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Abstract

The Internet has the potential to foster significant changes in the way education is
organised and conceptualised. The problem underlying this study is that of the role of
the Internet in education. This study aimed to describe and analyse the experiences of a
group of student teachers as they used the Internet during independent study time. The
research questions focused on the thoughts and feelings that the student teachers had
about their Internet use, the ways that they made use of the Internet and their
interpretations of the Internet for their professional use, for children’s learning, and the

future of education.

An evaluative case study approach was chosen using a combination of questionnaires,
interviews and diaries to gather data. The case for the study comprised the cohort of
students in their second year of a two year training programme for a Diploma of

Teaching. All members of this group were invited to participate and sixteen students
chose to do so. The research was carried out in three phases over a six month period

from March to September 1997.

The results indicate that the participants’ skills in searching the Internet developed during
the project, at least to beginners level. However, skill development using e-mail was less
apparent. The major problem identified was that it was very time consuming to use the
Internet. Usage patterns showed that the students were either ‘low’, ‘medium’ or ‘high’
users, with a third of the group in each category. ‘Low’ users tended to choose not to
use the Internet, mainly due to its time consuming nature. ‘Medium’ users tended to be
strongly focused on using the Internet as a professional tool and ‘high’ users tended to
make recreational as well as professional use of the Internet. When considering the
classroom use of the Internet the student teachers tended to stress its value as a tool for
research by children, however they expressed concern about classroom management
issues. With respect to the place that the Internet might take in education the future,
these student teachers tended to support its use as a tool in a conventional classroom but

argue against the Internet taking a major role in the organisation of education.



iii

The results suggest that while providing student teachers with independent access to the
Internet has some benefits, many student teachers are likely to need support in order to
become competent Internet users. One of the conclusions of this study is that support
for learning Internet skills in independent study time should be provided so that
compulsory teacher education courses can focus on pedagogical issues. However, this
study also concludes by arguing that an understanding of both the concept of the
‘information age’ and its implications for education, are necessary if teachers are to be
leaders in debates on the role of the Internet in education. While this was a small scale
case study it is clear from its findings that a great deal of further research into the

pedagogical issues associated with the Internet is needed.
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