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ABSTRACT

He Ahi Ka, He Poka Ranei- examines the provision of support offered to beginning
teacher graduates of a total immersion Maori pre-service programme. Based on a
Qualitative Maori centred approach, the study focuses on the ways in which the
induction process, self-efficacy and professional development programmes within
various classrooms and educational settings contribute to supporting the beginning
teachers in this study. Issues related to access and participation in such support
programmes and the contributions of key personnel to the provision of beginning
teacher support are also explored. Through researching beginning teacher” ,
information gathered and analysed could be used when preparing and planning for
professional development programmes to support beginning teachers from total

immersion pre-service teaching programmes.
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