother a chance to go to

Australia, and b) don't like to spend too much
of my dad's money being a daughter.”

Purther evidence for this explanation can be seen in
Table XIII which shows that the sex ratio of students in
New Zealand from other Asian countries such as South Vietnam
and Singapore ie much higher than that of the South Facific
and Furopean countries where the sexes are more equal. It
is interesting to note that students from Fiji are also
predoninantly male for the majority of students from this
country are of Indian origin, Thailand is an exception for
many Thai women receive higher education snd are well represented
in the professions.

Marital status

A8 hypothesised the student migrants are predominantly
single for only 15 were married, 13 of them during the course
of their stay in New Zealand, one to a New Zealander, one
to a Laotian and the remainder to a spouse of their own
nationality including the two who were married prior to coming
to New Zealand. The low proportion of married students,
especially those married before coming to New Zealand is partly
attributed to the New Zealand goverhBent policy of not admitting
married students who are privately financed.® Both the
students in the sample who were married at home ar assisted
students.



Table XII

Sex Ratio of “tudente from the Ten Major Contributing
Countries of Oversecas Students to New Zealsnd,

1571
ank Country Male Pemale Total fex
of Ratio
Origin
i Malaysia 1279 320 1599 400
Qe Fiji 352 93 445 378
Be ~estern Samoa 159 150 309 106
4, Singapore 119 44 163 270
Se Thailand 73 54 129 1325
Ge United ..tates o4 44 108 145
o South Vietnam 78 23 101 329
e Australia 59 24 93 173
Ye Cook Islands 38 3 70 118
10, Tonga 24 28 &2 121
Hote: 1. ~ex ratio of all overseas stuaents - 268

3

Ce Total number of overscas students in New
lealand - 3528,

Source: Lducation Statistics of New Zealand, 1972,
Table 1.6

Ethnic origin

Malaysia is an example of a multi-racial society par
excellence due to its cultural and ethnic diversity. Her
three major ethnic groups - Malay, Chinese and Indian, differ
sharply from each other in religion, language, customs, food-
habits and dress. The three main ethnic categories sre all
represented in the sample and a fourth.group as well comprising
several other minority races especially from East Malaysia.
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The selective nature of the migration for study purposes
is manifested in the over-representation of students of
Chinese origin (Tables XIV and XV). The Chinese form 35.7
percent of the Malaysian population in 1970, 46.1 percent of
the student population in Malaysian universities in 1971, but
in New Zealand they form 87,9 percent of the lMalaysian students
attending university in the country in 1973, This is due to
several reasons. The Chinese are on the average wealthier.qo
they place much more importance on education particularly
commercial and technical11 and in recent years admission to
universities in Malaysia became less favourable for them due to
preferential treatment for students of indigenous origin.

Table XIV

Percentsge Distribution by “thric Crigin of Malaysian - tudents
Attending University in New “ealand and in Malaysia and the

lotal Fopulation in Malaysia
£thnic Malaysian studente attending Total Fopulation
Crigin universities in: of Malaysia
Kew “ealand (137%) Halaysia (1971) (1970)
Chinese 88.9 46,1 35.7
Malay 6.9 43,1 5046
Others 4,2 10.8 13.7
Total 100.0 100.0 100.0
Sourceg: 1. Registrars of the universities in

New Zealand except Massey.
2. The President, Malaysian Association

of Manawatu, Palmerston North,
New Zealand.

3« Malaysia Official Yearbook, 1972, 351 and

4, 1970 Census of Population, Malaysia, quoted

%n Report on Fi ¢, Commerce, Indust “Malaysia



32

Table XV

Distribution by EFthnic Origin and Financial Status
Financial status Private Scholarship Total
Ethnic origin
Chinese 235 12 247
Malay 2 15 17
Indians and 10 0 10
Ceylonese
Others 3 3 6

Total 250 20 280

Seligious Background |

Table iV illustrates the wmulti-religious character
of the home society. Except for Christians the majority ‘
professed adherence to the traditional etgnic religions, Islam ‘
for the lMalays, Buddhism for the Ghineaeq‘ and Hinduism for
the Indians. The diffuseness in religion among the Chinese
atudents is striking. Hodgkin's explenation is that
ancestor worship is an integral part of the Chinese family
system and when separation occurs between a person and his family
as in any sojourn overseas or hreaking up of extended family
residential pattern due to urbanisation, the strength of the
religious ties is reduced. This according to her may account
for the prevalence of persons with no specific religious belief
among the Chinese students and the numbe; who became interested
in Christianity while studying overaenl.q5

Financial status

As expected only 30 students (11 percent) were under
scholarships, the rest being private students (Table XVII).
The distridbution of scholarship holders by ethnic origin indicates
that a much higher proportion are of Malay and other indigenous
ethnic group origin, This is a result of the policy of the
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Table XVI

Distribution by Ethnic Origin and Religion

ithnic origin Chinese Malay Indians Others Total
ggg;pnoae

Heligion
Christian 74 0 4 6 (a2
Buddhist 52 0 O 0 52
Muslim 0 17 0 0 17
Free Thinker 13 0 1 0 14
Taoist 4 0 0 0 4
Atheist 3 o) 1 0 4
Agnostic z 6] 0 0 3
Hindu 0 0 2 0 e
Sikh 0 0 1 0 1
No xeligion ou 0 1 0 65
Not stated 34 0 0 0 34

Total 247 17 10 6 280

Malaysian government to

"restructure the Malaysian society to correct
economic imbalances so as to reduce and eventually
eliminate the identification of race with economic
function”.

The system of government scholarships is an important apparatus
for increasing the number of bunigutraa or Malays including
rural people in the universities. In 1971, for example,
out of the 3711 government scholarships awarded for university

study in Malaysia and overseas, 2705 were awarded to bunigutrna.16

A high proportion of the Chinese and almost all the
students of Indian and Ceylonese origin are private students.
These students on their return home will tend to reinforce the
existing ethno-socio-economic pattern of the Malaysian society
and might neutralise the government's attempt to restructure this
pattern through legislation. Compared to Malaysian students in
Australia and Britain (Table XII) the proportion of assisted
students in New Zealand is much lower.



Table XVII
Financial Status or Source of Finance

Source of Finance Number
Scholarship
Colombo Plan 21
M.A.R.A, 4
Federal Teaching 1
State (Fahang) 1
Universiti Kebangsaan 1
DQ:IJQI.H. Fellowship ‘1
Board of %orld Mission 1
Total 30
frivate
250
Grand Total 280

Lducatianl tackground

The pattern of education in Malaysia was until recently,
a multi-lingual one to cater for the multi-racial nature of
the aocicty.17 Malaysians used to be able to attend any one
of the 4 la?guago medium schools viz. Chinese, Malay, Tamil
or English. Table XVIII indicates that about half the
students were educated wholly in English prior to coming to
New Zealand, 11 percent wholly non-English and the remainder
in a mixture of English and Chinese or English and Malay.
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Table XVIII

Distribution by Ithmnic Group and Type of Education

Type of Education Chinese Malay Indians Others Total

cgﬁioneao

wgglly English,
primary and
secondary 124 8 10 6 148

Partly English

and partly non-

English in

primary, nglish 5 1 0 0 6
in Secondary

Non-English in

primary, English
in secoﬂdary &1 6 o @ 87

Non-English in

primary, partly

English and

partly non-English 6 1 0 0 7
in sec ndary

«holly non-inglish,
i.e. Chinese or

Malay, primary and 31 1 0 0 L, 72
secondary
Total 247 17 10 6 280

Geographical origin

A most significant feature of migration is that it is
very selective in terms of the geographical origin of the
migrants.  As moted in other studies ’ and hypothesised here,
a large proportion of the student migrants come from urban
areas (83.9 percent) whereas the population at home is largely
rural (Table XIX). Figures 4 andS5illustrate the geographical
origin of students in the sample. It coincides remarkably
with the distribution of the urban population of Malaysia, the
main urban areas being concentrated on the more developed west
coast of the poninsuln?q and in other parts of the country being

scattered along the coast or rivers (Figure 6)..



Table XIX 26.

Distribution of Sample by Geographical Origin Compared
to Total Malaysian Population in 1970

Geographical Sample Total Malaysian
Origin ‘'opulation
Number Percent Number Percent
Metropolitan
Urban 119 42.5 1477546 14,2
Large Urban 116 41,4 1270169 1242
Small Urban 32 1.4 12660%9 12.1
Rural 9 33 6408111 61.5
Not ‘tated 4 1.4 - -
Total 280 100.0 10421865 100.0

lote 1: The divisions Metropolitan Urban, lLarge Urban, imall
Urban and Rural are as defined in the 1970 Population
and Housing Census of Malaysia by Community Groups.
Metropolitan Urban: Any gazetted area with a pop-
ulation of 75,000 persons or more at the time of the

census.
Large Urban: Any gazetted area with a population of
10,000 to 74,999 persons at the time of the census.
Small Urban: Any gazetted area with a population of
1,000 to 9,999 persons at the time of the census.
sural: All areas gazetted or otherwise, that had a
population of 999 persons or less at the time of the
census.

2: The classification of the geographical origins of the
students under the 4 divisions above is based on the

population figures of these areas in the 1970 Population
and Housing Census of Malaysia, Field Count Summary.

(See Appendix D for the list of areas and their
classification).
3: The figures for the total Malaysian population are

calculated from the 1970 Population and Housing
census of Malaysia, Field Count Summary.
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The Spearman rank correlation between the number of students

in New Zealand and the population size of the urban centres

is very high, being 0.81 for the top 13 contributing urban
centres., The rank correlation by state is also high at 0.77.

It indicates that the larger the urban centre or the state the
more students it contributes to the sample. Both the coefficients
would have been higher but for the fact that the two East
Malaysian states of Sabah and Sarawak are having a proportionately
higher number of students. This is due to the geographical
separation of Last and West Malaysia and to the fact that there
are no universities in Zast Halaysia.zz Students from the two
eastern states wanting to go to university prefer to go to
Australia or come to New Zealand, if possible, for with the little
extra distance and cost involved they can reap the advantages

of a foreign education. The other factor, though a minor one
due to the small proportion of sponsored studente, is that these
two states are allocated & highcr preportion of Colomho i'lan
scholarships due to their relative under-development compared to

23

the western states.

It is also the policy of the Malaysian government to
offer scholarships to students from the rural areas24 with
the hope that the stuients will return to serve in these
areas and help to rarrow the economic polarisation between
the city on the one hand and the village on the other.
Table XX serves to indicate that a higher proportion of
students from rural areas are under scholarships, which is
in line with the policy stated.

The Malays live mainly in the rural areas and on the
east coast in contrast to the Chinese who are concentrated
in the urban centres and on the west coast. The indigenous
groups are found mainly in the rural areas in East Hlllysilozs
Tables XXI and XXII are a reflection of this pattern.
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Table XX
Geographical Origin and Financial “tatus
Financial Scholarship Private Total
Ssavus Number l'ercent Number Fercent Number Percent
Degree of
UrEmaa’Eion
Metropolitan 8 70 111 93,0 119 100,0
Large Urban 11 10,0 105 90,0 116 100.0
Small Urban 8 25.0 24 75.0 32 100.0
Rural 3 333 6 66.7 4 100.0
Not Stated 0] 0.0 4 100.0 4 100.0
Total 30 10.7 250 89.3 280 100.0
Table xiI
Geographical Origin and Ethnic Origin
Lthnle Omigdn Chinese Halay Indian Gthors Total
Noe % Ho. lio. % loe Y No.
Recree of
Urbenieation
Large Urban 103 1.7 B8 47.0 3 30.0 2 33.3 116 41.4
Small Urban 2 9.3 T #41.2 1 10.0 1 16.7 B2 11.4
Hot Stated 4 1.6 0 0.0 0 0,00 0 0.0 4 1.4
Total 247 100,0 17 100,0 10 100,00 6 100,0 280 100,0
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Table XXII

Ethnic Distribution and State of Origin of Students
in the Sample

Ethnic origin Chinese Malay Indians COthers Total
and
Ceylonese

State

West lalaysia:
(Vest Coast)

Perak 47 2 3 0 52
Selangor 4% 1 0 1 45
Fenang 30 0 0 0 30
Johore 19 1 2 0 22
Malacca 13 2 4 0 19
Kedah 9 0 1 0 10
Negri Sembilan 10 0 0 0 10
Ferlis 0 1 0 0 1
(Zast Coast)
nelantan 5 6 0 0 11
Pahang 5 3 0 0 8
Trengganu 3 0 0 0 3
East Malaysia:
Sarawak 51 1 0 1 23
Sabah 10 0 0 4 14
Total 247 17 10 6 280

Socio-economic background

It is popularly believed that students who study abroad
tend to come from the 'elite' class of a very hierarchical
society in the developing uorld.25 Some migrants are from
upper socio-economic classes but the majority are generally
from the lower classes seeking better economic opportunities
overseas. In the case of Malaysian students in New Zealand
the same can be said to be true. Table XXIII shows that
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though many are from the upper classes, most of the students
are from the middle class and a considerable number too are
from the lower c1aases.27 Overseas study used to be the
prerogative of the rich but today the emergent middle class

is the major source of the students going overseas. Unlike
most migrants, the immediate aim of the student migrants is
academic but like most migrants the ultimate intention is
economic - in this case to ensure good employment opportunities
in a young, fast growing and competitive society.

Table XXIII
Socio-economic Background

socio-economic class Humber Fercent

Very high 6 241
High 68 4.3
Miadle 114 40,7
Low 47 16.8
Very low 9 305
Not Stated 36 12.8

Total 280 100.0

Note: The divisions Very high, High, Middle,
Low and Very low are based on the scale
in Appendix E.

As in Singh's study of Indian students in Britnin,ea

a high proportion of the students from the lower classes are
under scholarships. Table XXIV indicates that whilst 6.5
percent of the upper class are under scholarships, the
percentage for the lower class is 24.6. This again is a
reflection of official policy in the selection process. The
award of scholarships is partly based on financial need so as
to give equal opportunity te all.




Table XXIV

Socio-economic Origin and Financial Status
Financial scholarshi rrivate Total
status Number Ferceng Number rercent Number Percent
Socio-economic

class
Upper 5 6.5 72 93.5 77 100.0
Middle 3 7.6 109 92.4 118 100.0
Lower 14 4.6 43 75.4 57 100.0
Not Stated 2 7.2 26 92.8 28 100.0

Total 20 107 250 89,3 280 100.,0

1 HNot calculated because answers to the indices of

socio-economic class were not complete.

Many of the private students from the lower class are

relying on their own and their fanmily's savings to finance

their stay in New /ealand and almost all of them supplement
this income from home by working during the summer vacation

and even during the year on a part-time basis.

This is

mentioned by the students in the survey and supported by my

own observations.

students needed most is some financial assistance.

Une student stated that what some private
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Footnotes

1 Wrong, 1956, 98.

2e This however, is not so much due to the fact that they
are migrants as it is due to their status as students,
who are generally youthful.

3« Education Statistics of New Zealand, 1971, Table 11,10

4, Number of males for every 100 females.

Se ducation Statistics of New Zealand, 1972, Table 11.1

6. Thompson and Lewis, 1930, 81.

7. Noor, 1968, 36.

8. Smith, 1970.

9¢ 4 Kadazans, 1 Kayan and 1 Turasian., Ceylonese and
Pakistanis are usually included under Indians.

10, More recent figures are not available, but for Malaya
in 1957 the average annual income per head was M 848
for the Chinese and %M 359 for the Malays, according
to the Household Budget Survey, Report of the Inland
Hevenue Department, 1958; and Census of Malaya, 1957,
quoted in Silcock and Fisk, 1963, 3. Fryer, 1970, 211,
believes that this inequality has persisted despite
many years of government effort to achieve a reallocation
of income more in keeping with the distribution of
political power, which still rests very largely with the
predominantly rural Malays. Malay political power
is safe-guarded in the constitution (for example, the
Frime Minister must be a Malay) and indirectly in the
arrangement of electoral constituencies where the
predominantly Malay rural areas have a political
representation far in excess of their population size.
See Vasil, 1971; Ratnam, 1965 and Milne, 1967.

11. Campbel!l, 1968, 4.

12. According ® Yang, 1957, 287, many Chinese observe Confucian
ethics, pray to Buddhist and other gods and spirits and
hire Taoist priets to perform magical rites. Quoted in
Hodgkin, 1966, 132.
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17.

184

qg.
20.

This explanation of Hodgkin, 1966, 132, is supported

by one respondent in my survey who wrote:

"Christianity has begun to play a more
important part in my life than at home.
Reason: this is a Christian country.
Family's religion is a mixture of
Confucianism, Taocism and Buddhism,"

cecond lalaysia Plan, 1971-75, 1. The government

is attempting to correct this economic imbalance by

"the creation of a Malay commercial and industrial
community in all categories and all levels of operation,
80 that lMalays and other indigenous people will become
full partners in all aspects of the economic life of

the nation."

2traits Times, 1973, May 13. The Malays, following

the practice of the former British administration, regard
themselves alone as the indigenous inhsbitents, the
bumiputras or literally the 'cons of the scil' and as
such have certain special rights over the country. These

special rights and privileges are awarded to Malays in
the federal constitution.

Straits Times, 1973, May 13.

To foster national unity only one medium of instruction is
rctained - EBahasa lalaysia or the Falay language.

Until recently only Chinese and knglish education is
available up to university level. “ducation in the
Malay medium is now up to university level with the
establishment of Universiti Kebangsaan or the Hational
University in 1970. See Wong, 1964, for a description
of the educational system and Gullick, 1969, for the
evolution and implications of the multi-lingual system
of education cn the lMalaysian society.

Noesjirwan, 1966, and Singh, 1963.

In the Malaysian context, "urban" has been defined as any
gazetted administrative area with a population of 10,000
or over, all other areas have been classified as rural.
Hencg only the two categories "Metropolitan" and "Large
Urban” is considered urban. The reason for including
the category "Small Urban" under rural is because of the
fact that the population residing in these areas depended
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24,
25.

26,

47.

on primary agriculture and have a rural character despite
having some urben facilities such as lighting, sewerage,
cleansing services, etc. For further elaboration see
1970 Population and Housing Census of Malaysia b

Community Groups, 1972, 2:-2%,.

Over 82.0 percent of the population of West Malaysia is
concentrated in the west coast states. Calculated from
figures in the 1970 ropulation and Housing Census of
Malaysia, Field Count Summary, 1971, 21. Cut of the 11
states in vest Malaysia, the following three are considered
to be east coast states - Kelantan, Trengganu and Fahang.
Johore is considered a west coast state for her population

is concentrated on its west coast.

There are 5 universities in Malaysia, all 5 being located
in .est Malaysia.

According to the latest census, 84.5 percent of Malaysia's
population lives in west lalaysia, but the ratio of
Colombo i‘lan scholars in New “ealand from :est Malaysia,
abah and Carawak was roughly 1:1:1 as shown in the
following figures for 1971 (supplied by the Malaysian
“tudent Jepartment in ellington): .est Malaysia 74,
Sebah 49 and arawak 58. The relative under-development
of the two ‘ast lialaysian states can be shown by the per
capita income distribution for 1965 : .est Malaysia
51952, Sabah $1 262 and Carawak M 737. First lalaysia
Flan, 1966-70, 4.

Second lMalaysia Flan, 1971-75, 1.

Figures from the most recent census is not yet available
but according to the last census in 1957, 66.9 percent of
the Chinese live in urban areas compared with 22.8 percent
for the Malays and indigenous groups. Hamzah-Sendut,
1964, 90. Since 1957 increasing numbers of Malays are
migrating to urban areas (see for example McGee, 1968)
but the Chinese still dominate in urban centres.

In New Zealand, The Press editorial, 1973, October 10,

is a recent example.
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The 5 socio-economic classes is based on a scale
specially designed for this study (Appendix E).

It utilises an equal weighting of the three traditional
indices of socio-economic class: occupation, education
and income. The occupational scale devised here
(Appendix F) was found to be similar to that of lMcGee,
1967, 46-47, in his survey of a new town in Malaysia.
The scale here is a simpler version with only 5
categories compared to 10 in McGee's. For income
absolute figures were not asked for it was known that
many of the students' parents were businessmen and it
would be difficult for them to state the actual income.
In Table XXIV "Upper" refers to "Very high" and "High"
in Table XXIITI and "Lower™ to "Low" and "Very low"
whilst "Middle" remains as "Middle".

5ingh, 1963,
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CHAPTER IV
DISTRIBUTION AND OTHER CHARACTERISTICS IN NEW ZEALAND

Ags itinerant migrants with education as the primary aim,
the distribution and other characteristics of the students
in New Zealand are expected to be very different from that
of the permanent migrants because of the more specific nature
of the former form of migration.

Distribution in New Zealand

The geographical pattern of the distribution of the
students from lMalaysia who are studying in the universities
is necessarily limited by the location of the institutions.
This affects not only their distribution in New Zealand
but it influences their residential distribution within the
city as well.

New Zealand's universities are all located in the larger
urban centres and hence the distribution of lalaysian students
is e¢onfined to these areas only (Table XXV and Figure '?).1
They therefore add to the concentration of other ethnic migrant
groups and help give the larger cities a more cosmopolitan
outlook.

The figures for 1971 (Table XXVI) indicate that for
local students the largest concentration was in Auckland,
the largest city in New Zealand. Other overseas students
follow the same pattern but for Malaysian students the
concentration is very strong at Christchurch (34 percent of
the Malaysians). This is due primarily to the attraction
of the engineering course at Canterbury, which is well known
due to the number of Malaysian engineers who have been trained
at that university and to the limited number of places
available at the University of Malaya.
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Table XXV

Distribution and Ethnic Origin of Malaysian Ctudents in
New “ealand Universities, 1973

Zthnic Origin Chinese Malay Iniians Qthers Total
C:;lonese

University

Auckland 216 8 9 3 236
vaikato K2 6 1 " 50
Massey 71 10 5 2 88
Vicitoria %% 25 12 e 287
Santerbury 423 11 8 1 443
Lincoln 26 12 0] 1 29
Ctago 218 19 3 1 241

Total 123C 95 328 21 1284

Note: The ethnic origin of students in this table is
identified from their names since university records
usually do not include the ethnic origin of students.
This is not a foolproof method but it is very reliable
for identifyinz the ethnic origin of Malaysians,

Source: Compiled from lists of names supplied by:-
1« Registrars of the universities except Massey.
2. The Fresident, Malaysian Association of Manawatu.



5.

DISTRIBUTION OF MALAYSIAN STUDENTS
IN NEW ZEALAND UNIVERSITIES, 1973

Auckland

Hamilton

0 80
| I

Kilometres

Palmerston North

/ Wellington

Malays, Indians
and Others

Lincoln 4

Chinese

Christchurch

450

&

Number of Students

Dunedin

.
ﬁ Figure 7




524

Table XXVI

Distribution of Total, Local, Overseas, Other Overseas
and Egzginian Stuientn zn New Zea:ang Univers§§§e3;1321

Total Local Overseas Other Overseas Malaysian

University Students Students GStudents Students Students
No % No % No % No % 1.0.' o % IaCe
Auckland 10059 28.4 9483 27,3 576 23.3 345 1.1 109 251 1649 60
Waikato 1523 4.0 1460 4.2 63 2,5 28 2.5 63 35 2.6 65
lHassey 5205 13.9 5005 14.4 200 8.1 127 11.5 &3 3 53 28
Victoria 6532 17.5 60T1 17.4 461 18,6 205 18,5 106 256 18,7 107
Canterbury 6923 18,5 6283 18,1 640 25.8 180 16,3 &8 460 33.6. 182
Linecln 1087 2.9 1007 2.9 80 3.2 39 3.5 124 41 3.0 103
Otago 5928 15.8 54T1 15.7 457 13,5 184 16.6 105 213 19.9 126
Total 37257 100 34780 100 2477 100 1108 100 100 1369 100 100

4 Index of Concentration.

It measures the concentration

of a particular group of students compared to the total

student population.

No. of students

x 100

L s Cin =

1.
2e

sources:

Total Students

Education Statistics of New Zealand, 1972
Commonwealth Universities Yearbook, 1972.

Except for the students attending Canterbury Univ!r-itya
it is not possible to plot the intra-urban residential

distribution of Malaysian students attending university in the

4 major urban centres because it is university policy not to

release the addresses of their students.

However, Noo

plotted the distribution of overseas students in Christchurch in
1968 who were in his study sample of 220 students, and Chow4
of all the 258 Malaysian students at Victoria University in

1971 in Vellington.

Both maps show that the majority of the
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students live within one or two miles radius from the
university. If we exclude students who live at home, the
pattern for local and all owverseas students would be expected
to be the seme, for the majority live in flats (Table XXVII
and Figure 8) which tend to be concentrated in the central
city where the houses are clder and cheaper and in close
proximity to the place of study. 4 considerable number
too are living in halls of residences and these tend to be
located close to the university. Only students who board
with femilies reside in the outer suburbs. For these
reasons and the fact that students are known to be the most
mobile section of society,5 the intra-urban residentisal
pattern of studerts in the ssmple who are studying in at
least one of the 4 main centres is not attempted here.
sSuffice it is to conclude on the evidence of previous research
in New 7ealand that the majority reside in the vicinity of
the university. Chewe however, noted that among the
Malaysians who were flatting there was quite a marked con-
centration in certain ereas. This feature is not dissimilar
to the residential nucleation and fermztion of ethnic neigh-

7

bourhoods 28 found in some migrant groups in New Zealand.

Type of resicential accommodation

The choice of type of accommodation of students in
the sample is similar to that of local students and all over-
seas students, if we do not include the category "Living at
home" for the reason that oversess students by definmition do
not live at home in New Zealand, (Table XiVII and Figure 8).

Flatting is most popullxp 85.9 percent of the students
who are flatting do so with their fellow nationals, in the
main with students of their own ethnic origin as well. The
reasons for this cultural isolation include home ties, :
liking for the same type of food, being able to speak their
own language freely, being with others who are sharing the
same experience and problems and, above all, they do not
want to be assimilated into the New Zealand way of life to
avoid problems of re-adjustment when they return hono.9 It
is believed that flatting is not advisable for overseas
students especially those in their first and second years
for various roa-on31° and yet this form of accommodation is



Table XiVII

Distribution of iample by Type of Accommodation Compared to

Local and Overseas Students in 1971

Type of Flatting In halls bosrding  Others Living at Total
SCCOmmo~ with others of and not home
dation kesidence known
No. % Noe. r "0e 7 NOo. o NO. % Noe

Students
Local 6280 27.5 3733 16.8 1990 8.8 976 4.3 9777 43.0 22716 100.C
Over-

seas 1112 48.8 579 254 422 19,0 96 4,2 60 2.6 2279 100.0
Malay-

sian 157 56.1 69 24,6 28 13.6 7 ¢S 9 3.2 280 100,00

Source: Education tatistics of lNew Zealand, 1972, Tadble 11.11

s
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prevalent. Part of the answer to this puzzle is that
nmo=t of the larger universities lacked sufficient accomnmo-
dation facilities for students and the incresse in over-
seas student numbers compounds the problem further.11

Course of study

Like all overseas satudents in higher education (Table
AXVIII), the majority ere as predicted doing courses in the
science and technical field (Table X(IX). This is largely
due to consideration of employment opportunities, for
Malaysia is a developing country and trained scientific and
technical personnel are in high demand. This is also
reflected to a lesser oxtent in the courses followed by the
students in the universities in Malsyeia (Table 7ii). rhere
places do not meet the demand those who can afford it go
overseas to get the training required and in the prucess gain

social prestige as well as brichter employment opportunities
due to the high regard for foreign degrees and experience.

4 number do go overseas due to the less stringent aduission
requirements needed. About 10 percent of the students come
to New "ealand to pursue courses that are not available at
home.

Malay scholarship holders are doing courses that will
lead to occupations in which the Malays have been poorly
represented viz., in the commercial, scientific and technical
fields (Tables ZIXI and xXXII}qa.

University entrance qualification

51lightly more than half of the students came straight
to university after having acquired the Cambridge Higher
Gchool Certificate in Malaysia, whilst 37.5 percent stud:l.oﬁ
in the S5ixth and Seventh Forms in New Zealand schools and
passed University Entrance or Bursary before enrolling at
University. The remainder had other entrance qualifications
including Victorian Matriculation, graduate status and
credits from universities in Malaysia or other universities
overseas (Table XIXIII).
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Foreign Students in Institutions of Higher Fducation in

llew "ealand by Mield of Study in 1966 and 1968

Field 1968 1968
of Hational VYoreign National Foreign
Study Students students  Students students
HOe e ROo. % No. % Noce. %
Humani- 8419 12.8 296 22.0 10605 21.7 372 22.9
ties
Educat- 5487 12.9 103 7.6 6858 14.1 73 4.5
ion
Fine 928 2.2 25 1.9 1006 2.1 77 4,7
Arts
Law 1558 3.7 44 3.2 1900 3.9 &G %o
Social
Sciences 9244 21,8 202 15,0 106%4 21.8 274 16.9
Natural
Sciences 45307 1C.8 276 20.5 5921 12.2 299 18.4
Engineer-
ing 7482 17.6 150 11.1 7608 15.6 259 15.9
Medical
cience 2210 5,2 40 3,0 1524 3,0 55 Bt
Agricult-
ure 2274 5.4 116 8.6 2434 5,0 125 7.7
Not
Specified 257 0.6 96 7.0 208 0.6 40 2.5
Total 42456 100.0 136 100.0 48809 100.0 1624 100.0
Note: For the subjects included in the various fields of
study see UN,E.S.C.0., Statistical Yearbook, 1970,
Table 2.14, page 343,
Source: Coumpiled from U.E.S5.C.0. Statistical Ienrbook5 1968%

page 296-297 and 316-317 and from 1970, page
and 462‘4630

86-38

In 1968 out of the total of 50433 students in New
Zealand's institutions of higher education, the dis-
tridution by type of institution is as follows:

1« Universities and equivalent institutions
(degree granting)

2. Non-university teacher training
3. Other non-university institutions

Total

28821
6369
15283
50433,




Tsble XXIX

Course of Study

Science Arts Commerce
Course Number Course umber Course umber
B.Se 39 Bl.A. 5 B.Com/B.C.A. 82
B.Engin, 329 B.A.Hons 5 M.Com 3
B.Sc.Hons 28 B.Soc.5¢ 4 COF Com 1
M.Se 1 M.A. 3
B.Tech. 8 Ll.B 3
BeDeSe 6 B.Ed 1
B.Ag. S¢C 6 B.boc.5C.HONns 1
Engin. Int. 6 M.50C. 5Ce 1
B. Hort. Se¢ 2 Dipe TESL 3
B.Sc.Forest 2 Dip. Ed 1
Be:harmacy 1 Dip.Bus.Admin. 1
FPhoD 1 Dip.Town 1
Dip. Hort. 1 Flanring
Dip. Home Sc. 1

Total 151 %9 56
Summary
science 151
Commerce 86
Arts 39
Not stated 4
Total 280

1. Diploma in Teaching of English as a Second Language.



Table XXX

Courses Taken by Malaysian Students in New Zealand
Universities and Students in Malaysia and New Zealand

Malaysian Students in Students in
students in Malaysia New Zealand
Course New Zealand
(1973%) (1971) (1971)
No. b NOe 7o Ro. %
Science 448 32.4 1762 19.1 6654 19.0
Commerce 354 25.6 1470 15.9 2486 9.9
Engineering 248 17.9 500 5.4 2370 6.8
Arts and Musiec 133 5.6 3042 42,7 12162 34,7
Agriculture 64 4,6 383 4.1 182% 5.2
Food Science .
and 23 1.6 - - 218 C.6
Biotechnology
Law 21 1.5 - - 2173 6.2
F'ducation 19 T.4 524 9:7 %36 3.8
fedicine and
Dentistry 15 1.1 654 71 1352 4,0
Architecture 12 0.8 - - 618 1.8
Veterinary
ticience P 0.1 - - 340 0«9
Others 45 3e2 - - 2505 71
Total 1384 100.0 9225 100.,0 35037 100.0

Sources: 1.

2e
Be

Registrars of Universities in New Zealand except
Massey and Victoria.

President, Malaysian Association of Manawatu.

Education Attache, Malaysian High Commisgion in
New Zealand.

4., Malaysia Official Yearbook, 1972, 351 and 354.

Se

Commonwealth Universities Yearbook, 1973, 1579.



Zsble XOXI

Ethnic Distribution and Course of Malaysian Students
in New Zealand under the Colombo Flan, 1971

Course Malay Chinese Indians Others Total
Coygggese
Science 11 23 0 1 25
Teaching of English 15 4 0 6 25

as a Second Language

Teacher Training &

Dip. of Zducation bl 15 0 2 19
ngineering 4 24 0 1 26
Arts £ 9 0 4 a7
Commerce 8 5 0 0 13
Surveying 0 11 0 0 11
Agriculture and

Horticulture 3 5 0 1 9
Trade Teacher

Training 1 5 (@] 2 8
figh School 2 0 0 L 5
Fharmacy 0 5 0 O 5

Occupzational Therapy,

Fhysiotherapy and 2 5 1 0 8
Fsychiatric Kursing

Law and Journalism 4 4 0 0 5

Dentistry and
Venterinary Science 0 6 0 0 6

Architecturs and

Home Science 0 3 0 0 3
Total Te 8 L} 20 195

Adjustment for those

enrolled in more 2 10 0 e 14

than one course

Total number of

students 54 108 1 18 181

Source: lMalaysian Student Department, Malaysian High
Commission to New Zealand, Wellington.
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Table XXXII

Ethnic Distribution and Course of Malaysian Students in
New Zealand under MARA Scholarships, 1971.

Course Malays Chinese 1Indians Others Total
Ca;?gnaso

Engineering 15 1 0 0 16
Science 13 2 0 O 15
Comnerce 11 0 0 C 11
Agriculture 8 0 0 0 8
Arts 3 ) 1 0 4
Architecture O 0 0
Horticglturo,
Surveying,
Dentistry and ) 0 1 0 4
Food Technology

Total 55 » P O 60
Note: All 60 students are from West llalaysia.

source: Malaysian sStudent vepartment, lialayeian High
Cominission to New /ealand, wellington.

Teble AXXIII
Distribution by University Entrance Qualification

Entrance

gualification Number
He3.Ce in Malaysia 153
U.E. or Bursary/ 105
Scholarship in New

Zealand

Others (Australian 22
matriculation, etec.)
‘ Total 280




Durgtion of stay

The majority of students from overseas stay in New
Zealand for only as long as it takes tlhem to qualify for
the degree enrolled in.q5 end, for some, & period of employ-
ment in New Zealand to gain practical experience, as well.
Hence only a few students in the sample have stayed more
than 6 years in the country (Table XXXIV). The large number
in their fourth year of stay in New “ealand is due to the
sharp rise in the number of students who came in 1970
(Pigure 9 and hﬁpendix G) Jjust before restrictions were
imposed by a number of universities on the admission of over-
seas studont914 which led to a decline in the rate of increase
during subsequent years. An additional reason, which is
only a conjecture (but believed by many students from Malaysia),
is that it could probably be a result of the May 1969 race
riots in Malaysia which prompted some Chinese families to send
their children overseas to study due to uncertainty over
their future in the country.

Table AAXIV
Year in New “ealand

Kumber

24
52
35
98
35
18

A
-

o~ O0Wm £ NN

5
2
1
Total 280

O
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Malaysian Students in Universities in New Zealand, 1966-1973
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It also affects the distribution of students from Malaysia
studying in New Zealand schools. All of them come

with the intention of going on to university and so there
is a very strong tendency to choose a school that is
located in the same centre as the university they hope

to attend, so as to femiliarize themselves with the environ-
ment. '

This is the only university approached which was prepared
to allow me access to the addresses and so it would be
possible to plot the residential distribution of the
Malaysian students in Christchurch city.

Noor, 1968.

Chew, 1971.

For example Hodgkin, 1966, 121.

Chew, 1971, 10.

Burnley, 1970 and Trlin 1972.

Excludes those who are flatting alone.

Hodgkin, 1966, 179 and Campbell, 1968, 10 with regard

to Malaysian and Aisian students in Australia,

tee Dunlop, 1966, 5-=7; Trinh, 1968, 40-43% and Ussher, 1970,
55-56.

Borrie, 1973,

Azcording to the results of a major survey conducted by

the Devartment of Ciatistics, lMalaysia, quoted in Report on
Finance, Commerce, Industry - Malaysia, 1971, 81, 62.2
percent of those employed in business (which includes
private companies, manufacturing establishments, partnerships,
proprietorships and any trading in the urban areas) are
Chinese, 27.6 percent were Malays and 9.4 percent Indians.
This to some extent reflects the urban distribution of the
population.

Frovided the student makes satisfactory progress in his
studies the student permit will not be renewed and he will
have to leave the country. For overseas students attending
university the minimum standard is to meet the requirements
stated in the exclusion regulations of the university
attended and to be able to complete his course within two
years of the minimum period of study prescribed for the
course under the university's regulations,
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14, An amendment to the Universities Act 1961 was passed in
1970 empowering the universities to fix gquotas for the
admission of overseas students to any of their faculties,
schools, departments or courses or to classes in particular
subjects, A.J.HsRe 1970, E3, 14,




CHAPTER V 66.

ADJUSTMENT IN KEW ZEALAND AND THE FACTORS WHICH INFLUENCE IT

A, Adjustment to Life in New Zealand

As an individual from a different country, both the
permanent migrant and the overseas student have to adapt them-
selves to the new environment that they are in. One of the
first few things the new arrival may have to adapt to is the
climate and food. More significant however, especially after
the initial period, is the adsptation to the people in the
host society. Differences in culture - in attitudes, values
and beliefs may create serious difficulties. The term 'culture
shock' has often been applied to this phenomena. The sharper
the contrast between the native culture and that of the host
country the more difficult would the adaptation be. As a result
it is not uncommon for migrant groups from a widely differing
cultureﬂto segregate and create a closed community among them-
selves.

The adaptation of Malaysian students in New Zealand however,
involves several features different from that of the permanent
migrant. Being only temporary migrants their problem is more
of adjustment than acculturation or assimilation for they do
not intend to make their permanent home in New Zealand. The
term 'adjustment' as used in this study is defined as temporary
adaptation to the host country and society. It involves a
certain degree of involvement in the host society and acceptance
of the new culture without a concomitant loss of identity with
the home culture. Certain factors make the problem of adjust-
ment even more complicated and difficult than the adaptation
required of permanent migrants. As itinerant migrants there
is the necessity for re-adjustment on their return to the home
society and this affects the extent of their involvement in the
host society. There is no critical need to be full involved
and be acculturated or assimilated. For them it is a matter

of temporary adaptation, of establishing a modus vivendi for
the period of study. This involves the adoption of certain
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behaviour pattems to facilitate living in the new society.
However, unlike the permanent migrants who accept membership
into the country of adoption, overseas students suffer more
severely from what Livingstonoz called 'the dilemma of over-
lapping membership' for the behaviour patterns which they

have to adopt may conflict with the expectations of those at
home as well as their fellow nationals in New 7ealand. Close
association with members of the host society may be interpreted
by students from their own country as defection and they
themselves may wonder where their loyalties lie. Iliany would
experience the problem as expressed by one student in the survey:

"Family links and pressure from home are terribly
strong. I cannot fully integrate into Kiwi
society (e.g. marrying and settling down here),
but must go home to those beloved in lMalaysisa,
however much I like New Zealand."

Overseas students tend to be regarded more favourably
than migrants by members of the host society for they do not
pose an economic threat and their presence in the country has
been regarded as a national gesture of goodwill. Hence they
are tolerated and even welcomed and this helps them in their
adjustment, Furthermore they are aware that they are
'unofficial ambassadors' of their country and their hosts will
be judging their people from their behaviour and performance in
New Zealand. There is, therefore, a strong motivation to
adapt quickly and play the role expected of them by both the
home as well as the host society.

In this section we look at the adjustment of the Malaysian
students as a group, The variety of adjustments they have
to make are divided into academic, social, cultural, physical
and general. These are not mutually exclusive or independent
categories for there is some degree of overlapping.

Academic adjustment

The primary purpose of the students in coming to New
Zealand is to succeed in their studies, Hence academic adjust-
ment is of prime concern to them, The sponsored student has
a scholarship to keep and the private student his student permit,



Failure to succeed and return home with no qualifications
would mean a loss of face, not only to them but to their
families as well.

Very little is known about the academic performance
of overseas students in New Zealand though numerous articles
which deal with their academic problems have been published.
The results of the survey, based on what the students say,
showed that Malaysian students performed well in their examin-
ations (Table XXXV). The majority passed most of their
units. This however, does not measure the real performance
for those who fared badly have already been sent homo.4 To
study their academic adjustment, the extent of their difficulties
with their studies and what these difficulties are were
included in the survey. About 70 percent of the students stated
that they do not encounter much difficulties (Table iXXVI) and
those who did mentioned language as the major difficulty
es ecially among the students who were not educated in the
lnglish medium at home (Table XXXVII).5

3

Table XJIXV

Academic lFerformance

Unite/credits sat for Number Fercent
and passed
All 167 59.6
‘E‘ + 42 15.0
i+ 13 4.6
T+ 2 0.8
None . 1 0.4
Not stat0d1 55 19.6
Total 280 100.0

1 4includes first year students who had not sat
an examination



Table XAXVI

Academic Difficulties

69.

Degree of Number Percent
difficulties
Very much 10 36
uite a lot 78 2749
A little 35 48,2
Very little 47 16.8
None at all 8 2.8
Not stated 2 Ce7
Total 280 100.0

Difficulties with Studies

Type of difficulties

In order of importance

18¢

2nd 3rd 4th

Total

L age - difficulty in express-
on, poor vocabulary, problem in
understanding lectures, accents,
slow in reading, difficulty in
taking notes

Fersonal - worries, lack inter-
est, concentration, confidence
and motivation, short of finan-
ce, laziness, not bright enough,
health problems, lonely, home-
sick.

Workload - too heavy, not enough
me, not used to, problem

with finding data, practicals

difficult course, biased lectur-

er.

Adaptation -~ different system of
eaching, approach, new subjects,
left studies and came back, cold
weather, dislike food, threat

of deportation.

Others - other interests, no
reason whatever

llot stated

27

21
20

13

3
4

14

17

12

11

o

45

36

28

Total

17

165




Social adjustment

Social contacts with the host society as well as with
their own nationals are significant influences on their
attitudes and adjustment. The students have to establish
social ties especially primary ones, to replace those lost
when they leave home. These ties are essential for personal
well-being and security.

5ocial adjustment is therefore here confined largely to
the extent, Lype and frequency of participation in social,
cultural and sporting activities with New Zealanders as well
as others, On membership of clubs (Table XXXVIII) the
responses show that most have Jjoined at least one club. A
wide range of clubs were listed (Appendix H) and the most
popular were sports clubs.

Table XXXVIII

Club Membership

Numbter of clubs

Joined Number Fercent

0 51 18;:2

1=-2 157 56.1

Z.4 55 19.6

o+ 15 5.4

Not stated 2 0.7

Total 280 100.0

Some do not Jjoin any clubs but do participate in the activities
provided. Hence Table XXXIX which shows the frequency of
attendance reveals that most join in the activities only
occasionally, and there is no significant differences between
the frequency in attending their own national associations and
other clubs.
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Table XXXIX 7

Frequency of Attendance

Frequency of MSSA/MSA Other Clubs
attendance Number ‘ercent Number Tercent
Always 30 10.7 23 8.2
Frequently L19) 16.4 37 13.2
Ocecasionally 100 35.7 136 48,6
Rarely 62 22.2 444 19:7
Never 27 9.6 28 1C.0
Not Stated 157 5.4 12 4.3
Total 280 100.0 280 100.0

1 includes 13 students at vWaikato University
where there is no national association.

An attempt was made to study the depth of social inter-
action between the students and their hosts. Table XL
indicates that 72 percent have been invited at least once to
a meal in a New Zealand home. Friendship patterns would reveal
the social distance between the two groups. 44,8 percent has
at least one New Zealander among his 3 best friends in New
Zealand, though detailed examination revealed that the degree
of closeness tends to be towards one's own kind (Table XLI).
That there is some social distance is not surprising at all, for
many of the students have ties already established from home
and developing ties with one's own countrymen is easier and
less hazardous, as there is less danger of cultural misunder-
standing.

Tsble XL

Invitation to a Meal in a New Zeal Home

Number of times

this year Number FPercent

0 76 271

1-2 74 26.3

S=h 53 18.9

o+ 73 27.0

Not stated 4 0.7

Total 280 100.0




Table XLI 72,
Friendships in New Zealand

Nationality Malaysian liew Zealander Others Total
No. b No. y No. % No. %

Level of
Triendship
Closest 174 76.7 33 14,5 20 8.8 227 100.0
Second

closest 169 74.5 hay 19.4 14 6.1 227 100.0
Third

closest 148 65.2 69 30.4 10 4.4 227 100.0

This is also seen in the dating pattern where more have dated
their fellow nationals despite the smaller number of female
students from Malaysia (Table XLII).

Table XLII
Dating
Nationality Malaysian New Zealander Others
NO. FL HO . 1‘;-' NO .

Dated

Yes 147 61.2 122 50.9 75 21.3
No 93 38.8 118 49,1 165 68.7
Total 240 100.0 240 100.0 240 100.0

The conclusion for social adjustment is that there is
considerable social interaction between the students and their
hosts though at the more intimate level preference for one's
own kind is evident. The volume, range and frequency of
social contacts therefore disproves the popular belief that
'overseas students stick too much to themselves' and that
they form a closed community within the wider oonnunity.s
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Cultural adjustment

Cultural aspects are most difficult to measure and here
it is confined to two aspects only, the extent that the
students miss the cultural life at home and the extent of the
change in their attitudes, values and beliefs during the course
of their stay in the country. The assumption for the first
measure is that the more adjusted they are to New Zealand's
cultural life then the less they should miss the cultural
life at home. The results indicate that they are not well
adjusted to New Z7ealand's cultural life for 46 percent miss
the cultural life at home (Table XLIII). A possible cause
is that the cultural life in Malaysia is much more varied due
to the diverse cultural groups in the countr and hence it is
not accurate to compure it with New Zealand's. The results
also support the fact that traditions die hard. It is also
consistent with the point stated earlier that the students
have no intention of being acculturated to avoid problems of
re-adjustment on their return.

Table XLIII |
Missing the Cultural lLife at Home

Degree of missing Number Percent
Very much 40 4.3
Quite a lot 89 31.8
A little 98 35.0
Very little and
not at all 49 175
Hot stated 4 1.4

Total 280 100.0

The second aspect of cultural adjustment is based on the
assumption that the better adjusted they are to New Zealand's
culture the more they would have changed in their attitudes,
values and beliefs because their native culture is Eastern
and traditional whilst that of the host country is Western and
modern, The result here paints a different picture for 60
percent stated that they have changed a lot indicating that
they are well adjusted culturally (Table XLIV).
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However, as noted by several of the respondents the change
could be part of the process of growing up for it would have
probably occurred even if they had not come to New Zealand.

Table XLIV

Change in Attitudes, Values and Beliefs

Degree of change Number Fercent
Very much 46 16.3
Quite a lot 125 44,6
A little 74 26.4
Very little and
Not at all 5% 12.0
Not stated 2 Ce?

Total 280 100.0

fgxsical ad justment

AdJustment to the New Zealand food and climate pose
the least problem despite considerable differences between
that of lMalaysia and New Zealand, one Asian and tropical the
other FHuropean and temperate. Table XLV shows that only
15 percent do not like the New Zealand climate and Table
XLVI that 21 percent do not like liew Zealand food in general.7
On the whole therefore the students are well adjusted to the
physical environment in New Zealand though it must be borne
in mind that the two questions could be measuring perceived
rather than actual adjucstment. On climate for example, it
could be measuring the students perception of the weather
rather than actual judgment of the climate.

Table XLV
Liki for the New Ze climate
Degree of liking Number Percent

Very much 23 23.6
Quite a lot 119 60.0
A little 94 1.8
Very little 29 2.8
Not at all 13 0.7
Not stated 2 14

Total 280 100.0
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Table XLVI
Liking for New Zealand food in general
Degree of liking Number Fercent
Very much 6 2.1
Quite a lot 84 30,0
A little 127 45.4
Very little 43 15.4
Not at all 16 5.7
Not stated 4 1.4
Total 280 100.0

General adjustment

The students were asked to indicate the degree to which
they were satisfied with their stay in New Zealand and a
very high proportion ticked that they were fairly satisfied
ana very satisfied (Table XLVII). The high rate of content-
ment with their stay has to be viewed within the context of
the temporary nature of the sojourn and the specific aim for
coming to New Zealand. Enowing that they will eventually go
home and that studying is their main occupation while in New
Zealand, their expectations concerning other aspects of their
stay are not particularly high. Fermanent micrants would not
view things in a similar manner,

Table XLVII
Overall Satisfaction with Stay in New Zealand

Degree of satisfaction Number Fercent
Very satisfied 66 23.6
Fairly satisfied 168 60.0
A little satisfied 33 1.8
Not satisfied 8 2.8
Very dissatisfied 2 0.7
Not stated 3 1.1
Total 280 100.,0
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The few who are unhappy and yet are still in the
country illustrates the strength of their motivation to
achieve what they came for.

That the students are on the whole very satisfied does
not mean that they do not encounter much difficulty in adjust-
ment and are free of problems and worries, for the responses
show that even the well adjusted students do have worries
about finance, health, and other personal problems and suffer
from loneliness and homesickness, as well as a sense of
psychological depression and a loss of identity.a The comments
of some of the students serve to confirm my own experience and
awareness that for many the adjustment is a very real struggle
which demands a degree of flexibility, adaptability and
strength of purpose not likely to be possessed by all students,
as witnessed by the number who are sent home or suffer from
nervous breakdowns.

Experience of racial discrimination

lalaysian students as Asians may feel that they have been
discriminated against by the New Zealand government because
of her restrictive immigration policy, which has a long history
of being based on race as the criteria.9 Here however, we
deal with the students personal experience of racial discrimin-
ation by the New Zealand public. Being Asians the students
are highly visible in a predominantly European society. Data
from the survey showed that 25.7 percent claimed that they
have been discriminated by New Zealanders on account of their
skin colour, 41.8 percent felt that they have never been
discriminated against and 31.1 percent are not sure whether it
was discrimination or not (Table XLVIII).1° Like overseas
students ol-mnrr.uu.'t“‘1 most cases of racial discrimination occurred
while looking for employment or accommodation, waiting to be
served in shops, in boarding public transport, during social
activities like dances, etc, but the most frequent form reported
in this survey is verbal slurs of a racial naturo.12
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Experience of Racial Discrimination by Universities

University Yes No S ore ot s Total
No. % Fa % . Na % No. % No. %
Canterbury 25 25.8 43 44,3 29 29.9 0 0,0 97 100.0
Otago 16 26.7 32 53.3 1 18.% 1 1.7 60 1C0.0
Victoria 18 32,1 14 40,0 22 39.3 2 3.6 56 100.0
Auckland 8 22.2 21 58.3 7 19.5 ©0 0.0 36 100.0
Massey,
wWaikato &
Lincoln 5 16.1 7 22.6 18 58.1 1 3.2 31 100.0
Total 72 25.7 117 41,8 87 31.1 4 1.4 280 10,0

The distribution of experience of discrimination by
university centres showsno clear or significant difference
except that a higher proportion of the students in Auckland
and Otago claimed that they have never been discriminated
againste. This could possibly be due to the more cosmopolitan
nature of Auckland's population which may mean a higher tol-
erance of ethnic minorities and in the case of Dunedin it is
more of an university city and relationships between town
people and students are gemerally good.

Experience of discrimination by ethnic origin is not
examined here because the results will not be very significant
due to the smallness of the other ethnic groups besides the
Chinese.

The students who study in New Zealand expect and learnt
to accept discrimination as part of life and are not particu-
larly disturbed by it although an experience can be traumatic
and a few do feel resentful. Their overall impressions of
New Zealanders however are good as recorded by the following
respondents in answering the question "Have you been dis-
eriminated against in New Zealand because you are an AsianT7'
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*No, definitely no, I find the New Zealanders
very friendly, helpful and polite."

"Always service with a smile and friendly greet-
ings. Some of them may look rough but they
are well meaning people and very helpful."

"I like this country very much, most of the
people are friendly and nice."”

Conclusion
On the whole Malaysian students are well adjusted to

life in New Zealand, The responses show that they are well
adjusted to the climate and food, have performed well and do
not have much difficulties with their studies, they mix
considerably with the New Zealanders socially and have express-
ed an overall satisfaction with their sojourn. Only the
cultural aspect appears to be difficult which is understand

able for cultural conditioning is lasting and the students
themselves have no real desire to change their cultural out-
look for to do so would mean difficulties on their return.
~ome idea of the problem of cultural adjustment may be gleaned:
from the statement of one student:

"eeescoming from a family with parents that are

totally Chinese educated and yet the children

are totally English educated creates a lot of

self-conflicts and conflicts at home especially

over beliefs and attitudes. DBut after these

years in New Zealand I now think Asian ways and
beliefs are always best for Asians"...

Due to the temporary nature of their stay their social
and cultural adjustment probably require an optimum of ad-
Jjustment, not a maximum. Too much and too easy adoption of
New Zealand customs and way of life may be as undesirable as
too little, >

Students from Malaysia may find adjustment easier than
those from other countries for a number of reasons.
Malaysia is a plural society and a young man or woman brought
up there is accustomed to variation in many features of his

or her environment and takes it almost as a matter of couru.14
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50 used are they to adjusting to other cultures that New
Zealand's is only one more to the variety they have
experienced. A high proportion of Malaysian studente
are educated in inglish-medium schocls snd are in general
more conversant with the English language, norms and
inztitutione. Finally, the size of the Malaysian student
porulation in Kew 7ealand helps them in their adjustment
for a fellow national is easily available when assistance
is required. :on’5 noted that many overseas students are
lonely and homesick when there are no other students of the
same nationality. A numhber of the =tudents in the sauple
(and my observat cvms of many others in New Zealand support
this) are not so much adapted to the New Zealand society
as they are adapted to the Malaysisn community in New Zealand,
This wculd probably be true too of many migrants in New
“ealand especially the new arrivals and the first generation.



B. Fectors Which Influence Adjustment

In the preceding section we looked at the adjustment
of the Malaysian students as a group. The students
however, are not a homogenous group. There is a marked
variation in their socio-economic, cultural and educational
background as well as differences in New Zealand, such as
duration of stay, type of accommodation, etc. (Chapters
3 and 4). This variety of backgrounds and differences in
New 7ealand are expected to produce markedly different
adjustment patterns (Figure 10).

For background factors the thesis is that the closer the
characteristic is towards the .estern end of the .estern-
Traditional continuum the better adjusted is the student
with that characteristic expected to be. It is assumed that
New Zealand lies at the Western end and hence the students
with backgrounds closer to that of the average New Zealander
the better his adjustment is expected to be. A number of
working hypotheses are forwarded on the basis of this thesis.
The following predictions are made:

1¢ The higher the socio-economic class the better the
ad justment,

2. The more urbanised the geographical origin the better
the adjustment.

3+« Christians are best adjusted, followed by those with
no religions and those with other religions are least
adjusted.

4, Migrant groups in Malaysia (i.e. Chinese and Indians)
are better adjusted.

5. The more the English education the better the adjust-
ment.

6. The older the students the better adjusted they are.
7. HMales are better adjusted than females,

8. Scholarship students are better adjusted than private
students.
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Diagram of Important Factors which Influence Adjustment
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AND OTHER
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NEW ZEALAND

Religion
Educational background

Ethnic origin

CHAIN MIGRATION

Duration of stay
Entrance qualification
Course of study

Type of accommodation

Size and location of
university

Friendship with New
Zealanders

Experience of racial
discrimination
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For situational and other factors in New Zealand
the main thesis is that the more exposed the students are
to New Zealanders the better their adjustment will be. The
following are the predictions made:

1. The longer the duration of stay the better the
adjustment,

Le Students with U.,E. in New 7ealand are better
adjusted than those with H.Z.C. from Malaysia.

3« Arts students are best adjusted, followed by Science
students, and Commerce studcnts are least adjusted.

4, Students who reside with New Zealanders are better
adjusted than those who do not.

5e Students at smaller universities in smaller cities
are better adjusted than those at big universities
in big cities.

e Students with New Zealand friends are better adjust-
ed than those without.

7 Racial discrimination does not affect adjustment at all.

For a third category it is hypothesised that chain
migrants are less adjusted than non-chain migrants,

Adjustment is measured by the respowtes to questions
which deal with the five different aspects of adjustment

viz., academic, social, cultural, physical and general, all
five beingz given equal weighting (Appendix I). The responses
to each question are scored on a five-point acale, the highest
point of 5 indicating least adjustment.

Only 244 respondents completed the whole section. The
rest are hence left out of the analysis. An examination of
the responses revealed that the students tend to score
consistently in all five aspects of adjustment. This will
have the effect of heighthening the differences in
adjustment and making it easier te rank the respondents,

The 244 are ranked according to their adjustment score and
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the top half are considered to be well adjusted and

are tabulated under "High adjustment", the bottom half not
80 well adjusted and tabulated under "Low adjustment".
Chi-squares were used to test the significance of the
differences and a confidence level of 0.05 or less is
considered to be significant.

1. Students' Background Factors
Socio-economic background

It was predicted that the higher the class the better
would be the adjustment for students from the upper classes
are from professional families with an Fnglish educational
background and very much orientated towards Western values
and attitudes, The influence of family background was
stated by one Indian student whose father is the principal
of an "nglish-medium secondary school:

"I was brought up in a very Fnglish type home

and my mother tongue was effectively English.
Therefore I find the New Zealand 'climate' rather
easy to fit into,."

Table XLIX indicates that the results were as expected
except that the lower class were better adjusted than the
middle. The explanation for this discrepancy probably lies
in the very selective nature of the process of migration
overseas for study purposes. The lower class group surveyed
are probably atypical of the lower classes at home for they
are probably the more capable and highly motivated to have
achieved the necessary education and proceed to university
overseas. The responses of these students also revealed
that a number of them are self-supporting after having worked
a few years before coming to New Zealand and they are generally
older, more mature and highly motivated to adjust and to
succeed in their studies,



Table XILIX

Relationship between Adjfustment and Socio-economic backround

Socio-economic
class Upper Middls Lower Total
High adjustment 45 48 29 122
Low adjustment 29 66 27 122
Total 74 114 56 o244
Percent with
high adjustment 60.8 42.2 58.9 50.0

X“=6.38, Af=2, significant st 0.05 level of confidence

Geographical origin

Cities in the developineg wor

of social and
which tend to
more
predicted to be more adjusted th
and that the more urbanised the

ad justed are the students. The
except, as in the socio-economic
a small town background are best
explanation is probably the same
selective process has chosen the

remain relatively
'“esternized’

la are known to be the hotbeds

cultural change in contrast to the rural areas

static. Urban residents are

and so students from the urban areas were

an those from the rural areas
town of origin the better
results were as predicted
background, the students from
adjusted (Table L). The

as the abovej that the

more adaptable and capable

students from the small towns, many of whom actually boarded

and studied in the larger towns
schools in the small towns.

due to the absence of secondary

Table L
Relationship between Adjustment and Geographical origin
Urbanisation Metropolitan Large Small Rural Total
Urgan Urban

High adjustment 58 40 19 3 120
Low adjustment 45 &0 9 © 120

Total 103 100 28 9 240
[ Tercent with
high .ddul“.nt 56.5 40,0 6?.9 33.3 5000

evel of confidence




85,
Religious background

The results were as predicted and the differences were
highly significant, more so than any of the other characteristics
(Table LI)16. That Christians are on the whole better
adjusted is largely due to the fact that Christianity is the
religion of the majority of New 7ealanders and the students
therefore feel more at home and happy as stated by some of the
respondents:

"I must say that being a Christian, living among

other Christians, who really love God and Jesus

Christ, has really made my stay in New Zealand
most satisfying."

"I became a Christian in New 7ealand about 1; years
ago and Jesus has changed my life., It is the
abundant life Christ gives that makes life a joy
and a blessing."

Students of other religious denominations have more
problems and conflicts. They lack the spiritual comfort that
is available to the Christimns for there are no mosques,
temples or their own religious festivals in New Zealand.

Food taboos is another source of problem, the Muslims for
example, are forbidden from eating pork and Hindus from beef.
These students are therefore less well adjusted than the
Christians and those who profess no religion. For the latter
group religion does not bother them at all and hence does

not affect their adjustment detrimentally.17

Table LI
Relationship between Adjustment and Religious background

[

Religion Christianity Not No Other Total
Stated Religion Religions
High adjustment 47 15 24 26 122
Low adjustment 18 16 45 43 122
Total 65 31 79 69 244
rPercent with
high adjust- 72.3 48.4 43,0 37.7 50.0
ment

12-20.22. df=3, significant at 0.01 level of confidence
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Ethnic origin
The Chinese and Indians being the children of migrants

are predicted to be better adjusted on account that they
have becn accustomed to adjusting tc the culture of the
indigenous inhabitants as well as that of other ethnic groups
which are found in the Malasysian society.qs Table LII
shows that the results were as expected. The 'Other' ethnic
category needs expl nation. Four of the students in this
category are part-migrants, 3 being S5ino-Kadazans and 1
Surasian. The remaining two are from the indigenous people
of Fest lMalaysia. This group are the more adaptable and
capable, again due to the selective process. Furthermore
half of the group are on scholarships.

However it must be pointed out that generalisation here is
risky for the number of students from the ethnic groups are
small other than those of Chinese origin.

Teble LII
Relationship between Adjustment and Fthnic origin

Ethnic origin Chinese Malay Indians Cthers Total
and
Ceylonese
High adjustment 104 6 6 6 122
Low adjustment 109 11 2 0 122
Total 213 12 8 6 hn

Fercent with
high adjustment 48,8 353 75.0 100.0 50.0

x2-9.60. df=3, significant at 0,05 level of confidence

Educational Background
The hypothesis here is based on the assumption that the

English educated are more familiar with Western culture and
hence better adjusted in New Zealand than those with less
English education in their school background, Table LIII
indicates that the differences are not significant. Though
the percentages seem to support the prediction, the chi-square
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test showed that it could be due to chance. The findings
here do not support Tan19 for he stressed that educational
background is the most important factor in influencing the
adaptation of Malaysian-Singaporean students at Otago University.

Table LIII

Relationship between Adjustment and Fducational background

Type of Education FEnglish Yart-English Non-inglish Total
High adjustment 65 43 14 122
Low adjustment 61 46 15 122

Total 126 89 29 chy
rercent with
high adjustment 51.6 4843 483 2040

x°=%,32, df=2, not significant

Financial status

Sponscred studente are highly selected and are given
special assistance in their adjustment and so one would expect
them to be better adjusted. As shown in Table LIV however,
the differences were not significant though again percentage-
wise the hypothesis would have been confirmed. It could be
an indication that private students are now getting more and
better aasiatance.go Another possible explanation is that 5
of the 30 sponsored students are not assisted students and
hence do not get the special assistance given to Colombo Plan
and MARA studontu.z1 Yet another explanation is that a high
percent of the sponsored students are from the rural, lower
socio-economic class homes and are Malays, who are Muslims
(Chapter 2) and these characteristics have been found to be
associated with those who are less well adjusted.

Age

Table LV confirms the prediction that bgyond a certain
age the older the student the better adjusted he is, is based
on the reasoning that older people are more mature and
realistic, not expecting as much as the younger generation.
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Relationship between Adjustment and Financial status

Financial status Private Scholarship Total
High adjustment 107 15 122
Low adjustment 110 12 122

Total 217 27 cun
Percent with high
ad justment 49,3 55.6 50.0

x°=0.38, df=1, not significant

The results are similar to Noesjirwan,ez but differ from

-:Aingh‘?3 who found the younger to be more adju=ted and
helltizea who claims no correlation between age and adjust-
ment. The results are therefore far from conclusive25

as in the findings overseas. The only other finding for
llew Zealand known is that of Hwangge, who found no positive
relstionship between the two variables, It must be noted
however, that 'adjustment' is measured slightly differently
in each of the studies.

Iable LV
Helationshig between Adjustment and /ge

High adjust- 4 15 19 19 12 31 12 10 122
ment

Low adjust- 7 12 28 28 18 14 6 9 122
ment
Total 11 27 47 47 30 45 18 19 244

i;;g'ggdzigf 36.4 55.6 40,4 40.4 40,0 68.9 66.7 52.6 50.0

ment

x“=14.28, df=7, significant at 0.05 level of confidence

Sex

It was stated by Uuahgr27 that in general the male over-
seas student adapts much more readily than the female. No
evidence was given. It was decided therefore to collect

Age in years 19 20 21 22 2% 24 25 26+ Total
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some evidence in this survey. Table LVI does not support
this generalisation for the differences are not significant
though again the percentage seems to indicate that the
generalisation uway be true.

Tsble LVI

Relationship between Adjustment and Sex

Sex Male Female Total
High adjustment 98 24 122
TLow adjustment 93 29 122

Total 191 53 244

Vercent with high
ad justment 513 45.3 50.0

x“=0.60, df=1, not significant

Marital status

The Labour Departuent believes that married students
would find adjustment difficult and hence only single
students are admittad.28 The number of married students
in the sample is too small to test this view but the percentage
response seems to support the official policy (Table LVII).

Table LVII
Relationship between Adjustment and Marital status

Marital status Single Married Total
High adjustment 119 3 122
Low adjustment 113 12 122

Total 232 15 244

Percent with high
adjustment 513 25.0 50.0
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Correlation between Adjustment and the significant back-

ground characteristics

To find out whether the background characteristics
that were found to be significantly associated with ad-
justment are inter-dependent (that is, whether the students
who were found to be well acdjusted in each of the significant
characteristics are the same estudents or not) a Lpearman's
rank correlation was attempted retween the adjustment score
of the 244 students and the scores of these students on a
scale, of the 3 significant background characteristics -
socio-economic, geographical origin and religious background29
giving each an equal weighting (Appendix J). The correlation
was found to be very high (0.276 for 244 pairs results in a t
value of 4.465 which means that it is significant at at least
C.005 level of confidenca).BO Thus, it can safely be
generalised that stuients from the metropolitan area, high
socio-economic class and who are Christians are in general the
best adjusted, the least adjusted being those from the rural
area, low socio-economic class and who profess religions other
than Chrictianity, with numerous combinations in gradation
in bhetween,

2. Gituati nsl and Cther Factors in New .ealan.

Duration of stay

This aspect has been thoroughly dealt with in studies
of overseas student adjustment and attitudes towards the
host aociety.yI The studies found that overseas students
frequently follow a pattern which has been characterised as
a U-curve (Figure 11). It was first reported by Lysgaard52
in 1955 and since them Yy msny others including several
variationl.53 According to this U-curve hypothesis, there
are 4 distinct phases in the sojourn adjustment:

y A Spectator phase when the student is an excited
observer reacting as a tourist would and easily
satisfied with relatively superficial relationships
with members of the host society.

II. The Involvement phase when he settles to the difficult
problem of adjustment.



Figure N

The U—Curve Hypothesis
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Source: Lysgaard, S. ‘Adjustment in a Foreign Society: Norwegian Fulbright Grantees Visiting the United States’,

International Social Science Bulletin, \jol. 7, No. 1, 1955, 45-51.
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III. A Coming-to~terms phase when he eventually
reaches a satisfying modus vivendi with his
environment, and finally

IV. The Ire-departure phase when he re-appraises
his stay in anticipation of his return home.
There is some anxiety due to worries about
readjustment but while in the country of
sojourn adjustment and sstisfaction is high.54
This was found to be true in the case of overseas students
in New Zealand by Noor, Hwang and Hinea.55

The data in Table LVIII partially confirms the U-curve |
hypothesis for as predicted the longer the stay in New
7ealand the better is the adjustment. The students in the
sample have missed the Cpectator phase for it lasts at the
most a few weeks36 ae they have been in New Zealand for at
least 5 months at the time the survey was conducted. Hence
those in their first and second year in the country would
have been in the Involvement phase and the third years in the
Coming~to-terms phase. Those in their fourth year and above
would have been in the Pre-departure phase for most are
finishing their courses.-’

Table T.VITI
Relationship between Adjustment and Duration of stay

Year of stay 1st 2nd rd 4th and Total
above
High adjustment 1M 16 13 82 122
Low adjustment 18 27 19 58 122
Total 29 4% 32 140 244
Fercent with
hi‘h Idd“tl.ﬂt 37-9 37.2 40,6 58.6 5000

x°a10.24, df=4, significant at 0.05 level of confidence

Strictly speaking, to verify the validity of the U-curve
hypothesis, an empirical investigation should be conducted
throughout the ontirt51+nsth of the stay of sojourners in
the host country, that $n. a longitudinal study. However,

|
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this is not possible in this study and in several others.58
This study therefore assumes that the felt adjustment of
the first year students are similar to the previous felt
adjustment of the second year students when they were in
their first year and so on.

The results as regard the duration of stay and the
U-shape tendency of their adjustment is hence only partially
validated.

University entrance qualification
students with University Entrance are thought to be

better adjusted than those with Higher School Certificate

from Malay31339 because the former, having studied in

New “ealand schools are more exposed to the host culture, other
things being equal. The results (Table LIX) show however,
that the differences are not significant. The percentages
support the hypothesis but this could be due to chance.

Table LIX
helationship between Adjustment and Fntrance qualification

University HelsCe in Ue”oe/Bursary Others Total

Entrance Malaysia in New

Qualification /ealand

High adjustment 62 48 12 122

Low adjustment 69 4% 8 122
Total 131 93 20 244

Pergent with

high adjust- 47.3 51.6 60.0 50.0

ment

x“=1.28, df=2, not significant

Course of study
Very few Malaysian students do Arts courses in relation

to the New Zealand students, a proportionately higher number
are doing Commerce and Science. Hence it is more likely
that the students doing Arts will have a lesser opportunity
to mix with their own nationals compared to the Science and
Commerce students who are more likely to establish social
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relationships with their own nationals. Furthermore Arts
students have the reputation of being more liberal, sociable
and less studious. The results were as expected (Table
LX), Arts students being much more adjusted than the other
two categories.

Table LX
ielationship between Adjustment and Course of study

Course of tudy Arts Science Commerce Total
High adjustment 24 70 27 122
Low adjustment 13 60 46 122 |
|
Total 37 130 73 24h |

ercent with
high adjustment 6449 53.8 37.0 500 |

¥“=9.98, df=3, significant at 0.02 level of confidence

Type of accommodation

The type of residential accommodation which the overscas
student lives is the major theme in Chew's dissertation for
it is the important base from which he organises his study
and his interaction with other people and his activities.uo
In adjusting to the environment in New Zealand, students who
live with New 7ealanders are predicted to be better placed
than those who are residing with their own nntionals, and
even more so for those who live with members of the host society
who have a genuine interest in the overseas students. On
that assumption the order of adjustment would be those
flatting or boarding with New Zealanders, followed by those
in hostels, and those who are flatting with their own nationals.
The results (Table LXI) show that the differences were not
significant though again the percentages seem to confirm the
hypothesis but this could be due to chance factors. It might
be relevant to bear in mind that overseas students are very
nob11041 and may not have a particular type of residential
accommodation long enough to affect their adjustment patterns.



Table LXI

e

Relationship between Adjustment and Type of Accommodation

Type of Flatting Boarding Hostel Flatting Others Total
8CCOmmo- with New with
dation Zealanders Nalayﬂ;a-
& others % others
besides besides
Malaysians Koy
Tealaggg
High ad-
justment 13 19 29 57 122
Low ad-
Justment 9 14 54 56 122
Total 22 33 63 mns3 b4
rercent with
HiED adgusti= g5 57.6  46.0  50.5 5040

ment

x“=3.90, df=4, not significant

size and location of universit

»elltiz, Hopson and Cook
university settings affect the adjustment and interaction of
overseas students with the host society due to the different

opportunities for interaction.

They discovered that

found that the different

interaction and adjustment is highest for students attending

small colleges in small towns, lower for those at large

universities in smull towns and least for those attending

large universities in large cities, for the larger the communi-
ty the more impersonal it becomes.

Another factor is that

there tends to be more students from one's own country in the

larger universities and the students are more inclined to mix
with their own nationals.

This was found to be not significant for the Malaysian
students in New Zealand (Table LXII) though the percentage

seems consistent with the prediction.

The explanation

probably lies in the fact that the variation between the size
of New Zealand's universities and cities is not as great as
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that in the United States where the study referred to was

undertaken.
Table LXII
Relationship between Adjustment and Size and Location of
University
3ize and Small university Large uni- Iarge univer-  Total
location in small city versity in sity in large
of univers- medium city
ity sized city
waikato Maassey Otago Auck. Cant-q Vict.
High ad-
justment 7 8 27 17 41 22 122
Low ad-
Justment 4 6 21 17 46 28 122
Total 11 14 48 34 87 50 244
Fercent
with high (
adjustment 6%2.6 571 56.3 50.C 45.9 44,0 500

X°=2,86, df=5, not significant

Friendship with New Zealanders

Much of the research which has been conducted on over-
seas students, in the United Ctates especially, has indicated
that adjustment is easier and more satisfaction is exppressed
when the student has made friends in the host country.“a
Development of friendship between the visitors and the hosts
will have a favourable impact on both.

As predicted, friendship with New Zealanders is a very
significant factor in the adjustment of the Malaysian students

as shown in Table LXIII.

A much higher proportion of those
with at least one New Zealander among their 3 best friends

have been found to be better adjusted than those without any

lew Zealander among their closest friends.
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Table LXIII

Relationship between Adjustment and Friendship with

New Zealanders

Friendship At least 1 No New Not Total
with New New Zealander Zealanders Stated
Zealanders among his 3 among his 3

best friends best friends

High adjust- 60 41 21 122
ment
Low adjust- %5 62 25 122
ment

Total 95 103 46 ony
rercent with
high adjust- 63.2 39,8 45.6 50.0
ment

x©=11.18, df=2, significant at 0.071 level of confidence

ixperience of racial discriwination

Pased on my own experience and the responses of the
students in the survey, it has been stated that the students
are generally not particularly disturbed by any experience of
racial discrimination while in New Zealand and that it will
not affect their adjustment. This is confirmed by the
results of the survey as indicated in Table LXIV for the
differences are not significant, though the percentage response
seems to suggest that it does affect adjustment.

Table LXIV
Relationship between Adjustment and Experience of Racial
scrimination
Experience of No Yes Not Rot Stated Total
racial discrim- Sure
ination
High adjustment 53 30 37 2 122
Low adjustment il 35 43 0 122
Total 97 65 80 2 244
Tercent with
high adjustment 54.6 46,2 46.3 - 50.0

x“=1,72, df=2, not significant
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3 Chain migration

It has been predicted that chain migrants are less
well adjucted than those who are drawn to New Zealand for
reasons other than primary ties with previous students in
New Zealand. It has been observed that chain migrants
tend to continue with their ties from home and make little
effort to interact with New Zealanders. Chain migration
allows them to make gradual adjustments in the company of
their kin and other primary ties but it might act as a
brake to a more rapid adjustment.44 The results (Table LXV)
show that the differences are not significant though the
percentages support the prediction.

Table LXV
Relation between Adjustment and Chain lMigration

Chain migrants Non-Chain Total
nizrants
High adjustment 21 91 122
Low adjustment 38 84 122
Total 69 175 A
Fercent with
high adjustment #3:6 2220 20.0

x“=1,00, df=1, not significant

Conclusion

This section has shown that the variety of backgrounds
such as socio-economic class, ethnic origin, religion and
geographical origin, and differences in New Zealand such
as courses of study, duration of stay and friemdship with
New Zealanders, are significant influences on the adjustment
of the students. lMany of the characteristics were found to
be statistically significant as factors which influence
ad justment, Several were not significant though the percent-
age differences seem to support the predictions. A number
were significant but the exact order of adjustment was not as
predicted due to the very selective nature of the migration
to study abroad. On the whole it indicates that this area
of research can be fruitful and may have some practical
importance with further investigation.
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Footnotes
1. 'Chinatowns', Jewish and other immigrant ghettoes

are the direct results of this tendency, a feature
well recognised in research and literature in Sociology,
and Social and Urban Geography.

2. Livingstone, 1960, 4.

3 Trinh, 1968, has compiled some figures which showed
that sponsored students do better than the New Zealanders
at Canterbury University. For articles which deal
with the academic problems of overseas students in
New 7ealand see Dunlop, 1966; Ussher, 1970 and Barrington
(in press).

4, Gtudent permits to reside in New “ealand are valid for
one year only and may be extended only if the student
nakes satisfactory progress with his studies.

Se 5ee Trinh, 1768, and Sen, 1,7C for an elaboration of ‘
the academic difficulties and Keats, 1962 for the |
relationship between Lnglish ability and the success of |
Asian stuients in Australia.

G Lambert and Bressler, 1956, quoted in Noesjirwan, 1966, 19.

7 The corresponding percentages in lwang, 1971, are 11.7
and 18.2.

e Loss of identity is perhaps best expressed by one student
in Singh, 196%, 99, who wrote in capital letters
"I MISS MYGELFR." kead Tajfel and Dawson, 1965 and
clark, 1970, for essays by students who were disappointed
by their foreign experience.

e See Fong, 19593 Roy, 19703 Tan, 1969, and Thompson, 1963
Ridzwan's survey of 100 Malaysian students at Canterbury
showed that %2 jercent felt that the New Zealand government
discriminates against Asians. Ridzwan, 1972, 63.

10. Sellars, 1970, 69, reported 26, 37 and 36 as her correspond-
ing percentages for her sample of 75 South-east Asian
students in Auckland and Hwang, 1971, 6, reported 60
percent of his sample of 77 Malaysia/Singapore students
at Victoria said yes and 40 percent no. There was no
allowance for a 'not sure' category. Ridzwan reported
that 56 percent of her sample felt that the New Zealand
public do not discriminate against Malaysians.

1. Singh, 1963, 58, and Sen, 1970, 80.

LIER~ARY

MASSEY UNIVERSITY,



13,
14,

15.

16,

57

20,

21.

100.

Though this is more racial prejudice than racial
discrimination.

Noesjirwan, 1966, 99,

Hodgkin, 1958, 167.

Sen, 1970, 89.

Iartly attributed to several students in the sample who
are very active in the Overseas Christian Fellowship
which is a very active and cohesive group, religion being
a stronger unifying factor than nationality. It is
obvious from the response of some of these students

that they are actively involved in the 'Jesus revolution'
which is sweeping the Western world. This affects their
response to the questionnaire for they seem extremely
tolerant and very satisfied with all aspects of life.

The 31 students who did not state a religion are all
Chinese. Their parents probably follow the % traditional
Chinese religions-Buddhism, Confucianism and Taoism,

but they themselves probably do not have any religious
belief at all and are hence considered here as similar

to those who stated 'No rel:gion'. Malaysians rarely
object to statin. their religion probsbly due to the

high tolerance for all religions.

cee Hodgkin, 1966, for an elaboration on this.

Tan, 1'36‘)g 193.

Due to pressure from N.Z.U.i.A., counsellors and others
involved with the welfare of overseas -tudents in New
Zealand, considerable improvements have been made to

the facilities available, special courses such as English
tuition and orientation courses, as well as changes in
the conditions under which they are allowed to stay in
the country. Auckland University has a full-time
Counsel)lor for Overseas Students since February 1972,

The other universities do not have a full-time overseas
student counsellor but most have appointed members of the
teaching staff as advisers.

'Sponsored' is used synonymously with 'scholarship' and
include all the students who are not privately financed
by their own families, whilst 'assisted' is restricted

to students who come under New Zealand government aid
programmes and for Malaysians, the MARA students as well.
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26,
274
28.
29

32.
33.

34

35.

37

101,

The latter cetegory therefore excludes all the students
sponsored by their state governments, universities,
churches and other organisations.

Noesjirwan, 1966, 103,

5ingh, 1963, <7.

Selltiz, 1963, 139-40,

EBide, 1970, 22.

Bwang, 1971, 7.

Ussher, 1970, 61.

Smith, 1970.

Lthnic origin has been left out because of the smallness
of the other ethnic groups besides those of Chinese
origin. This factor was found to be significant but the
small number in the other etbnic groups makes it less
reliable than the other 3 factors where the categories
are more even, Furthermcre, it is considered that the
socio-economic background, degree of urbanisation of

the area of origin and the religious bacs<ground are more
important than ethnic origin as factors which influence
ad justuent.

Griffin, 1962

Lysgaard, 195%; Deutsh and won, 1963; iewell and Davidsen,
196C; DBeals and Humphrey, 1957; Coelho, 1958; Singh,
1966; Noesjirwan, 196€; in countries overseas and for
New “ealand, Noor, 1968; Hwang, 1971 and Hines, 1973.
Lysgaard, 1955.

Gullahorn and Gullahorn's Vecurve, 1964; Selby and Woods
J-curve, 1566, are two examples. See Noor, 1968, 10-12,
for a discussion of some other studies of varistion in
adjustment and attitudes through time,

See Noesjirwan, 1966, 12, for a discussion of the qualifying
points and criticism of the U-~curve hypothesis.

Roor, 1968; Hwang, 1971 and Hines, 1973,

Coelho, 1958 believed that it lasts less than a week

for the students he studied, and NoesjJirwan noted that it
seldom lasts longer than ©& months,

Note that those in their 4th year of stay and sbove included
students accredited with U.E. in New Zealand who would be
in their 3rd year and above at university and could be
assumed to be finishing their courses of study.
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39

41,

42,
43,
44,
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Singh, 1966; NoesJirwan, 19663 Noor, 1968; Hwang,
1971 and Hines, 197% are some examples.

Chew, 1971, 19, suggested that the studernts who have
gone through High Schoocl in New Zealand might be so well
adjusted and even acculturated that they will consider
marriage with New Zealanders as compared with those who
were schooled at home. The latter suid a definite 'no’
when asked whether they will befriend lew "ealanders

to the extent of marriage.

Chew, 1971, 3.

Eide, 1970, 10, about all students and overseas students
in general, Hodgkin, 1966, 121, referring to Malaysian
stuients in Australia stated that there is a high rate
of mobility especially awong the lMalasysian Chinese,
Selltiz, Hopson and Cook, 1963%.

Eide, 1970, 41.

Compare with Trlin, 1970, 9¢, when referring to
Yugeslav chain migrants in New ealand.
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CHAPTER VI
CONCLUSION

5 ary of findings

The study has shown that the diversity of ethnic,
religious, socio-economic, rural-urban and educational patterns
of the home society is reflected in similar patterns in the
Malaysian students who come to New Zealand. Like other migrant
groups however, they are not representative of the home
population due to the selective nature of the migration process.
Besides being predominantly young, single and male it was also
found that the Chinese, those from urban areas and the middle
class are over-represented.

The migration involves three selection processes, the
New “ealand authorities, the Malaysian government and the students
themselves. At the New Zealand end, the main concern of the
educational authorities is that the students are academically
qualified, that their choice of courses do not jeopardize the
local students and that there are sufficient facilities. The
immi, ration authorities require financial and accommodation
guarantees in addition to the usual immigration requirements.
The Malaysian government is only concerned with the sponsored
students who are selected to meet the needs and aims of the
nation. Finally the students themselves have to meet all the
requirements stipulated by the authorities besides their own
interest in acquiring a foreign education and be prepared to
meet the difficulties and problems involved. A significant
finding here with regard to the selection process by the
private students is that of chain migration. The choice of
New Zealand as the country of study, the destination on
arrival and the acquisition of accommodation guarantees and
other requirements are all influenced by and connected to
the presence of kin and other primary social ties in New Zealand.

The geographical distribution of the students in New
Zealand as well as their intra-city residential distribution
has been largely explained in terms of the location of the
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universities. In the first case they are found only in

the cities where there are universities and in the second the
main influence is spatial proximity. The type of accommodation
the students live in is the result of either choice or

necessity when there are no vacancies in the type wanted.

Their choice of course of study is strongly influenced by
employment opportunities which is a reflection of the needs

of the home country.

It was found that the students are on the whole well
adjusted to their environment. This is essential if they
are to achieve what they came for. For some it is only the
acadenic credential that is aimed for, while for others there
is the desire to experience and understand the YWestern way of
life as well. The first group tend to interact only with
their own fellow countrymen based on home ties, ethnic
identification, etc:, and there is minimal interaction with
New Zealanders., They are adjusted to their own group and
are satisfied with their stay in the country. The advantage
they have is that they will not have many re-adjustment
problems on their return home, for they live in an essentially
Malaysian community within the wider New Zealander community.
Some students in the second group may be so well integrated
with New Zealanders that they will find re-adjustment most
difficult. This is illustrated by the following statement:

"I have been s0 acquainted with many of my Kiwi

friends that I am Kiwinized. When I finally

go home next year I will find it very difficult
to get adjusted to our Malayeian way of life."

The ideal from the viewpoint of many students is to strike a
balance between the two extremes and acquire in addition to
the academic credential an understanding of the host culture
which may help towards the acquisition of a broad general
education and the building of a more rounded personality.
This can be done without losing his cultural identity through
regular contacts and occasional visits home, and interaction
with fellow nationals in New Zealand. That many students
are aiming for this is reflected in the high academic and
physical adjustment; their general satisfaction with their
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stay, and the lower adjustment in social and cultural matters.
They keep their social and cultural diat:noo1 80 that they
will find re-adjustment easier when they return.

A8 hypothesised, it was found that both the students'
background in Malaysia and their situational and other
characteristics in New Zealand influence their adjustment
in New Zealand. The statistically significant background
factors were socio-economic class, ethnic origin, religion,
age and geographical origin. Two of the background
characteristics did not result in the order of adjustment
predicted due to the very selective nature of the migration.
Others were not significant though percental enumeration lent
some support to the hypothases. The situational and other
factors which were found to be statistically significant were
courses of study, duration of stay and friendship with
New Zealanders. The influence of chain migration on adjustment
was found to be not significant.

Implications of findings

The implications of the study may be treated at two levels.
In theoretical terms it shows that overseas students can be
studied within the theoretical framework of itinerant migrants
and the usual migration questions can be posed and answered.
It was found that features common to most forms of migration
such as its selective nature in terms of the background of the
migrants, the process of chain migration and the adaptation
to the new environment were also evident in the case of
migration for educational purposes. A major difference
however, is that the students are sojourners and this affects
their adaptation ard attitude towards the host society. The
residential location, social interection, marriage pattern and
other characteristics of migrant groups have been found to de
indicative of social and cultural distance. This is accentuated
in the case of students as sojourmers, for they have no real
desire and are not provided with incentives to adopt the
host culture knowing that their future lies in the country
they came from,
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In practical terms the implications of this study may
be of some importance to counsellors, student officers and
others involved with the welfare of overseas students in
lNew Zealand. An understanding of the background, the
selection processes, the differences in New Zealand, and the
influence these hsve on their adjustment may help identify
the 'poor risks' so that special provisions can be made to
help them in their adjustment. If New “ealand is to rcalise
the full potential of the contribution its universities can
make to the economic and sccial development of her neighbouring
countries it is essential that she must provide the best
possidble assistance and advice %o the future leaders whom
she has undertaken to train, Universities in other countries \
of study such as the United tates and Britain have overseas |
student adviaernq for this purpose. The appointment of
full-time advisers seem a logical solution, and thi~ is already
being done at Auckland University.

The study has also provided some evidence that the students
from Malaysia are in the main of middle class origin. This
finding is evidence in support of the argument against
increased fees for overscas students.5 To do so would mean
that many of the students would be in financial difficulties
and that the only private students who could afford to come
in the future would be those exclusively from the upper class.
This would be amainst the principle of equality of opportunity
upheld by lNew Zealanders.

The partial confirmation of the U-curve hypothesis indicates
that the critical stage is not the period immediately after
arrival (the Spectator phase) but rather the period which
follows when the student is really coming to grips with his
new environment (the Involvement phase). Thus it is wise
that counsellors are concentrating on assisting first year
students but, more often than not, the tendency has been to
concentrate on the orientation courses immediately after their
arrival, after which they are left much on their own.
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Limitations of the survey

Cross-cultural adaptation is a highly complex process.
It involves adaptation to the academic, cultural, social
and physical environment which are inter-dependent. The
adaptation of students is further complicated by their
sojourning nature. Adjustment is therefore difficult to
measure. Strictly, "adjustment” in this study
is only adjustment as measured by the scale of adjustment,
though attempts were made to incorporate some qualitative
comment. In this respect the respondents were very open in
their replies and gave a wealth of information over and above
what was asked, This was probably due to the fact that
they knew the resesarcher was Malaysian and that they would
remain anonymous. Furthermore tiis study measures reported
or 'felt' adjustment only and the adjustment items are but a
selection of a multitude of aspects. This approach however,
is a common nethod4 based on the assumption that the student
is the one best qQualified to describe his experience in lNew
‘ealand. It has been attempted whire possible to supplement
the results with some qualitative observations from my own
experience as a student in New “ealand.

4 limitation in the discussion of factors which influence
adjustment is that some variables which might be pertinent have
not been included. The consideration of factors such as
motivation, and personality factors like sociability and
emotional stability would have however involved a psychological
approach which is beyond the bounds of this study.

A further limitation common to all surveys by mailed
questionnaire is that the 32.3 percent aspproached who did not
respond to the survey could be a possible source of bias.

This is unavoidable and a certain amount of bias in the results
may be inevitable in research of this nature.

A final limitation is that comparison of responses by
ethnic origin was not always possible due to the fact that
random sampling was used which resulted in the small number
of students from ethnic groups other than the Chinese.
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Suggestions for further research
FProm the standpoint of scientific increment, studies

of cross-cultural migration, adaptation and education form
a context in which various processes, each capable of
theoretical formulation, come Jjointly into focus. There
can be real value in studying such a slice of the empirical
world from various perspectives. It provides a common
testing ground in which the interrelations of different
theoretical approaches can be worked out.5 Much gain
therefore can be expected from studies of overseas students.
An inter-disciplinary approach would be highly recommended.

An inter-disciplinary approach is also necessary for
higher practical utility. Such an approach is more likely
to cover as much as possible of the entire constellation of
adjustment problems and the variables involved. DMore
accurate measurement of adjustment from various viewpoints
is also required.

Proportional or stratified sampling would produce
sufficient numbers for comparison between regional, national
or cultural groups. A study covering students at all
educational institutions would also be useful,

Finally, there is a need for research on returned students
to study their re-adjustment, and such issues as the contribution
they have made to the development of their home society,
their role as agents of social and cultural change and social
and occupational mobilitye. The study of returned students
from New Zealand remains a closed ’oook.6

Evaluation of contribution of overseas study

At the world level overseas study helps to break the
artificial barrier between East and West and the students
have been referred to as 'culture tarriers' or 'links between
culturoa'7 as well as being labelled as 'catalytic agents of
cultural chansc'e and 'agents of social chungo’g. Breitenbach
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believes that...
"study abroad has probably been one of the most
important media in the history of mankind for the

spread of new knowledge and ideas and the rapprochement
of the various cultures,."10

Anothermajor aim and contribution is the promotion of
international goodwill and understanding. Ideally it
should encompass the whole world but it tends to be between
countries linked by regional, historical, cultural or
ideological ties as in the countries of the Lritish Commonwealth,
the 'Free Wworld' or the Communist Bloc.

lMore immediate however is the contribution it makes to
the developing nations in assisting them in their economic
and social development. The .estern-educated have provided
the leadership in the political, social, administrative,
technical and other fields and despite criticism that the
foreign-educated are among the elite which is far removed from
the masses, they have played an important part in helping
their countries achieve independence and economic and social
progress.

In the case of Malaysia and New Zealand specifically,
the training of students from lMalaysia in New Zealand is a
further link between two countries which have a close relation-
ship as members of the Commonwealth. To New Zealanders the
students are more important than the trade or military ties
for they are the principal contact most New Zealanders have
with Malaysia.'' Likewise it would be true too for Malaysians,
many of whome have members of their family, relatives and
friends who have studied or are studying in New Zealand.

Most of the students trained in New Zealand are among
the personnel in the government and the private sector,
helping in:the development of the oountry.12 Together with
those trained locally and in other countries such as Great
Britain and Australia, they have helped Malaysia to become
one of the most economically developed countries in South-
east Asia.
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Even though countries of origin such as Malaysia do
reap most of the gains from study abroad, countries of
study such as New “ealand can benefit in other ways besides
being able to compliment themselves on their contribution
to the advancement of underdeveloped countries. Overseas
students have contributed to a greater knowledgze of other
countries and cultures among the New Zealanders who have
come into contact with them. The presence of more than
4,000 overseas students from a wide variety of cultural back-
grounds constitute an additional migrant group and add to
New Zealand's experience of peoples from the Pacific Islands,
continental FEurope and Asia,
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Footnotes

1.

o
L

2

12.

“ee Laing, 1960, on his experience as an adviser to
overseags students in Britain, and Hodgkin, 1969, 244-246,
for an account of services offered tc foreign studients

in American universities.

See Lythe, 1973a, for overseas students' prescription of
the type of person to be selected adviser and the
requirements of the work to be done and 1973b, for list

of aspects of welfare service which has been provided

for overseas students at Auckland University and
recommendations for further provisions,

There had been recommendations that the fees be raised,

88 being done in Britain, but this arguuent forwarded by
the New Zealand University :tudents Association manasged

to stop the recommendations being carried out.

As in .ingh, 19633 burns, 196%5; en, 1970; Noesjirwan,
1466; Ng, 19623 Noon 1968, Hwang, 1971 and Ridgzwan, 1972,
Erewster “mith, 1956, 8.

.ee Hodgkin, 1966, and Keats, 1969 for their findings on
returned /sian students from Australia.

Eide, 1970,

Hodgkin, 1966.

ingh, 1963,

Breitenbach, 1970, 71.

sederell, 1972.

Very few returned students from New Zealand are holding
high positions yet because it is only recently that
significant numbers were trained in the country. lMost

of the high positions are held by those trained in Britain
and to a lesser extent in Australia and the locally trained
who belonged t the generation that took over responsibility
after independence in 1957.



Overseas otudents in New “ealand by Country of Origin as at 30 September 1972

New Zealand Government Aid Programmes rrivate Total
Count Colombo Special hsia Common- vest= Islands
o! gfigin Flan Common- and wealth ern Scholar-
wealth facific “ducation amoa ship
African Council Scheme Aid Training
Assistance I'ro=- Iro=-
Flan gramme gramme
Afghanistan 2 - - - - - - 2
Australia - - - 3 - - - 3
Bangladesh 2 - - 1 - - - 3
Barbados - - - 1 - - - 1
Bhutan 11 - - - - - - 1"
Burma 1 - - - - - 4 5
Brunei - - - - - - Vi 7
British GSolomon
Islands - - - P - 4 7 13
Cambodia 10 - - - - - - 10
Canada - - - 1 - - = 1
Cook Islands - & - = - 4 - 74
Ceylon ? - - - - - 6 13
Fiji - - - 0 - 25 440 485
Gilbert & Ellice - - - 1 - 27 23 51
Islands
Ghana - 3 - - - - - 3
Grenada - - - 1 - - - i,
Hong Kong e - - = - - 33 33
India 2 - - 2 - o 11 15
Indonesia 22 - - - - - 8 30
Jamaica - - - 2 - - - 2
Japan - - - - - - 6 6
Kenya - S - - - - 1 6
Korea 17 - 1 - - - 1 19
Laos > = = - - = = 2
Malawi - e - - - - - c =
Malaysia 139 - - - - - 1794 1933
Maldive Islands 10 - - - - - - 10 °
Mauritius - 2 - 3 - - 6
Nepal 3 - - - - = - 3



New Caledonia - - - - - - 6 6
New Hebrides - - - 2 - 4 6 12
Nigeria - a - - - - 2 6
Niue - - - - - 48 - 48
Fakistan 1 - - - - - > 6
Philippines 16 - - - - - - 16
Portugal - - - - - - 2 2
Rhodesia - > - - - - - 3
Sierra Leone - 1 - - - - - 1
Singapore 61 - - - - - 150 21
Swaziland - 2 & = o " = 2
Tahiti - - - - - - 25 25
Thailand 56 - 1 - - - 150 207
Taiwan - - - - - - 6 6
Tonga -~ ~ - 14 - 46 161 221
Tokelau - - - - - 48 - 48
Uganda - 1 - - - e - 1
United Kingdom - - - 6 - - - 6
United States - - - - - - 25 25
Vietnanm 99 - 1 - - - 18 118
Western Samoa - - - - 133 - 511 644
Zambia -~ 6 - - - - - 6
west Indies - - - - - - 1 1

Total 464 29 3 ) 133 276 3410 4374

Sources: 1. Immigration Division, Department of Labcur, wellington.
2. Islands Education Division, Department of Education, wellington.
3« External Aid Division, Ministry of Foreign Affairs, Wel.ington.

“eLL
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Appendix B

llassey University

Department of Geography -

5th June 1973

Dear Malaysian tudent,

I am a Malaysian stucdent carrying out a survey on
the general characteristics and pattern of adjustment of
Malaysian students in New Zealand universities as part of
my Master's thesis. You have been selected in a random
sample of Malaysian students. I would be very grateful
if you could complete the questionnaire enclosed in this
letter and post it back to me in the envelope provided,
ty 25th Jure. Flease do not sesl the envelope.

A1l information supplied will be treated as strictly
confidential and will not be used for any purpose other
than for ny thesis. Anonymity will be preserved since
your name will not be recorded at all. Your co-operation
is essential for this research. It is hoped that your
response will help contribute to a better understanding of
the life of about 1400 Malaysian studente studying in
New Zealand universities.

Thanking you.

Yours faithfully,

Leo Ann Mean
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QUESTIONNAIRE

Instructions: Please fill in, delete or tick where
appropriate. Do not hesitate to state 'not applicable',
‘don't understand' or 'object' where it applies,

16« AP ave S o Sie e T e B
s COX oo cse coe see Male/Female
(delete one)
3, Marital status P e Single/Married
If you were married during the course of your study
in New 7ealand what is the nationality of your
wife/husband?

A Malaysian

A New 7ealander

Others (please
specify nationality)

- .9 "0 eSS0

4, To which ethnic group do you belong”

Malay

Chinese

Indian

Others (please
specify)

5. Religion ... see o cessesessseses
6. Hometown or villege and state in lMalaysia:
Town or village ccecccceccccces State ecevecccccse
7. How many are there in your family? (For the purpose
of this questionnaire, please take family to mean
you, your parents and your brothers and sisters)
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8. What type of education did you have before coming

to New 7Zealand?
(tick one)

Wholly English (primary and
secondary)

rartly English and partly non-

English (English in secondary and

Chinese, Malay or Tamil in primary)

wholly Chinese (FPrimary and secondary)

Others (please specify)
primary sssnsevessose !acondm sessccses

e Flease give the following informestion about your parents.

Father Mother
Occunation LE R NN N B N RN L O O N NN ]
“ducation
“nglish

lartly ‘nglish and
partly non-=nglish

Chinese, Malay or Tamil only

No formal education but
self-taught

Not literate

1C. Under which income group would you classify your family?

Very high
High
Middle

Low

Very Low

11. What is your course of study in university? (please
state the d.gr.e . diplon or c.rtific.tG} ssesssesessne



\
\

12.

13,
14,

1%,

16.

17¢

18,

117
Are you a private or a scholarship student? ’

Private

Scholarship (please
state name of Scholarship)

SO 00RO PReeRSOOORPRSSRESRRRBRS

Year in New “ealand (1s8t, 2nd, 3rd, €tCe)ecscccccssss
Year in university (1st, 2nd, 3rd, etC.)iecceccs

Name of university you are attending at present

Have you attended any other university? Yes/No
If you answered 'Yes' please name the university(ies)
and state the number of years you were there.
University ceccececcccccses NO:o Of yEATS ceseccoccscse
University cecccececsccceccee NOo Of yArsS cececccecccs
Where did you acquire your university entrance
qualification?

HeisCe at home in Malaysia

U.lie Or bursary in New
~ealand

Others (specify qualification
and country acquired
in)

LR L B N N LR B B B O I )

<hat type of accommodation are you living in at present?

Flatting with others
Flatting alone

Bedsitting
Boarding with a family
Hostel

Married and living at home

Others (please specify)

SssesRRNsRREROEEROSREREROTRIRS
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If you answered 'Flatting with others' above, tick the
nationality(ies) of your flat-mate(s).

Malaysian of same ethnic origin

Malaysian of different ethnic
origin

Kew Zealander

Other overseas students

llon-students

19. How many times have you been home for the summer
| vacation since you came to New "e8l8N47 eecescecss
20. why did you choosze to come to New ealand and not go
to other ‘nglish-speaking countries such zs the United
- Kingdom, Australia, Canada or the lnited i.tates?
(Give more than one reason if you wish but do place
them in order of imcortance)
T I mmnmnmmmnmmnmmmmIImImImmmIIIIInnnIn s
21. ''ow many memters of your fa.ily, 'elatives, friends and
class-mates are =tudying or have studied in overseas
countries (excluding Singapore): low many in New
/ealand and how many in the same university or city as you:
.rite down the numhber in each box.

Other New Samne
overseas | Zealand |university
countries or city

Fember of family

Relatives

Friends and class-
mates

22. When you applied to come to New 7ealand, from whom did
you get your guarantee of accommodation?
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25.

19.

If you did not write for the guarantee directly from
the source Jjust mentioned, but got it through a person
or organisation in New Zealand, please state the person
or organisation (e.g. a member of your family, friend,
etc.)

How have you fared in your final year examination in
university so far? (For stulents who have completed
one or more yesrs at university only)

Passed all units/credits sat for so far

1’as8ed ecesccssces QUL seesesee units/credits
g0 far

liow much difficulties do you have with your studies?

Very much

uite a lot

L little

Very little

None &t all

If your answer is 'Very much' or 'wuite a lot' state
the difficulties in order of importance.

LR BN B B B B L ] LR L B B N B B NN RN NN RN EE RN

List the clubs (social, sports, cultural, etc. in the
university or outside) that you have joined in New
7Zealand and underline the ones you are still active in.

IR A RN N R R R N R R R R R RN A R N R R R R R R R R R R R R R R R A N N
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26. How often do you attend meetings or activities
organised by your national associations (MSSA/MSA)
and by other clubs’

(MGSA/MSA) | Other Clubs
Always
Frequently
Occasionally
Harely
Never
27. Have you been on a date with a iMalaysian girl/boy?
Yes/No
tlave you been on a date with a New Zealand girl/boy?
Yes/lo
Have you been on a date with a girl/boy from another
country other than Malaysia or New caland? Yes/No

28, 4hat is the nationality and sex of your 3 best friends

in liew Jealand?
e Fationality
(7 for Malaysian New Cther
itale, [same |iffer- | 'ealand- | (state
F for |ethnic | 2nt er nation-
Female) or.g.n ethnic ality)
origin

Best friend

2nd bvest
friend

3rd best
friend

29.

New Zealand home this year?

30.

How many times have you been invited to a meal in a

LE R N R R B R RN

Very much

Quite a lot

Al

ittle

Very little

Not at all

How much do you miss the cultural life at home?
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22

23.

34,

35.

121.

Have you been discriminated against by New Zealanders
because you are an Asian? ... ess Yes/No/Not sure
Glive detailas of 8aCh CABB.ciiissssssdscsissvnaosinanbsenes

L E R R R ENEREEEEEE RS R R R E NN N EEEREENREN NS ERNEE RS RENENESESENENRSENRSER]

How much do you think you have changed in your attitudes,
values and beliefs during the course of your stay in
New “ealand?

Very much

Juite a lot

A little

Very little

Not at all

How much do you like liew 7ealand food in general?

Very much

A little

Very little

Not at all

How much do you like the climate in New Zealand?

Very much

wuite a lot
A little

Very little
Not at all

On the whole are you satisfied and happy with your
stay in New Zealand?
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Very satisfied

Fairly satisfied

A little satisfied

Not satisfied

Very dissatisfied

Finally, is there anything about you or your family
background which has not been asked that you think
might influence your way of life in New Zealand?

(e.g. you had gone abroad for a few years before coming
to Rew Zealand or you were brought up by a relative
whoze family hackground ie quite the opposite of yours,
etc.)

LA BB B R B B B O B B B BB R B R B B B BN NN B BN NN NN RN

THANK YCU VERY MUCH TCR YCUR CO-QPLRATIOR
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Geographical Origin and Distribution in New Zealand of
students in the sample

University Cant:?: Ctago Viect. Auck, Mass. waik. Total

Eﬂ’ﬁw

origin

1. Sarawak
Sibu
Kuching
Miri
Sarikedi
Limbang
Marudi
Dalat
Binatang
Bintulu
Kapit
‘Village'

o

o
=
=
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Total 18
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2 - .t'eI‘B.k
Ipoh 10

n
oo

Taiping 4
Sitiawan 9
Ayer Tawar 2
Sungei Siput 1
Telok Anson 1
Kuala Kangsar O
Tapah 0
Kampar .
FPadang Rengas 1
Not stated 0
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D 00000 400 a2
N S 3 A DN N WY

WO O O 0 200000
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Total 21
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S.

3. Selangor
Kuala Lumpur 15 7 7 1 1 1 32
Klang 4 2 0 1 0 0 7
Petaling Jaya 1 1 0 2 0 0 4
Tanjong Malim o} 1 0 0 0 0 1
"U1uS 1 0 0 0 0 0 1
Total 21 M 4 4 1 1 45
Fen & Province
wegﬁesIez
Georgetown 4 6 6 4 2 2 25
Ayer Itam . 0 1 0 0 0 2
Butterworth 1 1 0 0 0 0 2
Bukit Mertajam O 8] 1 0 O Q 1
Total 7 7 8 4 P 2 320
Johore
Fuar 4 1 O 1 2 c 10
Johore HKahru O 0 P 1 0 0 o ]
Batu Fahat 1 0 1 1 0 Q 3
Tangkak 1 1 C O 0 0 e
Labis 1 0 0] 0 0 0 1
Kluang 0O 0 O 0 o 1 1
Bukit Pasir N/V O 0 0 " 0 0 i
Parit Kessim 1 0 0 O 0 0 1
Total 8 2 3 o 2 2 2e
6. Malacca
Malacca Town 3 2 7 0 2 1 15
Alor Gajah 0 1 0 0 0 ¢} 1
Merlimau 1 0 0 0 0 0 1
Tanjong Kling O 1 0 0 0 0 1
- Jasin 0 0 1 0 0 0 1
Total 4 4 8 0 2 1 19
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Sabah

Eota Kinabalu
Sandakan
Tawau

Tuaran

Fapar

Kudat

'Village'

000 A& 4.3 0O 0

©O OO0 OO0 aam

= 2 00 0O a2
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Xelantan
Kota Bahru
rasir Mas
Tanah Merah

o W

= O

C

O

n

Total

11

Kedah

sungai Patani
Aloxr Ltar
Kulim

Lunas

Oy O O A
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O O C 2

b ad KO A

Total
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10. Negri Uembilan

Seremban
Mantin
Gemas
Tampin

Fort Dickson
Sungai Gadut

WCOPIL TR W T
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11. Pahang

Kuantan

Cameron
Highlands

Raud
Pekan
Jerantut
'Village'

-
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o

W

Total
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12. TI'OEEEIII\I
Kuala Trengganu 1 1 1 0 0 o 3

1%, FPerlis
Kangar 0 0 0} 0 1 ¢} 1

Grant Total 99 60 56 36 16 13 280

Note 1. includes the 5 students at Lincoln College
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Appendix D

Classification of Geographical Origin of Students by Degree

e

Je

4,

of Urbanisation

Metropolitan
Georgetown, Ipoh, Johore Bahru, Klang, Kuala
Tumpur, Malacca Town, Fetaling Jaya, Seremban
Large Urban

Ayer Itam, Alor Utar, Batu Phat, Bukit Mertajam,
Butterworth, Cameron Highlands, Kampar, Kluang,
Kota Bahru, Kota Kinabalu, Kuala Kengsar,

Kuala Trengganu, Xusntan, XKuching, Kulim, Miri,
Muar, rasir Mas, lort Dickson, Raudb, Candakan,
3ibu, Sitiawan, Sungai Fatani, ungei :Ziput,
Taiping, Tangkak, Tawau, Telok Ancson

small Urban

Alor Gajah, Ayer Tawar, Binatang, Bintulu, Bukit
Pasir New Village, Gemas, Jasin, Jerantut, Xangar,
Kapit, Kudat, labis, Limbang, lLunas, Mantin,
Marudi, I'adang Rengas, lapar, P'ekan, Sarikei,
Tampin, Tanah Merah, Tanjong Kling, Tanjong Malim,
Tapah, Tuaran

Rural
jalat, Merlimau, Sungai Gadut, 'ulu“', 'village'
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Appendix E
Scale for Socio-economic class
1. Occupation of parents 2. Education of parents
Occupation sgore Education geore
Father Mother Father Mother
Professional
and managerial 5 % English 5 5
Semi-professional, FYartly Englieh
high clerical and partly
and businees 4 4 non-English 4 4
Skilled and Chinese, lMalay
clerical 3 3 or Tamil only b 3
Oemi-skilled and o formal ed-
small operators 2 pod ucation but 2 2
selfl taught.
Ungskilled and
manual workers 1 1 liot literate 1 1
%« Income of family Summary P
Income level score 1. Cccupation 16
Very high 10 2. rducation 10
High 8 3. Income 10
liddle & Maximum score 30
Low * Minimum score 6
Very low 2
Classes Score
Very high 26-30
High 21-25
Middle 16-20
Low 11-15

Very low 6-10
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Classificstion of Occupation of larents

Professional and managerial

hccountant, architect, bank executive, director of
firm, doctor, economist, education officer, executive,
forest officer, headmaster, manager, managing director,
lecturer, Malayan Civil Service, postmaster, principsal,
Superintendent of lolice.

Semi-professicnal, high clerical and business

Accounts clerk, businessman, chief clerk, clerical
officer, contractor, furniture shop owre; goldsmith,
retailer, investor, police officer, marble-tile
manufacturer, miner, merchant, exporter, planter,
rubber dealer, rubber estate owner, self-employed
stockbroker, teacher, trader, timber merchant.

Skilled and clerical

Bank cashier, bank clerk, clerk, dentiast assistant,
estate conductor, foreman, health nurse, hospital
assistant, missionusry, office worker, sub-contractor,
technical assistant, treasurer.

“emi-gkilled and small operators
Baker, bicycle-repairer, hairdresser, mechanic,
petition writer, rubber smallholder, shopkeeper,
tailor, shop assistant

Unskilled and manual workers
Farmer, gardener, hawker, housewife, housekeeper, peasant.

Note: Retired, pensioned and deceased were scorei equivalent
to the educationdlevel.



.‘\ppen;;s.ix G

Overseas Students Attending Universities in New .ealand From 1563 to 1
the beginning of the academic year)

University 19631 19642 1965° 1966 1967 1968 1969 1970 1971 1972 1973
Auckland M 34 69 89 24 120 153 262 249 231 onn 233
A 184 222 240 298 390 468 622 596 571 571 5%6
vaikate o < o - - L - - 16 35 42 50
A - - - 1 z 4 2 26 69 86 95
M 12 1 21 23 3D 28 55 65 73 81 82
Massey
90 76 116 119 137 41 197 282 167 190 204
M 1 54 63 91 99 104 124 194 256 268 287
Victoria
A 180 201 216 254 262 264 286 389 455 508 556
M %3 71 80 77 86 127 214 452 460 466 444
Canter-
bury A 108 161 196 224 2%9 294 395 643 640 646 611
M 11 18 23 20 25 08 29 %3 4 48 40
Linecoln A 77 29 94 70 73 83 76 81 80 81 66
M 32 36 66 81 107 128 166 216 273 267 241
2@ A 13 127 164 184 257 270 333 395 457 423 405
Total © 130 259 42 366 &0 578 B50 1225 1369 1416 137%
A 712 866 1026 1150 1361 1524 1911 241 24%9 2505 2493%
Malaysian
students as 18.3 29.9 23,2 31,8 34,5 37,9 44,5 50,8 56.1 56.5 55.6
a % of all overseas students
A +« All Overseas SHStudents

M : Malaysian Students

*0LL



1. Malaya only.

Malaysia not formed yet.

2. Malaysia (Malaya, singapore, Sabah and Sarawak).
From 1966 onwar:s students from Singapore excluded.

Sources:

1.

Do

4,

Commonwealth Tniversities Yearbook, 1964-1972,

Educationr Departm-nt records - University
Returns, 1967-1969, -ellington.

Research and {Planning Unit, Department of
Education, Wellington, for 1972 and 1973
figures of all overscas students.

Malaysian .itudent "epartment, Malaysian
High Commission to New ”“ealand, wWellington,
for 1972 and 1973 figures of Malaysiap students.

“LeL



Appendix H 132.
Clubs Joined

Name of cludb Member- Name of club Hember-
ship ship
Sports Student Christian
Badminton 40 Union %
Table tennis 30 ballroom dancing 4
Karate 21 Japanese (Club 4
Tae-kwon-do k5 | Maori Cludb 4
soccer 11 Intervarsity Fellow-
Judo 10 sy =
lce-skating 9 Husie 2
Basketball 7 i €
Squash " Cthers 15
Shooting 3 Total ZQG/IZf
Billiards 3 _
Chiaus 3 vubJect ¥ Frofessional
—_—_—_ 3 Fngineering 2
Volleyball 2 F?QHCh‘ €
Swimming 5 bio-science 2
Others 9 accountancy 2
- Others 2
m .
Total /,1?9 ’ otal 10
EQE%QEEL liiscellaneous
S:;:i:A. zz Rotary/Rotoract 4
Hostel committee 3
Total 123 Youth Hostel 2
Youthline 2
Soecial,Cultural & Hobbies Othess 15
Q«.CePe 19
Fhotography 12 Rotal 26
International Club 10
Tramping 5 location of clubs No. H::?;r—
Fal RISENSY > University 69 404
Outside 28 32

Total 97 436




Appendix I

133.

Scores for Adjustment

1. Academic

Difficulties

rerformance
Units/credits
sat for and
passed. Score
All 2
T+ o4
i + 6
i+ 8
None 10

Llegree of
difficulties

=core

Very much
wuite a lot
A little
Very little
None at all

10

N & 00

2. w»ocial

Club Membership

Number of clubs
Joined Lcore

Frequency oi attenaance

)
1=2
bl
5-6
6+

S oW EoW,

Invitation to a Meal

Frequenc wcore Other
of attend- MOOA/MSA clubs

ance [ PETe i

tlways 1 1
Freauently 2 2
Cccasionally 3 3
Rerely o 4
Never 5 5

Nump~r of timee
this year Score

0
1=2
Bt
5-6
6+

= D Ww FWun




134,
3. Cultural

Missing cultural life at home Change.in attitudes, values

[~
Degree of misaing Score egTes of change s
Very much 10 Very much 2
Lulte a lot 8 Guite a lot 4
A little () A little &
Very little n Very little 8
Not at all 2 Not at all 10
4, TPhysical
Liking for New Zealand food Liking for New .ealand cli-
mate
Degree of liking core Degree of liking Score
Very much e Very much 2
Juite a lot o Guite a lot 4
A little 6 £ little 6
Very little & Very little 8
Not at all 10 "ot at all 10
5. General Lummary
Overall satisfaction with stay . core
: 1. Acadenic 20
Degree of Satisfaction 3Score 5, Social 20
Very satisfied 4 2« Cultural 20
Pairly satisfied 8 4, I‘hysical 20
A little saticfied 12 5. General 20
Not satisfied 16 Maximum score 100
Very dissatiafied 20 Minisiin S005e 20
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Scores for Determining the Relationship between Adjustment
and Socio-cultural Background

1. Religion 2. Geographical Origin
Religion Score Degree of
3 p Urvanisation soore
hrist e
SHESSHALLEY Metropolitan 12
lNo Religion and
not stated 6 Large Urban 8
Other religions 0 Small Urban o
Rural 0
e Socio-economic Class Summary s
1. Religion 12
Socio-economic .
o 2. Geographical 12
class score originl
~ 3¢ Oclo-aconomic 12
Very high 12 e
High g
Middle 6 Maximum ecore 36
Low 2 Minimum score 0
Very Low QO
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