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ABSTRACT 

Access to Continuing Education is largely confined to a small 

section of the adult population. Clientele analysis of Continuing 

Education institutions throughout the world have shown participants in 

Continuing Education to be consistently simi Jar in terms of their 

social and demographic characteristics. Most participants are already 

advantaged in terms of their life-style a narrow 'creme de la creme' 

sector of the population. Few Continuing Education institutions have 

set out to cater for the educational needs of all persons in an area -

including the disadvantaged. 

This thesis presents the findings of a clientele survey of the 

Hawkes Bay Community College . From the beginning, College adminis­

trators were committed to catering for all groups within the Hawkes 

i 

Bay population. This study analyses the characteristics of all persons 

attending College programmes in September 1978 and assesses their 

representativeness of the region's population. In brief, it describes 

the social and demographic characteristics of pe rsons for whom the 

College provided access to Continuing Education. 

A self-administering questionnaire was completed by 1849 

College clients and th~ results were compi led using the Statistical 

Package for the Social Sciences on a Burroughs 6700. Questionnaire 

items covered the respondent's age, sex, ethnicity, marital status, 

place of residence, occupation, income, present and past education . 

Analysis of the participants in terms of these factors shows 

that the College has succeeded in attracting a number of persons from 

groups which have previously been under-represented in Continuing 

Education. Increased rates of participation are found among members 

of ethnic minorities, persons with low-status occupations and persons 

with low levels of educational attainment and consumption. 

Within the College itself, the Community Education department 

attracts a more heterogeneous clientele than the Vocational 

Education department . Much of the latter group's homogeneity stems 

from its youthful age structure. Most prominent among non participants 

at the College are older men, older members of ethnic minorities, semi­

and unskilled workers and residents of small towns and rural areas. 

Although the College has been successful in attracting numbers 

of people from groups not usually involved in Continuing Education, 



these groups are still under-represented at the College on a 

proportional basis. The College clientele is still dominated overall 

by groups who have always had high participation rates in Continuing 

Education. The Hawkes Bay Community College has, however, been 

successful in making headway towards opening up access to Continuing 

Education for all groups, including the disadvantaged. 
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PROLOGUE 

Overview 

This thesis is concerned primarily with showing which sorts of 

people gain access to a particular Continuing Education institution 

and how representative they are of the local population. 

The findings presented in this thesis represent the second 

stage of analysis of a research project known as the 1978 Hawkes Bay 

Community College (H.B.C.C.) Clientele Survey. Two previous reports 

have det ai led 

(i) t he Design and Validation of the Questionnaire - Senseman, J.R., 

(B.Ed. (Hon s .) Resea rch task - unpublished). This latter repor t 

de tails the var io us s t ages of planning and negotiation between 

Community Coll ege , University and Department of Education staff that 

cul mina t ed i n the design and completion of the survey questionnaires. 

( ii) the init ial analysis of the findings of the survey - Nolan 

C.J.P., Sens eman J.R., Ryba K.A. (1978 Clientele Survey - Massey 

University , 1979). This second report analysed the raw frequen cy 

distribution of t he various variables (e.g. sex, age etc.) within t he 

College as a whole , as well as within the two major College depa rtmen t s 

- Vocational an d Commun i ty Education. 

Implicat ions of the findings for the College were di scussed 

acros s a wide s pect r um of interests and particularly from an insti tut ­

iona l analysi s viewpoint. 

Scope of Thesi s 

More spec if ically, the main aims of this thesis are: 

( i) To describe and analyse the characteristics of persons 1 

attending the Hawkes Bay Community College during September 

1978. 

(ii) To ascertain the representativeness of the College's clientele 

in relation to the Hawkes Bay population. 

(iii) To relate the survey and its findings ((i) and (i i ) above) to 

the issue of access to Continuing Education In general, and 

other comparable research studies in particular. 

The thesis Itself is divided Into four main chapters (excluding 

the Prologue): 

(i) Statement of the Problem. This chapter Introduces the concept 

of participation and explains its significance i n Continuing 
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Education. Barriers to participation are seen as a way of 

explaining the variation in rates of participation among 

different sectors of the population. Clientele analyses, 

therefore, perform an important role in Continuing Education 

research in showing who gains access to Continuing Education 

provision. The Hawkes Bay Community College explicitly 

delineated goals relating to clientele. In doing so, it sought 

to overcome barriers that have traditionally denied access to a 

number of sections within the community. 

(ii) Research Literature Review. Having outlined the nature of the 

problem, Chapter Three reviews a number of research studies 

related to the topic. Studies of three different types - Intra­

agency, Inter-agency and Community surveys - from Britain, 

United States of America, Canada, Australia and New Zealand are 

reviewed. A summary of the salient points in relation to a 

number of variables concludes this section. 

(iii) Research Design. Drawing on the experience of other research 

findings, Chapter Four explains the rationale and mechanics of 

the research design used in the H.B.C.C. Survey. Explanations 

of the types of variables and their significance to the survey 

are related to the computer technique used as well as methods . 
of data presentation. A review of the main events leading up 

to the survey and details of the organisation for the distri­

bution and completion of the questionnaires conclude this 

section. 

(iv) Results - Characteristics of Participants. Chapter Five 

presents the detailed analysis of the findings of the Hawkes 

Bay Community College and is divided into the following sub­

sections 

(a) Sex, Age, 

(b) Marital Status, 

(c) Children at home, 

(d) Ethnicity, 

(e) Occupation, 

(f) Socio-economic status (of respondents' occupations), 

(g) Income (personal and household), 

(h) Educational Background, 

- Years at secondary school 



- Highest school exam. qualification, 

- Post-school qualification, 

- Prior involvement at the H.B.C.C. (1975-1977), 

- Previous Continuing Education involvement (non-
H.B.C.C .) , 

(i) Place of residence. 

Data in each sub-section is presented in diagrammatic or 

tabular form, followed by a written explanation and short 

resum~ of the main points. 

3 

(v) Summary and Conclusions. The final Chapter of the thesis 

summarises the main findings of the study in terms of the 

variables ((a) - (i) above). The College as a whole and its 

two main departments are examined with reference to client 

profiles as well as detailing the characteristics of non­

participants for each of the clienteles. A general conclusion 

completes this final section. 
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CHAPTER ONE: STATEMENT OF THE PROBLEM 

Introduction 

Participation in Continuing Education has long been recognised 

as a predominantly middle-class phenomenon. Unlike most other areas 

of education, Continuing Education is maintaining a steady growth rate 

throughout the world and is becoming accepted more and more as an 

integral part of the educational structure in most countries. Yet, 

despite the move from the periphery to an accepted place in the main­

stream of education, Continuing Education continues to 1 ive with the 

platitude that its clientele is still only representative of a small 

part of the adult population. 

In terms of demographic characteristics, participants are a 

relatively homogeneous group. They are also consistently similar in 

terms of their socio-economic characteristics. Most Continuing 

Education activities attract a clientele that is already privileged 

in terms of its life-style - in particular, their previous educational 

consumption as well as general attributes related to power, prestige 

and material goods (e.g. occupation, income). 

Despite the growth in the numbers of people participating in 

Continuing Education .t herefore, the make-up of the cl ientele has 

remained cons tant. Increased Continuing Education provision has 

largely meant greater educational provision for larger numbers of 

peop le already socially, economically, and educationally, privileged. 

The less privileged have largely been neglected and remain outside the 

activities of most Continuing Education activities. In the words of 

the Third International Conference on Adult Education, (1972:9) they 

are the 'forgotten people', who are yet to claim their rights. 

This thesis does not attempt to review or discuss the 

justification for the increased participation of underprivileged 

adults in Continuing Education. Rather, accepting that Increased 

participation~ desirable (for whatever reasons) this study concen­

trates solely on describing and analysing the characteristics of a 

particular Continuing Education institution's clientele - that ls, who 

gains access to the Hawkes Bay Community College72 

Voluntary Participation 

The analysis of the characteristics of participants claims a 

central position in Continuing Education research. Its importance 
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is attributable to the simple fact that participation constitutes a 

necessary prerequisite to achieving all other goals. Unlike primary 

and secondary schooling, where educators deal with a 'captive' 

audience, participation in Continuing Education is voluntary. Although 

some persons are initially directed to attend courses as part of their 

vocational training, adult students are at all times free to avoid, to 

engage in,or withdraw from educational activities as they please. 

Achieving educational goals in Continuing Education, therefore, is 

always dependent on attracting and retaining the target clientele. 

Hence the size and type of the clientele that a Continuing 

Education institution attracts will depend on, 

(i) the institution's mission (including the nature of its tar9et 

population), and 

(ii ) the specific strategies and methods used to gain access to the 

target population (whose 1accessibility 1 is, in turn, related 

to individual and group attitudes, values, life-style, etc . ). 

With regard to (i) it should be noted that many Continuing 

Educa t ion i nstitutions (e.g. secondary school night classes) do not 

expli c i tly state their target populations while others (e.g. trade 

uni on groups) c learly delineate entrance qualifications. For most 

Contin uing Education institutions, however, a reasonable cross-section 

o f the catchment areas population is at least implicit. Certainly 

few, if any , 1 open 1 Continuing Education institutions (i.e. where 

membership of a specific group is not a pre-requisite for participation) 

exp ! ici t ly exclude specific groups or individuals. In other words, 

constitut ional barriers to participation in Community Education are 

insufficient to explain the select nature of the clientele for which 

most Continuing Education institutions have catered in the past. 

Barriers to Participation 

Other types of barriers to participation, however, do exist. 

It is these barriers which Continuing Educators must overcome through 

various strategies and metho.ds ((Ii) above) in order to achieve a more 

representative clientele. 

In brief, the main barriers that prevent people from partici­

pating include: 

(i) Personal/social barriers - including such factors as the Image 

of Continuing Education In general, and specific agencies in 

particular, conveyed to outsiders; the consequences of 
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compulsory schooling and systems of social stratification, 

such as feelings of inadequacy and rejection especially among 

the people disadvantaged by such systems. 3 

(ii) Financial barriers - differences in access to material goods 

and services mean that some people are more able to afford 

child-care, transport, course fees, and other costs associated 

with attending Continuing Education courses. 

(iii) Geographical barriers - people in geographically isolated areas 

have always had lower levels of social service provision 

historically. Gaining access to Continuing Education for these 

people usually involves considerable effort and expense, thereby 

screening out all but th·e highly motivated and/or more affluent. 

Hanna (1972:vii) made the following remarks in reference to 

this issue - 11An educational service is not really available to a class 

of people if it is not where they need it, when they need, at a level 

at which they are ready to start learning, or if a break-neck hurdle 

has been placed between the educational service and the would-be 

student... If an educational service bears an image which makes it seem 

alien or hostile territory to the student-in-need it may as well not 

exist. 11 Thus, it can be stated, that the greater the barriers to over­

come, the less the like! ihood of participating in Continuing Educa tion 

or alternatively, the less the barriers to overcome the greater the 

likelihood of participating in Continuing Education. 
. . . i.nsti tut ion 1 s. The ef fectiveness of any Cont1nu1ng Education 1 strategies and 

general modus operandi in overcoming different groups' barriers to 

participation can, therefore, be readily measured in an analysis of its 

clientele. If an institution has a reasonable cross-section of various 

groups within a community represented in its clientele then it would 

appear reasonable to conclude that the particular Institution Is 

succeeding in minimising or even eliminating the barriers that have 

traditionally hindered the participation of various groups. 4 

In other words, the propensity of groups and individuals to 

participate in Continuing Education can be directly related to the 

degree to which the Continuing Education Institution can overcome the 

various barriers to participation. 

Particular groups and Individuals within society vary also 

according to the ·~ and degree of difficulties to be overcome in 

achieving their involvement In Continuing Education. Clearly, some 

problems are minor and easily overcome (e.g. changes In timetabling, 
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venue), while others are highly interrelated and require considerable 

effort to surmount (e.g. for the rural poor who may see education 

solely as a source of feelings of failure and rejection). 

Clientele Analysis 

Continuing Education institutions have traditionally succeeded 

in gaining access only to those people who have few or no barriers to 

overcome. Few institutions have managed to surmount the difficulties 

associated with involving groups or individuals whose living situations 

involve considerable obstacles to participation. The major reasons for 

this incapacity include: 

(i) Lack of knowledge of the way of life of the various underrepre­

sented groups, 

(ii) Lack of ideological committment to providing appropriate social 

services for~ groups in the community, 

(iii) Preoccupation with securing a foothold for Continuing Education 

in general (with a subsequent tendency to give the educational 

needs of the more vocal groups in society a higher priority). · 

Research on Continuing Education cl ientele is, therefore, 

impor tant in showing the relationships between the characteristics of 

the institutions involved (such as their image, recruitment strategies, 

methods of operation etc.) and the characteristics of the clientele 

that is involved. In other words, cl ientele analysis can provide a 

reasonable indication of the effectiveness of the institution's 

operational strategies in overcoming the various obstacles to partici­

pation for various groups. 

The New Ze~land Community College. 

Like -most other countries, New Zealand is committed, at least 

in theory, to the goal of equal opportunity in education. Also like 

most other countries, research on participation in Continuing Education 

in New Zealand has shown participants to come from a narrow "creme de 

la creme" sector of society (Boshier 1971:43). 

From this point ~f view, the Hawkes Bay Cormiunity College 

represents an interesting development in New Zealand Continui .ng 

Education. Besides being the first of a new type of educational 

institution, the College's mission at the outset included clear 

statements of purpose with r.egard to its target population. For when 

the 1972 Labour Government brought the concept of a Community College 

into reality, numerous specific references were made to the nature of 
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the clientele for which it would cater. Increasing educational 

opportunities and removing inequalities in the availability of 

education were seen by the Director General of Education---(Renwick 

1973:7) as being central to the idea of a New Zealand community 

college. More specifically, Renwick (1973:20) mentioned the colleges' 

missionary activity in reaching identifiable groups whose educational 

needs were not being met by other educational agencies. "Community 

colleges would clearly have it (second-chance education) as a major 

responsibility. (Renwick 1973:18) 

At a public seminar (Seminar '75) held in conjunction with the 

opening of the Hawkes Bay Community College (H.B.C.C.), the Director 

not only reite rated the College's open-door policy, but went on to 

point out the need for special consideration of those groups who are 

di sadvantaged in some way - "those who are either not able to clearly 

express their needs or perhaps do not fully realise what their needs 

are" (Harr~ 1975:9). Specifically mentioned were the needs of women, 

Maoris, rural people and educational drop-outs. 5 

From these statements, it is clear then, that the H.B.C.C. 

expli citly set out to cater for a true cross-section of the Hawkes Bay 

region. Statements of intent, however, provide no indication of 

reality. As Renwick (1977:6) has pointed out, the concept of equality 

of opportunity is no~ longer sufficient. At best, it is a spurious 

concept. Renwick argues that it is more useful to talk of (and achieve) 

equality of results. 



Footnotes to Chapter One 

2.-F~r a fuller discussion of the rationalisation of increased 
participation see Senseman, J.R. - "Continuing Education Clientele: 

9 

Present Realities and Future Possibilities", in Continuing Education 
in New Zea 1 and, Vo 1 . I I , No. 1, May, 1979. 

3. See, for example, Royce's discussion (1975) on the difficulties 
many women face in continuing their education in adulthood - including 
lack of self-confidence, opposition from husband and family, under­
taking the 'dual' role of homemaker and student etc. See also Anne 
Davis' 'New Start ... ' article for further details of barriers mature 
students face when seeking to enter university. 

4. What participants actually do in Continuing Education is, of course, 
another issue. The type and quality of educational provision 
(particularly as they relate to different social groups) are in them­
selves issues worthy of further study. 

5. Such a concern, it should be noted, does not mean the exclusion of 
other groups or the promotion of these groups' interest at the expense 
of others. Rather, it means that the H.B.C.C. would seek to involve 
~sectors of the Hawkes Bay population, including people from these 
specific target groups. 
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CHAPTER TWO: RESEARCH LITERATURE REVIEW 

Approaches to Clientele Analysis 

A number of approaches have been used in research studies to 

ascertain who participates in Continuing Education and conversely, who 

doesn't. The research literature on participation is of three main 

types:-

(i) Single, intra-agency clientele analysis. The characteristics 

of participants within a particular Continuing Education 

institution are described and analysed. Usually, some form of 

comparison with the institution's catchment area or specific 

target groups (e.g. the elderly) is also given. Such a compar­

ison enables the researcher to deduce which groups from the 

surrounding populaion or from the target groups are not 

participating. Figur~s f~r making the comparison with the 

total potential constituency are normally drawn from sets of 

public statistics sue~ as the census. 

(ii) Inter-agency analysis/ This form of clientele analysis is 

primarily concerned with comparing the participants of two or 

more Continuing Education institutions or agencies. Comparisons 

of this type enable researchers to relate specific delivery 

systems (e.g: correspondence vs. tutorial classes) to clientele 

profiles, 6 as well as monitoring the effects of different 

institutions' policy and recruitment strategies (as shown in the 

nature of the clientele that is attracted). This form of 

clientele analysis may also inlcude a comparison of the 

participants with the institutions' catchment area or target 

population. 

(iii) Community survey. Studies of this type survey Continuing 

Education participation within a distinct social or geographical 

community. 

Unlike (i) and (ii) above, these studies include Continuing 

Education participants from a wide range of educational settings 

and over a longer time span, as wel 1 as non-participants. While 

this research approach enables a more detailed and extensive 

comparison of participants and non-participants, other factors 

make these studies methodologically more problematic. Briefly, 

these prob 1 ems inc 1 ude some or a 11 of the fo 1 lowl .ng. 



(a) Definitions - e.g. what constitutes a 'Continuing 

Education activity', in terms of content, length, method? 

11 

(b) Comparison of learning activities - the tremendous variety 

and extent of learning activities that adults undertake makes 

meaningful comparisons difficult at best. 

(c) Sampling - unlike intra- and inter- agency analyses, where 

co-operation is generally very high, community surveys often 

have difficulty in gaining a representative sample both of the 

community in general, and adult participants in particular . 

Because participants may constitute as low as 3 or 4% of the 

total population, total sample numbers need to be reasonably 

high - a factor which often adds considerable expense to the 

research budge t . 

All three types of clientele analysis provide insights on t he 

issues central to this discussion, namely - who participates in 

Continuing Education; and conversely; who does not? 

The following sections review the main findings of overseas and 

local (New Zealand) research studies on participation in Continuing 

Education and includes all of the above types of cl ientele analyses. 

Some were not carri ed out explicitly or solely as cl ientele surveys. 

Howeve r, their findings do include information on the characteristics 

of participants and are therefore i ncluded as research studies relevant 

t o t he literat ure review. 

Br i tain 

(i ) Edwa r d Hutchinson - Partici pa tion in Leicestershire Commun i ty 

Co 11 eges . 

In his 1973 study of sixteen Community Colleges 7 in Leicester­

shire, Edward Hutchinson compared 700 Community College participants 

(a 70% return rate) with two sets of material figures - the 1961 Census 

and the General Household Survey of 1973. 

Participants enrolled in Vocational (minor commecial) and 

Academic ('O' and 'A' level G.C.E.) classes were not Included in the 

study (less than 6% of the total community college enrolments). 
a· 

In comparison with national statistics , the sample of 

community college clients contained "markedly higher proportions" of 

people - with school education beyond the compulsory minimum; 

- with continuative further education at both lower and 

higher levels; 



- with certificates of educational and/or professional 

qualification. 
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Although these findings apply to both sexes, women (76% of the 

sample) were more likely than men to have compulsory minimum education 

only (33% - women; 10% - men), but less likely to have had 'higher' 

further education (10% - women; 20% - men). 

The ratio of men in manual vs. non-manual occupations was 

32:68 - a complete reversal of the catchment area's ratio of 64:36. 

When assessed in terms of their husbands' occupations (manual vs. non­

manual) women's backgrounds were shown to be very similar to male 

participants. In terms of their own present or previous occupation, 

70% of the female sample were placed in the 1 intermediate and junior 

non-manual 1 category (which covers many grades of clerical occupations, 

primary school teaching, medical auxiliaries and social workers). 

Apart from this main group, one-fifth were categorised as 'partly 

skilled manual 1 
- mainly a reflection of the importance of the local 

hosiery industry. 

Finally, Hutchinson notes that there are further differences 

within the sample with regard to the type of community college attended. 

The upper-school colleges with superior facilities have a higher 

proportion of the better educated and relatively more affluent clients . 
than do the less well equipped high-school colleges. 

Not only do the Leicestershire community colleges attract a 

clientele that is untypical of the surrounding population in terms of 

educational background and socio-economic status, there is also internal 

differentiation within the college system. The educated elite are thus 

shown to be numerically over-represented at the macro (I.e. community) 

and the micro (i.e. within the instutions) levels. 

(ii) Bryan Luckham - The Characteristics of Adult Education Students 

Using the results of a research project on the pattern of 

library use and adult education activities in the two north-western 

towns of Chester and Eccles, Bryan Luckham produced a separate analysis 

on the characteristics of adult educatlon , students. Using two separate 

random samples of 1,133 persons, Luckham 1 s community survey Included 

participants and non-participants. 

Participation in Continuing Education was a minority interest 

with as few as 2% of the sample currently enrolled, and 36% having ever 

enrolled in some form of Adult Educatlon9. Higher proportions ~f the 
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younger age groups are participants and men are almost twice as 1 ikely 

to have taken a study course since finishing their full-time education 

than women. Women are much less likely to have pursued Conti-'ll.!lng 

Education courses of a vocational nature. Participation in adult 

study is very positively correlated with the extent of previous full­

time education. 

In terms of their occupational category, adult education 

students in Chester and Leeds are noticeably weighted towards those 

from higher status occupations. Although only a minority section of 

the population of the two towns, participation rates are much higher 

among these groups than within lower-status occupational groups. Semi­

skilled workers on the other hand, are barely reached by the agencies 

of formal adult education. 

In summary, Luckham concludes that adult education students 

generally appear to be untypical of the public at large. What is 

particularly significant in distinguishing them from other members of 

the public is the extent of their formal education, the important 

occupational status which many of them hold, and to a lesser extent, 

age and sex (with the young and males being over-represented). 

(iii) National Institute of Adult Education (N.l.A.E.) - Provision 

for Adult Education. 

In 1967 the Nati'onal Institute of Adult Education undertook a 

survey of the adequacy of provision for adult education in six areas 

in England and one in Wales. Each administrative area was chosen 

according to evidence of differing social and economic conditions so 

that the total sample could be taken as representative of England and 

Wales in general. The authors suggest (p. 52-54) that the seven areas 

chosen were reasonably representative of the national average. 

Although the survey had a very respectable return rate of 73%, 

Hutchinson (1970:113) states that it Is likely that among those who 

did not reply were more than a proportionate share of the less highly 

educated- i.e. the sample of participants in the various Continuing 

Education _agencies contained an element of upward educational and 

social b I as, al though this was not tho_ught to be 11 la rge11
• 

The survey was not concerned with classes directly intended 
11 to prepare people for qualification, academic awards or technical 

competence" (i.e. work-related studies), but focussed Instead on the 

provision of classes related to 'personal and social Interests'. 
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As a community survey, the report was able to make direct 

comparisons in terms of demographic characteristics between partici­

pants in Continuing Education (whether involved currently or in the 

past, and including all forms of Continuing Education activity) and 

non-participants from the same geographical area. 

Female participants in the sample outnumbered their male 

counterparts by 3:1 . This disproportion was more marked in 'active' lO 

classes (4+:1) than in 'conceptual 1 classes (2 : 1), while the sexes 

were evenly balanced in 'handicrafts' and 'do-it-yourself' classes. 

Although not of prime concern to the study, Hutchinson, like Luckhan, 

(p. 116) mentions that men's involvement in classes is mainly 1work­

related1 and that in personal and social interest classes, women 

outnumbered men by at least 5:2 and that the disproportion appeared to 

be growing. 

The report (p. 81) summarises the relationship between social 

class and participation as follows - "Among those recorded as 

'currently enrolled' the proportion who remained at school to 16 or 

later is twice as large as would be expected from their proportion in 

the total sample; for those leaving at the legal minimum age it is 

about one third less. The odds on or against members of the four 

social-class groups being represented among those currently enro ll ed 

are A,B (high status)·, 2:1 on; C1, 9:5 on; C2, evens; D,E, (low status) 

3:1 against. 11 These differences were further accentuated in 

'conceptual 1 as contrasted with 'activity' classes. 

The typical participant in Continuing Education classes in the 

N. I .A.E. survey was a middle-class woman aged under 40, who had 

completed her secondary education and who was attending non vocational 

courses in order to foster her cultural development. 

United States of America. 

(i) Johnstone and Rivera - Volunteers for Learning. 

Probably the most detailed and representative data on the 

characteristics of the American adult learner are found In Johnstone 

and Rivera's 1965 study using a national sample of over 24,000 

American adults. The study sought primarily to provide 11a comprehen­

sive overview of the numbers and characteristics of adults engaged In 

studies of various subjects, the methods of study employed, and the 

institutional setti.ngs within which such Instruction was received" 

(General Introduction p. xxv). 
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Unlike the N.I .A.E. national survey, Johnstone and Rivera 

(p. 26) used a much broader definition of an educational activity and 

included two main criteria for inclusion as an ed1:1e-ationaL_activity. 

Firstly, the main purpose of the activity was 11 to acquire some type of 

knowledge, information or skill 11
• Secondly, the activity 11 had to be 

organised around some form of instruction". This broad definition 

therefore, included participants from a wide variety of educational 

settings (including self-instruction if sustained over a period of at . 

least a month) and made no distinction between courses according to 

their vocational intent. 

In comparing adult education participants with the total U.S. 

sample of adults, Johnstone and Rivera (p. 6 - 8) isolated three key 

factors that were consistently distinguishable between the two groups. 

(a) Age. Participants were younger than the average American 

adult with a median age of 36.5 - six years younger than the national 

median age. Over half of all participants were under forty and nearly 

four in five were under fifty. Participation rates fell from a high 

of 29% among adults in their twenties to 4% among those persons 

seven ty or over. 

(b) Education. Participants had attended school 12.2 years on the 

average compared with 11.5 years for all adults in the sample. Rates 

of participation varied from 4% for those with no formal schooling to 

47% for those who had attended for more than 16 years. 

Furthermore, participants were more likely to hold white-collar 

than blue-collar jobs and had median family · incomes of almost $1 ,200 

higher than the average. 

Of the three indicators of socio-economic position used in the 

survey (education, occupation and income) formal schooling was found 

to have by far the most powerful influence on rates of learning 

activity. Taken together, however, the impact of all three factors 

was enormous. To illustrate the point, Johnstone and Rivera give the 
11 fol lowing example: a person who had been to col 1.ege who worked in 

a white-collar occupation and who .made more than $7,000 a year was 

about six times more likely to have been e.ngaged in learning pursuits 

during the previous year than a person who had never gone beyond grade 

school, who worked in a blue-collar occupation, and whose family 

Income was . less than $4,000. a year. 
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(c) Geographical location. Although not as influential as age or 

~ducation, participants could also be differentiated from the total 

population by their geographical location. Residents of large 

metropolitan areas were overrepresented among participants, while 

those living in small cities, small towns, or rural areas were under­

represented. Within the large urban areas, those living in suburbs or 

on the outskirts were overrepresented; those living within the central 

c i ti es we re not. 

In summary, the authors offer the following social profile: 

the adult education participant is just as often a women as a man, is 

typically under forty, has completed high school or more, enjoys an 

above-average income, works full-time and most often in a white-collar 

occupation, is married and has children, lives in an urbanized area 

but more likely in a suburb than a large city, and is found in all 

parts of the country, but more frequently in the West than in other 

regions. 

(ii) London, Wenkert and Hagstrom - Adult Education and Social 

Class (1963). 

The main purpose of this study was to explore in detail the 

relations between social class and participation in adult education 

(p. 166). Using telephone interviews, a total of 849 housing units in 

selected parts of Oak1and, California, were contacted with an 86% 

success rate. The sample however, (605 in total) was restricted to 

men aged 20 to 59 who were not full-time students nor institutionalised 

and who resided in selected parts of the Oakland community. Despite 

these limitations (in particular, the total exclusion of women should 

be noted) the authors claim the un-representativeness of the sample 

"did not seriously vitiate the findings". (p. 165). However, later in 

the report (p. 172) the authors concede that the community sample is 

"probably representative of middle-income areas in Oakland in most 
• 1 II essent1a respects · 

As with the Johnstone and Rivera study, London et al used a 

broad definition of adult education activity - "we have accepted all 

kinds of reported activity as lo.ng as it was performed in an organised 

instructional context; we have included both vocational and non­

vocational activities in our definition;" (p. 30). 

The results of the Oakland survey are practically identical with 

the Johnstone and Rivera findings. Statistically, the most important 
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factor influencing the 1 ikelihood of participation was education - the 

more educated a person is, the more likely s/he was to participate. 

Participation rates varied from 2% among those with less thao _5 years 

of schooling to 23% among college graduates. 

Consistent with the Johnstone and Rivera study and most 

literature on social stratification the different components of socio­

economic status (education, income, occupation) were found to be 

correlated with participation, though education remained the single 

most influential factor on whether or not an individual participates. 

Rates of participation also varied with age - the younger 

participate in higher proportions than older people. This pattern was 

further accentuated when participation was related to vocational 

reasons. Very few older men (and especially the less educated) 

participate in vocationally-oriented activities. Participation rates 

for non-vocational participation is more constant throughout the age 

groups and the decrease that does occur is due to the influence of 

education, because the better educated continue to participate 

regardless of age. Jn combination, therefore, age and the amount of 

previous education were found to be very accurate predictors of the 

likelihood of an individual particpating in Continuing Education 

activities. 

While there are a number of other factors associated with the 

~of participation 12 , the only other factor found to influence the 

total rate of participation was style of life during leisure hours. 

Even when the effects of education and age were controlled, the type 

and form of leisure activities were shown to be influential on 

participation. Participants tend to be active (rather than passive) 

in their orientation towards life and prefer serious reading, art and 

music, formal organisations or informal activities (rather than sports, 

hobbies or crafts). 

Jn surrrnarisi .ng their Oakland study in conjunction with three 

national studies, London et al conclude (p. 204) that, "the major 

finding is established beyond question: the single characteristic of 

persons which is most likely to cause them to take an adult education 

course is the amount of education they al ready have. R.egardless of 

where one lives, whether In the South or North, in a small town, or 

big city, whether one is a man or a woman 13 , white or N.egro, a 

professional or skilled worker, a person with an extremely high Income 
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or an extremely low one, prior education determines the likelihood of 

participation in some form of adult education. If one is young, in 

addition, then he is more likely to participate regardless of 

education, but age is also a secondary factor." 

(iv) Imogene Okes - Participation in Adult Education (1972). 

The data for Okes' study of participation were compiled from 

the U.S. Bureau of Census' 1972 national household survey (50,000 

households - 105,000 persons). Included in the definition of adult 

education programmes for this study were all educational activities, 

(full and part time) not just degree or job-related, undertaken during 

the past year. The figures given are for all U.S. adults, 17 years 

and over. 

(a) Sex - women are marginally more likely to participate than men. 

Men tend however to be in a majority in high status institutions (e.g. 

4 year colleges, university) or in programmes that are job-related 

(e.g. vocational school, employer programmes). 

(b) Age - participants are younger than non-participants with a 

median age in the early 30's (33.2% are in the 25 - 34 year cohort) 

and 91.2% being under 55 years of age. Only 2.4% of all participants 

are aged 65 years or over. 

(c) Race - Non-whites are under-represented among the participants 

- 7.7% participants; t2% - U.S. population. Conversely white are over­

represented statistically - 92.3% - participants; 88% - U.S. population. 

(d) Education - 86.9% of all participants had at least high school 

or college education - nearly half (49.2%) had at least some college 

education. Only 3.9% of all participants had not gone beyond 8th 

grade. 

(e) Income - participants had on the average higher yearly family 

incomes. e.g. 60.9% had a family income in excess of $10,000. The 

comparable figure for non-participants was 40.9%. At the bottom end 

of the scale 10.3% of the participants had a family income below 

$5000 - the figure for non-participants was 23.3%. 

(f) Occupation - consistent with the findings on education and 

income (d and e above) the h.ighest rates of participation were 

reported by people in high-status occupations (i.e. those requiring 

high educational qualifications and with high remuneration) - in 

particular, the professional and technical, managerial and administra­

tive and clerical categories of occupation. Although a statistical 
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minority in the general population, these three groups of workers 

account for almost half the total of participants. Those groups most 

under-represented include the unemployed, the unempl~yable (i.e. 

unable to work for various reasons) and persons in a housekeeping role 

(predominantly women). 

(g) Family - participants are more likely to have children living 

at home and in greater numbers than non-participants. Only in the 

category of 4 or more children are the two groups similar in proport­

ions. 

Canada 

(i) Gary Dickinson and Coolie Verner - Review of Canadian Research. 

In their very extensive review of research on participation in 

Canadian Continuing Education 14 , Dickinson and Verner present a summary 

of the characteristics of participants from a number of research 

reports, most of which are unpublished M.A. theses at the University 

of British Columbia 15. 
The Canadian findings show remarkable consistency with the 

British and American studies and can be summarised as follows:-

(a) Age - younger adults participate more than adults. The peak of 

participation is in the late twenties and thirties and declines 

gradually thereafter. Younger adults are more likely to be involved 

vocationally - oriente'd courses, while older adults tend more towards 

general interest, hobby and non-credit programmes - a pattern the 

authors attribute to the different educational needs of people at 

different stages of the life cycle. 

(b) Sex - women are more likely to be present in liberal arts and 

general interest programmes while men participate most in vocational 

and career-related educational activities. 

(c) Marital status - this factor appears to have little effect on 

participation except where specific groups (e.g. single mothers) are 

sought as the target population. The presence of children does not 

deter parents from participatl .ng - indeed there appears to be some 

evidence for the reverse as participants tend to have more children 

than non-participants. 

(d) Education. Simply stated, the ~igher the level of previous 

formal education, the greater the likelihood of participating In 

Continuing Education activities. 

(e) Occupation - overall participation Increases with the degree 
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occupational status (i.e. high participation rates are synonymous 

with individuals of high occupational status). Different types of 

programmes however, attract people in different occupations -

generally, the higher the status of the institutions, the higher the 

occupational status of the participants, e.g. school system courses 

enrol large numbers of housewives and a lesser number of semi- or 

unskilled workers, while university adult programmes draw dispropor­

tionate numbers of people from managerial and professional 

occupations. 

(f) Residential location - participation rates are lower i n rural 

areas than in urban areas - a situat ion largely due to the paucity of 

education provision in the rural areas. 

There is an inverse relation between distance to the locat ; o~ 

of the programme and rate of participation i.e. the greater the 

distance, the lower the rate of participation among the population. 

Furthermore, people attending high-status courses or institutions 

(e.g. university extension) are more likely to travel longer 

distances to attend than those people attending low status courses or 

institutions. 

Dickinson and Verner (p. 164) conclude their discussion of the 

findings with the following comments:- "Adult education invol ves a 

s ignificant number of ' participants and a considerable expendi t ure of 

public and private funds yet it does not meet the pressing need fo r 

learning of large segments of the population. Since the cost of 

fu r ther education is primarily borne by the participant, those with 

less income tend to be excluded. Furthermore, the amount of school ing 

appears to lead to participation in adult education , consequently, the 

less educated adults are under-represented. Since those with higher 

education and income levels tend to participate more, those providing 

adult education programmes tend to cater for those who participate. 

Adult education, then, is widening the gap between the educated and 

the uneducated." 

Austral la 

Diane Finnegan: ·outreach: Awareness of arid Access · to Adult Education 

(1978). 

Among the aims of this project were those of determlnl .ng the 

extent of participation in adult education in the Adelaide metropolitan 

area and relating participation rates in Adelaide to such student 

characteristics as age, sex, schooling and socio-economic status . 
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16 From the total population of electors (650,000) a random 

sample of 2,500 (i.e. 1 in every 260 Adelaide residents) was system­

atically chosen. A very high response rate of 94% 17 ensures the 

generalisability of the findings to the total population. 

Adult education was defined as "any learning experience in 

which a person has voluntarily enrolled other than vocational or 

higher education courses 11
• Although this definition is somewhat 

narrower than that used in some of the other studies reviewed, the 

study covered all classes in which the respondent had been involved 

since leaving school 18 . In all, 34.5% of the total sample had 

participated in some form of adult education since leaving school. 

Once again, the findings of the Adelaide survey show a 

remarkable consistency with other studies reviewed here. The 

distinguishing characteristics of the participants are summarised 

below:-

(a) Sex. Women enrol more frequently than men (Women 59%; men 

41 %) • 

(b) Age. Participation rates among the different age cohorts show 

a distinct pattern with the highest rates for persons under 36 years, 

equal proportional representation among those aged 36 - 59 years, 

followed by a marked fall-off in participation of persons 60 years 

and over. Allied to the factor of age is the under-representation of 

re ti red persons . 

(c) Education. As with all other studies on participation, the 

people who have already experienced the most education are the ones 

most likely to enrol in Continuing Education classes. e.g. Only 11% 

of the participants had not. gone beyond primary school (7 years) while 

24% of the total sample were in the same category. 

(d) Socio-economic background. Respondent 1 s occupations were 

rated on Congalton's four-point scale of socio-economic status (Class 

1 - high, Class 4 - low). Participation for Classes 1 and 3 were 

approximately the same as the total sampe, distributions; participants 

were over-represented in Class 2 and under-represented In Class 4. 

That is, higher proportions of participants had high status occupations, 

while people .from low-status occupations tended to have low partici­

pation rates. 

The author s.u.ggests that the analysis provides a clear profile 

of the person most likely to enrol In adult education classes:- this 

person is more likely to be female rather than male, Is probably under 



36 years of ~ge and is employed. She has reached a high level of 

schooling and is probably middle class. 
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Participation rates vary from 10% for peopl e in the lowest 

socio-economic class with onl y a primary school education to 71 % for 

people in the second highest socio-economic class (Congalton 's Class 

2) in the 30 - 35 year age group. 

All the participation rates of 50% or over are associated with 

those people who are 30 - 35 years, 41 - 45 years old, female, have 

achieved an upper secondary education level and are in the top two 

soci o-economic classes (Classes 1 and 2). 

All the participation rates of 20% or l ess are associated with 

those persons 50 years old or more, who have only a pri mary school­

on l y education and/or are in the lowest socio-economic c las s. 

Put another way, those persons who already are advantaged in 

terms of previous educational experience and socio-economic status 

are five times as likely to enrol as those lacking both of these 

attributes. 

New Zealand 

(i) Roger Boshier - A Clientele Analysis of three New Zealand Adult 

Education Institutions (1971). 

Boshier's study was concerned,among other things, with "noting 

the cha racteristics of participants enrolled in courses organised by 

the three main and stab le adult education institutions in Welling ton" 

(p. 135). Comparisons of the clienteles' characteristics with census 

data for the catchment areas also enabled the compiling of the 

characteristicsof the non-participant population. 

All 2,436 respondents were enrolled in classes of a liberal, 

non-cred it nature organised by either Wellington High School Evening 

Institute, University Extension or the Wellington W.E .A. (Workers' 

Educational Association). 

The characteristics of the participants of all three Institut­

ions included:-

(a) Sex. Nearly three quarters of all respondents were women. The 

less prestigeous high school classes attracted the greatest proportion 

of women, (78.5%) while the more prest.lgeous University Extension 

classes had the ~lghest proportion of men (31.7%). 
(b) Age. 0vera11, the participants are younger than the non-

participant catchment area population, although the W.E.A. age 
i • . 

pyramid conforms more closely to the local and national age structures 



in that it attracts more people at both ends of the age structure 

than do the other two institutions. 
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(c) Ethnicity. In comparison with the proportion of Maoris in the 

Wellington City area, Maori men are under-represented and Maori women 

are significantly under-represented in the three institutions. 

(d) Socio-economic status. Using a socio-economic index of 

different residential areas of Wellington developed by Fox, the study 

found that some parts of the city are significantly over- and under­

represented in adult education. E.g. all areas labelled 11 upper-upper11 

in Fox's socio-economic index contribute a significantly higher 

percentage of participants than do other areas. 

(e) Education. Findings on this factor are consistent with the 

overseas studies that show adult education is catering for an 

educational elite who have already attained high levels of education -

e.g. 2.17% of all New Zealanders have a university degree or diploma; 

16.5% of the participants had at least one degree. This discrepancy 

is further accentuated when broken down by sex with much higher 

proportions of men achieving university qualifications than women. 

e.g. 39.4% of all W.E.A. men have one or more degrees; for W.E.A . 

women the figure is 25%. 

Of the three institutions, the high school classes attract the 

(relatively} least edu.cated, while University Extension has the 

greatest proportion of highly educated participants. 

(f) Occupation. In the light of (e) above, it is not surprising 

that participants enrolled in the institutions studied represent "a 

very slender, largely professional/technical/administrative segment 

of the workforce population. Conversely, participants are significantly 

less likely to be skilled, semi- and unskilled workers than are non­

participants". For both men and women actively involved in the work­

force, University Extension attracted higher proportions of persons 

with professional/technical occupations than either W.E.A. or the 

Wellington High School Evening Institute. 

In terms of all the variables discussed, Boshier states, the 

adult education participant population differs significantly from the 

community from which it is drawn - a group he terms as a socio-economic 

~lite, a narrow 1creme de la creme's.egment of the population. 

Prominent among those under-represented at the three institut­

ions are old people, Pacif.ic Islanders and Maoris, blue-collar workers 

and people with no formal educational qualifications. 
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Comparison of the clientele for each of the three institutions 

shows that the Wel 1 ington H.igh School attracts the least educated group 

of participants, although this has not come about as a result of any 

deliberate institutional philosophy or policy stance. W.E.A. and 

University Extension on the other hand, attract a clientele that is 

even less representative of the Wellington population. 

(ii) Christopher Horton - Uriiversity · Extension Participants: their 

characteristics arid attitudes (1976). 

Modelled largely on Boshier's study, Horton reports on the 

clientele of a single Continuing Education institution, the University 

of Waikato's department of University Extension. This intra-agency 

analysis covered those persons involved in either of the first two 

sessions of all Extension courses held in the winter term of 1975. 

Although a small number of participants had already dropped out of 

classes that were continuing on from the previous term, Horton believes 

this factor would have only slightly affected the nature of the overall 

sample due to the low overall proportion of this group. 

In all 700 enrollees were surveyed, representing an excellent 

97+% return rate. 

This study's importance lies in the author's (p. 8) claim that 

the sample is significantly different from most previous studies both 

in New Zealand (with particular reference to Boshier's study) and 

overseas - that is, the clientele is "closer to the local population 

norms in every significant area". This claim is of particular interest 

in that Boshier's study showed University Extension participants to be 

the most advantaged group of the three institutions covered in the 

Wellington study. 

In summary, Horton's study showed the following: 

(a) Sex. As with previous studies of non-vocational courses, women 

were In a majority by almost 2:1. The proportion of men appeared to be 

increasing however - Horton believes this pattern is due to the increase 

in emphasis on technical and business courses. As with other studies, 

a higher proportion of men participate where the courses offered are 

vocationally-oriented. 

(b) Age. Unlike the youth-oriented cllentele in other studies, the 

Hamilton sample's .age categories followed a fairly normal .age curve. 

Altha.ugh you.nger .age. groups continue to dominate University Extension 

classes, the proportions of older people more closely approximated the 

norm for the local area than has been shown elsewhere. 
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The h.ighest proportion of female participants was in the 

younger age groups, with a steadily declining representation through 

the older .age groups until they were in a minority in-the 60+ years 

group (although women are a statistical majority in this age group 

for the Hamilton area). The median age for women in the sample was 

34 and for men 37. 
(c) Marital status. The proportion of married persons in the 

survey was the same as the norm for the Hamilton area. Unfortunately, 

comparison of Single and Divorced/Separated groups with the Hamilton 

area figures was not possible as Census figures did not distinguish 

between the two groups. 

(d) Education. Although the Hamilton sample were less qualified 

educationally than Boshier's Wellington sample, they remain an 

educated elite group relative to the local population. e.g. 82% of 

all the participants had attained School Certificate, while the 1971 

Census figures for the Hamilton Urban area showed only 25% of those 

aged 15 and over had passed the same exam. Generally, men in the 

sample were more qualified than women. e.g. 60% of male participants, 

and 52% of female participants had some form of tertiary education. 

(e) Occupation. Once again, a disproportionate percentage of 

participants (51 %) have a professional, managerial occupation 

(Hamilton area - 17%), while the skilled, semi- and unskilled groups 

(20%) were grossly under-represented (41% - Hamilton area) . Clerical 

and sales workers (23%) approximated the area average (28%) as did 

those classified as not in the workforce (houseworker, student, 

retired, unclassified) - 34% sample; 42% of population. 

(f) Income. As a group, extension participants were generally in 

the average and above average income groups. This pattern was 

particularly true for male participants. e.g. most men in the sample 

earned more than $7,000 while the majority of women earned less than 

$4,600. Horton himself confirms that this factor reinforces the 

observation that participants were generally from the educationally 

and financially advantaged sections of the community. 

(g) Place of residence. Although not analysed in any detail, the 

study apparently showed that physical proximity to the classes exerts 

some infl~ence on who attends extension courses. Persons llvi~g on 

the eastern side of the river (where the University ls situatP.d) are 

twice as 1 lkely to attend classes than those 1 ivi .ng on the west side. 
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Horton however, ,does not give any indication of any differences in 

social make-up of the two areas. (e.g. on the surface, the eastern 

area would appear to have a higher proportion of high-income families 

etc.) 

(h) Previous attendance at Adult Education Classes. Of the total 

sample, 63% had previously attended classes. Of thts group, most 

(77%) had attended classes organised by a university; 34% had attended 

one or two courses previously; 20% had attended 3 - 5 courses; 6% had 

attended 6 - 10 courses; 2.7% had attended 11 or more courses. 

These findings show that, although the extension participants 

represent a wider cross-section of the local population than Boshier's 

Wellington study, they sti II represent a narrow socio-economic range 

of the local area. As Horton (p. 20) himself says, there is 11a 

lessening of the traditional . gap between the educationally advantaged 

and disadvantaged. N~vertheless the gap te~ains if somewhat less 

marked in the Hamilton study ... 11
• 

(iii) Department of Extension Studies (University of Canterbury) -

Adult Learning Activities in the City of Christchurch. 

This study involved a community survey using a structured 

interview guide on a random sample of adults in the Christchurch urban 

area. For the purposes of the survey an adult was defined as anyone 

16 years or over; the' definition of adult learning activities was 

based essentially on the Johnstone and Rivera criteria - namely , that 

the basic purpose must · be confined to acquiring some type of knowledge, 

information or skill and that it be centred around some form of 

instruction. Although this definition served as a general guide for 

inclusion as a "learning activity", the authors admit to utilising 

even more flexible criteria during the study, particularly with 

reference to self-learning. 

Methodologically, the survey encountered considerable problems 19 . 

Although the original target number for the sample was 1000 only 717 

interviews were actually conducted. From the original total of 1071 

people contacted .initially, contact was made in only 884 cases. Of 

this group, a total of 188 refusals were obtained, giving a response 

rate of 78.75% among those actually contacted. 

Many 0f the difficulties associated with this survey are 

related to the perennial problem in New Zealand research - lack of 

fundl .ng. Insufficient financial backi .ng meant having to rely on 

poorly motivated student interviewers and not being able to employ a 
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full-time field man.ager. 

Other problems were not related to fundi~g. As with the 

Adelaide survey, respondents were asked to recall~ past learning 

experiences - a task which few people are capable of achieving 

completely with a subsequent sketchiness or lack of examination 

among some groups of respondents in particular (e.g. the old). 

Nevertheless, the Christchurch study i s s ignificant in that it 

is the first extensive community survey of adult l earning carried out 

in New Zealand. 

(a) Sex. Males study more than females; they start studying 

earlier in adulthood and tend to study more frequently , particularly 

in their efforts to obtain jobs or promotion. In this respect , 

women tend to delay their study until after the children have gone to 

school. 

(b) Age. Higher percentages of yo~ng people undertake st udy 

progranmes than older groups in the sample. e.g. 44% between the ages 

of 18 and 29 took part in some learning activity in 1975 - a much 

higher percentage than for any othe r age group. 

(c) Marital status. Although the differences between t he groups is 

not great, people with young families are more 1 ikely t o have under­

taken formal study, while for informal study and al 1 recent study, the 

typi cal student is less li ke ly to be the person with a family . The 

presence of young children in the household has apparentl y little 

effect on the participation rates of the adults concerned . 

(d) Education. The more formal education a person has experienced, 

the more likely s/he was to study as an adult. In additi on to the 

factor of the length of schooling, is the matter of qualifications. 

Completion of a qualification of any kind, is associated more often 

with study later as an adult, than partial completion. People who 

have had tertiary education are also more likely to continue learning 

activities later. 

(e) 0£cupation. In all cases, people whose first jobs were in 

professional or technical occupations, have the highest adult study 

participation rate, and except In the area of informal study, the 

highest activity rate. At the other extreme are workers In service, 

sport and recreational fields, who consistently have the lowest 

partlcfpatlon and activity rates. 

The report (p. 117) concludes that it ls the middle-class, yo~ng, 

well-educated male New Zealander who fs best served by adult education. 
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11The findings of this survey have added further support to the claim, 

often repeated in recent years, that the provision of further 

opportunities for adult education will favour the already well­

educated, and may well serve to widen the gap between them and those 

who have received minimal educational benefit. 11 (p. 120) 

Surilllary 

This review of research literature has covered clientele 

analyses from a diverse range of Continuing Education settings in a 

number of different countries, including New Zealand. Despite the 

diversity of settings and cultural contexts from which the studies 

were drawn, there is a remarkable degree of uniformity in the results. 

Participants in Continuing Education are consistently similar in terms 

of a number of key variables. They are seldom a true reflection of 

the surrounding population for which the various Continuing Education 

institutions and groups are designed to cater. 

Access to Continuing Education is largely confined to a group 

of persons who have the following sorts of characteristics and various 

combinations thereof:-

(a) Sex. This variable is dependent on the definition of Contin-

uing Education used by the researcher. That is, the sex of the 

participants varies largely according to the type of Continuing 

Education activity. ~here a very broad definition of Continuing 

Education is used (see e.g. Johnstone and Rivera, (1965), the Christ­

church study, (1975)) the sex ratio of the clientele is approximately 

even, or slightly biased towards males. Otherwise, the key factor 

that influences the participation rates for men and women is the 

degree to whcih the institutions are oriented towards explicit 

vocational training. In courses des.igned primarl ly to train partici­

pants in a work-related skill or body of knowledge men are present in 

disproportionately high numbers and women are under-represented (see 

e.g. Luckh1~~}b~J~j?) In non-vocationally oriented courses women 

usually outnumber men by a ratio of 2 or 3:1 (see e .. g. Hutchinson 

(1974), National Institute of Adult Education (N.l.A.E.) (1970), 

Finnegan (1978), Horton (1976), Boshier (1971). In other words, men 

tend to enrol in job-related courses and activities, while women tend 

to. parti~lpate in .what i~ generally termed, 'liberal' Continuing 

Education. 

(b) Age. All the research studies reported consistently indicated 

(see e .. g. Luckham . (1971), Johnstone and Rlvera . (l965), London (1963), 
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Okes (1977), Dickinson and Verner (1977)) that Continuing Education 

is dominated by younger participants (i.e. generally under 40 years). 

Older persons (and especially older men) are underrepresen-t-e-Ei- in all 

types of educational activities - particularly those that are job­

related (see e.g. London (1963), and Dickinson and Verner (1977)). 

(c) Ethnitity. In general, ethnic minorities are under-represented 

in Continuing Education. The net result is that most institutions 

tend to be dominated (numerically and proportionally) by whites (see 

e.g. Okes (1977), Boshier (1971)). Many studies do not report on the 

factor of ethnicity. 

(d) Marital status. A number of the research studies reviewed (see 

e.g . Dickinson and Verner (1977), Horton (1976), the Christchurch 

study (1975)) conclude that a person's marital status has either an 

inconsistent or no effect on participation. Johnstone and Rivera's 

(1965) study is the only one to contradict this conclusion. They 

claim that married persons are overrepresented in comparison with other 

categories of single persons. 

Having children at home is seen by a number of the researchers 

(see e.g . Johnstone and Rivera (1965), Okes (1977), Dickinson and 

Verner (1977)) as being positively related to participation in 

Continuing Education - that is, persons with children participate 

more frequently than 'those persons who do not have children at home. 

The Christchurch study (1965) found that having children meant that 

many women postpone involvement in educational activities until later 

in life (in their 10's and 40's) when they return in greater numbers . 

The same pattern is not found amo.ng men who participate more 

frequently than women in early adulthood, but then are present in 

smaller numbers in middle to old .age. 

(e) Place of residence. Residents of small towns, rural and inner 

city areas tend to be under-represented in Continuing Education (see 

e.g. Johnstone and Rivera (1965), Dickinson and Verner (1977)). In 

general, there is an inverse rel~tionship between physical distance 

from the educational facilities and rates of participation ~the 

greater the distance, the lower the rate of participation. (see e .. g. 

Horton (1976), Dickinson and Verner ·(1977). High-status areas of 

towns are more likely than low-status areas to have participants amo.ng 

their r~siden~~ (see ~.g. Boshier (1~71). 

(f) Educatlt:m. In simple terms, the more education one has received, 

the more likely one ls to seek out post-school education. Each st udy 
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(i) the amount of compulsory schooling (e.g. Hutchinson (1-974), 

Luckham (1971), N.I .A.E. (1970), Johnstone and Rivera (1965), London 

(1963), Okes (1977), Finnegan (1978), Boshier (1971)), 

(ii) the amount of previous Continuing Education (e.g. Hutchinson 

(1974), Horton (1976), Boshier (1971), the Christchurch study (1975)), 

(iii) School qualifications (e.g. Horton (1975)), 

(iv) Post-school qualifications (e.g. Boshier (1971), the Christchurch 

study (1975)), 

Whatever the measure used however, all the studies reviewed here 

list previous education as one of the key variables in differentiating 

between participants and non-partieipants. In general, the greater the 

amount of previous education the greater the likelihood of partici­

pating in Continuing Education. 

{g) Occupation. Disproportionately high numbers of participants 

report high-status occupations - particularly of a professional, 

managerial, technical and administrative type (see e.g. Luckham (1971), 

Okes (1977), Finnigan (1978), Boshier (1971), Horton (1975)). Analysed 

in terms of a manual/non-manual distinction, non-manual workers are 

grossly underrepresented in Continuing Education (see e.g. Hutchinson 

(1974), Johnstone and
0

Rivera (1965)). 

(h) Income. Closely related to the variable of occupation (the 

higher the status of one's occupation, the higher one's income), 

income also helps distinguish between participants and non-participants. 

Participants report higher incomes than those persons not participating 

in Continuing Education activities (see e.g. Johnstone and Rivera (1965), 

London (1963), Okes (1977), Horton (1975)). 

(i) S6tio-eto~6~it st~tus. Besides usi~g various combinations of 

(f), _(g) and (h) above, most researchers also used a variety of socio­

economic status Indicators (e.g. Congalton 1 s occupational scale in 

Finnigan's (1978) study; Fox's soclo-ecoriomlc rating of residential 

areas in Boshier's (1971) work). R_egardless of the measure used, 

however, partfclpants were consfstently shown to ·be drawn from the 

social ~lites of . the local population. Persons with low socio­

economic status we~i ~onsplcuous __ by · their absince in virtually every 

research study (s~e ~·~· N.I .A.E;, · (1~70)~ Lohdon (1963), Finnigan 

(1978), and Boshler · (1971)). 



Each of the variables summarised above has been found to be 

important in describing the types pf person who gains access to 
/ 
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Continuing Education. Each variable has been considered in 'isolation' 

for convenience of analysis. However, as Johnstone and River (1965:7) 

point out, it is the combined influence of the various factors 20 that 

finally account for the overall likelihood of whether or not an 

individual will participate in Continuing Education. That is, 

Continuing Education provision is usually confined to a group of 

clients, each of whom is consistently similar in terms of a number of 

key variables. Taken in isolation, each variable can act in varying 

degrees, as an indicator of the likelihood of participating in 

Continuing Education. Taken together, a comprehensive list of 

'profiles' (i.e. an 1 identikit 1 of an individual in terms of the 

variables) can be plotted on a continuum ranging from 'High-probabil­

ity' profiles (e.g. white, young, high status, high income, highly 

educated women living in an affluent suburb) to 'Low-probability' 

profiles (e.g. black, elderly, rural unemployed men in vocational 

classes). 

The findings of the different research studies reviewed here 

had important implications for the H.B.C.C. survey throughout. The 

following section examines how these research findings were utilised . 
in designing the H.B.C.C. survey and the research instrument in 

particular. 
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CHAPTER THREE~ RESEARCH DESIGN 

Variables - Types and Significance 

The preceding chapter reviewed a number of major research 

studies that focussed on the issue of who gets access to Continuing 

Education. Across a wide variety of institutions and cultural 

settings, all the studies reviewed point convincingly to the conclusion 

that participation in Continuing Education varies according to a number 

of key variables. Simply stated, the likelihood of a person partici­

pating is to a large degree, dependent on one's individual 'make-up' 

in terms of these variables. 

The variables themselves can be classified into two main 

categories -

(i) 'Ascribed' characteristics, over which the individual has no 

d . 1 h • . 21 1rect contra ; e.g. age, sex, et n1c1ty 

(ii) 'Acquired' characteristics, which the individual achieves over 

the life cycle; e.g. marital status, education, occupation, income, 

socio-economic status and place of residence. 

In consideri .ng the role of these characteristics in relation to 

the issue of participation in Continuing Education, the following 

points should be noted. 

Firstly, Innate and Acquired characteristics are themselves . 
closely interrelated. Ascribed characteristics have considerable 

influence on other types of characteristics a person will acquire 

during a lifetime (but not vice versa). For example, being born into 

an ethnic minority will 

and type of education a 

status s/he achieves. 

influence, though not determine, the amount 

person receives and the degree of social 

The factor of age will influence a person's 

marital status and personal Income at different stages in a person's 

life. Because of the pervasive influence of ascribed characteristics 

on people's behaviour, these can also be termed 'primary' factors 22 . 

Acquired characteristics also exert considerable influence on an 

individual's behaviour but are 'secondary' in tha~ being acquired they 

can cha.nge and be cha.nged thro.ughout a person's lifetime. They are 

brought about as a result of Individual actions and are Influenced t6 

a large degree by ascribed (i.e. primary) characterlstlcs 23~ 
Secondly, Primary and Sec0ndary variables . (ascribed and 

acquired) dfffer In the degree to whl~h they are associated with 

participation In Continul~g Education. · so~e variables (e . g. age and 
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previous educational experience) are directly related to rates of 

participation in Continuing Education, whereas other variables (e.g. 

marital sta-tus) are less useful in distinguishing between participants 

and non-participants. 

Thirdly, as was pointed out in the previous chapter, it is the 

sum effect of all the variables that indicates the overall propensity 

of an individual to participate in Continuing Education. Consideration 

of individual variables is, however, useful in assessing the degree of. 

influence each exerts, as well as considering different social groups. 

For example, analysis in terms of sex can indicate how participation 

varies according to a person's sex as well as provide an indication 

of how well the educational needs of women as a group are being met. 

Such analysis is, however of limited use. Having guaged the 

overall representation of a particular group, associated questions 

then need to be asked to clarify issues further - for example, what 

sorts of women participate in Continuing Education? (and conversely, 

which don't?). Are they young or old, and well-educated or not well­

educated? In other words, a full and accurate picture of participants 

can only ever be guaged from considering the variables singl y and in 

combination. 

Analysis of participants in terms of separate variabl es then, 

is an important element of clientele analysis for the so r ts o f 

reasons outlined briefly above24 . Consideration of variables i n 

combination gives not only a fuller description of the clients them­

selves, but also a more complete overview of the different factors 

that are related to participation. Each potential client of 

Continuing Education has a number of attributes (variables of sex, 

age, etc.) that 'define' that person as an individual. Each attribute 

is also consequential in that it will influence the individual's 

behaviour in various ways. e.g. living in a certain area will 

influence the Continuing Education activities (in number and type) in 

which a person is likely to participate. The sum influence of all 

the attributes, however, needs to be considered ultimately to fully 

c0111~rehend an Individual's behaviour. 

lmplicatlens for ;H;B;c.c; ·survey 

There are a number of specific implications to be drawn from 

the above fo,.r the H.B.C.C. Survey; As was pointed out earlier, the 

College set out explicitly to meet the educational needs of a number 
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of identifiable_ groups (Maoris, women, drop-outs, and rural people) 

who have traditionally been neglected in educational programmes. It 

was hoped that Community College programmes would (implicitly at 

least) cater for a cross-section of the Hawkes Bay population. The 

College sought to provide educational opportunities for~ sectors 

of the community, including groups that historically have had low 

participation rates. 

In setting itself the goals of catering for such groups, the 

College was, in effect, saying it could overcome the barriers which 

have traditionally denied these minority-status groups access to 

Continuing Education. If successful, the College would thereby attract 

a clientele whose attributes closely resembled the host population 

(or conceivably, even be biased towards the target groups). As a 

result, the factors that other studies have shown to be important in 

differentiating between participants and the catchment area popul­

ation would be less influential in the degree to which they would 

distinguish between the two groups. Participants would reflect the 

host population proportionally in terms of each of the variables25 

A typical participant profile could still be described for the 

institution as a whole, but such a profile would be more likely to 

reflect the norm for the area. (e.g. a majority of the clients might 

still be of European origin, but this statistical dominance would be 

in keeping with the Hawkes Bay regional proportion). 

Direct implications of these factors for the research design 

and analysis included: 

(i) The design of the questionnaire. As the operational link 

between the theoretical constructs outlined above and the concrete 

reality of data gathering, the questionnaire included items that would 

help outline the main ~haracteristics of each client26 . The 

questionnaire items were designed to gather information on the 

fol lowing variables - sex, age, marital status, presence of children 

at home, place of residence, ethnicity, family background, income, 

occupati~n and previous educational experience and attainments (the 

importance of whi¢h was shown in the section on comparable research 

studies). 

(ii) Analysis .of the findings. Besides g1v1ng the analysis of the 

raw frequencies of the varlables · (contalned in the initial report) the 

variables have al-so · been analysed l.n . terms of thel r various Inter-
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relationships. In order to achieve the aims of the study and because 

of the high number of possible multiple-variable combinations (using 

Crosstabs in the S.P.S.S. computer programme) it was necessary to be 

selective in the use of this procedure. In most cases, variables 

have been crosstabulated with age and/or sex. This analytic procedure 

has been followed for the following reasons: 

(a) Age and sex are the two main 1 primary 1 (ascribed) characteristics 

of any individual (the implications of this distinction have already 

been discussed elsewhere). 

(b) The concept of age is central to the concept of Continuing 

Education where a central tenet is that persons, regardless of all ages 

(and both sexes), are entitled to educational provision appropriate to 

their needs 27 . Indeed, the revoluntionary nature of Continuing 

Education lies, in its potential for breaking the traditional idea of 

education as schooling - a service largely confined to childhood and 

early adulthood. 

(c) The rising prominence of the debate over differential treatment 

of persons in education according to their gender. While there is some 

debate on the differences between the sexes in terms of the amount of 

education received, there is also considerable attention beign given to 

the~ of education men and women receive. In particular, women tend 

to study certain types of subjects (e.g. arts) while men are concen­

trated in other ~reas (e.g. sciences). Not only do these differences 

perpetuate sex stereotyping in general, but they also perpetuate 

differences in social mobility in terms of the types of occupations 

that men and women typically undertake in adulthood. 

(d) Convention - many other research studies of a similar type have 

found it useful to utilise a similar method of analysis. While such a 

justification is not sufficient in itself, detailed cross-comparisons 

of the findings are subsequently possible. 

Analysis PtGcedures ·- ·computer Technique 

For the initial reports• analysis of single variables a 

straightforward raw frequency distribution was carried out. In order 

to analyse variables in combination, however, a different computer 

procedure was necessary. 

In 0rder to achieve this type of Information, the CROSSTABS 

subpr.ogram .of the S.P.S.S (Statistical Pack.~ge for the Social Sciences) 

pack.age was used. This pr,ogramme produces a two-way to N-way joint 
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Sex gives a two-way table of the age structure of males and females. 

A three-way CROSSTABS of Age by Sex by Ethnicity gives detailed 

information on the age structure and sex of particular ethnic 

groups and so forth. 

Background to Survey 

As stated earlier in this discussion, the thesis is itself 

part of a larger project - the 1978 Hawkes Bay Community College 

Clientele Survey. It is useful, therefore, to provide a brief 

summary of the stages and organisation of the overall survey as well 

as details of the research methodology involving the distribution and 

completion of the questionnaire. 

During the early part of 1978 discussions took place between 

University and Community College staff about the need for a survey 

which would gather comprehensive and detailed information on the 

Community College's clientele. It was envisaged that the survey 

results would enable College administrators and staff to assess the 

scope of educational needs that were being met by the College in the 

Hawkes Bay region. Once agreement in principle had been achieved as 

to t he nature and scope of the survey, the Department of Education in 

Wellington provided the financial support that enabled the survey to 

proceed. 

Throughout the project, membe rs of the University research team 

constantly liased with College staff and, in particular, the College 

Director and the two Heads of Department. Frequent consultation was 

seen as vital in ensuring that the survey yielded information of use 

to the College, as well as Continuing Education practitioners and 

Educational Researchers elsewhere. 

The end product of the consultative process was a questionnaire 

with 22 items, that would provide: 

(i} a profile of the College clientele across a number of demo­

graphic variables, and 

(ii} an assessment of clients' access to and utilisation of educa­

tional resources. 

The ~uestionnaire (Appendix .A) . included questions on the 

respondents' sex, age, marital status, · Mumber of children living at 

home, place of residence, type of accorrrnodatlon, ethnicity, occupation, 
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parents' occupation and level of education, personal and household 

income, amount of secondary education, school qualifications, post­

school qualifications, involvement at the Hawkes Bay Community 

College (1975-78) and participation in other (i.e. non-Hawkes Bay 

Community College) continuing education activities. 

The questionnaire was administered to all people involved in 

Community College courses, programmes and activities during the month 

of September, 1978. Involvement in activities provided wholly, or in 

part by the Community College was the sole criterion for inclusion in 

the project, rather than formal enrolment~ as College clients (i.e. 

those people utilising H.B.C.C. facilities and resources) were not 

always formally enrolled at the College. 

To help ensure access to all College users, the co-operation of 

College tutors (both full and part-time) was sought in administering 

the questionnaires. In a number of cases, only tutors could provide 

check-lists of the participants under their jurisdiction as well as 

ensuring that the forms were distributed and completed by all clients. 

To help ensure uniform procedures for the administration of the 

questionnaires, all tutors were given an advance warning of the survey 

(Appendix B), a Questionnaire Administration Manual (Appendix C) and 

a copy of the questionnaire in mid-August. A further reminder 

(Appendix D) was sent' to tutors at the beginning fo September (the 

week when the questionnaires were administered). 

In virtually all cases questionnaires were completed in the 

second session of the course, programme or activity when attendance 

numbers are highest. With single session programmes (e.g. small 

single-session or weekend seminars), questionnaires were administeted 

at the beginning of the session. 

There were three main reasons for choosing September in which 

to administer the questionnaire. First, this month coincided with the 

beginning of the College's third . term when roll numbers were at their 

peak. The survey therefore included people who might withdraw later 

in the term. Second, Coll .ege staff felt that September included a 

representatlve :cross-section of cllentele. Administering the 

questionnaire over a period of less than four weeks might have biased 

the sample in :favour .of particular cat.egories of students. Third, 

the inonth-lc:mg period of September, ensured that the sample included 

a 11 cat.ego rt es of c 1iente1 e for whom .. the Co 11.ege norma 11 y caters -

e.g. lo.ng-term vs. · si .ngle sesslon · pr.ogrammes: voluntary vs. directed 
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Col lege staff. 

Distribution and Completion of Questionnaires 
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Ancillary staff at the College maintained a system of checklists 

(Appendix E) throughout September, thereby ensuring that all people in 

the sample completed a Questionnaire form, at the same time eliminating 

the possibility of duplication in cases of multiple enrolment. Course 

tutors provided names of participants when check-lists could not be 

compiled from enrolment records. Follow-up (see Appendix F) was 

carried out when participants did not complete the Questionnaire in 

the designated session. Thereafter, it was assumed that non-completion 

meant withdrawan from the course and no further action was taken. 

The return rate of the Questionnaires (92% overall) varied from 

group to group. The poorest return rates came from the Film Society, 

the Child Care Centre and Adult New Readers (ANR). The return rate 

for ANR was well below average. The .discrepancy is due largely to the 

fact that most ANR tutors did not object to completing the Question­

naire themselves, but felt that asking students to complete the 

Questionnaire (for which the tutor's help was often necessary) might 

prove to be personally embarrassing and thereby adversely affect 

working relationships between student and tutor29 . 

The final return-rate figure was probably even higher than 92% 

when it is considered that among the 8% counted as not having 

completed the forms were a number of people who enrolled for a course 

(and whose names were therefore on the check-lists used to assess the 

return rate) but failed to attend any session, thereby not qualifying 

for inclusion in the sample. 

It should also be noted that there was some variation in the 

completion rate for different items in the Questionaire. For example 

while virtually all respondents answered the question on sex, the 

response rate was lower for the questions on age and Income. While a 

number of people indicated that they objected to answering these 

q~estions, others indicated on the . Questionnaire forms that they did 

not answer due to lack of information, rather than because of personal 

objections to . the question. (~;g. Household Income, Parent's 

Educational Level). 

Coding 

During October and November; 1978, a team of six University 

students was iemployed under theStudent Community Service Pr.ogramme to 
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code the 1849 Questionnaires. All coders used a Coding Booklet 

designed for the pr.ogramme by the writer and met regularly under his 

supervision to discuss emergent problems and issues. An average of 

15-20% of all the Questionnaires was cross-checked for accuracy 

throughout this stage of the project. Errors found in the cross­

checking were very few in number and generally involved misinterpret­

ation of information given in the forms (e.g. classifying jobs into 

occupational categories) . The coded Questionnaires were then key­

punched on to computer cards by the staff of the Computer Centre, 

Massey University. 

Subsequent analysis of the results has been carried out using 

the Statistical Package for the Social Sciences (S.P.S.S.) on the 

University's Burroughs 6700 computer. 

Presentation of Findings 

In presenting the results of the survey the clientele is 

divided into three categories; the clientele as a whole, and two sub­

categories of clientele - clients part icipating in courses, programmes 

and activities under the juri sdict ion of the two main Departments 

within the College - Community Education and Vocational Education . 

The division of the Total H. B.C.C. group into two sub 

categories of cl ientele was done for two main reasons: 

(i) Organisational' - each department is administered separately 

(under a Head of Department) with in the College administrative 

structure. Although the distinction vocational and non -vocat ional 

Continuing Education was abolished by law in 1974, the reality of the 

situation in many cases does not reflect the change in legislation. 

(ii) Conceptual - the two departments also differ in that the great 

majority of Vocational Education's courses, programmes and activities 

are directly related to job-training (e.g. apprenticeship training) 

whereas Community Education tends to offer courses, programmes and 

activities that are less directly related to job training. 

Vocational pr.ogrammes also tend to be longer in duratlon30 , (see 

initial report p. 116 - 126) attended on a full-time basis and often 

inv0lve formal external examinations. Comnunity Education pr.ogrammes 

tend to be shorter in duration, attended on a part-time basis and 

offered more frequently away from the Otatara campus. 

It should be noted that some clients participated In activities 

within both . departments .and data on them are included In both the 



Community Education and Vocational Education data sets . Therefore, 

the number of respondents in Community Education and Vocational 

Education is not always equal to the total (N) number of clients for 

the Community College as a whole. 

The variation in the response rate for different sections 

within the questionnaire means that the totals (N) given for each 

table are not always equal to the total number of cases in each 

category of clientele (1849 - Total Hawkes Bay Community College; 

1233 - Community Education, 672 - Vocational Education). The 

variation in totals is greatest when making crosstabulations of the 

variables as data on all variables per respondent must be present for 

a crosstabulation. Single variable frequencies (as in the initial 

report) therefore tend to have higher totals as these tables are not 

interdependent with other variables. 

Hawkes Bay Statistical Area Figures 

Where comparable figures for the Hawkes Bay population are 

available these are given in an accompanying table or in an 

additional column of the table. Most Census data however are 

available only in terms of raw frequencies, although some crosstabul­

ations are also given. A more extensive comparison of the study's 

findings with the Hawkes Bay area is provided in the initial report. 

In a number of cases ' these are repeated for ease of compari son. The 

figures given in all cases are from the Hawkes Bay Statistical Area. 

This area extends to Wairoa in the north and Woodville in the south, 

with the Ruahine and Kaweka Ranges providing the western boundary and 

the sea as the eastern boundary (1976 Census of Population and 

Dwellings; Bulletin N.6 East Coast and Hawkes Bay Statistical Areas, 

Cat. No. 02. 106, Dept. of Statistics) - an area virtually identical 

to the Hawkes Bay Community College catchment area. 
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CHAPTER FOUR: RESULTS ~ CHARACTERISTICS OF PARTICIPANTS 

Sex, Age. 

Diagram 1. 1 shows the age and sex distribution within the 

Total Hawkes Bay Community College (H.B.C.C.) sample. Overall, more 

women (1015; 56%) than men (795; 44%) attend the College. The sex 

ratio for the Hawkes Bay statistical area (H.B.S.A.) is 101 females 

per 100 males (National Resources Survey - Part VI, Hawkes Bay Region, 

1971, P. 139), or a 50.2% - female: 49.8% male distribution. 

The sex distribution among the different age groups shows a 

number of interesting patterns. Men are in a majority in only two age 

groups (15-19 years, 15.0% - M: 12.2% - F; 20-24 years, 7.6% - M: 5.8% 

- F) 3.1 Women are in the majority for all other age groups and the 

dominance is especially marked in the older age groups (e.g. 55+ years 

1. 8% - M: 4. 7% - F) . 

The distribution of males follows a very clear pattern overall. 

Leaving aside the 0-14 year group (1.6%), participation is at a peak 

in the 15-19 years group and thereafter follows a rapid fall-off in 

the proportion participating. Indeed, each succeeding age group is 

approximately 50% less than the one preceeding it in most cases. The 

low representation of older men at the College is particularly 

noticeable over 35 ye~rs of age (9.4% of the total H.B.C.C. clientele). 

The distribution of women in the different age groups differs 

from that of the men in several ways. Firstly, there is a more even 

distribution throughout the age span. Participation among the older 

age groups contrasts strongly with that for the men (e.g. 22.5% - F: 

9.4% - M of all participants aged 35 years and over). 

Secondly, participation rates for women appear to vary more 

clearly with different stages of the life cycle. The two most obvious 

examples are the fall-off in participation for the 20-24 years (and to 

a lesser extent 25-29 years) group and the increase in the 50-54 years 

group. It would appear reasonable to assume that the former is due 

largely to the obligations generally associated with the bearing and 

raising of young children while the latter group coincides with the 

time of the life cycle for many women when children become more 

independent and/or have left home. Faced with a change in role, many 

women of thls .,age. group may seek out new independent interests; some 

of which are associated with re-entry to the work-force. 

Overall, the Community College has a large representation of 
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young people, but also moderate proportions of older persons. More 

women participate than men; the differences between the sexes are less 

in the you_nge r _age groups (with men in a majority) while higher 

proportions of women are present in all age_ groups over 25 years. Only 

a small number of men _aged 35 years and over participate in Community 

College activities . 

Diagram 1.2 s hows the age and sex distribution of the New 

Zealand adult (i . e. aged 15 y.ears and over) population32 . Comparison 

of the two population pyramids (Di_agrams 1.1and1.2) shows the 

Community Coll_ege clientele in relation to a population virtually 

identical to the catchment area from which it is drawn . 

The College clientele clearly has higher proportions of young 

people (most notably in the 15-19 year cat_egory) than the catchment 

area population , and conversely, lower representations from the older 

age groups (most notably in the 65+ year group - 12.9% - N.Z .: 1.8% 

H. B.C.C.). Men (particularly in the upper age ra_nge) are more under­

represented at the Col l_ege than women. Apart from the 15-19 year group 

whe re the College proportion of men is marked by highe r than that for 

the t otal population (15.0% - H.B.C.C.: 6.9% - N.Z.), the two mal e 

groups approximate each other only in the 20 - 24, (7 . 6% - H.B.C . C.: 

5 . 9% - N.Z.), 25-29 (5.9% - H.B . C.C.: 5.7% - N.Z.) and 30-34 (4.7% -

H.B.C.C.: 4.4% - N.Z.) ·year groups . For the age groups of 35 years and 

ove r, (and particularly 45 years and over) male participants form a 

lower proportion of the Coll ege group than their representation in the 

population as a whol e. 

Overall, the proportion of women in each of the H.B.C.C. age 

groups follows . the catchment area population proportions more closely 

than the pattern for men. As with the male participants , the College 

has a h_igher proportion of women in the 15-19 year group (12.2% - H. B. 

C.C . : 6 . 7% - N.Z.) but thereafter follows the national pattern of _age 

distribution more closely. In fact, the 30-34 (6.9% - H. B.C . C. : 4.4% 

- N.Z.), 35-39 (6.2% - H.B.C.C. : 4.0% - N.Z . ), and 40-44 (4.5% - H.B. 

C.C.: 3.4% - N.Z.) ~ge groups, the Coll~ge proportions exceed comparable 

national f_igures. It is not until the 55-59 year_ group that the 

representation of women at the College falls below the national 

proportions . In the 65+ yea~ group, however, the under-representation 

of women is very similar to that already described for the men (1.3% -

H.B.C.C~: 7.5% - N.Z. 
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Diagram 1.2 New Zealand Adult Population by Age and Sex (15 years and over) 
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Diagram 1.4 Vocational Education by Age and Sex (n = 652) 
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Diagrams 1.3 and i.4 show the age by sex crosstabulations for 

the two sub-categories -0f clientele, Community Education and Vocational 

Education. 

In the Community Education group women outnumber men by 2:1 

(812 female, 67% : 395 male, 33%). In comparison with the total H.B.C.C. 

group, there are lower proportions of males in the 15-19 (6.2% - Commu­

nity Education : 15.0% - Total H.B.C.C.) and 20-24 (3.8% Community 

Education : 7.6% - Total H.B.C.C.) age groups, while the distribution 

for the other age groups follows a pattern very similar to the total 

College male group. As a result of these differences, there is a more 

even d i stribution of males through the Community Education age groupings. 

The smaller proportion of women in the younger age groups is also 

found in the female Community Education clientele. The 'peak' for this 

group is in the 30-34 year grouping and the distribution of participants 

among the age groupings exceeds the total H.B.C.C. figures in all but 

one category (15-19 years). The 'dip' in the 20-24 year group and the 

rise in the 50-54 year group discussed earlier are also discernible for 

Community Education women. Of all the groupings of clientele, this 

group has the greatest distribution through the age range. 

The age by sex pyramid for the Vocational Educational clientele 

is presented in Diagram 1.4. Comprising approximately one-third of the 

total H.B.C.C. group, the sex ratio is almost the complete reversal of 

the Community Education group (65% - M : 35% - F). The most striking 

feature of this group is the clear dominance of the younger age groups 

(e.g. 70 . 7% are between the ages of 15 and 24 years). The fall-off in 

the proportion of males over age 19 is consistent and tapers quickly 

down to less than 1% by the 45-49 year group. 

The fall-off in the proportion of women in each age group after 

15-19 years is even more dramatic and is best illustrated in the fact 

that only 11.1% of all the Vocational Education clients are women aged 

20 years and over (men - 35.0%). Men and women over 40 years comprise 

only 6.0% of the total Vocational Education group (4.3% - M: 1.7% - F). 

The Vocational Education ~ge distribution for both sexes bears little 

resemblance to the catchment area pattern illustrated in Diagram 1.2. 
In summary, women have a slight numerical majority in the College 

clientele as a whole. In Community Education, this is further increased 

to the point wh~r~ men are outMumbered i:1, while the reverse is found 

in the V0cational Education Depattment. Overall the College has higher 
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proportion of young people than the Hawkes Bay population (particularly 

in the 1~-19 years group), although there are sizeable proportions of 

clients within the other age groups, especially up to the age of 54 

years, and amo.ng women in particular. The distribution among the age 

groupings is more even in the Community Education clientele, though 

older men are still clearly under-represented. The Vocational 

Education group of clients is completely dominated by the 15-19 and 

20-24 year age range while women are virtually absent in the department 

for all age groups over 19 years. 

Ethn i City 

The initial report on the findings of H.B.C.C. survey examined 

in some detail (p 35-40, Tables 1.7 and 1.8) the raw frequency distri­

bution of ethnic groups represented at the College and the equivalent 

representation in the Hawkes Bay population as a whole. A condensed 

Ethnicity33 table is presented in Table 2.1 summarising the ethnic 

composition of each of the categories of cl ientele and the comparable 

figures for the Hawkes Bay Statistical Area. 

All categories of College clientele are dominated by the group 

identifying themselves as Pakeha/European (89.5% - Total H.B.C.C. 

88.2% - Community Education : 92.3% - Vocational Education). 

other sizeable ethnic group is that of the Maori (8.9% - Total 

: 10. 1% - Community tducation : 6.6% - Vocational Education). 

The only 

H.B .C .C. 

All 

other ethnic groups were small in number (1 Indian, 15 Chinese, 2 Cook 

Islands Maori, 3 Samoan, 7 non-Chinese Asian) and therefore subsumed 

under the category of 'Other' (1.6% - Total H.B.C.C. : 1.7% - Community 

Education : 1.1% - Vocational Education). Of the two College depart­

ments, Community Education has the higher percentage of non-Pakeha/ 

Europeans (11.8% : 7.7% - Vocational Education) 

Comparison of these ethnic representatives with figures for the 

Hawkes Bay region shows that Maoris and other ethnic groups are clearly 

under-represented. As the initial report (p. 39) pointed out however, 

there are several factors that make the underrepresentation less marked. 

In particular, the Hawkes Bay figures are for the whole popu­

lation which includes the 0-15 year grouping - a group that largely 

lies outside the scope of the College's activities. However, the Maori 

population has ~much higher proportion in the 0-15 year grouping 

(National Res6urces Su~yey - Part VI~ Hawkes Bay Region, p; 131) 

meani .ng that the proportion of ·adult ·Maoris (i.e.the group the Coll .ege 



°' ~ TABLE 2. 1 

Respondents' Ethnicity (Condensed from Tables 1.7, 1.8 Initial Report p. 36, 38) 

.H.B.C.C. Total Community Education Vocational Education Hawkes Bay 
Statistical Area* 

Ethnic 
N % N % N % N % Group 

Pake ha/ 1635 89,5 1071 88.2 612 92.3 119,893 79,3 European 

Maori 163 8.9 123 10. 1 44 6.6 25,051 16.6 

Other*~·, 28 1.6 21 1. 7 7 1. 1 6' 186 4. 1 

. .. 

' 

Total 1826 100 1215 100 663 100 151. 130 100 

.. 

*Hawkes Bay Total population (i .e.all ages) 
** Includes Indian, Chinese, Cook Is. Maori, Samoan and Other Asian. 



is primarily concerned with} is probably somewhat lower than the 

figure (16.6%) given in the table. 

Despite these mitigating factors, the fact remains that non­

Europeans are underrepresented at the Community College. (Maoris 

8.9% - Total H.B.c.c; : 16.6% H.B.S.A.; Other, 1.6% - Total H.B.C.C. 

4.1% - H.B.S.A.). 

The following table (2.2) augments these initial comments on 

respondents' ethnicity by showi.ng in more detail the composition of 

the ethnic groups in terms of their age and sex distributions. 

At the Community College Maoris are largely concentrated in 

the 0-29 year range (81%) with a corresponding small representation in 

the older age groups (e.g. 8.1% are aged 40 years or over). Nearl y 

two thirds (61.0%) of Maoris are female, mainly due to their higher 

numbers in the 0-19 year group. 

Pakeha/Europeans are much more evenly spread through the age 

groupings - the largest group (29.2%) is in the 0-19 year group v.iith 

each successive age group diminishing steadily in numbers and 

proportion. The sex ratio for Pakeha/European (44.2 % - M : 55.8 % - F) 

is virtually identical to the overall College ratio of 44% - M : 56% 

- f. 
'Other' ethnic groups also have a more even distribution than 

Maoris through the age ' groupings. In general, this group follows the 

pattern described for Pakeha/Europeans. There is a marginally higher 

representation in the older age groups, though small numbers (N=26) 

prevent any conclusive statements in this respect. 

Each age group is dominated by the Pakeha/European group, 

starting at 83.2% of the 0-19 year olds and steadily increasing through 

each successive grouping to 98.5% of the 60+ year group. 

Within the Community Education department (Table 2.3) the 

distribution of Maoris ls very similar to the Total College pattern 

(i.e. high concentration in the 0-29 year groups), as is the sex 

distribution (34.9% - M: 65.1% - F). 

Higher proportions of Pakeha/Europeans are found in the upper 

age groupings of Community Education and this is particularly true of . ·. . . 

women (e .• g .. ·~1.'3% are .aged 30 years or ·over : 45.3% in the same total 

H .. s .c~ c., groupi .ngs). As with th.e total department sex ratio. Pakeha/ 

European women .outriumbef .JTien '. bymore than two to ·one (68.2% - F : 31.8% 

- M). . The patterns . of dis-tr I butt on "accord i.ng to .age and sex amo_ng 
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TABLE 2.2 

Ethnicity of Total H;s;c;c; Respondents by Age and Sex 

(N = 1779) 

Age Group Maori Pakeha/European Other* 
(in years) 

Total Total Total 

M F N % M F N % M F N % 

0 - 19 33 53 86 59. 1 252 213 465 29.2 2 6 8 30.8 
% 15.4 83.2 1.4 

20 - 29 14 18 32 21.9 219 188 407 25.5 3 2 5 19.2 
% 7.2 91. 7 1. 1 

30 - 39 5 11 16 10.9 126 220 346 21 .6 2 4 6 23.0 

% 4.3 94.o 1. 7 

40 - 49 1 5 6 4.0 62 134 196 12. 1 1 3 4 15.5 
% 2.9 95. 1 2.0 

50 - 59 3 2 5 3. 4 31 95 126 7.8 1 2 3 11 . 5 
% 3,7 94.o 2.3 

60+ 1 . 1 .7 20 47 67 3.8 

% 1. 5 98.5 

Total 57 89 146 710 897 1607 9 17 26 

as % of 39. 0 61. 0 100 44.2 55.8 100 39.6 65.4 Total 

* Includes Indian, Chinese, Cook Is. Maori, Samoan, Other Asian. 
- f0r details see P. 35-40 Initial Report. 

100 
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TABLE 2.3 

Ethnicity of Community Education Respondents by Age and Sex 

(N :::: 1180) 
---·-

Age Group Maori Pakeha/European Other•~ 

(in years) Total Total Total 

...... M F N % M F N % M F N % 

0 - 19 23 42 65 59.7 74 84 158 15.0 5 5 25.0 

% 28.5 69.3 2.2 

20 - 29 9 12 21 19.3 90 159 249 23.7 2 1 3 15 .0 

% 7.7 91.2 1. 1 

30 - 39 3 10 1 3 12.0 79 205 284 27. 1 2 3 5 25.0 

% 4.3 94.0 1. 7 

40 - 49 5 5 4.4 47 127 174 16.6 1 3 4 20.0 

% 2.7 95. 1 2.2 

50 - 59 2 2 4 3.7 27 95 122 11.6 1 2 3 15. 0 

% 3. 1 94.6 2.3 

60+ 1 1 .9 1 7 47 64 6.0 

% . 1.5 98,5 

Total 38 71 109 334 717 1051 6 14 20 

as % of 34.9 65. 1 100 31.8 68.2 100 30.0 70.0 100 Total 
! 

* Includes Indian, Chinese, Cook Is. Maori, Samoan, Other Asian. 
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'Other' ethnic groups is very similar to the Total H.B.C.C. pattern 

(i.e. a reasonably even age spread and a majority of women, 70% - F : 

30% - M). 
The dominance of each age grouping by Pakeha/Europeans is again 

prominent and follows the same percentages as the Total group, except 

for one major exception. In the 0-19 year group, Pakeha/Europeans 

constitute 69.3% of the total (Maoris 28.5%, Other 2.2%) - their 

lowest proportion within any age grouping of College clients. 

In Vocational Education (Table 2.4) most Maoris are concentrated 

in the younger age groupings (80.6% are aged 29 years or under) which 

is not surprising for this group of clients with its high numbers of 

young people. In the light of this, the representation of Maoris 

among the older age group~ (19.4% are aged 30 years or over) is 

interesting, though the numbers (8) are not great. Relative to the 

department's sex ratio (65% M 36% - F), vocational Education has a 

slightly higher proportion of Maori women over men (51.2% - F : 

48.8% - M). 

Pake ha/Europeans are also concentrated in the younger age groups 

(79.4% are aged 29 or under) with a corresponding low representation 

at the upper end of the age scale. The group's sex ratio is approx­

imately the same as for the total department. The small number (7) of 

'Others' makes it difficult to describe any significant patterns for 

this group. 

The dominance of the Pakeha/European group for each age grouping 

is consi stently high, ranging from 90. 1% (0-19 years) to 92.8% (20-29 

years). 

In summary, Maoris at the Community College, under-represented 

in relation to the total Hawkes Bay r.egion, are mainly found in the 

younger age groups 0-19 years and 20~24 years (and in particular the 

former, - 59.1% of the total), and particularly within the Community 

Education department. Pakeha/Europeans are in a clear majority in 

every group of students within the College. In the College group as 

a whole, and more especially in Community Education, this. group is 

more dispersed amo.ng the .age. groupi.ngs than the Maori. 

The . thind category of 'Other' ethnic groups is similar in most 

respects to the Pakel:la(Eur0pean cat.egory, tho.ugh their numbers a re 

small (and like . Maoris, is also below the proportional f.igure for the 

r.egi on). 
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TABLE 2.4 

Ethnicity .of Vocational Education Respondents by Age and Sex 

(N - 545) 
·-~ 

Age Group Maori Pakeha/European Other~·, 

(in years) Tota 1 Total Total 

M F N % M F N % M F N % 

0 - 19 10 12 22 53.7 88 139 227 45.7 2 1 3 

% 8.7 90. 1 1.2 

20 - 29 5 6 11 26.9 136 31 167 33.7 1 1 2 

% 6. 1 92.8 1. 1 

30 - 39 3 1 4 9.8 50 18 68 13.6 1 1 2 

% 5.4 91.9 2.7 

40 - 49 1 1 2 4.8 18 . 7 25 5.0 

% 7.4 92.6 \. 

50 - 59 1 1 2 4.8 4 2 6 1. 2 

% 

60+ 4 4 .8 

% 

Total 20 21 41 300 197 497 4 3 7 

as % of 48.8 51. 2 100 60.4 39.6 100 Tota 1 

* Includes Indian, Chinese, Cook Is. Maori,- Samoan, Other Asian. 
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Of the two departments, Community Education has a more 'mixed' 

ethnic composition (particularly in the d-19 yea~ group where the 

proportion well exceeds the H.B.S.A. figure) though this diminishes 

in all cases in the older age groups. 

Maori men are somewhat underrepresented in a 11 .age. groups at 

the College as a whole, and in Vocational Education in particular 

(Vocational Education - 48.8% - Total Vocational Education Men - 65%). 

The sex ratio for Pakeha/Europeans approximates the group ratio in all 

three categories of clients. 'Other• ethnic groups are sl.ightly biased 

towards female representation. 

Ma rital Status 

Table 3.1 shows the marital status of respondents for the Total 

H.B.C. C. group; Tabl e 3.2 gives the equivalent figures for the Hawkes 

Bay Statistical Area. 

Nearly half (48%) of all H.B.C . C. clients (see baseline of table) 

are married, 45% are single, never married and only 7% are single, 

formerly married. The proportion in each of these three categories 

vari es wide ly according to the age, and to a lesser extent, the sex of 

t he respondents. 

By far the largest group (68.3%)34 of single, never married 

peopl e i s tha t of people under 20 years of age, while another 24.4% 
are aged between 20 and 29 years. Although 44% of the total number of 

c l ien ts are men, (Diagram 1 .1) they comprise 54% of those people who 

a re single , never married (due mainly to the differences between men 

and women in the 0-19 and 20-29 groups - thereafter women are in a 

majority in this category, though the numbers In each case are small). 

The group of respondents single, formerly married are more 

evenly spread through the age groups, apart from a very small number 

(2; 1.4%) under 20 years. The biggest proportion (34.2%) is in the 

30-39 year category. More than three-quarters (76.3%) of people 

single, f0rmerly married are women. Though this may be due in part to 

the sl.ight underrepresentation of older men at the Col'lege and the 

greater lo.ngevi ty of women in genera 1 (i.e. more women than men are 

widowed overall) this pattern ts consistent through all the age groupings. 

Not surprisi~gly, there is a steady increa~e in the proportion 

of cllents ·rnarrled at present up to a peak at .age 30 ... 39, after which 

the number as a percent.age of each ·.age group falls away. A sl.tghtly 

higher proportion (62.5%) ,of women (who conprise 56% of the total group) 

than men are married at preseht. 



TABLE 3.1 

Marital Status of Total H;B;cc. Respondents by Age and Sex 

(N = 1831) 
-----

Single, J Age Group Single, Married at present (in years) never married. formerly married* 

Total Total Total 

M F N % M F N % M F N % - · - ·-·---··-

0 - 19 296 259 555 68.3 2 2 1.4 1 3 4 .4 

% 98.5 .5 1. 5 

20 - 29 122 76 198 24.4 9 16 25 18.5 108 1 21 229 26. 1 

% 43.8 5.5 50.7 

30 - 39 14 18 32 3.9 13 33 46 34.2 116 199 315 35.8 

% 8. 1 11. 8 80. 1 

40 - 49 2 5 7 . 9 7 17 24 17.7 57 125 182 20.5 

% 3.3 11. 3 85.4 

50 - 59 1 7 8 1.0 2 17 19 14. 1 33 83 116 13.0 

% 5.6 13.2 81.2 

60+ 3 9 12 1. 5 1 18 19 14. 1 16 22 38 4.2 . 
% 17.4 27.5 55. 1 

Total 438 374 812 32 103 135 331 553 884 

as % of 54.0 46.0 100 23.7 76.3 100 37.5 62.5 100 Total 

as % of 
Total 45% 7% 48% 
Group 

* Includes widowed, divorced and legally separated . 

... / 
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In comparing35 the proportions within each age group of the 

three categories of marital status with the total group distribution 

(45% single, never married, 7% single, formerly marrjed 48% married 

at present) the following comments can be made. The youngest age 

group (d-19 years) is ~ompletely dominated (98.5%) by the single, never 

married category; the 20-29 age group follows the overall pattern; the 

30-39, 40-49 and 50-59 groups have low proportions (8. 1% : 3.3% : 5.6% 

vs 45% Total) of their numbers in the single, never married category 

and correspondingly higher proportions (11 .8% : 11.3% : 13.2% vs 7% 

Total) in the single, formerly married and married at present (80. 1% 

85.4% : 81.2% vs 48% Total) categories; the 6o+-year group has the 

highest percentage (27.5%) in the single, formerly married category and 

relative to the other older age groups (i.e. 30-59 years, a higher 

percentage (17.4%) who are single, never married. 

In c0mparison with the Hawkes Bay population (Table 3.2), the 

Community College has a much higher percentage of its total in the 

single, never married group (45% - H.B.C.C. : 20% - H.B.S.A.), a 

slightly lower representation of people single, formerly married (7% -
36 H.B.C.C . : 11% - H.B.S.A.) and a subsequently lower proportion of 

people married at present (48% - H.B.C.C. : 69% - H.B.S.A.). These 

differences are due in large part to the higher numbers of young people 

(most of whom are sindle, never married) and the underrepresentation of 

the older age groups, most of whom would be in the single, formerly 

married (i.e. higher proportions of widowed persons) or married at 

present categories. 

The proportion of the sexes at the College within each category 

are similar to the Hawkes Bay group for the two categories of singl e 

status persons (i.e. single, never married and single, formerly married), 

while the distribution in the married at present category is noticeably 

different (Males, 37.5% - H.B.C.C. : 49.9% - H.B.S.A.; females 62.5% -

H.B.C.C. : 50.1% H.B.S.A.) - again showi .ng the under-representation of 

older men at the College. 

With a more even distribution of persons thro.ugh the age groups, 

the Community Education clientele (Table 3.3) carries much closer also 

to approx·i·mati .ng the r.egional f.igures in the categories of marital 

status. 

Single, never marri~d peo~le are still concentrated mainly in 

the younger .age ·groups '(86.'4% are under 29 years) there is a sl .ightly 



~ TABLE 3.2 

Hawkes Bay Population - Marital Status by Sex. (Persons aged 16 and over) 

(N = 94,762) 

i~ 
Sex Single, never married Single, formerly married Married at present 

N % N % N % 
··--~ - -- --

Male 10,776 55.3 2,604 25.6 32,438 49.9 

Female 8,701 44.7 7,580 74.4 32,663 50. 1 

.. 

Tota 1 19,477 100 10, 184 100 65, 101 100 . 

as % of 
Total 20% 11 % 69% 

population 

* Includes widowed, divorced and legally separated. 
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TABLE 3.3 

Marital Status of Community Education Respondents by Age and Sex 

(N ::: 1220) 

Age Group Single Single I . 
(in years) never married f 1 ' • d, Married at present armer y marr1e u 

Total Total Total 

M F N % M F N % M F N % 

0 - 19 105 123 228 59.0 2 2 1. 7 

% 99. 1 .9 

20 - 29 49 57 106 27.4 4 12 16 13.6 49 106 155 21.6 

% 38.3 5.7 56.0 

30 - 39 8 18 26 6.7 9 29 38 33.4 75 184 259 35.9 

% 8.0 11.8 80.2 

40 - 49 2 5 7 1.8 7 16 23 20.0 41 117 158 22.0 

% 3.8 12. 2 84.o 

50 - 59 1 7 8 2. 1 1 16 17 14.8 29 82 111 15.5 

% 5.9 12.5 81.6 

60+ 3 9 12 3.0 1 18 19 16.5 13 22 35 5.0 . 
% 18. 2 28.8 53.0 

.. 

Total 168 219 387 22 93 115 207 511 718 

as % of 43.4 56.6 100 8.9 91.9 100 28.8 ]1.2 100 Total 

as % of 
Total 32% 9% 59% 
Group 

* Includes widowed, divorced and legally separated. 
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more even distribution of this cat.egory among the older age. groups 

than for the H. B.C.C .. group as a whole (e.g. 6.9% are aged 40+ years 

vs 3. 3% - Total H.B.C.C.) 51.ightly more female than male Community 

Education students are single, never married (56.6% - F 43.4% - M) 

in a department where the overal sex ratio is 67% - M 33% - M. 

The category of single, formerly married persons follows a 

pattern of distribution through the age groups similar to the Total 

H. B. C.C . group, though there are marginally higher proportions in the 

upper age groupings. This marital status category is, however, 

compl etely dominated by women ' (91.9%), especially in the older age 

groups . 

The same comments can be made for the married at present cate­

gory though the distribution by sex is not so marked (e.g. 28.2% of 

those married at present are men, vs 8.9% of the single, formerly 

married category}. 

The pattern of distribution among the age groupings described 

for the H. B.C.C. Total also holds true for Community Education. In 

general, the younger age groups are dominated by the single, never 

married category, though this classification falls away rapidly as an 

increasing propor tion marry in the 20-29 year group. The middle age 

groups (30-59 years) are relatively stable in their composition 

(approximately 5% single, never married, 12% single formerly marri ed, 

82% married at present), whil~ the 60+ year group has a greater 

propo rtion of people single, formerly married, but also a higher 
. f . 1 . • d 37 proportion o sing e, never marr1e s. 

The large numbers of young Vocational Education persons (Ta ble 

3.4) aged 24 years and under (Diagram 1 .4) means that there is a 

corresponding high pr0portion (68% - more than twice the Community 

Education figure ) in the single, never married category; .4% are single, 

formerly married and 28% are married at present. 

The single, never married category is confined completely to the 

ag~ groups under 39 years and ,8.5% are aged 29 years or younger. The 

smal 1 (N = 24} category of people s i.ngle, formerly married is centred 

on the 20-39 year span (87.6%)~ As with the other two groups discussed, 

the category of persons married at present is concentrated in the 

middle age groups (79% are aged ·20-39 years) though thi~ group also 

remain the statistical major\ty in the .older .age. gr.oupl .ngs of persons 

over 30 years (an .observation also true for the H.B:c.c; Total and 

Community Education). 
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TABLE 3.4 

Marital Status of Vocational Education Respondents by Age and Sex 

(N "" 666) 

Age Group Single Single I . 
(in yea rs) never married f 1 . dL Marri ed at present o rme r y mar r 1 e ;, 

Total Total Total 

M F N % M F N % M F N % . 

0 - 19 201 151 352 77,3 1 3 4 2. 1 

% 98.9 1. 1 

20 - 29 76 20 96 21. 2 6 4 10 41.8 66 18 84 45.4 

% 50.5 5.0 44 .5 

30 - 39 6 1 7 1. 5 5 6 11 45.8 48 15 63 33.6 
% 8.6 13.6 77.8 

40 - 49 1 1 4. 1 19 8 27 14 .3 
% 3.6 96.4 

50 - 59 1 1 2 8.3 4 1 5 2.6 

% 

60+ 4 4 2.0 

% 

Total 283 172 455 12 12 2~4 142 45 187 

as % of 62.2 37.8 100 50.0 50.0 100 75.9 24. 1 100 Total 

As % of 
Total 68% 4% 28% 
Group 

* Includes widowed, divorced and legally separated. 



62 

In terms of the sex distribution (relative to the overall 

department sex ratio of 65% - M : 35% - F), the category of single, 

never married approximates the overall ratio for the group; (62.2% - M 

: 37.8% - F); those single, formerly married has a higher proportion 

of female respondents (50% - F : 35% Vocational Education Total); 

and males form a slightly higher proportion of the married at present 

group (75.9% - M 65% Vocational Education Total). 

The younger age groups are again dominated by those who are 

single, never married. Beyond the 30 years mark, each age group is 

made up primarily of persons who are married at present. 

In summary, the dominance of the younger age groups discussed 

earlier exerts considerable influence on the composition of the marital 

status table. A higher proportion than the regional figure is single, 

never married. This group is concentrated mainly in the younger age 

groups (0-29 years). The si.ngle, never marrieds are most prominent in 

the Vocational Education department (though, it should be noted, 

Commun ity Education also has a large number (334) of persons in the 

same category. The latter group forms a smaller proportion of the 

departmental total). 

Persons single, formerly married are spread more evenly through 

most of the age groupings, though Community Education has a higher 

proportion in its older age groupings and particularly, among the women. 

Married persons form a larger portion of the Community Education group 

than in Vocational Education, but for both groups the heaviest concen­

tra tions of this category are in the middle age groups. 

The sex ratios for the three categories of marital status show 

that the ratio of men to women in the single, never married group is 

approximately that for the overall distribution. A disproportionately 

h.igh number of w0men are single, formerly married, - particularly in 

Community Education and in the older age groupings. A slightly 

disproportionate number of women in Community Education (and overall) 

are married at present, though this pattern is reversed in Vocational 

Education. The difference is due mainly to the lower numbers of women 

above 20 yea rs of age. 

Children ·at Home 

In the Total H.B.C~C .. groµp,. 40.2% of the respondents had 

children livi.ng at home . (Table 4.J). Women were more likely than men 

to have children at h0me · tn boththe .Total H.s;c:c:. group (46.·6% - F 

31.8% - M) and Community Education (53.4% - F: 42.9% - M), while a 
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Chi 1 d ren 
at home 

Yes 

No/Not 
Applicable 

Total 

TABLE 4.1 

Sex of Respondents with Children Living at Home 

H.B.C.C. Total (N = 1823) Community Education (N = 1226) 

Male Female Total Male Female Total 

N % N % N % N % N % N % 

250 31.8 484 46.6 734 40.2 162 42.9 454 53.4 616 50.2 

535 68.2 554 53.4 1089 59.8 215 57. 1 395 46.6 610 49.8 

785 100 1038 100 1823 100 377 100 849 100 1226 100 

. 

Vocational Education (N = 666) 

Male Female Total 

N % N % N % 

103 23.6 38 16.5 141 21. 1 

333 76.4 192 83.5 525 78.9 

436 100 230 100 666 100 
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higher proportion of Vocational Education men were in this position 

(23.6% - M : 16.5% - F). In both sub-categories of cl ientele the age 

structure of the sexes influences these situations. In Community 

Education (Diagram 1.3) the underrepresentation of older men means 

that the men who are present at the College, are younger and 

therefore, morel ikely to have children at home. In Vocational 

Education the greater proportion of women are young and single and 

hence are unlikely to have children at home. 

The differences in age structures of the clientele in the two 

departments also shows up in the total proportions within each group 

who have chi ldren living at home (Community Education 50.2%: Vocat­

ional Education - 21. 1%). 

Table 4.2 shows the age category of children for respondents 

with children still living at home . 

The biggest group is that of respondents with primary school 

children (59.5% of the total of respondents who have children living 

at home), followed by pre-school children (40.3%), secondary school 

children (33.3%) and those children who have left school but are still 

living at home (18.2%), Male respo ndents are more likely than female 

respondents to have pre-school children (51.2% - M : 36.3% - F) while 

the reverse is true for the other three categories of children. 

Community Education students with children at home have a lower 

proportion of pre-schoolers, a comparable proportion of primary school 

age, and slightly higher proportions of children at secondary school 

and children who have left school, compared with the Total College 

average. 

Similar percentages of Community Education men and women have 

primary school age children and those who have left school while a 

greater percentage of men than women have pre-schoolers (45.6% - M 

35 .6% - F) and more women than men have children attending secondary 

school (37 .6% - F : 26.5% - M) . 

In keeping with their overall youthfulness, high proportions 

of Vocational Education itudents have children in the younger age 

groups (52.4% pre-school; 58.8% - primary school). The former figu~e 

is well above that for Community Education students (38.3%) while the 

latter is approximately the same. The percent.age with children left 

school (]".8%) ls well below the Community Education f.igure (20 . 4%). 
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TABLE 4.2 

Childr~n's Age Category of Respondents by Sex* 

H.B.C.C. Total Community Education Vocational Education 

Male Female Total Male Female Total Male Female Total 
(N = 250) (N = 484) {N = 734) (N = 162) (N = 454) (N = 616) (N = 103) (N = 38) (N = 141) 

N % N % N % N % N % N % N % N % N % 

Pre-school 128 51.2 176 36. 3 304 40.3 74 45.6 162 35.6 236 38.3 59 57.2 15 39 .4 74 52.4 Children 

Primary school 146 58.4 291 60. 1 437 59.5 94 58.o 272 59.9 366 59.4 59 57.2 24 63. 1 83 58.8 Children 

Secondary 
School 61 24. 4 184 38.0 245 33.3 43 26.5 171 37 .6 214 34.7 24 23.3 18 47 .3 42 29.7 
Children 

Children left 36 14 .4 98 20.2 134 18.2 31 19. 1 95 _20.9 126 20.4 8 7.7 3 ].8 11 7.8 School 

* M = Male; F = female. 

*Because of overlap between categories, i.e. respondents with children in more than one category, vertical totals 
are not possible. Similarly, because some clients are in both Community Education and Vocational Education, 
numbers and percentage figures cannot alwaysbe summed horizontally. 

**The N given in each case is the total number of respondents with children living at home e .g. 250 male and 484 
female H.B.C.C. clients have children at home. 



66 

Men are .again more likely than women to be parents of pre­

schoo l children (57.2% - M 39.4% - F), and less likely to have 

children at primary (57 . 2% - M: 63.1 % - F) or secondary school (23.3% 

- M : 47 .3% - F). Both men and women at the College have similar 

numbers of ch ildren in the left-school category (7.7% - M : 7 .8% - F). 

Of those respondents at the Community Coll ege who have children, 

(40.2%) a high proportion of the children are young and at primary 

school. Because of their young age structure, a lower proportion 

(21 . 1%) of Vocat ional Education students have children (Community 

Education - 50.2%). Vocationa l Education also has a heavier weigh ting 

of respondents with pre-schoolers. 

Converse ly, Community Education has a higher proportion of 

respondents with chi ldren l eft school, although the numbe r in the latter 

case i s s till not very high (20.4%) overall. Women in all three groups 

of c li en t s are less likely than men to have pre-schoolers, though higher 

proportions of women than men have children of secondary school age or 

have left school. Onl y in the primary-age category are the sex distri­

butions sim ilar . 

Occupation. 

In the initial report of finding s (p . 47-63) on clients • 

occupations, the wide range of spec ific occupa ti ons was c lassified in a 

number of different ways . The Census classifications were used 

primarily to enab l e a compar i son of c lients• occupat ions with the 

equivalent propo rtions for the Hawkes Bay region. In brief, profess­

ional and technical workers were present in g reater numbe r s at the 

College than would be expected from their rep resentat ion in the Hawkes 

Bay population (in the Tota l H.B . C. C. group and Community Education but 

approximately equivalent representation in Vocational Education); 

administrative and managerial workers were also overrepresented in all 

categories of clientele; the proportion of service workers well exceeds 

the regional figure (particularly in Vocational Education) ; and finally, 

sa les, agricultural, production workers, transport and equipment 

operators and labourers were .al 1 below the r.egional proportion. 

However, as was pointed out in the initial report (p. 54) the 

Census cat~gories are clearly of limited use. In particular, they fail 

to disti nguish between levels of social status within cat.egories - they 

are socially too hete~ogeneous to relate to any discussion on the 

effects of socio-economic status on participation in the Coll ege . 
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In his review of the relationship between social class and 

educational research, Robertson (1974: 189) points out that there is 

thorough documentation of the many ways in which social status has been 

shown to be important in educational research - a point borne out by 

the review of research literature presented in Chapter Three. A 

person's occupation is identified as probably the most important 

single criterion of status, and in particular "a dichotomous view of 

social class (middle-class/working class or manual/non-manual) has 

repeatedly been shown to be fundamental" (p. 192) . 

For these reasons, clients' occupations were also classified 

according to a slight refinement of the manual/non-manual distinction 

(Table 5.1 - from Table 1.14, Initial Report, p. 59,60). Non-manual 

occupations have been sub-div ided into higher-level professional, 

administrative and managerial and lower- level professional, administra­

tive and managerial. The point of distinction between these two groups 

is the degree of responsibility and autonomy usually associated with the 

occupation as wel l as the fact that most of the former require some form 

of university education while the latter do not. e.g. an accountant is 

classified as higher-level professional, a clerk as lower-l evel profess­

ional. 

Manual occupations were further sub-divided into three categories 

- skilled manual, usually involving an extended period of training (e.g . 

an apprenticeship); semi-skilled occupations, where a definite degree of 

skil l is required, but not requiring formal, long-term training (e.g. 

sheare r) and unskilled, where a low degree of ski 11 is required (e.g. 

cleaner, messenger). Unfortunately, data using a comparable type of 

classification are not available on the Hawkes Bay population for the 

purposes of comparison. 

Finally, it should be pointed out, that Housepersons and 

Unemployed are listed separately at the bottom of Table S. 1 as they do 

not fit readily into any of the cat_egori es described above. A more 

detailed discussion 0f the large group (N = 420) of Housepersons will 

be covered in the followi _ng section on occupational status rankings. 

As Table 5 . 1 shows, the . total Hawkes Bay Community College group 

is dominated by three groups~ lower-level professional, administrative 

and man_agerial (JS%), sk.i 1 led mam~al (19%}, and housepersons (23%). 

The Community . Education cltentele does not differ greatly ftom the total 

Hawkes Bay Community Coll_ege ·pattern, other than havi_ng a lower repre-
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TABLE 5. 1 

General Occupational Groupings of Respondents by Sex 

Occupational Groups H.B.C.C. Total Community Vocational 
Education Education 

M F M F M F 

Higher Level Prof-
essional, Administ- 106 60 74 57 34 4 rative and Manager-
ial 

Total 166 (9%) 131 ( 11 %) 38 (6%) 

Lower Level Prof-
ess ional, Administ- 304 324 157 232 153 106 rati ve and Mana-
geri a 1 

Total 628 (35%) 389 (33%) 259 (39%) 

Skill ed Manual 274 62 67 6 219 59 
Tota 1 336 ( 19%) 73 (6%) 278 (41 %) 

Semi-ski 1 led 50 49 42 46 11 6 
Total 99 (6%) 88 (7%) 17 (3%) 

Unsk il led 74 45 52 31 24 14 
Tota l 119 (7%) 83 (7%) 38 (6%) 

Houseperson 4 416 4 404 0 18 
Total 420 (23%) 408 (35%) 18 (3% ) 

Unemp loyed 15 11 2 10 13 1 
Total 26 ( 1 %) 12 ( 1 %) 14 (2%) 

Sub-tota 1 s 827 967 398 786 454 208 

TOTAL 1794 ( 100%) 1184 (100%) 662 (100%) 
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sentation of skilled manual (6% vs. 19% Total H.B.C.C.) and a much 

higher proportion of housepersons than the total Hawkes Bay Community 

College (35% vs. 23% Total H.B.C.C). 

The Vocational Education cl ientele however, does differ markedly 

from Community Education and the College as a whole. 

Firs t of all, the clients in this sub-category are dominated by 

two occupational groupings - lower-level professional etc. (39%) and 

skil l ed manual (41%) - a combined total of 80%. Consequently, repre ­

senta tion of other occupational categories is in most cases below 

those of t he Total Hawkes Bay Community College and Community Education 

samp l es , and in the housepersons' category, well below them. In the 

categories of unskilled and unemployed the proportions across the three 

groups of clients are comparable (and to a lesser extent the lower 

leve l professi onal g roup). 

Because so many women come under the housepersons category, (416 

- Total H. B.C.C.: 404 - Community Education; 18 - Vocational Educati on) 

they t end to be under-represented in most othe r occupational categori es 

and pa rti cularly in the skilled manual group. One exception to thi s 

patte rn is the higher proportion of women ove r men in lowe r - l eve l 

professi onal occupati ons for Vocational Education clients , i. e. 106/208 

femal es i s 51 % compa red with 153/454 which is 34% males. 

Converse ly, mates outnumber females in most occupat ional cate­

go ri es (the most prom i nent exception be ing that of houseperson) and i n 

add i tion, large r proportions of their total number (in compa ri son with 

fema les ) a re d i s t r i buted throughout the categories apart from that of 

housepe rson. 

Ma le c li ents tend t o be mainly from the non-manual and skilled 

manua l ca t ego ri es - e .g . the total number coming under the first three 

categories (higher and lower-level professional and skilled manual) is 

684 . That is, 83% of all males are included in these three occupa tional 
areas . In compari son there are 446/967 females which is 45% of all women 

attending the Hawkes Bay Community College. It is only in the category 

of female houseperson in Vocational Education that this pattern is broken. 

Socio-Economic Status · ~f · Resp6ndents' Occupations 

Respondents' occupations were also classified according to the 

Elley/lrving (male} and lrvi.ng/Elley (female) socio~economic indices 

(Elley and Irving 1976, 1977). These two indices were originally 

devised to enable researchers to test the representativeness of samples. 

For the purposes of this discussion, it enables a comparison of the 
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Hawkes Bay Co1T1Tiunity Coll.ege's respondents' occupations in terms of an 

objective socio-economic rating with a figure calculated as being 

representative of the New Zealand population. 

In brief, the Elley/lrving sca les involve the classificati on of 

all occupations into six hierarchical levels according to an equal 

weighting of income and educational criteria from Census returns. The 

percentage of people for each l evel is calculated for urban areas as 

well as New Zealand in general. As the catchment area for the Hawkes 

Bay Community College includes a proportion of rural areas the general 

New Zealand figures have been included in Table 5.2. 

In a recent research project that compared various methods used 

in meas uring socio-economic status, Fergusson and Horwood (1979: 60) 

concluded that their resul t s suppor ted "the view that the Elley/ l rv ing 

sca le is a val id measure of S.E.S" (soc io-economi c status). 

The major weakness of any occupational prestige scales (including 

Elley/lrving) is, however, that "no account is taken of a large group 

of worke rs in ful 1-time employment , viz. housewi ves ." (Daniel 1979: 77). 

Daniel's research on occupational ratings found that the occupation of 

housewife " has no di sce rnible prestige rating from any section of the 

community and, " ... women who nominate 'housewife' as their occupat ion 

do enjoy wide ly variab le social status . But whatever prestige t hey do 

command depends on fac rors other than occupation". (p. 78) 

To igno re s uch a large group of respondents could c learly 

disto rt the overall pi cture of respondents' socio-economic status. 

Therefo re, the category of housepersons has been discuss ed and analysed 

separately (Tables 5. 4 - 5.6) in terms of the two main criteria used in 

constructing the Elley/lrving indices - income and educa tional levels. 

Table 5.2 shows the Elley/lrving occupational ratings of 

respondents by sex for each of the c lientele categories as well as an 

overall New Zealand figure for each sex. 

The total H.B.C.C. male group is dominated by occupations from 

the middle of the sca le (62% - 3 or 4 rating) with a falling-off in the 

distribution of the remainder at both ends of the scale. Overall, the 

two halves of the scale are split almost evenly (48 .4% - ratings of 1-3; 

51.6% - . ratl.ngs of 4-6) tho.ugh there is a higher proportion of 

respondents (21.8%) in the top two rati.ngs than the bottom two (16.2%). 

The pattern of distribution varies for the two sub-cat.egories 

of maile clients. CQllllJUnity . Education male students report occupations 

that have a ~igher rati .ng than Vocational Education male students (e.g. 
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TABLE 5.2 

Elley/r~~ihg Occ~p~ti6hal* Rating of Respondents** by Sex 

M A L E S 

Elley/lrving HBCC Total Comm. Ed. Vocat. Ed New Zealand 
Rating N % N % N % % 

High 1 67 9.6 44 14.2 24 5.9 4.7 

2 86 12.2 60 19.3 26 6.3 9.0 

3 186 26.6 68 22.0 124 30.2 26.6 

4 248 35.4 66 21.3 192 46.8 29.2 

5 48 6.9 27 8.7 23 5.6 18. 1 

Low 6 65 9.3 45 14.5 21 5.2 12.4 

. 
Total 700 100% 310 100% 410 100% 100% 

* does not include Unemployed, Houseperson, Student categories 

**Totals: - H.B.C.C. N - 1130 
Community Education N = 619 
Vocational Education N = 534 

F E M A L E S 

HBCC Total Comm. Ed. Vocat. Ed. 
N % N % N % 

45 10.0 40 13.0 2 1.6 

64 14.9 59 19.0 6 4.8 

128 29.8 98 31. 7 30 24.2 

54 12.6 42 13.6 13 10.5 

88 20.4 32 10.4 59 47.6 

53 12.3 38 12.3 14 11. 3 

430 100% 309 100% 124 100% 

New Zealand 
% 

2.3 

5.9 

23.8 

34.8 

20.7 

12.5 

100% 
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Corrrnunity Education - 33.5% - ratings of 1 or 2 : Vocational Education 

12.2%). Community Education male students also have a greater propor­

tion in the bottom two---r-ati.ngs (Community Education - 23.2% : Vocat ­

ional Education - 10.8%). That is, Community Education students are 

dispersed more evenly through all the ratings of the scale, while 

Vocational Education male students are concentrated in the middle range 

(Vocational Education - 77% - ratings of 2 and 3 : Community Education 

43.3%) . 
In comparison with the New Zealand figures for male occupationa l 

ratings, the Community College group has higher proportions of its 

students in occupations throughout the top end of the scale (except for 

3 where the percentages are identical) and corresponding lower percent­

ages at the bottom of the scale. The biggest differences occur in the 

ratings of 1 (H.B.C.C. - 9.6%: N.Z. - 4.7%) and 5 (H.B.C.C. - 6.9% 

N.Z. - 18. 1%). Apart from the bottom of the scale (6) where the 

department proportion exceeds the N.Z. figure (Community Education 

14.5% : N.Z. 12.4%) Community Education students are even more heavily 

biased towards the top end of the occupational rating scale. (e.g. 

33.5% have ratings of 1 or 2 : N.Z. 13.7%). 
Male Vocational Education students however, follow the N.Z. 

pattern of distribution more closely at the top end of the scale, 

greatly exceed the N.2. figure in the rating of 4, and have a low 

propor t ion in the bottom two ratings (10.8% : N.Z. 30.5%) . 
Female College students are also centred towards the middle of 

the rating scale, though a much higher percentage of College women 

than men are in the two bottom rating s of 5 (20.4% - F : 6.9% - M) and 

6 (12.3% - F: 9.3% - M). There is also a very distinct 'dip' in the 

percentage of female occupations with a rating of 4. Community 

Education women, like their male Community Education counterparts, are 

more heavily biased towards the top end of the rating scale ove rall, 

though the group with occupations of a 6 rating (12.3%) is the same as 

for the Col I ege total • 

Female Vocational Education students are even more heavily 

represented in the twco . rati .ng. groups of 2 (24.2%) and 4 (47.6%). The 

other main feature about this group is the lower representation at the 

top end o.f the scale (6.4% have either a 1 or 2 rati .ng). 

· As with . the male students, Coll~ge female students have a 

gn~ater . percent.age of their . total in the top occupational rating. groups 

(e.g. 24.9% of the Total H.B.c.c; have ratings of 1 or 2: N.Z. - 8.2%). 
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Proportions of respondents with ratings of 3, 5 and 6 approximate the 

national figures, and the College figure of 12.6% in the 4 rating is 

well below the N.Z. equiyal~of 34.8%. 

The 'top-heavy' nature of respondents ratings is further 

accentuated for the Community Education group of women. There is , 

however, a lower proportion of women from this group at the bottom end 

of the scale, particularly in the 6 rating group. Vocational Education 

women, on the other hand, are underrepresented at the top end of the 

scale (and within the 4 category) compared with the N.Z. figures, 

approximates the national figures in the third and sixth rating groups 

and is well above (47.6%) the national figure (20.7%) in the 5 rating . 

These figures have shown that a disporportionately high percen t ­

age of College clients have occupations with a high Elley/lrving rating. 

There is a corresponding underrepresentation of persons with occupat ions 

towards the lower end of the scale, though the figure for the lowest 

rating (6) is, in most cases, similar to the N.Z. figures. 

The overrepresentation of person s with occupations rated at the 

upper end of the scale is more noticeable within the Community Education 

department than for Vocational Education. As was shown earlier (Diagram 

1.4), Vocational Education students are considerably younger than Conmunity 

Education students and would, therefore, on the average, be at an earlier 

stage in their careers 'and may therefore report an occupation different 

f rom what they may have at a later stage (e.g. carpenter vs. foreman, 

clerk of works or even a company director). In other words, to what 

extent can the lower proportion of Vocati onal Education students 

(compared with Community Education students) be attributed to their 

youthful age structure? 

Tables 5.3 - 5.5 show the Elley/lrving occupational rating of all 

respondents by age group (no equivalent N.Z. figures are available) for 

the three groups of clients. In the 0-19 year age cohort of the total 

H.B.C.C. group (Table 5.3) most respondents (77.9%) are in the bottom 

three ratings, with very few at the top end of the scale (22.1%). For 

each successive age group an increasing proportion are in the top half 

of the ~scale (20-29 years - ·55.4%; · 30~39 years - 65.1%; 40-49 years -

66 . 4%; .50-59 years 72.4%; GO+ years - 82.3%). That is, the older the 

age of the .respondent, the higher . the proportion of persons with 

occupations with a hlgh Elley/lrving rati~g. 

The rise in respondents 1 ~6ccuaptiona1 rating ls particular ly 

noticeable over age 20 .years. For example, persons aged 0-19 years 
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TABLE 5.3 

Elley/lrvihg Occ~~~tiohal* Ratihg of Tot~l H.B.C.C R~spondents 
by Age Group 

(N = 1107) 

E 1 ley/ I 0-19 20-29 
Irving 

J 

% Rating j N % N 

-T 30-39 -T.4o-49--po:5-9· · · - 60+-

l N % N % , N % N % 

.2 i39 1s.1F- - ~-~1-;, -- 7 .9

1 

7 - ~;- . ; High 1 I 
% I 

' 

2 I 
I 

% I 

3 

% 

4 

% 

5 

% 

Low 6 

% 

3 

2.9 

8 

5.5 

60 

19.5 

130 

43.5 

66 

50.0 

53 

.9 33 

131. 4 

2.5 47 

32.4 
i 

18.7 j1 19 
! 
J38.6 
I 
I 

40.6 ,87 

20.6 

29. 1 

34 

i25 .8 
I 
i 
I 

16.7 140 
I 

44.9 i33.9 
I 
I 

9 

137.1 116.2 I 5.7 1' 6. 7 
i I I ! 

.1 /47 21.9 ,23 19.3 :17 22.4 : 3 17.6 ; 13 

I
i 32. 4 115. 9 11. 7 ' 2. 1 

33.154 25.1 139 32.832 42.1 ' 4 23.5 
I I 
117. 5 I ' 12. 7 

I 
I 

10.4 

I 24.2 144 20.5 !25 21.0 10 
I 
' 14. 7 

9. 4 '19 

11. 0 

i 14. 4 
I 
I 

12 

10.2 

I 

! 

8.8 
I 

i 

s.6 

8.4 3.3 

6 5. 1 ! 7 

4.5 
I I s. 3 

I 

9 7. 5 i 4 
I 

7.6 ! 3. 4 
I 
I 
I 

I I i. 3 

13. l I 3 
I 

I 
l 

9 .2 l 
I 

I 
i 

I 
5. 3 1 

i 
I 

I 
I 

I 

1. 0 

I 
I 

I 

J ___ _ ---- -·-··-- -+-
Total 320 10± 

! 
100 215 l 00 i 119 100 l 76 100 17 100 

* Does not include Unemployed, houseperson, student categories. 
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make up only 2.9% (percent_ages for each age group are read hori zon­

tally) of the top rating (1), but the next ~ge group (20-29 years) 

increases to 31.4% of the total. At the bottom end of the scale (5 

and 6) 0-19 year and 20-29 year olds make up the vast bulk of the 

rating categories (e.g. 5-75.8%; 6-78.8%). 
In Community Education (Table 5.4) the 0-19 year olds are also 

centred towards the bottom of the scale (86.5% with ratings of 4, 5 or 

6). Thereafter, there is a definite shift of the majority to the top 

half of the scale (20-29 yea rs - 58.3%; 30-39 years - 66.5%; 40-49 
years - 69.7%; 50-59 years - 69.5%; 60+ years - 85.8%) . 

The occupations with high Elley/lrving ratings are dominated 

numerically by the middle age groups - particularly 30-39 year olds 

who make up 41 .8% and 31.3% respectively for the two top ratings (1 and 

2). As was the case for the total H.B.C.C. groups, the majority of the 

low occupational ratin9s are in the 0-19 and 20-29 year groupin gs (5 -

52.6%; 6 - 73 .5%). 
Young Vocati onal Education students (Table 5.5), however, are 

' centred ' higher in the rating scale (e.g. in the 0-19 year group, 

89.5% are in the 3, 4 or 5 category - nearly half of the total (47%) 
are in the 4 rating). Subsequently, there are very few at either 

extreme of the scale. Each s uccessive age group thereafter is centred 

higher on the rating scale, though the increase in occupational ra tings 

i s not great , e.g. taking the percentage in the top half of the scale, 

the figures a re 0-19 yea rs - 24.0%; 20-29 years - 51 .2%; 30-39 years -

60.9%; 40-49 years - 45.5%; 50+ years - the number is insuffi cient to 

calcul ate percentages. 

Tables 5.3 - 5.5 have shown that the higher Elley/lrving 

occupationa l ratings ~dominated by the older age groups, particularl y 

those respondents aged 20 years and over. Those persons under 20 years 

are predominant in the bottom half of the rating scale. Vocational 

Education s tudetns in this age range are centred slightly higher than 

Conmunity Education students on the scale. The differences in distri­

bution among the ratl .ng scale for _age. groupi_ngs over 20 years do not 

differ greatly - that ls, the 'axis' for discriminati_ng between respond­

ents' occupational rati~gs in terms of ~ge is the 20 year mark. Those 

respondents under 20 are 'waisted' in the 4-5 rating section of the scale 

(Coll1Tlunlty Education particularly in the 5-6 section); those respondents 

over 20 years are 'waisted' in the 2-3 section. 
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TABLE 5.4 

Elley/lrving Occupational'~ Rating of Community Education 
Respondents by Age Group 

E 1 ley/ 0-19 20-
Irving 
Rating 

N % N 
--- -·4 

High 1 22 

% 27 .8 

2 3 4.2 35 

% 2.7 29.7 

3 8 11. 3 59 

% 4.9 36.2 

4 13 18.3 39 

% 12. 1 36.4 

5 13 18.3 1 7 

% 22 .8 ·29. 8 

Low 6 34 49.9 1~7 
% 41. 0 132.5 

-- -
Total 71 100 199 

(N = 604) 
-- - -· - ·- r---· ------------- - - · ·:J-

29 30-39 j 40-49 50-59 60+ 

% N % N % N % N % 

11 ~ -~ - ·33··-- -~1-.7 1 1~· - 1; ~-:-6--s. 7 6 - 43.2 

141.8 !15.2 7.6 7.6 
' 

17.6 36 

31. 3 

29.6 32 

I 19. 6 

19.6 127 
!2s. 2 

8. 5 14 

l24.6 
I 

I 
' 13.6 110 

i 
I 12.0 

23.7 !22 

19. 1 

21 . 1 35 

21. 5 

17.8 16 

.15. 0 
I 

9.2 6 

10.5 

6. 5 8 

9.6 

22. 2 j 17 24.6 2 

! 14. 8 2. 4 

35 . 4 25 36.2 4 

15 .3 2. 5 

16.1 10 
I 

14.5 2 

I 9. 3 2.0 

6. 1 I 7 10. 1 

112 . 3 

8. 1 4 5.9 
I 

4.9 I 

1'1. 2 

28.4 

14.2 

I i 

10_0 Ji 52 _ '. o~t9 ~ oo 16;- ~ 00_~1_4 _1 o_o~ 
'~Does not include unemployed, houseperson, student categories. 
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TABLE 5.5 

Elley/lrving Occupational* Rating of Vocational Education 
Respondents by Age Group 

(N = 526) 

r---·~l ley/ 
- 1 r-- -· ---~ 

0-19 20-29 30-39 40-49 l 50-59 ' 60+ I 

Irving ; 

--~ 
I • 

N % N % N % N % : N % I Rat 1 ng 

~n 
·-·--· ·-·· --···+· - ---- ---·· . 

3 1. 2 11 6.4 6 8. 7 ' 6 27. 3 I 
I I 

I I % 11. 5 142.3 123. 1 123. 1 

6. 4 114 
I 

2 6 2. 4 l 11 20.3 1 

% 18 .8 134.4 43.7 I 3. 1 
I I 

3 52 20.4 166 38.4 22 31. 9 I 4 18. 2 6 
I 

% 34.4 143.7 14 .6 : 2.6 3.9 .8 
I ' 

4 120 47. 1 53 
I 

30.8 :20 
I 

29.0 9 40.9 

59.4 26.2 
i 

I 4. 5 % ' 9. 9 
I 

5 56 22.0 18 10' 5 : 4 
I 

5. 8 ; 2 9. 1 
i 

% 70.0 . 22. 5 s.o 2.5 

I 

Low 6 18 6.9 13 7.5 3 4.3 1 4.5 

% 51. 4 37. 1 8.6 I 
I 2.9 

------· ______ j_ . -
I I 
I 

Total 255 100 172 100 69 100 I 22 100 6 L_ -- _____ L ___ - --· -

* Does not include unemployed, houseperson, student cat_egories. 
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Housepersons 

As was pointed out earlier, . the Elley/lrving rating scales do 

not cover the occupational category of houseperson. Therefore, the 

question arises, to what extent do respondents in this occupational 

category (i.e. houseperson) differ from the respondents discussed in 

the Elley/lrving ratings? Are the same comments applicable to house­

persons attending the Community College? 

To answer such questions is by no means a straightforward 

matter. As a number of writers (Haug, 1973; Wilson, 1976) have pointed 

out , the assessment of a married woman's social standing is far more 

complex than for a male equivalent. The following discussion, however, 

seeks to give some indication of how comparable the large group of 

Housepersons (99. 1% of whom are women) is with the overall group of 

female respondents. 

The Elley/lrving occupational rating scale is based on the key 

elements of education and income. The higher the educational qualifi­

cations and income of persons associated with a particular occupation, 

the higher socio-economic status (S.E.S.) rating of the occupation (and 

persons fulfilling that role). Various levels of education are a pre­

requisite for entry into various occupations generally, the hi ghe r the 

status of the occupation, the higher the level of educational qual i f i­

cations required for entry into the occupation. Therefo re, the quest ion 

ca n be asked - if H.B.C.C. Housepersons were to seek to (re)ente r the 

work-force, at what S.E.S. level would they fit? While it is acknowledged 

that numerous other factors (specific training, personal qualities etc.) 

al so enter into this situatron, a person's educational background can 

act as a crude indicator of the level at which a person is likely t o re­

enter the (paid) workforee. Table 5.6 shows the highest school exam 

qualification of housepersons, while Table 5.7 indicates whether or not 

they have gained further qualifications since leaving school (whi ch would 

thereby enhance the likelihood of gaining higher-status jobs). Equiva­

lent distributions for the Total H.B.C.C. (female) group are also given 

to help indicate the degree to which comments, made earlier for the Total 

H.B.C.C . female gr0up are . in turn, applicable tq Housepersons. 

As Table 5., shows the. group of Housepersons is quite comparable 

in terms of sc:hool quallfhations with the distribution patterns for the 

Total K.B:C;C; (female) .· groupi . Overall, Housepersons are in fact sl.ightly 

more qualified in all exam cat.egories except School Certificate (partial 

pass). Conversely, a ·smaller percentage (23.2%) of Housepersons has no 



°' ~ 

TABLE 5.6 

Highest School Exam Qualification of Housepersons (and Total H.B . C.C. equivalents from Table 7.4) 

C 1 i ent 
Category 

University 
Bursary/ 

Scholarship 

------: - --
! 

' Schoo 1 
University I Certificate 

-~:~an~e % --~ -- 5 Npapm 

School 
Certif icate 
1 - 4 papers 

--1----- - -1 
None of 

Proficiency I these 

I 

N % :__J 
! 

N % N % N % ! 

Housepe rsons 

(N = 332) 

I 

I To ta 1 H . B . C . C . 
I (female on ly*) 

L~_= 940) 

! -

i 

13 

35 

- --1 
I 
I 
I 

3.9 ! 

3.7 

; 

i 
! 

I 
: 
i 
j 

L 

97 29.2 70 21. 1 54 16. 3 21 6.3 77 23. 2 

. 
256 27.2 152 

I 
~6~~J 171 18.2 [_: 

2.4 303 32.2 

- - .... .... _ ---

:~ As 99.1 % of all Housepersons are women (Initial Report p. 59) fema l e only figures are given for purposes of 
comparison. 
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qualifications (Total H.B.C.C. (female) - 32.2%). 

The same pattern is found in Table 5.7 where a higher (48.2%) 

percentage of Housepersons has gained some form of post-school 

qualification (Total H.B.c:c:-(female) - 45.8%). 

A further indication of the social standing of the group of 

Housepersons is gained by examining the amount of financial resources 

to which they may have access. While they may have low personal 

incomes, Housepersons can also be assessed in terms of their Total 

Household income (i.e. the income derived from others in the household 

in paid employment - usually a spouse). The Total Personal and House­

hold incomes for Housepersons and the Total H.B.C.C. (female) group 

are shown in Table 5.8. While such a comparison is once again, at best 

a crude S.E.S. indicator, it is important for showing the degree of 

similarity of the Housepersons with the Total group as a whole. 

Not surprisingly, most (51.9%) Housepersons have a Total Per·sonal 

Income under $2,000. Even tho.ugh most Housepersons are full-time at 

home, and therefore probably have no direct personal income, a number 

of this group report personal incomes in the upper brackets. While 

some of these may be due to misunderstanding the wording of the 

questionnaire (particularly confusing personal and household incomes), 

sources of income other than from full-time paid employment could 

plausibly account for these replies (particularly part-time employment 

and income from sources such as Investment, benefits, etc.). 

The comparison of Housepersons and the Total H.B.C.C. (female) 

group is better shown in the ·Total Household Incomes. Housepersons 

have a lower proportion (10.8%) of their total with Total household 

incomes under $6000 (Total H.B.C.C. (female) 19.6%), while at the upper 

end of the income scale they are overrepresented ($10,000+ - House­

persons 46.1% : Total H.B.C.C. (female) 42.7%) though the differences 

are not great. 

The preceding discussion does not provide a comprehensive means 

of assessing the social standing .of the group of Housepersons attending 

the Community College. Nonetheless, It does indicate, albeit crudely, 

that the group of Housepersons does not differ greatly from the Total 

H.B.C.C. group of women in . terms of a number of factors that have 

conventionally been usecl .as iradicators of socio~economlc status (S.E.S.). 

Therefore, it would appear . reasonable . to assume that the general 

comments made re9ardin9 the lrvl.ng/Elley ratl .ng of female occupations 

are also true of the Heusepersons · group. That ls, If the group of 
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P6st-Sth661 Qoalifitati6h~ (Y~a/N6} 6f H60Se etsons 
ahd T6tal H;B ; C;C; ~qOi~al~hts 

r--------
1 r~~~=nt I Category 

Housepersons 

(N = 382) 

Total H.B.C.C. 
(female on 1 y:'' ) 

(N = 1000) I 

184 48 . 2 198 

458 45.8 542 

.... l .... -·----------- ---·--- --- ----·--· 

% 

51. 8 

54.2 

:•, As 99.1 % of all Housepersons are women (Initial Report p. 59) 
female only figures are given for purposes of comparison. 
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TABLE 5.8 
~ 

Total Personal and Household Incomes (Annual) of Housepersons (and Total H.B.C.C. equivalents from Tables 6.2 and 6.5) 

Client $0 - $2000- $4000- $6000- $8000- $10,000- $12,000- $14,000-Category 
1999 3999 5999 7999 9999 11,999 13,999 15,999 

$16.000+ 

N % 
i 

N % N % N % N % N % N % N % N % 

Personal I 
Housepersons 

17751.9 64 18. 8 55 16. 2 20 5.9 4 1. 2 9 2.5 3 .8 4 1. 2 5 J. 5 
(N = 341) I 

Total H.B.C.C. 
(female on l Y'~) 299 34.7 183 21.2 173 20. 1 100 11 . 6 54 6.3 32 3.7 8 .9 6 ,7 7 .8 

(N = 862) 

Household 

Housepersons 
6 2.3 7 2.7 15 5.8 17 6.5 35 13. 5 60 23. 1 50 J 9. 1 22 8.5 48 18. 5 

(N = 260) 

Total H.B.C.C. 
(Female only'~) 14 1. 7 54 6.4 97 11. 5 106 12. 6 88 10.4 124 14.7 109 12. 9 73 8.7 178 21.l 

*As 99.1% of all Housepersons are women (Initial Report p. 54) female only figures are given for the purposes of 
comparison. 
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Housepersons were in .full-time paid employment, they would probably 

be distributed along the lrving/Elley scale in a pattern similar to 

that of respondents in full-time paid occupations at present. Further­

more, Housepersons come from households whose incomes are similar (if 

not higher) than the aver.age female respondent at the College. House­

persons at the Community College appear not to differ greatly from the 

overall patterns of socio-economic status described for the female 

College as a whole. 

Income. 

In order to gain a more complete picture of the general 

financial situation of the College clients, respondents were asked to 

specify both personal and household income (net total incomes in both 

cases). The Household income figure helps give a better overview of 

the amount of financial resources to which a client is likely to have 

access. To ask some categories of client (e.g. full-time students and 

housepersons) only their personal income could be totally misleading 

in cases where their personal income is very low, but their total 

household income is considerably higher. 

Personal Income. 

Table 6.1 shows the total personal (annual) income of respond­

ents by sex and comparable figures for the Hawkes Bay region. There 

are clear differencei in the patterns of distribution according to sex 

and College department. 

Taken as a whole, the Community College has a greater proportion 

of its clie.nts with incomes in excess of $16,000 than the Hawkes Bay 

region (H.B.C.C. - 14.1%: H.B.S.A. - 3.7%); Community Education 

students are even more atypical of the region (15.5%) and Vocational 

Education students also exceed the regional figure, though by a lesser 

d_egree (12.0%). 

Male clients at the Coll~ge exceed the regional proportion of 

persons with incomes over .. $16,000 (H.B.C.C. Total 23.5%: Community 

Education 31.5%: Vocational Education 17.1% : H.B.S.A. 7.3%). In 

proportional terms, female students (and particularly those in 

Community Education) exceed the Hawkes Bay figure (.4%) by an even 

greater d_egree (Total H.B~c;c. ·.: 6.1% · : Community Education 7.-3% 

Vocational Educatlo~ - 1;9%}. 

Cleai"ly then, all cat.egortes of client (and particularly 

Communfty Education women) have a disproportionately h.lgh number of 
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Total Personal 
Annual Income 

(dollars) 

I 

Under 10,000 

Over 10.000 

TOTAL 

TABLE 6. 1 

Total Personal (Annual) Income of Respondents by Sex (condensed) 

H.B.C.C. Total Community Education Vocational Education 

Male Female Total Male _Female Total Male Female Total 
-N "% N % N % N % N % N % N % N % N % 

561 76.5 809 93.9 1370 85.9 235 68.5 623 92.7 858 84.5 349 82.9 207 98.1 556 88.0 

172 23.5 53 6.1 225 14. 1 108 31.5 49 7.3 157 15.5 72 17 .1 4 1.9 76 12.0 

733 100 862 10·0 1595 100 343 100 672 100 1015 100 • 421 100 211 100 632 100 

Hawkes Bay Statistical Area 
Male Female Total 

N % N % N % 

43258 92.7 49852 99.6 93110 96.3 

3422 7.3 194 .4 3616 -3.7 

46680 100 50046 100 96726 100 

-~>-



their numbers drawn from hi~h income groups in the Hawkes Bay 

population. 

Table 6.2 shows the total personal (annual) income of all 

H.B.c:c. ~espondents by age and sex. Overall, there is a very clear 

relationship between total personal income and age and sex (as was shown 

briefly in Table 6.1). Briefly, it is: the lower the income, the 

greater the percentage of young persons and women; the higher the income, 

the greater the proportion of older persons and men. For example, of 

those respondents with an income under $2000, 58.0% are aged under 29 

years, and 85.7% are women; for incomes of $2000 - $3,999 - 60.8% are 

under 29 years, 68.2% are women. At the top end of the scale, ($16,000+) 

83.7% are aged 30 years and over, 83.7% are men. 

The majority (60.4%) of H.B.C.C. respondents have total personal 

incomes under $6,000. 

This group, however, is made up primarily of younger persons 

under 30 years and women - that is, persons likely to be in the early 

stages of their working-life when income is generally lower or are 

fulfill ing the role of houseperson on a full-time basis. Conversely, 

the higher total personal income brackets have higher proportions of 

older persons and men in particular - groups that are more 1 ikely to be 

well advanced in their working-lives with accompanyin~ higher income and 

to be in full-time paid employment. 

Table 6.3 shows Community Education respondents' (by sex and age) 

total personal incomes. As with the Total H.B.C.C. group, the higher 

incomes are dominated by the older age groups and men (e.g. $16,000+ -

91.2% are aged 30+ years, 82.3% are men) but in the lower income brackets 

a somewhat different pattern emerges. Here, women once again form a 

high majority of the lower income groups (e.g. under $2000 - 87.2%; 

$2000 - $3999 - 81.8%), but higher proportions of the middle age groups 

are represented in the low income brackets (e_.g. 53.9% of the $0-1999 

bracket are _aged over 30 years: Total H.B.C.C. - 42%). That is, women 

of all age groups are overrepresented in the lower income brackets (i.e. 

under $6000), are proportionately equal in the middle Income brackets 

($6000 :-: ·11,999) and are underrepresented in . the income brackets over 

$12,000 .. 

As a total . group; Communl.ty Education students are sl .ightly more 

spread thro.ugh th,era.nge ofinc0mes .than the Coll .ege average, but the 

differences are not great. ·. The majority (58.3%) have personal incomes 

under $6,000. 
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Age Groups 
(in years) 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

-~-

TOTAL 

as % of 
Total 

as % of 
Total Group 

TABLE 6.2 (part i) 

Total Personal Annual Income (Gross) of Total H.B . C.C. Respondents by Sex and Age 

(N = 1595) 

$0-1999 $2000-3999 $4000-5999 $6000-7999 $8000-9999 
Total Total Total Total Total 

M F N % M F N % M F N % M F N % M F N % 

42 99 141 40. 4 75 58 133 47.0 98 42 140 41. 4 30 3 33 13.4 5 2 7 4.3 

6 55 61 17.6 9 30 39 13. 8 48 53 101 29.9 78 38 116 47.2 49 14 63 38.4 

2 77 79 22.6 3 33 46 16.3 11 39 50 14.8 19 21 40 16. 3 32 14 46 28.0 

34 34 9.7 2 30 32 11. 3 1 18 19 5.6 10 19 29 11. 8 16 11 27 16.5 

29 29 8. 3 17 17 6.0 4 7 11 3.3 4 16 20 8. 1 7 11 18 11.0 

5 5 1. 4 I 1 15 16 5.6 3 14 17 5.0 5 3 8 3.2 1 2 3 1.8 
._ ....... ~- ·- .... ..... _ .. ____ ,_ .. . . - ~ -

50 299 349 90 183 273 165 173 338 146 100 246 110 54 164 

14.3 85.7 100 31.8 68.2 100 48.8 41.2 100 )9. 3 40. 7 100 67.1 32.9 100 

21.7% 17.6% 21. 1 % 15.3% 10.2% 
... ·--·------ . . -- -- . ·-··--- -;. ... L.".~ 
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TABLE 6.2 (part ii) 

Total Personal .Annual Income (Gross) of Total H.B.C.C. Respondents by Sex and Age 

(N = 1595) 

Age Groups $10000-11999 $12000-13999 $14000-15999 $16000+ 
(in years) Total Tota 1 Total Total 

M F N % M F N % M F N % M F N % 

0-19 

20-29 21 7 28 27 . 71 10 10 17.5 6 1 7 29 . 2 6 1 7 16. 3 

30-39 29 11 40 39. 61 23 1 24 42.2 4 2 6 25.0 12 2 14 32.6 
' I 

40-49 12 6 18 17.8! 9 2 11 19.3 4 3 7 29.2 10 2 12 28.0 
i 

50-59 4 7 11 10 . 9: 5 3 8 14 . 0 3 3 12.5 5 1 6 14.0 
i 

60+ 3 1 4 4.o l 2 2 4 7.0 1 1 4. 1 3 1 4 9. 1 
I 
I 
1 

! 

TOTAL 69 
I 

49 8 32 101 I 57 18 6 24 36 7 43 

as % of I 

67.6 32 .4 100 186 . 0 1 3 • 0 100 . 75 .0 25.0 100 83.7 16.3 100 Total I 
t--as % of 

Total Group 6. 3% 3.6% l 1.5% 2.7% 100% 
· ""-- - -
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I 50-59 

I 60+ 

I TOTAL 
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TABLE 6.3 (part i) 

Total Personal Annual Income (Gross) of Community Education Respondents by Sex and Age 

(N = 1015) 

$0-1999 $2000-3999 $4000-5999 $6000-7999 $8000-9999 
Total Total Total Total Total 

M F N % M F N % M F N % M F N % M F N % 

27 40 67 25.3 16 15 31 20. 1 13 16 29 16. 9 8 2 10 6.5 2 2 4 3.6 

5 50 55 20.8 7 21 28 18. 2 20 37 57 33. 1 30 32 62 40.0 20 14 34 30.4 

2 74 76 28.7 3 30 33 21. 4 7 35 42 24.4 13 18 31 20.0 16 13 29 25.8 

33 33 12. 4 1 29 30 19. 5 1 17 18 10.5 7 17 24 15. 5 14 11 25 22.3 

29 29 10.9 16 16 10.4 3 6 9 5.2 4 16 20 13.0 7 11 18 16. 1 . 
5 5 1.9 1 15 16 10.4 3 14 17 9.9 5 3 8 5.0 2 2 1.8 

34 231 265 28 126 154 47 125 172 67 88 155 59 53 112 

12.8 87.2 100 18.281.8 100 27.3 72,7 100 43.2 56.8 100 52.7 47.3 100 

26. 1% 15.2% 17.0% 15.3% 11.0% 
- --~ ·--
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TABLE 6.3 (part ii) 

Total Personal Annual Income (Gross) of Community Education Respondents by Sex and Age 

(N = 1015) 

Age Groups $10000-11999 $12000-13999 $14000-15999 $16000+ 

(in years) Total Total Total Total 
M F N % M F N % M F N % M F N % 

0-19 

20-29 9 7 16 24.6 5 5 12.5 2 1 3 16. 6 2 1 3 8.8 

30-39 15 8 23 35.4 14 1 15 37.5 2 2 4 22.2 12 2 14 41.2 

40-49 I 8 6 14 21.5 7 2 9 22.5 4 3 7 39.0 7 2 9 26.4 
I 

8 12. 3 1 4 5 14.8 50-59 1 7 3 7 17. 5 3 3 16. 6 5 
. 

60+ 3 1 4 6.2 2 2 4 10. 0 1 1 5.6 2 1 3 8.8 

TOTAL 36 29 65 32 8 I 
I 

40 12 6 18 28 6 34 

as % of 
Total 55.4 44.6 100 80.0 20.0 100 66.7 33.3 100 82. 3 17. 7 100 

as % of 6.4% 3.9% 1. 8% 3.3% 100% Total Group 



Vocational Education students are more tightly 'clustered' 

overal I (Table 6.4). There is a sl,tghtly heavier groupi .ng of 

respondents at the bottom end of the Income scale (e;g. 63.7% have 

incomes under $6000) in comparison with Community Education students. 

The lower income groups are even more heavily concentrated 

among the younger age range (e,.g. $0-1999 - 94.7% are aged under 30 

years; $2000-3999 - 94.1%), though there are much higher percentages 

of males in these lower income categories (e.g. $2000-3999 - 51.9%; 

$4000-5999 - 70.9%). The top income brackets are, however, totally 

dominated by older men (e.g. the lowest proportion of men in any income 

bracket over $8000 is 90%). 

In summary, the Community College clientele is somewhat atypical 

of the surrounding population in terms of personal income. Despite 

high numbers of young persons, all categories of clientele are over­

representative of the area's hfgh income groups. Although a statistical 

minority within the College, men form a clear majority in all the high­

income brackets. Women are concentrated ~t the lower end of the scale, 

though they too are over-representative in terms of high incomes for 

their sex in Hawkes Bay. 

Community Education students have a higher proportion than 

Vocational Education students of their total number in upper income 

categories, though this may be explained largely by the latter group's 

youthful age structure. 

Household Income 

Table 6.5 shows the total household (annual) income of H.B.C.C. 

respondents by age and sex (no equivalent Hawkes Bay area•figures are 

available). When household incomes are considered, there is a very 

noticeable upward trend in the number of persons with high incomes. 

While such an upward shift is not unexpected, there can be no doubt 

that a large percentage of College clients c6me from households with 

reasonably h.igh incomes. Ce .• g. 25.8% have total household incomes in 

excess of$16POO; and .61.6% are In excess of $10,000 - personal incomes 

in the same Income brackets were 2.7% and 14.1%). 

Persons with total household Incomes under $6,000 are more 

dispersed t·hro.ugh the .age ra.nge ·(than was the case for personal incomes), 

though the~e ls a sl.ightly heavie~ c6ncentration of these respondents 

in the younger .age groupi.ngs. · On an aver.age, approximately 70% of this 

group are female. 
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Age Groups 
(in years) 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

TOTAL 

as % of 
Total 

as % of 
Total Group 

TABLE 6.4 (part i) 

Total Personal Annual Income (Gross) of Vocational Education Respondents by Sex and Age 

(N = 632) 
-

$0-1999 $2000-3999 $4000-5999 $6000-7999 $8000-9999 
Total Total Tota 1 Total Total 

M F N % M F N % M F N % M F N % M F N % 

16 68 84 88.4 65 50 115 85.2 86 24 110 64.0 23 1 24 24.7 3 3 5,3 

1 5 6 6.3 3 9 12 
I 

8.9 j 31 17 48 27.9 51 7 58 59.8 31 31 54.4 

4 4 4.2 1 3 4 2.91 4 6 10 5 .8 ! 6 3 9 9,3 17 1 18 31.6 

1 1 1. 1 1 1 2 1.51 3 3 1. 7 3 2 5 5.2 3 3 5.3 

I 2 2 I 1 1 .6 1 1 1. 7 1. 5 l 
I 

I I 1 1 1.0 1 1 1. 7 
I I 

i 17 78 95 70 65 135 122 50 172 84 1 3 97 56 1 57 

17. 9 82. 1 100 51. 9 48. 1 100 70,9 29. 1 100 86 .6 13. 4 100 98.2 1. 8 100 

15. 1 % 21 .4% 27.2% 15.3% 9.0% 
·--
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TABLE 6.4 (part ii) 

Total Personal Annual Income (Gross) of Vocational Education Respondents by Sex and Age 

(N = 632) . 

Age Groups $10000-11999 $12000-13999 $14000-15999 $16000+ 

(in yea rs) Total Total Total · Tota 1 
M F N % M F N % M F N % M F N % 

' 

0-19 
! 

I 
20-19 12 12 31.6 ! 

I 
s 5 23 . 8 5 5 4 4 

I 

30-39 15 3 18 47.4 1 11 11 52. 3 1 2 2 
I 

40-49 5 s 13. 2 I 3 3 14. 3 I 4 4 
I I 

l 
50-59 3 3 7 .8 ! 1 1 4.8 ; 1 1 

j 

I 
I 

60+ 1 1 4. 8 t 1 - 1 
~ . --· 

TOTAL 35 3 38 21 21 7 7 9 1 10 

as % of 92. 1 7.9 100 100 100 100 90 10 Total 

as % of 6.0% 3.3% 1. 1 % 1.6% 100% Total Group 
·--· -·-- - -~---~--- -- ~ 
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Age GrouJ 
(in years) 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 
I 

TOTAL 

as % of 
Tota 1 

as % of 
Total Group 

M 

TABLE 6.5 (part i) 

Total Household Annual Income (Gross) of Total H. B.C . C. Respondents by Sex and Age 

(N = 1516) 
- - ------ -··------ -----·- - - ---- -----·-

$0-1999 $2000-3999 $4000-5999 $6000-7999 $8000-9999 
Total Total Total Total Total 

F N % M F N % M F N % M F N % M F N % 
--·----· 

2 10 12 66.5 16 7 23 28.6 19 14 33 24. 1 12 18 30 17. 2 28 17 45 26. 1 

2 2 4 22 . 3 4 11 15 18.8 11 22 33 24. 1 30 24 54 30.9 24 23 47 27. 1 

3 11 14 17.5 7 26 33 24. 1 16 36 52 29.8 19 24 43 24.7 

1 6 7 8.8 1 3 1 3 9.5 6 17 23 13. 1 9 10 19 11.0 

5.61 

,_ 

1 1 10 10 12.5 2 7 9 6.5 2 10 12 6.8 5 11 16 9.3 

1 1 5.6 2 9 11 13.8 1 15 16 11.7 3 1 4 2.2 3 3 1.8 . 
--

4 14 18 26 54 80 40 97 137 69 106 175 85 88 173 

22. 3 77. 7 100 32. 5 67.5 100 29.2 70 . 8 100 39 .4 60.6 100 149. 1 50. 9 100 
i 

-~ .. - ____ ..,., __ 
·- --·· --

1. 2% 5.3% 9.0% 11 . 5% 11. 4% 
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TABLE 6.5 (part ii) 

Total Household Annual Income (Gross) of Total H. B;C.C. Respondents by Sex and Age 

(N = 1516) 

Age Group $10000-11999 $12000-13999 $14000-15999 $16000+ 

(in r.ears) Total Total Total Total 
M F N % M F N % M F N % M F N % 

0-19 I 14 26 40 19.6 26 21 47 24.4 21 22 43 29.8 82 55 137 35.0 

20-29 I 26 28 54 26.3 21 23 44 22.8 27 17 44 30.5 66 35 101 25.8 

30-39 I 27 40 67 32.5 21 28 
I 

49 25.6 1 3 18 31 21.5 25 36 61 15.6 

40-49 l 7 16 23 10. 7 7 19 26 13 .6 5 8 13 9. 1 26 34 60 15.3 I 
I 

50-59 i 
3 11 14 6.9 7 15 22 11 . 5 3 7 10 7.0 10 16 26 6.7 I 

i 

l ~ 

60+ I 5 3 8 4.0 1 3 4 2. 1 2 1 3 2. 1 4 2 6 1.6 
: 

TOTAL ! 
; 

82 124 206 83 109 192 71 73 144 213 178 391 
i 
1 

as % of I 

Total l 39. 8 60. 2 100 43.2 56 .8 100 49 . 3 50.7 100 54.4 45.6 100 
I ---
l 

as % of l 13.6% 12.7% 9 .5% 25.8% 100% Total Group 
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In .the middle-income brackets ($6000-11,999) the proportion of 

women diminishes (approx 50-60%) and there is a slight upward movement 

in the age ra_nge - i.e. respondents with middle-range household incomes 

are more likely to be found in the mrddle-.age (20-39 years) groupings. 

Respondents from h_igh income households ($12,000+) include a 

large group of 0-19 year olds (possibly those still living at home and 

thereby includi.ng one or even two worki _ng parents) - approximately 30%; 

otherwise the distribution among the age groupings approximates the 

pattern for middle-range Income households. The proportion of females 

in this top group drops slightly further again - to approximately 50%. 

Community Education students' household incomes (Table 6.6) are 

distributed in a similar pattern to the Total H.B.C.C. group. In the 

low-income categories (under $6000) there is a slightly more even 

dispersal through the age range (particularly in the upper age grouping) 

and women form an even la_rger proportion of these three totals (86.7% 

80.7% : 81.2%). The same pattern of 'dispersal 1 through the age 

groupings is seen in the middle-income ($6000-11,999) brackets and the 

proportion of women in the first two Income brackets steadily decreases, 

(68.3% 61.2%) but then rises again in the $10,000-11,999 and $12,000-

13,999 brackets, (70.9%, 72.7%) before falling to the lowest overall 

proportions in the top two income groups (63.3%, 59.3%). There is a . 
lower proportion (than for the College as a whole) of the top-income 

brackets from the 0-19 age group (e.g. 12.4% of the $16,000+ : 35.0% -

Total H.B.C.C.) with the remainder of this group being found in the four 

middle-age range. 

Vocational Education students (Table 6.7) have higher proportions 

of their numbers in the high-income (household) categories. (e.g. 70.1% 

come from households with an income in excess of $10,000 : Community 

Education - 56.4%). Another major difference with Community Education 

is that the sex ratio for each Vocational Education income bracket is 

approximately the same as the overall department ratio of 65% - M 

35% - F, that is, Vocational Education female students are evenly 

distributed on a proportional basis thro_ugh all income. groups. 

The large younger age group of 0-19 year olds makes up the 

majority (65-70%) of the low Income cat.egory (under $6,000), steadily 

decreases (40-50%) through the middle r~nge but then rises again 

noticeably In the $16,000+ cat.egory (60.6%). The patterns of distrib­

ution among the other .age groups for the Income brackets above $6,000 
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i Age Group 
! (in yea rs) 

0-19 

i 20-29 I 
I 
I 

30-39 ! 
i 

40-49 I 

I 
50-59 I 

' l 

I 60+ 

I TOTAL l 
I 

as % of I 
I 
I Total I 
I 
I 

~ . ------ -- - - -

TABLE 6.6 (part i ) 

Total Household Annual Income (Gross) of Communi t y Education Respondents by Sex and Age 

(N = 951) 
-·----- -- -- ·-- - -·-~·-··· ··-· ... . . ·----·---- --- - ·r ----

$0-1999 $2000-3999 $4000-5999 $6000-7999 $8000-9999 
Total Total Total Total Total 

M F N % M F N % M F N % M F N % M F N % 

1 9 10 66.6 2 4 6 10. 5 4 6 10 9 . 9 4 3 7 5.5 10 7 17 14.6 I 
1 2 3 20 . 0 4 6 10 17 .5 8 21 29 28.7 16 22 38 30.2 12 21 33 28.5 

2 11 13 22.8 5 23 28 27 . 7 10 33 43 34. 1 10 21 31 26.8 

1 6 7 12. 3 1 3 13 12 .9 5 17 22 17. 5 8 9 17 14.6 

1 1 6.7 10 10 17.5 1 5 6 5.9 2 10 12 9.5 5 10 15 12.9 . 
1 1 6 . 7 2 9 11 19.4 1 14 15 14.9 3 1 4 3.2 3 3 2.6 

2 13 15 11 46 57 19 82 101 40 86 126 45 71 116 

13.3 86.7 100 19. 3 80.7 100 18. 8 81 . 2 100 31. 7 68 . 3 100 38.8 61.2 100 
-----------

1. 6% 6.0% 10.6% 13 .2% 12.2% 
- . ---- ----- ·- ---- -- -·--··- ·---·------- "---~-- . - ..... - -----
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TABLE 6.6 (part ii) 

Total Household Annual Income (Gross) of Community Education Respondents by Sex and Age 

(N=951) . 
-

Age Group I $10000-11999 $12000-13999 $14000-15999 $16000+ 
Total Total Total Total (in years) l 

M F N % M F N % M F N % M F N % I 

0-19 I 3 6 9 7. 1 4 8 12 9,9 4 7 11 13.9 15 11 26 12.4 
I 

20-29 10 2 1 31 24. 4 6 16 22 18.2 10 13 23 29. 1 18 30 48 23.0 

30-39 14 34 48 37.8 12 27 39 32. 2 6 17 23 29. 1 21 34 55 26.3 

40-49 3 15 18 14.2 6 19 25 20.7 4 6 10 12.7 19 31 50 23.9 

50-59 3 11 14 11.0 4 15 19 15.7 3 6 9 11 . 4 9 16 25 12.0 

60+ 4 3 7 5,5 1 3 4 3.3 2 1 3 3.8 3 2 5 2.4 

TOTAL 37 90 127 33 88 121 29 50 79 85 124 209 

as % of 29. 1 70.9 100 27.3 72,7 100 36.7 63,3 100 40.7 59.3 100 Total 

as % of 
13.4% 12. 7% 8.3% 22.0% 100% Total Group 
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TABLE 6. 7 (part i) 

Total Household Annual Income (Gross) of Vocat ional Education Respondents by Age and Sex 

(N = 592) 

~, -----~-~-, $0-1-999- - l $2000-3999 $4000-5999 $6000-7999 $8000-9999 
~ge Group Total ' Total Total Total I Total 

( 1 n years) ~ M F N % M F N % M F N % M F N % i H F N % 

0-19 -· -
1

---;- -1- 2 14 - - 3 n ; ·;·~-~~ --~ 9 24 66. 61 9 1s 24 46.2 II I 

20-29 ' 1 1 1 5 6 24. 0 4 2 6 16 . 7 l 15 2 17 32. 7 
I l i 

30-29 i i 1 1 4.0 2 3 5 13.9 6 3 9 17.3 1 

40-49 ; I 1 1 1.9 1 
I ' ! 
I I . 

50- 59 l l 5 1 4 . o I 1 1 2. 8 j 
i I . 1 1 1.9 
: i ·---------11-- --- ----+------

60+ 

' I 14 36 32 20 52 16 25 22 TOTAL 2 3 9 

I 

18 

15 

10 

44 

11 

2 

2 

17 

29 47.5 

17 27.9 

12 19.7 

2 3,3 

1.6 

61 

I as % of 
I Total l 64 .0 35.0 100 161.2 38.8 100 161 . 5 38.5 100 172. 1 27 .9 100 

i 

I . -- --- -.. -- ···- --· . 
l as % of l 

Total Group . 5% 4.2% 6. 1 % 8.8% 10.3% 
-·--· ----·-·----L _,,__ _____ __, ____ . ·~~----------.J.. _______________ .._. _______________ , 
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TABLE 6.7 (part ii) 

Total Household Annual Income (Gross) of Vocational Education Respondents by Age and Sex 

(N = 592) 
~ ----. - -· ----t----- ---· ---·--------· 
I 
I Age Group 
I (in years) 

' 
0-19 

20-29 
I 
I 

f 
I TOTAL 
I 
I as % of I 

Total 
-~--- ~-

as % of 
Tota 1 Group 

$10000-11999 
Total 

M F N % 

$12000-13999 
Total 

M F N % M 

$14000-15999 
Total 

F N % 

$16000+ 
Total 

M F N % 

12 21 33 39.71 21 14 35 47.9 \ 17 18 35 49.31 69 45 114 60.6 
• 

I j 

10 ~4.1 1 
-

14 7 21 25.31 9 2 11 15.0 : 9 1 4 2 6 3.2 

17 6 23 27.7! 14 7 21 2s.s l 17 5 22 31.01 51 s 56 29.8 

I i 
' 4 1 5 6.01 2 1 3 4. 1 : 2 2 4 5.6 8 2 10 5.2 

I ! 

1.31 
2 2 2.8 ( 1 1 .6 

l 
1 1 1 1 1.4 ; 1 1 .6 

i .l 
: \ 54 188 48 35 83 I 49 24 73 

I 
45 26 71 134 l 

I 
57.8 42.2 100 67. 1 32.9 1oo j63.4 36.6 100 71.2 28.8 100 

--·-- · -- ....... 

14.0% 12.3% 12.0% 31.8% 100% 

~ 
ffi 
~~ 
~~ 

ca 
?u ::i 
~ 

~ 
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are again fairly consistent. 

The distribution patterns of College students among the various 

household income categories are somewhat less defined than most other 

tables discussed thus far. Nevertheless, a number of observations can 

sti 11 be made at this stage. A large group of College clients come 

from households with a high income (61 .6% are in excess of $10 , 000). 

Female students are more likely than males to come from lower-income 

households. Apart from one or two exceptions, distribution of the 

different age groups along the household income scale (particularly 

over $4,000) is reasonably regular. The main exception is the high 

number (27 of a total of 54-50%) of 60+ year olds in households with 

incomes under $6,000. 
Community Education students are more dispersed through the 

income categories and female students form a larger proportion of the 

lower income groups. Also, the various age groupings are more evenly 

spread along the income scale (a pattern in keeping with the wider 

distribution overall for this department). 

Vocational Education students on the other hand, are concentrated 

more towards the top end of the household income scale. Women are more 

evenly distributed on the scale overall than their Community Education 

counterparts. Young Vocational Education students (0-19 years) a re 

heavily concentrated in the $16,000+ category, though they also make up 

a ma jori t y for the income brackets under $6,000. The middle age groups 

(20-39 years) are spread predominantly in the brackets over $6,000 and 

the older age groups are found mainly at the top end of teh income scale 

( $10. 000+) . 

Educational Background 

The following section outlines the College clientele in terms of 

the amount of education they have received as well as the level of 

qualifications attained. Elements of compulsory as well as post-school 

education are considered. 

Number of years at Secondary School 
Table 7.1 shows the number of years Corrrnunity Col 1.ege students 

(by age and sex) spent at secondary school. Most (54.8%) had four or 

more years, . 35.4% had 2-3 years .and a small number had less than two 

years .(S.6%) or were still attendi~g (4.2%). Apart from those 

respondents still attending sch661~ the pattern is ·- the greater the 

number of years ~t . secondary . school, the higher the proportion of men 

(0-1 years - 39·.8%; 2-3 years .. 42.5%;· 4+ years - 46.1%). Higher 
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Age Group 
(in years) 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

Total 

as % of Total 

as % of 
Total group 

TABLE 7. 1 

Number of Years at Secondary School of Total H.B.C.C. Respondents by Age and Sex 

(N = 1748) 

0-1 years 2-3 years 4+ years Still attending 
Total Total Total Total 

M F N % M F N % M F N % M F N % -
10 8 18 18.4 99 96 195 31. 5 143 104 247 25.8 40 33 73 100 

8 9 17 17. 3 71 64 135 21.8 157 136 293 30.6 

3 14 17 17.3 55 94 149 24. 1 78 127 205 21.4 

4 12 16 16.3 27 61 88 14.2 32 65 97 10. 1 

9 13 22 22 . 4 7 29 36 5.8 21 57 78 8. 1 

5 3 8 8.3 4 12 16 2. 6 11 27 38 4.0 

39 59 98 263 356 619 442 516 958 40 33 73 

39.8 60.2 100 42.5 57.5 100 46. 1 53.9 100 54.8 45.2 100 

5.6% 35.4% 54.8% 4.2% 100% 
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proportions of women (than their overall ratio of 56%) are represented 

in the 0-1 year group (60.2%) and are underrepresented proportionally 

in the 4+ yea~ group (53.9%) th~ugh the differences are not great. The 

younger age groups are more likely to have had a longer period at 

secondary school, but considerable numbers of the older respondents have 

also attended for lo_ng periods (e.g. ~~ 60+ year olds had 4+ years; 

1 ~~ of the 50-59 year cohort). While it is difficult to judge due to a 

paucity of information, these numbers are probably well above the 

regional average for these age cohorts. 

A higher proportion of Community Education studetns (Table 7 . 2) 

are either still attending secondary school (6.0%) or had 0-1 year (8.0%) 

or 2-3 years (36. 1%) . While these differences are due mainly to the 

older age structure of Community Education, there are, nonetheless, 

sizeable numbers of students in the younger age groupings (especially 

0-14 years) who have had only 0-3 years secondary schooling. Most of 

the middle-age groups of 20-39 years have had at least 2 years at 

secondary school. Women are more likely than men to have had 4+ years 

of secondary schooling whil~ the sex distribution for the 0-1 years and 

2-3 year groups approximate the department ratio. Most (52.0%) of those 

still attending are males - a pattern also true for the College as a 

whole. 

Vocational Education students (Table 7.3) are much more uniform 

in the amount of secondary schooling they have received (and in partic­

ular, those under 30 years). The vast majority (96 . 9%) have had at 

least two years and 62.3% have had 4 years or more. Male students are 

marginally overrepresented (68.8%; 65% of the total group) in the 4+ year 

group. Older Vocational Education students (30+ years) are more likely 

than the younger students to have had only a couple of years at secondary 

school, but do not differ noticeably from older Community Education 

students (although comparison is difficult due to the low numbers of the 

former. group). 

The great majority of Community (ollege students then, have 

attended secondary school for a minimum of 2 years and over half, for 

four years or more. Vocational Education students are more uniform in 

the amount of secondary schoolfng they have received (they attend longer 

than Community Education students); while Community Education attracts 

th~ greatest number of persons with little schooli~g or who are still 

attending. Differences between . the sexes in all categories of client 

are not. great. 
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TABLE 7.2 

Number of Years at Secondar~ School of Communit~ Education Reseondents b~ A~e and Sex 

(N = 1136) , ------------- - -, . -·---·--------------r-- ----. --- . --------- ------- ·1 
4+ years 0-1 years ; 2-3 years Still attending I Age Group I Total ; Total l Total Total (in yea rs) 

I M F N % l M F N % I M F N % M F N % I 

I l 

I 0-19 
i 

9 7 16 17. 6 : 31 35 66 16. 1 I 19 30 49 8.6 I 36 32 68 100.0 I 

! ! 

I I -
20-29 I 7 9 16 17 .6 ; 41 54 95 23.2 

I 

51 111 162 28.6 I ' ' 
i 

14 15.4 i i 16 7 I 
I 

30-39 ! 2 12 32 89 121 29.5 i 51 116 29.5 I ! 
' i 

40-49 i 4 12 16 17. 6 : 20 58 78 19.0 I 24 61 85 15.0 
I 

8 23. 1 i I 
50-59 ! 13 21 6 28 34 8. 3 I 14 55 69 12.2 I 
60+ I 5 3 8 8.7 i 4 12 16 3 .9. I 9 26 35 6. 1 

j I 
i I I 

! 168 
j I 

567 I 36 68 ! Total 35 56 91 i 134 276 410 399 32 
I I as % of Total 38.5 61. 5 100 32. 7 67.3 100 J 29 . 6 70 .• 100 I 52.0 47.0 100 

Gas% of 8.0% 36.1 % 49.9% I 6.0% 100% otal Group 
-·-···~· --·-··--·- ·· -~·--~--- --···-- ---· - -·- -· . - - - --- -~-·-- - -- -- · ·---- -- -
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TABLE 7.3 

Number of Years at Secondary School of Vocational Education Respondents by Sex and Age 

(N = 648) 
- · ·- ··- --·-·--

Age Grau~ 
(in years) I M 

I 

0-1 y ea rs I 2-3 years 4+ years Sti 1 I attending 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

Total 

as % of Total 

as % of 
Total Group 

F 

! 2 

5 

Total J 
N % 

----· .. _ ·- ---
I 

2 I 
i 
I 
l 

1 I 
I 

2 

1 l 

--
6 

9% 

M F N 

71 63 134 

35 10 45 

25 7 32 

7 4 11 

1 1 2 

139 85 224 

62. 1 37.9 

34.6% 

Total Total 
% M F N % M F N 

59.8 126 78 204 50.5 6 8 14 

20. 1 107 28 135 33.4 
_. . 

14.3 29 14 43 10.6 

4.9 9 4 13 3.2 

.9 3 2 5 1.2 

4 4 J. 1 

278 126 404 6 8 14 

100 68 . 8 31. 2 100 

62.3% 2.2% 

Total 
% 

100% 
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Highest School Exam. Qualification · 

Table 7.4 shows the highest school exam. qualification of 

respondents by sex (whether these were attained at a secondary school 

or elsewhere). Nearly a third (31.1 %) of all College clients have no 

school exam. qualifications, approximately another third have either 

University Bursary, Scholarship (4.8%) or Entrance (27.2%) and a final 

third have full School Certificate (14 . 9%), partial pass School 

Certificate (less than 5 papers - 19.8%) or Proficiency (2.2%). Male 

students are marginally more qualified than female students (70.4%) have 

some form of qualification; females - 67.7%). 

Community Education has a h_igher proportion (than either the 

College average or Vocational Education) of its total with no school 

qualifications (38. 1% : Vocational Education - 17. 1%) . This observation 

applies more to ma le s tudents (42.7% - M 35.9% - F), while the reverse 

is true in Vocational Education (14. 1% - M : 23. 1% - F). A higher 

percentage of Vocational Education students have some form of school 

qualification, particularly the partial-pass School Certificate 

(Vocational Education 31. 1% : Community Education 13.6%) category -

again a refl ection of their age structure. 

Table 7.5 shows the highest school exam. qualification of Total 

H.B.C.C. respondents by age group. Because successive generations have 

stayed at school longer and increasing numbers of secondary pupils have 

sat formal exams there is generally a pattern in the N.Z. population 

whereby a greater percentage of younger generations have some form of 

schoo l qualificati on (Social Trends in N.Z. - Department of Statistics, 

p. 86). 

The Community College pattern however does not neces sari ly follow 

this pattern. For example, the percentage of students with no formal 

school qualifications is somewhat erratic across the age range (0-19 

years - 38.4%; 20-29 years - 21 .5%; 30-39 years - 29.5%; 40-49 years -

35.3%; 50-59 years - 35.7%; 60+ years - 28.7%). Specific qualifications 

also vary somewhat in the _age groupings as some exams have been with­

drawn or altered in form (e_.g .. Proficiency and the partial-pass School 

Certificate). Overal 1, the percent.age in each age group for the various 

qualifications does not vary considerably, with the 20-29 yea~ group 

havi .ng the h.ighest percentage (.78.5%) with some form of qualification 

followed by the 60+ year (71.3%), 3~-39 years (70.5%), 40-49 years 

(64.7%), 50-59 years (64.3%) and the least-qualified age group being 

that of the 0-19 year olds (61.6%). However, the fact that the last-
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TABLE 7.4 
Highest School Exam Qualification of Respondents by Sex 

~Highe.t I H.B.C.C. Total . ! Community Education Vocational Education 
ool Exam 

Male Female Total Male Female Total Male Female Total 
.' i f i ~at ion I 

N % N % % i % '\- % N % N % N % N 
I 

N N "' N 

I Univ. Bursary/ 47 6. 1 35 3.7 82 4.8 35 9.3 31 4. 1 66 5.9 14 3.4 5 2.5 19 3. 1 Scholarship 

Univ. Entrance 208 27. 1 256 27.2 464 27.2 73 19.5 204 27.3 277 24.8 138 33.6 54 26.6 192 31.3 
School Cert. 103 13.4 152 - 5 papers 16.2 255 14.9 42 11.2 129 17.3 171 15.2 67 16.3 27 13.3 94 15.3 

School Cert. 167 21. 8 171 18.2 337 19.8 47 12.5 106 14.2 153 13.6 124 30.2 67 33.0 191 31. 1 - 1-4 papers 

Proficiency 15 2.0 23 2.4 38 2.2 18 4.8 9 1.2 27 2.4 10 2.4 3 1.5 13 2. 1 

None of these 227 29,6 303 32.3 530 31. 1 160 42.7 268 35.9 428 38. 1 58 14. 1 47 23.1 105 17. 1 
. 

TOTAL 767 100 940 100 1706 100 375 100 747 100 1122 100 411 100 203 100 614 100 
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TABLE 7.5 

Highest School Exam Qualification of Total H.B.C.C. Respondents by Age Group 

(N = 1706) 

-
A g e G r 0 u p s 

Highest 
0-19 20-29 30-39 40-49 50-59 School Exam 

Qualification N % N % N % N % N % 

University Bursary 
/Scholarship 9 1. 7 36 8. 1 20 5.7 9 5. 1 4 2.9 

I 

University Entrance I 116 20.9 142 31. 8 97 26.4 47 26.7 43 30.7 
I 

I l School Cert. - 5 papers I 71 13.4 I 
63 14.2 82 23.5 31 17.6 8 5.8 I I 

I I School Cert. - 1-4 papers I 136 25.6 i 108 24.4 52 14.9 27 15.3 9 6.3 
l I . 
I Proficiency I 

1103 
26 18.6 ! 

I l I 
I 

I None of these 204 38.4 I 95 21. 5 29.5 62 35.3 50 35.7 
I 
I 

I 
I 
I 
' 
I Total 531 100 443 100 I 349 -~-~~- 176 100 140 100 

I 
I 

60+ 

N % 

I 
4 7. 1 

19 33.9 

5 8.9 

12 21.4 

16 28.7 

56 100 
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mentioned coh.ort also includes a number (73) still attending secondary 

school {_and won't therefore .have had the opportunity . to sit all or any 

of these exams as yet) would mean that this. group's under-representation 

of qualified respondents is not as great as it would first appear. 

Comparfsons of the College group with any set of regional or 

national figures is difficult in . that figures are only available for 

school leavers at any one time. i.e. x% of school-leavers in 19-- didn't 

have any qualifications, meaning that each generation needs to be 

compared separately. However, a crude comparison can be made in a 

number of cases. 

For example, of those leaving school in 1969 (who would be 

approximately 25 years of age in 1978) 41 .7% had no qualifications 

(Social Trends in New Zealand - Department of Statistics, p. 86). The 

comparable figure for the Community Eollege group is 21 .5%. For those 

who left in 1974 (approximately 19 years old now) the percentage was 

down to 39.5% - H.B.C.C. - 38.4%. However, the fact that the H.B.C.C. 

figure also includes a number who have yet to sit any exams (or those 

who may take them after having left school), would mean the College 

figure is probably below the national figure for this group also. 

Certainly, in 1 ight of the fact that older generations contained 

higher proportions of unqualified persons (in terms of school exams) 

and the two examples given here, it is by no means unreasonable to 

conclude that the College group as a whole has higher proportions than 

the population at large of persons with school exam qualifications. 

In summary, over two-thirds of all College clients have some 

form of school exam qualification - in Vocational Education it rises to 

82.9%. Approximately one half of the qualifications are School Certifi­

cate passes. In Community Education more women than men have some form 

of school exam qualification, while in Vocational Education this pattern 

is reversed. The differences across the age groupings is not great, 

but relative to their generations, older College clients are probably 

less representative (in terms of greater number holding school qualifi­

cations) of their generations than the younger age groups. 

Post~Sth001 ·guallfications 

Tables 7.6 - 7.8 shG>w the numbers .of students (by sex and age) in 

the three cat_egories of .clientele .who have. gained some form of post­

school qualification. Considerabl~ detail of the various types and 

distribution of these qualifications was covered in the initial report 

(p. 95-108, Tables 4.3-4.10): 



°' 0 
r-

TABLE 7. 6 

Post-School Qualifications (Yes/No) of Total H.B.C.C. Respondents by Sex and Age 

(N = 1834) 
..-------------~-- ---··------- - - ------------- -------
, Age Group 
I (in years 
I 

l r-------··-----
. 0-19 

20-29 

30-39 

M F --- -·-·T-
40 74 

96 101 

79 119 

Yes 

N 

114 

197 

198 

l 40-49 i 35 I 73 ! 108 
' 

I 50-59 ! 16 I 65 I 81 

Tota 

I 60+ I 12 I 26 ! 38 

I ·1 I ~--~+ I Tota I 278 458 I 736 

! as % of total 37.8 I 62.2 

r= g~2 ,~,.J----- 40 . 1% 

---· ----· --·--·-

% 
-----~··-·-·· >-

5.5 

6.8 

6.9 

4.7 

1 . 0 

5. ] 
·---~-·- -- ---· 

) 

-

No/Not applicable 

M F N 

269 168 437 

160 119 279 

62 127 189 

33 70 103 

23 37 60 

9 21 30 

556 542 1098 

50 . 6 49.4 

59.9% 

Total 
% 

39.8 

25.4 

17.2 

9.4 

5.5 

2.7 

100 
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TABLE 7,7 

Post-School Qualifications (Yes/No) of Community Education Respondents by Age and Sex 

(N = 1208) 
.--- -- --- ----- ··· - . . - --~- --·---------------------· -·----·-- --

I Age Group Yes No/Not Applicable 
! (in yea rs) Total 
i M F N % M F N 

- -· ... ·---

: 0-19 9 13 22 4.2 91 82 173 
; 

I 20-29 40 87 127 24.3 75 99 174 i 

I 30-39 51 114 165 31. 5 45 116 161 

I 40-49 28 69 97 18.5 26 66 92 
I 
I 50-59 14 63 77 14.7 20 35 55 I 

60+ 10 25 35 6.8 . 9 21 30 

Total 152 371 523 266 419 685 

as % of total 29. 1 70.9 100 38.8 61.2 

as % of total 
43.3% 56.7% Group ,___ 

Total 
% 

25.3 

25.4 

23.5 

13.4 

8.0 

4.4 
' 

100 
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TABLE 7,8 

Post-School Qualifications (Yes/No) of Vocational Education Respondents by Age and Sex 

(N = 629) 

Age Group Yes No/Not applicable 
(in years) Total Total 

M F N % M F N 

0-19 31 63 94 45.2 178 87 265 

20-29 40 15 55 26.4 82 24 106 

30-39 31 8 39 18.8 21 12 33 

40-49 : 9 4 13 6.3 8 4 12 

50-59 2 1 3 1. 4 3 2 5 

60+ 4 4 1. 9 

Total 11 7 91 208 I 292 129 421 

as % of tota 1 56.3 43.7 100 69.4 30.6 

as % of total 
33. 1% 66.9% group 

% 

62.9 

25.2 

7.8 

2.9 

1.2 

100 
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Of the Total H.B.C;C. group, (Table 7.6) 40.1% had gained some 

form of post-school qualification . . This group includes a higher prop­

ortion of women than men (62.2%-F: 37.8%- M). Apart from the 0-19 
year and 20-29 year groupings (many of whom would be yet to start or 

were in the process of gaining any post-school qualification), each age 

group has a larger number of respondents with some form of post-school 

qualification than without. The heaviest concentration of these 

respondents is in the 20-39 year span (43.7%). 
A higher proportion of Co1TJ11unity Education students (Table 7.7) 

(43.3%) than Vocational Education students (Table 7.8 - 33.1%) have 

some form of post-school qualification. Proportionally, for each group, 

this includes more women than men (Community Education - 70.9% : 
Vocational Education - 43.7% : - ratios for the two departments are 67% 
and 35%). Those persons without post-school qualifications are found 

mainly (74.2%) in the three youngest .age cohorts) for Community Education 

and the two youngest age groupings (88~1%) in Vocational Education. 

Virtually all age groups over 30 years for both departments have a 

majority of respondents with post-school qualifications. 

A large proportion of Community College clients, and particularly 

those in the older age range and to a lesser degree women, have some 

form of post-school qualification. Those respondents without a post­

school qualification te'hd to be young, in greater concentrations among 

the men , and in the Vocational Education department. 

Prior Involvement at the H.B;c;c; (1975-77) 
Post-school qualifications are only one measure of a person's 

utilisation of educational resources outside the compulsory schooling 

period. To assess more fully the extent to which College clients had 

taken the opportunity of participating in Continuing Education previous]~ 

respondents were also asked to detail involvement at the H.B.C.C. prior 

to 1978 as well as other educational institutions (see following section). 

Again, extensive detail on these activities was provided in the initial 

report (p. 129:-152, Tables 5.10:-5.13 . and 6.1-6.6). 
Table 7.9 shows the number of M.B.C.C. courses (1975-77) taken 

by Total H.B:C.C. respondents by ·age and sex. A high percentage (69.9%) 
of Coll .ege c.lients had not been involved at the College prior to 1978, 
18.9% had taken one course only :and .11.2% had taken two or more . . Of 

those who had been involved . previo~sly (30.1%) the sex ratio was 

approx I mate l y the · same · p ropo rt I ena l ly for one course, wh i 1 e mo re women 

(64.0%) than men had taken one or more courses. 
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Age Group 
(in yea rs) 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

Total 

as % of Total 

as % of Total 
Group 

TABLE 7.9 

Number of H.B.C.C. Courses (1975-1977) of Total H.B.C.C. Respondents by Age and Sex 

(N = 1680) 

NO Courses 1 Course 2+ Courses . - Total Total 
M F N % M F N % M F N 

197 167 364 31. 4 69 41 110 34.5 20 22 42 
162 146 308 26.6 40 26 66 20.7 26 26 52 
100 141 241 20.8 22 48 70 21. 9 12 33 45 

45 82 127 11. 0 11 27 38 11. 9 7 23 30 
25 60 85 7.3 6 19 25 7.8 3 16 19 

. 
11 22 33 2.9 3 7 10 3.2 5 10 15 

540 618 1158 
' 

151 
' 

168 319 73 130 203 

46.6 53.4 100 47.3 52.7 100 35.0 64.0 

69.9% 18.9% 11. 2% 

Total 
% 

20.7 

25.6 

22.2 

14.8 

9.4 

7.3 

100 
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Older respondents make up a higher proportion of the totals 

taking one or more courses than they do .of the . total who had not 

attended previously (e.g: 60~ year old~ 3.2% of those who had taken one 

course previously, 7.3% - two or more courses, but only 2.9% of those 

that had taken no Community College courses previously). 

The proportion of Community Education students (Table 7.10) 

taki .ng Community College courses previously is virtually identical to 

the overall figures. Sex ratios are proportional except for the cate­

gory of 2+ courses where 81 .8% are women. Older respondents are more 

likely than those in the younger age groups to have taken Community 

College courses prior to 1978, and are as 1 ikely to have taken two or 

more courses as one. 

Vocational Education (Table 7. 11) has a slightly higher propor­

tion of its students previously involved at the College (35%). Sex 

ratios for the degree of involvement do not differ greatly (the 28.0% 

of female students taking one course previously is slightly below the 

average proportion). Young Vocational Education students are similar 

to older students in the likelihood of having been at the College 

previously (approximately 1 :2 chances on for each age group). 

Previous Continuing Education Involvement (Non-H.B.C.C.) 

Tables 7. 12 - 7. 14 show the number of non-H.B.C.C. courses taken 

by the th ree groups of ·respondents (by age and sex) over the previous 

five years. The numbers and their distribution in this table show a 

remarkable similar i ty with those already described for respondents' 

prior involvement at the Community College. To avoid repetition, a 

brief summary of the main points only will be given. 

In all three categories of clientele, most respondents had not 

taken a Continuing Education course (non-H.B.C.C.) over the previous 

five years. Respondents are nearly as likely to have taken two or more 

courses as one. Male Community Education students (Table 7. 13) are less 

likely (proportionally) to have taken any non-H.B.C.C. courses (especially 

two or more), while Vocational Education men (Table 7. 14) are proportion­

ally overrepresented in this . respect. Respondents in the 0-19 year age 

group are the least likely (approx .1 in 7 - Community Education: 1 in 3 

- Vocational Education) to have taken a: non-H.B.C.C. course, while for 

most other .age.· groups ~h~ proli>abi ·lity is closer to 1in2 (on). 

Normal · p1ace ·of : Residen€e 

Details of · respondents' normal place of residence were covered in 

some depth in the initial report (p. 78-88, Tables 3.1 - 3.4). The 
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TABLE 7. 10 

Number of H.B.C.C. Courses (1975-77) of Community Education Respondents by Age and Sex 

(N = 1083) 

r-------~------------ -------------------- -------- - -
Age Group No Courses 1 Course 2+ Courses 
(in years) Total Total Total 

M F N % M F N % M F N % 

I 0- 19 70 73 143 18 . 8 15 15 30 15.6 4 12 16 12.1 

I 20-29 79 121 200 26.4 13 22 35 18.2 5 20 25 18.9 

! 30-39 65 I 128 I 193 25.4 14 45 59 30.7 6 31 37 28.0 
i • I I 1 
: 40-49 35 1

1 

79 ! 114 15.0 8 i 26 34 : 17.7 1 20 21 15.9 
' I I i 
• I ! ! 
! 50-59 20 ! 57 I 77 10.1 6 I 19 25 ; 13 . 0 3 16 19 14.4 
r I ! . ' 
i I 

I 60+ 1 o 22 I 32 4. 3 2 i 7 9 i 4. 8 5 9 14 1 o. 7 

I 1 

Total 279 
1 

480 759 1 58 i 134 192 I 24 108 132 

as % of Total 36.7 I 62.3 11 00 30.2 I 69 . 8 _j1 00 18.2 81.8 100' 

as ~Go of Total 70 . 1% 11 17. 7% 12.2% 
roup 
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TABLE 7. 11 

Number of H.B.C.C. Courses (1975-77) o f Vocational Education Respondents by Age and Sex 

(N = 638) 

-1--------- -· 
Age Group No Course 
( i n yea rs) ·1 

M F 

I 
I 
! 
( 

! 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

126 

92 

36 

11 

4 

~- ---'-
! Tota 1 

I as % of Total 

270 

65. 1 
.,_ __________ .J._ --· -- • 

as % of Total 
Group 

98 

28 

13 

4 

2 

2 

--····--
145 i 4 

I 34.9 l 
I -· -·-· .. - --

65.0% 

s 
Total 

N % 
·-

' 24 : 54.o 

20 28.9 

49 11. 8 

15 I 3.6 
I 

6 1. 4 

1 . 3 

15 

100 
--· -----·----

---~--

------~ 

1 Course 2+ Courses 
Total 

M F N % M F N 
-· 

58-p.---~ 61.5 19 16 35 

I 22 6 28 27 4 31 I 21. 7 
I 

11 i 4 15 ! 10.5 I 6 4 10 
i I 

I I ~ I I 

I 5 1 6 . 4.2 I 2 3 5 I I I 

! I 

I I i 1 1 2 i 1. 4 

L . I I I . I 1 1 I .7 I 2 2 
l 

103 40 143 ! 
51 29 80 I 

71.0 28.0 100 63.7 36.3 

22.4% 12.6% 
--- --

Total 
% 

43.7 

35.0 

12.6 

6.3 

2.4 

() ' 

100 
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TABLE 7. 12 

Number of Non-H.B.C . C. Courses (over previous 5 years) of Total H.B.C.C. Respondents by Age and Sex 

(N = 1832) 

Age Group 
(in yea rs) 

M 

- .. ·--·---- ~- · --- ·-----------
No Courses 

Total 
F N % 

1 Cou.rse 

M F 

2+ Courses 
Total Total 

N % M F N % 
t------·~---1---·-- -·----.----~f-----.-----,-----.-----*"-----r----.--,---.., 

0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

Total 

237 

! 132 

89 

49 

28 

16 

551 

as % of Total I 43.2 

as % of Total 
Group 

244 I 481 

141 I 273 

142 I 231 
I 

89 i 138 

1 70 I 98 I 
I 39 I 55 

37.7 

21.4 

18. 1 

10.8 

7.7 

4.3 

52 

55 

36 

7 

5 

3 

23 

34 

53 

31 

14 

9 

75 

89 

89 

38 

19 

12 

23.3 

27.6 

27.6 

11. 8 

5.9 

3. 8 

22 

49 

1 3 

8 

3 

13 

35 

45 

23 

22 

35 

84 

58 

31 

25 

15.0 

35.9 

24.8 

13.2 

10.7 

.4 
I l ·-+---- +-----4-- _ ......... __ _.., __ _.... __ -+-__ ...,. 
! I 
! 725 I 1276 

56.8 

69.6% 

100 

158 

49.] 

···--··· - --.....1'---·-··· 

164 

50.9 

322 96 

100 41.0 

17.6% 

138 

58.0 

234 

12.8% 

100 
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TABLE 7. 13 

Number of Non-H.B.C.C. Courses (over previous 5 years) of Community Education Respondents by Age and Sex 

(N = 1224) 

.~· ~-r--- -- ---· -
Age Group ! 
(in years) 1 

0-19 ---··t -1:1-1 
I I 

20-29 I 64 I 
I , 

30-39 I 61 i 
! I 

40-49 I 39 i 
50-59 I 25 : 

60+ 15 I 
I 
I 

Total 305 I 
as % of Total 35. 1 l 

No Courses 
Total 

F 

125 

115 

131 

83 

68 

39 

N 

226 

179 

I 192 
I 
: 122 
I 

93 

54 

561 866 

% 

26' 1 

20.7 

22.2 

14. 1 

10 .7 

6.2 

. 
I 

I 

I 
I 
I ,; 

1 II 
I' 
I 
I 
I 
! 
i1 

ii 

M 

8 I 
I 

25 I 
I 

\ 

19 i 
l 

4 I 
4 I 
2 

62 
I 

64 . 8 I 1 oo ~ I 30. 4 
:l 

1 Course 

F N 

I 
10 I 18 

29 54 

49 I 68 

31 I 35 

14 I 18 

9 . I 11 

142 I 204 

69.6 

Total 

l 
! 
I 

I 
i 

IT 

i 
% I! 

8.8 I: 
26. 5 i: 

II 

33. 3 1; 

11. 2 r 
ii ., 

8. 8 1; 

5.4 

100 

II 
11 

M 

5 

13 

7 

6 

2 

34 

22. 1 

2+ Courses 
Total 

F N 

7 12 

30 43 

41 48 

21 I 27 

21 I 23 

120 I 154 

77.9 

I as % of Total I 70.8% ll 16. 7% I! 12.5% 
_ Group _ ---- __ l __ 

% 

7.8 

27.9 

31.2 

17.5 

14.9 

.7 

100 
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TABLE 7. 14 

Number of Non-H .B.C.C. Courses (over previous 5 years) o f Vocat ional Education Re s pondents by Age and Sex 

(N = 652) 

Age Group No Courses 1 Course I 2+ Courses 
(in years) Total Total Tota l 

. M F N % M F N % IM F N % r------- I j I 0-19 142 ! 129 271 61.7 I 44 ' 15 59 46 . 8 18 7 25 28.7 

. 20-29 74 ! 29 103 23.5 I 31 5 36 28.6 38 5 43 49.4 

I 30-39 i 29 : 12 ,,· 41 9,3 11 20 4 I 24 19.0 6 ! 5 11 12.6 

I I ! I I I 40-49 I 13 4 I 17 3. 9 : 3 2 ' 5 4. 0 3 2 5 5. 7 

I I ' I I 1· 

I 
50-59 I 3 ; 2 5 1 . 1 1 I i 1 . 8 I 1 1 2 2. 4 

I I I . 
60+ 2 ; 2 I . s 1 . . 1 1 . 8 1 l 1 1 . 2 

I , I 

~------+---+-----t-----l-------4"-----+'---~- ··---1---- ·--- L--_.. ..... _ _ ___ .,.. _ - -- - - - -·--- - -- ... ----~-

' I : Total 263 ' 176 439 100 l 26 ; 126 67 20 87 

I 
! I I 

, as % of Total 59.9 40.1 100 79 . 4 ,. 20 . 6 : 100 76.0 24.0 100 
I I 

as %G of Total 67.3% 19 . 3% 13 . 4% 
roup 

·--------'-------- ·- .. - ·- - ·------ -"---------------' 
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followi .ng discussion provides further detail on the characteristics of 

the respondents (in terms of their age and sex) and their. geographical 

distribution through the Hawkes Bay region. 

Table 8. 1 shows that most (90.5%) respondents come from an area 

within a 16 km. radius of the Community College. Of the total College 

group, 50.0% ar·e from Napier (13.6% from Taradale and Greenmeadows, the 

two suburbs closest to the H.B.C.C.), 25.0% from Hastings, 6.5% from 

Havelock North and 9.0% from a Peri-Urban area within 16 kms. of the 

College's Otatara campus. With a small group from outside Hawkes Bay 

(1.3%), the balance of 8.2% is from the rest of the Hawkes Bay area. 

As the initial report (p. 85) showed; Napier people are over-
' represented at the College in terms of th~ir statistical proportion 

within the Hawkes Bay population (H.B.C.C. - 50.0% : H.B.S.A. - 32%), 
Hastings and Havelock North respondents are present in approximately 

the same proportion as the region (Hastings, H.B.C.C. - 25.0% : H.B.S.A. 

- 23%; Havelock North, H.B.C.C. - 6.5% : H.B.S.A. - 6%) and the rural 

areas and small towns of Hawkes Bay are grossly underrepresented 

(H.B.C.C. - 17.2% : H.B.S.A. - 39%). 
Representation from the different areas among the age groups 

does not differ greatly. The urban area of Hastings has a slightly 

lower proportion of older respondents (e.g. 40+ years - Hastings 18.0% 
most other areas app~oximately 24%) . Havelock North and Taradale/ 

Greenmeadows have a slightly lower proportion of their respondents in 

the 0-19 year group, but also slightly higher representation from older 

age groupings. 

sex ratios, all areas except Havelock North (37. 1% -

Outside Hawkes Bay (26.1% - M: 73.9% - F) are in 

keeping with the overall ratio of 44% - M: 56% - F. Community Educ­

ation (Table 8.2) has slightly higher (relative to the Total group) 

proportions again from Napier, Taradale/Greenmeadows, but mainly at the 

expense of a lower representation of Hastings ( H.B.C.C. - 25.0% : Com­

munity Education 21.2%) people, rather than the rural areas. 

In terms of 

M : 62.9% - F) and 

In keeping with the Community Education age structure (Table 8.2), 
most areas have their greatest representation from the middle .age 

groupings (especially 20-39 years). Napier has a large~ group of 

younger people' (e.sg. 50.1% . are under 30 years) than most areas, whl le 

Havelock Nortb .(46.5%), Northe~~ Rural (40.0%) and Southern Rural 

(38.8%) have greater proportions . of their totals over 40 years (average 

approximately 28%). Only the Napier and Taradale/Greenmeadows sex 
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TABLE 8. 1 (part i ) 

Normal Place of Residence of Total H.B.C . C. Res pondents by Sex and Age 

(N = 1740) 

r Age Group I Hastings Havelock Nort·; ·- -·- ·1 · -- -- Napier Tarada1-:7~reenmeadows 
. (in Years) ; Total Total 

1 
Total Total 

c : f 

! i! M F N % M F N % l M F N % M F N % j 
I ; 

I 0-19 1 I_ 80 78 158 35.2 15 15 30 25.8 i 120 106 226 34 . 7 33 27 60 24.7 

20-29 59 58 117 26.1 9 15 24 20 . 7 \ 82 78 160 24.6 I 28 21 49 20.2 
I . 

30-39 l 38 55 93 20.7 ! 9 13 22 19.0 l 46 79 125 19.2 28 42 70 28.8 
j I 

I 40-49 ,,. 13 31 44 9.8 I 6 16 22 19.0 23 42 65 10.0 11 18 29 11.9 

50-59 11 18 29 6.4 l 2 10 12 10.5 5 40 45 6.9 5 16 21 8.6 
! . 

60+ i 4 4 8 1 . 8 2 4 6 5 . 2 7 23 30 4.6 4 10 14 s . 8 

TOTAL 205 244 499 43 73 116 283 368 651 109 134 243 

ATs % olf 45.6 54.4 100 37 . 1 62 . 9 100 43 . 5 56.5 100 44.9 55. 1 100 
ota 

1--------+-----------+------- ·· ------·----'-----------4 
As % of 25.0% 6 . 5% 36. 4% 13.6% 

Total Group 
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TABLE 8. 1 (part ii) 

Normal Place of Residence of Total H.B.C.C Respondents by Sex and Age 

(N = 1740) 

, Age Grou~--- - - ---Pe~l=-:Urba~:._----- I Northern Rural ''<>'< Southern Rural*** Outisde Hawkes Bay 

'1· (in Years) Tota 1 Tota 1 Tota 1 Tota 1 
M F N %1 M F N % M F N % M F N % 

L------+---- - ·-·. ·--·-- -- -· -···-- ·-!--·------,.--·---~ 

0-19 i 25 24 49 30 . 4 ! 16 8 24 35. 3 I 14 14 28 35. 5 
i : 

20-29 \ 28 18 46 28.6 : 7 8 15 22 . 0 I 13 3 16 20.2 
' I l i 

30-39 t 8 21 29 18.0 i 3 
! I 

40-49 i 5 13 18 11. 2 i 
i I 

50-59 l 8 7 15 9. 3 ! 
60+ I 1 3 4 2. 5 I 

' ' 
j TOTAL I 75 

l As % of 1 46 . 6 ! Total 

l 
As % of 

Total Group 

86 161 

53.4 100 

9.0% 

3 

2 

32 

47 . 1 

8 

5 

4 

3 

36 

52.9 

11 

8 

6 

4 

68 

3.8% 

I 
16. 2 I 

11. 8 

8.8 i 

5.9 I 
I 

100 

5 11 16 20. 2 

11 11 13.9 

2 5 7 8.9 

1. 3 

35 45 79 

44.0 56.0 100 

4.4% 

*within a 16 km. radius of the H.B.C.C ., excluding the major urban areas. 
** includes Wiaroa and Gisborne . 
*** includes Waipawa and Waipukurau. 

4 5 21. 7 

3 2 5 21. 7 

6 6 26. 1 

3 4 17.4 

2 2 8.7 

1 4.4 

6 17 23 

26. 1 73.9 100 

1.3% 100% 
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TABLE 8.2 (part i) 

Normal Place of Residence of Community Education Respondents by Sex and Age 

(N = 1194) 
---~~r-- -------- ---~-- -- ---- --- ~-:;:arad~le/Greenmeadows A G 1 Hastings 1 Havelock North Napier 

ge roup T 1 I (in years) ' ota Total Total Total 

I M F N % M F N % M F N % M F N % 

0-19 I 11 31 42 16.6 4 6 10 11. 9 60 73 133 ~'. 8. 1 18 9 27 15.8 

20-29 I 19 44 63 24.9 3 14 17 20.2 37 67 104 22.0 12 19 31 18. 1 I 
30-39 I 20 54 74 29.2 5 13 18 21. 4 32 74 106 22.4 19 36 55 32.2 

I 40-49 9 39 39 15.4 6 15 21 25.0 18 39 57 12. 1 9 16 25 14.6 

50-59 
I 10 18 28 11. 1 2 10 12 14.3 4 39 43 9. 1 4 16 20 11. 7 

. 
60+ 3 4 7 2.8 2 4 6 7.2 7 23 30 6.3 3 10 13 7.7 

--

TOTAL 72 181 253 22 62 84 
I 

158 315 473 65 106 171 

as % of 28.5 71. 5 100 26.2 73.8 100 33.4 66.6 100 38.0 62.0 100 
Total I 1 ------· --. 

as % of 21.2% 7.0% 39.6% 14.3% 
Total Group 

; 
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TABLE 8.2 (part ii) 

Normal Place of Residence of Community Education Respondents by Sex and Age 

(N = 1194) 
- ~ _..,. _.~ .... ~--...-..---- ·- .. ---·,-~_,.., . . ...,..._. ._ ··-·· ·- ...-

Age Grouip Per-Urban >'< Northern Rura 1 >'<* Southern Rural*** Outside Hawkes Bay 
Total Total Total Total (in Years) 

M F N % M F N % M F N % M F N % 

0-19 12 8 20 19.4 
I 

2 4 6 15.0 2 6 8 16.3 4 4 19.0 I 
! 

I 23.8 20-29 i 16 12 28 27.2 3 8 11 27.5 5 3 8 16.3 3 2 5 
I 30-39 6 18 24 23.3 1 6 7 17.5 3 11 14 28.6 6 6 28.6 j 
I 

40-49 
I 

I I 3 12 15 14.6 2 5 7 17.5 11 11 22.4 1 3 4 19.0 i I 
1 

I I 
I 

' ' 50-59 
I 

7 6 13 12.6 I 1 4 5 12.5 2 5 7 14.3 1 1 4.8 
I I 

60+ I 1 2 3 2.9 I 1 3 4 10.0 1 1 2. 1 1 1 4.8 I 
I I 
I : 

~-----·-- i.--~- -----·---·-----

I I . 
TOTAL I 45 58 103 

I 25:: 
30 40 12 37 49 5 16 21 I 

as % of 
43.7 56.3 100 75.0 100 24.5 75.5 100 23.8 76.2 100 Total 

! I 

as % of · 
l I 
I I 

Total G~~-~~ --- 8.6% ····· ·· ....... ...... L. ________ :~ ___ _J 4. 1% 1.8% 100 % 

* within a 16 km. radius of the H.B.C.C., excluding major urban areas 
** includes Wairoa and Gisborne 
*** includes Waipawa and Waipukurau 
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ratios approximate the department f.igure of 33% - M : 67% - f. 

Hasti .ngs (71.5%), . Havelock North (73.8%), Northern Rural (75.0%), 
Southern Rural (75.5%) and Outside Hawkes Bay (76.2%) all have disprop­

ortionately htgh numbers of women, while men are ove~represented only 

in the Peri-Urban group (43.7%). 
Vocational Education (Table 8.3) has a slightly better represent­

ation of persons from the rural areas (9.5% H.B.C.C. 8.2%) though 

this figure is still obviously well below the regional proportion. One 

third (33.0%) of all Vocational Education students come from Hastings 

(Total H.B.C.C. 25.0%) and a lower than average proportion (43.4%) come 

from Napier or Taradale/Greenmeadows (H.B.C.C. 50.0%). Together with 

Havelock North, these four areas account for 81 .4% of all Vocational 

Education students. 

While small numbers in the older age groupings make comparisons 

difficult, it appears that distribution among the age groups is similar 

for most areas, though Napier (and particularly Taradale/Greenmeadows) 

has a higher than average proportion of older respondents. 

Women are underrepresented proportionally (Vocational Education 

35%) among the Northern Rural group ( 20.7%) and above the department 

average in the Peri-Urban area (43.8%). All other areas keep approxim­

ately to the departmental ratio of 65% M : 35% - F). 

In summary, mo~t College clients are drawn from an area within 

16 kms. of the College's Otatara campus. Half the Total H.B.C.C. group 

come from Napier, which constitutes less than one third of the Total 

Hawkes Bay population. Persons from rural areas and small towns are 

present at the College only in small numbers and are well below their 

regional proportion. 

The age and sex characteristics of respondents from the various 

areas does not vary greatly overall. Havelock North clients tend to be 

slightly older on average in C0mmunity Education, while older clients 

in Vocational Education tend to be drawn mainly from the Napier area. 

Women are proportionally overrepresented more frequently than men, 

particularly in Community Education. 
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TABLE 8.3 (part i ) 

Normal Place of Residence of Vocational Educati on Respondents by Age and Sex 

(N = 640) 

Age Group 
(in years) 

Hasti ngs Havelock North Napier Taradale/Greenmeadows 
Total 

M F N % 
I 

M F 
Tota 

N 
I 
% M 

Total 
F N % 

---~---~--· ·- -~ - -·--- -- -·-- ----·- 1------- -
0-19 

20-29 

30-39 

40-49 

50-59 

60+ 

TOTAL 

as % of 
Total 

70 55 125 

42 16 58 

19 2 21 

4 1 5 

137 74 21 1 

64. 9 35. 1 

59.2 I 12 9 21 65 

27.5 I 

I 6 7 21 

9,9 I 4 4 12 

2.4 

.4 

.4 

22 10 32 

100 68.8 31 . 2 10 

as % of I 
. Total Gro~ 33 .0% I 5.0% 

- -1- - -- ------· --------- ---

.6 64 38 102 51.8 

.9 50 11 61 31. 0 

.5 12 7 19 9.6 

I 
I 

8 5 1 3 6.6 

I 1 1 .5 

I 1 1 .5 ' --t- ---~ ·---· 
136 61 197 

I 
I 31.0 100 D I 68. 0 

--+--- ... - "'·-·- ·-- -

I 30. 8% 

Total 
M F N % 

15 18 33 40.7 

18 3 21 25.9 

14 6 20 24.7 

3 2 5 6. 1 

1 1 1. 3 

1 1 1.3 

52 29 81 

64.2 35.8 100 
I 
( 

"·- · 
' 
I 

l 12.6% 
i 

I 
l 

l 
I 

I 
I 
I 

t 
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TABLE 8.3 (part ii) 

Normal Place of Residence of Vocational Education Respondents by Age and Sex 

(N = 640) 
_ _ _ ,, _____ r---- - ·-----

l -Age G~~-up l Peri-Urban >'< I Northern Ru ral •b'< Southern Rural*** Outside Hawkes Bay 

! (in yea rs) I Total 
M F N % I M F 

Tota I 
N % M F 

---

0-19 i 14 16 30 52.6 I 15 4 9 65.6 12 9 

20-29 I 12 6 18 31. 6 I 4 

I 30-39 2 1 3 5.3 I 2 2 
I 

40-49 3.4 I 2 2 

4 13.8 8 

4 13.8 2 1 

1 3.4 

50-59 I 1 2 3 5.3 ' ! 
1 3.4 

60+ ! 1 1 1. 8 I 
i 

- -----·- . ·- -·-,------ ·~ 

TOTAL I 32 25 57 
t 

23 6 2 I 9 22 10 -

as % of 
156.2 

I 
43.8 100 i 20.7 Total I 79. 3 

I 

i 
' 68.8 31.2 100 ' I 
I 

. --t-
as% of L 8 9~ l 4.5% Total Group · 0 

-----·~ .. .,.. ____ -~--.---- ----·- .. .. -~-- ·- ··-·-....... - · __ .. 

;'\ 

;'\* 

wit ij in a 16 km. radius of H.B.C.C. , excluding major urban areas 
includes Wairoa and Gisborne 

*** includes Waipawa and Waipukurau 

Total Total 
N % M F N % 

21 65.6 

8 25.0 
I 

3 9.4 

1 1 

32 1 1 

100 

5% .2% 100% 
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CHAPTER FIVE: ' SUMMARY AND .CONCLUSIONS 

The purpose of the final chapter of this thesis is to 

summarise the major findings of the study as a basis for drawing con­

clusions about the impact o f the Community College in creating oppor­

tunities for and access to Continuing Education for the people of Hawkes 

Bay. 

The chapter is organised under a numbe r of headings. The first 

part of the discussion briefly reviews the issue of acces s to Continujng 

Education and the significance of the Hawkes Bay Community College to 

this issue. Having re-stated the problem to which this thesis is 

addressed, a summary of the major findings of the H.B.C.C. survey is 

given . These finding s are then illustrated by means of client 'profiles' 

- general descriptions of people typically found at the College and 

within its two main departments, Community and Vocational Educa tion. 

Conversely, an indication i s also given of the sorts of peop le who tend 

to be absent from the clientele of the College. 

The presentation of the survey's findings in terms of client 

profiles is utilised to provide an indication of the overall 'character' 

of the Coll ege and its departments. The final section of the discussion 

then sets forward a general conclusion as t o the College's effecti venes s 

in providing access to Continuing Education for a cross - sect ion of the 

Hawkes Bay populatio~. 

Access to Continuing Education 

The review of research literature in Chapter Two demonstrated that 

in the past and in all the countries reviewed (Britain, U.S.A., Canada, 

Australia and New Zealand) access to Continuing Education has largely 

been confined to a minority of the adult population. This minority was 

shown to be consistently similar in terms of a number of social and 

demographic characteristics - including age, sex, ethnicity, marital 

status, occupation, income, socio-economic status, previous education and 

place of residence. 

In general, Continuing Education institutions do not explicitly 

set out to cater for a particular group of adults and exclude others. 

Rather, they are . latently selective •in terms of the groups for whom they 

provide educational activities. ·In o.rganis i.ng and implementl.ng 

programmes i·n a certain way, Ccntinui.ng Education Institutions automatic­

ally make themselves more readily avail"able to some. groups than others. 

That is, access to Continuing Education for different groups of adults 
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is ultimately influenced by the way . in which . the institution itself is 

organised and run. 

In the past, the 'modus operandi' of most Continuing Education 

institutions has coincided consistently with the life style and 'life 

space 138 of groups who are already advantaged in terms of previous 

education (as well as other social rewards, such as income, occupation 

etc.). Continuing Education in other words, has been provided largely 

in ways that are suitable only to a small section of the population -

hence the select nature of the clientele of most Continuing Education. 

institutions. In this way, opportunity, access, consumption leading 

to further opportunities comes full circle. The point is, however, 

that breaking this circle is largely in the hands of the institutions 

who are capable of designing and changing their programmes and activities 

in order to meet the educational needs of a much broader range of people. 

To provide access to Continuing Education for groups not 

traditionally involved, however, is by no means an easy task. Because 

of their social positions and past experience, many adults have little 

interest in pursuing post-school education. Others are interested, but 

the opportunity to participate in Continuing Education is restricted by 

other factors, such as time, transport and finance. Whatever the reason 

for non-participation, Continuing Educators often have considerable 

barriers to overcome in· involving adults who have traditionally been low 

cons ume r s of Continuing Education. In the words of the Committee on 

Open University, Australian Universities Commission (1975: 97), "These 

barrie r s are most difficult to surmount for those groups in the 

community who are educationally disadvantaged through their cultural, 

social or economic backgrounds.'' (It should be noted, however, that 

participation in Continuing Education does not necessarily lead to a 

person becoming socially advantaged, or that non-participation inevitably 

means being socially disadvant.aged). 

Certainly the research findi .ngs reviewed in this thesis show that 

very few Continuing Education ins.titutions have experienced any noticeable 

success in structuring their delivery systems in ways that an understand­

ing of the lffe-styles and educatfonal needs of people who are not 

usually preient in Continu ·ing Education and/or educationally disadvant.aged 

in some way. The select n~ture of Contfnuing Education clienteles clearly 

illustrates the argument that acc~ss to Continui~g Education is largely 

provided in .ways · that best suit :only a limited and often privil .eged. group 

of people in any population. 
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A survey of the social and demographic .characteristics of a 

Continuing Education institution's clientele is, therefore, a useful 

way of assess Ing its impact in cater i_ng for the educational needs of 

all groups in a population. Such a survey also helps indicate the 

sorts of barriers that may hinder various groups' involvement at the 

institution. In other words, if a clientele analysis shows a reasonable 

cross-section of people represented at the institution, then it would 

appear reasonable to conclude that the institution is presenting its 

programmes in ways that suit a variety of groups. Its methods of 

operation are probably successful in minimising or even eliminating 

barriers which traditionally hinder access for many groups. 

Access to Continuing Education has been the general issue to 

which this thesis has been addressed and the Hawkes Bay Community 

College has been the particular context in which the issue has been 

studied. The choice of this Continuing Education institution is of 

interest for a inumber of reasons. 

The Significance of the H.B.C.C. 

Few Continuing Education institutions have explicitly referred 

to their prospective clientele. fewer still (certainly in New Zealand) 

have publicly acknowledged an aim of catering for the educational needs 

of those groups who are disadvantaged in some way. The case of the 

H.B.C.C. is important, ~herefore in New Zealand Continuing Education, 

in that f rom the outset its stated mission referred specifically to its 

pros pective clientele, including a number of groups who are disadvantaged 

in different ways. That is, the College clearly intended to cater for 

all groups in the Hawkes Bay region and thereby attract a truly 

representative clientele to its programmes. 

Furthermore, the H.B.C . C. is noteworthy in that it embodies a 

full range of programmes and activities that have traditionally been 

offered in a number of separate Continuing Education institutions in 

New Zealand - the trade and other vocational training programmes 

traditiQnally associated with techntcal institutions; the 'liberal/craft/ 

community' educational-type pr.<llgrammes usually associated with. groups 

like h.igh-school n.ight classes, university extension and W.E.A.; plus a 

number of Clther activities not tradt.tionally .offered by any of these 

Contlnul .ng Education. groups (e .. g. adult literary, marae-based pr.ogrammes, 

and unemployed persons training). ln -combiriation, these activities make 

the Co11JT1unity Coll .ege a unique ·instli:utfon iri New Zealand Continui _ng 
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Education in that no other Continuing Education group or institution 

provides a comparable variety and range of programmes. 

This c 1iente1 e ana 1 ys is of the Hawkes Bay Community Co 11 ege has 

been concerned with several key questions - namely, to what extent has 

this particular institution, with its unique combination of educational 

activities, been able to provide access to Continuing Education for the 

people of Hawkes Bay? In particular, to what extent are College clients 

representative of the catchment area's population in terms of a number 

of variables found to be significant in comparable research studies 

elsewhere? 

The research questionnaire used in the H.B.C.C. survey therefore 

comprised a variety of items designed to detail the respondents' social 

and demographic characteristics. The following discussion outlines the 

major findings of the H.B.C.C. survey with regard to these character­

istics. 

H.B.C.C. Participants - Their Characteristics 

Age, Sex 

In terms of their age and sex characteristics Community College 

participants are similar to clienteles described in the findings of the 

research studies reviewed earlier. 

In overall terms, women are more likely to attend the Community 

College, though the differences between the representation of men and 

women are not great (56% - women : 44% - men). Differences between the 

sexes, however, are more clearly linked to what one does within the 

College. In general, men are distributed equally between the two College 

departments while only one woman in four is found in Vocational courses. 

Age is a key variable in differentiating between participants at 

the H.B.C.C. and non-participants. The Community College is dominated 

by large groups of young persons, particularly those aged under 20 years. 

Older residents of Hawkes Bay are proportionally underrepresented at 

the College, and particularly older men. 

The proportion of older persons (e.g. over 40 years) 39 at the 

Coll .ege is well below the r.egional f.igure, and is also below the 

proportions reported in research · of comparable New Zealand institutions 

by Horton .{1976) and Boshier (1971). 
The underrepresentation of .older persons at the College is 

particularly ·noticeable in Vocati<l>nal Education and amo.ng men. Men at 

the Coll .ege are · represented mainly in the younger age groups and their 

participation falls off sharply within the upper age range. 
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Women, on the other hand, have a more even distribution amo.ng 

the age groupings. Despite . the presence of a Child Care Centre at the 

College, the increa~ed responsibilities as~ociated with child-rearing 

still appear to hinder the participation of women in their 20's somewhat. 

As their children grow older and more independent, women in their 30's 

and 40's come to the College (predominantly to Community Education as 

only very small numbers of older women are to be found in Vocational 

Education) in increasing numbers. Most of the older persons at the 

College are women. Particularly noteworthy among the older women is 

the increased (relative to the other age groups) participation in 

Community Education for the 50-54 year span, probably coinciding with 

the 're-emergence' of women into independent activities outside the 

home as children fully mature and/or leave home. 

Involvement of younger persons at the College generally means 

involvement in Vocational Education programmes - particularly for 18-19 

year olds. And yet, there are sizeable groups of young persons also 

involved in Community Education programmes - particularly young adults 

in their 20's and under the age of 18 years. As persons mature in 

years, from the age of 19 years, they enrol in increasing numbers in 

Community Education programmes with a corresponding fall-off in the 

number enrolled in Vocational Education programmes. 

Ethnicity 

Relative to their overall representation in the Hawkes Bay 

population, ethnic minorities are underrepresented at the Community 

College. The proportion of Maoris an d other ethnic groups never exceeds 

10% of any of the clientele categor ies ' totals - wel 1 below the regional 

average of over 20%. 

Conclusive comments (apart from their underrepresentation in 

general) about the 'Other' group {i.e. non-European/non-Maori) are 

difficult because of their small numbers, both within the College itself 

and the total Hawkes Bay population . 

As the only other sizeable ethnic group represented at the College, 

the Maori is notably different from th~ characteristics of Colleges 

cl ient.s as a whole. Firstly, Maoris tend to enrol more frequently in 

Community . Educati0n pr.ogramrnes than V0catlonal Education programmes. 

Secondly·, Maori c.Jients are ·more .0ften .women than men. Thirdly, Maori 

representation at the .Coll .ege is mainl ·y confined to the younger .age 

groups (under· 30 years and more especially, under 20 years). Stated 
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another way, the underrepresentation of Maoris at the- College is most 

notable In vocational education .pr.ogrammes, among men and the older age 

groups. · 

The patterns of representation of-ethnic minorities at the 

College reflect research findings in 

(i) Continuing Education in general, where ethnic minorities 

are always present only in small numbers, and 

(ii) New Zealand education, where Maoris in particular rarely 

participate (let alone excel) in educational activities 

"d l h 1° 
40 outs1 e compu sory sc oo 1ng. 

Marital Status 

Because of the high numbers of young persons, the College 

clientele has a higher proportion of persons single, never married than 

for the area as a whole. This 1 distortion 1 subsequently makes it 

difficult to assess the degree to which a person's marital status 

influences an individual 1 s 1 ikelihood of participating at the College. 

Persons who are single, formerly married are slightly under­

represented at the College - probably corresponding to the under­

representation of older adults, many of whom would be widowed. Most of 

this group of clients are in Commun i ty Education programmes. 

Clients who are married at present are, not surprisingly, mainly 

in the middle - upper age range and in Community Education programmes . 

Ma rri ed men are numerically and proportionally underrepre sented in 

Community Education while the reverse is true of married women in 

Vocational Education . Clients who a re single, never married are predom­

i nantly young and concentrated in Vocational Education programmes. 

In terms of marital status, the most underrepresented groups at 

the College are older men who are married or single, formerly married 

(particularly in Community Education) and married women in Vocational 

Ec:lucation. 

A high proportion of College clients have children at home. In 

keeping with the overall age structures marital status of the College 

clientel~ groups this involves greater numbers of Community Education 

clients than Vocational Education ~lients. Also because of the overall 

youthfulnesi <i>f most Coll _ege cli.ents ,. . the majority of their children are 

you_ng. 

The presence of children in . the home does not appear to affect 

the involvement of men at the Coll_ege. As indicated earlier, however, 

women are affected by the responsibilities associated with the rearing 
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of you_ng chi 1 dren. Women with pre-schoo 1 ers (when commi ttments a re 

greatest) are underrepresented in comparison with men who have pre­

schoolers. Presumably, male clients' wives look after pre-schoolers, 

thus 'freeing' the men to participate at the College. With the 

decreased dependence of older children on their mothers, women's 

representation at the College increases noticably in later years (when 

children are at secondary school or have left school altogether). 

The involvement of men at the Coll_ege is greatest in the younger 

age groups, is not affected noticably by the responsibilities of havin9 

a young family and diminishes steadily with age. 

Women, on the other hand, often come to the College when they are 

young and single, and/or defer further involvement until they have had 

children. Once the children are of primary school age, women return to 

the College in increasing numbers an d sustain a higher level of partici­

pation than men through the upper age range. 

Occ_upat ion 

Most people at the College in fu ll-time paid employment have 

occupations that can be classified as 'lower level professional adminis­

trative or managerial 1
, or 'ski I led manual 1

• Only a smal 1 number of 

College clients report occupations of a semi- or unski ll ed type. 

When analysed in terms of their soci o-economic status (using the 

Elley/lrving ratings) ~he occupations of male College clients are mainly 

centred around the middle of the rating sca l e wi th a s light bias 

towards t he higher s tatus ratings. While the College does have a higher 

than na tiona l proportion of respondents with high-status occupations, 

there is also a large group of clients whose occupations have the lowest 

sta tus rating {which also exceeds the national proportion). 

Women at the College who are in full-time paid employment also 

reported occupations that have highe r status than the national average. 

0nce _again , however, the proportion of respondents with low-prestige 

{i.e. at the bottom of the scale) occupations approximates the national 

proportions very closely. 

The Coll_ege does have a disproportiona·tely h_igh number of persons 

from ~igh-status occupatiQns, but lt - ~lso has a large number of persons 

from low-status occupations - equal to, or even exceeding the national 

proportions fn these categories. 

In general, persons at the Coll~ge with high-status occupations 

tend to be older .and enrolled in . Community Education programmes. 

Although there is a much smaller number of women than men in full-time, 
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paid employment, a h_igher proportion (in . relation to men and national 

figures for women) of the former have high-status occupations. 

Conversely, persons at the College with low-status occupations tend to 

be young and are also enrolled in Community Education programmes. Most 

male Vocational Education clients have medium-status occupations, while 

female Vocational Education clients are more heavily represented .at the 

bottom end of the occupational rating scale. 

The large group of Housepersons attending the College do not 

differ greatly from other clients at the College in terms of their 

educational qualifications or household incomes. A tentative analysis 

of these factors in relation to socio-economic status concluded that 

the group of Housepersons approximates the patterns of status described 

for other College clients. 

Income 

The College also has a higher than regional number of persons with 

high personal incomes. Although most of the persons with high incomes 

are men, women with high incomes are present at the College also in 

disproportionately high numbers (i.e. relative to other women in Hawkes 

Bay). Mainly because of their youthful age structure, Vocational 

Education students have lower incomes, on the average, than Community 

Education students. 

In addition, most College clients come from households with 

medium to high household incomes. Persons from low-income households 

tend to be female and enrolled in Community Education courses. Although 

many Vocational Education clients have low personal incomes, a large 

pe rcentage of this group come from high-income households. 

Consideration of College clients in terms of their occupations 

(by type and socio-economic status) and income (personal and household) 

shows that there is an underrepresentation of people from lower social 

strata at the the College. Although there are sizeable numbers of 

persons with l~w-status occupations and low incomes, there are still 

disproportionately high numbers 0f clients whose occupations have 

medium-high Elley/lrvlng status rankings and accompanying high incomes. 

Despite the unrepresentativ.eness of the College's clientele in 

relation to . the Hawkes Bay popu-lation, there are. grounds for stati_ng 

that the Hawkes : Bay Communi t.y Col l.e9e has a somewhat better represent­

ation of 'bli:Je':""collar' workers th.an other institutions. For example, 

Boshler (1~71) , fecorded only .9% 0f 1the Wellington sample as having 

manual occupatlo~s; Horton (1976) rep6rts 26% of the Hamilton sample in 
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the same category; the equivalent H.B;C.C. figure is 41%. Despite 

this apparent improvement in . imv0lving blue-collar workers, two points 

of caution must be sounded. 

Firstly, most of the manual occupations are reported by the 

Vocational Education students - that is, by clients in a department 

where many of the programmes are explicitly geared to catering for 

manual occupations. In Community· Education however, the percentage 

(32%), is sti 11 above the Wellington and Hamilton figures quoted 

above. 

Secondly, most of the H.B.C.C. clients 1 manual occupations are 

of a skilled variety - there are still low representations of semi­

and unskilled manual workers at the College. This statement holds 

true for both College departments. 

Previous Education 

The great majority of College clients have had at least some 

secondary schooling and over half have attended for a minimum of four 

years. 

Although most clients have attended secondary school for a number 

of years, one third of the total group have not gained any form of 

school exam qualification. Of those persons who have some form of 

school exam qualification, only one third have passed an exam above 

School Certificate le~el. Clients with little secondary schooling and/ 

or few school exam qua! ifications t end to have enrolled more frequently 

in Community Education programmes. Possibly because of the entry 

restrictions (in terms of educational · qualifications) in many of its 

courses and the age structure of i t s students, Vocational Education has 

a much higher proportion of clients than Community Education who attended 

secondary school for a long period and who have gained some form of 

school exam qualification. 

In terms of post-school education, most Col l.ege clients have not 

gained any qualification since leaving secondary school. Furthermore, 

less than one third of the total · group · have been involved in any other 

Continuing Education activity over the previous five years. Relative 

· to other research studies, H.B.C;C> cl lents appear to be only moderate 

'consumers' "· of Continuing Education pri'or to their involvement at the 

College. Indeed~ the College .is , attracti .ng a la.rge number of Hawkes 

Bay residents -. who have n0t previously been involved in Continuing 

Education - at the Coll .ege itself or elsewhere
41

. 
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The heaviest 'consumers' of Continui .ng Education at the Coll.ege 

tend to be middle-.aged, female Coll)munity . Education clients, or middle­

aged, male Vocational Education cli en ts . low 'consumers' of Continuing 

Edcuation are found throughout the age r~nge, but tend to be male in 

Community Education and female in Vocatinal Education. 

Place of ' Residence 

Finally, in relation to College clients' normal place of resi­

dence, this study has shown that there is an inverse re lationship 

between distance from the College and rates of participation - the 

greater the dfstance from the College, the lowe r the participation rate 

of the population. Residents of small Hawkes Bay towns and rural areas 

are underrepresented at the Community College. 

Hawkes Bay residents living in close proximity to the College's 

Otatara campus have the highest participation rates per head of 

population, while rural Hawkes Bay resi dent s have the lowest rates of 

participation. 

Participant Pr0files - H.B.C .C. 

Participant profiles combine the social and demographic charac­

teristics of clients to illustrate t he types of people typically found 

at the College and within its two departments. 

The typica l participant at t he Hawkes Bay Community College i s 

a lmos t as often a man.as it i s a woman; is aged in his/her late 

twenties; Pakeha/European; may be si ngle (never married) or marri ed -

if married has young children at home ; has an above-average personal 

income and a total household income in the range of $10,000 - $14,000; 

has a 'white-collar' occupation of medium-high stat us if a male, or is 

a houseperson if a female; has had 3-4 years secondary schooling and 

passed at least School Certificate; will probably not have gained a 

post-school qualification or have been much involved in Continui _ng 

Education previously; probably lives in either of the two major cities 

(Napier or Hastings), and almost certainly within a 16 kms. radius of 

the College campus. 

Groups of people who are most noticeably absent from the total 

Col l_ege. group Jnclude older people. (particularly men and persons over 

60 years), persons from ethnic minority groups (particularly men and 

persons In . the middle-upper .age ra.nge), women wl th pre-schoo 1 ch 11 dren, 

persons with semi- and unskilled occupations, persons who have had 

little secondary education (and subsequently few, if any, qualificatlons) 

and residents of the small towns and rural areas of Hawkes Bay. 
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Community Education 

The typica l Community Education client is a woman; in her early 

to middle thirties; European; married with children of primary school 

age; with an low personal income but a household income in the range of 

$10,000 - $14,000; fulfilling a houseperson role; has spent 2-3 years 

at secondary school but not participated much in Continuing Education 

previously; and lives in an urban area - probably Napier. 

Prominent among the non-participants in Community Education are 

men, (particularly older men), persons over 60 years of age, ethnic 

minorit i es (especially men and older persons), women with pre-school e rs, 

manua l workers (including sk illed), persons with occupations in the 

middle-low-status range (but not the bottom end of the range), persons 

with low incomes, little secondary schooling and residents from outside 

the urban areas of Hawkes Bay. 

Vocational Education 

The typical Vocational Education client is male; young (under 

20 yea rs of age); European ; single (never married); with a personal 

income in the range of $2,000-6,000, but from a household wi th an 

income in excess of $12,000; with a lowe r leve l professional, adminis­

trative, managerial or skilled manual occupation of medium socio-economic 

status; has spend 3-5 yea r s at secondary school and passed at least 

School Ce rtificate; has not gained a post-schoo l qualification or been 

involved much in Continuing Educat ion previous l y; and lives in e ither 

Hastings or Napier . 

Among the groups not participating in Vocati ona l Education 

prog rammes are women (particularly those aged over 19 yea rs), ethnic 

minorities of all ages, but particularly those aged over 20 years, 

married women (especially those with ch ildren), women with higher level 

professional, administrative, managerial occupations, men and women 

with semi- and unskill ed occupations, female housepersons, men from 

low-status occupations, persons who have received little secondary 

schooling (and achieved little in the way of school exam qualifications) 

and residents from outside the main Hawkes Bay urban areas. 

Conclusion 

The Hawkes Bay Corm1unity Coll _ege is a unique institution in New 

Zealand Continuing Education. The Coll~ge offers a wide range of 

educational activities, designed to meet the educational needs of 

an equally wide range of 
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groups in the Hawkes Bay population - includi~g some groups whose 

needs have largely been neglected in the past . . This thesis has s~ught 

to describe . the social and de~graphic characteristics of those 

persons for whom the College has provided access to Continuting 

Education. In doing so , it has also outlined the characteristics of 

persons who are, as yet, largely unaffected by the activities of the 

Community College. 

The College itself is a multi-faceted organi sat ion, embodying 

a wide ranging diversity of programmes, staff and methods of operation. 

The clientele attracted by each of the two main departments are 

s trikingly different and largely reflect their respective missions. 

Community Education operates within a very broad defi nition of 

Continuing Education and in doing so, endeavours "to offer a wide range 

of learning opportunities to people of all ages and educational back­

grounds1 1 (Handbook, 1979: 18). This study has shown that Community 

Education has a correspondingly wide range of persons within its 

cl ientele. The uniformity of the Vocational Education clients, however, 

te nds to confirm the •technical institute' image of this department. 

It would appear that as long as vocational training is seen as being 

synonymous with training young persons straight from school for life­

long careers in particular trades and occupations, the homogeneity of 

Vocational Education students is likel y to persist. In its present 

fo rm, Vocational Education limits accesss to vocational programmes to 

a ll but a narrow range of persons - a group that is predominantly male, 

young and already well-educated. Persons differing from these criteria 

t end, instead, to be involved in Community Education programmes or 

remain outside the College's activities altogether. 

In general, then, it is the Community Education side of the 

College's operations that provides access to Continuing Education for 

the greatest diversity of Hawkes Bay residents. The 'vocational­

trainlng' function of the College attracts a more homogeneous group of 

persons to the Coll.ege. In partlcular, Vocational Education has a 

greater underrepresentation of. groups who have traditionally had low 

particlpatlon rates in Contlnu~ng Education. 

The College, as a whole, .{i"s made some leeway in openi.ng up 

access to £ontinui~g Education for the people of Hawkes Bay. In doing 

so, It has had to surmount numerou$ barriers to facilitate the partici­

pation of a cross•sectlon of peQp)e. This study has shown that there 

are sizeable groups of persons that other Continui.ng Education lnstlt-
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tutions have had little success . in attracti~g previously. In relation 

to its clientele, this study c6ncurs with Nolan (1977: 108) that the 

College has l
1partially broken the traditional lock step of education ... 

taken important first steps in . the difection of introducing a greater 

measure of justice into tertiary education. 11 

The findings of this study l'lave s~own, however, that the key 

word in the conclusion above is 11 partially broken the lock step of 

education". For, while there are increasing numbers of 'forgotten 

people' being involved in College programmes, a considerable number 

sti 11 remain in the ranks of Continuing Education non-participants. 

On a proportional basis, the College ls still predominantly geared to 

meeting the educational needs of groups who are relatively privileged 

in terms of previous education and other aspects of life-style. The 

overall propensity to participate in Community College programmes is 

still largely influenced by a person's social origtns and demographic 

characteristics. 

The first important steps may indeed have been taken - but many 

more are sti 11 to be taken in the efforts to provide access to 

Continuing Education for all. 
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FOOTNOTES 

1. Many users of the Corrmunity College do not fit the conventional 
definition of student. In this Report, therefore, the terms 'client' 
and 'participant' are used as more inclusive terms than 'student' in 
describing the prople who attend and/or use the Community College. 
Also, technically speaking, 'respondent' refers to a person who 
completed a questionnaire. In the text, however, the terms client, 
s tudent, participant, respondent, and user, are used interchangeably. 

2. For a fuller discussion of the nationalisation of increased partici­
pation see Benseman, J.R. - "Continuing Education Clientele: Present 
Realities and Future Possibilities", in Continuing Education in New 
Zealand, Vol 11, No. 1, May, 1979. 

3. See for example, Royce's discuss ion (1973) on the difficulties many 
women face in continuing their education in adulthood - including lack 
of se lf-confidence, opposition from hus band and family, undertaking the 
'dual' role of homemaker and student etc. See also Anne Davis' 'New 
Start ... 1 article for further detai Is of barriers mature adults face when 
seeking to enter university. 

4 . What partic ipants actually do in Conti nuing Education is, of course, 
another issue. The t ype and quality of educational provision (particu­
larly as they relate to different social groups) are in themselves 
issues worthy of further study. 

5. Such a concern, it s hould be noted , does not mean the exclusion of 
other groups or the promotion of these groups' interest at the expense 
of others. Rather, it means that the H.B.C.C. would seek to involve all 
sectors of the Hawkes Bay popu lation, including people from these 
specif ic target groups.' 

6. Profil e - an abstraction of the typical characteristics of partici­
pants across a number of demographic variables. 

7. A multi-purpose institution whose activities include class activities, 
as well as catering for youth, affil iated community groups, self­
programming clubs and organis ing and promo ting lectures, exhibitions, 
out-of-school activities, holiday pl ay centres, educational visits and 
foreign exchanges. In broad terms, these activities are synonymous with 
what ls termed Community Education in New Zealand. 

8. Hutchinson does not explain whether these statistics are for 
Leicestershire specifically (i.e. taken from the national figures) or 
are for England and Wales overall. The latter would appear to be the 
case. Such a comparison does not enable detailed comparisons of the 
findings with the colleges' actual catchment areas. The comparatlvity 
of national f.igures an·d the catchment areas Is not mentioned. 

9. It shou ld be noted that this study included courses of a vocational 
as well as non-vocational nature. 

10 . No definitions of 'active' or 'conceptual' classes are given. 

11. New Zealand equivalent - university. 
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12 . . The most notable being the case of older Negroes. Participation 
rates for this group ar~ higher than for olde~ whites, but higher 
participation in moral-religious instruction and relative de-emphasis 
of vocational participatio~ is very marked. 

13. This observation is rather baffling in that the study's sample 
included no women. 

14. The author's definition is "any educational programme or activity 
designed to provide adults with an opportunity for further learning 
sys temat i ca 11 y11

• 

15. While it is not usual practice to present summaries of research 
findings, this convention is not followed here in that the original 
theses are not available in New Zealand, and therefore this wealth of 
information would otherwise be unavailable. 

16. Presumably this method of sampling is satisfactory in that the 
registration of voters is compulsory in Australia. 

17. 4% were unable to be contacted and 1% refused to give information. 

18. As was pointed out in the introduction of this section, a community 
survey of this type has a number of problems to overcome. In this case, 
asking respondents, (for example, a person in their 70's) to recall all 
courses etc. they have attended since leaving school is difficult at 
best. The fact that 70% of the enrolments mentioned were in the last 
6 years tends to confirm this point. Such difficulties must therefore 
cast some doubt on some of the validity of the study's results although 
other factors (e.g. the high response rate) must in turn compensate for 
these problems. 

19. For a more extensive critique of the study, see Boshier, 1978, p. 89. 

20 . Education, occupation and income are seen as the most influential 
grouping of variables by Johnstone and Rivera (1965:7). 

21. Ethnicity is mildly questionable, in that it is increasingly being 
defined in terms of identification with a particular ethnic group, 
rather than in terms of 'blood' lineage - see McDonald (1976). 

22. 'Primary' in the sense of being with the individual at birth. 

23. This distinction in no way denies the potency of 'secondary' factors, 
such as social class etc. - rather, it is merely a means of distingui­
shing between the various influences on a person's behaviour. 

24. The initial report of the H.B.C.C. survey analyses participants 
only In terms of separate variables and makes no attempt to Interrelate 
any on the variables. 

25. Or, at least approximate them more closely. 

26. The questionnaire also included some Items (e.g. type of accommo­
dati0n) that are not directly relevant to the co~structs outlined 
above . . These items were . Included at the request of College staff for 
clarifyi.ng matters related to internal pol icy and administration. 
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27. Hence the terms 'Recurrent Education', 'Lifelong Education' and 
'Education Permanente' are often used synonymously with Continuing 
Education . 

28. Reasons for the poor return rates for the first two groups are 
not altogethe r clear, but can probably be attributed largely to the 
low degree of commitment of the tutors involved. 

29 . This occurred despite special efforts by the researcher to gain 
access to these students and excellent co-operation from the scheme's 
co-ordinator. 

30. Neither of the reports thus far has attempted to differentiate 
between clients in terms of the amount of College resources they 
consume (an ex tremely complex matter). Focus has instead, centred 
solely on attendance/non-attendance. 

31. M - Male respondents; F - Female respondents. 

32. A comparable population pyramid (showi ng a crosstabulation of age 
and sex) for the Hawkes Bay population is not available. Overall, 
however, the two groups are very similar (see Appendix G). 

33. Because the research instrument used was a questionnaire, data on 
ethnic affiliation was given in the form of a 'self-report' - i.e. 
the respondents themselves did the class ifying rather than having a 
classif ication 'imposed' upon them by either the researcher or some 
other person such as a teacher or tutor (McDonald 1976: 38). Three 
people objected strongly to this question and several crossed out the 
options given and inserted their own, e.g. New Zealander. 

34. These figures are.gained from reading the single, never married 
total % column vertically. 

35 . These proport ions are from reading the% line horizontally within 
each age category. 

36. H.B.S .A. - Hawkes Bay Statistical Area. 

37. In general, older age groups have a higher proportion of persons, 
never married - Social Trends in New Zealand - Department of Statistics, 
1977-p.31. 

38. That is, the how, what, where, and when, of educational programmes . 

39. H. B.C.C. 23%; H.B.S.A. 48%; Horton 40%; Boshler 31 %. 

40. A comprehensive bibliography of material related to this area ls 
given in Bray and Hill (1971), Vol. 1, P. 136. 

41. Involvement at the H.B.C.C. in 1978 was the first year In the last 
five that 70% have attended an educational Institution. - Initial report, 
p. 3. 
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APPENDIX A 

HAWKES BAY 

COMMUNITY COLLEGE 

SURVEY 1978 

QUESTIONNAIRE 
BOOKLET 

A joint project of the 

HAWKES BAY COMMUNITY COLLEGE and 

THE EDUCATION FACULTY of MASSEY UNIVERSITY 



HAWKES BAY COMMUNITY COLLEGE SURVEY 

1978 

In its fourth year of operation the Community College is seeking more informa 

tion about the people who are involved in its programmes and activities . This 

information is necessary in planning how the College will develop . 

In the future the College will continue meeting the needs of those people 

who are in attendance now. In add iti on, courses, activities and programmes 

will be provided for people whose ed ucational needs are not being met at 

present. 

By answering the questions in this booklet you will provide the kind of informa· 

tion the College needs in planning for the future. We value your cooperation 

in answering the following 22 questions as accurately and fully as you can . 

The results of the survey will be made available to you towards the end of 1978. 

Your name is NOT required on this booklet. ALL INFORMATION GIVEN 

WILL REMAIN ANONYMOUS AND TOTALLY CONFIDENTIAL. 

If you have any problems in answering the questions, please ask your tutor 

for help. 

Thank you for participating in the su rvey. 

John Harre, 

Di rector, 

HAWKES BAY COMMUNITY COLLEGE. 

John Senseman, 

Pat Nolan, 

Faculty of Educ1111on . 
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Please answer all questions as accurately and fully as you can. 

Where boxes are provided, TICK ONLY ONE unless otherwise stated. 

1. Sex: Male 0 Female 0 

2. Age: years old. 

3. Which of the following applies to you? 

4. Do you have sons 

If YES, please tick 

Pre-school 

Primary 

Secondary 

Left school 

Single, never married 

Single, formerly married 

Married at present 

Other, please state 

D 
D 
D 

and / or daughters living at home at present? 

Yes D 
No D 

(go to Ovest1on 51 

Not applicable D 
(go to Ovesrion 51 

number in each group below. 

oO 0 20 30 4+0 
oO 0 20 30 4+0 
oO D 20 30 4+0 
oD 0 20 30 4+0 
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5. Do you live away from your normal address while attending 

Community College courses, programmes, activities? 

Yes 0 No D 
(go on to Question 61 

If YES, what is your address while attending Community College 

courses, programmes, activities? 

Hastings D 
(please state suburb) 

Napier D 
(please state suburb) 

Other 

(please state) 

6. What is your normal address? 

Hastings D 
(please state suburb) 

Napier D 
(please state suburb) 

Other 

(please state) 

7. In what type of accommodation are you living at present? 

(i.e. while attending the Community College) 

Boarding house 

Own house I flat 

Parents' home 

Private board 

Rented house/flat 

Other, 

(please state) 

D 
D 
D 
D 
D 
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8. Are you : 

Maori 

Pakeha I European 

Other 

· ·(please state I 

9. What is your PRESENT (main) occupation? 

10. What is/ was your father's (main) occupation? 

11 . What is/was your mother's (main) occupation? 

(includes housewife) 

D 
0 

12. What is/ was your father's highesr Ed ucational attainment? 

(if unsure, please give best estimate) 

Primary school 

Secondary school 

School Certificate 

University Entrance 

Professional qua I ification 

Technicians' Cerrificate 

Trade Certificate 

University D8yrl= t: 

Other 

(please state) 

D 
D 
D 
D 
D 
D 
D 
D 
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13. What is I was your mother's highest educational attainment? 

(if unsure, please give best estimate) 

Primary school 

Secondary school 

School Certificate 

University Entrance 

Professional qualification 

Technicians' Certificate 

Trade Certificate 

University Degree 

Other 

(please state) 

D 
D 
D 
D 
D 
D 
D 
D 

14. Into which group below does your TOTAL PERSONA L INCOME fall? 

(i.e. before tax and including ALL sources of income) 

(if unsure, please give best estimate) 

Weekly Yearly 

$0 38 $0 1999 D 
$39 77 $2000 3999 D 
$78 115 $4000 5999 D 

$116 154 $6000 7999 0 
$155 192 $8000 9999 0 
$193 230 $10000 1 i999 0 
$231 269 $12000 13999 D 
$270 308 $14000 15999 0 
$309+ $1600o+ D 

15. Into which group be low does your TOT AL HOUSEHOLD INCOME 
fall? 

(i .e. before tax and including ALL sources of income of all 
people in the house) 

(i f unsure, please give best estimate) 

Weekly Yearly 

$0 38 $0 1999 0 
$39 77 $2000 3999 0 
$78 , 15 $4000 5999 D 

$116 154 $6000 7999 D 
$155 192 $8000 9999 D 
$193 230 $10000 11999 D 
$231 269 $12000 13999 D 
$270 308 $14000 15999 D 
$309+ $1600o+ D 
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16. How many years did you spend at secondary school? 

oD D 2 [j 

30 40 50 
sD still attending D 

17 . What is your HIGHEST school exam qualification? 

Proficiency Examination D 
School Certificate Partial pass ( 1 - 4 papers) D 

Full pass (5 papers) D 
University Entrance D 
Unive rsity Bursary Examination D 
Uni versity Scholarship D 
None of these D 
Other 

(please state) 

18. Have you gained any further educational qualifications 

since leaving school? 

Yes D No D 
(go on to Question 19) 

:f Y C: S, please complete the following 

Commercial qualification (e.g. Pitmans) D 
(pl ease state) 

Professional qu alification D 
(please state) 

Technicians Certificate D 
(please state) 

Trade Certificate D 
(please state) 

University Degree I Diploma D 
(please state) 

Other D 
(please state I 
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19. In what Community College courses, programmes, activities 

are/have you been involved during 19787 

(i) 

(ii) 

(ii i) 

(iv) ------------ - - ----- - --- -

(v) --- - ----

20. Do you see any of these courses, programmes, activities 

(listed in Qu estion 19) as being related to a present or 

future job? 

D D 
,..---., 

A yreat deal A lot Some !_ _J 

A little D Not at all n L~ 

21. Have you been involved in other Community College courses, 

programmes , activities r-i• ior to 1978 7 

Yes D No D 
(go on to Ouesrion 221 

If YES, please state name and year of course, programme, activity. 

Year Name of Course 
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D 
78 

END OF CARD 

1.0 . l I I I I 
1 2 3 4 

D 11111 
5 6 7 8 9 10 ,, 

D 
12 

D 
13 

D 
1 4 
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22. Apart from those courses included in Questions 19 and 20 

what other courses have you attended over the last 5 years? 

(if unsure, please give best estimate) 

Description/Name of I 
Course 

I 
I 

Name and Place of Institut ion 

(e.g Karamu High School n1ghr class. UEB. 
in·rhe·job rrain1ng course /Wgrn}. 

Correspondence School, ere.) 

-----+-

If full -time 
please state 
number of 

weeks 
(approx/ 

If part-time 
please state 
number of 

hou" 
(approx/ 

J~~~~~~_.__~~~ 

I 
- ~ 

--------t--
- --

Please return this form to your college tutor. 

Thank you very much for giving up so much of your time. 

We appreciate your cooperation in answering all our questions. 
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~E~10 TO ALL PART-TIME AND FULL-TIME TUTORS 

DATE 7 August 1978 

-'P-he purpose of this memo is to forewarn you about a forthcoming survey, 
and to ask for your help and co-operation. For some time now we have 
been planning a survey of the people who are students and users of the 
College in 1978. The project is a joint venture of the College and the 
Education Faculty of Massey University. The survey team includes John 
Harre, Greg Gear and John Wise from the College, and Pat Nolan and John 
Benseman from Massey. Quite a large number of other College Staff have 
been consulted about the project and in designing the questionnaire that 
will be used to collect the survey data. 

The aim of the survey is to gath~r a comprehensive and detailed profile of 
the people who are involved, both formally as students and informally, in 
the full range of College activities, · courses and programmes. Once 
constructed, such a profile will provide definitive information on (i) wh oo;e 
educational needs are being met and (ii) how the College has developed ov er 
the past four years, as reflected in all those people who are involved in 
all our activities . This present survey is the beginning step in a larger 
programme of self-evaluation of the overall effectiveness of College pol icies 
and activities. The findings of the survey will help us judge whether 
changes in policy are necessary in implementing our overall misoion of 
continuing education. · 

Planning for the survey began during April, 1978. Early discussions betw­
een College starf and Massey were followed by preliminary work on construct­
ion of a draft survey qu~stionnaire at Massey University. The initi~l 

draft was subsequently reviewed by University and Community College staff , 
Further drafting work resulted in a 22 item questionnaire which has now been 
checked out with a small sample of Community College students, including 
trainee secretaries, woodwork apprentices, adult readinq tutors, and youth 
re-entry students. ·After beinq subjected to further 1crutiny the qvestion­
naire is now ready to be administered durinq the tirst month (September) of 
the third term. 

Because individual tutors' have c'losest contact with our 1tudent11, youi: hel p 
is required in administerinq the questionnaire to 111 the people you are 
involved with as students, users, clients or partioipanta in College c o urses , 

Most of thes e people will be involved with the Coll~~• formally as students 
and will atte n d regular classes. Others wiil not oa~ily !it the convent­
ional definition of student. we need a completed qu~ationnaire from all 
students/clients/users in order to get an accurate and cor~eet pi~ture 
of whose needs the College is meeting. 

The amount of time required to complete the questionnair e wi ll vaTY dep ~ nd ­
ing on the amount of assistance required by the ro1pondent§, Whe~~ there 
are no difficulties and when students ard 9athorod in A eommon ~oom 
(e.g. a College classroom), the expected time required to dil!tribute, 
fill in the questionnaire, check and collect ii about 15•30 minute§. Whe ie 
students are unable to complete the queationnairo indopondently, tut ~ ~s 

will have to help on an individual baaia, e.g. ••with the Adult new 
readers. so ro e staff have already pointed out tho u1otulno10 of th~ §ui ve y 
as a teac hin ~ exercise. The overridin9 con1id ration i1 thAt eAeh Ie§ponaent 
fills in the questionnaire aa accurately and fully a1 poa1ible. 

We hope to guin close to 100\ reapon•• rate to tho 1urvoy And r@ly an yo Yr 
help in mr. ;; irig the survey a •ucc•••· rurthor information requ:cUnq the 
questionnair e and how to admini•t•r it will bo provided wi thin tho next 
few weeks; and will include a 1et of 9uidoline1 on how to 1dmini1tor A 
questionnaire - aome aimpl• do'• and don't•. 

Once the survey is completed, th• finding• will bl made &ViilAbl e And 
published in the Otatara Oracle, hopefully near th• 1nd of 1976 or 
thereabouts. Multiple copie1 of th• full 1urvoy roport will b @ h@ld in 
the Colle9e library. 

In the meantime, and •hould you wi1h to know moro about tho 1urvoy , i9 ~ 
can make enquiriea through either Grt; Dear or ~ohn Wi10. 
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Introduction 

The purpose of this manual is to provide guidance for questionnaire 
admini3trators both experienced and inexperienced. You should read 
it several times and become familiar with it before you administer 
questionnaires. Also, keep it with you for reference before you distribute 
questionnaires. 

WHY is the questionnaire being administered? 

the College needs more accurate information about its 
clientele in order to assess how well it is meeting 
the educational needs of various groups within the 
Hawke's Bay region. The questionnaire has the full 
backing of the Director, the College Council and the 
Department of Education. 

WHO is to f ilJ in the questionnaire? 

all people who are involved in any Community College 
course, programme or activity during the month of September. 

WHEN is it to be administered? 

the questionnaire should be administered when course numbers 
are at their peak, e.g.at the beginning of short semiriars; 
in the second session of longer courses. 

of course there will be exceptions to this and final 
decisions in this respect will be left entirely to the 
tutor's discretion. 

if course members are absent or enrol after the initial 
questionnaire administration you should ensure that they 
are given an opportunity to complete the form at some later 
point. 

WHERE is it to be administered? 

WHAT 

at the course location. Questionnaire should be distributed, 
completed and collected in one session. Approx. time involved 
15-30 minutes. 

is to be administered? 

each student is to complete one questionnaire. ALL questions 
are to be completed. 

HOW is it to be administered? 

the following format is suggested as a general guide. 

(a) Distribute questionnaires to course members. 
(b) Ensure everyone has a pen or pencil. 
(c) Either 

OR 
read the introduction yourself 

ask the client(s) to read it. This will 
vary according to ·the nature of the group 
involved. . . . 2 



(d) Answer any questions raised as a result of (c). 
Further information necessary to answer questions 
may be obtained from John Wise or Greg Gear. 

(e) Ask the group to complete the form - answering ALL 
22 questions. 

(f) Give help where necessary. 
(g) Collect completed forms. 
(h) Thank respondents on behalf of research staff. 
(i) Return completed forms to John Wise or Greg Gear . 

. Points relevant to specific questions. (It is suggested that you preview 
· the questionnaire at this po int if you have not already done so) . 
I 

Q.3 -

Q.4 -

Q.5 & 6 

single, formerly married includes - divorced, separated 
and widowed. Married at present may include de facto 
relationships. 

does NOT include children living away from home. 

'address' refers only to suburb and/or town/city. 
If the respondent lives in a rural area, state name of 
district. 

Q.9, 10, & 11 

Q.12 & 13 

Q.14 & 15 

Q. 2] -

Q.22 -

one occupation only should be stated i.e. main occupation. 

respondents may be unsure about these - encourage them to 
make an estimate. Some may see these as irrelevant - they 
are important in that educational attainment of parents 
has a bearing on their children's educational aspirations 
and tendency to want to continue with formal education. 

respondents may be unsure about personal and more especially 
total household income - encourage them to make an estimate. 
Note: a single pension = $ p.w. ; married pension e $ p.w. 

'present or future job' may include work of a voluntary 
nature. 

respondents may need time to recall details. If unsure 
as to number of sessions etc encourage respondents to make 
an estimate. 

General Points 

1. You should be familiar with the questionnaire before administering it. 

2. You should do a 'practice run' with someone who is not a Community 
College student/user. These should NOT be included in the final batch, 

3. Study all questions until you know what they mean and are familiar 
enough with them to answer any queries that respondents might ask • 

• . . l 



4. Your attitude sh'ould be - neutral and yet sympathetic 

- impartial and yet interested 

- casual and yet efficient . 

- friendly and yet unobtrusive 

157 

Remember - the object of the questionnaire is to get honest, 
uninfluenced information about each individual. Effective 
policy can only be based on accurate data. 

'\ 
5. You should ensure that ALL students involved in your course(s) 

during the month of September fill in a questionnaire and that 
these are all returned to John Wise or Greg Gear as soon as 
possible. 

6. Spare copies of the questionnaire are available from John Wise, 
Greg Gear or their secretaries. 

We realise this exercise is demanding of both your time and energy. 
H,owever, we are sure that the College staff '· and students will benefit 
as a result in terms of future policy based on this survey. We greatly. 
appreciate your help and co-operation in making this research possible. 



. . "O!l 

hawke's bay community college 
highway 50, otatara, hawke's bay, new zealand. 
postal address : taradale telephone 442 086 napier 

APPENDIX D 

This .nemo is to remind you that the 1978 Community College 
Survey is now in progress. In addition to initial letters 
informing you about the survey, you should ~ave now received 
a copy of the Questionnaire booklet and the accompanying 
instruction manual. Hopefully, you will have read both these 
booklets and· administered the Questionnaire to yourself and/or 
another person. 

The next task is the survey proper. Questionnaires will be 
placed ·in your register next week. They should be administered 
to and completed by all the Community College students/users, 
with whom you are involved during September. 

It is vitally important that ALL students/users complete a 
Questionnaire i( we are to get an accurate and correct picture 
of the TOTAL Corrnnunity College clientele. 

Some students may complete their Questionnaire ·in another class. 
Each student is asked to complete ONE QUESTIONNAIRE ONLY. 
riease record the names of absent students on the outside of the 
envelope in which the Questionnaire is delivered. 

When Questionnaires have been completed, put them back in the 
envelope, and return with your register in the usual way. 
Questionnaires will be returned to you when it is necessary to 
catch up with students who are absent the first . time round. 

The following people will be pleased to help in solving any 
problems and answering any questions in relation to the survey: 
Greg Gear, John Wise, Olga Jones, Libby Spiers, and Heather Spivey 

Add~tional Questionnaires can also be obtained from the above 
people, if and when required. 

We value your assistance in conducting this survey. Thank you 
for helping in what is a most important first step in assessing 
the scope and effectiveness of College activities, and in planning 
for the future. 
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APPENDIX E 

TUTORS NAME: 

NAM[ OF COURSE/PROGRAMME/ACTIVITY: 

DAY OF MEETING: 

FIRST ROUND 

LIST NAMES OF ABSENT STUDENTS: QUESTIONNAIRES ALREADY 
COMPLETED ELSEWHERE. PLEASE 
LIST STUDENTS NAMES: 

SECOND ROUND 

PLEASE ASK THE FOLLOWING STUDENTS TO COMPLETE A QUESTIONNAIRE: 

Student Names Completed Absent 
box) (Tick Boxl (Tick 



APPENDIX F 

MEMO TO TUTORS 

We are concerned that the number of 
questionnaires you account for does not 

442086 

tally with the numbe.r placed in your register. 
The number allocated to you was in accordance 
with the number of names in your register. 
Could you please locate these questionnaires, 
and return them either completed or otherwise. 
Unless all questionnaires are returned, the 
Survey becomes invalid, so we would ask for 
your co-operation in this matter of seeing 
that all questionnaires are accounted for -
i.e. that the number completed, not completed 
because of absenteeism, or not completed 
because your class member has done so in 
another class, - adds up to the total number 
on the register. 

John Wise, 
Head of Community Education. 
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Age Structure of Hawkes Bay Adult Population (15 years and 6~~r) 

- N. Z. Population in brackets. 

' · 

65+ 13.8 (12.9) 

60-64 
Age 

Groups 40-59 27.8 (28.0) 

30-39 

20 29 22.0 (23.0) 

15-19 
[ 

13.4 (13.6) 

% 5 10 15 20 25 . 30 % 

Source: 1976 Census of Population and Dwel l ings. Bulletin No . 6; Department of Statistics. 
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