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For continuity, the terms ‘school 

based psychologist’, or ‘psychologist in the school context’ have been used throughout to describe 



transitioning from an emphasis on the ‘gate keeping’ role of assessment and eligibility placement, to 

as “to bring to bear upon educational problems the knowledge and technique whic

developed by the science of psychology” (p.167)

The New Zealand Psychologists’ Board definition emphasises the range of skills and 



individual’s area and level

n areas to do with ‘child saving’:

The ‘child savers’ hoped that through improving the conditions of children’s lives, specifically 



“compulsory schooling was potent among those forces c

“experts” to assist in the process of child selection, their educational segregation, and the increasing 

bureaucratic  segmentation of public schools” (p

In 1975, the ‘Education for all Handicapped Children’ law (







challenges faced by school based psychologists in today’s society

assessment based services and on testing children’s eligibility for access to specialised classes and/or 

The necessity for psychologists to move beyond this ‘gate

keeping’ function of assessing children has been extensively investigated and discussed in literatu



resulted in a ‘muddy’ professional 

2006; Sheridan & D’Amato, 2004)

the Massey University Educational Psychology Department’s ‘School Psychologist Role and Duties’ 



permeate all aspects of school based psychologists’ service 

hild’s natural environment (e.g



recommendations surrounding aspects of the child’s educational and psychosocial attainment 



o “predominantly [provide] 

psychoeducational assessments” 



dy of 522 US educators, it was revealed that ‘Special Education Input’ and 

behaviour intervention activities were both perceived as being between the ‘very important’ and 

‘fairly important’ categories, ranking only behind those services related to assessme



(O’Brien, 

these psychologists “will soon find themselves at a disadvantage because, sooner or later, a crisis 

will arise” 

with the child, encouraging them to support the child’s diverse learning needs across environments 

, 2009; O’Keefe & Medway, 1997)





ety’s Code of Ethics 

ntributes to the psychologist’s ability to maintain competence 

American Psychological Association’s Ethical 





requirements, applicants must hold a minimal of a master’s degree in psychology from a Board 

Psychologists’ Registration Board for registration 







psychologists identifying ‘lack of time during school day’ as a barrier in a national study 



educational psychologists, ‘professional burnout’ is rated as the m



desired service provided, rating it ‘very important’ 

“the conceptualisat

information about the distribution of tasks did not always match that used by participants” (p.449)



 

 

 

 





Typically, questionnaires allow the ability to provide a measure of a participant’s 

–

Survey methodology is commonly used due to its ‘generalisability or universality within 

and its ability to establish the degree of confidence which can be placed in a set of findings’ 







Website: The SurveyMonkey survey could be embedded on a user’s or business’ webpage.



Three weeks following the original invitations to participate, ‘last chance’ reminder emails were sent





Literature identifies thematic analysis as a “rarely

and beyond psychology” 

ended or ‘comment on’ questions were coded post

 

 



 

 

 

 

 

 



Secondly, even if email addresses are correct, automatic ‘spam’ filters can be set up to 



which contain ‘Survey’ or ‘Questionnaire’ in the subject 







*Note: Specified in ‘Other’ categ

Psychologist trained Psychologists registered in the ‘Psychologist’ scope of practice were asked to 



One psychologist commented “I have developed a range of skills 

to the field of education” Another felt that the “Educational Psychologist [scope] can narrow the 

understanding of what we offer”

ained psychologists was the general ‘Psychologist’ scope

this, with a number of psychologists indicating that they “couldn’t see any benefit to change from 

[the] original psychologist scope”

summary of psychologists’ main places of employment is displayed in Figure 1.





commented “My professional training provided the direction and scaffold required to examine Te 

experience” Others commented that professional training “was

Ongoing professional development in Te Reo, tikanga and respectful practice is essential” and “it 

ractice that they develop real meaning”.

Respondents recognised practitioners’ effort and willingness to 

but commented that “psychologists from [minority] 

groups are underrepresented”

“the face of Psych services does not represent the face of the need” One respondent commented “I 

would be great to have more ability to offer a Maori for Maori service”

One psychologist commented that “even though many psychologists are 



responsibilities to the Treaty of Waitangi” Another respondent noted that “MoE is doing a good job 

in being bicultural/multicultural, but individual practitioners still need to improve”

commented on the fact that “services are not equita

only”







that “working with teachers to help children’s behaviour” and “ensurin

appropriately to students (sic) learning needs” was a common role

therefore been categorized as ‘other’ For example, respondents in this category indicated “trying to 

get more recognition for students with learning problems..”, “setting a new wraparound service”, 

“maintaining program integrity..” and “risk management” as the most common SE orientated



provided learning activities broadly, with respondents giving answers such as “educate staff around 

Autism, anxiety and other diagnosis that affect school performance and behaviour” and “providing 

ining to school staff on topic requested or identified as being useful”

“Presentat

the effects on the developing brain of trauma, abuse, and neglect.” 

“The theory [of] change as it relates to wraparound programs”

“Providing training on appropriate support t

environment”

“Training school personnel re identifying and managing concerning sexual behaviour in 

children”







“In the past, [the most common service provided] would have been participating in



rather than hands on intervention is now most frequent work.”

example, one Psychologist said “Traumatic incidents are managed by a speci

trained but never actually called upon to help”



example, one psychologist stated “most of my work is as a result of some crisis and [I 

contacted by parents to support them, or their young person and school personnel”



importance of “developing a strong network of colleagues and investing in those relationships for 

referral, peer consultation, exposure to ideas/knowledge I didn’t know 

about etc.) and professional identity and wellbeing maintenance”

“my employer does n



aligned to my competency learning plan”

ongoing PD, but explained this was difficult as it was “often at my own expense”









majority of service categories, a psychologists’ ideal time spent was similar to actual time spent





whānau

example, one psychologist explained that “the relationships among those with respect to ‘who is the 

client’ is situation dependent, but can never consider any in isolation from the others”

gists’ comments on who they consider the client, is the 

stated that “all of the above are critical in the process of assessment and intervention planning”, 

ile another explained that the client is “a combination of the above – the child’s interests are 

paramount, but it is important to be able to consider and work with others to support the child’s 

needs being met”

However, based on participants’ comments, 

–

In a casework context, if there was no kid there’d 

ained that “my work responds to 

systems” The respondent further explains that ‘client’ “is not a word I choose to use

about supporting a system to respond to a child’s learning needs



If the system is the ‘client’, more inclusive systems can be 

found”

their “aim is to get the staff running programme[s] as soon as possible, and then monito

implementation”

explained that “my aim is to train those already around the child rather than to heavily involve 

another, temporary person in their lives”



For example, one psychologist explains that “it is my choice to pick up referrals”, while another 

states that “I decide my own level of contact”

For example, one psychologist explained that “due to case

contact with clients regularly” while another citied “admin requirements” as a limiting factor



psychologist explained “schools in which the leadership is effective and open to working with 

psychology in service of children & their families” and “teachers who are receptive to the idea of 

n their class” are necessary in facilitating access to 

Other psychologists commented that “knowledge of the referral process” and 

the “staff advocating and requesting services” as enabling factors

mportance of schools’ knowledge surrounding the 

a “clear understanding by principals’ and SENCOs of what service Special Ed provides” and ensuring 

that “schools and communities [are] fully informed of services that are available to them and 

who/how to access them” are key factors in facilitating access to psychological services

to psychological services within the educational context “appears to be 

services”, and the “previous positive experience with psychologists at Special Education/

successful interventions by the psychologists at Special Education”.

commented that the “ability to pay for private services”, the “funding support within the school”, 

and ensuring that “funding is in place to employ specialist staff in Special Education” were important 



commented that “having sufficient psychologists to provide service”, the provision of “prompt 

”, and “the psychologists having a low enough case load to dedicate appropriate 

time” as facilitating access to psychological services

context commented that “support services are abysmal and do not result i

students generally” The psychologists went on to explain that “having [a psychologist] on staff” was 

“strong connection between school and Special Ed” and “good relationships between principals and 

SE management” were factors that enabled the provision of psychological services in schools



commented that “psychologists themselves and the way they behave”, “practitioner judgement”, 



“Educational Psychologists being inadequately trained in consultation than would be helpful in the 

current model”, and “insufficient behavioural training and knowledge held by many psychologists” 

Psychologists commented that “schools who want a quick fix and who are 

less keen to participate in supporting the student”, a “low value of Psych’s by school management 

team (sic)”, and “schools (principals and teachers) who are resistant to wor

[due to] fear they’ll be shown to be less competent than they would like to think they are” act as 

r relationships (5.46%), lack of teachers’ experience with student with 



common theme, with psychologists commenting on the need for “improved provision of SE staffing 

or service”, and “more staff employment within SE so that we can actually deliver the expected 

services rather than the often ‘light touch’ approach or long waitlist”

that “regular education for school staff regarding service provision & how to seek more information 

when needed” and an “increased understanding within schools of how helpful we can be” as 



a massive overhaul of the whole ‘them us’ mentality between schools and Special 

–

– offering what’s needed more consistently across a continuum for 

–

the “allocation of psychologists

the life community of schools to offer ongoing preventative/systemic work”, and argued that 

“psychs would do better if they were positioned within schools and seen/used as a resource for 

Children’s 

–

of the community”

psychologist explained that “the current funding model is based upon children’s deficits and access 

This is an imperfect system”

elaborated by the comment of another psychologist who said that the MoE must “loosen c

in the life of a problem)”

“more collaborative, inclusive and 



student”

the need for a “more systemic approach with greater non

approaches/strategies from psychs”, and the need for “better training of [the] psychologists more 

”

involvement of “senior psychologists at the leadership tables at departmental and school levels

etc.)”.



most likely to be able to provide ‘consultation’ 

based services, while least likely to hold ‘Senior Psychologist’ responsibilities or provide ‘critical 

emergency’ orientated services



difficult to identify and respect the differences in others’



“

oriented paradigm”

Psychologists explain that while training courses provided “a platf

understanding”, they felt that it wasn’t until they began practicing that the importance of cultural 

“very effective in the engagement of Māori families and working alongside Psychologists to support 

and guide” Cultural responsive practice was described as ‘a work in progress’ in the current study, 



Durie explained that “some Maori are closely linked to established Maori institutions: 

institutions of other New Zealanders” (Durie, 1994, p.215)



The provision of assessment in psychology has been referred to in literature as ‘the 

gatekeeper role’ 

’

whānau

child’s social context 



whānau

changed its focus from a child focused ‘assessor’ role to one with an increased fo

whānau

Psychologists explained that schools expected a ‘quick fix’, and were resistant to participating in the 

Additionally, in the current research psychologists felt they had a ‘lack of time’ to use their expertise, 

which resulted in insufficient provision of support services and further supported the “perception 

that they are not helpful”



facilitation of teachers’ professional learning , the support of inclusive practice, and the provision of 



Firstly, the psychologists’ backgro

Secondly, the extent to which psychologists’ practice reflects local cultural 

commented that “practitioner judgement”, “insufficient behavioural training and knowledge, and 



has often been associated with a deficit approach, describing the child’s performance in a way 

explain that “one discomfort with normative te







–

provision of ecological services, supporting a “more collaborative, inclusive

by all adults [i]nvolved with supporting the student”



whānau

whānau



ā



Traditional psychometric assessments focus exclusively on the assessment of student’s 



whānau



whānau

For example, one psychologist in the current research reports a need for the ‘face 

of psychology to represent the face of the need’







use of closed and ‘tick box’ questions, however, an over use of open end questions increases the 

In ‘Section 3: Services Provided’, participants 
were presented with a ‘tick box’ list of 

‘common services’ questions were influenced 
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–
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–

Why didn’t—Why doesn’t—
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–

–

Why schools don’t use quality team consultation practices

–



Association’s revised “record keeping guidelines”: Implications for the practitioner

–

–

J., DiGuiseppi, C., Wentz, R., Kwan, I., … Pratap, S

–

–

chool psychology : past, present, and future



–

– Thousand Oaks, Calif. ; 

London : SAGE, 2007.

–

Teachers’ perceptions of school psychological services

–

–

–

–

School psychologists’ sense of self

–

–



–

–

psychologists’ perspectives on their professional 
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The school psychologist’s role in school assessment

–
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–

–

–

–

New Zealand’s 2013 Census on pop

practices: Urban school psychologists’ use, importance, 

–

facilitate school psychologists’ involvement in school

–

–

The “Journal of Educationa

Psychological Consultation”: A quarter century of contribution, a future of challenge and 

–



–

–

–

–
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Chinese teachers’ perceptions of the roles and functions of 
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–

School psychologists’ job satisfaction: A 22
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 Must be fully registered by the NZ Psychologists’ Board, or 
 
 
 

 

 
 

 information to build capacity of schools and families to improve students’ 

Appendix A: Massey University Educational Psychology (2015). School Psychologist Role and Duties. 
Unpublished document. 



Senior Psychologists’ responsibilities may include: 



Implications from the study’s findings include 



are up to date with HIPAA’s requirements
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extent of your professional psychology training in everyday practice? A ‘1’ indicates ‘very unsatisfied’ 
and ‘10’ ‘fully satisfied.



 
 
 
 
 
 









An Exploration of the Services Provided 
by Psychologists in New 

Zealand/Aotearoa Schools 
  

 
  

 

Kia Ora koutou, 
 
Attached is an invitation to participate in a study being conducted by Masters of Educational Psychology student 
Johanna Poole. 
 
The study is focused on the exploration of services provided by psychologists in New Zealand schools. 
 
Our ability to contact psychologists working in the school context is limited.   As such, it is possible you have 
received this email in error.  If this is the case, or you do not wish to receive further emails regarding this 
research project, please click on the ‘unsubscribe’ link at the bottom of this email and you will be removed from 
the emailing list. 
 
The link to the survey below is unique to you, and therefore cannot be shared.  If you have colleagues or friends 
who have not received this email and who wish to participate in the study, please encourage them to use the 
contact details below. 
 
Data from this questionnaire will assist in bringing clarity to our understanding of the psychologist role in 
Aotearoa schools, and help inform discussions about the future directions of the profession. 
 
The survey will take approximately 20 minutes to complete. 
 
 
CONTACT INFORMATION 
 
If you have any questions relating to the questionnaire or wish to receive further information about the study, feel 
free to contact: 
 
Primary Researcher: Johanna Poole (MEdPsych Student) | Email:johanna.poole1@uni.massey.ac.  nz 
 
First supervisor: Terence Edwards | Email: T.Edwards@massey.ac.nz 
 
Second supervisor: Judith Ansell | Email:  J.M.Ansell@massey.ac.nz 
 
Thank you for your contributions to this important research project. 
 
Nāku iti nei, nā 
Yours sincerely 
 
Johanna Poole 
 

  



This project has been reviewed and approved by the Massey University Human Ethics Committee: Application 
NOR 16/22.   If you have any concerns about the conduct of this research that you wish to raise with someone 
other than the researcher(s), please contact Dr Andrew Chrystall, Chair, Massey University Human Ethics 
Committee: Northern. 
 
Telephone: 09 414 0800 x 43317 | Email: humanethicsnorth@massey.ac.nz. 
  
 

Mā whero, mā pango ka oti ai te mahi! 

 

With red and black the work will be complete 
 
 

Click on the button below to access the information sheet, and to start the questionnaire. 

  

 

 

  

  

 Please do not forward this email as its survey link is unique to you.   
Unsubscribe from this list 

  

  

 

  



An Exploration of the Services 
Provided by Psychologists in New 

Zealand/Aotearoa Schools 
   

  

  

 

Kia Ora Koutou 
 
You were recently contacted and asked to participate in our Psychology in Schools exploration.  Our 
records show that you have partially completed the questionnaire. 
 
As we cannot use partially completed questionnaires, it is important that the remaining questions be 
answered should you wish to participate in the study.  To re-access your partially completed 
questionnaire, simply click on the link provided at the bottom of this email, or the original email link sent.  
A new window will open at the point where the questionnaire was last exited. 
 
It is possible that due to your line of work, some of the questions posed will be of less relevance to you 
than others, however many of the questions require an answer to move forward through the survey.  
Please feel free to answer N/A in the comment box or choose the ‘I’d prefer not to answer’ option should 
a question not apply to you. 
 
If you have any problems with the questionnaire, or any further questions, do not hesitate to contact 
myself or my supervisors using the contact details below. 
 
CONTACT INFORMATION 
 
Primary Researcher: Johanna Poole (MEdPsych Student) | Email:johanna.poole1@uni.massey.ac.  nz 
 
First supervisor: Terence Edwards | Email: T.Edwards@massey.ac.nz 
 
Second supervisor: Judith Ansell | Email:  J.M.Ansell@massey.ac.nz 
 
Thank you for your contributions to this important research project. 
 
Nāku iti nei, nā 
Yours sincerely 
 
Johanna Poole 

 

  



 

 

 

  

 Please do not forward this email as its survey link is unique to you.   
Unsubscribe from this list 

 

  

 

  



 
    

An Exploration of the Services 
Provided by Psychologists in New 

Zealand/Aotearoa Schools 
    

  

  

  

Kia Ora koutou 
 
You were recently contacted and asked to participate in our Psychology in Schools exploration.  
Thank-you to those who have already completed the questionnaire; your contribution to this research 
is greatly appreciated. 
 
Our records show that there are still a number of people who we have not received a response from.  
Because of the nature of the research, it is important that we receive responses from a range of 
psychologists working in the school context to ensure the profession of psychology in schools is fully 
explored.  Data from this questionnaire will assist in bringing clarity to our understanding of the 
psychologist role in Aotearoa schools, and help inform discussions about the future directions of the 
profession. 
 
Our ability to contact psychologists working in the school context is limited.   As such, it is possible you 
have received this email in error.  If this is the case, or you do not wish to receive further emails 
regarding this project, please click on the ‘unsubscribe’ link at the bottom of the page and you will be 
removed from the emailing list. 
 
To participate in the questionnaire, please click on the link at the bottom of this email. 
 
It is possible that due to your line of work, some of the questions posed will be of less relevance to 
you than others, however many of the questions require an answer to move forward through the 
survey.  Please feel free to answer N/A in the comment box or choose the ‘I’d prefer not to answer’ 
option should a question not apply to you. 
 
The questionnaire will take around 20 minutes to complete.  Please note that should you exit the 
survey, you can re-enter where you left off by re-clicking the link provided. 
 
CONTACT INFORMATION 
 
If you have any questions relating to the questionnaire or wish to receive further information about the 
study, feel free to contact: 
 
Primary Researcher: Johanna Poole (MEdPsych Student) | Email:johanna.poole1@uni.massey.ac.  
nz 
 
First supervisor: Terence Edwards | Email: T.Edwards@massey.ac.nz 
 
Second supervisor: Judith Ansell | Email:  J.M.Ansell@massey.ac.nz 
 

  



Thank you for your contributions to this important research project. 
 
Nāku iti nei, nā 
Yours sincerely 
 
Johanna Poole 
 
This project has been reviewed and approved by the Massey University Human Ethics Committee: 
Application NOR 16/22.   If you have any concerns about the conduct of this research that you wish to 
raise with someone other than the researcher(s), please contact Dr Andrew Chrystall, Chair, Massey 
University Human Ethics Committee: Northern. 
 
Telephone: 09 414 0800 x 43317 | Email: humanethicsnorth@massey.ac.nz. 
 
  

Mā whero, mā pango ka oti ai te mahi! 

 

With red and black the work will be complete 

 

 

 

  

 

 Please do not forward this email as its survey link is unique to you.   
Unsubscribe from this list 

  

 

 

 






