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ABSTRACT

The research developed out of an interest to clarify people’s values and to
relate these to a repertoire of past, present and future behavioural or
environmental patterns. Cognitive maps, derived from Repertory Test and
Laddering techniques, directly illustrate this relationship between
superordinate values and subordinate behaviours, objects, symbols and
environments.

Repertory Test and Laddering Technique are associated with Personal
Construct Psychology. This dissertation describes Personal Construct
Psychology and related methodology as founded by Kelly (1955). It then
follows one branch of the further development of the theory. The second
generation developments of Hinkle (1965) are examined, followed by
subsequent developments and applications ; particularly those of Little
(1983) and Eden (1977, 1978, 1980, 1988).

Using an action research approach, the methods developed by these
personal construct psychologists, were applied to problems in three
organisational interventions : 1. an individual client vocational-redundancy
counselling situation, 2. an intervention with a work group who were
experiencing dysfunctional internal relationships and, 3. in a team-building
intervention with the inaugural Board of Trustees of a Primary School. In all
cases the procedure used Repertory Test and Laddering procedures to
identify individual cognitive maps. In the latter projects these were
aggregated to form group cognitive maps, and in all cases the final intent
was to produce a policy or specification for action. A pre-test post-test
untreated control groups design was used in the final study to assess the
comparative progress and development of three school Boards of Trustees.



In the vocational-redundancy counselling case, the procedure provided the
client with a policy for action that he could use to guide future career and
lifestyle behaviours. It revealed both lack of control over one’s anticipated
future and the need to reconstrue one’s future, as sources of negative
response to severance for this client. The study clearly demonstrated the
notion that a construct is defined by that which is both superordinate and
subordinate to it, and in particular enabled the client to define what his
religious beliefs meant to him. In subsequent studies this method of
construct definition formed the basis of a procedure for the content analysis
of cognitive maps, describing them verbally and for aggregating them into
collective cognitive maps. With the dysfunctional work group, identification
of a collective cognitive map formed a description of the groups functions
and was translated into a statement of purpose. It was also useful for
enhancing self awareness, organisational awareness and for clarifying
both group and individual role. In the team building intervention with a
school’'s Board of Trustees, the Treatment group displayed not only
improvement on more scales than the control groups, but also improvement
of greater magnitude than the control groups. This data supported the
Treatment group’s self report of benefits gained from the intervention. The
intervention provided the Board with a guiding policy for action, which they
were then able to apply directly to formal policies required by statute.

It was demonstrated, therefore, in three separate organisational contexts,
that an applied personal construct, cognitive map approach, based on
repertory test and laddering techniques, was viable for intervention
purposes where role clarification, values clarification and formation of a
policy for action was desired. Methods were refined for portraying cognitive
maps and expressing these verbally. Issues surrounding organisation
development, content analysis of construct systems and the role of action
research were discussed. The processes and findings of the dissertation
were related back to the theory of personal construct psychology. Kelly
founded Personal Construct Psychology in the applied setting, and it is
claimed that it is in the applied setting that it displays particular power.
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