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Abstract

This study investigates the factors most likely to support effective
communication in clinical placements for ESL nursing students in New
Zealand. The experiences of ESL students as they complete a clinical
placement are examined and compared with data from the students’ clinical

lecturers and preceptors.

Data for the study was collected through interviews with individual students
before, during and after their Transition to Practice placement. Interviews
were also held with two of the students’ preceptors, and a focus group was
held with clinical lecturers who had experience of working with ESL students.
Results from the study underline the importance of facilitating students’ entry
to the placement community of practice, and access to its interactions. A
number of factors supported or inhibited students’ participation and learning

within the placement community.

The study identified two critical factors intrinsic to the student, and two
extrinsic to the student. Intrinsic factors included the student’s proficiency
with English language: in particular, the sophisticated sociopragmatic
language skills used by nurses in their daily interactions. The student’s use
of learning strategies, including the proactive approach best suited to
learning on placement, was also critical. Extrinsic factors likely to support

the student’s integration within the community of practice were the quality of



the preceptor, in terms of attitude to and training for the preceptoring role,

and the tone of the placement environment.

The major outcomes of this study point to the importance of providing direct
instruction for ESL students in the kinds of language and learning styles
required for placement. There are also implications for the selection and
training of preceptors and for the placing of students in appropriate clinical
environments. The study concludes with suggestions for a specific

communication programme for ESL students.

iii



Acknowledgements

| would like to thank sincerely all those who have contributed to the process

of developing, implementing, collating, analysing and completing this project.

Firstly, | greatly appreciate the input of Dr Gillian Skyrme and Dr Martin
Paviour-Smith for their unfailing encouragement and for their guidance,

advice and support over the last two years.

| would also like to acknowledge the support of all those who gave their time
to participate in this project: students, clinical lecturers and preceptors. The
students astonished me with their willingness to give up time during this
extremely busy period of their lives, and with their openness to share their
experiences. Their personal journeys, involving perseverance, commitment
to their studies and sheer hard work made a great impact on me. Many
contributed from a desire to help smooth the path for future ESL students,
and it is my hope that this will be the case. | would also like to thank the
clinical lecturers who took time out of their busy schedules to attend the
focus group, and who were enthusiastic about and supportive of the project,
and who contributed from a position of commitment to improving educational
outcomes for their students. Finally, | would like to acknowledge the input of
the two preceptors who met with me and shared their experiences of working
with ESL students.

To Robin and Jonathan, thank you for your patience, support and
understanding during the years of study. To Mike, thank you for providing
space, a quiet place to think, and endless encouragement ... and above all,
for the frequent reminders to ‘Harden up, girl"’



Table of Contents

INTRODUCTION. ...ttt et a e e eaa s
O R = 7= Yol 4= oYU o Vo U 1
1.2 Nursing Training in NeW Zealand .......ccuevieiiiiiiiiiee sttt 3
1.3 The RESEAICH TOPIC ciiicuiiiiiiiiie ettt ettt ettt e et e e e ree e s s ee e e s b ee e s eeabeeeeenasees 7
LITERATURE REVIEW.... ...t e
2.1 Competent Communication in a Second LangUage........cceeecuvveeeecriieeeecirieeeecieee e 10
2.2 Pragmatic Language Skills in the Nursing Workplace .......ccccovvevvciieiiiciiee e 13
2.3 How Do Nurses Learn Communication SKills? ..........ccoceriiiiiiiiniiieeeeeeee, 18
2.3.1 Communication skills in undergraduate nursing programmes .................. 19
2.3.2 Learning communication skills through clinical placements...................... 19
2.3.3 Second language learning in clinical placements ..........cccoccveeeeiiieeeecnnnnn. 22
2.4 What are the Communication Problems for ESL NUrses? .......c..ccocververceeceenneennen. 25
2.5 Helping ESL Students Acquire Communication Skills for Clinical Placement.......... 28
2.5.1 ESL programmes on workplace communication ..........cccceccveeeeiiieeeecnnenn. 28
2.5.2 ESL programmes on communication for clinical placements..................... 31
2.5.3  SUMIMIAIY ¢ s 32
METHODOLOGY ...t e e e e e e e e eaa e e e ean s 34
3.1 INEFOAUCTION .ottt sttt e sre e s st enneennees 34
3.2 The Research APProach ...t ree e 35
3.3 The Research Process: StUdENLS .......cccueeiiiiriiieniee e 38
3.3.1 Recruitment and selection of StUdents ........ccceceeveerierienicnceeeeeeee, 38
3.3.2 Characteristics Of StUAENTS ......ccccccuiiiiiiiiee e e e e 39
0 T8 T 11 ] ¥« 1Y 40
3.3.4  StUENT INTEIVIEWS . c..eiiiiiieeetee ettt 41
3.3.5 EMAIls oN Placement... ... 48



Vi

3.4 The Research Process: Clinical LeCTUIers .......cccceeveerienieniceiceeeeeeeee e 48
30 R o Tl U L ={ {0 11« IO TN 49
3.5 The Research Process: PreCEPLOIS .....ccuciiieicciieeeeiiieeeecireeeectree e esae e e eare e e eenaeeeean 50
3.5.1 Recruitment and selection of preceptors.......cccccceeciieiieciieeiecciee e 50
RN I D | I AN g T 1V 13 PP 53
RESULTS: FINDING A VOICE......coi i e 55
4.1 Intrinsic Factors: English language proficiency ......cccooceeeeiieeeicciiee e, 57
4.1.1 Express ideas clearly, confidently and appropriately ......ccccceveiveeercnnennnn. 60
4.1.2 Engage in and maintain conversations.........cccocvveeeriiieeesiiieeesciee e 65
4.1.3  PronOUNCE ClEATIY ..coueeiee ettt e et e e e e e e e araee e 68
4.1.4 Comprehend others’ SPeech ........coovciiiiiiciiiiic e 70
4.1.5 Understand Kiwi/New Zealand English...........cccceevvuiieceiiicieeeiieccieeeree e, 73
4.1.6 Use medical terminology correctly.......cccooueeeeiiiiiiiciieee e, 74
4.1.7  PresSUIE POINTS cociiieiiiiiiiiieeeeeeiiiirieeeeeeesssiirreeeeeessssinrtaeaeeessssssnneneeeeesssnas 76
4.2 Intrinsic Factors: Proactive approach to learning.......ccccccovvveeeciieeeecieee e, 82
4.2.1  ASKING QUESTIONS ..eeiiiiiiieeeiiiie e citeee ettt ettt e e st e e s saaa e e e ssnaaeeesasaeeeeas 83
4.2.2 Seeking and responding to feedback.........cccceeciiiiieiiiii e 84
4.2.3  ACting aSSEITIVEIY ...cccveeeeeeiee e e 85
4.2.4 Identifying as a nursing student ..........cceeciieeieiiiee e 86
4.3 Extrinsic Factors: Effective preceptor ... iee et 88
4.3.1 The role of the PreCeptor ... e 88
4.3.2 Student perceptions of ‘good’ preceptors .....ccccoveeecciieeeeicieeecccieee e 89
4.4 Extrinsic Factors: Supportive environment.........cccoeeeeeeeii e, 94
4.4.1 Discrimination in placements .......ccecuveeiiiiiei e 94
4.4.2  SUuppOrtive ENVIFONMENTS .....uuuuueieeiiiiiiii e eaaaneaanes 97
RESULTS: THE PATH TO CONFIDENCE ......cccoviiiiiiieeiieeeeeec 100
5.1 Group One: Two steps forward, one step back .......ccccecveiiieiiiiiiciiiiceee e, 103
5.2 Group Two: Full steam ahead .........ccoooviiieiiiiieeeeee e e 107
5.3 Supporting Students in Placement .........ccccviiiiiieeieccciiieeeee e 109



LI/ S 00 T o ol U 5o o T 111

6 DISCUSSION AND IMPLICATIONS. ..ot e 113
L R O (U= 7] u o1 I O o T PSS PRPTI 113
6.1.1 Intrinsic factors: English language proficiency.......ccccceecveeieiiiieeececcnne oo 113
6.1.2 Intrinsic factors: Proactive approach to learning .........cccoccveeeevcveeees e 117
6.1.3  Extrinsic factors: Effective preceptor.....cccccvvciiiiiiciiiiciiiec e 118
6.1.4  Extrinsic factors: Supportive environment .........cccoccveeeeiieeeeciieeeeciieennn 119
6.1.5 The role of coNfideNnCe......cooceiiiiiiiiiieee e 120
6.2 QUESTION TWO: .iiiiiiiiieiiiiiee ettt ettt e st e e st e e st e e s e et e e snneeeesnneeeesannneeens 123

6.2.1 Specific instruction in the language and communication required for

o] ETol=T 1 o 1=T o | SRRt 124

6.2.2  Proactive approach to 1€arning .......ccccceeeevveeeriiiieeeciee e 128

6.2.3 Matching ESL students with supportive preceptors and colleagues........ 128

6.2.4 Fostering an inclusive atmosphere throughout the programme.............. 129

6.3 The Optimum SItULION.....cocciiie e e e sareee s 130
T CONCLUSION. ... et e e e e eaaa e 133

2% R o - Yot dTor=1 I 1 Y ] o= 1 o s L3P 134
APPENDICES. ... ... et 138
BIBLIOGRAPHY ..o et e 161

vii



10

11

12

13

viii

List of Appendices

Student invitation to participate ......ccccceveeeiieeie e, 138
Student information sheet ........c.ccooviiiiiene e 140
Student consent fOrm ......oceeeiiiiiiiiic 143
Student interview guide (1) ...cooccvveeeeeeiiiee e 144
Student interview guide (2) ..oooeeceeeeeeieiiiieiee e 146
Student interview guide (3) .ooeveecieeeeiiiieee e 148
Language acculturation EXerciSe .......ccccceeeveeivcciiiinnrrieeeeeeee e, 150
Clinical lecturers’ information sheet ..........ccccceeiiieriienieneeeee, 151
Clinical lecturers’ consent form .......ccccceeiiiiiiiiiiiini e 154
Clinical lecturers’ focus group topic guide ........ccoeeeeeieciiiiiiineeireeeee, 155
Preceptors’ invitation and information sheet ............cooeeicninninnnnnee. 156
Preceptors’ intervieWw UIdE .....cccvvveveeeieeeeeeeeeeeecccrreereee e 159
Preceptors’ consent fOrM .......ceviviieiiiii i 160



1.1

2.1

2.2

3.1
3.2
3.3
3.4
3.5

4.1

4.2
4.3
4.4
4.5
4.6
4.7
4.8

5.1

5.2
53
5.4
5.5
5.6
5.7

6.1

List of Tables and Figures

Interpersonal interactions, inferred from Competencies for the
Registered Nurse Scope of Practice (NCNZ, 2007)

Interpersonal interactions, inferred from Competencies for the
Registered Nurse Scope of Practice (NCNZ, 2007)
Bachman’s model of ‘language competence’

Background and characteristics of the students

Example of completed Confidence in Communicating exercise
Aspects of spoken language use exercise

Example of ‘aspects of spoken language use’ exercise

The data collection timeline

Factors influencing the development of competent
communication on placement

Language proficiency factors ranked by importance
Elements of ‘good’ English for communication in placement
Pressure points for communication

Pages from a ‘Health History’ form

Summary of language demands on placement

Qualities of a ‘good’ preceptor as perceived by students
Relationship between confidence, interaction and
communication: positive cycle

Confidence in communicating, as reported at each student
interview

Paths to confidence in communicating in placement
Group one: predicted difficulties in placement

Group one: actual difficulties in placement

Group two: predicted difficulties in placement

Group two: actual difficulties in placement

Participants’ suggestions for ESL student support

Factors and support mechanisms to facilitate effective
communication

11
13

41
44
45
46
52

56
58
60
77
79
81
89

98

101
102
103
106
107
109
110

132



