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ABSTRACT.

This study reports on an investigation of three separate but
ultimately related research areas relevant to the field of educational

administration.
The areas investigated were:

(1) The development and current state of the New Zealand agricultural

training system,

(2) Flock House, a farm training institute controlled by the New
Zealand Ministry of Agriculture and Fisheries,

(3) The development, application and analysis of an experimental model

of programme evaluation,

The focus of the study was an evaluation of two agricultural short
course programmes held at Flock House during 1978, Utilizing an experimental
model of programme evaluation the ressarcher applied a three stage programme

evaluation, to the two short courses,

Stage One of the evaluation process -- "apprehending" -- involved

using procedures aimed at obtaining pre-coursze information from course members,

Stage Two -- "acquisition™ -- involved obtaining information from
the course merbers regarding their views on the nature of the Flock House

courses.

Stage Three -~ "application" -- involved the synthesis and application
of the evaluation results and findings.

Throughout the evaluation process the researcher relied upon the
following information-gathering techniques.

(1) Observation

(2) Interviews

(3) Questionnaires and test results

(4) Documentary and background information (Parlett and Hamilton, 1972).

The study concludes with the proposal of a blueprint for further
evaluation of Flock House, and its implications.



CHAPTER 1.

STATEMENT OF THE PROBLEM,

INTRODUCTION,

The objectives of this chapter are:

(1) To identify the major research themes of the study.

(2) To state the research problem,

(3) To outline the principal methcds used to obtain evaluation informaticn,
(&) To present & summary of the experimental research methodology used,

SECTION ONE,

Indentification of the Major Research Themes,

This study reports on an investigation of three inter-related

research themes, The themes are:

(1) The development and current state of the New Zealand egricultural

training system,

2 An investigation of Flock House, a farm training institute offering
s

a wids range of courses in agricultural training.

(3) The development, application and analysis of an experimental model
of programme evaluation, designed to evaluate a range cof course

programmes and organizational areas at Flock House,

Each research theme aims to contribute information basic to an

understanding of the total investigation and its findings.
SECTION TWO.

The Research Problem.

The research problem was to develop and test an experimental model
of programme evaluation within a selected area of New Zealand agricultural

training,.

Programme evaluation is at an early stage of development in New
Zealand agricultural training and at present there are few formal systems
of programme evaluation, However with the growing demand for public
accountability in all areas of public expenditure, it was considered that
there was a need to develop soundly based methods for evaluﬁting current

programnes,



Flock House was selected as the investigation arena because of
the prominent and generally respected training role that the institute
occupies within the New Zealand agricultural training system, and that
Flock House provided a suitable environment for the application of an

experimental model of programme evaluation.

The study and analysis of the experimental model of programme
evaluation and its subsequent azpplication to the two agricultural short
courses at Flock House will be seen within the context of Flock Houss
operations, and the New Zealand agricultural training sections of this

investigation,

SECTION THREE,

Design of the Study.

Having decided on the means of investigation, the next step involved
selecting the areas for investigation and describing the methods used in the

investigation,

A full investigation of Flock House would involve the analysis of

the following as=pects:

(1) Historical develcpment,

(2) Flock House operations.

(3) Six different course programncs,
(4) Future development,

(5) Staff organization.

This study investigates all of the above areas but concentrates upon
two agricultural short courses which were part of the 1978 agricultural short

course programmne held at Flock House, The two short courses investigated were:

(1) "Keeping the Farm Records Straight" otherwise known as

"Budgeting and Recording for Farmers' Wives",
(2) "Farm Trees for Timber, Shelter, Appearance and Conservation",

With specific reference to the two short courses, emphasis has been

placed upon three sets of data:

(1) Pre-course, course, and post-course information from the two groups

of course members,

(2) The personal relevance to the course members of the programme and
its information.

(3) Teaching and Learning methods.
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Throughout both the general investigation of Flock House and the
specific study of the two short courses, the researcher relied upon illum-
inative evaluation techniques to obtain inflormation. These evaluation
techniques have been developed by two British researchers M. Parlett and
D, Hamilton. The illuminative evaluation model provides an alternative to
the more traditional objectives approach to evaluation., Parlett and Hamilton
suggest that illuminative evaluation concentrates on the information-gathering

process rather than the decision-making component of evaluation,
Illuminative evaluation contains two key concepts:

(1) Instructional System,

(2) Learning Nilieu,

The task of the evaluator as they see it, is to study the form that
the instructional system, or coherent plan of teaching, takes in relation
to a specific learning milieu., The broad aim of this style of evaluation is
to provide a careful description of how the programme works, how it is
affected by different educational contexts, what those who are using it regard
as its main advanteges, and disadvantages, and what actual effect it has on

student learning.

The evaluation procedure is described in three broad stages. The
work begins with a general exploratory stage, in which the evaluator atitempts
to identify the most significant features of the evaluation context. The
second stage involves these features being subjected to more selective,
intensive observation and inquiry, Finally the evaluator attempts to identify
cause and effect relationships and other general principles that are operating

and to suggest explanations (Parlet: and Hamilton, 1972).

During these three stages the evaluator uses four main techniques

of obtaining information. The technigues are:
(1) Observation

The observation phase occupies a central place in illuminative
evaluation, "The investigator builds up a continuous record of ongoing
events, transactions and informal remarks" (Parlett and Hamilton, 1972: 19),.
Cbservation in most cases involves recording discussions with and between
programme participants, and at the same time attempting to organize the
information obtained, addifg interpretative comments, Although there is a
role for codif'ied observation, Parlett and Hamilton do not put a great deal

of emphasis upon codified observation (1972: 20).



(2) 1Interviews.

Illuminative evaluation uses both brief structured interviews and
the more open-ended and discursive type, to discover the views of the programme
participants, their background, previous experience, and what they feel about

the programme,

(3) Questionnaire and Test Data.

Parlett and Hamilton suggest that free and fixed response formats
can be included, to cbtain both quantitative summary data and open-ended
comment (1972: 21), Such information obtained from written comments, attitude
and achievement tests cannot be considered in isolation rather all data should

be accounted in relation to the study's findings as a whole,

(4) Documentary and Background Information.

These types of information-~gathering techniques provide the primary
source for information relevant to the programme, and presents a different

perspective,

Reports, committee minutes, published statements, and personal

accounts maske up the bulk of this type of information,

In conjunction with the use of the four illuminative evaluation
information-gathering techniques the researcher incorporated the Clift/Imrie
evaluation model intu the experimental evaluation model (See Chap. 4 for more

details).

The experimental model involved the following:

(1) Parlett and Hamilton's information-gathering techniques,
(2) Clift/Imrie evaluation model,
(3) Three phase questionnaire system, which involved a pre-course

questionnaire, course questionnaire and written comments about
the programme, post-course questionnaire and a written statement
relating to "intended action". All course members had the
opportunity to complete the questionnaires, comments sheet and
present a statement of intended action.

(&) A six month, once a week, day-period of observation at Flock
House, Plus a live-in observation of the two short courses at
Flock House,

(5) An intensive participant observation phase of the two groups

of short course members,
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T1lluminative evaluation (Parlett and Hamilton, 19?2) was adopted
as a general research stance throughout the entire investigation and was
utilized in conjunction with the Clift/Imrie evaluation model rather than
the Clift/Imrie model taking precedence at any particular stage,

The intensity of the evaluation process varied considerably over
the eighteen month investigation periocd, with a concentrated effort prier
to the two courses and again in the analysis stage., However to unravel the

complex organizational arena requires the evaluator to isclate:

"the organizations aignificant fleatures; comprehend the various
cycles of cause and effect and attempt to understand relationships

between belief and practice”,
(Parlett and Hamilton, 1972: 16)

Using the above mentioned methodology the experimental model attempts
to describe the workings of the two short course programmes by utilizing the
observations and interpretations of the researcher and the course members,

in conjunction with set evalvation procedures,



CHAPTER 2.

FLOCK HOUSE IN CONTEXT.

INTRODUCTION.

The objectives of this chapter are:

(1) To provide an outline of the historical development of the
agricultural training system in New Zealand, up to but not

including university degree training.

(2) To state the current agricultural training facilities in New
Zealand,
(3) To outline the development of an agricultural training policy

in New Zealand,

L To provide a brief historical descripticn of Flock House from
P P
1924 - 1979.

SECTION ONE,

An Outline of the Historical Development

of Agricultural Training in New Zealand.

(Sub-University Degree level).

Throughout almost the whole of New Zealand's history we have
depended for our material well-being upon the export of agricultural and
pastoral produce, to enable us to buy the gocds and services needed for

our continuing welfare and prosperity.

Thus with the New Zealand economy based essentially upon primary
agricultural and pastoral produce it was inevitable that opportunites for
agricultural training and education should have been considered from an
early time,

The first kind of agricultural training in New Zealand was of the
self-taught variety; asj, for most of the Victorian period the prevailing
philosophy encouraged self-help and not Government help.

In this type of environment, self-motivated farmers naturally
proceeded to seek advice from one another. L,J, Wild's book "The Life and
Times of Sir James Wilson"™ Illustrates the way in which farmers conducted
their experiments and communicated the results. Information on farming in

those days was spread by the aid of farming journals and by the farming news



in the daily newspapers,

An early milestone was the establishment in 1878 of Lincoln
College; an agricultural college, situated in the South Island province of
Canterbury. The main purpose of the college was to provide some training in
general farming practice, and in the sciences directly connected with

agriculture.

Apart from Lincoln College there was a serious lack of agricul turel
training facilities in New Zealand. Even the Education Act of 1877 failed
to meke any provision for the formal teaching of Agriculture in a national
system of elementary education., Agriculture was by no means accepted as a
'proper' subject for inclusion in the curriculum of the post-primary schools

that were established during the late nineteenth century.

The 1877 Act, did however provide a clause that allowed for a
definition of the standards of education, as a result during September 1878,
an elementary science syllabus was gazetted that made provision for basic
training in the:

"structure and operation of the simpler processes of

agriculture, and the classification of plants and animals"

(Elementary Science Syllabus, 1878)

In 1892 a Department of Agriculture was established; to co-ordinate
agricultural services, research and training. The department as such, with
such officers as could be obtained, carried out farming investigations and
attempted to extend the ‘garnered knowledge' to those interested farmers,
Realizing the need for more formalized instruction in farming practice and
agricultural theory, the more vocal farmer's organizations; primarily the
"Agricultural and Pastoral Association", began to press for the teaching of

elementary Agriculture in primary schools,

Various problems associated with this move began to develop; the
problems were not concerned with the "rights and wrongs" of the teaching of
Agriculture, rather the inability of the schools and the Department of
Agriculture to provide a sufficient number of adequately trained instructors

to service the needs of those wanting the training.

Such was the position when in 1899, agricultural training came under
the influence of George Hogben; who was appointed Inspector-General of Schools,
Although against the teaching of Agriculture as a straight subject Hogben
went further than his contemporaries in the establishment of organizational
measures that helped introduce a more formalized system of agricultural

training, The measures in question were:



1) To encourage the development of both district high schools and
technical institutes.

2) The appointment of itinerant instructors in Agriculture, who

worked in the schools under the control of the Education Boards.

3) The encouragement to allow more "free place”" pupils into the
schools and the addition of practical subjects such as Agriculture

to a somewhat bockish curriculum,

From the Hogben pericd; that is, 1699-1915, up to the lite 1950's
there was considerable progrcss in the development and organiztion of

agricultural training in New Zealand.

The "Mark Cohen Commission" of 1912, issued with investigating the
New Zealand educational system, naturally included Agriculture, Hogben in

a submission to the commission, urged the commission to recognize two points:

(1) Even if a child did not follow an agricultural calling in later
years, instruction in agriculture afforded a valuable training, as

it dealt with phenomena in which all pupils were interested.

(2) If training in Science was desirable then any particular branch was

suitable, provided the methcds of teaching were sound,

The two issues that Hogben raised in 1912 have had a significant
influence not only on the teaching of / -riculture but alsc on such broad
areas as, primary school curriculuns, nature study curriculums, post-primary

science curriculums and curriculum design.

The next major step occurred in 1919 when the Department of Education
organized a conference of agricultural instructors and other interested people,
to examine various problems relating to both agricultural training and
education. Although a great deal was not accomplished by the conference, at
least the department had shown some initiative in organizing the conference,

with the aim of promoting discussion., The main problems discussed were:

(1) The lack of qualified teachers,
(2) The lack of training facilities.
(3) The need for the national organization of training.

The 1920's in New Zealand witnessed two important events that
helped influence the pattern of training,

(1) F.Tate; the Director of Education, from the Australian state of
Victoria, was invited to report on certain aspects of post-primary education
in New Zealand and part of this 1925 report was devoted to the standard and
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quality of agricultural training.

(2) In 1927 Massey Agricultural College, now known as Massey University
was established and began to service a long term demand from as far back as
the 1879 Auckland Education Boards' plea for a North Island Agricultural
College.

The 1925 "Tate Report" helped introducc to New Zealand the process
and organization of commissions and committec'. of inquiry., Whereas Massey
University from its outset has made a valuable contribution not only to

agricultural training but also to the overall field of education,

The "Atmore Report"” of 1930, on educaticnal recrganization in New
Zealand contained references to the state of agriculfural training but
unfortunately the report immediately preceded the Depression and no opport-
unity was presented to put the principal recommendation of the section on
agricultural training into operation. The recommendation was worded as follows,
"That in view of the great importance to the Dominion
of our primary products, the curriculum of our public
schools must include adequate practical instruction
in Agriculture and allied subjects"
(Atzore Report 1930)
The Depressicn slowed up any major developments until the "Thomas
Report™ of 1944, This report has had a most profound effect on the post-
primary school system, Prior to the 1944 report, Agricul “ure was taught at
both University Entrance and School Certifiicate levels; and both Agriculture
and Dairy Science were to be fcound in the Public Serv.ce entrance examinationa,
The Thomas committee, recommended that the latter examination be dropped and
that four optional agricultural subjects be coffered in School Certificate,
There can be little doubt that this recommendation, which was accepted

helped materially to attract pupils to the agricultural courses.

The "Thomas Report" provided a much needed stimulus for change and
as a result a systematic review of the primary school syllabus was organized,
In 1946 the Naﬁure Study and General Science Revision Committee, considered
that the 1929 syllabus with its emphasis on Nature Study in the lower standards
and elementary Science and Agriculture in standards five and six needed
revision, The Committee's work resulted in a new syllabus that still placed
the main emphasis on Nature Study but made Science optional. In conjunction
with the syllabus changes, the long serving instructors in Agriculture were
replaced by trained Nature Study organizers; this part of the report caused
some concern, to those who felt agricultural education would suffer a mortal
blow with the reé}acement of the 1ns£ructora.
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However by the time of the 1958 "Consultative Committee on
Agricultural Education™ those who had been concerned were now satisfied that

the Nature Study organizers were suitable replacements,

The 1958 Committee carried out the first systematic investigation of
agricultural education in New Zealand., Twenty five recommendations resulted
from the Committee's definitive analysis, In general terms, the report
amounted to an optimistic plea flor agricultural education to be recognized
for its worth to the New Zealand economy. MNore specifically, the report
calls for Government measures in financing training facilities and helping

in the development of agricultural education,

Since the late 195C's New Zealand has seen a multiplicity of confer-
ences, commissions and reports dealing with both education and agricultural
training., The 1962 "Commission on Fducation" ccntained a segment on the then
state of agriculturasl education; the recommsndation that followed aimed at

improving facilities, conditions and teaching methods,

Various development conferences, and planning reports culminated in
the 1970 Young Farmers Club's (Inc) special report, which called for effective
co-ordination and planning of agricultural training on a national scale,
Although such an idea appears novel in fact the very same idea originated
amongst the farmer's crganizations of the early 1900's, and the Post Primary
Teachers Association had also supported the idea, However the 1970 strategy

has been implemented whereas the earlier pleas had been ignored.

During the 1970's there have been three maln cvents of real relevance

to the development of agricultural training,
(1) In 1971 the Agricultural Training Council was established,

(2) In 1974 H.E.P. Downes carried out a survey of agricultural training
in New Zealand, and published the results.

(3) The 1976/1977 Cameron/Wilkinson survey and draft recommendations on

agricultural training were published.

At this stage mention will be made of the two survey reports,,
related discussion of the Agricultural Training Council will be discussed in
a later section of this chapter,

Both reports have made significant contributions to the understanding
of the current state of agricultural training in New Zealand but it is there,
that the similarities cease, The 'Downes Report', in the researcher's view,
a more realistic and better coﬁpiled analysis, compares and contrasts the
New Zealand situation with Downes' overseas observations; primarily in the
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British Isles. The main intention of the Downes report is to inform the
public, and attempt to urge the recognition of the importance of Agriculture

and the need for a Government directed national system of training.

Whereas the later Cameron/Wilkinson report was specifically commissioned
by the Agricultural Training Council, with the aim of producing information
that would contribute towards a national strategy for asgricultursl training,

The Camercon/Wilkinson report tends to be too dogmatic in its intention, and
as a result many of the recommendations are logistically not possible, There
is no argument against the need for a national treining system, but *'.is
report and its plans would impose too rigid a pattern of training, r. % only
would the trainee farmer's freedom of choice, as <o the type of training be
restricted, but also a national strate;; requires national standards, how

would such standards be developed and maintained?

Unflortunately, New Zealand appears tc be developing such a national
strategy as suggested by Cameron and Wilkinscn, whereas New Zealand needs a
strategy that provides the best opportunities for all different forms of

training rather than the restrictive stendards orientated plan now proposed,

Current Training Fecilities in New Zealand.

Secondary Schools,

Today there are over twenty secondary schools in New Zealand
teaching Agriculture, A number of these schools have school farms that are

run in conjunction with the formal tesching programnme. Most of these schools

offer third and fourth form Agriculture, as on: ~ two optional subjects in
the wide variety of possible elective studie-: such as book-keeping, clothing,
metalwork, typing, technical drewing, woody ok and agriculture. All pupils

within this area study the core curriculur subjects of English, Mathematics,
Social Studies, Science, Music, Physical Education and a craft or fine art.
There are two School Certificate agricultural subjects; both General Agric-
ulture and Animal Husbandry are offered but are taken by relatively few pupils,
Agriculture as a subject is not available at University Entrance level, al-
though there are a variety of Sixth Form Certificate subjects that contain a
slight management or economic bias towards Agriculture (Wilkinson, 1978).

Opinion concerning the merits of teaching Agriculture is split between
the critics; who, contend that it is a soft option that only attracts the
less motivated pupils who see the subject only in vocational terms and above
all else the critics suggest that a general education is far more important;
and the enthusiasts, who contend that Agriculture in the secondary school
attracts and is challenging to all types of pupils from rural and urban back-
grounds, they also suggest that instead of the subject being vocational it is*
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an applied science, that provides the pupils with the opportunity to study
a subject, which is of particular interest to them,

Both the critics and enthusiasts of the teaching of Agriculture have
valid and interesting arguments but with such a limited amount of teaching in
operation in the secondary schools, it's relative importance as a training

facility must remain of minor interest.

Provincial Federated Farmers Cadet Schemes,

There are fifteen separate, independent schemes operated by
provincial cadet boards under the guidelines laid down by the Dominion
Council of Federated Farmers. No central authority exists and any liason
that is required between the various schemes is maintained through the annual

Dominion Farm Cadet Confeerence,

The schemes are open to all young people intercsted in taking up
farming as a career, The main entry requirements erc; 2n aptitude for
farming, good personal character, good physique ani a good educaticnal back-

ground; consisting of at least two years secondary schooling.

The basic aim of these schemes is to help encourage the right type

of young men and women to teke up farming, The schemes also seek to:
(1) Organize the cadets with capable farmer-teachers.

(2) Foster educational opportunities and encourage the farming

industry to maintain an interest in the training of cadets,
(3) Reward the cadets efforts by awarding attainment certificates,

The actual period of training amounts to three years spent on
several farms, with a further two year's training in some schemes for an
endorsed certificate., (Wilkinson, 1978)

Although the schemes operate to a degree of efficiency and the
majority of cadets are well trained; some of the schemes have failed through

a laok of communication, organization and finance problems,

Farm Training Institutes,

Two Ministry of Agriculture and Fisheries institutes operate in

New Zealand; one, the subject of this research study Flock House is situated near

Bulls in the North Island; the other, Telford situated near Balclutha in
the South Island,

These institutes provide a wide range of training opportunities
and facilities,
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Private Training Farms,.

Wairarapa Cadet Training Farm,

This farm which is situated near Masterton, was purchased in 1918
for use as a demonstration farm to train returning soldiers from World War I,
and for the training of new recruits inteo farming. In 1969 an Act was
passed vesting the farm to a Trust Board, to administer the farm and its

training activities according to set guidelines,

Today the farm consists of 299 hectares, carrying 2417 sheep, 57
beef cattle, 130 dairy cattle and replacements and 21 sows. 4O hectares of
the farm are regularly cropped while another 28 hectares are used by the

Ministry of Agriculture and Fisheries for field research,

The farm provides a one year training course in farm practice and

theory flor twenty cadets,

Smedley Staticn.

In 1919 this property; which is situated at Tikokino in the Hawkes

Bay, was left to the Crown but subsequently bscame an endowient to agricult-

ural education, under the auspices of an Act of Parliament,

Smedley Station has an edvisory board wnose representation consists
of five people nominated from various Hawkes Bay local body authorities, whe
advise the Public Trust on matters relating to the station, and cadet

training,

The Station comprises about 3166 hectarea, that winters 15,255 sheep

and 1,458 beef cattle,

Smedley has been training farm cadets since 1931; the training course
takes two years with the sixteen cadets studying by correspondence for the
Technical Correspondence Board examinations, and receiving instruction from

the farm manager and the Ministry of Agriculture and Fisheries advisory staff,

Kopua Training Farm,

The Kopua farm at Takapau in the Hawkes Bay, was bequeathed to the
religious order of the Cistercian monks, for activities, and support of the

community; and the organization of an agricultural training scheme,

The farm consists of 385 hectares which carry 2,034 sheep, 344 beef
cattle, 113 dairy cattle and 14 sows,

The training of cadets began in 1972, with preference being given
to those who do not come from farming backgrounds. The five cadets train for

one year in which they receive practical instruction and study for the
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Technical Correspondence Board's certificate in farming.

Technical Institutes.

Technical Institutes have been established in all main centres in
New Zealand, these institutes have developed in various forms some are known
as Polytechnics, others Community Colleges; all, offer a range of trade,
technical, professional and community education courses, in proportion to

their relative size and district needs,

Apart from the district technical institutes, the Technical Corres-

pondence Institute at Lower Hutt, caters for those who study by correspondence,

All the institutes are administratively semi-autonomous, but all
substantive courses must first be approved by the Department of Education,

before training can begin.

Agriculture, which has been taught to both institute and national
prescriptions at the following institutes Technical Correspondence Institute,
Waikato Technical Institute and the Taranaxi Polytechnic; is now emerging in
other institutes throughout the country. Taradale, Palmerston North, Nelson,

Dunedin and Invercargill now employ part-time agricultural tutors when re-

quired,

With the ever increasing dsmand for various forms of continuing
education, New Zealand facilities h+ o : hal to further develop to meet these
needs., New colleges have been buil®; Tiradale for instance, while a number
of the senior technical divisions ¢! zome secondnry schools have, or are in
the process of translating to Communlity Collegc:=; these schools include;
Rotorua Boys' High, Whangarei Boys' High, Wan :7:1 Boys' High and Timaru

College. (Wilkinson, 1978)

Universities (Diploma level,)

Both Lincoln College and Massey University, have long pleyed leading
roles in agricultural training in New Zealand., In earlier years both Lincoln
and Massey taught diploma level students to be farmers, but increasingly
courses were offered to degree students until about 70% of all full-time
agricultural students at the two institutions are now enrolled in degree courses,

Lincoln College since its establishment has remained a specialist
training college dealing with Agricultural and Horticultural Science, whereas
Massey has developed into a multi-faculty University,

Diploma studies at Lincoln College consist of two sections:

(1) The Diploma in Agriculture. Is designed as a base to the later more

advanced Farm Management diploma, and provides a broad introduction to
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agriculture, The diploma course covers basic sciences, husbandry and

management topics and lasts for one academic year,

(2) The Diploma in Farm Management is an applied farm management study with

a series of advanced husbandry courses aimed at giving the students a more

rounded scientific knowledge of practical farm operations,

The pre-entry practical requirements for the basic diploma course
entail twenty-two months varied farm experience while the farm management

course requires an additional twelve weeks experience,

At Massey University the diploma studies combine both husbandry and
management topics, that develop into the Diploma in Agriculture, This course

attempts to give the students a general understanding of the principles of
agriculture and the application of those principles to farming practice.

The pre-entry practical period requires eighteen months farming

experience, with a further practical training period during the one year course,

Both institutions provide pre-entry and course extension services,
with Lincoln College having a pre-entry tutorial service and non-compulsory
correspondence courses while Massey University will supply reading lists of

suggested course work and counselling advice,

Other Resources,

Apart from the above mentioned training facilities, there are a
number of less well known training agents that supplement the wore traditional

training system:

(1) Advisory and farm discussion organizations such as the Young

Farmer's Clubs, Wool and Dairy Boards, Farm Improvement Clubs,

(2) Formal Government and Local Bedy crganizations, such as the Forest

Service, Catchment Boards, Accident Compensation Commission,
(3) The commercial farm consultants and farm advisory firms,
SECTION TWO.

The Development of an Agricultural Training Policy in New Zealand,

The need for a national training policy has been apparent since the
early 1900's, however despite recommendations, positive action towards such
a policy has only begun to develop over the last decsade.

As a result of a "Training in Agriculture" Conference held in 1970;
the Agricultural Training Council was established in 1971, as an Industry
Training Board, The council was nurtured by Federated Farmers and linked
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with the Vocational Training Council which had been organized in 1968; as
a statutory contrcl training body, to foster training and to act in an

advisory capacity to Government and industry.

The Agricultural Training Council's function is to ensure that
agricultural training is organized on a nsational basis for the agricultural
industry in New Zealand. The council does not see itself as a body directly
involved in training; it aims at developing the best use being made of the
existing training facilities., Integration is its main role and by fostering
communication within New Zealand, the council hopes to operate a flexible

national training policy.

With the advent of the Agricultural Training Council, the development

of a nationel policy began with the council adopting a three-phase approach,

(1) A Survey of Agricultural training in New Zealand, that would establish
both scope, available resources and present ideas on the future

organization of agricultural training.

(2) A Systematic review of the Training needs, tc be known as the

"Farm Systems Analysis Project".

(3) The results of both the survey and the needs review will be merged

to produce a national training policy.

The Agricultural Training Council's prograzmme reflects the early
stage at which New Zealand agricultural training is at in the field of
programme evaluation., Needless to say if a formal system of programne eval-
uation had been more develcped, not only would the Training Council's task be
easier but also the development of a national training policy would have been

more advanced,

In conjunction with the various lobby groups, such as Federated
Farmers, Agricultural Producer Boards, and the agricultural scientists and
academics; the New Zealand Government has played a vital role in the slow
development of a national training policy. Assistance in this area has come
from the Ministry of Agriculture and Fisheries, Department of Education and
the Department of Scientific and Industrial Research., The most visible role
has been played by the Ministry of Agriculture and Fisheries who are the links
between the farmers and agricultural research, and provide a service function

in administering Government policy.

An indication of the type of assistance given to the Advisory Services
Division, of the Ministry of Agriculture and Fisheries will illustrate how
the level of financial allocation, given to the division has developed over

tﬁe last few years.



17.

Budget Allocation -~ Advisory Services Division

1976 - 1977 36,814,000
1977 - 1978 $8,275,000 (Estimates, 1978;
1978 - 1979 $8,542,000 Appendix to the Journals of

the House of Representatives
of New Zealand, 1977.)
These figures when compared to the overall Ministry allocation; over the
same time period, reflect that the Advisory Services Division has held its

proportion of the total budget, when other divizion's finances have fluctuated,

Government's role is clear, it takes the financial and administrative

reaponsibility for the development of agricultural training in New Zealand.

New Zealand is now poised to enter a rew era of agricultural training,
where a co-ordinated strategy has evolved to direct training procedures,
methods and controls. The overall effectiveness of the training system will
be dependent upon three main areas:

(1) The type and quality of the training system.
(2) The degree of Government assistance given to agricultural training,
(3) The degree of trainee participation in the training schemes,

SECTION THREE.

A Brief Historical Descrintion of Flock House from 192% - 1979,

Flock House is situated fourteen kxilometres southwest of Bulls and

fortytwo kilcmetres from Palmerston North,

In 1924, Flock House was founded because of the desire of some New
Zealand farmers, who wished to express their gratitude to the men of the
Royal Navy and the Royal Merchant Marine, for their services in World War I,
The ultimate expression of this gratitude was & scheme; the aim of which was
to bring initially the orphaned sons and later daughters of British seamen
to New Zealand in the guise of an immigration/training scheme., Under this
scheme 635 boys and 128 girls (Goodall, 1962:16) were brought to New Zealand
between 1924 and 1931, The scheme involved a year's practical training at
Flock House for the boys, while the girls were trained at an Awapuni property,
near Palmerston North; at the end of the training period both the boys and
girls were placed on farms throughout New Zealand,

Prior to the establishment of this training scheme, the "New Zealand
Sheepowners Acknowledgment of Debt to the British Seamen Fund" had purchased

a property known as Flock House from a Rangitikei landowner named L, MoKelvie,
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The property which now forms the basis of the present day farm training
institute, then consisted of Jjust over 1000 acres together with a magnificent
homestead, The farm land was fertile, well watered end with a considerable
acreage of river flats. The treining scheme never envisaged training cadets
in the work of an already improved f'arm, so to accommodate, the "Fund"
purchased an additional 6,800 acres; 4,800 of which consisted of the adjoin-
ing "Waitatapia Estete" and a further 2000 acres of coastal sand country, In
1924 the overall establishment cost amounted to $86,000 (Goodall,1962: 12),

Between 1924 and 1931 Flock House operated as a farm training centre,
catering for "Fund" recipients and a number of sons of lew Zealand servicemen.
In 1937 the New Zealand Government bought Flock Housrc : this sale eventuated

because of:
(1) Problems associated with the immigration of trainees,
(2) Increased operating costs,

However the fecond World War interrupted the new owner: development
plans but in 1949 ste; - were taken to re-establish the original immigration
scheme, with fifteen 1ritish vouths being trained annually at Flock House.

Unf'ortunately the escheic was terminated in 1952; due to insufficient participants,

From 1952 to 1979, the fortunes of Flock House have fluctuated with |
the relative enthusiasm and dbudget allocations of the successive Superintendents
and Principals, Farm Training at Flock House has slowly develcped from basi
skills treining to a more specialized form of agricultural training, New
buildings and facilities were developed to accommcdate increases in steff and

student numbers; these included staff residential houses, workshops and hostels,

Between 1960-1970 farm training began to drift without any positive
direction; cadets were being trained, there was some further improvement in
facilities but the institute lacked purpose. Since 1970, with a change in
Principal the whole atmosphere has changed, Training has become more effective,
major new residential and recreational facilities have been built, tﬁ; farms
are better managed and above all a better utilization of the training/educ-
ational resources has been attained. (Information for the above comments

based upon past and present Flock House staff comments),

In the space of nine years Flock House has blossomed into a tertiary
education facility, providing educational resources and catering for numercus
training needs.

Today the farming operations encompass an area of 1335 hectares and
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comprises five economic commercial farm units; dairy, mixed-cropping, and
all-beef on the riverflats; and an extensive sheep and cattle unit, plus
a fat lamb farm on the coastal sand country. Forestry, piggery, poultry,
orchard and garden units are alsc in operation in conjunction with a field

research area,
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CHAPTER 3.

FLCCK HCQUSE OPERATIONS,

INTRODUCTICN,

The main objective of this chapter is to present a descriptive
analysis of the Flock House operations. An analysis of this type presents
an overview of the evaluation context as well as providing a valuable
opportunity flor the interplay of interpretation, notably between the re-
searcher's subjective assessment of, and Flock House staff comments about

the operations of the farm training institute,

SECTION ONE,

Institutional Objectives.

The presentation of the institutional objectives of an institution
like Flock House, involves describing and analyzing the known theoretical
principles and ideels that guide Flock House personnel on a specified course

of action, so outlined by the institutional objectives,

The production of a statement that describes and analyzes the known
theoretical principles and ideals of ar institution, must be carried out in
accordance with the knowledge that the farm training institute known as
Flock House, is a state administered and financed institution, Therefore the
institutionzal objectives in question should net only be a reflection of the
attitudes held by Flock House personnel but alsc reflect the nature of the
type of work and tasks they perform. Similarly, it would not be inapprop-
riate to expect that a correlation exists between what the Flock House per-
sonnel feel are the institutional objectives and the central Government's
views on this matter; such discussion in relation to this point will be

found at a later stuge of this section.

It is interesting to note that there was a marked reluctance on
behalf of certain Flock House and Advisory Services Division personnel to
produce verbal or written statements for the researcherfy that ocutlined their
perceptions of the institutional objectives of Flock House., In any attempt
to explain the reasons behind this marked reluctance by the two parties, it
can be noted that if may reflect either; the absence of such objectives; or,
maybe they see the institutional objectives as the sum total of the pro-

gramme goals,

Apart from a reluctance by some of the personnel to participate, the
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overall feeling gained by an analysis of the interviews, observations and
a number of written statements; was that the people at Flock House feel most
comfortable working within broadly stated aims and objectives; rather than
within precise unambiguous objectives, The main reason for such a reaction
is that broadly stated eims remain open to individual interpretation whereas
more precise objectives may appear thecretically rigorous but problems do
arise in such an organizational situation that is overly controlled. Other
research findings (Worthen and Sanders, 1973:266) tend to confirm this view,
In general terms, institutione that try to construct and maintain a rigid
closed set of objectives, almost inevitably adapt, that is objectives are
changed to allow for more comf'ortable working sitiustions, where institutional
objectives are still realized but are achieved through broadly stated aims
instead of a tight set of objectives, (Worthen and Sanders, 1973:266-268),
(Parlett and King, 1971:10-28),

Generally the Flock House personnel nct only agreed about the type
of institutional objectives needed but they also pcssess a shared perspective
regarding the objectives thut do exist, By taking three personal statements

on this matter, the shared perspective was clearly substantiated.

(1) "The various functions of Flock Hcuse all have their objectives aimed at
meeting the wider objective of the Advisory Services Division; which is to
generally provide a sound technical and management advigory service to the
farming industries, so that they obtain rewards and improved production con-
sistent with gocd resocurce use, and in keeping with the satisfaction of pesr-

sonal aims of farmers" (written statement).

(2) ™"The general objective of Flock House iz to meet the educational/training
needs of the farming industry of New Zealand, within the context of the total
educational/training resources in the country and taking into account the

geographic location of Flock House" (written statement),

(3) "The institutional objectives of Flock House can be expressed as;

firstly, to operate all farm enterprises associated with Flock House at a

high level of efficiency so as to serve the purpose of providing an excellent
practical training environment for the New Zealand farming industry; secondly,
Flock House should provide an environment for the running of intensive short
courses; thirdly, Flock House should provide the necessary facilities for the
Ministry of Agriculture and Fisheries in-service training" (written statement),

A further point of interest regarding the individuals who provided
the personal statements; all three are married, have Agricultural Science

degrees and have had similar work experience prior to working at Flock House,
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To gain the official Flock House view concerning the objectives of
the institute; the researcher used the "Prospectus of Flock House" (1976: 4,15)
and the "Agricultural Training Calender"” (1978: 5-6) which outlined the
objectives of Flock House and a number of the courses administered by the

institute. In summary these two documents contend that Flock House is:

(1) A Tertiary education facility,
(2) A Farm Training Institute.
(3) An Institute that provides a range of training opportunities and

specific courses in agricultural skills and farming theory/practice,

A subjective assessment of the institutional objectives of Flock
Housze entails anelyzing all the written and verbal statements provided by
the following personnel:- Principal, Registrar, Tutors, Farm Managers and
students of Flock House; Ministry of Agriculture and Fisheries staff, Wellington;
and then combining this information with personal observations, to form a

final analysis of the situetion,

In the researcher's view the institutional objectivea of Flock

House are as follows:

(1) Flock House aims to meet some of the education/training needs of the

farming industry of New Zezland,

(2) Flock House presents a unigque learning environment for the educational/
training needs cf all those participants involved in training courses,
The unique learning environment consists of residential campus facili-
ties, five economic farm units, course instructors and numerous special-
ists who are brought into the teaching programmesa; together these

factors blend to produce an environment conducive to learning.

(3) Flock House aims at providing an educational facility that attempts
to achieve the Advisory Services Division's general objective of
providing "a sound technical and management advisory service to the
New Zesland farming industry”.

In the researcher's view these three objectives are specific encugh
to allow for an understanding of what Flock House is attempting to do with
its designated role; but general enough to allow for a degree of individual
interpretation on behalf of those people who work at Flock House,

This balance clearly indicates that the objectives have been
developed to produce an atmosphere within the institution; that both directs
action but also allows for initiative, the nett result being a harmonious

working environment.
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With respect to the earlier query over the expected correlation
between; the views of Flock House and central Government personnel, regard-
ing the nature of the Flock House institutional objectives, it is clear that
there is such a correlation of views., Both parties views concur, which leads
one to suggest that there is a degree of harmony between the two parties and
what they deduce as being the prime objectives of the institute,

Although the two parties tended to agree over that matter; the
quality of the relationship between Flock Hcuse and Head Office in Wellington
does fluctuate with the pressures, and at times frustrations of the job, An
illustration of the attitude that influences the level of relationships is
reflected in a statement made by a Flock House :taff member:

"Our relationship with Head 0ftice tends
to be a cordial one, but we sometimes
get bogged down with red tape and memos
from Wellington™
(recorded comments)
The converse side of the relationship is neatly summarized in a statement
from a Head 0ffice staff member:
"These Flock House people have to realize
that they are part of a bureaucratic sys-
tem and often we are just as tied by re-
gulation as they are".
(recorded comments)
In general terms a harmonious working relationship prevails between

Flock House and Heed 0ffice, with both parties realizing the need for co-~

operation,
SECTION TWO.

Flock House - Staff Organization. Leadership Patterns

and the Organizational Climate,

The patterns of staff organization that exist at Flock House will
provide a base for further discussion related to the types of leadership

patterns, and the nature of the organizational climate,

"Staff Organization", refers to the plan by which duties and respons-
ibilities are assigned and executed by members of the staff and by groups of
staff members organized for co-operative effort. (Good 1973:553); at Flock
House the thirty-five salaried staff members and twenty-five wage workers are
allocated areas of responsibility, commensurate with the institutional object-

ives and the staff members position, personal experience and divisional
requirements, Within such a system each staff member belongs to either the
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Advisory Services Division, Administration Division or the Management
Services Division of the Ministry of Agriculture and Fisheries., Membership
to one of these divisions automatically limits the sphere of influence that,
that person may be involved in; flor example, one of the Administrative
Division's clerks having been assigned clerical duties, would not be involved
in the teaching programmes., The other two factor:s; of job position and per-
sonal experience, tend to be held in relation to the ability of the job
occupant and his/her relationship with the Principal., Most staff members at
Flock House work within set areas of responsibility and it is only in the case
of senior staff members or certain individual farm managers and farm training
officers, that their areas of responsibility are expanded. Responsibility at
Flock House correlates with the Principal's judgementof a person's ability

to do the job, therefore individual staff members are usually classified on

merit as well as job position and personal experience,

The task of co-ordinating and dir ~ting the staff organizational plan
is assigned to the Principal and it is he¢, vho is nominally in charge of the
whole operation, Although the Principal dcco= not have daily contact with
every staff member through suitable delegation of responsibility, he maintains
an intimate administrative relationship to all workers, salaried and wage
workers alike, Informal discussicn, during morning and afternocon teas and often
af'ter woerking hours, allows the Principal to have an understanding of what
developments are planned, probleums that have arisen and areas that require atten-
tion., A more formal system of discussions with the teaching, technical and
management staff also provides the communication needed to allow him to make

operational decisions,

The Principal's role is a very demanding tire-consumptive task, but
Flock House is fortunate that the present Principal ; who is an articulate
forceful character, deals with the role very eifectively, Staff at Flock House
are noticeably "affectionate" towards their leader, Comments like the follow-

ing reflect how some of the staff feel about the Principal:
"I respect the man",

"You get on with the job, because you know darn well that he expects
the best"”.

n "
Stewart, he is a real good bloke", (recorded comments)

Since 1970 the Principal has managed to gather together at Flock House
staff members who are; generally, individually proficient at their jobs, and
collectively effective in carrying out the institution:z objectives.

Relationships apart, the wage and salaried staf'f’ members operate as a
"cohesive organizational machine" with the Principal very much in control.
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Figure Explanation.

Staff Organization at Flock House operates through a system of
communication and control. Lines of communication and control emanate
directly from the Principal, although other staff members in key administrat-
ive positions contribute to the overall pattern of organizition., All staff
members except, for one of the tutors and the storekeeper; who have direct
links to their immediate superiors, work within a system of areas of respons-
ibility, which make them directly responsible to their immediate superiors
and to the Principal but require an indirect link from staff member to staff
member. To illustrate the communication = -stem in operatica, sometimes in-
volves a small or large number ¢f the sta’ ' take for example, an actual

occurrence that typifies how the Flock Hcuso Staff Crganization works,

Step 1: Principal informs Registrar of the intended visit to Flock House of

the Director-General of Agriculture and Fisheries,

Step 2: Registrar informs Hostel Manager, who informs the Chief Cook of the
visit. The Chief Cook then has notice to prepare meals,

Step 3: A Notice is posted on a number of the Campus notice-boards informing
Staff and students of the visit and asking ther to clean the grounds,

etc,

Step 4: The Principal working with the Registrar, Farm Supervisor, Hostel

Manager, and the Tutors prepare Flock House for the visit,

Result: Af'ter suitable preparation the Director-General's visit goes very
well, especially as the visit would influence budget allocations

and personal impressions,

Staff members often choose between the direct link and the indirect
link method when asking for approval regarding course activities or work
operations. As one may have gathered Flock House operates in a very informal
organizational atmospherc; where a great deal of the administration and
decision-making is carried out person—to-person, but the system remains relat-

ively formal in structure,

The other area requiring explenation is the link between the Chief
Cook and the Horticultural Farm Manager; and the Butchery Farm Training 0fficer.
Flock House produces most of its own food and this link between the raw food
supplies and the kitchen is necessary for the sake of food continuity and meal

preparation.



SECTION TWO (contd.)

Leadership Patterns at Flock House,

An examination of both the "Staff COrganization" chart and the organ-
izational reality suggests there are several key leadership roles operating

within Flock House. These are:

(1) The leadership role of the Principal.
(2) The combired leadership rcles of a number of key administrative
perscnnel,

The ability to lead is relative to individual ability and readiness to
inspire, direct and manage other individual's behaviour., Effective leadership
depends upon personal leadership ability and the leader's ability to obtain
results from their style of leadership.

Both sets of criteria are reflected in the current Principal's ability

to manage both individual, and the institute's operations at Flock House,

As has been previocusly stated the Principal holds the most responsitle
administrative position at Flock House and therefore automatically nolds a key
leadership role. Guch a position decrees that an individual should have leader-
ship, administrative and managerial ability, that enebles that person to

effectively operate as Principel.

The Principel operates as beth the practical administratcr/decision-
maker and the conscience of Flock House regarding institutional objectives,

relations with Head 0ffice and the day-to-day routine management of Flock Houss,

The importance of an effective leader, has historical precedence in
almost every sphere of organizational activity known to man; without effective
leadership, organizations cannot function to full potential., An effective
organizational leader need not be solely charismatic, authoritarian or laissez-
faire (Brophy and Good, 1974: 244-248) as all three types are known to be
effective in selected types of organizational settings.

The other key leadership rcle originates from eight administrative
personnel who; direct and control most of the institute's activities, Together

the Principal, Registrar, Senior Tutor, Tutors (3), Farm Supervisor, and the
Hostel Manager occupy key administrative and decision-meking roles. A glance

at the "Staff Organization" chart illustrates the control that these eight
men have over the whole training institute; almost every behavioural action
connected with the jobs at Flock House owes something to these men.

Leadership patterns at Flock House result principally from these two
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types of leadership roles:

(1) The Principal, through his status and perscnal influence projects one of
the more obvious patterns of leadership, whereby he directs and attempts to
maximize human potential in relation to job efficiency.

(2) Eight key men form an administrative/decision-making leadership pattern,
whereby they control the daily routine at Flock House,

Apart from the Principal and the cther seven key personnel; leadership
skills, do exist amongst other staff members, Individual examples of an
ability to lead often develop when an individual shows initiative in a problem
solving situation; but in most cases leaderzhip at Flock House is the objective
of thos=e individuals or groups of individuals who have been allocated leader-

ship roles,

Organizatiopal Climate,

Within any orgenization the "atmosphere" or tone that exiasts between
staff members has an important psychological and physical influence on the

overall effectiveness of that organization,

Social interaction within an organization is inevitable but the quality
of that interaction is not the socle nre-requisite of an effective organization;
although harmony within an organization is a sound indicaticn of ths potential

ef'fectiveness of that organization,

At Flock House harmonious social interactions are the behavioural
norm, such an envircmment comes as a result of group cohesion rather than a
high level of individual interaction, An indication of this is reflected in
the amount of cenflict amongst the stuff. Generally the staff at Flock House
work well together; they are individu:lly skilled at their jebs but conflict
between staff does exist on occasions; however, any negative feelings toward
other staff members resulting from scsc form of conflict, are usually ignored
or at least "put to one side™ with the intention being to overcome any personal
or job conflict by discussion amongst the pecple concerned, Inter-staff
conflict is minimal and has very little influence on the institute's organ-

ization climate,

Personal friendship amongst the staff at Flock House is a good
indicater of organizational climate and alsc influences the level of group
cohesion, Personal friendships are reflected in the type of working relation-
ships at the institute; the type of personal contact between staff and the
type of informal personal contact between staff,
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Often a perscnal friendship results from all three types of contact
but working relationships are the usual means of establishing personal
friendships, In an environment of daily contact, restricted work space,
shared morning/afterncon tea facilities and a small total work force, good

working relationships are the norm,

Personal and informal personal contact are the other means of estab-
lishing personal friendship but the main factor that controls friendships and
the organizational climate is the type of working relationships that have
developed. Many different types of working relationships exist at Flock House;
some, for example have already been mentioned, leadership roles and patterms;
but in most cases each ataff member has a perscnel style and as such retains

a personal working relationship with all other staff members,

Staff members usually consult each other on a person-to-perscn basis
although they acknowledge the other person’s status and bear that in mind when
in conversation, In the researcher's observation the Flock House farm staff;
that being, the Farw Manager, Farm Training Officers and farm workers have a
good efficient working relationship with the tutorial and administrative staff,
Mutual respect between the staff is the usuel philosephy tehind the various
working relationships. The Principal of Flock House by example, instils in his
staff the importance of co-cperation and with common sense prevailing amongst

the vast majority of staff, scund working relationships exist,

The Farm Supervisor at Flock House provides the best example of how
working relationships control the organizational climate, The occupant of this
particular position not only controls the fiive economic farm units and therefore
nominally controls the Farm Managers, Farm Training Officers and their workers,
but he also occupies a key administrative position in conjunction with super-
vising the foreign-aid treining projects and holds a supervisory position over
the trainees, which involves somwe instruction with the trainees and short
course participants., Such a range of responsibilities obliges the individual
concerned to hold a good working relationship with all contact groups, and also
illustrates how working relationships with a range of staff members must

influence the "atmosphere" in which Flock House personnel work,

Organizational climate is a product of social interaction and depends
a great deal upon the type of working relationships that exist within an

organization,
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SECTION THREE,

Finance,

The financial operation at Flock House must be understcod in terms

of central Government financial control.

Two basic statutory instruments of financial control operate within
the New Zealand Government, They are the "Public Revenues Act 1953" and the
"New Zealand Loans Act 1953". These instrumente give authority and respons-~
ibility to the Minister of Finance, In summary the "Public Revenues Act"
covers the receipt and expenditure of public money, the content and adminis-
tration of the public accounts, the custody of public securities and certain
controls over the accounting of local authorities, and control of the Govern-
ment's banking business., The "Treasury Regulations 1953" clearly present how
Government departments are contrclled financially.

(1) All depertmental expenditure is tc be authorized by the
permanent head or his nominee, and all Government em~

ployees are at all times accountable to the Treasury for
the receipt and expenditure of public money.

(2) The Treasury directs the manner in which departments
keep their accounts; accounting systems "shall at all
times be subject to the control, supervision and inspect-
ion of Treasury".
(Treasury Regulations:1953)
While the "New Zealand Loans Act" places a general power to borrow
under statute in the hands of the ¥inister of Finance and permits him to
meet the costs of raising, converting, or repaying loans without further

appropriation,

Understanding these two statutes, in conjunciion with an understanding
of the role of Treasury is critical to the gaining of an understanding of the

way Flock House forecasts and obtains finance,

Treasury is the Government's financial adviser, its main function is
to estimate the balance of needs and resources in public activity and to see
proposals for expenditure in the 1light of the overall attainment of objectives.
Treasury helps Government to allocate the limited funds available among the
competing claims,

Treasury plays a major role in the evaluation of public expenditure
and maintains a range of suitable evaluation models., (Treasury, 1973) Unfort-
unately there are few formal systems of programme evaluation available to state
controlled organizations, It is in this area that soundly based programme
evaluation methods could enhance not only the role of Treasury but also help to
inform and direct the state controlled organizations,



Each year the Treasury obtains requests from all Government
departments regarding their financial requirements, Each department works
out their financial requirements in detail, and then presents their estimates
to the Treasury for scrutiny having first submitted the estimates to the depart-
mental minister, The draft estimates are finally approved by the Government

and are printed for presentation with the "Budget" usually in June of each year.,

Flock House falls into the category of a departmental divisional

financial operation.,

The "estimates™ now known as "forecasts" determine the level of
allocation the various departments or divisions will receive in the next
financial year, Forecasts are prepared for the next three financial years
but the greatest emphasis is always placed on the level of allocation for the
next immediate financial year. Forecasts fall into two distinct categories

(1) Forecasting to meintain the existing level of servicing and

The Principal of Flock House as the Fipnance Controlling 0fficer for
Flock House, in discussion with the Registrar and cther senior staff prepares
and submits the financial forecast for Flock Houze. This forecast is checked
at Head 0ffice and then becomes a sub-total of the Advisory Servicas Division's ‘
pd

forecast, Financial forecasting is a diff'icult task and has been equated to

being a "calculated guess" (Desk File, 1977:67) but before each Finance Con- ‘

o

trolling Officer is informed of the final allocation a number of steps are made:

Step 1.

The Ministry of Agriculture and Fisheriea' Chief Accountant informs
each division of the figures submitted on their behalf, Checks are made, and

if any serious cuts are made, discussion can take place,

Step 2.

A tentative allocation is made by the Chief Accountant just prior to
the Christmas break, Consultation, further discussion and readjustments are
usually made. At about January, these tentative allocations can be regarded
as being an indication of the final allocation,

Step 3.

Final departmental and divisional allocations are presented usually
about April/May prior to the presentation of the "Budget".

During the financial year, in eddition to the annual forecasts, each
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Finance Controlling Officer submits a "September Review" and receives monthly

returns of expenditure,

A "September Review" 1s a review of the financial allocation made in
the 1ight of the expenditure for the first six months, and to determine what
amounts to the final allocation to cover expenditure f'or the remainder of the
financial year, The review takes account of changed expenditure trends/patt-
erns, new cost or price increases and it can also be used to implement expend-
iture controls as dictated by Government, Each review can also be used to

edjust original allocations, redirect finance, cut-back or increase expenditure.

The monthly returns of expenditure are prepared in the Acccunts

Section at Head O0ffice and are used to check expenditure patterns,

The f'inancial ferecast, allocation, review system under which Flock
House operates is the standard process by which Government departments obtain
and control their expenditure. Flock House also includes in its forecasts the
"Plant and Equipment" estimate which is treated as a separate forecast, but is

built into the Flock Hpouse total f'inancial forecast submitted to Head 0ffice,

Once Flock House's financial allocation is approved, the Principal
acting in his role of Finance Controlling Off'icer can then proceed tc approve
of'; Plant and Equipment purchases which are then ordered, the allocation of
funds to service the Flock House operation, and generally prepare his staff

to maintein a check on expenditure,

In this process of allocation within the Flock House system, the
Principal relies heavily upen the judgement of the Regiatrar and other senicr
steff members. Working within a budget, requires =skill, judgement and some

manipulation of the system to overcome short-term or crises situations,
TABLE 1 FINANCE -~ FLOCK HOUSE
Total Budget allocation to the Ministry of Agriculture and Fisheries:
1977/1978 1978/1979
$185,455,000 $267,550,000

Voted allocation to the Advisory Services Division of the Ministry of
Agriculture and Fisheries

1977/1978 1978/1979
$8,275,000 $8,542,000
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Flock House-Financial allocation from the Advisory Services Division, of
the Ministry of Agriculture and Fisheries,

1977/1978 1978/1979
$527,505 $563,720

Flock House-controlled funds from the Advisory Services Division, of the
Ministry of Agriculture and Fisheries (Salaries etc,)

1976/1977 1977/1978

$171,974 $227,106
Total: Financial Allocation - Controlled Funds and other costs,

1976/1977 1977/1978

$675,526 $816,532
Total: TFlock House Cperation

1977/1978

Total Funds $816,532

$1,263,532 Capital Costs3220,000
Revenue $227,000

(Flock House, 1978/79)

SECTION THREE (contds)

Flock House spends its financial allocation within a prescribed

schedule of categorie:s; they are as follows:

Wages and Overtime, Interaal Travel, Freight-Cartage, Payments to Post 0ffice,
Maintenance, Plant and Equipment, Motor-Vehicles, Public Utility Services,
Livestock and Farm Stores, other Stores and Services, Printing and Stationery,
Books and Periodicals, Advertising and Information, Rates and Grants in Lieu,
General Staff Training, Furniture and Fittings, and Expenses. Plus Capital
Cost Expenditure and Head Office Controlled Funds,

Flock House in its role as a revenue producing organization receives
an income that more than offsets the ennual capital costs, Revenue for Flock
House comes from a number of sourccs related to the institutes' farming and
training operations. These includc; rental charges for staff houses and
single quarters, course fees, accommodation and meal charges, sale of farm

produce, sale of livestock and other miscellaneocus items,

Financial allocation and revenue production are both important
elements of the overall management process but the success or failure of the
annual budget allocation and revenue, depends largely upon the management
methods used to spend the money., Flock House operates within a standard
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funding formula and also relies upon personal judgement when making the
decisions connected to financial management. Two points that have already
been mentioned; one, concerning the prescribed schedule of spending categor-
ies; two, the personal judgement required of the Principal and senior staff,
result in a situation where arrangements are made to spend within the pres-
cribed categories but such decisions are based on personal negotiation and
personal judgement between the Principal, Registrar and senior staff members,
Generally spending increases in proportion to available finance, an example
of' this, and an illustration of the management methods used at Flock House

is shown in the variation between years, of the same category of spending

shown below,
Expenditure ~ Flock House, from 1/4/77 - 3Q/Q/?8l
1977/1978 1978/1979
(1)

Maintenance of Land and Buildings (2)Maintenance of Land and Buildings

Amount spent $1429 Amount spent $9633
percentage of percentage of
allocation - 6% allocation - 42%

*Time period for (1) 1/4/77 - 30/6/77

" n o (2) 1/4/78 - 30/6/78
These figures indicate that although the total allocated for the maintenance
of land and buildings differed between the two years, a decision had been made

to spend more during the 1978 period (36% mor-).

The major areas of spending relate to: zes and salaries, maintenance,
livestock and farm stores and other stores an. ::rvices, together these categ-
ories spend approximately BO% of the total allocated and Head Office controlled
f'un.dﬂ.

Financial management at Flock House is a difficult time consuming

task, which requires expertise and experience,

SECTION FQOUR.

Course Programmes and Facilities,

Course Programmes,

Flock House operates principally as a farm training institute and
within this designated role there are a wide range of course programmes
available to trainee farmers, experienced farmers, overseas students, and

specifiic interest groups,

Six specific types of courses are organized and operate from Flock

House,
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(1) The Agricultural Short Courses, were begun in 1973, and consist of a

three or four day live-in course aimed at people who occupy a decision-making
role in some agricultural activity; for example, farm owners, leasees and
managers, The Short Courses aim to keep farming people abreast of the latest
techniques and developments in Agriculture. Each course concentrates upon
one topic and the emphasis is on the practical application of learning, so
field trips, exercises and group discussions are incorporated into each
course; with the institute's farms alsc playing an important role in most
courses, The instructors associated with these courses are mainly Ninistry
of Agriculture and Fisheries advisory officers, Flock House tutors and
specialist speakers,

The numbers and sizes of the Short Courses, since 1973 are provided

in the following table:

TABLE II.

Year 1973 197 1975 1976 1977 1978
No. of Courses 5 Q 14 29 21 52
Attendences 88 214 291 280 327 567

1974 - 1978 =~ Agricultural 3Short Courses, Mean Figures,

No., of Courses 20 per year,
Attendences 336 per year,

The increasing number of courses, and the associated increase in
the number of people attending these courses reflects the ever increasing
demand for Flock House Short Courses, A similar demand exists for Short
Courses at Telford, the South Island equivalent of Flock House,

During 1978 Flock House offered a vast range of courses, seven of
which were presented twice during the year, due to the large numbers who were
interested., Most courses reported high percentage intakes on the figures
indicating enrolment., Generally the responses to these type of courses are
excellent and in 1979/1980 the Ministry of Agriculture and Fisheries expects
to widen the range of topics to be offered,

(2) Farm Training for Trades Certificates, This ten-day block training
course covers topics included in the prescriptions for Trade Certification
Board examinations and are designed to supplement the Technical Correspondence

Institute's course assignments for these examinations,

Although the primary aim of these courses is to cater for Trade

Certification Board student examinations and training courses, these courses
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are open to other interested members of the farming community. The numbers
and sizes of the Trade Certification training courses, since 1974 are pro-
vided in the following table:

TABLE III.

Flock House = Farm Training for Trades Certificates 197h - 1978.

Year, 1974 1975 1976 1977 1978
No, of Courses 2 L h L L
Attendences 39 92 89 67 81

Farm Training for Trades Certifiicates - Mean Figures

No. of Courses 4 per year.

Attendences 74 per year,

These courses provide options in, dairy, sheep and arable farming. Within
the courses, the examination structure is based upon a first and second

qualifiying examination, then a final examination,

During 1978 a new six-week Farm Management Trades Certificate course
was offered, with the examinations following a five paper sequence., Both
types of courses require practical farm experience as a pre-requisite for

entry. A steady demand exists for courses,

(3) Land Settlement Block Courses. These series of block courses have been

specifically designed by Flock House to gqualifly intending farm owners, {or

the right to apply for entry to ballot, in the Government's Civilian Land
Settlement Scheme, this is & scheme that has been estatlished to overcome some
of the present problems facing intending farm owners in purchasing farm
properties, The courses are arranged to allow the applicants to complete the
full eight week course over two years, by attending two, two week courses
each year, Successful completion of this course does not mean an automatic
entry to ballot, as all applicants must satisfy the Land Settlement Committes
regarding their farming experience and financial worth.

The syllabus for this course includes sections dealing with; Animal
Husbandry and Farm Management,

The numbers and sizes of the Land Settlement Block Course since 1974
are provided in the following table:
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TABLE IV,

Flock House - Land Settlement Block Course - 1974 - 1978,

Year, 1974 1975 1976 1977 1978
No. of Courses 6 V 7 L N
Attendences 140 151 104 50 104

Land Settlement Block Course - Mean Figures

No. of Courses 6 per year.
Attendences 110 per year,

(4) The Full-Time One Year Training Course, This is a one year course,

designed for boys aged between sixteen and eighteen years, who plan to farm,
Emphasis in this course is on the practical skills of farming, Training
begins with the sixty boys being introduced to the five main farming systens
that operate on the Flock House farms. Students are then divided into twelve
work groups; each of five students, who then work on a rotational system of
activities, spending four weeks on each of the twelve activities during the
year. The activities consist of: Dairy work, Farm Conastruction, Stock work,
Butchery, Fencing, Studies, Sheep and Cattle, Horticulture, Agricultural work,
Beef, Pigs and Poultry, Forestry and Studies. In conjunction with the prect-
ical work a small amount of time i1s spent on lectures and the boys have an
opportunity to prepare for and sit New Zealand Technical Correspondence exam-
inations in farming. As with the Land Settlement Course, instruction is

given essentially by Flock House staff, tutors and farm staff,

Demand f'or this course is very high, with 231 applicants for the 1977
course and 260 for the 1979 course. Since 1924 Flock House has been known
primarily for its one year training course and its nct since 1970 have any

of the other types of courses been developed,

(5) In-Service Courses, The Flock House residential facilities in conjunction

with tutors and extension officers provide an ideal in-service training sit-
uation for the Ministry of Agriculture and Fisheries on-going training pro-
gramme, Between thirty and forty courses are usually provided each year,
which caters for about 500-700 staff., The courses range from two days to a
week, in duration, The in-service courses have reached an optimum level and

little if any increases are expected,

(6) Overseas Students Training Courses. These specialized training courses

cater for individuals or small groups of overseas students. Such courses
operate under the auspices of the New Zealand Foreign Affairs, foreign-aid
training programmes, which offer specialized training expertise and facilities
to interested countries, who require the training skills, '
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The students are mainly from Pacific Island, Asian or African
nations and spend from one to six months training at Flock House, particul-
arly in the practical skills, asscciated with dairy farming, beef, pig,
poul try production, and butchery. The researcher gained the distinct im-
pression from various conversations, with both the overseas students and the
Flock House staff; that, the courses which are planned to meet the students
needs; are well planned, the type of instruction is suitable but the courses

require a lot of patience, and are demending on the staff,

Other courses do exist at Flock House these include: An Induction
Course, that attempts to prepare new recruits with the basic farm skills.
Francis Douglas College, a New Plymouth secondary school have sent a group of

boys to Flock House, once every year since 1975.

The training programme at Flock House illustrates the possible range
of courses that can be made available at a farm training institute where de-
mand for the courses often outstrips Fleck House's ability to supply the
courses, Generally, the future of the training programme looks good, espec-
ially in the case of the Agricultural Short Courses, although the Cameron/
Wilkinson report will probably cause a number of changes (Cameron and
Wilkinson, 1976/77: 15-22).

Facilities., (refer to Campus Flan, Appendix A, The facilities at Flock
House are adequate for their internded purpose. Amongst staff, students and
course participants who use the various administrative, technical, hcusing
and recreational buildings and farm equipment, the vast majority when guest-

ioned are satisfied with what exists on the campus.

The campus aree consists of an administration block, that is occupied
by the Principel, Registrar, Tutors, Matron, Hostel Manager, Farm Supervisor,
and the office staff, Within this block the library, laundry, audio-visual
centre, butchery, heating system and part of the hostel 'scilities are also
housed. In close proximity to the administration block; which was initially
the Flock House homestead, there are five hostel wings, staff residential
houses, kitchen and dining room, various workshops, conference room and bar
facilities, Adjoining the workshops exists a recreation complex consisting
of a gymnasium, an indoor swimming pool, squash courts, and sports fields,

A T.V. lounge, canteen and a theatre hall complete the leisure-based facil-
ities at Flock House. A small lecture block caters for the more formal
teaching activities and is situated within easy working and walking distance
of the hostel, administration and residential areas.

Most community needs are catered for within the Ministry of Agriculture
and Fisheries financial boundary. Basic needs; such as, electricity, adequate
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housing, educational facilities, access to shops and services as well as
recreational facilities are well catered for with the rural tomship of
Bulls being able to cope with most demands, while the larger city of

Palmerston North iz only an hour's travel away by road,

Staff requirements; such as, audio~visual facilities, reference
library, teaching facilities, equipment and service organizations are avail-
able at Flock House while Massey University, the Department of Scientific and
Industrial Research and other scientific or research centres are located in

or around Pelmerston North,

Farm Services and other farm based needs are adequately catered for
in this ares; for example, three freezing works, livestock sales, and a good

transport system are all easily attainable,

Flock House is near to being a self-sufficient rural community, that
enjoys most of the basic social and task-orientated needs required to operate

eff'iciently.

SECTION FIVE,

Planning Policy and Development,

Since 1924 when Flock House was first established, the concept of a
farm training institute has developed from the "pipedream" of a few local
farmers, to a well organized Government financed training institution, It
is the reseercher's contention that without some thought to rational planning

Flock House may have remained a "pipedream”,

Planning, involves a prescribed behavioural process that attempts
to determine a zet of goals, The goals of Flock House planners have changed
over the year:s; initially the goals were associated with establishing a
training institute, then they changed to accommodating the demands, being put
upon the training role of Flock House. Today Flock House planners hope to
achieve the institutional objectives which aim to provide a sound training
environment for the needs of the farming industry and fulfil the general ob-
Jective of the Advisory Services Division of the Ministry of Agriculture and
Fisheries,

Informality seems to be the basic means, by which the planning policy
is developed, Informality, only with regard to the planners attitude towards
the planning process, the planners principally the Flock House Principal and
his senior staff treat the objectives with respect, but deal in an informal

manner,

The Principal has the overall planning control of the whole cperation
which includes; finance, building, farm operations, staff re-organization,
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facilities, and course programmes, However each staff member makes
suggestions within his/her area of responsibility, that contribute towards
the Principal's perception of the planning demsnds of that area, The import-
ance of the suggestions depends upon the prescribed role of that staff menber,
obviously the teaching staff would make many valuable contributions towards

the planning of their own areas of responsibility.

Formal planning does not really exist at Flock House; that is, no
regular planning meetings operate between staff, instead informal discussions
amongst the staff members during morning tea or at some time during the day
substitute for the more formal planning process., At times the Principal
invites a more formel discussion but usually planning is done on a much more
informal basis,

Such a system, at no stage produces irresponsible or irrational
planning, rather the means of obtaining the information are different to more

conventional norms associated with planning.

The planning policy at Flock House is very dependent upon the ability
of those staff involved tc accurately forecast and allocate the yeasr's finances,
Without the co-ordination between finance and planning, much of the planning
may be ineffectual because a lack of funds of'ten means an end to the plans. In
most cases the Principal controls both the finance and the planning policy =0
co-ordination is usually possible,

Planning, reflects a personal judgement which is derived from a system
of thoughts and values uppermost in the mind of the planner, Flock House
operates an effective planning policy where staff members tend to comply with
the existing informel planning process; which allows for individual staff to

contribute ideas towards their cwn areas of responsibility,

Today the exclusive emphasis on training young men in basic farm skills,
has been replaced by a much broader training policy that includes short courses,
block courses, land settlement courses, overseas student training courses and

in-service courses as well as the traditional farm skills course,

Something that is illustrated very clearly in both the planning of
training policy and the overall development of the institute is the suzerain
influence the Principal has over the image and effectiveness of Flock House,
Without an effective leader, the Flock House training policy would be vague and
lack direction, and the overall development of Flock House must suffer as a

consegquence,
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CHAPTER 4.,

"TOWARDS A MCDEL OF PROGRANME EVALUATION",

INTRODUCTION.

The objectives of this chapter are:

(1) To discuss the major theoretical and methodological problems that
face programme evaluators, by relating these problems to a few

contemporary theorists and their solutions;

(2) and to present a viable model of programme evaluation that can be

used at Flock House,
SECTION ONE.

Programme Evaluation - Problems and Possible Sclutions.

The basic theoretical and methodological problems that face

programms evaluators are as follows:

(1) definition

(2) aim

(3) types of evaluation

(&) role of the evaluator

(%) methodological liwitations

These f'ive basic problems will be discussed in conjunction with

the following theorists, who provide possible solutions,

(1) R.W. Tyler.

(2) M. Scriven,

(3) D, Stufflebeam.

(&) M.Parlett, D, Hamilton.
(5) J.C. Clift, B.W, Imrie,
Definition:

Generally the concept of evaluation as a function, provides no
serious problem to evaluators, as it pervades most human activity, however
the meaning of evaluation as a specific term creates a great deal of con-

fusion and subsequent problems for the evaluators,

The importance of presenting a clear unambigucus definition of
evaluation cannot be overlooked, for such a definition plays a crucial intro-
ductory role in presenting a theoretical point of view and the way in which a
theorist or practical evaluator defines evaluation has direct impact on the .
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type of evaluation activities that can be conducted,

Some programme evaluators can justifiably be accused of playing
theoretical "word-games" with the definition of evaluation; which tends to
defeat the whole purpose of having a definition., An example should clarify
the point being made; Scriven, who in some writer's minds has been the
"greatest single influence" upon the field of curriculum evaluation (Mackay
and Maguire, 1971:10) defined evaluation in terms of "gathering and combining
performance date with a weighted set of goal scales"

(Seriven, 1967: 39-83)

In the researcher's view such a definition cannct be construed as presenting
a clear unambigucus statement of what is meant by evaluation, Whereas

Tyler whose whole approach appears tc be one of simplicity, defines eval-
uation as "comparing student performance within a specified curriculum, with
the stated behavioural objectives of that curriculum", (Tyler, 1942: 492-501)

does attempt to define evaluation in a manner that can be easily understocd.

Although Tyler presents a clearer definition of evaluation this is ‘
not to say that Tyler's definition is more correct than Scrivens, rather

correctness is relative to one's choice of one malel beineg better tharn another,

This raises the point of each definition having an inherent value and

correctness to the theorist who preduces the definition,
The main points tc be made frem this discussion on def'inition are:

(1) Theorists and programse evaluators need to carefully decide what they

mean by evaluation and present z clear unambigucus statement,
(2) A number of the definitions of evaluation are confusirg,

(3) The definition of evaluation should be based upcr; the type of

evaluation and basic aim of the evaluation process, to be used,

In essence both Parlett and Hamilton; and, Clift and Imrie provide
the most suitable definitions of evaluation,

Parlett and Hamilton suggest that evaluation is concerned with
describing and interpreting evaluation information and that illuminative
evaluation concentrates on the inflormation gathering rather than the decision-
making component of evaluation, (Hamilton, 1976:99)

While Clift and Imrie feel that evaluation should be seen as "a
learning situation taking place within a receptive climate created by comm-
unication and maintained by the active involvement of all parties concerned"

(1978: 5).
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Another significant problem that causes programme svaluators some
anxiety is deciding what the purpose or alm of the evaluation study actually
is,

Is the aim of programme evaluation merely to determine the extent to
which purposes of a learning activity are actually being realized as Tyler
would suggest, Or are we to believe Stufflebeam, who states that evaluation

should provide relevant informaticn to decision-makers,

In conjunction with the definition and methodology of an evaluation
study, the aim remains crucial to the overall effectiveness of the evaluation
process, Without a specific aim a programme evaluation is meaningless to all
concerned; the process has no direction, the evaluator is confused, which

results in an ineffective study.

Most programme evaluators present relatively precise aims that
describe what they hope to achieve; for example, Clif't and Imrie suggest that
their form of programme evaluation is based on the principle that "an eval-
uation study is a learning situation in that it helps the lecturer and student
to learn about their course', (1978:#) Dthers like Parlett and Hamilton feel
that evaluation is "a comprehensive statement of what the programme is observed
to be" and with useful reference to the "satisfaction and dissatisfaction that

appropriately selected pecple feel towards it", (Hamilton, 1976: 92-93)
Programme evaluators need to:

(1) Present a meaningful statement that describes and justifies the

aims of their study, and the;
2 Aims need to be clear and precise,
( P

(3) The evaluation aims; need also to be meaningfully accommodated by
the definition of evaluation and the chosen methodology.

Types of Evaluation.

0f paremount importance to programme evaluators is the methodology
decided upon, to evaluate the selected course or programme, The basic point
at issue; is, what type of evaluation procedures are best selected for a

specific type of evaluation context?

The appropriate methodology can be chosen from the following range:=-
objectives, nec~tylerian, eclectic, administrative, illuminative, The
selection process should be based upon how the evaluator has defined eval-
uation and what the aim of the evaluation study is.
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Scriven's solution to this problem was to produce four types of
evaluation strategies, aimed at covering the range of evaluation possibilities,
The four strategies were:

(1) Formative/Summative,
(2) Comparative/Non-Comparative,
(3) Intrinsic/Pay Off.

(&) Medieted. (Scriven, 1967: 39-83)

The first three types contained contrasting elements that required different
approaches whereas the "mediated strategy" was structured to provide a means

for Jjumping the gap tetween intrinsic and pay-cff evaluation,

While Scriven needed four separate evaluation strategie:s; Tyler,
simply proposed that there bte a "pre and post" measurement of perf'crmances
which would be the evaluation methodoclogy used.

A movement away from the traditional objectives approach was made
by Parlett and Hamilton, who precposed a three stage evaluation methodology.

The stages were as follows:

(1) Evaluators observe,
(2) Evaluators inquire further.
(3) Evaluators, then seek to explein. (Farlett and Hamilton, 1972:1€)

Parlett and Hemilton suggested four specific methods of information~gathering.

The methods were:

1) Observation,

(2) Interviews,

(3) Questionnaires and Tests,

(%) Documentary and Backgreund Sources, (Farlett and Hamilton 1972: 19-23)

These particular evaluators contend that all three stages of illumin-
ative evaluation overlap and functionally interrelate. The transition from
stage to stage; as the investigation unfolds, occurs as problems areaz are re-

def'ined and become progressively clarified,

In the researcher's view the course evaluation model proposed by
Clift and Imrie; incorporate useful illuminative evaluation techniques, and
follows in a sense the main ideas of Parlett and Hamilton but proposes a
much tighter eveluation structure, The Clift/Imrie model consists of

(1) Apprehending Stage.
(2) Acquisition Stage.
(3) Application Stage. (Clift and Imrie, 1978: 5-12)

which presents the opportunity for meximized utiliszation of all the evaluation
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information gathered by the evaluation process,

The first three problem areas are functionally dependent upon each
other, with the task of the programme eveluator being essentially to master
all three and provide effeective solutions to definition, aim and type of

evaluation,

Role of the Evaluator,

Such a problem entails the pregramme evaluator deciding upon exactly
what he should be doing as the evaluator, in both on-task and off-task

situations,

Programme evaluators can dictate their own role boundaries but the
evaluator must have prior knowledge sbout what his recle is to be, Evaluators
need a degree of personal freedom to choose the type of role they wish to
play, but confusion would result if the evaluator failed to clearly state and
implement a selected role type,

As a result most of the theorists propose relatively precise roles
for the evaluator. Stufflebeam; for example, suggests that the role of the
evaluator should be one of a specialist who provides evaluation information to
decision-makers, while Clif't and Imrie feel the evaluator's role should be one
of “objective involvement and professicnal commitment", (1976:13) to the

evaluation process.

The evaluvator's role is an important control factor regarding the
overall effectiveness of the evaluation process and if the evalustor success-
fully fulfills his commitments the possibilities of an effective evaluation

are greatly enhanced.

It is in this problem area that Parlett and Hamilton make a major
contribution; as they suggest that the evaluator's job, is to provide a non-
recommendatory report for all groups inveolved in or affected by, a decision
on the future of a curriculum programme, They also emphasize that in preparing
evaluation information, the evaluator must not make any presumptions about the
informations' possible misuse,

(Hamilton, 1976: 99; MacDonald, 1976: 134)

Decisions regarding the role of the evaluator are arbitrarily produced
either by the programme evaluator, or in dicussion with the evaluation advisers
to the study.

Methodological Limitations,

At times programme evaluators tend to overlook scme of the methodological
"short-comings" of a number of well known evaluation models, in preference to
the possible advantages to be gained from applying such a model, No evaluation
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model is perfect in all respects, often the definition, aims and evaluator's
role are suitable but the methodology has sericus limitations that would
result in an ineffective study.

Such limitations literally limit the model's overall efflectiveness,
and seriously challenge the validity of the evaluation process,

It is an unfortunate fact, that despite the large collection of
information on evaluation many of the evaluations implemented seem to make
the sedf-same mistakes, which have resulted from ignoring documented evidence

that describes most of the mekodological limitations of the various models,

Research evidence suggests that all five theoretical models of
evaluation being discussed here have limitations in certain areas, These

areas include:

(1) The question of undue reliance, that illuminative evaluation places

upen subjective assessment in their evaluaticn procedures,
(Crittenden 1977: 42)

(2) Despite Stufflebeam's all-encompassing emphasis upon decision-making,
and providing inforzation fer decision-mekers he fails to define his
methodology and the decision-making process is uncleer,

{Worthen and Sanders, 1973: 215)

3 Clif't and Imrie fail to clearly Jjustify, exactly how "effective
]

personal communication" which is an important concept, is developed.

(&) Tyler tends to focus directly and too narrowly on objectives, with
little attention being given to the worth of the objectives.
(Worther and Sanders, 1973: 215)

(5) Scriven's model presents no methodclogy for assessing the validity of
the evaluation judgements, and a number of important concepts tend to

overlap in meaning.

(Seriven, 1967: 39-83)

These methodological limitations, illustrate that there is a need
for careful scrutiny of all aspects of evaluation models before any concrete

plans are made to implement a particular model,
SECTION TWC,

Development of a Model of Programme Evaluation

to be Implemented at Flock House,

The selection and development of a model of programme evaluation was dependent
upon three main factors. The three factors were as follows:
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(1) The programme evaluator needs to be able to satisfy within his own
mind, the solution to the five basic theoretical and methodological problems

mentioned in section ons of this chapter,

(2) The programme evaluation model needs to be the best possible model, to

successfully apply to the selected evaluation context,

(3) The programme evaluation model; needs to be of a type, that can be
easily understood, by those who might use the evaluation study,

In the researcher's view all these criteria have been met by the Clift/Imrie -
University Teaching and Research Centre model of course evaluation; with the
added condition, that the Clift/Imrie model will be adapted to incorporate

the prinociples and techniques of the Parlett and Hamilton "illuminative

evaluation" approach,.

The Clift/Imrie model,

Basic Premises,

This model is currently being used by the University Teaching and
Research Centre, at Victoria University; New Zealand, in working with staff
in conducting course evaluation studies, The model i3 based on the principle
that an evaluation study is & learning situation in thet it helps the lect=-
urer and student to learn about their course, The medel emphasizes three

important factors, the factors are:

(1) The model emphasizes the active and interactive role of course
members in the evaluation tasks, and in particular, their respons-

ibility for the evaluation tasks.

(2) Regular feedback is stressed and the feedback rmust contain mean-

ingful irnflormation,

(3) If evaluation studies are to produce results from which recommendat~-
ions stem and which, when actioned, produce positive change, they
need to occur within a "receptive climate", (Dressel and Lorimer,
1961 : 393-432) such a climate requires sound interpersonal commun-
ication, that allows certain recommendations to be administratively
practicable and takes into account the complex interrelationships
existing in an institution,

Structure of the Clift/Imrie Model.

The three stage model (Clift and Imrie, 1978: 1-19) sees the
evaluation process as a learning situation taking place within a receptive
climate created and maintained by communication and active involvement by
all parties concerned,
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Stage One - Apprehending.

This stage involves a full discussion of the objectives of the
study, the techniques to be used, the tasks to be undertaken, the extent of
the involvement of staff and students, and the 1likely effect of this upon
existing workloads, It is at this stage; the geining and contrelling of
interest, that a sound rapport needs to be established amongst all those

involved.

With the involvement of the teaching staff and, desirably, the
arousal of general interest, the next task is to focus that interest. In an
ideal situation, one would see the students of the course becoming involved
at this stage. However the staff of'ten seem to require a clearer picture of
the objectives and requirements of the evaluation process before involving
the students, Initially, a set of objectives at the conceptual level are
drawn up, and then e description of the course is prepared. The broad
objectives in conjunction with the course description allow the staff and
students to focus their attention on the likely tasks, and provides further

framework for communication.

Inputs, operations, and outputs are then taken into consideration,
In this context "inputs" refers to those entering behaviours, or talents,
aspirations, experience and attitudes of students end teacher which affect
student attainment (Miller, 1970); "operations" ere the conditions of learn-
ing and the procedures, techniques used to manage this condition while "out-
puts", refer to the outcome of the course as expressed by changes in the

students attitude to the subject as well as achievement.

At this stage the objec! . ves for the study are refined and developed

to the manifestational level, they become:
(1) To inform course members of their involvement,

(2) To give course members confidence in the coverage, reliability
and practicability of the study.

(3) To lay the foundation of a climate responsive to change,
(%) To motivate course members to move into the acquisition stage.
(5) To develop appropriate relationships in the group for open dis=-

cussion and learning.
(Clift and Imrie, 1978: 1-1}4)

From these objectives specifiic questions are then formulated, and
the methods for gathering the data decided upon.
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Stage Two = Acquisition.

The acquisition stage provides for the analysis and interpretation
of the collected information. The overall ef{:ctiveness of this stage will
depend upon the quality of the data collecte which is dependent upon the
instruments and procedures used, the validity of the interpretations offered,
and the timing end quality of the feedback to the teaching staff and students.

The range of procedures used in data collection should appear approp-
riate to the course members, otherwise the quality of the data will be sus-
pect (Barber, 1973). Clift and Imrie contend that the sources of information
should have variety and the actual information needs tc be meaningful to the

course members,

In an evaluation study, the stages at which information can be
gathered are generally dictated by course planning, this implies advanced
planning to ensure the efficient gathering of information, with the least

interruption to course work and minimum demand on s tudent and staff time,

The process of interpreting this type of data involves the steps of
identifying and separating issues and relating common elements. By selecting
issues in this way, the complexity of the information is unravelled and the
inter-relationships between the various issues revealad, This enables the
identification of the significant issues and inter-actions for the evaluation,
Analysis must be followed by synthesis, which involves combining apparent
nonrelated elements into a meaningful whole, In this manner Clift and Iurie,
suggest the contingencies existing between the input, operations and output
sub-systems of a course can be identified as well as the consequencesbetween
the stated course objectives and the observed behavioural changes, (Clift

and Imrie, 1978)

Stage Three - Application,

This stage attempts to maximize the learning resulting from the
evaluation study, by going beyond the simple reporting of results, To apply
the information gained through the evaluation study, Clift and Imris suggest
the use of teach-ins (Clark and Imrie, 1977) which not only considers the
data derived from the study but provides for the sharing of experiences of
the evaluation., Problems can be identified, solutions proposed and discussed,
proposals for short or long term course development discussed.

If the evaluation study has been an effective learning experience
and has had impact there will be noticeable effects within the course, those
who have been engaged in the study will subsequently be able to transfer
their new knowledge and skills to other areas of application (Clift and
Imrie, 1978).
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Discussion on the combination of Parlett and Hamilton's model with
the Clift/Imrie model.

Although the evaluation study essentially involves the application
of the Clift/Imrie course evaluation model to the Flock House context, var-
ious principles and techniques from Parlett and Hamilton will also be used.
To successfully combine and co-ordinate these two approaches it should be

stated that:

(1) The two models have different theoretical premises. Whereas the
Clift/Imrie model is a version of the traditional objectives model, aimed

at course improvement through a consultation-evaluation approach (Goldschmid,
1970) Parlett and Hamilton's model stands unambiguously within the alternative
anthropological paradigm.

(2) This basic problem of apparent theoretical incompatibility needs to be
carefully explained,

Pattern of Similarities,

(1) Both models attempt to create a learning situation from the
evaluation study. (Clift and Imrie, 1978: k4; Parlett and
Hamilton, 1972:9)

(2) Both models use similarly persuasive conceptual descriptions
to explain the atmosphere or educational environment of the
evaluation context, (Clift and Imrie, 1978:5; Parlett and
Hamilton, 1972:10-15)

(3) Both models use the same methods and techniques to investigate
the evaluation context and process, (Clift and Imrie, 1978:
9-10; Parlett and Hamilton, 1972:18-23)

(%) Both models use a three stage methodology (Clift and Imrie,
1978:5-12; Parlett and Hamilton, 1972:16-18) and suggest that

all three stages overlap and functionally inter-relate,

Pattern of Differences,

1) Major theoretical premise differences,

(2) The Clift/Imrie model is essentially a working model for

Tertiary course evaluation studies,

(3) The Parlett/Hamilton model has not been designed for tert-
iary evaluation, instead it has a broader application to

evaluate innovatory educational programmes,
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(%) The Clift/Imrie model aims for course improvement through

course evaluation,

(5) The Parlett/Hamilton model stresses information-gathering
rather than course improvement.
(Clift and Imrie, 1978:1-19;
Parlett and Hamilton, 1972:8-33)

Reasons for theoretical compatibility,

Despite the major problem of the two approaches having different
theoretical premises, the researcher maintains that a well balanced eval-
uation model can develop; if the two types of models are not allowed to con=-
flict, over any methodolo;ical issues and the principles and techniques of
"illuminative evaluation" are used primarily to gather information and data,
With respect to the emphasis Clif't and Imrie place on the rcle of objectives;
in opposition to the "illuminative evaluation" anthropological paradigm, each

premise will have equal value and allowances will be made wnere appropriate,

J.C. Clift personally has acknowlelgzed that the Clift/Imrie model
owes a debt to Parlett and Hamilton's work (Personal letter, 1978) and with
the knowledge that the similarities between the two approaches far outweigh
any possible disadvantages developing from the union, it seems that theor-

etical compatibility does exist with certain mentioned provisos.
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CHAPTER 5.

PROGRAMME EVALUATION,

INTRODUCTION,

The preceding chapters attempt to introduce and describe both the
evaluation context and some aspects of evaluation theory, This chapter
involves an attempt to achieve the following five objectives:

(1) Select a programme at Flock House, and justify its use in this

research study.

(2) Apply the Clift/Imrie course evaluation model to the selected
programme,

(3) Analyze the evaluation results,

(%) Compare the Flock House evaluation with the Clift/Imrie model

of evaluation.,
(5) Provide a summary of the evaluation findings.
SECTION ONE,

Programme Selection and Justifiication,

Selection:

(1) The selection of a programme to be studied by the resesrcher in the
programme evaluation study depended upon a number of factors, The factors

were as follows:

(1) Availability of programnmes,
(2) Discussion between course administrators and the researcher,
(3) Researcher's opinion, as to which programme was suitable,

All three factors involved a process of negotiation, between the

researcher and those in control of the programme(s).

Late in 1977, the researcher made the first moves to meet and discuss
with Flock House staff, the possibility of an evaluation study. This poss-
ibility was accepted and for the first half of 1978 irregular visits were
made by the researcher to Flock House, After a process of mutual negotiation;
selection was made, and the researcher made regular visits to Flock House from
June 1978 up until December 1978,

The mutual negotiation involved; suggesting areas suitable for eval-
uation and subsequent discussion between Flock House staff and the researcher,
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The possible evaluation areas were:

(1) The whole training institution, which would involve a specific

evaluation of every facet of Flock House,
(2) A more specialized evaluation on aspects of the Flock House programme,

(3) The two aspects suggested werc; 2 comprzhensive study of either the
one year boy's training course or a comprehensive stuldy of selected aspects

of the agricultural short course programme,

Of the two main areas that appeared suitable, the first alternative
of evaluating the total Flock House environment was ruled out because of the
vastness of such a difficult enterprise, whereas the second alternative of
selecting a more specialized aspect of the Flock House programme to evaluate

was agreed upon,

The actual programme selected for evaluation was, a comprehensive
study of selected aspects of the agricultural short course programme., Two

agricultural short courses were selected to be the research focus, they were:

(1) "Keeping the Farm Records Straight" a course held at Flock
House from October 9th - 12th, 1978 (Appendix RBR).

(2) "Farm Trees for Timber, Shelter, Appearance and Conservation",
a course held at Flock House from (ctober 16th - 20th, 1978.
(Appendix C).

Justification:

The main reasons why the agricultural short course programme was
selected as the area for evaluation have in part been already discussed, how-

ever to recapitulate:

(1) The agricultural short course programme tended to be more adaptable,
less complicated and certainly more available as a research focus, than the

octher alternatives,

(2) After some negimtation the researcher and Flock House staff agreed upon
the agricultural short course programme because of its ability to be easily
observed and that an evaluation study would place minimal extra workloads
upon staff and students,

(3) In relation to the other alternatives the agricultural short course
programme appeared to be the less limiting programme to the time needed to
carry out the evaluation.

(4) The agricultural short course programme also appeared to be the best
possible alternative, if the aim of the study was to produce a meaningful

evaluation,
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Application of the Clift/Imrie Model
to the Two Agricultural Short Courses,

Two basic points should be kept in mind, They are:

(1) The Clift/Imrie model of course evaluation is a three stage model,
the stages being - Apprehending -~ Acquisition -~ Application

(2) This model aims for course improvement through providing effective

learning from course evaluation,

Background:

The two short courses chosen for evaluatior: both involved a small
group of individuals spending a number of days and nights, at Flock House
and it is this time period, in conjunction with an analysis of a pre - and

post course questionnaires that formed the bulk of the evaluation material,

At no stage of the evaluation procedure did any Flock House staff
end the course participants not know exactly what the researcher required of
them and the researcher made an effort to explain what he was doing, without

hoping to influence behaviour or perzonal judgement,

Throughout the evaluation pericd and the eighteen month observation/
evaluation process the researcher attempted to be as objective as possibdle,
working within the spirit of both Clift/Imrie; and, Parlett and Hamilton's

evaluation models.

Apprehending Stage.

Both short courses involved exactly the same type of information-
gathering procedure so this stage will discuss in a general sense the similar
procedures, but separate "inputs, operations and outputs”, will result from

the two courses,

Information-Gathering Procedures,

These procedures, formed a combination of both Clif't/Imrie; and
Parlett and Hamilton's techniques,

(1) An introductory letter from Flock House (Appendix D,E) titled "An

evaluation study of residential farmer courses at Flock House", was sent to
each prospective course participant, The letter outlined the basic reason
for the study, the identity of the researcher, some detail about evaluation

methods and an opportunity for any participant who did not wish to participate
in the study to say so.

Both groups of short course-members received this letter.
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(2) In conjunction with the introductory letter to all course members,
they also received a pre-course questionnaire (Appendix F,G) which asked
the participants a number of questions aimed at finding out each members
farming background, farming experience, decision-making role, reasons for
attending the course and personal expectations about the course; and Flock
House, Each course member was asked to complete the form and bring the form

to the Flock House course,

(3) During the Flock House courseﬁi which the researcher also attended,
daily observations of the two courses were applied in association with an
informal group discussion and numerous informal discussions. On the last
day of the course; after an informal group discussion the night before, the

course members were asked to do two things:

a) Complete a Comments Sheet (Appendix H,I) which asked them to react
to and comment about each topic during the course, its relevance,

style of presentation and interest level for each member,

b) The course members were asked to take two more questionnaire forms

with them from the course,

{4) The two questionnaires (Appendix J,K,L,M) were to be completed after one

month's time had elapsed from the firael day of the course, They were:

a) A "Statement of Intended Acticn” with instructions asking each rember
to state in specific terms what they intended to do after having

attended the Flock House course.

b) The post-course questionnaire asked the course members' questions
regarding the types of skills they had gained from the course, per-
sonal changes in vork methods resulting from the course, relevance of
the course information/skills, whetker the course member had achieved
their personal objectives, if they would attend any more Flock House
courses, and whether the information they had obtained at Flock House
would still be relevant in the future,

These two questionnaires were to be completed and returned to the

researcher,

In essence these were the information-gathering procedures however a
number of changes were made to the Farm Records course, Initially the re=-
searcher had hoped to personally visit each Farm Records' course member prior
to the course, Taped interviews were envisaged, following the exact pre-course
questionnaire approach, A process of "progressive focusing" (Parlett and
Hamilton, 1972:18) developed at the planning stage when the lack of financial
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resources forced the researcher to change his approach, from a pre-course
visit to a pre-course written questionnaire, The only real disadvantage this
change offered was that the researcher failed to meet the Farm Records'

course members before the course.

Farm Records Course - October 9th, - 12th, 1978 (Appendix B)

Total number attended: 19 females,

Inputs: results of each question from "Survey Questions I" in the

pre-course questionnaire. (Apperndix F)

Question: What previous education experiences have you had, and what
type of quealifications do you hold?

e.g. Professional — Occupational -- Acadenic

In general terms these nineteen women had a high but wide range of previous
educational experiences, An analysis of these experiences showed that there

were a large range of occupations, past and present:

Trained Teachers - 5
Trained Nurses - 4
(General nurses - 3)
(Community nurses - 1)
Draughtswoman - 1
Secretary - 3
Veterinarien - 1
Bank Officer - 1
Radiographer - 1
Physiotherapist - 1
Others - 4

Academic Qualifications.

Three Years Secondary Schooling

School Certificate 1
Sixth Form Certificate

University Entrance

Higher School Certificate

University Degree

Teachers Certificate

o= O W
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Question: Whaet experience have you had with farming in New Zealand?

of the group sixteen, had more than twe year's farm experience; usually
of being brought up on a ferm and then marrying a farmer, Three course

members had had less than two year's experience.
Question: How many years of full-time farming experience have you had?

This question asked the number of years each course member had actively

experienced full-time farming.

Eight course members stated they had no full-time experience while
the other elevens' experiences ranged from eighteen months to twenty-three
years. One of the group had worked as a shepherd for a three year period.

Question: What position of responsibility does your husband or partner
hold?

€.g. Owner - Part owner
Leasee
Sharemilker
¥ansger
Ferm Employee

Other

Responsibility,

Owner -
Part Owner/Joint Ownership -
Sharemilker -
Leasee _
¥anager -
Farm Exployee -
Other =

= N O M O =~ N

Question: What sort of involvement have you had with Local or Natioral
Farmer Interest Organizations?

Nine course members, had previous involvement with Local or National Farmer
Interest Organizations whereas ten had no previous involvement, The involve-
ment took the form of either membership only or membership and responsibility
with Country Womens Institute, Farm Workers Association or the Country Girls
Club.

Question: What sort of involvement have you had over the last five years

with Local or National non-Farmer Interest Organizations?

Only one of the group had no previous involvement with non-Farmer interest
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organizations, Of the other eighteen who had, the involvement ranged;
from membership, of political parties, sports clubs, religious groups,
arts and craft groups, toastmistress clubs, to education based organizations

such as Parent Teachers Association, Play Centre, Kindergarten Association,

Question: What type of experience have you had with the following

aspects of farm work?

a) Physicel work
b) Types of Physical work
¢c) Farm Records work

d) Decision-making

Physical work,

Regular - 3
Seasonal - 11
Emergency - 5
Never -

Other -

Types of Physical work.,

All nineteen course members were involved in some physical farm tasks most

on a seasonal basis, such as shearing, docking.

Farm Records Work,

A1l - 6
Most - 2
50/50 - 6
Mini-share - 3
None - 2

Decision-making.

Regularly - 13
Seasonal - 2
Emergency - 1
Never - 3
Other - 0

Question: Why do you want to attend the "Farm Records" Course?

The general consensus as to why the course members wished to attend
the course was, that they all hoped to learn new skills regarding farm
records, accounting and to become more efficient over the preparation and

control of farm records,
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Question: What type of subject material do you hope will be covered
at the Course?

All course members hoped that the following subjects would be

covered: Farm budgeting, taxation, investments and estate planning.

Question: What type of skills do you hope to have at the end of the

Course?

The majority of course members hoped tec have obtained one or all
of the following skills: farm budgeting/accounting, more efficient and

effective management skills, stock reconciliation, general competence in

farm recording.

Question: What does your family feel about you atterding this

Flock Hcuse Course?

All nineteen course member's families approved of the course

member attending the "Farm Records" course,
Question: What other comments do you wish to make?

0f the group only four course merbers tock the opportunity to add
some extra comments regarding the course, they were:
a) One suggested the need for their husband to have attended or have

real knowledge of farm budgeting.,

b) Another suggested that she wished to beccme more invelved with
the farm records, to make a contribution to the farming operation

on the family property.

c) Another suggestion was based upon pre-course behaviour; she
suggested a comprehensive visit to one's accountant and a suggested

reading 1list for "Farm Records" course members,

d) The final comment suggested a personal search for "identity and
that in some respects these types of courses helped country women

to obtain skills and identity".

Operations: results of the "Comments Sheet I" which was completed
by the course members at the end of the course.
(Appendix H).

The "Farm Records" course involved four days at Flock House,
Day One: Four sessions,
Day Two: Five sessions,

Day Three: One all day session, which involved a farm tour &nd a

planning exercise,

Day Four: Six sessions,
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Session One: Topic: "This Farming Business" a British film outlined

the advantages of budgeting and recording.

Apart from five course members who were absent at this stage, gen-
erally the course members flavoured this session as being "relevant”, "good"

presentation and of "average" interest,

Session Two: Topic: Stock Forecasts and Reconcilations, presented
by a Flock House tutor.

Overall opinion favoured this session as being "most relevant” to
the course members while they suggested that the style of presentation was

"gocd" and of "average" interest,

Session Three (and Four): Topic: Recording on Sheep/Beef properties

and a Cropping farm.

Initially these were to be two separate sessions, but the second
speaker was unavailable, Reaction to this session was clear, they all felt
that the subject was "most relevant", style of presentation was "excellent"

and they felt it was of "high" interest.

Day Two.

Session Four: Topic: Trading Bank Services and Requirements,

Presented by a Bulls Bank Manager.

Opinion was just as clear cut the course members felt that the
subject was "irrelevant”, style of presentation was "poor" and it had a

"low" interest level.

Session Five: Topic: Stock and Station Agent Services and Requirements,

Presented by a local manager of a Stock and Station

firm,

Course members classified their opinion generally into the subject
being "“relevant" type of presentation "good", and the topic held "average"
interest.

Session Six: Topic: Taxation.

Presented by a Wanganui member of the Inland

Revenue Department,

The whole group were very impressed with all three aspects of this
session and accordingly they found the subject to be "most relevant” "excell-
ent" style of presentation and a "high" interest level,
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Session Seven: Topic: Accountants Services and Requirements,

Presented by a local accountant who special=~

ized in farm accounts.

Once again opinion was very much in favour of this session, they
found the subject to be "most relevant™, the majority felt the style of
presentation to be "excellent" and all course members felt this session had

a "high" interest level,

Session Eight: Topic: Visit to the Flock House Dairy Farm and

recording advice from the Dairy Farm Manager.

Opinion was sharply divided between thcse who felt this session was
a total waste of time and those who felt it had some merit. Generally those
who favoured it to a degree, only suggested the topic/subject had some relev-
ance, but they agreed that the style of presentation was "poor" and the over-

all interest level was "low",

Day Three.

Session Nine: Topic: An all day Case-Study and Financial Planning

Exercise, split between those interested in

either Sheep or Dairy Farming.
Presented by two Flock House tutors,

Opinion of this session favoured the subject being "most relevant",
style of presentation, most felt it was "excellent" others suggested only

"good", but all flavoured the subject having a "high" interest level.
Day Four, (Planning exercise completed,)

Session Ten: Topic: Animal Health Recording and Budgeting.

Presented by a Veterinarian working for the Animal
Health Division of the ¥inistry of Agriculture and
Fisheries,

The course members generally felt that the subject was "relevant",

style of presentation was "good" but the overall interest level was "high".

Session Eleven: Topic: Off-Farm Investment,

Presented by a Flock House tutor,

Opinion was unanimous all felt that the subject was "most relevant",

style of presentation was "excellent"™ and it held a "high" interest level.
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Session Twelve: Topic: Assurance and Insurance,

Presented by a local assurance/insurance agent,

All course members felt that the subject was "relevant™ but opinion
differed as to the style of presentation, some said "good" others "poor", In

most cases they felt it held an "average" interest level,

Session Thirteen: Topic: Ferm Office Equipment.

Presented by a Flock House tutor.

No clear pattern was obvious from the course members reactions.
Within each aspect of Relevance, Presentation and Interest no clear majority

was evident, the views ranged over the three choices to each section,

Session Fourteen: Topic: Evaluation (Appendix N)

Presented by a Flock House tutor,

All seemed to agree that the subject was "relevant™ and that the
style of presentation was "poor" but the interest level varied from "average"
te "low",

Qutputs: Results obtained from the two post-course gquestionnaires those
being the Statement of Intended Action I, and the Survey
Questions II. (Appendices J,K)

Statement of Intended Action I. {Apvendix J)

Simply requested each course member to present a statement of

intention, regarding what they would do with the "Far: Records" information.

Every course member who cor:icted the for:; 2ix course members failed
to reply to two reminder/requests, -learly four ' the course interesting and
helpful., All thirteen members who replied; stated the types of changes they
had incorporated into their recording procedures, the methods now in use and

the reasons behind such changes,

It seems that all the course members who returned the questionnaires
felt they were or were going to be more effective farm recorders and all

hoped to play a more "useful™ role on the farm,
A number of changes were suggested to "improve" the course,

Survey Questions I1. (Appendix K)

The post-course gquesticnnaire aimed at gauging the level of skill

acquisition and opinions about the course,

Instructions were given st Flock House in relation to "Survey Questions

11" (Thirteen replies),
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Question: What specific skills have you gained from the Flock House
course?
a) Have you made any changes in your work methods as a result

of the Flock House course?
What are these changes?

Most maintained that changes had taken place since the course;
largely in relation to obtaining cash books, files, office equipment and new

work methods were being used or were gbout to be used,

b) What other chenges dc you plan to meke as the result of the

Flock House course?
Responses tc this question were very generalized and often vague,

For example "I hope to have more contact with our accountant”
{Survey Questions I1, 1978: No.7) but some were more specific and outlined
future tasks and goals,

c) What information/skills have you found most useful?

A1l agreed that the practical financial plenning exercise, the
accountant's session and the taxation session were the most useful sections

of the formal course programme,
d) What information/skills have you found least useful?

There was egreement regarding the uselessness of the Stock and
Stations' agent talk and the Bank Manager's session, and merl:: -z felt these
two sessions had little use. Main reasons for the responsc:, .ure that the
two men involved failed to adequately present the topic and o:, the topic
did not interest them,

Question: Have you achieved the objectives you had set yourself

prior to attending the Flock House course?

The general consensus of those who completed the questionnaire was;
that, yes most of the course members had achieved their cbjectives but a
complaint was raised that a number of topics which were to be discussed

failed to be, for example - estate planning, family partnerships.
Question: Would you attend any more Flock House courses?
If so what subjects would you like to study?

Twelve out of the thirteen replies stated that they would attend

more courses,

Most of those who wished to attend more courses wanted specific
skill courses, such as Animal Husbandry, Wool Classing, Beekeeping, Hort-
icultural Courses, Butchery.



Question: In the future will you still use this information

obtained from the Flock House course?

The responseé was unanimous. Yes, all mexbers would use this

information in the future,

These procedures aimed at obtaining information to fulfill the five

objectives of the Apprehending Stage.

In that all the course members were thoroughly informed of their
involvement in the eveluation project and they had the option to object to
participation, Part of the public relations task carried out by Flock House
and the researcher was to give course members perscnal confidence in the
coverage, reliability and practicability of the study. To be open to change
and responsive to it is one of the major aims of this stage and the e1ife/
Imrie model, Similarly this form cof information-gathering both motivates
course members to move into the acquisition stage and allows for the develop-
ment of appropriate relationships in the group for open discussion and

effective learning,

Acquisition Stage - (refer tc Section Three)

Application Stage:

This stage which attempts to maximize the learning resulting frem
the evaluation study by going beyond the simple reporting of evaluation re-
sults and information, cannot be adapted; as in Clift/Imrie model, to "teach-
ins", as the form the evaluation model took precludes an exact replication of
the Clift/Imrie model., Instead the Application Stage will be interwoven into

section three of this chapter and Chapter Six,

It is at this stage that elements of the Parlett and Hamilton's illum-
inative approach take precedence over the Clift/Imrie model, and the applicatio:
stage will become what is Parlett and Hamilton's exploration stage (Parlett
and Hamilton, 1972:18) which consists of seeking general principles that
underlie the organization of the programme; spotting patterns of cause and
effect within its operation; and placing individual findings within a broader

exploratory context.

Farm Forestry Course - Octcber 16th, - 20th. 1978 (Appendix C)

Total number attended: 11 - 4 Females, 7 Males,

Apprehending Stage:

Inputs: Results from "Survey Question Ia" the pre-course questionnaire,
(Appendix G)

Question: What previous education experiences have you had, and what
type of qualifications do you hold?
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The eleven course members had a high level of education, pro-
fessional and academic qualificationsf with a wide range of occupational
qualifications,

(’ except for two people).

Occupations: Past and Present,

Secondary School Teacher
Fitter and Turner -
Farmer _

Engineer/Architect -

e S G L T S

Nurse =
Accountant -
Farm Manager -
University Lecturer -

Other -

N == s

Academic Qualifications:

Less than Three Years Secondary School 2
School Certificate &
Sixth Ferm Certificate 7
University Entrance 7
Higher School Certificate 4
University Degree L
Teechers Certificate 1
Other 5

These include Diploma in Education, Member of the New Zealand Institute
of Engineering, Associate member of the New Zealand Institute of Architecture,
Registered Nurse, Diploma in Agriculture, Associate of the Institute of

Chartered Accountants.
Question: What experience have you had with farming in New Zealand?

0f the group, three course members had no previous farm experience
whereas the other eight course member's farm experience ranged from weekend
and school holiday work to leasing farm land and farm ownership. Two of the

group had previous farm experience in Britain as well as in New Zealand,
Question: What position of responsibility do you hold?

Owner-Part Owner - 5
Leasee - |
Sharemilker - 0
Manager = 14
Farm employee - 0
Other - il
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Question: What sort of involvement have you had with Local or

national Farmer Interest Organizations?

Four of the course members had some previous involvement either in
Farm Forestry Association, Young Farmers Club, Farm Workers Asscociation while

the other seven course members had ne previous involvement,

Question: What sort of involvement have you had over the last
five years with Local or National non-Farmer interest

organizations?

Eight of the course members had some previous inveolvement; the
involvement ranged from New Zealand Judo Federation, political parties,
various societies and institutes to club memberszhip; or church group member,
Three course members had no previcus inveclvenent in non-farmer interest
organizetions,

Question: How involved are you already in Farm Forestry?

Experience - Two course merters had no previous experience,

while the other nine's experience ranged from
two years up to eighteen years. Generally the
group was inexperienced with practical farm/

ferestry.

Level of Knowledge/Skill,

experienced/skilled - 1
some experience/skill - 6
no experience/skill - U4

Membership of Farm Forestry Orgenizations.

YES. - 6
No. = 5
Question: What sort of development have you planned/envisaged

with regard to Farm Forestry?
Shelter Belts - 5
Conservation methods - 4

Extensive planting/
milling - 10

Planting for appear-
ance - 6
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Question: Why do you want to attend the Farm Forestry Course?

The course members suggested a range of five basic reasons for

wanting to attend the course, They were:

(1) Wanting experience and specific skiils - 5
(2) General interest only - 1
(3) Specific intention/aim - 10
(4) Holiday - 1
(5) That the course had been recommendad - 1
Question: What type of subject material do you hope will be

covered at the course?
The subject material hoped for ranged from:
Thinning and Pruning Skills etc, - 7

Specific Knowledge (other than thinning and

pruning skills) - 4

Utilization = 1

General Information = 6
Question: What type of skills do you hope to have at the end of

the course?

The skills ranged from:

Knowledge, practical skills - 7
Up to date informatiocn - L
Understanding of cperations - 2
Management - 1
Question: What other ccmments do you wish to make?

Twao. course members exercised their option and added:
(1) A desire to see the Flock House Farming operation,
(2) A wish that the course would cover future marketing prospects,

Operations: results of the”"Comments Sheet Id' which was completed
by the course members at the end of the course,

(Appendix I).

The Farm Forestry course involved five days at Flock House,
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Day One: Two sessions,
Day Two: Three day sessions, one night session,

Day Three: Four day sessions, one night session.
Day Four: All day field trip.
Day Five: Two sessions.

Day One.

Session One: Topic: "The Purpose and Importance of Farm Forestry".

Presented by Forest Service extension officer,

Course members felt this session was "relevant", "good" presentation

and had a "high" interest level.

Session Two: Topic: "Shelter, Amenity, Shade, and Conservation, the

relationship of w®ood lots to other farm activities

and the Farm Economy.
Fresented by Forest Service extension officer,

Course members falt this session was "relevant", "good" presentation

and had a "high"™ interest level,

Day Two.

Session Three: Topic: "The Siting of Species and Site Preparation”.

Presented by Forest Service extension officer,

Course members felt this session was "most relevant”, "good"

presentation and a "high" interest level,

Session Four: Topic: "Planting, Blanking and Release Clearing".

Presented by Forest Service extension officer.

Course members felt this session was "most relevant™, "excellent"
3

presentation and a "high" interest level,

Session Five: Topic: "Field Trip". Rangitoto Farm, Bulls,

Course members felt this session was "most relevant", "good"
presentation, and half the group felt the interest-level was "high" while
the rest felt only an "average" interest level.

Session Six: Topic: "Insect and Pathogen Control" evening sessions,

Presented by Forest Service Biology observer,

Course members felt this session was "relevant", "good" presentation

and an "average" interest level,
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Day Three.

Session Seven: Topic: "Silviculture",

Presented by Forest Service extension officer.

Course members felt this session was "most relevant", "good"
y B

presentation and a "high" interest level,

k L = ’ = 0
Session Eight: Topic: "Forest/Grazing concept”,

Presented by a lccal timber company manager.,

Course members felt this session was "most relevant", "poor"

presentation and a "high" interest level,

Session Nine: Topic: "Utilization, Measurement anl Marketing",

Presented by Forest Service extension officer,

Course members felt this session was "relevant", "good" presentation
and a "high" interest level,

Session Ten: Topic: "The Legal and Financial Aspectsz of Farm Forestry".

Presented by Ferest Service extension officer,

",

Course members felt this session was "most relevant”, "good"

presentation and an "average" interest level.

Session Eleven: Topic: "Timber from the Miller's Viewpoint" evening session,

#

Presented by a local Timber miller.

Course members felt this sessieon was "most relevant", "good”

resentation and a "high" interest level,
b (4

Day Four,

Session Twelve: Topic: "Field Trip" to Lismore State Forest,

Course members felt this session was "most relevant", "good"

presentation and a "high" interest level,

Day Five.

Session Thirteen: Topic: A Wood Lot Model Practical Exercise.

Presented by Forest Service extension officer,

Course members felt this session was "most relevant”, "excellent"

presentation and of "high" interest level,

Session Fourteen: Topic: General Discussion,Course Summation and Evaluation,

Presented by Forest Service extension officer,

Course members flelt this session was "relevant", "good" presentation °
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and of an "average" interest level.

Al]l eleven course members took the opportunity to make additional

comments regarding personal impressions of the course,

Qutputs: Results obtained frem the two post-course guestionnaires those
being the "Statement of Intended Action Ia" and the "Survey

Question IIa". (Appendices L, M: eight forms returned)

Statement of Intended Action Ia. (Appendix L)

0f the eight who completed and returned the two forms the general
consensus was that, major decisions would only be thought about at this stage
but positive action would eventuate in twelve to thirty six months, All

course members stated that the course was interesting, informative and helpful,

Survey Questions IIa. (Appendix M)

The post-course questionnaire aimed at gauging the level of skill
acquisition and opinions about the course, Instructions were given at Flock

House in relation to "Survey Questions 1Ia",
Question: What specific skills have you gained from the Flock House course?

a) Have you made any changes in your work methods as a result of

the Flock House course?
What are these changes?

Three course members had made some specif'ic changes whereas the other
five course members maintained it was far tco early for changes to be made,
b) What other changes do you plan to make as the result of the

Flock House course?

Five course members planned to make a specific change as a result

of the course while the other three felt it was toc early for any changes,
¢) What information/skills have you found most useful?

Seven of the eight course members who responded listed specific
skills; such as Silviculture, or specific information on Eucalyptus species
as being the most useful,

A1l seven had personal reasons and assessments for their choices.,
d) What information/skills have you found least useful?

Two course members did not comment, one member suggested everything
in the course was usef'ul whereas the remaining five course members itemized

specif'ic parts of the course as being the least useful, One aspect they all
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agreed upon was the unimportance of projected economics and value component

of the discussion, all flelt these facts would change dramatically.

Question: Have you achieved the objectives you had set ycurself

prior to attending the Flcck House course?

Course members stated that most of their objectives had been achieved;
that is - six course members said - yes,

two course menbers said - no.

Cuestion: Would you attend any more Flock Houne courses?
Response = Yes - §
o - C

If so what subjects would you like to study?

The subjects ranged from:

Numbers
Flock Recording Schemes 1
Pasture Improvement 1
Farm Economics 1
Practical Courses i
Farm Forestry (in five to ten years timc) 1
Horticul ture 3
Hill Country Pasture Manageument 1
FPractical Foresstry 1
Tree Species 1
Vinicul ture 1
Cuestion: Ir. the future will you $iill usc this information obtained

Trplain,

from the Flock Fouse course?

All eight respondents stated that they would use the informetion,
most suggested the informaticn obtained was a useful reference for theoretical
and practical action. All hoped that the information would help them to be

more effective foresters.

Acquisition and Application Stage:

(See SECTION THREE)
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SECTION THREE, (Acquisition and Application Stage)

Analysis of Findings/Results.,

Because of the limited time periocd invelved with both Flock House
short courses and the unavailability of most of the teaching staff, a true
replication of the Clift/Imrie model was impossible however on analysis/
synthesis (Clift and Imrie, 1$78: 19) procedure will replace the "true"
acquisition/application stage; and will closely relate to Parlett and

Hamilton's "explanation stage" (1972: 18).

"Farm Records" Course,

Significant Issues,

Inputs: (1) Course Nemters Background/Entering Behaviour.

Success in a learning situation can often be attributed to the
level of intrinsic motivation of each learner, the capacity to think and
past learning experiences held by each learner, Background or entering
behaviour (De Cecco and Zrawford, 1974 : 47-69) then becomwes a critical
factor in influencing the ability of thie ccurse meabers to learn new inflorm-

"

ation and technigues related to "Fara Records",

In analyzing the infcrmation-gothersd about the course mombers
entering behaviour, the information ciecariy iljustrated that:
Mhe waat oo ity (8- .277Y had 2 rood poneral educaticnzl backeround
a LNE Va3l mMaJorliy (tkr.<¢ nac 2 good goeneral eaucatlional tackground
while the remaining (15.87) individuals had three years secondary
education,
b) 84.2% of the group had more than two years “"practical® farm experience,
c) 89.4% of the group had previcus experience with "Farm Records” work.
a) 78,9% of the group had regular or seascnal decision-making exper-

ience on their own properties,

e) A1) of the group expressed e high personal interest in wanting to

learn from the Flock House course,

f) Daily observation of the group, as well as informal discussions
with the group highlighted their capacity and willingness to think,
This capacity was best illustrated by questions/comments in conn-
ection with the practical farm planning exercise. (Day Three:

Session Nine),

From this inflormation it can be suggested in a very narrow sense,
that because of the entering behaviours of the course members, effective
learning should have taken place., "Survey Questions 11" tends to confirm
that effective learning did take place from the Flock House course,
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However a criticism of the Flock House system is that for reasons
unknown to the researcher they fail to assess the entering behaviours of any
short course member and no positive learning aides, such as pre-course reading
lists or suggested "advance crganizers" (Lefranceis, 1975: 101) are provided
for the course members before they attend the course, Such pre-course in-
formation would be of positive assistance to most course participants and

influence the effectiveness of the learning situation.

(2) Reasons for Attending the "Farm Records" Course,

The basic reasons for attending this type of course; related to,
a) The learning of new skills and inflormation relevant to farm records

and accounting prccedures,

b) Becoming more efficient with the preparation and control of their

own farm records,

These basic reasons for attending the course closely match the
general and behavioural cbjectives of tle "Farm Records" course; which are,

to provide -

a) Learning experiences,

b) Relevant skills/information,
c) Practical experience,

d) Experienced instructors,

Thus despite nct assessing behavisur or carrying out any pre-test
preccedures Flock House general behavicural cbjectives seem Lo match the

"objectives" set by the course menbers,

Such an important correlation may result from a "hit and succeed"
theory but it appears more likely that past experiences and knowledge allows
Flock House personnel to satisfactorily set their teaching programme to meet
wost of the course members objectives without actually assessing what their

objectives and previous learning may be,

Operations: 0f the fourteen "teeching" sessions provided during the
"Farm Records" course, nine of these sessions were con-
trolled by outside experts. Thrcughout the course Flock
House tutors made an effort to provide a back-up service
for the outside expertize; the "Farm Records” course, can

be seen as a Flock House project.
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(1) Teaching Effectiveness/Teaching Style.

Generally the course members were satisfied with the teaching style

of most of the session presenters but it is interesting to note that,

a) In the opinion of the course members all Flock House staff provided

"excellent" or "good" presentations except for one person.
b) The two sessions that most impressed the course members were both
outside experts (Session six, seven),
c) The two sessions that impressed the least were both outside
experts (Sessions four, five).
Teaching effectiveness, or the ability to create learning was
related to;
a) Teaching style
b) relevance of the subject,
Generally the instructors were thought to be effective teaching
rodels, in that most of them had a "good" teaching style and most of their

subjects were relevant to the course members,

(2) Teaching Methods,

Although the teaching style was deexed appropriate by the course

merbers; and they also felt that effective 1o oning took place, in the re-
searcher's view only one of the instructor:z; . Flock House staff member,
made any effort to teach in & manncr, to cre:ate learning., The majority of

instructors made no effort to:

a) List and explain the instructional objectives of the session,
b) Assess entering behaviours.

c) Implement the correct teaching metheds for that session,

d) Evaluate performance.

e) Develop optimum feedback,

They lectured and discussed, but most of the sessions had no
direction and flailed to maximize the full learning potential that could have

been available,

Outputs,

(1) All course members enjoyed the "Farm Records" course and the
opportunity to be away from home for a few days. A number of
course members freely admitted that the course turned out to
be a "real holiday"™.

(2) All course members had gained new skills; and more confidence, to

be more efficient at farm accounting and record-keeping.
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(3) Most of the course members pre-course objectives had been achieved,

except for two areas that were to be covered. These areas were:

a) Estate planning.
b) Family partnerships,

(&) The "success" of this course could be measured by three factors:
The factors are:
a) The number of immediate changes and improvements that had been
made by the course members to their own Tarm records; these
changes resulted from suggestions and information gathered

from the course,

b) The unanimous reaction from the course members; all of whom,

wanted to re-use the course information in the future,

¢c) Twelve out of the thirtcen replies stated the desire to attend

more Flock House courses,

Farm Forestry Course,

Significant Issues,

P . # .
Inputs: (1) Course Memliers Backgrouni/Enterirg 3chaviour.

The range of academic and professional gualifications held by the
eleven course members seemed cut of provortion to the small number of the
group, Within the group there was an accountant, engineer/architect, uni-
versity lecturer, two farmers, one farm manager, and others with varying

qualifications and experierce,

A similar situztion developed to the "Farm Records" course where
all six factors suggested a high possibility that effective learning should

and in fact did take place,

However the "Farm Forestry" group had more specialized interests in
their topic and this resulted in more precise objectives being stressed by
the course members. Basically this group wanted information, forestry skills
and specific knowledge either in management/practical skills/or operation

expertize,

(2) Similarities to "Farm Records” course,

a) Reasons for attending.

b) No assessment of entering behaviours,

¢c) No pre-course learning aids,

d) Matching of behavioural objectives to pre-course objectives,

e) Expertize of the Forest Service teaching staff,



76,

Operations: The "Farm Forestry" Course has been in operation at Flock
House since 1974, and is controlled with the co-operation
of Flock House by the New Zealand Forest Service, Three
Forest Service extension off'icers were totally in control
of the whole teaching programme., COf the fourteen teaching
sessions; orly two of these sessions, were controlled by

non-Forest Service perscnnel,
No Flock House personnel were involved with the teaching programme,

The personal qualifications and forestry experience the three Forest
Service personnel brought to Flock House was to say the least, impressive,

summarize:

a) A totel of thirty-four year's general forest experience,

b) A total of thirty-one year's forest extension experience,

c) A good gereral education, up to University Entrance level,

d) Of the three men, one was the Senior Forest Extension 0fficer,
Head 0ffice, ancther was a very experienced Head Office exten-
sion officer, while the third was a young forest extension
officer from Nelson,

e) In addition to these three forest extensicn off'icers, the

course utilized the Bulls' forest extension officer.

1) Teaching Style andi Fffectivensess.
g oty

All course members were of the copinic:; that all the instructors
presentations renged from "good" to excellent”, cxcept in one case (Session
eight), and that the teaching style was acceptable to all, No objections to
the teaching style were recorded except in the case of session eight, when
the outside expert proved toc be a pocr speaker and ruired the effectiveness

of the learning programne,

Once again "gced" teaching style and relevant subject material

impressed the course members,

(2) Teaching Methods.

The forest extension officers provided a comprehensive written
summary of each session, as well as numercus relevant articles of either
general interest or specific information., FEach course member was provided

with all the session information, before each session began,

Although these forest extension officers failed te provide what
the researcher would have deemed "correct learning" procedures, the very

impressive written supplementary notes/articles and willingness to answer

To

any range of questions in some ways overcame the lack of learning and teach- .
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ing structure.

Generally the teaching metheds were acceptable to all and

ef'fective in creating some learning,

Qutputs,
(1) All course members enjoyed the "Farm Forestry” course and the

atmosphere at Flock House,

(2) Very few changes had been implemented as a direct result of the
course, because of the nature of Forestry; for example, the order-
ing of tree supplies would have been done prior to attending the
course; pruning and thinning cperations are usually carried out
the following Autumn; and the planting seascn was not till the

following winter,

(3) However all appreciated the value of the advice/information/and

experience gained by attending the course,

(%) Opinion was divided over the achiewrvwent of pre-ccurse ob

the majority suggested they hal achiczved their ohjectives, cthers

eaid they had not achieved all their objectives,.

(5) A1l who replied suggested they would like to attend further Flock
House courses, In relation to further forestry-orientated courses
they stressed:

a) Practical skill courses,
b) Tree species - identification and management,

¢) Alternative ornamental or tree crop course,

Additional points, relevant to both courses,

(1) Both courses successfully utilized the practical side of the gourse
work, not only did the field trips in the "Farm Forestry" courses provide a
relief from the classroom situation dbut they provided an interesting exper-
ience in gaining skills and information whereas the "Farm Records" course

applied importance to the case study of financial planning, and spent some

time outside of the classrocom,

(2) Both groups of teaching personnel accepted that a great deal of
learning and discussion about the course developed outside of the formal
teaching programme, The lounge and bar facilities, in association with the
dining room and hostel accommodation proved invaluable in this respect by

providing comfortable facilities to carry out inflormal discussions,

(3) The degree of course planning and teaching and training-interaction
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is crucial to the overall effectiveness of these types of courses. Without
precise teaching methods and positive ccurse objectives that aim to create
learning the ability of the teaching staff to interact with the course mem-
bers, is considerably reduced. These two factors are interdependent and

control the teaching and learning effectiveness of a course,

SECTION FOUR,

A Comparison between Flock House Evaluation Methods

and the Experimental Evaluation Nedel,

"Farm Records" Course,

Flock House Evaluation,

Information-Gathering Methods,

(1) Attendance Record (Appendix ©)

Course members were requested tc complete the attendance record

form in which they specifly:

a) Age.

b) Full time farm work expericnce,

c) Position held by course nmember,

d) Farm operating system,

e) Number of courses attended at Flock House or Telford,
f) Source(s) of information about the course,

Al

J

(2) Course Evaluation Form (Apperdix N

Course members were regquested to complete the form, in the last

session of the course.

Both of these forms were analyzed by Flock House staff, information
recorded and held for future reference and a rcport of the course sent to the
Advisory Services Division, Head Office. Any subsequent changes or action
about the course evaluation depends upon both Head 0ffice and Flock House

making arrangements and instigating the changes,

The course evaluation form illustrates how Flock House operates the
Tylerian objectives evaluation approach., They specifically list nineteen
objectives and require each course member to state whether they had achieved

those objectives; for example:

Question. 1a) Do you consider that you could - complete a reconciled

stock forecast?

Thus Flock House can analyze the match or mismatch between on the

one hand, their behavioural objective - "To complete a reconciled stock
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forecast" and on the other whether the course members can perform and

"complete a reconciled stock forecast"?

This form also asks four other questions where the course member

is allowed to:

a) State any topics that were not included in the course that

the course members would have liked to study,
b) Suggest improvements for the course.
¢) Answer as to the adequacy of the accommodation/facilities,
d) State whether they received adaquate information about the course,

Thus the Flock House evaluation attempts to evaluate course content

and some other matters such as accommodation.
All in all a very brief "one hit" attempt tc evaluate coursas content.

Although those concerned may be able to extrapclate from these
results, it must be very difficult tc evaluate teaching methods, learning
effectiveness, future utilizstion of information, demand for other courses

to name just a few important aspects that the experimental model does cover,

The advantages of this type of evaluation are as follows:

(1) Less time involved in preparation ani analysis,
(2) No personal contact reguired,
(3) Provides basic information about course content,
While the disadvantages of this type of aluation are as follows:
(1) Far too brief and restrictive,
(2) Fails to cover teaching methods, learning effectiveness, future

use of the inflormation, demand for other related courses,

(3) Fails to cover personal value concerns,

(%) A "one hit" method of evaluation,

(5) Little observation of the whole course,

(6) Possibly the most important factor; apart from course structure and

teaching effectiveness, is the lact of pre-and post course evaluation.

Farm Forestry Course, (Forest Service)

Information-Gathering Methods,

(1) Attendance Record.

(2) Discussion at the end of the course,

The nature of the brief end-of-course discussion hardly warrants any

attention because little if anything was discussed and no real information was
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produced that could help the Forest Service to change or improve the course,

Additional points, relevant to both Courses,

(1) The "saving grace" of both evaluation methods, Flock House and the
Forest Service, may be the information both parties gained from informal
discussions and other vicarious forms of learning that would provide some
information about how the course meabers felt about the course and how the

course may be improved,

Experimental Evaluation Model,

Disadvantages of the model.

(1) Time and Finance Factor. A molel of this type involves a great

deal of time to prepare, implement and analyze, The financial load would be

considerable if this experimental model had been commissioned,

Advantages of the model,

(1) Allows for a wide evaluation of the total course "environment”.
(2) Allows for a) pre-course evaluation,

b) course evaluation,

¢) post-course evaluation,

N
£ A

Allows flor course improvement through course evaluation,
Allows for an evaluaticn of teaching methods and effectiveness,

Allows for the informaticon-gathering precess to be fully utilized,

o
L
Lo S N R S I

o

The model is adaptable and allows for the value component of
eveluation.

(7) Allows for a useful learning experiense when both stal'l ~nl scures

{0

mexbers learn from the evaluation procedures,

Both the Flock House and the experimental evaluation models have
certain advantages and disadvantages which have been listed, Such is the
nature of an evaluation project that an evaluation model should have the

following characteristics:

(%) Be adaptable, to a range of evaluation contexts,

(2) Be aware of the time and financial factors that influence this type
of study.

(3) Be able to produce relevant information,

SECTION FIVE,

Summary.
In the researcher's opinion the single most important factor that can
be used to summarize the analysis of the evaluation findings; {é_that, for

any evaluation to be successful; it, like the experimental model must cover
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the three stages associated with the Clift/Imrie - Parlett and Hamilton
theory. These three stages were:

(1) Pre-Course evaluation,
(2) Course evaluation,
(3) Post-Course evaluation/application,

Such an evaluation model covers all possible areas of concern,
which vary from entering behaviour to teaching methods, to future util-

ization of course informaticn.

Other factors of course help to influence the effectiveness of
an evaluation model; but they can be incorporated into the three stage
structure, without detracting from the main points at issue, These other
factors include planning procedures, role of the evaluator, evaluation

techniques, inflormation~gathering methods,
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CHAPTER 6,

THE EXPERINENTAL EVALUATICN NMCDEL: FURTHER
APPLICATION, FEASIBILITY ISSUES AND CCNCLUSICNS.

INTRODUCTICN.

Any further application of the experimental evaluation model that
has been developed for this investigation, will be dependent upon the amount
of empirical validity that can be observed from the application of the experi-

mental model, to selected aspects of the Flock House organization,

As a hypothetical test of the empirical validity of the experimental
model, it is proposed that a further application of the model be made to the

total Flock House organization,
Thus the main cobjectives of this concluding chapter are to:

(1) Prezent a prouposed blueprint of an evaluation of Flock House,

(2) Discuss the various feasibility issues involved in suczh an
evaluation project.

(3) Present general conclusions.

SECTION ONE.

A Proposed Blueprint of the Evaluation of Flock House,

This proposed evaluation project to further apply the experimental
evaluation model is based upon an assumption that the experimental model, is

a valid and effective means of evaluating Flock House,

If that assumption is taken into consideration with a general agree-

ment of the following points:

(1) The experimental model and its suitability for Flock House,
(2) The need for an evaluation study,
(3) The ability of the Flock House staff members to successfully

apply the experimental model, then the proposed evaluation

could commence,

Initially an evaluation organizing committee should be set up., The

suggested composition of the committee would be:

The Flock House - Principal, Registrar, Hostel Manager, Farm
Supervisor, Senior Tutor, Tutors and an outside evaluation

consultant,

The basic objective of this committee would be to organize and-co-
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ordinate the proposed evaluation project,

Under the direction of the organizing committee, a comprehensive
evaluation project is envisaged that would within a given time period attempt
to thoroughly evaluate all sections of the Flock House organization, ZEssent-
ially the goals of the evaluation project are, to successfully adapt and
apply the experimental evaluation model tc an evaluation of Flock House, and
to provide an on-going evaluation procedure that could form the basic re-
sources for future decision-making in the arecas of organizational change and

institutional development.

Proposed Eveluation Procedure,

Under the control of the organizing committee and working within
the three phase experimental evaluation model, the following procedure could

be utilized,

Stage One - Selection of evaluaticn topic.
S8tage Two - Implement evaluation model,

Stage Three - Analyze data,

Stage Four - Repert results ani firdings,

Stage Five - Apply the reports recommenlationa,
This precedure weuld invelve the following:
Personnel - Three selectcd members of the organizing committee, for

eack evaluatiun topic andl projec

Time Period - A three menth period is sugrested with nmonth cone teing the

"apprehending stage", wonth twe the "acquisition" and month
three the "application stage™.
Evaluation Technigues - Observation and interviews with a survey
questionnaire if required,
Evaluation Report - A report of each evaluation would be compiled and

reviewed by the organizing committee, Recommendat-
iona on the report should be included for future

reference,

The final evaluation report would then form the basis of an endorsed
"application stage" of the evaluation model where the three selected members
on each evaluation, would be expected tc conduct intensive teach-in sessions
(C1ift and Imrie, 1578: 12) that aim to communicate to all staff members the
range of problems, solutions and general descriptions develcped by each

evaluation,
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Feasibility Issues,

Time,

A factor of critical importance to the eventual success or failure
of eny evaluation project. Not only does the organizing committee need to
allow flor sufficient preparetion time to crganize gnd co-ordinate the pro-
ject but also the three evaluators selected for each evaluation need to work
within the three month time pericd, Unless the three month time period is
strictly adhered to there would be a tendency for the whole project to lack

direction.

Another important time factor refers to the fact that all but one

of the organizing committee have full tlse job cormitments at Flock House,

therefore, the eveluation project woul? in fact be increasing their exist-
ing work-load at Flock House, However the committee's existing work-load would
cnly be marginally increased if each evaluation complied to the three month

time period and the eveluation duties were based on a vostered system, whereby
the three individuals selected would have extra assistance with their full-

time jobs and those on the comrdities br resiricted to work on only one pro-

Ject a yeer,

Staf'f Training.

Certain evaluation skills are needed if thouse involved in tns
evalustion are geing to be ccempetent encugh to successfully apply the model,

Therefore a pre-evaluation skillas training ccource is required,

The training course should aip to tecch a series of basic evaiuation
skills to all merbers of the organizing committee, The course nmust atiempt
to train the comnmittee members in observation and interviewing techniques,
evaluation theory and practice, communication skills and the ability to

analyze/synthesize evaluation data,
Finance,

Flock House is in a good financial position to accommodate the
financial costs that would be associated with an evaluation project. The
obvious method of accommodating the cost factors would be to adapt the
annual budget forecasts to allow for the consultant's fees, travel and
printing costs and pre-evaluation treining costs. Because of the high Flock
House personnel committment to the project the major cost flactor will be

time rather than finance,

A carefully planned and co~ordinated evaluation project that tock into

consideration the procedural and feasibility issues that have been mentioned
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should have a considerable impact on the level of increased effliciency and

cost-effectiveness possible from Flock House,

SECTION THREE.

General Conclusions,

These concluding remarks will attempt to briefly re-state scme of
the main aspects of each chapter and draw some possible implications from

this information.

Statement of the Problen.

Any attempt to develop something new is often fraught with potential
difficulties. In this case the task invelved developing a means of invest-
igating selected aspects of the organization at Flock House, The experi-
mental model of programme evaluation which became the means of investigation,
did present a concern as to whether this type of new model ccould in fact be

applied to the type of institutional system at Flock House,

However these preblems never did arise because of the methodology

and evaluation technigues that were utilized in the investigation,

The implication from this statement concerns, the need for careful

planning and choice of methodology in any experimental research investigation.

Flock House in Context,

The type and range of facilities in X¥ew Zealand that are availatble
for agricultural training are directly dependent upon the histerical develop-
ment of education in New Zealand. Throughcut New Zealand's history the
gdevelopment of agricultural training and general education have tended to
keep pace with one another, which illustrates the influence that the develop-
ment of education has had over agricultural training, The hest method of
illustrating the degree of influence that the historical development of
education has had, is to state that most educatioral developments in New
Zealand have promoted subsequent changes and development within the organ-

ization, methods end facilities available to agricultural training.,

The obvious implication for agricultural training and therefore
Flock House is to hope for the best of quality educational developments in

New Zealand education,

Flock House Operations.

The effectiveness of a farm training institute like Flock House,
is dependent upon the ability of the Flock House staff members not only to
achieve their prescribed institutional objectives, but alsc to provide the

best possible learning environment, For Flock House to be effective it must
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be able to achieve its objectives but this study cannot categorically

state the exact forc in which the objectives exist, rather the study can
state that the overall effectiveness is dependent upon staff members aiming
to achieve the "institutionzl objectives" by long term planning, diligence

and thought,

Towards a Model of Pregramme Bvaluation,

Within the theoretical world of programme evaluation the range of
possible theoretical applications is infinite. Pregramme evaluation to
the uninitiated may seem a rather straipght forward evaluation or judgement
of the work of an educationally orientated programme, However programme
evaluation in its widest possible sense encompasses a multitude of theor-
etical and practicel applications, none of which call for a simple straight
forward judgement of worth, Often it scems that those so intimately in-
volved in its applications protract the ccenfusion, problems and frustration
associated with programse evaluatiorn. To¢ this end there is a definite need
for theoretical clarificatien and direcction., Toc often thecrists, develop
vague book thecries, that heve little practical application to programme
evaluators or rescarchers,

The basic implication to be drawn from the above comments on the
theoretical problems aszscciated with prograsme evaluation, is that pregramme
evaluators have in both Clift and Imrie; and Parlett and Hamilton thecretical

perspectives that are clear in intent anl have definite purpose,

Programme Evaluation,

Generally the agricultural short cource programme at Flock House
was interesting, informative and useful to most course members, however its
overall effectiveness would be vastly improved by better methods that aim to

maximize learning potential. Herein lies the greatest scope for improvement,

Basically the instructors at Flock House rely on the straight lec-
ture/discussion teaching format, much to the detriment of the possible

learning potential that is available,
The implications from this statement are:

(1) That Flock House should instigate basic training courses in learning
skills for all instructors and outside experts, these courses should
involve teaching the skills of presentation, communication, session

planning, basic teaching skills and learning theory.

(2) That Flock House should question the unsubstantiated assumption
that knowledgeable, experienced instructors are also effective

teachers,
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(3) That all instructors need to overcome problems they have with
instructional objectives, entering behaviour, instructional pro-
cedures, performance assessment, and the basic determinants of

learning.

The Experimental Evaluation lkodel,

Many models of programme evaluation have limited applications to
selected instutitions, curriculums or programmes. In this respect the
experimental model developed for this investigation has made a significant
contribution to evaluation theory, by producing a model that is adaptable
to a range of evaluation contexts. The implication here relates to the
signifiicant improvement in effectiveness that Flock House could obtain

from the application of the experimental model,
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APPENDIX B,

FLOCK HCUSE FARN TRAINING INSTITUTE

BUDGETING & RECORDING FCR FARMER'S WIVES

PLANNING & CCITRCL

Monday October 9 1978

1.00 - 1,30pm Introduction

1.30 - 2,00pm This farming business (film)

2,00 - 3,00pm Stock forecasts and reconciliations
3.30 - 4.15pm Recording on sheep/teef properties
4,15 - 5.00pm Recording on a cropping fara

Tuesday Cctober 10 1978

8.30 -~ 9,15am Trading Rank services and reguirements
9.15 - 10,0Cam Stock & Station Agent services and
2 u ..A.]. rements
10,30- 12,0Cnoon  Taxatio
1.30 = 3.00pm Accountants services and reguirements
3,30 = Recording on a dairy farm
Wednesday October 11 1978
All day Financial planning exercise
sheep
dairy
Thursday October 12 1978
8.30 - 10.00am Complete planning exercise

10,30~ 12,00noon  Animal health recording and

budgeting
1,00 - 1.45pm Off - farm investment
1.45 - 2,30pm Assurance & insurance
2,30 - 2,50pm Farm O0ffice equipment
2,50 - 3.00pm Evaluation
3,15 = 3.30pm Course discussion

o0o
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FCRESTRY,

PRCGRANMNE -

16/20 October - 1978

MONDAY 16 TUESDAY 17 WEDNESDAY 18 THURSDAY 19 FRIDAY 20
A.M, A M. AN, AN, AM,
cOU The siting of species Silviculture - FIELD TRIP A vioodlot model
R and site preparation Pruning and Practical (practical layout
SE thinning exercises exercise)
As covering:
S Planting, The forest/grazing bich General discussion
EMB blanking and concept Planting, course summation
LE release clearing tree selection, and evaluation
S pruning and )30
P.M. P.M. P.M. thinning, —
—_——- plus small-wocd VGU
COURSE OPENING FIELD TRIP Utilization, production and RS =
The purpose and Covering: measurement, cther_Operations E e
: Tree measurement, and relative to a =
;:ﬁ:r;23::ti§ Farm wocdlots, marketing, forest project DIQ E
Shelter, amenity S oy By Ton 12 Mo N8 oo . A ﬁﬂT' o
R e AT . shelter, The legal and financisl (Lismore Forest) D .

The relationship of
woodlots to other farm
activities and the
farm economy.

plantings,

species use,

(Rangitoto Farm)
BULLS.

Wanganui

EVENING SESSIONS:

7.00 to 9.00 p.m.

Insect and
pathogen control
Films

700 to 9,00 p.o

Timber from the
miller's viewpoint:

TUTCRIAL STAFF:

Senior Forest Ext, Cff'icer - Wellington
Forest Extension 0fficer - Wellington.
Forest Extension Cfficer - Bulls,
Forest Extension Officer - Nelson,
Forest Biology Cbserver - Palm, North,

‘06
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APPENDIX D,

MINISTRY OF

Flock House,
AGRICULTURE Private Bag,

BULLS, NEW ZEALAND
& FISHERIES

Telephone 353 & 354

August 24 1978
AN EVALUATICN STUDY
OF RESIDENTIAL FARMER COURSES AT FLCCK HCUSE

Dear Course XNember,

For some time now we have wondered about a methed of evaluating the
suitability and helpfulness of courses held at Flock House for

farmers and farmer's wives, Ncw an opportunity of finding an answer to
soxe of these questions has presented itself and I wish to ask for your
assistance,

Within the next week or two Mr Hugh Phillips, will be contacting you.
He is a post-graduate student at Massey University cowpleting a Master
of Arts (M,A.) degree in Education,

His research involves an evaluation study of selected aspects of Flock

House., He has a farming background, aszsociated with his home faraw in
e E 3

the Manawatu,

His project will be based on twe courses and includes the
"Xeeping the Farm Records Straight" course for women Cctoter 2-12 1978,

Hugh Phillipe will be present during the course assisting with the
prograume,

While the information he is seeking is general and not deeply perscnel,
you may rest assured that any information provided will be treated in a
professional and confidential menner. Don't hesitate to let us know if
you do not wish to participate in this study preject.

Yours faithfully,
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APPENDIX E.

VINISTRY OF Flock House,
Private Bag,

AGRICULTURE BULLS, NEW ZEALAND.

& FISHERIES Telephone 353 & 354

AN EVALUATICN STUDY OF RESIDENTIAL FARMER COURSES AT FLCCK HCUSE

Dear Course Member

For some time now we have wondered about a method of evaluating the
suitability and usefulness of courses held at Flock House for farmers
and farmers' wives., Now an opportunity of finding ar answer to some
of' these questions has presented itself and I wish to ask for your
assistance,

Mr. Hugh Phillips is a post-graduate student at llassey University
completing a Master of Arts (M,A.) degree in Education., His ressarch
involves an evaluation study of selected aspects at Flock House, He has
a farming background associated with his home farm in the Manawatu,

His project will be on two courses one cof which is "Farm Trees for
Timber, Shelter, Appearance and Conservation", The method of evaluation
for this course will be by several written questionnairez. To this

end would you please fill out the questionnaire enclosed and bring it
with you to the course,

¥r. Phillips will attend the course and will discuss further with you
about his propcsals.

While the inf'ormation he is seeking is of a general nature and not
deeply personal, you may rest assured that any information provided
will be treated in a professional and confidential manner. Don't
hesitate to let us know if' you do not wish to participate in this

study project.

Yours faithfully,
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APPENDIX F.

SURVEY QUESTIONS I.

(Typed from the original)

For Participants in "Keeping the Farm Records Straight", a course to

be held at Flock House. October 9th ~ 12th 1978,

INTRODUCTICN

Read carefully and answer all questions in the space provided,

Questions to be discussed,

1) Vhat previous educational experiences have you had, and what

type of qualifications do you hold?

e.g. Professional

Occupational

Academic

29 What experience Yave you had with farming in New Zealand?

/ i) J 4
3) How many years of full-time farming experience have you had?
L) What position of responsibility does your husband or partner hold?
€.8s ~ Owner-Part (Owner

* Leasee
* Sharemilker
* Manager

Farm Fmployee
* Other



5) What sort of involvement have you had with Local or National

Farmer Interest Organizations?

e.g8. Organization - Country Vomen's Institute

Years of Mexbership - 10 years

Responsibility - Branch Treasurer

6) What sort of invclvement have you had over the last five years

with Local or Nationzl non Farmer Interest Crganizations?

€.g« Organization - Tennis Club

Yeazrs of Mentership - 1 year

Responsivbility - Member only

7) What type of experience have you had with the following aspects
of Farm work?

(a) Physical work
‘Regularly

*Seasonal

‘Emergency
‘Never
*Other

94
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(b) Types of Physical work
* Regular tasks

€.g. Milking, stock management

Seasonal tasks

e.,g. Haymaking, shearing

House and Family tasks

e.g+ Transport to School bus

Regular house work

* Other

o

(¢) Farm Records VWork

(How much of the work do you actually do?)
* A1l

® Nost

* 50/50 with Husband/Partner

Mini-share

None

(d) Decision-making

(What part do you take in decisions connected with the
purchase/sale of stock, land, plant., Contact with the
Bank Manager, Account, day to day management of the farm?)
* Regularly
* Seasonal
* Emergency

Never

* Other
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8) Why do you want to attend the "Farm Records” Course?
9) What type of subject material do ycu hope will be covered at the
Course?

10) What type of skills do you hope to have at the end of the Course?

1) What does your family freel about you atterding this Flock House
Course?

* Approve
* Midly Approve
Doubtful

Disapprove

12) What other comaents do you wish to make?
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AFPENDIX G.

SURVEY QUESTION Ia.

(Typed from the original).

For Participants in "Farm Trees for Timber, Shelter, Appearance and

Conservation? A course to bte held at Flock House October 16th - 30th 1978.

INTRODUCTION

This Survey is part of a larger stuly being carried out to evaluate
certain aspects of Flock House and its prograsue,
The purpose of this Survey is to learn something of the background

and expectations which participants bring to the Flock House Courses,

Please complete this Survey and bring the form with you to the
Course, Read carefully.
LI LR B B B R R B BB R R BB R R R R A
UESTION,
1) Vhat previous educzational experiences have you had, and what Yype
of qualifizations do you held?
* Educational experiences -
* Professional qualifications =
Occupational gqualificaticnz =

Academic qualifications -

2) What experience have you had with farming in New Zealand?

List experience by,

€e8+ mype of Experience Years of work
e.g. Sharemilking 1962 - 1970
3) What position of responsitility do you hold?

*Owner-Part Owner
*Leasee
*Sharemilker
*Manager

*Farm Employece

*0ther



L) What sort of involvement have you had with Local or National

Farmer Interest Organizations?

€.8. Organization -~ Federated

Years of Nembership - 10 years

Responsibility - Fewber Only

5) What sort of involvement have you had over the last five yecars

with Local or National non-Farper interest organizations?

€.8. Organization -~ Lions Zlub

Years of Membership - 10 years

Responsibility - Past President

6) How involved are you already in Farm Forestry?

*Experience (years)

*Level of knowledge/skill
Experienced/skilled
Some experience/skill

No experience/skill
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7)

8)

9)

*Membership of Farm Forestry Organizations Yes

No

What sort of development have ycu planned/envisaged with
regard to Farm Forestry?

Shelter Belts

Conservation methods

Extensive planting/milling

Planting for appearance

Why do you want to attend the "Farm Forestry" Course?

What type of subject material 4o you hone will be covered

at the Course?

What type of skills do you hope to have at the end of the

L%

Course?

What other comments do you wish to make?

MASSEY UNIVERSITY
LIBRARY

99.
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APFENDIX H,

COMMENTS SHEET I.

(Typed from the original).

For Course Farticipants in "Keeping the Farm Records Straight”, a

course being held at Flock House Cctober 9th - 12th 1978,

INTRODUCTION

"That I would like you to do here is te record your reactions

(your feelings/opinions) to each of the follo¥ing questions", Read carefully,

T
I\alﬁe B ISV E NSNS E NIRRT RSN

QUESTICNS

1) Session One.

Topic = Film "This Farming Business”

Speaker -
Relevance of the subjest matker Most relevant
(tick where appropriate) Relevant
Irrelevant
Style of presentation Excellent
Good
roor
Interest level High
Average
Low
2) Session Two
Topic - Stock Forecasts and Reconcilations
Speaker -
Relevance of the subject matter Most relevant
Relevant
Irrelevant
Style of presentation Excellent
Good -

Poor



Interest level

3) Session Three

Topic - Recording and Budgeting Aids and Systems

Speakers -

Relevance of the subject matter

Style of presentation

Interest level

4) Session Four

101.
High
Average

Poor

Sheep/Beef

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low

Topic ~ Services available and handling dccuments, Barks

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low



5) Session Five

Topic - Stock and Station Agents

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

£) Session Six

Topic - Taxation

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

7) Session Seven

Topic - Farm Accounts

Speaker -

Relevance of the subject matter

Most relevant
Relevant
Irrelevant
“xcellent
Good

Poor

High

Average

Low

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low

Most relevant
Relevant

Irrelevant
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Style of presentation

Interest level

8) Session Eight

Topic - Budgeting and Recording Aids and Systems

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

9) Session Nine

Topic - Case Study Exercise in Financial Flanning

Speakers -

Relevance of the subject matter

Style of presentation

Interest level

Excellent
Good

Poor

High
Average

Low

on & Dairy Farm,

Most relevant
Relevant
Irrelevant
Excellernt
Good

Poor

High

Average

Low

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low
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10) Session Ten

Topic = Animal Health Recording and Budgeting

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

11) Session Eleven

Topic - 0ff'-Farm Investment
Speaker -

Relevance of the subject matter

Style of presentation

Interest level

12) Session Twelve

Topic -~ Assurance, Estate Planning

Speaker -

Relevance of the subject matter

1Q,.

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low

Most relevant
Relevant

Irrelevant



Style of presentation

Interest level

13) Session Thirteen

Topic - Offiice Equipment

Speaker -

Relevance of the subject matter

Style of presentation

Intercst level

14) Session Fourteen

ToEic - Bvaluation

Sgeaker -

Relevance of the Evaluation

Style of presentation

Interest level

105.
Excellent

Good

¥ost relevant
Relevant
Irrelevant
Excellent
Good

Poar

High

Average

Low

Nost relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low
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15) What other comments do you wish to make?
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APPENDIX I,

COMNENTS SIEET Ja.

(Typed from the original).

For Course participants in "Farm trees for timber, shelter,
appearance, and conservation"., A course being held at Flock House
October 16th - 20th 1978.

INTRODUCTION

"What I would like you to do here, is to record your reactions

(your feelings/opinions) to each of the following questions"™, Read carefully,
Name seveevesansscensosssevons
QUESTIONS
1) Session One
Topic - The Purpose and Importance of Farm Forestry
Speaker -
Relevance of the subject matter Most relevarnt
(tick where appropriate) Relevant
Irrelevant
Style of presentation Excellent
Good
Poor
Interest level High
Average
Low
2) Session Two

Topic - Shelter, Amenity, Shade, and Conservation, the relationship of

Woodlots to other farm activities and the Farm Economy

Speaker -
Relevance of the subject matter Most relevant
Relevant
Irrelevant
Style of presentation Excellent
Good

Poor



Interest level

3) Session Three

108,
High
Average

Low

Topic - The Siting of Species and Site Freparation

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

4) Session Four

Topic - Planting, Blanking and Release Clearing

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

5) Session Five

Topic - Field Trip - (Rangitoto Farm, Bulls)

Relevance of the Field Trip

Nost relevant
Relevant
Irrelevant
Excellen

Good

Poor

High

Average

Low

Nost relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low

Most relevant
Relevant

Irrelevant



Style of presentation

Interest level

€) Session Six

109.
Excellent
Good
Poor
High
Average

Low

Topic - Evening Session - Insect and Pathogen Control

Speaker -

Relevance of the subject matter

Style of presentation

Interzst level

7) Session Seven

Topic -~ Silviculture (Pruning and thinning)

Sgeakar -

Relevance of the subject matter

Style of presentation

Interest level

Most relevant
Relevant
rrelevant
Excellent
Good

Poar

High

Average

LOwW

Nost relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low
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9) Session Eight

Topic ~ The Forest/Grazing Concept

Speaker -
Relevance of the subject matter ¥ost relevant
Relevant
Irrelevant
Style of presentation Excellent
Good
Poor
Interest level High
Average
Low
9) Session Nine
Topic - Utilization, MNeasurement anrd Narketing
Speaker -
Relevance of the subject mattier Moat relevant

Relevent
Irrelevant
Style of presentation Sxcellent
Good
Poer
Interest level High
Average
Low
10) Session Ten
Topic - The Legal and Financial Aspects of Farm Forestry
Speaker -
Relevance of the subject matter Most relevant
Relevant

Irrelevant



Style of presentation

Interest level

11) Session Eleven

111,
Excellent
Good
Poor
High
Average

Low

Topic - Evening Session - Timber from the Niller's Viewpoint

Speaker -

Relevance of the subject matter

Style of presentation

Interest level

12) Session Twelve

Topic - Field Trip (Lismore

Speakers -

Relevance of the Field Trip

Style of presentation

Interest level

ores

t

k!
/

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

exercises

Most relevant
Relevant
Irrelevant
Excellent
Good

Poor

High

Average

Low
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13) Session Thirteen

Topic - A Woodlot Model (practise layout exercise)
Speaker -
Relevance of the subject matter Most relevant
Relevant
Irrelevant
Style of presentation Excellent
Good
Poor
Interest level High
Average
Low

14.) Session Fourteen

Tepic ~ General Discussion, Course Summation ard Evaluation

Relevance of the subject matter Nost relevant
Relevant
Irrelevant

Style of presentation Excellent |
Good
Poor

Interest level High
Average
Low

15) What other comments do you wish to make?



113,

APFENDIX J.

STATEVEKRT OF INTENDED ACTICN 1.

(Typed from the original)

For Course Participants in "Keeping the Farm Records Straight”,

a course held at Flock House, October 9th - 12th 1978,

INSTRUCTIONS

"Since the Course finished, I am sure you will have been thinking
about how it may influence you in your own situation, Now, I would like
you to put these thoughts into words, and state exactly what you hope to

do with your own Farm Records". Read carefully.

e.g. Objectives -
Methods -
Needs -
Reasons -
Evaluation -

ete,
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APPENDIX X,

SURVEY QUESTIONS II.

(Typed from the original).
For Course Participants in "Keeping the Farm Records Straight", a

course held at Flock House, October 9th - 12th 1978,

PLEASE COMPLETE AND RETURM, Read carefully.

QUESTIONS.

1) What specific skills have you gained from the Flock House Course?

a) Have you made any changes in your work methods as a result
of the Flock House Course?

What are these changes?

b) What other changes do you plan to make as the result of

the Flock House Course?

¢) What information/skills have you found most useful?

d) What information/skills have you found least useful?

2) Have you achieved the objectives you had set yourself prior to

attending the Flock House Course?

3) Would you attend any more Flock House Courses? If so what subjects
would you like to study.

k) In the future will you still use this information obtained from the

Flock House Course?
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APPENDIX L.

STATENVENT OF INTENDED ACTION Ia.

(Typed from the original).

For Course Participants in "Farm Trees for Timber, Shelter,

Appearance, and Conservation", a Course held at Flock House, October 16th -

20th 1978.

INSTRUCTIONS:

"Since the Course finished, T am sure you will have been thinking
about how it may influence you in your own situation., Now, I would like you
to put these thoughts into words, and state exactly what you hope to do

with your own interests in Farm Forestry". Read carefully.

e.g. Cbjectives -
Vethods -
Needs -
Reasons =~
Evaluation -
etc.

N.B. Could you return this statement to me, with the second Survey

Form, during November 1978.
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APPENDIX M,

SURVEY CUESTIONS Ila.

(Typed from the original).

For Course Participants in "Farm Treec for Timber, Shelter,
Appearance, and Conservation", a Course held at Flock House, October 16th -

20th 1978,

INTRCDUCTION:

"The purpose of this Survey is to learn of your comments and views
about the Course, and your future expectations with regard to Farm Forestry".
Please complete this Survey and post this form along with your "Statement
of Intended Action™ back to the returrn adiress, by November 20th 1578,

Read carefully,

T‘Yaﬂle LRI B I A O I B O R
QUESTICN:
1) What specific skills have you gained from the Fleck Mouse Course?

List the skills e.g.

a) Eave you made any changes in your werk methods as a result

~

of the Flock House Course? 'What ars these changes?

b) What other changes do you plan to make as the result of the

Flock House Course?

c) What information/skills have you found most useful?

d) What information/skills have you found least useful?
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2) Have you achieved the objectives you had set yourself prior to

attending the Flock House Course?

3) Would you attend any more Flock House Cources? (Circle your response),

If so what subjects would you like to study?

L) In the future will you still use this information obtained frcm

tte Flock House Course?

Explain your reasons,
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APPENDIX N,

RECCRDING & BUDGETING CCURSE CCTCBER 1978.

(Typed from the original),

For each items answer with a tick, question mark (ur.sure) or cross:

1.

Do you consider that you could:

(a)
()

(c)
(a)
(e)
(r)
(&)

(h)

(1)

(3)
(k)
(1)

(m)

(n)
(o)
(p)
(q)

(r)
(=)

complete a reconciled stock forecast

work out the estimated cash income znd expenditure

for a farm (budget)

work out a cash profile (cash flow)

calculate the net worth of a farmer

werk out an estimate of the tax due

set up a system for keeping physical records

set up a system for recording animal kezlth information
set up a system for keeping cash records

(i) for an account

(ii) for management planning and decicions

interpret a set of zccounts

o)

(1) know what is included in a stock accoun R
(ii) farm working account

(iii) income adjustment account

(iv) appropriation account

(v) balance sheet

(vi) depreciation schedule

(fully) explain the services ¢f a bank

(fully) explain the services of stock & station agents

explain the types of assurance policies as they
relate to the farm

explain the types of insurance policies as they
relate to the farm

set up a farm office
explain depreciation as it relates to farm taxation
explain nil standard values

explain development expenditure as it applies to
taxation

explain how provision and terminal tax are calculated

explain the sustained stock unit increase scheme



5-

Se

Were there any topics that were not included in the course that

you would have liked to have studied?

Have you any other suggestions for improving the course?

Were the accommodation etc, facilities adeguate?

Did you receive adequate information about the course?

119,
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APPENDIX C.
(Typed from the original).

SHORT & BLOCK CCURSE ATTENDARCE RECORD FLCCi HCUSE FARN TRAINING INSTITUTE

COURSE TITLE: DATE:

COURSE MEMBERS:

Ages of the Course Vembers:

Undor20| 31 - 35 I , LE - 50!
4 - 25| | 36 -~ 40 , Cver 50 | |

26"50 ] &1*“5] !

FULL-TIME FARM WORK EXPERIENCE OF CCUREE MNEMNEERS:

Nil

0 - 1 years 3 - L years 1C - 15 years
1 - 2 years L -5 years 15 - 20 years
2 - 3 years 5 =10 years Cver 20 years

PCSITIONS HELD BY CCURSE MEMBERS:
Cwuer/?art owr.er Farmn employee

Leasee Intending purchaser
rd 30y .
(within 1 year)

Sharermilker Sorntracltor
¥anager Cther
NAIN SYSTEN OPERATING ON TEE FARM YCOU ARK TURRENTLY WORKING CN:
Dairy-seasonal Cash cropping (3C7% or
more of the farm cropped)
Dairy-tovn supply Stud stock breeding
Fattening steep and/or
cattle Horticulture
Store sheep and/or
cattle Forestry
Mixed stock and
cash crops Other

NUMBER OF OTHER BLOCK OR SHORT CCURSES ATTENDED AT FLOCK HCUSE OR TELFORD

SOURCE(S) OF INFORMATION ABOUT THE COURSES:

Radio M.,A,F, Agricultural Training Council
N.Z. Journal of Agriculture Flock House Previous course members
N.Z, Farmer Other Govt, Other journals
Depts,
N.Z. Dairy Exporter Straight Furrcw Daily newspaper

Other
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