Copyright is owned by the Author of the thesis. Permission is given for
a copy to be downloaded by an individual for the purpose of research and
private study only. The thesis may not be reproduced elsewhere without
the permission of the Author.



T
&

3 mTrT
HSTTIVI

ST

b
e

o
Dt

o B
i3

e

T

A

A1y

i
=t
L

m
W S e v e 1

oF

A _STUDY

A
Pt

-
it

— T3
agssy U

~
L7
U"'o'

.
L
ek

(AR VETE

1

X

at |

Ly



TARBLE OF CONTHITH

Acknowledgements
Abstract
List of Tables

CHAPTER 4 - INTRODUCTICHN

TER 2 ~ CULTURE, SOCTALIZATION AND R

Culture

Social Interaction
Sub-culture
Socislization

Subjective Reality

Inconsistencies in Reality Confirmations

Reality Maintenance
Qcultos
Culture Shock

Summary

CHAPTHR 3 - NACRI SUB-CULTURAL IDENTITY

Maori Identity Douhtei
Maoritanga Defined

Existence of lMaoritanga Affirme&
Maoritangs in Urban Settings
Children Learn What They Live

A Renaissance?

Minority Group Status

Summary

Page

[N
fods

e
[ars

v N
L -

N
wn



CHAPTER L -~ RACIAL ATTITUDES AND UMDERSTAN

IN NEY ZBALAND : PAKKHA TO MAORI

Raéial Prejudice

Ignorance and Indifference
Brown~Skinned Pakehas
Ccultos

Knowledge Sacred?

Summary

BENEFITS AND IMPLICATIONS
Need for Sensitivity
Benefits of Sensitivity
Officlel and Semi~0fficial Views
Commission on Education (1962)
New Zealand kducational Institute
Report (41267)

National Advisory Committee (1970)

Education Department Publication (1971)

Educationzl Develcnment Conference
-\
Report (1975)
Need for Re-socislization of Teachers
Organized Experiences Needed
Responsibilities of O0fficials

Summary

HAPTER 6 ~ SURVEY DESIGN

Hypothegis

Sample proups

CHAPTER 5 - TEACERR SENBITIViTY TO BICULTURATLISH -~

51
52
52

54
56
51
59
61



CHAPTER 6 (Cont. )

Taranaki Teacher Sample
Taranaki Laori Sample
Hawke's Bay Sample

Pgsychologist Sample

Questionnaire

Lie Secale

larking Stendards -~ Section 6

Administration Procedure

Summary

CHAPTHR 7 - ARNALYBIS AND DISCUSSIOH OF

RESULTS

Tarenaki Sample

Sections 2 and 3

Section U

Section 5

Section 6
Hawke;s Bay Samp
Sections
Section L

‘Section 5

Fiction

1

- Reports

- ¥Zducational and Socio-
logical References

~ dournals

- Other References

- Reason for Reading

le
o ang 3

- IMiction

- Reports

el

67
68
69
i)
5

101
105
107
108
108
113
115
124
124
124



CHAPTER 7 (Cont. )

- Kducational and Socio-

logical Referenbes 12¢

- Journasls 127

- Other References 134

- Reason for Reading 132

Section ©& 132
Psychologist Sample ' . | : 1357
Sections 2 and 3 ' i
Section L | 142
Section 5 -~ Fiction : 104

- Reports ' 146

Educational and Socio-

logical References : 14L6

- Journals 149

Section 6 . 149

Summary 153
CHAPTER 8 - CONCILUDING STATEMENT 154

APPENDIX A - THE QUESTIONNAIRE | 158

BIBLIOGRAPHY 168



ACKNOWLEDGEIENTS

My task in writing this thesis has been greatly assisted

by a number of people, Thanks are Cue to Dr Douglas Bray who

1]

both supervised and indirectly iunspired this work, His
assistance and insistence atl appropriate moments has been
appreciated,

_ Thanks are extended to the District Senior Inspectors of
tha Tarénaki and Hawke's Bay fducation Board Districts-and the
Principals of schools invoived, for their resdy co-operation,
Also my thanks to all those who completed Questionnaires,

To Richard Bates who gave his time and expertise when it
was badly needed, 2 special thanks, Many other people including
tha staff of the New Plymouth Public Library assisted in one
way or another and this assistance was apprecgiated,

Finally my thanks are due to Mrs_01are Wrathall who has

so capably and cheerfully typed this manuscript,



ABSTRACT $4.

For'many years it has been recognised, both by official
and unofficial sources, that as a group, laori children do
less well in school than Pakeha children, The major explan-
ations for this have usually -involved reference to lower
socio~economic status or linguistic variables. . thile not
denying that these variables are important, this study has
aftempted to place much greater emphasis on variables relatcd
to the discontinuity between the teachers' background and the

LB

-

gsub-cultural and minority group status of their Maori rpup

Ranginui VWalker's statement that teachers are predominantly
monocultural and not sensitised to react to biculturalism or
the minority groub needs of Maori pupils, was taken as a
hypothesis,

A GQuestionnaire was designed and circulated amongst groups
of Pakeha teachers and psychologists, A group of Maoris was
also selected to complete part of this kuestionnaire, The
results sugdest that by and large Pakeha teachers seek Tew
experiences which would lead them to a greater understanding
of the "Maori side" of their Macri pupils' lives., Furthermore
they appear to have a poor knowledge of Maoritanga. This
conclusion was found t6 be true of teachers in areas where
there was a relatively high percentage of Maori pupils,as well
as their counterparts in areas where relatively few lisori

pupils are on school rolls,
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CHAPTER 4

Introduction

Much has been written on the problems of educating
minority groups in various parts of the world, Clearly the
presence of children from a minority culture in an education
syétem presents a number of complex problems which often
prove highly resistent to solution despite the best efforts
of authorities,

The presence of a substantial minority of Maori children
in the New Zealand education system has‘proved no exception,
Over the years since Pakeha settlemsnt, considerzble efforis
have been made to produce an educztional environment in which
Maori pupils can achieve equaliiy with Pakeha pupils, Thare
can be no doubt that great strides in this direction have
been taken, Yet, in the middle seventies, there remaing at
the point of school_leaving a disgparity between Maori and
Pakena achievements which contributes in no small measure, io
the continuance of a disparity in 1i¥ing standards and employ-
ment opportunities between Maori and Pakeha in the wider Wew
Zealand society,

That education is of great importance for the culiursl

and socio~econcmic wellbeingz of a minority there can be no

doubt, Education however is only one facet of society. There

have at times been attempts which seem to place at the feet

of schools the eatire responsibility for such disparity as

exists, ©Such attempts are patently over-simplifications., New

Zealand society as a whole, both Maori and Pakeha, is respon-

gible for ithe present state of the races,
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This thesis is an sttempt to examine one.facct of a
milti-faceted situation produced by contact between the two
major racial groups in New Zealand, The barticular facet
- examined (i,c. Teacher Awareness of Maoritanga) is CDHSid&PE&I
by the writer tc be an important ocne, In choosing this aspect
_to study however, the writer doeg not wish to convey the in-
pressicn that it is the only area of importance, The problem
- of English langusge cémpetency for example, while being
closely related, remains of sufficient independent importance
to warrant a continuance of the work which has alrezdy been
undertaken in this ares,

Furthermore the writer does_not believe that the educs-
tion system alone should shoulder either the blame for, cv» the
burden of correcting, the existing disparities between Macri
and Pakeha in Nevw Zealand, fcr this is a reéponsihility of
the whole society, Progress in the direction of greater
equality and improved communications between the two major
racial groups in New Zealand will depend upon the combined
efforts of many groups and individuals both private and puk-
lic, Maori and Pakeha, |

Arguments developed in subseguent chapters place emphasis
on interactions chiefly in direction of Pakeha to Maori,

One could equally have studied interactions from the opposite
point of view (i.e. Maori to Pakeha), This was beyond the
scope of the present study however, It is to be hoped that

a future study will stress interactions in the direction of
Maori to Pakeha,

The fheme of this thesis is that Maori children are in~-
fluenced a great deal by Maori sub-culturzl socializstion

patterns, Optimum educational and personal development would
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be fostered if the schbol system undersfood and adapted té
these inflvences., Classroom teachers are considered to be of
the utmost importance in this respect, It will be hypothes-
ised that by and large teachers do not have the recuired level
of scphistication in their awareness of the Maori sub-culture,.
This lack of awareness it will be implied should be seen as
one important contribution to the relatively high failure rate
which Maori pupils experience as they pass through the New
Zealand school system,

Chapter Two places the argument firmly in the sociological
realm, It deals with cultural and sub-cultural influence in
the socislization process., The very existence of a separate
laori sub-culturasl identity has been doubted by some New
Zealanders, The third Chapter is therefore devotéd entirely
to arguing a case to the contrary, while Chapter Four exsmines
aspects of racial uncderstanding and misunderstanding in New
Zealand, Chapter Five outlines the values which could accrue
for llaori pupils from having classrooﬁ teachers who possess
high levels of bicultural sensitivity. Support for this pcint
of view is found in numerous official and semi-official policy
statements, Some of these are discussed, Finally in this
Chapter scme implications for teacher training and retraining
are stated and responsibilities of officia}s outlined,

The final two Chapters examlne, in some detail, the
design and results of the current research, It will be suggest-
ed that the general hypothesis that teachers are on the whole

ignorant of "things Maori" is well supported by these results,



CHAPTER 2 - L.

Cultuvre, Socialization and Reality
L ] &t

A central understanding for this thesis is that it is
-through their culture that individuals make sense out of a
vorld which consists of both social and physical realities,

Culturg

Tyler in 418741 defined culture as the following: "that
cemplex whole which includes knovwledge, belief, art, morals,
cugtom, and any other capasbilities acguired by man as a menber

»

of society." (Cited in Rose, 1970, p.80) Many definitions
have been proposed since, (Merill, 1960, p.8&4)

Chinoy (in Rose, 1970, p.81) identifies three major com-
ponents of culture, First there are "normaiive patterns which
define what are felt to be proper, legitimate or exXpected
medes of action or of sccial relationship'.

Second he includes ideas, beliefs, knowledge and valuss,
Such ideas dictate the holder's view of himself as well as of
the social and physicel realities of the world in which he
lives, The holders of these beliefs learn to share cognitive
and exprescive ideas as well ag "standards and ideas by which
they define their goals, selecl a course of action and judge
themselves and others; success, rationality, honour, courage,
patriotism,.loyalty, efficiency"., (ibid., p.85)

Third there is the material aspect of culture or "those
material things that men create and use ..." (ibid., p.86)

Mengll (1969, p.86) points out that culture consists of
an."ideal“ set of values, actions etec,, but thst few if any
of the meﬁbers of a particular culture ever actually behave
in ways completely congruent.with this ideal., Despite the

Aisparity between the actual behaviours and the ideals, such
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ideals can still provide understandingé and points of raference
and comparison for the holders,

Merrill (4959, p.79) states "the basic reality of society
is two or more persons in meaningful symbolic interaction",
Culture is the medium through which individuvals may engsge in
social relationships., The degree to which individuals (or
groups) pessess reciprocal expectations concsrning the others'
behaviour is very important., Withcut the expectation of pre-
dictable patterned behaviour it would be very difficult for
an individual to relate to another person or group of persons,

Social Interaction

In order to understand this reciprocal process of social
interaction the concepts of symbol and meaning (or reality)
need further definition, Jaeger and Selznick (iﬁ.Rose, 4970,
P.103f) believe that "culture is created when, in the struggle
against alienation man transforms the instrumental and the
impersonal, the physical and the orgapic into a realm of

evocative, expressive, PERSON-centred meanings". They claim

(ibia,, p.104) "no human resource is more impressive, more
subtle, thén the remarkable capacity for symbolization",
White (ibid,, p.104) defines a symbol as "anything the value
or meaning of which is bestowed upon it by those who use it",
Three aspects of signs have been delineated (ibid., p.40L).
Signs may serve as an indication (e,g. dark clouds indicate
rain) oras a denotation (e.g. a sign post denotes the direction
to Wellington, cup denotes a drinking yessel). Finally they
may serve as a connotation., Few emotions are aroused by the
purcly denotative aspect of signs. 1In its connotative aspect
however a sign connotes a wide and not fully specified set of
suggestions and overtones, It conjours up emotions which are

directly related to an individual's or a group's past experience
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in relation to that sign, Thus somebody on the right side of
the law may view a policeman's uniferm as & symbol of help and
assistance whereas for one at odds with the law i1t may arouse
feelings of oppression and hate, Connotative meanings bestowzd
on signs thus vary between sub-culiures and individuals in so
far as past experiences also vary, Since connotative meanings
influence behaviour, teachers would do well to consider their
influence in relation to individuvals and groups within a class-
room,

Some signs of course may serve twe or all three of thess
functions at the Same-time. It is in its third aspect (conno-
tation) that a sign beccmes most powerful in influencing numan
experience., Jaeger and Selznick (ibid,, p.4105) suggest that
signs which have powerful connotztions are capable of evoking
direct response and providing human beings with "consumatory
experience',

Thus the strains of "God Defend ﬁew Zealand" played at
the last Olympic Games as the New Zealand "Hight" received
their medals was é most moving and powerful experience, Only
New Zealanders could have felt its full impact,

It seems to be a characteristic of man through his culiure
to create symbols in order to sustain meaﬁingful experiences,
Symbols are capable of re-evoking experiences which have been
significant in the life of individuals or in a culture, Since
merbers of different cultures frequently have different ex-
periences a symbol which .is for one culture highly evocative
may be for another near neutral or gquite neutral., The white
feathers of Parihaka do not evoke the same response in a

Pakeha Rahotu dairy farmer as they do for a Parihaka Maori,
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If men did not create such evocative symbols life would
be comparatively barren, Some symbols may be very private to
.the individual but others are shared betveenlgroups of people'
who se experienée is common., Still others may be shared by
whole nations (as is the New Zealand flag) or indeed with mest
of the world (as the United Nations flag).

The concept of a subculture is clarified if one explorecs
the significance of connotative symbolism for groups within
a society.

If one refers back to Tyler's definition of culture (p.4
above) it will be obvious‘that becauss of shared cexperiences
(e.g. T.V., newspapers, radio, state school system, common
laws, etc.) there is within all people in a country such as
New Zealand a shared body of knowledge, belief, art, mcrals,
custcom and 80 on, Thus we can talk of a New Zealand culture,

Sub-cul.ture

However it would also seem likely that in any complex
society there would be identifiable groups who have experi-
ences which are more or less unigue and which are not fully
shared by the rest of that society. It is likely that the

symbols surrounding such experiences evoke different connoé«
ations. At some pointla group will possess sufficient evoca-
tive symbols which are différent from the total culture to be
classified as a sub-culture, Thus, lower, lower class people
in industrial nations have been referred to as a sub-culture,
negroes in America have been referred to as a sub-culture and
S0 On. In many respects it is to sub-cultures we should turn
if we wish to obtain the greatest depth of understznding of

the individual, Experiences vary in their relevance and powar
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s0 far as individuals are concerned, It is those experiznces
which most directly iﬁfluence and affect us which have the
most power,

In the overseas news we read of a train crash in which
many pcople are killed and we are sad, Ve discover that some
of these people were New Zealanﬂefs end we are a little mors
upset. When we find that one of those people was from our
township or strect or even worse was a relative, we are greaily
upset. Now the event has penetrated to the very core of our
perczon, We identify with the dead man,'withlﬁs relatives and
so on,

Experiences which are person centred are the most powere
ful of all and, to a very large degree, are had within our
own sub-culture, It is difficult for those outside a pzrti-
cularp Jub—cuiture to react in the same way., ’This gdifficulty
is in part explained by the idea of "empathy" or the ability
to take the role of thes other perscn. Such "taking over a
role" necessitates an emotional respdnse. It is basic to
social interaction, Personal communications hetween individ-
uals (e.g, "Please Miss, I was at the meetinghouse lagt night."
"Were you, Aroha?") demand some kind of emotional identifica-
tion between the actors if it is to go beyond mere denotation
to the realms of connotation, Sensitivity to each other as
people is one ingredient of such empathy but shared experience
is probably even more important.

Socialization

It is from his sub-culture that a growing child incorpor-
ates his self-image and personality through the process known
as "socialization", There is however a complsx intcrblﬁy

between one sub~-culture and another 2s well as with the
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"national culture" which also affects the development of
personality and self-image (Merrill, 1969, p.97; p.108:
Elkin and Handel, 1972, p.105).

Socialization "humanizes the biological organism and
transforms it into a self having a sense of identity, capsable
of disciplined and ordered behaviour and endowed with ideals,'
values and aspirations". (Broom and Selznick, 1955, p.8L4)
Socialization both transmits culture and develops personality
(ivid., p.84). Elkin (1972, ».29) claims that the most basic
results sought in socialization.are "a motivated commitment
to sustain responsive participation in society" and "forms of
competence that the society accepts as appropriate".

These results are achieved through social interaction.
(Shipman, 1972, p.30) Through reciprocal social responses
soclety ensures that the initiate learns to anticipate the
behaviours of others and that in return his behaviours foram
a more or less predictable pattern, During the process the
child learns most of his attitudes towards himself and others.
Such attitudes as modesty, vanity, respect (Qr‘otherwise) for
members of other sub-cultures are very largely determined.

The conception so formed becomes the ccre of personality.
Since the very young child is totally dependent on his parentis
or parent substitute it will readily be seen that sub-cultural
attitudes and values held either consciously or unconsciously
by the parent generation have a major influence on the growing
child at least until the age of school attendance,

Peter Rose (1970, p.74) expresses it in this way : "The
way in which each individual comes to terms with these uniquely

human problems, and with many others, depends in large measure
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upon dictates of the milieu in which he is bora and nurtured,
and the thoughts, sentiments and actions of those responsible
for his socialization ... To a very great extsni, the roles hs
will be expected to play, the rules to which he will be asked
to conform, the ideas that he will be reguired to accept, and
even the kinds of social relationships that he will enjoy are
predetermined by his parents' place in the social hierarchy snd
the cultural background from which he springs." The importance
of the family in socialization is stressed by all writers on
the topic., (e.g. Elkin and Bandel, 41972; Benaman and Rosen-
borg in Rose, 1970, p.1L4Lf)

Socialization of a child is more effective if the modsl
is powerful or occupies high status and if there is a positive
affectional relation between the agent and the child, Obvious-
ly a parent and especially a mother enjoys a central position,
for normally she develops close and positive affectional ties
and is in a position to deliver rewa?ds and punishments,

To a greater or lesser degree as the child grows the
peer group too assumes a fairly central importance, The exiznt
of its influence varies, With Maori children for examgle,
there is a suggestion in the research (Ritchie and Ritchie,
41970) that the peer group assumes & more important role than
it does for Pakeha New Zealamlers, |

Socialization is also enhanced where there is a perceived
similarity between the recipient and the model (Danziger,
1970, p.6). Similarly empathetic cocmmunications enhance the
process, In fact Elkin'(1972, p.li3) says: "The capacity to
interpret comrmnication from others and to represent to oneself
what others think, feel, arnd do is fundamental to all social

life." In children adult approval and attention too seems a
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major variable, (Parker, 1969, p.116)

A model or agent of socialization does not only represent
himself, To the child-he also represents a whole social cate-
gory to which stereotyped expectations are attached (e.,g.
mothers, women teachers, Pakeha and so on),

By the time the process of maturation hzs transformed the
neonate into the active five year old then, the family (and
thus the sub-culture) has inculcated many fundamsntal learn-
ings which form the core of the child's self, He has learnsd
through interaction with others, who are most like him, such
things as what is good to eat and what is repulsive and how
these should be eaten, He has learned (even if only partially)
attitudes towards his elders; towards other sub-cultures,
towards the balance between individval worth and’group contri-
bution and a host of other details which may or may not be
relevant to or congruent with the wider society into which
scﬁool attendance is soon to precipitate him,

These learnings do not cease as he walks through the
school gate but they are from now on to be suppleimented (or
contradictéd) to a greater or lesser extent depesnding on the
congruence of his particular sub-cultural experiences, learn-
ings and understandings, with those of the teachers and other
pupils he will meet in school,

His self-concept has bzen estsblished through interaction
with others., (Merrill, 1969; P.103) "The individual takes
on a view of himself from cobserving the way others respond to
him," Ve derive satisfaétion for oursélves if we satisfy the
people whp mean most to ue, Cooley (ibid., cited p.,106)
thinks "The self-idea of this sort seéms to have three prin-
cipal elements, the imagination of our appearance 1o the

other person, the imagination of his judgement of that appear-
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ancs, and some sort of feeling such as bride or mortificéticn."
It follows that in normal develcpment we strive to please
those others who are "significant" to us,

As was mentioned sbove (page 10 ) "others" scem to become
gignificant to us if they seem to be similar to ourselves, 1if
they are capable of empathetic communication with us and if
they give approval to us,

It has been argued thus far that culture and in particular
sub~culture has important explanstory power in charting the
meaning which groups of humarn beings inject into their world,

It has been stated that the aduli population ensures that its

o

ffopring adopt their particular interpreotation of the world
through the process cslled socialization. Greeley (in Rose,
1970, p.L87) speculates that "the principal variétions among
ethnic groups (in U.S,) will be found to be in the expectations
one has of a parent or sibling or child or spouss or cousin or
niece or an aunt or friend and svggest that it is precisely
this commeon core of assumptions about how one behaves in inti-
mate relationships that is most difficult for an ascculturation
process to erese and that is most likely to survive for gencr-
81008 e

Subiective Reality

Broom and Selznick (1955, p.75) suggest "culture creates
a world teken for graented, it fcrms the unconscious premises
of thought and action",

We have seen then how the world ipitially obtains reality
for the child, Bergef'(‘i%s, p.169) suggests that once est-
ablished "the reality of everyday lifc maintsins itself by
being embodied in routines which is the essence of institution-

alization".



Beyond this hovever the reality of everyday life is

ongoingiy reafTirmed in the individual's inlersetion with

others (the writer's underlining). That is to say reality is.
not necesszrily a permanent facet of a person's makeup, it
must be centinuously affirmed by others about us,

The experiments of Sherif with a moving dot and Sclomon
Ash on judging line length (in Rose, 1970, p.121) indicate
dramatically just how vulnerable to group pressures our judge-
ments of reaslity are,

Once again when talking of the sociél process of reality
maintenance one can distinguish between significant and less
important others,

Significant Others "are particularly important for the
ongeing confirmation of that crucial element of reality we
call identity., To retain confidence that he is indeed who he
thinks he is, the individual requires not oﬁly the implicit
confirmation of this identity, thsat even casual everyday con-
tacts will supply, but the explicit and emotionally charged
confirmation that hie significant others bestow on him,"
(Berger and Luckman, 1966, p.4170)

Inconsistencies in Reality Confirmsticns

As the child's world expands (e.g. when he enters school)
he will nzturslly experience some inconsistencies as he com-

pares his ovn "subjective reality" with the "objective reality"

which is reflected bsck to him in the course df gocial inter-

action,
Such inconsistencies may be handled in many ways.
Basically, the child is faced with three types of

decision, He may choose to ignore the inconsistencies, he
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may modify his own view of recality or he may modify his reality
maintaining relationships (ibid., p.170). The first such choice
is most likely where the source of sueh inconsistency is per-
ceived as being non-significant, This non-significance may
result from lack of status or power or lack of affectional
significance seen in the source,

The second choice (i.e. that of modifying one's own view
of reality) is likely if inconsistency is not too great (Night-
ingale, 1973, p.L48) or if it comes from scmeons who has real
status and or affectional bonds. Modification is even more
likely when other sources confirm the first,

The third choice (i.e., of modifying the reality maintsining
relationship) involves a removal of the source of inconsistency
to the realm of non-significant other., Where such removal is
of a person (e.g. a peer) whose status can easily be aliered
by the child it can be accompanied by few complications. Where
on the other hand the person's status is powerfully reinforced
by agents beyond the control of the child, considerable dAiffi-
culties may arice,

To illustrate the abcve, let us imsgine a child who is
told by a friend that his home is dirty and not fit to live
in, It is possible that the "friend" will be removed to the
rezlm of "insignificant other", He will then turn to others
for his significant reality confirmations, Usually no great
pressures will be exerted on the child to reinstate the
‘friendship.  Providing no open hostility ensues the more
distant relationship is likely to attract only pessing ccmment
from parents, teachers, etec, .

Supposing on the other hsnd that it is a child's teacher

who has persistently offended his rezlity maintenance to a
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point where in self defence the child atteﬁ@ts the same man-
ceuvre of relegation £90 non-significant other, In this case
it i1s likely that a number of forces will be brcught to bear
on the child to reconsider his decision, Certainly few
teachers would accept the child's definition of the situation
and ‘'would work towards improving relationships. Furthermore
there is a tendency in society to accept that the teacher is
significant and should be considered so by her children, The
child must resist 2all of these pressures in order to demote
the teacher to the realm of "non-significant" other,

The resulting confusion mey overwhelm a child's sense of
integrity and result in adjustment difficulties, uncertainty,
excessive shyness (Whakama??), and so on. If he is older, as
in the case of an adolescent he may turn to others outside
the school system for his significant reality confirmeticns,
This choice is not really open tc a five year old, though.

Reality Maintenance

Berger (1966, p.172) believes that conversation is the
most important vehicle of reality meaintenance. He accepts
that during conversation there is also extensive non-verbal
communication, He adds, "It is important tc stress, however
that the greater part of reality maintenance in conversation
is implicit, not explicit, Most conversation does not in so
many words define the nature of the world, Rather, it takes
place against the background of a world that is silently
taken for granted'.

To this point the importance cf shared sub-~cultural
experiences has been stressed in building a resérvoir of such

things "taken for granted",
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Qcultos

Hall (in Rose, 1970, p.%115) jiu his essay The Sileni
Janmusge, sheds considerable light on this area., Using as
his exawples the cultures of North aud Scuth America he claims
that "there are sgsubile differences beilween the pecple of the
Unitzd Siates and thelr South American neighbours, Surface
differences can be seen and dealt with, VWhat defeats all of
us are the hidden elements of man's psychological malke-up

whose presence is all too often not even suspecied,"

He uses the Spenish word "Ocultos" or "not seen" to

w

gtend for the "hidden psychological patterns that stand beiween

peoples”, Ocuitos is potentizlly a very useful concep

I

ct
B

exploring the relationship between sub-cultures withia a
socrety.

Hell uses concepis such as time, punctuality, coming to
the poini, use of space, snd ccnversational distance to illun-
trate subile differences between the two cultures (in Broom
and Selznick, 4955, p.6LT). '

He concludes, "Until we face up to the ocultas and make
them explicit, difficulties in cormunication are going to
coentinue, Ocultos drain the grest reservoir of good will
that the peorle of the Americas feel in their hearts for each
other, "

Adapting this statement to question form and epplying it
to the New Zealand situstion, it would seem both relevant and
important to ask, what are the ocultos which lic between
various sub-cultures and how do they drain geod will? In

perticular are there specific ocultos belween Masori and Pakeha

which impede full understanding beiween a significant nurter

]

of Meorl children and their teacher

4'? 1



Cultura Shoolk

Before moving more dircetly into these guestions, ons
further councept remains to be explored briefly, The idea of
"eulture ghock" has been proposed by sociologists to describe

4

what happens to individual when unguestioned expectations

o0
—
-

s
£
g
0,

are shaken., 1t experisgace of dilsorientatiosn and
frustration that occurs when an individual finds himself
among people who do not share his fundamental pren:;e""
(Broom and Selznick, 4955, p.61) The over-riding importance

of person centred meanings is

£
vrresged.,

193]

"Usually disagrecment over abstract ideas cor variation

;

in modes of dress, eating habits or other dally routines can
be learned or adjusted to , fairly readily. Acuts culture

shock is most likely to be experienced when expectations

]

are
violated." Expectations of interaction which place emphazis
on individuvality as opposed to group membership, for sxample,
mey be guite disorieﬁting to some five year olds who experisnce
such "ocultos" for the first tins.

Many more eiampl s could be drawn from primary language
spoken, ideas of death, hospitality, reciprocity, adult child
relationships, child to child relationships, time, space,
achievement orientations and so on, :

Some inconsistencies are guite inevitable between zroups,
This must be accentuated when it is the norm for socializing
agents (e.g. European teachers) to be from a different group
from some of their charges (e.g. Maori children), Where
these are not toc great or where they are nandled with resal
insight they could well becone positive motivational force

(e.g. Piaget's work on eguilibrium and disequilibriuwm) (ZEvans

3
o
o

1968, p.499). Should the inconsistencies be too great o
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frequent however the concept of culiure shock, perhrps vepry

mild, perhaps more acute could well he envoled,



It.hag been argued that it ié through culture that
individﬁals m=ke sense oult of the world, A discussion on
culture and sub-culture easued,

. Socialization was then discussed as the process through
which indiﬁiduals are initiated into their culiure.

The importance of interaction between individuals based
on a series of shared understandings and expectations was
stressed.

During early socialization these interactions take
plage élmost exclusively within the sub-culture,

The inference that sub-cultural definitions of reality
were of supreme importance to the pre-school child was made,
The word "Ocultos' coined by Hall was introduced to
stand for the hidden misunderstandings between cultural

groups.

Finally the concept of culture, K shock was briefly

explored,
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To many New Zealanders and Lo Lsoris in particulap the

answer to the guestion "Do dis

ot

inetively Maorl sub-cultupal
identities exist?! must he self-esvident, They would answer

firmly in the affiymative,

That such a belief is not held by 2ll is however plain,

L

King (1975, p.15) for example quotes the New Zealend Listencey

which has doubted whether there is a Macori life patfern suf-
ficient to susitain a sense of identity distincet from European
culture, 324 of the primary teachers surveyed and
fifty-six percent of the intermediste teachers sgreed with
this doubt (i.e. answered "Yes" to Question 2 Secﬁion 2. BSee
Appendix A).,

The argument in this thesis is that teachers need to

develop a sensitivity to the sub-cultural varistions which

may make many of their Maori pupils "differcnt". In view of
the doubts expressed above it emns necessary therefore to

affirm briefly the belief that there is for the majority of
Maori New Zealanders a subncultpral identity vhich is quite
distinctive in many fundameutal ways from Pakeha New Zealanders,
This ies not to say of gourse that Maoris do not also share
along with Pakehas many common guzlities as New Zealanders,
However the point was made in Chapler Two that the core of
personality was established through,BOﬂlﬁllgdtion and that
gub-cultural values transmitied by the home were of crucial
importance. It is these core values that are most likely 1o

reflect a sub-culturzl identity, should such a thing exist



in a socletly.

What

"

then is Maoritanga and to what extent does it still
infiuence the lives and personalities of Maori New Zealsnders?

Maoritanga Defired

There are a great many definitions of Maoritanga (e.g.
Te Maori, Volume 6, No.3, p.13f, p.33; King, 41975, p.32,
P.191; Walsh, 1974, p.Luff; Schwimmer, 1968, p.L6, p.83;
Department of University Extcnsion,.ﬁuckland,'1970, p.6).
In Te Maori (Volume 6, No,6, 1974) =z writer, a young
Maori Jjust out of school says, "Maoritanga is a state of being
with different attitudes tc time, hospitality, food and work ...
Maoritanga means loyalty to one's race ... is a2 large kinship
group ... knowing he will always have a place to sleep and
something to eat ... Maoritanga is a feeling of Aroha in one's
relationship to his family and to other Maoris, a feeling of
oneness shown in generosity, sociability and co-operation ...
Maoritanga emphasises communal actiyities and a full discussion
of problems involving all people concernsd .,. Msoritanga
means one's land not judged solely by an economic value but
also on ité spiritual value ,,, Maoritanza means a marae, a
sacred area of land symbolising tihe history of the trital
group ... Maoritanga means the public showing of grief op
Joy +.. Maoritanga is a language in which the whole history
of tradition and culture has been recorded,”

In support of a separate Maori identity he lists organ-
isations which exist simply because of the common element -
Maori,

The difference between this definition and the more
traditional "grass skivts and pois" definition is reflected

in all of the references above, Smyth (Te Macei, Volume 6
() PRt ¥

— . £ e
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No,6, p.33) dismisses the "tourigt picture" and states,

"Properly Haori culture refers to whal the Maori himself o2

-4
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Maoritanga his Maoriness. It is & reacogaition of his dif-

ferent needs end values - of the fact that out of an historical

experiencs so different from the European, be shares with his
fellow iiaoris in a way of life which is unigue,"

Walker (in King, 1975, p.32) writes in similar vein :
"IMaoritanga consiste of an acknowledgement and prile in one's
identity as a Monoril and while Maoritangs has a paysical bhase
in ethnic identity, it also has a spirituval and emotional

base derived from the ancesiral culture of the Maori,"

It hzss been claimed by some that Maoritanga does not

+

raeflect a unified people and thst one would be bettzn» to

think of Taranakitanga, Tuhostanga and so on (ibid.; p.2%?).
Thise feeling is undoubtedly shsred by many Maoris and z2dds

-

to the very real difficulties with which Pakeha teachers are

-y

faced in their attemptis. to gain "sensitivity to biculturalism'

Some teachers use such intertribal differences 23 an

argunent in favour of de-emphasising lMaoriness in schools,
One respondent to the Questionnaire statad, "The point is
that if Maoris could agree on wnat their culture is, s¢d
for it could be found on an equal footing with the Huropean
wifhin a distinctively New Zealand Culture." There is no

doubt that tribal variations exist but the vast majori cof

Maori writers also reflect a common core of Maori w:

(4]
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their discussions,

The teacher's task, if he is to develop sensitivity, is
not easy., He must not only come to understand tﬁe more
generalised differences which apply to Maori identity but

also must study local varistions,
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Llements of Maoritanza reflected in ﬁhe_va:ious dafini--
tions include ancestral heritage 5 higtorical relationship of
co~operation and/or conflict with Pakeha settlers, kinshig
relations, Turangsvaewae, attitudes to death, grief and
lavghter, language, food and social organisation,

» It will readily be seen that local variations are
possible within such elements,

In Chapter Two it was said that culture is often stated
in terms of ideals, In their day-to-dsy lives the behaviour:
of menbers of cultural groups vary onsiderably Ifrom thesse
ldeals, Maoris are no exception and instances of beshaviour
which departs from ideals steted sbove will be common, (¥ing,
1975, p.222) This should not be taken as evidsnce that for
example "sroha" doss not exist between Maoris or that Turanss-
waewae is an empty concept, No donbt there are New Zesalonders
who do not follow rugby. Can tth be sald to be any less New
Zealanders?

Existence of lacgritanga Affirmaed

Définitions are all very well but one must still ask
the guestion, "Is Maoritanga really a part of the modern
Maori way of life for a significant number of Maoris - parti-
cularly for those in the child rearing age groups?"

The answer must surely be an unzguivocable "Yes",

In thé 1it batura (see Bibliography) there is abundant
evidence that many Maori people are influenced by and parti-
cipating in specifically Maori ways of life, Reading of the
Mﬁori magazines Te A0 Hou and Te Maori with their up-to-dats
reports on 2 plethora of topics of specifically Maori flavour
should convince any cyniec, For those whe prefer {ictional

£

material Witi Ihimaera's books {1972, 1973, 1974) or stories



like Arepera Blenk'e One, Iwe. Thvee, Four, Pive ... 0¥ anptho«
logies like Margarct Crbell’s Contemcorary Maord ¥Writing

For those who prefer a move scholarly approach the
fellowing are only a few confirmations of the many which may
be -Tound,

Bray {1974) helieves that the resilience of Maori values
should nov bhe underestinated, He identifies Tor example
specific temporal values, Te Ulra Manihera (in King, 1975
p.7) says, "We may put on Pakehs clothes, we may eat Pakehs
focd but deep inside we are ilaori at heart " The r»eport
of the Young Maori Ieaders' Conference (Depariment of Univer-
.y Extension, Auckland, 1970, p.7) makes it quité clesr that

to those attending, Maori cultural values have dzep personal

The Ritchies (Ritcrie and Ritchie, 1970, p.729) explicir
that during many years of research into Maori child rearin
they were never free of dowbt that maybe the patteruns they
were identifying were not specifically Maori hut socio-
economic in origin, Now however, they are guite sure,

"We are not now in any doubt that there is a Maori child
rearing pattern and that though it is changing it is not doing
so merely in the direction of becoming_less Ma&ri". They
believe that "culituvre patiterns as they affect child resring
must have an aslionishing degree of resilience over time and

ulture contsct." {ibid., p.138)
| McDonald (4573, p.#ii) confirms that although there ls
no such thing as "the" Maori mother, "They do have a distinc-

tiveness and it comes rather from their goeelal setlirg - both

from their membership of a distinctive type of social organ-
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isation and from the tribe and feom merbership of 2 visgihl

-

minority in & society domirated by Palkehas, "
That this "distinctiveness" centributes vilally to the

developing infant's view of reality cannot be doubtad, "In

"J

the firmt five years of

Ey

life the Haori c¢hild has gatherced e
wetlth of experiences which lay the foundation for his
socialization in a modern Maori scciety," (Schwimuer, 41968,
Do lili)

Maoritanga in Urban Setlingss

It has been s3id that with the rapid urban migration of
the past two decades Mooritangs will lose its significance.
The evidence again appears to contradict this asesunption,

Welker (in Kirg 1975, p.27) states, "Because the urbau
migration was s8¢ magsive, the Maori ensured socisi continuity.
in his life style and indeed the successful transplantation

of his culture intc the urban milieuw ,.."

McDonald (41973, p.430) found that "kin-based communities
expressing Maori cultural values exisit in the midst of urbzan
settlements, "

Trhe Ritchies, while finding some "nomipal' Maoris in
urban settinges, also feund msny who reflected Maori values.

(Ritchie and Ritchie, 1970, p.1L&)

The Maori Presbyterian Synod in their Maori View of the

Hunn Report express the view that the decline in Maori

e

culture hzs been overstated (¥sori Synod, 1964, p.9).

-

Although Ann Salmond proposes an "episodic" or "ccession-
al" explanation for the continuance of Macori culture particu-

larly in cities (8Salmond, 1975, p0.210) the text reflects the
vast wealth of truly Moori experiences vhich influence the

lives of Maori parents snd children.



)
o0

Chi

td

deen Leaen Whet They Live

In Kacri sucicty-éhildren are not excliunded from the
ectivitieg of tleir parents, "Oue Tindg Maori children cvery--
where in Maori life. They play about ithe houvse, They scamper
around the cockhouse and the meeting house when Maoris gather
for corrmnity effairs," (Ritchie and Ritchis, 1970, b.4133)

Photogrsprhic evidence of this ststenient may be found in
Ann Salmond's Hui and in Te Ao Hou and Te Maori.

Anyene who hag atiended a tangi cor 2 hui or sports
gathering or who hes experience of Maori families will vouch
for this, It is in this atmospheré thst c¢hildren learn to be
Mooris. In the words of John Rangihzu (in King, 4975, p.221),
"My education as a Maori was a matter of observation while I

grew wpe in this conplete community, It was a community where

children were allowed to do their thing ..."

During the early part of this century among Iuropean
policy makers there was apperently a "smooth the plllow of a
dying rsce" philosophy. It was thouzght that the decline in
Maori population would prove fatal for the race, Suksequent
events have shown how misguided such sentiments were,

It would seem thal we are experiencing a similar situation
once more, In the very recent past it has not beelnn uncommon
to hear that Hsoritangs is doomed. There seems little Coubt
that though there have been losses & renaissance is well
under way however,

‘ "The fabric woven dver the centuries fell apart. Now,
in a nevw time, with 2 new insight thzt fabric is slowly beinrg
put back together .,." (Te Maori, Volume 5, No,6, 1573, p.19)

Young Maoris, c¢specially in urban settings "bitterly



276

resent their cultural losses" {Salwmond, 4975, p.242). They
are raiqing a clamour to learn more about their cultvuvre,
(King, 1973, p.22.)

Walker (ibid,, p.28f) cites evidencs of the accelerating

15
et
I

Maori copmunity sctivity in Urbsn Auckland., Haori organ
sations such as Nga Tamatoa are dediczting themselves to the
task of preserving and reshaping Maoritanga to suit modern
New Zealand,

Minority Groun Status

To the teacher trying to understand his Maori pupils
then, a sensitivity tc Maoritanga weould seem important., This
sensitivity must be supplemented however by a sensgitivity to

-the impact on a grewing child of being born into and reared
as pert of a minority culture.

Minority status refers to "a position in society relative
to, énd lower than that of the dominant culture," (McDonald,

1973, p.LO)

There is no doubt that the Pakeha dominates New Zeslanmi

and that in Pakeha terms (e.g. socio-economic index, housing,
health, educational attaimments, ete.) fhe Maori as a grou§
is at a disadvantage. Whetheﬂ or not Pakela terms oflgefe:ercp
are the correct ones is not at issue here, -The, fact/thst most
Maorl cbildren are readily idertlflable by their appearance
as 't:se].cmg:mrI to a particular segment of New Zealand 8001ety
which is considered by many of the dominant groupr to be_
"disadvantaged", Such group membership brings with it some
problems (e,g. see McDonsld's chapter on leadership &ﬁd
Vialker's statements in Bray and Hill, 41973, P.ﬁ13).

Teachera then, have the double dutly to study both Maori-

tanga and the possible inpact of minority group staius.
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As later confirmed by the finding of the preesent siudy,

E &

Maori identity hss freoguently been doubted. The argunent
presented here suggests that such doubt is an error,

Maoritangs has been defined and its existence bhoth in
rural and urban settings affirmed,

No suggestion has been made that kMaori New Zealamlers do

not also share much common cuvliture with Pakehs New Zeslaspders.
Rather the situation in New Zealand would seern to be &8s

follows :—

S ¥,

Diagrammatic Representation of Cultural Contact
Maori and Pakeha

Region A represents that segment of New Zealand culture which
is common to both Maori and Pakehe,

Region B represents aspects of Pakeha culture which are rsrely
shered by Maoris.

.Region C represents aspects of Maori culture which are rarely

| shargd by Pakehes,

The dotted lines indicste thzat boundaries between regions are

blurred.,

The arrows indicate that the understandings and experiences
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of some meambers of both cultural groups penctrate deeply into
each other's domains,

The thick lines (centre top and bottom) indicate that some

New Zealanders, both Pakeha and Maori, do not develop signi-
ficant understandings of each other'e culture at all,
The minority group status of Maoris has been mentioned.
Finally the teacher's duty to develop sensitivity to
both Mszoritanga anG the implicetions of minority group status

has been affirms=d,
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Reelal Altitudes apd Understandings in
New Zealapd: Pakeha to Hoori

In the previous Chapter it was argued that Hzoritangas is
very much alive, I1I{ was implied that for many Maoris, Maorie
tanga acts as a vital force in defining subjective Zeality,
Culturally New Zealand teachers are not a special category of
New Zezlanl ers, They arc subjected to similsr influences in

sccialization, mass media and so on as are other New Zezlanders,

9]

It seems appropriste to ask then - How do Pakeha New Zeslanders
react to Maoritanga?

‘Racial Prejudice

It cannot be denied that some racisl prejudice in Wew
Zealand does exist, Sometimes this is real, other {imes
assuméd. or imagined.

Personal acquaintances have recounted to the writer
instances where they have fell the barbs of prejvdice, One
such incident was in a fitting room at a dress shop where ths
young Maori lady concerned overheard the shop assistant tell
her comrade, "Watch that she doesn't pinch anything. She's
a Maori,"

_ John Rangihsu gives an account of personal experience
of discrimination in accommodation (in King, 1975, p.229).
Vaughan believes "that race relations as such (i,e, mearingful
contact between Maori and Buropean) is almost non-existent
among adults; that Pakeha attitudes lowards Msoris are
largely ones of indifference or disdsin, ... and_fhe Macri
attitudes towards Pakehas are of'ten ones of mistrust and

resentment”. (in Sanders, 1973, p.16) He claims that
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Furopeans hold a geries of negative social images of Maoris.
(ibid., 2.17)

Awatere and Vavghan claim in their overview of Racial

Issues in New Zealand, "A major theme in this book 1s white

racism, subitle and blatant, which pervades important struc-

tures in New Zealand society". {Vaughan, 1972, p.102)

[
o
b

St George in the same book reviews studies of rsc
intolerance in New Zealand. He states, "In summary ... the
evidence indicates the existence of negative prejudicial
of the world. These attitudes parallel cultural and physical
differences, Discrimination ... is less well established,
But, given the prevailing attitudes as a first step on the
road to racism, it is apparent that this nation must tread
warily, and should ggtively develop a society where msmbers
can phrticipate in Mertin Luther King's words, 'in the beauty
of diversity'". (ibid., p.415f)

The honest observer will not deny then that racial
prejudice exists to some extent in New Zealand; It is not e
one way process and exists in direction of both Pakeha to
lfaori and Maori to Pskeha, |

Ignorance and Indifference

Father McCormack, a Wellington Catholic social worker
has gone on record as saying, "the ignorance of the community

concerning the needs of both Maoris and Pakehas to inore

easily understand the itwo distinectively different cultural

an essential beginning to overcome so much of this." (Tg¢

Waori, Volume 6, No.3, 1974)

Support for these smtatements is scattered throughout the



New Zealand references listed in the Bibliogreaphy of. thi
g, It would be imposeibdle to catalogue them all but

the following are merely exmmples dealing only with Pakeha

G.

atiitudes towards ¥aoris,

"ifhen the Pakeha considers the Maori he thinka of grass
skints, sweet lilting songs, plenty of beer and a happy-go-
Iueky nature, These superficial things have been long
regarded by the Pakeha as Maori culbure, but the Pakehs has
overlooked the deeper nore mezningful things inherent in
Maoritanga." (Tg Maori, Volume 6, No,3, 197L, p.13)

"Generslly the *ﬂe ter population ¢f Buropeans in New
Zealand and the Government ecuate HMaori culture with either
"arts and crafts" cor else some nebhulous concept of "race".
The first error lezads to a denial of_moﬂcrn Maori culture,"
(Pitzgerald, 1972, p.47)

"We wish to make it clear although speaking dispassion-
ately that one of the irritants which give rise to tension
between Pakeha and Maori is the general Pakeha attitvde that
Maori language and customs are of no importance," (Maori
Synod, 1954, p.15)

"The Maoril character ... is regarded withoul seriousness
with an amused tolerance, disparaged in some of its aspects
and profoundly misunderstood by most Pakehas," (Association
for the Study of Childhdod, 1963, p.83)

"The change in the attitude of the educators should not

be misunderstood, There, is no real indicatlon of any apprec-

W

iation of the psychological significance of the mother tongue
to a child." (Biggs in Schwimmer, 1968, p.76)
"The failure is dus to sn over-cautious, ultra-sgueamish

attempt to put our racial heads in the sand z2nd refuse to

)



recogiise a strong reality « the linguistic and culitural
differences of Maori and Pakeha.," (Whitechead, 41973, p.93)
Armstrong, writing in 1972, étaﬁed, "The plain faciu is
that the indiffererce of the New Zealand Broadecasting Cor-
poration at least in our country's sole television chammel
towards Maoris and the things they feel and enjoy is really
frightening ... 1I race relations founder in New Zealand the
tragedy is that they will founder on inertiz and indifference
and insens'ti#ity and not because of deep sested hestility
of one section of the population towards anct her," (Armstroﬁg,
Y972, p235)

Brown-Skinned Pakehas

Sometimes where there has been concern it appears 1o
have been directed towards changing Maori ways '"to be more
like us",

John Rangihau exXclaims, "You know the nurber of people
who know better than I do how I am to be a Maori, just amazes
me." (in King, 1975, p.232)

Meads' insightful story carries a simllar message. (in
Orbell, 41970)

Salmond writes, "There are powerful elements active in
both national and local politics who would argue that assimi-
lation of the Maori section of the population and eventual
eradication of their cultural differences would be the best
possible solution for a bi-racial New Zealand." (1975, p.222)

Thes

()

sentiments were clearly reflscited by some of the
respondents to the Questicnnaire, (Appendix A)

Question i (Section l}) asked teachers to write down what
they thought to be the most crucial issue facing Maori

children in our schools, Here are sane replics :



"Issues no different from Ruropeans," (a psychologist)

"The. same that face all chiidren in our schools." (an

intermediate teacher )

"Waori children's needs 8o not differ from those of many

European children with similar problems." (a psycholo-

gist)

"Let's consider children, not only Maori children." (a

paychologist)

"I'd like to sce LESS emphasis on Maori Pakeha MORE on

New Zealanders," (s secondary teacher)

“Learning the Buropean attituds to sharing oF goods/

belongings/idess." (a secondary teacher)

"How to live like Pakehss - discriminate the difference

of what is acczsptable in & Pakcha societly even though

the same things would be acceptable by Maori soclety."

(a sccondary teacher)

Although it is not claimed that these sentiments are by
any means universal they do exist and are sufficiently wide-
spread to challenge the Maori child's subjective reality,

It 1is not surprising then to find Arepera Blank writing,

Weee I was allowed to keep my Maori leg ~ the attractive part
of it - action songs, the haka, and how to write in my own
tongue., They s2id that's what Maoritangs was, It's no
wonder that my Msori leg is rather clumsy." (in Schwimmer,
1968, p.94)

It has been suggested that the Maori feels that he hag
been robbed of the richness of his own cultural pursuits to
be replaced by the richness of the almighty dollar., (Te

Maori, Volume 6, No.3, 41974 p.,13f)
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light, One nust not be simplistic however., ZRace relations
are a tremendously complex socilological phenomenon,

It is difficult to predict the full effects of any
policy., King states the diiemma clearly, "“"Those who wish
to find security and strength through identificaticn with a
minority culture must also retain, in many ways, a feeling

1

'of othernsss'. Whether the promotion of this feeling leads

to social harmony or vhethsr it enables peo
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one another more equitably and with greater respect remains
to be seen." (King, 1975, p.18) Already King suggests there
mey bhe évidsnce of a white backlash to the current greater
emphssis on Maoritanga,

Ocultos

That there is a great reserveoir of good will between
Pakeha and Maori camnot be seriously doubted. That thers are
also genuine misunderstgndings is also plain, Thz future
solutions to King's dilerma lie in the balance between thesc
opposing forces within New Zealand society.

In Chapter Two Hall's concept of ‘ocultos' wes iniroduced
and defined, If we are to propose a course which will lead
to teachers becoming more sensitive to their Maori pupils we
need to expiore this conceﬁt as it relates to Maori and
Pa¥eha in New Zealand,

Land has been & key point of contact and conflict in

. New Zealand since Pakeha setltlement, It remains a point of

conflict and misunderstanding today.
In Taranaki the history of the Pakeha land acquisition
has been carefully documented by Dick Scott (4975)., Sinclair

has contrituted two chapters to Michzel Xing's Te Ao Hurihuv

e




(1975, p.115f). Both deal in depth from a Maori point of view
/
xLL land ouegstions. His {irst chapter, Land : Maori View
o3 & P e gl

and Lc,thf Resnonse covers both liaori and fTuropean concents

of land ownership and illusirates some differences, His

second chapter Land Since the Treaty : Tne Hibble, The Bite

P 3

The Swallow brings the guesiion right up o date with a

resounding cendemnation of
Let,

One of the many ocultos btetlween Mzori and Pakeha on

e

this guestion is illustrated by the following passag
"The gencral public is apt to become a little Impatient
with this type of protectionsim, But the Waorl pzople have
long revered their footing in ancestral lsnd as their Tu-
rangzsvsaewae which had to be retained if they wished to Lre-
serve their right to spesak on matiers of local interect

They could never again speak frecly without the resl fear of

re

being told to 'sit down and keep quiet, you are a nokody.
You have no footing here, your rights have been sold. “our
fire has gons out.'" (in King, 1975, p.165)

This ﬁucstion of Turangawaewae crops u® in much of the
literature {(only 16% of teachers were able tc supply 2 def-
inition), (Question 40, IV Section 6, Appendix 4)

The Maori Synod comment, "But what seems obscure to the
Pakeha mind is that the Maori's title 1o his tribal inheri-
tance, his certificate of birth is not written with ink on
paper, but enscribed cn the symbol of the tribal identity
the tribal land." (Maori Synod, 1961,' p.2h)

To most Pakehas the notion of the 'Maori Trustee' would

no deubt conjure up imoges of benevolense, I wonder how



many would ever reslipe that there has nsver boon 2 Haori
'"Maori Tfuétce‘. To one Hacryi at 1cﬂaﬁ the sicbthuare is not
all of benevolence, "The Trusiee has cfficilzntly regumsd his
-former character of Maori land purchase officer, and is badk
working for the cld firm, the Buropean farming commnlity and
their lackeys, the government and the county councils, (in
The recent land march has dene little to dispel the

ocultos which exist between NMsori znd Pakeha over land.

rarTE Xa! r
Knowledge Sacred?

For teachers the mass transmission of knowledge is their
stock in trade. Few would considef that knowle Qge is sacred
or should be reserved only for those who could he cnurusteld
with it, Yet {o the more traditionalist segment of hkizori
society knowledge is szcred (tapu). "There is a fear that
by giving things cut they could be commercialised, If this
happens they lose thelr-sacredness, their fertility. They

just become common, And knowledge that is profane has lost

(A

d

ts

o

life, lost its tepu." (ivid., p.7)

Many Pakehas recognise the skill reguired in the pre-~
paration of flax, They are at times saddened by the knbwleige
that some of the skills required for preparsation, dyeing =nd
veaving apre sr to be dying as.the cld people move on,

How marny Pakehas understznd the tepu which is involved

in such processes however? How many teachers rezlise the

difficultics this poses for some Maor! elders when flax work

is introduced to the classroom? Ngai Pewhalrangi commsnis,
"I wouldn't teach them, You gee the way things are done in

.

the classroom, tesching csn become mechanical, And thece are

dangers ... 1f snyone learning bresks the rules connected



with the dyeing of flax, scmeone will have to sufifer the
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deep~scated cculios? "It's especially hard tc communicat

this sort of thing tc Pakehap unless it s %o cne who live

0

g
on the marce and is brought up in this environment to see
the values of Maori culture and the tspu placed on things,
(ipid., p.9) These sentiments were expressed in 41975 not
1525,

Other ocultes between Maori and Pakcha exist in such

diverse realms as decisinn-md: ing yroc en (ibid., p.23%),

food (puha, a succevlent vegetable or s thing to bs ridiculed?

kinship relations (that's what keecps a good Naori down, he'

n
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public wailing especially in urbsn arsas), pronuncisticn of

Maori words - tc mention Jjust s few.

Indeed, teachers should realise that the very conception

of a Pakeha edtcation is fraught with difficulties from the
Maori point of wview, A sensitive reading of Arepers Blank's

Cne, Tva, Three, Four, Five ,.,. fC r_exan@le will indicste

some ol thé conflicts which can arise in the pursuit of "a
zood educztion"., (in Schwimmer, 1968, p.85f)
A dance-poern written by Tuini Ngswai in the 4950's

states . |

Pakeha educstion

is propagated

for whose benefit?

For Sétan;s?

Be wary of its temptations,

Beg strong and fimm,

A\
t

P

3
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Pakeha education

sucks you in then confisestes land,
Be strong friends,

.Iﬂllﬂ is all we have

to rest a throbbing heart

and fer our sustenznce,

dissen&es gsocizl security benefits,

To suppress custcmary ways,

to confuee us,

to kill our sacred and cultural spirits,
(in King, 1975, p.59)

Yes, what DO Pakehas think about Maoris in relaticn %o
'family benefit'?

It hze not been the purpose of this discussion to map
all existing ocultos., Rather the intention has been to
illustrate the possitilities sc that subseguent discussion
can highlight some of the inplications for Pakeha classroom
teachers in relation to their Maori children, It may be that
there is a whole field for detailed scciologiczl research
still needed if socizl scientists are to develop a sufficient

insight intc this topiec., Clearly the practical inplicati

]1-

ons
of such resesrch could well lezd to an increassed ability on
- the part of teachers, z2s well as the wider New Zealsnd corraun-

ity, to tap the reservoir of good will referred to above,
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CHAPTER 5 . I
Y " L]

Teacher Sensitivity to Biculturalism

Bergfits and Imnlications

ns

In previous chapters the existence of Haoritanga and
minority group status as significant Zorces in the socialis-
ation of Maori children has been stressed. The importance
of early sub-cultural learnings for the child‘s concept of
self and definition of reality has also been high-lighted,
The desirebility of Pakeha teachers being sensitive to the
nuances of Maori sub-cultural interpretations of reality
follows logically from these earlier arguments,

Heed for Sensitivity

One cannot escape the fact that teachers by'and large
occupy the status of "significant other" in the socialisation
of children. Hohepa (in Association for the Study of Childhood,
1972, p.26) quoting the Coleman report, makes the point that
a teacher is the most important contributing factor to the
progress at school of a child from a minority culture, He
has to desl professionally with Maoris for much of his time
and ought therefore "to aspire to a higher level of bicul-
tural sophistication than the average person." (ibid. p.18)

Ritchie (in Association for Study of Childhood, 1964, p.85)
places strong emphasis on this point when he says, "We must do
everything we can to give therteacher something of the anthro-
pological field worker's eyes and ears, his openness to thé
lessons of the community.he works witﬁ, his appreciation of iis
Jjoys and gqfferings, its real meanings for its members." Such
a teacher must be sensitive to the multitude of challenges and

difficulties which face the Maori people in New Zzaland today.
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In a later article Schwimmer cites Ritchie (41968, p.u6)
who definéd a hicultural teacher as one who is "reasonably able
.to predict how a child of another culture will perceive what
happens in the classroom," He suggests that such a teacher
"will visualize the emotional background out of which the
Maori child's perceptions arise,"

Benefits of Sensitivity

Benefits arising from gensitivithas of the kind described
above fall into three categorieé¢ There are those which
relate chiefly to interactions between teachers and Maori
children, those which relate chiefly to interaction vetween
teachers (and thus schools) and Maori homes and commnities,
and finally those which relate chiefly to interactions
between teacher and Pakeha children,

At the outset it must be made clear that in using the
term "interaction" much more is implied than teaching "Maori
studies" or "Maori language" ten minutes dsily. Subjective
reality maintenance is an ongoing process. It takes place
throughout the day and is probably more influenced by the
"minor" or "informal" interactive sequences than any other
forms of interaction. An "academic" discussion with fourth
form Maori pupils on Maoritanga for example is unlikely to
have the same effect as, say, the explicit recognition of
‘group as opposed to individual processes tlr ough flexible
school or class organisation.

To cite a further example, at the Standard Onc level
one may stress Maoridom through teaching an actioﬂ gong or

reading The Legend of Maui, This will be of 1little potence

when compared with the impact of recognising the eight year



old girl's dilemma when she has been asked to stay home to

"mind baby". In similar vein Hyrtle Simpson (in hMaori Children

and the Teacher, 19714, p.27) in discussing adopiion practices
of Maori families states, "Teachers may unwittingly cause
difficulties and embarrascment when they ack children for
particulars needed on forms that the school require," She
suggests such informa tion could be scught from responsible
adults to avoid embarrassment.,

The teacher's job in this respect is not so much to
preserve kaoritanga, This is surely the job of lMaori New
Zealamlers. She does have a responsibility to give explicit
recognition to its existence however, and she must try to
see its value,

Ritchie (cited by Schwimmer, 1968, p.Ll) criticised the
Currie Commission when he suggested that the accent was on
what the classroom gives to the child rather than what the
child brings to the classroom, If the teacher understands
what the Maorl child brings tc the classroom she will be in
a position to create an environment in which both Maoritanga
and the Maori child can flourish,

The benefits to Maori children of such sensitive teach-
ers has been recognised in a number of writings., The Commis-
sion on Education (1962, p.L415) for example talks of preserving
"a child's "sense of belonging to a race of known and respected
culture", For the practical outcomes of such teaching one
need surely look no further than Hillary College or the private
Maori schools (Jackson, 1975; Ritchie, 1972, p.18 in Associ-
ation for the Study of Childhood). Father McCarmack makes

the same point in his report on the success of Te Aranui in
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Wellington. (in Te Mgowl, March, 41974, p.23)

s v 4 e S

The second category of benetf'its menticned above was
interaction between teachers and Maori families and commun-
ities,

Hill (in Sanders, 1973, p.13) refers to clear research
evidence which suggests that unless home and school are on
similar wavelengths, many of the benefits of teaching will
be nullified,

Kawharu (cited in Schwimmer, 41968, p.42) indicates that
those children whose parents have a culitural hase which is
non-Pakeha, find that their parents do not respond to what
they learn in school, "The child immediately faces a choice
between rejecting the school culture or the home culture, "
The choice of course is not easily resolved, for as was men-
tioned in Chapter One, there will be considerable pressure
mounted on him by elements in society (parents, teachers,
peers) to maintain allegiance to both camps.

To illustrafe the type of teacher - parent (or communi ty)
breakdown which can have direct bearing on subsequent teacher-
c¢hild relationships, the writer will recount a personal
experience, He was teaching in a rural school some twenty
miles from a small town, On a class visit to this town a
local Pakeha enthusiast offered the class some carvings.
These were duly trucked back to school where the writer
proudly supervised their erection in the grounds, It was
some eighteen months before it bscame cbvious to him that
these carwvings were from a rival group and were proving an
acute source of emﬁarrassment.to local Maoris.‘

It takes little imsgination to consider the effects on
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teacher-pupil, teachcer-parent relationships this must have

had even though at the time there was no overt evidence of

W

difficulties ag far as the vwriter was concerned, There musi
have been many a discussion between local Maori aduits in the
hearing of their children. Ferhaps a good deal cf the discipé
line ard whakama problems were made more acute by this
unfortunate incident which even a basic scnsitivity could have
so simply avoided. There were many other less dramatic
happenings (e.g. the saga of the green lizard) which were
gimilarly badly handled by the writer., Although they were
"excused" or "overlooked" there can be no escaping the fact
that most should not have happened and could easily hav¢ been
avoided.

Often teachers feel that the Maori child's background
hampers his schooling, Without a sensitive understanding of
the background he will have little basis to check his judge-
ment and in fact it must therefore be held as a "prejudice.
Nor unless he has good relations with the community that can
only arise out of sensitivity, will he be in a2 position to
effect a working solution to such a problem,

Achievement motivation may be used as an illustration of
these statements, The education system aims among other
things to develop children to a point where they can enter
New Zealand's "industrial economy" with the greatest chance
of success, It assumes a fairly indiv;dualised desire to
compete and succeed aﬁd to seck promotion and challenges.

This is reasonably in line with the dominant practices in
New Zealand society. These aims are reflccted guite clearly

in the following cuotations from respondents to the Questionnaire
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(sée Appendix A, answers to Question l, Section L4 of the
Questionnaire)
“If the individual's aim is to enter into the Luropean
biased vocation or occupation must come to terms with
the standard required." (sic)
hExpectations of teachers different to expectations of
parents, "
"The pressure of a high education to geﬁ a éood joh in
the community,"
"Total integration into the education and economic
g
"Achieving an academic level so as to succeed ih.N.Z.
vocational system,"
"Sane as for all children. They can't expect tc succeed
without making a reasonable effort."
"The necessity to succeed in a Pakeha system while
retaining the security of Maori values,"
"The problem of catching up to European standards while
not feeling hostile towards Europeans, "
Schwimmer (1968, p.35f) has suggested that some features
of liaori Organisation may be incompatible with industrialisa-
tion,

To the non-sensitive teacher the answers may seem clear,

"M"Of course Maori children must strive for success in the same

way as we Pakehas do.," For the sensitive teacher however the
difficulties are great. ©Sensitivity does not automatically
provide solutions, Rather it poses the guestions,

if iﬁ is true that some Maori children have, for

example, achievement orientations which differ from those of
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their schools and teachers, then some working solulions must
be found. All too often the application of solutions stem-
ming from assumptions rooted in Lurcpean middle class culture
have been the norm, Oftcn such solutions have failed,

In an article entitled "J Team len" in Te lMaori (March
1974, P.17f) it is suggested that there may be alternatives
to imposing Furopean type solutions to all problems confront-
ing Maoris. The article deals with juvenile crime prevention
in Otara.

Buddy Netans, the Maori pcliceman ccncerned does not
wear a uniform and spparently uses "Maori ways" to help combst
juvenile delinguency in this area, . Initlially his approach
was met with resistance by his police colleagues,

"At first they thought I had gone over to the other side,
They didn't really understand that we were trying to clean up
a mess of Pakeha creation by using Maori methods with Maori
people ,.. hinting is a tactic highly regarded by_team
members, "

Their work has led them to be critical of schools in
their district, They claim for example, "Most of the teachers
have little idea of how to deal with minority groups...
teachers are out of touch with the needs of their pupils ..."

They have therefore set about forging stronger links
" between school and community. It is significant that they
have chosen Maori elders to help in forging these links,

", .. it's the kaumatua ides at work ,.. the elders are
aware of the family background for generations past. They
know what kind of advice will be best received and most

useful,"
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Forging links between Masori communities and the school

o

would seem essential., It is a familiar cry that Maori parents
-do not support school functions (unless there is a Maori com-
ponent in the function!) Sensitivity to and knowledge of the
Maori way of life must put the teacher in a stronger position -
to forge such links, Personal knowledge of the influential
Maoris in the district is important., (Hohepa, 1972, p.28)
That this person is as likely to be the local tanker driver
ag the local teacher or doctor,'should‘be known,

If New Zealand is to escape the bitterness of soccial
misunderstanding and distrust, then Pakchas must becone more
aware of the Maori view of_reality. They must develop s
respect for the fundamental tenets of Mazoridom which can only
be based on a fuller understanding., There can be no doubt
that for the majority of Pakeha New Zealanders, Maoritanga
remains a mystery,

The third benefit, accruing from a greater teacher sen-
sitivity to Maoritanga, then would be in her increased capac-
ity to expose Pakeha New Zealand children to Maori inter-

pretations of reality. An example may be drawn from the

recent land marches, Few Pakehas have a thorough understanding

of the historical or current basis for grievance over land.

"Even fewer believe any "practical" outcome can result from

the expression of such grievances - or know exactly what the

Maori proposals are, The media did little to enlighten the

general New Zealand public on these underlying issuves and,
apart from one or two brief discussions seemed to focus on
more sensational aspects,ranging from blisters through intra-

group frictions to arrests.
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Surely the education system has a duty to explore im~
partially such igsues in a way which would assist Pakeha
pupils as well-as Maoris to better understand them.

While the example sbove may be more applicable to middle
and eenior school pupils, other less obvious situations could
be used from the five year old stage up, to develop in Pakeha
children respect Tor Maoridom which goes beyond that familiar
"we are all one people" platitude. It may be that New
Zealand's very survival as "one‘peqple" ultimately depends
upon the capacity of the education system to develop such
appreciations,

It would seem clear then that there would be many bene-
ficial effects arising out of greater teacher sensitivity to
Maoritanga, Clearly éuch sensitivity must be based on as
great' a depth of understanding and knowledge as is possible,
It should not be equated with sentimentality or patermnalism,

Official and Semi-official Views

Official and semi-official statements would appear con-
gruent with the arguments developed above. In 1955, for the
first time, the Department of Education took the initiative
in holding formal consultations with the Maori people on the
education of their children, irrespective of the type of
school attended. (Education 4, 1971, p.15)

In 1957 Beeby (cited by Ramsay, 1969, p.102) saw tnat
there was a need for teachers to become more sensitive to
the problems in Maori pupils.

Commission on Education (1962)

By 1960 the problem of laori education could not have been

viewed in tooc serious a light however, for the terms of



50.

reference for the Currie Comnission did not specify a specific
investigation into the topic, However, the Commission were

so impressed by the volume of submissions that they decided

to devote a whole chapter of their report to Maori Education,
(Commission on kducation, 1962, p.4O1).

They recognised that Maoris were at a disadvantage in
New Zealand society and stated their belief that action was
called for, not just by Maoris but the whole community., (ibid,,
p.L402), Although equality is stated as an aim it was not
envisaged that this would lead to "identity" between European
and Maori, (ibid., p.L4il4). While recognising the belief
therefore that "the Maori child must be équipped to take his
place in terms of equality as a New Zealand citizen," the
Commission added their belief that "the dignity and pride of
race which is his heritage must be safeguarded to him",
(ibid.,, p.415). They accorded a special place to "sympathetic
understanding and handling of pupils that comes from intimate
knowledge and appreciation of their difficulties.,"

It is not surprising then to find them asserting "a
knowledge of laori and of the Maori people is an invaluable
asset to all teachers who have Maori pupils", (ibid., p.L26).
Assuming that the Maori child came from the samé background
as the Buropean was thought to be courting failure, (ibid.,
p.l29).

Minority group status was recognised as another signifi-
cant aspect which affected Maori schooling, (ibid., p.L33).
The schools' part in fostering good social relations was
recognised and teachers, whether they had Maori pupils or not,

were considered to have a responsibility to inculcate an
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attitude of mutual Lo1a rance and goodwill between races,
From earlier statemenis it is clear that the Comnission con-
sidered this responsibility could best be carried out by

teachers who had a good background knovwledge about Maoridom,

New Zgaland Bducational Instifute Report (1967)

Teacher organisations also felt sufficiently moved by
liaori educational proklems to present reports, In 1957 the
New Zealand ducational Institute for =sxample presented a
report to its annual meeting. In the preface the view was
expressed that by providing the same educational programme
for both laori and European children we have favoured the
latter. (New Zealand Educational Instiﬁute, 1967, p.8).

o

The report justified the singling out of Maoris for

special treatment on the grounds that they are culturally
"different" rather than "culturally deprived".,. It considere
that there was''a great need for awareness of Maori values
and social organisation and the contribution that the Maori
way of life can make towards the synthesis of a nation"., It
goes on to state the view that "unawareness of the Maori is
New Zealand's main lack, As long as Pakehas continue to
view the solution of those problems of a plural society
through Pakeha eyes, the solution to those problems will
remain slow and laborious", (ibid., p.11).

Recommendations in this report quite clearly support
the need for teachers to participate in activities leading
to a fuller understanding of the ramifications of having
Maori pupils in the New Zealand education system. (See for

example Recommendations 79 - 84, p.L2).
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National Advisory Gommittee (1970)

Thé National Advisory Commitﬁce on lMgori Education has
met each year since 1956 (Education L, 1971, p.16). The
committee has a number of Maori representatives as well as
representatives from teacher organisations, Iducation Boards
and State Departments and so on. In 1970 this committee
published an important report, In it, further reinforcement
is given to the view that "Pakehas, particularly children
and teachers, be made more aware 0f the cultural values that
form an essential part of the lMaori way of life in a changing
society." (National Advisory Committee, 1970, p.3).

Here we see perhaps for the first time so clearly expres-
sed the view that "to achieve the goal of equal opportunity
it is often necessary to take measures that are vastly
unequal," (ibid,, p.3). The classroom teagher is seen as
being of central importance,

"It is essential that these teachers have a sound work-
ing knowledge of the cultural background of Maori children.
Teachers need to know of the difficulties faced by many
Maori pupils in the school sitw tion because of these cul-
tural differences ..." (ibid., p.8).

Understandings of contemporary iaori society, Maori
values and attitudes, an introduction to the language and a
' background of the cultural and social history of the Macri
are all seen as necessary,

Education Department Publication (4974)

Maor:i Children and the Teacher was written by Myrtle

Simpscon and published by the Education Department in 1971.

It is a brave attempt to come to grips with the highly com-
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lex problems arising within the schools through the inter-
)

o)

M

ction of children and teachers from differing cultural
groups, It is readable and quite short, The section dealing
with Berastein's hypothesis on restricted and elaborated
codes have prompted considerﬁ%%ﬁ)discussion and criticisgm,

4],
(Hawkins, 1972, ggucatiqg_g/'Such criticism while apparently
quite valid should nct detract from the very many sensitive
ingights anq understandings which are contained in the text,
however,

Maori Children and the Teacher was issued by the

Education Departrment and is therefore presumably supporited
by the top officials, It may be considered as a2 very import-
ant document in that it attempts to transmit to éll teachers
a summary of Departmental thought, conviction and intention
as regards lMaori education,

Explicit recognition is given to the need for the teachers
to develop the sensitivities which have been referred to
earlier in this thesis, The author believes it is '"the
personal observations and the sympathetic understanding of
the teacher in his day-to-day work which matter most,"

Such sympathetic understanding must, it is suggested,
be based on knowledge of Maoridom for "every teacher of
Maori children should be in some degree a self-effacing

student of Haori history and culture." (Maori Children and

the Teacher, 1971, p.x).
The text also recognises that although the child must
bend to the institution, the institution will also have to

bend to him, (ibid., p.x).
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There is repeated emphasis throughout the text on the
importance of teachers understanding aspects of contemporary
Maori society (including minority status). (ibid., p.29).

Maori Children and the Teacher contains a wealth of

imgortant concepts. There is an element of over-simplifica-
tion but this is inevitable., Teachers could meet this by
more detailed study of other texts. The message reflects
Education Department thinking and to a very large degree is
congruent with the argument which has been developed in
this thesis, If Departmentzl feeling on the issue of Maori
schooling is to be grasped by classroom teachers, Maori

Children and the Teacher should have been read thoroughly

By &all,

Bducational Development Conference Report (19?5)

Most recently the Educational Development Conference
expressed its views on Maori education (Eduéational Develop-
ment Conference, 1975, p.52f). The importance of New Zesland-
ers learning to appreciate and understand Maori culture is
stressed from the beginning, Teachers in particular must
understand "the background of language, experience and
attitudes upon which these children must build their
education," (ibid., p.53).

In some respects this report is disappointing., One
- can agree with its intentions (e.g. that greater laori
representation should be encouraged on School Committees).
However there is no evidence that the advisory council have
gained insights into the causes of such things as under-
representation on school committees,

For example, they state, "While there may have been
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problems in getting KHaori people to become menheré of school
contrelling authorities, there has been some success involving
Haori psrents in the running of play centres." (ibid.,, p.54).

Unless we can know why this success has been achieved
little improvement is likely to resull from ouvr good intentions.
McDonald's work (1973), especially the section on leadership
suggests that Haori mothers do not want to be on committees
which are Pakeha dominated and which do not operéte, at least
partly, on kaori lines. ©Suggestions made by the Advisory
Council about extensive publicity being given to date, method,
and purpose of school committee elections or if this does not
work co-opting of Maoris for membership (ibid., p.54) are
prime examples of suggesting European solutions instead of
considering llaori values., Would it not be better to give
explicit recognition to the fact that Pakeha school committec
members do not operate their business meetings in ways which
appeal to Maoris, ©Nor do they value or understand these
Maori ways, 1In fact more often than not they privately
ridicule them, If llaoris are to be involved, then consider-
ation to the occultos of time, decision-making, leadership,
status and so on will be needed.

It is a pity that the Educational Development Conference
report found it necessary to distil its thoughts on Maori
education to three pages, for in its oversimplification of
the issues a great deal has been lost. The finsl report com-
pares most unfavourably with the working party report,

The report's lack of insight is reflected in its recom-
mendations. (Op, cit, p.,13%2f)., Few would disagree with their

views that more Maori and other Polynesian teachers should
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be recruited. The reality of the situation is however that
in the foresecable future the vast mejoritly of New Zealand
school children will be taught by Pakeha teachers and it is

this group that we must resocialize if the arguments in this

thesis are true., One looks, in vain, in Directions for

kducational Development for any great emphasgis on this

point although one recommendation (7.22.1, p.133) does allow
Tor some pre-service and continuing education for teschers
"specializing in laori language and culture",

Need for Re-Socialization of Teachers

To recapitulate a little at this Jjuncture, it has been
argued above that many benefits will accrue if New Zealand
Pakeha teachers have a high degree of sensitivity to bicul-
turalism, It has been said that various official and semi-
officisl policy statements have recognised this,

In Chapter Four it was shown that by aﬁd large Pakeha
New Zealanders are decidedly insensitive to biculturalism,
Further it was clearly implied that as teachers are subjected
to much the same socialization experiences as cother New
Zealanders, they too are likely to be insensitive to bicul-
turalism, If the prevailing pattern of insensitivity is to
be avoided classroom teachers would require fairly extensive
"resocialization', Some of this may be incidental and arise
through their work with Maori children and parents. Some
resocialization however must be deliberately planned.

Teachers by the very nature of their Jjob come into
contact with Maori children and to a lesser extent with
their parents. There is of course no guvarantee that such

experiences will increase bicultural sophistication, Indeed-
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if the approach is a éloaedwmindcd or prejudicial one then
it is possible thet little benefit to the teacher's under-
standings will follow,

For the "open-~minded" teacher however many lessons are
to'be learned which will eventually lead to the desired
increased sensitivity.

There are countless other incidental experiences such

as attendance at tangis, having close Kaori friends, being

i

married to a llaori, and so on, which could ircrease sophis
tication,

Such "incidental" or "on the job" learning on its own
though would seem to have some serious weaknesses, Firstly
it may take a considerable number of years "in the fielda" to
reach even minimum desired levels of sophistication., In the
interim many mistakes will inevitably have been made and
possibly many unwitting nails driven into the coffin of
Maori school failure,

Secondly, such experiences are likely to be unsystenntic
and limited to specific aspects of the whole, Marny signifi-
cant learnings may elude the teacher,

Orgsnised bxoveriences Needed

The need for more organised experiences and learnings
is apparent.

lMaraes have been held to be the last places in New
Zealand where Maoritanga can flourish unthreatened by Pakeha~
tanga., To visit a marae and admire the carved house is one
thing. To spend a week sleeping there and listening to
kaumatuas and others putting a kaori viewpoint is quite

another., To experience the hospitality, to sense the
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sincerity, to feel the anguish and hope as Maori specakers

explore the dilemma posed to their race by Pakeha contact,
can only be beneficial fecr Pakeha teaéhers.

Clearly for teachers already in the field, in-service
training has a major role to play, Carefully balanced
courses are required which aim both to fill the gaps in
teacher knowledge, and to provide discussion, and analysis
of experiences, opinions and prejudices in a way that leads
to increased sensitivity., HMaowritanga in the broadest sense,
and the effects of minority group status, as well as aspects
of race relations in New Zealand are the sorts of issues
which should be included. The point was made earlier that
these issues do not admit to a single point of view. They
are very complex and many equally valid but conflicting
points of view exist. King's dilemma (page 35 above) illus-
trates the fallacy of seeking single solutions,

Even though a teacher may have had some experiences and
attended some in-service work, sensitivity will almost
certainly ﬁe increased by appropriate readings (especially
if this could be linked with discussion -as say in staff
meeting situations).

There could be benefit from readings of both fiction
and mon-fiction, Illustrations of the understandings con-
tained in fictional material have already been given,

There is also much important non-fictional material
which would be of benefit to teachers; There is an array of
reports (see Section 5, Appendix A and Bibliography), many of
which have presumably been written with classroom teachers

as well as policy makers in mind.
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Socio»anthropoloéical material by authors such as King,
lietge, Kawharv, schwimmer and Hohepa is also of importance.

Psycho-educational writings such as those by Ritchie,
Ritchie and Ritchie, and licDonald provide yet another fertile
soﬁrce of material, Historical material like Sinclair's

Origing of the lisori wars or Dick Scott's Ask _that lMountain

provide an important bvackdrop against which to judge current
writings and experiences.

Finally there are a number of jourhals (see notes on
Bibliography, p.179) which contain many relevant articles.
Te Ao Hou and Te Haori would seem to be very important in
that they state a lMaori viewpoint and provide a wealth of
current social studies materizl,

It is the writer's belief that teachers who genuinely
aspire to a higher level of bicultural sophistication will
read in a number of these areas.

Resvonsibilities of Cfficials

Those responsible for implementing official policy should
endeavour to ensure that such policies actually lead fo
teachers engaging in the type of activities outlined above.
It should be recognised that attitudes inculcated by early
socialization and reinforced by the wider society will not
be easy to alter, If earlier suggestions that teachers by
and large rcflect New Zealanders' general apathy towards
bicultural sophistication are true, then official policy
statements, no matter how well-meaning and well-directed,
will do little to alter the practicality of the situation.
Intensive and extensive resocialization of teachers would

require a consilderable input on energy and much determination,
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ldeas, attitudes and values will not be changed overnight.
Seeds of thought sown on one occasion will require repeated

watering and careful propagation if they are to reach maturity,

i

The potential rewards are great bul unfortunatcly there can
be little certainty about either the nrecise direction to
take or the exact outcomes of a particular direction.

In the previous chapters it has been the writer's inten-
tion to explore one aspect of a complex whole. He does not
wish to suggést that concentration on this aspect alone will
solve all of the problems confronting us in the education of
Maori pupils. He does suggest however that the discussion
has centred on one of the key issues in Haori education,
Further more he has hypothesised that despite official hopes
to the contrary, this aspect has been relatively neglected
and that the majority of Pakeha classroom teachers will have

had few of the experiences outlined above,
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Sumnmary

In this chapter the need for teachers to be sensitive
to biculturalism has been emphasised., Some benefits of
sensitivity have been described,

Nfficial and semi-official views on this topic have been
examined through a discussion of various relevant reports
published since 1962, 8trong support was found in those
reports for the generzl argumnents develeoped éarlier in this
chapter. Disappointment was expressed at the inadeguacy of
the final Educational Development Cdnference Report in rela-
tion to llaori education,

Given the prevailing levels of apathy on the part of
New Zealanders generally, towards "things Maori", it was
suggested that teachers will often lack the necessary exper-—
iences and understandings to ensure adequate levels of
bicultural sophistication., A need was seen therefore for
re-socialization of teachers in respect of these things,

Finally somé implications were drawn for the Departmental
officials who have the responsibility of turning policy into

practiece.,
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SURVEY, DxSIGN

Hyvpotheais

The general hypothesis upon which this study is bascd
has been stated by Walker (in Bray and Hill, Vol,1, 1973,
P.112),

"Teachers are pdpredominantly Pakeha and monbcultural,
consequently teachers are gensarally igrnorant of the other
(Maori) culture and not sensitised to resct te biculturalism
and minority group néeds."

In order to test this statement it was decided to exaniine
four agpects of teacher awareness in relation to biculturalism
in New 4ealand, To widen the perspective, a sample of North
Island kducation Department psychoclogists was also included.

The first aspect examime d were respondents' opinions on
a number of general issves relevant to Hew Zealand's Tticul-
tural society. In order to provide a comparison, the opinions
of a group.of Taranaki NMaori respondents were also sought on
these same 1ssues.

The second aspect centred around exXperiences which re-
spondents had had which it was felt could lead to increased
sensitivity.

Thirdly respondents' reading of relevant books, reports
and journals was measured.

Fourthly a direct measure of respondents' knowledge of
8 limited number of laori terms and practices was decided upon,

The hypothesis is not stated in a way which will admit
to a definitiv§ proof, Levels of sensitiviiy do not admit td

exact measure, Nor is it practical to sei maximum and minimam
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dggirable levels of sensitivity. Readers must draw their own
conclusions from the survey results which will be tabulated
and diécussed in Chapter Seven.

Some may feel for example that ideally all classroom
teachers and psychologists should have read all of the recent-
ly published reports on Maori ecducation., Clearly though, such
an ideal is utopian, Others may feel that reports are the
concern of policymakers and have little relevance for the
practitioner:

Some may believe that all New Zealand feachers should
have slept on a marae and be able to answer more than three
guarters of the guestions in Section 6 (sece Appendix A),
Others will claim that sleeping on a marae has no relevance
to teaching New Zealand children in 1976 and knowledge of the
sort tested in Section 6 will play little part in helping
children succeed in school. |

The writer's own views will be Giscernable from time to
time during later discussion. It is not expected that all
readers will share these views. Hopefully those who do not
will read the arguments contained in the earlier sections of
this thesis and begin to debate the issues both for and
against, The writer suggests that to date there has been
little enough informed debate (especially at classroom prac-
titioner level) on the educational provisions for Maori
children, despite the publicity this emotive topic from time
to time arouses, He would welcome therefore, well-founded
criticism of any views expressed,

S5ample Groups

Four sample groups were selected, Pakeha teachers in the
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Tarenaki bBducaticn Board, Pakeha teachers in the Hawke's Bay

Lducation Board, North Island thCﬁt]o Depariment psyrelhiclo-
gists and Organissers of Special Classes (2ll referred to as

peychologlists for conve nience) and a group of Maoris living
in Taranaki,

The proportion of Macri children in Tarspaki schocels i

w

approximately 411%, the lowest of any education board in the
North Island.

Hawke's Bay has the highest percentage’ with 307 Maori
pupils in its schools,

There has been a tendency to chammel major efforits to
jmpro"e llaori education towards areas having a high percentage
of Maori pupils, The decision to survey in Teranaki with its
relatively low number of kiaori pupils is considered Jjustified
however,

Historically the Masoris of Taranaki have felt the thrust
of Pakeha settlement and contact very deeply. Wiremu Kingi's
noble staend on the Waitara land guestion, Te WHiti's and
Tonu's Parihaka, von Tempsky and massive land confiscaticns

are an integral and living part of that contact., There

'_ Ja
o
jte

rich history which lives on and in its own subtle way influ-
enées today's society in many vital ways,

The need for teachers to interpret aspects of liaoridom
to Pakeha children has been stated above., This need is as
importent in a province of 147 Maorl population as i1 is 'in
a provinces of 30#%., Some would sey more important.

New Zealsnd teacheﬁs are highly mobile, The& may tleach
in Taranaki in 1975 but in South Auckland in 1976. The ex-

erience of tesching in an arcea where there is a high propor-
& 2 i
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tion of Maoris will undoubtedly incresse the open-minded
teachers' sensitivity. However it is the writer's contention
that teachers should have a well developed sensitivity to
biculturalism before they arrive, not by the time they leave,

The Hawke's Bay sample was included to provide comparsztive
data, For instance how much more reading do teachers in areas
of high Maori roll do compared with teachers in areas of low
Maori »0ll?% ﬁHow much more understanding do they have of the
terms in Section 6% How much more time is spent on relevant
in-service treining?:

The psychologists were included beczuse fhey too are con-
sidered to be practitioners. They have the responsibility of
advising teachers on the edﬁcational, social and-personal
needs of Maori children. They must visit [aori homes and
communities and examine Maori pupils, They too shpuld aspire
to high levels of bicultural sophistication.

The Taranski Maori sample was included so that their
responses to Sections 2 and 3 could be compared with the
responses 6f the Taranaki teacher group.

Taranaki Teacher Sample

Six schools were chosen, Two from each category (primary,
intermediate, secondary), The schools were located throughout
the province, All teachers at thése schools were reguested
to complete Qﬁestionnaires. There was no attempt to select
only schools with high Maori rolls. Rather the sample was
selected to be represéntative of the pfovince as a whole,

Apart fron this there was no rationale behind the selection
beyond the fact thét these schools &ll appeared on the writer's

itinerary for the week in which the Questionnaires were to be
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distributed and it was cecnvenient Tor him to deliver Question-
naires and request co-operation of Principals at that time,

Table 1 contains data on the schocls selected for this sample,

Table 1

s ———e

School Rolls (as at 1.7.75), Number
of Teachers and Percentagze Response

sample schools,
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Primary School 1 L6 a7 6.1 21)
; 28 73.7
Primary School 2 L0 69 187 17
Intermediate School 1 650 48 T« 25 .
21 L43.7
Intermediate School 2 530 104 19.6 23
Secondary School 4 548 133 o9. 9" B97)
, 3 35 81,L%
Secondary School 2 183 18 9.8 16
TOTAL ) 2797 359 1.0 429 84 65,1

The response level for primery and secondary schocls wes
adeguate., The intermediate teacher sample was disappointing. -
It is quite.possible that the results from this group are
therefore not fully representative and they should be viewed
with caution., It is likely that those teachers who were most
concerned about the theme of the juestionnaire and/or who had
most to offer have responded,

Of the eighty-four papers returned three were included in
the lMaori sample and eleven were excluded on the basis of the
lie scale (see below). A total of seventy papers remained in
the sample, twenty-five primary, sixteen intermediste and

twenty-nine secondary,
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Taranaki Maori Csinple

Twenty-five Questionnaires (Section 2, Numbers 1-10 and
Section 3, Numbers 1-8 only) were included in this sanmple,
Five of these papers were filled in by Maori teachers, three
from the schools in the sample, two from another schocl,

Questionnaires were distributed to non-teachers in the
following way. The writer approached four Maori acguaintances,
two male and two female. One of the men is a prison officer,
the other a welfare ofrficer with the Department of Island and
Maori Affairs, One woman was a housewife and mother of schcol
age children, the other a young married clerk in the Post
Office with no children,

They were each given six papers and asked to answer one
and distribute the remainder amongst their friends. Replies
were posted back to the writer by individual respondents.

Of the twenty-four papers distributed in this manner,
twenty replies were received (83.3%).

Hawke's Bay Sample

Nine schools were chosen, GQuestionnaire papers were-
posted to these schools and it was deemed prudent to include
the extra three in order to ensure adequate numbers of returns,
The three primary and three intermediate schools were nominated
by the District Senior Inspector in his reply to the writer's
reguest for permission to survey in Hawke's Bay, The thfee
secondary schools were chosen on a geographical basis (i,e.
Northern Hawke's Bay) by the writer because he was anxious to-
obtain schools with a higher percentage of Maori pupils.

Given that these Questionnaires were posted to schools
the writer was pleased with the response. All schools respond-

ed., Of the 200 Questionnaires circulated, 113 were returned,
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Of these four were withdrawn beceusc respondents stated "laori"

for ethnic group and the writer's intention was to obtain =a

sample of Luropean teachers., A further fifteen papers

L
-

vere

withdrawn on the basis of the lie scale., The remainingz sampls
sizes were ag follows :

Primary 23

Intermediate 25

Secondary 36

Table 2;below conteins data on the schools selected for
this sample.
Table 2
School Rolls, iurber of Teachers and
Percentage Response to Guegstionnaire

for the Havke's Bay Sample,®
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Primery School 1 397 220 58,0 20 20? '

Primary Schocl 2 105 11 2.7 14 14) 36 66.6

Primary School 3 L72 166 35,2 22 20

Intermediate School 1| 896 250 32.4 35 20

Intermediate School 2| 640 140 23.0 26 20) 38 63,3

Intermediate School 3| 78 L8 10.0 21 20

Secondary School 1 967 378 39.2 58 30)

Secondary School 2 906 421 L6.,5 L4 30) 39 U8.7

Secondary School 3 886 536 60.5 43 20

TOTAL 6017 2210 36.7 - 194 113 58,2

x As at 23,4.76

i e S s e . e

Psycholozist Sample

Sixty-nine Questionuaires were posted to psychologists in

the North Island,

Fifty-one replies were reccived (73%,8%).
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Six of these were removed on the hasis of the liec scale (see
below).. Of the forty-Tive remaining papers thirty were select-
ed using a table of random numbers, These thirty papers made
up the psychologist sample,

Ouestionnaire

A copy of the Questionnaire may be found in Appendix A,

Section 1 contains descriptive data. Quéstion 7 allowed
respondsnt to state what special experiences he considered
had assisted him to gain a better understanding. of Mz ori
puplls. .

Sections 2 and 3 asked respondents to express an opinion,
The writer was interested to compare Pakeha teacher opinion
wilh a sample of Taranaki Maori opinion. Section 2 concent-
rated on opinions related to "things Maori" in the wider New
Zealand society. Section 3 was concerned with "things laori"
in schools,

For the non-teachers of the Maori sample, Section 3 was
adapted in the fdllowing ways @

Questions 2 and 5 - the word "Your" was removed,

Questions 9 and 10 were omitted because they were

specific to teachers, )

These two sections were not intended to explore exhaust-
ively the many issues which are important in New Zealand's
bicultural society. Rather the intention was to obtain some
"feel" for the drift of opinion between the sample groups on
a limited selection of.issues. From this it was hoped some
discussion on the congruence of Taranaki Maori respondents and
Pakeha teacher respondents could arise.

Section l} provided data on the number of teachers in the
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sémple who had experienced a tangi or had slept on a marae,
It also provided an estimate of the number of those teachers
who had attended in-sgervice training courses on' Maori
education,

uestion li was open~ended and sought to gauvge teacher
opinion on the most crucial issuve facing Maori children in
our schools,

Question 5 asked respondents to give a brief description
of specificlschemes gimed at providing specisl help for iaori
children with which they were involved,

Section 5 of the Questionnaire contained a book list,
Respondents were acked to indicate at what level (if any) they
had read each of the books, Further they were asked to state
their reasons for reading the books,

The book list was divided into four subdivisions., The
first contained fictional material, the szcond reports on
Maori eduvucation, the third contained educatioral and sociol=-
ogical references, and the fourth a number of relevant journals,

Althouagh the books listed in Section 5 provided a good
coverage of literature related to lkaoris and laori education,

it was not exhaustive. Some important references were missing

(e.g. Dick Scott's Ask that Mountain, especially relevant to
Taranaki; Ihimaera's‘hggggg; Salmond's Hui)., For this
reasoﬁ respondents vwere given the opportunity to list any
other reference they had found useful,

In order to simplif& the analysié of replies and provide
a means of quantifying and describing them, a system of

ellocating points was devised, TFor the first three subdiv-



i%ions (i.e. fiction, reports, and educational and sociological)
no points were allotted if a book had never been read. -One
point if it had been skimmed, three if part of the book had
been read carefully, and five if the whole book had besen read
carefully, Maximum points for each section therefore were as
follows : fiction fifty, reports forty-five, educational and
sociological seventy-five,

Points for the periodical section were awarded as follows:
none if neve} read, one if read rarecly, three if read occasion-
ally, and five if read regularly, Haximum points on this
section would therefore be twenty-five.

Using this scoring procedure it is possible to calculate
for each group or individual the percentage of the total
possible reading completed for any section, It is.stressed
that there can be no "pass/fail" criterion for this section,

It is a matter of personal opinion, to a large extent, wheither
a 3% or a 30% reading rate is "satisfactory". The writer's
own opinions will be made clear in the next chapter when
results are discussed,

Lie Scale

In a Questionnaire such as this the value of the results_
depends to a great extent upon the sincerity of_respondents.

It is possible for theh either to take tooc little care in
filliﬂg in the various items or to distort deliberately their
enswers by, for example, recording that they have read a book
when in truth they have not.

It was not possible fully to control for this factor but
partial cénivol was achieved through the inclusion of a lie

scale, PFictitious titles were therefore included in Section
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5.! They were as follows :

Hart Settlers and MNaoris

s

Watson XNaori Children's Needs

letgze Teachino

Netge, Baori Socicty Today, was an obscure reference and

was intended as a distractor, It was not a good distractor
however as it was confused with other titles by Netge. 1t was
therefore igﬁored in the analysis of results.

A Turther check was achieved by including the periodical
sarae, This is pudlished irregulsrly and fairly rareiy. Any
respondent therefore marking this with a "I (i.e. read regu-
larly) was considered to be giving inaccurate information
(in the event no papers were excluded on this ground).

If a respondent marked only one of the "lié scale" books
as having been "skimmed" and the rest as "never read" the
paper was still included, If however more than one Tictitious
book had been "skimmed" or any had been partly or wholly read
"in deoth" the Questionnaire was disregarded, These respondents
were considered either tc have given their replies insufficient
consideration or to be deliberately attempting to mislead.

The final section of the Questionnaire was a short answer
test, In constructing the test, the aim was not to cover
comprehensively the totality of Maoritanga. Clearly this
would have been impossible with such an instrument., Rather
the purpose was to ask sufficient quesfions to allow for some
general observations to be derived about teacher knowledge of

"things Maori",
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Markine Standards - Section 6

guestion 4., To avoid criticism of applying harsh standsrds,

a lenient spproach was adopted on this item, Where a respon-
dent wrote, for example, "Parinaka Pa" this was creadited even
though this is not the name of the actual meetinghouse at
Parihaka (i.e. either Te Niho o te Atiawa or Te Rangikapuia),
Furthermore some spelling mistakes were accepted (e.g. Mane-
korihi). |

Question 2, Answers which included the idea that the meetiuvg-

house usually derived its name from an ancestor were accepted.

Question 3. Answers which suggested'backbone" or "backbone

of ancestor" were accepted,

Question L., As above, but "ribs",

Question 5. This proved confusing, In asking the question

the writer had in mind Walker's (in King, 1975, p.25) state-
ment, "The meetinghouse as the symbol of the tribe and its
ancestors is highly tapu and etands apart on the marae,"

Many respondents appear to have been confused by the
éeremony of "lifting the tapu" when a new meetinghouse is
opened, Also to the Pakeha the idea of "tapu" tends to con-

Jjure up more ancient notions of sickness and death or some
other punishment following a breach thereof, rather than ideas
of respect and sacredﬁeés. The writer chose to emphasise the
symbolic nature of the mbdern meetinghouse in relation to the
preservation of liaoritanga and respect for ancestors, In that
sense the meetinghouee appears to remain of 'sufficient signi-
ficance to be regarded as "sacred" or "tapu" by Maori elders
today,

Salmond (1975, p.35ff) has pointed out that parts of the
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meetinghouse are especially tapu, A "Yes" answer or an answer
which indicated "paris of the house" was therefore accepted,
A "no" answer was not considered correct,

Quepstion 6, Food is "noa", Only "no" answers were accented.

KRuestion 7. £Lgain marking standards were lenient, Any
respondent who was able to virite down a name in this section
was credited witnh the item,

Question 8, Basically land cwnership in the local area was

the answer sought. Hovwever answers which included "being a
local elder" were also credited,

Guestion 9. This was a particularly difficult cuestion., Any

answer which contained a reference to "land" was accepte

guestion 10, In crediting these items any answer which con-

tained reference to the factors listed below was accepted :

(i) Mana - prestige, standing, _

(34) Tangata Whenua - local people, people of the land.
(1d4) Mzuri - life force,

(iv) Turangawaevae - a place to stand, home, one's land,

(N.B. Answers which alluded only to the Maori wueen's
home were not accepted as they were not considered to

have captured the wider significance of the vord, )

(v) Hui - gathering, meeting,
(vi) Tangihanga - funeral,
(vii) Whanautanga - family, relations, kin,

(viii) Aroha - love, respect for people,

(ix) Kuia - old lady, respected old lady.
(x) Kaumstua - respected old man, leader,

A credit was counted as one point., Maximum score for

this test was therefore nineteen points, No "pass/fail"
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/
criterion was set, for once again, the writer would concede

that this is a matter of personal opinion, His own opinions
will be stated in the following chapter.

Administration Procedure

Taranaki Sample

In the ecase of primary and intermediate schools permis-
sion to conduct this survey was obtained from the District
Senior Inspector of Schools, Princivals of individual schools
were also gifen the opportunity of declining to ask their
staff to complete the Questiomnnaire, None d4id so, In the
case of secondary schools, Principals were approached direct-
ly for their permission for this survey to be conducted in
their school. Both Principals readily agreed.

Questionnaires were given to each Principsl during the
first week in December 41975 with a regquest that they be dis-
tributed to the staff and returned to the Prinecipsl who would
then return completed Questionnaires to the writer, Scheols
were given no specific time limit for the return of the
Guestionnaires but urgency was requested,

No instructions were given beyond the fact that the

writer was engaged in M.A. thesis on Maori education,

Hawke's Bay 3anmole

As with the Taranaki sample permission to survey in
primary and intermediate schools was obtained in the first
instance from the District Senior Inspector of Schools, Sub-
sequently the co—operatibn of individual Principals was
regquested., MNone refused, 8Secondary school Principals were
contacted directly and all three co-opserated,

Questionnaires were posted to each of the nine Principzls
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"- z & ¥
involved with & regquest that they be returned within a fort-

night,

Psychologicsl Servies

Questionnaires were individuslly posted to every North

Island psychologist and Organiser of Special Classes working

A

for the Department of Edueation, They were requested to return

personally thelr completed Guestiomnsire by post. Beyond the

information that the writer was engaged in an M.A. thesis on

.

llsori GLUthIOH no instructions or information was given,

Maori Sample

The four Macri "contacts" (see above) were told that the

3

writer was engaged in an M, A, thesis related to Haori eduvcatlon.

They were told that he wished to compare the opinions of laori
people in Taranaki with those of a group of teachers, on the

issues covered in Sections 2 and 3 of the Questionnaire., "“"Con-
tacts" were asked lto disgtribute their Questiomnaires together

with a stamped addressed envelope to some Haori friends and

ask them to fill ip and return individually to the writer,
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Sommory

In this chapter the hypothesis underlying the study was
steted., A descripition of the four sample groups was given
followed by details of the distribution and returns of the
Questiommaire.

A diséussion on the Questionnaire followsd, This included
a description of the scoring system'for Seetion 5, the Lie
Scale, and details of the marking standards applied to
6.

Finally administration procedures were described.
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CHAPTER 7

e T it

Analysis and Discussion of Resulis

Taranaki Sannle

The total purber of Questionnaires included in this
group was seventy (twenty-five primary, sixteen intermediate,
and twenty-nine secondary). Of the total group seventeen had
less than five vears' service, twenty-three had between five
and ten years', and thirty hsd more than ten years'. There
were thirty-three males and thirty-seven females in the
sample,

Table 3 shows the percentage of respondents in each

group who have successfully completed university work,

Table 3

University successes of Teachers in the Taranaski
Sample. (Figures represent percentages of each
sample group.

Full Part No
Degree Degrece Units
o e f-y T sy o e e

0 36 6l
= 25 =
Intermediate

6 Ly 50
n= 16
Secondary .

58 i 38
n = 29 c
Combined Sample

_ I 26 24 50

n = 70
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It will be seen that 50% of the Taranaki teachers sample
have had some successful university exveriences. Compared to
a typical cross—gsection of the New Zealand population then,
this group may be considered a well-educated group.

Respondents were asked o note any special experiences
they felt had helped them to understand Maori pupils better,
(Question 7, Section 1). Replies to this question are sum-

marized in Table L.

Table L

Summary of Respondents' Answers to Question 7, Section
1 - Special Lxperiences which have helped Respondents
Understand Maori Pupils Better.

Type of Experience Primary Inter- Secondary Combined
mediate Sample
n=25 n =16 n= 29 n = 70

e S A A R A b i s i b 5 s

Nil 10 5 12 27
Visit to a Marae T L L 15

In-service work
or Teachers' 6 1 L 11
College course

Taught NMaori

Children 1 2 6 2
Lived in Msaori \

Communi ty 4 1 & 7
Language

‘Taught in Islands - 1 2 . 3
Taught Slow 4 4 ” o
Learners

Related to a Maori - - 2 2
Christian . 4 - 1

Upbringing
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‘ggg. Some respondents have more than one experience. Total
therefore exceeds sevenly. Figures represent absolute
number of responses in each category.

Sections 2 and 3

—

The object of these sections was to cbtein 2 comparison
between the opinions of a sample of Taranaki teachers and a
sample of Taranaki Maoris,

Tables 5 and 6 below sunmarise the results, Figures
quoted in the "Yes" and "No" columns represent a percentage
(to the nearest whole number) of the total group making that
choice. A combined "Yes/lo" percentagze doss not always sum
to 100 because some respondents entered "Don't know" or left
an item unanswered,

For each group there is a "Directional Index" column,
The purpose of this column is to facilitate easy comparisons
between groups., The figure in this columm was derived by
subtracting the "No" percentage from the "Yes" percentage.

A zero would indicate that a group was equally divided in its
opinions. ‘A figure of +100 would indicate that all of the
group answered "Yes" to a question, while -100 would indicate
the whole group had answered "No".

By comparing the two groups on this "Directional Index"
it is possible to estébiish for any individual item whether
their respective group opinions tended in the same direction
(i.e. both with positive or both with negative indices) or
tended in opposite directions (i.,e., one group with a negative
index and the other with a positive index).

The mégnitude of difference between the "Directional

Index" of two groups is an indicator of the degree of con-



Table 5

Summary of Answers to Section 2, Taranaki Teacher
Sample and Taranaki Maori Sample. (All percentages
rounded to nearest whole number. )

Primary Intermediate Secondary Combined Sam- Taranaki HMaori

(n=25) (n=16) (n=29) ple (n=70) Sample (n=25)

: Yes No D.If Yes No D.I. Yes No D.I, Yes No D,I, ¥es No DI,
Guestion % S % % B % P G% %

1 | 76 20 456 56 43 413 62 28 +34 66 29 +37 28 63 -LO

2 U8 52 - L 62 37 +25 2l 65 -4 b1 5L -13 16 80 -6L

5 o 72 -8 19 81 -62 7 72 -65 16 T4 -58 0 100 ~100

L 68 20 +48 Ly 56 =12 41 45 -4 51 39 +12 60 32 +28

5 6L 2L +40 56 37 +19 4o 45 + 3 56 36 +20 L8 LB O

5 20 76 =56 6 9. -88 34 52 -18 23 70 =47 12 88 -76

7 ‘ 76 12  +6L 87 6 +84 72 40 +62 76 9 +67 8% 12 8

8 686 20 +48 75 25 +50 65 24 +44 69 23 U5 32 60 -28

9 : 68 L +6L 69 6 +63 - 62 7 +55 66 6 +60 O 2L +16

10 i 8 88 -80 34 69 =38 24 72 =51 19 77 -58 76 2L +52

= D.I. denotes Directional Index

ixplanation : The figure in the DIRECTIONAL INDEX column is the difference between the “Yes"
and "No" percentages for each group on a particular item. A positive result

"+Q



indicates the group tended to answer "Yes" on an item, while a negative result
indicates a "No" trend. The higher the figure, the greater the trend to
either "Yes" or "No". Thus +100 indicates the whole group answered 'Yes",
zero that they were equally divided, and =100 that the whole group answered
"No". Percentages do not always sum tc 4100 as scme respondents entered a

"Do not know'" rather than a "Yes" or "No" answer,
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gruence or difference between group opinions,

To illustrate the above explanation two examples will be
given. By examining Table 5 it will be scen that on Guestion
L4 the combined sample had a directional index of +12 while the
Méori sample's directional index was +28, Clearly both groups
tended to answer "Yes" to this question although there was
considerable division within each group (i.e. both were closer
to O than to 4100), The Maori group vwere a little more united
in their opinion (+28) than were the teacher group (+12).

On guestion 10 there was a difference of opinion between
these groups. The combined sample favoured a '"No'" response
(-58) while the Maori group favoured "Yes" (+52). Both groups
were fairly firm in their opinions.

The results of these sections of the Questionnaire
support the contention that while there are areas of agreement
between Maori and Pakeha on various issues there are also
areas of disagreement, It would appear that there could indeed
be aspects of "subjective reality" which are decicdedly differ-
ent for this Taranaki Maori sample compared with the Taranaki
teacher sanple,

The first question of Section 2 asked respondents whether

they felt emphasis on Maoritanga was preserving feelings of

apartness instead of "hastening the day when New Zealanders
are simply New Zealanders." If earlier arguments in this

thesis have any credence it was predictable that Pakeha teach-
ers would tend to agree ﬁith this feeling. The combined
sample in achieving a directional index of +37 did indeed

gshow this trend. The Maori sample, again predictably, took

an opposite stance (-40), In their view it appears that em-
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pﬂasis on hMaoritsnga is quite compatible with being a New
Zealander.

On question 2 teachers showed a great deal of uncertainty
as to whether llaoris have a life pattern which igs sufficient
to sustain a sense of identity distinct from Zuropean culivure.
Primary teachers were about equally divided (-L). Inter-
med.iate teachers agreed that there was considerable doubt
about the existence of such a pattern (+25), Only secondary
teachers expressed a group opinion wii ch was reasonably con-
gruent with the iacri group's opinion (-L1 compared with the
Maori directional index of ~6L). Even they did not reach
the level of decisiveness of the Maori group's response how-
ever, The lMaori grcup were quite sure that theif life Btyle
was distincet from a Buropean life style,

Answers to the third question indicate that all the
sample groups feel that it is not too late for Maori youths
to discover Maoritanga, Once again secondary teachers' views
(=65) came closest to the Maori respondents' viewpoint which
was quite decisive (-100).

Question L4 asked "Do you agree with separate llaori
representation in Parliament?" #With the exception of the
primary group (+48) there was considerable intfé—group
disagreement among teachers on this guestion (intermediate
-12, secondarﬁ -4). The Maori group exhibited only a moder-
ate degree of agreement (+28). The combired samples index
(+12) and the Maori group index (+28) ﬁere reasonably congruent,

The answers to auestion 5 proved most interesting. The
guestion was phraséd in such a manner as to place enphasis

on the apparcnt paradox of, on the one hand, valuing the "New
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Zcalanders should be 211 one people" ideal, while on the
other placing value on the potential richness of "cultural
differences". Primary teachers gerefally favoured the former
(+40) as did intermediate teachers but to a lesser extent
(+19). Both the secondary teachers' group and lNaori group
were quite undecided (+3 and O respectively). As a whole

the teachers showed a weak trend towards minimising cultural
difrerences in order to achieve the "one people" ideal (+20),

There was general agreement that Brown Fower was not a
thing to be feared in New Zealand (question 6), The combined
sample (-47) revealed the same trend as the Maori group (-76).
O0f the teacher groups it is interesting to note that it was
amongst secondary teachers (-18) that most intra-group dis-
agreement occurred. It could be that adolescent rebellion
has contributed to increasing the proportion of these teachers
who fear Brown Power,

On question 7 ("Do you consider Urban Marae are needed
in cities where there are concentrations of Maoris?"), all
groups were of the same opinion, There was quite strong
support for this concept from all groups.

Questions 8 and 9 were to some extent interdependent in
that respondents who answered "No" to question 8 had no need
to fill in question 9 although many chose to do so.

Walker (in King, 4975, p. 33 ) reports that only thirty
out of six thousand Maoris supporited the idea of a multi-
récial marae in Otara, Generally his view is that Pakehas
are welcome on maraes as visitors, but their presence as
organisers or leaders could lead to the basic kaori character
of the maraec being changed, &8s he believes the marae is one

of the last Dlaces in NWew Zealand where Maoritanga can flour-
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ish unthreatened by Pakeha influence, he feels that this would
be a bad thing

Pakehas on the other hand tend te feel threaiened by
such "exclusiveness" and may even regard it as a threat to
the "one people" ideal,

Question 8 asked respondents if they thought a multi-
racial marae in Otara would bLe better than a ilaori one,
Teachers generally agreed that a multi-racial marac would be
better (combined sample +46). Maoris however disagreed (-28)
with this opinion, Although the trend was not of the magni-

tude which would have been predicted from VWalker's figures

"“-:.: ?

the difference between ilaori and Pakeha thought on th

(=N

=
guestion seems clear,

It follows that Pakeha teachers supported the idea that
leadership should be open to both European snd laori (460 on
question 9) while 605 of Naoris either said "No" to this idea
or abstained from answering., LO% of the laori respondents
however did favour leadership being open to both laori and
Pakeha and this is rather higher than the writer would have
predicted,

In Chapter One, the power of symbolism in culturally
impdsed ideas of subjective reality was mentioned. Taranaki's
mountain has long been considered sacred by local llacris,

The bones of revered chiefs lie hidden on its slopes in
‘secret caves, Iuch mythology surrounds this imposing volcano,

Recently there have been movee to revert from the mount-—-
ain's European name "Egmont" to the Maori name "Paranaki',
The final guestion in Section 2 therefore asked "Do you

think the name of Mt Egmont should be changed to Taranaki?"
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In line with arguments developed in this thesis Pakeha
teachers in general answered "No" (-58). The Maori group on
the other hand tended to answer "Yes" (+52).

Some respondents noted that the question was a trivial
one, The writer would disagree., The question is deceptively
simple., The planting of an American flag on a coral atoll in
1944 may well seem Lo the uninformed a trivial action, To
those who rcalise how perilously close New Zealand came to
being invaded by the Japanese armies however, the action
would appear far :f’ror:i trivial,

It may be that the divergence of cpinion between the
Maori sample and teacher sample on question 10 underscores
the whole question of bicultural sensitivity in New Zealand,
Let us not be complacent on such issues,

Turning to results from Section 3 of the Questionnaire,
reference should be made to Table 6,

The questions in this Section were more directly con-
cerned with education, Here it may be argued teachers are in
a far better position to cast an opinion than non-teachers,
As the majority (80%) of the Maori sample were non-teachers
their views perhaps need to be read with caution,

It could equally be argued however that as it is their
children the schools are educating, their views are of great
importance, Further more since minority groups often have
difficulty in making their views heard.cver the clampur of
the dominant group, the views once expressed bécome even more
important,

Table 6 summarises the answers given to gquestions 1 to 6

and question 8 of Section 3.



Table 6

Summary of Answers to Section 3. Taranaki Teacher
Sample and Taranski Maori Sample. (Figures round-

ed to nearest whole number,

Primary Intermediate Secondary, Combineé Samp- Taranaki Maori

(n=25) - (n=16) (n=29) le (n=70) Sample (n=25)
Yes TNNo D.I? Yes DNo D,I. Yes No D,I. Yes No D.I. ¥Y¥es No D.I.

Guestion % % % % % % % % % <

1 5 48 48 0 50 L3 +7 L8 L8 0 L9 L6 +3 & 8L =76
2 | 24y 52 -28 19 75 =56 52 L5 47 34 54 =20 72 28 +LbL
3 56 28 +28 69 31 +38 69 31 +38 ol 30 +3L 80 2C +60
L L 36 +8 81 19 +62 86 14 +72 70 23 +47 100 0 +10C0
5 i 36 52 =16 L Lh 0 69 31 +38 51 L1 +10 68 12 +75
& 68 20 +48 87 412 +75 83 4 +69 72 16 +63 96 4 492
8 0 g2 =92 0 100 -100 7 S0 =83 3 93 =90 52 “36 +16

x D,I. Genotes Directional Index

See Table 5 for explanation of Directional Index.

88



89,

The first question in this section waé designed to test
teachers' Pfeelings about the concept of unequal educational
ﬁrovision for unequals as enmunciated by the National Advisory
Committee, (1970, p.3). The three groups of teachers in this
study were a2ll equally divided on this question (Directional
Indices of O, +7, 0). The lisoris on the other hand, by their
overwhelming "No" (-76) indicated that they were in sympathy
with special previsions.

Although such evidence is by no mears sufficient to prove
that half of the teachers in our schools are basiczlly against
making "special" provision for groups (e,g. Maoris) the writer
believes that there could well be such an undercurrent of
feeling, He suggests that further investigation should be
commissioned by the Edwation Department on this and similar
questions., A thorough analysis of teacher feelings on points
such as this is important for it seems clear that where fhere
is resistance at this level, even fine intention on the part
of policy makers cannot lead to success.

Should such feelings be discovered among teachers a
planned "re-socialization" would be needed before satisfactory
results would flow from the implementation of a policy such
as achieving the goal of equal opportunity through measures
which are vastly unequal, (ibid., p.3).

Question 2 asked, "Do you feel an increasing feeling of
"Maoriness‘ will fostef racial harmony in your school?"
Primary and intermsdiate teachers tendsd to say "Ho" (-28,
-56). It is possible that at this age teachers feel there is
no disharmony on this score in their schools. Measures to

increase harmony are therefore not needed, On the other hand
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f
it may be that these teaczhers were expressing New Zealanders'
general suspicion of "differonces",

Secondary teachers were utore or less equally divided on
this question (+7). Maoris as a group tended to express the
view that "Maoriness" could increase harmony in a school (+4L),

On the third cuestion all groups tended to feel that a
good knowledge of Kaoritanga is important for a teacher,
ilaoris expressed a very firm opinion in this direction (+60)
whereas the comnbined teacher sample was a little nore hesi-
tant (+34).

The four th question related to the teaching of Maori
language in schools. Primary teachers were quite divided on
this issue but tended to agree with teaching Maori in
schools (+8). Perhaps the divided opinion of this group is
conditioned by the fact that "foreign" language teaching does
not usually begin until intermediate or secondary school in
New Zealand,

Both intermediate (+62) and secondary (+72) groups
clearly favoured teaching Maori in schools, The Maori grouo
were unanimous on this issue (+100),

Question 5 asked, "Do you consider bilingualism would be
an advantage for a HMaori pupil in your school?" Primary
teachers showed a weak tendency towards a "No" response (-16).
Intermediate teachers were quite divided (0) while secondary
teachers favoured a "Yes" response (+38), Again the Maori
group were quite firm in their opinioﬁ (+76).

Given the current curriculum and emphases at different
ages and stages in schools, these responses would appear to

be consistent and honest. t is hard to see just what benefit
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bilingualism would ha%é at present for a child in most primary
schools, One could see benefits for such a child in a high
school however, Hopefully this situation will be changed in
the future however, Ideally children should find the richness
of 'a bilingual background an asset to them at every stage of
their schooling., The kaori response appears to reflect a hope
that this ideal will be obtained rather than a belief that it
already exists,

The next question (Number 6) met with general approval
in all groups, Again the laori sample were much surer of
their opinions than the teachers (+92 compared with the com-
bined teacher sample score of +63). It appears that both
Maori and teacher opinicn would support the view that there
are significant differences between Maori and European child-
ren and that these differences do call for special knowledge
on the part of the teacher. There was still a "hard core" of
teachers (16%) in this sample who refuse to concede this how-
ever,

Question 8, "Do you speak Maori?" is not strictly in the
realm of opinion and quite naturally results differentiated
between groups (combined teacher sample -90, Maori sample +16).
The gquestion is of interest however in that it does supply an
indicaﬁion of the number of both teachers and Maoris in the
sample who claim to have some knowledge of the Maori language,
No primary or intermediate teacher claimed to be llaori speak-
iﬁg although 8% of the primary teachers recorded "some" know-
ledge of the language, 7/ of the secondary sanple claimed
they spoke the language while 3% volunteered "a little know-

ledge". In the Maori sample 52% claimed to speak Maori, 36%



said they did not. The remaining 1274 indicated some knowledge

@

of the language, It is possible that more of the people who
recorded a "No'" 1o this question would have entered that they
had "some" knoviledge of the language had specific provision
for, this answer heen made on the Questionnaire,

Queations 7, 9 and 10 of Section 3 were not phrased as
"Yes/No" responses, The results have not therefore been tab-
ulated in Table 6, On question 7 respondents were asked why
they considered Maori children do less well in schools than
Buropean children., The majority of respondents (78.55%)
selected category (c¢) (i.e. a combination of socio-economic
end cultural factors),

In the Maori group quite a significant group (LO%) pre-
ferred (e) "some other factor'", Their answers in this cate-
gory included :- )

"Lack of teacher understanding of pupils" (four

respondents).

"Lack of parental support" (three respondentg),

"Lack of language and reading at home" (two respondents),

"Shyness" (one respondent),

On both Cuestion 9 and 10, response (c) was chosen over-

Section L whelmingly.

Question 1 of this Section asked teachers whether they
had ever attended a tangi while question 2 asked if they had
ever slept overnight on a marae, 27/ of the combined sample
answered "Yes" to question 41 while 24/% ansyered "Yes" to
quéstion 2

Attendance at a tangli is a personal matiter and one cannot
say that teachers "ought" to have had this experience., 27%
is a rather higher percentage than the writer would have

predicted hoviever,
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The writer is of the opinion that all teachers should
however have had the experience of sleeping on a marae, This .
is an experience which has great potential for increasing bi-
cultural sensitivity especially for an openminded person.

The faet that only one fifth of the teachers in the sample had
done so is disappointing, Given that observation would
suggest that Haori pupils in secondary schools do present
special problems for teachers, the secondary school groups
percentage of only 10k is especially disappointing. When one
considers that 83% of this group agreed that there were sig-
nificant differences between laori and Suropean children
which call for special knowledge on the part of teachers (see
Table 6, question 6) the figure is even more disturbing,

Only three teachers from these two high schools (one of whaich
has a roll of 22% laori pupils) have slept an a marae, Yet
Maori spokesmen have claimed that it is only on a marae that
the various threads of Maoritanga really focus and flourish
in an atmosphere unthreatened by Pakehatanga,

The need for inservice work has been mentioned earlier.
Question 3 of Section L asked teachers to estimate the number
of days in-service training they had spent on topics specif-
ically related to Maori education during the last five years.

It will be seen from Table 7 that the majority of
teachers (78,6%) have had none,

In~service training is costly. Time and resources are
at a premium, There aré many urgent problems, and calls for
increases in time spent on in-service training come from many

quarters,



Egtimzted Number of In-Service Training Days Spent
on Maori Lducation During the Last Five Years,
Taranzki Teachcr Sample,

Primary Intermediate Secondary Combined.
Sample
(1)} [} @ ©
58 e e 5
= 0 farliy 2a Eig
No. of Q8 gﬁ o= , Q2 )
Days e % G 9 < % < S
T Zero | 16 6L 1y 87.5 25 86.2 55 78.6
1 i Ly O - 1 Zs5 3 A3
2 3 42 - - T 3.5 b 5.7
> 1 i - = 1 5.5 2 2,8
5 L 16 1 6.3 - - B A
{4 & - - - 1 3¢5 1 1.5
. l n = 25 n = 16 n = 29 n = 70 ‘

In a situation of competing claims and limited resources
somebody must be responsible for setting priorities and
deciding upon weightings.

Obviously in New Zealand, ksori education musi be an
important issue, Ideally all teachers should have regular
opportunities to study and discuss the issues arising from
the presence of Maori children in the education system,

Since these problems often appear even more acute at the
secondary level the need would seem even more urgent here,

The fact that 87.5% of intermediate teachers sampled
aﬁd 86.2% of the secondary teachers sampled cleim tc have had
no days of in-gervice work on this topic during the last Tive

years is disqguieting to say the least. The primary tleschers
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appear to have fared much better with %67% having had some
experience of tvhis nature,

To return to the theme thatl leachers will need a series
of experiences if an impression is to be made on earlier
socialization, when one combines questions 1,2 and 3 of
Section L4 and asks, "What percentage of teachers have had all
three experiences?'", the picture is a bleak one indeed, Only
one teacher in the entire Taranaki sample fits this category,.

Truly the task facing an already overpressed education
syetem is enormous if these trends are to be reversed. The
figures do not, in the writer's opinion, reflect specifically
on the education system, Rather they are an indictment on
the genereal apathy of New Zealanders towards the need for
increased bicultural understanding.

It is most heariening to note the recent sppointment of
two advisors on Maori education who will de;ote L0% of their
time to the Taranaki khducation Board schools. The secondment
of two Maori teschers to develop Maoritanga in rural schools
is a further encouraging step. Their task is such that there
is no room for complacency however, Unless some means can be
found to counter the more general spathy in society as a whole
their effcrts may be in wvain, -

In an open-ended qguestion (gquestion L, Section l4) respon-
dents were asked to write down what the& thought were the
most crucial issues facing Maori children in our schools,
Answers are tabulated in Table 8 below. The figures in each
cell represent the percentage of teachers in the relevant

group who considered a particular issue to be the crucial one.
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Table 8
Taranalki Teacher Sample., Opinions on ¥What is the
Most Crucial Issue Facing kaori Children in Schools,
(Percentages Rounded to Nearest Whole Number. )

o e e e e A o e & 2 i o

: >
% £ o]
Sy & 5]
£y o] <]
()] E © o
5 & 8 i
Description of 5 o o S d
Category Ay H ) O 0
n=25 n=16 n=29 n=70
Poor home and/or 20 19 08 23
language background '
Motivation., Schocl
and home values 24 31 i) 19

different.

Too much awareness of
difference between 8 25 17 16
Maori and FPakeha,

The problem of catch-
ing up to European 8 15 21 1L
standards.,

Cultural identity and/
or feelings of 12 15 10 11
inferiority,.
Academic failure. L 0 T - L
Pre-school education, L 0] 0 4

Answer sheet left
blank, 20 0 10 A

These results reveal a healthy diversity of opinion
between teachers. Obviously there would be food in these
results for considerable discussion between people holding
various opinions, If such discussion were held in an informed
and constructive atmosphere it is likely that incressed sen-
sitivity could result.

The final question of Section L4 asked respondents to
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write down a brief description of any specific schemes they

were assocliated with, which aimed at providing special help
for Maori children. The majority of respondents (71%) left
this section blank or entered ”Nil”.- A further 6j% mads it
clear that not only were they not involved in any special
scheme, hut the thought of it was anathema to them, Of the
remaining 23%, two primary teaéhers stated they were using

the Education Department's book Language Programmes for laori

Children as a special programme, twoe secondary teachers con-

sidered their involvement in non-streamed classes to be a
special scheme to help Maori children and a further three
teachers (one intermediate, and two secondary) stated they
used the special musical or physical strengths of Maori pupils
to provide special assistance.,

Section 5

Fiction

Table 9 provides data on the amount of fictional material
which respondents reported having read. No book had been read
by more thaﬁ half of the sample., The most popular book was
Sylvia Ashton-Viarner's Spinster which had been fully read by

L3% of the combined sample. Hilliard's Maori Girl and Ihi-

maera's Pounamu Pounamu had been read by 26% of the sample,

while Tangi recorded a rating of 17%.

At the other end of the spectrum Blank's delightful and

insightful short story One, Two,Three, Four, Five ,.. had not

been read by a single teacher in the sample,

Orbell's Contemporary ilaori VWiritines (3/% read the whole

book), Baker's Behind the Tattooed Face (6%) and Francis'

Johnny Rapana (7%) fared little better.
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ble 9

ot

FPiction Reading Completed by Taranaki Teacher Sample,
(FPigures guoted represent percentzge of total group
falling into each category, rounded to nearest whole

__number, )

Resd Pars:

Never Rca&ﬁ Skimméd
of Bock

TN B DL 3 o Sk oy &3 o= (0 R
H 05 RO O H o8 RO O H o5 we O
B Qb ot B et g of B Dick gy ef
5 Hp O P 5 e Q P g e O0P
Title s &1 2T 287 2T BB REF
< i & oy < o1
Ashton-Warner, Spinster 52 31 52 Ly 8 & 7 7 L 0 3 3
Blank, g?ié.T??: Three, Four, 400 9L 1® 99 6 & o 9 C 0 0 o
Francis, Johnny Rapana 84 81 97 89 4 0 3 3 ¢ & 0 1
Baker, Behind the Tattooed Face g2 81 B6 87 h & 7 6 O 6 0O 4%
Hillierd, Maori Girl 7256 69 67 42 0 7 7 0 0 0 O
Hilliard, Maori ioman 1c0 69 83 86 & 3 3 0 0 0 O
Ihimaera, Pounamu, Pounamu 80 L 72 69 b @ 7 k b 90 0o 4
Ihimaera, Tangi 88 56 69 73 L 6 ¥7 18 O 0 0 O
Orbell, Contemporary Maori Writing 96 69 93 89 L2 O L 0412 3 L
Orbell, Maori Folktales 64 31 79 63 2L 31 0 20 4945 3 7

500k
e T B R
5 05 80 o
P Rohtsg o
At o] o
0 mEg = =
Seaw b
36 63 38 43
g 0 9 9
1243 © 7
k. &6 7 6
16 Ll 2L 26
0 25 14 14
12 56 24 26
& 38 14 17
0 68 3 3
& 18 7 10
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If one sets a target of the equivalent of from three to
five books (or 30#%-5C#%4) as a rcasonable amount of this selection
of fiction reading for a teacher genuinely aspiring to a higher
level of bicultural sensitivity, then it will be seen that the
Taranaki sample fall somewhat short,.

A glance at Table 12 reveals that the only group reaching
this admittedly arbitrary standard are the intermediate teach-
ers with the equivalent of 31% of the possible reading in this
submsection.“ Primary teachers (12%4) and secondary teachers (15%)
fall well below,

Reports

Turning to the Taranaki sample's reading of Department
reports it is quite predictable that the pattern is even more
disappointing. Table 10 shows that even the most popular

report (i.e, The Commission on Education,(1962) - Chapter on

Maori kducation) had only been read fully by 13% of the teachers
surveyed,

The Educational Development Conference's finzl comments
on Maori Education failed to reach any of the groups.

It is indeed disturbing that such important commentaries

as The Hunn Report (3%), the National Advisory Committee's

Report (1%), and the two teachers bodies' New Zealand Education-

al Institute and Post Primary Teachers' Association reports
(L% and 0% respectively) had been read with care by so very few
classroom teachers in this area,

If one sssumes as & minimum desired reading level an
average of only one or two revorts (i,e. 107%-20% approximately)

then it will be seen once again that this sample falls well

below., Table 12 reveals that for the combined sample only the
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Table 10

Reading Completed by Taranaki
(Figures guoted represent percentage of
into each category rounded to nezrest

Teachers Sazmple,
total group falling

A

whole number, )}

e USSR R ——— e

Never Read Skimmed
|
! = 2 "U T3 3N
NE5 B0 P DEpEpo
B Pk S0 33 e Qg =
= 0 o 3 =0 0o
S T U e o TRy it
ER L
Title o
Currie Commission (1962) 72 62 65 67 8 43 34 49
E.D.C. Working Party on Maori 8 '
Education (1974) 72 94 90 84 0 4
%,D.C. Report of Advisory i ;
Committee (1975) 100 83 93 9L 0 12 6
Hunn Report (1961) 92 88 86 89 L 6 6
-Presbyterian Maori Synod ag 0O 0 2
Report (1961) 100 100 97 S¢ |
National Advisory Committee on , : -
Maori Education (1970) ICO 88 100 97 0 © 1
New Zealand Educational Institute 6 o BE 8 12 é
“aori mducation Report (1967) f &4 168 97 1
Young Maori Leaders' Conference 00 100 4D 100 o 0o 0
Repcrt (1970) 1 o
P.P.T.A., Interim Report Maori 1 _
Education (1970) 100 9L 93 96 0 0 2

PauTquion

Read Part Rezd ‘“hole
of Rook Book
RS P i o l=T S R T W )
L] (-;; ::J*") ;Dg :- <’Jf‘:$‘| 'tf'-'i'i :45-:3'
e Quet o 53 He O o 553
8 o o g 2 e o ton
& Os
12 & 7 8 6 19 14 43
12 0 3 6 8 6§ 3 &
g L o g O O 0 ©
L © 3 3 0O 6 3 3
@ © O 0 O 0 9
Q. @ O 0O 0 6 0 1
& 6 35 I Q42 8 U
C Qo B 0 0 0 0
0O 6 0 *% @ 8 & ©

*Col
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equivalent of 5% (or one half of one report per perEon) anpears
10 have begen read,

Kducational and Sociological References

Table 11 suwmmarises the Taranaki sample's reported reading
of educational and sociological references. The picture con-
tinues to be most disappointing, Of the two books listed only
Ashton-Warner's Teacher appeurs to have had any impact at all
(26% vead the whole book).

Admittedly some of the books listed in the secticn are
rather academic, Others however are guite readable and may be
considered central to a fuller understanding of laori éhildren
in our scheools, Books in this class would ihclude Bray and

Hill's Polvnesian and Pakeha in New Zesland Lducation (Volumes

I and II), Ewing and Shallcrass' Introduction to Maori Edu-

cation, King's Te fo Huri Huri, Ritchie's The lMaking

/

and Schwimmer's The Maori People in the 1960's. None of these

books appear to have been read in depth by more than 3% or Lj
of the sample (and some by 0#%)., While it is true another hand-
ful of teachers reporied having "Skimmed" one or other of the
volumes, it is doubtful if this was of much value.

Most surprising of all was the fact that a mere L% of the

combined sample report having read in full Maori Children and

the Teacher. 90 have apparently nsver read the book at all,

while 6% say they have skimmed it, This readable little bock
-has been.issﬁed to all schools, It may be found on nearly any
staffroom shelf, For all its faulfs it should have been read.
The fact that so very few teachers in Taranaki ha%é done so,

suggests that little genuine effort to understand Maori pupils
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Educational and Sociological References, Reading
Completed by Tarasnzaki Teachier Sample. (Fiﬁuras
guoted represent percentage of toval grouvp falling
into each category roundrq to nearest hhnle number).

Neve* Read kimmned ?eaﬁ Paru med ’no*e
of Book Boock
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CEeNLence. ..
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Difficulties ...
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Introduction to Maori Kducation 92 o1 €0 93 L 42 0 U C O 0 © Y 6 0 3
0 96 94 97 96 g & 0O 4 g O 3 9 L O O %
Huri 96 100 430 29 0 0 O O O 0 0 O h "G O 9
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Table 14 (Cont.)

Never Read Skimmed Read Part
ol Book
H OH O oo HOoH 0o HOoH 0 o
S H2pEs 1d28d 4 H ok
5 6 0%y 3 6 0%y 5 & 928
53 B55 5 2 Esr ko2 oEsE
S g 'R @ < 850 < g DB
o< e g & g =
jael o jul
ok ot o+
@ @ o)
A New Maori Migration 92.88 93 91 b 12 7 7 b © 0 ¥4
The Msking of a llaori 92 69 86 84 b 31 10 13 b O 3 3
The lisori People in the 1960's 92 88 86 89 L 6 7 6 O 0 7 3
The iaoris cf New Zealand 88 88 93 90 b 6 3 L 0O 6 3 3
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through 8 reading cf the appropriate literasture is heing made,

On a slightly more optimistic note the Lducation

Department's Language Programmes for iisori Children has had

some apparent impact. 36% of the primary sample reported
having read it in full while a further 32% have read part of
the book carefully. As the book includes units of work
relevant to different secticns of the school a partial readin;
is quite acceptable.

This book ceontains practical units suitable for use in
a classroom, It is understandable that it should be more
popular with busy classroom teachers therefore, Such regard
for practicality is commendahle. Ye shouvld not allow it to
blind us to the need for a deeper understanding 6f Maoriness
however,

McDonald's Maori klothers and Pre-School Children is a

good example of a readable book wnhich provides a wealth of
insight into the thoughts and dilemmas of Laori mothers. A
sensitive reading of this book must place a teacher in a
better position to meet and discuss with the parents of her
Maori children. 91% of the sample report that they have never
read the book., 6% say they have skimmed it and only 3% that
they have actually read the whole book carefully.

As a minimum standard one could expect that if teachers
as a group genuinely aspired to increased sensitivity in this
area, they would have read the equivalent of three to fiveggifks
tnie seotion (i,e. betwesn 204-30% of the possible totsl),
Table 12 reveals that in fact the combined sample have read
only 6/ of the poséible (i.e. the equivalent of approximately

one book).
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Table 12

%
Percentage of Total Possible” Reading Completed by

Taranaki Teacher Sample

Primary Inter- Secondary Combined
s medliate Sample
Fiction I 12 e 45 17
Reports 5 T L 5
i : : ! :
Journals 1 10 11 5
n=25 n=16 n=29 n=70

L

# See p.71 for explanation of how this total was
calculated.

Two books, Tescher and Language Programmes for laori
Children, accounted for 535+ of the mducation/tiociolozy
reading completed by the combined sanple,

Journals |

Walker (in Bray and Hill, Vol.1, p.118) has said that if
teachers read material such as Te_Ao Hou and Te HMaori they -
would find a wealth of social studies material, In this
section was also included Marae whi h has only been published

occasionally, and two rather more scholarly journals (i,e.

The Journal of the Polynesian Society and The New Zezland

Journmnal of Hduecational Studies.

It was not expected that many classroom teachers would

in fact report regular reading of these Jjournals buil in order

to obtain a more complete picture of reading habits it was

decided to include this section nevertheless,
lesults (see Table 13) indicate guite cleariy that the
great bulk of teachers in the sample group are nct using any

of these sources regularly enough to derive practical assist-



Journals,
Sample.

Table 13

Reading Completed by Teranski Teachers'
(Figures quoted represent percentage of

total group faliing into each category rounded to
g I ng &

Title

Never Read

P.iI. 8. C/8,

the nearest whole number.

Rarely Read Occasionally

Te Ao Hou

Te Ligori

ilarae

Journal of
Folynesian
Society

New Zealand
Journal of

mducational
Studies

75 79 &5

\0
4]

96 75 83 86
100 81 90 92

96 88 90 92

400 81 90 92

Read
2, I. BU/8 B, I.‘ 8.0/8.
8 12__10 10__—_0.2 10 7
0O 010 L L 19 7 @9
042 40 7 0O 6 0. 4
412 3 6 g @ 7 3
g O 3 1 G412 9 3

(®)

-
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ance from them., Two of the Journal (plub Marae of course)
were read regulerly by net o single respondent in the Tara-
naki teachers sample, one by only one respondent, and the

finsl journal by a mere L% (3 respondents out of 70 in the

combined sample).

Other Reflerences

It was impractical to attempt to list all possible
references on the Questionnaire, For this rcason respondents
were invited at the end of Secfion 5 to list any other
references they had found useful, Eisht respondents (14%) in
the Taranaki sample availed themselves of this opportunity
The following is a list of books mentioned in these eignt

replies :-

Buck e Comin:s of the laori
Cleary Thig Mrs Kingi

Dansey IHaori Custon Today
Ihimaera Wthanau

New Zealand Listener articles (mentioned twice)

Ngata Maori Grammar and Conversation
PoBuTalie Journal Articles

P.P.T. A, ) Polynesian Bducation (41S73) T
Reed Concise Macri Dictionary

Salmond Hui

Scott Ask That Mountain (mentioned twice)
Vaughan (ed. ) Racial Issues in New Zealand

Walsh : liore and liore Maoris

Learning to Speak Maori (L records)



Reason for Reading

Respondents were asked to state the reason Tor reading
a book, Five specific calegories were detailed on the

Questiommaire plus a miscellaneous cstegory. By far the most

reading had been done for personal interest (68/:). University

(12%) was the next moss important category, Teachers' College
(8%)_next, while work planning (6%), in-service training (45%)
and miscellanecous (5,.5) completcd the picture. The very low
percentage attributed to in-service work is disappointiag and
sugeests that little in-depth preparation is uhdertaken Tor
such courses.

Analvsis of Section 6

This section reqguired teachers to supply short answers
to set questions, Its design is more objective than that of
Sectians 2 or 3, which called for opinion rather than fact,
The intention was to assess teachers' knowledge of a limited
selection of Maori words and concepts,

Tables 14 and 15 summarise the results, Table 14 is an
item by item analysis of the percentage within each group
obtaining a credit for any particular item, It will be seen
for example that 56/ of the combined sample were able to give
the name of a meetinghouse in their area (IN,B. marking stand-
ards were outlined above on p. 73 ) while only 7/ were able to
say from what source & meetinghouse usually derives its name,
-No§ one secondary teacher in the sample was successiul on
this item however, I |

I'or each item correct in Section 6 a single éredit Wags
given, The raw score for each respondent was calculated

simply by adding the total number of items creditcd., A max-
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Table 14

Section 6., Percentage of Taranaki Teacher
Sample credited with the Correct Answer for
Each Itein., (Figures rounded to nearest

whole number,)

Primary Inter~ Secondary Combined

Gue stion % L % Sagple

1 % 75 & : - 58
2 . L 25 0 7
3 2l 25 10 19
L 2l 31 3 17
5 20 31 7 17
6 28 56 38 39
7 20 m LT 31
8 2l 25 10 19
9 0 25 1 9
10 (1) 56 f&) 1 54
10 (ii) 12 38 17 20
10 (iii) ' | L 6 0 3
10 (1v) 12 31 17 19
10 (v) L0 38 31 36
10 (vi) 16 19 10 n
10 (vii) Y 19 7 10
10 (viii) 36 69 28 L0
10 (ix) ‘ 12 Ll 2l _ ol

10 (x) | r 5 7 10
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imum score therefore wés 19.

Table 15 shows the percentage of each group within the
sample whe were credited with a particular raw score, For
each group a cumulative percentage frequency is also given.
Thus for exarmple in the primary sample we find 12% of the
group obtained a raw score of 8 while 964 of the sample ob-
tained this score or less,

Table 15 also illustrates the difficulty level of this
section of the Questionnaire, It will be seen for example
that 61% of the combined sample scored within the lowest
quartile (raw score O-l4) while a further 28% scored in the
second quartile (raw score 5-9). Thus we find 89% of the
sample scoring below the mid-point.

The reader is invited to bok carefully at the results
tsbulated for Section 6, He should decide for himself
whether they are satisfactery. In the writer's opinion how-
ever the results betray a lamentable ignorance of lMaori terms
and practices. If such ignorance is generalised to the
totality of Maoritanga then it is difficult to see how Maori
children in schools contrive to maintain any of the Maori

aspects of their subjective reality. .



Table 15

Section 6, Percentage of Taranaki Teacher Sample
' Obtaining Specific Raw Scores. (Figures rounded

to nearest whole numoer.) . .
Primary Intermediate Secondary Combined Sample
—— Absolute Cumulative Absolute Cumulative Absolute Cunulative Absolute Cumulative
Score % % % g % % “% %
0 24 24 123 13 21 24 20 20
1 12 36 0 13 40 59 2 29 & i
i t O 3
2 | L LO 6 19 17 L8 10 39 ot
e | . = >
3 1 16 56 6 25 14 62 12 51 &
b 8 6L _ 19 Ly T 69 ' 40 61
:I £ =
:
|
5 ; 8 72 0 Ly 4 oo L 66
6 | n 76 6 50 10 83 7 73 E &
! ! . : 0
[ 8 8L 6 56 L 86 6 79 e
8 12 26 6 63 L 20 7 86 &
9 0 96 6 69 Iy 93 3 89

MID POINT



Table 15 (Cont.)

Primary Intermediate Secondary Combined Sample
- Raw Absolute Cumulative Absolute Cumulative Absolute Cumulative Absolute Cumulative
Score % % jo 2 Z % % 7 ‘
10_ 0 S ésﬁ i " .75 e i 'o e 93____ S T = i e
11 0 % 0 75 0 93 0 50 £
12 0 % 6 81 b 97 5 53 ¥
13 0 96 0 84 0 97 0 93 “’
1L 0} 96 i oL L 100 L a7
15 0 96 6 100 0 100 1 99
16 L 100 0 100 0 100 1 100 %{,_;
( Q 100 0 100 o) 100 0 100 ,—:8
18 0 100 0 100 0 100 0 400 N
19 0 100 0 100 0 100 0 100
Median = 3,125 Median = 6,5 Nedisan = 2.625 Nedian = 3,4
Mode =0 ilode = L ilode = 0 liode =




—
—
O
-

Hawke's Bay Samnle

’l‘he‘ total nunber of L'g‘,uestionr{aims included in this group
was ninety-four (thirty-three primary, twenty-five intermediate,
and thirty-six secondary)., Of the totsl group thirty-seven
had, less than five years' service, nine had from Tive to ten
years' eIV1LL, and forty-eight had more than ten years',
There were forty-nine males and forty-five females,

Table 16 shows the percentage of respondents in each

group who have successfully completed university work,

Table

Y
o

University Successes of Teachers in the
awke's Bay Sample. (Figures represent
perce-m.atrec' of each samp yle group,

Full Degree Part Degree No Units
Primary 6 ' 30 63 )
= 553 .
Intermediate L Ly 52
I = 25
Secondary 78 5 17
n= 36
Combined Sample %5 ' 25 L2
n= 94

Slightly more than half of the sample reported some
successful university work,

Question 7 (Section 1) of the Questionnaire asked respon-
dents to note any special experiences they felt had helped them
understand Maori pupils better, Tabhle 17 summarises replies,
As:sane respondents noted more than orie experience the total
exceeds the sample size of ninety-rfour,

A significant proportion of the sample (36% in Hawke's

Bay compvared with 39% in Tarsnaki) claimed to have had no



11,

- . : g ;
special experiences which have helred them understand lMaori

pupils better.

Surmary of Hawke's Bay Respondents'
Answers 1o WQuestion 7, Section {1 -
Special dxperiences which have helped
Respondents Understand Liacrl Pupils

Better,
o W Rl P .
+2 o
fd % S 63
) (1b i ®
40N By Tho <o
) o = i
2 Q
=R BT O 1 ok
" : : &, (=1 O o
Type of Experience SRS H& W= Q@
Nil 19 9 6 3l
Visit to Marae, 3 5 20 29
In-service work or Teachers' s
College Course, 2 5 7 15
Taught lMsori children, 6 5 3 14
Lived in Maori community, 2 N 6 12
Studied Maori language. . S 1 b 6
Related to a iaori or close
: Wl 1 1 2 L
Maori friends.
Television. - - 3 3
Taught in Islands. - @ A 3 3
Tauvght slow learners, - 1 ~ 1
Preshbyterian Maori Synod |
meetings (in residence). | 1 @ - 1

The most corimon experiénce noted was a lMarae visit (31%
in Hawke's Bay compared with 22% in Taranaki), It would
appear that in the Hawke's Bay secondary teachers (56%) have
been muckh more active in this respect than either primary

(9%) or intermediate teachers (24%), This bias however pro-
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bably reflscts a sample bias for the high schools sampled were

-

o]

all from Northern Hawke's Bay whereas the primary and inter-
mediate schools were from Central Hawke's Bay,

In-service work or a Teachers' College Course was the
second most common experience noted (16 in both Hawke's Bay
and Taranaki) while the experience of having taught Maori
children (15% in Hawke's Bay compared with 13% in Taranaki) or
lived in a Maori community (13% in Hawke's Bay compared with
74 in Taranski) were the only others to-be noted by a signi-
ficant number of respondents,

If responses to this question are a true indication of
the "Maori" experiences which teachers in the Hawke's Bay
sample have had then the writer can only express disappointment,
It has been Education Department policy for some years to inc-
rease teacher gensitivity to the ideals and aspirations of thé
Maori section of our community. These efforts have been
especially aimed at areas, such as Hawke's Bay, where the per-
centage of Maori pupils is higher, The responses to this
question do not suggest significant progress is being made,
Extreme caution should be applied however before making gener-
alisations from such limited evidence,

Sections 2 and 3

Hawke's Bay teachers, like their Taranaki counterparts,
were asked to state an opinion on the guestions in these two
sections, Some of the Taranaki sample respondents expressed
céhcern over the smbiguity of kuestion 5, Section 2, The
-writer had felt there was an advantage in forcing the choice
between the "lew Zealanders all one pecople" ideal and the

beauty of "cultural differences" point of view. However it
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was decided to sdept this question for the Hawke's Bay sample.
Question 5 was re-written as two questions as follows

Question 5 : Do you agree with the idesal "Jew Zealanders

should be 2ll one people?" YES/NO

Question 5a : To achieve this, should cultural differ-

ences be minimissd? YiaS/%0

67/% of the sample expressed agrecment with the Hew Zealand-
ers all one people ideal., Slightly more than half (577) did
not feel it was necessary to minimise cultural differencss to
achieve this, One third (33%) of the respondents dic feel ithat
cultuwral differences shouvld be minimised howevey, The views
of this group would seem to run counter to the policy state-
ments discussed earlier in this thesis. If the experience of
such schools as Hillary College can be taken as a gnide, they
also un counter té vhat would eppear to be sound educatisn&i
prsctice,

An examination of Table 18 reveals that respondents were
gui te divided in their opinions as to whether the current ncves
toxemphasise Maoritange vere preserving snd reinforcing feelings
of apartness within New Zealand (Wuesticn 1). Slightly over a
pattern sufficient

e

third doubted whether there was a Maori life
to susgtain a sense of identity distinet from ruropean culture
and & quarter felt that it was too late for Maori youth to re-
discover Maoritanga., lost (6554) disagree with separate Waori
" representation in Parliament while very few (19%) feared the
development of "Brown Power" in New Zealand,

Most (76%) favoured the idea of Urban Barses while more
than half (64%) would have preferred these to be muliti-racisl

with leadership cpen to both Maori and Buropean,



Summary of Answers to

Section 2,

Table 418

Hawke's Bay Teachers

Sample, (All percentages rounded to nearest whole
" SRS « . 1% )
Primary Intermediate Secondary Combined Sample
(n=33) (n=25) (n=36) {n=54)
Yes No D.I.*  Yes No D.I. Yes No D.I. Yes No D.I.
guestion %G % % ! % 5
ST b2 57 -15 6l 32 +32 39 56 -17 47 50 =3
2 27 65 -39 52 U8 "+ 36 58 -22 3 59 =22
3 18 75 <57 4o 52 =12 25 75 =50 27 69 -=L2
L 36 63 =27 12 - 8l ~72 i 55 % 35 &5 =32
5 78 18 +60 76 20 +56 50 L4h +6 57 29 +38
5a 33 63 ~30 56 28 +28 17T 72 =55 53 BT =24
6 18 75 =57 12 88 -76 25 67 =42 ¢ T8 =57
7 84 12 +72 56 - 4l +12 81 14 +67 76 21 455
8 63 33 +30 56 28 +28 61 33 =+28 61 32 +29
9 | 66 6 +60 56 O +56 58 6 +52 64 L +57
10 | 15 81 =66 12 76 =64 25 61 =36 18 72 =354
D.I, denotes Directional Index

N.Bs

Some respondents did not answer all

to one hundred therefcre,

guestions,

Percentages do net a

1,

HAY S - Sum

Ll
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teen percent (compared with Taranski samle's 19%)
favoured chzngsing the name of Kount kgment to Taranski.

Téble 19 summarises the Hawke's Bay sample's ansvers to
Questions 4 1o 6 and Question 8 of Section 3.

The opinions expressed by both Hawke'a Bay and-Taranaki
teacher respondents were very similar as a comparison of
Table 19 with Table & will reveal,

Hawke's Bsy teachers were a little firmer in their
opinion that it was an injustice to Hurocpeans if Haori pupiis
found it eagier to cbtein finanecial help through scholarships
(59%).

On Question 2, as with the Taranaki grouvp, Hawvke's Bay

3]

primary and intermediate teachers (Directional Ihdices of -1
and -60 respectively) did not feel that an increasing feeling
of Maoriness would foster racial harmony in their schools,
Secondary teachers, again like thelr Taranaki counterpzris,
were equally divided on this issue {Directionzl Index 0),

Fifty-nine percent of the Hawke's Bay group considered it
important for a teacher to have a good knovwledge of lMaoritanga
(Question 3). A disappointingly high 385 would disagree
however, In the case of the intermediate teachers who respond-
ed, rather more than half (56%) did not feel such knowledge t
be important, '

Ag with the Taranaki group, there was a gradual increase
in the number of teachers who agreed with teaching HMaori lang-
uage in schools, as the ﬁge of their pupils increased (primary
51/%, intermediate 6Cj%, and secondary 89%).

On thé fifth guestion again the parallel trends between

the Taranaki and Hawke's Bay group persisted. In general



Table 419

Summary of Answers to Section 3, Hawke's Bay Teachers
Sample. (All percentages rounded to nearest whole

) nuwber,)
Primar Intermediate Secondary Cémbined Sample
(n=53§ (n=25) (n=35) (n=54)
. Yes No D.I.* Yes No D.I. Yes No D.I. Yes No D.I.
Question % % % G % % o %
1 " 69 21 +48 68 32 +36 42 53 -11 59 36 423
2 39 51 =12 16 76 =60 47 47 o 36 56 -20 -
3 72 2L +48 L, 5 =12 56 39 4417 59 38 +24 2
L 51 30 +21 60 32 +28 83 6 +83 68 21 +4L7
5 30 60 =30 36 60 -2 67 25 442 W6 47 =4
6 * 81 18 +63 52 LO +42 75 17 +58 71 23 448
8 0 96 -9% L 9% -92 3 92 -89 2 95 -93

N,B. Some respondents did not answer all guestions. Percentages do not always
sun to one hundred therefore,

x= D,I, denotes Directional Index
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primary and intermediate teachers in Hawke's Bay did not feel
bilingualism would be an advantage for their pupils in school
whereas the secondary teachers were fairly sure that it would
(Directional Index +L42).

As with the Taranaki teacher sample, the majority of Hawke's
Bay respondents agreed that there were significant differences
between Maori and Kurcpean children which call for special know-
ledge on the part of the teacher (71%). A significant minority
(23%) resisted such a notion however,

Predictably very few Hawke's Bay respondents claimed to
speak Maori (two out of ninety-four), A further three stated

they had some knowledge of the language hovever,

T

On Question 7 of Section 3 the majority of Hawke's Bay
reSpohdents (614) considered a combination of socio-economic
and cultural factors explained the higher incidence of gchool
failure experienced by Maori pupils, BSixteen percent felt only
socio-economic factors were involved, 7, blamed cultural factors
while 3% felt that ljaoris had less hereditary ability., The
remaining 13% seiected option (e) "Some other factor", Their
answers in this catégory included :

"Grandmas who don't/won't send children to school

regularly." (one respondent)

"Parental apathy." (five respondents)

M"Restricted language code of pacents,” (one respondent)

"Lazy or apathetic," ( four respondents)

"Too much stress on competition in classrooms,"

(one respondent)

"Teacher expeﬁtations jrrelevant." (one respondent)

"Lack of drive." (two respondents) |

r - "
"Over-emphasis on differences. (one respondent)
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On both Guestions 9 and 10 of this section the majority
of respondents, like the Taranaki group selected "about the
same" (68% Question 9, 724 Question 10), 3% (compared with 1.L%
in Taranaki) found teaching Haori children easier, while 23%
found it more difficult (compared with 24% in Taranaki), Four-’
teen percent of the Hawke's Bay group found teaching laori
pupils more rewarding (compared with 3 % in Taranaki) and only
8% ( compared with f’% in Taranaki) found it less rewarding,

Section U4

Responses to Question 1 indicate that 34% of the Hawke's
Bay respondents had attended a tangi (21% of the primary group,
L0% of the intermediate, and 33# of the secondsry),

Cnly 17/% of the group had slept cvernight on a marae
however (9% primary, 16 intermediate, aﬁd 25% secondary).

Question 3 related to in-service training work, Table 20
sumnarises results, ‘

There was no evidence from this table to suggest that
Hawke's Bay teachers were receiving more in-service training cn
the educatioﬁ of Maori pupils than were teachers in Taranaki,
Seventy-eight percent of each group indicated that they had
spent no full days on the topic., The Hawke's Bay seccondary
teabhers did fare a little better. This probably reflects
sample bias as all secondary schools were in Northern Hewke's
Bay.

Only one teacher in the Hawke's Bay sample had had all
three of the experiences covered in Questions 1, 2 and 3 of

Section li,
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Table 20

Bstimated Number of In-service Training
Days Spent on Maori iducation During t‘].“

Last Pive Years, Havke's Ba,,r ;.)dl‘i.Ulb. ) o
Primary Inter- Secondary Comoined
d mediate Sample
(] (4] @ L)
43 43 L2 2
a3 .'-3.9-4 3 oYy
—iQ =@ O [ ReH)
o] QQ 0.0 0.0
Number a8 - - b
of Days s E @z g =T ST
0 29 87 22 66 22 B9 73 76
1 1 3 0 0 4 14 5 5
2 0 0 0 0 h L Iy
3 0 0 1 L 1 3 2 2
i 0 0 0 0 2 5 2 2
5 0 0 0 0 2 5 2 2
0 0 1 L 0. O i 1
10 or . -
leouon 3 9 1 L § 3 5 35
n=33 n=25 n~36 n=9L

Question L of this section asked teachers to write down
what they thought were the most crucial issues faging Maori
children in our schcols, Answers are tabulated in Table 21
below.

Once more a héalthy diversity of opinion wasrevealed, In
the two major categories (i.e. "Poor home and/or language back-
ground" and "Poor motiva;ion") Hawke's Bay results closely
matéhcd those of the Taranaki sample, There was 2lso an iden-
tical percentage ( 11%) of each group listing "Wultural identity

and/or feelings of inferiority",



Hawke' ¢ Bay Sample., Opinions on Yhat

is Thm #08t Crucial Issue Pacing llaori

Children in Sechool, (Figures represent

percentages of each group rounded to
the nearest whole number. )

g " . .
T 2 s L
o = @ o
Description of Category % % % %
Poor home and/or language bavhground L8 16 10 27
Poor motivation and/or long term - _
goals, 5 = 22 7
Cultural Identity and/or feelings 9 12 41 -
of inferiority. '
Being stereotyped by Buropesns. 9 12 i g
Irrelevance of school programme, 6 L ‘& o
Academic failure, 0 2 i 5
Accepting need to achieve kuropean 9 0 i 5'
standards, 2
Toco much awareness of difference 0 1 0 3
between llaori and Pakeha,
Use of Maori culture in a situation 0 ' e 0 ]
where it is not relevant.
The weakening of Msoritanga, 0 L 9] 1
Maori pupils reliance on group 0 L 0 4
support,
Lack of continuing education - 0 0 3 4
opportunities,
Pre-school education, : 3 0 O A
Socisl problems, 6 0] 0 2"
Answer sheet left blank. - 6 16 8 7

Like the Taranaki sample most (79%) of the Haﬁme's Bay
respondents left Question 5 of Section 4 blank, Of those who

answered, a few gavc more than one scheme and five percent were
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at pains to point out that any special scheines they were in-

volved in weve available to all punils nob slaply Heorid uth”,
The most common schemes mentioned involved language pro-

grarmes of some description (7). Programmes for retorded

" & . . - . K oy : -
children (2), including relevant material in programmes (2),

recognition of specific goal achievement by a specisl certi-
ficate (2) and monetary help (2) wsre rnext, Schemes mentione

only once were vocational guidance, a c¢linic to help pupils

|-..|.

with physiecal and social disabilities, s

3

ort; health and person-

{4 |

al hygiene, a sociel services committee and a respondent's

f‘r-

personal study of Maoritangs

Table 22 provides data on the amount of fictional msterial
Hawke's Bay respondents reported reading, There is s close
correspondence betwesn the Hawke's Bay and Taranaki samples,

liost popular books were in order of popularity Pounamu Pounamg

(327%), spinster (29%), Tangi (22%), and Maori Girl (1974).

Overall Hawke's Bay respondents do not appear to have dorne
any more fictional reading in this area than their Taranaki
counterparts, Both had completed 17/ of the possible reading.
Given that Hawke's Bay has a far larger iaori population this
is disappointing.

Reports

Only a very small percentage of the Hawke's Bay‘sample
had fully read any of the referencés listed in this section of

of Questionnaire, Like the Taranaki szmple, this group noted

'\)

e

the Commission on zducation (19r

]

Y n ’ . e o
’) a8 being the most popular

’
a

but this was read fully by only 9% of rsspondents, No other



Table 22

Fiction Reading Completed by Hawke's Bay Teacher

Sample.

(Figures quoted represent percentage of

total group falling into each.category, rounded

__to nearest whole number, )

i Never Read Skimmed Head Part

;
of Book

g Eﬂ g 0§: g gl g wé g; g: % méJ é

Title k& " =
Ashtcn-ﬁafger, Spinster hémhé“giﬁgg- 15*55 11 18 O G © o 25
Blank, One, Two, Three. Tour, Mive,.. | 400 100 oL 98 0 0 0O C O 0 0 O 0)
Francié, Johnny Rapana 88 92 77 75 6 4 6 15 0O 0 3 6
Baker, Behind tie Tattooed Face 91 10 83 91 6 0 8 5 O 0 3 1 3
" Hilliard, Macri Girl f 82 80 53 70, 6 4 49.%41 O 0 0 0 12
Hilliard, laori Womsn | 85 88 72 81 6 011 6 0 0 0 © 9
Ihimaera, Pounarnu Pounamu 67 64 L7 59 12 U 6 7 @ 4 3 2 21
Ihimasera, Tangi 76 72 63 69 6 4L 3 U4 3 3 B 15
Orbell, Contemvcrary Maori Writing ol 100 86 93 6 0 6 L O O 0 © 0
Ortell, Maori Folk Tales | 55 L8 oL 66 27 20 3 16 6 4 3 L 12

Book
ﬁ;é (3,
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Table 23

Reports, Reading Completed by Hawke's Bay Teachers'
Sample, (Figures guoted represent percentages of
total group falling into each category roundsd to

nearest whole number, )

|
i
|

|
|

. b s o e

Never Read Skimmed Read Part Rez2d Vhole
cf Eook 3ook
B Bero 55 b ik Skn 25 = Qe 35 PR <o 53
S M O Rg 2 20 owng S 0 o8- 2 B0 oBD
m O3 3 e » OB e R L = A
H o QoB H ol QoS H ool ol Bl ol
Title < o I Q < 0 | ] =0 i a LS 1 )
. RO P i o =2
Currie Commission (1962) ’ 79 68 72 73 12 4 14 17 &1 3 7 342 91 9
&.D.C. Working Party of Maori ‘ T
Education(‘i‘}’%u) v 91 96 8L 91 S 0 8 6 o 0 3 1 o 4 5
L.D.C. Report of Advisor . ' N
Cc;mittee (1975) Y 9 92 ok 90 6 L1t ¥ ¢ & 35 & 5 @ 7
Hunn Report (1961) [ 94 95 84 9C 6 0 3 3 0O 011 4 O i 5 3
Presbyterian Maori Synod
Report (1961) 97 96 95 97 5 0 0 4 0O 0 0 O o 4 5 2
Nati dvis Commi : % & '
Jotional Advisory Comitiee on | 570929 3084 0000 000 O
New Zealand Educationzl Institute ) i
Maori Sducation Report (41S67) | S268 B3 8L 9 htu 13 9 & 3 2 = 8§ 9 @
A vy » + 1 i P
ﬁggggtm?ﬁg%ogeaders Conference 100 96 100 99 0 0 0 O c 0 0 0O o L o 1
.P.T.A. Interir rt Maori
P.2. nterim Report Maori f 97 96 90 94 3 O 5 A O L O 1 0 0 5 2

Education (1970)
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report appesrs to have been cerefully read by more than 3% of
the teachers surveyed (sec Table 23). The group had completed
exactly the same amount of reading under this section as Tara-
naki teachers (i.e., 5%).

Lducational and Sociclogical References

Given the higher percentage of Haori pupils ian Hawke's Bay
the writer had expected to f£ind a higher level of reading in
this group. The Hawke's Bay teachers with 7% of the possible
reading in this section completed (see Table 26) do not differ
significently from the Taranaki sample (6#%) however.

Reference to Table 24 will reveal that like the Taranaki
group, Hawke's Bay teachers noted Ashton-Varner's Tescher
(23% had read it fully) as the most commonly read ook, Lang-

nare Programmes for Waori Children second (13% ned read it

fully), and iaori Children and the Teacher (9, had read it

fully) third. No other book in this section had been resd fully
by more than six percent of the sample and six books (includin

the two volumes by Bray and Hill and Michael King's Te Ao Huri

Huri) had been read fully by either none or only ons respondent,
The writer is tempted to lament in detail facts such as
one hundred percent of the primary and intermediate teachers
who.responded,claim.to have "Never read" McDonald's Kaori

Mothers and Pre-school Children. The temptation will be resist-

ed hovwever and the reader is invited to study Teble 24 carefully
and form his own conclusions.

dourpals

In this section too, resulls from the combinéd Hawke's

Bay sample, parallel those of the Tarznaki sample very closely

(see Table 25), Hawke's Bay teachers regorted 4% of the pos-—



Educational and Scciclogical References. Reading
Completed by Hawke's Bay Teacher Sample, (Figures
quoted represent percentage of total group faliling
into each category rounded to the nearest whole
number, )
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Table 24 (Cont. )
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Table 25
Journals, Reading ComULBtPQ by Hawke's Bay Teachers!
Sample, (Plgures quoted represent percentage of total
group falling. into each category rounded to the neares:
_ _whole number,

e e e T = e e e A e L e e s
|
Never Read Rarely Read Cceasicnalliy Regularly
read read
x
Title Peo Ix 8 B8 Be T, BB/8: B, Ty B.0/E P, T. 8.0/,
Te Ac Hou ; 65 84 78 82 g9 & 97 4@ 3 &8 5 5 s O
Te Msori - 941 %6 69 32 6 O 34 7 3 i 1L 40 9 0 3 14 -
x [ = - -~ 5}
Narae ; M40 9799 ©0 0 3 4 0 0 00 00 00 <2
Jeurnal of Polynesian Society i 100 100 63 92 0 044 5 Q a9 3 3 O 0 C ©
New %Zealand Journal of hducational | £ Bl, a5 P 5 R -
S - i gT9 B2 3 @1 53 U L e i g @ 5 @2
= P .denotes Primary

denotes Intermediate
uenoLes Jecondary
/S denotes Combined Sample

.
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sible reading in this section compared with Taranaki's 5
(see Table 26).

Table 26
Percentage of Total Possible™ Reading
Completed by Hawke's Bay Teacher Sznple.
(FPigures rounded to nearest whole number, )

- “Primary  Inter-  Secondary Coxbined
mediate Sample
Fiction B T ) 15 25“"—”"“""“”“ﬁ'"ﬁ
Reports 2 5 ?' 5
Eoes g 8 l 5 .
Journals 27 ) 8 I |

% See p, 71 for explanation of how this total was calculated,

0

A

In an area of relatively high lMaori population it i:
disappointing that 82% of teachers in the Hawke's Bay sample

report that they never read either Te Ac Hou or Te Maori, It

is certain that local events of importance to haoris in this
district would feature from time to time., These journals
give a useful insight into topical events from é Maori view—
point,

Other References

Ten respondents in the Hawke's Bay sample availed them-
selves of thhe opportunity of supplying useful references nct
listed in the Questionnaire, The following is a list of
references mentiorg d:

Pageant of the Pacific, laori Words for Today

Fi

Studies by James and Jane Ritchie

Cleary, This lrs Kingil
Grace, Waiariki (sic)

Articles in Church and People, Tablet, Zealandia




Ihimaera, ¥hsanau

Hohepa, The Tre=aty of VWaitanei - Promise and Betrayal (G.ﬁ.&.ﬁ,}

——

Articles in The Listensr

et

Berys Henei, Maori Yomen

Ritchie, Rakau Htudies

Llsdon Best's books

Buck, Coming of the liaori

Mitechell, J.H., Takitimu - History of Wgati Kahungunn

Ryan, P.M. Haori Dictionary

Perhaps the most revealing comment written by one respon-
dent in this section was, "I did not know that many of these
references in Seciion 5 were in existence,"

Reason for Reading

As with the Taranaki sample the ma jority of reading was
apparently done for personal interest., University and Teach-

ers'

College were the next moct popular reasons given (11% and
7/ respectively ), while work planning, and in-service work

were responsible for less than 3% of the total reading complet-
ed by the Hawke's Ray sample,

Section 6

The reader invited to refer to page 1C8above for an
earlier explanation and discussion in relation tb this section
of the RQuestionnaire, The combined Havke' s Bay sample results
are not significantly different from those of the Taranaki
sample (mean 44,7 compared with L.5 - see Table 28)., Again the
Haﬁke‘s Bay secondary teachers scored rather better than other

groups (mean 6.1) probably reflecting sample bias,

It is most surprising and most d isappointing that Hawke's
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Bay teachers scored 50 poorly on this section, Lxamination
of Table 27 reveals that 41% could not name a local meeting-
house, 8ik did not know the source from which the meetinghouse
derived its name, €5% were unsble to name a local liaori elder,
and so on.
Tahle 27
Section 6, Percentage of Hawke's Bay
Teacher Sample Credited with the Cor-

rect Answer for Yach Item, (Figures
rounded to nearest "’*'___1?0];E_A_IP'—}[_‘.'%"?_QE._)_

o _%riméry Iﬁﬁermcdi&te Seco£&£;§n Combined_
Question 4 % % San%le

e e PY T

2 L 9 | 31 16

3 28 15 39 28

L 28 15 39 28

5 8 12 33 19

6 52 30 3 36

/& | 56 30 25 35

8 28 9 0 (!

9 8 9 11 10
10 (1) 64 39 56 52
10 (ii) 20 9 35 21
10 (iii) U 0 o7 7
10 (iv) L 6 28 14
10 (v) L ; 30 Ly 39
40 (vi) 16 9 42 23
10 (vii) | 8 3 14 9
10 (viii) 52 12 Lily 55
10 (ix) 32 18 36 29
10 (x) 12 6 . 22 23



Table 28
Section 6, Percentage of Hawke's Bay Teacher
Sample Obtaining Specific Raw Scores. (Fig-
ures rounded tc nearest whole numper, )

Primary Intermediate Secondary Combined Sample
Raw | Absolute Cumulative Absolute Cumulative Absolute Cumulative Absolute Cumulative
Score % Sa S 7 ‘o o 7 7o

o . 33 23 12 12 22 22 23 23
4 12 L5 L 16 8 30 e 52 gzg
2 i 12 57 8 oly 8 38 10 1o E“
3 06 63 8 32 8 16 ; 13 5
A T 75 20 52 0 46 40 39

5 1 9 8L n 56 0 46 s 63

6 * 0 8l L 60 6 52 3 66 o
T 6 90 | 8 68 0 52 i 70 g’é
R 93 16 8l i1 63 10 80 CE
2 3 %6 6 92 6 69 L 85

M1D POINT

¢

e .E.{,'



Teble 28 (Cont.)

GLL

| Primary Intermediate Secondary Combined  Sample
Raw  Absolute Cumulative Absolute Cumulative Absolute Cumulative Absolute Cumulative
Score % %b % % % 7z P 7

10 0 96 L 96 8 77 L 89
» o 9 0 96 8 85 3 92 €
12 0 56 0 % 0 85 o 92 i
13 0 g6 L 400 6 91 3 a5 ;? -
14 C 96 0 100 o} 91 0] 95
15 0 9% 0 100 3 U 1 9%
16 0 %6 o) 100 3 o 1 97 o
17 0 36 0 100 0 o7 0] 97 E *5;
48 3 99 0 100 3 100 2 29 i*{
1S 0 99 0 100 0 100 0 59

Median = 1.875 Median = 4.4 . Median = 6,0 Median = 3%.61%

liode = 0 Mode . L Mode & @ ode = B
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Thirty Questionnaires wvere included in this group,
Respondents were not required to state length of service., All
respondents were buropean. Twenty-one were male and nine
female, All regpondents had completed a University degree,
many to Masters level, Nine of these had either Maori language,
Maori Studies or Anthropology units in thelr dsgrees (30/4).

- Respondents were asked to note any special experiences
they felt had helped them to understand Maori vupils better
(Question 7 Section 1). Replies to this question are sumaar-
ized in Table 29,

Zable 29
Summary of Psychologists' Answers
to Question 7 Section 1, Special

Experiences which have He]pcd Res
pondents Understand Maori Pupils

_____ Better, ;

& Humber of

Type of IxXperience Responses
al—ﬂarae pre iy e R

Wil 9
In-service 9
Study Course (University) 6
Teaching or working with Maori children 6
Residence in iiaori area 3
Close liaori friends 1
Teaching in Islands 1

B ey e ey PR i S S n— o

N.B. Some vcaoonients ravc more than one EKPbPlBHCu. Total
therefore exceeds thirty,

Sections 2 acd 3

Table 30 summarizes the Psychologist Bample's response
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to Bection 2. On the same page Table 30a provi
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es an imnediate
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comparison of thece views with those of the other sampls groups

i

Forty percent of the psycholegists agreed that current

al

moves to emphasisge Maoritangs were preserving snd reinforcing
feelings of apartness instead of hastening the day when New
Zealanders were simply lNew Zealanders., This compared with
gixty-six percent of Taranaki teachers and forty-seveun percent
of Hawke's Bay teachers who fell the same way,

Thirty—séven percent felt that there was not a laori life
pattern sufficient to sustain a sense of identity distinct
from Buropean culiture, but there was general agreement that it
was not too late for Msori youth to rediscover Maoritanga C75% ).

A surprisingly large number of psychologists (77#) were
opposed to separate laori representation in Parliament, This
compared with thirty-nine percent of the Tarsnaki teachers and
sixty~{ive percent of the Hawke's Bay teachers who were of the
same opinion,

Like the Taranaki sample slightly more than half (574)
of the psychologists believed that in order to promote New
Zealand's onc people ideal, cultural differences should be
minimised while a third (33/5) feared the development of'Brovn
Power' in New Zealand as a real possibility. _

There was general agrecement (77%} that urban maraes were
a good thing, Unlike the Taransaski Maori sample however, which
favoured a Maorli marae, this sample preferred a multi-racial
marae (775). Most (70%) felt leadershiﬁ ghould be open to
BEuropeans as well as laoris,

A third of the psychologist group were in favour of
& 1= -.

changing the name of "Bgmont" to "Taranaki", This compared



Table 30

Summary cof Answers to Section 2.
Psychologists' Sample. (All per-
centages rounded to nearest whole

Table 7%0a

Directional Indices of Other
Sample Groups, Section 2,

el e Fcurcogelines number, ) s o -
i e 39 i 555 Tl e
o = - e | o (?g:j;; S
e ) o H 1 i3 Qg 5 o
@ @) o O | Qo o w 3
o ~o = Xel . =g 5 o st
L o _— Dt [ Do o . e
ig i D e | e =om fe
"o TR FY

s :? i
1 Lo 60 -20 +37 = 3 =L0
2 37 50 -13 -13 -22 -5l
3 20 73 =53 ; ~58 ~42 ~400 i._‘c.
L 7 ) 77 - =60 +12 -32 +28
5 57 e +17 | +20 N.A. 0
= . . ;

o ! 33 63 -30 i =447 -57 -75

| _i
7 i 7 10 +67 i +67 +55 +76
{ v 1

8 f £ 10 +67 Ir -n-gfé +29 -8
g { 70 10 +60 | +60 +57 +16
10 33 57 -24 ’ -58 =54 SE
N.B, See Table 5 for explanation of Directional Index.
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with nineteen percent of the Ta ranaki teachers eighteen per-
cent of the Hawke's Bay teachers and seventy-six bercent of
the Taranaki iaoris,

Table 31 is a summary of psychologists' responses to
Section 3 (wuestions 1-6 and &), Slightly more then nalf the
sample (53,5) would not feel it an injustice if Maori students
found it easier than Furopean students to obtain financial
help through scholarshios A third however would disagree.
That such a large number of psyciwlogiste do not support the
concept of unequal educational help Tor uneqguals is indeed
disturbing.

A similar group (33%) felt that increasing feelings
of "lMaoriness'" would not have a henericial effect on racial
harmony in schools but most (80/%) were agrecd that a teachsr
should have a good knowledge of Maoritanga. Sixty-three ver-
cent agreed with teaching iaori language in schools but over |
a guarter of the sample (27%) did not.

Thirty percent of this sample abstained from casting
an opinion on Guestion 5, presunably because of the phrasg
"in your school", Of the remainder most (15 out of 21) aid
not counsider bilingualism would be an advantage to a child in
school, |

In contrast to wuestion 41 Section 2 where sixty per-
cent of the sample denied distinctive maori identity, seventy-
seven perccnt of the sample agreed (4uestion 6 Section 3) that
tﬁere were significant differences between Maori and European
children which called for spzscial knowledgze on the part of the
teacher, If for many of this group the dilfferences do not lie

in lMaori identity then one can perhaps, presume they must lie



Table 31

Summary of Answers to Section 3,
Psychologists' Sample. (A1l per-
centages rounded to nearest whole

numoer., )

Dir

|
“

i
g
i
i

Table 31a

-

1

ctional Indice
Sample Groups, S

|
|

o)
dtlion 3.

{D "

s z ‘ - LK o

& ~ o s B T B 5o

D 0 el = o 3 P C

i | - 34 Ho eI Q N Y

ot o = e 5 ol 5 0 s

o » 0 i = i
. ?

K 33 55 -20 - +23 -76
5 17 33 +11 -20 -~20 +4L
3 80 10 +70 +3h +21 +50
“ 63 i +36 +i7 +447 +400
5 20 50 -30 +10 - 4 +75
5 i 13 +6L +63 +18 +92
& 13 80 G ~-90 -93 +16

N.B. ©See Table 5 for explanation of Directional Index.

Rl



in minority grouvp status or socio-economic realms,

Thirteen percent of the psychologists claimed io
spesak Maori while a further seven percent claimed some know
ledge of the language,

Like the teachers' samples the majority of wvsrcholo-
gists (8 34) selected option (¢) "a combinmation of nocio-
economi.c and cultural factors" to explain why Msori children
dc less well in school than #uropean children (Question 7
Section 3), Seventy percent found working with Maori children
about the same as working with huropean children anid twenty-
three percent found it harder, WNearly all (87%) found VOrRing
with Maori and European children equally rewarding,

Section U

Twenty percent of this group had attended s ltangi
(kueqtlon 1) while the same percentage claimed to hav

P
SLEDT

-

[

(D

on a marae, That eighty percent of this group had not had

.l ot
L

this latter experience is disappointing. The psycholog

‘_lo

work very often involves visits to Maori homes. Frecuenily
the child's presenting probvlems are based in the very dilsmmes
of culture éontact, one side of which often only really be-
comes apparent on a marae, If psychologists are to avoid

trap of imposing Eurcpean soiutions to ilaori problems, the
in-depth understandings which can come from staying on 2 marae
shouvld be sought,

It will be seen from Table 32 that over half of thig
5amole (57,4) have not had the benefit during the last five
years of in—service training work related specifieéally to
Meaori edueation, " Thst forty;three percent have had such

training opportunity is at least better than the twenty-one
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percent of Taranaki teachers and the twenty-two percent of

Hawke's Bay teachers,

Table 32
Estimated Number of In-service Training
Days Spent on kaori hducation duriug Lne
. last Five Years. Psychologists' Camcle,
Number of Absolute Number 4
lays of Psychologists
PP R 8 _z.e;nc.)-ﬂ MRS, e E—— 17 56‘ 7— LI
1 . 13,3
2 1 S
3 2 6.7
I 2 6.7
6 2 6.7
T 1 3.3
"8 1 3:5

Only one psychologist had had all three of the experi-
ences covered in the first three questions of Section L,

Question 4 of this Section asked the respondents to

=

4
o
L7

write down what they felt was the most crucisl issue facing:
Maori children in schools. Table 33 summarises the replies,

- Like thé teacher groups, psthologists exprecsced a
fairly wide range of oPinions on this gquestion, Again it is
the writer's belief that useful and productive discussions
could 2rise from the expression of such differences,

. Pinally in Section L respondents were asked to ncte ang
special cchenps they were involved in which aimed at providing
special helg fTor iaori children, Eixty-seven percent of the

respondenits entered "Nil", Of the remaining ten resgordent
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three stated

o

hey were invelved in language schames, three

in research, and one in & "drop in" centre for 5+

o

vho had left schocl and were cutl of work, Three respondent

made it clear that they would have nothing teo do with

i any
scheme which was '"rscially viassed",
Table 33
Psychologist Sample, Opinions on What
ig the Most Crucial Issue Facing Maori
Children in Schools.

e e e e . ﬁ(}; cﬁf
Category Kespenses
Poor motivaticn., Relevance. Schoo i}hc&?&lf B
values different, _ 7
Being understood and respected. _ 6
Poor home or language backzround 6
Academic failure. Inferiority feelings, )
Being'a New Zealander rather than a laori, 2
Issues no different from European, 2
Cultural change, i
Nil b 2

N.B. Some respondents stated more than one issuve., Total
nuwuber of responses therefore exceeds thirty.

Section 5

Fiction

Table 34 is a summary of fiction resding compieted by
‘psychologists, No book has been fully read by half or more
of the sample although Syliva Ashton-Warner's Teacher was
close with forty-seven percent,

The writer believes that a great decal of empathetic

understanding can he triguered through the reading of sone



Fiction Reading Completed by Psychologists' Sample.
(Figures quoted represent bPercentage of total group
falling into each category rounded to nearest whole
_number, )

W
a
L

fictional material,

p & Never Skimmed Read Part Read !
Read of Book Bool
Ashton-Viarner, Spinster i 30 20 3 s
Blank, Cne, Two, Three, Four, Five ,.. &3 0 7 13
Francis, Johnny 97 3 o o
—
Baker, Zehind the Tattooed Face S0 7 0 5 &
Hilliard, Haori 63 40 3 23
Billiard, lsori 83 10 0 7
Ihimaera, Pounaru Pounamu 70 10 z 17
Ihimaera, Tangi 70 10 o] 20
Orbell, Centemporary Maori Writing 93 2 3 0
Orbell, Maori Folk Tales | 80 7 7 7
|
T P e e e e e e ST PR S SRl e O e R a e e s s e
N.B. The psychologist sample reported reading 16,6% of the total possible reading of
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e . - - - . =y om - . b . K] . o S
fictional material, It is a dissppointment to him that suveh

insightful material as appears in Margaret Orbell's Conten-

porary Maopri Yriting has failed to reach psychologists' hearts

and minds (0% had rend the book fully). Similarly stories

like Johnny 2spana (0), Haori Yoman (74), Tenei (20/5) and the

e e e e e e

collection Pounamu Pounspmami (175) h2d resched all too few of

these respondentes,

Reports

Table 35 summarises the report reasding by the psychologist
sample, Their 4150 of the total possible reading compares
favourably with Taranski and Havwke's Bay teacher samples (5
each). This probably reflects their University backzrounds,
The total still falls helow a level which this writer would
deem desirable, Ninety-three percent of the group had failed

to sight the liational Advisory Conmittee's Report on Maori

Bducation (

1970) for example, and not one had seen the Youn:

Msori leaders' Conference Renort (ﬂ9?Q).

FEducational and ESociological References

On this section too, the psychologists proved to be
better read than other groups (20.6% of the possible reading
completed, compared with 6% Taranaki teachers and 7/o0 Hawke's
Bay teachers). Still many significant books, (e.g. Bray and
Hill Volumes I and II féiled to reach 804 and 90/%. respectively;

Te Ao Huri Huri 1005 "Never Read"; and Metge's two books 77/

and 87/% respectively) have not been read by the majority of

the sample,

McDonald's Maori Moihers and Pre-school Children (L35 reported

partial or full reading of this book), Benton's Research into




Table 35

Reports. Reading corpleted by Psychologists Sample,
(Figures quoted represent percentages of total group
falling into each category rounded to nearest whole

number, )

. Never Skimmed Read Part Read Vhole

Title : _ Read off Book Bock
Currie Commission (1962) ; 27 23 7 L3
Educational Development Conference Vorking Party 53 37 0 10
on Maori Education {1974)
Educational Development Conference Report of 77 A0 3 10"
Advisory Committee (1575) '

=
Hunn Report (41961) a3 20 7 20 =
Preshyterian izori Synod Report (1962) o7 3 0 0 '
Fstional Advisory Committee on laori oz % . 0 2
Education (1970) ) e _
Kew Zealand kducational Institute Macri Education 80 10 - z
Report (1967) : ; =
Young Naori Leaders' Conference Report (1970) 106G O C 0
P.P.T.A. Interim Report on Maori Education (1970) o7 3 0 0

N.B. The psychologist sample had read 1lis of the possible reading in this section.



Table 36

hducational and SOCiOlOgiCu_ References,
Sample, F
percenzage ci total group
to “P%P9°b

Completed by Psychologists'
represent
each category rounded

Title

rnclish Vocabulary and Sentence Structure...
Teacher

Research into English Languave Difficulties...
Polvnesian and Fakehs In Vew Zealand
rducaition ... Volume I

Volume IT

Introduction to Maori Iducation

Qr

Te Ao

o T”F"

It

school bducation

A Mew Naori Ti;ratlnn
The Liaking of a Maori i {
Maori Peocle in the 1960's |

of New Zealand

wacri Children and the Teache; |
Lanzuage Progranmmes for :xasori Children i

P (-

qad r“ad 20,65 of the po

ssible

&

Ler |

~ N

N
NG

o
O W

o
i O W

i
-

=
D

)

2

Je

Js
o

i
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(Y]

ot
=g

read P
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m

Read VWhole
DBook

a (CERCTI S
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English Lansuace DiLPi wlties of

oh

caori School Children (reached

6%% of the sample), and Lanpuare Programnes for MNaori Children
(53% of‘the sample) were among the moreé popular books (see
Table 36),

Again psychologists reported a much higher reading fre-
quency on this section tlhan other sample groups (18.4%). This
gcore was achieved mainly with one of the less relevant Jjour-

nals however (i.e, New Zezlend Jourral of Zducational Studiesg

noted by 80% of the sample as being read in some degree)., Te
Ao _Hou in reaching L3% of psychologists in the sample obviously
has some impact but the impact of %e llzori was disappointing

(8C5% had never read it) (see Table 37).

Table § Z

Journal Reading Completed by Psychologi st
Sample, (Figures represent percentage of
total group falling into each category
rounded to nearest whole number,)

) 1 Hever rRarely Oceasionally Regularly

Title Xead kead Read Resnd
“Te Ao Hou | 57 2% 17 3

Te iaori 80 7 13 0

liarae 100 0 0 0

w) res e g

iou?n§} of Polyresian . 70 °0 10 0

.;0 (.'-3. '3‘ L, ‘£

New Zealand Jourral of

hducotional Studies &0 L L3 &t

N.B. The psychologist sample had read 18,u% of the possible
reading in this section,

Section 6

Results of this section are tabulated in Tables 38 and 39,

Generally the sample acnieved poor results here., 3eventy per-
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ceﬁt for example were unable o name a local meetinghouse,
90,6 could not say frow what source & mectinghouse usually
derives ite name, 735 were unable to write down the name of
an important waori eldsr in thelr district and a similar per-
centage could not define terms such as "tangata whenua',
"turangawaewae", "tangihanga", "keumatua" and so on, With HCh
scoring in the lowest quartile and 774 belovw the midpoint
this group, all of whom had university degrees, and many post
graduate degrees, did not perform as well as one would have

hoped.
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e SR
Table 39
R L L

Section €, Percentage of Pgychclegists'

Sample Credited with the Correct Answer

for Bach Item, (Pigures rcunded to nesr-
i esl whole number,

Guestion Lhsolute Relative
Freguency Freguency

b2

1 9 30

B . 20

(8]

o ~N O W\
& & I
N o -
-~ - (SN

g . 6 20
10 (1) 18 60
10 (4i1i) | 11 57
0 L184) 3 10
40 (iv) 8 97
10 (v) 16 53
10 (vi) | 9 30
10 (vii)

W
—
Q

10 (viii) . 10 53
10 (ix) 11 37

10 (x) 7 23
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Section O,

Table 39

Percentages of Psychologists

< . 5 PRI | - 3 por 3 B b 2 (e g .
vample OQbtaining Svecific Raw Sceres,

R I, * R - 5 i) X
\Pigures rounded to nearssh whole number, )

o

Raw Score Absonlute

W o =~ O

10
11

12
15
1L
15

17
18
19

Freguesncy

oW

Relzt

Freqgu
LF
jv

27
7
3

Ou-xlo-\lua

(SN

C O W Ww W O O W

!
!
1
|
!
i

lMean

Llledian =
Mode =

ive Cumulat ive
cney Frequency
e

el

33
27
L7

STT2Ja8NnD
1S 8M0T

o1oWw
o

o))
o~

STT2I50N
puocoag
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iID POINT
83
87
90
90
90
93
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100
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Summaxy =

In ﬁhis chapter, results of tﬁe present survey were
presented. The results of the Taranaki, Hawke's Bay, and
Psychological Services samples were presented and discussed
sepgrately but some group comparisons were made,

Answeré to Sections 2 and 3 revealed some differences of
opinion between the Taranaki Maori sample and the Tarsnaki
teacher sariple,

Genersal disappointment was expressed at the limited
number of experiences, respondents reported having had, and
the limited reading they reported having done, Also disappoint-
ment was expressed at the poor results achieved on Section 6,

Hawke's Bay respondents did not differ significantly
from the Taranaki teacher sample, Resulis were, in fact,
remarkably similar, '

The Psychological Services sample had had more in-servic
work and reported more reading of reports, educational and

sociological references and journals,



CONGLUDING

Ta this thesis it has becn.argued that many benefits
would follow if teachers had a hi soree of bicnlturzsl sen-
sitivity, There is abundant evidence that ihe "average"

Pakeha Rew Zealander does not possess such levels of sensitivily
in ranect-of Maori New Zealandsrs. Hather than assume that
Pakeha teachers and psychologists automatiecally fall into the
same category, it was decided to attempt some measure of itheir
opinions, experiences and knowledge of "things Maori',

Some may look a2t the {Questionnaire used and say it is
unfair to expect Pakeha teachers to score well on it, Such
eriticism cculd be directed especially te Sections 5 and 6 of
the Guestionnaire, The writer would rceject criticism of fthis
nature, hovever,

The group of teachers and psychologists sampled are highly
qualified profeassionals with the responsibilivy for providing
the best nossibvle educationsal climaite for all pupils, The faect
hat 626 of the total group sampled (n = 191) had eithser a full
or =& rpartial degree and the reﬁainder had a winimum of two
years' nigher education at a teachers' colleze, indicates that
compared with a normal cross-section of the community they are
a select group, As a grcup they were fully capdvle of absorb-
ing the contents of books and articles listed in Section 5 and
of learnirg the information required to answer the questicrns in
Section 6.

Furthermpre 755 of all respondents indlcated that they
believed there were signifiicant differences between Macri and
Furopean children, which call for specis) knowledge on the part

of the teacher (Guestion 6, Section 3),
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1

The results which have been 1& sulated and discussed in

Chapter 7 reveal that few of the respondents have had the

1"!

experiences listed in Section Y of the Questionnaire, They

reported very little readingz (Section 5) and scored poorly omn
as

Section 6, This was found to be/true of the Havke's Bay

o

Fal 2

sample as 1t was of the Taranaki teachers ssmple, despite the

fzct that in Hawke's Bay the proportion of Maori pupils

three times that of the Taranaki area and that official policy

k=

has directed special attention towards areas where the propor-
tion of laori pupils is high,
A further aspect of respondents' answers to this Question-

naire which causes the rresent writer some concern is in the

0}

realm of attitudes, Attitudes are very difficult to mesasure
and certainly Sections 2 and 3% of the Questiocnnaire do not have
sulfficiént validity for any reliable conclusions to he drawn,
In the hope that further research will be promoted, however,

the following speculative comments are offered.

lost references discusscd earlier in this thesis, support

-

the view .that ¥aori pupils as a group require some special
educational provision in order to maximise their chances of

equal. opportunities, The sub-cultural différences which exist
should, where possible, be recognised and used in a positive
way in the school curriculum, Furthermore, since as a group,
Maoris have proved to be atl a disadvantage in the New Zesliand
educational systen, the concept of extra assistance (or unequal

education for unequals) has been gensrally accepted by policy-

]
-

lT: ,.-'T.EI"S.

o

Some responses tc questions in Section 3 suggest that

there could be a significant group ¢f classroom teachers and
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psychologists who rejeéﬁ thiess "speclal' measures, howevel.
Tvienty-Tive percent of the total sample reject the suzces~
tion that there may be significant differcences between Haori
and Luropean children wvlhiich call for special knowledge on the
5

part of the teacher (Guestion 6, Ssction 3), Thirty-three

percent do not consider it important for a teacher to have a

ke

good knowledge of Haoritanga (Question 3, Seection 3) while

L

twenty-three percent disagree with the teaching of lMaori lange ge
in schools (fGuestion 4, Section 3),

Finally, the results indicate that fifty-one percent of the
total group feel that it is unfair o Buropean students if laori
pupils find it easier to obtain financial helin through scholar-

Such attitudes suggest a good deal of resistance could
exist in the rank and file of New Zealand educstiional circles
to any special provisions which may be made for Maori pupils,
despite the fact that it can clearly be domoastrated that thisg
group does not perform scnolastically as well as Ruropeans,

Regearch in the field of Pakeha teacher attitudes ©

[0}

pupils would seem to be needed. It may be that without a
better understanding of these a great desal of the effort and
money which ies currently being expended on Maori education will
be misdirected,

The results of this study suggest that Pakeha teachers by
and_large do not engage in sufficient experiences either directl:
or ﬁicariously, to gain ahy real sensitivity to laoritsnga,

Earlier it has been srgued that New Zealanders, whether
Maori or Pakeha, do share many comnocn cultural expericences,

liaoris however would appear to have a syb-culture which in some
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respects differs significuntly from the Pakeha New Zealand
culture, MNaori children have their mosl powerful esrly child-
hood socializatlon expericences in tnis sub-~culture. Turough
this, they acquire a component of their totzl picture of
reality which may bhe termed "Msori reality". It is this
aspect of their total self which the present writer believes,
receives too little "confirmation" in a school setting.

It is contended that the general fuilure of the Hew
Zealand education system to provide an envircnmsnt for Maori
pupils in which "Maori reality" can be confirmed, may well he
a more powerful explanation for school failure than eithen

goclo-economic or linguistic variablss,
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SECTION 1.

———are .

GiuNiRAL TWIrORLATION

1.

7 3 - R % . A
Length of certificated service, *.

Under 5 years 5 - 10 ycars

sthnie Group

liaori European

lale ; Female

More than 10 years

Teachers' College attended (1f ANY) veevvesscocoocenns

University Qualifications

Please list units you have passed

any)

® ® 8 & & 8 8 a4 ¥ g F ey aear s

I T T T T A BT T R T T T I S R R T R B

L T T I T I I Y I T R T I BT I R O I

Other Qualifications

® # € & 6 9 ® 00 ® & F O 8 ® & D0 0 & NS DT e

L I I I T T I I I R I U T T I IR I T I A O I I

L R I I T I T I I I I I R R T I I T I R N A ]

al University level

Have you had any special experiences (In-Service Courses,
T.V.Programmes, Visits to a larae, Residence in a Maori

Community, etc.) which you feel has helped you to under-
stand Maori pupils'bettcr. Please specify:

L B B B B B O B B B D I B D B B B D D B I L B I B D DL B L D DR D B B

8 @ 4 0 0 4 0 & 8 &3 F PSS F RS S0 4P A SRR P e e e e e E s

& & 9 8 7 8 4 F 8RR S SRR RS ESTEEEeE S eSS0 e s

Type of school currently teaching in:

Primary Intermediste

Psychological Service

Secondary

¥ Not required for Psychological FPersonnel
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SRCTION 2.

i.

L.

5.

10.

The New Zealand Herald has sugrested Editorially
that t}
preserving and reinforcing feelings of apartness

he current moves to emphasise laoritanga are

inetead of hastening the day when H,Z'ers are
simply N.Z'ers,
Do you agree? YES/H0

The New Zealand Iistener hass doubted whether there

is a Maori life pettern sufficient to sustain a

sense of identity distinct from BEuropean culture?

Do you agree? - YES/NO

Is it toe late for llasori youth to rediscover
Maoritanga? ; Yis3/80

Do you agree with separate Maori representation
in parliament? (i.e., the I/} Maori seats). YES/H0

Do you sgree with the view that ideally N,Z'ers
should be all one people and that cultural
differences should be minimised? ' YES/NO

Do you fear the development of 'Brown Power' as
a real possibility in New Zealand? YRS/NC

Do you consider Urban Marae are needed in cities
where there are comcentrations of Maoris? YES/NC

In Otara, the concept of a multi-racial liarze has
been mooted. Do you consider this would be better
than a laori Narse? YES/NC

If your answer to question 8 was 'yes' then do
you think leadership should be open tc bhoth

muropean and laori? YES/HC

Do you think the name of Ut bEgmont should be

changed to Wt Taranaki? Yi S/

-



160,

It 1s said that it is easier feor laori students
to obtein financial help through scholarships
than kuropean students. Do you consider this
an injustice ©H Evropean students?

2 Do you feel an incressing feeling of 'ilaoriness'

L,

will foster racial harmony in your school?

Do you consicder it important for a teacher to
have a good knowledge of Maoritanga?

Do you agree with the teaching of Maori language
in schools?

Do you consider bilingualism would be an advantage
for a kKaori pupil in your school?

Do you consider there are any significant
differences between Maori and buropean children
wnich call for special knowledge on the part of

v S
Ly u/ X0

bt
+

il

S/NO

e SArey
L0 U

YiS/KC

the teacher? YLE/NO
It is a fact that as a group Kaori children do
Jess well in school than BEuropean children. Do
you consider this mainly due to : (plecase ti

(a) Socio-cconomic varisables

(bp) Cultural fzctors

(e) A combination of (a) and (Db)

(d) Less hereditary ability

(e) Some other factor (please specify)

I I I I T T T S T T T T T R T T ST BT I T SN NI U R RN TR U R I I B O IR T I A )

Do you speak Maori?-

Compared with teaching Buropean children, do you

YES/IiC



4 L
i("»i.,

;
SECTION 3 (Cont.)
find teaching Maori children :

(8) easier
(b) harder
(¢) about the same

10, Compared with teaching Furopean children, do you
find teaching Maori children : '
(a) more rewarding
(b) less rewarding
(¢) about the same
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SECTICH L.

« %y Have you ever attended a Tangi? Yiu5

-l
-~

2. Have you ever stayed cvernight on a Marae? YuS NO

)~ Lstimate the number of In-service training days
you have spent on topics specifically related

to Maori Education in the last five yeers:

(please circle) _

G 1 24 3 Uy 55 65 Ty 8,:9; 10 6F more

il Write down what you think is the most crucial
issue facing Maori children in our schools?

LI IR I N I R B B NI B R B B B AN O O R I O B R R R I O I I L S R

R L A R R R R I A I I I T S P R

5. Virite down a brief description of specific schemas
(if any) you are associated witlh, which aim at
providing special help for Kaori childrenp.,
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SECTION 2

Below is a list of hooks, articles and reports, Please

answer by using the following:

In the firat box -
1 indicates Never Read
indicategs Skim Read

2
3 indicates In Depth Reading of WHOLR DOOK or Article
L indicates In Depth Reading of PART OF BOOK or Article

&

In the second box please use the following code to
indicate what prompted you to read the book or article -

17C indicates Teachers' College Reauirement
U indicates University Course Reguirement
IN indicates In-service Course Requirement
ik indicates Personal Interest

Wk Pl indicates in preparing a work unit for teaching
0 indicates other

Fiction

Pper e — -
Ashton-WWarner Spinster ] E_ f
Arepera Blank One, Two, Three, ) — A

' Four, ®ive ... i i
Frencis : Johnny Rspana . B
Heretaunga Baker Behind the Tattooed Face
Hart Settlers and Maoris
Noel Hilliard iaori Girl -
Noel Hilliard Maori Viomsn ' ool
Witi Ihimaera " Pounamu, Pounamu r
Witi Ihimaera Tangi .
Margaret Orbell  Contemporary Maori Writings . | |
Margaret Orbell  liaori Folk Tales L _ E 1_‘
Currie Report (1962) Chapter Maori bducation Yy — s

Y
| |
k.D.C. (1974) Working Party on Improving ?-"' |
o 3 |
Learning--Teaching Maori bducaiion | ;



Watson Maori Children's Needs i I
E.D.C. (1975) Direction for kducational % !
Development Section on kaori kducation i “
PP 5255 S, B I
Hunn (1964) Report on Department of kaori % I
Affairs | L
Maori Synod (Presbyterian) A Meori View of !
the Hunn Report 5
Report of the National Advisory Commi ttee
on iaori iducation 1970
NeZ.E.I. (1967) Report on Maori Hducation |
& TR G ; = : ; e T
Auckland University hxtension Department 1
Young isori Leaders' Conference Report :
1370 RS Q.
P.P.T.A. (1970) Kaori Education (Interim
Report) _ R .
Lducational and Socioleogical References
Ashton-WWarner Teacher b
Barham The English Vocabulary -
and Sentence otructure of b ;
Yiaori Children | :
.-.—; r _____
Benton Research into Engzlish Lansg- L]
uage Difficulties of Maori i ;
School Children I i
Bray and Hill Polvnesian and Pakeha in l ;
N,%., sducation Vol E ! i
Vol,II k1
Lwing and * Introduction to Maori } l
Shallcrass sducation P
P
. . - . H I
Kawharu Orakei - 4 Ngatiwhatuz | |
King . Te Ao Huri Huri -~ The %orld f
lioves On b
Mchonald Maori ifothers and Pre- i

School Chiildreen

Mason Maori Education Teday i




Metge
letge
Ritchie

Schwimmer

Metge

Lducation Devartment Publications

Maori Society Today

A New lMaori Migration

The hkaking of a Llisori

The liaori FPeoople in the

3960 s

The isoris of Hew Zealand

Maori Children and the Teacher
Language Programmes for Wksori Children

Teaching Maori Children Lffectively

Periodicals

Below is a list of periodicals,

following code -

1 indicates Never Read
2 indicates Very Rarely Read

3 indicates Read Occasionally
H indicates Read Regularly

Te Ao Hou
Te Maori

Miarae

Journal of the Polynesian Society

Please use the

N.Z. Journal of Educational Studies

List any
& * 8 8 a w9

L B

other references you have und useful,

.

a8 & 8 0 8% 0 8 8

L3

L]

L]

.

.

-

-



SECTION 6

If you do not know &n answer please leave & blank, Do not
guess.

Te Wirite the name of a meetinghouse in your area,

I R e O I T I B U I I I R I IR BT I T R S I T I R R R I R R

2. From what source does a meetinghouse usually derive
its name?

LI N A T T R I I BT R ST R T T I O T IR IR I I T O I I I I I T B I R I

Dle What does the tahuhu (ridge pole) represent?

® 8 8 0 0 8 4 % B 8 O BT B B E I RSO S S S E PR SRS PO RS SRS AR E R P e e YR oo

L. What do the heke (rafters) represent?

L N B B T B R R I R A T I I I I T R I - I I T R R T R B I R R N B I R R O S ]

5e Is a meetinghouse tapu? cessecacre

.

6. IS food tapu‘? ® ¢ & % 0 0 % 8 C 9

T WWrite down the name of an important Maori Xlder in
your district.

LR B I B B B A R I A I B O O B A R B I A A B D R O N B O I A

8. ¥that qualif'ies one to have an inalienable rignt of free
speech on a larae?

L R B I B O O R I B R O I B B B BT I B T I DU IR I O R B I R I D B B R I I )

9. On what grounds has the 1967 Maori Affairs Amendment
Hct been criticised by Maoris?

® 8 ® 8 8 2 4 F B PR R E R EPRE SR e # RSP ER S S SeEERr e R

10, Briefly (i.e. one word or short phrase) define the
following terms :



(i1)
Ciid)
(iv)
(v)
(vi)
Cwiid)
(viii)
(ix)
(x)

167.

Mans

Tangata Vhenua
Mauri
Turangavaewae
Huil
Tengihanga
Whanautanga
Aroha

Kuia

Kaumatua
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gL Tt

Ther have heen a greal nmumber of words written on Maoris

{,\_:

nd Maori education Auring the past few years, This bhiblio-
graphy is not therefore comprehensive,

For a fuller coverage of periodicals the reader is
referred tb the Abstracts for New Zealand Periodicals,

Many periodicals carry articles on the general topic of

Maoris,

The New Zealand Listener for example has regular Teatures

and columns (e.g. Korero), Many of these are indexed in the
New Zealand Abstracts,

Te lMaori and Te Ao Hou of course are almost entively
devoted to this topic,

Other worthwhile articles may also be found in Ney ”ﬁ:iand

Ld '

Monthly Review, Delta, Affairs, National El cation, Post

Primary Teachers' Association JdJournal, ilew Zealand sournal of

Bducational Studies, Lducation, The Journal of the T‘o.i.yr =nian

Society, and larae.
Occasional articles have appeared during the last five

years in such diverse publications as Comment, Asisn FPacifie

Quarterly, New Guinea Psychclogist, Race, Australian Geogragh-

ical Studies, New Zealand Law Journal, Continuing HEducation,

Science Coniress 12, New Zealand Draughtsman, New Zealand

i e

Social Yiorker, New Zealand Parks and Reserves Bulletin, Journe

of the New Zealand Teachers' Collezc Association, lew Zealané

Speech Therapists Journal, Forefront, Far Eastern Dconomics

Review, Socinlogy and Social Research, Augtralizn and New

PN

Zealand Journal of Sociology, Landfall, Australian Pre-Schagl

Guarterly, Current History, British Journal of Medical Psyghl-

atry, lew mbaJmnd University Law Review, Dissent, and tatiog,

% = e e e Y, - - e s —r—






