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ABETRACT

The effectiveness of a self-administered, instrumented
sensitivity training method (PRCCESS) was examined in terms of
perscnality and changes in self-concept and self-actualization.
Subjects included thirty-two third-year University students in
Psychology, ten Nursing graduates in a University Nursing Studies
procramme, and five maximum security psychiatric patientss For
the students, a marzthen approazch was used, Case Study was
made with the patients to subjectively compare group development

in PROCESS to the developmental stages occurring in leader-led T-

5

and Znccunter groups.

i

All three groups showed a decrease in discrepancy between their

perceived Actual behaviour and their perceived Preferred behaviour
from before to after their group experience. A holdout control

precedure was used. The change was primarily accounted for by a

e in Actual, and net Preferred behuvicur. All three groups
increisred their mean scores on P(OI self-zctualization scales, but
the cenirol groups' mean sceres alse increased over the experimental
seriod. Women iuprceved ziore than men in self-concept, but not in

self-zectualizatioen,

The predicted relztionships between affiliatien motivation and
imprcvements in self-concept and self-actualization did not o=zcur.
Subjects with high PRF Affiliation did not imgrove more than subjects
with low Affiliation. The FRF perscnality varisbles of Cegnitive
Structure and Social Recosnition were negatively relzted to the pre-
and post-measures, thus contaminating the findings, Rieid thinking
and concern about others' attentions were related to lower self-
concept and self-actualization scores,

Difficuliies with the !lawthorne effect, repeated testing with
reflective measures, and the relationship of affiliztion to Maslow's

hierarchy, were discussed. 1}ethodological, ethical, and theoretical

problems with the study of self-administered, instrumented sensitivity

groups were sumnarized, Adeguate follow-up studies with behavioural

criteria for effective changes as a result of experiencing groups
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seem to be the greatest nsed.

In a subjective analysis of the group develcpment, several
stages of Bennis' and Shepard's, Schutz', and Tuckman's theories
of group development were observed. PRCCESS seems to be an
innovative and viable alternative to traditional psychotherapeutic
groups, with a mare positive orientation, at least for normally
intelligent patients as well as being an effective form of

sensitivity trzining far university students.



iv

ACEKNOWLEDGEMENTS

I would first like to thank Miss Kinross for her help and
encouragement in the supervision of the thesis. Secondly, I wish
to express my appreciation to the students who volunteered to serve
as subjects. Their opinions and deseriptiomns of the programme's
effect on them were of great assistance in helping me to assess the
effectiveness of the experience,

Finally, I would like to extend a special thanks to Dr.
Pugnire, the nurses, and patients in the Maximfém Security Unit at
Lake Alice Paychiatric Hospital whose participation added a special
dimension to the present study., Their generous donation of time
and enthusiastic co-operation have made it possible to extend the
applicability and usefulness of this type of experience from the
university laboratory setting to a practical cliaical setting.



TABLE OF CONTENTS

thﬂt

I

II

III

v

INTRODUCTION

Sengitivity Training Pefined.....c.vevvvvnsnrnsncnanss
The ?roblﬂ.....--........................-u.........
The Instrumented ApProach.....essesscescnnscsnsnnsseas
Instrumented Groups and Personality MeasuresB....a.c....
anhtm mt’-“tmn.....‘lll.ll......l‘.!.l...b.l..
Statement of HypothesS@S.....cevecsrvsessncccacsccsaces

HETHOD

SUDJBEER. si cvesinomnrsads b iesbeshmsisttdssinarssneeni
Iutrmt...-.-QIGQQDO-I00..!lll.!'...'..l'..'...'.-‘b
Indepeadent and Dependent Variables......civsvuvencees
Procedur@.cccsscccccacssacesssssecssansssnscsssnsnasnsse

RESULTS

“Who A IV QuestIonmalir@. .cissaiceisnsbiasnassnmenssnes
Sﬂf—mualixltion.....................--.............
Personality Meagures.....-coevessavscoscsnsasnsassssss
DISCUSSION

Confirmation of Hypotheses....vesccersossssassscsansan
Su Differances...-'......'..I.‘....-..".....'..-....
Otmr ?iMi%.’l-...’."..‘.-‘I........'-......"...-.
Iﬂplmtionﬂ.-.-..-..............---.....-.-...---....
CASE STUDY

Th. mbln-o.cioloOOODODQti.'lun.ov't-..lclib....t...

subj“t.-..-.-qonounvanstl-.t..oo.l.o..o-t.o.l..t.....

Mﬂm muoonoal..-‘.o|-ltonntcinloi{.t..u...c..-
G‘l.‘bﬂ’ mmta.oi.tnt..o-l..c-o.c..anoon.......tta

SUMMARY AND CONCLUSIONS

t:u:~da-u:ra

18
18

25

30
32
33
33

39
41

49

51



APPENDICES

APPENDIX A: Means and Standard Deviations of Fxperimentals 56
and Controls on Personality Research FOrm......ccvtievcnvevaas

APPENDIX B: Personality Research Form Scales.....cccscessssnes 57

APPENDIX C: Means and Standard Deviations of Experimentals 59
and Controls on Personal Orientation Inventory (Pre-Measure).

APPENDIX D: Descriptions of Personal Orieamtation Inventory

scal‘....'l...l-l‘l!..l......‘.l’lll...l‘lll.lb...............

60

APPENDIX E: Correlations between Pre-lMeasures and Personality 64
variablaill.lUlI.Il.l...'..I.CIOI!.I'CI'.!.lol.l.....'...ﬂ..

APPENDIX F: Correlations between Post-Measures and Personality
'.riable”..l.t..I.l....'..'.lI...I.l....l.l-.....l-..-..'III

APPENDIX G: Correlations between Changes in Dependent Vatiab10365
and Personality Variables....ccoceiisesasiianssoscasssananses

APPENDIX H: VYormat and Comtent of PROCESS Exercises.....c.ee.s e
APPENDIX I: 'Who Am I" Questionnalre....ccesicevenscccssseaosnse 67
APPENDIX J: Evaluation Questionnaire....scvesceccscesncncosnes ~
APPERDIX K: Benmnis' and Shepard's Theory of Group Developument.

72

APPENDIX L: Schutz' Theory of Group Development......ecesssass

APPENDIX M: Tuckman's Stages in Group Development.......cceses &




VYII

XII

LIST OF TABLES

Assessment and Treatment Schedul@e...cseesvcecnsseosssesranee

Mean Difference Scores on the "Who Am I" Questiomnaire:
&p‘rmtﬂ !-9- cantml....‘.....'OOOtOQI“ L I A O B I AR I Y

Mean Difference Scores on the "Who Am I Questioumaire:
Experimental vs Control NuUrses.......ecvesesvacavecnsnnsa

Mean Difference Scores on the "Who Am I" Questiomnaire:
H‘n!'.a-‘HM“'.]’...IOII..O.I.-...CDI.II..l'.......l...l..

Experimentals' Means on Personal Oriemtation Inventory:
Tm‘ I H Tim IIQI’...‘.OC'I...l....l'.-l.'.....!ltll....

Controls' Means on Personal Orientation Inventory:
Ti“ I _!_S_Tim II _?_S_Tm III..I&...--ootoo.o-uo.q‘annn..

Means and Standard Deviations of Changes Scores on Personal
Orientation Inventory: Experimental vs Control..........

Experimental Nurses' Means on Personal Orientatiom Inventory
Tm I !! Tm II..-.......-...I..CUl.'lll..‘..l......l..

Control Hurses' Means on Persomal Orientation Inventory:
Tm:_v_ﬁl‘m IIET!“ III-..-C.l....l‘..!.'..'......b

Patients' Means on Personal Orientation Inventory:
Tm I E_B_Time II...‘.IQQQCQQUOQIOOQOl.lUICOOtilD...-OCOO

Composite Percentages of Participants' Responses to
E?ﬂlﬂ(tiﬂn Q‘ﬂﬂ!tiﬂﬂ“ifﬁ..-..- LE R N RN EEEEE RN RN RN RN N

Composgite Percentages of Nurses' Responses to
EVII“:M Que'timaire..’tll.l...l.....l'..‘...l..ll.l-

19

20

22

23

26

)
(0]

35



LIST OF FICURES

Figure

| Mean Discrepancy Scores, "Who Am I" Questionnaire............. 24




CHAPTER I
INTRCDUCTICN

In recent years, as modern man has become increasingly socially
alienated, there has been an upsurge in the humén relations movement.
Hewever, many questions still remain unanswered as to its effective-
ness as a method of producing change and personal greowth in those
participating in such training. Frequently, the concept of "self-
actualization" is associated with personal growth,

K¥aslow's (1970) motivational theory suggests that man's primary
instinctive motives consist of five sets of interrelated basic needs
which are arranged in a hierarchy ranging from lower to higher ones.
The motive for self-actualization is the highest nced in Maslow's
hierarchical system. ifaslow describes self-actualizing people as
being realistic, able to accept themselves and others, spontanecus,
autonomous, creetive, and able to enter inte mature love relation-
ships (Murray, 1984). IHe sees self-actuslization as the ultimate
gogl of all sensitivity training (Maslow, 1970). Sensitivity
zrcups attenpt to assist people to grow and develop to their maximum
petential by foecusing on their immediate experience and by exploring
ways in which they respond to and affect ons another during the course
of the group's development (Vicino et al., 1973). The degree of
suc=ess in attaining this ideal depends on many variables, including
grcup atmesphere, perscnality characteristics of the participants,
and style of leadership (Back, 1973; Shaffer and Galinsky, 1974).

The present thesis involves a study of the interaction effects
of certain personality variables combined with treztment (a form of
sensitivity training called PRCCESS) and their effect in producing
change in self-concept and self-actualization in a group of university
students. The changes produced in the student group will be examined
and compared with similar changes produced in a group of maximum

security psychiatric patients.

Sensitivity Training Definecd

Back (1973) illustrates his reluctance to cperationally define
the difference between T- and Encounter groups by referring to both
methods under the heading "sensitivity training." His distinction

between the two methods is basically a geographical one. He refers
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to a T-group as the "technique developed at Bethel by the National
Training Laboratory" (Back, 1973, p.6) and Encounter is the term
he associates with Esalen and the Western Behavioral Science
Institute.
Schutz, on the other hand, defines Encounter as "a method
of human relating based on openness and honesty, self awareness,
self-responsibility, awareness of the body, attention to feelings
and an emphasis on the here-and-now" (Corsini, 1974, p.401).
Rogers (1973) explains that originally the T-group cmphasized human
relations skills but that it has now become much broader in its
approach, He sees the Encounter group as emphasizing personal
growth and development as well as improving "inter-personal
coomunication and relationships through an experiential process"
(Rogers, 1973, p.12). He states that a sensitivity training
group may resemble either of the above groups. Yalom (1970) stresses
that the term Encounter group has many alizses including the names
sensitivity training, T-groups, marathon groups, personal growth
groups, etec. He feels that there are many similarities among these
groups but marked procedural differences which would preclude
classifying them as identical. He does make a distinction between
the T-group and the Enccunter group classifying "encounter" as being
more unstructured, relying more on physical contact and nonverbal
exercises and generally emphasizing the experience rather than "change
per se" (Yalom, 1970). This definition tends to be in fairly close
agreement with Schultz' concept of what constitutes an Encounter
Eroup . ,
Snaffer and Galinsky use the terms "T-group", "sensitivity
training group", and "Human Relations laboratory" interchangeébly.
They briefly define the "T-group" as "an intensive effort at inter-
personal self-study, and an attempt to learn from the raw experience
of member participation in a group how to improcve interpersonal skills
and to understand the phenomena of group dynamics" (p.189). They
do point out that originally the T-group model was much more structured
with a "more specified theoretical learning thrust" (p. 269) than the
Encounter model and with a much more strict here-and-now focus than
the Encounter model, However, since the late sixties there has been
an increasing tendency to use the terms interchangeably so that many

leaders now conduct their groups as "sensitivity-training groups
& L Y g 8 P



without any clear decision as to which of the two models they are
primarily using" (p.269).

The preceding arguments would tend to indicate that T-groups,
Encounter and marathon groups, to name a few, may generally be
considered to belong to the same "sensitivity-training" family
thus making it possible to draw parallels and connections between
studies examining the effects of these groups in producing various

types of change in their participants.

The Problem

Vicino et al. (1973) have developed and evaluated a programme
of eight self-administered exercises far personal and interpersonal
develepment, called PRCCESS, This instrumented group approach was
of interest to the author of the present thesis since it appeared
to be an effective way of providing an experience eguivalent to a
traditional T-group without the necessity of having a profiessicnal
trainer, It possesses the additional advantage of providing the
experimenter/trainer with an opportunity to deal with a greater
number of participants than would be possible using the more
traditional methods,

Despite the promise shown by PRCCESS, its original developers
made a number of methodological errcors in their original evaluation
of it. Although the participants tended to improve their self-
concept, and self-perception, which were both measured by the "Who
Am I" questionnaire, none of the three personality measures (the

Roxeach Dogmatism Scale; Bills, Vance and lcLean Index of Adjustment

and Values; and the Marlowe-Crowne Social Desirability Scale) showed

significant differences between the groups. The experimental groups
did not receive significantly better scores than the control groups
on the perscnality scales. Since the groups were significantly
different on the pre-measures using the "Who Am I" questicnnaire,
with experimentals having higher discrepancy scores between "Actual"
and "Preferred" self than controls, and since "after-only" personality
measures were used, the two groups may also have dif'fered initially
on the personality dimensions being measured.

Several other problems occurred in the evaluation of PROCESS.
No standardized measures of self-actualization were taken, nor were
other data, such as the "Who Am I" discrepancy scores, analyzed in

terms of the personality variables. To extend the knowledge of



possible interactions of personality variables with treatment
procedures, the Vicino et al. experiment was partially replicated
by the author of the present thesis with selected self-actualization
and personality measures,

The author of the present thesis was also interested in this
instrumented T-group beczuse of its possibilities as a form of treat-
ment for psychialric patients. Some of the advantages of using
this particular form of sensitivity training included the fact that
it could be used witheout requiring the presence of a professional
trainer, appeared to be effective in producing positive growth in
people without overly traumatizing them, and would provide the oppor-
tunity to give a larger number of patients access to this active
form of treatment. MNore details of the advantages of this particular
group approach for psychiztric patients will be discussed in the
chapter dealing with its use for the maximum security psychiatric
patients,

A second problem involves the dearth of literature on the use
of sensitivity groups with maximum security psychiatric patients.
Although some therapy :roups have been conducted with this population
(Mowit, 1972; Truax et al., 1966), the present author was interested
in an exploratory examination of one small sample who experienced
PRCCESS on the same self-concept and self-actualization measures

taxen of the experimental and control groups.

The Instrumented Apvrozch

The instrumented group consists of a self-administered approach
in which technology is used to stimulate group interaction (Seligman
and Desmond, 1973). Rather than attempting to introduce some other
sensitivity training method, PRCCESS was chosen for several reasons.
First, by comparing the stated objectives of PRCIESS with those of
the more traditional forms of sensitivity training, it seemed that
the two sets of objectives are identical: (1) Both tyces of group
experience aim at improving the interpersonal skills of members by
increasing self-awareness and one's ability to understand others
(Corsini, 1974; Shaffer and Galinsky, 197%; Vicino et al., 1973).
(2) Each attempts to deal with issues which are of personal and
interperscnal relevance (Lakin, 1972; Shaffer and Galinsky, 197:;

Vicino et al., 1973). (3) Both types of groups make some attempt




to act as agents of change (Vicino et al., 1973; Yalem, 1970).

(4) Development of increased awareness and skill in analyzing group
process is also common to both as is the desire to impart insight

and increased ability to be accepting of one's self and others (Lakin,
1972; Shaw, 1971; Vicino et al., 1973).

Secendly, Vicino et al (19?3) reviewed several theoretical
arguments: (1) participants have greater responsibility for their
own learning; (2) learning may transfer more reecdily i nto other
situations, as compared to groups which depend on trainers; (3)
learning data are collected systematically, and hence become more
meaningful to participants.

Thirdly, instrumented groups do result in changes comparable
to traditional trainer-led groups, usually on mezsures of self-concept.
For example, Thomas (1971) compared an instrumented group to a
traditicnal T-greoup, an Encounter group, a Case Study group, and a
control group. In instrumented feedback groups, based on the

Wanagerial Grid developed by Blake and NMouton, memnbers respond to

questicns on IBW cards, anelyze the responses, plot results on charts,
and make the results accessible to group members (Seligman and Desmond,
1970) . Irformation includes group structure, level of support and
trust, group accomplishment, develcpment and cohesion, decision maxing
preocedures, and rankings along certain psychological dimensiens,

The seventy college students were randomly assigned to treatment

groups and given the Tennessce Self Concept Scale, the Fundamental

Interpersonel COrientation-Behaviour (FIRC-B), Rokeach's Dogmatism

Scale, the Alexander-Husek Differential, the Giffin Trust Differecntial,

and the Analvsis of Skills as pretest and postiest nezsures, yielding

twenly change scores. The Encounter group snowed significant changes
over all of the other groups in 11 of the 20 scores. However, the
instrumented and T-groups, tcgether with the Encounter group showed
significant changes in thirteen of the twenty scores, as compared to
the Case Study and control groups, but showed no signifiicant differences
between each cther. Cf interest for the absence of the Hawthorne
effect, (Roethlisberger and Dickson, 1939), whereby the control groups
do not receive special attention cther than the pre- and post-measures,
there were no significant differences between the Case Study and
control groups.

Another example with a different instrumented approcach, the

Bell and Howell Encountertaves, also illustrates the efficacy of the

self-administered technical approach (Bollet, 1972). Pretesting



and posttesting with the Personal Orientation Inventory (POI) and

the Interpersonal Check List, Bollet showed similar results for

127 graduate students divided into seven leaderless groups matched
with eight leader-led groups. The leaders in the leader-led groups
followed a verbatim trenscript from the Encountertapes to standardize
treatment, but unfortunately, no control group was used to which the
instrumented or leader-led groups could be ccmpared,

In contrast tc Thomas' (1971) finding thzt an Encounter group
shoved the greatest extent of significant chanres, Rudman (197),
using Encountertapes, showed the opposite, The ninety students
were divided into three each of Encounter groups, Encountertape groups,

and control graups. The change in self-concept (Tenressee Self-Concept

Scale) for subjects in the Encounter groups was not significantly
greeter then the change in self-concept for subjects in the centrol
group; however, there was markedly greater change in the Encountertape
group subjects than in the centrol group subjects. In this study,
therefore, the instrumented approach was more successful in preducing
change than the more treditionsl approach,

An improvement on the previous study was made by Dye (1972) in
centrolling for the Hawthorne effect. Fifty-six nursing student
volunteers were randonly acsigned to zn Encountertapes group, an
affect-oriented sensitivity group, a cognitively oriented communications
group, a placebo group, and a control group. The placebo group main-
tained journal recordings of critical incidents in their lives as

nursing students. As meesured by the Tennessee Self Concept Scale

and conpared to the control groups, the three treatment grcups improved
significantly but not greater than each other, thus lending further
support to the comparability of self-administered, instrumented
sensitivity training groups to traditional trainer-led groups.

There are other advantages to the self-administered, instrumented
T-group. Prcfessional trainers are not required, and each group
receives standardized treatment, The last point reguires further
elzboration., Illany sensitivity training experiments which showed
changes on various measures involve different trainers for the various
small experimental groups. Some studies found opposite results for
at least one of the small experimental treatment groups, so that
treatment is not necesserily consistent acrcss groups., For example,
when Gordon (1972) compared two interpersonal feed-back-oriented
groups led by two different Encounter leaders, one group moved in

the direction of self-actualization with significantly greater Feeling



Reactivity (Fr) on the PCI than the controls, and tended to adopt
Self-Actualizing Values (SAV) more than the waiting-list controls.
In the other group, however, an opposite pattern was discovered.
The experimental subjects slightly decreased in self-actualization
as compared to the controls on the POI Self-Regard (Sr) and Time
Competence (Tc) scales. To what extent grcup atmosphere and/or
the style of the leader had an effect on the sczles could not be
determined, Undoubtedly, the leadership style of the trainer can
have significant effects on the outcome of group treatments (Foulds,
1970; Lieberman et al., 1973; Truex, 1966.) For example, Truax
(1966) has shown that the leader's degree of accurate empathy,
unconditional positive regard, and self-congruence are related to

constructive self-concept changes, as measured by Q-sort data,

Instrumented Groups and Perscnality Measures

A few studies with instrumented groups seem to have omitted
or had difficulty with measures of self-actualization and personality.
Solcmon, Berzon and Wecdnan (1668) who devised a series of booklets
which were used as structuring materials to guide the interaction
of self-directed perscnal growih groups, found that participants in
these self-dirccted groups showed significant, positive increases in
self-concept conpared Lo "no-ecxperience" controls. As in the
Vicino et al. study (1973), Solomon et al. failed to take measures
of self-actualization, although Vicino et al. did attempt, albeit
unsuccessfully, to measure the effects of personality. In addition
the Solomon et al, materials were too cognitive, too structured, and
did not allow for sufficient interaction. A later study by Solcmon
et al. (1970) evalucted a less structured set of audiotapes emphasizing
experiential rather than cognitive learning. The materials were
designed to increase participants' awareness of the interrelationships
between their own feelings and behaviour, and the feelings and behaviour
of others, In comparison to nc—experience controls, the group
participants experienced increased openness, increzsed sensitivity to
others, increased self-motivation, and increased self-acceptance, as
measured by a series of daily pre-post measures, But again, the
authors failed to use standardized measures of self-actualization
and perscnality.

Like leader-led T-groups, self-administered, instrumented

sensitivity training groups seem to concentrate on changes in self



concept. Simmons (1973) varied the intensity of the experience

with the Human Development Institute (HDI) Encountertapes for three

leaderless groups composed of school personnel and church members,

Differential gains occurred on the Tennessee Self-Concept Scale,

strongly favouring the high intensity group (a ten-hour marathon).
Unfortunately, Simmons did not ccmpare the three grcups to a control
or a Hawthorne group.

One author (Becker, 1973) did include a standardized perscnality

measure. He used the Eysenck Personality Inventory (EPI) to divide

forty-two volunteer vocaticnal rehabilitation clients into an
intrcverted and extraverted group, after which he divided them into

an experimental and & controel group. After the experimental group

met over a two-day weekend with the Encountertapes, no significant
differences were found among any of the grcups, introverted or
extraverted, experimental or control, on such measures as the Tennessee

Self-Concept Scale and a perscnal distance measure, Becker's findings

may have been unsuccessful because of the choice of subjects. Most
of the previcusly mentioned studies used college students whose
basic needs in Maslow's hierarchy could be considered relatively
satisfied as ccmpared to the vocational rehabilitation clients whoese
security needs may not have been adequately met due to lack of job
opportunities, thus making them less likely to reach the self-
actualization level. In addition, the EPI may be a poor choice for
measuring extraversion in the "American" scnse of sociability, whereas
Eysenck favours the "Europezn" definition which tends to idenfity the
concept with relation to impulsiveness and weak superego controls
(Lanyon, 1972). Presumably Becker, working with American clients,
was thinking of sociability.

Another measure of introversion-extraversion, the 16PF, was
used by La Salle (1971) in contreclled trcatment with the Encounter-
tapes and a programmed text of perscnnel relations. Interestingly,
the Hawthorne effect was controlled by a placebo treatnent for one
control group censisting of the article "Learning To Be Free" by
Carl Rogers. With the seventy-five volunteer undergrazduate students
randomly assigned to groups, there were no significant differences
between any of the four groups (Encountertapes, Programmed Text,

placebo, control) on the Tennessee Self-Concept Scale. Also, Pearson

product - moment correlations failed to attain statistical significance
far the expected relationship between self-concept change and extra-
version, It would seem that extraversion is not a relevant personality

variable in sensitivity training groups. Since the groups were run



over a period of six weeks, the intensity of the experimental
approaches may not have been sufficient to raise self-concept scores.
It was noted above (Simmons, 1973) that high intensity groups improved

most on the Tennessee Self-Concept Scale.

To minimize the Hawthorne effect other than by using a placebo
control group (Parisi, 1972; Thomas, 1971) it has been suggested
that a "holdout" control procedure should be used, in which the
contrel groups receive the same treatment as the experimentals,
but after the experiment has been completed (Link, 1972; Massarik,
1673; Vicino et al., 1973). However, to shorten the delay for the
contirols in receiving treatment and hence attention, the experiment
should be conducted in a brief peried. Marathon or massed groups
generally seem to be as effective as spaced groups among college
student populations, using a wide variety of measures of change
(Counseling Centre Staff, 1972; Fanning, 1972; Lathey, 1972;
Miller, 1973; Schwartz, 1971; Shapiro, 1971).

Affiliation Motivation

Gibb and Gibb (1968) who observed many leaderless groups contend
that, "An experienced group trainer, leader, or therapist can often
be helpful; but our experiences have indicated that the strongly
motivated leaderless grcup is even more powerful in producing personal
and group growth" (p. 108). Although they did not specify which

motives, the Gibbs' may have implied affiliation motivation (nAff).

Murray originally listed mAff as one of the twenty social motives

or "psychogenic needs" (lurray, 1964). These motives were arrived
at by studying a small number of subjects very intensively with
interviews, questionnaires and specially designed psychological tests

such as the Thematic Apverception Test (TAT). McKeachie (1961) sees

nAff involving "concern with establishing, maintaining or restoring
a positive affective relationship with another person" (p. 127).
Several studies suggest that people who have high nAff would benefit
more from a group treatment which is high in affiliation cues than
people with low nAff,

French and Chadwick (1956) hypothesized that a subject's internal
motivation level would be a determinant of the level reached in the
experimental situation and that those subjects with high internal
nAff would be more affected by the environmental cues than those with

low internal nAff, Using the Test of Insight as & measure of nAff,

the authors divided 144 male officer training candidates into high
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and low nAff groups, on the basis of scores above or below the median
for the group. Later, the experimental group of candidates met
together for a lecture on being well liked and sensitive to other's
reactions. They then rated each other and themselves on scales
of popularity and desire to be well liked.

The talk and ratings were designed to arocuse affiliation cues.,
The non-aroused control group completed a test of military attitude
at the same time, Imnediately after the period, both groups were

again given the Test of Insicht to determine pre-affiliation and

anti-affiliation scores for dependent variables. As compared to
the control group and men with low nAff, the arousal condition did
result in significant increzse§ in pro-affiliation scores for the
men with high nAff, TFrench and Chadwick failed to note that by

using the Test of Insieht both as a main effect variable and as a

dependent variable, a contamination of results was inevitable -
subjects with high nAff initially would be expected to give a high
number of affiliation responses on the same testl

French (1958) later imprcved on her choice of dependent variable,
by using a number of phrases correctly reconstructed by a group into
a short story. In the later study, she provided "feeling" cues to
half the four-persen groups all of whose members had high nAff, by
periodically praising the group on how well they worked together, how
they supported one another, and so on., As coapared to the groups
whose meinbers had high internal nAff but were given task-oriented cues
such as how efficient they were, the "feeling-cued" groups obtained
significantly higher phrases' scores. The other groups formed of

people with high achicvement motivation were eager to complete the

task and argued violently. In contrast, the affiliation groups were
quieter and less intense, showing more friendly interest in one another
and in the experimenter. Since a sensitivity training group provides
many "feeling" cues, it would be expected that participants who have
high nAff would benefit more than those who have low nAff,

Stock (196)) reports on an unpublished early paper by Miles which
found that TAT nAff seemed to be indirectly related to unfreezing of
old behaviour patterns, invelvement in the T-zroup, and the clear
reception of feedback for 34 members of the 1958 Laboratory for
Elementary School Principals., Further details are not provided, so
that the nature of the effect of nAff on the group performance is
not known. In a later unpublished paper, Miles (Stock, 1964) found

that feedback in human relations workshops which referred to warm,
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friendly behaviour facilitated change for participants who had high

nAff. But again, the measures of change were not stated.

Statement of Hypotheses

The theory and research reviewed suggest two hypotheses:

(1) As compared to centrol groups, experimental groups that
experience PRCOCESS will improve their concept of themselves and
will increase in self-actualization.

(2) There will be a positive linear relati onship between nAff
and improvement of self-concept, and between nAff and self-
actualization scores. Subjects with high nAff will improve
more in self-concent and self-actualization than subjects with

low nAff, after both groups have experienced FROCESS.
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CHAPTER II

NETHOD

Subjects

Thirty-two male and female third-year psychology students and
ten third-year Nursing Studies graduate nurses at !assey University
participated in the experiment, &s part of the ccurse requirements.
Five psychiatric patients in a Maximum Security Unit took part in
a post-hoc study with PRCCZSS. A case study supplement to the

present thesis provides more detail (pp.39-48).

Instruments

PRCCESS, "A Progrem of Self-Administered Excrcises for Fersonal
and Interpersonal Develomment," is a set of materials aimed at

ing experiential learning in groups (Vicino et a2l., 1973).

A short summary of the content of each excercise and the Tormat of the

exercises is described in AT AEDIX H (p.6k).

./

The "'ho Am I" cuestionnaire is a before-after measure built into

2

Exercises I and VIII (APPEKDIX I). Partic

(WA

pants rated themselves on
20 nine-point scales dealing with perscnal and interpersonal styles

of behaviour, Each of the scales was defined by polar-opposite
adjectives, such as warm/cold, phony/sincere. The participants

were asked to describe their own behaviour as they saw it ("Actual"
score) and also their bechavicur as they would like it to be ("Preferred"
score). Vicino et al. (1973) found that PROCZSS led to more accurate
self-perceptions and greater self-acceptance, as reflected in a
reduction of the discrepancy between their perceived Actual and
Preferred behaviour scores.

The Personal Cricentation Inventory (PCI) is a fairly reliable

measure of self-actualization (Shostrom, 197:). Ilardi and May (1968)
reported reliability coefficients for the subscales with forty-six
student nurses over a onc-year period, well within the range of most
personality measures. Shostrom (1968) and Fisher (1968) examined
fakeability on the P0OIL, resulting in a more rigid adherence to
traditional society values rather than towards self-actualization.,

The POI has been used successfully to measure change in personal

orientation among participants of non-instrumented human relations
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groups (Aubry, 1968; Bellanti, 1972; Cooper, 1971; Culbert et al.,
1968; Drver, 1967; Flanders, 1968; Guinan and Foulds, 1970;

Parisi, 1972; Treppa and Fricke, 1972; Trueblood and ¥cHolland, 1968:
Young and Jacobson, 1970). For delinquent males in a navy brig,
Shostrom (1958) found that their mean scores on all twelve POI scales
were belox the norm means. Since Culbert et al. (1968) discovered
that people with low self-actualization scores improved more than
people with average self-zctualization sceores after a sensitivity
training course, it would be expected that the maximum security
patients would improve signifiicantly on the measures used. Part of
the increase in the Culbert et al., study, however, could be explained
by a tendency for scores to resgress toward the mean., A description
of the POI scales is provided in APPENDIX D (p.60). Cther measures
such as Schutz' FIRC were ccensidered as measures for the dependent
variables, However, there is a limitation to the number of pre-

and post-measures which people will complete in a short time without
becaning frustrated and uncooperative. As for the FIRO, Stock (1964.)
reported one study which has found that people who scored high on

the FIRO Inclusion scale (those who want to join groups) were secen as
low in participation when actually in rroups. Link (1972) failed to
snow any chznges on the FIRC-B with a larathon T groun, as conpared
to controls,

The Personality Research Form (PRF) is a truc-false measure of

twenty-two different stable perscnality characteristics (APPENDIX B,
P.57) . As comnpared to other personality measures such as the

California Psycholeogical Tnventory, the PRF Form AA has high test-retest

reliability, with coefficients ranging between ,70 and ,90 over one
week for 135 college students (Jackson, 1967). The manual carefully
evaluates the scales' frecedom from response biases, and validity with
respect to factorial purity, behavicur ratings, and self-ratings.

The test seems to be the best objective measure of affiliation, when
reliability and validity coefficients of other affilintion measures
are compared to the PRF (Clarke, 1973).

The programme Evaluzti on Questionnaire, based on the one used by
Vicino et al., (1973), is shown in APPENDIX J (p.70). The infcrmation
gathered in the evaluation may be useful for a subsequent revision of
PRCCESS.

Independent and Dependent Variables

The independent variable was the experience in a self-administered



1

instrumented sensitivity group, and the dependent variables comprised
discrepancy scores between Actual and Preferred self on the "Who Am
I" Questionnaire, and scores on the 12 scales of the P0I, Personality

variables were controlled by scores on the twenty-two PRF scales.

Procedure

Table 1 outlines the assessment and treatment schedule (p.15).
During the first three weeks of September, 1975, all subjects,
including the patients, received the PRF and PCI. The third-year
Psychology students were separated by sex. Each sex group had
names listed alphabetically and was randomly assigned to the experimen-
tal and control conditions, using a Gellerman series as described by
Friedman (1972). Two groups were formed under each of the conditions
using a difflerent Gellerman series for random assignment, Similarly,
the Nursing students were assigned to experimental or control groups.
Hence, six groups were formed: +two experimental groups with eight
Fsycholegy students in each; two control groups with eight Psychology
students in each; one experimental group with five Nursing students:
znd, one control group with five Nursing students.

The three experimental groups met on the follovings weekend for
iwo eight-hour sessicns. The present suthor participated in two-hour
bi-weekly sessiocns [or four consecutive weeks with the petients in
the maximum security upit library. Changes on the PCI have been
demonstrated with college students after a leader-led, non-instrumented
marathon thirty-hour weekend experience (Guinan and Foulds, 1970), and
after a similar fifieen-hour experience (Young and Jaccbson, 1970).
Although PRCIESS has been run over a period of weeks, it seems feasible
to conduct it in a weekend session with university students. Control
subjects would not be contaminated by extended discussion of experiences
with experimental subjects, attriticn should be zero, and the Hawthorne
eff'ect should be minimized since the control subjects would not have
long to wait before receiving special atientien.

Reasons for holding marathon groups include the develcpment of
tensicns and involvement to a higher intensily than that in regular
sessicns, Emphasis is on the "here and now" rather than on the past.
Also, it was felt that the intensity of the experience could produce
immediate change by more effectively creating crises duplicating
what would happen to the participant in the real world (Gazda, 1970).
By being a special event in the person's 1life, the marathon creates

an atmosphere of crisis and expectancy so that the participant who



Table I

Assessment and Treatwent Schedule

Week of
Treatment 1 -2 3 4 5 6 7 8
Time I I1 III
Experimental | PRF* |“Who Am I" PROCESS [Who Am I" - = =
Groups 2 Part 1 Part 2
POT
POI
fvaluation Q.
Control PRF "Who Am 1" - 'Who Am I" PROCESS "Who A= IV -
Groups Part 1 Part 2 Part 2
POY
POI POI
Evaluation Q.
Patients PRF "Who Am I" PROCESS TRDCESS PROCLSS PROCESS "S%ho Am I"
Part 1 Part 2
POX

POI

Evaluatioa Q.

1 cf. Jackson, 1967
2 cf. Shostrom, 1974

1)



16

is often led to expect a breaﬁﬂlhrough in behaviour for himself often
finds it heppening because he works so hard at it (Gazda, 1970).

Also, the inlense intimacy which is developed in this type of group
helps the individual to be mere ready to experience intimacy in a
real-life situaticn. This type of approach does have its limitations
in the treatment of psychiatric patients however, since people are
pushed closer to the limits of their capabilities rather than being
guarded from their spparent weaknesses,

In zddition to this, Jones and Medvene (1975) caution that
marathon sensitivity treining facilitates self-actualization changes
of a positive nature in high and medium egc-strength subjects but may
be narmful for low ego-strength subjects. Although a measure of
ego-strength was not obtained on the maximum security patients they
were sisnificantly lower (p< .01) on self-actualizstion and self-concept
than the cellege students and could thus cenceivably be low on ego
strength, Hence, PRCCESES for the maximum security patients was
conducted unéer supervisicn over several weeks,

After the weekend session, all experimental and contrel subjects
agein completed the "ho Am I" guestionnazire and the POI. During
the next weekend, the ccntrel group repeated the experience. The
"Who Am I" guesticnnzire wzs completed twice by the experimental
graups and three times by the centrol greups. TFour responses were
obtained frem cach sublect in the experimental zroup on each of twenty
scales: the Actual (&) und Preferred (P) response from Exercise I
(Time I) anéd the Actuzl znd Preferred rcsponse from Exercise VIII
(Time II). Six responses were cbtained from subjects in the control
group: the Actual anéd Preferred responses obtained when the experimen-
tal group started the programme, but two weeks before the control
pcople began the programme (Time I); the Actual and Preferred responses
obtained when the control group started the programme, which was the
time when the experimental group was completing its eighth session
(Time II); the Actual and Preferred responses obtained when the
control group ended the programme (Time III).

Thus, for purposes of experimental compzrison, Time I experimental
measures are equivalent to Time I contrel and Time II experimental
measures are eguivalent to Time II control.

The folloving comparisons were of interest in measuring the extent
to which the exercises promoted changes in perceptions about one's

Actual (A) and Preferred (P) behaviour: ) for the experimental

(App-A;
compared to (AII—AIJ for the coentrol and (Py;-P;) for the experimental
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compared to (P ) for the contrcl. These comparisons were done

Py
at the aggregate level, In each case, one score for one subject
consisted on the sum (over the twenty items) of the absolute
differences between the two scores in question., Following Vicino
et al., (1973), F tests were perfcrmed on all between-group comparisons.,

As a check on the random assignment of subjects to treatment
conditions, the mean PRF and PCI scores for the experimental groups
were compzred to the mean PRF and P(I scores fer the control groups
(AFPENDIX A, p.56: APPEIIDIX C, p.59 ). With the five percent level
of significance as the criterion, only the PiF Play scale showed
significant differences between means, with the experimental groups
having a higher mean score than the control greoups. The Play scores
were controlled in the analysis of results, Similarly, there were no
significent differences between the grcups on the "7ho Am I" Initial
Discrepancy (PI—AI) mean scores of 28,71 and 27.76 (Table II, p.19).
The means and standard deviations of beoth greoups are similar to those
in the PCI manual (Shostrom, 197 ) for normal adults, with a slight
terndency toward scores of the self-actuelization sample.

All statistical calculations and tests were computed using the

Statistical Pzckage for the Social Sciences (SP3S) on the !'assey

University Burrcughs 67C0 computer, For the PCI scales, the following

el

corparisons were made using t-tests of significance of differences
between means: (1) the mean scores for all the experimentals with the
mean scores for all the contrels, at Time I ani at Time II; (2) the
mean scores for the experimentals a4t Time I with their mean scores

at Time II; (3) the mean scores for the contrcls at Time I with
their mean scores at Time II and at Time III; (4) the experimental's
mean change scores from Time I to Time II with the control's mean
change scores over the same period; (5) comparisons (1), (2), (3)
for the experimental Nurses' grecup with the centrol Nurses' group:
(6) the patients' mean scores at Time II with their mean scores at
Time III; (7) men's versus women's scores on the derendent variable
measures, For the PRF, correlation coefficients were calculated
between scores from all tvienty-two PRF scales with scores from all
the dependent variables, to determine if there was any relationship

between personality and changes as a result of the PROCLSS experience.
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CHAPTER III

RESULTS

"Vho Am I" Questionnaire

Table II (p.20) presents the mean difference scores on the "Who
Am I" questionnzire. From Table II, the following observations can
be made, Firstly, the mean of the absolute discrepancies between
Actual and Preferred bchaviour for the experimental subjects was
reduced from 28,71 to 24,57 between Time I and Time II. This
reduction was significantly greater (F = 11.60, p<1.05) for the
experimentals than for the controls, who, during the same period,
also slichtly decreased their mean discrepancy score fram 27.76 to
25.19. Secondly, the mean of the absolute discrepancies betiween
Actusl behaviour at Time I and Actual behaviour at Time II was
significantly greater (F = 3.48, p.05) for the experimentals (19.71)
than for the controls (10.81), but not the means of the absolute
e tween Preferred behaviour at the two times (F = 1,55,
p>.05). Actual, and not Preferred behaviour ratings changed.

Thirdly, the effects of PROCESS were essentially the same for
the control as they had been for the experimental sample., The
absolute discrepancy between Actual and Preferred behaviour was
reduced fron 26,19 to 20,90 (p<g .05) by the group experience of the
controls vetween Time II ond Time III after the main experiment was
over., Similar results were found when the Nursing samples were
analyzed separately (Table III, p.20), but only a trend (p<&.10) of
change in discrepancy was obtained. Although there was no control
group for the patients' data, the patients' discrepancy scores
followed the same trend as thise of the students' scores (see Figure
1, p«.21). Women made significantly larger changes (F = 4.70, p{.01)
than men after both croups had experienced process, (Table IV, p.22).

Again, changes were in Actual, rather than Preferred behaviour,

Self-Actualization

From Tables V and VI (pp. 23,24), the POI scale means at Time II
for the experimentals are not significantly (p>.05) different from
the means for the controls at the same time, The controls' mean
scores increased slightly, but not significantly from Time I to Time II

(Table VI). In contrast, the experimentals' mean scores increased
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Meal Difference Scores oa the “Who Am I' Questionnaire
Experimental vs Control

Experimentals’|Controls' Controls!
Changse During| Changss During Changes During
Programme Control Period Programme
Measure ¥
=21 H= 21 Value [ N = 21
Hean Hean Mean
Changes iz [19.71 10.81 3.48% | 17.86
Actual
e
Change i» [14.32 16,48 1.55 }14.95
Pruferred
Prr-2y) _
Initial 28,71 27.7% 1.5 }26.19
Piscrepancy
Final 24,57 26.19 1.04 (20,92
Discrepancy
Fryigy)
Change In |-&,14 1,57 11.60% §..5,2¢%
Discrepancy
Frrigy? -
(PI“"'LI)




Table III

Mean Difference Scores on the "Who Am I" Questionnaire

Experimental vs Control Nurses

Experimentals' | Controls' Controls'
vhanges Luring | Changes During Changes During
Programme Control Period Prograsme
Heasare ¥
H=35 H=35 Value (N = §
Mean Mean Mean
Change in 24,60 23.40 9,00%% 122,60
Actual
Apy-ap)
Pref<ired i
Fyy-7y? ;
Initial 41.20 27,00 2.43 126,00
Diserepancy i
(PI-:’*I)' ; ,
Pinal 30.40 t 25,00 1.43  {1%.99
Discrepancy E H
Frr-typ? : :
Change in [-10.80 ~8.00 | 7.51% i-7.00
Discrepancy !
b3 - : :
Prrbpyd | :
(".I-;l:[; i
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Pigure 1. MNean Discrepancy Scores, "Who AM I" Questiommaire
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Table IV

Hean Differemce Scores on the "Who Am I* Questionnaire

Hen vs Women

! { 1

{ Men's . Women's i

| Changes During Changes During |

Programme ~ Prograome i
Measure : ! 4

! Nw15 , R= 27 ! Value

f : i

| Mean Mean ;
Change in Actual 13.93 16.00 :5,14%

= , '_ i

Urray) i
Change in Prefarred  13.40 11.85 ‘ 1,09
®r Y ' E
Initial Discrepancy  26.40 29.26 t 177
(PI-II)
Final Discrepancy
®rrAry) 24.40 25.93 . 1.18
Chaunge in Discrepancy -2.00 -3.33 C 4,70%
i I s

#p <.01




Experimentals' Means ou Persomal Oriemtation Inveatory

Table V

Time I vs Time II

1

R=21

2 | Pre~Moagure  Post-Measure t-value

Seale” ' Time I | Time II
 Mean $.D, Mean S.B,

Te 117.42 2a2 3D 18.62 1.60 ~2,33+
I 84,00 11.76 92.1¢0 9.50 ~5.39%%
SAV 19,59, 2.94  20.57 2.69 ~2v kB
Ex - 21.7% 4,93 23,90 3.55 ~3.20%%
Fr .15.67 2.67 17.05 3.14 -3,008%
s 112,29 2.43 13.38 2,13 -2.954%
Sr 111,39 2.99 12.00 2.19 ~2.27T%
Sa ‘16,32 3.06 18.00 3,08 «3,20%
He '11.1¢  2.63 12,80  2.05 -1.64
Sy i 7.19 i.38 - 1,1 1.06 -2,21%
A 14,95 3.14 16.33 2.76 ~2. 9442
¢ 17.76 3.55 - 1%.2 2.81 ~2,36%
0:X1 . 2.40 0.85 2.99  1.30 -2,89%%
1 cf. shostrom, 1994. ap .05

2 cf. APPENDIX D

dap 01
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Table VI

Controls® Means on Persomzl Orientation Invenr.arr‘
Time I vs Time II vs Time III

R=21

i i «; :

{ Pre-Measure ; Post~Control Period ; Post-Programme | t-value
Scale? | Time I | Time II | Time III { Time TI

: ; i ¥

| Mean ! Mean { Hean i'nm 111

z ¥ ' :

: i i
Te i 17.57 { 18.38 : 19,10 | -1.350
I | 39,43 ¢ 90,95 | 98,24 f=2.21%%
SAV (20,00 20,67 L 21.19 <1
Ex P 23.38 I 25.24 °27.24 Pl.95%%
Fr ¢ 16.76 i 17.24 118.33 {=1.52%
8 t 12,57 ;13,14 (14,48 | =2.04%%
St © 12,00 i 13.38 112,76 <1
Sa © 17,29 i 18.05 12014 L -3.53w
He - 11.90 i 11.57 112,19 t-1.47%
Sy i 7.38 I 7.47 - 7.86 o i-1.08
A ;16,71 ¢ 17.19 118,52 [ =2,37%%
c . 19.29 } 20,38 122,05 - ~1.65%
0:1 [ 3.40 i 3.43 © 4,23 §-3.218%
1 cf. Shostrom, 1974 *¥p - .10
2
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on all fourteen scales from Time I to Time II (Table V), with thirteen
of the differences reaching the minimum level of significance (p< .05).
After the controls experienced PROCESS, they also increased on all
fourteen scales (Table VI), six of the differences reaching minimum
level of significance, and four of the differences showing trends
toward significance (p<.10). By taking the differences betveen

POI scores at Time I and at Time II, the mean change scores for the
experimentals were larger than for the controls on all fourteen scales
(Table VII, p.26), but only four means for the scales Inner-directed
(1), Feeling reactivity (Fr), Nature of man (Nc), and Support ratio
(0:1I) were significantly higher for the experimentals than for the
controls, Tables VIII to X (pp. 27,28,29) show similar changes for
the Nursing participants =z=nd the patients. There were no significant

differences between the University men and wonen,

Persenality leasures

By calculating correlation coefTicients between the score for
each PRF scale and the score for each of the dependent variables,
it was found that PRF Cognitive Structure and Social Recognition
correlated significantly (p< .05) but negatively with many POI pre-
and post-measures, and with "Who Am I" f{inal discrepancy scores,
Part of the correlation matrices are reproduced in AFPENDICES E
and P (pp.61-62 . Affiliation correlated significantly with both pre-
and post-measures of POI Nature of man (Nc), and with post-measures
of Self-Actualizing Value (SAV) and Synergy (Sy). Play was significant-
ly correlated with the post-measure of Self-rezard (Sr). However,
when correlations were computed between each PRF scale and each change

score of the dependent variables, only Social Recognition and Feeling

reactivity (Fr) were significantly correlated (APPENDIX G, pfb3).
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Table VII

Means andStandard Deviations of Change es on
Peargonal Orientation Invent
Experimental vs Control

2 Experimentals 1 Controls i

Scale N =21 H He=21 :  t-value
{ Mean S.D. i Mean S.D.

Te i 1,19 2.34 ! 8.71 2.33 | <1
I | 8.10  6.30 : 1.48 9,07 | 2.75%%
SAY : 1.05  2.20 : 0.48 2.75 | <1
Ex L 2,14 3.87 : 1.86 3.05 | -1
Fr ' 1,38  2.11 : 0.33 1.71 | 1.77%
s i 1.10 1.70 ] 0.48 2.18 . 1,03
Sr : 0.81 1.63 : 0.29  1.77 1.00
Sa ¢ 1.8 za11 0.90  2.90 «1
Ne . 0.90 2.53 : -0.52 1.72 2.14%
Sy . 0,62 1,28 ; 0,15 1.08 1.17
A . 1.38 2.16 - 0.57 2.87 1.03
(4 - 2.96 ; 1.19 2.89 1
0:1 C 0,58 o,u2 : 0.0 1.17 1.74%
1 of. Shostrom, 1974 &p < .05

2 &f. APPENDIX D *xp <01
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Table YIII

Experimental Hurses' Means on Personal Urieatatdien Inﬂm:oryl
Tiwe I va Time IX

w3
T T '
4 Pre-Measure | Post-Measure

Scale™ Time I ; Time II ¢ t-value

; §

{ Meam  S.D. | Meam S.D. |

: ‘ \
Te . 13.00 2,24 © 18,00 200 | 0
I 79.00 14,37 88.40 10.53 , ~3.54%%
SAV : 13.80 3.96 : 21.80 2.86 | 3.00k=*
B § 18.20 5.89 : 19.8¢ 2.78 -1.05
¥Fr ; 13.60 2.41 : 16.450 4,22 ~2.06%
8 © 11.88  3.35 | 12.80 2.39 . ~1.05
Sr 11.60 1.14 ; 12,80 1.66 : ~1.33=
He 11.00 2.45 ; 13.60 1.14 i =3, 20%%
Sy . 6.40 2,19 3.00  1.23 | =2,67%%
A ; 12.26 1.79 16,00 3.39 Ll ] 5EX
c . 15.00  3.31 . 16.60 3.72 -0.76
0:1 : 2.00 5.53 3 2,30 1.26 ~,65

i ;
e, Shostroa, 1974 An L0

2 £, APPENDIX D #hp .85
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Table IX

1
Control Rurses' Means on Persoual Orieatation Iaventory
Time I vs Time II vs Time IIT

Nw=35

Pre-leasure | Post~Control Period, Post-Programme! t-value
Scalel Time I | Time II . Tine III | Time II

. : i i we
Mean ! Mean i Mean Time III
i ¢

Te 26.00 ‘ 18,38 { 19.10 -1.35%
I 89.20 £ 20,95 i 98.24 -2.210%
SAV | 22.00 ! 20.67 ; 21.19 - -0.87
Ex i 25.80 { 25,24 , 27.24 ~1.95%%
Pr | 17.00 L 17.24 i 18.33 i ~1.52%
S { 13.80 113.14 14,48 ~2.04%#
St | 14.20 :12.38 - 12.76 ~0.86
$a | 18.29 : 18.05 . 20,14 ~3.632%
Ne i 12,08 i 11.57 i 12.19 ~L. 47*
Sy i 7.80 . 7.48 . 7.86 ~1.05
A i 16.80 17.19 : 18,52 ~2.37%4
¢ | 21.28 £ 20,38 | 22.05 ~L.65%
01 i 3.42 : 3.43 P 4.23 i -3.21
L ¢f. shostrom, 1977 *p < .10

, cf. APPENDIX D *8p < 05
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Table X

1
Patients’ HMeans on Persomal Orientation Imventory
Time I vs Time II

N5

i  Pre-Measure : Post-Heasure |
Scale? E Time I g Tive 1I | tevalue

i Mean s.D. Mean S.D.

:
Te T O13.60 4.39 17.20  3.27 ~5,318%
X ! 81.00  7.68 $0.60  18.30 =2, 4wk
sAY { 20,80  2.28 I 21,60 2.07 ~0.44
Ex : 18.60  2.51 i 21.40 3.36 ¢ -4.80%%
Pr ! 15.20 3.35 i 16,00 2,55 1 -2,14%e
s { 10.80 1.10 {1300 292 | -1.90
St P11.80 2,49 ! 13.20 0.84 | -1.06
Sa : 15.60  0.89 [ 18,60 2,07 §  -2.45%«
Ne {114 2,30 : 12.60 2,07 | ~2,06%%
sy P 6.80  1.64 | 7.40 1.34 ! -0.88
A i 14,80  2.28 f17.40 2,61 L -3,208%
c i 17.80  1.30 i 20.20 1.92  § -2.33%
0:I | 1.88  0.58 [ 2,72  0.92 i ~2.34%%
1 ¢f. Shostrom, 1974 *p © 10

2 cf. APPEIDIZ D #%p - 05
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CHAPTER IV

DISCUSSION

Confirmation of Hypotheses

The first hypothesis was supported. As compared to control
groups, the experimental groups that experienced PRCCZSS significantly
improved their self-concept on the "Who Am I" questionnaire, Preferred
behavicur ratings remained relatively unchanged, while Actual behaviour
ratings came closer to the Preferred behaviour. The hypothesis was
further supported by similar changes which occurred for the controls
themselves, the nurses, and the patients after they had experienced
SRCCESS, The changes were coalparable to and in the same range as the
ginal PROCESS groups in Vicino et al., (1973). 3Burke and Bennis

;) found that actual self and ideal self s measured by
es, tended to converge after experience in T-groups.
Likxe the present study, the convergence occurred meinly because of

4

the self was perceived rather than in the way the

The patients' dramatic decrease in discrepancies between actual

»
e
=
2

preferred scores could be explained for two reasons, First,

o+
o
41}

very high discrepancy scores would tend to regress tovard the mean.
Secoendly, perhapns the patients had a longer time than the students
to consolidate changes in self-concept.

Significant improvements were also found on some of the self-
actuzlization measures (I, Fr, Ne, 0:I). Unfortunately, during the
experimental period, the control groups also increased their scores
on the PCI scales. The increase was probably not a regression
upward toward the mean scores, since the controls' PCI scores were
slightly higher than the experimentals' scores at Time I (APPEIDIX
C, P.59). The POI may not be as free from response-bias as the
author (Shostrom, 1974) claims it to be, sin-e both initial and
final scores were negatively related to the PRF Cognitive Structure
and Social Recognition scores. People with high scores on Cognitive
Structure (dislike of ambiguity in information) or on Social Recognition
(concern about recognition), tended to have low scores on self-
actualization. Conversely, people with low scores on Cognitive

Structure or on Social Recocgnition tended to have high scores on
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self-actualization. The POI scales best related negatively to

rigidity in thinking and ccncern about one's effect on people

included flexibility in application of values (Ex), sensitivity

to and dependence ocn ovn needs and feelings (A, Fr, and 0:I), acceptance
of self (Sa), and capacity for intimate contact (C).

The control group mey have improved their PCI scores over the
experimental periecd, even though they received no specific treatment,
because of their anticipation to improve in self-actualization,

Young and Jacobson (1970) who found similar results hypothesized that
the special attention given to the control subjects as a result of
their being selected as participants may have resulted in their
impreved scores. Barron and Leary (1955) initially discovered

this "waiting-list" phenocmenon when they attempted to measure the
effects of individual and group treatment for psychiatric patients
vith the MPI. The patients were ccmpared to controls who were told
that treatment facilities were heavily booked for six months. After
the six menths, the contrel group had improved their IGPI scores,
scme of them significantly. No subsegquent research is known by the
present author of this phenomenon, It seems that a placebo group

is necessary as one control group vwhich receives no treatment to
control for the Hawxthorne effect at the same time as the experimental
groups are receiving the treatment. Alternatively, repecated testing
of’ the grouns with vests that enphasize self-reflection may have
resulted in increzsed scores. In two unrelzated experiments, Treppa
and Fricke (1972) and Young and Jacobson (1970) noted this possibility

when their

7]

tudent controls similarly improved on the PCI over the
experimental periceds,

The szcond hypothesis was not confirmed. Affiliation, as
measured by the PRF, was not significantly related to any of the
improvements on the POI self-actualization scales, nor to improvements
on the "Who Am I" self-concept measures, Neither were any of the
other personality varizbles similarly related, except Social Recognition
and Feeling reactivity (Fr). ©People with high scores on concern about
recognition tended to have low scores on sensitivity to one's own
needs and feelings. One dif' ficulty may be in the choice of measuring
instrument for nAff, French (1958) and Miles (Stock, 1984) used
projective measures of nAff; whereas, the PRF is a self-report

measure. However both the TAT and French's Test of Insight have

low stability coefficients over several weeks (Dodds, 1961; Himelstein

and Kimbrough, 1960), so that an objective measure was chosen for the
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present experiment, People with high PRF Affiliation like to

"make efforts to win friends" (APPENDIX B, p.57), and hence may

be concerned with their effect on people (Social Recognition).
Indeed, Jackson (1967) and the present author found a high, but
non-significant correlaticn (.34) between the Affiliation and
Social Recognition scales. As noted above (pp.304), people with
high Social Recognition scores tended to hzve low self-actualization
scores. Thus, projective and self-report tests may be measuring
different concepts, analogous to Lanyon's (1972) interpretation of

the "American" versus the "European"

interpretation of extraversion.
Perhaps the projective nAff may be conceptualized as "participatory
empathy" or "feeling with people," whereas the objective Affiliation
may be more "social cencern" about getting along with one's frienis,
In terms of aslow's hierarchy, unless a person's social needs of
friendship are relatively satisfied, he will not proceed to the

higher self-actualization level,

Sex Difference

-

Rudman (1971) found that positive chanzes in self-concept, as

measured by the Tenncsszee Self-Concept Scale, for female students

11 1

was grezter than the change in self-concept for male students. Both
sexes had experienced either Encounter groups or sessicns with
Encountertapes. Similar results were found in the present study with
the "Who Am I" questionnaire as a measure of self-ccncept. 7ills
(197) analyzed high, median, and low scores on the POI Interpersonal
scale in terms of sex differences. Female undergraduates tended to
be in the higher groups, as compared to the men. However, womnen in
the present study did not improve significantly more than men on the
PCI scales, Three reasons may explain why., First, all subjects
were relatively high on the PUI scales at Time I, as compared to the
Manual norms, so that degree of improvenent would be slight. Second,
there were no significant differences between men and women on the
initial POI scores, thus contradicting Wills' findires. Third, the
subjects in the present study were all third-year university students
enrclled in experiential, group-oriented Sccial Psychology courses,
The self-selection factor would tend to favour men vho were already
functioning fairly high on llaslow's hierarchy of needs, and who

were oriented toward the more "feeling" area of Psychology. Wills'

subjects included only freshmen who were also from other disciplines,



33

Other Findings

Tables XI and XII (pp. 35,36) show the composite percentages of
varticipants' and Nurses' responses to the Evaluation Questionnaire,
Instructions and format in addition to topics and content were
rated favourably for clarity by more than 90 per cent of the
participants. The exercises were judged at least "fairly helpful"
by more than 75 per cent of the people, who found the process and
learnings at least "fairly valuable." Most people (687) would
recommend PROCESS to a friend., Below each table is a summary of
answers about specific aspects of the exercises and processes. It
is interesting to note that approximately 207 of the participants
made special unsolicited comments about the positive orientation
of PROCESS, in ccnirast to traditional sensitivity training groups
which may focus on people's weaknesses more frequently. Cooper
(1971) noted that his T-groups %ended to put greater enphasis on

les (Stock, 196L)

negalive rather than positive feedback, and 1

[y

o

found that his grcups which were more positive in orientaticn tended
to foster warm interperscnal relati enships. Hovever, no empirical
measures of degree of positive orientation have been taken to compare
groups. Obtairing reliable estimates of what is "positive" may

be difficult. Since large percentages of the participants rated
the experience favourably, meaningful data tc compare degree of
imprevement on the measures of the dependent variables (interval
data) with ratings of satisfaction on the Evaluation Questionnaire

(ordinal data) were not obtained.

Implications

In cenducting an experiment to bring about change, especially
with sensitivity training groups, it is dif'ficult to relate either
self-reported changes or short-term changes with long-term behavioural
changes. Subjects disappear cver time, and Rogers (1973) has noted
that it may take meonths or even years befcre the benefits of sensitivity
training take relatively permanent effect. Relatively few studies
attempt to validate their findings with follow-up behavioural data.

Culbert et al., (1968) attempted to relate the Problem Expression Scale

(PES), a measure of self-aware verbal behavicur, to the POI scales,
after two groups of students completed sensitivity training. The

data failed to show even a directicnal correlation between the PCI



Table XI

Composgite Percentages of Participants' Responses to
Evaluation Questioanaire
=42

Item

Evzluation Percentages

1. Imnstructions &
format werae:

2. Topics &
contenat were:

3. In general, the
cxercises wers:

4. Process &
lesrnings were:

5. Would you

recoumend this to | Definite

a close friend?

52.4
Very
Clear

45.2

Very
- Clear

19.0

Very
Helpful

% 38.1

| Very
s Valuable

£ 23.8

gYna

i

42.9
Pairly
Cleay

52.4
Pairly
Clear

57.1
Fairly
Helpful

45.2
Fairly
Valuable

45.2
Probably
Yes

4.8
ot Very
Clear

2.4
Hot Yery
Clear

21.4
ot Very

Helpful

16.7
Not Very
Valuable

14,3
Hot Sure

11.9 4.8
Probahly Definite
Hot Hot

a. Specific processes which were most helpful:
teceiving and giving feedback (592.9%);

better (45.23):

getting to understand people

opportunity to talk about one‘s own feelings (28.6%);

positive growth orieatation (19.07 unsolicited respouses)

b. Spacific parts of exercéses which were most helpful:

"Who Am I" comparisonzs (42.9%7):

¢. Specific processes which were least helpful:

time limiras (66.7%):

structure (33.3%)

sex-role adjectives (40,5I)

d. Specific parts of exercises which were least helpful:

role play (54.82); map & screll activities (50.0%);
action plans (31.0%)

(40.52);

influence line
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Composite Percentages of Nurses' Responses to
Evaluation Questionnaire

=10

Itenm

Evaluation Percentages

1. Instructions &
format were:

2, Topics &
content were:

3. In general, the
exercilses wera:

4. Process &
learnings were:

5. Would wou
recommend this to
a close frisnd?

20

Very
Clear

20

Very
Clear

40
Very
Helpful

30

Very
Valuable

20
Definite
Yes

a0
Fairly
Clear

o
Fairly
Clear

60
Fairly
Helpful

70
Fairly
Valuable

50
Probably
Yes

0
Not Very
Clear

10
Not Very
Clear

0
Hot Very
Helpfal

3]
Bot Very
Valuable

10
Not Sure

0
Not At
A1l C,

0
Hot AR
mc.

0
Hot At
All H.

0
Hot At
All V.

£ 20
Probably ®o
Hot Comment

a, Specific processas which were most heipful:
Recediving and giving feedback (90%);

better (50%);

getting to understand people
opportunity to talk about one's own feelings (30%):

positive growth orientation (207 unsolicited responses)

b. Specific parts of exercises which wera most helpful:
contracts (801);

“Who Am I” comparisons (80%);
sex-role adjectives (60X);

ties (70%);
play (50%)

c. Specific processes which were least helpful:

time limits (707)

map & scroll activi-
action plams (60%);

role-

d. Specific parts of exercises which were least helpful:

influence line (70X);

listening trios (70Z)
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and PES. The authors conclude that while sensitivity training supports
and premotes self-actualizing values, concepts, znd percepts for its
participants this does not necessarily correlate with changes in self-
actualizing verbal behavicur. The authors also make the point that
change in an individual's values, cocncepts and percepts may be a
necessary, but not sufficient, antecedent to behavicural change.
Cften sensitivity treining groups appcar to go threugh a crisis in
values and ncrms before taking effect. The authors suggest that
lengitudinal studies using the F(I as well as btehavioural change indexes
may serve to throv more light on this area.

Mattocks and Jew (1974) showed that male prisoners who participated
in group psychotherapy in a correcticnal psychiatric institution who
were high in PCI self-zctualization scored significantly hicgher on the

0-Sort Adjustment Scale than prisoners low in
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Therefore, there does scem to be some consistency between the concept
of a well-adjusted persen and the concept of self-actualization,
Although the autliors did not follow up the'r subjects with behavioural

criteria, temporarily it see:i:ed the level of self-

getualization, the better the adjustment; the lover the level of
self-actualizaticn, the pocrer the adjustment. Hence, with the
patients in the present sample, because of their increase in self-
actualization, better adjustsent would be expected. Later feollow-up
by the present author on rates of recidivism mey give some indication
of the validity of this expectation.

Seligman and Desmend (1973) provided a cemprehensive review of
leaderless groups. They notedthat Benne believes that the instrumented
approach is helpful in group and crganizational life outside of the
lab experience. People who assume responsibility for effecting
changes in the group and themselves will transfer their learning to
other situations more readily than members who heve relied upon a
leader. The concept seems logical, but the research supporting it
needs to be dcne,

Vicino et al., (1973) compured the experimentals' amd controls'
"Who Am I" scores at Time I and at Time II fto ratings on the same
scales by two non-participant peers for each subject. Although
initially the same, the absolute discrepancy at Time II between peer
and self-ratings was significantly lower for the experimentals than
for the controls, so that after experiencing PROCESS the experimentals'
self-perceptions were more congruent to their ratings by outside

observers.,
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In addition to lack of follow up with behavioural measures,
other than verbal ones, research with self-administered, instrumented
sensitivity training groups has many prcblems. Thomas (1971) notes
that: (1) Learning goals have not always been clearly defined, and
attempting to ascertain change without specifying goals is difficult,
if not impossible. (2) Instruments that czn be used to reasure chanses
have not been in great abundance. (3) Inadequate rescarch designs
and careless adherence to methodological procedures has been a problem
in many studies. (%) Almost no research has been done in comparing
different kinds of human relaticns training. (5) Past research has
been completely negative when attempts have becen made to assess
perscnality changes in respect to training involvement, Variables
which may account for the discrepancies among findings include: (1)
the subjects; (2) the subjects' environment outside the group;
(3) the research design; (/) the nature of leadership provided by
he therapist; (5) the criterion variables used; and (6) the measure-
ment of these variszbles (Seligman and Desmond, 1973), Hosford and
Briskin (Seligman and Desmcend, 1973) notes that gaps existed among
theoretical rationeles, research, outceme criteria, and practices in

counselling,

"Also the majority of the studies were concerned
primarily with cheénges in personality veariables over
the course of the treatment. In very few studies
was there any follow-up to determine the stability
over time or to detect the possible delayed effects.
In even fewer studies was there any attempt to
measure behavioural changes in the clients as a
result of the treatment. In using changes in
personality variables as criteria, these studies
were subject to all the methodological and conceptual
problems associzted with perscnelity measurcment...
es well as with the problems of repeated measures
and interpretation of associated change. Self-
concept was the most frequently studied variable,
usually meesured by self-rating, through Q-sorts
or the semantic differential technigue. Other
variables studied were feelings, as measured by

the FIRC-F or same other type of self-report.
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Also used were selected scales of the II'PI. The
possible sources of error in self-rating and self-
repart inventories are well known ... and the
problems in operationalizing a definition of self-
cencept is xnow, thus the difficulty in obtaining
a relizble and valid measure of the self-concept
is a seriocus one, Many of these measures vere
mzde pre and post treatment, or early and late in
the treztment in an attempt to measure change in
self-concept, which brings the pessibility of
additional error in the sccond rating due to
subject reactivity to the first measure, Although
experimental teehniques can be employed to control
for some of this possible error, they were not
evident in the research, Much of the lack of
experinental control is undcubtedly due to the
difficultics in ceonducting controlled resezrch

in applied settings." (Seligman and Desmond, 1973, p.B83).

Seligman and Desmond also call attention to the ethical problems
associated with leaderless T-grecups, since mzny insiruments are very
poverful teols in crousing enotions. Some participants may need
psychiatric help, unknown to the experimenter either before cr after
the experience, The present study was conducted with mature students
uncer the supsrvision of the Director of Nursing Studies and a Clinical
Psyckoleogist, With the llaximum Security patients, whose experience
is detailed in the next chapter, two psychiatrists and two psychiatric

mrses previded supervision at the Hospital.
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CHAPTER V

CASE STUDY

The Prcblem

There is some evidence to indicate that group experiences for
maximum security psychiatric patients do play 2 part in reducing the
recidivism rate. For cxample, Mowit (1972), gave shcrt-term
intensive greoup therapy to a greup of 14-19 year olds in a correctional
facility for incerrible adolescents. A 153 reduction in recidivism
rate and a significant imprcvement in attitudes toward the self,

family and social institutions was rcveazled cn follow-up of these

el

petients,

i)

Similarly, Shervington (1974) suggested that the high recidivism
rate in U.8. federal prisons is seen as an indicaticn that the goal
of rekabilitation has not been achieved. He reccmmended goal-
oriented greoup activities for patients with individual therapy
reserved for crisis situations.

It was assumed by the cuthor of the present thesis that
perticipation in a group experience weculd help have a socizlizing
effect on the patients, thus enabling them to cenfront group situations
with more confidence on release {rom the maximum security unit. Yalom
(1970) points out that a study of tuwenty-eight former out-patients
showed thaot they felt that group therapy provided very important
curative factors such as support which includes reduction of feelings
of isolation, sharing of problems, learning to express oneself, &nd
universality, that is, the knowledge that others share the same
problems and concerns (Yalom, 1970). Althcugh there are still many
differences between sensitivity groups and therapy groups there has
been evolution towards convergence in many arcas. For example, both
have as their goal the development of the individual's positive
potential and the same types of outcome goals such as sending and
receiving communication, relational facility, risk taking, increased
interdependence, functional flexibility, self-control, awareness of
behaviour, sensitivity to group process, sensitivity to others,
acceptance of others, tolerance of new information, comfort, insight
into self and role (Yalom, 1970). Both T-greoups and therapy groups
highly value self-disclosure, and the content of what is disclosed

is remarkably similar from group to group. For the above reascns,
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the present author concluded thet it would be o interest to conduct
a sensitivity group instead of using a traditional group therapy
approach, as an exploratory study.

There were, in addition to this, several advantages in choosing
the instrumented T-group avproach. Discussions with maximum
securily unit staff revezled they did not wish extremely painful memories
stirred up amons patients as this approach often resulted in disturbed
behaviocur without any appreciasble increase in insight. The sensitivity
group with its here-and-now approach may therefore minimize this
possibility. Since the various PRCCZSS exercises dealt with specific
themes, were structured, and clearly outlined the goals of the next
session, the patients would be provided with a frameworx of security
conscnant with their regulated life in the maximum security unit,

Like the present patient sample, the psychiatric patients and felons
from Shostrom's (1974) and Fisher's (1968) samples were significantly
lower than the mormgls on the PCI inner-directed scale (I), which
could be considered a measure of need for security. PROCESS, there-
fore, was considered conducive to providing the security.

The present author functioned as group leader throughout all
the sessions for the following reascns: (1) Seligman and Desmond (1973)
enphasized that leaderless sessicns are contraindicated "in certain
grcups where acting out is = constant threat not only to therapy but
alsc to the well-being of group members" (p.74).

(2) Observation of the development o the group was considered
better throush the participant-cbserver approach rather than screening
where facilities were inadeguate., However, as both leader and
participant-observer, the present author was limited in interpreting
all of the underlying prccesses and translating them into theories
of group development, From subjective impressions, general trends
similar to those predicted by the thecries were conpared.

(3) The present author wished to receive feedback on her
performance as group leader frem the two maximum security unit nurses,
who also provided feedback on the usefulness of the various sections

of PROCESS.

Subjects

Due to the fact that this particular type of group approach has

never been used with maximum security psychiatric patients before,
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consideration was given to the selection of patients to participate
in the programme. The staff recommended patients who were not
likely to become physically aggressive under the group condition.
Another prerequisite was that they all be within the normal range
of intelligence. This was dcne for two reasons (1) to ensure

that they would be canable of comprehending the information dealt
with, and (2) because research on the effectiveness of groups in
producing positive change shows that the studies obtaining the most
positive results tend to be those involving young, intelligent
subjects (Seligman and Desmond, 1973). This finding is consistent
with findings by Singh (1974) who compared the personality profilss
of recidivists and non-recidivists, He discovered that non-
recidivist criminals were intellectually superior to recidivists.
The five patients in the present study had verbal I? levels ranging

from Average (90-109) to Superior (120-129) as measured by the

(]

Wechsler Adult Intellience Sca

=5

Backsraingd Data:

Fernando (19?2) found that 67.87 of the fifty-six patients
deoniciled in the maximum sccurily psychiatric unit over a one year
pericd werc between the ages of fifteen and forty years, with
48.173 of them having been separated from their mothers by age 15,
53.65 from their fathers by this age, and 35,70 from both parents,
Fernando also noted that over three qguarters of the men were single.
Four out of the five group members in PROCESS were separated from
one or both parents before age 18 and never married., The other
group member was raised by both parcnts, and was divorced at this
time of writing.

lir. B, aged 21, had been adopted when he was less than one-year
old, He was malnourished and badly beaten about the head and body,
a twin whose sibling died of malnutrition. His adoptive parents
separated when he was 17 and within a year he began stealing.

After several sexual offences and attempts at suicide he was sent
to maximum security and diagnosed as a residual schizophrenic.

A second patient, lir. D, also aged 21 and also adopted, tended
to be somewhat sadistic from early childhood and began ritualistic
killing of animals after his adoptive mother died of cancer when

he was 14. He also attempted suicide several times, exhibited
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grandiose and persecutory delusions and was transferred to maximum
security from another psychiatric hospital after offering to
"help" a fellow patient who was feeling depressed by attempting
to strangle him. His mental state during the past year seemed more
stable than it had been on his admission., He was also diagnosed as
a schizophrenic and a honosexual.

The third patient, Mr., C, aged 22, experienced the separation
of his parents when he was six or seven years old, By his own
admission he felt that he was like other children until he was about
eight years old, after which time "I didn't worry about doing things
wrong." He was admitted after stabbing his younger sister to death
when he was 14, being diaznosed as a simple schizophrenic.

The fourth patient, Kr. E, aged 23, was a twin like lr.B.
Within six menths of his mother's sudden death when he was 18, he
started a series of fires, He was diagnosed as a pyronaniac with
temporal lobe psychosis but was not considered viclent. He was
transferred to maximum security in an attempt to control his disconcert-
ing habit of zttempting to set fire to the institutiens in which he
was a patient,

The fifth patient, Vr. A, aged 51, secmed the only one of the
five to have expericenced an uneventful childhood. He married and
led a relatively normal life until af'ter the war when he began to have
migraine headaches and bouts of depression, Cver the past thirty-four
years he has been in and out of psychiatric hospitals sufflering from
manic depressive psychosis and returning to a relatively normal life
in between. Currently divorced, he was admitted to maximum security

after becoming violent and threatening tc kill his two grandchildren.

Group Development

The development of the group wes examined in terms of three
theories of group development. An outline of each theory is provided
in Appendices K, L, and I (pp. 7V =75 ). The sessions are traced
within the framewori of Bennis' and Shepard's theory, (Hare, 1973)
and supplemented where appropriate by the other two theories, Schutz'
(Hare, 1973: Schutz', 1973), and Tuckman's (Hare, 1973).

Bennis and Shepard's Subphase I, persisted for the first two

sessions of PROCESS. Although the first session was structured and
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the purposes for it were explained, the members seemed to look to
the leader for even more structure and direction. ¥r. B and

r. E functioned as counterdependents - rebels against authority

structures. MNr. E refused to participate stating that he had
nothing to say about himself, did not know what the whole thing was
about and was not particularly interested. Although the other

group members attempted to draw him out, it was to no avail. The
other cointerdependent, ¥r. B, was somewhat reticent but did make

a small but valuable contribution, He questioned the compatibility
of the varicus group members, wondering what they had in common,
stated he had a feeling of isolztion and did rot know if he would
remain a member of the group, thus expressing some inclusion concerns.

¥r, C functioned more as independents with kr. C

¥r. A and
initiating the group interaction. He wzs quite homest and yet
pleasant, admitting that he considered his own needs above everyone
else's, and scmetimes forgot to acknowledge what others had said.

His manner towards the others was warm and friendly, but he did admit

12t he enloved being "noticed" - an illustration of Schutz' inclusion -
type statement.

Yr, A mentioned that he was shy, but towards the end of the
first session stated that he had felt & sense of honcsty and

1
i

companienship throusheut the exercise., Thus, he too, was voicing
inclusien concerns.

Mr. D was clearly the dependent member, constantly seeking the
guidance of the leader that what he was doing was vwhat was expected
of him, trying to clarify vhat the goals and objectives of the group
were (another inclusion issue). Even at this early stage, he tended

to be cne of Schutz' overpersonals, desiring a greater degree of

intimacy than the others were prepared to give. TFor example, he
expressed feelings of loneliness and his desire to be loved and cared
for by one person. Although the independent sgroup members accepted
his feelings and listened with inter=st to his statements, one of the
counterdependents, Nr., B, appeared to be acutely embarrassed, not
wishing to process information at this level of intimacy. His

concerns seemed to foreshadow later underpersonal tendencies.

Mr, D also exhibited some flight behaviour, discussing his
unhappy childhood and hatred of his father. Generally, he attempted
to introduce many interperscnal problems which were external to the

present group. The first session also conformed to Tuckman's first



stage, Forming. !r. E exhibited the resistance mentioned under

group structure, and suspicion of the new situation, Mr. D discussed
peripheral problems, attempted to define the situation, and tried to
establish a proper therapeutic relationship with the therapist

through the development of rapport and ccnfidence.

During the second session, in which members provided feedback

on interpersonal behaviour, the present group secemed to remain in
Bennis' and Shepard's Subphase I and Schutz' Inclusion phase. HMr. B
and Mr, E again functioned as counterdependents although in radically
different ways. Mr, E showed his rebellion against authority by
refusing to participate, although his resistance was very passive,

He eppeared to be dozing off at one point but did listen quite
carefully when any comments were made which dealt with him personally,
such as comparing him to other members of the group on certain
gualities. Ilr. E's behaviocur appeared to conform to Shutz' under-
social person who has too little inclusion and tends to withdraw.

Kr. B's counterdependent behaviour consisted of refusing to
participate in certain sections of the exercise. Far example, he
refused to initiate action steps in the change section. He also
anncunced towvards the end of this sessicn that he did not think he
would return. This behaviour indirectly revealed inclusion concerns
on his part, His attempts to establish his role in the group and
threats to withdraw provided clarification of his role. Perhaps
this behaviour also had elements of Control in it, in that he was
trying to force reactions from both the leader and other members.

As the exercises progressed to require members to reveal more of
themselves, Nr. B's btehaviour further revealed him as cne of Schutz'
underpersonals,

Towards the end of this meeting, the antzgonism was beginning
te build up between the dependent and counterdependent members; as
the group moved towards Subphase 2. For example, lir. B (counter-
dependent) expressed his hostile feelings towards Mr. D (dependent)
by referring to him as being "childish and self-pitying."  This
reaction on lr, B's part helped to move the group towards Tuckman's
second stage, the Storming stage which sees the emergence of
hostility between group members. The dependent member, Mr, D, took
this criticism quite well, incorporating a resolve to try to avoid

this type of behaviour in the future, in his medel for change.
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The third session dealt with the goals and issues related to

accepting one's self and others. Listening skills without judging
and evaluating were emphasized. This sessicn did not conform too
closely to Bennis' and Shepard's developmental theory but did
provide a modified example of Subphase 2 - the drift of the counter-
dependent members away from the leader towards "doing their own
thing," but without the dissatisfaction and hostility present in
Bennis’and Shepard's model. Perhaps the lack of conflict was due
to the mollifying nature of the structure of the exercises combined
with the fact that these patients, being gquite well institutionalized,
were more likely to accept authority figures without overtly question-
ing them.

In this session ¥r, B's counterdependent behaviour consisted
of assuming the informzl leadership role in the groupn. He freely
offered his opinions, and volunteered to play the father in the role
play. He used the opportunity to vent his annoyances against his
deperdent "son", lr. D, vho also volunteered for ithe role, The
role play between these two members served as a tension release
for both of them. As mentioned by Zennis and Shepard, the most

dominant members at this stage are the most assertive counterdependent

2

and degendent meinbers,

lir. B also illustrated the later stages of the Schutz' Inclusion
phase by "carefully observing the participation level of the other
menbers" and trying to encourage them to respond in the manner he
felt they should., Thus, he exhorted Mr. E, whose counterdependent
behaviour was illustrated by his continued silence, to become more
active and "really become a member of the group like the rest of us
have," Mr, E continued to remain passive, but towards the end of
the session the leader attempted to gauge his feelings by explaining
hers. She explained that she felt herself to be in a dilemma, torn
between trying to draw him into the group so that he would not feel
"left out" yet not wanting to focus too much attention on him so that
he felt he was being coerced into participating.

Mr. E responded quite favourably, discussing his fears of not
being as articulcte or as capable of keeping up with the other group
members., Nr. A very constructively suggested that Mr. E might find
it helpful to jot down brief notes on areas which he might care to
discuss with the group to give himself more confidence. Mr. C

functioned as a supportive member, also picking up the inclusion
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theme, by examining Mr. E's role in the group. 1In this session,
Tuckman's Feorming stage was still evident with testing behaviour,
In the fourth session, the group remained in Subphase 2 of

Bennis' and Shepard's model with the counterdependent ¥r, B again
engaging in "fight" type behavicur. For the initial part of the
sessicn he was quite happy to engage in the group task since he was
able tc assume a very active leadership recle. IHowever, in the latter
part of the session, in which group members helped one another, he
felt very threatened, refused to participate, and physically withdrew
from the group. He explicitly inflormed the leader and other members
as he left that he had no intention of returning agein., Tuckman's
Storming phase and Schutz' Control phazse were cbserved in this session
vith lr, B's resistance, hostility, and attempts to exert control over
the group even as he withdrew fron it, He also resisted any technigues,
such as the writing of contracts, which might require him to "expose"
himzelf. The other memnbers' reactions to Nr. B's oulbursts seemed
to make the group more cchesive in an effort to compensate for Mr, B's
negetivism, In an atlempt at tension relcase, Nr. E ericcuraged the
leader to centinue trying to stimulate his interest, but to be careful
net to use any words which he found difficult te¢ understznd.

i

In the fifth session, Zennis end Shepard's Subphase 3 appeared

e 2 - _..-._..A__

te be proninent, with the meibers being fairly independent, taking
over leadership rcles, aznd with counterdependent mesbers being less
resistant, For example, the group decided not to arrange themselves
in the "Influence Line" because of the possible negative repercussions
in doing this type of exercise. The assertive independents such as
Mr. A and Mr. C played a large part in the decision-making resarding
whzt activities should be xept in as suitable., Cne ccunterdependent,
Mr. B, deferred to the "age and wisdom™ of Mr. A, Since part of the
exercise was designed to bring out inclusion concerns, and siace Mr. B
was probably concerned about his previous outburst, the group ternded
to revert back towards the Inclusion stage. Nr. E previded tension
release by using metaphors to describe other members in humorcus terms.
The group appeared to have moved into Tuckman's third stage (Norming),
since group members accepted one another's idiosyncracies, even to the
point of being able to joke about them,

In session six, the group conformed most closely to Bennis and
Shepard's Subphase 3 with the independents providing an atmosphere in

which the members were intensely invelved with the group task. Mr. B
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continued to exhibit score counterdependent behavicur by focussing
in on the dependent member r, D whese self-revelaticns were

considered to be overpersonal by Nr. B, Mr. B accused him of

being an attention-seeker. Hovever, an independent, lr. A,

pointed out te Mr, B that perhaps he hated this trait in Mr., D because
he himself tended to dec exactly the same thing while using different
tactics., MNr, B seened taken aback but did accept the criticism with-
out becoming unduly upset. He was fairly cquiet for the rest of the
session, perhaps mulling over this revelation.

The later phases of Schutz' Contrcl stage were also in evidence
with the above-mentioned "sibling-like rivalry for the leader's
attention" betweer Mr. B and Mr. D. MXr. B expressed a tendency
toward Storming, but the other group members appeared to be in
Tuckmen's Horming stage, discussing their feelings and interpretaticns
abcut each other in a very open mznner,

Both the seventh and eighth sessions conformed very closely to

Rennis! and Shepard's Subphase 4, the Enchantment phase, characterized

by group solidarity, and a happy atmosphere. The muszes commented

thzat the patients secemed "high." The last two sessions correspcnded
to Schutz' Affection and Tuckman's Norming stages. Horever, the group

1 (sl

2 .
her Bennis and Shepard's

Fare

did not work through to the final stages in el
or Tuckman's theories, a nct unusual occurence. On the day fellowing
the eighth scssion, a debriefing period was conducted. The members
continued to function in the Enchantment phase. All the patients
(except Mr. B) expressed that they would be better able to cope with
failure now that they had the group to rely on for support. Some
members, such as lr. A, expressed sadness at the imperding "death" of
the group. Such expressions indicated a2 reversion back to Schutz!'
Inclusion level. As predicted by Schutz (APPENDIX L), the last

three sessions did feollow a reversal from the initial development

of Inclusion, Control, and Affection, but scemed to have skipped the
Contrel phase. Again, the secure atmosphere and expected patient

roles mzy have minimized the struggle for ceontrol, Alternatively,

the men's experience may have provided a degree of "uplift," making

them wish to maintain their level of feeling as a group, without
disruption, Other members noted that Mr. B and Mr., D were socializing
better in the exercise yard and refw@ctary. Several expressed the
feeling that something like this should continue as an ongoing programme,
Both Mr. C and Mr, D felt that they were no longer as self-centred as

they had been when the sessions began.
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The present author judged that all these theories had some
relevance to the group's development., However, the developmental
sequence did not conform to this group as well as it had to an
earlier unstructured group in which she had participated. Several
reasons could be offered. Bennis'and Shepard's, and Schutz'
theories were both develcped as a result of observing unstructured
T- and Encounter groups, and thus would fit more clasely the specific
types of group from w=i:ich they were developed. Tuckman's thecry
wes developed by reviewing fifty studies of development in therapy
greoups which are highly anecdotal in nature and reflect the clinical
biases of the observer (Hare, 1973). Also, certain of the conflictual
areas did not beccme as overt as in the theories. For example, the
conflict against authority figures ocutlined in Bennis' and Shepard's
model was minimized for two reasons: (1) Most of the patients
involved in the group were caning up before the review panel in
the near future. Thus they were more likely to feel they should
be on their "best" behavicur despite the fact that the authar explained
to them several times that their participation was part of a pilot
project, &and anything thay said or did during the sroup would not
be repeated before the review panel. (2) The paticnts were less
likely to question rules znd regulaticns than collerse students,
the population on which two of the thecries were developed, since

they were more habituated to regimentation.
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CHAPTER VI

SUMMARY AND CCNCLUSICNS

This thesis has presented the results of an empirical evaluation
of a self-azdministered programme for personal and interpersonal
development, (PRCCESS), and has examined some of the changes in terms
of personality variables. A Case Study was used to subjectively
compare development in PRCCESES to development in leader-led T-groups
end Encounter groups, based on three theories of group development,

All three groups, Psychology students, Nursing graduates, and
maximum security psychiatric patients, who participated in PROZESS
showed a decrease in the discrepancy between their perceived Actual
behaviour and their Preferred behaviour from before to after their
group experience, However, control subjects showed ne change over
the same period. If it is assumed that self-ccncept can be concep-
tualized by the discrepancy between actual and preferred ways of
self-perception, PRCIESS seems to enhance self-ccncept. The resultis
were replicated later vhen the students who had served as controls
participsated in the PROJSEES experience, The dizcrepancy reduction
is primarily acccunted for by a change in perceived Actual behaviour,
rather than by a chanse in Preferred behavicour, Reczuse similar
changes in self-concept occurred in the present study (a marathon
approzch) as in the Vicino et al., (1973) study (a spaced approach),
it was concluded that PRCCESS could be used with higher-level
university students over a shorter time pericd such as two consecutive
weekends,

All three participant groups increased their mean sccres on self-
actualizaticn, as measured by the P0I, but the centrcl groups' mean
scores also increased over the experimental period. “Vomen improved
more than men in self-concept, but not in self-actualization, In
addition, the predicted relationships between affiliation motivation
and improvements in self-concept and self-actualization were not found.
The PRF perscnality variables of Cognitive Structure and Social Recognition
were significantly related to the pre- and pcst-measures of dependent
variables, thus contaminating the findings., Difficulties with the
Hawthorne effect, repeated testing with self-reflective measures, and

the relationship of the concept of affiliation to Maslow's hierarchy
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were discussed. Methodological, ethical, and theoretical problems
with the study of self-administered, instrumented sensitivity groups
were briefly summarized. Adequate follow-up studies with behavioural
criteria for effective changes as a result of experierncing such groups
seexs to be the greatest need.

In a subjective analysis of the group developnent with the five
patients, several stazes of Bennis' and Shepard's, Schutz', and
Tucxman's theories of group development were observed.  PROCESS
seems to be an innovative and viable alternative to traditional
psychectherapeutic groups, with a more positive orientation, at least
far normally intelligent patients. Training in reccgnizing the
forces involved in the group approach and how maximum therapeutic
use can be made of them is of vital importance in the préeparation of
future psychotherapists. With people having more of their primary
physiological, safety, security, and social needs taken care of,
according to ¥aslow's theory, there will be more emphasis on dealing
with higher nceds of self-development, even among psychiatric patients.
A multidisciplinary background with experiences in philcsophy, art,
and the humanities 2s well as the social sciences is beconing
increasingly necessary to enable the therapist to understand the
existential anxiety and guilt currently experienced by increasing

numbers of people who are also striving touards positive grewth.
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AFPEMDIX A
Means and Standard Deviations of Exper and Contreols
on Personality Research

l E

Experimentals Controls
Secale _ i =21 H=21 t-value

i Maan 3.D, Moan S.Db.

i
Abasement i: 7.33 3.01 7.19 2.91 1
Achievement :12.33 3.15 § 12.52 2.84 1
Affiliation f 14,81 3.08 13.52 3.83 1.20
Aggression f 4.33  2.50 | 5,19  2.77 P -1,04
Autonosy : 9,38 3.381 9.57 4.08 1
Change %12-&3 2.91 12.00 2.83 1
Cognitive Structur 10,05 3.14 8.57 4.42 1
Defendence ¢ 6,52 3.52 i 8.00 3.24 -1.41
Dominance P 8,76 3.58 | 9.00 421 ¢ 1
Endurance :10.00 2.37 :10.95 3.14% ~-1,11
Exhibition t 7.57 3.81 i 7.52 3.44 f
Uarmgvoidaonce $10.76 4.05 16.62 .08 1
Twpulsivity :10.86 3.38 ¢ 9.33 4.64 1.22
Nurturance :13.05 2.33 {13.81 2.40 1.69
Order . 9.14 4.4 : 10.24 &.01 { 1
Flay (11,43 3.7 ¢ 8.95 4.11 2.07%
Sentisnce £16.43 2.18 | 17.00 2.53 F §
Social Recognitiond 9.29 3.09 ¢ 7.24 3.96 1.87
Succorance ;10,67 3.68 @ 8.57 3.67 4 1.85
Understanding {13.81 3.01 ! 14.05 2.82 ] 1
Infrequency P 0.71 1.06 : 0.43 0.68 1.04
Dosirabilicy §15.67 1.96 16.10 Z.21 . ; o

§ % ‘
i

ef, Jackson, 1967

®p 27,05




SCALE
Abssement

Achievement

Affilintion

Aggression

Autonomy

Change

Cognitive Structure

Defendence

Endurance
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PERSONALITY RESEARCH FORM SCALES

DESCRIPTION OF HIGH SCORER

Shows a high degree of humility; accepts
blame and criticism even when not deserved;
exposes himself to situations where he is in
an inferior position; tends to be sclf-effacing.

Aspires to accomplish difficult tasks; main-
tains high standards and is willing to work
toward distant goals; responds positively to
compelition; willing to put forth effort to at-
tain excellence.

Enjoys being with fricnds and people in gen-
cral; aceepts people readily; makes efforts to
win fricndships and maintain associations
with people.

Enjoys combat and argument; easily annoy-
cd; sometimes willing to hurt people to get
his way; may scek to “pet even' with people
whom he perceives as having harmed him.
Trics to break away from restraints, confine-
ment, or restrictions of any kind; enjoys
being unattached, free, not tied to people,
places, or obligations; may be rebellious when
faced with restraints,

Likes new and different experiences; dislikes
routine and avoids it; may readily change
opinions or values in different circumstances;
adapts readily to changes in environment.
Doces not like ambiguity or uncertainty in in-
formation; wants all questions answered com-
pletely; desires to make decisions based upon
definite knowledge, rather than upon guesses
or probabilitics.

Readily suspects that people mean him harm
or are against him; ready to defend himsclf at
all times; takes offense casily; does not ac-
cept criticism readily.

Attcmpts to control his environment, and to
influence or direct other people; expresses
opinions forcefully; enjoys the role of leader
and may assume it spontaneously.

Willing to work long hours; doesn't give up
quickly on a problem; persevering, even in
the face of great difficulty; patient and unre-
lenting in his work habits.

Wants to be the center of attention; enjoys
having an audience; engages in behavior
which wins the notice of others; may enjoy
being dramatic or witty.

DEFINING TRAIT ADJECTIVES

meck, self-accusing, scif-blaming, obsequi
ous, sclf-belittling, surrendering, resigned
self-critical, humble, apologizing, subser
vicnt, obedient, yielding, deferential, sclf:
subordinating.

striving, accomplishing, capable, purposcful
attaining, industrious, achicving, aspiring
enterprising, self-improving, productive
driving, ambitious, resourceful, competitive

ncighborly, loyal, warm, amicable, good-
naturcd, friendly, companionable, genial,
affable, cooperative, gregarious, hospitable,
sociable, afliliative, gcod-willed.

aggressive, quarrclsome, irritable, argumen-
tative, threatening, attacking, antagonistic,
pushy, hot-tempered, easily-angered, hostile,
revengeful, belligerent, blunt, retaliative.
unmanageable, free, sclf-reliant, independent,
autonomous, rcbellious, unconstrained, in-
dividualistic, ungovernable, sclf-determined,
non-conforming, uncompliant, undominated,
resistant, lone-wolf.

inconsistent, fickle, flexible, unpredictable,
wavering, mutable, adaptable, changeable, ir-
regular, variable, capricious, innovative,
flighty, vacillating, inconstant,

precise, exacting, dcefinite, secks certainty,
meticulous, perfectionistic, clarifying, explic-
it, accurate, rigorous, literal, avoids ambigu-
ity, defining, rigid, needs structure.

self-protective, justifying, denying, defensive,
self-condoning, suspicious, secretive, has a
“chip on the shoulder,” resists inquirics, pro-
testing, wary, sclf-excusing, rationalizing,
guarded, touchy.

governing, controlling, commanding, domi-
ncering, influential, persuasive, forceful, as-
cendant, leading, directing, dominant, asser-
tive, authoritative, powerful, supervising.
persistent, determined, steadfast, enduring,
unfaltering, persevering, unremitting, relent-
less, tircless, dogged, energetic, has stamina,
sturdy, zealous, durable.

colorful, entertaining, unusual, spellbinding,
exhibitionistic, conspicuous, noticeable, ex-
pressive, ostentatious, immodest, demonstra-
tive, flashy, dramatic, pretentious, showy.



SCALE

Harmavoidance

Impulsivity

Nurturance

Order

Play

Sentience

Social Recognition

Succorance

Understanding

Desirability

Infrequency

DESCRIPTION OF HIGH SCORER

Docs not enjoy exciting activitics, cspecially
il danger is involved; avoids risk of bodily
harm; sccks to maximize personal safety.

Tends to act on the “spur of the moment™
and without deliberation; gives vent readily
to feelings and wishes; speaks freely, may be
volatile in emotional expression.

Gives sympathy and comfort; assists others
whenever possible, interested in caring for
children, the disabled, or the infirm; offers a
“helping hand™ to those in peed; readily per-
forms favors for others,

Concerned with keeping personal effects and
surroundings neat and  organized; dislikes
clutter, confusion, lack of organization; inter-
ested in developing methods for keeping ma-
terials methodically organized.

Docs many things “just for fun;” spends a
good deal of time participating in gamcs,
sports, social activities, and other amuse-
ments; enjoys jokes and funny stories; main-
tains a light-hearted, casy-going attitude to-
ward life.

Notices smells, sounds, sights, tastes, and the
way things feel; remembers these sensations
and belicves that they are an important part
of life; is sensitive to many forms of experi-
ence; may maintain an essentially hedonistic
or aesthetic view of life.

Desires to be held in high esteem by acquain-
tances; concerned about reputation and what
other people think of him; works for the ap-
proval and recognition of others.

Frequently secks the sympathy, protection,
love, advice, and reassurance of other people;
may feel insecure or helpless without such
support; confides difficulties readily to a re-
ceptive person.

Wants to understand many areas of knowl-
edge; values synthesis of ideas, verifiable
generalization, logical thought, particularly
when directed at satisfying intellectual curi-
osity. :

Describes self in terms judged as desirable;
consciously or unconsciously, accurately or
inaccurately, presents favorable picture of
self in responses to personality statements.

Responds in implausible or pseudo-random
manner, possibly due to carelessness, poor
comprehension, passive non-compliance, con-
fusion, or gross deviation.
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DEFINING TRAIT ADJECTIVES

fearful, withdraws from danger, self-protect-
ing, pain-avoidant, carcful, cautious, sccks
safety, timorous, apprchensive, precaution-
ary, unadventurous, avoids risks, attentive to
danger, stays out of harm's way, vigilant.

hasty, rash, uninhibited, spontancous, reck-
less, irrepressible, quick-thinking, mercurial,
impatient, incautious, hurried, impulsive,
foolhardy, excitable, impetuous.

sympathetic, paternal, helpful, benevolent,
encouraging, caring, protective, comforting,
maternal, supporting, aiding, ministering,
consoling, charitable, assisting.

neat, organized, tidy, systematic, well-order-
ed, disciplined, prompt, consistent, orderly,
clean, mcthodical, scheduled, planful, un-
varying, deliberate.

playful, jovial, jolly, pleasure-seeking, merry,
laughter-loving, joking, frivolous, prankish,
sportive, mirthful, fun-loving, gleeful, care-
free, blithe,

acsthetic, enjoys physical sensations, obser-
vant, earthy, aware, notices environment,
feeling, sensitive, sensuous, open 10 experi-
ence, perceptive, responsive, noticing, dis-
criminating, alive to impressions.

approval secking, proper, well-behaved,
secks recognition, courteous, makes good im-
pression, secks respectability, accommodat-
ing, socially proper, sceks admiration, oblig-
ing, agreeable, socially sensitive, desirous of
credit, behaves appropriately.

. trusting, ingratiating, dependent, entreating,

appealing for help, seeks support, wants ad-
vice, helpless, confiding, needs protection, re-
questing, craves affection, pleading, help-
secking, defenseless.

inquiring, curious, analytical, exploring, in-
tellectual, reflective, incisive, investigative,
probing, logical, scrutinizing, theoretical,
astutc, rational, inquisitive.



APPENDIX C

Means and Standard Deviations of Experimentals and Controls
on Persomal Orientation Inveantoryl (Pre-Measure)

1 Experimentals Controls

Scale? H =21 i Ne=21 | t-value
% HMean g.D. ,§ Hean s‘D’
' i
Te 17.42 3.00 ! 17.57 4.07 i
I ;. 8&.00 11,76 | 89.43 15,58  -1.27
SAV i 19.52 2.9 | 20.00 3.65 1
Ex i 21.76 4,93 ! 23.33  4.830  -1.08
Pr L 15,67 2.67 | 16.76 3.90  -1.06
s ! 32.29 2,43 | 12.57 4.03 1
Sr o 11.39 2,09 . 12,00 2.81 -1.06
Sa T 16.52 3.06 . 17.23 §.22 1
Ne . 1.0 2.63 11.90 2,17 -1.09
Sy i 710 1.38 7.38 1.47 1
A C 14,95 3.14 16.71 4,40  -1.50
c © o 17.76 3.55 19.29 4eS7 -1.21
0:1 L 2,40 0.85 3.40 2.14 -1.99
1

cf. Shostrom, 1974

2 of. APPENDIX D



APPENDIX D

Descriptions of Personal Orientation Inventory Scalesl

Scale | Description High Scorer

Te Time competency Living in the present

I Inner-directed Independent, self-supportive

SAV Self-Actualizing Value Holds values of self-actualizers

Ex Existentiality Flexible in application of values

Fr Feeling reactivity Sengitive to own needs & feelings

S Spontaneity Freely expresses feelings
behaviorally

Sr Self-regard High self-worth

Sa Self-acceptance Accepting of self in spite of
weaknegses

Ne Hature of man Sees man as essentially good

Sy Synergy Sees opposites of life meaning-
fully related

A Acceptance of Aggression Accepts feelings of anger or
aggression

C Capacity for intimate contact { Warm interpersonal relatioaships

0:1 Support ratio Depends primarily on own feelings

1 cf. Shostrom, 197i
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APPENDIX E
Correlations between Pre~Measures and Personality Variables
N o= 42
i ]
pret | Cognitive Social
i&ffuh:im Structure Play Recognition
pox2 \\s
i
; _
Tc E 007 "-05 "'.19 ".17
I { -u e 37 0 -.37*
ﬂv )[ .15 -.23 o“ -.20
Ex i =20 -. 348 -.17 ] =38
g 3 0 ~.42% ; . 04 -.37¢
Sr i =.18 ~.08 Po—.20h -.33%
58 5 -0? "'.3‘. "‘-08 "cu‘
He .32% S & | .02 -.02
Sy i .18 i .01 -, 06 , .10
A i <07 | =-.26% o -.35%
c : ""'009 “! —028* 3 ""15 ”'04“
Q:X { .05 i =.42% % -.09 - 44%
i s
Inditial -0 333, L =04 i .24
i { :
1 cf. Jacksez, 196 7 *p < .05

2 cf. Shostrom, 19‘1?



2
cf. Shostrom, 1974

APPENDIX F
Correlations between Post-Measures and Personality Variables
N = 42
: |
PRF Cognitive Social
Affiliation | Structure Play Recognition
POY 2
Te .16 -.33% 0 ~.38%
I .11 +.36% .18 -.31%
SAV .28% -.19 .19 -.03
Ex -.06 - 42% .09 —.48%
Fr 17 -.28% +17 ~.30%
S .19 ~-.38% .15 -.36%
Sr -.03 -.18 -.09 ~.26%
Sa .09 -.24 -.04 - 43%
Ne .32% .05 o 4 - v 4
Sy .35% -.06 .06 .04
A .10 -.30% -.06 -.28%
C .06 -.30% ~-.05 -.39%
0:1 .09 -.41% .08 -.33%
"Wh.o Am Ill
Final .13 33% -.05 42%
Discrepancy]
1 c£. Jackson, 1967 *p £ .05
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APPENDIX G

Correlations between Changes in Dependent Variables
and Personality Variables
N =42

\k\\\rnrl ; | Cognitive ~ Social

\, i Affi{liation | Structure Play . Recogaoition
N i ;
Te P .02 { -.03 .21 § o
I [ . ;.02 t 2 t .23
SAV f .10 ; -.05 [ .04 C .06
Ex i =41 { -0 A S ¥ |
s .11 =07 .08 $ 10
Sr P .20 [ o . .19 Poe22
Sa P -.02 i -.20 .05 P04
Ne N ] .12 ;408 P W14
Sy i =10 ! .0 i .03 1 =13
A . =06 P . =09 { .01
C E "'-02 E lﬂ& 4 -a06 i 103
0:1 ; .15 {13 .08 { ~.08
; t L
— 1?. _I ——
“Who Am I“ ; :
Change in .21 .09 01 ' .01
bDiscrepancy j ;
1 cf. Jackson, 1967 #p . .05

4 cf. Shostrom, 1974



APPENDIX B

Format and Content of PROCESS Exercisest

Format

There are eight exercises, each of which is conducted during a
single two— to three-hour group session. Each exercise deals with a
specific topic or issue, and successive exercises build on principles
developed in earlier ounes.

The program is designed to be self-adnministering; there 1is no need
for the presence of a professional trainer or leader. A set of guide-
lines is provided with eac™ exarcise, to be used by a participant-
administrator who is one of the group wmembers. The members take turns
as administrators for the different exercises, The administrator for a
given exereise is responsible for clarifying instructions, helping
participants stay within time limits, and distributing and collecting
materials.

The guidelines for the administrator include: (1) specific inst-~
ructions regarding the nature of his role and the extent of his respon-
sibilities; (2) a deseription of the educational issue involved in the
exercise; (3) a statement of the goals and purposes of the exaereise;

(4) a procedural description of the activities; and (5) a time schedule.

Partiwipants have instruction booklets, which include: (a) a state-
ment of the poals and purpose of the exercise; (L) a schematic summary
of all the steps; (c) general ground rules and suggestions for the
exercise; (d) a detailed description of what to do in each step of the
exercise; (e) suggested time limits for each step, along with instruct-~
ions on how and when to move from one step to the next; (f) questions
to be answered at the end of each activity; and (g) questions designed
to halp the participant plan specific actions (behaviour changes) he
intends for the near future.

Content
The following is a short summary of the content of each exercise,

Exercise I offers an introduction to the process of learning inm a group
setting. In the first step, each participant shares information about
himgelf with the total group. HNext, each individual fills out a quest-
iomnaire on his personal and interpersomal style Am I: Part I
indicating his actual and preferred behavicur, This questionnaire
provides information for the completion of the last step. In the third
step, a conceptual model, the Johari Window is presented to help the
participants integrate some of the processes that may have occurced

1 pdapted from Vicino et al., 1973, Pp. 739 - 74l.
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within the group. In the laast step, participants (in response to spec-
ific questions) again share information with the others, and add some
of their feelings about what has occurred.

Exercise YT focuses on the feedback process. It is intended to provide
the participant with a nonthreatening opportunity to learn how others
view him or her on certain traits of interpersonal behaviour. 1In the
first step, each participant records >zactions to others on a list of
traits, and indicates similarities between the other participants. After
making this list, each participant follows a set of guidelines for

giving feedback to the others. A model for change is also presented.
Specific actions for initiating, pursuing, and carrying out behaviour
change are proposed by participants. This procedure is included in most
of the remaining exercises.

Exercise TIY provides practice in listening without judping or evalu-
ating. In the first activity, each participant shares his or her per-
ceived strengths with the other members, who then give feedback.
Supgestions on how to give helpful feedback are provided for the part-
icipants. TIn the next step, members of subgroups practice listening

to one another and paraphrasing what they hear. After a brief concept-
ual integration, a role-playing situation is enacted; it touches on
some issues relevant to communiwation between generations. This
activity ies then discussed.

Exercise IV focuses on goals and issues related to membership in the
group (and indirectly in other proups). The first half of the exer-
cise deals with improving members' skill in observing the processes
taking place in the group. The second half deals with each member's
effectiveness as a group member and steps which he can take to become
ever mora an. Actilon plans are made to accomplicsh this obiective.

Exercise V focuses further on the feedback process, In the first step,
evaluations are made by each member of his own feelings about self and
the group on the dimeneions of inclusion and influence. After this,
each member receives feedback from the othere through the us? f m@tq: _
phors. The members engage in activities desgigned to provide'thﬁiflg*'"“
relative influence in the group (The Influence Line) and thalr feelings
toward each other. The last step is again an actiom plan.

Exercise VI provides men and women an opportunity to look at their
respective roles and to discuse these in personal terms, In the first
part of the exercise, the group is divided into two parts - men and
women., In the separate groups, each individual lists adjectives that
describe himself or herself and rates himself or herself on these adj-
ectives, These adjectives are shared with others; each member then
rates the other members on their chosen adjectives. This information
ie shared. Incidents are then shared which involve feelings of "man-
liness” and "womanliness". The total group reconvenes and males and
females make up a descriptive list for their own sex and the other sex,
and discuss the lists with the total group. The last step is an action
plan in which manliness and womanliness are the central issues.



Exercise VII involves an examination of personal values, inconsisten-
cles between stated values and behaviour, and an exploration of modes

of initiating change., Participants begin by writing about their beliefs
and accomplishments, and then about what they want to do in the near
future. The results are shared with other participants. Members then
compare their past behaviour with their present and future goals. Dyads
are formed; each participant uses his own resources aml those of another
member to make specific plans for changing present behaviour or quest-
ioning current beliefs.

Exercise VIII allows members to evaluate changes in their attitudes and
behaviour. They discuss ways of transferring what they have learned in
the group to other situations. W¥®ho Am I: Part II is filled out by each
participant. Then the identical questionnaire (Who Am I: Part I)
completed during the first exercise is returned to the member for com-
parison to see if there are any changes in self-perceptions, FEach
participant then reexamines the two questionnaires for measured diff-
erences. The information is shared with the group. Final feedback is
then given by each member about self, the other participants, and the
group as a whole,
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Step 2: QUESTIONNAIRE® 4 I Questiommaire

The questionnaires on the following two pages will give you

a chance to look at snme aspects of your nersonal and interme.sonal
styles. The questionnaire will help vou to focus on some areas

that you might like to discuss in the group. The questionnaire will
take about fifteen. minutes to complete.

For each of the characteristics lis“cd on tne two tollowing
pages, you will find a continuum of numbers from one to nine. After
you have read each scale, write in the left column that number, from
one to nine, which best describes your behavior as you now see it,
(that is, vour present actual bchavior). Then, in the right colum,
write the number which best describes your behavior as you would like
it to be, (that is, the way you would prefer it to be). If the
meaning of some of the characteristics or terms on the questionnaire
are not clear to you, decide for vourself how you wish to interpret
them. [Read carefully each description of the contim'vm in the
questionnaire, because in sorme instaices, what you deem the most
desirable behavior may not be on the extremes of the scale (1,9).]

Example: The first scale on the questionnaire is:

Closed 1:2:3:4:5:6:7:8:9 Open

If you see yourself now as a fairly closed and withdrawn person
you may wish to cater a 2 or a 3 under "Actual''. If, on the other
hand, you would like to become more open, then you may want to enter

a 6 or 7 under 'Preferred'.

TAKE TIME NOW TO DO THE QUESTIONNAIRE



Closed

Spend most of
my time alone

Seek help
from others

Feel I have
much control
over what hap-
pens to me

Rigid
Vague

Do not finish
tasks

Find many things
to become invol-

yed with

Am loveabile

Not confident

[ *]

2

t-2

(38 ]
(921

tJ
we

i1

Ui

WIEN YOU DIAVE

~J4

PERSONAL STYLE

:Q

Open

Spend most of
my time with
others

Always solve
problems for
myself

Feel T have
little control
over what hap-
pens to me

Fiexible

Clear

Finish
tasks

Find little
to become in-
volved with

Am not love-
ahle

Self-
confident

&8

Self-Apprﬁisal

Part 1
Actual

(the wav
you see your-
self now)

FINISHED THIS PAGE, GO ON TO THE NEXT PAGE

Preferred

(the way
you would
like to be)




Not listening
Submissive
Indifferent
Warm

Phoney

Not trusting
Influential

Not comfort-
able with
conflict

Never act unless
1 feel sure
others reactions
will be favorable

Not cocperative

et

rJ

[ 2N

to

[ §5 ]

L

(92 ]

INTERPEARSCIAL STYLD

L% ]
.e
o
" e

:5:6:

~3

Wait here if you finish early.
you said what you wanted.

=~

:8:

s i

19

Listening

Dominant

Caring

Cold

‘:iY\" Arn
e A

Not influential

Comfortalble
with cecuilict

Always act even
when I am unsure
about others
reactions

Ceoperative

'

€

Self-Appraisal

Part 1

Actual
(the way

you sce your-

self now

You might want to look back and make

)

sure

Prefertgg

(the way
you would
like to be)
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APPENDIX J

Evaluation Questionnaire

Please circle one choice for each of the following:

Instructions & format were: Very Clear, Fairly Clear,
Not Very Clear, MNot at all Clear

Topics & content were: Very Clear, Fairly Clear,
Not Very Clear, Not at all Clear

In general, the Exercises : Very Helpful, Fairly Helpful,
Not Very Helpful, Not at all Helpful

Procegs and learnings were: Very Valuable, Fairly Valuable,
Not Very Valuable, Not at all Valuable

Would you recoumend this programme to a close friend?

Definitely Yes, Probably Yes, Not Sure, Probably Not, Definitely Hot
a. What specific processes were most helpful for you? (e.g., recei-
ving and giving feedback; opportunity to talk about one's own
feelings; getting to understand people better; structure)

b. What specifiec psocesses were least helpful?

a. Place a tick mark beside the specific parts of exercises which

were most helpful,

b. Place a cross beside the specific parts of exercises which were
least helpful.

—_Feedback sessions ___Map and scroll activities
____Influence Line ___"Who Am I" comparisons
____Listening Trios —_ Sex-role Adjectives
—__Action Plans ___Pole Play
___ Other? . Time limits
—__Contract Making

(Please list.)

Comments:
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Bennis' and Shepard's Theoryyof Group Development1

Phase |. Dependence—Power Relations?

Subphase 1
Dupendence-Submission

1. Emotional Modality

2. Content Themes

3. Dominant Roles
(central persons)

4. Group Structure

5. Group Activity

6. Group movement
facilitated by:

7. Main Defenses

Subphase 2
Counterdupendence

Dependence-flight

Discussion of interpersonal prob-
lems external to training
groups.

Assertive, aggressive members with
rich previous organizational or
social science experience.

Organized mainly into multi-sub-
groups based on members’ past
experiences,

Self oriented behavior reminiscent
of most new social gatherings.

Staff member abnegation of tra-
divional role of structuring
situation, setting up rules of
fair play, regulation of partici-
pation.

Projection
Denigration of authority

Subphase 3
Resolution

Counterdependence-fight, Off-target
fighting among members. Distrust
of statt member. Ambivalence.

Discussion of group orgunization; 1 e,

what degree of structurning devices
1s needed for effective’ group
behavior ?

Most assertive counterdependent and

dependent members, Withdrawal
of less assertive independents and
dependents,

Two tight subcliques consisting of
leaders and members, of counter-
dependents and dependents,

Search tor consehsus mechanism:

Voting, setting up chairmen, search

for “vuhd’ content subjects,

Disenthraltment with staff member
coupled with absorption of un-

certainty by most assertive counter-
dependent and dependent individu-

als. Subgroups form to ward off
anxiely,

Pairing. Intense involvement in
group task,

Discussion and definition of trainer
role,

Assertive independents.

Group unifies in pursuit of goal and
develops internal authority system,

Group members take over leadership
roles formerly perceived as held by
tramner,

Revolt by assertive independents
(catalysts) who fuse subgroups into
unity by initiating and engineering
trainer exit (barometric event),

Group moves into Phase 1|

Phase |l. Interdependence—Personal Relations

Subphase 4
Enchantment

Subphase 5
Disenchantment

Emotional Modality

Content Themes

Dominant Roles
(central persons)

Group Structure

Pairing-flight,
Group becomes a respected icon
beyond further analysis,

Discussion of “‘group history’’ and
generally salutary aspects of
course, group, and membership,

General distribution of participa-

tion for first time, Overpersonals

have salience.

Solidarity, fusion. High degree of
camaraderie and suggestibility,
Le Bon's description of “‘group
mind’’ would apply bere,

Group Activity

Group movement
facilitated by:

Main Detences

Laughter, joking, humor. Planning
out-of-class activities such as
parties. The institutionalization
of happiness to be accomplished
by “fun’’ activities, High rate
of interaction and participation,

Independence and achieverment
attained by trainersrejection and
its concomitant, deriving con-
sensually some effective means
for authority and control, (Sub-
phase 3 rebeltion bridges gap
between Suphases 2 and 4))

Dental, isolation, intellectusliza-
tion, and alienation,

Subphase 6
Consensual Validation

Fight-flight,

Anxiety reactions. Distrust and
susprcion of various group
memburs.

Revival of content themes used in
Subphase 1: What is a group?
What are we doing here? What are
the goals of the group? What do |
have 1o give up—personally —to
belong to this group? (How much

Pairing, understanding, acceptance.

Course grading system, Discussion and
assessment of member roles.

intunmacy and affection is required?)

Invawion of privacy vs, “‘group

qiving”’. Setting up proper codes of

social behavior,

Most assertive counterpersonal and
overpersonal individuals, with
counterpersonals especially
sahient.

Restructuring of membership into
two competing predominant sub-

groups made up of individuals who

share simular attitudes concerning
degree of intunacy required in
social interaction, 1.e. the counter-
personal and overpersonal groups.
The personal individuals remain
uncommitted but act according
to needs of situation.

of ways: high rate of absenteeism,
tardiness, balkiness in imtiating
total group interaction, frequent
statements concerning worthless-
ness ot group, demial of impor-
tance of qroup. Qccasional mem-
ber asking for individual help
finally rejected by the group,

Disenchantment of group as a re-

sult of fantasied expectations

of group life. The percewed
thieat 1o self-esteem that further
group mvolvement signifies cre-
ates schism of aroup according
to amount of affection and
intunacy desired, The counter-
personal and overpersona!
assertive indwiduals alleviate
sourcue of anxiety by disparaging or
abnegating turther group involve-
ment. Subgroups form to ward
off anxiety.

Assertive independents,

Diminishing of ties based on personal
orientation. Group structure now
presumably appropriate to needs of
situation based on predominantly
substantive rather than emotional
orientations. Consensus significantly
easier on important issues.

Disparagement of group in a variety  Communication to others of self-system

of interpersonal relations; i.e. making
conscious to self, and others aware of,
conceptual system one uses to pre-
dict consequences of personal be-
havior, Acceptance of group on
reality terms.

The external reahities, group termination
and the prescribed need for a course
grading system, comprise the baro-
metric event, Led by the personal
individuals, the group tests reality and
reduces autistic convictions concern-
ing group involvement,

1 cf. Hare, 1973, Pp.

2716 = 279.
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Schutz' Three-Dimensional Thepry
¢f Interperscnal Behaviour

Schutz' view is that everyocne hzs three interperscnal needs:
inclusion, control and affection. In the formation of a group the
following sequence of events ccour, First of all, from the beginning
of the group until three intervals before it terminztes, the pre-
dominant interaction area begins with incluzion followed by control
and affection. This is a cycle which he feels may recur. Secondly,
"the last three intervals prior to a group's anticipated termination
follow the opposite sequence in that the predoninant area of inter-
personal behaviour is first affection, then control, and finally
inzlusion" (Hare, 1973, p.282). Also, Schutz feels that within the
above phases, members tend to concentrate on their relations to the

le ader before turning to their relations with each other,

Phase 1 - Inclusion

Inclusion ben=vicur conceras feelings about being worthwhile
end important. A person who is "undersocial" therefore has too

m and introverted while

1little inclusicn and tends to be withdr:
unconscicusly

wanting others te notice him.  An "oversocial" person
tends to be extroverted. He shares the dintrovert's uncenscious
aesire to be noticed but exhibits overt behaviour which is the
opposite of the undersocial's., Therefore, in a group he tends to
be an intense, exhibitionistic pzrticipant. A "social" person
vhose inclusion problems were successfully solved in childhood

is comfortable with or without others and can therefore be a

high or low participant.

The inclusion phase is the first to occur when the group forms.
Group members are anxious tc find out whether they will fit into the
group as individuals or whether they are going to be left behind
or ignored. Because of this anxiety members often "tend to exhibit
individual-centred behavicur, such as overtalking, extreme withdrawal,
exhibitionism " etc. (Schutz, 1973, p.51). At the same time, group
members are implicitly deciding how much they will give to the group
in terms of contact, interaction and communication. After resolving
the degree of commitment exhibited by the leader, concern tends to

shift teo the degree of commitment manifested by fellow sroup members.

1 Adapted from Hare, 1973 and Schutz, 1973.
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Therefore, members carefully observe the degree of participation
of other members including "silent and withdrawn members" and those

who have "apparently come to watch" (Schutz, 1973, p.53).

Phase II - Control

Schutz' centrol phase corresponds roughly to the dependence
phase of Bennis' and Shepzrd's theory. Behaviour which deals with
control is concernsd with the decisicn-making process bztween people
in the zreas of power, influence, and authority. The centrol phase
becomes prominent cnce the inclusion phase has been worked threough.
Leadership struggles, coapetition and discussion of procedure,
decision-making and responsibility characterize group behavicur.
Yembers try to establish themselves in the group with the optimum
responsibility, power and dependency that makes them feel comfortable.
The strurgle for power is first directed arainst the leader who is
viewed in an ambivalent manner. This control issue then shifts to
other group menbers where a sibling-like strupgle takes place for the

apprecval of the leader followed by individual bids by various group

D

members to take over the informal leadership of the group.

hase 111 - Affection

his phase corrssponds roughly to the inter-dependence phase

of Bennis and Shepard (Hare, 1973). Affection involves close,
personal emotional feelings between two people and, unlike inclusion
and control, must be a dyadic relationship. Group members who are
"underpersonal" express and receive little affection, avoid close ties
with others, and conscicusly try to maintain emotional distance.
Unconsciously they do seek a satisfactory affectional relation, They
may even go to the extreme of being antagonistic in order to avoid
enotional closeness or involvement or use the subtle tecinique of
being superficially friendly to everyone.

Group members who zre "overpersonal" try to beccme very close
to others and in return expect others to seek to be close to them,
They overtly attempt to gain approval, to be extremely perscnal,
ingratiating, intimate, and confiding" (Schutz, 1973, p.4L5). Persocnal
group members who have successfully resolved affection relations in
childhood are comfortable both in situatiocns requiring clese emotional

interaction as well as those requiring emotional distance. These
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members are capable of givine genuine affection and also of
tolerating the dislike o others,

The affection phase is characterized by "expressions of
positive feelings, direct personal hostility, jealousies, pairing
off, and in general, heightened emotional feeling between pairs
of pecple" (Schutz, 1973, p.54). The primary anxieties of group
members are now concerned with not being liked, not being close
encugh to people, and overintimazcy. The first affection issues
revolve arcund the lezder and whether he is liked or not. "The issues
of jealous, unrequited love, exchange of affection, and sexual
attraction now dominate" (Schutz, 1973, p.55}. Although 2ll the
members of the group do not necessarily like each other, they have
deeper feelinss towards cach other than at the ocutset of the group
and can therefore communicate better.

Schutz' theory of grcoup development emphasizes the fact that
&lthough certain interactional areas are more prominent at certain
points in the life of the group, a2ll three areas are always present

to a greater or lesser desree. Also, there are scne group members
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ing it to a tyre that is being chansed.
As the mechanic changes the wheel "eazch bolt is tichtened just enough
to keep the wheel in place, Then the bolts are tightened further,
usually in the same sequence, until the wheel is firmly in place,
Finally, each bolt is gone over separately to secure it fast" (Schutz,
1973, pp. 55-56). He compzres the need areas to these bolts which
must be worked on until they have been sufficiently resolved to allow
the group to concentrate on the work at hand. These need areas are
then returned to and worked on later until they are more satisfactorily

resolved.



APPENDIX M
Tuckman's Stages in Group Development!

Stage 1 Forming.

® Group structure: Testing and dependence. An attempt by group
members to discover what behaviors are acceptable in the group,
based on the reactions of the therapist. Members look to the
therapist for guidance and support in this new and unstructured
situation. (With anti-social individuals, there may be a prestage of
resistance, silence, and hostility.)

® Task activity: Orientation and testing. At this stage, the group
members make indirect attempts to discover the nature and
boundaries of the task. These attempts are evident in the following
kinds of activities: (a) discussion of irrelevant and partially
relevant issues, (b) discussion of peripheral problems, (c) dis-
cussion of immediate behavior problems, (d) discussion of symp-
toms, (¢) griping about the institutional environment, and (f)
intellectualization. Also, group members make more direct
attempts at orientation toward the task as illustrated in: (a) search
for the meaning of therapy, (b) attempts to define the situation,
(c) attempts to establish a proper therapeutic relationship with the
therapist through the development of rapport and confidence, (d)
mutual exchange of information, and (e) suspicion of and
fearlessness toward the new situation which must be overcome.

Stage 2 Storming.

@ Group structure: Intragroup conflict. Group members now
become hostile toward one another and toward the therapist as a
means of expressing their individuality and resisting the formation
of group structure.

® Task activity: Emotional response to task demands. Emotionality
is expressed by the group members as a form of resisting the
techniques of therapy or of sensitivity training groups which
require that they “expose™ themselves. They also challenge the
validity and usefulness of the training.

Stage 3 Norming.

® Group structure: Development of group cohesion. Group members
accept the group and accept the idiosyncracies of fellow members.
Harmony is of the maximum importance, and task conflicts are
avoided to ensure harmony.

® Task activity: Discussing oneselfl and other group members. The
self and other personal characteristics are discussed. Information is
acted on in such a way that alternative interpretations of the
information can be made. The openness of members to each other
is characteristic.

Stage4 Performing.

® Group structure: Functional role-relatedness. The group members
work together on the task with a minimum of emotional
interaction. This is made possible by the fact that the group as a
social entity has developed to the point where it can support
rather than hinder the task processes through the use of
function-oriented roles.

® Task activity: Emergence of insight. Group members show insight
into their own problems, an understanding of their own abnormal

behavior, and, in many cases, modifications of their behavior in

desired directions.

1 cf. Hare, 1973, Pp. 284 - 285.
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