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ABSTRA.CT 

The effectiveness of a self- administered, instrumente d 

sensitivity training method ( PROCESS ) was exnmined in tems of 

personality and chani;es in self- concept and self- a c tualization. 

Subjects include d tJ1irty-two mird-year Universi ty students in 

Psychology , ten Nursing c:r &d:.,ia tes in a University Nursing Studies 

proc ra:-ri,1; e , and fiv e ·11 a.xicnum secc;ri ty psychiatric patients . For 

the students , a marathon ap::,ro.:1ch '!:as used . A Case Study was 

m&de .vi th the pa ti ents to subjectively co:npare [roup development 

in PrtOCESS to the developmenta l stages occurring in leader- led T­

a nd Encounte r ~roups . 

ii 

All three grou:,s sbo·;;ed a decrease in dis crepancy b e tween the ir 

perceived _u.ctua l behaviour and their perceived Prefen"ed behav i ou r 

fr cm before to afte r t:rnir g roup experi e nce . A hold out contro l 

prr:-ceC:u~c ·.1:2s used . The chc-,:ige ·;:as prisarily accounted for by a 

All ~½ree g roups 

incrc:1,ed their ce.J.n scores on PC'I self- 2.ctu;:,lizat ion sca les , but 

the ccn"!.,rol groups ' mean SCOc'es also increased over me experiment al 

pcri od . '.':o:nen i ·1p rcve d ~,o re than :Tie n in sel f - conc ept , but not in 

self- ~c tu2lization . 

The predicted relationships betv;een affiliation motivation and 

i ~prcvements in self- concept a nd self-actualiz ation did not o ~cu r . 

Subjec ts with high PRF Affiliation did not im prove more than subjects 

with l ow Affiliation . The PRF personality vari o.bles of Cogn i tive 

Stru cture and Social Reco07ition were nef.:atively rehted to t he pre-

,,nd pos t-measures , thus con ta!Tl in ab ng the fin dings . Rip:id thinki ng 

and concern abou t others ' attentions were re l ilted to l o·se r self­

concept and self-actualiza tion scores . 

Diffi culties with the :1,i\•; thorne effect , ro20:'tted te::-ting ·,; ith 

reflecti ve ::1e::,su r cs , and the rele.ti onship of aff ili2.t ion to l.:as low' s 

hi erarchy , were discussed . ~.:ethodological , ethica l , cm d theoret i cal 

problems with th P. study of self-administered , instrumented sens i tivity 

groups were summ!irized . Adequate follow-up studies with behavioural 

criteria f or e ff ecti ve ch2.nges as a result of experiencing groups 



seem to be the greates t need . 

I n a subjective analysis of the group developmen t , several 

stages of Bennis ' cn d Shepa rd ' s , Schutz ', and Tuc~nan ' s theories 

of grrup development were observed . ?R.C'CE'3S seems to be an 

innovativ e and viable a lter:na tive to traditional psychotherapeut i c 

groups , with a mare positive orientation , a t l eas t for nor mally 

intelligent patients a s well as being an eff ective form of 

sensi ti vi ty tra i ning far univ e rsity stu de nts . 
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CHAPTER r 
INTRCDUCTI ON 

1 

I n recent years , as moder n man has become increasingl y socia lly 

alienated , there has been an upsurge in the human relations movement . 

Hc~ever , many questions still remain unanswe red as to its effective­

ness as a method of producing ch2.nge and personal g rcwth in those 

participating in such tra ining . Frequently , the concept of 11 self-

actualization" is assoc i c:-,ted with personal g ro 0:rth . 

l,\aslow ' s (1970) motiva tiona l theory suggests thc.t man ' s primary 

instinctive motives consist of five sets of interrelated basic needs 

v,hich a re arranged in a hierarchy ranging from lower to higher ones . 

The wotive for self-c.ctualization is the hie;he st need in Maslow ' s 

hierarchi ca l system . I,'.aslm•; describ e s self- 2.c tualiz in g people a s 

being realistic , E.ble to ac cept t hemse lves and othe rs , spontaneous , 

autono.cr1ous , cree.. tive, a nrl able to enter into ma ture love rel a tion­

sh ips (!'urray , 1964-) . Ee see s self-actu2.lization a s the ulti ma te 

g o2.l of all s e 1°si tivity t r ai ning (~'a slow, 'i 970 ) . Sensitivity 

g roups attenpt to as sist people to grow and develop to th e ir maximum 

potential by focusi ng on thei r i mmed i ate expe rience and by exploring 

ways ::._ n which they respond to and affect on P a nother du ring the cours e 

of the g rc:up ' s development (Vicinc et al. , 1973) , The degree of 

suc ~e ss in attaining this ideal depends on many variable s , including 

gr cup atmosphere , pers onality ch:::. r a ,; teristics of the participa nts , 

and style of leadership (Back, 1973; Shaffer a nd Ga lir.sk-y , 1974) . 

The present thesis involves a study of the interaction effec ts 

of certa in personality v aria bles combined with tre a tme nt (a form of 

sensitivity training called PROCESS) and their effect in produc j ng 

ch2.nge in self-concept and self-e.ctualization in a group of university 

students . The cha nges produced in the student v-oup will be examined 

and compared with simila r change s produced in a group of 11aximum 

security psychia tric patients . 

Sensitivity Training Defined 

Back (1 973) illustrates his reluctance to operationally define 

the difference between T- and Encounter groups by r eferring to both 

r1ethods under the heading " sensitivity training ." His distinction 

between the two methods is basically a geographical one . He refers 



to a T-group as the "technique d e veloped at Bethel by the National 

Training Laboratory" ( Back, 1973, p.6) and Encounter is the term 

he associates with Esale n a nd the Western Behavioral Scie nce 

Institute. 

Schutz, on the other hand, defines Encounter a s " a me thod 

of human relating based on openness a nd h onesty, sel:f av;areness, 

self-responsibility, awareness of the body, at t ention to f eelings 

a nd an emphas is on the here- and- now" (C orsini , 1974, p .401). 

2 

Rog ers (1973) explains that originally the T- gr oup emphas ize d huma n 

r elati ons skills but that it has no·.v become much broader in its 

approach. He sees the Encounter g r oup a s emphasizing personal 

growth and development as ,.-;el l a s i mproving "inter-per sonal 

cowrnu nication and r e l a ti on ships through an experiential proces s" 

( Rogers, 1 973 , p .1 2) . He states that a sensitivity training 

group may r esemble eithe r of the above groups . Y2.lom ( 1 970 ) stresses 

th2. t the term E ncounter group has ma ny ali2.ses incl ud i. ng the name s 

sensitivity training , T-groups , mara thon groups , personal growth 

groups , etc. He fee ls that there are many similarities a~ong ~~ese 

groups bu t ma rked procedural differences whic h wou ld preclude 

classifying them a s identical. He does make a distinction .between 

the T- csroup an d the Encounter 0roup classifying "encounter·" as being 

more unstructured, relying more on physical contact and nomr erba l 

exe rcises and genera lly emphasizing the expe ri ence r athe r than " change 

per se " ( Yalom , 1 970). This definition t ends to be in fairly close 

agreement with Schultz ' concept of wha t constitutes an Encounter 

group . 

Shaffer and Galinsky use the terms "T-group", 11 sensi ti vi ty 

training group 11
, and "Human Re l ations l abor at ory" interchangeably. 

They briefly define the "T- gr oup " a s " an intensive effor t at inter­

personal self-study , and an attempt to learn f r om the r aw experience 

of member participation in a group how to improve interpersonal skills 

and to understand the phenome na of group dyna'.llics " ( p .1 89 ). They 

do point out that originally the T- group model was much more structured 

with a "more specified theoretical l earning thrus t 11 ( p . 269 ) tha n the 

Encounte r model and with a much more strict he r e- and-now focus than 

the Encounte r model. Ho\'1eve r, since the late sixties there h a s been 

a n increasing tendency to use the terms interchangeably so tha t many 

leaders now conduct t he ir groups as " sens i ti vi ty-training gr oups 
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without any clear decision as to which of the two mode ls they are 

primarily using" (p.269). 

The preceding a rgwnents would tend to indics. te tha t T- groups, 

Encounter a nd marathon groups, to name a few, may generally be 

consid e r e d to belon g to the sarne " sens itivity-tra ining" f amily 

thus making it possible to drav: p arallels a nd c onnecti on s between 

stud i es examining the effects of these group s in producing va rious 

t ype s of change in the ir participants . 

The Problem 

Vicino e t al . (1973) ha ve deve loped a nd evalua ted a programme 

of eight self- a~:ninistered exercises for personal and int erpersonal 

d e velop:nent, called PRCC.SSS . This instrumented gr oup app r oach v,as 

of interest to the auth or of the present thesi s since it appea red 

to be an effect ive way of providing an expe rience equiva lent t o a 

traditiona l T- group i'lithout the necessity of having a prof essiona l 

trainer. I t possesses the addit i ona l advantage of providing th e 

experimenter/trainer wi th an opportunity to deal v,i th a 8re ute r 

nu:nbe r of participants than would be possible using the more 

traditional meth ods . 

Despite the promise sho·.vn by PR CCSSS, its original developers 

made a number of 1:iethodological e rrors in thei r origina l e valuation 

of it. Althou gh the participants tended to i ~prove their self-

concept , and self- perception , which were both measured by the "Who 

Am I" qu estionnai re, none of the three personality EJeasures ( the 

Rokeach Dogwatism S cale; Bills, Vance a nd l.':cLean Inde~of Adjustmen t 

and Value s; and the Marl o~ve- Cr own e S oc ial Desirability Scale) showed 

significant differences betwee n the groups. The experimental g roup s 

did not receive significant l y bette r scores ~han the control groups 

on the persona lity scales. Si nce the g roc1ps were significantly 

different on the p r e- measures using the " '.'[h o Am I" questicnnai re, 

with exp erimentals having higher discrepancy scores belr:ee n "Actual" 

and "Preferre d" self than controls , and since "after- only" pe r so nality 

measures were used , the two groups may also have differe d initially 

on the p ersonality dimens i ons being 1neasured. 

Se vera l other problems occurred in the eval uati on of PROCESS . 

No standardized measures of self-actualization r:e r e taken, nor were 

other da ta, s uch as the " 's'Tho Am I" discrepancy scores , analyzed in 

terms of the personal ity variables . To extend the knowl edge of 
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possible interactions of personality variables with treatment 

procedures , the Vicino et al . experiment was partially r eplicated 

by the author of the present thesis with selected self- actualization 

and personality measures . 

The author of t he present thesi s was a lso interested in this 

instru~ente d T- broup because of its pos sibili t i e s a s a form of treat-

ment for psychiatric patients . Some of t h e advan t age s of using 

this particu l a r form of sensitivity training included the fact tha t 

it could be used i';i thout requi ring the presence of a professional 

t r ainer, appea r ed to be eff ect i ve in pr oducing positive gr owth in 

people wi t h out overly t r au::natizi ng them , a nd would provide the opp or­

tuni ty to Give a l a r ger nQ'1lbe r of patients acces s to this active 

form of treatment . ?,'.ore deta ils of the advantage s of this particular 

gr oup approach f or psychiatric patients will be discussed in the 

chapter dealing \'lith its use for the ma xir;n1m secur ity psychi a tric 

pat i ents . 

A second problem involves the dea rth of litera ture on the use 

of sensi ti vi ty gr oups ·.vi th r:;a ximum s e cu r ity psych i a tric patients . 

Although some thercpy c_:£oups hwe been conducted with this po~u l at ion 

(!< owit, 1972 ; Truax et al., 1966) , the present author ·::as interested 

in a n exploratory cxa'1lin .~, ti on of one small sampl e who experi enced 

PRC:E3S on the same s elf-c oncep t and self-actualization measu r es 

ta~en of the expe rimenta l and control g roup s . 

The Instrumented AD Droa ch 

The instrwuented group consists of a self- administer e d approach 

in which technology i s u se d to s t imu l ate group interaction (Seligman 

and Desmond , 1973 ). ~ather than att empting to introduce some other 

sens itivity training method , PROCESS was chosen for seve ral r easons . 

First , by comparing t h e stated obj ectives of PROCSSS with those of 

the more traditional foms of sensitiv ity training , it seemed that 

the two sets of objecti vc s are i dentica l: ( 1) Both t:1pes of g roup 

experi ence aim a t i mproving t he int e rp e r sonal ski1ls of members by 

increasing self-arrarenes s and one ' s abi l ity t o understand others 

( Corsini, 1974; Shaffer and Galinsky , 1974 ; Vicino et a l., 1973). 

( 2 ) Each attempts to deal with issue s which a re of personal and 

int e rpers onal relevance (Laki n , 1972 ; Shaff e r an d Galinsky, 1974-; 

Vicino et al. , 1973). (3) Both t ype s of grou ps make some attemp t 
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to a ct as agents of change (V i c ino et al., 1973; Yalom , 1970) . 

(4) Devel opment of increased aY.'a r eness and skill in analyz in g group 

proces s is also co:n8on to both a s is the desire to i mpart insigh t 

and increased ability to be accepti ng of one ' s self and others (Lakin, 

1972 ; Shaw, 1971; Vicino et a l., 1973) . 

Secondly , Vicino et al (1 973) r e viewed several theoretica l 

arviments : (1) pa r ticipants ha v e grea ter responsibility for their 

ovrn learning; ( 2) l earn i ng r-iay tr2.nsfe r more r e2.dily into other 

situa ti on s , as c o.r:1 pa red to groups ·:✓ h i ch depe nd on tra in e rs; (3) 

l earning data are colle cted s :ysteria t i c ally , a nd he nce be come more 

meaningful to particip ants . 

Third ly, inst r um ented groups do resu lt in cha nges comparabl e 

to traditional trainer-led group s , usually on measures of self- con cept . 

F or example , Thomas (1 971) compared a n instrumented group to a 

traditional T- 6roup , a n Encounter group , a Case Study gr oup , a nd a 

c ontrol group . I n instrumented f ee dback gr oups , ba sed on the 

l,'.a na cerici l Grid de v e l oped by 3lake a nd !.'outon , i:IC:~,bc r s r e sp ond to 

qu es ti ons on I B!,; ca r ds , 2. ne.lyze th e r e sponses , plot r e s ults on ch i.0.rts , 

o.n d make the r esults a ccessib le to 0 r oup mc:,,bers (S e l :i.onon .:1n d Desr;,ond , 

1970) . I r.f or m-" ti on inc1udes u-ou p s tructure , l evel of st.:pport en d 

trust , grou p e.cc om;- li shment , dc v e l c :nen t a nd c ohesion , d.ecision ma \<ine 

p r ccedur e s , and n ,ni<: i n:_:s a l ong cer tai n psychologi cal dimensi ans . 

The se v ent-y coll ec;e students \·: ere rando:n ly assi L,111 e d to trca t rce nt 

groups a nd giv e n the Te nnessee S e lf Concept Scal e , t.h c Fun dc1_:ne nta l 

I nterpersonal Orie nta ti on- Behavi ou r (FIRC-B) , Rokeac h ' s Do6matism 

Sc a le , the Alexand er - Hu sek Differential, the Gif fi n Tr us t Differcr,tia l, 

a nd the .Anal ·, sis of Skills a s pretes t and p osttest ~. cr,su r es , y iel ding 

t wenty chan~e scores . The :C:ncounte r grou p s nm1e d s i gn if i cant ch&nt:;e s 

ov er all of the othe r eroups in 11 of the 20 sc or e s . Hcwever, the 

instrum e nted and T- groups , t cge the r ·::ith the Encou nter c roup shO\·:ed 

s i e;nificant cha nges in thirteen of the t vre nty score s , as canpa red to 

the Case Study and c ontrol gr oup s , but showed no significant differe nce s 

b e tween e ach other. Of inte r e s t fer th e abs e nce of the Ha vrthorne 

eff ect, ( Roethlisberger and Dickson , 1939) , whereby the control groups 

do not receive special attent ion othe r tha n the pre- a nd post- mea sures , 

th ere were no significant di f f erences between the Case Study and 

control group s . 

Anothe r exampl e with a different instr~mented approach , the 

Bel l a nd Hovl'ell Encountertanes , also illustrates the effi cacy of the 

self-admin i s t er ed technical approach ( Bol l e t, 1972 ). Pre testing 



and p ostte sting with t he P e r s onal Ori ent a tion Inventory ( POI) a nd 

t he Interpe r son a l Che ck List, Balle t sh owed simila r r esults f or 

127 gr a dua te s t u de nts d i vided into s eve n l eaderles s g r oup s mat che d 
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with e i gh t l eader - led g r oups . The l eaders in t he l eader-le d gr oups 

f ol lmved a verbatim transcrip t f r om t he Encounte r tape s t o s tandardize 

t reatment , but u nfort u nate ly , no control gr cup was u sed to which the 

instrumented or leader- led groups could be compar ed . 

I n contrast t c Tho~a s ' (1 971) finding that an Encount er gr oup 

shm·:ed the gr eates t extent of s i 0nificant ch ance s , Rud.man ( 1971), 

using Encount ertapes , shmred the opposite . The ninety student s 

Y:e r e div ide d in t o t hree each of Encounte r groups , Encountertape groups , 

and control gr oop s . The change i n self- concept (T ennessee Self- 1
::; on ce pt 

Scale ) f or subjects in the Encounter gr oups r,'as not significant l y -
gr eater th2.n the ch2nge in se l f - concept f or subjects i n the c ontrol 

group ; how e ve r, t here ,:as mar ke dly gr eater change in the Encounte r tape 

group s ,:bjects than in the cont r ol group Sl,; bj e cts . In this study , 

therefore , the instrument ed approach ':,a s more successful in producing 

cha nge than the more tr2.d i tion2. l appro2.ch . 

An improv ement on the previous study \':as F1ade by Dye (1 972 ) in 

c ontrolling f or the Ha~thorne effect . Fifty- six nursing student 

volunt ee rs were randoJJ ly a:.: sicned to a n Encountertapes group , a n 

affect- oriented s e nsitivity 5roup , a cognitivel y oriented co~~unicat ions 

group , a placeb o g r oup , a nd a cont r ol group . The placebo group main-

tained journal r e cordings of critical incidents in th eir lives a s 

nursing students . As mea sur e d by the Tenne ssee Self Concept Scale 

and c •-~pared to the control groups , the three trea tm e nt groups improved 

si gni ficant l y but not gr eater tha n each other, thus l ending furthe r 

support to t h e comparability of self- administered , instrume nte d 

se nsitivity t r a i ni ng group s to tradit i ona l tra i ner- led ~roup s . 

There are other advanta e-;es t o the self- administered, instrumented 

T- gr oup . Professional trainers are n ot required , and each group 

r eceives s t andardized trea t m8n t . The l a st point requires :further 

e l aborati on . I,Tany s ensi ti vi ty tra ining expe riments v:hi ch shov;ed 

chanee s on va riou s measures invol ve di ffe r e nt trainers for the vari ou s 

s mall experimental gr oups . Some studie s f ou nd oppos i te r esul t s for 

a t l east one of t h e smal l exper ime nta l trea t me nt group s , s o that 

t r eatment is n ot ne c essarily c ons i stent acr c:ss g r oup s . F or example , 

whe n Gordon (1972) c ompa r e d t wo i nterperson al f eed- back- oriented 

gr oups l e d by tw o different Encou nt e r l eaders , one g r ou p move d in 

the dir ecti on of se l f- ac t ual izati on with s i gnificantly gre a ter Feelin g 



Reactivity (Fr) on the POI than the controls , and tended to adopt 

S e lf-Actual i zing Va lues (SAV) more tha n the waiting-list controls . 

In the other grou p , howe ver, a n opposite pattern was discovered . 

The experimental subjects slightly decreased in se lf-actualization 

as compar e d t o the controls on the POI Self-Regard (Sr) an d Time 

C o• petence (Tc) scales . To \'iha t extent grcup atmosphere and/ or 

the style of the leade r had an effect on the scales could not be 

determined . Undoubtedly , the l e2.dership sty le of the trainer can 
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h a ve significant effects on the outcome of group treatments (F oulds , 

1970 ; Li eberman et al ., 1973; Truax , 1966.) For exampl e , Truax 

( 1 966) has shorm that the leader ' s degree of accurate empathy, 

unconditional positive re6 ard, and self-congruence are related to 

constructive self- concept changes , as measured by Q- sort data . 

Instrumente d Groups and Personality ~-'ieasures 

A f e ;•; studies with instrumented groups seem to have omitted 

or had difficulty \".i. th i7leasures of self-o.ctu 2. ljza tion a nd personality . 

S olc:non , :krzon ,~ nd '.",'ecd..:n2. n (1968) who devised a seri e s of booklets 

\'ihich ,·:ere used a s structuring ma t eria ls to guide the interaction 

of self- directed personal c rc·.' ... e, h 6 r oup s , f ound tha t participants in 

the se se lf-d irected [_,Toups stm·.-ed sie;nif i cant , positive increases in 

self-concept c u:-1pared to " nc--expe rience" controls . As in the 

Vicino e t a l. study (1973) , Solomon et al. failed to take measures 

of self-actua lization, although Vicino et a l. did attempt , a lbeit 

unsuc cess fully, to measure the effects of personality . In addition 

the Solo:non e t al . materials were too coe;nitive , too stru ctured , and 

did not allow for sufficient interaction . A l ate r study by Sol omon 

et a l . (1 970 ) evalu 2.t ed a less structured set of audiotapes emphasizing 

experient i a l r a ther tha n cognitive learning . The materia ls were 

designe d to increase participants ' awareness of the interrelationships 

betwee n their o,vn f eelinE;S a nd behaviour, and the feelings and beh avi our 

of o'Lhe rs . In ccmpariso n to nc- experience controls , the group 

participa nts experienced increased openness , increc.Sed sensitivity to 

others , increased self-ffiotiva tion , and increased self- acceptance, as 

measured by a series of dai l y pre-post measu r es . But again, the 

authors failed to use standard i zed measures of self- actualization 

and personality . 

Like leader- led T-groups, self- adminis tered, instrume nted 

sensitivity training (7'0ups seem to concentrate on changes in self 
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concept. Simmons (1973) v a ried the intensity of the experience 

with the Hwnan Develonm ent Institute ( HDI) Encounterta pes for three 

leaderless groups composed of school pers onne l a nd church members. 

Differential ga ins occurred on the Tennessee Self-Concept Scale , 

strongly favourin g the high intensity group (a ten-hour ma rathon). 

Unfortunately, SirilITions did not ccmpare the three groups to a control 

or a Hawthorne group . 

One author ( Becker, 1973) did i nclude a standardized personality 

He us ed t hG Eysenck Pe rsona lity Inventory ( E?I) to divide 

forty-t wo volunt eer vocat iona l rehabilitation cli e nts int o a n 

introverted and extra v e rt ed group , a ft e r \'/h ich he divided them int o 

an experimental and a cont r ol group . Aft e r the expe rime nt al group 

met over a two-day \':eekend with the Encountertapes , no signifi cant 

diffe r ences were f ou Dd ar::iong any of the grcup s, introverted or 

extraverted , eA~ erime~tal or control , on such me~sures a s the Tennes s e e 

Self- Concept Scale and a pers onal d is t an ce measu re . Becke r ' s fi ndings 

may have b een unsuccessful because of the choice of subjec ts . I1Tos t 

of tl1e previ ously mentioned studies used college students whos e 

b2sic needs in !,:as low ' s hiera rchy could be considered r ela tive ly 

satisfie d as c ompared to the vocationa l rehabilitation cli e nts whos e 

security needs nay not h:we bee n a dequately me t due t o lack of job 

opportunities , thus making them l e ss likely t o reach the s elf-

actual i zat ion leve l . In adaiti on , t h e EPI rnay be a poor choice for 

measuring extr ave r sion i n t h e "Arr.e r ican" sens e of sociability, whereas 

Eysenck f a v ours t he "Eur opea n" de f inition ·:,hich tGnds to iden fi ty the 

c oncep t with relation to i ~pu l s i venes s and weak superego controls 

(Lanyon , 1972) . Presumably Becker, working with American clients , 

was thinking of sociability . 

Anothe r measure of introversion- ext r a v e rsion , t he 16PF , \'ias 

used by La Salle (1 971 ) in controlled trca t :nent nith the Encounter-

tapes a nd a progr amued text of pers onnel relations . Inte r estingly, 

the Hawthorne effec t \'laS c ontroll e d by a p l acebo treatr:1en t f or one 

control group c onsis tin g of the art i cle "Learning To Be Free " by 

Carl Rogers . With the seve nty-five volunt ee r undergr a duate stude nts 

randcmly assigne d to groups, there were no significant differences 

between any of the f our gr oups (Enccuntertapes , Programr;ied Text , 

pl ac ebo , control) on t h e Ten nes see Self-Concept Sca le. Also, Pea rson 

product - mom ent corre l a tions f ailed to attain sta tistical signifi cance 

for the expected r e l.a ti onship behveen self-concep t change a nd e xtr a-

ve rsion . It would seem that extra version is not a relevant personality 

variable in sensitivity training e;roups . Since the groups we re run 
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over a period of six weeks , the intensity of the experimental 

approaches may not have been sufficient to raise self-concep t scores . 

It was noted above (S immons , 1973) that high intensity group s i mp rove d 

most on the Tennessee Self- Concept Scale . 

To mini mize the Hawthorne effect other tha n by using a placebo 

control group ( Parisi , 1972; Thoma s , 1971) it has been suggested 

that a "h oldout" control procedure should be used, in which the 

control groups receive the same treatment as the experimentals, 

but after the experiment has been completed (Link , 1972; J,'.assarik , 

1973; Vicino et al. , 1973). Howeve r, to shorten the delay for the 

controls in r eceiving treatment and hence attention, the experiment 

should be conducted in a brief period . Marathon or mas sed groups 

general l y seem to be as effective a s spaced groups among college 

student populations , using a wide vari ety of measures of change 

( Counseling Ce ntre Staff , 1972 ; Fanning , 1972 ; Lathey, 1972 ; 

l.lille r , 1973 ; Schwartz , 1971; Shapiro , 1971) . 

Affilia tion ~otiv~tion 

Gibb a nd Gi bb ( 1968) v1ho obs e rved many l e aderl r:, ss t;roups contend 

t hat , "An e :<pe riene;ed e;roup tra in e r , l eader, or t herapist can often 

be helpful ; but our expe riences have indicated that the strongly 

motiva.ted leaderless ,srcup i s even more powerful in producing personal 

and group growth" ( p . 1 08 ). Although they did not specify which 

motives , the Gibbs ' may have implied a ffili ation motivation (nAff) . 

l,!urray original l y l isted 'JVl,ff as one of the twenty social motive s 

or "psychogenic needs" ( !,Turray , 196L~) . These motives were arrived 

a t by studyini3 a small number of subjects very intensivel y with 

interviews , questionnaires and specially designed psychological tests 

such a s the Thematic Apperception Test (TAT) . McKeachie (1961) s ee s 

nAff involving " concern w:i. th establishing, r;1aintainin~ or restoring 

a positive affective relationshi p with anothe r person" (p. 127). 

Several studies suggest that peop le who ha ve high nAff would bene fit 

more fro.11 a group treat:;ie nt which is high in affiliation cues than 

people wit h low nAff . 

French and Chad,•rick ( 1956) hypothesized that a subject's internal 

motivation l e vel would be a determinant of the level reache d in the 

expe rimental situation and that those subjects with high internal 

nAff would be more affected by the environmental cues than those w:i. th 

low internal nAff . Using the Test of Insight a s a measure of nAff, 

the authors divided 144 male officer training candidates into high 
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and low nAff groups , on the basis of scores above or below the median 

for the group. La ter , the experi:nental group of candidates met 

together f or a lecture on be ing well liked and sensitive to other 's 
.,_ . 

reacl,ions . They then r ate d e a ch other and themselves on scales 

of popularity and desire to be well liked. 

The t a lk and r a tin gs \'/ere designed to arouse a ffiliation cues . 

The non- a r oused c ontrol gr oup c anp l eted a tes t of military attitude 

at t he same time . I fil1ediate ly a ft er the period , both groups were 

again g iv e n the Tes t of I nsirh t to deter::-,ine pr o-affil i n ti on a nd 

a nti - a ffili ation scores for dependent variabl e s . As c o:npared to 

the control croup a ;1d men v:ith l ow nAff , the a rousal condit ion did 

result in significant i ncreaser in pro- affili ati on score s f or the 

men vri th high nAff . French and Chadwick fail e d to note that by 

usi ng the Test of Insi ro:h t bo th a s a main effect variable a nd a s a 

depende nt variable , a c ontarn:\.nati on of results vms inevitable -

subjects with hig.h nAff initially ·,'iOuld be expected to g ive a high 

number of a ffiliation responses on the same tes t ~ 

Fre nch (1 958 ) l ater improv e d on her choice of dependent variable, 

by usjng a nur;iber of phrases CO iTectly reconstructed by a group into 

a short story . In the l 2ter study , she provided "fee l ing" cues to 

hal f the f ou:"- p c r son t;roups al l of c,•;ho:,o momhGTS had hie;h nAff, by 

periodically prais:inc; tl1e 0roup on ho"rv well they worked t 013ether , h ow 

they supported one anotl1er , and so on . As c o:1posed to the croups 

•:;hose "1e;nbers had high intc r·nal nAff but ·::ere given task- oriented cues 

such a s hov: effici ent they ,·;ere , the "fceJing- cued " t;roups obtaine d 

sig nificantly hiGher phrases ' scores . The othe r groups f orwed of 

peopl e with hi~h achi evement motivation were e3.ger to complete the 

t a s k and a r gued v iolently . In contrast , the affili a tion gr oups ·,•;ere 

quieter and l es s intense , showing more f rie:i dly interest in one another 

a nd in the experimenter . Since a s ens itivity training gr oup provides 

ma ny " feeling" c·ues , it \':ould be expected tha t participants who have 

hi gh nAff would benefit more than those who have l ow nAff . 

Stock (1961 .. ) reports on a n unpublishe d early pa)er by !l:iles v1hich 

f ound tha t TAT nAff see;;1ed to be i ndirec tly re l a ted to unfree z i ng of 

old behavi our p atterns , i nvol vement in the T- group , a nd the clear 

r e ception of f eedbac l<: for 34 members of the 1958 Lab oratory for 

Eleme ntary School Principa ls . Furthe r details are not provided, so 

tha t the nature of the effect of nAff on the group p e rformance is 

not known . I n a l a ter unpublished paper , .Miles ( Stock , 1964) found 

tha t f eedback in human relations workshops wh ich r e f erred to warm , 
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friendly behavi our fa ci l i tated cha nge far pa r ticip ants wh o had high 

nA f f. But again , the measures of cha n ge we re not sta ted . 

S t a te me n t of Hyp otheses 

The theor y a nd r e s ea rc h r evi e,.•;ed s u t:;gest two hyp otheses : 

(1) As compa r e d to control g r oups , experimental gr oups t ha t 

expe r ience FRO:::ESS will impr ov e thei r concep t of themsel v es and 

wi l l inc r ease in self- a ctua liza ti on . 

( 2 ) Th e r e will be a p os itive linear r e l a ti onship between nAff 

and improv ement of self- concept , a nd be t ween nA f f a nd s elf-

ac t uali za ti on score s . Sub je ct s with h i gh nA ff will improve 

more i n self- c oncept and self- ac t ualization than s1ebjects \~i th 

lo·,•; n/l.ff , after both grours ha ve expe r j e nccd PR.CCC.:SS . 
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Thirty- t\'lo mal e a;1d f emale third- y ear psy chol ogy students a nd 

ten third- year I'{ursin;; Studies t; r a du ate nurses at r.:assey Univers ity 

pa r ti c ipnted i n the experiD.en t , a s pa rt of the course requirements . 

Five psychiatric patients in a J,:a ximum Security Unit took part in 

a post- h oc study with PROC::.:S S . A case study supplement to the 

pres en t th esis provi de s more deta il ( pp .39- 48) . 

Instru:n e nts 

PRC'.::FSS . "A Proc r 2m of Self-Admi nistered Ex"' r cises f or Personal 

a:-id Inte.rpe :-s onal Deve l o:;,;11cnt, " i s a se t of materia ls a i rr1o d a t 

f aciJ ita. tin g CX)Cr i e nti;:,_l lea rning in 8roup s (Vicino et a l., 1 9 73) . 

A shor t su:n;:1:ffy of t :1e content of each ex e rcise an:i the forma t of the 

. . d . 1 d . A- · ···D- X H ( 'I ) exercis cc s is cs cr ::_ Jo i n · .·.:1, l p . o+ . 

The ":,-no kn I " cucstion:'."lrtire i s 3. be f ore- ':l. ft er ;1easure built into 

:C:xe rcises I nnci VI J I (AP?.c:1{DIX I) . ? a r ticipants r a ted themselves on 

20 nine- point s cales d ealins with per sonal and in terpersona l styles 

of behe:viour . 2ach of the scal es \·:a s de f i ned by polar- oppos ite 

adj ccti ves , such a s ·.-:arm/cold , phony/s incere . The pa rticipa nts 

·:;e r e as :-: ed to d escribe their orm behaviour a s they saw it ( "A ctual" 

score ) a nd a lso th ei r behavi our as they would like it to be ( "Pre f e rre d" 

sc o:·e) . Vicino et a l. (1973) found t h a t PRO~~SS led to mor e accurate 

self-percept i ons a nd greater self-acceptance , as reflected in a 

r educti on of the discrepancy between their perceived Ac tual and 

Pr e f e rre d behaviou r scores . 

The Pers onal Ori e ntation Inventory (PCI) is a fairly reliable 

mea sure of self- actua l iza ti on (Shost r om , 1 97l1-) . Ilardi and I.lay (1968) 

reported reliability coeff icients for the subscales \'1-ith forty- six 

student nurses over a one- y ear pe riod , well within the ran ;:se of mos t 

personality measure s . Shostrom (1968 ) and Fisher ( 1968 ) examined 

fakeability on the POI, re sulting in a more rigid adhe r e nce t o 

traditiona l society valu es rather than tmmrds self- actualization. 

The POI has been used success fully to measure cha n s e in personal 

ori e nta tion among parti c ipa nts of non- instrumented huma n r e l ations 
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groups (Aubry, 1968; Bellanti , 1972; Cooper, 1971; Cu lbert et al ., 

1968; Dyer , 1967; Fla nders , 1968; Guinan and Foulds , 1970; 

Parisi, 1972; Treppa and Fricke , 1972; Trueblood an d ~cHoll e nd , 1968 : 

Young and Jacobson , 1 970). For de linque nt mal es in a navy brig , 

Shostrorn (1968 ) f ound that their me an scores on a ll t\',elve POI scales 

were beloN the norm means . Since Culbert e t al . (1 968 ) di scov e red 

that people i'.'i th lrn•; self-actualizati on scores improved more than 

people with a vera8e self-2c t ua li zat ion scores after a sensitivity 

training course , it v;ould be expec ted that the r::aximum securi ty 

pat i e nts 'sould imp rove signifi cantly on the measures used . Pa rt of 

the incr ease in the Culbert e t a l., study , ho·:iever , cou ld be explained 

by a tendency f or scores to regr es s t o-::ard th e ,:-ca n . A description 

cf the POI sca l e s is provided in APPE~DIX D ( p . 60) . Cthe r measu res 

such a s Schutz ' FI RO were c cns id ered a s measure s for the dependent 

varia ble s. Howe ver , there is a l imitat i on to the nunbe r of pre-

an d post-mea sures which people will comple te i n a short time without 

be ccrnin g frust r ated and uncooperative . As for the FIRO , Stock (1 964) 

r eported one stu dy which h2.S found that peopl e \';ho score d high on 

the E1]2 I nclusion scale ( those v:ho i'."an t to join gr oups) v;e r e see n a s 

lmv i n participation ·::hen actual ly in croups . LiQ~ (1 972 ) failed to 

show any chan~es on the FIRC- B with a l.'arathon T group , es co11p2.red 

to controls . 

The Personality ?.cses.rch Form (PR?) is a truc- f 2.lse rneasure of 

t·:,-enty- two different stn':Jle personality ch:1rac'ceri.st1c s (APPZNDIX B, 

p . 57) • As car,p c::.red to other perso:ial ity measu r es such as the 

~a lifornia Psychol ocical Inventory, the PRF Form AA has high test- ret es t 

reliabili ty , wi th coefficients ranging betv:ee n . 70 and . 90 ove r one 

week for 135 college students (Jackson , 1967). The r.anua l carefully 

e va luate s th e scales ' freed om fran response biases , and validity with 

respect to f act oria l purity , behevi our ratings , nnd self-ratin[S . 

The te st seems to be the best objective measure of affili ati on, whe n 

rel i a bility a nd validity coeffici ents of other affiliation measure s 

a re compared to the PRF ( Cl arke , 1973 ). 

The prograir~'lle Evaluation ')ues ti onnaire , based on the one u sed by 

Vicino et al., (1973), is shown in APPE ND IX J (p . 70 ). The information 

gathered in the eva lua tion may be us eful for a s ubsequent r e vision of 

PROCESS . 

In de pendent and Depend e nt Variable s 

The independen t va riabl e ~as the e x peri ence i n a self- adminis tered 



instrumented sensitivity group , and the dependent variables comprised 

discrepancy scores between Actu a l a nd Preferred self on the " ','[h o Am 

I" Questionnaire , and scores on the 12 scales of the POI . Personality 

variab l es wer e controll ed by scores on the twenty-two PRF scales . 

Procedure 

Table 1 outlines the assessr.ient a nd treatr.ient schedule ( p .15 ) . 

During the first three ~eeks of Se?tember, 1975 , all subje cts , 

includi ng the patients , received the PRF and POI. The third- year 

Psychology students 1:;ere s e pa r ated by sex . Each sex gr oup had 

names li sted alphabetically and was randomly ass i gned to the experimen­

ta l and control conditions , usin g a Gellerman series as described by 

Friedman ( 1972 ). Two groups were formed und er each of the conditions 

using a different Gellerillan series for rando~ ass i[nme nt . Similarly , 

the Nursing students were ass i gned to experimental or control groups . 

Hence , six groups ·::ere formed : two experimental 6roups with eight 

~sychology students in each; two contr ol gr oups with eight Psychology 

students in each ; one expe ri rn.enta l group with five Nursing students : 

c.nd , one c ontrol group v,i th five Nursing students . 

The three experimental groU ))S me t on the fol lo·.vinc r:eekend for 

two eirht-hour scssicns . The prese nt author participated in h:o-hour 

bi- r;ec kly sessicns for f our consecutive ·,•;ecv.s \\i th the pc. ti ents in 

the maximum s e curity unit li brcry . Chan~es on the ?CI have been 

demons trate d v,i th colle.:::e stuLlents afte r a l eader- led , non-instrumented 

1:1 ,,rathon thirty- hour ,.-;cckend experience (Gu ina n c,nd Foulds , 1970), and 

a fter a similar fifteen-hour eyr,erience (Young anc. Jacobson , 1970) . 

Although ?RC::~:ss has been run over a period of ·.veeks , it seeras feasible 

to conduct it in a v,eekend session with university student s . Control 

subj ects would not be contaminated by extended discu ss ion of experiences 

with experime ntal subjects , attri ticn should be zero, an d the Hawthorne 

effect should be min i mized since the control subjects ~ould not have 

long to wait befor·e receiving special a t-Lenti on . 

Reasons for holding marathon groups inc]ude the development of 

tensions and involvef'lent to a hie;her intensity than that in regular 

sessicns . Emphasis is on the "her e and now" r athe r than on the pas t. 

Also , it ~as felt that the intensity of the experience could produce 

immediate change by more effectively creating cris e s duplicating 

wha t v:ould happen to the participant in the r eal world ( Gazda , 1970). 

By being a special event in the person's life, the marathon creat e s 

a n atmosphere of crisis and expectancy so that the participant wh o 
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is often led to expect a break through in behaviour for himself often 

finas it happening because he works so hard at it (Gazda , 1970) . 
Also , the intense intimac_y which is developed in this t y pe of group 

helps the individual to be mere re ady to experience intimacy in a 

real- life situation . This type of approach does have its l imitations 

in the treatmen t of psychiatric patients howeve r, since people a re 

pushe d closer to the lir:;its of their capabi lities r athe r than being 

01arded fro;n their apps.ren t -.•;eaknesses . 

In addition to this , Jones and redvene (1975) caution tha t 

ma rathon sensitivity tr2.injng f acilitates self- actualization changes 

of a positive nature in hie;h and med ium ego-strength subjects but may 

be r:2.rmful for l o·,•; eg o-strength subjects . Althou gh a measu re of 

e[ o-stre ncth ~as not obtained on the maximum security pa tients they 

·:,ere s irnificant ly l o·:,e r ( p < .01) on self- 2ctualiz:'.tion a nd self- concept 

than the college stucents and could thus conceive.bly be lo·:, on eg o 

strene;th . Hence , PRC<:::-:ss for the maximum security patients was 

conducted under supervisicn over several weeks . 

After th e ~ee~end session , all experimenta l and control subjects 

2.t;2.in completed the 11 ·:.·110 Am I" questionnaire and the POI . During 

the next weekend , the control group r epeated the experience . The 

"i'.'ho Am I" q_uestionm·.i.re ·,:2. s c o:r.pleted twice by the experimental 

t;rrups and three times by the control groups . Four r es ponses nere 

obtained frcm each sub~ect in the, cx pc:rjmental group on each of ti'lenty 

scsles : the Actual (A) i..:.nd Preferred. (P) response from Exe rcise I 

(Time I) a nd. the Actu 2. l :,n d Preferred rcs.p onse fra-n i::xerc ise VIII 

(Time II) . Six responses ·:.ere obtained from subjects in the control 

group : the Actua l 2.nd Pre ferred responses obtained when the experimen­

tal c:roup started the prograr.~11 e , but two v1eeks be f ore the control 

people bq~an the pro6T&1cJ.ne (Time I); the Actual and Preferred responses 

obtained ·,\hen the control group started the programme , which was the 

time when the experimente.l group was completing its eighth session 

(Time II) ; the Actua l and. Pre f erred responses obtained wh e n the 

control group ended the progracune ( Time III ) . 

Thus , for purposes of experimental comp2.rison , Time I experimental 

measures are equivalent to Time I control and Time II experimental 

measu res are equivalent to Time II control . 

The follo:1ing co:r,parisons we re of interest in measuring the extent 

to which the exercises promoted changes in perceptions a bout one ' s 

Actual (A ) and Preferred (P) behaviour : (AII-AI) for the experimental 

compare d to (AII-AI) for the control and (P11-PI) f or the experimental 
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compared to (PII-PI) for t he control . These comp arisons were d one 

a t the aggr ega t e l evel . In each case , one score for one subject 

consisted on the s um ( ove r the twenty items ) of the absolute 

differences between the two scores in question . Followin g Vicino 

et a l., (1 973 ), F tests were performed on a ll between- group compari sons . 

As a che ck on t h e random assignm ent of subjects to trea tmen t 

conditions , the ~ea n P:itF and POI sc or e s for the expe rime ntal groups 

we re compe.red to the EJe an PRF a nd PCI s core s for the control grrups 

(A?P:2:'.'WI X A, p . 56 : AP?tFJIX C, p . 59 ) • -sith the five p erce nt l e ve l 

of signi fi ca nce as the criterion , onl y t he P:i'.F :Olay sca le shm·.-ed 

si gni ficant differe nces betr,een mea ns , with the e xpe rimental groups 

ha vin g a hi gh e r mean score than th e c ont rol gr oups . Th e Play s cores 

·,\•ere controlled in t he ana lysis of r e sults . S imilP.rly , the re ·,•;e re no 

significant differenc e s be t ween the gr cup s on th e 11 ·.',11 0 Am I " Initial 

Discrepancy (PI- AI) mean scores of 28 . 71 a nd 27. 76 (Tab le II , p. 19). 

The means and s t a nda rd devi& tions of both group s are s i mi l a r to those 

i n th e PCI ma nu a l (Shostr om, 1974) for n or ma l adul t s , wi t h a sli ght 

t e"de nc_y to '.·.•a rd scores of the self- a ctu2.lization s amp le . 

All sta ti s tica l calculations a nd tests v:ere comput e d using the 

Sta ti s tica l F2.c}::a fc e for t he Soc i a l Sci e nce s (SP3 S) on t he : 1a s s ey 

Un iversity 3urr cuchs 67co COi:1 pu te r . F or t h e P OI s c~ le s , the foll owi ng 

corr.pariso ns ~er e m~de u s jng t - t e st s of s i t nif i cance of diff e r ence s 

be tween means : (1) t he mea n scor es f or a ll the ex pe d mc nta l s wi th the 

me a n scores for a ll the c ont rols , a t T i me I an.i a t Tine II ; ( 2 ) the 

moa n s cores for the expe r i'.T1cnt a l s a t Tiiile I . -'-' 
i 'il L.!1 thei r rr.co. n s c ore s 

a t T ime II; (3) t he ~·, ee.n score s for the con t rols a t Time I with 

t he ir mean s core s a t Time II a nd a t T i me III; (4) the experime ntal ' s 

mean change scores from Time I to Time II with the cont rol ' s mean 

cha nge scores over the s am e peri od ; ( 5 ) compari sons ( 1), ( 2), (3 ) 

f or the expe rime ntal Nurses ' group \',i t h the con t r ol Nur ses ' gr cup : 

( 6) the patients ' me an scores at Time II wi th th eir me an s c ores a t 

Time III; ( 7) men ' s ve rsus v.-ome n' s score s on the de;:cnde nt va ri a ble 

measures . For the PRF , corre l ation coe ffi c i e nts ·,,e r e ca lcula ted 

be tv,een scores from all tv;enty- two PRF s ca l e s with score s from all 

the dependent variables , to determi ne if there v;a s any r e l a tionship 

between personali ty and changes as a result of the PROCESS exp erience . 
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ESULTS 

18 

Table II ( p . 20 ) presents the mean difference scores on the "Who 

Am I" ques tionnaire . Fr o:n Table II, the following observations can 

be made. Firstly , t he mea n cf the absolute discrepancies between 

Actual and Preferred bch~ viour for the experimental subjects was 

reduced from 28 . 71 to 24 . 57 bet\';een Time I 2. nd Time II . This 

reduction wa s significant ly greate r (F = 11 . 60 , p ( . 05 ) f or the 

experimentals than f or the controls, wh o, during the s ame period , 

a lso slightly decreased their mean discrepa ncy scor e fran 27 . 76 to 

Secondly, the me an of the absolute discrepancies bet·,,een 

Actual b ehaviour a t Time I and Actual behaviour a t Time II was 

si,snificantly gr eater (F = 3.l+-8, p< . 05) f or the e:x:peri:-nent2. ls (19.71) 

th a n for the controls (1 0 . 81), but not the means of the absolute 

ci: .• :~' ·: pc.nc i e s betr;een ?referred beh:-,.viour a t the two ti:nes (F = 1 . 55, 

? > . Oj ) . Actual , and not ?referred behaviour r a tings changed, 

rhirdly, th e effects of ?RO:ESS ~ere essentially the s ame for 

t 11e control a s they !':ad been for the experimental samp le, The 

abs olute discrepancy between Actua l a nd Pr eferred b~1aviour wa s 

reduced fro,n 26 . 19 to 20 . 90 (p<: , 05 ) by the group 8:\.--pe rien ce of the 

con '.:.rols bc tv,een Time II .:'.n d Time III after the r;,ai n e:,:pe r i ment was 

over . Similar r esults ,.-,ere f ound i";hen the Nursinc sa[!]ple s were 

analyzed separately (Tab l e III, p . 20), but only a trend (p(.1 0 ) of 

change in discrepancy was obtained . Alth ough there \',>as no contr ol 

group for the pati ents ' da ta, the pat i ents ' discrepancy scores 

f ollm;ed t he same trend as th : se of the students ' s cores ( see Figure 

1, p . 2 1). ·,'Tomen made significantly larger changes (F = 4 . 70, p .(. 01) 

tha n ;:-i en a fter both groups had experienced proc ess , (Table IV, p. 22) . 

Acain , changes were in Actu a l , rather than Pre ferred beh avi our . 

Self-Ac tualization 

Fr om Tables V and VI ( pp . 23, 24) , the P OI s ca le means a t Time II 

f or the experimenta ls a re not sign ifican tly (p) .05 ) diffe r e nt from 

the means f or the con t rols a t the s ame time . The controls ' mea n 

scores increased sli ghtly, but not s ignifican tly from Time I to Time II 

( Table VI). In contrast , the experirnentals' mea n scores in creased 



Table II 

Mea.~ DUf arence Scores 011 the "'\'Ibo Am I 0 Questionnaire 
Experimental !! Control 

Experimentalst Control•' Controls' 
Clumg~.e Durl.ng Ch•~•• })~ina. Ch&ns.~s Durf.1lS 
Programme Coatrol Period Programme 

Meason F 
B • 21 N • 21 Va1ue N• 21 

Henn Mean Neall 

- -- --..- ~~•.------·--~ ....... 
Change ill 19 .. 71 10.flt J.48* 17 .86 
Actual 
<Ax1-·i1) 

Chang.: h i 14.33 l.0 .. 43 1 • .5.5 l'i.95 
Preferred 
(Pil-Pl) 

Initi.'ll zi.11. 27.76 I l.5J 26.19 
D1.screpancy 
cP1· ""1) 

I 1.0-~ P'inal 24~ ~.7 26.lS 20.90 
Discrepancy 
(l'II·Ji,ll} 

Cba:ng,e :Lo ·-4 .1.i, ··l,Si !11..{.0* -·5. 2~ 
Discrepancy 
(P u•·J--it), ~· 

CFx-~> 

~ < .05, 

1, 



Table III 

Mean Difference Scores on the nWho Am 111 Questionnaire 
Experimental~ Control Nurses 

Meuuce 

Change iL 
Actual 
<Ax1·~,\) 
Cha~g•~ in 
Pref C.f.red 
(PII-i: I) 

Initial 
Discrepancy 
(P1-f'l) 

Final. 
Discrepancy 
{P 11·-}"II) 

Chanse in 
Discrepancy 
(PII°-AII) 

(, . ·, 
• I-;-.,I, 

*P < .10 
Hp< .05 

... 

Experimentals' 
i'.:;hanges iluring 
Programme 

N•5 

Mean 

24.60 

11.t~a 

•+l.2'G 

30. 4•) 

--10. so 

Cont:rols' Controls' 
Changes Dut:-iag Cha11ges Duri 
Co'Qtrol Period Programme 

F 
N• s Value N • 5 

Mean Mean. 

23.40 9 .. b9** 22.60 

19. 80 1.17 i 20.00 

i 
1 
' 2"/,0U 2.43 ; 2u.OU 

i l 
1 
j 
l 
·1 

· 2··· uo 1 ' ., .< ~ :•, ')0 . :'.) .. . ... .., i 4-7. ' 

i { 

i 

f-s.oo 
'.i 

7 • .51* 
) 
,, -7 .JO 

I \ 
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Table IV 

Mean Difference Scor•• oo t.ha ''Who Am 1u Queat.ioanai.re 
Man .!!. WOll1ell 

MeA'• Voeen'• 
Changes During Cbaugea Duriug 
Progt'a1m& Programme 

Meaave ! 
N • 15 N • 27 1 

'• ; 
' Mean Heatt i 

; 

' 

Change in A.ctual 13.93 16.00 ~ 
) 

(~I-At) l 
l 
f 

Chaxlge iu Prefarred 13.40 ll.85 i 
(PII-Pt) 

l 

Iaitial Diecrepancy 26.40 . 29.26 

(P1-1x> 
l1aa1 Oiaczepancy 
(Pit-A.rt) 24.40 25.93 

Change in Discrepancy -2.00 -J.:n 
(Pu-¾_1)-(Pt-Ai) 

,, 
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p 
Value 

5.14* 

1.09 

1.77 

1.18 

4.70* 



Tule. 

Expuiaeatala t lfeau w Persoaal Or1Gtat.ion tllftlltGr,1 

Time 1 •• T:fae Il 
n ;;-21 

·1 

2 j Pre-Me3nre Poac....,aaure 
Sc.ale ~TuieI Tua.• II 

' 

t-value 

~ 
~Heaa S.D. Hean S.D. 
; 

~ 
,, 

' Tc ~ 17.U, :1,, ~l . 13.62 1.60 -2.3~ 
I : 34.,.00 u.1, 92 .. 10 9.50 -S.39'Ht 
SAV '· 19.a 2.94 20.57 2.69 -2.,.1818 
Ez '21.16 4.93 2.3.90 J.!i.S -3 .. 20" 
Fr '. 15 .. 67 2 .. 67 17.05 l.14 -3.~ 
s i12.29 2.43 13 • .18 2.13 -2.95A"' 
Sr 111~19 2.09 12.00 2.19 -2.2-,.. 
Sa ~16.52 !.06 18.013 3.08 -3.2~ 
~c ; u.10 2.61 12.00 2 .. 05 -l.64 

" 

Sy ' 1.1.0 1'+38 1.11 1.06 -2.21* 
A (14.95 3.14 16.33 2.76 -2.94•• 
C '. 17.76 3.55 19 .. 29 2.81 -2.36* 
0:1 %.40 0.85 2.99 1.)0 -2.69t'• 

1 cf. Sllostrm., 191/f. 
2 

cf. APPENDIX D **P · .01 
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Tablo VI 

Control.s' Me&ne on Persoul. Orteutatiou Iuventor,1 
T:iae I vs Time 11 va Time III 

- N•2l-

1 I ! 
Pre-Y,.asur 

f 

l Poat-control Period. j Post-h'og-ratrll?le i t-value 
Scale2 ~ Time I ~ Time II i Time Ill i Time II i t ! t 

i i i VS 
I Mun Mean ! Mean i ?iae III ~.; • 
• t j i .. + 

' l -1.ls• 
.- ~ 

Tc ' 17.57 -} 18.38 19.10 1 l 

I 
·, 

89.43 " 90.95 98.24 1 -2.21•* ~ . 
~ i i<l SA.V -;_ 20.00 t 20.67 21.19 > 

1 l!:x ; 2J.J8 25.24 27.24 ! -l..95ff 
h 

~ 
16.76 i 17.24 18.33 i 

~ -l .. 52* 
s 12~57 . 13.14 14.48 }-2.04~ t 

Sr 12.00 ' lJ.38 12.1e ~<l ! 
Sa 17.29 ~ 18.05 20.14 ~ -3. 6.31H' 
He 11.90 i ll.57 12.19 i -1.47* f Sy 7.38 ;, 7.47 7.86 t -1. 05 I A l.6. 71 ~ 17.19 J.8 .52 t - 2. 37'"' 

~ 

C 19.29 l 20.38 22.os : -1.65* 
O. I 3.40 • 3.43 4.23 \~ -3.21** ? { 

:_ ~ 

1 cf. Shoatroni, 1971 ir-p ..: .10 

2 cf. APPENDIX D Hp <, •• 05 
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on a ll f ourtee n scales fran Time I to Time II (Ta ble V), with thirtee n 

of the diffe r ences reaching the minimum level of signifi canc e ( p< . 05). 

After the controls experi en ced PROCESS , the_y also increased on a ll 

f ourt ee n scales ( Tabl e VI ), s ix of the differences reaching minimum 

level of signifi cance , a nd four of the differences sho\'/ing trends 

t o·;;ard significance ( p < .1 0) • By taking the differences b etwee n 

POI scores at Time I and at TLlle II , the mea n change scores f or the 

experi1Jental s were l a rger than for the controls on all f ourteen scales 

(Table VII , p . 26), but only four mea ns f or the scales Inner-directed 

(I), Feeling reactivity (Fr) , Nature of man ( Ne ), and Sup port ratio 

( O:I) were significantly higher f or the experi:nentals than for the 

controls . Tables VIII t o X (pp . 2 7, 28 , 29) sho:; similar changes f or 

the Nursing participants ~nd the patients . There were no significant 

differences bet\':ee n t i1e University iT,e n and '...-O:Jen . 

Personal i ~.,Y-~~c:sures 

B_y calcula.ting correlation coefficicn-l:;s bet·:;es, n t:1c score for 

each ?RF scale and t'',e score for e::i ch of the depcnncnt vari ables , 

it ·,•as f ocind t.h a t FRF C ogni ti ve Structure 2.;1d S oeial Ro cog:1i tion 

cor rebted sit;nifi can".;ly (p ( . 05 ) but negatively with many POI pre­

a.'1d post-::ieasures , and ·,iith ""ifho Am 1 11 final discrcriancy scores . 

Part of the correlation r'!C:. trices are r epro3uced in AFPiNDI CES E 

and F ( pp, 61-62) • Affiliation correlated significantly with both pre-

a nd pos t-measures of POI r;ature of man ( Ne ), and ni th post-measures 

of Self- Actualizing Value (SAV) and Synergy (Sy) . ?lay \":as significant-

ly correlated with the post- measure of Self- rec:ard (Sr) . However, 

\'lh 61 c orrela ti ons were c coputed betwee n each PRF scale a:1d each change 

score of the dependen t variables , only Social Rec ocni ti on and Feeling 

reactivity (Fr) were significantly correl2ted (A?PE?DIX G, p .63) . 
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table Yll 

Me.au andStandard DenatJ.ou of Change Scoru on 
'Peraoaal Orien.tattou Iavent;eyt 

bperUMlatal :!!, Control 

. 

I I I 

2 bperbMlatals Controls i 
Scale ff• 21 J I• 21 ! t-value i t 

l j ~ 
Mean S.D. Mean S.D. > 

f l l 
l • 

f ! 
Tc 1.19 2.34 ~ 0.71 2.33 ~~l t l I 

8.10 6.30 1.48 9.07 2.75** I l 'i 
i ' SA'? i 1.05 2.20 i 0.48 2.75 -.:. 1 

Ex 2.14 3.07 l..8-6 3.05 ·- 1 
Fr l.38 2.11 0.33 1.71 l.. 71* 
s 1.10 1.70 

l 
0.48 2.18 1.03 

Sr 0.81 l.63 ' 0.29 l.77 1.00 .. 
Sa l.4S 2.i1 0 .. 90 2.90 "· l 
Ne 0.90 2.53 --0.52 1.72 2.14* 
Sy 0.62 1.28 0.19 LOS 1.17 
A 1.38 2.16 0.57 2.37 1.0.3 
C 1 • .52 2.96 1.19 2. 89 , 1 
O;l 0.58 o.n. O.Ol 1.17 1.74* 

. 

1 cf. Shoatrom. 1974 ~ ~:- .. 05 

2 cf. A.PPIOO>IX D *•p '- .Ol 



'l'a.bl.e VIII 

Kxperitnental t..urse.s: Means en Personal Orientatioa Invent.,ry1 

Time I vs Yime II 
li--;- s 

' 
---;-----

t 
~ 

f Po.at-MeaauN I l Pre-Mea.fJUre 
Scale2 ~ 

< Time I i 'fhte II . t-value t ~ ' f f; i 
{ 

f 'i. 

i Mean S.J>. . 
Me4n S .. D. f 

j_ .. 
>-

Te ~ 
13.00 2.24 18.00 2.00 0 ' 

I ;, 79.00 14.37 • 88.40 10.53 -3.54** 
SAV 18.80 3.96 

,' 

21..81) 2.86 ' > .l .:001"* 
~ 18.20 5 .. 89 19.30 2.78 ··l.09 
Fr 13.60 2.41 16.40 4.22 -2.06* 
s 11.8.0 3 .. 35 12.80 2.39 -1.05 
ST 11.60 1.14 12 .. 80 1.64 -1,33* 
Sa 16.60 3.78 17.00 1.87 -0.27 
He ll.00 2.45 13.60 1.14 -3. 20** 
Sy 6.40 2 .. 19 s.oo l.23 -2.61** 
A 12.20 1.79 16.00 3.39 -4.75** 
C 15.00 3.81 16.60 3.12 -0.76 
0:I i .2.00 0.53 2.30 1.26 -0.65 ;-

! --
1 cf. ShostrO'U!, 19,71- •v <~ .10 

2 
cf. AP?ENDU D tip ~-- .65 
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Table IX 
1 

Control WurMs' Means cm Persoual Ori~ion Imrentory 
Time I :!!. TfJM II .!! Tille Ill 

N • .5 

_J Pre-Measure l Poat-control Period Peac-?togramu 1 ••..,,,.1.w, 
Thle l l Time II Time III . Ttae XI 

t 1 . .!!. • t 1 l Mean ~ Hean Meau I Time III ! l 

t -+- { 

Tc l zo.oo i 18.38 19.10 l -1.3~ t 
t 90. 95 I -2.21 .. I j 89.20 98.24 . 

l : 20.67 • SAV 1 22.00 21.19 I -0.87 , 
Ex t 25.80 i 25.24 27 .. 24 -l.9Stit ! 

Pr t 17.00 ;~ 17 .24 18.33 -l.521t 
s i 13.$0 1 13 .. 14 14.48 I -2.04H 
Sr i 14.21) l 12.38 12.76 -0 .. 86 
Sa 18 .. 20 : 13.05 20.14 1 -3.6l'A• 
Ne ll.O',,} ; U.51 12.19 ! -1.47* 
Sy 7.80 ' 7 .4-8 7.86 -1.05 
A 16.8{) ~ 11.19 13.52 1 -2.J1•• 
C 21.28 f 20.38 22.05 ! -1 .. 6>* 
0:1 3.42 1 3,.43 4.23 l -3.21 

l 

1 cf. Shot:U: rom, l'J7rf., ~ £_~ .10 

2 cf,. APPE:IDIX D tip <. .05 
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Table X 

Patient s' Mealla on Personal Orieatation Inventory 
l 

Tille I va T:l.ae II 
N • 5 

' • t 
~ Pre-Measure ' I 

Post-Measure ! 

Scale2 ' ' i <, 'I ~ 

'rinse I Ti:lse II t-value ' f 

l 1 J 
~ Mean s.o. J Mean S.D. f ~ 

t 
j ! i 
❖ f 

Tc • 13.60 4.39 I 17.20 3.27 
. 

f l -5.31** l i I ' 81.00 7.68 t 90.00 11. 30 -2.34** ~ • SAV f 20.80 2.28 l 21 . 60 2.01 ~ -0.44 t i ! 
h t 18.60 2.51 21.40 3.36 t -4.8~* 
Fr l 15.20 1.35 j 16.00 2 . 55 i -2.14** 
s ' 10.80 1.10 f 13.00 2.92 j -1.,~ j ' • f ll.80 I 13.20 

? 

ST t 2.49 0 .. 84 ' -l.06 t 
Sa 

;: lS.60 0.89 j 18 .. 60 2.07 j -2.45** > 
' ' 

Ne • 11.14 Z.30 ~ .12.60 2.01 j 
-2.061:w i l . i Sy ) 6.30 1.64 7.40 1.34 , -0.88 ~ I l 

A . 14 .. 80 2 .. 28 17.40 2.61 ! -3.206 * ; 
17.80 1.92 f c; ~ 1-.30 l 20.20 t -2.33** 

t 1.88 0.58 
l 

2.72 0.92 i -2.34*~ O;I I 
l ! 

1 ' ' --~ 
1 cf. Sboatrom, 197'1,, *p ,,._ .10 

2 cf. APPENDIX D **p ,,- .OS 



CHAPI'ER IV 

DISCUSSION 

Confirmation of HyPothe ses 

The first hypothesis ;...as su;iported . 
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As c wpared to c ontrol 

groups, the experi~ental group s th a t experienced PR OCES S significantly 

improved thei r self - concept on the "\'.'ho Am I" qu e stionna ire . Preferred 

behavicur ratin gs r e:na ined r e l a tively unchanged , while Actual behaviour 

ratings c ame closer to the Preferred behaviour . The hypothesis was 

further supported by similar cha nge s which occurred f or the controls 

the;nsel ves, the nurses , 2.nd the patients a fter they had e:x::ie r ienc ed 

changes were co~parable to and in the same range a s the 

or i einal PROCESS gr oup s in Vicino et al ., ( 1973) . Bur ke a nd Bennis 

(St ock , 1964) f ou nd that actual self and ideal self ~s Geasured by 

bipolar sce.les , tended to converge a f ter experi ence in T- group s . 

Li\:e the presen:, study , the ccnverc:ence occurred me.inly because of 

c112.nges in the ·::ay the self ·.-.-a s perceived ri:i.the r than in the '::ay the 

ideal self ,·::Js conceptualized . 

The patients ' dramatic decreas e i n discrepancies be tween actua l 

and pr e ferred scores c ould be exp l a ined for two reas ons . First, 

the ve ry high dis crepancy s cores woul d t e nd to r egress to1::ard the mea n . 

Secondly , perha~s the patients had a l onse r time than the stude nts 

to consolidate changes i n self-c oncept. 

Significant im,:irovements were also f ound on s one of the self-

Gctualizati on measures (I, Fr, Ne, O:I) . Unfortunately , dur i ng the 

expe rimental period, the c ontrol groups a lso i ncrea s e d t heir scores 

on the PCI scales . The increase was pr obab l y not a recression 

upward towa rd the mean sc o::--es , since the c ontrols ' PCI scores were 

slishtly hi rher than the e;>.1)erimentals ' scores a t Time I (A~?~: :DIX 

C, p . 59 ) • The POI may not be as free from r esponse-bia s a s the 

author (Shostrom, 1974) claims it to be , siw;e both i nitial a nd 

final scores 1:;e re ne z,atively rel a ted to the Prt)?' C ogni ti ve Structure 

and Social Recognit i on sco:ces . Pe ople with high scores on Cognitive 

Structure (dislike of ambiguity in infor;m.tion) or on Social Recognition 

(concern about recognition) , tended to h av e low scores on s e lf-

actualization. Conve r sely, people with low scores on Cognitive 

Structure or on Social Recognition tended to ha ve hiGh scores on 



self- actualization . The POI scale s best related necatively to 

ri gidity in thinking and c onc e rn a b out one 's effect on people 

include d fl exibility in applica tion of v alues (Ex) , s ensitivity 
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to and dep endence on 0 7m needs and feel i ngs (A, Fr, an d O:I), acceptan ce 

of sel f (S a ), and ca pa city for intima te contact (c). 
The control gr oup ma:1' h:we improved their POI scores over the 

experimental period, eve n th ough they r e ce ived no specific trea tment, 

be cause of thei r a nticip 2tion to improve in se lf-a ctual ization. 

Young and J acobs on (1 970) who found simi l ar r esults hypothesized that 

the sp ec i a l a ttenti on given to the c ontrol subjects as a r esu lt of 

t 11e ir b eing sel ected as participa nts may h a ve result ed in their 

i mproved score s . Barr on and Leary (1 955 ) init i a lly disc overed 

this " wa iting- list" pheno:nenon v;he n they a tte0:1pted to rr:e2.sure th e 

e ffe cts of individual a nd 0roup t r ea t ment f or psychiatric pa tients 

with the ~~PI . The pa tient s were ccmpar ed to controls who were told 

that treatment facilities were hea vi ly booked for six months . Afte r 

the six months , the control gr oup had i :nproved their J,ll,n=>I scores, 

some of them sign ifi can tly . No subs eque nt r esearch is kno-.rn by the 

present auth or of th is phenomenon . I t seems t hat a pla cebo group 

is necessary a s one c ontrol goup ·.;hich receive s no trea t me nt t o 

control f or the E2. ::thornc eff ect at the sa:ne time 2.s the expe r i me ntal 

gr oup s are r eceivin_c; the t.rcei.-L:nent . Al ternatively , repc2. t ed testi ng 

of the t_;r oup s i':ith tests th.:ct c::,ph:::s i ze self- r eflection may ha ve 

r esulted in incre~sed scores . In tw o unrelate d experi~e nts , Treppa 

an d Fri cke (1 972) c.ncl Youns an d Jacobson (1 970) noted this possibility 

·,;hen the ir stucle::1t c ontrols similarly i:,,proved on the POI over the 

ex0erimenta l perio ds . 

The s ::;cond hyp othesi s ,,as not confirmed . Affiliation, as 

measu red by the PRF , was not significantly re l a ted to a ny of the 

i mp rovements on the POI self- actualization sca les, nor to i mprovements 

on the "Viho Arn I" self-concept measur es . Neithe r i·1ere any of the 

oth er pers onality variab l es similarly r e l ated , ex1::ept Socia l Rec og nition 

and Feel ing reactivity (Fr) . Pe ople with h i gh sc ore s on concern a bout 

recogni tion t ended to have low s cores on sensiti vity to o::1e 's own 

needs and f eeli ngs. One difficulty may be in the choice of measuring 

instru,ne nt f or nAff, French ( 1958) and l,':iles (S tock , 1964) used 

projecti ve measure s of nAff; whereas, the PRF is a self-report 

measure . Howe ver both the TAT a ni Fre nch 's Tes t of Insip.:ht ha ve 

low stability coefficients ov er sever a l weeks ( Dodds, 1961; Himelstein 

and Ki mbr ough , 1960), s o that a n objective measure was chosen f or the 



pre sent experiment . P eople with high PRF Affiliation like to 

" make efforts to wi n fri en ds " (APPENDIX B, p . 57), and hence may 

be concerned with their eff ect on people (Social Recognition). 

Indeed, Jackson (1 967) and the present a uthor found a hieh , bu t 

non-signifi cant correla ti on (.34) between the Affiliation and 
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Social Recognition scales . As not ed above (pp . 30----1), people with 

hi gh Social Recognition scores tended to h2. ve lo·:; self-actualization 

scores . Thus , projective and self- report tests ::-;ay be measuring 

different concepts , ana l ogous to LP.. nyon ' s ( 1972) interpretat i on of 

the "American" ve~~us the 11 :C: uropean" interpretation of extr a ve rsion . 

Perhaps the projective nAff ;nay be conceptualized. as " participatory 

empathy " or "feeling with peop le ," where as the obj ective Affiliation 

may be more " social ccncer:1 11 abou t getting along with one ' s frien i s . 

In ter;!ls of :.'.a slo·:1 ' s hierarchy, unless a person ' s social needs of 

friendship are relatively satisfied , he will not proceed to the 

hicher self- a ctualization leve l . 

Sex Difference s 

Rudman (1 971) found. thilt positi ve che.n::;es in self- concept , a s 

me ,-::su red by the Tennessee Self-C oncent Scale, f or f s:;iale stude:1ts 

v:as gre2.ter tha n the ch .-:;_nce in self- concept f or ;;;ale student s . 

sexes had experience:i ei tner Encounter groups or sessicns with 

Both 

Encountertape s . Sir:1ililr results \';ere found in the present study with 

the "\'/ho Am I" questionnaire as a measure of self- ccncept . ·,'ii lls 

(1974) analyzed high , median , and lm1 scores on the POI Interpersonal 

scale in terms of sex differences . Fema le undergraduates tended to 

be i n the higher v:-oups , as compared to the men . H o·::ever , Vi 011e n in 

the present study did not ioprove sii:71ificantly more than men on the 

POI scal e s. Thre e reasons may explain why . First , al l subjects 

~ere relatively high on the POI scales at Time I, as co~pared to the 

Manual norms , so that deGree of improve:n cnt 1·1ould be sligh t. Second , 

there were no si gnifi :::: ant differences between men and women on the 

initial P OI scores , thus c ontradicting -..·rills ' findings . Third , the 

subjects in the present study ·,vere all third- year university students 

enrolled in experiential, group-oriented S 0cial Psychology courses. 

The self- selection factor would tend to favour men ·,·ih o V1ere already 

functi oning fairly high on !.!as l ow ' s hierarchy of needs , an d who 

were ori ented tmrnrd the i:lore "feeling" area of Psychology . VT ills' 

subjects included only freshmen v:ho were als o fr om other disciplines . 
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Othe r F indings 

Tables XI and XII (pp. 35 , 36 ) sho·:1 the composite percentages of 

parti cipants ' an d Nurses ' r esponse s to the Evaluation Questionnaire. 

Instructi on s and f ormat in addition to topics a nd content were 

r ated favourably for clarity by more than 90 per cent of the 

participants . The exercises were judged at l east " fairly helpful" 

by more than 75 per cent of the people , who found the process a nd 

learnin:;s at least "fairly valuable ." Most people (6~:) would 

recom~1end PROCESS to a fri end . Be l ow each table is a summary of 

ans~ers about specific aspects of the exercises and pr ocesse s . It 

is interesting to no te that approximately 2Q.'b of the par ticipants 

mc1de special unsolicited c o,nment s ab out the positive orientation 

of PROCESS , in c cntras t to traditional sensitivity training group s 

which may focus on people ' s ·,•;ea~nesses more fr e quently . Cooper 

(1971) noted thcit his T- Q'Wps tended to put t;reater e.,;phasis on 

nec2.tive rather than positive feedback , and !,:iles (Stock , 1964) 

found that his croups ~iliich were more positive in orientation te nded 

to foster 1·:ar.11 intor:jcrsonal rel fl ticnships . H o·:ever , no empiri cal 

measures of dee:ree of positive orient::1tion h.'.1.ve been taken to compare 

croups . Obtair:in g :r-eliabJ.e estirr.ates of ,·.-hat is " positive " may 

be d ifficult . Sin ce larce percentages of the participants rated 

the experience f2cvourably , meanint:fu l data t c c Q'Tip a re de0r ee of 

improvement on the r:-easu r es of the dependent variables ( interval 

data ) '.'nth ratings of satisfaction on the Evaluation Questionnaire 

( ordinal data) \':ere not obtained . 

I•nn lications 

In conductin g an experi ment to bring abou t chance , espec ially 

':nth sensitivity trainine groups, it is dif ficult to relate either 

self-reported changes or short- term ch ances ~ ith long- term behavi our al 

chant:es . Subjects disappear eve r t irr,e , and Rogers ( 1973) has noted 

that it may t.J.ke rnonths or even years befcre the benefit s of sensitivity 

t r a ining take reJ.a tively permanent effect . Relati vely few studies 

attempt to validate their findings with follow-up behavioural data . 

Culbert et a l., (i 968) attempted to relate the Problem Expression S cale 

(PES) , a measure of self-a',\'Bre v er bal behcivi our , to the POI scale s, 

a fter two groups of students canpleted s ensitivity training . The 

data f a iled to shon even a directi cna l corr ela tion between the POI 



Tabla n 

Caapoai.te Perceotagea of Parti.eipants' llespoaaes to 
Evaluticm Questiomsai.re 

R • 42 

-:~-. ~-t .. -t-~---t-io_ns_& __ +-1-5-2-.4---4-~-. 9_ua_c_1o_'.a 4~:rcen-: 
format were: f Very Fairly lfot Very Not At 

f Clear Cluy Clear All C. 

2. topics & 
coa-teot were: f~ 

l• C1ear 
t 
l 

J. In general. the f 19.0 
cxeTcifta were: i Very 

4. Process & 
leern.iu_~s were: 

1 Helpful 
1 
j 38.1 
l Very 
i Valuable 
; 
I 

52.4 
l'airl:1 
Clear 

57.1 
Fairly 
Helpful 

45.2 
Fairly 
Valuable 

5. Would you f %3.8 45.2 
~ this to : Defiuue 'Probably 
a close friend1 1 YtY Yes 

i 

2.4 0 
Not Very Uot At 
Clear All c. 

21.4 2.4 
Hot Ver, Not A~ 
iuu.pf ul All Hi.. 

16. 7 0 
Not Very Not At 
Valuable All V. 

14.J 11.9 4.8 
Not Stae Probably Definite 

Not !lot 

------- '--~------------------
a. Sped.f 1.c processes whicll were ZBOSt helpf al: 
ilecei:rlttg and giviug f eedbacl.. (92. 9%); getting to Wlde.Tstand people 
hettn (45.2%); opportunity to talk about one 1 s own feelio.gs (28.6%); 
positive gTOWth ortentatiol'l (19.0% unsolicited reapousa) 

b. Specific part1t of exere:6eu which were :aost helpful: 
1 'Wbo Aa r' compariaoo.s (42. 9%) . sex-role adjectives (40.5%) 

c. Sped.fie proce.ues which were leaat helpful: 
tme limes (66 .. 7%); structure (33.3%) 

d. Sped.fie part. of e:xa:rcins which were leut llelpful: 
TOle i,lay (54.8%); up & sc,:oll act'f.vitiu (SO.Of); iafluea.ca line 
(40.5%); action plan• (31.0%) 



Table nx 

Composite Perceutagee of Nurses' Reapoasea to 
Eva.lution Queatiomaaire 

11 • 10 

Item Evaluation Percentage• 

1. Instructions & 20 80 0 0 
fonat were: Very Fa'!rly Not Very Not At 

Clear Clear Clear All C. 

2. Topics & 20 10 10 0 
content were: Very Fa1.rly Mot Very Motil 

Clear Clear Clear All C. 

3. Ill gene1:al, the 40 60 0 0 
exercises were: Very 141.rly Not Very Not At 

llelpful Helpful Helpful All H. 

4. Process & 30 70 0 0 
learnings were: Very Fairly Not Very Not At 

Valuable Valuable Valuable All V. 

5. Would y1'u 20 50 10 t 
recOIUmt!nd this to Definite Probably tfot Sure Probably 
a close friend? l Yes Yes Not 

• 

a. Specific proces8tls which were most helpful: 

35 

·20 
No 
Colmlent 

Receiving and giving feedback (90%) ; ge.tting to understand people 
batter (SOZ); opportunity to ts.lk about oae' s own feelings (30%); 
positive grotlth orientatiou (20% unsolicited responses) 

b. Specific parts of exercises which we.ra most. helpful: 
"Who Am I" coapariaona (80%) ; contracts (80%); aap & scroll activi­
tiee (10%); .ex-role adjectives (60%); actiou plans (60%); role­
play (50%) 

c. Specific proceaHS which vere lea.at helpful; 
time lhdta (70%) 

d. Specific parts of mtffCU88 v!dc:h ware least helpful: 
influence line (70%). listening t.rioa (70%) 



and PES . The authors conclude that wbi l e sensitivity training supports 

and pro.notes self- actualizing values , concepts , end percepts for its 

participants this does not necessari ly corr e l ate with cha nges in self-

actualizi ng verbal behaviour . The authors also make the point that 

change in an individual ' s values , concepts and percepts may be a 

necessary, but not sufficient , anteceden t to behav i our2. l ch2.nge . 

Often s ens itivity tr2inint; groups appear to go throuch a crisis in 

values and norms before to.b.n0 effect . The authors suggest that 

loneitudina l studies using the FCI as ~ell a s behav ioural change indexe s 

may serve to thro':i more light on this area . 

),;at tocks and Jew· ( 1974) showed that male prisoners who participated 

in group psychotherapy in a correctional psychiatric institution who 

\\"e re high in POI self-a ctue:.Uzation scored significd.ntly hi Eher on the 

:;-Sort Ad,iustrnent Sca.J.e t 1,an ;:risoners lrn·: in self- actualization . 

Therefore , there does seem to be some consistency bet~ecn the concept 

of a ~ell- adjusted person 2nd the concept of self-actualization . 

AlU1ough the aut~ors did n ot follow up the"r subjects with behavioural 

criteria , te::ipore.rily it se0 ,ed thc:, t the hj.sher t11e level of self-

2.ctualization , the better foe o.djust;;-,cnt; tl,e lo .. e r the level of 

self- ~ctua lizaticn, the p ocrer the adjust~ent . Hence , with the 

p a ti ents in the present s2• ple , because cf their inc rease in self-

actua l ization , better [-tcijus h-en t would be expected . Later follm:-up 

by the present 
.,__, 

au l,nor on rates of recidivis!Tl m2.y give so:-:::e indication 

of the validity of this expectat ion . 

Se lig;man and Desmond (1973) provided a compre:hensive review of 

leo.derl es s groups . They notedthat 3enne be li e ves that the instrumenLed 

approach is helpfi.:l in group and organ:ize.tional life outside of the 

lab experience . People Hho assume responsibility for effecting 

changes i n the group and themse lves will transfe r thei r learning to 

other situuti ons more ree.di ly than mecr;bers ,·.,ho hc:ve relied upon a 

leader . The concept seems logical , but the research supporting it 

needs to be done . 

Vicino et al ., ( 1973) compu.red the experiment a ls ' and controls' 

11 ·:mo Am I" scores a t Time I and at Time II to r atinc:s on the same 

scales by two n on- pe.rticipant peers for each subject. Although 

initially the same , the absolut e discrepancy at Time II betwee n p eer 

and self-ratings was significantly lOi..-er for the experimentals than 

for the c ontrols, so that after experi encing PROCESS the experimentals' 

self-perceptions vrere more congruent to their ratings by outside 

observers . 
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In addition to l ack of follow up w:i th behavioural mea sures , 

other than verbal ones , research with self- 2dmin:istered , :instrumented 

sensitivity training grrup s has many problems . Thomas (1 971) notes 

that: ( 1) Learnine g 02ls have not always bee n clearly defined , and 

attempting to ascertain cho.n e;e without specifying 1:soals :is difficult, 

if not impossible . (2) I nst rum e nts that ce.n be used to r.easure chan t_;es 

have not been in gr e2t abundanc e . (3) Ina de½uate research designs 

and care l ess adhe r ence to metho~ological procedures has been a problem 

in m2ny studies . (4) AJ_rnos t no r e~ee.rch h2.s been done in co:nparing 

different kinds of hUDan relaticns tra ining . ( 5) Past research has 

bee n completely nei:;ati ve when a ttemp ts have been ma de to a ssess 

perscnality cta n0es in respect to t raining involverrent . Variables 

which r.1ay a ce ou nt for the discrepa nci es among findines include : ( 1) 

the ::,.ubjects ; ( 2) the subjects ' environment outsicie the i:;roup ; 

(3) the r esec: rch desit;n ; (,'.+- ) the n a ture of le2.dersl1ip provided by 

the therapist ; ( 5) the criterion variables used; and ( 6) the • easur e­

me nt of those vetri ,:bles (S elit:;;nan and Desmond , 1973 ) , Hosford an d 

3d ski n (S eli[:!7",a n o.nd De.':.'ocnd , 1973) notes that [2-ps exis ted am ong 

theoretica l rationales , res earch , outcc7e criteria , and prac tices in 

c ounse1linc; . 

"Also the ;~e.j ority of the studies were concerned 

prLnari ly ·.-,,i. th chc. nGeS in pers ona1i ty variables over 

the c curse of the t r eat ment . In very fe\'! studies 

\•;as there any folJ.or;- up to determine the stabi1i ty 

over time or to detect the possible delayed effects . 

In even fewer studies was there any attempt to 

measure behavioural changes in the clients as a 

r e sult of the treatment . In using ch enGes in 

personality variables as criteria , these studie s 

•::ere subject to all the methodoloc,ical an d conceptual 

problems associe.ted with personclity measurc::: 0nt ••• 

e.s ·:,ell as with the probl ems of repeated measure s 

an d interpretation of associated chan 6e . Self­

concept ,ws the most frequently stud i ed variable, 

usually me2.sured by self-rating, through Q-sorts 

or t he semantic differential technique . Other 

variables studied were fe e lings, as measured by 

the FIRO-F or s cme other type of self- report . 



Also used were selected scales of the J,[,P I. The 

possible sources of error in self-rating and self­

r ep ort inventories are well known ••• and the 

problems in operationalizing a definition of self­

ccnce:_;t is :-Cnow , thus the difficulty in obtaining 

a reliable a nd valid measure of the self- concep t 

is a s e rious one . !,;any of these mea sures ·,;ere 

w:-,de pre 2..nd pest treatmen t , or early an d l at e in 

the tre:::. i,:nent in a n o.tterrpt to measure ch2.nge in 

self-concept, ·,•1rdch brines the possibility of 

additional e rror in the s econd ratinB due to 

subject reactivity to the first ~easu re . Alth ough 

experi;:1er.tal t e chr1iqu e s can be emplo_yed to control 

for sc:n e of this possible error, they were n ot 

evident in the r ose2.rch . !(uc h of the lack of 

ex?eri r.iental control is und oubte dly due to the 

difficultie s in co nd~c ting controlled r esearch 
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in applied settings • 11 (Seligman and Desmond, 1973, p . 83) . 

Selj [ElE. n and Desrr,ond also cal l a t t ention to the ethi r'.al proble:ns 

2. ss o:::: i e1 ted ,,·,-i th J.eanerJcs s T- c r cups , since :,1any ins ~_rur;;ents a re very 

po':,erf u l tcols in ,: r ousin; e:,,otions . Some particip 2nts mt,y need 

psycl1i,1tric help , 1.rnknc,,•;1: to th e experi:Ti enter ei t\1e r be fore r r after 

the experience . The present study ~as conducted with mAture students 

unc.er the sup c-rvisi on of the Director of Nursing Studie s a nd a Clinical 

Ps_yct ologist . ·,'fith the :'.,::;.xi rnum Security patients , whose expP- rienc e 

is detailed in foe ne xt chapter, two psychi atrists and t 0.·10 psychiatric 

mrs es provided supervision at the Hospital . 
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CH.4PTER V 

CASE S'IUDY 

The Problem 

There is some evidence to indicate that group e:xpe ri e nc es for 

maximum security psychiatr ic patients do play a part in r educir~ the 

r ec idivism r ate . For example , J,;owi t ( 1972) , gave short-te rm 

inte ns ive g r cup therapy t o a grcup of 14-1 9 year olds in a corre ctional 

facility f or incorribl e adol es cents . A 15~ reduction in recidiv i sm 

rate and a sie:;nificant j_mp r ,' v e:r:ent in attitudes to-::ard the self , 

f amj ly and social inst:: tutions 0:,-iJS r e vealed on follor;-up of these 

-'- . -'-p ~ t,l8n t,S , 

Simila rly , Sherv::_n 0to n ( 1974) su[cested th:-1t the hie:h recidivism 

r a te in U. S . f ederal prisons is seen as an inficaticn th J t the goa l 

of re~abilitation has not been a chieved . He rec om,iended 5 oa l -

oriented c:rcup activities for patients with ind ividual therapy 

r e served for crisis situations . 

It ·.vas a ssumed by the e.u thor of the pre se nt t}1esis that 

p0.rticipation in a group CX})erience r;culd help have a soci i:,lizing 

effect on the pc:ticnts , tl1us c n ubling them to confront c r oup situations 

with more confjde r: ce on relcr!se from the inaximum security unit . Yalo:n 

(1 970) points out that a study of L1enty- eie;ht fom e r out- patients 

shc,•,-ed tho.t they felt th a t gr oup therapy provided v e ry ii:iportant 

curati v e factors such as support which includes r eduction of feelings 

of isolation , sh3ring of problems , l earning to exp r ess oneself , and 

universality , tha t is , the lmowledge tha t othe rs share the sarrie 

problems and conc erns (Yalom , 1970) . Al thcu gh there ar e still many 

differences b etween sens i ti vi ty groups and t:---,erapy croup s there has 

bee n evoluti on to\',-ards convergence in many a r eas . For exa,nple , both 

have as their goa l the develop:ne nt of the indi vidual ' s positive 

potential a nd the s ame types of outcome 13oals such as sending a nd 

receiving communication , relational f acility , risk taking , increased 

interdependence , functional fl exibility , self- control , awareness of 

behaviour, sensitivity to group process , sensitivity to others , 

acceptance of othe r s , tolerance of ne w information, comfort , insight 

into self a nd role (Yal om , 1970). Both T- gr oups and therapy c rou ps 

highly va lue self- disclosure , a nd the conten t of r:ha t is discl osed 

is rem a r kabl y similar fr om group to group . For the a bove reasons , 
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the present au thor conclud ed that it would be of interest to conduct 

a sensitivity group instead of using a t r aditional u-oup t he rapy 

appr oa ch , a s an exp loratory study . 

There were , in addition to this, several a dvantac:;e s in choosing 

the instrurr.e r.te d T- grou p app r oach . Discussi ons v:i th oaximurn 

securi t-y unit staff revealed they did not i':is h extrer,ie ly painful memori e s 

stirred up a.monr,. p a tients a s thi s approa ch often r esulted i n disturbed 

behaviour without a ny 2.ppreci 2. ble inc rease in insight. The sensi t ivity 

croup with its here - and - now approa ch may therefore minimize this 

pos si bili t y. Since the various PROC -:::SS exercises dealt with specific 

themes , were structured , an d clearly outlined the go als of tJ1e next 

s es sion , the patients -.. ;ould be provided vri t h a frame1·:ork of security 

consonant i'rith their r esulo. ted life in the maximum security unit. 

Li~e the present patie nt sarn.p le, the psychiatri c pat i ent s a nd felons 

frcm Shostrorn ' s ( 1971+) and Fisher's ( 1968 ) samples were significantly 

1 ::•.\ e r than the 1\0rrJ\31S on the PCI inner- directed scale (I), which 

could be considered a me a sure of need for security . PROCESS , there-

fore , 1:vas conside r e d con du c ive to providing the security . 

The present author functioned a s group l eader throughout a ll 

the sessions for the foJ.lo•:ri n g reasons : (1) Seli[man and Desmond (1 973) 

e;~.phasized th:::. t leaderless sessions are contrai :,di cated " in certain 

grcups -_.;h e re ac t i ng out is a constant threa t not only to t her apy but 

a J.so to the wel l-bei ng of 6Toup membe rs " ( p . 74) . 

( 2) Observat ion of the de v el opment of the group v.1as c onside red 

better throu ch t he p a rt:;_cipant - observer approach r a ther than screening 

•::h e re faciliti es were iri2d.equate . Hov;e ve r, as bot.11 l eader a nd 

participant-observ er, the pre sent author was limited in inte rp reting 

al l of the underlying processes and translating them into theorie s 

of grou p developme nt. From subject ive impressions, gener a l trends 

similar to those predict ed by the thecri es were compared. 

(3) The pres ent author wished to re c eive feedback on h er 

pe rf ormance a s group l eader f r cm t he l '.vo ma ximum security u nit nurs e s, 

wh o a lso provide d f eedba c k on the usefulness of the vari ous secti ons 

of PROCESS . 

Subjec ts 

Due to the f a ct tha t this part icular type of group approach h a s 

ne ve r been used with maximum s ecurity psychiatri c patients before, 
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consideration was given t o the selecti on of patients to partic i pate 

in the progra~~e . The staff reco.simended patients who were not 

likely to become physically aggressive under the group condition. 

Another pI'erequisite was that they al l be v,ithin the normal range 

of intelligence . This was done for two reasons ( 1) to e nsure 

that they would be c a:-i able of co:TJprehending the i ruor• a tion dealt 

with , and ( 2 ) be cause r esearch on the effectiveness of groups in 

produci ng positive c h anGC sh ows tha t the studi e s obta i n l ng the mos t 

positive results t e nd to be th ose involvinB young , intelligent 

subjects (Seligman and Desmond, 1973 ). This finding is consistent 

with findings by Singh ( 1974-) who c or., p a r e d the p e rsonality profiles 

of r ecidivists a nd non- r e cidivists . He di s cove red tha t non-

recid i vist cr iminc1 ls ·:;ere inte llec tu ally supe rior to r ecidivists . 

The five p a ti onts in the p rese nt study had verbal I (: l e ve ls r a :1ging 

fro:n Average ( 90- 109) to S upe ri or (1 20-1 29) as mec1su r ed by the 

'.'.'ech s l e r Adult I r. te ll i ,·0nc e See. le . 

?e r nand o ( 1972) f ound t)n t 67 .8,~ of ti1e f i f t y- six pati e n t s 

do~ i c ile d in the :~1 a x i:2um s ect,rity psych iatri c unit ove r a one y ear 

period we re betwee n the BGCS of fif te en a nd forty y ears , with 

48 .1,6 of the:n ha ving been sepa rated fr om th eir mot he rs by a ge 15, 

53 .6~ fr om their f e. thers by t his a ge , a nd 35 . 7,'{; fror;i both pa r e nts . 

Fernando a lso noted t ha t ove r three nu a rte rs of the me n were single . 

Four out of the five group members i n PRO':::ESS we re s ep arated f r om 

one or both pa rents b efore a ge 18 a ~d never married . The other 

group member -:,as raised by both pare nts , and was divorced at this 

time of writing . 

~~ B, aged 21, had been a dopte d v~e n he ~a s l ess t han one- year 

old . He '.';o. s ma lnour ishe d Md badly b eaten a bout the head and body , 

a twin whos e siblin g died of ma lnutriti on . Iiis ad cpti ve pare nts 

sep arated when he ·:,'u s 17 and with i n a y ear he bet•;an stea ling . 

After s ev e ral sexual offe n ces and a ttempts a t suic ide he was sent 

t o maximum securlty and diagnosed a s a resi dual schizophrenic . 

A second patient , Hr . D, also aged 21 a nd also adopted , tended 

to be somewhat sadistic frm1 e a r]y childhood and be t;an ritualisti c 

ki l ling of animals after his adoptive mother died of cancer when 

He als o attempted suicide several times , exhibited 
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grandiose an d persecutory delusions an d wa s transferr ed to ma ximum 

security from a n othe r psychiatric hospita l a fter offering t o 

"he lp" a fellow patient v:h o wa s feelin g depressed by attempting 

to strangle him . His ment a l state du r.;.ng the past year seemed more 

stable than it had bee n on his admission . 

a schi z ophreni c and a hoIJose:rual. 

He was a lso diagnosed a s 

The third patient , ),'.r . C, c.ged 22 , exper i enced the separat i on 

of his parents w:1en he was six or s ::Ven ye 2.rs old . By his ovm 

admiss ion he felt that h e ·;;s. s li'.-<:e other children until he r:as abou t 

ei ght years old, a fter v,hich time "I d idn ' t worry about doing t ':lings 

wr ong ." He was ad.mi tted after stabbing his youn6er sister to death 

when he wa s 14 , being diagnosed a s a simple schizophrenic . 

The fourth pa tient , Er . E, aged 23 , was a twin like ~r . B. 

·,;rithin six months of his mother ' s sudden death when he ·:1as 18 , he 

started a series of fires . He •;;as diagnosed a s a ~Jyro;;1a niac with 

temporal lobe psyc11osis but \'1a s not considered vi olent . He ,·.·as 

transferred to rnaxir:,um security in a n atte:np t to contro l h is disconcert-­

inc:; habit of €,ttcrnptint=; to set fire to the insbtutions in which he 

,·;as a patient . 

The fifth patient , :.:r . A, aged 51 , ser:;ned the only one of the 

fiv e to ha ve ex?ericnc ed a.!1 u ne ventful childhood . He ma rrie d and 

led a rela tively n orrr;a l life until aft e r the wa r when he b e can to have 

migraine headaches and bouts of depression . Over the past thirty-f ou r 

years he has been in and out of psychiatric hospitals suffering from 

manic depressive psychosis and returning to a r ela tiv e ly normal life 

in betwee n . Current ly divorced , he v;as admitted to maximum security 

afte r becomin g violent a nd threatening to kill his two r,rand ch i ldren . 

Group Developme nt 

The development of the group was exa,nined in terms of three 

theories of group d evel opmen t . An outline of e a cl1 t 1, e ory is provided 

in Appendices K, L, a'ld ;,! (pp . 71 - 75 ) . The sessions are traced 

within the fra:nework of Bennis ' and Shep"" rd ' s theory , (Hare , 1973) 

and supplemented ·,1here appropriate by the other two theories, Schutz ' 

( Hare , 1973: Schutz ', 1973), and Tucknan ' s ( Hare, 1973). 

Bennis a nd Shepard ' s Subphase I, persisted f or the first two 

sessions of PROCESS . Although the f irst s ess ion was structured a nd 
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the purposes for it were explained , the members seemed to l ook to 

the l eader for even more structure and direction . 1,'.r . B and 

l.:r. E functioned as c ounterdependent s - reb els against authority 

structures. Jfr . E refused to participate stating that he had 

nothing to say a bout hi ,";: self , did not know what the whole thing was 

abou t and was not part i culnrly interested . Although the othe r 

grcu:;i me,r.bers atte:::pted to draw him out , it ·,·,--as to no ava il. The 

other CO i~nt e rdepende nt , '<'r . B, ·sas so;:-,ewhat reticent but did make 

a s ~al l but valuable contr i bution . He questioned the compat i bility 

of the V8.rious group members , ·,•;ond. e ring ·;,-hat they had. in common , 

stated he had a feeling of is olP.. ti on and did not know if he would 

remain a we:nber of the group , thus ex9ressing so;re inc_l':'._sion concerns . 

)fr . A a11d :,:r . C functi oned more as inc!~e nd. ents '::ith l,·:r. C 

initi 2. ting the grou:;i interaction . He wcs quite hoJ\est and yet 

pleasant , a dmitting that he considered his own needs above everyone 

else ' s , and s ometimes forgot to 2.cknowledge what others had said . 

His :n2 nn er t o-;;,:rds the others \'las i 'lcrn:;i and friendly , but he did ad.11it 

t h P.. t h e e n~ oy cd being " not i ced" - an illustration of Schutz ' inclusion -

type st ate:'",e nt . 

','.r . A ,1C:nti 0n c d tir st he r:as s hy , but to:;&. rds the end of the 

fir s t s ession stEt t ed th.:. t }1e :-22.d f e lt f . s e n s e of h onesty and 

c o:;1 p2ni o:1sh i p t h f' ou,e-)1ou t t he e xe rcise . Thus , h e too , wa s voicing 

inclusion conc e rns . 

J.'ir . D -.•;as cle a r ly t'."le dependent me;11oer , const2r.t ly see king the 

guid'ince of the lea der 1.ha t v;ha t he ·Nas doing ·::as v;h& t '::as expected 

of him , trying to clarify what the g ee.ls and objectives of the group 

v;ere ( another inclusion issue ). Even a t this earl y stage , he tended 

to be cne of Sch'..ltz' ~ersonal s, desiring a grea ter degree of 

intimacy than the others -.•,ere prepared to give . For exa;11ple, he 

expressed feelings of loneliness and his desire to be loved and cared 

for by one person . Al thouf.:h the independent group r'"le:!·1 be rs accepte d 

his feelings and listened with interest to his statements , one of the 

c ounterdependen ts , Mr. B, appeared to be acutely emba rrassed, not 

wishing to process information at this level of in t imacy. His 

c oncerns seerned to foresh:1dow l ate r underoers anal tendencies . 

Mr. D a l so exhibited some flieht behaviour, discussing his 

unhappy childhood and h a tred of h i s f ather. Gene r ally, he attempted 

to introduce many interpersonal problems which were external to the 

pre sent group . The first session a l so conformed to Tuckman's first 



stage , Forming . ?lr . E exhibited the r esistance mentiored u nd er 

group structure , and suspicion of the new situation. Mr . D discussed 

peripheral problems , attempted to de f ine the situat i on , and tried t o 

establis h a proper therapeut ic relationship with the therapist 

through the deve lopment of r apport a nd confidence . 

During the second session, in which me~bers provi ded f eedback 

on interpe rsonal behav i ou r , the present 6roup see~ed to r ema in in 

Bennis ' and Shepa rd ' s Subuhase .J:_ and Schutz ' Incl~sion phase . I.l r . B 

and Mr . E aga in fu nctione d a s count e rd ependents although in r a dica lly 

different 'says . J.rr . E showed his r ebell ion asa i ns t authority by 

refusing to pa rticipa te , although his r e sistance was very pa ssive . 

He a ppeared to be dozing off at one point but did listen quite 

carefully v;h e n a ny comme nts were f:'.a de ·,vhich deelt with him personally, 

such as c o:nparing him to othe r me::ibers of th e g roup on c e r tain 

qualities . !.~ . E ' s behaviour appear e d to conform to Shutz ' under-

soc ial person who has too little inclusion and te nds to withdr aw. 

!fr . B' s c 01;n t e rdependent behavi our consisted of refus i ng to 

participate in certain sections of the exe rcise . For exa'Tip le , he 

r e fused to initiate action steps in the change section . He also 

an n ounced to~ards the end of this session that he did no t think he 

y;ould return . This be h?.vi cu r in:iirectly r e vealed i nclus ion concern s 

on his part . His a ttempts to establish his role in the ,:; rcup a nd 

threats to withdraw provided cla rifi cat i on of his role . Pe rhaps 

this b e havi our also ha d elem ents of Contro l in it, in tha t he ~as 

t ry i ng to f orce r eactions fro'TI both the le a der a nd e the r me~bers. 

As the exercises procressed to require members to rev ea l more of 

themselves , !fr . B' s behavi ou r further revea led h i m as one of Schutz ' 

underpe r sonal s . 

Towards the end of th is me eting , th9 ante.gonism v:as b eginning 

to build up between the dependent and counte rd ep endent members ; as 

the group noved to·;;ards Sub2_hase 2 . F or example, Mr . B ( counte r ­

de pendent ) expre ssed his hostile feelin gs to·,w rds :.:r . D ( de pe nu.en t) 

by referring to him as being "childis h and self-pitying . " Th is 

rea c tion on l',:r . B' s part helped to move the group to·,·,3- rd.s Tuckman ' s 

second stage , the Stoming sta ge which see s the e~ergen ce of 

hostility betwee n g roup members . The dependent memb e r , Mr . D, took 

this criticism quite well , incorporating a r e solve to try to a void 

this type of behaviour in the future , in his model f or cha.nge . 
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The third session dealt with the goa l s and issues related t o 

a c cepting one ' s self a nd others . Listening skills without judg ing 

an d evaluating v.-er e emphasized . This session did not conform too 

closely to Bennis ' and Shepard ' s developmental th eory but did 

provide a mod ifi ed example of S ubphase 2 - the drift of th e counter­

dependent me:nb e rs away fr om the l eade r tcH,- a rds " doing their ovm 

thing , " but v;i thout the dissatis f action and hostility present i n 

Benn i s ' 2nd Shepard ' s mode l . P e rhap s the l a ck of conflict Tias due 

to the mol lifying natu re of th e structur e of the exe rcises co:nbined 

•,·Ii.th the fact th':l. t th es e pa tients , being qu ite well instituti onal iz e d , 

\';ere more likely to accep t authority fi gures with out overtly question­

in g them . 

In this session !;'r . B' s cou:1terciependent behaviour consisted 

of assu:ning the infor;nel l eader ship role in the gr oup . He freely 

offereci his opin i ons , and volunte er e d to play the fa the r in the role 

pl ay . He used the opportunity to vent his annoy ance s Ggainst his 

d e per.de nt " son", '..Ir . D, ,,..-io also voluntee r ed for the r ole . The 

role play beti·:ee n t'1ese t-:rn ;ne:r,bers served a s a tension re l err se 

fm· both of them. As mentioned by 3ennis a nd Shepard , the most 

d0min2.nt me'Tlbe rs a t this stage a re the :nost a ss e r t ive counterdepe nden t 

and dependent :~e;r:bers . 

Ur . B a lso illustrated the l ater stages of the Schutz ' I nclusion 

phase by " carefu lly obs e rving the pa rt icipation l evel of the other 

me:nbers " and trying to encourage them to r espond in the ma nner he 

felt they should . Thus , h e ex_horted Mr . E, whose counterdependent 

beha viour wa s illustra ted by his continued si l ence , to become more 

ac tive a nd "real ly be c ome a member of t he group l ike the r est of us 

h ave ." Mr. E continued to r emain pass ive , but tov:a r ds the end of 

the ses sion the le ade r a ttemp ted to gauge his f ee l i n gs by e xpl aining 

h e rs . She explained t na t she felt herself to be in a dilemma , torn 

between trying to draw hi m in to the group so that he would not feel 

"lef t out" yet not ·:;anting to focus too much a ttention on him so that 

he f e lt h e wa s being c oerc ed i nto parti cipating . 

Mr . E r esponded quite f a vourab ly , discussing his fears of not 

bei ng a s a rticulf_ t e or as capable of keeping up with the other group 

meri1bers . Mr. A ve ry constructively su e;ges ted that Mr . E might find 

i t helpful to jot down br ief notes on a rea s which he might c a r e t o 

discuss with the group to g i ve hims e l f more confidence . Mr . C 

functi oned as a supportive member, also picking up the inclusion 



theme , by examining ~r . E 's role in the group . In this session , 

Tuc kman ' s Forming stage ,·:as still evident with testing behaviour. 

In the fourth se~sion , the group remained in Subphase 2 of 

Bennis
1

and Shepard ' s model with the counterd.ependent r.~. B aga in 

e n 8ag ing in "fi tr1 t " type beh c:vi our . Fer the ini tia 1 part of the 
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s e ssion he ·.-:as quite h 2.ppy to e nc a t e in the group t2.sk since he was 

able tc a s sume a ve ry a ctive l eader sh ip role . lim·:ever, in t.1-}e latter 

par t of th e session , in i'.'}1ich group membe rs be J.pe d one another , he 

felt v e ry threa tened , r efused to pE:rticipate , and physically withdrew 

fro f!! the group • He e Y-plici tly informed the le a der and othe r members 

as he left that he ha d no inte ntion of returning agci. n . Tuckman 's 

Stor~ ing phase and S chu tz ' Control pha se were obs erved in this s e ssion 

Vlith !.:r . B' s resi s t an ce , hostiljty , and atte:npts to e x ert control over 

t te grou p even as h e withdre w fr an it . He a lso r esisted a ny t e chnique s , 

s u c h A S the ·:1riting of c on l rc.cts , which might r equire hj_m to " e xpose" 

h i ;i: self . L' h e ot h e r me;;,b e rs ' r eac ti ons to Mr . B' s outbursts s ee:ned 

to ma !-:e th o c; roup r.iore cohesive j_ n a n effort tc comrie nsate for l,\r . B' s 
.._ .. 

DC[./ '- ,. 1 v1s m. In a n a ti 8:-:-lp t 2. t t en si on r elc 2s e , l•,:r . E er,c ou rat;ed t he 

1ead.e r to ccn t inue t ryin g to sti mula te his intere s t , but to be ca reful 

n ot t o us e any :;ord s ·:.':1 ich he f ot.: nd dif f i cu 1 t t o lrn l: ersi..a nd. . 

In the fifth s e ssion , :? c nn i s1 0- r. d s:.--,e p i.cr-d ' s 3ub"8 r.ase 3 ecppe 2. r ed 

to be pr c-:ni ne nt , ·aith i..:1c ,, e:.b e rs bei n f, fa i rly i ndepende nt , t a ~ing 

ov er l ea.der s hip rcle s , r, nd '.Vi th c ou nt e r d epe nde r.t me;n bers being l e ss 

r e sista nt , For exf._mple , t he group decjded not t o a rrar.g e themselves 

in the "Influence Line" b ecause of the possib l e negative repe rcu ssions 

in doing this type of exercise . The assertive independents such a s 

l,!r. A and Mr . C played a l a rge part in the decision-making re [ arding 

NhE. t activities should be ;.;:ept in a s suitable . Cne counterderenclent , 

Mr . B, deferred to the " a ge and wisdom" of !,!r . A. Since part of the 

exercise was desi gned to bring out inclusion c oncerns , a nd si.1ce Mr . B 

·::as probably concerned about his pr e vi ous outl;urst , t r.e group tended 

to revert back to-,..:ards the I ncll!~~on s tare . !,'.r . E provide d t en sion 

release by using • etaphors to describe other membe rs in humorous terms . 

The group ap peared to ha ve moved into Tuckman ' s third stage (Normin~) , 

since group members accepte d one another's idiosyncracies , even to the 

point of beint; able to joke about them . 

In s ession six , the grrup conformed most closely to Bennis and 

Shepa rd ' s Subohase 3 with the independents providing an atmosphere in 

which the men:bers were intense ly involved with the group task . Mr. B 



continued to exhibit sane counterdependent b eh~viour by f ocussing 

in on the depende nt mer.ib e r ' :.r . D whooe self-r evelati ons v:e re 

c onside red to be overpersonal by Kr. B. Er. B accused him of 

be i nc an attention-seeker. Ha•,ev er, an ind epe ndent, lfr . A, 

4.7 

pointed out tc 1fr . B that perhaps he hated this tra it in Mr . D because 

he himself tended to do exac tly the same thing while using dif f e r ent 

tactics . t r . B see~ed ta~en aback but di d accept the criticism wi th-

out b ee orr:ing unduly upset . He i';a s fairly quie t f or the r es t of the 

sess i on , perhaps mulline; over this r evelat ion . 

The later phases of Schutz ' Control stage were a l so in evidence 

with th e above-IL>entioned "s ibling-like ri valry for th e leader ' s 

attention" betweer. J','. r . B and ?fr . D . Mr . B expr essed a tendency 

tov:ard St orrni ng , but the otre r group membe rs appeared to be in 

Tuckmcn ' s Norming sta6e , discussing thei r fe e lings and interpretations 

a bout each other in a ve ry open mc.nne r . 

Both the seventh and eirh th sessions confor• ed very closely to 

Benn i s' and Shepard ' s Suboh2:~e 4-, the Ench&ntment phase , characterized 

by g r oup solidarity , a nd a happy atmosphere . The rAlr.:'-es c o::,;ne n ted 

thc.t the patie nts see;r,ed " Lit:;.½ . " The l a st b-:o sessi ,ms co,respcnded 

to Schutz ' Affection a::d Tuc;:rr.an ' s Korming stac;e s . E o:: ever, the [!;r cup 

did not work throut11 to the final sta1::es in either :Sennis
1 

P,nd S>:e p :-,rd ' s 

or Tu ck.man ' s theories , a not unusual occurence . On the day following 

the eighth sGss ion , a debriefing period ·.m s conducted . The ~iembe rs 

con tinu ed to fu nc t ion in the Enchantment p h c se . All the patients 

( excep t ).!r . B) expressed that t.11. ey would be better able to cope with 

f a ilure now that they had th e group to r e ly on for support . Some 

members , such a s !.'ir. A , expr essed sadness at the imper.ding "death" of 

the [;I'OUp • Such eXIJress ions indi :::ated a r e ve rsi on back to Schutz ' 

Inclusion l evel . As predicted by Schutz (Anp~~~IX L) , the last 

three sessions did follow a r e versal fr om the initi a l de ve lopment 

of Inclus ion, Control , a nd Affection, but seeme d to h ave skipped the 

Control phase . A8ain , the s ecure atmospher e and expected pat i e nt 

roles rne.y have minimized the struggle f or c ontrol. AJ.t erna ti vely, 

the men 's experience may have provided a degree of "uplift," making 

them wish to maintain their level of feeling as a group , without 

disruption . Other members noted that Mr . B an d Mr. D were socializing 

bette r in the exercise yard and ref:ie_ctory . Several e xpressed the 

feeling that s ome thing like this should continue as an ongoing programme . 

Both Mr. C and Mr . D felt that they were no longer as s e lf-ce ntred as 

they ha d been when the sessi ons began . 



48 

The present author judged that al l these theories had some 

relevance to the group ' s developrr,e nt . Howeve r, the developmenta l 

sequence did not conform to this g roup as wel l as it had to a n 

earlie r unstructured group in wh ich she had p a rticipa ted . Several 

ree.sons couJ.d be off ered . Bennis ' and Shepa rd ' s , a nd Schutz ' 

theorie s were both developed a s a resul t of observ in g unstructured 

T- and Encounter croups , .:rnd thus would fit more closely the specific 

types of group from ··kich they 1·:ere de veloped . Tuc'r<ma n ' s theory 

·::as devel oped by revie·,·ting fjfty studies of deveJ.opment in therapy 

groups which are hi ghly a necdotal in na ture and r eflect the clinical 

bia ses of the observer ( Hare , 1973) . Also , certain of the conf l ictual 

a rea s did not b e come as overt a s in the theorie s . For examp le , the 

conflict a 6ainst authority f~gures outlined in Bennis ' and Shepard ' s 

;;iodel ·.;as minim ized for twc reasons : ( 1) \lost of the patients 

involved in the group were c c:ming up be f ore the reviev1 panel in 

the near future . Thu s they were • ore likely to feel they shouJ.d 

be on thejr " best" beha v icu r despite the f act that the auth or explaine d 

t o P 1e m several tir.,es that their partic ipat ion •;ra s part of a pi lot 

pro~ect , and an_ythi nf they said or did du r :i. n6 the :::;ro up ·:1o uld not 

be r epeated before the revic\'; panel . (2 ) The patients \V e re le s s 

li kely to quosti on rules .::nd r eo:lations foan colle ce student s , 

the popu l ati on on ~1ich t~o of the theori e s ~ere deve loped , s ince 

they \'ie re more h c: bituc:. ted to r egir:-ient ation . 
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CHAPI'ER VI 

SUMMARY AND C ONCLUSI C'NS 

This thesis ha s pre sented the results of a n empirical evaluation 

of a s elf- a dmjnistere d prcgramme for personal and interpersonal 

developme nt , ( PROCESS ) , an d h a s examined some of the changes in terms 

of personality varia bles . A Case Study ~as used to subjectively 

compare devel opme nt in PROC ES S to developrr,e nt in l eader - led T- g r ou ps 

and Encounter g roups , based on three theories of gr oup developme nt . 

Al l three g roups , Psychology s tudents , Nursing graduates , a nd 

ma ximum security psychiat ric pat i e nts , \'.'ho pa r ticipated in PR0~:2SS 

show ed a decreas e in the discrer;a ncy between their perceived Actua l 

behavi our and th e ir Preferre d behavi oo r from b e fore to a fter the ir 

i;rcup experience . However , control subj ec ts showed no change over 

the same period . If it is a ssum ed that self- concept ca n be c once p-

tua li zed by t he discrcp,:rncy between actual e nd pr ef erre d ,.,,ays of 

self-perception, PRC ~~SS seem s to enha nce self- concep t . The r csul ts 

1·;ere r ep l ico.ted 1:1 tor y,nen the students who had served as controls 

pa rticipated in the P~OC~SS experience . ~he discrq:. ,rncy reduction 

i s primar ily accounted for by a chcmge i n perceived P.ctua l he h2.viou r , 

rather than by a chani_;e in Preferr ed behaviour . 3ec2.use s imi l a r 

changes in s e lf'- ccncept occurred in the present study ( a ma rathon 

approe.ch) as in the Vicino et a l., (1973 ) study (a spaced approach ), 

it v;as concluded that PROC.SS S could be used l':i th hi g he r - level 

un ive rsity stude nts over a shorter time period such as t\'lo c ons e cutive 

weekends . 

All three pa rticipant gr oups increased their mea n sc ores on self­

actu a lization , a s measu r e d by the POI , but the control g r oups ' me an 

scores also i nc r ea sed over the experimental period. ·•; o:ne n improved 

more than men in self-concept , but not in self- ac tu a l ization . In 

addition, the predicted relationships be tween a ffiliation motivation 

a nd improvemen t s in self- concept and self-actu aliza tion were not found . 

The PRF personality v ariables of Cognitive St ru cture and Social Recognition 

were significantly rel a ted to the pre- and pest-me asure s of depe ndent 

vari ables, thus contaminating the findin gs . Difficulties with the 

Ha wthorne effect , r epeated testing with self- reflective measures , and 

the relationship of the c oncep t of affiliation to r a slow' s hierarchy 
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we re dis cuss e d . I,~ethod.ol og i ca l, e thica l, and theore ti ca l pr oble ms 

with the study of s elf- adminis tered , i nstrume nte d s ens itivity gr oups 

i':ere briefly s ummariz e d . Ad e qua t e follow- up stud i e s 7,i. t h b eh a vi oural 

c ri teria f or e f f ective change s as a r e su lt of e xperie ncing su ch g r oups 

see~s to be t he 5r e a t est nee d . 

In a subject ive a na lys i s of t he group deve l opme nt wi t.h t h e five 

p e. t i ents , s e ve ral stac;e s of Be n n is ' and Shepard ' s , Schut z ', a nd 

Tuc ~::.ma n ' s t h e ori e s of gr oup de v e l opIJe nt we re obse r ve d . PROCESS 

see C1.S to be a n innova tive and via b l e a l t e r native to tra ditional 

psychothe r a p eu tic 6 roups , wi. th a mor e pos i t ive ori e n t ati on , a t l e as t 

for n om.ally i n telli gent pat i e nt s . Tra i ning in recogn i z in g t he 

for c e s involv ed i n t he gr oup a pproa ch a nd ho·:; maximum the rap eutic 

use c a n be ~a de of t he m i s of vital i mportance in the pre pa r a ti on of 

f u t-ure psychothera pists . ··.'i ith p e ople ha vi ng mor e of the ir pr i :na ry 

phys i ologi cal , sa f e t y , s e c ur ity , a nd s oc i a l ne e ds t aken car e of , 

acc ording to l,'.a s lov1' s the ory , there will be more emp h asi s on dea l ing 

v.ri th hi c he r nee ds of self-d e v el opme nt , e v en am ong psychia t r ic pa tie nt s . 

A ~ul ttdiscipl i nary bac kGr ound with experi ences in phil osophy , a r t , 

a nd th e h ,Hnani tie s a s wel l as th e soc i al sc i ences is beco.n ing 

i nc r easin gly n e c e ss ary to e nable the the r ap ist t o und e rstand t h e 

e xis t ent i a l n,,x iety a nd 0 1il t cu r rently exper i e nced by i ncre asi ng 

nu mbers of p e ople ·Nho .'.l r e al s o s t rivi ng t o-,;a rd s posit i v e t: r c-;;th . 
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Heau aad Stand&M o.riat:.tou of Exper1-::!fb and Control• 
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I I Control.a 
Scale 1 w - n 
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I::, • Moan S.D. s.o. 
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1 cf. Jacksou.. 196 7 *P r .os 
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Aggression 

Autonomy 

Change 

Defeodence 

Dnwaace 

Endurance 

EddNdoe 
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APPENDIX B 

PERSONALITY RESEARCH FORM SCALES 

DESCRIPTION OF HIGH SCORER 

Shows a high degree of humility; accepts 
blame and criticism even when not deserved; 
exposes himself to situations where he is in 
an inferior posi tion; tends to be self-effacing. 

J\ , pircs to accomplish cliflicult ta ~k~; main­
tains hi gh st;1mlards and is willing to work 
toward diqant goals; responds positively to 
c0mpctition; willing tu put fl1rth effort to at­
tain excellence. 

Enjoys being with friends and people in ge n­
eral; accepts people readily; makes efforts to 
win friend ships and maintain associations 
with people. 

Enjoys comhat and argument; easi ly annoy­
ed; sometime~ willing to hurt people to get 
his way; may seek to "get even" with people 
whom he peru:1ves as having harmed him. 

Tries to break away from restraints, confine­
ment, or restrictions of any kind ; enjoys 
being unattached, free, not tied to people, 
places, or obligations; may be rebellious when 
fa ced with restrain ts. 

Likes new and different experiences; dislikes 
routine and avoids it; may readily change 
opinions or values in different circumstances; 
adapts readily to changes in environment. 

Docs not like nmbiguity or uncertainty in in­
formation; wants all questions answered com­
pletely; desires to make decisions based upon 
definite knowledge, rather than upon guesses 
or probabilities. 

Readily suspects that people mean him harm 
or arc against him; ready to defend himself at 
all times; takes offense easily; docs not ac­
cept criticism readily . 

Attempts to control his environment, and to 
influence or . direct other people; expresses 
opinions forcefully; enjoys the role of leader 
and may assume it spontaneously. 

Willing to work long hours; doesn't give up 
quickly on a problem; persevering, even in 
the face of great difficulty; patient and unre­
lenting in his work habits. 

Wants to be the center of attention; enjoys 
having an audienc_e; engages in behavior 
._,hich wins the notice of othcn; may enjoy 
being dramatic or witty. 

DEFINING TRAIT ADJECTIVES 

meek, self-accusing, self-bl;uning, obsequi­
ous, self-belittling, surrendering, resigned 
self-critical, humble, apologizing, subser• 
vient, obedient, yielding, deferential, seJf. 
suhordinating. 

striving, accomplishing, capable, purposeful 
attaining. industrious, achieving, aspiring 
cntnprising, self-improving, productive 
driving, ambitio us, resourceful, competitive 

neighborly, loyal, warm, amicable, good­
natured, friendly, companionable, gen ial, 
affable, cooperative, gregarious, hospitablei 
sociable, afflliativc, good-willed . 

aggressive, qu arrel some, irritabl e, argumen­
tative , threatening, attacking, antagonistic, 
pushy, hot-tempered, easily-angered, host ile, 
revengeful, helligercnt, blunt , retali ative . 

unmanageable, free, self-reliant, independent, 
autonomous, rebellious, unconstrained, in­
dividu ali stic, ungovernable, self-determined, 
non-conforming, uncompliant, undominated, 
resistant , lone-wolf. 

inconsistent, fickle, flexible, unpredictable, 
wavering, mutable, adaptable, changeable, ir­
regular, variable, capricious, innovative, 
flighty, vacillating, inconstant. 

precise, exacting, definite, seeks certainty, 
meticulous, pcrfcctionistic, clarifying, explic­
it, accurate, rigorous, literal, avoids ambigu­
ity, defining, rigid, needs structure. 

self-protective, justifying, denying, defensive, 
self-condoning, suspicious, secretive, has a 
"chip on the shoulder," resists inquiries, pro­
testing, wary, self-excusing, rationalizing, 
guarded, touchy. 

governing, controlling, commanding, domi­
neering, influential, persuasive, forceful, as­
cendant, leading, directing, dominant, asser­
tiv~, authoritative, powerful, supervising. 

persistent, determined, steadfast, enduring, 
unfaltering, persevering, unremitting, relent­
less, tireless, dogged, energetic, has stamina. 
sturdy, zealous, durable. 

colorful, entertaining, unusual, spellbinding; 
exhibitionistic, conspicuous, noticeable, ex• 
pressive, ostentatious, immodest, demonstra• 
tive, flashy, dramatic, pretentious, showy. 



SCALE 

llnrmavoidance 

lmpulsivity 

Nurturance 

Order 

Play 

Sentience 

Social Recognition 

Succorance 

Undcntand~ng 

Desirability 

lnfttqnency 

DESCRIPTION OF HIGH SCORER 

Docs not enjoy exciting activities, especially 
if danger is involved; avoids risk o( bodily 
harm; seeks to maximize personal safety. 

Tend, to act on the •·spur of thd moment" 
anJ without deliberation; gives vent readily 
to feelings :inJ wislic, ; speak, freely; m;-iy be 
volatile in cmotinnal express ion. 

Gives sympathy :ind comfort; :i :;sists others 
whenever pms iblc, interested in cariPg for 
children, the disabled, or the infirm; offers a 
"helping h:,nd"' to those in need; readily per­
forms favors for others. 

Concerned with keeping personal effects and 
surroundings neat ;ind organized; dislikes 
clutter, conf11,ion. lack of organiiation; inter­
ested in developing methods for keeping ma­
terials methoJically organized . 

Docs many things "just for fun;" spends a 
good deal of time parlicipat ing in games, 
sports, social activities, and other amuse­
ments; enjoys jokes and funny stories; main­
tains a light-hearted , easy-going attitude to­
wa1d life. 

Notices smclh, sounds, s ights, ta stes , and the 
way things feel; remembers these sensations 
and believes that they arc an important part 
of life; is sensitive to many forms of experi­
ence; may maintain an essentially hedonistic 
or aesthetic view of life. 

Desires to be held in high esteem by acquain­
tances; concerned about reputation and what 
other people think of him; works for the ap­
proval and recognition of others. 

Frequently seeks the sympathy, protection, 
love, advice, and reassurance of other people; 
may feel insecure or helpless without such 
support; confides difficulties readily to a re­
ceptive person. 

Wants to understand many areas of knowl­
edge; values synthesis of ideas, verifiable 
generalization, logical thought, particularly 
when directed at satisfying intellectual curi-
osity. · 

Describes self in terms judged as desirable; 
consciously or unconscious ly, accurately or 
inaccurately, presents favorable picture of 
self in responses to personality statements. 

Responds in implausible or pseudo-random 
manner, possibly due to carelessness, poor 
comprehension, passive non-compliance, con­
fusion, or gross deviation. 
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DEFINING TRAIT ADJECTIVES 

fearful, withdraws from danger, sdf-protcct­
it:1g, pain-avoidant, carcfuJ, cautious, seeks 
safety, timorous, apprehensive, precaution­
ary, unadventurous, avoids risb, attentive to 
danger, stays out of harm's way, vigilant. 

hasty, rash, uninhibited, spontaneous, reck­
less, irreprc~siblc, quick-thinking, mercurial, 
impatient, incautious, hurried, impulsive, 
foolhardy, excitable, impetuous. 

sympathetic, paternal, helpful, benevolent, 
encouraging, ·caring, protective, comforting, 
maternal, supporting, aiding, ministering, 
consoling, charitable, a~sisting. 

neat, organized, tidy, systematic, well-order­
ed, disciplined, prompt, consistent, orderly, 
clean, methodical, scheduled, planful, un­
varying, deliberate . 

playful, jovial, jolly, plcasurc-seelcing, merry, 
laughter-loving, joking, frivolous, prankish, 
sportive, mirthful, fun-loving, gleeful, care­
free, blithe. 

aesthetic, enjoys physical sensations, obser­
vant, earthy, aware, notices environment, 
feeling, sensitive, sensuous, open ~o experi­
ence, perceptive, responsive, noticing, dis­
criminating, alive to impressions. 

approval seeking, proper, well-behaved, 
seeks recognition, courteous, makes good im­
pression, seeks respcctnhility, accommodat­
ing, soci.1lly proper, seeks admiration, oblig­
ing, agreeable, socially sensitive, desirous of 
credit, behaves appropriately. 

trusting, ingratiating, dependeot, entreating, 
appealing for help, seeks support, wants ad­
vice, helpless, confiding, needs protection , re­
questing, craves affection, pleading, help­
seeking, defenseless . 

inquiring, curious, analytical, exploring, in­
tellectual, reflective, incisive, investigative, 
probing, logical, scrutinizing, theoretical, 
astute, rational, inquisitive. 
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APPEHDIX C 

Me&D8 and Standard Deviacf.oas of kperimentals and Controls 
on Persoll41 Orumtat:lan 'Illventory1 (Pre-Measure) 

l 
, 

i Exper1mentals j Controls 
Scale2 

' 
N • ll t N • 21 l t-value 

1 f 
; 

Hean S.D. I Me.an S.D. 
l i 
t ! 

Tc t 17.42 3.01 i 17.57 4.07 1 • i • I q 84.00 11.76 89.43 15.58 -1.27 } 

l SAV f 19.52 2.94 20.00 3.65 l 
h ' 21.76 4.93 23.38 4.80 -l. 08 ·a . 
Fr ' 1$.67 2.67 l 16.76 3.90 -1.06 t i s j l2.29 2.43 I U.51 4.03 1 

' l.l . 19 ' 12.00 Sr :j 2.09 2.81 -1.06 
s. ' 16.52 3.06 17.29 4.22 1 , 

11.10 2.63 11.90 2.17 
: 

-1.09 Ne 
Sy 7.10 1.38 7.38 1.47 1 
A 14.95 3 .. 14 16.71 4.40 · -1.50 
C 17.76 3.55 19.29 4-r57 -1.21 
O:I 2.40 o.ss 3.40 2.14 ; -1.99 

l cf. Shotitrom • 197"1-

2 cf. APP.lilIDIX D 

'. 
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Descriptions of Personal Orientation Inventory Scales 
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Scale Description lligh Scorer 

Tc 

I 

SAV 

Ex 

Fr 

s 

Sr 

Sa 

Ne 

Sy 

A 

C 

0:1 

Time competency 

Inner-directed 

Self-Actualizing Value 

Existentiality 

Feeling reactivity 

Spontaneity 

Self-regard 

Self-acceptance 

Nature of man 

Synergy 

Acceptance of Aggression 

Living in the present 

Independent, self-supportive 

Holds values of self-actualizers 

Flexible in application of values 

Sensitive to own needs & fee.lings 

Freely expresses feelings 
behaviorally 

High self-worth 

j Accepting of self in spite of 
! weaknesses 

I Sees man as essentially good 

I Sees opposites of life meaning­
fully related 

Accepts feelings of anger or 
aggression 

Capacity for intimate contact Warm interpersonal relationships 

Support ratio Depends primarily on own feelings 

1 cf. Shostrom~ 197¥ 



v- ,,.,. 

APPIRDIX I 

Correla-t:lous bet.veea Pre-Meuurea and Persoaal.ity 9ariablea 
li • 42 

! 
• l ! eoantttTe ,~-rfiliation I Structure Play R.ecopitiou 

! 

'fc i .07 -.os I -.19 I -.17 
I i .u -.37 I 0 i -.37• 
SAV i .lS -.23 I .06 J -.20 
Ex -.20 i -.34* I -.17 i -.38• I 

t Pr I 0 - • .36* .13 _, -.43* ~-

r s i 
0 -.42* .04 

~ 

-.l7t ! l . 
Sr -.18 l -.08 i -.29A l -.33• 
Sa 

1 .07 I -.34• I -.08 -.41• ~ t i 
, 

Ne l .32• I -.17 l .02 l -.02 • l Sy .,18 i .01 -.06 .10 
A .07 \ -.26• 0 

, -.3S* i • ! 

C ' -.09 • -.28* -.16 t -.4~ l l l 
011 ' .OS t -.42* - .. 09 t -.44* ! t i l t , 

! I 

' 
;! 

l 11Who l¥a I" f l 
Initial ~ -.04 ~ll -,()/) 

} .2~ I 

Discrepancy! I 
! 

1 cf. Jackacal. 196 7 ~ <.OS 

2 cf. Shoat.nm. 1971 
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APPENDIX F 

Correlations between Post-Measures and Personality Variables 
N • 42 

X 
Tc 
I 
SAV 
Ex 
Fr 
s 
Sr 
Sa 
Ne 
Sy 
A 
C 
O:I 

''Who Am I" 
Final 
Discrepancy 

Affiliation 

.16 

.u 

.28* 
-.06 

.17 

.19 
-.03 

.09 

.32* 

.35* 

.10 

.06 

.09 

.13 

1 cf. Jackson, 1967 . 
2 

cf. Shostrom, 197~ 

Cognitive Social 
Structure Play Recognition 

-.33* 0 -.38* 
To36* .18 -.31* 
-.19 .19 -.03 
-.42* .09 -.48* 
-.28* .17 -.30* 
-.38* .15 -.36* 
-.18 -.09 -.26• 
-.24 -.04 -.43* 

.OS .12 .22 
-.06 .06 .04 
-.3~ -.06 -.28* 
-.301' -.05 -.39fr 
-.41* .08 -.33* 

.33* -.05 .42* 

*P < .os 
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APPDDU G 

Correlatiou between Chartgu ia Dependent VariabJ.ea 
aad Persouali.1:y Variablu 

N • 42 

X ' ! 

i • Cognitive Social I 

! Affiliation i S~ure Play l.ecognitiOG l 

t ) ,. 
-t i 

i . • ' re i .02 i -.03 .21 i 0 } , 'i I 
l .n , .02 .21 .23 ? { 

I 

l ' SAV .10 -.05 .04 I .06 ' i ~ h J -.u t -.01 .13 -.17 i 

Fr i .05 
i .16 -.02 :-.31* , 1 s 

; 
.ll -.07 .08 .10 ,: 

l " 
Sr t .20 .01 .19 i .22 i -.02 t -.20 .05 ' -.04 Sa ! ~ 

' Be .04 : .12 .05 < .14 
~ z Sy -.10 ~ .01 .OJ 

t 
-.ll 

A -.06 . .Ol. -.09 .01 a 

C -.02 
., .04 -.06 .03 .., l :? 

.08 
, 

-.08 O:I .15 i .ll } 
~! ;. 

' ! l ' 
> 

t:ttbo Al1l xu 
Change in .%1 .09 .01 .01 
Diacrepa.ncy , 

1 cf. JackaoJl. 1967 *p <.: .OS 

2 
\'tf. Sbotttrom, 197lj• 



APPENDIX ll 

!'orut and Content of 'PROCESS l?xerciseal 

There are eight exercises, each of which is conducted during a 
siugle tw-0- to tbree-hour group session. F..acll exercise deals with a 
specific topic or issue, and sueceseive exercises build on principles 
developed in. earlier ones. 

The program is designed to be se.lf-adlltinistering; there is no need 
for the presence of a professional trainer or leader. A set of guide­
lines is provided with eac~ exercise, to be uad by a participant­
administrator who is one of the group mew.be.rs. The members take turns 
as administrators for the different exercises. The administrator for a 
given exereise is -re•pousible for c1arifyill8 instructions, helping 
participant• stay within time lu,;its, and distributing and collecting 
mater1.als8 

The guidelines for the administrator include: (1) specific inst­
ructions regarding the nature of his role and the extent of his re.spon­
~ibil1ties ; (2) a de~cription of the education.al issue involved in the 
exercise ; (3) a statement of the goals aud purposes of the e..~areise ; 
(4) a procedural description of the activities; and (5) a time schedule. 

Partivipants have instruction booklets ~ which include: (a) a state­
l!lent of the goals and purpose of the exercise . (b) a schematic suml!l4ry 
of all the stepe; (c) general ground rules anti suggeatious for the 
exercise; (d) a detailed description of \/hat to do in each step of the 
exercise; (e) suggested time limits for each step, along with inatruet-· 
iona on how and wban to t.10Ve from one step to the next; (f) queetions 
to be answered at the end of each activity; and (g) queetione deetgued 
to help the participant plan epecific actions (behaviour changes) be 
iA~• for the near future. 

The folloviaa u a abort ewaary of the contnt of each uerci.ae. 

~ t offer• an introduction to the process of learn.ug ia a sroup 
NtCiDg. In the f irat atep, -.ch participant aharu information about 
hfaMlf vt~h the total group. ._c, each iadividual fill• out a quut­
immair• on 1da peraoaal ud btterpuaoul atyle ~ Am I: Part I) 
Wiutlng hie actual and pnferred behaviour. Thu quut.ionna1r• 
provtc1u infonatioa for thil --,1et1oa of tba laet •C•P• la tha ~'hir• 
lltep, • COMeptul aoclel, the Jeha-ri Wudow f.e pr8"1lted to help Che 
parttetpaat• illtep:ate HIM of the pneuM• that uy have oecwM•ec:.l 

l Adapted froa Victno et al., 1973, Pp. 739 - 741. 



within the group. In the l~st step, participants (in response to spec­
ific question3) aeain sh.are information with the others, and add some 
of their feelings a.bout what has occurred. 

Exercise II focuses on the feedback process. It is intended to provide 
the participant with a nonthre1ttening opportunity to learn how others 
view him or her on certain traits of interpersonal behaviour. In the 
first step, eacJ participant records ;;-eactiona to others on a list of 
traits, and indicates similarities between the other participants. After 
making this list, each participant follows a set of guidelines for 
giving feedback to the others. A raodel for change is also presented. 
Specific actions for initiating, pursuing, and carrying out behaviour 
change are proposed by participants. This procedure is included in most 
of the remaining exercises. 

Exercise_ III provid~.s practice in listening without judging 01'.' evalu­
ating. In the first activity. each participant shR.ree hi8 or her per­
ceived 1:Jtreneths with the other memhera , who thP.n give feedback. 
Su~gestions on how to give helpful feedhack are provided for the part­
icipants. IP. the next step, lilentbers of subgroups practice listening 
to one another and paraphrAsine what they hear. After a brief concept­
ual integration, a role-plR.y:f.nr; sitn,1.tion is enacted; it touches on 
some issue.11 relevant to communivation between generations. This 
l\ctivity is then discussed. 

Exercil3e IV focuses on goals and :l.~sues rel~ted to membership in the 
group(and ind>lrectly in other p:roups). The fit"st half of the exer­
cise deals with improving members' skf.11 in observing the f"rocesses 
ta.king place in the group. The second half deals wi.th each member's 
effectiveness as a group member and steps which he can take to become 
even !!lOre so. Action plnns are made to accomplish this objective.. 

Exercise V focuses further on the feedback proc~ss, In the first step , 
evaluations are ma.de by each me!'!'.ber of: his own f eelinr,s about self and 
the group on the dimerv3ions of inclu~ion and 1.nfluence. After this, 
each member receives feenback fT!.ml the others through the usr, ,.R.fLkmetar 
phors. The members engage in activities designed to provide 'f'h'°e1it¥4

- '"' 'J 

relative influence in the group (The Influence Line) and the1r feelings 
toward each other. The last step is again an action plan. 

Exercise VI provides men and women an opportunity to look at their 
respective roles and to discuss these in personal t8nl8., In the first 
part of the exercise, the group is divided into two parts - men aad 
WOMn. In the separate gn,upa, each individual lieta adjectives that 
deacribe himeelf or herself and rates himself or her.elf on these adj­
ectives., These adjectives are ahared with others; each member then 
rates the other aaabers on their chosen adjective•• Thia infonaation 
is shared. Incidents are then shared which involve feelings of "M&ll­
linass" aud ••womau11neaau. 'fhe t.otal group reco11Y81Mla and male.a and 
females make up a desel:'iptive list for their own sex and the other aex, 
aad discuss the lists with the total group. The laat step is an action 
plaa in which aanl.inua and wonaaDlinesa are the central iaauee. 
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Exercise VII involves an examination of personal values, inconsisten­
cies bet-.reen atated values aud behaviour, and an exploration of modes 
of initiating change. Participants begin by writing about their beliefs 
and accompliahments. and then about what they want to do 1n the near 
future . The resu.lts are shared with other participants. Members then 
compare their past behaviour with their present aid future goals. Dyads 
are formed; each participant uses his own resources and those of another 
member to make specific plans for changing present behaviour or quest­
ioning current beliefs. 

Exercise VIII allows members to evaluate changes in their attitudes and 
behaviour :--fhey discuss waya of transferring what they have learned in 
the group to other situations. Who AM I: Part II is filled out by ea.ch 
participant. Then the identical questionnaire (Fho Ala I1 Part I) 
completed during the first exercise is returned to the member for com­
parison to see if there a.re any changes in self-perceptions, Each 
participant then reexamines the two questionnaires for measured diff­
erences. The informa.t:ion is shared with the group. Final feedback is 
then given by each lU8Ulber about self. the other participants, and the 
group 4s a whole. 



APPJnfDI.l I 

Step 2: q_,ESf IONNAI~ AM I Questiomlaire 

The questionnaires on the following two pages wi.11 give you 

a chance to look at s0rre aspects of your y:,ersonal an.:i interne:sonal 

styles. The questionnaire will help you to focus on some areas 

that you might like to discuss in the group. Tiie questionnai~e will 

ta1ce about fifte.en. minutes· to complete. 

For eac.'1 o-f' the characteristics lis ~cJ on tne two tollowing 

pages, you will find a continuum of ru..urbers from one to nine. After 

you have read each scale , write in the left column that m..unber, from 

one to nine, which best describes your behavior as you now see it, 

(that is, your present actual behavior). Then, in the right column, 

write the nl.DIDer which best describes your behavior as yru would like 

it to be, (that is, the way you would prefer it to be). If the 

meaning of some of the characteristics or tenns on the questionnaire 

are not clear to you, decide for yourself how you wish to interpret 

them. [Read carefully ead1 description of the contim t.T"J in the 

questionnaire, becaac;c in some inst,m.:es, what you deem the m0st 

<lesirable behavior rnay not be on the extremes of the scale (1,9).] 

Example: The first scale on the questionnaire is: 

Closed 1:2:3:4:5:6:7:3:9 Open 

If you see yourself now as a fairly closed and withdrawn person 

yru may wish to r·ite;r a 2 or a 3 under "Actual". If, on the other 

har¥1, you wrul<l like to become more open, then you may want to enter 

a 6 or 7 tm.ler ''Preferred". 

TAKE TIME row TO DO TIIE QJESTIONNAIRE 



Closed 

Spend roost of 
my time alone 

Seek help 
from others 

Feel I have 
much control 
over what hap­
pens to 100 

Rigid . 

Vague 

Do not finish 
tasks · 

Find many things 
to become invol­
ved with 
r 

Am loveable 

Not confident 

PERSON,\ :~ STILE 

1:2:3:4:S:6:7:S:9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:Q 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:S:6:7:8:9 

1:2:3:4:S:6:7:8:9 

1:2:3:4:5:6:7:8:9 

~n 

Spene most of 
my time with 
others 

Always solve 
problems for 
myself 

Feel T have 
little control 
over what hap­
pens to me 

c'lexible 

Clear 

Finish 
tasks 

FinJ little 
to become in­
volved with 

Am not love­
at-lc 

Self­
confident 

68 
Self-Appraisal 

Part 1 

Actual 

(the wav 
you see your­

self now) 

Preferred 

(the way 
you would 
like to be) 

MIE.\J YOO ILWF. Fl~1SHll) TI!IS PAGE, GO ON TO TI-IE NEXT PAGE 



Not listening 

Submissive 

Indifferent 

Wann 

Phoney 

Not trusting 

Influential 

Not comfort­
able with 
conflict 

Never act unless 
I feel sure 
others reactions 
will be favorable 

Not cooperative 

1 :2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:S:6:7:8:9 

1:2:3:4:5:6:7:8:9 

1:2:~:~:5:6:7:8:9 

1:2:3:4:5:6:7:~:) 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:~:S :9 

1:2:3:4:5:6:7:8:9 

1:2:3:4:5:6:7:8:9 

Listening 

Dominant 

Caring 

Cold 

Tl71sting 

Not influential 

C:xnfort a!, l(' 
,d t!1 cc .• ~ i 1ct 

Always act even 
,,fo:n I am unsure 
about others 
reactions 

Cc•operativc 

Self-Appraisal 
Part 1 

Actual 

(the way 
you see your· 

self now) 

Preferred 

(the way 
you wo~ld 
like to be) 

Wait here if you finish early. You might \,,·ant to look back and make sure 
you said ~i1at you wanted. 



APPEliDIX J 

Evaluation Queatiooaaire 

70 

1. Please cirele one choice for each of the folloving: 

a. Inetroction• & format ,_r•: Very Claar, Fairly Clear, 
11ot Very Clear, Not at all Clear 

b. Topica & content were: Vary Clear, Fairly Clear, 
llot Very Claar, lllot at all Clear 

c. Ia general, the 8:lterc:l.aea: Very Helpful, Fairly Helpful, 
Not Very Helpful, Not at all Helpful 

d. Process and leanings were: Very Valuable, Fairly Valuable, 
Not Very Valuable, Not at all Valuable 

e. Would you recolllNad this prograame to a close friend? 

Definitely Yu, Probably Yes, Not Sure, Probably Not, Defiaitely Not 

2. a. What specific proceaaes were moat helpful for you? (e.g., recei­
ving and giving feedback.; opportunity to talk about one'• own 
feelings; getting to understaad people better; structure) 

b. What specific peoeea .. a were least helpful? 

J. a. Place a tick mark bea1.de the specific parts of aerci••• which 
were ~ helpful. 

•• 

'b. Place a eroee beat.de cha epecific puta of •e:rciau vbuh were 
leaet helpful. 

_P'eedback N••ioas 

_Iafl11e11ee LiM 

__ L_ieteniq Trtoe 

___J.ctum Plau 

_OtherT 

(11 .... liat.) 

_Map ud acroll aetivit.iu 

_ "Who A1II I" coapariaou 

la-role Adj ect1••• -
_Bole Play 

_Tilu U.aih 

_Co11traet Making 



1 . Emo11onal Modality 

2. Content ThemtJs 

3. Oorn,nant Roles 
(central persons) 

4. Group Structure 

5 . Group Actovoty 

6 . Group movement 
fa col ,tatcd by : 

7. Main Defenses 

APPENDIX K 71 

Bennis' and Shepard's TheoryJof Group Development1 

Phase I. Dependence-Power Rolationsa 

Subphuso 1 
Ooµu11dunco-Submission 

Dependencu-f I oght 

D,scuss,on of onterpcrsonal prob­
terns cxternill to training 
groups. 

Asse rtivo , aggressive members with 
rich previous organizational or 
soc,al science e xpori e nce . 

Org« nozcd mainly into multi -sub­
groups based on members' past 
exµe r1 e n ccs . 

Se lf -0roe111ed b e havior remini scent 
of most n ew social gatherings. 

Sta ff member abnega tion of tra­
d1tt0nal ro le of structuring 
s,tuatoon, se tting up rul es o f 
fdor play, regu lat ion of pa rtici­
pat,on. 

Project ion 
Den1grat 1on of authority 

Suhpt,,,.., 2 
Cuu ntuutupundonce 

Cuu11tur d1 :pentJencu-f ight . Of f -turgo t 
ttulit 111•1 J1nung n1u1Hbcrs. Di strust 
o I st,il I r11 umuc r . Arnbivalunco. 

D1scuss 1u11 o f gro up oqJJnozatoon; r.e. 
wh.il d eLl rco o f s tru c; tur1ng devices 
ts needed f or "effective" group 

uchJvour t 

Mos t uS>o:1 t ,vu counterdc1x,ndent and 
d epe11d c nl rne rnbe rs . With drawa l 
of /1.:11 .-~~urt1w independents and 
dependents. 

Two 11\Jl,1 sulJclique s cons ,s ton g of 
leud e 1s ,rnd membe rs, of countcr­
depc 11dc 11ts a nd dependents. 

Sea, c h lu , consc\1sus mechanism: 
Vot111 ~1, ~e tt1ng up cha 1rn1en, sea rch 
for "vu lod" con t en t suuject s. 

D1 sen 1t11 Jllrnen t with staff rT1ember 

cou pl ed woth iJ IJ so rp t oon of un ­
cer l J1111y by most asse rt ive coun ter • 

dept.:111..len t and dependen t inthv1du• 

als. Su t, u,oups for m to wa,d of f 
a n xie ty. 

Phase 11. Interdependence- Personal Relations 

Subpha so 4 SubphJso 5 

Enchantment D isenchantment 

Suhphue 3 
Rusolution 

PJor 1119. Intense in110l110mont in 
group tusk. 

D1 ~cusS1o n ond d e f1n1tion of trainer 
rol e. 

A ssertive independents . 

Group unifies in pursuit of goal and 

d e velops internal authority system . 

Group members take over leadership 
role s formerly perceived as held by 
trainer. 

R evolt by assertive independents 
(ca ta lysts) who fus e subgroups into 
unity b y ,not 1at1ng and enginee ring 
t rainer exit (baromc troc even t) . 

Group moves into Phase 11 

Subphase 6 

Conscn9.1al Validation - ------------------------------- --------------------------------
Emotional Modality 

Content Themes 

Dominant R oles 
(ccntro! persons) 

Group Structure 

Group Activity 

Group movement 
focili:oted by: 

Main Defen«Y-1 

Pa or in g -fl in ht . Fight -lloqht . 
Group becomes a respected icon Anxll't y 11 ,,,c tions . Distrust nnd 

beyond furthe r onu lysis. susp11 :11111 of var io us group 
nw111hws . 

D iscuss ion of "group h istory" and 
ge nerally x1lutary aspects of 
course, group, and meml>crship, 

General d istr ibution of pa rticipa­
tion fo r f irs t t ime. Over pc rsonal s 
have sal ic ncc _ 

Solida r ity, fus ion. Hi gh degree of 
Ci.lmaraderie and suggest ibi lity. 
Le Bu n's description of "group 
m ind" would appl y here . 

laugh te r, joking, humor . Planning 
out-Of-cla ss activities such os 
parties. The institutionalization 
of ha ppiness to be occo mf)l 1shed 
by "fun" ac t ivi tie s . Hig h rote 
of interoction and participation. 

Indepe ndence and achievemen t 
an;,11ned by trainer-rej ection and 
its concomitilnt, de roving con­
sensually some cffectovc means 
for au tho rity end con t rol. (Sub­
phosc 3 rebellion brid<JC'.i gup 
between Suphascs 2 and 4 .) 

Denio!, isolotion, int ellect uoliza • 
t io n, ond sl,onat,on. 

R c vo v, ol uf content theme s u sr.cl in 
S111Jplo.osP. I : W!oat is a group? 
Wh,11 .ire w e doing here 7 Wha t are 
th,: 11uJls of the group7 Whal do I 

hav,: tu q1vi! up-personillly - to 
IJ<:h,,.,1 to this group? (Ho w much 
int,111,tLY and ,1 ffect1on is required?) 
ln v.1~u 111 o f p r1vJcy vs. " qroup 
9 1v11u1" . S1:11 mg up prop,•r cocJc5 of 

soc,J I l.whJv1or. 

Most .i ~'..f!r 11V1J countf?f pcrson..il nnd 

ov,•1 perso nal 1ndiv1cJ11~ls, with 
coun l t•rpp r son.ils CSPCChlll y 

S.Jl11: 11t . 

R c\t r ,u.: t 11rtn~1 of mernbcr~h 1p into 

tw o c:o,np,!t nHJ prcdom111ant sub­
<Jro11ps no.1<Je uf) of ond1v1tJu,1ls who 
sh,ue Slfnd.ir alt 1tudr-s concern mg 
d (•1~cc of ont1111;:ocy required on 

soc1i il int eraction , 1.e. the cou nter• 
personJI and o verpersona l groups . 
The pNsonal ind, v1duals rema rn 
un commot tc tJ but act accordi ng 
to needs of situation . 

Di sp.1rd1Jl'fl'1cnt of gro up tn a vanr. ty 

of wJ ys : l11 9ii rat e o f .ilJsen teei sm, 
ta rd11tt ·!:>'i , balkine ss 1n irn11tll1n9 

t o t.ii q ro up 11Her,t<.: t1on. fr1!quen t 

s1a1e11 1f' nl s concern 1n ~J worthless• 
ne~s u t ~p o up, dc n 1,1 I of 1n11K>r • 

tJnci, of q roup . Occ..1s1011a l 1ne m­
h t!r d !.k 111q for 1nd1v1l.lu,il he lp 

f111 ,1 lly rl'j1 ,cted IJy the g1oup. 

Disr.11ch.i1111u•nt of <11oup as a re­
sult of f,111/ ,ISl(.'dcxpcct.,1,ons 

o f Y'""'' Id,,. Th,· IH'rc,,ov~cl 
t h1t1 i1t rn Sl'lf-cste1•,r1 th .it furthe r 

group 111vu lv1: rrH: r1t s1qnifws ere• 

nt L'~ ~cJ11s,r1 of qroup acco rding 
to 1111HHn1t of at IPr.t1on dnd 
tr1t 11ni1c ·y U1• s 1red . The counler-

p•: 1 • .• on.II ,ind overp,..-r~on,,1 

ns ".>er t1 ve 1ruJ1v1duuls illlcviut~ 

sourcu of unx1cty !Jy d1spurcu1ng or 
obne,;ntinu fu rther group involve­
m,•n t . S11bgroups form to ward 
oft u11x11:ty. 

1 cf . Hare , 1973, Pp . 276 - 279 . 

Pooronn, unde rst a nding, acceptance . 

Course grod ing system. Discussion ond 
assessment of m e mber roles . 

Asse rtive independents . 

Dim ini sh in g or tics based on personal 
oroentat ,o n. Group structure n o w 
presumably af)p rop ro,lle to needs of 
s,tuat ,on b<ls.ed o n prcdominc1nt ly 

substdnt 1vc rather than emo tional 

orien t a t ions . Consensus s1gn rl 1cantly 
easie r on important issues. 

Communica tion to othe rs of self -system 
of int e rpe rso na l relations; i.e . making 
consc ious to se lf, ond others a ware of, 
<.'Onef!pt ual system one us es t o pre ­
dict co n seq uences o f personal be­
twvior . J\.cccpta n ce of group on 
reality t e rms . 

The ex1ernal rcul1t1es, group termination 
and t he prescrolJc-d 1ltlcd for o cou rse 
nrad1nu system, compr ise the b.tro­
rnetr1c ewnt. Led t,y the J>l!rsona l 
ind 1v1tJuuis, the group tests reality ond 
reduces au t, stoc con victions concern­
ing uroup involv-ernent. 
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Schutz ' Three -Dimensiona l Thefry 
Of Interpersonal Behaviour 

72 

Schutz ' view is tha t everyone has three interpe rs onal needs : 

inclusion, control an d affection . In the formation of a groop the 

foll m·.-i ng sequence of events occu r . First of all , from the beginning 

of the group until three intervals before it t errni ne.te s , the pre­

drn~inant interaction area begins with inclusion followed by control 

an d affection . This is a cycle which he f e els may recur . Secondly , 

"the last three intervals prior to a group ' s an ticip a.t e d termination 

follow the opposite sequence in that the predo~inant area of inter­

personal behaviou r is first a ffection, then control , and finally 

in :::lusion"(Hare , 1973 , p . 282) . Also, Schutz feels that withi n the 

above phase s , members tend to concentrate on their relations to the 

leader b e fore tu rn ing to their relations with each othe r. 

?hase I - Inclusion 

Inclusion belr_vic-ur concerns feelin ,o:s abou t be ing '.'iort1v,.-hile 

and imp orb nt . A ps,:c~s on i·:ho i s "undersocia l" there fore has too 

little in clusion and ten,:i s to be :;ithdr2.·-:m and introverte d whi le 

unconsci cus ly ·:,an t:i nc o-:..he rs to notice him . An " oversocial" per son 

tends to be extroverted . He shares the introve rt ' s unconscious 

desi re to be noticed but exhibits overt behaviour which is the 

opposite of the undersocia l ' s . Therefore , in a group he tends to 

be a n in tense , ex:J-1ibi tionistic p:::.rticipant . A II social" person 

whose in clusion problems r1ere successfully solved in childhood 

is comfortabl e with or v:i th out others and can therefore be a 

high or low participa nt . 

The inclusion phase is the first to occur when the group forms . 

Group members are anx ious tc f in d ou t ·:1hc Uer they wi 11 fit into the 

group as in:lividuals or whether they are gojng to be left beh ind 

or i gnor ed . Because of this a nxiety me;-i1bers often " tend to exhibit 

individual-centred beha viour , such as overtalking , extre:ne withdrawal, 

exhibitionis:n "etc. (Sc hut z, 1973 , p . 51 ) . At the sa:ne time , group 

members are implicitly dec iding how mu::;h they wi 11 give to the group 

in terms of contact , interaction and communication . After resolving 

the de r ree of co:nmitment ex.riibited by the le ader, concern tends t o 

shift to the degree of commitment manifested by fellow group members . 

1 Adapted fro,n m-, re, 1973 an d Schutz , 1973 . 
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The ref or e , members carefully observe the degree of participation 

of other members including " silent and wi thdra ·.,,-n me;-;ibers " and those 

who have " apparently come to 1·;atch" (Schutz, 1973 , p.53) . 

Ph;:i. se II - Control 

Schutz' control phase corresponds rou ghly to the dependence 

phase of Bennis1 2_11d Shep 2.. rd ' s theory . Be h ll.viour \'ihich de sls with 

c ontrol is con cerned v:ith foe deci sion- making process b e tween people 

in th e 2. r eas of po·:,·er , influ en ce , an d a utl-iority . ~he c o n t rol phase 

be come s prominent c•nce the inc lusion ph a se ha s be e n rrnrl<:ed through . 

Lea de rship struggles, c or;ip et it ion a nd discussion of proce dure , 

de cision- making a nd resp onsi bili ty characterize g roup beha vi cur . 

l.' e mbers t ry to establish thems e lves in the gr oup wi t h the opti mum 

r e sponsibility, po~er and de pende ncy tha t ~akes the~ f e el c o~forta ble . 

The stru cgle for po·.ve r i s f i rst dir e cted a .rains t the l ead e r who is 

v i ewed jn an a mbivalent ~anner . This con t rol i s s ue then shifts to 

o-:: he r grou p r;-,e·1 be rs ·:,'>-Jere a sibling-l i ke s t ru fc;le t a ~:c s pla ce for the 

2.:-,p r cva l of the l ead er follo·sed by ind i vidua l bids by va riou s c r oup 

me:r,bers to t nk e ove r t he in f or ma l l ea de rsh ip of the s r oup . 

?'oase III - Af f ection 

This pha s e c or r ,'"' s p ond.s r o · ghly to t he in t e r- depe!!den ce ph ase 

of Bennis an d Shepard (H :1 re, 1973) . Affe cti on involv es close , 

p e1·sonal e motional f e elin::s between two people and, unlike in clusion 

and control , must be a dyadic relationship . Group members who are 

"underpersona l 11 expre ss a nd receive little affection , avoid close ties 

v.i.th others, and consci cusly try to maint a in emotional distance . 

Unconsciously they do seek a sa t is factory a ffecti onal rel& ti on . 

m&y even go to th e extreme of being o.nta gonistic in order to avoid 

er:ioti onal closeness or involve me nt or use the subtle -'ce chni oue of 

bein 1:; superficially fri endly to e ve ry one . 

Group me mbers ·:;ho a re " ove rperson a l" try to be c ome very close 

to others and in return expect others to seek to be close to them . 

They overtly attempt to gain appro val , to be extremely personal , 

They 

int;ratiating, intimate , and confiding" (Schutz, 1973, p .45) . Personal 

group members who have successfully resolved affection r elations in 

childhood are c ornfortable both in si tua ti on s requiring close emotional 

interaction a s wel l a s t :1.ose requiring emotional dist s nce . These 



members are capable of givins genu i ne a f fection and also of 

tolerating the dislike of others . 
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The affection phase is ch ?.. racterized by "express ions of 

positive feelin gs , direct personal hostility, jealousies , pairing 

off , and in general , heightene d e:notional feeling between pairs 

of pecple" ( Schutz , 1 973, p . 51+ ) . The primary anxieties of group 

members are no~ c oncerned ~ith not being like d , not being close 

en o·ugh to peopl e , a nd overintima.cy . The first affection issues 

re volve ar°'1n:i the le a d e r e.n d ·shethe r he is liked or not . ''The issues 

of j ealous , unrequited love , exchange of affecti on , a nd sexual 

dtrac tion now dominate" (Schutz , 1973, p . 55) . Although all the 

::ie;nbers of the g:c oup do not necessarily like ea ch other , they have 

deeper feelin zs to :.a r :ls each other than at the outset of the group 

a nd can th erefore co~nunica te better . 

Schutz ' theory of group developmen t emphas izes the fact that 

2.l though cert.a in in ter a ctional a reas are more pro:n inent at certain 

points in the life of the group , a ll three areas are al-::ays present 

to n 0 re,'i. t er or l esse r de:ree . .Also , the re are s 0.11e g roup me :nbers 

·::no do no: A.l-::ays 50 alo!lt=; ·.ith the central g r oup i3sue but f ind one 

c.imcnsio:1 so pote'lt for the'TI that it transccr:d.s ·:1hate ver the current 

issue !YW be . Schutz rxp la~ns the developmental pheno7ena in his 

g r oup de vc l opm ,?nt E1 cie 1 by c c::1p&ring it to a tyre th2. t is being chcm_::-cd . 

As the mec h :rn i c che.n.:;es the ·::hee l " e2.ch bolt is ti ,:'1tcned just enough 

to kee p the whee l in pla ce . Then the bolts a re tic;htene d further , 

usually in t he s;:~me sequen ce , until the whee l is firmly in place . 

?inally, each bolt is gone ov er separately to secure it fast" (S chutz, 

1973 , pp . 55- 56) . He com;,c.res the ne e d areas to these bolts wh ich 

must be worked on until they h a ve been suffic~_ently r es olved to al l ow 

the group to cone entrate on the i•1ork at hand . The se need areas are 

then returned to and ,•;orked on later until they a re i'lore satisfa ctorily 

resolved . 



APPENDIX M 

Tuckman's Stages in Group Development 1 

Stage 1 Forming . 

• Croup stmcture: Testing and dependence. An attempt by group 
members to discover what bd1aviors arc acceptable in the group, 
based on the reactions of the therapist. Members look to the 
therapist for guidance :md support in this new and unstructured 
situation. (With anti-social individuals, there may be a prestage of 
resistance, silence, and hostility.) 

• Task activity: Orientat ion and testing. At this stage. the group 
memocrs make indirect attempts to discover the nature and 
boundaries of the task. These at tempts are evident in the following 
kinds of activities: (a) discussion of irrelevant and partially 
relevant issues. (b) discussion of peripheral problems, (c) dis­
cuss ion of immediate behavior problems. (d) di scuss ion of symp­
toms, (e) griping ab out the institutional environment, and (0 
intellectualization. Also, group members make more direct 
attempts at orientJtion towJrd the tJ sk JS ill ustrated in : (a) sea rch 
for the me:in ing of therapy, (b) attempts to define the situation, 
(c) attempts to .:stablish a proper thcr:ipcutic reLitionsh ip with the 
ther:ipist through the devel opment of rJpport Jnd confidence, (d) 
mutu:il exchange of information, and (c) suspicion of and 
fe:nlc ssncss towa rd the new situati on which must be overcome. 

Stage "J Storming. 

• Cro11p stmct11rc: lntragroup connict. Group rr.embcrs now 
become hostile toward one another and toward the therapist as a 
means of expressing their individuality and resisting the formation 
of group structure . 

• Task activity: Emotional response to ta sk demands. Emotionality 
is expressed by the group members as a fom1 of resisting the 
techniques of therapy or of sensitivity training groups which 
require that they "expose" themselves. They also challenge the 
validity and usefulness of the training. 

Stage 3 Norming. 

• Croup stmcture: Development of group cohesion . Group members 
accept the group and accept the idiosyncracies o f fellow members. 
Harmony is of the maximum importance, and task conflicts are 
avoided to ensure harmony . 

• Task activity: Discussing oneself and other group members. The 
self and other personal characteristics are discussed. Information is 
acted on in such a way that alternative interpretations of the 
information can be made. The openness of members to each other 
is characteristic . 

Stage4 Performing. 

l 

• Croup structure: Functional role-relatedness. The group members 
work together on the task with a minimum of emotional 
interaction. This is made possible by the fact that the group as a 
social entity has developed to the point where it can support 
rather than hinder the task processes through the use of 
function-oriented roles. 

• Task activity: Emergence of insight. Group members show insight 
into their own problems, an understanding of their own abnormal 
behavior, and, in many cases, modifications of their behavior in 
desired directions. 

cf. Hare, 1973, Pp. 284 - 285. 
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